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FORWARD

In 1966, the Grand Rapids Board of Fducation decided to adopt the
middle school concept as pert of the educational organizatien of the
Orand Repids Public School ‘System. The junior high school designation
would be abandoned where middle schools were established. Since onlly a
few schools in the nation had adopted this concept, this was truly con=
sidered to be a bibhéerih; effort.

In the early pért of the 1969-1970 academic school year, the admin-
istrative staff of the West l\ﬁdq.’.é"‘ééﬁdo’i approached the Office of Testing
and Evaluation with the réquest thei gome Kind of evdludtion of their
program be conducted. Dr. ‘Jane Bonnell, the Supervisor of Testing and
Evaluation, contacted Dr. Fdsel L. P#{ckson of the W§s§ern Michigan Uni-
versity Center for Sociological Reseddch. “A formal research proposal was
then constructed and présented to the West Middle School sdministrative
personnel for their approval.

The current authors wish t6 acknowledge the following personnel for
the major contributions theéy have made in conducting this evaluation:

Mr. Robert Stark, Dr. Elmer Vruggink and Mr. John Dow for
providing encoursagement and support in conducting the evaluation.
Mr. Glenn Burgett, Mr. LeRoy Davis, Mr. Ross DeHaan and Mr.

Laverne Wolf who were of inestimable vaslue in providing research

sites, samples, and Shégeétiéns. These devoted gentlemen,

confronted with a research project that many others woulé?

define as "threatening', were extremely cooperative and

conscientious in helping to establish conditions which were

optimally conducive for executing this comparative evaluation.
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Martha Lamberts, Bob Mendleschn; Tunde Odetola, and John Vonk
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- 'projects (which are introducediin‘the final section of this
*. report) conti-ibnted-ti‘n "the collgetion. of parental itterview
- date and in.the analysis.of ‘this data. " -
~Nora Palulis (who:rose.abdve "the traumatizing effects of
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' ‘displayed remarkeble enduvsuce.in & relay typing marathon.
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teachers, students and parents in the e¢ity of Grand Rapids,
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with a-wide scope of veried XKinds of attitudinel informetion

relevant to middle school education.
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CHAPTER I
MIDDLE SCHOOL CONCEPT:
ORGANIZATIONAL ASPECTS, ISSUES, AND IMPLICATIONS
Doe; the implementation of the 'middle school'conceﬁt" create
an organizational structure or social context which enhances relation-
ships both within and between staff uumborg‘ﬁnd the student body?
If so, what.qﬁé the effects of sucp a progfam‘upon the social and
persoﬁal adjustments of students and teachers? These issues, at
éﬁé heart of much of the controversy gbout the m;ddle school
programs, are the fundamental and guiding questions of this research

project.

The major objective of this study is to provide a preliminary
description of West Middle School in terms of (1) the functioning
of proféssional'staff roles, (2) the nature and impact - especially
upon achievement - of student-staff intersction, and (3) parental
views and beliefs ebout their chiidren's educational needs, experiences,
and the operation of the school itself. By descridbing the school
along these dasic dimensions, it is assumed that we can begin to
answer the first tasic questidn of:
To what extent is the actual fun®tioning or_thé
West Middle Schocl in accord with the basic
vhilosophy, stated objectives, and intended
social milieu of the "middle school' councept?
Only after ansvering this basic question can we proceed to
other more specific questions about the efficacy of the total program

or of various aspects of the program. In other words, some plcture

of what {a going on must he presented hefore any program can bve
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adequately evaluated., For these reasons, then, this investigation
of West Middle School has been focused upon the following dimensions:

staff roles, student roles, and parental&roﬁes.

I. 8taff Roles

One of the more common and usef:.'l ways of analyzing any social
system is to investigaté what is generally expected of each major
role in that system. The middle school concept, being a relatively
recent phenoménon, has probably not heen in operation+long enough
for the development of consensual definitions of role expectations
that are more generally employed in assessing this kind of social-
psychological variabie. On the other hand, since the middle school .
concept has become an issue in education which represents a
particular school of thought, there is a considerdple gquantity
of literature'which deals with most major aspifts of\the middle,
school program, Hence, it is possible to derive from the related

literature some information about whet the statf roles should be

and what the exﬁectations are that should be attached to them.

. With regard to the teachers and their relationships with
students, it is said that they should fynction as "supporters' to
learning: Miss Brown should "support" - not merely"teach" -
Suzie in her attempts to learn mathematics. "Blocks of time" snd
"homebase’ rooms are to be provided with the attendant specified
expectations that the teacher should become a significant figure

to the students: each pupil should feel that there is one teacher




that 1s "his teacher." This home-base teacher, however, should
assume a position of progressively less centrality in the student's

life as the student moves along from one grade level to t:e next.

With reference to the relationships teachers should h;we
with each other, the role expectations seem to be that each QZHhher
should function as (1) a specialist in his own field, and (2) a
consultant to others with whom he vorks as a team in planning

activities for a specific group of students.

By reviewing the published po;emipg_and hortative essays
stating what middle achool.teachershSEQQZD do, such prescribed
behavioral recommendations @qy.bensp@pulgﬁed.and,lhence, adduced
to be the more upiversg;;y held role qxpectations, w1thdthiq
procedure, we may acquire a kind of ideal-type standard fbr middle
school teachers; then we can discern the extent to which these
roles are actually carried out in accordance with the expectations.
With such an épp;oach, it is quite possible to find that ‘although
new objectives ha;;‘been formalized and new statements of policies
and procedures haQé been introduced into a school setting, ‘the
actual role performances and role relationships vary but little
from those in more traditional academic settings. In other words,
a:though teachers may be instructed and expected to function as
reams in order to meet certain formally specified objectives,
*roir behavior may be approximately the same as that of teachers

Z'-+ have not been asked to develop a team structure.

10



In order to establish what the role.expecpgtions are for the
Q§middle_school type af social organization ~then, the literature
pertinent to this kind of program vill be reviewed with special
attention given to such concerns as (1) how teachers should act

toward each other, (2) how teachers should act toward students, and

(3) how teachers and staff memﬁérs éﬁbﬁid act toward each other.

Although this is not an_emp;rical:investigation of role expec-
tatiéns per se, such a procedure does allow us to answer the basic
question of whether or not staff members do function in sccord with
some of the basic aspects and pr&positiohs of the middle school
concept. In other words, we can obtain some kind of standardized
criteria té uéé'as a Bésis for measuriﬁg and asséssins the extent

to which role performances do function in accord with fbrmally

prescribed role expectations.

*This broad issue, of course, concerns a number or related
questions, some of which will be investigated in this project. For
example, some of the more important questions are:

1. Does the provision for working in teams improve the
relationships that teachers have with each other?

2. Does the provision for working in teams enhance
teachers' relationships with the administrative
staff?

3. Does the provision for working in teams enhance

the relationships that teachers have with students?

i1



b, Does the provision for working in teams give teachers
a feelingdof greaxer.opportunity or power in making
school-related decisions?
>« Does the implementation of the middle school concept
have an.iﬁpéct on teachers in terms of modifying
their: T
- ~&. perceptions of fﬁé'eompetency of other teachers
in the school? '
b. .percéptioﬁs of the competency of other teachers
in general?
c. '-perceptions_gf:t§e f@eld of teaching as a
”“proféssjon?.iug N 7
6. Are teachers in the m;¢d;é-sc£oolé mofé‘likely to
experience greater job satisf&ééion'than those in junior
high  schools? - |
T. Are middle school teachers m§re likely to view teaching
at the middle school gr;de ié;eis as an acceptable
“on desirable life~time careéf than junior high teachers?
- 8. Do ‘teachers in middle schools perceive any differences
in:
&. the extent to which parents are informed about
| their children's progress?
b. parental expectations for student academic
attainment? ‘

c. parental expectations for their children's

acadenic achievement?

12



9. Do teachers in middle schools feel that such a program
does modify student attitudes toward the staff? Does
such a program stimulate student motivatians for achieve-
ment? |

10. Do teachers who work in teams feel that they do function
as a team? Do they really feel that they are knowledge-
eble about the activities of other team members who
work with their pupils? If 80, are there differences
between téam teachers and teachers who do not work on

teams?

There are & pumber of questions that may be raised about
teacher background characteristies. For the most part, the related
literature asserts that special training is needed for most middle
school teachers; there is ah implicit assumptiun that teachers must
be desocialized and resocialized in order to de-emphasize the emula-
tion of high school practices (a major criticism of current junior
high schools). The questions might be raised of whether there are
cecrtain background variables such as age, sex, previous experience
and training which may be associated with teachers' satisfaction

with the middle school program.

An attempt to provide at least a partial answer to all of
these questions - &s well as others - shall be made. Many of
these questions, it may be noted, are of a comparative nature, i.e.,

they cannot be measured by merely noting the degree to which they

13



are in accord with the formalizec phiiosophy of the middle school
conc ‘pt. OConsequently, the teachey population in the micidle school
must be compared with some similar té&cher population not involved
in a middle school program. For the purpose of such a comparative
analysis, the total teacher population of a reéular ,juni& high school
which serves an essentially similar type of student has also been
sclected for examination. Hence, this is a double-barrelled approach
in that the evaluation is focused upon (1) the extent to which
teacher role performrnce is in accord with formaily stipulated
middle school teacher role 'expeciatio'ns, and (2) the éxtent to

which perceptions, opinions and attiﬁudeé vary t;eytt;een middle schocl

teachers and junior high schodl teachers.

'&e r;co@ized' short;::éming _1§ that a full gnswer to many of
these questions can oniy be provided with a longitudinal study
design. It would bé expected that & number of chenges In inter-
pefsoﬁal relationshi-p-s, teaching_efﬁciency, and perhaps even in
t.hé informal s'ocia.l structure might change over & period of time.

We can, howe{rer; obta.in"éome p_icture of current reality and, perhaps
even in the' infgrml sécia} structure might chansge over a period
of time, We can, hovever, obtain some picture of current reality
and, perhaps more importantly, provide base line data for future

longifudinal research projects.

Teachers - rather than the other kinds of staff members -

constitute the major focus in this particular evaluation of rcle

i4



performances for the following reasons:

1.

2.

It is assumed that teacher behavior constitutes a primary
force upon student behavior-and achievement in the school
setting,

Although there are & number of other professional and
paraprofessional staff roles, e.g., principals, counselors
and teacher aldes, which are. integral to the middle
school concept, there are not enough of each of these in
the sample to provide an adequate basis for inference

and generalization. There are, for example, only two
counselors in the junior high school "control group" and
four in the West Middle School. While West Middle School
bas 43 teacher aldes, there are noné in the control group.
With such smell populations, derived information cannot
be treated as group data and would only be amenable to
interpretetion as individual testimonials and opinions.
Since this kind of inforwation 18 limited in both applic-
ability and inferential value, no major attempt has been
made at its collection. Again, since there are only two
principals involved, any comparison would be based upon
individual snd personal idiosyncrasies; it is not the
intent of this report to evaluate individuals, rather

cur objective is to evaluate a type of school program

~ragantzation

15



II. Student Roles

A basic postulate in the modification of any educational systen
is that the behavior of the student may somehow be influenced in a
desirable manner. One of the important principles of the "middle
school” concept is that desirsble hebits, skills and values will be

developed in students as a result of student-staff interaction.

There appears to be & number of different concerns in this
area. The related literature, to be discussed in another section,
indicates that the following kinds'of issues are involved:

1. Does the modification of the_achool system as set forth
by.the miadle school concept'b:ing about better student-
teacher relationships? It is generally stated that
students need to feel that at least some teachers are
personally concerned about' their welfare and progress.
If this is so, then students should view their teachers
a8 being concerned about how well they do in school.

If, when asked, all middle school students state that
there is a teacher who 18 concerned and interested in
them it may be assumed that the student - teacher
relationship is furctioning in accord with the egpoused
middle school philosophy. If it is found, however, that
all junior high students - regardless of the type of
School program organization - equally recognize the
concern of “heir teachers, then no particular adven-

tage in this regard can be attributed tc the mirdle

it
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school type of organization-for this particular sample.

2. Does the middle school program have an advantageous
impact upsa students' Educational Plans and Educational
Aspirations in contrast to the effects of theﬂregular
Junior high organization? Do studgnts in the middle
school have greater expectations for future educational
attainment than do students in the regular Jjunior high?
Do they have desires fbr.higher levels of formel educa-
tion? | |

3. Do different kinas of Qcﬁool’social organizations have
an impact héoﬁ students' 6ccupati¢nal Plans and Occupea-
tional Aspirafions?' B

. L, One of the major emphaseé in fhe middle school literature

is placed upon the notion that eacﬁ student is an individ-
ual who should worﬁ at-his own capacity,/providing his
ovn standards for achievement and his own criterion for
success. Does this kind of approach modify a student's
perceptions of the importance of the érades which are
assigned to his work? Do they feel as if there should
be some kind of formal recognition for excelling in
academically competitive activities? Are middle school
students more likely to feel that it is not so important
to rank high in their classes or that it is not so
important to 4o better than others in school? Does
this kind of educational program alter students' percep-

*img of the {importance of good grades in general?

17
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In the middle school literature, some emphasis has been
placed upon the espect of parental influence upon
students. Of importance in this are is how students per-
ceive certain'thingn about their parents, e.g., parental

interest in their school work, surveillance of their

academic behavior, etc. More specifically, the concerns

are:
a. Are middle school students more likely to feel
that their parents are better informed about
their acedemic bebavior?
b. Will there be between-school differences in
student perceptions of how parents feel about
the importance of good grades or of doing
better than others in their class or about their
academic performance in general?
c. Are ﬁiddle school students more or less likely
to per~eive that their parents hold high expecta-
tions for them with regard to their future formal
education?
A considerable amount of attention has been given to the
role of the peer group in the middle school literature.
There seems to be some disagreement about what kinds of
"age groups" are best for children. There is a concern
about the middle school years being & period of rebellion

against adult authority and as a time of great peer

18



group involvement. There are pronouncements that
- middle school students should be grouped and regrouped

in order to impede tlique formation and to encourage a

varieiy of social encounters to facilitate social

adjustment. Although many of these kinds of issues can
only be assessed with a longitudinal survey, some

kinds of questions can be pursued in this project:

a. The literature, to.be discussed, asserts thﬁt
the middle school program permits and encourages
a student to work at his own lével. One qpeétion
which may be asked, then, is do a student's
-friends’ feel that he ‘does as well as he is cap-
able of doing? This is one kind of measure
or-indicator of whether or not middle school
and. junior high school students might be working
at their own level. Another indication might
be provided by asking & student if his own
‘friends are doing &s wéil ag they are capable
of doing.

b. The presence or absence of peer group pressure
for verformance may be of importance. How
important is it to one's friends that & student
should get good grades? Uo peer group expectaivions

vary with the kind of school program organization?

4
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c. An important aespect of schooling 18 that of
anticip@fory gocializatiop or preparing a person
for future achievement and attainmept.' One ques-
tion may be: does the middle school program
modi fy student plans fbr tuturerfbrmal educational
goals? ‘
Of central impoytance”to ﬁhe middle school concept, of
course, is the whole‘qggstion of student - teacher relation-~
ships from thé student's point of view, Are middle school
gstudents more ;ike;y to feel that they get along better
with their teachgrg? Are they more likely to view their
teachers as beiqg concernad about h?w tpey do in school?
If students feel that they have certain problems in a
class - or perhaps with the entire course itself - to
vhom are they likely to turn for help: the teacher,
their parents, a friend, a classmate who excels in the
course? Are there differences between schools? Another
vay in which student-teacher relatt§nahips'may'be enhanced
is throughi personal interaction. The question'may be
posed:  how often do students talk to their teachers?
Do middle school students talk to their teachers more
often than 40 Junior high school students? Do the two
groups of students differ in their feeiings that they
have the opportunity to talk to their teachers as often

as they would like to? 1Is there any eviience of group
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norms in either type of school which may prohibit
‘students from talking to {eéchere?ﬁ .

8. Another cox'xcex:'ri 61‘ the middle school philosophy is that
of prov:iidihg the chancé fox studénﬁs' to be able to identify
with particular teachers -én;l'.to feel that there is at
least one staff member to whom each student may be sble
to refer to as "my teacher." To vhat extent does this
occur? Are middle school sii;déh;bs' more likely to state

'’ that they do, in fact, have & favorite teacher? If so,
are there differences in: jm’idr high school and middle
school studenta’ peréepfion; about how their teachers

view them, their performence, end their chances for the

RN LA

* future?
As indicated, a large number of questions_._.w be asked with
regard t‘oxth:e role "of the middle school student. Since any student
role is ,gss;x;tially a developmental one - a process of "becoming” -
many of _these qugst:lons can only be adequately assessed through a
longitudinal exa;nina_.tion. By attempting to empirically essess the
sbove listed kinds of-_concerna,.‘hawever, we can establish at least
a partial view of how the middle school concept and its implementa-
tion affects the student role at one particular point in time.
Such an initial cross-sectionel siudy, however, also provides base-

line dsta for future longitudinel evaluations.
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IIT. Parental Roles

In many formal statements of the middle school philosophy, it
is stated that sinqg qehoolg find their roots in so;iety, gyey
should be designed to serve society's needs. 'Sinée thgre has‘never
been & consensus about what-"aociety's’needd";aéé, £hére is little
agreement about whéther even the most specialized'forms and advanced
levels of education meet such & goal. At the middle school age-grade
level, then, there afe probebly even more diffiéulties inherent in
attempting to ascertain wﬁether or not schodls do méét such lofty
objectives. Since these students-live'with théir p@éents, and since
parents are likely to hawe a nuﬁber of nétions dbout what scciety's
needs are, it is assumed thax we. can get eomeindication of whether
or not the two different kinds of school program.organizatians do
meet soclety's needs by gathertns information on parental perceptions

of this aspect of education.

In much of the literature dbout middle achools, parental in-
volvement and participation in edncational programs is often mentioned,
@.8., the need to enliat-parental cooperation and interest in student
affairs, to obtain parental’ support fbr and encouragement of academic
performance, etc. Some pﬁblications describe praocedures for setting
up yrograms ensuring parental participation in order to stimulate
their interest and.to enhénce their undergtanding of the middle
school. Since parents are mentioned in tﬁe relatel literature rather

freguently if not extensively, it may be surmised that parental roles
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are integral to the middle school program. Three mﬁJor kinds of

questions can be raised regarding the role of the parent:

1. Do parents of jun:lor' high and middle school students

‘@i ffer in their ‘attitudes toward their children?

8.

C.

d.

' Are parents of middle ‘school students more likely

to feel that their childrven actually enjoy going

“to gchool? ' Are their children more likely to

talk about their school work at home? How do parents
feel sbout ‘school work in general - is it too hard
or too easy for their children?

Do parents differ in théir views about edﬁcation

in genert;i; é.é. , should parents be forced to send

their childyeén to school? If so, do they feel all

parents should be forced to send their children
all the-way through high school?
Does the kih\d of aschool program organization appear

to have any association with differences in parents’

expectations for their chi_ldxjen's futures? Do

parents differ in their perceptions of the chances
tha.?_:. their children will finish high school or go
on to college? How far in the formal education
system do they resally feel that their children
will go?

Do parents of children in the two education.l

systems see any differencee in peer group climatoa?

&
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Do middle school parents have different views of
the kinds of.succeés that might fé'expected of
their children's friends? |

Do the twﬁ groups of parents have different opinions
about the work theif ciildren do? Do both groups
feel that their children do s well in school as
they are capable of doing? Do tﬁey feel that

grades are 1mmortan£? ‘Should there be some formal
acknowledgement or incentive for academic achieve-
ment? How important are grades as compared to

other aspects of education?

Do middle school pareats and junior high school parents

have different feelings gbout their relationships with

the schools?

One importanf aimj;f paréntai involvement is that
of keeping parents 1nfb§med about their children’'s
activities in school. Are there any differences
between the two parent groups in the extent to
vhich they feel that they are able to keep up
with what their children do in school?

Are there differences between the two groups of
parents with regard to the number of improvements
that they feel should be made in the schools? Are
there differences between parents with respect to

which kinds of improvements should be made (bussing,

24



18

it has been‘sﬁégested, ﬁd&:be an issue at the
middle schooi"and hot at ‘f;heijunior high school)?

3. Are there differences between parental percept:lons of
student - tea.eher relat:lonships? Are middle school parents
more 1ikely to state that their children view their
‘teachers as "my teacher"? Are they more likely to feel

that the teacl';ers" a.x;e realiii interested in their children's

srogress? P S

These kihdﬁ”&f duestiens, of eeuese, afe'ef central importance

to any kind of school sysfeﬁ."Aéain,heny review'ef the 1literature
or any discussion with a knowledgeable person will give evidence of
& number of other qnestions which should ‘be fbrmulated. Since, how~
ever, the above kinds of qnestians deal with issves integral to
middle schools as well as other schools, and since these particular
kinds of questions are likely to be pertinent'fbr future developments
(thus establishing the basis for longitudinal studies), these are

the major questions which gﬁiae this particular evaluation.



CHAPTER II
REVIEW OF THE LITERATURE
Why a Middle School?

In summing up & number of disparate issues covered in a dis-
cussion about educational philosophies and educational prégrams, Craryl
proclaimed that there are only two current educational problems: human-
izing the process of educétion in the school and bripging the academic
curriculum into congruence with social reality._,Sinée-this evaluation
is focused upon the impact of a modified organizational approach, the
first problem suggested by Crary is predominantly emphasized.

Eichhorn2 has advanced one of the more cogent quumenta regarding
‘the middle school. Implicit in'h;s presentation is the notion that the
adherence to the middle échédi concept is based upon a Qﬁlue Judgement.
In staming'that there must be certain fundamental causés.which lead
people to sﬁ%ﬁért such.a“premise, he recognizes that these causes are
phitosophic rather than scientific, for the related literature contains

1&t£1é if any research evidence which might establish any well-defined

get of causal factors. This is attributed to the fact that few

lcrary, Ryland, response to paper entitled "Rationale for
Emergence - A Look at the Middle School” presented by Dr. Donald
Eichhorn at the Conference on the Middle School: Rationale and
Development, December 11, 1967 at the School of Education,
University of Pittsburgh.

2Eichhorn, op. cit.

19



researchers have had the opportunity to collect data dealing with either
the causes for or the validity of the middle school type of organization,
Underlying such a philosophic value premise are certain basic assumptions
vhich, as Fichhorn suggests, should be investigated further: (1) youngsters
in the years 10 to 14 constitute a distinct stage of development involving
similar physical, social, emotional and mental characteristics; (2) students
in the years 10 to 1l possess growth characteristics which are signif-
icantly different from the growth characteristics of the same aged student
of the early decades of this century; (3) societal forces -of today
suggest a new pattern of school organization for the middle y 8; and
(4) current and former organization models no longer adequatély erve
the transecent. Since the testing of these different assumptions -
all of which are basic to the middle school philosophy - is beyond'
the scope of this project, these assumptions are necessarily accepted
as being a priori assumptions.

As will be subsequently discussed, nearly every author agrees
with the first assumption: middle school age students are somchow
di fferent from all other students. Furthermore, most authors agree
that school for such students should be different shomehow. At this
roint, opinion becomes divided.

Varsl, like many aythors, has asked the question. What should

te the nature of thisg school? Like most of the answers provided for us,

e e S ——

“ars, ‘ordon F., Guidelines for Junior High and Middle School
¥luration: A Summary of Positions, National Association of Secondary
"ol Principals, Wagshington, D.7., P, 1.
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Vars has proffered a series of guidelines, e.g., & "desirable separate
learning climate",1 a school that will "emphasize tremendous changes”
in thé world and how to cope with such changes,” and where "cvery
subaect'is taught to reveal opportunities for further study," etc.
While most of these kinds of*g%}delines are also held for other levels
of formal eduéation;'each boint has been the subject of much debate and
speculation. Why are these kinds of suggestions, none of which have
been fully resolved, currently being directed at the middle school level?
In the early part of the century, the Junior high school movement
was an integral part of a larger movement to extend secondary education
downwérd.h One major reason for doing this was to provide some exposure
to this kind of experience for those children who terminated their
formal educatidn at the minimum legal age or grade level. It is this
particular aspect of the junior high school, i.e., the emulation of
senior high school, which is currently subjected to the greatest amount

of criticism.5

lvars, cp. cit.

2l0c. cit,. F. 5
31pld.

hKittel, fack F., ‘hanging Patterns of Fducation- The Middle
Yoars.” Collcge of Fducation Record, 33 (Mapch 19671, H2-£8

.
“Thida.
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Most challengers do not take issue with the general purpose of the

junior high, but rather their criticisms are directed at the eduycational
and social programs embodied in its framéwork. Harking to Conant'sl
memorandum, it is often said that while the pattern of the junior high
;chool closely parrallels that of the seﬁior high school, there is little
evidence to justify such a pattern fof middle school age students.2 On
the other hand,.it might be added that there is also little evidence

to support the. contention that senior high'educaxional and social prorams
are inappropriate for middle school ag§ students.

The emulation of senior high schools'hés stimilated a considerable
amount of criticism, however, on the groxmda that (_J.) middle school age
children are not ready for high school typesoc:lal activities and events3,
(2) the departmentalization of curriéxii\m aﬁd ﬁhe dspe‘cializa,.tion of
teachers create conditions which aré too mper_sonali_zed for the needs
of these students?, and (3) a kind 61’ -so:ci'al stigma is attached to the
term "Junior" for both staff and students - both mey be merely treading

water until they are "promoted” to the senior high school level,>

lnonant, James B., "A *emorsndum to School Boards: Recommendations
for Education in the Junior High School Years,” The School in the Middle:
Divided Opinion on Divided Schools, Barnett, et. al., (Eds.) New York:
enter for Urban Education, 1968, 62-63

?Fichhorn, np. cit.

3the Middle School, Saginaw Township Community Schools, Jume, 1966.

boiakly, "i1liam J., "Weat Jefferson Hills Union 'Middle School'",
st Jefferson Hills School District: ‘lairton, Pa., 1964, P. 5

©
rd

’®{chhorn, op. cit.
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Consequently, there has been a widespread search for a di fferent
kind of séhooi or-ganization both for mxbeséént' pupils and their teachers.
Tn doing so, many school syltema hawe adopted - at least 1n part - the
middle school pattern of orgnnization. k

| wnuml asgserts that owr nation‘s niddle\ﬂchools are more 11ke1y
to differ from ome onother then they are to resemb\}e each other, dut
there are some common features. In aeneral, the atix\empt has been made
to combine the best features of the self-contained 1dea of the elementary
school with the best features of the secondm achooli Williams, however,
is concerned tha.t this could result in having two schools in cne building
(he found one achool, for example, in vhich the ﬁ.t‘ch and sixth grades
were on one floor wvhile the seventh and ei@th were on another),
entity which would on]y preserve the elc;m;;xt; of over-isolation and
extreme departmentalization the two fhctors which gave impetus to the
mme school movement.

In implementing the middie séhool concept, however, a nuﬁber of
cautionary notes have been sounded. Carron‘? for example, has expressed
two concerns dbout the program: (1) an wdue euphasis may have been
placed on the assuﬁption that there is a relationship between the housing
of different grades in e building and the provision of a high quality
education; and (2) the middle school might become a prestige symbol

eimilar to that of team teaching in recent years - administrators may

11{114ams, Emmett L., "Phe Middle School - National Perspectives.”
Daper presented at the Conference on "The Middle School: Rationale and
Development.” School of Education, University of Pittsburgh, Decenber
11, 1967.

2carroll, Donald M., Tr., " he Curriculum and the Middle School.'
caper presented at Conference. University of Pittsburgh, December 11, 1967
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1dopt the middle school program as a means of getting on the band wagon.
“oth concerns should be. empirically explored with more comprehensive
research designs within the not-too-distant future.

In summary, the middle school eoncept represents a real effort
to provide a new kind of school organization. The implementation of
such a program, it is said,. should modify the interpersonal and struc-
tural relationships within and between teachers, students, and parents,

It is the intent of:this evaluation to first provide an empirical
assessment of whether the kinds of interpersonal relationships that @0
occur approximate those described 14 the literature on the middle schools.
Secondly, an attempt will be made to- determine if there are difference
between the middle school pregram and the functioning of the more
traditional Junior high school program.-

In order to d4o. this,. the. following groups are to be investigated:
middle school and junior high school teachers, middle school and Jjumior
high school students, and parents of middle school and Junior high
school students. The remainder of this section on Related Literature
shall be focused upon that literature which best indicated what the

expectations are for each of the above roles.

Staff Roles: Major Expectations
There appears to be a rather unique problem regarding the
selection and retentio~ of teachers at the junior high and middle school

levels.l It seems as if there i3 a peculiarly high rate of teacher

lvergonal communications with junior high school principal and
the middle school principal cooperating in conducting this evaluation.
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turnover in these kinds of schools: this is often attributed to the
movement to other age-arade levels. In addressing themselves to this
problems, a number of principals have concluded that certain personal
qualifications and specialized training are needed for those. staff members
who work at this gra@e level.l The mejor consideration is.ﬁhaxfsudb
teaching assignments should not be viewed a8 training ground for other
grade levels; neither should it be seen &3 a place fbf the placement

of either "promoted” elementary staff or "demoted" senior high school

P

staff members. Vars? has made the observation that one's effectiveﬁééé
as a Junior high school teacher depends as much. on personality as
training, but many people with different types of personality find
happiness and success gt this level. As has been demonstrated by
Erickgon end associates3, however, happiness and success - as indicated
by teachers' reported satisfaction with their jobs, the types of
students assigned to them, parental cooperation, and teaching as a

carcer - has little to do with whether or not a teacher later chooses

lvars, Gordon F., Guidelines for Junior High and Middle School
Education: * Summary of Positions, National Association of Secondary
“chool Principals, Washington, D. . 1966, P. 5. Mills, George E.,
The Middle School, !Mithigan Assoctation of School Boards, University
of Michigsn, Pp. 9-10. Grooms, M. snn, Perspectives on the Middle
School Columbus; Charles E. Merrill Books, inc., 1967, Pp. 45-53.

“Jars, “uidelines, op. eit.

3Erickson, Edsel L., Jacobs, George W., Johanson, Judith J., and
Robin, ftanley, Teacher Mobility, Teacher Dropout and the Expectations
of Family and Friends, Office of Education: Bureau of Research, U.S.
“ept. of Health, Tducation and Welfare.
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to remain in a school setting. Nevertheless, a number of authorsl have
maintained that since the Junior high scﬁool hafs beeen an 1.mitatioe of
the senior high school with the burden of being a "J@ioz" or lower
status school, teachers may be as ea_ger as are students to advance

into the senior high school setting.2 For te - .v8, thrn, on: of the
features of fize m:l.ddle school prograin is thar s - W social status would
be appended to the teaching position which is wore nearly in line with
that of ot.her elementa.ry and seconda.ry teacbing positions.

In this adnﬁnistrative attempt to enhance the prestige value of
the middle school teaching role, there is & more or less explicit
assumption thet middle school tea.chers' will ‘be more likely to dbe
satisfied w:lth their teaching pcsition, more l:lkely to look favorably
upon middle school grade level assigments, more’ likely to be satisfied
with the kj,mé of children they tea.ch, and perhnps more important -

less likely to either plan or desire to leave to obta:ln a teaching

_position in either the elementary or senior high- school ynde levels.

Alexender3 in fa:c:b, lxas suggested & few hypotheses that appear useful

in testing these a.ssumptions.

* e o

1Livin@ton, A. High, "The Middle School." Il1inois Education
(April 1968) Blakley, op. cit. Alexender, Williem 4., and Williams,
Ermett L., "Schools for the Middle Years." Educotional Leadership, 23
(December 1965) 217 - 223. Kittel; op. cit.

2Kittel, _'c_)l_';.'"cit_._ R
3Mexander, William M., et..al,, The Emer nt Middle School, "ew
fork: Holt, Rinehart and Winston, Inc., 1935 Pn, 143-1h%.
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The extent to which teachers in any school mey be characterized by
the above kinds of attitudes may vary by ége; éex, prior experience and
training. Nickersonl,'fbr example, has f;uﬁd that the holding power
of the jJunior high school is particularl;r wesk among young teachers of
both sexes, but especially-so with men. Although teachers past 4o with
many years of experience often expressed the leust satisfaction with
their wcrk, they were more app to regérd juniér high teaching as a
permanent career and to plan on remaining uritil retirement. Will these
kinds of varisbles still obtain wiﬁhiﬁ the middle school setting? If
so, to what extent do they differ from those in the' junior high school
setting? Given the amount of attention that s been: :given to edhancing
the social status and- occupational prestige at this level2 - even if
by only changing the name of the program from "junior" to "miadle"3 -
it can be surrmised that middle school teachers ‘should be more likely
to view theirs as being a more satisfactory and rewarding experience.

The middle school concept hés been developed at the same time
that a number of other innovations have been adepted in education. One

~f thesc is team teaching. In the two schools selected in this sample,

1¥ickerson, Neal C., Jr., "Junior High Schools Are on the Wey Out."
%ern:ity, et. al, The School in the Middle, op. eit., Pp. 51=52.

*"onrnt, op. cit. P. 62,

“7danowics, Paul J., "Analyzing Trends 1n S8chool Reorganization:
. M3<4lc School and the Junior High School." The School in the Middle,
* ?tg E.l. _’1}_ (EdS), Opo Cito’ PO 18
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the middle school.emplqys.a variatioﬁ‘of this practice while the junior
high school does not., The West Middlé.School teacher teams are composed
of professionals who represent‘various academic specialties.l of
paramount importance in téaﬁ'teabhiug is the establishment of group
rapport. Team menmbers, it is.;éid, should share in the appointment

of additional or replacement personnel? 1ﬂdividuals who cannot work
with the team should be renoved as soon as possi‘ble.2 Grooms3 states
that in the ideal middle school population of from 700-800 students,
each teaching team should deal with a given aub-population of from
90-100 students. Othér anthoritieshq haébvér; indicate that each ¢
teaching team shoulg;work with a group of approximately 150 children -
this is similar to the number of students in each group assigned to the
West Middle School teacher teams. West Middle School teachers who are
on teams share in teaching the students assigned to them.and in the

planning of their students curricular activities.s It is acknowledged

lerooms, op. cit. P. 65.
2Tbid.

3mia.

hReport of the Intermediate or Middle Schonol Committee, Barnett,
et. al. {Eds.), The School in the Middle, op. cit. P. 247,

5DeHaan, Ross, Oral presentation at Junior High and Middle School
Staff In-Service Program, West Middle School, Grand Rapids, Michigan,
Decerber 3, 1969.
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that suzh an interdisciplinary effort in curricular planning is
Al fficult, for most anticipatory training has been in the area of
planning at the individual classroom level.l Furthermore, with regard
to the concept of team teaching itself, Williams? states that there are
three stages: (1) team members are initially. enthusiastic, but are
generally dependent upon on individual who emerges as a "leader",
(2) disenchantment with the leﬁder or witb,the team, nd (3) finally a
kind of interdependence which should promote the desired kind of
rapport. If this is true, it indicates a major limitation of this
study, for it cannot be determined just which "stage" any one of the
West Middle School teacﬁer teams might be in ~ to do go would, of
course, entail & longitudinal analysis. However, with the right kinds
of questions, e ;an providg some assessment of whether or not the
team members are interdependent and do approximate the final stage of -
team development. - . |

In thé West Middle School, the teacher teams meetat least once
a week; some may meet each day.3 As o team, the participants discuss
with each other such problems as student attendance, classroom behavior,
qcadeﬁic performance, etc; In this way, each teacher is said to have

a pretty good idea about vhat other teachers are doing with the commonly

IWilliams, Emmett S.. "What is the Middle School For?" Paper
presented at Junior High and Middle School Staff In-Service Progranm,
West Middle School, Grand Rapids, 'ichigan, December 3, 1969.

2IviA.

3peHann, op. cit.
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assigned students. Atten@gnee at the team meetings is not mandatory,

but few teachers are absent, It is acknowledged that there are differ-
ences between teans: somejseem.stronger than others, It is felt that
there i8 a strong peer group pressure which is brought to bear upon those
whc are considered to be "weak" team members; the administration, however,
dces not exert any influence in this area.

These kinds of team activitiea, then, would lead to the expectation
that there would be different kindq of_:egponses between Junior high
and middle school teachers to questions about how infbrmed tﬁey are about
what other teachers are doing with thgir students, the competency'of
other staff members, the cooperation and help that they receive from
each other, nd faculty attitudes towards and 1nfhrmation dbout the
students. More importantly, there should be differences in attitudes'
about how decisions are made on curriculum matters, pupil diséipline
natters, and in the satisfaction that teachers have regarding thetir
relaetionships with students.

Apother major role expectation attributed to the middle school
teacher is that this teacher should serve as a kind ~f role model. _Eich-
hornl. cleims that each child needs at least ome adult at school to
whom he can go for information and assistance regarding any problem which

relates to his participation in the school program. Grroms claims that

lEichhorn, op. cit.

QGrooms, op. cit., P. 32
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teachers may readily become confidants of middle school students. The
Vest Middle School Steering Committeel states that the middle school
student may become & hem-vorsh:lpper of someone w:l.th whom he can identify.
Consequently, it is held that classroom teadhers'will be basic guidance
workers because they will have the closest ‘and most continuing relation-
ships with the pupils in the gr))up assigned to them.2

The whole question, i.e., whether. the tegcher dcea become a signi-
#icant other to the student, can only be de;;;mined.by asking the students
themselves. If, however, the West Middle Bdhool does fnnction in accord
vith the middle school ﬁhilosophy in this area, students should frequently
pame teachers as being important to them and concerned dbout them. Again,
if the middle school type of social organization difrers from that of
the jJunior high school, there should also be diffbrences between the
responses given by the two student bodies. ‘

In essence, there appear to be three kinds of expectations that
are held for the middle school teacher. Certainly, meny different
expectations are sttached to this role, but & review of the related
literature ~ as indicated by the frequency and length of discussions -

leads to the tentative Eoﬁclusion that the fbilcwing éipectationa are of

particular importance for teachers employed in a middle school progran:

1The West Middle School Steering Committee, wéu, Yho, How?, Grand
Rapids Public Schools, Grand Rapids, ‘tichigan, 1969

2Report of the Intermediate or Middle School Committee, op. cit.,
P. 247



1. Teachers in a middle school program shoull be more likely tn
perceive greater social status and occupatinnal prestige
assigned to their occupational positions. This should lead
to greater job satiéfnction as compared with junior high
teachers.

2. Teachers assigned to a team in a middle school program should
feel as if they are more informed about what other teachers
are doing with théir students; they should express greater
satisfaction with the vay in which decisions are made; and
they should be more satisfied with .personal relationships with
other teachers and between teachers and students. ‘

3. Teachers should fﬁnction as a role model, or as an academic
significant. other for their students. |

These tﬁree major expectations, as derived from the literature,

shall serve as the major guldelines for eveluating the West Middle School
teaching staff. Although all of these topics have been treated rather
extensively in the literature, Varsl and Kittel? agree that only rarely
have teachers themselves ever been asked to offer their opinions om

the middle school concept.

Student Roles
If there is any single point on which all advocates of either

Junior high schools or middle schools have achieved consensus, it is

lVars, Gordor. F., "Change - and the Junior High." Educational
leadership, 23 (December 1965), Pp. 187-198.

2Kitte1, oF. cit.
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that pupils of this age level are somehow unique and therefore should

be placed in a unique schnol. Generally, middle school age students

are portrayed in terms of unique physical, emotional, social and develop-
rental characteristics:

These young people, ranging in age from 1l to. 15, are a very
special group in terms of growth and development. They
differ markedly from each other in height, weight, rate

of growth, sexual maturity, social development, acadenic
skills and interests. Moreover, most of them are changing
rapidly in all these respects. Young adolescents seek to
belong, to conform to their peer group, and to withdraw from
adults: yet they want and need help of sympathetic adults.
They have special fears and problems. At the same time they
concerned sbout ideals and ethical concepts; they are eager
for social service. It is important that there be s
particular school available for’boys and girls going through
this period in their lives.l

Most writingsa on middle school and Junior high school age
stu@ente concur at this point: “such pupils are somehow different and
their schools qhould.ﬁe different somehow. Furthermore, if it may be
gsaid that there is any one universal expectation that is held for the
role of the middle school student, it is that he is a perrenial potential
problem:

Children attending the intermediate or middle school, ages
10 to 14, will be living through the turbulent years of

lV',u's, Guidelines, op. cit. P. 1.

°The West Middle School Steering Committee, Why, Who, How? osh cit.;
Kittel, -p. cit.; The Middle School, Saginaw Township Community Schools,

June 1966. "Proposed Middle School Philosophy, " Grand Rapids Board of
Educationa, March 1, 1967. Eichhorn, -p. cit.
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preadolescence and early adolescence. They will be subject
to conflicting desires for independence and for belonging to
a group. At the same time that they will de seeking self-
realization, they will be reaching out to others to obtain
and give peer support. Physieal growth will be swift and
dramatic, creating internal personality conflicts which
will require adult guldance. This will also be a time when
boys and girls will begin to think of themselves in adult
roles. When the youngsters find their models, they will
usually borrow the values and ideals of those vhom they have
made their heroes. These young adolescents have high ideals
great optimism, and deep concern for.other pecple and

other problems.l

Furthermore:

The emotiomal needs of children at all economic levels

resulting from the insecurities and tensions accompenying

urban family life today, and changes in family structure

and responsibilities will have-a marked effect on the

growth of the children ond programs or the school.®

Consequently, students of theée agea_a}é grouped together, not
because of homogeneity, but because of their extreme unlikeness, i.e.,
physical development, emotionel and social maturity, intelligence
"spurts" and "lags", etc. On the other hand, these kinds of children
are said to be similar to each other with respect tc restlessness,
nbiqe-making ability, and rebellion against adult authority.3

Thus, it may be said that there are two different kinds of

expectations for the role of the middle school student: he is likely

1Report of the Intermediate or Middle School Committee, op. cit.,
P. 243

2Loc. cit., P. 2kk

3TheﬂMiddle School; Saginaw Township, op. cit
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to be a particularly troublesome type of individual, but he is »omehow
peculiarly susceptible to the influence of an adult role model. Oﬁé of
the hopes for an expanded grade level ramge, then, is that a three year
institution providcs more time for a young person to establish an identity
with the schooi; in a two year institution, it is said that both teachers
and students arc likely to be handicapped in gotting to know each other,
particularly since one half of the students: are new cach year.l Vith |
the middle school type of social organization, each student should bgcome
well inown in all respects by a least one teaqher.2 If, in fact, this
does occur, then it'would be expected that middle school students would
be more likely to state that they have a favorite teacher than would
Juhior high students. Further, they should be more likely to neme a
teacher as being one of the persons concerned about how well they do in
schéél. Again, they should be more likely to indicate“that they would
go to their teachers if they had problems with their scboql vork. 1If,
with regard to these issues, there are no differences between middle
school and junior high school students, then it may be surmised that
the‘two different kinds of school social organizations do not exert
any differential impact upon student behavior..

Another major characteristic attriduted to thes kinds of students -

n trait which may also be viewed as a role cxpectution - has tn dc with

IVa.rs, Guidelines, op, cit.

2Lac. cit. P. 10
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the importance of the peer group. Williamsl has indicated he felt
necegsity that school programs should account for this influence, i.e.,
there i8 a need to structure and re-group students to break up cifque
formations and to Provide a variety of contacts. The West Middle School?
has also formally acknowledged the importance of the peer group. If the
m’ddle school program does alter the impact of the peer group's
influence, what kinds of differences might be reflected in student affect?
For example, Vars3 states that pupil progress may be indicated by

(1) evaluating the student in terms of his own past achievement, (2) com-
paring his performence with that of other students, or (3) measuring

his performance against a set of accepted standards. Vars rejects the
second and third alternatives, but do students? Are students' perceptions
of reference group expectations for achievement modified by the middle
school program? In other words, is the middle school student less likely
than his Junior high counterpart to'fEel that his'peer'group attaches a
great deal of imporﬁanée t; the arades that he receives? If the middle
school type of social organization does function in accord with its
philosophy, then it would be expected that middle school students would
report that their peer group attaches less importance to grades than

would their junior himh school contemporaries. Apain, they should ve

lWilliams, "What is the Middle School For?", op. cit.
2The West Middle School Steering Committee, ~p. cit.

3vars, ‘iuidelines, op. cit., P. 13,
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more likely to state that their teachers and their parents place less
emphasis upon fp@ {mportance of getting high grades or upon the importance
of doi1g‘be£f§r than ohe's classmates. | |

Pinally, g#ven the importance attached to the role of the parent,
it would be expected that middle school students would perccive their
parents di fferently than would junior high atudents. More specifically,
they should perceive that their parents maintain higher conditions of
surveillance of their écademic,behawior jn that they should be more
likxely to indicate that their parents are weli-infbrmed about what they
do in school.

In summery, as derived from a review of the literature, the follow-

ing would appear to be the major expectations attached to the role of
the middle school stuhent. These items shall serve as the major guide-
1ines for evaluating the effects of the middle school type of social
organization as it effects students:

1. Students in a middle school type social milieu should be more
likely to select & gchool staff meunber as one wvho is important
to self than are junior high school students.

2, Middle school students should be less likely than Junior high
school students to'fEel-thax their peer aroup assiga: importance
to gredes as an indicator of academic performarnce.

3. Students in the middle'school gocial miliazu should te more
likely than junior high school gtudents to state thrt their

parents are well-informed about vhat they are doing in school.

14
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L. Students in the middle school social milie-x should be more

likely to indicate feelings of "belonging" to their school.
Tt may be noted that little has been sa:” about achievement. The

major emphasis is upon certain attitudinal configurations - the basis

of this report. In nearly every educﬁtional {innovation, however, there
is “he implicit assumption that certain individual cognitive components
shall be enhanced. To make education more meaningful is an atterpt to .
increase student motivation. To increase motivation is one way of
enhancing academic achievement. | Theiefore achievement, as neasured by
standard tests, shall be one objective criterion for essessing the impact
of the nmiddle school type of organization. Alexander has formulated an

hypothesis in this area.l

Parental Roles- .
In the literature, little has been said on the subject of parent.-
In general, the claims are made that the middle school must recognize cc
the egistence of parental needs and attitudes; but a cautionary nonte is
sounded that parental attitudes coward schools and school programs are
often the result of the previous educational experiences of the parents,
the reading they may have done, and the general feelings toward education

that may be held by different ethnic groups.2 Grooms3indicatas that the

lrlexander, et. al., The Tmergent Middle School, op. cit.

2G:"oome, op. cit., P. 31.

310¢c. cit., P. 32

a5
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exchange of information between parents and schools is of primary
importance, i.e,, the school must rely heavily upon the parent for
information asbout the student and, in turn, the parent may have to rely
upon the school not only for reports on educational development but
also for other information about their children.

Consequently, it may be adducéd that the major expectation attached
+to the role of the parent of the middle school student is that he should
be more likely to feel that he is informed sbout what his child is doing
in school.

Parental attitudes, however, may be shaped by their perceptions
of the performances of the roles of the school gtaff and of their
children. Therefore, it might be expected that their attitudes toward
the schonl and toward their children might be different from those of
the junior high school students with regard to the following entities.

1. Parents of middle school students should be more likely to

state that their children heve a "favorite” ten~cher.

5. Given that the middle schocl social milieu is more likely

t~ Pacilitate sbtudents' feelings of "helonging", parents
should be more likely to indicate that their children look
forward to going to school each day, that their children
really want to go to school (and on to high school if the
riddle school does serve as & better means of transition)
and that their children are more likely to talk about the

-

w~rk they do at school.

Given that the middle school program requires that the

ot .iente Wwork at their own capacity, parents of middle

46
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school students should be less likely to state they they
feel the work is either too hard or too easy for their
children.

L. Given tha£ the objectives of the middle school program
have been comunicated to-the parents, they should be more
likely to feél that other things in school are more important
than grades'qndnless likely to stress the importance of

obtaining high graedes (e.g., B's or better) for their children.
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CHAPTER III
METHODOLOGY

The Research Setting

Grand Rapids, Michigan is a ‘'rgé midwestern industrial city
with a total population of approximately 205,000 people. The Grand
Rapids Public School System serves a population of more than 34,000
students; this number accounts for around 60% of all students, however,

since the remainder attend either private or parochial schools.

In 1966, the Grand Rapids Board of Education decided to adopt
the "middle school concept" as & part 6f the educational orgenization
of the Grand Rapids school system at the suggestion of Dr. Donald J.
Leu of Michigan State Universityil The middle school was to embrace
the 6th, Tth and 8th grades, leaving elementsry schools with a K-5
grade pattern and restoring the senior high school to a four-year

© 9-12 institution. The junior high schéol designaticn would be
ebandoned where middle schools were established. Since only a few
schools in'the nation had'adopted this concept in 1966, this was

truly considered to be a pioneering effort.

The Midd.e School

The particular middle school program that is the subject of
this evaluation was implemented in a building which was once a high

school facility. The large, ancient building varies considerably

1¥our Grand Rapids Schools, Grand Rapids Board of Education,
November 1966, Pp. 3-k.

L1
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from the kinds of building specifications vhich are generally
recomended in the guidelines for middle school programs. The
administrative staff, however, feels that buildings per se are
incideﬁtal’to the program. A few modifications have been made in
order to create conditions more suitable to team teaching. Regarding
ma.terials and supplies, however, the school is reported to be

"wealthy,"

One consideration which, according to Barker and Gumpl. may
limit the effects of the program and the inferentiel value of this
evaiuatio»n, 1§ that the West Middle School is nearly twice as large
as the pop\ilation éenérﬁlly fécommende’d for middle schools 3 there
ere nearly 1600 students in the West Middle School. The staff
members sssert that the sociceconomic status backgrounds of the
students cover a broad spectrum and, as such, represents the
corunity population. This also appears to be the case in racial
composition in that non-whites constitute approximately 12% of the
student population at the middle school; this closely refl.cts

the total commnity non-white population.

The West Middle School staff consists of a principal, two
assistant principals, four counselors, seventy six teachers and
thirteen teacher aides as well as other supportive staff members,

e.g., school nurse, home school agent, etc.

lBarker, Roger, and Gump, Raul, Big School, Small School,
Stanford, Calif.: Stanford University Press, 1964,
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Most of the teachers are assigned to teams, depending upon
subject matter and grade level. A basic team at the 8th grade
level consists of a representative.from each of the following areas:
humanities, social studies, language, science and mathematics.
These teachers work with a counselor vho does large group counseling
with the studeats. At the seventh grade level, the team consists
of two "fuse" teachers (ea-h of whom teaches English and geography),
one science teacher, and one msthematics teacher. This team also

works with a counselor. There are no sixth greders in this school .

During the first yea.r tha.t the tea.cher teams were employed
teachers were’ arbitrarily assigned to their teams Although there
were few recorded complaints from the teachers, some did etate -
their desire to work with other ‘teachers the following year. .
Consequently, for the current academic year, teams were cormposed
on the basis of teachers' requ'esfts} | Again, there have been few

complaints registered by team members.

Each teacher has a dally work preparation. During one pericod
each week, the teams meet to discuss the school work of the 150
students that each team deals with, i.e., c'urricular innontioos,
individualized instruction, and other meaxis of best meeting the |
needs of each student. There am some teams which meet even more

often.

90
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. Students are assigned to the teacher teams. on a& random hasis
with the exception of a few cases in which there are foresceable
problems between students and teachers. There are 20 different
"3ections” of students, known as Sections A-T. Sections A-R, consisting
of 150 stud&fits each, are all assigned to teacher teams. There
are about 50 seventh graders and 50 eighth grade students - known
as Sections S and T - who have not been assigned to teacher teams
since there were not enough faculty members to constitute an
additional team for these students. Aceording to the administrative
staff, these individual students orogress throuph the grade levela
in a manner quite similar to that of the traditional junior high
school program. Although 1t is said that the method of assigning
and working with students is such that no single student has specific
knowledge of whether or not he 13 under the supervisiou of a
particular teaching team, the school staff meﬁbers feel that ﬁhe
"S'" and "T" students céntributé the larges§ sgére of behavioral
problems, even though they have been rﬁndo;}y éssiéned to their status;
but it is said that these .two sections cannot be ‘examined as adequately

as are the other sections,

N D

Another innovation contaiﬁéd in the West Mﬁddle Schooi Program
is that the studenfs are peimitted £6 take a siﬁultaneons "Sreak" of
ten minutes each day. Based on the assumption égat.since adults
are granted and enjoy a coffee break during given periods of the

day, all students are relecased from all classroom obligations during
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& ten minute period. Only & few violations of this privilege have .
been recorded; in such cases - which generally occurred while the
situation was yet novel - the privilege is withdrawn from the indi-
vidual rather than from ahy specific groups of students. Another
practice has been that of providing an independent, unsupervised

study hall for the ninth graders. The same disciplinary policy has
been followed and there have been only a few individual violations

of this privilege,

Seventh and eighth graders participate in intramiral athletics;
ninth graders have the oﬁpéﬂﬁnity to play on athletic teams
vhich compete with other schools., We_st{_ Middl'e Sghoql has a
school bend comprised primari]:g of nixj_xtt; ;ra.dérs ;nd ngq qualified
eighth graders. Generally, it may be said that the ﬁeat Middle
School is in line with the middle school philosophy in that the
importa.ncg of tk}ese: l;indg qf_ events for m@d,le-schqol age stﬁ?gnﬁ

[ 4

is de-emphasized.

In accordance with the middle school concept, there is a de-
emphasis upon g.cadel‘n'ilc eompgt:ltiom' the;'e is no honor .s‘oc;ety
nor an honor roll which officially recognizes superior scholastic

performance.

Finally, there is no -t'rack‘ingi or ability _g;jp;xpiqg in any
subject or in any of the grades.

Y
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The Junior High School

The junior high school selected as a "control group” on the
basis of estimates made dv principals and other administrators abont
the comparability of student populations_aefves & considerably
smeller populatioh of around 900 students, {?@# gmaller size of
this school may limit the inferential valye of this study for, as
Barker and Gump1 suggest, student participation and involvement may

be a function of the size of the school.

The school plant 1tse1f_appears“§g,bg_considerably newer and

in better condition than that of the West Middle School.

Students in this junior high school are assigned to classes
on a r&ndom'basis,'similar to fhéilbf the West Middle School. Since

students are not grouted on the basis of dbilif& nor albng other

™

rd -

dimensions, it yaAy be essumed that date collécted from these Junior

high school classrooms may be roughly'éoﬁﬁardble to 7hat obtained

from the middle school astudents.

'The junior high school selectéd for this study also has an
experimental orientation, particularly in the aveas of mathematics
and science; teachers in thése two areas 5@&6 designed ané impiémented

their own experimental projects.

The primary steff consists of one principal, two counselors
and 49 teachers. There are no teacher aides. As compared to West

Middle, this school consists cf an "oid" starf and & "new"

1 parker and Gump, op. cit.
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principal, a fact which places additional limitations on the conclu-

sions of this study.

The junior high school places about the same amount of
emphasis upon athletics and music as does the middle school. In
music, students may play in the junior band or in an orchestra.
Seventh and eighth grade students may participate in intra-mural
sports; ninth graders may Jjoin athletic teams which compete against

other schools.

The sbove description provides some Justification for the
assumption that the junior high school which has been selected -3
a "control group", while similar to the middle school in many

respects, may be viewed as one which operdtes along the lines of

the more "typicel® junior high school program. -One major exception

concerns the composition' of the student populdtion, for this

facility also serves approximately ?&00 ‘celementary students.

" *" Data’Collection
Teachers
On - February 2, 1970, the principal irvestigator and the
principal ‘of the junior high school met with the junior high school’
teachers to explein the part that their school would play in the
evaluation ¢” the ".niddle school concept.” They were given the

chence to examine the questionnaires and, after some discussion

about different questionnaire items, the teachers were released and

o4
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were requested to return the completed questionnaires to the
principal’'s office within three days. Of the 45 questionnaires
which were distributed, 39 were returned. One of these was incom~
Plete; therefbre, the total Junior high achooi teacher sample is
38. As a group, these teachers encompass a "ather broad spectrum
in terms of age, experience, longevity in the school, socioeconomic

status backgrounds, and college training.

On February 2, 1970, the principal investigator delivered the
teacher questionnaireg to the assistant principal at the Wést Middle
School. Since the middle school teachers have been rather extensively
involved in the planning of the program, 1t wvas felt that a formal
pres=utation to these teachers wculd be redundant. The assistant'
principa;'peraonally distributed the qugs@ionnaires to the tegchers;
4S5 were completed and returned. ;

| /

(-””; ha group, these teachers are slight.y ycunserxfhan the

//’Junior high school teachers, but there is considerdble\iariation

~  within the group. In terms of years of teaching, number of schools
taught, and loﬁgevity in the present school systen, this group of
teachers might be said to be somewhat less experienced than are
the Junior ﬁigh school teachers. Since the midéle school program
has only existed for two Years, the middle school teachers have had
only thet much experience in their present setting, one third (13)
of the Junior high school teachers have been in their preeent school

longer than two yeers. There apveers to be little difserence

between the two groups of teachers in terms of socioceconomic status

backgrounds.

ERIC ’ S5
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Students

Since each class at the West Middle School is comprised of
students which have been gelected on a randomly assigned basis, the
administrators feel that each class represents a cross-section
of eg.ch grade level. Therefore, the sample of the West Middle
School students has been drawn by randomly selecting classes at
each grade level. This was done.in such . anner s to ensure
tixe selectibn of approximately 50 .seventh graders and 50 eighth

graders.

Although the Jjunior ﬁi@ tstudents are aésigned on the basis
of machine - scheduling (eighth grade) or on a 'repreeentative,
proportional distribution based upon achievement, the principal
indicated that there appears some differences between the kinds of
students who are in the aifferent classes- this would mduce the
likelihood that the selection of any particular class could be
assumed to be represéntative of any given gra.de level angeqmntly,
clasges were selected on & random basis in sur,h & manner as to
ensure a total sample gize of aspyroximately 200 seventﬁ and eighth
gracde students. Questionnaires were administered to all of these
students and then a sub-sample of 50 seventh graders and 50
eighth 'g;'adgz_-s - which corresponds with the middle school student

sanple - was randomly selected to serve as the "control ‘group."

o6
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Parents

- In both schools, 25 seventh graders and 25 eighth graders
who completed “tionnaires were 1dent1'ﬂé'd ‘in order that
comparable data might be obtained from their parents. This
provides a total population of 80 parents of junior high and middle
school students. A team o graduate students enrolled in the
Sociology of Education Spring Research’ Internship Seminar at Western
Michigen University interviewed the parents to obtain ‘parentsl
data on attitudes and opinions ebout the respective schools, °

their chiJ.a:_.-en& futures, and other inféﬁne.‘c‘iop._

Anelysis of Data
Teacher Questionnaire Data (See Appendix A)

Three major statistical analyses have been conducted on the
teacher questionnaire data. Thesge ana]ysa_ vere performed on the
ImM 360_ and the IBM 1620 com;mters at the Computer Center at Grand
Rap:ldz‘;l J@ior Co]_.lége.

The first statistic to be émpioyed is © (theta),l a coefficient
of differentiation which describes the association between che
nominel scale (in this case, which school the teacher is em'plo&ed
in) and one ordinal scale ( teachers" responses to' questionneire
items Nos. 18-U1 as classified on a seven point scale renging

from Very Satisfied to Very Dissatisfied - see Appendix A). Theta,

lFreeman, Tinton C., Element Applied Statistics, John
Wiley end Sons, New York, 1965, Pp. 108 - 119.
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in euch cage, describes the percentage of the comparisons among
individuals from each .schaol who show consistent differences in

levels of sstisfaction. ..

The eecond utet:letie. Guttmn eoefﬁe:lent ot precuetebnity
or lambda (7\)1. is used for qmetionne:lre 1f.eme Roe. 42 - h'r
in order to ‘describe the eeeoe:l.etion between two neminel scales,
i.e,, school of enmloyment and ecceptenee/reaection of ver:loue
occupational e:ltemet:lves. In theee 'cenee. the eelc.uletion of
Ay indicates whit petc'en'feg'e' ot' eri'ore vould be enmineted :ln
guessing vhich echools the teechez"e.ﬁorked :ln 1t we had the
knowledge ot whether they vould eecept or reJect the m:loue
occupational altemo.t:l.ves euggeeted to then. 'Ihe celculetion or 7\
indicates what percentage of errore would be .elimineted in gueeeins

eliher of the two’ va.'r:lebles (:I..e., school and eceeptmee/reaeetion)

12 we ald, in reet, heve a knowledge or both ver:leblee. |

LX) . ‘.

The third statistic, eta ('rg)2 »- 18 a correlaticn ration which
describes the association between a nominal.scale (school) and en
intervsl scale (in this case, teachers' estimstes of the percentage
of students vhich may be choracterized by the descript.toue provided
in questionnaire items Nos. 48 - 63.). Eta :lndicetes the pereentege
of the variation in teechere' reeponeee wh:lch cen be predieted by
the knowledge of which Behool they are employed 1n. | '

l10e. eiti, Bp. T1-78"
QLOG’. : ctt o;‘ﬁo 120"1300 A
EKC o8
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" Since it 18 the objective of this evalustion to determine
whether or not the middle school prdogran approaches the formal
objectives of the middle achool concept by (1) measuring the extent
to which role performances approach role expectatitms and (2)
munriné, the extent to vhich .pp,er.e‘_g.rg differences between the
middle school and the junior high sghool, most of the £indings as
reported in this project pertain. t.‘q.._proa_d .&:!.frerences. In other
words ., ﬁost ;\; the ;nalqrses and t_p_g }rgt,erp?atat;lona. of the analyses
refer to the -totg..l lpopulation of ?k.xe m_id(u,e_qc_honl and the. junior
high school. To i:royidg & more comprehensive picture of differences
both within and between ;;he two schools, the samples should be
more extensively anelyéed to determine if there are differences
between teachers ﬁhen suc‘:h factors as age, amount of .education,
future plans, | s_qgioggqnom:!.c backgro\{nd, sex, experience, socloeconomic
st;atus of rerez_-re_ny groups, etc., are taken into consideration.
However, it is; asstmeld that, as groups, the middle school teachers
are roughly domparable to the junior high school teacher.s'.l |
Hence most findings are reported in terms of aifferences betwee'x;'.' |
and not within, the two groups. | | T

Student Qu.est;onna.ire; Data

| Sigcf ordihal scales were generally employed vo essess
student attitudes, the theta (8) statistic was used, . °
Parent Interview Data

The Theta (8) was also used to compare ordiral data getuered
from parents of middle school and Junior high school students.

59
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CHAPTER IV
FINDINGS

The Teachern

'As has been d:lscuued in the secticm on the Rela.ted Literature,
one ot the concerns of many Junior him eand middle schonl principals
is that of recruiting teachex.'a who desire to teach students in this
age-grad; range. Sinﬁlarly. one. ob.jective ot fixe middle school
philosuphy is to create conditions such thet teachers will choose to
rema:l.n in these grade levels. Thase consideraf,iono constitute the
bas:l.s for the following basic reaea.rch questions ‘about teachers'

vocational preferences and role satiqfactiona‘. .
Basic Question, One - ;e L
Are there differences betﬁeéh middle achool and Junior high

school teachers with regard to which grade levels they would prefer. 'to

teach in? In a.n attempt to a.scertain such group ditferencee. the

rollowing questions wag asked:

If you had your choiee, which grade 1eve1 would you MOST
LIKE TO TEACH? (See Appendix A)

The responses to this question were distributed in the following

manney:
Preschool | Middle High Don't Know
to Years @ 8chool or
Grade (6-9) (10-12) College  Other Work
Junior High 5 8 8 6 10
Middle School 1l 20 ' 8 -9 7
53
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Answer: Middle school teachers are more likely to prefer teaching
. - students of :the middle school age-grade level than are
Junior high school teachers. Junior high school teachers
are considerably more varied in their responses as to
vwhich grade levels they would desire to teach. Due to
the fact that no data were collected at the inception of
. the middle school program, né conclusions can be made as
\ to whether group differences are a result of selective
. - recruitment, variations in organizetional climate, or
both.
Ag. = 189 Integgretation. A knowledge of teachers' prefercnces
for grade levels will eliminate 197 of the errors we
would make in guessing whether a teacher taught in a
riddle schouol or in a junior high mchovl. This suggests
that there is some association between a teacher's
preferred grade level and the.kind of educational
program one is employed in, ., Junior high or middle
school. L : - . C :

N = ,098 Interpretation:. A knowledge: of -both varisbles, i.e.,
prefercnces and place of employment, ecliminate only
10% of the error we would make in guessing one from the
other. Teacliers' preferences are more useful for

guessing the kind of school than the kind of school
is for guessing teachers' preferences.

Basic Questiggj Two

Are there differences between middle nchool and Junior high scbool
teachers as to whether they would prefer to ﬁeach in different kindq of
age-qfadé organizafionallset-ups? To determine such differences, the

. following question. was asked:

If you had your choice, in which of the following arrangements
would you MOST like to teach? (See Appendix A)

The responses, which ranged from middle school to junior high to
"other", were distributed as follows:

Middle  Junior  Other

School High (Elem-H.S.)
Middle School 30 5 11
Junioxr High 7 1k 1%
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Ansver: = Middle school teachers are quite 1iXaly t» prefer teaching
' in s middle school program; but there are those who would
.1'ke to teach the 6th grade in an elementazy cetting or to
teach 9th grade in a high school sedting. Junior high
school teachers ayre quite likely to prefer ta teach ia 2
Junior high school setting - an &qual riwrber, howsver,
would prefer to shif: to either an elemtuy o7 a
* high school emsemt.
= ,378 . Intemetetion: A lmowledge ot vhich kinde of arrangements
& teachers might prefer for teaching gradus six throush aine .
will eliminate nearly 368% of the errors we wouid make in
guessing vhich kind of school the teacher wosrks in, This
suggests that there is a considerable relationshin betuzen
_ whether teachers prefer:a 'middle school prograr sr a
Junior high school program end whether they are currently
employed in a middle sehool or e Juniov high scheal
: arrangement. S

A =277 ;gg_gp_r_gmig_: A knowledge of both variables, {.e.,

L e preferred program arsengements and présent teashing position,
eliminates nearly 28% of the errors thas could be made in
guessing one varigble from.the other. A Knowledge of
teachers' preferences for working in a junior high school

_or a middle ‘school; however; is more useful for guessing
current position thar position is for guessing preferences.

Basic %stion,-‘mg_e_ PREERT ' SR SR,

Are there dirferencee between middle eehool teachere end Junior
high school teeehera :ln their perceptions ot how mny and whet kinds
of changes ahoui:l tl.e ma.de 1n their schoola? 'I‘o examine auch dirrerencee,
the fol...owins quaetion was presented'

o Which of the following statements best describes the school
. vhere you are now employed?( (Ses Appendix A0

Responses. t0 descriptive statements were dstributed as follows:

School Neeas:. . . Number of - :Minor - Functions - ' Little
Radical Modifi- as well as - Need for
Changes cations  Possible =~ ‘' ‘Chanpe -
Middle Sshool 10 22 9 b
Junior High 12 1k 7 1
6L .-
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Answer: Both middle school and Jjunior high school teachers ere

. likaly to feel that cheuzes could be made irn their schools.
There i3 little difference, however, between the two groups
of teachers about the number and kinds of changes that
should he made in their yespective schools,

\_ ® .05 ' Interpretetion: ‘he knowledge of teachers' opinions sbout
& the quality and quaatity.of -changes needed in their schools
would eliminate only 5% of the errors w2 would make in
guessing which schools the teachers were employsd. There
appears to ve little relationship betw:en teachers® opinions
. o needed changes and whether they are employed in a middle
school or & junior higx sc.hool.

A =08 | 'Inferpretation- The knov‘lodge of. both vsriebltes, i.e.,
perceptions of needed changes .and schuol of employment,
elininates only 8% of the errors.we would make in guessing
each frox the cther. This is omly a slightly stronger
reletionship than that obtained with only the knowledge of

i teacher attitudes. Thus, it.i8 conecluded that the variable
. of teechers'. opinions sbout: neeesssry changes is of little
utility for.cxplaning differences between the middle school
- aud the Junior high school progra.m.

Anothesr wey of sssessing whether -or not the middle school program

uey modify teachers' inclinetions to msl'e sn educational career out of

the midile school ege--grade levels is to examine the differences b'etv “en
middle school and Junior high school teechers' responses to verious
kinds of proposed employment opportmities. It m be tentatively
assumed that teachers' responses to vsrious occupstionel slternetives
may provide some 1ndicstion of their satisfaction with their present
working conditions, i.e,, their generel sttitudes toward their present
school, the kinds of studem.s thet they teeoh, and the Grend Repids

Public School System in general. Based upon these considerations, the

following general research questions were asked of: both middle school

and Jm;ior high school tesehers..

| EKC
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Basiz Question, Four

+ .., Are there differences between junior high school teachers and
5 niddle school .teachers ag.to whether or not they would like to remainm
in their present schools for the remainder of their occupational . -
cereers? To assess such differences,.the following question was asked:
‘How desirovs would you he to accept the opportunity of remaining
a teacher in your present school for the rest of your educational

career? (See Appendix A) . . . | C o

".The responses were d:].stri‘buﬁe'd- as. .-t'olio,ws:

Reject Probably o Probadbly Would Grasp
Opportunity _Reject Uncertain Accept Opportunity
Middle School - 7 .. ... 8 . 8.. . - 8 4
Junior High T 715 13 - 1l 2
Answver: Middle school teachers az"'e more likely to accebti the -

opportunity to choose their school for a career than are
Junior high teachers; but the majority. of both groups. would
~tend to reject such an.oppertunity. Of. the. total popula-
tion, however, nearly. 25% are - uncerta.in.
Ag = L3155 Integretation. 'mere appears to,be & difference between
: ... . »_middle schopl and junior high school teachers in whether or
not they would choose -to remain in, their present school.
Knowledge of teachere' acceptance. or rejection of their
school a8 & career opportunity eliminetes nearly 32% of
.+ .., Yhe errors we would mske in guesa.tng wh:lch schools the
. - .. .. teachers worked in. » _ _

T A a..206 Inte retation. Knowledge ‘of both va.ria.bles. 1.e.,

o acceptance?re.jection .and school of employment, eliminates
less than 21% .of. errors we yould meke in-guessing one
variable from the other.. . Therefore, it may be concluded
that teachers' acceptence/rejection predicts school
better than schools predict teachers' acgeptance or

N re.jec*.ion of this kind of a career opportunity.

.o, s mee

> . . l-o«-'
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Bagic Question, Five

Since there appeirs to be a difference betveen the two groups of
teachers regarding the sele::tion of 'éhei-r present school as a career

opportunity, the quistion may be asked as to vhether one group may be

more likely than the other to "prefer' plaiéement in a "better neighborhood.”

To examine this possibility, the following question was posed:
How desirous would you be to remain a teacher in your present
school system for the remainder of your educational career, but
move to a school in a "better neighborhood.?" (See Appendix A)
The responses were: B

Re.je et Probably Probably Would Grasp

Opportunity _Reject - Uncertain _Accept Opportunity
Middle School 1k 1l 11 8 h
Junior High 8 6 15 8 1
Answer:. Middle school teachers end junior high school teachers do

not differ with regard to whether or not they would choose

» ‘the opportunity of staying in their present school system
if given the chance to teach in a "better neighborhood."
Both groups of teachers are likely to reject such an
opportunity or, at best, to be uncertain about accepting
it. An equal number from each group would probably
accept such an opportunity. -

N = 048 Interpretation: Knowledge of whether or not teachers
& would accept such an opportunity would eliminate less than

5% of the error that would be made in.guessing vhich school
the teachers were from. There seems to be little if any
relationship between teachers' tendencies to accept or
reject this kind of opportunity and the kind of school

that a teacher works in.

A = .073 ° Interpretation: Knowledge of both miablea, i.e.,
acceptance/rejection and school, eliminates only 7% of the
errors we would make in guessing one variable from the
other. Although this is slightly better than the reduction
of error cbtained with only the attitudinal variable, the
relationship is still of little predictive value,
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Basic Question, Six

As has 'bee"r'_x discussed, thé:%é’ is a difference bstween the two groups
~ of teachers rég'grd:lng whe:tl_;ér "'of:'éét they would mske a career out of

their present jobs, and there is no difference between them in their
acceptance of a teaching Job in a "better neighborhood." The majority
of both groups would either reJect.or‘bg uncertain sbout both alternatives.
This lcads to the question as to whethgr'the two groups may differ when
presented with the opportunity of rgmﬁn;nq at the middle school age-~grade
level for the remainder of their careers. 'Cmsequentl.y. the following
question was asked: o

How desirous would you be to .’a.é‘cep;. the opportunity of remaining

a teacher &t your present grade level (s) for the remainder of your

educational career? (See Appendix A)

The responses to this question were distributed as follows:

RejJect , Probebly = Probably Would Grasp
gp_gortmigz Reject - Uncertain _Accept Opportunity
Middle School 15 S Sun v 8 ' 6. .
Junior High T 11 13 5 B S
Ansver: There is a difference betweén middle school and junior high

,school teachers in their acceptance and rejection of the
opporttmity to remain at their present grade levels
throughout the remainder of their careers. While there
appears to be considersble uncertainty in both groups,and

vhile many teaclers in both groups would tend to reject

. .Buch an opportunity, the middle ‘echcol teachers are

" considersbly more ukely to choose to rerwain at their
present gra.de levels.

N = 216 Inte_z_'gre‘hation: Knowledge of whether teachers would accept
a "7 or reject the chance to remain at the middle school grade
levels for the rest of their educational ‘careers would
eliminate nearly 21% of the errors we would make in guess-
ing which schools they worked in. -

Aruitoxt provided by Eic:
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A= ,126  Interpretation: XKnowledge of both variables, i.e.,
acceptance/rejection and school, elininates less than 13%
of the errors we would make in guessing each from the
other. It may be concluded that knowledge of teacher
attitudes is a better predictor of their schools than
schools are Tor predicting their attitudes,

Basic _ gtion, Seven

Is there a difference between the two- groups of teachers with
respect to whether or not they would go to another school syatem if they
had the chance to cbtain more money?’ To teagure such differences, the
following-question wad asked: e T

How desirous would you be to obtein a higher-paying tesching:.
Job. in another school system? (Bee Appendix A)

Teacher responses to this quzs‘bion were distributed in the following

. ( .

manner: .
Reject Probably | Probs.biy | Wouid Grasp
| erttmitz Re,]ec mcertsin Accem Opportunity
Miadle Sehool 9 3 15 15 3
Junior High 5 8 - 9 g .. 8 - .
. Answer:  There seems to be a relationship between the acceptance or

* rejection of this kind .of en occupational alternative and
" the kind of schools the teachers work in, but there is &
considsrsble amomt of uncert:sintyf in both groups.

= .263 Interpretstiom anledge of whether teachers would accept
a8 ‘or reject & higher paying Job in another school system would
eliminate up to 26% of the errors-we 'would make in guessing
" which' schéol they ta.u@xt 1n - '

A = 126  Interpretstion: Xnowledge of both varisbles, 1.e., attitudes

: and school, eliminates ‘less than 137 of the errors we would
meke in guessing one from the‘other., - It appears that
teacher attitudes predict school cons:ldersbly better than
school prsdicts sttitudeh v
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Basic Question, Eight

_ One of the cbjectives of teaching in teams is that teachers should
experience greater participation.in decision-making activities. The

. .Question mey then be raised, /e there differences between the responses

of junior high and middls school teachers. vhen they are presented the
opportunity ot.,ha.v;ins & Job in.which they could have the chance to make
an,even greater number of decis!.ong?" In. order to asseas such differ-

ences, the following question m asxe&
tovewe f
How desirous would you bve to accept the opportunity of obtairing
a teaching job in which.you .could havg greater decision-making
| opportmitieq? (Sge Appendix A) SEVRPAE

.....

The teachers' responses were as follows:

Relact Probably Probably Would Crasp

Opportuni ﬂ Rq:ect Uncertain cept ggport\mitx
‘Middle School - 30 e 3" ’ 9. : 21 9
,Junior High 1 .;,.‘;, LI R 7T
Answer: . Few teacheys fron eitlier sehool.would reject & job in which

" they could make more decisions;.there appears to be a little
more uncertainty among the junior high teachers. The
majority of all teachers would tend to accept such an

o _opportunity, but it appears that middle school teachers are

" 8lightly more likely tec do so than are the Junior high

school teachers. : : ,

g = .I03 Interpretation: Knowledge of whqf,her teachers would accept
' or reject a teaching job with greater decision-meking

.. opportunities would eliminate only 10% of the errars. we

. would meke in guessing which school they were from.

> = ,047  Interpretation: Knowledge of both. attitudinal and school

. varirsles would eliminate less than 5% of the errors we
would make in guessing one varisble from the other. This
kind of attitudinal meesure sppears to have little relation-
ship with the kind of school teachers are employed in.
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Basic stion, M ..e

How intensive are these teachers' commitments to the field of
education itself? Are tliere cértain kKinds of inducements, i.e., monetary
‘rewards, that would attract thein out of the field of education? In order
to examine differences between the middle school and the junior kigh
school teachers in this area, the following question was asked:

: How desirous would you be to accapt the opportunity of obtaining
a higher paying job outside the field of education? (See Appendix A)

Responaes vere as fouows

'Reject Pro‘bably ' Probably Would Grasp

Opportunity _Reject ' Uncertain _Accept Opportunity
Middle School 15 € 1 5 2
Junior Eigh 10 5 .18 b 1
Answer: Although there 1is a' gr;a.t desal of uncertainty in both groups

regarding this kind of opportunity, there appears to be only
a 8light relationship between desires to obtain a job oute-
side of education and the schools that the teachers teach
in, While the middle school teachers are slightly more
likely to reject thig kind of alternative, they are also
" 8lightly more likely ‘to acéept it, nearly half of the junior
hig\ teachers are mdeeided.

Ag ® 105 7 Integretatlow Knowledge of whether or not teachers would

‘ elect the charide of obtaining & higher paying job outside
of the field of education would eliminate less than 117 of
the errors we would make in guessing wh:lch school they
tau@t 1n.

A = ,058 ‘Integg_e_taugn: thmedge of both t"e’acher attitudes and
school would eliminate less than 6% of the errors we would
meke in guessing one from the other. Therefore, it is

* tentatively concluded that there is. only & slight relation-
.- ship between whether teachers work in a Junior high or a
* middlé school program and whether or not they would choose
" to accept a h:lgher pwing Job outside oi’ the field of
" education.’

6

L LGS AT | G et 04



63

Basic gtion

As has been dealt with in the section on the Review of the Liter-
2 .. aturé .f?ne obJective of middle school proponents is to enhance the social
status and the occupational prestige of middle school teachers, i.e,., to
make the prestige of such & teaching position more comparsble to that
of other high school and grade school positioms. In order to assess
vhether this might be the case in the middle school, -the following
question was asked: PRRTEE

Which of the following positions -do you think that the commmity

in general asaigns the most prestig. or social status to? (See

Teachers' ‘Tesponses regarding vhich teaching pesition had the
greatest occupational pr(estige were a8 follows: °

Pre . Grades e o
School Kgdu. 1 -3 b -5 6th Tth 8th 9 - 12

Middle School 3 3 1 i o o0 1 33
Junior High 3 2. .p 1. 0 0 0

Ansver: There is no difference between middle school teachers and
Junior high schaol teachers perceptions of how the commmity
views various teaching positions in terms of occupational
prestige, at least with respect toc which positions heve
the greater prestige. Since the distributions of responses
_ in both schools were so similar to each other, no tests of
‘agsociation are necessary. It may be concluded that
_ knowledge of how teachers.feel that the commmity may rate
' occupationel positions in terms of prestige would result
in eliminating no errors. that would be made in attempting
to guess which schools the teachers taught in. Therefore,
, it also aypears that .the processes of renaming a school,
'§ &, chenging the name from "junior" to "middle” and
. reorganizing the age-grade levels, do not significantly
' alter teachers' perceptions of the social status which the
commmity assigns to their. teaching positions.
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Summarization of Findings: Job and Role Satisfactions

For the most pert. there does not appear to be nany diffexences
‘between the middle school and the Junior high echool teachers in terms
of their responsee to queet:lone releted to Job and ‘role satisfactions.
In most cases, knovwledge eboub teechers' att:ltudee in theee areas would
not leed to any greet reduction or the error that would be made in
guessing which schools the teachers were employed in. Although not
extensive. there were eome dirferenoee 'between the two groups of
teachers in the followiug areag: - = -

1. When aeked wh:lch kinds of a.ge-grede level errangemente they
would prefer to work :ln, middle school teechere chose the
middle echool errauaement end Jun:lor h'.lgh schcol teechers

' * chosé the’ Junior high echool arrangement.

2. Maddle school teechers eppeer to be slid:tly more likely
to select their school as a likely career setting thea are
Juni'ox‘ 'high' school teechere‘s .

3. Middle School teechers eppeer to be sughtly more likely

T te v:lew 'beach:lng et the ni.ddle school ege-grede level as

& desirable ca.reer then are Junior high schcol teachers.

L. of ‘all possible prospective gradc levels, midd.‘!.e school
‘ieache'rs are more likely to eelect the middle school grades
as a desirable pos:ltion than are. ,junior high teachers.

5. -J\;p,io;' high -teechers appear sl:lpxtly more li_):ely to be
desirous of eccei:ting a h:l..gher paying teahing Job in

another school system than are middle school teachers.

‘ el
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As has been previo}a.s;y explained, it cannot be currently ascertained
vhether these ditfe;jonc_ea. between .tfhe two groups of teachers are &
function of selective recrultment and placement or of actual qualitative =
differences in the orgenizational climates of the schools.

_With regard to the following attitudinal meessure, there were no

St L e e e DAL e e .
B -:"&'ﬁ“i. W e TR EAN GNP I e RHY S SR L SRR T S

_significant differences between the middle school teachers and the junior
high school teachers: . ‘_ _ | !

1. The kinds and numbers of changes that should be made in their

respective schools .o

ARG IVYRCE S e S o PN R

2. Rejecting or accepti.ng the opportunity of teaching in a "better
neighborhood” in the same school system.
3. R_e_;jeotii_:xg or sccepting the 'oiportim&y .of cbtaining s teaching

job in which there would be' greater decision-making opportuni-

tges. . ¢ o

,{5 i}ﬁ*"' AN

"N, Rejecting or accepting the opportunity of obtaining a higher

P

psying job outside the field of education.
. 5. Their perceptions of how the commity ratos f.ea.ching positions
~ with regard to which grade levels cavry the greatest prestige.

Besic Question, E‘lg- ver * | o
Another irportent srea which is dvelt upon at considerable length
in the Relé.ted Litofaftqj_'et concerns the modification of teachers' atti-
‘tudes, _opiq;.ogié, rereepf_;_ﬁns, and expectations of the pubescent pupil.

This raises the question of whether the middle school program does have

.%
A
]
5
;i
K
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¥
; i

an impact unon teachers' attitudes and expectations of their pupils.
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" In order to examine this queatioch, the middle school teschers and the
Junior high school tedchers were asked to indicated what percentage of
the students that they taught could be charactérized by each of 16
different descriptive statemxiﬁit (Quéétiéﬁnéire"i’tem 'Noé.: 48-63; See
Appendix A). The descriptive Qti’teinéﬁts of the students are presented

‘:'111 abbreviated form in Table 4. 1 as are the distributions of the responses
from the teachers of each school. The n (eta) correlation ratioc statis-
‘tic has been calcilated for each of these interval scales. In each cese
n2 indicates the percentage of the variatiéti in teachers' responses which
cen be predicted by the knowledge of which school they are employed in.

C oy, - ~ Y

.Answer: .As is indicated by & visual inspection of the n_ values in
' Table 4.1, the percentage of the variation in the teachers'

responses to the descriptive statements ebout, the students
that they teach that can be predicted by knowing which
school they teach in 1s quite negligible. There are little
or no differences between how the junio: 2igh school
teachers and the middle school teachers view their students
es measured by these items.

Tle = ,00002 to .05

Interpretation: At the very best, we would only eliminate
5% of the error in guessing which school the teachers taught
in based upon the knowledge of any of the attitudinal mea-
sures; the only item which would eliminate even this much
error is the one which deals with the percentage of children
vho seek advice sbout the problems that they have in their
classroom assignments. Therefore, it may be concluded that
the middle school program does NOT produce differences in
teachers' expectations of their students, their perceptions
of their students, their opinions about parents, their
attitudes about their students' abilities, and the percentage
of behavioral problems in the student population.

-
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TABLE 4,1 67

Middle School and Junior High School Teachers' Estimates of the Percen-
tages of Students Whom They Teach That May Be Characterized by the 16
Descriptive Statements

Descriptive 'g , U .
s::f,:::ﬁ“ of j Percentage of Students 'n?
‘ . 0 _10 20 30 b S0 60 70 80 90
Interested in mt 0o 2 5 6 8 4 6 4 4 6
achicvemsnt Jg 0 3 -k -7 2 K 2 ‘6w 5 ,002
Discipline prob- MS 14 17 7 1 17k 170" 0 o0
lexs for m2 JE 7 1 8 4 o 3 1 o0 0 1 .01k
Discipline prob- M3 9 20 8 2 2 2 2 06 O O
lems for others J8 Lk 13 9 6 0 2 2 1 ) 1 .029
Lack IQcapacity M5 18 17 T 1 -0 0 O 1 0 1
Jg 10 13 8 2 1 2 0 1 o0 1 .023
Were prepared to M 1 3 4 3 11 1 3 9 5 1
domy classwork -'JH "0 ' 2 & 4 -7 5 0 5 7 4 .0000:
Will be prepared MS "2 i 1 3 1 lo § ‘2 ‘13 7
for next year JH 2 1 2 .7 3 .6 3 s 9 2 034
Probebly will g& M3 3 6 12 11 8 0 3. 2 0 O
to college “' JE b "9 16 6 2 4 2 ‘0o o0 O ,027
Probebly will drop M8 O0° 21 ¢ 8 3 1 o0° 0 0 O
out of high school JE 2 14 10 3 3 2 0 o0 o O .023
Seek advice on MS 3 13 11 4 1 2 1 4,3 3
¢lags ‘problems JM § 13° 7 S5 2 3 ©0 "0 "1 1 .04
Seek non-scsdemic M8 T I7 10 1 ‘1 “'5 0°7g" ‘2 o0
% perscnal advice JE 6 1 10 Lk 3 2 o0 0O O O .003
Like to go to M 0 3 3 5.3 1 3. 5 T
sthool =~ ~J8 1 0 4 1o 3 5 45 5 W 007
Dislike school ws 2 171 8 8 o0 8 o0 o0 1 1
JH 3 T 1 8 2 3 o0.2 1 1 .00
Parental interest M8 1 1 6 3 .2 &8 3 6 10 5
in child's work =~ JH O 1 2 6 3 8 2 S h h 021
Parents cooperéte M8 2 3 2 3 2 '8 2 6 T 9
vith school . JE 1 2 L 4 3.6 5 6 .3 .3 .023
Pa.rents eritical M8 12 24 3 2 1 0 2 1 0 .0
of school ~ J8 61y "S5 T 3 1 0 0 "¢ 0 .010
Parents don't care M- 12 20 8 3 -0-°2 0 0" O 0
if childrendrop J8 5 17T 8 2 4 1 0 O0 o0 0 .016

out
EK C .-’.4 lm = Middle school; JH = Junior High teachers; frequency of responses
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Basic Question, Twelve

'One ob.jectﬁre.' of the middle school philosophy - as is true in many
other educatione.l innovations - is to enhance the status of educa.tion
as a profession. An important aspect of such an ob.jective concems
upgrading the ct;mpetency of educational personnel. According to the
Related Liteiature, the mechenisms of selective recruiting, in-service
training programs, and a more desirable pzj'gan:!lz‘a.t;onal climate may be
employed to promote a more posititive effect among 'tea.chers rego.rding
these objectives. In order to assess whether the middle school orgeni-
zaticn does exert a differential impact upon tea.chers along these dimen-
sions, the middle school and the junior high school tea.chers were asked
to indicate their degree of satisfaction: regarding the following items:
(1) the state of teaching as a "profession"”, (2) the capabilities of
most of the people who ere in teacliing, (3) the level of .competence of
‘most of the teachers in their present schools, ( 4) the level of competence
of th‘e teacher; that they are most frequently involved with in teaching
gt their present schools, and (5) their feelings about how these other
teachers view their own competency (See Appendix A; Questiomnnaire Items
Nos. 18-22). |
Table 4.2 {llustrates abbreviated forms of the four attitﬁdinﬁ.l
measures, the distribution of the two groups of teq._gpers' indications
of satisfaction and dissatisfection, and the results of the 6 (théta)
coefficient of differentiation: ©, in each case, describes the percentage
" of the comparisons among the teachers from each school who shov consistent

differencer in their levels of expressed sat;lsfaction.
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TABLE 4,2

e

Junior High and Middle School 'l‘eax:hera Reports of Sa.t:lsfaction With the
State of Teaching as a Profession; the Capsbilities .f Most Teachers, the
Competence of Most Teachers in .Their Present School, the Competence of the

Teachers Most Frequently Involved With, and Feelings About How Other

Teachers ‘View. Their Own Competency.

o
%- : SATISFACTION

" ITEM % vgl ws ss I SD MD_ WD )
The state of teachingas a M82 - 5..22 T 1 8 1 O
"profession"”. . JB .5 Ak T 2 & 4 1 .097
The capebilities of most of M 1 23 10 3 8 0 0

the people vwho are in.. JR; 2 13°'13 2 6 0 1 .103
teaching. : R S e

The level of competence of - M5 16 19 '3 3 2 1 1

the teachers thet T ammost- J§. 13 19 -4 1 1 O0 O 046
frequently involved with in

_teaching at my present
' school.

My feel:lngs about how these MB 9 23 5 6 1 1 0

5 1 0 1 031

other teachers viewmy om JHE 10 13 7

" competency.

lyg = Very Satisfied

MS = Moderately Satisfied
SS = Slightly Satisfied

I/8 = Indifferent or neutral

2M8 = Middle School Teachers: frequency of response

JE = Junior High Teachers: frequency of response

EKC 76

Aruitoxt provided by Eic:

SD = Slightly Dissatisfied
MD = Moderately Dissatisfied
VD = Very Dissatisfied
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Answer s

Teaching as a
“profession"

8 = ,097

Cap'ébilities 61‘
most teachers

6 = ,103

Competence of
most teachers
in my school

é= .15

' EKC

Aruitoxt provided by Eic:

' While the majority of all teachers sre moderately
_ catisﬂed with the state of teaching as a profes-

sion, more q:laaatisfactim was expressed in this
area than was true for all the other 'measures --
& total of ‘19 ‘teacliers indicated verioud degrees

"-of dissatisfaction.  The difference between the

two school, however,. is slight.
Interpretation: less than 10% of the comparisons

..among teachers from the two different schools

show consistent differences in feelings of satis-

. faction. sbout-the .state of teaching as a profes-

gin. In such a case, any attempt to predict
such sat:lsfaction on the bddsis of which school
teachers belong to would be wnproductive.

Most of thé teachers expressed some degreé of
satisfaction with the capabilities of most of
the people vho are in teaching; 15, however,
did not. The ditferencé between the m :
schools is minimal.

Interpretation: Only 10. 3" of the comparisms
among the teachers from the two different schools
show consistent differences in feelings of satis-
foction ebout the cdpabilities of most of the
people who ‘are in teaching. Attémpts to predict
such satisfaction on the basis of which school
teachers were employed in would not be. very
successful.

Most teachers ere mderately -oF sl:l@xtly satis-
fied with the lewvel of competence ‘of most of the
tedchers in their‘present school - only nine are
not. There is little difference between the two
schools.

Interpretation: Mmly 11.5% of the comparisons
among the teachers from the two 4different schools
show consistent differences in feelings of
satisfaction about the level of competence of
most of the teachers in their present school
Schools would be of little value in predicting
this kind of satisfaction.




Tl

- Competence of The majority of teachers are either very satisfied
teachers in- or moderately satisfied about the level of com-
volved with petence of the teachers that they are most frequent-

. frequently ly involved with in their present schools - only

nine were not. Of the nine who were indifferent

o or dis‘utisﬂed. seven vere from the middle school.

0= .0k6 Interpretation: Only & 6% of the coupu!.sous

o Petween Liie teachers from the two schools show. .

consistent differences in expressed satisfaction
with the level of competence of the teachers that
they are most frequently involved with in teaching

" at their present schools. Since the middle school
teachers expressed more dissatisfaction than did
the -junior. high teachers, the association is
negative., Any attempt, however, to predict this
kind of teacher satisfaction on the basis of
vhich school the teachera worked in would be un-
prOdthiveo N :

~ How other The majority of both groups of teachers were
‘tedchers view ' moderately-or very .satisfied about their feelings
own competency  of how other teachers view their own competency.
S © + While 11 teachers were: indifferent or neutral,
only four teachers were dissatisfied. There
éppéars to be little difference between the two
schools.

8= .031 Interpretation: Only 3.1% of the comparisons
‘ © 7 <% - among teachers from the two schools show consis-
tent differences in feelings of satisfaction about
how other teachers wview their om competency.. In
such a case, any attemriyt to predict such satisfac-
tion on the basis of which schcol the teachers
worked in would not be fruitful.

Basic Question, Thirteén

One of the features’ indu&d in the middle school program is that
of team teaching. A basic aspect of team teaching, especially as employed
in the West Middle School, is that each group of teachers should function
. &8 .8 team of equals. To the exbent that this does occur, it might be

expected that those teachers wno work with -tem would be more likely to

Aruitoxt provided by Eic:

' EKC 78



Aruitoxt provided by Eic:

ERIC

T2

nave greater chanceo to pu-tieipate in ma.king certein kinds of decisions,
betiter able to keep up with vha.t other teachers are doing with their
students, and more 1iige].y to Teel: phat they- receive cooperation and help
from their fellow teaohers. In order 1.o assess whether this aspect of

the middle school program ho.s ony impact upon teachers, the middle school

" end the junior high school teechers were' aoked to indicate their satis-

ra.ction with (1) the method employed in their schools for making decisions
on curriculum metters, (2) the methoa employed in their schools for making
decisions on pupil discipline matters, (3) the cooperation end help that
they receive from their fellow teache!'a'. and: {l4) the extent to which they
are sble to follow what other teachers in their school are doing with the
siudepte' oixaﬁ they teach (See Appendiicr A, Questionnaire items Nos. 23,
25, 28, and 41), e -

Teble 4.3, vhich 'inoludes abbreiriated statements, the distributions
of the responses glven by the teachers from each school, and the & values,
presents the results of these qtzest';iox'is',

—t—

Curiiculum Middle school teachers appear to be considerably

Decisions more satisfied with the method employed for

nsking decisions on curriculum matters than are
the Jjunior high school teachers; a considerably

higher proportion of the latter are either
indifferent or dissatisfied.

8= .33 Interpretation: '@ shows that in over 35% of the
' _ comparisons made, teachers in the two different
' schools show systematic differences in their

satisfaction sbout making decisions on curriculum
matters.
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TABLE h.3

rED

Juntoi- H:lgh and Middle School Teachers' Reports of Satisfaction With the

" Methods Employed for Muking Decipionl on Curriculum and Discipline Matters,
The .Cooperation and Help From Fe‘.l,low Teachers, and the Extent to Which
They Can Follow the Activitiés of Other Teachers in Tb:tr Schools.

]

. g SATISFACTION

* . ) * o = :

IPRM Mlm_.ﬁ I/N Sp M VWD 8
Method Fmployed for Décisions M2 11 .13 9 1 9 1 1

on Curriculum Matters ©~ - J¢ *3 "7° 7 T 6 3 5 .353
Method Employed for Decisions MS 4 8 10 2 10 5 6

on Pupil Discipline Matters JE 3 10 5 .1 8. 4k T .013
preration and Kelp From -~ M3 11 17 10 4 1'.- 1, 1

Fellow Teachers ' . e JH.:J.?,“' 13 "7 4 10 1 .067
Extent Con Follow Wat Other MS".8 I 7 y 8 2 2
Teachers Are Doing With 110t s 8 b 4 60 297
Students E

- lyg = Very Satisfied 10" 8D, = Slightly Dissatisfied
- MBS = Moderately Satisfied - MD = Moderately Dissatisfied
SS = Sligatly Satisfied '~ ° ' VD = Very Dissatisfied

I/N=s Indifferent or Neutral

8
te RO

2!6 = Middle School 'I‘eachers trequency of msponses
JH ‘Junior Higx School 'nea.chers - frequency of responses

'[Kc -' - 80
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Discipline There is a considerable dispersal of expressed
Decisions satisfaction regarding the method employed for
' making decisions on pupil disciplineé matter.
. Forty-—one of. the teachers are somewhat satisfied -
Ly . © ' few sve indifferent.. 'There 1z, however, no
o < : appreciable difference between the two schools.

e = ,013 Interpretation:- Less than 2% of the comparisons
among teachers from the two schools show consis-
: tent differences in reports of satisfaction with
the methods which are employed for mcking decisions
" on pupll discipline matters. Any attempt to pre-
dict this kind of teacher satisfaction on the
basis of which school the .teachers worked in would
not be productive,

. "J'- -

Cooperation and The majority of the teachers expressed some degree
help from of satisfaction about. the cooperation and help
fellow teachers that they receive from fellow teschers. A slight-~
ly greater proportion of the middle school teachers,
, however, appear to.be dissatisfied as compared
-to a slightly greater proportion of satisfied
Juniot high school teachers, producing a negative
© value.

@ = .067 Interpretation: Less than 7% of the comparisons
made among teachers from the two schools .show
consistent differences between expressed satis-
factions about the .cooperation and help that
they receive from tellow teachera.

Can follow Middle school teachers are more likely to. be
other teachers satisfied about the extent to which they are
' able to follow vhat other teachers in their
school are doing with the students that they
teach. A considerably larger proportion of the
Junior high teachers appear to be either
indifferent or dissatisfied.

e = .297 Interpretation: Nearly 307 of the comparisons
among teachers from the two different schools
show consistent differences in feelings of
satisfaction about the extent to which they are
able to keep up with what other teachers are
doing with their students.

' EKC 81
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Basic stion, Thirteen

. Certainly one of the :ég.,j.g:r gbjeetiyes_ of the middle school concept
concerns_the whole a:eaf of ei;:!'x_enéipg Ehe pérsonal re‘la.tiex;:shipe that -
occur between teachers and students. fl‘l";i_s cbjective’ constitutes the
basis for maintaining homerooms, -"-.4“.use eeaehers", having the students |
attend the facilities for three rather then two years, using team
teaching, de~-emphasizing the 1mpoftence of grades, and "humanizing the
curriculym.” In order to determine whether the middle school program
might alter teachers' pereeptions about the quel:lty of interpersona.l
rele.t:lonships middle school and Junior high school tee.ehere vere

" asked to indicate their degree of satisfaction with (1) the attitude
of students toward the faculty in their school, (?) Junior high school
" age student-teacher relationships in-"most sehools,' (3) teacher-student
relationships as developed by most teachers in their present eehool,
(4) the teacher-student relationships of the teachers that they are
'_ ntost frequently involved with in teaching, (5) the attitude of i
the faculty towards the etudents' in their school, and (6) the cooper-
" etion .'!:.l;et'tﬁ‘.'h'ezfr' receive from their students. (See Appendix A,
Questicnnaire Items Nos. 24, 32, 33, 3h, 3§. end 10), |
Table 4.k presents the abbreviated forms of these attitudinal
measures, the distributions of ‘responses by the two groups of teachers,

and the corresponding 8 values for each item,

EKC 82
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TABLE L.k

Junior High and Middle School Teachers' Reports of Satisfaction With
Students' Attitudes Towards the Faculty, Most Junior High Student-
Teacher Relationships, Present School Student-Teacher Relationships,
Co-Workers' Student-Teacher Relationships, Faculty Attitudes Towards
the Students, and Student Cooperation

. SATISFACTION

' G|
TTEM o ys' M3 S8 IM. SD MD. VD @
Student Attitudes Toward M4 17 5 4 8 3 &
Faculty -JE 0 10 é 6 9 5 2 197
Student-teacher relationships MS O ¢ 11 11 8 2 2
in most Junior high schools JE 2 . 1 6...5 % o .15
Most teacher-student relat:lon- MS 3 23 .15 2 O0--2 .0 .20
ships in present school. JH C
Teacher-student relationships M5 9 21° 9 2 3 1 0
of teachers most involved with JE 7 15 10 .4 1 1 o0 .0T
Attitude of faculty toward M5 4 16 15 L4 4 2. o
students in present school "JH 2 8 9 Yy 8 4 3 .327
Cooperation received from M 6 16 10 2 Lk 5 2
students JE 2 13 10 5 7 1 0 .M

1yg = Very Satistied SD = S1ightly Dissstisfied -

MBS = Moderately.Satisfied MD = Moderately Dissatisfied

S8 = Slightly Satisfied VD = Very Dissatisfied :

I/N= Indifferent or neutral

'L’m = Middle Bchool Teachers - frequency of response
= Junior High School Téachers - n-equency of response

EKC 83
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Answer:

Student attitudes
toward faculty

17

Of all the teachers, 31 expressed various
degrees of dissatisfaction about the attitude
- of .students’ Ltoward the faculty in their
. present schools. The middle school teachers
J.. appear to be: somewvhat more likely to express

. higher degrees of satisfaction than are

o ® 197

Most jwnior.high

school student-
teacher relation-
ships

e = .152

. Teacher-student

C. relationships in .

present school.

8. k20

ERIC

Aruitoxt provided by Eic:

« .+« .., the - Junior high teachers.

+ Interpretation: Nearly 20% of the comparisons
- among teachers from the two different schools
show consistent differences in feelings of
. satisfaction sbout the attitude of the
.’ students toward the faculty in their present
. . schoeol.

. The Junior high school teachers ere more

. likely to express feelings of satisfaction
and less likely to express dissatisfaction

. -gbout the kinds of student-teacher relation-

.--ships that occur in most junior high schools,

Interpretation: Over 157 of the comparisons
» - pmong teachers from the two different schools

show iconsistent differences .in féelings of
satisfaction about the student-teacher
relationships that exist in most junior high
.gchools.

Feelings of satisfaction about the teacher-
student relationships developed by most
teachers in their present school are consid-
erably higher smong the middle school
teachers. Only two of the middle school
teachers expressed any dissatisfaction as
compared with 13 of the Junior high school
teachers.

Interpretation: In 42% of the comparisons
among teachers from the two schools, there

wvere consistent differences in teachers'

- satisfaction asbout the kinds of teacher-
student relationships that have been develop-
ed by most teachers in their present schools.

84
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Teacher-student relation~ Nearly all of the teachers expressed
ships developed by . ,. .some degree of satisfaction about the
teachers most involved . teacher-student relatiomships of the
with . _ ... ‘teachers that they are most frequently
e ", . involved with in teaching at their
' .. present schools. There were only five
. . .oub of the whole teacher sample who
H _ ' ... were dissatisfied,

= .0T1 .- .JInterpretation: In only T% of the com-
- - parisons among teachers from the two
~ 8chools were there consistent differences
.dn. teel:lngs of satisfaction sbout the
teacher-student relationships that
exist among their co-workers. Any
attempt to predict this kind of satise-
faction on the basis of which schools
. ..the :teachers worked in would be wmpro-
L - ,ductive. 0

. Fa.cuity attitude toward .  The .x_niddle school teachers are more
" students likely to be satisfied with the attitude
. ... -.Of the faculty towards the students in
S . .. their present school, Only six of the
o .. .. middle school teachers were dissatisfied
TohETe e ‘ ' " ag .compared with 15 Junior high teachers.

‘9 = , 327 : ' ‘Interpretation: In nearly 33% or the
" comparisons among teachers from the two
schools there were consistent differ-
. ences in feelings of satisfaction about
, the attitude of the faculty toward the
students in their school.

oo

Cooperation from _Most teachers are moderately or slightly
- students L .. satisfied with the cooperation that
e o they receive from their students, but
19 were dissatisfied. There appears to
be little difference between the two
schools.

9= 0T ) ) . Interpretation: In only 7% of the com-

. " '. parisons among teachers from the two
schools vere there consistent differ-

" ences in satisfaction about student
cooperation. This would be an unpro-
ductive predictive wvariable.

| 85
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Basic stion, Fourteen

Another area wh:l.ch is eovered in the 11tersture related to the
middle school concept. concerns r.he kinds ot working rele.tionshipe that
should be established .I:etyee_s the teachers and other staff menmbers,
varticularly the administration and guidance personnel. In order to
asgess whethee there nay be:.td{#teg_e‘scee between the new middle school
program and the trsditiona.l Sunior high school program along these
dimensions, the teachers were asked to indicate their feel:l.nas of
satisfaction with (1) the manuer in vhich the teachers and the admini-
stative staff work together in their respective schools, (2) the
cooperation and help that they receive from their super:lors. (3) tho
evaluation process which their superiors use to Judge their effect:lve-
ness as teachers, and (4) the cooperation and help that they rece:lve
from guidance personnel. (See Appendix A, Questionnaire Item Nos.

26, 27, 30, end 31.) | -

Teble 4.5 presents ebbreviated forms of the questionnaire items,
the distributions of responses of the middle school and the junior high
school teachers, and the 0 values fownd for each item. The fullowing
pages present the derived answers along with the interpretations of the

6 value for each attitudinal measurement.

EKC . 86
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TABLE 4.5

Junior High and Middle School Teachers' Report of Satisfaction With

Teacher-Administration Working Relationships, Cooperation eand Help From

Superiors, Evaluation Process of Superiors, end Cooperstion and Help
From Guidance ,

o,
H

: 3 " SAMISPACTION
- ITRY B v ws s un e w W e
Teachers and administrative. M32 8 . 8 - io ™ "§ 5 7T 1
staff work together .98 7 1k 8 2 4 0 3 .92
Cooperation and help trom M 18 8 T .2 6 3 1
superiors . - e R 91y W % 1 0 17,002
Superiors' process: of Mg 2 779 10 8T 4 W
evaluating me _ JR 2 8 9 2,5,.2 .2
Cooperation and help trom M 10 12 9 4 3 3 3
. guldance personnel ° _ Jt- ‘6 6 8 "4 6 "4 ‘4 216
. 1yg.= Very Satisfied SD = Slightly Dissatisfied
MS = Moderately Satisfied MD = Moderately Dissatisfied
8S = Slightly Satisfied VD = Very Dissatiafied '

I/N= Indifferent or Neutral
i t W e -,

2Ms = .Middle School Tesachers - frequency of response '
JH = Junior High Teachers ~ frequency of respomnse N
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Answer:

" Teacher - ‘administration The junior high teachers are slightly
working relationships” more likely to express satisfaction
: : about the manner in which the teachers
and the administrative staff work to-
: B L gether in their present school. They
e R are also considersbly less likely to
. express dissatisfaction than are the
Ve middle school teachers.

o= .,192 "7 77 Interpretation: In 19% of the com-
ot parisons among teachers from the two
o s schools, there were consistent differ-
St - ences in the satisfaction with
e teacher-administration working rela-
tionships.

Cooperation and help from While most teachers are very or
superiors . ... moderately satisfied with the coopera-
oS T ' “ S tion and help they receive from their
superiors, the middle school. teachers
 appear to bé somevhat more dissatis-
fled. The ditrerapgg, however, 1s
minimal,"

e = ,00% ' DO ‘Interp:‘etation* In less than .2% of
the compariaons among teachers from
the two schools were there consistent
d;fferences in satisfaction with the
cwperation and help that the teachers
receive from their superiors. Pre~
dictive utility is negligible.

Superiors' process of Many teachers were either neutral or

evaluation only slightly satisfied or dissatis-
fied about the evaluation process
vhich their superiors use to Jjudge
their effectiveness as teachers, dut
there was a greater amount of dissatis-
faction among the middle school
teachers,

6= ,12 Intérpretation: In only 12% of the
_ _ . comparisons among teachers from the
two schodls were there consistent
differences in teachers' satisfaction
with their superiors' evaluation
techniques,

EKC 88
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Cooperation and help from The middle school teachers expressed
guidance personnel : a .considerably greater smount of
T e satisfaction sbout the cooperation
. . and help that they receive from
R guidance personnel; the junior high
school teachers were somewhat more
likely to indicate dissatisfaction.

0= ,216" , BT Interpretation: In nearly 22% of
) the comparisons made among teachers
from the two different schocls, there
were consistent differences in the
teachers' expressions of satisfaction

about the cooperation and help that
they receive from guldance personnel.

Basic Question, Fifteen

Another major goa.l ,ofrthe.‘middle school concept ct;ncerns students'
motivation for lear'n:‘:,ns. A vaz;iety of approaches are suggested in the
literature and are empqued in 'the West Middle School. With reference
to teacpers, then, the question is: Do they perceive any differences
in the motivation of t:he_ir students? In order to examine this aspect

‘of the middle school, Junior high and middle school teachers were asked

to indicate their satisfactions with (1) the motivation for achievement

of most junior high school age students, (2) the motivation for achieve-

© - ment of most :si;udgnts_.' in their respective schools, and (3) the motivation

“for achievement gf the ptﬁdents. that they, themselves, teach. (See
Appendix A, Questionnaire Items Nos. 35, 36, 37)

Table 4.6 presents abbreviated forms of these attitudinal measures,
the distribution of responses. of teachers from each school, and the ©
values for each masure . The following pages present the derived answers

for each specific question and interpretations of the 9 values.
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. TABLE k.6 .

Junior High and Middle School Teachers' Reports of Satisfaction With
the Motivation of Most Junior High Students, the Motivation of Most
of the Students in Their Schools, and the Motivation of Their Own

Students.
- '§ SATISFACTION

-
ITEM G- vel M5 83 IM SD MO VD @
Motivation of most jumior | MS2 1 2 1 8 112 5 3
high students JE 0 6 9 3 11 5 kW .026
Motivetion of students in.. M5 ©0 2 8 10 12 10 3
own school . J& 1 2 5 8 12 1 3 .002
Motivation of own students MS 0 5 16 S 8 9 2

JH 2 1 10 Lk 15 s o .ok3

lys== Very Satisfied

MS = Moderately Satisfied

88 = Slightly Satisfied

I/N= Indifferent or Neutral

SD = Slightly Dissatisfied
MD = Moderately Dissatisfied
VD = Very Dissatisfied

2M8 = Middle School Teachers - frequency of response
JE = Junior High Teachers - frequency of response

Answer:

Motivation of most
Junior high students

0 = ,026

Aruitoxt provided by Eic:
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While most teachers answered that they
wvere slightly satisfied, slightly dis-
satisfied, or indifferent about the
motivation for achievement of most
students of the age that they teach,
the middle school teachers were slight-
ly more likely to expresa a greater
degree of satisfaction.

Interpretation: In only 2.6% of the
conparisons made among teachers from
the two school were there consistent
differences in teachers' gatifactions
on the motivation of junior high school
gstudents in general. Any attempt to
predict this kind of attitude on the
besis of which school teachers' are

. employed in would be unproductive.




8k

Motivation of students

in present sghoq;_
L

e = ,002

lMotivation of owm
students

@ = ,043

Basic Question, Sixteen

-

While the majority of all of fﬁé teachers
are.only slightly dissatisfied, moderate-

" 1y dissatisfied, or indifferent the

middle school teachers appear tq be
slightly more dissatisfied. The differ-
ence between the two proups of teachers,
hovever, is insignificant,
Internretation: In only .27 of the com-
parisons made among teachers from the
tvo different schools were there consis-
tent differences in teachers' sdtis-
factions about the motivation of most of
the students in their present sghnols.
Any attempt to predict this kind of
satisfaction based upon vhich schiool ttre
teachers were employed in would not leed
to fruitful _results, '

‘Regarding the motivation of the students

that they actually do teach, most teachers
tend to be either only slightly satisfied
or slightly dissatisfied. Middle school
teachers, hovever, seem somevhat more
likely. to .express some degree of satis-
faction while the junior high teachers
are slightly more likely to state they
they experience some dfssatisfaction.

Interpretation: In less than 57 of the
comparisons made among teachers from the
tvo schools were there consistent differ-~
ences in teachers' expressions of satis-
faction about the motivation for achieve-
ment of the students that they teach,

It may be . concluded that any attempt to
predict this kind of satisfaction on the
basis of which school the teachers worked

_ in would not be productive.

'Q,g Another major consideratioq.that is dealt vith in the middle school

concept concerns the role of the parent. As has been discussed, a number

+
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' of mechanisms have been suggested by various authors as a means of enliste
" ing parental support and cooperation. Some of these different anproaches

have been employed by the ﬁesi"ﬁiddle School staff members. The question

to be asked, then, is: are there differences between middle school and

© Junior high school teachers'”ﬁorcoptions of the cooperation that they

.',

receive from the parents of:théir students? In ordér to assess such

differences, the following questioos vas asked:
- Please indicate yquﬁ'deéroelof.satisfaction with the
cooperation and help you receive from parents. (See
Appendix A, Item 29)

Resporsses were as follows:

Lo vs§  Me Uss. MD - _VD
i1iddle School 9 9 ) 2 10 e "3
Junior High 2 5 N 9 9 6 3

" - Answer: _f: Although. 3} teaoho}s (17 from each school) expressed some

degree of dissatisfaction .about-the cooperation and help
“they receive from.parents, the middle school teachers were
"considerably more likely to 1ndicate greater degrees of
satisfaction. .

8 = ,257 Interpretation: In nearly 26” of the comparisons made
' among teachers fram the two schools, there were consistent
_Gifferences in teachers' expressions of satisfaction about
_the amount of cooperation and help that they receive from
their varents. .

Basic Question, Seventeen

One final basic question may be asked about the middle school
philosophy itself. Two factors have been taken into considerstion (1) the

fact that since the middle school concept is a rather recent innovation

S
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and, as such, may have devgloped a phi;osophy JugtifVing its anproach
vhereas the junior high school may never have done sc, and (2) the fact
that a number of junior high school teachers - as shall be presently
discussed - indicated a need fbr‘some_sort_of unifying philosophy when the
questionnaires were edministered to them. In order to assess differences
in teachers' satisfactions with the philosophies of their resvective

school, the following question was‘gsked:

Please indicate your degree of satisfaction with the educational
. philosophy which seems to prevail in your present school, (See
Appendix A, Questionnaire Item No. 29)

The responses were as follows:

VS MS SS I/1 SD 1)) \'p)]
*iddle School 8 11 8 b 6 6 2
Junior High 6 8 6 5 5 4 4
Answer: The middle school teachers appear to be more likely to state

that they are satisfied with the educational philosophy which
seems to prevail in their school. The difference between the
two'groups of ' teachers, however, is not extensive,

8 =.,10 Interpretation: 1In 107 of the comparisons made amons teachers
from the two different schools, there were consistent differ-
ences in teachers' expressions Qf satisfaction with the
educational philosophv which preveils™in their present schools.
Any attempt to predict this kind of teacher satisfaction on
the basis of which school the teachers worked in would not
be very productive.
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Suymnarization of Findings

Junior High and ''iddle School Teachers

Seventeen different basic research questions have been formulated in
order to assess the extent to 'which the Vest !1iddle School teacher roles
function in accord with the goals-of the middle school concept and to
examine possible differences hetween the middle school and the junior hizh
school teachers. The following discussion is hased upon a summary of the
obtained results and the differences vhith were found betiween the two
groups of teachers,

It has been concluded that.the middle school teachers DO differ from
the junior high teachers along the following'dimensichs (a 207 difference
in variations of responses between the two groups’ of téachers has Béen
arbitrarily designated as.a, difference wvhich would résilt in predictive
utility):

1. Vhen asked vhich kinds. of age-grade level arrangements they
would prefer to work in, middle school teachers chose the middle
school arrangement and junior high school teachers chose the
Junior high school arranmement. A knowledge of teachers' pre-~
ferences would eliminate nearly 387 of the error we would meke
in guessing wvhich school the teachers worked in,

2, Middle school teachers are more likely to accept the opvortunity
of remaining in their present school setting as a career alter-
native than are junior high schoocl teachers. The knovledge of
this variable would eliminate nearly 327 of the error we would

make in guessing vhich school a teacher worked in.
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3.

Se

*liddle school teachers are more likelv t; desire to remain as
teachers at the middle school are~grade levels thon are junior
high teachers., A knovledge of vhether or not teachers would
choose this career’alternative would eliminate nearly 227 of
the errors we would make in guessing which school  the teachers -
were employed., -

Junior high teachers appear to be slightly more likely to

 accept a higher paying teaching job in another school system

than are middle school teachers. Xnowledge of this varisble
would eliminate up to 267 of the errors we would make in suessing
which school they taught in,

il1ddle school teachers appear to be considerably more satisfied
vith the methods tthich are employed for making decisions on

curriculum matters than are the junior high school teachers. In

“over 357 of the comparisons made among the two groups of teachers,
' there were systematic differences in teachers' expressions of

- satisfaction in this area.
'+ Middle school teachers are more likely to be satisfied about the

‘extent to vhich they are able to follow what other teachers in

their school are doing with the students that they teach. In
nearly 307 of the comparisons made among teachers in the two
schools, there vere consistent differences in teachers' expre=

sions of satisfactions about this aspect of school'organization.
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Middle school teachers are n;ugh more likely to state that they
are sati?ﬁ.ied with the teacher-student relationships developed
by most of the ‘teachers in tpgix; school than are the junior high
teachers. In 42% of the ‘.con':paris,ona made among teachers from
the two schools, fher'e were consistent differences in their
indicetions of satisfﬁctibn ebout this area of the organization
of their school.

Middle school teachers are tonsideradly meoie likely to state
that they are satisfied with the attitude of the faculty towards

the students in ‘their 'school thdan are the junior high teachers.

.In nearly 33% of the comparisdns nmade among ‘teachers from the

two schools, there were consistent differences in indicatlons
of this kind of felt satisfaction, * - .u. -
The junior high teachers are leas likely to indicaté that they

are dissatisfied with the manner in‘which the teachers and the

. . administrative staff work.together in their school. In over

10.

Aruitoxt provided by Eic:

ERIC

19% of the comperisons made among teachers from the two schocls,
there were consistent differences in.this kind of teacher
satisfaction..

Middle school teachers are considersbly more likely to state
that they are satisfied with the cooperation and help that they

receive from guidance personnel. In nearly 22% of the compari-

~ sons made among teachers from the two schools, there were con-

sidersble differences in satisfaction with guldance personnel

cooperation.
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11, 1tiddle school teaéhers are hofé.iikely to express satisfaction
with the anouht of cooperation.anﬁ help that they receive from
the parents of.their stude;zté. in ass;ssing this variable,
there were consistentJdifférénceg in mofé than 25! of the come

parisons made among teachers in £he fﬁo different schools,

The above findings refer to what are. considered to be the major
differences in the attitudes expressed by the.teachers in the two differ-
en} schools, llo attempt has been made to examine differences between
teachers within each school, i.e., those .differences that may occur within
the West Middle School.when teachers are divided on the bases of sex,
race, future educational plans, age, prior college training, subject areas
taught in, etc. One major reason for this is the fact that the sample
sizes within each school are not large enough 'to warrant the use of such
control measures. Consequently, the above findings refer only to broad
differences between the middle school and ‘the junior high school programs.
.- There vere & large number .of items ‘in vhich there appears to be
1ittle or no difference between the two teaching staffs; such differences
as vere found vere distinguisheble by less than 207 = these would be
unlikely to result in productive pre?icttons; These items are as follows:
1. Vhich grade levels -~ from pré-school to college - teachers
would MOST like to teach,
2. The kinds and number 6f changes whith should be made in their

respective schools.

—

3. Their desires to remain in the present school s&stem, but teach

in a "vetter neighborhood."
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Their desires to obtain a teaching Job in which they could have
greater decisions-mﬁking opportunities; more would accent.

Their desires to obtaiq a8 bighef paying job outside of the

field of teachingﬁ most would.rgqeqt this opportunity.

Their perceptions of which teaching position carries the greater
amount of occupaxioﬁél ?restige;.the teachers unanimously agreed
that high school teachers hﬁvé the most prestige.

General characteristics of tbéir.sﬁqdents: there were virtually
no differences betﬁeen ﬁidéle school and Junior .high school
teacherS"éstiﬁét;s about.wha# percentage of their students would
drop'oﬁt; golfo‘coliege; seek 9dv;ce on class or personal
problems; ére discipline'probigms; like school;.dislike school;

lack intellectual aﬁility; and vho are interested in school.

- Similarly, there vere no differences in teachers' estimates of

the percentages of paréhts vho are interested in their children's

work, who cooperaté with the school, who are critical of the

school, and who do not care if their children drop out of school.
Their feelings of satisfaction about the state of education as

a “"profession".

Their feelings of.satisfaction with the capabilities of most
peopvle vho are in teaching.

Their sgtiéfaction with the level of competence of most of the
teachers in their respective schools.

Their satisfaction with the competence of the teachers that

they most frequently work with in their schools. -

- S8
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12.

13.
.
15.
16.

1T7.

18,

19,

20,

22.

23.

24,

Thelr feelings shout how other teschers viev their own competency.

Their satisfhction with the methods which are employed for
msking decisions on oupil discipline mstters. .

Their satisfsction ebout the cOOperetion and help that they
receive from fellow teachers, . |

Their satistection vith the sttitudes that the students hold
toward the faculty. o |

Their satisfaction with the kinds or tescher-student relation~
ships that exist in most Junior high schools.

Their satisfsction with the development or the teacher-student
relationships of those teaohers vith whom thev most frequently
are involved with in tea.ching. | |

Their satisfaction with the amount of cooperation that they

receive from their students,

Their satisfsction with the amount or cooperation and help that

they receive fron their superiors.

Their satisrection with their superiors’ processes of evaluating

then,

Their satisfaction with the motivetion of most Junior high school

students.

Their satisfaction with the motivetion of the students in their

respective schools,

Their satisfaction with the motivstion of the students they teach.

Their satisfaction with the educetional philosophy vhich seecms

to prevail in their respective schools.
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It is concluded that, in terms of general comparisons, the middle

school teachers! attitudes do not depart to any considerable extent from

those of the Junior high teachers on any of the above dimensions. It

is to be expected, of course, that there would be a number of variations
based upon such social factors as age, sex, mobility orientations, etc.
One young male member of the Yest Middle staff, for example, maede the
following statemepts:

(On the section dealing with accepting or rejecting various

career opportunities): "All responses in this section must

be vieved in this light: I intend to bcome a consultant in

- language arts. But, I wouldn't want to teach anywhere else,

and I love this age group.f. . o

Agein - this time deeling with suggestions for the kinds of and
numbers of chenges that should be made.in this school:

~ (After indicating sugpgested changes): "I love teaching here -
" wouldn't teach anyvhere else - but changes (some) do need to

be made." . . oL .

HEnce, although this young man is apparently quite satisfied with
the performance of his teaching role, he does indicate a mobility
orientation vhich may lead him out of the setting.

There were a fev differences in open-ended questions which were
asked of both groups of teachers: Ce e

1. Three junior high teachers indicated a need for some kind of

unifying philosophy ;n their school.

2. Five junior high teachers expressed a need for either larger

facilities and more room space or small class sizes.

3. Three junior high teachers asked for more direction and leader-

ship by the administration and by consultants.
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i, Three junior high tcachers expressed a desire for some kind

of ability grouping. |

Other suggestions made by individual teachers from the Juﬁiof high
school were team teaching; modular scheduling; greater availability of
éupplies; provide better opportunities for teachér-parent conferences;
a'better'system of teacher evaluation; retain children who fail or do
in#dequaie work; induce the staff and counseling persomnnel to have higher
expectations for students; less griping by the staff; more pride by the
staff; provide more discipline, more caoper&tion among the teachers; and
make the students quit being so disrespectful to sadults,

Suggestions by the middle school teachérs were as follows:

1. TFour stated thgt there should:be more rules for studehts.-

2. Three suggested improving teacher-administraxion relationships.

Other individual comments referred to dropp:lng the non-retention
policy, providing remedial programs for retarded children, place more
emph#éis 6n attendance, ability grouping, and freeing counéelors from
non-counseling duties.

Thus, it has been fqund that there are certain differences between
the attitudes-of those teachers who work in a middle school and vho teach
in a junior high school. One of the major differences seems to apply
to teachers' perceptions of the attitudes of other teachéré. At this
point, it cannot be specified which aspect of the middlé sch?ol program
results in these differgnces. It cannot, for example, bé said that
this 18 a result of the teacher team approach, for only 2k of the 45

middle school teachers included in the sample work with teacher teams,
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This 1s a possibility for further exploration - the purvose of this
evaluation, however, was not to cxamine specific »rograms within the
school. The possibility remains, however, that teacher teams may further E
enhance working rclationships among the staff members. This is indicated
by the fact that, when asked i1f they would like to be on & tcacher tecam

[T P L L AT o ¥

next year, 35 of the West “iddle School teachers said yes; five said no i

and five were undecided. Thus, while slightly more than half of the West

FL T IER A )

ilddle teachers currently work with a teacher team, about 739 of them

e

would like to. When the Junior high teachers were asked the same question, 3
12 were undecided, eight said yes and only four said no (many did not
ansver this question since they felt that it did not apply to their school).
The results of this study, hovever, indicated that there do appear to be
significant differences along some certain dimensions that exist between
the two schools - even when various organizational arrangements with cach

school are not taken into account.

102




FINDINGS: STUDENTS

Basic Question, Eightegn

One of the primary ob,jectiiieé of the mid"dle. school concept, of_
course, is that of siding students in making the transition frem the |
elementary schools to the senior high schools. By comﬁiniﬁg the better
features of the self-contained c}gsgxfocm along with those of the depart-

mentalized secondary structure, it-is said that stiz'de'nt adauétment or
anticipa.tory socializa.tion for the high achool academic settir. . "1 be
facilita.ted. The important question, then, is. are there (iPev ceB
‘Detween the middle school and the Junior high school students' sercep-
tions ebout the preparation that is being provided t6 them for their |
future education? In order to assess such differences, the fouowiﬁg
question was asked: .
Do you think that going to this school is likely to help you
§Z§ ready for high school?. .(Bee Appendix B, Questionnaire Item
. There were 183 qtﬁdégt; 1n: g:hé. Junior high school who answered
this quest'ion. In the West Middle School, 161 students responded to
this 1tem. 108 of the middle school students were agsigned to teacher
teams and 53 were not. Although it is not the intent of this evaluation
to examing differences that may exist within the middle school setting
1tsél'f,; x;esponses from the middle school students. who hawve and have not
beeﬁ 'a.ss'igned to teacher teams are presented for the . .st two questions
es a means of partially examining the impact of the total middle school

program. For the remainder of the analysis, however, only students who
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have been essigned to teacher teams - and are therefsic feéeiving the
full impact of the middle school program - will be compared with the
Junior high scho;i students. The results of the first gquestion are
presented in Teble h,j,.,

TABLE 4.7

&

STUDENT PERCEPTIONS OF PREPARATION FOR HIGH SCEOOL .-
QUESTION: Do you think that going to this school is likely to help
you get ready for high school? .

- YBS NOT SURE NO
West Middle Students . - : '
Total ' . 100 (62%) . . 39 (247) . 22 (17)
Assigned to Teacher Teams 66 (61%) 26 (24%) - 16 (15%) .
Not Assigned to Teams . 34 (643 13 (25%) - 6-(11%)
Junior High Students 128 (T0%) k2 (23%) 13 ( %)

It appears as if nearly one-fourth of all students are uncertain
about whether or not they are being helped to get ready for high ;chool;
this is true regardless of whether they are in a niddle Qchool or in a
junior lLigh school. The junior high students, hovever, appear to bé‘
slightly more ‘likely to feel as if tﬁéy are being helped to get‘ready
for high school: 707 answered "yes" as compared to 62% of the middle
school students. Again, the middle school students - regardless of
whether or not they were assigned to £eacher teams - are sdmewhat more
likely to answer this qﬁestioﬁ negatively. Within the middie school
itself, students who are not on teacher teams appear to be slightly

more positive than are those who have been assigned to teacher teams.

1C4
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Bagsic Question, Nineteen

As a means of enlisting the cooperation of the students in respond-
ing to the questionnaire items, they were asked to give their suggestions
for helping to improve their schools. (See Appendix B, Questionnaire
Item #1) A wide variety of suggestions were given ranging from
"installing elevators so the kids won't fall down the stairs so often"
to “allow us to smoke" und from "keep the teachers" to "make Mr. ew=—-
retire." The West Middle School students listed 40 different kinds of
. suggestions; the Junior high students had 64 different suggestions.

These, a8 placed in general categories and rank-ordered by the frequency

of mention of the middle school students, are as follows: -

__WEST MIDDLE SCHOOL STUDENTS

On Not on JUNIOR
Total Teams Teams  __ HIGH _

I. Suggestions Related
to Building Facilities

Fix the building: 43 (27%4) 35 (32%) 8 (15%) 68 (37%)
(Remodel; clean it

up; paint it; get

better equipment)

Construct & new 20 (122) 12 (11%) 8 (15%) 0
building

TOTAL SUGGESTIONS
Related to building 63 (39%) 47 (L4%) 16 (30%) 68 (37%)

II. No rovements
Needed

No suggestions given 22 (14%) 1k (13%) 8 (15%) 24 (13%)

School 1is good; 10 (62) 1 (.9%2) 9 (11%) 8 ( u%)

perfect

TOTAL: No

improvements 32 (20%) 15 (1u%) 15 (287) 32 (17%)
105
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III.

IV,

V.

WEST MIDDLE SCHOOL STUDENTS

On Not on JUNIOR

Total - ._ Teams Teams HIGH
Need Better lunches: 23:(14%) 19 (18%) L ( 8%) 22 (12%)
Suggestions Relateﬁ
to Teachers: ' :
Need better teachers; 12 ( 7%) +11°(16¥). 1(2%) 9 ( 5%)
they should teach
more '
Need younger 2(1%) 2(a%) o 5 ( 3%)
teachers | : N L
Keep the teachers 1 (.6%) 1 _(..95)' 0 0
More concerned (0 0 0 5 ( 3%)
teachers o o
More understanding 1 (.6%) 1 (.9%) 0 0
teachers e
Teachers shouldbe 0" 0 O 1 (.5%)
trained inone.. . " .. . . ‘
subject R
Nicer teachers 3(2%) 2(28) 1 2%)1 (.5%)
More teachers 1(.68) 1(9%) o R (.5%)
More black teachers O 0 0. i 1(.5%)
8top teacher ' L
brutality 0 0 0 1 (.5%)
TOTAL SUGGESTIONS L -
Related to teachers 20 (128) 18 (17%) 2 ( L4%) 24 (13%)
Suggestions Related o
to Discipline:
The school should be 19 (12%) 10 ( 9%) 9 (37%) 24 (13%)

more strict; have more

‘rules; stop the

fighting; more respect
for each other
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WEST MIDDLE SCHOOL STUDENTS
On Not on JUNIOR
Total Teams Teams HIGH

VI. Supgestions Related

to Time:

Better Hours (more 9o(6%) 8(7%) 1(2%) 19 (10%)
time between class;

more time in class;

change beginning and

end of school day)

Longer lunch hour 2(1%) 2(2%) o 2k (13%)

Outdoor dbreek (for L(28) L (W) o 8 ( 4%)
lunch or braek)

Have full days next 6 ( 43) L (48) 2(L48) o
yeaxr

B AR S

TOTAL SUGGESTIONS
Related to time: 26 (16%) 23 (21%) 3 ( 5%) sS1 (28%)

[ ] L ] * [ ] L] [ ] L] [ ] [ ] [ ] [ ] L] L L] [ ] ® L} [ ] [ ] L] L] [ ] L] [ ] * [ ] [ ] [ ] [ ] [ ] [ ] L] L J L ] [ ] [ ]

VII. Suggestions Related
to Bussing:

Btop the dbussing:
Whites 7 6 b 0
Blacks 3 3 0 V]

TOTAL SUGGESTIORS
Related to bussing: 10 ( 6%) 9 (9%) 1( 2%) 0

L] L L ] [ ] L] [ ] [ ] [ ] [ ] * [ ] [ ] [ ] [ ] L ] L] L] [ ] [ ] L ] [ ] [ ] [ ] L] [ ] L ] L] [ ] L] [ ] [ ] L] [ ] [ ] [ ] [ ]

e BN B 3 AR e IR W T TE A e onch B AT 0

VIII. SBuggestions about
Activities:

Dances, Competitive 8 (5%) 5 (s%) 3 (5%) L2 (23%)
sports, after school
recreation, etc.

[ ] L [ ] [ ] L] [ ] L ] [ ] [ ] [ ] [ ] [ ] L] [ ] [ ] [ ] L ] L ] [ ] [ ] L ] L ] [ ] [ ] [ ] [ ] * [ ] * [ ] ] * [ ] L] [ ] [ ]
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WEST MIDDLE SCHOOL STUDENTS

On Not on JUNIOR
Total Teams Teams HIGH
IX. Miscellaneous

3 Suggestions:
More hall guards 1 1 0 0
No hall monitors or 2 2 0 0
monsters :
More homework 1l 1l 0 C

: Less homework 0 0 0 1
More freedom: to come 3 3 0 10
and go; expression
More classes of 3 1l 2 T
interest; less boring
Rave pop machines 2 2 0 0
More information to 1l 0 1 0
parents
Permit smoking 1 o) 1l 0
Stricter dress code b § l 0 0
More lenient dress code O 0 0 1l
Get rid of rats, dbugs, 2 2 0 0
mice
Have less kids in the 1 0 1 4
school
Have better race 3 0 3 0
relations
Get more dlack students O 0 0 2
More book stores 1l 1l 0 0
Better library 0 o] 0 1
Better books (up to 0 0 0 2
date)
Better student~teacher 0 0 0 1l
relations

Full Tt Provided by ERIC.
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WEST MIDDLE SCHOOL STUDENTS

On Not on JUNIOR
~Totel ~_ Teams ~_ Teams ~_ HIGH

More understanding : 0 . 0 0. 1

> office personnel
School needs more soul O 0 0 1
Have elevators '2 0 2 0
Have & nurse 0 0 0 1

. Stop have stupid 0 0 0 1
questionnaires that
are nosy and pry into
our personal business '@
Stop kicking kids out o - 1 -0 0
vhen ever they didn't '
do anything

Student Suggestions: Summery and Conclusions

The greatest number of suggestions offered by both the middle
school and the junior high school students were relate@ to. various
aspects of the physical plant: 39% of the middle school students' and
37% of the junior high school students' suggestions were of this nature.
For the most part, the middle school students suggestgq that, their
building de remodeled, repainted, or replaced. The Junior 'hish school
‘students, on the ‘other hand, were considerably more likely to suggest
that their building be cleaned up. Withirn the middle school sample,
it appears that those students who have been assigned to teacher teams
are more likely to be concerned about the physical setting than are
those who are not assigned to teacher teams.

For the middle school students, the second greatest category of

suggestions were indications that no improvements were necessary. It

-
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is assumed that in tﬁéhe;caégs vhen no suggestions were proffered, the
students are generally satis ﬁed. Therefore, the frequency of no
responses has been combined with those responses which stated that the
school vas "good" or "perfect". The percentage of students from each
school vhich feels that no improvements are needed is similar: 207 of
the middle school students and 177 of the Junior high school students
indicated that this is the case in theif respective schools. Within

the middle school, however, there is a.considerdble difference Setween
those students who are and are not assigned to teacher teems: 14% of
those assigned to teems versus 28% of those not asf%gngd to teams implied
that no changes are necessary. Again, 17% of those qudents not assigned
to teacher teams specifically'staxed thax their school'was perfect while
only .97 of those who are essigned to teams made this comment.

The third major category of suggestions made by the middle school
students specified they felt riced for better school lunches. The
difference between the two schools is minimal: 1L¥ of the middle school
students and 127 of the Junior high school students stated that their
respective schools should provide better lunches. Again, those middle
school students assigned to teams appear to be more concerned about this
issue than are those who are not assigned to teams: the percentages for
each group that made this suggestion are 18% and 8% respectively.

The next greatest aree of concern' of the middle school students
related to their teachers. The suggestions covered a wide spectrum
ranging from "get more teachers" to "meke Mr. Swee~ retire". As is
indicated, however, there was noc great homogeneity of opinion about any

of the specific suggertions related to teachers: the greatest number

Aruitoxt provided by Eic:
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of suggestions about ‘teachers were that both schools should have better
teachers, but only 7% of the middlé school students' and 5% of the
Junior high school students' suggestions were directed along these lines.
Regarding total suggestions related to teachers, the two schools were
quite similar: 12% of the middle school students and 13% of the Junior
high school students made some kind of suggestion sbout their teachers.
Again, the greatest difference appears within the middle school itself:
17% of the students assigned to teacher teams made some comment about
teachers while only 4% of those not assigned to teams did so.

The fifth category of suggestions mentioned most frequently by
the middle school students concerned discipline, e.g., there should be
more rules; the teachers should be more strict; the students should
stop fighting; or students should have more respect for each other.
There was little difference between the two schools: 127 of the middle
school students and 137 of the jumior high students suggested that there
should be more discipline within their respective schools. Again, the
greatest difference appears to occur within the m iddle school itself:
only 9% of the students assigned to teacher teams as compared to 17% of
those not assinged to téams felt that there should be more diseipline.

For the middle school students, the sixth category of suggestions
were related to various modifications of the time schedule. A few were
apprehensive about Board of Education proposals for half-day schedules
for next yeear; and & few expressed a desire for modified class room
time schedules, e.g., longer periéds or longer breaks between periods,
etc. Thig ga;ggory wvas the second most importent item for the jJunior

high school students; their emphasis upon time scheduling has been

ill
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influenced by .the rather large nuftber 6f suggestions that the lunch howr
should be longer in their school. With the exception of this particular
item, there appears to be little difference between the middle school
end the Junior high school student opinions. There is a considerable
difference within the middle school, however, 21% of the students assigned
to teacher teams versus only 5% of those not assigned to,teams made
suggestions related to time. |

While dences, competitive sports, ‘after-school recreation and |
other kinds of activities ranked 'seventh-on the 1ist of middle school
students' suggestions, activities ranked third in importance foi' the
Junior high school students. : There 18 & considerable difference dbetween
the schools: 5% of the middle school students and 23% of the junior
high school students suggested more activities Tor their schools. There
was. no difference between the-two.groups of students within the middle
school. - ' .

+ Finally, there were a large number of miscellaneous suggestions

that could not be placed into any more general types of éa%ég;bries.’
The junior high students seemed to place a “ictle more emphasis upon
personal .relationships ‘and academic concerns: ‘ten suggested that they
be given more freedom; seven asked for less students in the school (even
thoygh their school is smaller than the middle school). The suggestions
reflected a variety of concerns: ' '

"I think that some s¢hools should have dorms. For kids that

don't get along with their perents good. So that so many

peaple would stop running avay from home." -

~ "Not so crowded clasaes. Keep ' the young teachers and let the

older ones go. Put students on the level that the:lr brain .
is on instead of on somtone ‘¢lse's drain." -

ERIC 112
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"I think we need more outside help, from the voters. They
_have voted down the millage, so now they (the board) have to

' 'release’ the cool, young teachers!" :

"I think something should be done sbout pushy negroes. Some
of them are terrible. There are whites too, who do not respect
the laws of (Jr. High). The people who are bussed in are the
trouble mekers." S : -

"Teachers working in the same subjects should do the same
things and grade the same, because some classes I have now

in certain subjects, I would get betier if I Just ha.d a
different tea.cher."

" As ha.s been sta.ted, the kinds of uggestions that the students
gave to an open-ended question do not appear to vary greatly between the
two schools. The Junior high students eppear to place more emphasis
upon heving more activities end & longe; 1unch hour. The major area
of concern for both groups ot students centered around the physical
plant, 1i.e., cleaning it up, or remodelins it, .or replacing it. Few
of the suggestions ’ however, perta:ln to important substantive aspects
of the educa.tional procesa :lteelf, e.g., teacher-student relationships;
administration-gtudent relationships, etc. _.,,"l'ner,e vere -several sugges=
tions fron both schools x;ela.ted to student-gtudent relationships,
especially about fightingand discipline. It appears.noteworthy to
poiat out that' there were considersble differences within the middle
school student population. however. Students who are assigned to
teacher teams sppear to make mamr more different kinds of suggestions,
and thus to 1ndicate more dissa.tistaetion vith various aspects of their
echool than those students who are not assigned to teams. The latter
group appea.red to be much nore likely to state that their school was
perfect, to euggest that there should be more discipline, and were
considerably less likely to corment upon the condition of :the building,
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the quality of the food, the kinds of teachers that they had, or about
the time schedule. It would appear that further inveétigation in this

area merits consideration.
Organizational Effects: Middle Schooi and Junior High Students

Since the purpose of this inﬁesfigaxion is to investigate the
broader differences between the two s?hools ih'ordér to more }ully
assess the lmpact of the middle school:concept, .the West Middle School
students who have not been assigned t¢ téams - and who thus do not
receive the full benefit of the middle achiool program - have been
excluded from the remainder of this analysts. .The findings in this
section apply to a total samplé of 200 students:- 100 of which.were
randomly dravn from the West Middle School sample of students who had
been assigned to teacher teams and 100 of which were randemly selected
from the total Junior high sample of 183 students.

A major purpose for doing this is that the distributions of
student responses to be reported in the following tables may be inter-
preted in terms of both the actual frequencies and the percentages of

’ response rates.

As & means of checking the similarity of the two randomly drawn
sub=-gsamples, student dbackground factors of sociceconomic status, age,
race and sex were assessed. As is shown in Table 4.8, there is little
difference between the two sub-samples. Socioeconomic status_ia guite
similar at both ends of the continuum; there is some variation in the
two middle groups (i.e., Craftsmen and Operatives) but this may be a

result of variation in classification procedures. The distribution of

©
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age 18 also quite similar, although the junior hi’éh sample tends to be
slightly older. Both' racial and sexual differences are nearly equal;

the racial distrii:ution in both school samples approximate the racial

distribution for the entire student population of the Grand Rapids

Public Schools.

TABLE 4.8

STUDENT SAMPLE CHARACTERISTICS

. SOCIOECONOMIC STATUS , , . MIDDLE SCHOOL JUNIOR HIGH
. (Father's Occupation) ' :
Professional, technical, and: h '
kindred workers L y B T
Business managers, officlels, -
proprietors b4 5
Clericel and sales workers 9 1l
Craftsmen, foremen and . . .
kindred workevs . ' . : 26 S
Operatives and kindred workers 26 . : - 48
Armed forces, police, firemen 2 . 1
Unskilled, service and
domestic workers N 1 9
Housewives (ADC) : - 0 3
Other (don't know, relief, ,
unewployed, retired) S 12 _9
100 100
AGE
11 years old 3 2
12 years old 21 16
13 years old 38 43
/ 14 years old 33 32
| 15 years old 5 6
16 years old 0 -3
100 100
RACE
White 17 73
Black 19 21
Mexican; Indian b _6
100 100
SEX
Male L8 50
Female 52 20
100 100

Full Tt Provided by ERIC.

ERIC 115



[R&C‘

Aruitoxt provided by Eic:

=

110

Basic Question, Twenty °

or mejor importance in the pertormance of any role is the support
of others. For the student”rcle, tpen.~a nunber of .educators, sociolo-
gists and psychologists have emphasized the importance of certain others
who influence different areas of academic behavior. As stated in the
Review of the Literature, one cf the primarv objectives of the middle
school concept is that of’making the teacher a more "significant other".
In order to assess the extent to which this has occurred and whether
the middle school student is more likely than the Junior high etudent
to perceive his teacher as being a significant ecademic other. middle
school students and junior high school studeris were asked the fbllcwins
question: h | -

There are many people who are concerned about how well young

"people do in sc¢hool. In the spaces below, list the NAMES of

' the people you feel are concerned about how well you do in

school. Please indicate who each person is. .

Five spaces were provided for the students to write in the names
of people whom they felt were concerned about their school behamior and
how these people were related to them. (See Appendix B, Questionnaire

Item No. 1) The results are presented in Table 4.9.
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TABLE 4.9

Middle School and Junior High School Student Selections of Acedemic
Significent Others =

.o,

o g q
: 3]
sy 8z § 3 % ¢ 9
e s 23 3 3357 it
£ & 8 & 6. 0 = E & 2
,, FIRST CHOICE
> Middle School 50 16 2 2 19 o .2 5 0 4
Junior Bigh 47 25 o0 T 12 1 0 5 3
SECOND CHOICE '
Middle School.. 23 k0 5 Yy 12 1 b 3 0 8
Junior High 33 38 6 9 5 0 0 3 1 5
THIRD CHOICE .
Miadle School = 7 16 1 16 13 1 2 8 3 23
Junior High 11 5 1 27 0: 0 2 13 3 15
FOURTH CHCTCE o | |
Middle School Y 9 1 9 "9 1 3 5 0 39
Junior High 1 L 6 28 11 1 2 1 0 36
FIFTH CHOICE | ' -
Middle School 3 1. 5 15 9.0 1. T -0 58
Junior High o 3 6 22 T o0 o 8 0 5h
TOTALS - - - - =
Middle School 87 82. 34 .56.-62 .3 12 .28 - 3
Junior High 92 715 32 93 U5 2 L k0 b

Based upon the total frequencies of mention, it may be seen that the
rank-ordering of academic significant others as stated by the two student

populations cccurs as presented in Table 4.10. : -

Full Tt Provided by ERIC.
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TABLE 4.10

Rank-Order of Academic Significant Others By School

Rank West Middle Students Junior High Students
1 Mother (87%) Relatives (93%)
2 Father (82%) . Mother (92%)
3 Teacher (62%) | Father (75%)
4 Relatives (56%) Teacher (45%)
5 Siblings (34%) Friends (40%)
6 Friends (28%) Siblings (32%)
7T Neighbors (12%) Neighbors (4%)

Principal (L)

8 Counselors (3%) | Counselors (2%)
Principal (3%)

It may be assumed that thére are two general categories of academic
significant others that the school may influence: the teachers and the
peer group. To the extent that this is so, it can be surmised that the
middle school program has had some impact in this area. For dboth gioups
of gtudents, the teacher is ranked immediately after the father. In
the middle scrnol, however, 62% of the students stated that some teacher |
is concerned about how well they do in school as compared to only LUS5%
of the Junior high school students. The Junior high school students
were considerably more likely to indicate that their friends were a
significent reference group (40%) then wzre the middle school students
(28%). Therefore, it does appear as if the West Middle School has

succeeded in reducing peer group influence and in enhancing the
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importance of teachers for students. It appears that nelther principals
nor counselors in either of the two schools are likely to be selected
" as academic pignitiqaht others by very many students (2% - L4%).
Another method of asééssiﬁg whiéh kindg of persons in the school
setting are likely to be viewed as being significant others or credible
referents tbr the student role is that“of asking students to name the
first person that they would go to for help if they were confronted
with various kinds of academic problems. Based upon this premise, both
middle school and junior high school students were askéd the two follow-
ing questions: ) - :
1. If you had a problem witl, one of yowr daily assignments
for a class at school, who is the first person that you
would go to see about it? ‘(Bee Appendix B, Questionnaire
Item No. 36)

2. If you had & class in which ALL of the work seemed very
‘herd for you, wvho is the first person vhat you would go

to)for help? (See Appendix B, Questionnaire Item No. -
37

Student responses to these two questions, as pre;enﬁed 1q'féﬁlé
4.11, prbvide the basas for the following observations: |
1. Peers as academic significant others:
The percentages of junior high and middle schoéi.étudenté
who would go to a close friend for help with.a difficult
daily assignment are similar (17% and 18% respectivélv).'

ER&C 119
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TABLE 4.11

Academic persons that middle school and junior high school students would
seek for help if they had (1) a difficult daily dssignment or (2) a class
in which ALL of the work were hard for thenm.

PERSON DIFFICULT ASSIGNMENT DIFFICULT CLASS

A close friend: L
Middle School 18 - ' 8

Junior High 17 L 1l

A classmate who is
good in that cleass: ce
Middle School 16

6
Junior High 19 9
Parents: S ' L
Middle School " ' 10 " 16
Junior High -18 15
The teacher who has
the class: o , |
Middle School S 37 R . L3
Junior High ' ' 31 ' T bo
A fevorite teacher: _ : -
Middle School y -t 3
Junior High 2 \ 5
A ccunselor , _
Middle School B 8 18
Junior High 2 8
No one .
Middle School ' RS : -3
Junior High 6 . T
Someone else
Middle School 3 3
Junior High i 5 5

Full Tt Provided by ERIC.
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. There is a-slight difference.between the two sub-samples,

hovever, regarding whether they would ask & ¢lose friend for
help 1f all of the work were difficult for them in a class:

the Junior high students are slightly more likely to do so

(11% vs. 8%). Again, the Junior high students are somewhat

more likely to seek ‘the help of a classmate who is good in

the class both if, they have a aifficult assignment (19% vs.
. 16%) and if their entire class is difficult for them (9% vs.

6%). These rather consistent differences, even though minimal,
indicate that. .the middle school program may have partically
reduced the influence of the pger group upon-individual student
behavior. .

Parents. as academic significant others:

Junior high students. appear to be more likely to seek the

help of their parents. vhen they have:a difficult daily
assignment (187 ws. 10%), but there.is little difference

between the two groups regarding their quests for parental

~guidance if they were to hawve a class in'which all of the

vork were hard for them (16% and 15%). It is of interest to
note that the middle school pupils are more likely to turn

-to their parents if they have a difficult daily assignment (10%).

-Tegchers as academic significant others: - .

Middle school students appear to be more likely to view the
teacher as a credible referent for both kinds of problems.
Thirty seven percent of the middle school students would first
contact the teacher of the class if they had a difficuit
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assignment as ccmpare& to 31% of the juiior high students.
Again, a slightiy larger proportion of the middle school
students (43%) than of the jJunior high pupils (40%) would
see this teacher if the whole cless were difficult for them.
Very few of the studeets in either schocl would first contact
their favorite teachers in either case (from 24 to 5%).
Therefbre, it can dbe surmised that the middle school program
hes slightly succeeded in making teachers become e more
significant academic other, éspecially those who teach the
classes in which the pupils ﬁigbt have difficulties.
k. ceunselors es academic significant others:

Middle school students are somewhat more likely to view
their counselors as ﬁeina credible academic referents then
are the Jucior high school students, esﬁecially'ir there

.'is the possibility of having problems with an entire class.
Only 8% of the Junicr high students would seek a counselor
if ihei hed this kind of a problem as compared with 18% of
the middle school students. Both groups of students are
considerebly less likely to seeck the help of & counselor if
they have a difficult deily essignment, but again the middle
school students are more likely to do so (8% vs. 2%). On
the bases of these consiaéent differences, then, it may be
surmised that the middle school program has succeeded in
meking the counselor's role & more significant point of

reference for students.

3122
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Residual categories as academic significant others:

Although very few 6f"?he'stu§ents-in either scﬁool would go-
to no one for help, thé Junior high students are more likely
to state this both in thg case of a difficult dally assignment
(6% vs. 4%) and in the event that they hed a dirficult class
(77 vs. 3%). The inc;dégce of sfﬁdents' neming persons other
than those .previcn;a‘ly described was slight for both schools;
but sgain a slightly larger proportion of Junior high studéhts
selected "someoge glse% ag.a'siggifieant academic other than

did the middle school pupils (5% vs. 3%).

Basic Question, Twenty One

Often one of the specified goais of any educational innovation is

that of enhancing students' educational and occupational aspirations and

plans.

In order to assess differences between the two schools, four

different questions were formulated to essess Educational Aspirations,

Educational Plans, Occupational Aspirations and Occupational Plans.

These items, in their respective order are as follows: (See Appendix B,

Questionnaire Items Nos. 2, 3, 8 and 9)

Educational Aspirations

Now we would llke to esk you some things about what you
wish to do and plan to do in the future. If you were
free to go as far as you wanted to go in school, how far
would you like to go?

Educational Plans

Sometimes what we would like to do is not the same as
vhat we really expect to do. How far in school do you
expect you will really go?

123
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Occupational Aspirations
If you vere free to have any job you wanted after you
" finish your schooling, wvhich one would you most like
%0 have? .

Occupational Plans
Sometimes the job that a person wishes to have is not
the one that he actually gets. Whet kind of & job do
you think you really will get when you rinieh school?

The distributions of reéponses and velues are predéhted in Table k.12,

Answer: There appears to be little difference between middle school

. and junior high students regarding either Educational
Aspirations or Educationsl Plans. Neither variable would de
of much utility in predicting which schools the students

" oattended. In over 10% of the comparisons between students,

there was a consistent difference in declarations of Occu~
pational Aspirations - even this difference is ‘1likely to be
of little predictive value. Occupational Plans is an even
less powerful predictor: only 3% of the comparisons between
the two groups of students showed any consistent differences
regarding expected occupational attainment.

Aruitoxt provided by Eic:
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TABLE 4,12

EDUCATIONAL ASPIRATIONS AND PLANS AND OCCUPATIONAL ASPIRATIONS
AND PLANS OF MIDDLE SCHOCL AND JUNIOR HIGH SCHOOL STUDENTS

Fi
r: B
3g g
1)
. =% 33
Educational Aspirations L : ki na
I'd 1ike to do graduste work beyond colleg 16 16
I'd like to graduate from college .= . 3k ko
I'd 1ike to go to college for a while 8 3
1'd like to go to secretarial or trade school 6 5
I'd like to graduate from high school 32 27
I'd 1ike to go to high school for .& while 2 3
I'd like to quit right now ' 2 6
e : _— .008
Educational Plans o enl
I'd like to do graduate work beyond college 11 9
I'd 1ike to graduate from college . 29 39
I'd 1like to go to college for a while T T
I'd like to go to secrevarial or trade school. 3 . 3
I'd 1ike to graduate from high school L 32
I'd 1like to go to high school for a while 3. .5
I'd like to quit right now 3 5
e .0Lu8
Occupational Aspirations ,
Professional, technical and kindred workers b9 LY
Business managers, officials and proprietors 5 2
" Clerical and sales workers 10 10
Craftsmen, foremen and kindred workers 8 L
Operatives and kindred workers 4 15
Armed forces, firemen, police 6 9
Unskilled, service and domestic 8 2
Housewl fe ' 1 2
Don't khow 12 12
6 102
Occupational Plans
Professional, technical and kindred workders 30 30
Business managers, officials and proprietors 2 0
Clerical and sales workers ‘ 1k 13
Craftsmen, foremen and kindred workers 10 2
. Operatives and kindred workers 11 20
Armed forces, firemen, police 2 2
Unskilled, service and domestic 7 11
Housewife 2 3
Don't know 16 19
) .03
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Basic Question, Twenty Two

Part of the middle school philosophy deals with students’ feelings
" of "belonging" to fhélr'school, 1;;., gstudent perceptions that the school
that they attgné'is "their school". In order to determine whether there
might b; between-gschool differences in such student attitudes, students
were asked tofindicate (1) how happy. they were about being in their
respective schools; (2) how impogtgnﬁ'thgiproblems'6f their schools
vere to them; (3) how plecased theyiﬁ?iiﬁahéé they told pe~ple vﬁ;ch
school that they attended; and'(&)'ﬁﬁéihéé)thqy thought th , s far es
going to school is concerned, attending their respective schools was one
of the best things that has heppened to them. QSge.Apﬁeﬁdix B, Question~

naire Items Nos. 4, 5, 6 and 7)

% .
¥ .

The distributions of responses t6 these separete questions are

presented in the following pages. L

QUESTION: Would you say that you are happy about ﬂéing in this school?

o .
[ _
o )
7 i &
RESPONSES : £ B¥ Y-
S opg & Bg 2D
§F 588 & s£s 59 °
Ag MWos <) 508 a
Middle School Siuden.s T 27 30 13 23
Junior High Students 16 29 28 { 20 +1h43
126

ER&C

Aruitoxt provided by Eic:



121

Answer: “Although f¥om 28% to 30% of the pupiis in both schools
- are uhdertain ebout this, the ‘Juniar high students appear

" 10 be More likely to state that thqy are happy ebout dbeing
in-their school than are the middle school students - 16%

. of the former versus T% of thé'latter said that they were
defintely happy; 45% of thé junior high students could be
characterized as being "generally happy" as compared to
347 of the middle school pupils. The percentage of students
that could be said to be "generally unheppy" also favors the

© . Sunior high'#chool setting; 1.e.,:27% of the Junior high
students and 36% of the middle school students placed them-

. Selves in this..category. .

@ = .143 Interpretation: In over 1L% of the comparisons between the
two groups of students, there were consistent differences
.in statements about how heappy .the students were about bYeing
. <in their respeetive schools. iIt may be concluded that the
knowledge of sich differencesiin attitudes would not be of
great value in predicting whihh schools the students
attended.

QUESTION: In genéral, would you say that the prdblems of this school
Ce v are impurtant.to.you?. T :

RESPONSES § . §§ é g i 53
B g B8 o f Es
TR TR T T
&s X5 . 28 85
Midale SehooT Stuﬂents | -520 20-‘1 é7' ' 2;'7‘ fleff (
Junior High Stunents Lo 33 E 2 _}§ ;' .29:_: ; ? j .138

et

Answer: The Junior high students are more likely to state that
the problems of their school &re '"Very Important" to them
(33% vs. 20%). More then half (52%) of the juniox high
students see their school’a problems as being "generally -
important” as compared to 40% of the middle school students.
The middle school students are more likely to be uncertain
adout how Laportant the problems ot thei- school are to
them (27% v8. 19%).
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i

© = ,138 Interpretation: 1In nearly 1i4%¥ of the comparisons of student
. responses from the two schools about how important the problems
.. of their reapective schools ars to them there were consistent
Aifferences. - Such a difference leads to the ‘conclusion that
the knovledge of this varisble would not be of great utility
in predicting which schools the students attended.

QUESTION: Would you say that you feel pleased vhen you tell people that
you are a student of this school?

. o | g : 9
RESPONSES : & A - 8 8 |
B9 3% 4 &
B I LI
9c 8% 8 B3 55 o
- - & = = = o
Middle School Studeats 1 38 a7 m 28
Junior Righ Students 27 33 19 100 1 .13

Answer: Junior high students are mbre likely to state that they are
"Very. Pleased" to tell people that they are a student of their
school than are the middle school students (27% vs. 16%).
There is little difference, however, between the proportions
or the two students who are "generally pleased" (60% ve. 54%).
A slightly greater percentage of middle school students appear
to be generally displeased (29% vs. 21%).

= ,135 Interpretation: There were consistent differences in less
~ thea 1LY of the comparisons of the responses from the two
schools about how pleased they are about telling people that
they are students at their respective schools. Knowledge of
. . this variable is not likely to enhance the efficiency ot
; _predicting vhich school th. atudents attended. .

| [Kc S Tas

Aruitoxt provided by Eic:

e St ¢ s ey et

et e ————



123

QUESTION: As far as going to school is concerned, would you say thit one
of the best things that has happened to you is when you came
to this achool? : : . ,

i . 8
L RS :
RESPONSES: - g L& ' ¥ :3
SRS T N
F R I I I
s |1l Vniaide . esma— ———
Midile School Students 0 .:..28:-. 21 1% a7
18 15 119

Junior High Students 1. .. .33, 22.

———"

Answer:  While there is little difference between the two schools
. regarding vhether their present. experience is "Definitely" . .
one of the best things that has happened to them (10¥ and
12%),. the junior high: stufents are.slightly more likely
to give generally positive responses (L5% vs. 38%).
.Middle school students are more.likely to give ."Definitely"”
negative responses (27% va. 15%) as well as “generally"
negative responses (L1% vs. 33%) to this question. ' An.
approximately equal number of students from each school
ex;x)'essed uncertainty with regard to this item (21% and
22%).

@ = .119 Interprestation: There were consistent differences in less
: than 127 of the responses that the students from the two
different schools made regarding their feelings that sttending
their respective schools is one c¢f the best things that has
happened to them. It may be concluded that knowledge of this
particular variable would be of little value in attempting
to predict which schools the different students attended.
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Basic anﬁon. Iventy Three

As indicated in ﬁhe Review of the Literature, ohd aspett of the
middle school concept concerns the d'e-emphn.is of the 1&;6:-%&« of
grades along #ith the emphasis which is nlaced upon the peruﬁeetin
that individuel students should work at their own levels. As stated
in the descriptions of the research settings, the West Middle School
has adopted this phuoloPhY;'.the Junior high school, however, does
give formal recognition for academic achievement. Bagsed upun such
philosophical and procedural differences between the two schools, & -
series of questions were fom;aj:.ed, as a means of assessing the extent
to which the middle school program may have 4 unique impact upon
students. These research questichs and tp; afstribution of student
responses to theae questions are presented :lnl the following pages.
(See Appendix B, Questionniare Items Nos. 10, 11, 12, 1%, 16, 20, 21,
and 22) | " g

QUESTION: ‘- Forget for a moment how others grade your work.' Please tell
us about How YOU feel ebout the kind of work you do in class.

Ty 1

RESPONSES: | i§ : : : g ";
i B, BF Br fo
pf 2 2E 23 23 ©
Middle School Students 2 h2 50 5 1
Junior High Students 3 28 sh 11 4 167
130
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Appropriately enough, the average response for schools is
that most students feel ‘that their work is average (50% and
54%)., A somewhat higher percentage ¢f middle school students
feel that their work is above average (k%) than is true for
the junior high students (31%). The junior high students
had a larger percentage of responses that their work was
below average (15%) than did the middle school (6%).

Integgrcgatlog-é In less than 17% of the comparisons of
student responses from the two different schools, there were

" consistent differences in whether students felt that their

work was above average,.average, or below average. 1t is
corcluded that the knowledge of this variedle is not likely
to substantially reduce the amount of error that might be . .
made in an attempt to predict which school the students
attended. ! T ‘

L e o

QUESTIéh :

. et ' T Ae——" : - " ‘1‘
What k:lq,d 'qr, _gr'a@e do’ you think you are capabih"'or getting?

RESPONSES:

Midd)e Bubbol SteAdits - 0T T 39 - 20
Junior High Students =~ = 22': 56 i 19is

wenmp— N ——
-

™

Apsver

. “‘

e = .152

:.,. A considerebly high.e,r proportion of middle school pupils (L0%)
*' ‘gael’'that they could get A's than'is so for:the junior higit

students (22%). The percentage’ of studknts from each school

. that feel that they are capable of getting B's or better,

however, is approximately equsl (79% and 78%). The aistribu-
tion of responses for the remainder of the grade alternatives
are also.quite similar.

In-%eg__b;;ééatioﬁ'z " 'I‘hére_ vere ct}zﬁiatent differences in only:
15% of the conmparisons of the responses made by the two
groups.of students regarding ‘the kinds of grades that they

- think they are capable of ocbtaining. It may be concluded

that this veriable would ve of little value in predicting
which kind of school that the students attended.: St

-t e
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QUESTION: - How important to you are the grades you get in séhool?
“.-.v.' L H.'-&
o BRI A
RESPONSES: ' E ' - "ig 338
N ’ . @ a
3o i .
g 5 4
. . ! : SRS . S———— s S L]
Middle School Students - 64 27 " § - 4
Junior High Students = 46 - 4 'V "9 5 .180
Answer: A sudbstantially higher proportion of middle school students -
(64%) than Junior high students (46%) view grades as deing
"Wery Important" to ‘them. ' The majority of students in both
schools feel. that.their grades are generally impostant (91%
"‘and 86%). , :
@ = .180 Interpretation: In 18 of the comparisons of middle school
: and junior high students responses about the importance of
. grades, there vere consistent differences. The knowledge of
student attitudes about the perceived importance of grades
for themselves would not greatly reduce tlhe ¢rror that would
be made in predicting which schools the students attended.,
'QUESTION: How import.»t to you are good grades es compared with other
'- | aspecta of school?
b 5 |
g 0
RESPON_SES: g a

Middle ‘School Students
Junior High Students

ood
t all
°

Some other
N N r
a

don't matter

L '.......

53 1’

n }3 Most important .
w - thing in school
th
- if school

62 ia .06
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‘ngvers.. .Mhile.the middle school students are somavhat more likely to
state that ~rades are the mest immortant thins in school
(31" ‘v, 237), ‘the ‘nétcentanc of students from cach:school
that fecls that grades are. senerally nretty irmmortant is
apnroximately equal (BIt '/ and R5").

v = 06 Interpreta.tion:'- -+ In onl*r 8”7 nf the comparisons made of the
resnonses from the two different student ~rouvs were there
any cvonsistent differcunces in attitudes ahout the nriorities
of immortance attributed to srades. It is concluded that
the knowledne of this variable *rould be of no utilitvdn -
attennting to nrediet yhieh kind of school nroaram the
students are enrolled in.

T TR o R ALINE

] S T O

’?U"‘."»'TIOrh Hov important 1s it to v&u to-do 'bof.ter than others 1n Wur

scl’xool? AR AR R R Lot
' SR . :-._'- : O A
- ’!' R KT IR ) Y ) - . il
NG e At e e e W Qerd
LI I 13 P
AREISEAe TR g*,‘ “{.’5;, _ gam'ga 8 g'. |
N ‘ﬁ ' SmE L T
“iadle School Students - -27- < &P ... 18 "+ 18 .
N S I O :
Junior Wigh Students 20 46 31 3 001

Seidia P ryoaoarow

\nswer: TResnonses from the middle school students dominate hoth Bxtremes
of the scale (277 vs, 207 state that it is "Very Imvortant" for
then to do better than others while 187 of the middle sehool
studenis versus 3% of the junior hidh students declare tha.t it
"Docsn't matter at alll’) The differences between the two
schools,.. however. are. not.rreat in terms of “general immortance"
(7h and 66:%) or of "genora.l unimportence” (‘36”3 and 3“"’)

€ = ,00] Interpretation: *Then the middle school and wn:lor hi(rh school
students remnorted hov immortant it was to them to try to do
better than others in their school, only 97 of the commarisons
of the resnonses from the two schools ware consistently
- différent. It may Be concluded that the :use of this .type of -.. -
varieble vénld do little to enhence the efﬁciencv of m'ed'!.ctin-r
: which schools the students attended. : TS

Som
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QUESTION: How importamt is it to you to be high in your class at school?

Very ' ' Nof; particu- Doksn't
RESPONSES: Inportent Importent larly importent patter 0
Middle School Students. 32 b2 . 22 L

Junior High Students 30 37, . . o1 6 .058

"y

Answer: A nearly equal percentage of students from each school reported
that it is "Very Important” to them to rauk high in their class
at achool (32% and 30%). " This wspect of school life appears to
be generally .important to the majority of the students in both
schools (Tu¥ of the middle school students and 67% of the
Junior high students). A slightly larger percentage of the

"' Junior high students-(33%) than the widdle school pupils (26%)
do not attach much importance to their rank in class.

@ = .008 Interpretation: In comparing the responses of junior high and
middle school students about how important i is for them to
rank high in their class at school, there were consistent
differences in their replies less than 107 of the time, It
may be concluded that the knowledge of this variable would de
of dubious value in attempting to predict which school programs
that the students were enrolled in. h S

vt A

QUESTION: In your school work, do you try to do better than others?

All of  Most of.

RESPONSES: | the .. the  Occasion-

. time time ~ __ally =  Never -2
Middle School Students 7 57 26 10
Junior High Students 13 b1 B, s 021

.

Answer: While a slightly higher proportion of Jun:l.o} high students (13%)
are more likely than the middle school students (7%) to try to
do better than others in their school work all of the time, the
middle school students 2appear to be more likely to try to excel
in general (64% vs. 54%). Again, a larger percentage of middle
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school pupils (10%) than the junior high Students (57) clsim
that they "Never' try to do better than others, but a higher
proportion of junior high students attempt this only occa-

- . sionally or less (L6% vs. 36%). S

@ =..027 - Interpretation: - In comparing the responses of junior high and
middle school students about how often, they attempt to.try to.do
--better thin others in their school wirk, '‘there were consistent
differences in their replies less than 3% of the.time, . .It may
~-be concluded ‘that ‘the knowledge of thiis variable would be of no
utility in eny attempt to predict which schopls the students
- attended. - ' ' ' e

)

QUESTION: How do you feel 1f you don't 4o es well 4g.school as you know

you ean? !
T ——— T yp— jq-&—rﬂ-ﬂr -
. . E | é | .
T S T -‘.?f"..:..‘.:'-'“:',g :’
RESPONSES: ) ¥ on. 88d
T IR A . & é . .'“.g.. . S g-. ﬂ e
NS Mo 2%
Middle School Students - - 37 43 Ui “8 |
Junior High Students - e3, . 6 +085 .

Angwer: Middle school students are more likely to both feel "Very.Badly"
. T n(37% ve. 32%) and to' feel badly in.genersl (807 vs., T1¥) then
are the junior high students if they do hot do as well in school
a8 they know they can. A slightly larger proportion of .the
' Junior high students (29% vs. 20%) indicated that this is not
particulary problematic to them.

© =:.085 - Interpretation: It ‘compdring the reports of middie school and
Junior high students about how they feel if they do not.do as ...
.- well in school as they know'they tan, there were consistent
differences in the responses from the two schools less than 9%
of the time. The use of this variable is not likely to contri-.
bute greatly to the success of attempting to predict which
schools the students attend.

435
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Basic Question, Twenty Four

. Part of -the rationale tor de-eiphui zing the negative aspects of the
importance of gradea and tor attempting to encouruge atudents to work at
their :I.ndividm capacities ra.ther t.ha.n 1n eonpet:ltion vith others 13 to
help crea.te with:ln the indiv:lduu student a. sense or mtefy over his envi-
romnent. :l..e. » & sense of control over his lire cha.nces. In order to assess
the unique effects of the middle school program as it might influente the
student's attitudes regarding school work, the following modified true -
false questions were asked of both middle school and junior high school
students. (See Appendix B, Questionnaire Items Nos. 13, 14, 17, 18 end 19)

It isn't how much you know bug how mach you are willing to put
up with that gets you. good grades.

To get good grades you have toc tell the teachers what they want |
to hear.

If the odds are against you in your work at school, you can come
out on top by persisting and keep:lng at your studies.

You have to learn’ what the teaehera sqr you must. You cannot use
your own initiative or imagiuation in this school. o

. What happens to 8 person in the rutnre is largely o matter of fate
..+ Or luck., .

'I'hese research questions, along with.the distribut.tm or resbonses |
a.nd the a mlues, are presentea in abbreviated rorm in Tu.ble k. 13.

136
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| TABLE b.13

e A e o e

SENSE OF' CON’I‘ROL 'OVER: ACADMC mmomm'r MIDDLE SCHOOL AND JUNIOR
" HIGH SCHOOL STUDENTS

' S u g
| o v ;,-:...“m-a - °
QUESTION: IR 88 g gga
. % . L 14 . “ ‘-‘
It isn't how much yout knov o
but how much you are willing.:
to put up with that zeta yoﬁ- S
good grades, ~ %7
~ Middle School’ B'budentu to 20 3% 35
. Junior High Studen‘te . f} " 20 30 29 8 1
To get good grades yo‘u he;we
to tell the teachers whst
they want to hear. '0u-
Middle School Students 20 33 20 17 10
J‘unior B:lgh Student- 20 6. | 22. 22 10 .056

I am uncer-
tain about
this
This is morq
false than
true
definitely
false

@

This is

an
W \n

OT7

If the adds are asa.:l.nst you
in youwr Work at school, you
‘can’ come out on top by per-' .
sisting and keep:lbg a'b your
studies. .
' Middle School Students S| 29 23 3 h
Junior m@“ Students: - - 35 41 21 1 2 .001

You have to learn what the
. teachers say you must. You.’
" eannot use your own initiative
or imagination in this school.
- Middle School Students oo 32
. Junior High Students - a

17 13 12
23 20 10 121

A&

_ What happens to a person in
_the future is largely a matter
_of fate or luck.,
Middle School Students -
Junior High Students

1k Lh 13 20
15 k1 18 20 -Ob7

O\\O

. - Answer: '

‘It i{8n't how much you A slightly lerger percentage of the

kaow Jve - middle school students agreed with
this statement than 4id the juaior
high students (51% vs. 50%). The

EKC 137
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Junior high students are sdOmewhat
more likely to disagree (21% vs.
""11%). Over & third of the middle
school students (35%) are not certain
about thia aspect of academic per-
_ formance as comparved to 29% of the
v Sunior high pupils.

e= 077 L Interpretation: The differerces ih
' .middle school and junior ligh school
'students' responses to the statement
' . %It isn't how much you know but how
" much you are willing to put up with
that gets you good grades” were con-
sistent less than 8% of the time
vhen these responses were compared
. against. each other, It may ve con-
ncluded that the knowledge of this
varisble would contribute little (o
the efficieucy of predicting wh:leh
schools: the two groups of students
were enrolled in.

To get good grades .., ‘A slightly higher pereontago of
middle achaond students (53%) than
Jurier igh students .(46%) .agreed
it *me statement. that. you have to
tell the teachers vhat they want to
hear.in order to get good grades. A
slightly larger percentage of Junior
high students (32%) tended to Ais-
agree as compered with the middle
school pupill (27%).

6 = ,056 ntegretgtig In comarins the
responses -nmade. by the. two groups of
students re iing the truth of the
.statement. that “to get good grades
you have .%o . tell the. teachers whai
they want to hear" there were con-
sistent differences between the two
schools less than 6% of the time.

In the attempt to meke predictions
about which schools. that two groups
of students might attend. the use of
such a variasble would not. be & useful

forecastor.
If the odds are against The majority of the students from
you:.is both schools agreed with the state-
At C e ment that "If the odds are against

[Kc
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. . .. . the comparisons made among students

You have to learn what
the teachers say you
mt [ X N ]

"o li2l

What_happens to a
person ...
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you in your work at school, you can
come out on top by persisting and
keeping at your studies;" (70% of
the middle school sample and T6% of

" the junior high sample agreed). The

remainder of the distribution of
responses was minimal and approxi-
mately equal for both schools.
Interpretation: In less than .1% of

from the two schcols were there con-

sistent differences in students'

feelings about whether they can

. . surmount certain obstacles by per-~
.-- - serverance. The use of such &
. varisble would de of no value in

. making an attempt to predict which
. ... schools the two groups of students

wvere enrolled in.

The middle school .students vere more.
likely to ‘agieé ‘(58% vo. L7%) and™
the junior high students tended to

. . :disagree. more often (30% vs. 25%)

with the statement that "You have to
learn vhat the .teachers say you must,
You cannot use your own initiative

. or imagination in this school." A ..

siightly higher proportion of the

. Junior high students were uncertain .

(23% vs. 17%).

‘ ";'Intemtnt_i_g_g In more than 12% of

the comparisons .made among ‘students
from the two schools, there were

consistent differences in students' .

perceptions ebout their freedom to

.. use their eyp.initiative.and imagine~

tion. Such a difference leads to

. . the conclusion that the use of this.

varisble would not greatly enhance
the efficiency of attempting to
predict vhich schools the students
attended. e

.A high percentage of students from

both schools indicated uncertainty
sbout the statement that "What .
happens t0 a person in the Mun 1s
largely a matter of fate or 1
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R T " The middle school students were
SR " ° slightly more likely to respond
. y © positively (25% vs. 21%) while the
Junior high students were slightly
L " more negative in their answers (387
o v, 335?

6= 047 g o Interpretation: There were cofisis-
tent differences in students’
oL w0l perceptions about the iliportunde of
Rl . ' -+ fate or luck for the future in less
: " 7. .7 than 5% of the comparisons of the
oL o .. responses of the students from the
TP - -' "- two different schools. It may be
concluded that the use of this vari-
able is not likely to be productive
in the attempt ¢¢ predict which of
" ' the two schools that the student
7 attends.

!:-"',ir.?‘u ¥ L%t

Basie ﬂes‘l‘.icm3 Dwenty Five- e ' “~

AR
| A considerab;te amo:m; ot" the related theoretical and research litera-
ture deu.ls with tne ':'!.mpo::tance ot parenta for the performance of the student
role. It is oﬁ.em suggesteu tho;t. students' perceptions of parental atti-
tudes, op:ln:l.ons and be:l.infs exert. an impect upon student performeance.
Many empirical studies 1nd1cate tba.t the following kinds of social-phycol-
og:lcal va.r:la.‘oles m influsnce the student role: (1) student perceptions
of how parent;a eva.luate their acadam:lc performance, (2) student perceptions

f" LR I set

of -the. importo.uce that their parents place upon academic achievemsnt, (3)
-

student percept‘.lons of how rar their parents expect them to go in the formal
edui:a&bﬁal mteun, and (L) student perceptions of the amount of surveil-
lama that pa.renta ma.inta.in with' reépect to their school bdehavior. In

order to mesa that there might be variations between the two schools with

regard to students' perceptions or ‘bhese kinds of parental characteristics,

140
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four separate questions were presented to the students. (See Appendix B,
Questionnaire Items ko;. » 23, 2k, 25 and 26) These questions are presented
in the folloﬂng pig';f;:along with the distridutions of the students'
responses and the O values. o o

QUESTION: In general, would.your PARENTS say you are doing as weil i{n
school as you are capable of doing? .

LR L B
R S BTl R S
RESPONSES: = s 'g ‘g 8 g g
S e T X RN e
S8 88 B EE. 3%
Middle School Students . .. 25 - 2% ~-.1§ .16 13
Juntor High Studemts ... 43 - 27 LT . 3. 12 165

Ansvwer: The middle school 'students are: considerably more likely to

perceive that their parents evaluate their school work favor-

~ ably.’ More middle school than junior high students snsvered

. "Yes, Definitely” (25% vs: 13%) and more of the middle school
students perceive a generally positive parental evaluation of -
their work (52% vé. 40%). The junior high students are con-
siderably more likely' to perceive that their parents have
negative evaludtions of their work (k3% vs. 29%).

8 = .165 Interpretation: In nearly 17% of the comparisons made among
students from the two schools, there were consistent differences
in students’ perceptions of how well théir parents would say
théy are doing in school. The use of such a variable would not,

greatly enhance the efficiency of any equation thst might be
used to predict which schools the students attended. ~~ *

QUESTION: How impox;tant is it to your PARENTS that you get mostly B's
. Oor better? | o
. ST N 7%

141




136

N YR
S T §§. e
RESPONSES: ‘_ .t‘g ‘ k 5 R 24%
o gk 3 3R BRE
Middle School Students . 65 29 4 1 1 .
Junior High Students -.: 46 :- k1'' .. 8 . k. .1 303

Cres o . ’ vl . N .
L . . N N AT

fnswer:  The middle school pupils are consideresbly more likely to per-
celve that their parents view good grades as being "Very
Important” than sre the junior high students (65% vs. 46%).
Similerly, ‘the proportion of middle school students who feel
that B's or better are generally importent is greater than
that in the: junior high (P4% vs.:-87%).

© = .203 Interpretation: In over 20% of the comparison of the responses
made by Junior high and middle school students about how much
. importance their parents ‘attribute to grades there were consis~
.- .. tent differences. If one were to attempt to guess vhich schools
the two groups of students attended, the use of this variable
- “would reduce 'error by more than 20%. .- - .- - - SR

F,y F 0 L
RS A

v, - .. - "-_ M KK Tapts . .x;'.. ¢ - \_._-‘" .o
QUESTION:: How far do you think your PARENTS expect you to:go in school?

R )

U S
| By §§, 3'§3§§§ %E o
(33 8% s3ehkgd kT §
Miadle School Studemts & . 3 3% . 2. 15 a o
Junior High Students 2 S5 T .012

39 3 3

Answver: The percentage of students from each school that feel that
their parents expect them to drop out of high school is equal
(7%#). The percentage of junior high students who perceive that
their parents expect them to graduate from college is somewhat
higher than that in the middle school (41% wvs. 31%); dbut the
proportion from each school that feels that their parents
expect them to have some kind of college experience is nearly
equal (55f =nd 51%).

e 142
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= .012 Interpretation: In little more than i¥ of the comparisons made

smong student responses from the two schools wsre there.consis-
' tent differenéeés 'in perceptions of parentel expectations for 3
future scademic attaiument. It may be concluded that the vari- i

eble of Perceived Pardhtal Expectations would be of little
predictive value in attempting to guess which schools the two
groups of students attended.

B AN

' 'QUEB'I'_IQN:W Kow well :lnfomd u:erymerARms ebout vhat you do in school?

AR, SRR s s A R R B i BB e e

RESPONSES:

&
Middle School Students
Junior High Students 22 | 54 20 4 .073'

Ansvwer: The mfddle #chool students are somevhat more .likely to respond
3 that they pérceive their parents to be extremely well .informed
as compared to the junior high students (32% ve. 22%). The
majority of both samples, however," ree:l. thd.t their pmnts a.re
generally vell informed (75% amd 76%). - -

6= ,073 ,Integg_e_ta_t_éon* In less than 8% of the ccupud.sons made among
' students' responses from the two schools were there comsistent
differences in perceptions of parental levels of information.
It may be concluded that the varisble of perceéived parental
conditions of surveillance of academit behavior would bdbe . of
1ittle value in any attempt that ‘was made to guesy which
tschools that the two groups of students l.ttendcd. e

A Dz

Basic Ouestion, Twenty Six

As prevtounly indicated, one of the obJeetives of the n:lddle uchool

philoaophy is directed at nodim:xs the impact of the peer group upon
student behavior. Consequently, a se;ies of qmt:lonn were designed in

an attempt to determine whether the West Middle School might be charac~
terized by any unique kinds of social or academic climates within the

~ 143 ‘
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- student body. (See Appendix B.. Questionnaire Items Nos¢ 27-34) These
q,uest;lons are preaented .along vith the distri‘butionn of stuflent responses
‘and thie 6 values in Tables k.1k.and .15..

. . - ‘

TABLE 4,14

| BOCIAL AND ACADEMIC CLIMATE INDICES: " MIDDLE SCHOOL AND JUNIOR HIGH
- SCHOOL STUDENT mcnm'mns

. . .3 ” _& é x 8
4 i 8 et ¥
. a8 ‘m 'g X 2 § o 6
QUESTION: &8 SE 8 2 &8
Would your closest friend say ' ' .
that you are doing as well in
school es you are capeble of .
doing? . R
‘Middle School Students .. = 13.,:.30-..30 .:aT- 10 Ce e
Junior High Studenta ' . ..9:, k2. .27 - 16 6 .065
Would you say that your FRIENDE | L
are doing as well in school 88 ., Y Lt i e
they are capable of doing?
Middle sehwl Bt\ldentﬂ 17 39 27 T "'t"-é- -::' n ‘:”"' o oo
Junior HBigh Students o1 ke 2w T .6 .027
Is it eagy tg be accepted into - L
different p'lendship groups to , .
vhich you would like to belong? L ce I
Middle School Students 11 32 .28 -1k---25
Junior High Students n 3 27 18 10 .031
Would you say that you get ) S AT TV
along well with other students
in your classes?
. Miadle School -Students. . 15 59 .12 .8 .. 6
" Junior High Students 23 52 12 10 3 .063
s
144
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-. .'4: » % §
9 ¥ § i‘é »
- ek X Ik
e L I I B
ncw mporunt is it to your ,
closest friend that you get '
mostly B's or better? o
Middle School studenta .' e 9 25 32 20 1b
Junior High Studlents. . . 4 30 22 22 22 .096
How important is tt £6’ your .
friends that they .aet mstly .
B's or better? W e
Middle School Btudgnts " 3 33 24 5 5
Junior High Btudents 23 51 15 8 0 .006
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Answer: None of the indices e'h‘plé'yed in this esdessment provided
T " any discernible unique- differences between the two schools.

Perceived friend's Although the percentages are
evaluations ... rather low, a slightly higher
3 proportion of the middle students
- feel that their best frierds
. would say that they are definitely
s doing as well in school as they
- &an (13% vs. 9%). The trend is
) . reversed in more general terms,

Ce however. in that 527 of the Junior
high students and 43% of the middle
school students feel that their
friends would give them a generully

. favorable evaluetion. A rather

' " high percentage from both schools

* are uncertein (308 and 27%); and a
slightly larger percentage of
middle séhdol students feel that
their #riends would: glve them

. rather unfavorable evaluations of
th;isr academic perfbmance (277 vs.
22

e = .065 Integreta.tion' "In less than 7%

of the comparisons made among the
students responses were there con-
sistent differences in student
perceptions of friends' evaluations
of their school performance. The
variable of perceptions of friend's
evaluations would be of little use
in attempting to guess which schools
the two groups of students attended.

Evaluations of friends' An equal number from each school

academic performence ... essert that their friends are work-
ing up to their adility (17%
replied "yes, definitely"; 56% and
58% indicated that they are at
least "probebly" doing so). Approxi-
mately one-fourth of the students
from each school are not certain;
and 177 of the students from each
school feel that their friends are
vorking below their capabilities.

v 446
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0 = .027

Acceptance 1n£o

.. friendship groups......

' Relationships with. .-

classmetes ...

11

Interpretation: In comparing the
responses made &mong the two groups
of students, there were consistent
differences in less than 3% of the
cases. This leads to the conclusion
that knowledge of student evaluations
of their friends' academic perform-
ance levels would be of no utility
in attempting to guess which schools
the two groups of students came from.

A small, but equal, proportion of

--students. from each school replied

that it is definitely easy to bde
accepted into different friendship
groups (117). The percentage of
students vho indicated that it is
generally easy is asgain similar
(437 and 45%); over one-fourth of
the students did not know for sure
in either school. Over one-fourth
responded that it is not too easy
(29% ana 28%).

Interpretation: In less than 3%
of the comparisons made of the
responses of the middle school and
Junior high school students about
the ease of joining different
friendship groups, there was a
consistent difference between the
two samples. It may be concluded
that, this kind of variable would bde
of little use in guessing whether
students attended a Junior high or
& middle school.

The junior high students were more
likely to state that they definitely
got slong well with their classmates
(23% vs. 15%). The majority of the
gtudents. from both schools, however,
resporided positively (middle school
= Th#%; junior high = 75%). An equal
aumber from each school indicated
that they were uncerteain (12%) or
replied negatively (147 anda 13%).
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Interpretation: There were consis-
tent differences in student responses
about their relationships with
classmates in less than T% of the
cases under investigation. Such a
difference leads to the conclusion
that the knowledge of this kind of
variable would not aid in guessing
vhether a student was enrolled in
a middle school or a Junior high
school program.

The middle school students were
more likely to be uncertain asbout
this item than were the junior high
students (32% vs. 22%). The per-
centage of students from each schcol
who perceive that their own grades
are important to their friends is
equal (34%). A larger percentage
of junior high students reported
that this aspect of schooling is
generally unirmportant to thier
friends (L4% vs. 3u¥). Agein, the
Junior high students are more likely
to report that their grades Ao not
matter tc their friends at all (22%
vs. 14%),

Interpretation: In comparing
students' vesponses about how impor-
tant it ¢ to one's friends that
one should get B's or better, there
wvere consistent aifferences between
the wo schools in less than 10% of
the cases. It may be concluded that
the use of this kind of varisble
would not appreciably-enhance the
success of guessing which kind of
school a student attended.

Miadle school students are more
likely to feel that good grades are
dafinitely important for their
friends (31% vs. 23%); dut the junior
high students sre more apt to report
that good grades are generally
important (7L4% vs. 64%). A consid-
erably higher proportion of the
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med lgerer T pmiddle school students are uncertain
cUomonemit eV (268 ve. 15%); the percentage that
- feel’ that grades are not important
“for tHeir friends is nearly the same
in each school (10% and 87).

0 = ,006 Pt Interpretation: In comparing

s - 7. v gtudents' responses about how impor-
tant it is to one's friends that
they should get B's or better, there
vere consistent differences between
the two schools in less than .6% of
the cases. It may be concluded that
the use of this kind of variable
would not appreciably enhance the
success of guessing which kind of
school a student attended.

\\ -

TABLE 4.15

EXPEC‘I‘ATIONS FOR ACADEMIC ACHIEVEMENT: Educational Plans, Educationsal
Expectations for Best Friend;and Perceptions of Best Friend's Eh:peetations

for Self
QUESTION: , RESPONSES!

‘A2 3 8 5 6 1 .8
Row far- :ln school do you expect
you will really go? '

Middle School Students 3 3 ¥ 3 71 29 1n
Junior- High Students 5 5 32 3 7T 3 9 .0L8
How far in school do you think
your best friend will go? -
Middle School Students 9 6 32 2 12 135 L
Junior High Students 7T 8 W 4 9 23 8 .065
How far do you think your best
friead expects you to go in
school? )
Middle School Students 5 2 k6 b 10 29 h
Junior High Students T T u8 2 W 27 5 .090
1) = Quit as soon as possible 5 = Go to college for awhile
2 = Continue in high school for awhile 6 = Graduate from college
3 = Graduate from high school T = Graduate work

b = Go to secretarial or trade school
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Anaver: 'I‘he:e appears to be little difference between the middle school
L qmd the junior high scademic climate as is measured by Educa-
- _“, tionsl Plans, Educational Expectations for Friends, and Perceived
L Friends' Equcta.tiéul for Self.

1

Educationd Pl-.ns e A slightly higher proportion of
S T . .o Junior high students expect to not
L Tees 0 7 complete high school (10% vs, 6%);

e, . . 0T but a slightly larger percentage
o e . o of the junior high pupils pla: on
obtaining some kind of formal
educatinrn beyond high school (58%
vs. 50%).

o= 048, ". Y . Interpretation: In comparing the
S . . responses of middle school and junior
. .. high school students about their
"7 future Educational Plans, there °.ere
consistent differences in less than
;x of the ceses. This varisble
"would be of 1little use in attempting

Comemene e v 40 guess  vhich- schools the students
B . SRS s L ﬂtmuﬁco . . .
7" 'Eddcational Expectations " ' “In bothschools,’ 15% or the students
for Friends ... stated that they expected their best
e e e a seeen e e .. - fviends to leave defore ﬂu'm“
L e high school. The middle school
TR students are more likely to expect

. . K : .that their friends shall obtain
SEEL SRR - sone type of educat:lon beyond h:lsh
school (53% vs. Lu%).

&= ,065 g . - Interpretation; In" iess tha.p 75 of
' ) “the comparisons made of the responses

by the two student samples were there
consistent. ditfereneea betveen the
two groups., It is rot likely that’
~ the concept cf Educational Expecta-
tions for Friends would be useful
in attempting to guess whiczu lchoola
the students a.ttended. L L ter

Perceived Friends' . Junior high students are morq Iikely
Expectations for Seif ... to report thet they feel thab their
' friends expect them to not finish
e e e e e e . hi@l -school (11,’ vs. 7%) A highor
St gt e . percentage of middle school students
S .+ ..., Teported that they perceived their
) " friends expectdd them to atéquire some
eg%ttion ‘beyond high lchool (5% vs.
q : ‘i
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&= ,000 Interpretation: In 97 of the com-
parisons made of the responses by
.the two groups of students, there
. . were consistent differences in
their replies. It is not likely
that: the use of this varisble would
" . be valuable in predicting which
-‘kinds.&f program that the students
_.were enrolled in.

Basic Qgestion, Twenty Seven

An :lmportant aspect of the middle school philoeophy coneerne
atudent-teecher rela.tionehips* e. hasic component ©f the desired kinds of
social relationships between etudents end teach~rs 13 centered around the
notion of the influence of an adult role model. As has been previously
discussed, students 1n a middle echool type socia.‘l. miltleu ehould be more
likely to select a schooi ste.fx member as’ one who is important to self
than are junior high school etudents. Mhemm, the liftereture suggests
that teachers in the middle school setting should be mere likely to func-
tion as role models for their students. . Based upon these. assertions, g
series of questions were designéd to assess aiy uniqué differences thet
might be attributed to the middle.school program (See Appendix B, Ques-
tionnaire Items Nos. 49-52, and S5h). These research questiions are presented
in the following pagesf:e.long with the distributions of responses made by

both groups of students and the O values.

QUESTION: 1Is there any one particular tescher in yo>ur school that you
consider to be your fevorite teacher?

‘ E KC 151
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. iis:one
Yes, there
are several
No, I like

jthem all

Middle School Students 3§ 26 21
29 2.0, 6,092

o D g

Junior High Students 53

1

Answer: The Junior h:lgh atudgnts are clightly more 11ke1y to state
that they have & favorite teacher (53% vs. L6%) or that there
are several different teachers whom are their favorites (29%
. vs, 26%7). . The middle school. pupils are somswhat more likely
to state that they l:lke a.ll ot their teachers about the same
(21% va. 12%).. . S

_ @ = ,002 . Interpretation: -In meking compardisons of middle school and
“ ' " Junior high school students' responses regarding whether or
not they consider any -one particular teacher to be their favorite
teacher, there were consistent differences in less than 10% of
the comparisons. Knowledge.of whether or not-studeénts have &
favorite teacher would not be very useful in attexpting to guess
. .which school programs the :students were enrolled in.

.
PR

., QUESTION: 1In general, would your favorite teacher say yoéu are doing as
R well in school as you are capable ot doing? .

T I Y

..-Middle School Studernts 16 29 & 20

§
8
5

JupioF Hgh Students . 1h. . 36, - .19 - 86 013

Ansver: A slightly larger percentage of the junior high students
feel that their favorite teachers would favorably evaluate
their work (50% vs. 45%); but there is also a slightly larger
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proportion ‘of the "junior high students who perceive that

their favorite teachers: would negatively evaluate their per-
formances in school (317 vs. 28%). A considerably higher
proportion of the middle school students stated that they
were uncertain sbout the ‘evaluations of their favorite teacher
(27% vs. 19% ).

o= ,013 - Integgretation. In comparing responses of junior high and:
‘middle school students about how they feel that their favorite
teachers would eveluate their ‘academic performances, there
vere consistent differences between the two groups in slightly
more than 1% of the cases. Such e varieble would contribute

1little in attempting to guess which schools the two groups of
students attended.

K4

QUESTION: How fa.r do ,you think your favorite tea.cher expects you to go

- in school? - e
. LL':".-" ) P e
[~ . 4 &
Ce . Q0. e . . 9
RESPONSES: §§ § gv 8'%" v f
dg w4 ol ) &4 LY §
o8 E - ’?" g 9
. ' BF B3I % A% .:‘:l'g 3
P 33 e @b &5 8s 36 &
M:‘i-;iﬂie:'Scb;oJ.; étu@ﬁts- 3 2 .&6 | 3 10 30 6
. Junior High:Studemts . . 3 5. 35 ..k 5 3B 10 .09

e

Ansver: There is a slightly larger proportion of Junior high students
B "~ who perceive that their teachers hold higher expectations for
them - for both graduating from college (38%. vs:. 30%) and-
going to graduate school (10% vs. 6%). Nearly half (46%) of
the middle school students feel that their teachers only expect
them to graduate from high school as compared to slightly over
one-third (35%) of the junior high students. A slightly larger
percent of the junior high students indicated that their teachers
expect them to drop out of high school (8% ve. 5%)

@ = .096 Interpretation: In less than 10% of the comparison or responses
S of junior high and middle school students were there consistent
differences in:pupil perceptions of: teschér expectations:.for
- future academic attainment.: The varisble of perceived teacher's
- .. 'expectations -1s not likely to be-a powerful predictor in attempt-
ing to guess which kind of schools the two groups of students
are enrolled in.
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-QUEB'I‘ION. .How" :lnportant u 11: to your, ra'vor:lte teacher tha.t you get

- mltly B's or better? ’ .
o
q
§§§ °
wd

. Miadle School étudentﬁ 20 38 35
* Junior High Students...: - ‘29 el -wi_s-;

Other

‘é
§1:
§§

*llotsure

134

oW
=0

Answer: The middle school utudents appear to be much 1eu likely to

- feel -that good ‘Eradéi  abe Sf*{mportance to their favorite
teacher (58% vs. 71%). A considerably larger percentage of
the middle school students. indicated that they were uncertain
sbout the importance of grades to their favorite teacher (35%
vs, 19%). Only a few of the students from each school, how~
ever, felt that grades aré’ rela.tively unimportant '59 their [
.,teachers (7% and 1.05)

o= .13 :Intemrste.t:ton. In compar:lns the responses of middle school
.~ and Junior high school students about their perceptions of

the inmportance of their grades to their favorite teachers,
there were consistent differences in their replies in less
than 14¥ of the cases. Such a difference leads to the ton-
clusion that the use of this varieble would not sign:lﬁ.cantly
reduce the amount of errors that would be mafle in' -attempting
to predict which schools. the two groups .of .students belonged to.

QUES‘I‘IQ!'I: Is yout ‘favorite subject ‘taught by your favorité teacher?

ey T s D

Rmonsns - n YEsr RO
: Sl A enp
Middle School Students ~° . S4 . W6 ' '
Junior High Stud.ents 48 52
S : - '_'? .

Answei-:.- 'm:ere :I.s uttle differenee betweén the schools regurdins
" vhether or not s student's. favorite teacher teaéhes his

BRI o favorite subject. Approximately half of the students in both
- . schools ‘reported that ‘this was the case. :

EKC _ 15"1 ) e -t
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Bagic Question, Twenty Eight

‘A mejor ﬁexﬁfse'é?ftﬁé;ﬁg&i:@caﬁi&p of ‘tha 'social orgsnization of
student.- teacher -relationahipa.,is that such interactions shall be
“facilitatéd and ephariced. dox'x’éSqmnﬁly';fé'td.rg‘é'g'i;g:é of "questions were
formulated to assess whether thére might be ‘differences between the two
schools, at least with régard ﬁq’rr.e?{i_%ncy of interaction and normative
rates.of interaction. (See AppeﬁdixiéhJ Quiestionnaire Items Nos. 40, L1,
and 48) The results are presented in‘Table 4.16.
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TABLE 4.16

MIDDLE SCHOOL AND.JUNIOB HICH SCHQOL STUDENT INDICAEIONB OF FREQUENCY OF
TNTERACTION WITH TRACHERS " Eaas

Ay aes, .-

e Ve, . 'Y A

QUESTION: When is the least time tbat .you tp.lked to one ot your tuchers '
about your school work$”
---dh--dnnm,..-).'-?-’“7-ﬁn------------nnnu
Prom From More -
s . 2«5 . .5=10 than Haven't Don't

RESPONSES: days’’ days 10 days this = remem-

o . -Zoday. efo. .8g0 .8g0  year ber O
Middle School Students . .2k . .26, . 4 12 10 2k

Junior High Students 22 2k 7 11 10 26 .035

QUESTION: In general, how often would you say that you have talked to
your teachers about the work you have done in school this

semester?
o g
8 $ g

RESPONSES: g? 25 ﬁg gg §5 gg o

X g Y

1R LR L |

Middle School Students 12 11 22 18 15 22
Junior High Students 5 12 17 22 16 28 125

-
G G "D G N AN G0 G b AT OB G O T B S o 4F SV G TP P P G D P G G G G D U5 YU D an e e»

QUESTION: As compared to your closest friends at school, how often do
you talk to your tesachers about your school work?

[+ ]
g g @
RESPONSES: an ¢§ § gg K
i he s o
Eo 8 s o 30
Middle School Students 3 10 52 17 19
Junior High Students 10 18 Y ¢ 13 12 .192

EKC
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| Ansvers:

‘Last time talked to MR Approximately half of the students
tcachers ... from both schools had talked to
RIS their teachers within the last 5

days. (This questionnaire was
given on a Monday.) Around one-
fourth of the students 4id not
remember vhen they had last talked
to one of their teachers about
their school work. The frequencies
vere very similar for both schools.

e = ,035 e - Interpretation: In comparing
- T o o responses made by both groups of

. .ot : students about the last time that

o they had talked to their teachers,

nE there were consistent differences
Coel in less than 4% of the cases. This

Lo R varieble would be of little use if
Co one were to guess which schools the
two groups of gtudents belonged to.

How often taJ.k to. . . The middle school students are more
teachers ... S likely to indicate that they talk
to their teachers more frequently
about the work they do in school;
33% of them talk to-their teachers
at least once a day as compared to
17% of the junior high students.
* Around 637 of the middle school
students see their teachers at least
" * once a week' as compared to 56% of
the junior high pupils. 22% of the
- midale: school students and 28% of
the junior high students talk to
their teachers sbout their work less
than once a month.

= .125 Interpretation: In comparing
- regsponses about how often students

talk to their teachers about their

school work, there were consistent

differences in less than 13% of the
" comparisons made befween the middle
school and the Jjunior high school.

EKC 157
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Frequency of talking to Approximately half of the students
teachers as eonpmd to in each school feel that they contact
friends ... .. their teachers about as often as
. _ IS their friends d0. There is a con-
rt e sidersbly larger percentage of junior
. e high student who feel that they talk
e v to their teachers more often than
S their friends do (287 vs. 13%); &
greater proportion of the middle
, school students feel that they see
. . S e their tesachers less often than
their friends do (36% vs. 25%).

0= 192 e Interpretation: In almost 20% of
. the comparisons of the responses
nade by the middle school and the

‘.
2 " s
.

RO LY

T Junior high school students, there
SO vere consistent differences in
C e e their replies sbout how often they
1 e talked to their teachers as compared

e e to their friends. If this varisdle
e vere to bde used to guess which
schools the two groups of students
O T belonged tq, there would be a 20%
L e we. el reduction in error.

wiiewe =

" Basic Guesiivn, Twenty Rine .

t

j ’l'pe ﬁnil: qx;eiti:ox;. must be asked of, from the students' perspectives,
what Kinds of student - tescher relationships exist within their respective
-chmlgt".#e' there, as is suggested by the literature, rzal differences

' -.h'x"' the "'u"ti,t\ﬁe's' br ud,d.dic school teachers - as perceived by students?
Do students ru.u: perceive m unique kinds of teacher behavior that
nd.ght be sttributed tp the uiddla school setting?

| A serdes of questions were constructed in an attempt to determine
vhether there might be such differences between the middle school and the

3 jﬁnior high school prog:nn. (See Appendix B, Questionnaire Items Nos.
35, 38, 39, 4O, Lk3-47)

The resulta of these questions are presented in Teble 4.17.
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MIDDLE SCHOOL AND JUNIOR HIGH SCHOOL STUDENT PERCEPTIONS OF STUDENT -
TEACHER RELATIONSHIPS; TEACHER ATTITUDES; AND TEACHER PERFORMANCE

RESPONSES
mgﬂon chn f * .g‘ -~ fé . ek, %.
w8 ¢ e T O
S8 aé k&8 &2
In general, would you say that . o ‘ .
you get along well with the
teachers in your clasges? oot . : e
o co . S
Middle School Students 27 b - 212 10 -:.:6 -
Junior High Students 21

50 11 5 13 .063

In .generd, would yo\.z.ww t_lia.t the
teachers that you have are inter-
ested in how well you do in school?. .. ...

e

Middle School Students . .33 30, 19 -1
Junior High Students 28 38 -19: 13 . .003
Would you sey that the teachers in o X
.; _your school make you feel that they
* ' are interested in you?
Middle School Students 17 36 - 28 . T 12
Junior High Students 21 35 2k, 15 ..5.:.050
Would you say that the teachers A o i
in your school have alwws been
fair with you? . . S ST SO
¢ Middle School Students 19 3 19_19 10
Junior Eigh Students R ' 8 "IN 17 7 .08
Have you been able to talk to your
teachers as often as you needed to?
Middle School Students 12 34 K1 11 12
Junior High Students 18 39 20 1k 9 .10k

' EKC
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TABLE . &, 1~.1 (con't )

P RESPONBE
m-‘..'...“ .:g:‘-‘c h ﬁ ‘5
QESTION i 048§ %
R S od ®P o & e
8% SE & E8 4%
If there were more opportunities,
would you talk to your tea.cher
more oﬁ'.en than now? - .
‘Miaale School Students =~ 13 31 28 17 5
Junior High Students 22 35 17 - 22 ' W .05
Would you say that a lot of
teachers use grades as a way or
getting back at students? ’ N o
Middle School Students 17 23 18 19 23
Junior High Students "{-16%}'2 20 27" I9- 18 :-' .019
Would you say that the teachers N S R : o
discourage you from using your own B .
opinions when answering questions R SR Sl . T
in class and in tests? T dlee TR,
Middle School Students 13 17 35 v16¢ -39
Junior High Students n 20 3| . 23\_-;'1.6. .011
Would you say that your teachers
surprise you by getting you ..
interested in subjects you had -
never really thought much about
before? ‘
Middle School Students 31 30 27 7 -5
Junior High Students . 25 38 2%{_ n 2 .025
160
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Get along well with

te‘a:chers aee

8 = .063

‘Teachers are ,
interested ...

’ree.chers make you feel
they are interestgd in

you et :

R ..;\:..'1...
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Middle school students are slightly
more likely to state that they
definitely get along with their
teachers (27% vs. 21%); but & nearly
equal proportion from both schools
indicated that they generally get
along well (72% and T1%). A slightly
larger percentage of the junior high
students stated that they definitaly
do not get along with their teachers
(13% vs. 6%).

Integre“b'atiog’ : There were consistent
differences in student responses in
only slightly more than 6% of the
compearisons. This variable would

not be a very efficient predictor.

A slightly larger percentage of the
middle school students stated that
their teachers are definitely inter-
ested in how well they.do in school
(33% va. 28%). The proportion from
each school that feels their teachers
are generally interested in their
progress is nearly equal (637 and
66%). Nearly one~fifth of the students
from both schools are uncertain.

Interpretation: .There were consistent
differences in the, student responses
in only .3% of the comparisons made
of the two schools. This variable
would be useless as & predictor of
which schools the students attended.

A slightly larger percentage of the
Junior high students stated that
teachers definitely make students
feel that they are interested in
them (217 vs. 17%). A similar per-
centage from each school indicated
that they generally feel that the
teacheis are interested in them (53%
and 56%). A rather large group from
each school (28% and 24%) are uncer-
tain ebout this. More middle school
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students (N = 12) feel that the
) . teachers definitely do not display
e T .. . interest in them (as compared to 5
S IR C Junior high students).

8= 050 ] Interpretation: There were consistent
T b differences in only 5% of the compari-
sons of the responses from the two
schools. Such a small difference
leads to the conclusion that this
variable would be an inefficient

predictor.
Teachers have been Middle school students are slightly
fair ... : Y more likely to state that their
' I teachers have definitely alwsys been
R feir with them (19 vs. 1%); but more

_ Junior high students indicate that
o ' their teachers are generally fair
(62 vs. 53). The remainder of the g
distridutions of releonaes are simi- :

-*. o o ‘ lar for each school.
o= .08 * - Interpretation: There were consistent

differences in the responses Zrom i
each school in less than 5% of the
comparisons that were made. This
, o ' L e varisble would be a poor predictor
¢ R e e in guessing which schools the

SRRTIE Tt R students attended.
~ "Able to talk: o’ A slightly larger ii;i'cénﬁage of the
%éachers el L Junior high students stated that
< they definitely were able to talk

L Do to their teachers as often as they :
T vanted to (18% vs. 12%) and that /
SR | they generally were sble to (57% ;
. C o e . vs. 46%). Nearly one-third of the
T | middle school pupils were uncertain
Lo EEEL R ebout this (31) as compsred to one-
T Yo o rireth (20) of the junior high students.
T e T | Almost one-fourth of the students
A in each school said they were not
e e e T e eble to talk to their teachers
PeT T e _ as often as needed.

ea'.108 - v Interpretation: In comparing the
e o responses from each school, taere
were consistent dif fererces in 10.u4¥

e 162
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Ce L Lo i of the cascs, This kind of a vari-
o R T able is not likely to be very
N b S efficient in any attempt to predict
A vhich schools the students are
s e Lo e enrolled in.
Would you talk to your A somevhat greater proportion of the
© teachers more often ... Junior high students would talk to
T S L ERICE their teachers given the opportunity
SR TR A D ST to 4o s0. (Definitely = 18 vs. 12;
e R e . At least probadbly = 5T vs. 50) A
- AR IO R considerably larger proportion of
- B e the middle school students are
uncertain (28 vs. 17). Nearly one-
_ fourth of the students from each
e ;g;:;ol would not do so (22% and

6= 075 et Interpretation: There were consistent
: RN A S differences in the responses from
RS - % the two schools in 7.5% of the conm-
Lo oo parisons that were made. This vari-
ot : able would be of dubicus value for
v e ' S Predicting vhich schools the students
ot .0 Lo ‘ttendedo

. ., t g R
Teachers use grades ] Middle school students are more
to get back at’’ e likely to say that their teachers

: definitely do not (23 vs. 18) and
probadly 4o not (42 vs. 37) use
Lo grades as a vay of getting dack at
o students. A somewhat higher pro-
W vortion of the junior high students
e are not sure (27 vs. 18). A rather
large proportion from the middle
school (40) and the junior high (36)
feel that this mey be the case.

" students ...

[ S

e = ,019 Interpretation: There vere consistent
) differences in less than 2¥ of the

comparisons of the student responses
from the two schools. This variadble
vould be of nearly no value in

predicting which schools the students

attended.
Teachers discourage Nearly one-third of the students
opinions ... from each school (307 and 31%) feel

that teachers discourage them from

163
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using their own opinions in cless
: and in tests; nearly one-third are
o uncertain (35% and 30%) and nearly
. N one-third from each of the schools
feel that this is not the case (35%

and 39%).
J= ,011 b Inte 'f"":"etat'idxf‘z'm'.bher.e,we;:e consistent
. Co diEe'rel nces in only 1.1% of the com=

, parisons of the students' responses
- from the two schools. I an attempt
' were to be made to guess which school
students attended, this varieble
would be of little utility.

Teachers surprise you ,.. A similar majority of students from
oy both schools stated that their
' teachers surprise them by getting
C e them interested in subjects they
“y%tu hadn't thought ebout before (61%

and 63%); a slightly larger percent-
age of the middle school students
o stated that this is definitely so
bt s (31% vs. 25%). Nearly one-fourth
e of the students in each school
were unsure.

. Interpretition: There were consistent
o differences in leses than 3% of the

. comparisons of the responses made

] by the students from each school.
e : This variable would be of little use
e A in trying to guess vwhich schools the

S - students were from.

e 163
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Summarization of Findings
Middle School and Junior High Students

Ten different basic resesrch questions have been formulated in order

to assess the extent to which the West Middle School student roles function

in accord with the goals of the middle school concept and to examine

possible differences between the middle school and the junior high students.

The following diccussion is besed upon a ‘Summary of the obtained results

and the differences vhich were found between ‘the two groups of students.

As has been discussed in the Review of the Literature, there are at

least four different mejor role expectiations which should differentiste

the middle school student from 'bhe juﬁior high student. In order of their

presentation, the first vas: middie Behool students should be more likely

to select & school steff member who 14 {mportant to self:

Fiadings relevant to this particiilar” diiension are as follows:

1.

2.

3.

Aruitoxt provided by Eic:
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In neming persons perceived is"b'eixfg_ ‘concerned sbout how
well they do in school, the nﬁf‘d&i‘e school students are con-

siderably more likely to neme ohé‘or more of their teachers

| then are the junior high students (£2% vs. US%).

In nering persons thet they would first go to for help if
they had a problem with a daily assignment, the middle
school students are slightly more likely to indicate a
school staff member, i.e., teachers (41% vs, 33%);, or

" counselors (8% vs. 2%).

In naming'persons that ‘they would first go to for help if
they had a class in which ALL 6f the work were hard for-

159
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them, middle ‘échéol.' b:tude;i;{are slightly more likely to
g0 to the teacher of that class. (43% vs. 40%) end are -
considerably more likely.to go to.a counselor (18% vs. °

... 8%). . Y T

4. The middle school studepts :arve somewhet less likely to

stete, that they have a paypicular favorite teacher (L6%
vs.,53%) or that they have seversl fsworite teachers (26%
vs. 29%7). A slightly.lerger proportion of the middle:
School students stated that they liked all of. their teachers
about the same, (217 va.;12%)..

5.. A somevhat greater proportion of the junior high students -

perceived their teachers. to. expect them to attain some kind
.- of formal education beyond high school than 4id the middle
school students (57%.vs. 9%). ..

Based upon these findings, then, it may be tentatively.concluded
that the middle school students appeer to be.more likely to indicate
that their teachers are credible referents for the student role. Further-
more, it may be thaet middle school students view their teachers more in
terms of instrumental rather than affective values, i.e., they are more
likely to go t‘; then for help and to feel that their teachers are con-
cerned about f.t;em, but they are less likely to have a favorite teacher
or to feel that their teachers hold high expectations for them.

The second major expectation, as presented in the Review of the
Literature, is that middle school students should be less likely than
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Junior high school studerits to feel/thet their peers assign. impartance
to grades as an indicator of academic pérformance.. The relevant findings
are: S PN Ly

5 1. Vheh' asked tc give the names of .people:. concerned sbout
how well they do in schodl, iiddle school students are
less 1ikely than ave jJubior high students to give the
neme of a friend (28% vs. K0%).: -+ ;.

2. In naming persons that tHéy would first go to for help
if they hed & problem with &.daily -assignment, the middle
school students are just as likely to contact & close
friend (18% and 17%), but less:likely to contact a class-
mate who is good in' that class. {16% vs. 19%).

3. Tn naming persons that they would fiwst go to for help if
the¥ ‘had &' cldss” ifiwhich ALL of the.work aere hard for
thiem, middle Scldl students are less.likely to cantact
e close friend (8% vs. 11¥) or-a clagsmate-who. is.good in,.

" that class (65 ve. 98). - . 0 s e L

4. The junior h:lgh students were somewhat more-likely to
state thet their oim gocd grades were of-little or no
"{mportance to their frierids (44% vs. 34¥), while the

" middle school students expressed a larger degree of uncer- .

" teinty (32%°vs. 22%). ¢ L clerel .

5. There was little difference between the two schools
' regarding studeats' ‘perceptions of the:importance that .
‘theit friends placed upon getting good grades. A slightly
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larger percentage. of ;the middle achool students said
that good grades vere definitely important to their
friends (31% vs. 23%), but a somevhat greater proportion
of the junior high students claimed that grades were
generally important to:their friends (Thf vs. 64%).
6. A substantially higher,proportion of ‘middle school
‘students feel that; grades are "Very Important” to them
(64% ve. U46%); but the majority of the students in both
schools feel that grades -are generally important (91%
and 86%). Wit e

Based upon these observetions., it is tentatively coircluded that
the mi.ddle school students-ware. less likely to perceive their peers as
credible referents in the performance of the student role. They are some-
what less likely to view.their peers as being concerned sbout how well
they_d§ in school or.to turn.to them as a source of aid when confronted
w:lth' v&iou kinds of scademic problems. On the other band, there is
little to indicate that they feel that their peers assign less importence
to grades as an indicator of .academic performance; this trait variable
sppears to be stronger within the junior high setting..

A third major role expectation is that: the students in the middle
school socisl milieu should be more likely to state that their parents
are. vell-informed about what they are doing in school. The findings
relevant to this notion are as follows:

1. The middle school students are somevhat more likely to

state that they feel their parents are extremely well

i68
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- informed ebout what they 4o in school (32% vs. 22%).

The majority. of the students, in both schools, however,

indicated that thein.parents are at least generally

... vell.informed (75% and 76%).. About 25% of the students

""20

.'¥n,both of the schools felt that their parents were only

feirly well informed; very few(2%. and U%) felt that.
their parents knew.nothing at ]} about what they do

in school. :The-difference between.the two schools was
minimal. .., .. . . L. .
The middle school pupils are .considerably more likely to
perceive that their parents. see.good grades as bgiqs .

very important (65% va. .L6%). Again, . higher percentage .
of -the. middle school students. falf. thet: good gredes were
- at. least generslly. importent to.their parents (9h% vs.

~ * 87%). - Out -of all.the variables thet have heen examined

‘within the two student samples,. this one bears the strongest

© - relationship to the middle school setting. (@ = ,203).

et LR,
- feel that their parents would say that. they mdoing

Middle school. students. are considerably more 1ikely to .

b AN

-a8 well in school as they are capable.of doing. . More
-middle school students answered "Yes, definigely” (255
vs. 13%) or at least "Yes, probably" (52% vs. Lo%). _The

Junior high students ware more likely. to perceive that
their perents wonld negatively evgluate their work in
school (h3%.—”r_,29%)0: crE e

.
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L, Students' perceptions of parental expectations for future
‘educational attainment wére nearly the same in each school.
Over half (55% and 518} #61t that their parents expected
.them to have some kind of future college experience; about
7% in esch school fel't that their parents expectid them to
drop out ‘5f high schéol:* .

Based upon' thesé firdings, it is' tentatively concluded that the
differences between middle school ‘and junior high school students' per-
ceptions of the conditions of parental surveillance of their academic
behavior are not great. Hoth groups of students perceive their parents
to be pretty well informed &bout vhét they are doing in school. The
middle school students feel ‘that theiF pirents place more importance upon
good grides and“that their parerts Would ‘favorably evaluste their per-
formance in tie academic drena.’ Theve ‘48 no ‘differénce in students'
perceptions of parental expectations ‘for éducational attainment as
related t6 the scliool settings the students are affiliated with.

The fourth mijor role expectation is that students in ‘the middle
school setting should be more likely to indicate feelirigs of "belonging"
to their school. According to the literature, dne of the bases for this
contention 1s that the middle school should bé a three yesr program
vhich includes gradés six, seven and eight. The éxtra year of involvement
should enhance feelings of "belonging." This notion can not be fully
assessed within ‘the West Middle Sthool, For its program only includes
grades seven and eight. Nevertheless, a series of questions were
addressed to students in order to determine vhether thére might be any
unique differences. The results are as follows:

1'70
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1. The junior high students were.move.likely to. indicate
that they wers happy about being-in their school (L5%. vs.
34%) and the middle school stujents were more spt to state
that they were generally unhappy (36% vs. 27%). 30% of
the middle achool students an;‘l,_.,,ga,_%. of the junior high =
students, vere. yndecided. .. opi s o

2, The Junior high students are. xpre likely to state thst
they are "Very pleases’ to. tell peqple thet they are s
student at their school than .arg the middle school students .
(27% vs, 16%). About the same: prppartion from.each school, . .
- however, sald that.they vere. at.legst genenally pleased
(60% and S4%¥). A slightly larger proportion of the middle
.s; 8chool-students .stated thet .they yors vavally not too pleased
- :5.%0. inform people aboyt which schogl they attended (29% va. 21%)..

*3x sThe Junior bigh students.are slightly more likely to give

. favorable responpes to the question, "Would you. say that.

PN T . T . i B . N
1a . T3S remet e 3 foe s N L 1) o Lone PRI .
AL L LS ey el B 2 R T B0 AT et R e T S R e A

.one.of .the best ,things that has happened to.you is when P

-l

you came to this schoolt" (U45% vs, 38%) Middle school
students are more likely to give "Definitely" negative

K RGNS S T s e TR

responses (27% vs. 15%) as well as generally negative
responses (41% ve. 33%).

4., The junior high students are more likely to feel that
their school's problems are "Very important” to them
(33% vs. 20%). Over half (52%) of the junior high students
indicated that the problems of their school were at least

i Q . 171
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generally important to tlem as compared iith 40% of the
middle school students. ‘Middle school students were more
likely to be either undecided (277 vs. 19%) or essentially
negative. (32% vs. 59%). . -

Based upon these .findings, it miy be tentatively conclu&ed that
there is little basis to indicate that the middle ‘schcol has done anything
to enhance students® feelings of bélonging to their school.

Based upon these ‘questicrineire Ltens, the junior high students
rather consistently indicated greater féelings of ‘involvement, attachment,
and concern for their school.. When tliese items were analyzed, héwever.
there were no major statistical differenmtes: ' thi¢ ® values ranged from
119 to -.143. . R I

It is concluded that the middle gchool students vary from the junior
high students along only one basic diménsion (a 20% difference in varia-
tions of responses between the two groups of students has baen arbitrarily
established as & difference which Would result in -predictive vtility):
their perceptions of the importance of good grades to their parents.

.
o".

,,,,,
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FINDIRGS: PARENTS

"As described in the ‘sedtion oh Methodology, & team of Sociology of
Baucation Fellows from Westers Mohigen University condurted interviews
with 50 parents of miadle school students’and 50° pavents of Juntor high
atudents. This sample m selected by randomly lelecting names of students
known to have completed questionnaire data and’ then o'btatning the names

of their porznts from the student record files. An advance letter was

sent to ti:se parents describing the nature of the str. ' :nd informing
thenm that they would be contacted by telephone im oot .. establ:lsh‘an
a;,ppointnnm. sor thelr interview. .'(Bée:' Appendix C) ° indicated in

Table 1&.18 the two groups ‘of pa.rents are ra.:lrly similar in terms of

-l'z

raeiél and .'éocio-economic status characteristica. -

ottt o SETERNCANE SRR TS AT s TR R

oo e R e mh'.la- B T

' S AN ite b 1t e o .
RACIA'L AND SOCIO-ECONOMIC STAWB CHARACTERIBTICB OF PAREM' SAMPLE

M . M 2 ; o e A N

.

—larents Parents
Race St an N Ce o
White 37 38
Bleek ..o 48 e, 11 1l
Mexica.n, Indian AT N L ¥ 1
Socio-Ecoz;gmic Btatus T
Professictial, technicel and kindred b 3
Business managers, ofﬂ.cials,
" !.proprietors 2 - T,
Cler:lcal and sales a 5
Creftsmen, foremen and kindred workers 5 h
Operatives.and kindred workers-,. . . 20 -2l
Armed:forces ; police, firemen., ... .. .::@ » e |
Unskilled, service and domestic O
wvorkers 5 6
Housewives (ADC) 2 L
Other ‘velief, unemployed, retired) 8 2

167
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. As has been presented :I._n: yhg'.sootion on .the Review of the Literature,
there are several areas in vhich it might be expscted that the parents of
middle school ‘atu,don@s_ differ from parents ot students in.the Junior higb
sclgool setting. Findings reljvant to ..tyose different dimensions are
presented in the order that they have been specified in the Review of the

Literature.

Basic Guestion, Thirty

The first mejor expectation de_gorioo_(} is that the parent of the
middle school pupil .should be more likely to perceive the influence of
school staff members, e..g..,. the middle school parent should be more apt
to indicete that the child has.g "favorite teacher."” In order to deter-
mine whether there might be such s difference between middle school and
Junior high qchool studento' parents, the following queation m asked.

Does it seem as if there is any one particular teacher 1n

your child's school that is his favorite? (See Appendix

Questionnaire I‘tem No. 27)

Responses were as fgllows.

Yes, Yes, Ko, likes No, doesn't

there there are them all cdre for - O

is one several the gsame of them _
Middle School Parents 27 6 - - 15 . 2 |
Junior High Parents 21 9 w6 - ase

10 gfe,

Answer: Middle school perents are somevwhat nmore likely to indicate
that their children do have one pa.rt.icular tavorite teacher

(54% vs. 42%).

174
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8= ;132 . Interpretation: . There were consistent differences in only
vtv - 13% of the compaiisons: of .the responses’ made by middle school
coedT o o tnand Junior Righ school parents about’ whether their children
S SO Jhad-a favorite teacher.: The use. of this variable in guessing
S iwhether a parent-had’ &°child in a middle school or in a junior
" high school woul& not previde & vcry pmrm basis for
' r:ed:lct:lon. Cota T

.‘-

N e ¢ . . . P .
. .
. veer M T SN e e

Baeic Question, 1;-1-,2 On NPT

Si:-e Ak ie one ob,jeet:lve ot the middle achool program to facilitate
studmts feelings of "belonging", parcnta of middle achool puplils should
be more 1:I.kely to indicate that their chilaron look rmard to going to

o ..schoal (and on to high achool it thc m:lddle sehool doea serve as & better

‘ o8

means of trana:ltion) and that the:lr*ch:lldrén are nore :u.kelar to talk

about the work they do a.t achooll In order to“ usess such ‘di fferences,

& series of questions - presented in Table k. 19 - were addresaed to the
middle school and junior high school parents. (Se'e{A::spend:lx c, Question-
naire: Items Nos.:5, 6 an@ 7) ~ -+ vuoew o

Few s e s oo CABBE BadQ: ¢ o P inr o

PARENTAL PERCEPTIONS OF STUDENT FEELINGS OF "BELONGING" TO SCHOOLS

» .. . . Py .- .,
i v -, g

QUESTION:. .. - ., v yo=.- SRR SR RESPONSES:
. 3n:-the morning, does your child.. . . Going to "ar +Doing some- "
look forward to: school thigg else e
-+ Middle School Parents -~ ' - .. . Bl .. .ot 9
Junior High Parents 43 7 04
) .- ey, T A T, e
Regarding h:lgh school, does your Really want or Ra.ther not
childs .. Lt .. toge - OF .go %
Middle School Parents
.~Jublor. High'Parents ... :i. - - - U§ .- oo 02
How often does your child talk v .. s Somew: ' e
about his work at school: A lot times Seldom Never
Middle School Parents 2% 12 10 L
Junior High Parents 23 20 5 2 .058

Aruitoxt provided by Eic:
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Ansver:  As was the case with"the student samples, the parents of the

oo " Junior high students are:slightiy more likely to express
various indications'that their children.have greater feelings
of "belonging" to their school.  Although the majority of both
‘groups of students apparently look forward to going to school
each morning, & slightly larger proportion of middle school
students would rather do something else (18% ¥s. 14%). Although
the majority of both groups of students seem as if théy really
want to go on to high school, a slightly larges irobot't:lon of
the middle school students would rather not go (12% vk. 10%).
Although the majority of both groups of students talk about
the work they do in school a lot or sometimes, a greater
proportion of the middle school. students mention their work
only aeldom or never (lhf vs. 7%)

0= .02 - Integretation. 'I'he knowledga of nny or the var:tsbles uged in

© * .098 this study-to .assess parental perceptions of student feelings
of "belonging"” would not be useful for guessing whether parents
had students in' the miiddlé school or the junior high setting.
In comparing the responses made by the two groups of parents
to these .three different ‘questions, there were consistent. .
differences between their responsea 1n only fron 2% to 5 8%
of the comparisons. - o o

Besic Question, '.'['h._irtx. ™ -
Another expected difference between middle school and junior high

school parents 1s that since the-middleé school program requires children

 to work at the:lr own capa.city, the parente of middle school children
should be leaa likely to state that they feel the work ia either too hard

. or too easy for their children.  Based upon this premise; the parents
were asked to :lndi,cate how their children felt ebout the: work they did.
how they themselves felt about ‘their children's achool work, and whether
or not they felt their cbildren were working up to ccpac:lty. (See
Appendix C, Questionna.ixe Items Nos. 8:' 9, 20 and 21) 'Ibese §uestions
‘are presented in abbreviated form in Table 4.20 along v:lth the distri-

butions of responses and the 8 values.

Aruitoxt provided by Eic:
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| TABLE 4,20
PARENTAL, PERCEPTIONS.OF DIFFICULSTES OF ASSIGNMENTS AND STUDENT PERFORMANCE
ESTIOK: S " RPSPONgEs:
Does your' ch:l-id. -fée]: NECHE About Too
his school workiie:«'" = Hard Riﬁgt Easy e ;
Middle School Parents: ~ § 0 5 }
Junior High Pavents’ ' ' 11 34 5 -108
Do you think your- ch:lld's 'I’bo" About Too
work is: ) Hard .  Right Easy
Middle School!Parénts.'* 7 2 - 39 9 )
-Junior High Pavents - '-'--_*""ll";;, 38 8 .052
damey Koo
How do YOU: tcelra.'hout tﬂe - Bxders Aver- Below  Much
work he does?  Id it: ~ ™ - lent - Good age  Average Below
Middle Sghool 'Pavents "~ T 20 19 3 1
Junior High: Parénts 3., 1 23 7 0 77
Is your child dohig as ' . :
vell as he 4is .capable 'of -  Defiw: Prob- Not Proba.bly Definite- 1
doing? nite& ably  Sure & . iy Not. .
Madle School Parents - 16 =~ 2 S 4
Junior High. Paren_ts SR 1_2 10 1 10 17 JA5T ¥
' Anmrc . The mi.ddle school parents rather consistently indicated their *
+ . .. .. perceptions:that their children were working up to their
~ . capacities &t appro:d.mtely the right level of difficulty. As g
comparad to:-the junior high parents, their perceptions were 1
conaistently more tsvarable along these dimensions. 3
PARE L 3 ] . . e Q;
Ch:l.ld's reenngs 7 Only 10% of the middle school parents 1
perceived that their children felt 4
: '.(--*': St the work was too hard as compared b
| to 227 of the junior high parents. 4
* Ten percent of the parents in both 3
groups felt that their children §
viewed the work as being too easy.
S8 =108 - """ Interpretation: In iess than 11 g
LA K . of the comparisons of the responses
PRIV R O T made by the two groups of parents %
LAEERR S ' about their children's view of their
vrg e e S : school work, there were consistent
177
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6 = .052

e ” ot

work see s {.

o= .177

Lewb

Fvaluation of child's
pgrformce cos. .

2

.....
« v

B

- Bvaluation 6f child's -

Parent feelings of:-work ...

© differences in their replies. This

virieble would not greatly improve
the dccuracy of guesiing whether

payents had childyen in the middle

school of junior high school program.

" wpemmaut, . .

Only 4% of the middle school parehrts

"#é1t that the school work was too

hard-for their childrefl as -colpared
with 8% of the junior high patents.
Nine of the middle school patents
(18%) felt that the work was too
easy as compared to 16% (N=8) of the
Junioy high .parents. - _
% '
Intérpretation: In comparing the
responses of .middle school and junior
high school parents about how diffi-
cult. they figlt their children's
schoal work was, there vere consis-
tent differances in only 5% of the
arisons...The use of this kind
of information would be of little
utility for guessing which schools
these parents had children in.r: .

The middle school parents are some-
vhat more likely to state that . .they
feel their children are doing good

" ‘or excellent work in school (Si%

ve. 40%).;.A s)ightly. larger majority
of the ju.ior high parents feel that

. their.children are doing average

LR 44 1 A .
Interpretation: In nearly 18% of
the comparisons of the -rgaponses
made by middle school and junior high
school parents, there wers consistent
differences in how they felt about
the kind of work their children do
in school.

The middle school parents were
considerably more likely to feel
that their children were definitely
or probably doing as well in school
as they are capable of doing (60%
ve. U4%). The junior high parents

178
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were considerably more likely to :
state that their children were either

probably not or definitely not working
‘up to their ability (SL¥ vs. 36%).

8 = .157 © . Interpretstion: In nearly 16% of
.~ the comparisons of the responses made K

" . by middle school and junior high

-+ - school parents, there were consistent 3

.. differences in whether they felt

' .' that their children were doing as i
‘well in school as they are capsble %

i of doing. Such a difference leads 3

to the conclusion that the use of

this variadble would not be of great y

_.Vvalue in guessing vhether parents

""had children in the middle school 3

e ek -oredhe Junior high school setting.

. R

Mmim Three :.'-;1.-': e

N Iy im0l

% ot s S SAERR IR T T el Kttt s

A rou.rth maJor expectation attached to the role of the middle school
pa.rent :ls f.ha.t; given the obJect:Lves ot the middle school program have
been connmuicated to them. they ehould be more likely to feel that other
thingsvin school are more 1mportant than grades ond ].ess 1ixely to stress
the 1mportance of obtaining high grades toz' their children.

Therefore, the following two questions - which are presented with
the distributions of responses and the €:values - were asked of both groups

. of parents. . (See Appendix C, Questionnaire Items Noa. 17 and 19)

QUESTION: How important is it to you that your child gets good grades as
compared with other aspects of school?

)
3
i
‘%;
]
£y
J
:
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RESPONSES: | ggﬁ gg ‘. ;

- RN 3 o g) § o .

wisg ‘t3 dF 1§19

. 8 g ,§§: b g fg
AR - ] i ;
BRSNS 1 B TI I I TR

Mo st Fuiwnts” 30’ B 6 o
.Jv._i'n_ibr' Hi§h Pgi‘epté 16 30 L 0 .138

(20 . T e

Answer: A somevhat larger proportioh of the junior high parents stated
that good grades are the most important thing in school (32%
ve. 20%). A slightly larger percentage of the middle school
Parents feel that other things are more important then grades
(12% va. 8%). Ko one said that grades have no importance; the
majority feel that grades are among the most important things
. in school (68% and 60%).: .: « ot T

@ = .138 Interpretation: In less thad 14 of the cimparisons of

reésponses from middle school and junior high parents sbout
..., the importance of good grades were there consistent differ-
" ences between the two groups. Knowledge of parental rceptions
. of the importance.of grades. is' not likely to reduce the smount
" of error that one might meke in trying to guess qh*ch,,mntq;
hed children in the middle school.: - '~ "7 -7t T

“ . evd vt

$2.

QUESTION: How important is it to you for your ¢hild to get mo'ift;ly B's
. " or better? . |

¢

. o Not " e —-—cos s o s
RESPONSES: Very ] Particularly Doesn't . .
i -, lmportent . Importamt ' _ Importent Matter _ 6
Middle School Parents 13 2b . . 13. ... 0
Junior High Parents 16 18 15 1 .005
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Ansver: Parents of junior high students are both more likely to say
that grades are very important (32% vs. 26%) and to grant e
relatively: little impoz'tance to high gredee (32% vs. 26%).

e = .005 'gtemetetion. In eempering 4he responses of middle school
s parents with those of junior high students' parents about the
importance of good grades for their children, there were
-consistent differences it only .5% of these replies. In
attempting to guess which parents had children in the middle 5
school program, this particular variable would contribute very
little towards the reduction of error. .

The preceding four basic ‘_reeeerch- guee,tions-.he.ve been directed at 4
the four major kinds or expected- differences between middle echool a.nd
Junior high school parents which vere derived from various poetuletes
presented in the Review of the Litereture. 'i'here are, however, 8 number
of other intuitively relevant questions which have been ime'tigeted.

These are presented in the follo'wing pages.

Basic Question, 'I‘hirty Four

Do parente of middle echool students hold diri’erent kinds of
expectetione for their children than:do the parente ot Junior high pupils?
Are they more :likely to feel tha.t the middle echool progrem doea facilitate
the trensition to high school? Are they more 1ikely to expect that
their children and their children 8 cleeametes will -0 - rurther in the
‘formel education system? Five dif‘rerent ‘;_ueetions were esked of the two
groups of parents in order to assess such differences. (See Appendix C,

Questionnaire Items Nos. 2, 12, 13, 1% and 15) These questions, along

T D A% s S 80 R D A AR 1SS 5B i AT s 5

with the distributions of responses and the @ values, are presented in

modified form in Tebles 4.21 and L.22.
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5. mx hoal' .

¢ Dl

PARENTAL EXPECTATIONS‘ CHILD’B CKANCES OF BEING w FOR HIOH SCHOOL,
. CHILD'S CHANCES OF. Fm HIGB SCWOL m Cm'B cmw o GOING TO
- commE L R 3

.o,
ol

QUESTION: . L.,.. .. . : ___. _RESPONSES:
" Do you think that the school your: . ... e
child is going to now is helping Not
‘him to get ready for high school? .. Yes: ~Sure  [No | )
Mddle School Parents. ... . :.:; :38 5 T -
Junior High Parents 38 5 T 0.0
i ce . . Ler e R | '..-_, B . C .
What are your child's chances Over Less than
.. of finishing high school? .  .i~~..:'50-50 - .- 50-50" .
Middle School Parents .. .- : . k5 - - . 8§ .0 .. .
" Junior High Parents h6 4 .02
What are your child's chances" R Over | Less than
of going to college? 50-50 . 5050
Middle School Parents o7 T ey

L

Junior High Parents 30 20 .06

.

Answer: .  There are little or no differences: between the¢ perceptions of
" ' parents of junior high end middle school students sbout how
well their children will be prepared for high school, the:
chances that their children will finish high school, and the
. chances that their children have 7¢r going on to. colliege.. . The
® values for these items ranged from 0.0 (absolutely no differ-
. ence in the responses from the two parent samples) to .06 °
(only 6% of the eonma.risons of the responses vere consistently
afferent). ... . ,

182
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. TABLE k.22

PAREN’I'AL MM'I‘ATIONS OF EDUCATIONAL ATTAINMENT FOR CHILD AND FOR CHILD'S

~ BEST FRIEND
& 37 .
o ' gg = :é'g & E 8
g d 2 l:.: % o o
- QUESTTON: g":rfé e $¢ 9 % ég
C Bg B a4 ®F O é
.;¢§‘38 §§ SE 35 §3§§ 0
35 8% 8% 8t 8% 2t 28"

How far do you expect yOur

child to go in scheol? B
Middle School Pa.rents .2 b 11 8 -5 13-
Ju.niorBigh'Parents .. 03 ik 7, .9 i b 32

I L S S PR — .

How far do you expeet your PR

child's bes’t friend to go o

in school? e

Middle School Parents © 8 .5 25 1 T 3 0
Junior High Parerits = }"h,', 5 18 3 9 10 1 .265

Answer: It is of interest to note that parents generally hold consider-

- ably higher expectations for their own children than they do
‘for their children's friends. It was the intent, in assessing
‘the’ latter phenomenon, to assess differences in parents'
perceptions of school social climate, i.e., if there might be
differences in how parents view the social milieu in which
their children operate. However, a major methodological defi-
ciency of this attempt is that the investigator neglected to
ask the parents vhether or not their children attended the
same classes or even the same school as their friends. In
other words, since some children may be bussed, their best

~ friends may be children who reside in the same neighborhood

.-but attend different schools. Hence, although the chances

. are good ‘that most children attend the same school as do their
best friends, it would bde specious to attribute a great deal
of meaning to this finding even though it appears to be
s:lgniﬁeant ‘

i83
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Parental expectations The middle school parents are
for own child ... A . 8lightly more likely to feel that
oo thelr children will not .finish high
.'school (12% vs. 8%) or to terminate
their education at the high school
level (3u¥.vs. 28%).

0= 132 C. a Interpretation: In stating how far
o they expect their children to go in
: 4 the formal educational system, there
- were consistent 4differences in énly
13% of the responses made by the
. two groups of parents. It is not
likely .that the use of this varisble
- . would substantially reduce any of
. ... the error that might be made in
guessing vhether parents had.child-
ren in a middle scliool ox & Junior

high school.
Parental expectations A somévhat larger pmportion of the
for child's friend ... ' ‘middle school yarents expect their

children's best friends to not
tinish high school (26% vs. 18%).
A considerably larger proportion of
the middle school parents (76%) do
_ not expect their children's best
. o friends to go beyt,md, high school as
' - ‘compared with shx of the Junior high

: : . parents. -
. @w.265 . . . . ! Interpretation: In canparing middle
" S T scuoog ahd Junick high school parents’

Sa.. St e 'expectationc for their children's
' . T S best friends, there wvere consiscent
differences’ i: nearly 27% of the
compansons at wére made. The use
L C of this variible would eliminate
L I : C ' more than one-fmxrth of the errors
C o SRR o " that might be made in guessing
vhether a pa.ren% had a child in a
middle school or a junior high school.
- A cautionayy note is in order, how-
. L RS © ever, in that it is wot really known
wboo e -7 to vhat extent the "child's best
D S it . friend" ‘attends the same school as
L L - "doés the child; thus, this is not an
accurate measure of parental percep-
tions of the school social climate.

1&4
ERIC
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Basic Mstion. Thirtl Five o '. Jraeatd T

. An intregal aspect of the. reorganization of any educationsl system
_ ¥hich is concerned Wfth ‘parents revolves. around.the issue of cosmunication;
the objective of such communications;then,is. uspally thai of enhancing
. parventel levels of informstion, both sbout the. program and. sbaut:the
performance of their.children within the program...In order:teo:provide.a
__@enersl Kind of, 1ndex. for, the, 1stter ogmoern, -and, n-erder.so-ses. 18, -
there might be differences between. the.two . grpups of.parepts;-the middle
.8chool and the, junior high school parents wexe.asked the -following:question:
We. would like .to find. eut how.well.most parents. -feel -that:they
"a¥é informed" with what'their children do in school. Would
you please choose the statement that ;best deseribes your. .. -
feelings? (See Appendix C, Questionnaire Item Ro. 23)

The responses are as follows:

Extremely - Fairly Only Xnow -
vell Vell well Slightly Almost
Informed  Informed Informed Informed Nothing 6
Middle School Parents 7 16 11 11 5
Junior High Parents 8 15 12 8 7 .005

Answer: An equal proportion of middle school and junior high school
parents feel that they are at leest rather generally well
informed (46% and 46%). A nearly equal proportion of both
groups of parents (32% and 30%) feel they have rather little
information about what their children are doing in school.

6 = .005 Interpretation: In ccmparing the responses made by parents of
middle school students and parents of junior high school
students about how well informed they are sbout what their
children do in school, there were consistent Adifferences in
their responses in only .5% of the comparisonms.

Full Tt Provided by ERIC.

ERIC

e m e mmmcseaes e



180
Basic Question, Thirty Six AT T e

Since, as has been 'demonstreted, there is n& difrérence between

' middle ‘school parénts and Junior high ‘school parents regarding (1) their
perceptions of how well prepa.rea the:fr children shall be for entering
high school and (2) their teelinge e'bout ‘how' wefl ‘i{nrormed they are ebm:t
vhat thelr c¢hildren are doing in schoof s the questieg mey be ra.ieed ot
whether there might be ‘other kinds of parental pereei)tiens of qua.litetive

.- differences of tHeir chiidren's educational experiencee. A nunmber of

. - -questions, assumed to indicate such phenomena, vere asked of both groups

oy da D

of perents (sea Appendix C, Items Noe. 3. 2,,, 2b, 25, 26 end 28) The

. $-'~.t¢

results are présented in Table &, 23. T
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TABLE 4.23
PARMB’ Pmcmous OF.THE QUALTTY OF EDUCATIONAL EXPERIZACES FOR ,Mnmm
oL - BCHOOL AND JUNIOR HIGH PUPILS“ =us.lxwry 4., .
“'-"l A Seps . . . ®
¢ ‘far ‘. 1 . Cy e - 'g 2 E ? g
QM_Q_: Chvakn "8 .'8 ’0‘ '3 3
B e o §5 88 28 By 8%
UL e nty v ~,';;.‘j*";- e Y Me B 8 A8
T e s@ereye (AR DALY D
Is thé' seﬁoéﬁ: ﬁelping mur chua
to make sens$ Toe nis: experienceq?
. K J..\ : 5% ¢ ..
. Madie ‘Bckidel nmm A - R | 5 3 4
J'unior Higl! Pdvantoriy. ~ . 0 22 15 6 6 1 .015
RSN v . 1o A8 “'x i ke
Does the school progiam. qa.,low :rour
child to pursue his own 1nterests?
Midals’ Gchool 41’arentsl ' “,-,t : : rh-ar .ok -5 3.
_ Junior m@_ 'Farenba s m. L 9 *-16 T -2 . 6. .009
Does yéur chi1d get. aloug weil
with his teachers?i‘.... -, .. o
" Miaste Binosl Pavents . ..., 25 18 2 2 3
1w Jmior‘ﬁ’ish Parents Rl 2 20 2 0. ,3 .019
- ot e tpeped
Arg your child’s ft’eachcrs 'tntg{h
ested in hoir Wwelx- hvdacs: ... g
BchOOI? ’ e ‘. o v'\] : e “nry e
. . . ° Lo ’I . & JL L
Middle' Schdol’ Peremtas. - ' 0 19 19 1 0 1
Junior High Pareatsosi-. ... 16 16 7 6 5 .163
Does your chiig’ get ‘to talk to-his
teacher as oftensas he needa to
Bbﬁ\ft his Wf?{&?“ ’ .. t - . oo g
{lifate Béhoot Parents . . Lf, 1T 15 9 3 6
{unio:x;‘ High Pa.rents 13 1 8 5 13  .19b
Is"£88 “Hehos1 1ncreuing your
chilaYs aBility to sssupe direc-
tipn pt his own lite’l ainrt
“MOfA1§ School. Parents.” 19 15 8 Lk &
Junior High Parents 16 20 5 3 6 .03k
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Answer:

Sehool helps child to meke  The majority of ‘middle school
sense of experiences ... ' . - parents (76%) and of Junior high
"+ school parents.(T4%) think that
_the schools that their children
are going to now are Helping them
to make sense of theiy owh expef-~
iences.

8= .015 - . % 7. Interpretation: In comparing the
C "'  responses made by parents of mi

school students and parents of
Junior high. school students about
the extent to which they feel the
two different schools are helping
the children meke sense of their
own experiences, there were consis-
tent differences in less than 27
ot the . eompar:laono .

School allows children to 'l'he ma.jority of tLe middle: oehool
pursue own interests ... parents (76%) snd the majority of
- the junior hiéx parents (70%)
feel that thé school program &llcws
their childr;en enough opportunity
to pursue théir own interests.

e = ,009 h " Interpretation: In comparing the
' . responses made by middle achool and

Junior high school parents about
the extent fo which the tvo different
schools e.uow their children’ enough
opportunity to pursue their ‘own
interests, there were consistent
differences in less than 17 of the

comparisons.,

Children get along with - 'The-majority of middle school

their teachers ... parents (867) and of Jjunior high
perents (90%) fcel that their chil-
dren get along well with the' teachers
that they .have in their classes.

6 = 017 Interpretation: In comparing ~ .
responses of middle school and Junior
high; pl-tentq aébout .how well their
children g6t slong with the teachers,
thsre were consistent differences in
less than 2% of. the comparisons.

-~
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. eachers are interssted in The parents of middle achool children
) ,hqw wel,l qh,tld does . .-are 8lightly more likely to respond
R e s that the teachers aye .interested in
N T U how well their children do in school
T AP s (76% vs. 6u%). A somewhat larger
oo e : number of the middle school parents
.- _:_ o are uncertain about this matter (22%
vs. 14%); and a somevhat larger
G L e e et s e e s e ew kT proportion of the junior high par-
T Y 710 O VR ents indicated that they felt the
T PR S teachers were not too interested in
ewt G e ot p their children's work (22% vs. 2%).

e = .lé3 . Lt Interpretation: In comparing the
-.-.~;-;.,-*:',"-:,,;.'t L bR T I PR responses of middle school parents
T T and Junior high school parents about

how interested the teachers were in
their children's school work, there
were consistent differepnces ip .over
16% ‘of the compariscns., Sich'a
difference leeds to the conclusion
AEATICS aBad L v Er orag e wd wgen (MG e use of this variedble would
not be of great value in attempting
SRRLenER e e wmme e st e L eo¥O BUesS whether: parents hsd .chil-
; “dren 1n a junior high or a niddle
Cokrvnuvnborg o onioitstl arer o SCBOOL PROgIER.. L tall L

o4 1¢3.6h814 balks to.teacher.ss :,.. - Parents. of middie.school children
often as needed ... are considerably more iikely to
fat oooavm et a@fditee e cwe e eo Stete that thelp.children.get to
talk to their teachers as often as
ity madty 0 (rwasd ooy, o cbhey need.ta tg; work they do
in schooi (64% vs. ). Rearly
cem Lx iy wmnkedec Lol ae - o WG 68 many of .the Junior -high
perents responded negatively to this
el ML et hes e e s e «-’,m (%7 V8. -1&’10 w ,ThQ pqrcent\\ge
of parents from ‘each school who were
Cae o ean e ey Vpeerteln. was, approximately .equal
(18% end 16%).
I S L T I . et QWSS N )
e = .194 J'.nteg_gretation' In comparing
froit e st iae mce e anae . TEEPONSES.0f middle . pchool. and junior
high parents about vhether their
Sosierer o wagd Lagy 0 o ehildygn are eble-go talk to. their
teechers ¢s often as they ‘need to,
S0 alast b ledees o e sthere.were consistent diffmnces
in nearly 20% of the comparisons.
The use of this veriable in guessing
vihether parents had children in a
middle school or a Junior high school
program would eliminate nearly 20% of
the errors that might be made.in
prediction.

EKC 189 .
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- QSchool Increases’ child's The' majority of the middle school
o ability to assume’ d!._i'ect.tnn parents (68%) and of the junior
' over oim 11fe doo T ‘.‘ high school parents (72%) felt that

T the schools that their children

T ' were attending were increasing their

A ability to assume direction over
their ovn lives.

- 'es 03 - . v Interpretation: In comparing the
S T S e responses of middle school and junior
EE A high school parents sbout the extent
' o to wvhich they felt that the schools
, _ helped their children to assume
B 1 direction over their own lives,
TR :T! g etney there were consistent differences
e Lot T in less than 4% of the comparisonms.

. . Sl e, I 'f!" L 3 -
" ‘Basic gg'estton ,— 'nuz-'ty_' ‘Séven*'.if k

. Audther que#tibn .thdt wo\u.d seem to have intultive relevance concerns
t'he queétiod ot socié& comparieon. As has been discussed, one objective
of the middle schcdl cbncepe eencema individual achievement, i.e., indi-
vidna.l ‘e‘.tude:iﬁ’di'e encoufegi!q to work at- thetr own levelsncf ability

L6¢ .y "f'l .. R
%nseq,uent?‘“tﬁei‘e is to be i de-empha.ais upcn competition for grades and
sl s v M, S TR TA A TS NI : .

poasi’bie 1nv1&':‘.6ub comp%ﬁsone and distinctions. In other words, peer
1nf1uen‘¢e should be ) a.ﬁd dces appear to be -~ diminished with regard to

TR, B
academic perrormce. 'l'he queetion mey now be raised, then, of whether

L .

"this phenomencn has been extended intoc the home. In order to assess

thie, the middle school perents and the junior high school pa.rents were

‘v l'

esked Ir ’they ‘found :lt helpful to compare their children with other
studente regcrding grades, dress, and habits. (See Appendix C, Question-

naire Item No. 16) The results are presented in Table k.2L.

l

) .

""0.-‘,. . . ."'!'-'_

e 1<
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o TABLE k.2l

2

' &
Ly

..

. PARENTAL RELIANCE UPON SOCIAL COMPARISON FOR CEILD'S SCHOOL BEHAVIOR

>

QUESTION: Do you find it helpful to compare your child with other

Gm s

. students on ‘the following items?

| R ) Not_Sure No )
Midé'e School Parents 12 2 36
Junior High Parents 12 S 33 .0U6
Dress
Middle School Parents 2k 2 2k
.Junior High Parents .19 b4 27 .083
Habits | | o
Middle School Parents 22 o 2k -
Junior High Parents - 22 - i 6 22 .. . 022 .
Answer:. ik XU S
Grades ... The same pfoporﬂoﬁ of piré'nta from
-~ ::.euch ‘géhool (24%) find 4t helpful
to compare their children's grades
' withthose of other students. The
~ majority of parents from both
" schools do-not: (72% and 66%). :

Dress ... " Approximately half of the parents
from each school do find it helpful
td compare their children's. dress .
vith that of other students; and

! © - gpproximately half .of the parents
from each school do not.

Habits ... Approximately half of the parents
from each school do find it useful
to compare their children's habits
vith those of other students; approxi-
mately half of the parents from each
school do not.

181
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® = ,022 ~ .083 .. Interpretation: In comparing the
e ... responses of middle school and junior
high school parents about how helpful
"+ 1t is to them to compare their chil-
dren's grades, dress and habits with
those of other students » there were
et~ consistent differences in the com-
meot o« parisons in from only 2% to 8% of
the comparisons. The use of such
"variebles would be of little value
in guessing whether parents had
. children in the middle school or in
. the Junior high school.

Basic Question, Thirty Eight
: LI
f‘inally. because of current sd;:ial concern , pa&eixts of cix"ildren in
the middle achool and in the Junior high school were asked a series of
questions wh:l.ch dealt with the general area of st;(ied:t, rights Although
this kind of an issue is not actually & basic objectivé of the hiddls
school .conqept, it wvas felt that; the answers to these kinds of éﬁééﬁfons
'm-:éy-be‘ .61' adminiatraﬁve imporﬁanee. The general areas su‘bJected to
’inquiry vere those bf (1) Qmoking, (2) dress codes, (3) participation in
school ‘poiicy making . for dea.l:lng with misbehavior in school, and (k)
-f‘readom of éxpression on social issues. (Bee Appendix C, Questionnaire
-Itéms Noa. 29-37) These questions are presented in abbreviated form
along with the &istr:lbutibns of parental responses and the O values in

| Ta.ble lt 25

192
EKC
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TABLE 4,25

" PARENTAL OPINIONS OF STUDENT RIGHTS AND OBLIGATIONS

. .
L R
P .

' STIO el R I u;g ® 15 » 6
L 88 8% 3% Es &3
Tth & ,,Bth greders should
deteming am .style of dress.
.Middle School Parents- - 5 22 3 b 16
Jun.lar Bigh Pa.rent& . . 8 19 2 7 1 .0U6
', Parents. ah.nuld detemine “
students' style of dreps. - .-
Middle School Parents: 10 25 2 o b
Junior High Parents 15 22 5 6 2 .12b
Schogl, adminictration ahould | .
decide student style of dress.
Middlq School - Parents S 13 18 1 9 9
. Junior B:I.gh Parents SR 1 18 0 10 11 066
_ 'Allov a:tudants to. expreqp RN
.reelings on social issues . -
(buttons, arm bands, leaflets). _
. Middle School Pmnts 5 7 Yy 1 23
. Junior High Parents w12 15 3 3 17 .265
_ | 'Students ahould have voice 1-5 '
"~ 8chool policy for misbehavior.:
. Middle School Parents - .. i 23 6 3 5 13

~ Junior Bigh Parents 26 W 4 3 3. .85

- .Students should be forced tq ‘
_tell on.a "friend" who breaks

. rules.
. Middle School Parents . € o 6 8 21
. Junior Bigh Parents SEE b} 3 2 16 18 .031

Bchqol, should rorbid studantu

Mddle School Parents 2 1 1 2 k.
Junior High Parents .- . = L2 2 1 1 3  .000k
193
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Answer:

' Students determine own A slight majority of the parents from
style of dress ...".;. " : ' - each school feel that seventhk”and
eighth grade students should probably
" be granted the right to determine
their own style of dress (S4% and
.. 54%). A nearly equal percentage of
" parents from each school (40% and
..+ 42%) indicated that they felt this
;- -..should probably not be the case.

&= 046 Interpretation: In comparing the
responses of middle school and junior
high parents about whether students
in the seventh and eighth grade
should determine their own atyles of
ences in less than 5% Qf the com-

- parisons.. - Cores .

Parents determine style The maJority of‘ the pa.rents from

of dress ... both :schools stated. that parents
should determinestyles of dress for
seventh and eighth grade students
(70% end 7i%). A slightly greater
proportion of the middle school
parents indicated thet parents should
probadly not do this (26% vs. 16%).

8= .124 . . - Inte_z:gretation: In comparing- th'e
responses of the middle school and
Junior high parents about whether
parents should determine the students
style of dress, there were conmsistent
differences in 12% of the comparisous.

School should decide The middle school parents were

style of dress ... slightly more likely to state that
the school administration should
determine the style of dress for
seventh and eighth graders (€27 and
58%) and the Jjunior high parents
were slightly more likely to state
+hat such an issue whould not be
decided by the school (L2% vs. 36%).

o= .066 - Interpretation: In comparing the
o responses made by middle school and
Junior high parents abcut whether

[Kc 134
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c C coe e the school administration should
£ o - T establish dress codes for seventh
VPl L I and eighth graders, there were con-
S e oo . sistent differences in less than 7%

of the comparisons,

-Express feelings on- . - The junior high parents were much
~ social issues ... . - . . more likely to state that their
P . . i children should be allowed to express
e their feelings on social issues
R L . S through the use of such things as
LS T SR P vearing dbuttons, arm bands, or dis~
' o T tributing leaflets (5L% vs. 24%).
o While the ority of middle school
perents (68%) said this kind of
activity should not be permitted,
Do o only L40O% of the junior high parents
AR O . DA S expressed disapproval.

e = ,265 T Interpretation: In comparing the
responses of middle echool and junior
I AR LT high school parents:about. whether
e A their children should be allowed to
SN R express their opinions on social
e “ issues, there were consistent differ-
S e ences in nearly 27% of the compari-

sons.
Student voice in schooi The Junior high parents were con-
policy for misbehavior ... - ..siderably..more likely. to feel that

" their children #hould have a voice
in making school policy for dealing
I S L o wer o wigh.student misbehavior (80% vs.
58%). A considersbly greater pro-
-, .portion of .the middle:3~hool parents
were opposed to this (36X vs. 12%).

= .185 Interpretation: In comparing the
S N responses of middle school and junior
high school parents abeut whether
children. should have & voice in school
policy regarding misbehavior, there
were consistent differences in nearly
19% of the comparisons.

Force students to tell A similar proportion of parents from
on "friends" ... each school felt that seventh and
-t . alighth greders should be forced to
tell on a friend who is known tu
-*" have broken school 7ulzs (30% and

Aruitoxt provided by Eic:
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28%). A slightly larger proportion
of the junior high parents disagreed
with this (68% vs. 59%). The majority
of both groups of parents tended to
disapprove of such a practice,

9= ,031 A Interpretation: In comparing the
: . : S responses of middle school and junior
high school parents about whether
S the school should be allowed to force
ST students to tell on a friend who has
C broken a schoo!. rule, there were con-
o : : N sistent differences in only 3% of
I R the comparisons.

, - - .Smoking at school ... : Both groups of pa its gave over-

cey e : N vheluing support to . e statement
, ISP that the school show. i forbid seventh

and eighvh graders from mmoking at

_ school (8L4%).
. ¢ . FEER Lo P

6 = .0004 Sy e Interpretation: In comparing the
Yy N responses of middle school and junior

Tt et - high school parents about whether

e }'i'f ”f'éni the school should enforce the no
SR A R S smcking policy, there were consistent
: differences in only .04% of the com-
parisons.
arents' Su g] tions-f 'fori ovin the Schoold'

. ,{ .jf .
As was done .‘:.n the- caae ot the teachers and the students, the first

queation asked of parents wasfdesigned to enlist their cooperation for

the remainaer of the interview‘by soliciting their suggestionn fbr meking
e

the schools better.- The différent categories of suggestions are as follows:

+ a
S SA AT TN

"""'"’.!"""" ----- S G Ep SP Wt G5 EP W S GRS D a e P B W G0 W B WD W wm o

LT e v . Middle Junior
Suggestions - ‘ School Parents High Parents
* I. No suggnstions or camplainta 8 (16%) 1h (28%)

-—-----n----.---m - - - e - - ---'..T'_. -

II. Suggestions related to disciyline

. .and citizenship:
Need more and/or better diecipline 10 6
Give teachers mors authority 3 0

16



o _ Migile
Suggestions : : School Parents Hi

II. Buggestions related to diseipltne _
and citizensiip (con't.): g
Prayers, bible reading, saluxe

flag S ;' 

More respect for property, less

theft R

Other (less deg-ading punishment;

less punitive hus drivers) o ..ﬂ;?{é'

Total Suggestions Related to
Discipline and Citizenship B X ¢

(342)

P

9

191

Junior

grents

(18%)

------~~-----'----ﬁ--‘f.--------’-:-n--.

III. Suggestions related to teachers: "
' Teachers toco mod, too free,
imatuwre 000
Teachers discriminate on basis
' of race , ,
. More communication between
teachers and parents o
More contact, better teacher -
student relationships e
-~ gy 4 bDetter teachera; are too dland,
T not motivating, creative or

imaginative 0

Total Suggestions Related to Teachers 18

IV. Suggestions related to race relations:
Segregate schodls; send colored oack
. to vhere they were
‘Stop riots, unrest
Tone &wn racial issue
Too much favoritism to black .
Drop bussing °

Total Suggestions Related to Race = 1k

V. Suggestions related to curriculum ,
and academic issues: .,
Grade harder, mske work harder,
more homework
Improve reading
Up-to-date textbooks
De-emphaeige sex education

}'.

, <€
ER\(Z S
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. Middle Junior
gggggstions S School Parents = RHigh Parents

v. Suggestions related to curriculum
and academic issues (con't.):

More subjects -

Inprove courses (mamh, writing.
soclal Ayuamics, etc.) :

Kids pushed too hard

Don't just pass kids on - o

Have less reviewing . - v

Allov kids to switch classes

Allow kids to complete school 1n ¥e
less than 4 years Lo ‘

-

B OMMOW O

- -~
o

o OO &

Total Suggestions Related %o -
Curriculum and Acaaemic. Issues . 18 (30%) 16 (32%)

.----ﬂ-ﬂ‘-‘-------qqﬂ----‘---‘--------

VI. Suggestions related to physical: -~ ":% .i -

setting: A
Improve or repair duildings.: .: - =200 7 "
New building needed TR S
School is over-crowded.. . VLI

. piontgal oS :
Total Suggestions Related to. - .- . EERI i
Physicel Setting I 16 - (32%) L (8%) §

----------p------n----n--.--n'd'-------u-

&S00

ohr s o e DA B L e s

VII. Suggestions related.to.counseling:
' - More counseling needed . N o 0
" Abolish counseling 1l 0.

Totel Suggestiona-ﬁelated to R -
Counceling: 5 (10%), 0

.---------------------Q----u---“-----

T S s el e i T a3 2

VIII. Miscellaneous suggestions:
School boundaries unrealistic
Extra-curricular activities unfair
Unbiased adninistrators Lo
Remove fear fyom schools
Improve scheduling
Hure same teacher all day -

Have school all day long (millage
concerns; no half days)

More parsnt interest o

More authority for student counsel

HOO HHPHRKHM
oOHPFr OHOOOO
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"It really cannot be sald that'there are any great differences between
the kinds of ;hgéeetionn'oﬂebed ‘by middle school pareats as compared to
those of the Junior high parents. “Again, there does not séem to be any
one pu-ti.euler ates 1n elther school in Which there is any homogeneity of
opin:l.on 0ver a third of the parents 'of chlldren in both schools made
some suggestion about teachers (36% and 3u%); but the kinds of suggestions
covered a broad ringe from being "too free" to 'not creative eno
Nearly tvice as many of thé parentd of middle schcol children made sugges-
tions related to discipline or citizenship (3u% vs. 16%) - but there was
1o specific area 6f égreemsnt with thé exceptioh that 20% of ‘the middle
school perentl (N=10) simply stated ‘that there should be more discipline.
M:lddle echool parents made statements relatéd’ to racial concerns nearly
| three timee as often as did the parents of the junior high students (287
.ve. 10%). but the kinds of suggestions were qiite varied. An approximately
equal percentage of the eugkeationn made by both groups of parents were
coneerned vith curriculim And acedemic issues '(30% and 32%); again, the
suggestions ranged fron "kids ure pushed tco 'hard™ to "kids aven't
pﬁehed eee{:'élz“. " The' greatest difference between the two schools dealt with
| eugges.tions' releted to the plysical ‘setting: 'nearly four times as many
'or the middle school parents suggested that the schoul duilding should be
| 1m1;roved (32% vs. 8’): :' Finally, while none of the junior high parents
made any suggestions sbout the counseling program, 10% (N=5) of the middle
| school peret;ta commented about’ counseling (ektend it or abolish it).
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Sumnarization of Findiugs

Middle School and Junior High Parents
owent ot T

Nine different basic reoearch quaot:lona hm ’oeen romula.ted in order
to determine the extent to which the Vest Middle school parent roles
function in accord with the m:lddle achool phi oaophy and to ascess the
extent ot pouible differeneea betw_epn midd.le lchool and junior high school
parents. The tollawing dincuu:lon is bued upon the obtained results and
sumarizes the dirterenccs which were tound between the two groups of

parents. . ' .
1. Parenta ot middle lchool students are alightly more likely to

LIRTRL M I

atate that their chi.ldren hcve » "ta.vori.te teacher",

2. Parents of Junior high atudenta sre olightly ore likely to
1ndico.te t.hat their childrea ho.ve greo.ter teelingn of "belonging"

to the:lr school.

p
. . -'u ..

3. Parenta of midd:l.e achool atudenta were more likely to state that
they felt the:lr childre? yere working up to their capacities.
b, A snghtly greater prol;orﬁon of the Junior high parents
streased the imporf.a.nce or mdn:lng high gra.des and felt
| grades were the most 1mportant thing in school. o
The above ﬁ.ndings, vi.th the exception of the second result, a.ra in
accord w:l.th the maaor expectations atta.ched to the role of the middle
school pa.rent. '
Other ﬁnd:lngs of relevance to educa.tion. aoc:lology and social-
psychology are as fo.xlows,

1. As compared to the Junior hish achool pa.rents. the middle school

parents vere more 11ke1y to~
194
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a. state that the teachers are :lnt-msted in how well
R : I childron 4o in school. -

'b.' utate thab their children set to talk to their teachers
as often as they noeq to about the work they 4o in
lchool. e S

2. As ccupmd to middlo cchool pa.rento. the Junior high school

{ n’

pmuts 'were zore ukohr to:. L

t as Phave higher cxpectationl for both their own children's
future attainment in, the formal education system and
for thei’t e‘hucpen't hgst mom .

Do teel thst ‘thedr childron should be allowed to express
their feelings on social.issues by vearing arm bands,
'buttonh. or dibtr:l‘onting Jeaflets.

| ¢. feel that their children should be given a voice in
detemining schoo:L pquny on ltudent misbehavior.

3. 'Ihere were little or nc di:tonncu tound between middle school
and Jun:lor high school purents rogo.rding'

a. perceptiom about how well thetr %hildren will be
X prepared’ Py entering high school, their children's
-thénées of finishing high schnol, and the chances that
they will go on to college.

. b thely reqponaqﬁ about. how wvell infbmd they are about

. ;" : vhat their children arvc doing in school. Slightly less
than half felt that they were well informed and nearly
one-third felt that they had rather little information
about what their children are doing in school.

¢. vhether the school helps their children to make sense
of their own experiences; about three~quarters of the
parents responded positively.

d. whether the school permits the children to pursue
their own interests; about three-fourths of the parents
said yes.

e. whether the children get along well with their teachers.
An overvhelming majority (86% to 90%) stated this was
the case.

201
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f. whethér the #¢hools are inereasing the children's
ability to assume direction over their own lives -
the majority of parents answersd positively.

g. vhether it is helpful to compare their children's
grades with those of other students; the majority
said it u nct unem ror then.

h. vhether 11-. u useful to coppare their children's
habits or dress with those of other students; about
~half of the ggrqnt_s use both criteria for comparisen.

- 74, wvhether sevénth and eighth graders should have a
voice in ddtermining thélr style of dress. About
hal? of the pu'enta gz;o.nted students this right.

J. vhether purents nhould determine the dress code.
Over T0% of the perents felt this should be the
case, . .

\.l:.,..‘

k. whether the "schﬁol'éd'ninutiation ‘should determine
the dress codas. : More than half of the parents felt
that ‘the schocl ‘should have a voice in determining
atylu or dren.

'0.9
L}

1. wvhether children mould be forced to tell on a
e ‘friend who bresks school rules.  More than half of
Tt the parents u:l.d tha.t they diaagreed with such a

T pract.:lce. v .

m. whether the school should torbid smoking at school.
-0ver 8Ly of the perents sa:l.d ‘this should Le the case.
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CHAPTER V

CONCLUSIONS AND REGMENDATIONB

ey Pt e

While recognizing the dengers in sttenmpting to synthesize the -
thousands of bits of data colleted in this study into a few evaluative
statuents about the middle schodl, it iy ‘essential that we summarize our
findings and note their implications £of educational and ‘public policy.
Orgenizational decisions concerning ‘the middle ‘school must be made and the
pcreieip.mti - be they teachers, ‘ctmminity; ‘school board or afministrative
staff ~ have g need for all of thé mandgeadble iriformation possible on how
the "middle school" finctions. To Ve idriageable; the findings must de
combined &nd interpreted; and thi'n-"x"équtret'fbéldunb' tempered with caution.

Two surmaxy conclusicas are preaentod vhich. in turn, aie followed
by supportive research ﬁnd!.ngo concern:lng the impact of middle schools
and Junior high achools upon teacheis,: studenis. and paxents. Follawing.
the discussion of impact, reccmmendations are suggested ¢oncerning further
knowledge néeded and the implications of the finding of this study for
educational and public policy. & oA R ey

" A, SWMARY OF CONCLUSIONS

ey,

1. Although the middle school coneept 16 b¢ relatively recent origin
in Gmnd Rapids, there 13 autﬁ.cient evidence to conclude that the
Vest mddle School xs 3enenuy runctioning in wcord v:lth its basic

__,philosopw As dieeuued under Recomendationa. hmver. thore are
a few areas or middle school organiut:lon vhich m yet to be 1mple-

mented.
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2. The recent and ao;é;ixa‘.t nmited iﬁﬁ'l\.e;::e.x:'t.sltion of the middle school
concept has had, ge.x;e;;g;}.lx..spgakinq.. a positive impact on parents,
_tea.che;g and_pegr._.._aggt‘zp inflyence. as compared to the more traditional
Junior high school .program; -these findings are in sccord with the
objectives of the middle.scheol organiszation,  As compared to the:
Junior high students,.the middle school organizetion has not as yet
resulted in any more positive effects on student satisfantion with
the school nor upon.student achievement.: This lack of impact upon
students, _wh:l.ch might‘ be atiributable to -factors beyond the .control
of the school staff membexrs,.is discussed in the following section.

B. ‘TMPACT OF THE MIDDLE SCHOOL

L
LR ‘1 '

T .o : $oogLees . e R e
l. On Student - Teacher Re;agono_h_;gg C e, e e
a. In contrast ta teachers in a regular junior high school, the
., uiddle school, teachers were more likely to be viewed by their

students and by parents as being: . -
(1) more concerned and interested about how well the
student;s do in school (this was supported by student
and parent data.)

(2) more essily approachedby the students (this was
‘ supported by etudent and parent data).

d. In contrast to Ju’ixiér high school tea.ehers, middle s-chool teachers
are more 1ikely t6 be satisfied with their students.

c. On the other hand, junior high school students - in co"nt':'rast to
‘the stulents in tha mddlc school - were more likely:

(1) to be slightly happier and satisfied with their
school setting (this finding is supported by date

‘ EKC <C4
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| from hoth parents and students). At this time it
is difficult to agcertain vhether this difference
' 48 due to the type of school orgsnization. Such
findings, howsrar, are not in accord with the view
that the middle school results in less student
. alienation from the school. .

(2) .to have a favored teacher or teachers. This find-
ing is aifficult to interpret. Perhaps, under the

- teacher team concept of the middle school, it is
entirely appropriate to. not.lave favored teachers.

. .As noted sboye, .teachers 1n generul were more easily
approached ty the middle school students with problems
than were teachexs in . the junior high.school. It
should alao be noted that no differences in teacher
favorites were reported by the parents..

(3) to perceive that their teachers held higher experta-
tions for them regarding future formal education.

.. Again, this is another. finding that is aifficult to
‘interpret. This may be in accord wvith the middle
school philosophy of de-emphasizing competitive
scholastic rewards. However, inasmuch as the research
data support the.view that.lower sxpectations by .
teachers is more likely to result in lower student
performance, it seems quite likely that many educators
and community persons would rate this finding as

. favoring the junior high school. organization over the
middle school.

"d. The Junior high pu'ents. in contmt to the m:lddle school perents,

were more likely to:

(1) advocate greater freedom for thier chilaren to ‘have
a voice in school policy for misbehavior (80% vs.
58%). It should be noted, however, that the majority
of parents in both schools favored student involvement
in school policy.

(2) ‘advocate that children should have the right to
., express their feelings on social issues through the
use of ‘arm bands, buttons, leaflets, etc. (54% vs.
. 2u%). e e
2. On Student - Peer Relationships . - |
a. There appears to be less influence of, peers on schievement in
the middle schools vhich, by implication, means that the teachers

in the middle schools have greater influence.

ERIC - 205
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b, Contrary to.the middle school philosophy, however, peers in
the middle 'aghbbljf.;i":fi;émeiqu' s pli.cing greeter emphasis on
acadentc skills thin’f§ the case 1 the junior high school.
Perhaps the peeis ’igﬂioﬁﬁuschools e.x':"e"'simpw negatively reacting
to their teacnerg. " that eir'é'r the '-'ix'xterpretaﬂon. it was the
case that students in the. middle achopl tended to teke a jJunior
high school phi;l.oaopby towsrd mwggg While students in the
Junior high school. took a.u e&ucational ppait:l.on more similer to

the middle school ph:llosophy.

R

In contrast 4 Jynior high sghbol’ stt‘ii_l'e.q;gp:; 4he students in the
‘the middle school wergtwice as 1ikelyto q.pproa.ch counselors for
a.gs:l_.gitgnée ‘with pa.rticu:}a.r orgengrglproblems,' When considered with
the fact thst middlg schgol studsntswei‘e 'Q;I.éb"lﬁore likely to approach
'their teachers for help, it may be tei:ta.titv.ely ‘concluded that in ome
important area og ec_lvg.gati,qnal concern,, i.e., student - staff inter-
action, the middle school has accomplished this objective to a con-
sidersble extent, . | ,
L, On Student_- Parent Rela.tionships g
" a. The parents’ of miadle school . studen".s vere likely to have
:,.greatezr agg;:;ep_e_qq‘_qr how their children were doing in school.
(This ﬁx;dix:sis supported by both student end pavent data.)
b. Madle school parents, in contrast to junior high school parents,
were more likely to posit'i“.'v?e'i'y' evaluate their children's rela-
““tionships With the teachers. )

e - 2C6
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¢. The parents of middle school students, iu.co.irast to junior
high parents, were more lik'el& to poaitiveiy eﬁluate their
children as vorking up to their égppb;n;ﬁi:es. (This is supported
~ by data from both students snd parents.) :
d. l,l;gldle' school parents did not expeet thelr children to go as
ta:; _:|.n'nchc_aola however, as did junior high pearents.
'°'.; As was the case of peer emphasis.on grades in the middle school
(see 2-b sbove), parents of middie schoolers were perceived
by their children es Placing grester.emphasis on achievement
(contrary to middle school Philosophy) than were the Junior
l;igh parents. mén the parents themselves were asked, however,

there was little difference.in emphasis on grades.

. ‘e . st
4

Middle achool teachers, in comzra.st. ta . junior. high school teachers,
are more likely to be satisfied with the coopera:bion and help received

R T

from parents. '~ NI CHROAR

. -
wse . * v TS T A

6. On Teacher - Staff Relationghips . . ... . ... ...
a. In contrast to Junior high school teachers. middle school

teachers ‘are more likely to:

(1) be satiaﬁ.ed vith the att:ltudes ot the faculty
. towards atudants. Ll e e
.. (2) be satisfied with the cooperatien and help received
' fron' guidatice personnel. Gt iate
(3) Ve satisfieq with the method employed. for meking
decisions on cun'iqulum matters. .. . ..

(k) be satisfied wvith teaching students of the middle
achool 19'091- s : RS :
207
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b.

(6)

. accept t¥e épportunity to remain in their present

setting as L cmor.

be satisfied with being atle to follow what other

. teachers are doing with the students they teach.

The Junior high school-teuchers were sl:lght]‘y more satisfied
with their edmiilviratods. Only one middle school tescher out
of forty~Tite was very iasatisfied, however, and only seven

_teachers out 6f forty=five were mildly dissatisfied with their
- administrators. -7 '

7. Areas of Little o No Diffépende ™ ' "' -

The -teachers in both the middle and xfim:lor‘ high schools tended

to:

(1)

‘(2)

(3)

(%)
(5)

(6)

(1)
(8)

- (9)

1Y
v vy ;(n PR \. . 1

prefor their respective scheos gx;;mﬁhtidns and
philcsophies, and they nas . .t.sentia:l.lv similar
suggistions for changes iu taeir respective schools.

' desime even grecter’ parti«.ipation ia school curriculun

decisions.

be sat:lsﬁed with teaching & a profession and not
want to leave education for higher peying positions.

feel that parents were well informed. -

be satisfied with themselves as teachers, their
colleagues in school, and teachers in general.

estimate similar levels of educational attainments,
educationel prblems, discipline problems, coopera-
tion, motivaetion, and attitudes among their students.

be similarly satisfied with the school's handling of
discipline problems.

be. similariy sstisfied with student behav:lor.
motivation, and attitudes.

overvhelmingly get along wi.th their students (86%
to 90% of the parents indicated this).

=08
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b. The parents of both'middle school and junior high school students
tended to;

a (1) hold simnar educationo.l and conduct expectations
for their.children. * -

~.(2) have similar opinions ebout how well infoimed they
were concerning their children's conduct in schoal.
About one-third of the parents in both school situa-
tions felt tbsy woro m weu onough informed. .

(3) feel that the:lr chudren'c achooll vere helping them
to meke sense of their experiences and were allowing
them to develop in accord with their ovn interests

- (from TO% to T5%.0f 'the parénts ‘felt this was trus).
About 70% of the parents in esch school thought thet
..their children: were -being heiped'to become mponsroze
citisens. . . R
) . . S TSR NI RS SR T knd,
(4) feel that there was little to be gained by compartng
.+ -u thelr childven's grades with' those of oth¥r students:
more than two-thirds of the parents in both schools
stated that zrades were not helpful in assessing
their children's growth in comparison with others.
. About half: 6f thé parents in each school desired to
compare thelir ch:lldren s habita o.nd d.reu with those
of other studeats. '

.-(5) . feel thet padents should detérmine styles of dress in
the seventh and eighth grades (70% to T4%). A lesser,
.but-still & méJority, of pérents also feel that the
school should help determine dress styles (58% to

-« 65%),-ahid & slightly smaller majority of parents felt
that the students themselves should help determine
-+ dness -éodes (54%). - -About 40% 6f the parents are
opposed to seventh aad. eighth sraders hav:lng & decision
- on.dress codes.

(6) ‘feel that the school should enforce no smoking ordi-
nances for seventh and sighth graders; over 86% of
the parents agreed with this. About 10% of the parents
did not think this wvas a matter for school administra-
. tors and 4% were undecided as to who shculd make this
dacision.

PR AL
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C. RECOMMENDATIONS™

¥hat can be said on the basis of the above.findings? Briefly, we
believa the reaea.rch i.‘im!:l.ngas our own obsemﬂonn and the comments of
students » educa.tors and parents ma.de to us 1n :I.ntorml settings, support
the following recommendations: R

}.‘ 'I'he middle school prosrgm shoulq be continnqd on an experi-

‘ ' mental bas:ls. e . antoes .

y 2 ‘Prior to expanding the niqdle {schpol progran clty~wide, further
- 'implmentation of the middle achool concept “should be achieved
o EPRREE w:lthin West Middle Schoel.. In certnin mporta.nt ways, the West

’ -Lﬂ.ddle Sc%mol is still vem nucn a ,jnnior h:lgh school, for

] s,
onow oy

PPV . 8 [CRC SR ".-"-
.".'.!";' ”‘mlﬂ\ ‘ » * S e, . A -nu" ' \
M)

1@

- a: West m&&le School, 48 ;;mch 1érger than suggested by

authorit:les on the concept.
. » 'b. 1 'I'here are mamr studenta with:ln ‘West Middle School
| vho are not pa.rt of. a middle achool team.
C.. ‘I'he students are, 1n west Middle Bchool for only the
. eeventh and eighth srqdca. ‘rhin _1_9 contrary to the
philosophy and ohaecbiveu of the middle school orienta~-
tion. | Pefhnpa if the students were to arrive at the
‘-nu,ddle school for the sixth grade as the proponents
a suggest. greater student identification and satisfaction

with their school would occur.

3. If the middle school program is expanded, every effort ought

40 be made to have facilities and resources which are in accord

ule 210
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2000 with the 'middle scliool:comcept: - "Open:classrooms” and consid-
L YTertepable pre~servied tretaing:inmiddle school orgenization and
<27 conduct ere examples:: The building in. vhich West.Middle School
- uei 44 housed ' is not the most desirable builMng: far:testing the
e - afficacy of. the middle: schodl:organization, although there is
"’ ho resson’ to belibve:thdt:the midfle :school. concept-should not
be experimented with in the curreht setting.

L. We believe that the administration and staff at both the middle
school and the jJunior high school are highly dedicated, well
trained and professional. We uncbhtrusively attempted to discern
vhether any differences in program effects could be attributed
to differences in individual teacher training, conduct, ¢r
steff attitudes; we could not. Should the middle school program
be expanded, talented teachers with middle school experience
should be involved.

5. While our findings tend, in our opinion, to slightly favor the
middle school in relation to shared objectives of the system,
we have recorded sufficient data to warrant the continuance of
the Junior high school until more definitive evidence is gethered.
This study has been in progress for only about four months and
with very limited rescurces. Instruments had to be quickly
constructed, college students had to be trained to assist us
in interviewing cross-sections of the parent commnity, test
students, administer questionnaires to teachers and so forth.
While we had the invaluable assistance of Western Michigen

<11
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B 'Uxii'vei'a'ity staff and réfSutced | the Center for Fducational
TSt dtfidfes, snd the cofipleté dodpération df the school staff and
"’ the community, thesé resesrich probtlems place severe limitaticns
" on our findings.  ‘Hovever, these limitations do not preclude
the ‘Pact hat*donsiderabletevidefice Has Been found to support
the continied" dévelopment of ‘theéviiddle school concept in
Grand Repids; MicHYg&n: -~ &
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STUDENT ACHIEVEMENT TEST SCORES AS WELATED TO SCHOOL SETTING

“One factor of mb.;‘léfui.iﬁeéest t'c'; mn#y efluéu.tc'afsi"i;é'l'tha.t of student
"'x'-"é,ch:levement as measured by various kinds-of standardized testing pro-

. cedurea. All. ot the éighth grade strlciats in the Grand Rapids Public
Sc:hoqls were .sixen twg d;:ferent tests during the 1969 - 1970 academic
gchool year: the Differential Aptitude Test was administered on Novem-
ber 12, 1969, and the Comprehensive Tests of Basic Skills was given to
~a.11 students on Apz;'il 1, 1970. In order to examine the possibility that
differences in achievement scores might be assoeiated with whéther
pupils attend a middle school or a Jjunior hish school, variations in test
scores for the DAT Numerica.l and Verbal 'l'ests and the the CTBS Reading
and Arithmetic 'I'ests vere. :gx.ax_;in_‘gd.,. In the ro,llcwing tables, the per-
centage distribution of students from each school as they appeared in
each QQcilg, .ga.,_tegory are pzjesgnﬁea. ‘Fo.z"; p@;}i}{pgg}.iq{on?a‘.tion. the
mean .scores for each school are presented alseg _p{iﬁtl}‘,‘:;):e_ JDercentage

_distribution and mean scores for ﬁhe total pppulgt;xi;qn..ot:.,a,].:],_ Grand
Repids Public School eighth graders. In order to deternine vhether the
variations in scores might be q.ggpcjjp.ted with yhether the .s,tudgnts are

~enrolled in = junior high school or a middle school, eta (n) have been

" ealeulated for the West Middle School and the junior high school

selected, for this study.

207

Aruitoxt provided by Eic:

EKC - 213




208

EIGHTH GRADE SCORES ON THE DIFFERENTIAL APTITUDE VERBAL TEST

All Public
. . School
West lMiddle Students.: - -Junior High Students FEighth Graders
_ (N = 451) (N = 332) (¥ = 2410)
Decfle - % N 4 4
1 (low) 267 A 127 . 137
2 23 25 18
3 15 . oo 16 .13
L 5 10 8
5  { il 8
6 5 8 8
7 8 . 6 8
8 N 3 8
9 4 L 7
10 (high) 2 b 6.5 °
X 3.52 3.98 4.68

n2 (Middle School vs. Jr. High) = 7013

DU e c, v % ';u'...,:rl\

In order to determine whether the type of organizationsal setting may

be essociated with variations in achievement scores received on the Dif-

| ferential Aptitude Tests,rle wes calculnted for the West Middle School

aqﬁ the Junior high school students® scores. Thewja'value‘was «0133 thus

only 1.3%'of:tpe variation in achievenrment scores on the DAT Verbal Test

may be sald to be aséocfated'with the type of school orgnnization, i.e.,

whether a student attends a junior high or a middle school.

Although the mean scores for both schools are lower than are those
for Grand Rapids eighth graders in general, and although the me2an score
of the middle school students is slightly less than that of the Junior
high school students, there does not appear to be much difference in

variations in scores that were received by the students in each school.

214
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. Student scores on the Differential Aptitude Nurerical Tests were

o

as;:follows: . O . T Pt

.-+ + EIGHTH GRADE SCORES ON.THE DUFFERENTIAL APTITUDE NUMERICAL TEST

PR B AT - :
All Public
. i . School
West Middle Students Junior High Students Eighth Graders

(N = 451) (N = 332) ( ¥ = 2410)
Deeile . % LA SR 3
1 (low) 377 27% 227
2 e w19 - - -2 . R 19 &
3 16, - - 6 - . 15
"y 6 9 8
E 2 3 T 2
7. 3 4 5 2
8 3 3. 5 2
9: 2 2 . 5 &
10: (high) 1- 2. 3
x = 2,90 3.15 3.4b &
- v ' K
712 (Middle School vs. Jr. High) = .0005 : g :

.. The mean scores for both schools included.in this study were Some=-
what lower than that of all Grand Rapids :eighth.grade students in public
sehools.r Asain, the mean score that the Wcst Middle School studente

| received on the Differential Aptitude Numcrical Tcst was slightly lower 'éé
‘thcn that of the Junior high school students. When77 was calculated to Q%
discern systemctdc differences in the variaxions of the scores in each
school, however, it was foand that ooly .057 of thc variations of the
hscores were aseociated with whether the children were enrolled in a

middle school or a Junior high school. |
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Approximately six months aftér the Differential Aptitude Tests were
administered, the eighth grade students were given the Comprehensive Tests
of Basic Skills, ' The percentage distribution by decile of the middle
school,_Junior high school and all public school eighth grade students

are presented in the following tebles.

EIGHTH GRADE SCORES ON THE CTBS READING TEST

All Public
. School
West Middle Students Junior High Students Eighth Graders
(N = 351) (1 = 288) (N = 2036)
Decile % 7 A
1 (1low) 207 187 167
2 15 22 15
3 16 18 12
b 11 8 . 10
5 9’ 8 : it 10.
6 9 8 9
T 9. 6 9
8 T 6 8
9 b 3 . T
10 (high) 1 2 5

X ' - I 9 ¥ : 3.91 5.93
72 (Middle School vs. Jr. High) = .025 |

Although the mean score of the students in the West Middle School
is slightly higher than that of the Junier high school students, neither
mean score is as high es the one received by a.ll Grand Rapids Pudblic
School eighth graders. When 1-,2 values vere calculated to determine
whether variations in scores on the CTBS reading test might be associated
with being enrolled in & middle school or a junior high school, it was

found that there was a difference of only 2.5%.
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... 'Finally, the resylts .of the student scores for -the CTBS Arithmetic
Test were as fcllows: Lannte,
EIGHTH GRADE SCORES ON THE I TIC TEST

R .. All Publie
School
.. West Middle Students . -Juniqr High Students Eighth Graders
(N = 351) (N = 288) (¥ = 2036)
~;Dgcile R J N ST T TR % ' : 3 ‘/"

{low) .- - 200 - - . 18%
15 : 22 15
16 . k18 - 2
11 8 10
8
6
6
3
2

... 16%

-, 300

& -3000
W~y 00 \0

X 4,05 3.80 4,58
N 2 (Middle School vs. Jr. High) = .003

The mean score of the Vest Middle School is slightly higher than
that of the junior high school, but only .03% of the variations in the
scores are associated with the type of school orgeanization. The mean
scores for both schools are somewhat lower that that for all Grand Rapids

Public School eighth grade students.

Conclusions
| %The Junior high eighth graders scored slightly higher on the Dif=-
ferential Aptitude Tests administered in November but, when compared to
the middle school, there were no differences in the variations ir scores.
The middle school eighth graders scored slightly higher on the

Comprehensive Tests of Basic Skills given in April but, vhen compared with
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the Junior high school, there were no differences in the variations in
scores received in each school.

Little cen be -sald sbout these: results, however, in that (1) the
comparebility of the two tests is largely a matter of speculation, and
(2) the fact that meny of the students who took the DAT did not take the
CTBS - while 451 0f the West Middle School students tock the DAT, only
351 took the CTBS; in the jJunior high school, 332 students took the DAT
and 288 took the CTBS. Further investigation must be conducted in order
to ascertain what kinds of factors masy have been operative in the 4if-
ferences in test scores between the two schools in that there are too

meny unknown contingencies to be accounted for f)rith the present data,
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RESEARCH OF RELATED INTEREST

Characteristics of Parents Who Hold Their
Children Under Academic Surveillance

The Relationship of Parental Press
to Student Ressentiment

The Rights and Obligations of Students
From the Perspective of the Parents

One and Two Parent Families in Relation to
Students' Overt and Covert Rejection of Teachers
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CRARACTERISTICS OF PARENTS WHO HOLD THEIR
CHILDREN UNDER ACADEMIC SURVEILLANCE

- gotin KT Work, ‘Wonters MLEE ot Uil vepaity " T
Edsel L. Erickson, Western Michigap University. .. .. . .
Clifford E. Bryan: Office of Testing and 'giimtioh." G.R.P.8.
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~ Parents who maigtain their children under llgh scademic
' surveillance, as expected, attached high importance to high
academic achievement and expected that their children wonld
g0 on to advanced educational lévels. Somevhat surprisingly,
these parents weye the most .sqtisfied with the prepaxation
for advanced educdtion their clilldiéi received. Contrary to
certain stereotypes, vhite and black parents, and relatively
affluent and non-affiuent families did not aiffer in the )
extent of their surveillance gver their children's academic .
performence in schéol. 'The prdc'e’aﬁré involved parental inter-
views and student questicnnaires with a randomly drawn semple.

' This research repirt préséats #iiafrgs pertaining to ‘selécted social
and éocid—péycholgéfc& oliarasterddtics uégéiatgd‘withpu‘*e!ninl\imii-
lance of ‘their chiidren’s scademic ‘school performirice. Bifveirishde <
refers to how well informed purents are about what le\:'u!*"m:wr well thetr
chndreﬁ are doing in school. The ﬁa&'or' social-peychologléal ‘character=
:lstiés iﬁvestigated'a'r'ef:” 1) 'tiie pireni'.a" academic "éiﬁ}ét;éiohé for |
their children, 2) the importance thiey ‘attach to high grades; snd 3)
their satisfaction that the school climate is sppropriately prepaiing

~ their ch:lld.ren for furbl;ér education. The n?ii.jor"'a;)c:l'o;l 'system 'vo.riib‘lé':."

cape

investigated aré gsocic-economic status level and racial identity.

' ‘e authors' ‘concesn with how vell parents ‘are informed % their
childs' scheil-felated behavior vests on pricr reseirch whifh®indicates
that while 'ﬁ&gﬁis"ﬁw contiol mady of ths ééii’fiifa'eﬁcfgds’"'ﬁzs‘:ﬂtggﬁéﬁ"
a ‘student's adademic peifosmatce, they carmot appripFistely manipileté
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these contingencies unless they are et leest pertially inrormed about the
sctivities of their children in school

J ‘ ‘

" From a population pool or 2100 nemes of perents of. seventh and
eighth grade students provided by a large metropolitan public school system,
e rendomly drewn sample of 100 perents were' intervisved rcr the basic data

of this study. Ihe sampling distribution hppro:dmeted the population

-3"5

distribution of parents on aocie—econcmic ststus levels end re.ciel COMpPO~

sition. ..;'. SRR T

I

»
L 4

The basic measure used to tep perentel *eurveillence of students vas
that or esking the parents to stete hm»mell intorned they felt they were
with what and how well their children were doing in school. 'I'he results

:o..ﬁ o

indicated while kGZ of the pe.rents knew quite a bit about whet and how

e T ‘e f
...... J .

well their children were doing in school. h2% of the perents felt that
they were only fairly well ihformed (i.e. s the le.tter group reported that
only occesionally were they informed sbout vhet and how well their child
was doing in’ ‘hig school eorkf ‘The ryest of the pe.rents (127) knew elmost
nothing abéit ‘Vhat or hov ";;;ﬁ ‘their child vas doing.. | -
In assessing the social-psychological characteristics or perents
who have some degree oi’ surveillance of their children. it m hypothesized
that parents who have high surveillance would also have high educetionel_ '
expectations for ';their children.‘ The data s\mported this Wtheeis in
that parents vith’ high surveillance were more l:lkely to expect their
children to gradua.te rrom ccllege, nnd parents with lcw eurveillence were:
more 1ike1y to expect their children to quit schocl after gredueting from

high school. One-third of the pe.rents, those who knew almost nothing

y¥on §
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sbout vhat. or how well their children. yere d9i;ng in schqg;l._. did not expect
" thefn to' graduate from high school.. :., ... DBLY B w4 b
The importence that parents attach.to. mdgs m uuued by uking
*how important 1t:was. for their.children to aet gpod yms (B'a or better)
' 'ai ‘compared With- othen. aspectsof..4chool, . ghir,ty-rfour perge:;t of the
A parents ‘who.were well informed about- their child felt that go?g §ra.des
weré the most :importent.azpect of, sghoo}.. .On,the other hand, among those
‘parents with.low survehll