DOCUMENT RESUME

ED 064 707 Cs 000 082

AUTHOR Beutler, Rosetta

TITLE Teaching Mental Pictures: A Proposal Aimed at Making
Reading More Meaningful.

PUB DATE [72]

NOTE 9p.; Unpublished manuscript

EDRS PRICE MF-$0.65 HC-$3.29

DESCRIPTORS Abstract Reasoning; Creative Writing; Creativity;

*Elementary Grades; Language Arts; *Reading
Instruction; Reading Processes; *Reading skills;
*Visual Perxrception

ABSTRACT

A method of reading instruction is discussed in this
paper. By helping the child to develop mental pictures of what he
reads he can better retain the meaning of the sentence as he
deciphers the more difficult words. The non-reader can lose the
essence of a sentence because he may become too involved in decoding
the sentence. A procedure on how to assist children in develoring
mental pictures is suggested and could be adapted for various grade
levels. The usc of mental picture could be used in all subject areas
once the children have become accustomed to making them. (WR)

ERIC

Full Tt Provided by ERIC.



ED 064707

U.S. DEPARTMENT OF HEALTH,
SOUCATION & WELFARE
OFBICE OF EDUCATION
THIS DOCUMENT HAS REEN REPRO-
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIG-
INATING iT. POINTS OF VIEW OR OPIN-
JONS STATED DO NOT NECESSARILY
REPRESENT OFFICIAL OFFICE OF EDU-

CATION POSITION OR POLICY.

TEACHING iuiliTAL FICTURES: A PROPOSAL AllD AT MAKING RSADING IORS 1EANINGFUL
by Rosetta Beutler

®I love to read} I see such beautiful pictures and learn about so many
interesting thingsi®

How wonderful! The individual who made those comments was truly reading,
Reading does help one enjoy many experiences he could never be a part of other-
wise, Readers spend many hours of leisure time enjoying reading while at the
sare tire they are alse beconing informed on many and varied subjects. With
the outlook in the near future for more and more hours of leisure ﬁime to be
considered, it is advisable or perhaps oven vital that 2 taste for rcading and
a thorough enjoyment of reading be developed so that reading can becrrie a pro-
fitable pastine,

Great for the reader] But what about the non-reader or the "fluent!
oral reader who grasps nothing of what the words mean?

when an author puts words down on paper, he has thoughts te convey and
pictures in mind that he wishes to share with the reader. It has been said
that words do not bring meaning to the reader but rather that the reader brings
mesning to the words, This is to say that the reader must take those impere
sonal black symbols set down by the author, translate them inte words, inter-
pret their meanings, reasserble them into a sentence, and make the corresponding
nental images suggested by them. This is reading. For the non-reader this is
all too often a tortuous process, However, usually this need not be so. The
difficulty lies in the fact that the .non-reader tries to perform the task in
the order herei;x\get down, He tries to translate the symbols into words, inter-
pret them, reassémble them into a thought, and perhaps he will get te the mental
image reproduction part of the process but more often, he has lost the first of
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the sentence long bafore the last of the symbols have reached the translatory
step, To illustrate--suppose the sentence the nen-reader encounters is THE

LI TTLE RED WAGON WAS BZING PUSHED OFF TH: ROAD, The non-roader probably has

no difficulty with the first five words so he haltingly reads THE LITTLE
WD WAGON  WAS —-;now he has a little difficulty with the word BHEING, He
backs up in his thought processes to recall his phonetic training and applies
the act of syllabicotion to the word. He sees that the first syllable is BE
followed by the ING, He reassembles the word and comes up with BEING, HNow
using the sound of the first letter of the word FPUSHED together with the word
BEING, he guesses that the acti.on is BEING PUSHED, Very likely he alsc takes
a bit of time deterudining if the next word is OF or OFF. After he looks at
the rest of the sentence ﬁe ray try both and say OF THE ROAD and OFF THE ROAD.
By now he surely has lost the essence of the sentence, if indeed he hasn't fiven
up on the whole idea of continuing te "read" the story.

At this point, suppose that he has been trained to nake pictures in his
mind as he reads. Even theugh he is a halting read:r, ze reads THE IITILE
RED WACON VAS == Only a short reflection on the words he has read brings teo
mind the picture of the little red wagon. However crude that picture may be,
he has seen in his mind!'s eye a picture. That picture nakes an impression en
nis nenory., As he struggles threugh the phonetic and syllabication processes
to decipher the word BEING and to get from the context the word PUSHED,
his memory vision retains the p.cture of the little red wagon, Neow the rotionm
of WAS BEING PUSHuD gives action to the little red wagon se that he now has a
motion picture taking place in his mental vision. He still has the problem
of deciding on the OF or Off to go with THE ROAD, Even though he does

take some time with his trial-and-error rethod of deciding if it says OF er
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OFF the road, hc has retention of the first part of the sentence via Ms
rmental pictures After he does decide what the rest of the sentence says, he
incorporates OFF THi ROAD with the picture that his reriory is holdins an

store for hin, Now he hrs completed the ihole process, Ille does not ;ive up nor
is he frustrated this tine because his efforts have been fruitful--he has sn
action picture in his mind, Ueing thus rewarded, he will continue strivang

even thoush the translation of the vritten symbols is prebably no less difficulit,
He continues becausv he has bewua cuwarded wath success, Success begets success,
He is eager to continmue, Success provides its own motivation. His mental picture
shows nur: the lituie red wagon bewng pushed oil une roads His 1and surveys poss-
1bilities—will it be upsect as it goes into the ditenr will it perhaps spili
everything® maybe it will be broken, ZHagerliy he tests the aecav sentence tvo see
which of his prctures the story chooses to shewes He has fittle difficulty with
the words YIPPED and [DLTCH because his mind has anticivated what will happen,
He will tost the exact words using tue sounds oI vhe first parev ef the werds to
help him fat the vierds inte the anticipated picture. With 1-.roré confidence born
of his prepicturing, he reads BEFORE TuU:. COULD STOr IT, THs WAGON TIPPsD OVER
INTO THis DLTCH AND IARY AND ALLICE TULBLED INTO THIS GRASS.

With his mental pictures feeding him, he postulated what happened next
and found thot he had much less difficulty fitting the story into the possib-
ilities he had anticipated, This is not to say that he will know the full
story before he reads it, However, when he le~rns to make the nental pictures,
his mind will surely speculate the next events and even though he finds the
story to differ fror: his idea of vhat may happen, he will find resding less
burdensome since he has an interest in what i8 happening or riay happen based -
on the nental picture.s he is creating. These inages act as a continuum which

arry hin forward into what happens next. They help hin relste to the story
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personally., The story becones his or a part of him because parts of it fit
into the events which hc thinks may happen next snd which he has already
ventured into via the pictures he creates in anticipation,

Another idealistic supposition impossible to achleve!?? If you have
read this far, dn't cast this aside without “hearing out" the proposition,

The idea of teaching children to make rental pictures is not an inpossibility,
It can be accomplished,

When and how can it be done?

If the foundation has never been laid, it is foolish to attempt to
build the upper floors, Far too often teachers have been trying to build the
uppser levels of reading ability before the foundation has been laid, Few ed-
ucators will disagree with the idea that the purpose of reading is to get in-
foruation or to be presented ideas. Again few of those same educators would
disagree with the old cliche that “one picture is worth a thousand words,"

Yot only :a few make any attempt to incorporate the idea of pictures with reading
beyond a few illustrations in the reader, At the priiary level every happening
may be illustrated but a survey of a reader even on the second grade level will
show a far greater proportion of printed scenes in relation to tie nunber of
pictures presented, Granted that every sentence cannot be illustrated, Nor is
this a proposal that bhis should be done even though it were possible to do so
without becoring boreé&ﬁe. The propesal herein being made has far greaver
impact on the individual than to spoon feed him with ready rnade illustrations
for every sentence found in print,

~ This is a propesal to teach the individual how to produce his own illus-
trations or images of every event and scene presented to him on the printed p:gee
This is basic to all reading until the reader progresscs to the level of ab-
stract thinking. Even then concrete rodels aro often used to illustrate ab-

stract ideas, @.gs, & model of an organizational hierarchy or a model of an
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aton or of genetic distribution,

Since a foundation is the basis upon which any enduring structure is
built, this is a proposal to build the roading foundation before the structure
of reading abilities cones into being=-to begin at the botton and build upward,

Frostig and others who have nade studies into child growth and devel~ment
have found that the development of visual perception tekes place in a child be-

L T™is tends to in-

tween the ages of three and one-half and seven and one-half,
dicaté that the ability to produce rental pictures should be develoned while
the child is yet in the primary grades, Granted that in some children the abil=
ity to transpose word pictures into nental pictures is a natural process wvhich
takes place as a matter of maturation, can it be left to happenstance? Or for
that matter, can it be presupposed thet it ever happens in the process of matur-
ation? Perhaps, it is always a learned process, Be that as it may, children
can be taught to make nental pictures. This is a proposal that such teachings
should be begun at the kindenjarten level and be further developed at least
througi.out all the primary grades,

How can this be done? To undertake Lo develop the ability to maire
1entel pictures in her group, one kindergarten teacher, 1.ISe Louise Nealis ,2
began a discussion anong her students about l.other, She encouraged ther: to
tell sore of the things their mothers do for Lhen. After letting the dis-
cussion progress to the stage at which all or nearly all the children w~re part-
jcipating, she asked ther to cover thcir eyes with their hands, When eech
child had covered his eyes she asked the children to riake pictures of their

mothers in their minds. To help then: develop their niental pictures, she asked

T Frostig, i ariamne, and David Horn, The Frostig Progran for the Devol-

~ G

oprient of Visual Perception, Chicagos Follett Publishing Co., 1969,

2
l.rs, Louise Nealis, kindergarten teacher at Gettysburg, South Dakota.
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then such questions us—what is she wearing? Does she have her hair up? 1s
she ironing, cooldng, or cleaning? What color clothes is she wearing? During
this tine the childrc: were:to be thinking without talking to each other,

Following thc exercise, irs, licalis had the children draw pictures of
their riothers at their work, She reported thet the pictures the children drew
after such an exercise showed a greater diversity of activities, That is, there
were not ten or twelve of the pictures showing the sare thing as had been true
of form:er dre.w:;.ng periods, The children then seered to have something definite
in rind, The drewvings rcflected more individuality gince they began their
drawings before being distracted by what others were draving which previously
had resulted in a prrester propensity to copying rather thrn making original drawe
ings. 1rs, Nealis further reports that one reticent student whe had up till then
refusced to draw anything now was able to put a drawing down on his paper, She
states also that the preparation by way of nental pictures seeried nost beneficial
to the students who could be said to be the slower thinkerse.

}rs, Nealis and her students enjoyed continued success in their unit on
fr1ily 1ife in which the children pictured activities of different rie.bers of
the frrily., They were also able to apply the mental picturing process tn other
areas of interest such as their pets, their hories, and their favorites, No
follow-up studies have been rade to date to see if the mental picture reking pro-
cess carricd over into their reading developnent.:" .

Tnis author reports hoving had success in the use of the rental plcturing
process in the upper elcr.entary grades by having the pupils turn on their MV's
or nental visions t»> cocist ther in following descriptions of action in reading

en¢ othur languare arts. The use of .entol pictures has also baen ielpful in the

3 rs. ileclis! iinder »rten cless will be catering first crade in Septa ber
1972, Henece no follow-up has bosn posuible at tidis tiia,

6



area of developing crcntivity in writing. Onc exa. ple of tlis is the silly=-
sar;;asalope-exercise.. artor the students make ndnd pictures of a creature
that could be entitled the silly sargasalope and creite so. e activitios for
him, they write original stories about hii and his activities,

Teachers can usc several scssions of the type activitioes used by i rs.
Nealis until the children seei. to be able to picture anything of interast
coizon in their livese She con further help ther. to develop rental pictures
by reading an interesting sentence fror. o story and having thom visuglize it os
before, This type of exercise ~hold b2 c-mtinued throvahout the chdldrents
pri: ary corscr, when the children hove beeor . accustoned to raking their
1.ental ~iciures, they con practice :aldn £‘.v:ir ; ontal victures tith thelr
cyes opcite Lerchers cait uss ingenuity i raldng the pre ctice rore crloyeble
£ar the eldldren such: as telling tho. ©> tur o their 1 7t's as the cuthar hes,
Unconpuedey, 8 oono urll a8 vhet 1s thet, “he tercher cen re ind the: thet
they 21l mow vhat o TV is and that an 1V 10 that part of their ninds on which
thoy se» their :ind pictures. e ehildren vill enjoy using their iV's if the
teoch-r encoura~cs the habite

All this is fine for the kindersarten tenchers but I teach third o»
£ifth or re edisl reading, How is this pgoing to help ry little Johrny? le
con't gZo back t> kindersrrien for this trrining--thet would furth r deflote
his already bedly scBrmed personal f1.087e llere he is--trying to clirb the strirs
fro; the first lovel of rendinc ~bality to the second and is having tough going.

Then YOU go beck and help hii. set his first level znd/or second level
straight by bolstering up his fomdation so his 1eacing levels sit solidly on
the rentol picture foundatione You can usc the sare nethods as that used by 1.rs.
i‘lealis, 1I.u will need t adapt it to tue interest level and cognitive level
of y ur studinte Mle iay react in different ways to our su;;estions but [ou

can rely o: your croativity to "tail.r roke? the experience to fit his individ-
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wlitre  You nrobabl:- vill find it wer Cope suseentible to your snoacation
thet he hes sn i ¥V ond thet he sholdd tarn on bis (7 4 s~ the ricture(s) that
th avt apr is honin~ to slare, VWith hi: , rursy find 2ven greater ir ~diate
rowerds in strenstheonine his cbility to sucrest further cetion in the story
by having hir. close his boolk a fow nouents to consider vhat right happen noxt,
This will help hir. t. progre:i: his ror:ing processe 1f he perhaps pletures on
acti.n which is in arreer.ont with the author, he is ¢oubly rew rded--he is suc-
cessful in anticipeting the next action of the story and also in reacing the
w.rds vis his nentel picture “phrosecolosy® thet helps lir. to interpret the
words that do follow, Suppose he is in crror in tha iental picture he has
proiecbed, lv ne}:d not be disapnointed since he is ithen presented with a fresh
new leok (rental picture and all) of the sequential event that the author does
share, This adds nomentur: which bezets more momentur: or rntivation for hir: te
continue his 1ental picture speculation.

A1l this~-without ony expenditures of extra money, no new naterial to
becor.e acquainted with and no extra materials to be carted around}

The use of nental pictures should be encoura .ed in all subjects once
the ehildren ore accustoried to maldng theme, This should greatly enhance their
recall of the things studied i social studies, science, and other subjert. areas.
lontal picturc meking emld also bucone & very e’fective tocl in artihmetic work
—an invaluable aid in working stor. problems especially as a child advances
jnto upper grades, If he has the habit of making wental pictures of his story
problens, iragine hir. worldng an ex:imple such as -——a former has 235 hense On
l.onday he collects 165 egss, 148 on Tuesday, and 153 on Wednesday, How rany
eges did he get in all?-- After he has pictured the group of hens and a container ¥

eg-s for each of the deys, he could hardly rake the mi.stake of adding the four
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nunbers thet anpear in the probl-r. for his pictures srow hi:: thrt the one muwber
is & blagoned across the rroup of hens end will not be confused with the nurbers
gaon on the o;p containers. This, of course, presunposes thet the chdld s
been teucht this oo 3. 0bioC of hancling nuwbrrs too larze to visualize as
soparate items such as five or six :ay be pictured,

To go back to the little rod wapon story, Children ¢ n quite readily ve
taugit to build extensi.ns on the pictures the story presents nuch as those
projected in the littlc red vagon tele. hany cldlcren hive a natural bent for
day drearing as it is and the teacher need only channel that inclination into
workable situalions as ha323§uggested here.

Teachers with ingenuity and any degree of creativity can enlarge on the
jdeas given here and adapt ther: t: the group and/or individuals she is wvorking
with and help them create a vhole new world of reading action including the
pictures on their own personal }V's.

‘ Trds is the challenge of this proposal.



