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ABSTRACT
The authors were asked to provide in-service training

for teachers in an elementary school on an experimental basis. This
was the first time the district has offered such training in a single
school for faculty of that school. Twenty-two of the twenty-seven
teachers at the 800 pupil elementary school in Spring Valley, New
York were enrolled in an in-service training course entitled
"Behavior Modification Procedures for the Elementary School Teacher."
Among the pinpointed behaviors chosen by the teachers to work on
were: hitting; out of seat; following instructions; starting and
completing class assignments; completing homework; talking
spontaneously; accuracy in arithmetic; thumbsucking; group talkout;
spelling accuracy; reading speed and comprehension; and wearing
glasses. By the third training session most teachers had successfully
changed a behavior in the desired direction. Following nine hours of
training in behavioral psychology the entire faculty of the
elementary school were applying operant techniques with no further
apparent need of consultation with the instructors. (Authm)
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INTRODUCTION

On SepteMber 22, 1971 the authors began an in-service training
program for the teachers of Lime Kiln Elementary School, Spring Valley,
New York. The school is one of a number of elementary schools in Ramapo
Central School District #2 Rockland County, New York. There are
approximately 800 pupils in the school.

Approximately 3 months earlier, the authors were contacted by the
school principal, Mt. Gerald Buckalter and invited to offer a course
for the teachers at his school in the basic principles of behavior modi-
fication in the schools. The course was entitled "Behavior Modification
Procedures for the ramentary School Teacher: Coping with Academic and
Behavioral PrOblems." There were 8 scheduled meetings of 2 hour duration
eadh.

MAW; Was Objectives

The purpose of the in-service course was to aid teachers to become
familiar with the basic principles of operant conditioning, and their
application as behavior modification procedures in the classroom. Each
teacher selected one or more "worst prOblee dhildren from their own
classes. Teachers were trained in the techniques of Objective observation
and systematic procedures for-dhanging problem behaviors. Weekly sessions
provided opportunity for presentation of results of techniques applied by
other teachers in the area, as Well as those at Lime Kiln.

The prime goal of the workshop was to have the teadhers successfully
change "problem" children's behaviors in directions desired by themselves.
Teachers were aided in identifying the behavioral patterns which disturbed
desired classroom procedure and/or prevented youngsters from successfully
reaching their own potential. Each teacher charted the results of her
work, made transparencies of the dhart, and discussed bhe chart with all
of the members of the class during each successive workshop meeting.

Results

Every teadher attending the workshop successfUlly dhanged the behavior
of one or more children, and this success occurred, for many, almost
immediately (as the charts on the following pages vill demonstrate).

Several factors were clearly responsible for the overwhelming success
of the vorkshop:

1. The use of several hundred color slides Vhidh showed the teacher's
how-to-do-it (several procedures shown on the slides, many in fact,
vere applied the next day after they had been seen).

2. The weekly presentation of charts to the group, which allowed communi-
cation of the results to all, and shoved the teachers their success,
and demonstrated, for all to see, their vamiletkpliettkaures for dealing
with &vide verity of behaviors (many innovative and important procedures
vere developed by the teachers themselves).

3. Haring the workshop at the teacher's school, and having most of the
teachers attend it VAS of paramount importance. The teachers spoke
with one another during the week of their work, oollahoindmrd with
one another, shared procedures, had parents cooperate, etc. This 3
greatly facilitated an esprit de corps among the teachers.



NAME

1. Shiela Abrams

2. Virginia Andrevs

3. Judy Barash

4. Nina Bennet

5. Judith Conrad

6. Ronnie Fassberg

7. Joyce Johnston

8: Sandy Kasket

9. Lorraine Levy

10. Lynda Levy

11. mazy Mahlstedt

12. Kathy Nulty

13. Fran O'Connell

14. Tess Erman

15. Yolanda Rupel

16. Shirley Schrier

17. Irene Shumofsky

18. Florence Silver
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Summary of Individual Teacher's

Behavior Nbdification Projects

Grade Pinpointed Behavior

6th Whining, shrieking
talking like a baby

spec. Accuracy of multipli-
ed. cation

lst Out of seat
Talk-out

5th Pouting, Sulking
Out of seat

1st Group Talk-out

6th Completed Assignments
Disturbing others

1st Group Taii;Olt

R. Group_talk-out, out
Reading of seat, study

2nd

K

14th

6th

Not available at time

Hitting

Talk-out

Completed Work

Completed Work
Class Disruptions

4th Out of seat

5th Spontaneous Talking

3rd Class taIk-out
Hitting

ard Talk-out

54. Speaking Out
Completftd Work

Results on

Page (if
Prescription included)

Verbal praise

Successive
approximation

Praise-ignore
Praise

Praise
Praise

5

6

8

Response cost 9

Counting
Praise

Response cost

Token &maw

of printing

Praise

Praise

Praise

Praise
Response Cost

Countoon
( Response cost)

Prorating

Praise
Praise

10
OPP

12

13

GIP

15

M

Praise-ignore 17

Praise
Counting



Project Summary (Continued

NAME Pride. Pinpointed Behavior Prescription Ne....

Praise-Ignore 18

Tokens

19 Patricia Zeolla 3rd Completed Work

20. Marylyn Kleinberg lst Mimicking Hitting
(South Madison School)

21. Marylyn Colton Student Audit
Teacher

1=1



Paul L. Brown
Robert J. Presbie
Psychology Department
State University College
New Peitz, New York

Project: Decreasing whining, loud shrieking,skirt tugging, arm
pulling, and baby talk verbal behavior with the use
of a "praise and ignore" prescription

Mrs. Shiela Abrams - 6th Grade Teacher

Pinpointed Behavior: Whining, loud shrieking, skirt tugging, arm
pulling, talking like a, baby.

r
Procedure:

The sixth grade boy concerned in this project was generally described as"acting like a, baby". He emitted the lAnpointed behaviors mostly to the
teacher but also to a lesser extent to his classmates. The pinpointed
behaviors were counted for 4 deys to Obtain a. baseline. After this period
the child was absent for one week. Upon his return the teacher immediately
begen praising all his "good" beharkr. This seemed, however, to increase
his inappropriate behavior and demands for attention. The chart below clearly
shows this. At this point the teacher began ignoring all the pinpointed
behaviors ("peaty actions") and continued to praise desireable behavior.

Results and Discussion:
The marked decrease in inappropriate behavior after the praise and ignore
prescription was applied is shown in the chart below. On day 15 the
student received the good conduct award for the day.

26 1 Baseline

Nubber of
whines
shrieks
tugs, pulls
and babylike
verbalizations

Praise
OnlY Praise and Ignore

1 2 3 4 5 6 7 8 9 10 11 12 23 14 15 16 17 18 19 20
School Days

MUmber of pinpointed behaviors emitted during 1 hour
morning and 1 hour afternoon observation session each day.
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Paul L. Brown
Ntbert J. Freebie
Psychology Department
State University College
New Pelts, New York

Project: Increasing accuracy of multiplication behavior withthe use of praise, immediate feedback and a succesbeet
approximation prescription.

Mrs. Virginia Andrews - Special Education Teacher
Pinpointed BehaviorY Doing multiplication problems correctly.
Procedure:

Me child in question was receiving special help in multiplication.A chart of his accuracy was kept. The chart was show to the childeach day so that he could assess his own progress. Each multiplicationproblem could be presented visually with flash cards or verbally by theteacher simply saying the problem. The speed with which flash cards andverbal problems were given was varied by changing the time between eachproblem. The use of the chart allowed the teacher to assess immediately howwe'..1 the child was doing with each type of presentation. When it was foundthat the child was doing well with visually presented material but not aswell with verbally presented material a "shaping" process was begun. Verbalpalms were first given at a very slaw rate and then slowly increased. Thenvisual and verbal presentations were mixed to bring the child up to equalmficiency with each type of presentation.

Remits and Discussion:

De chart below shows the increase in accuracy with each type of presentation.Simply using a chart allowed the teacher to gage her mon prescription. Theteacher reported: " was uptivated by chart work." The teacher wasabbe to pinpeint his precise problem. He seemed to do well with visually presentedmaterial but not with verbally presented material, she was IIChr able to tellclassroom teachers just how to work with this problem.

10

Per cent
of

correct ///r/\:1:711
Visual

xxxxxxxxVerbal

..1 11, tee S * * wwwwInle.
1 2 3 4 5 6 8 910113.2131415

School Days
Percent Correct multiplication problems
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Ahbert J. Predhle
Paul L. Brown
Psychology Department
State Uhiversity College
New Pelts, Nor York

project: Decreasing Out-of.Seat BNhavior with the use of a

Verbal Praise and Ignore Prescription

Mrs. Judy Berea -1st Grade Teacher

Pinpointed Behavior: Out-of-seat during class

Procedure:

Out-of-seet behavior was recorded for 8 days of baseline during a 30 minute

time period. Vetbal praise directed towards any member of the class vas also

recorded during a different time period, and for 20 minutes a dey. During the

Change procedure, out-of-seat behavior wee ignored (not talking to the child

when he got out of his seat), and he was praised for being in.his Best and working...

Results and Discussion:

During the beeline the child was out-of-seat around 6 times per 30 minute Obser-

vation period. Once the teather increased verbal praise to all of the Children,

with special emphasis on the target child, the out of seat behavior dropped to

around 2 per 30 minute period. It remained at around that level during the Change

procedure. In addition to the out-of-seat behavior being of concern to the teacher,

completing ,assisnments,iya also of concern. Beigg out-of-seat does not allow a

Child to do his volt, and getting a child to be in his seat is but the first step

in getting hint° begin his work, and finish it. The teacher reported that, "Atter

I praised himfor sitting and doing his wort, he completed his assignments. On

10/19/71 his parents were in for open house and they wanted to know what I did

to send home completed papers. Prior to his chmse in behavior, his papers al-

ways went home with 'Finish.' " So you can see that changing one behavior had

a very important effect on Changing another, and more important behavior, that of

completing academic assignments.

Number of out- 20 Baseline
of-seats
(end terwhiar
verbal praise 15 H

101

5

Change procedure applied

Outhof-Seat

-Vetbal praise

.4.
0.19,4

IPe.

I

1 2 3 e 5 6 7 8 9 10 11 12 13 14 15 16 17

School Ws
Number of daily outot-seata sad teacher verbal praises.

8
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Paul L. Brown
Robert J. Presbie
Psyeholpgy Department
State University College
New Pelts, New York

Decreasing pcuting sulking, and failure to follow
instruction behavior with the use of a reinfOrcement
of incompatible behavior prescription

Mrs. Nina Bennet - 5th Grade Teacner

Pinpointed Behavior: Pouting (pursing of lips, emitting whining sound)
Sulking (lowering head, whining, not attending towark)
failure to follow instructions (not starting work when
told to)

Procedure:

This 5th grade girl had a history f emitting the pinpointed behaviors above.
Bar mother came to school to discuss this problem with the teacher. Similar
behavior was being emitted at home. A time smxpling technique was used to
obtain a baseline for the pinpointed behaviors. On the first day the child
was observed for a few brief seconds at 9:30 A.M., 11:30 A.M. and 2:15 P.M.
If the child was emitting any of the pinpointed behaviors a minus sign (-)
was marked en a sheet of paper. If the child was engaged ia some other behavior
a check mark (1) was recorded. After the first day the teacher began to
praise heavily whenever the child was engaged in cooperative acts, smiling,
studying or emitting any desireable behavior. The teacher technically
reinforced behaviors that were incompatible (could not be emitted at the
same time as) with the pinpointed behaviors. The teache-r employed a method
of successtve approximations or "Shaping" of desireable behavior by at first
praising and attending to even the slightest smile or hint of a cooperative act.

Results and Discussion:

Since only 3 observations were made each day the number of pinpointed
behaviors could not exceed three. The chart below simply depicts the sharp
decline during observation periods for the days data vas collected. There
was a marked change in the childs behavior. The teacher reported the child
was smiling, talking, following instructions and acting rhappy". The mother
came to school to find out the teachers "secret" The prescription was explained
to the mother who proceeded to apply it at hame with great success. The mother
is now keeping charts at home based on consultation with the teacher.

Baseline Change procedure applied

Number of
Pouts
Sulks
etc.

1 2 3 5 6 7
Sc
8

Number of pouts sulks,
during each dagduring

9 10 11 12 13 14 15
1 Dais
failures to follow instructions

.obserration periods. 9



Robert J. Presble
Paul L. Brown
Psychology Department
State University College
New Pelts, New York

Project: Reducing Group Talk-out with the use of a
Group Response Cost Prescription

Mrs. Judith Canrad-lst Grade Teather

PiaImi.nted Behavior: Talk-outs of the whole class (any class member) during
reading and news time

Procedure:

Talking-out by any child was mecorded during the 105 minutes of the reading and
news time. Four days of baseline were taken. Then c large chart was node and
put on the blackboard. The class was told that it would have 20 minutes "free time"
at the end qf the day if they wanted to, but that for every five (5) talk-outs they
would lose &minute of the free time, and that they should try to make the chart go
down. Teacher verbal praise was also reaardea4but not shown on the chart below)

Results and Discussion:

During the baseline the talk-outs varied between around 40 and 80 a period, and
during the response cost procedure, they vent down to 30 or so immediatley, and
then down to around 10. Peer pressure was Obsoleted, children telling others to
be "quiet," and they also wanted to try to get the chart line to go dawn.

Baiellne : Change procedure applied

Number of talk-
outs by all oft
the class

11111 1111111111111
7 a 9 10 11 12 13 14 15 16 17 18 19 20
-School Days

Naeher of daily talk-onta for a 105 minute .neini and nading
period for an of the clans

I0



Paul L. Brown
Reibert J. Predbie

-10- Psychology Department
State University College
New Pelts, New York

project: Increasing the number of assignments with the use
of apraise and counting prescription

Mrs. Bonnie Fassberg - 6th Grade Teacher

Pinpointed Behavior: Ntmber of daily assignments completed.

Procedure:

The 6th grader concerned I.! this project had consistently turned in less
than 30% of his daily classroom assignments. During the baseline period
of 5 days the nudber of delay assignments completed was counts: and computed
as a per cent of the total daily assignments given. On the 6tn school day
a praise procedure was begun. The teadher commended the student for beginning
his work and working studiously. Any completed assignments were heavily
praised. After several days when this procedure rid not eppear to be changing
the childs behavior with respect to completed assignmentsanew procedure vas
instituted. The child was given a small booklet in Which the teacher made
a check for each eompleted assignment. This booklet.was sent home for the
parents to see. In other situations this type of visual remmumlikition has
been shown to help children in attaining some goal.

Results and Discussion:
The dhart below describes the results. While the praise alone did not
seem to work very well, the addition of the booklet had a dramatic effect
on the number of completed assignments. During the last 5 days or the
project during which data was kept, the Child completed 100% of his daily
assignments.

The teaCher reports that upon using the booklet:
"Immediately he began to complete work so he could check off his

own work. His pleasure at seeing the Checks encouraged him to complete
work. AB he is completinglwork he is automatically striving to do
better quality work. He is growing more satisfied daily both in
the knowledge that he is doing the work and in the feeling of
success at a WI well done."

Per cent
Completed
Assignments

1 2 3 4 5 6

Percent copiloted
f

8 9 10 11 12 23 14 25 16 17 18 19 20
School Days

Alaily assignments i 11



Robert J. Presbie
Paul L. Brawn
Psythology Department
State University College
New Peitz, New York

'Project: Reducing Group Talk-out with the use of a
Group Response Cost Prescription

Mrs. Jayce Johnston-lst Grade Teacher

Pinpointed Behavior: Talk-outs of the whole class (any class member) during
reading and news time

Procedure:

Talking-out by any child was recorded during the 105 minutes of the reading and
news time. FOur days of baseline were taken. Then a. large chart vys made and

put on the blackboard. The class vas told that it would have 20 minutes "free time"
at the end of the day if they wanted to, but that for every fir,..(5)talb-outs theY

would lose a minute of the free time, and that they should try to make the chart go
down. Teacher verbal priase vas recorded (but not shown on the chart below)

Results and Discussion:

During the baseline there were 80 or so talk-outs a period, and during the rewponse
cost procedure, they want down to 50 or so immediately. In the next days the num-
ber of talk-outs very quickly want down to 10 or less. The teacher reported that
the children in the class wanted the chart line to go to 0, and to touch the bottom
line of the dhart. The teadher also rwported "peer pressure," children telling

other children to be "quiet!" A grocery store counter vas used to count the
talk-outs, and the dhildren were "very aware" of the click of the counter, and
the notes on the board for how many talk-outs were counted.

Baseline Change procedure applied

NuMber of talk-
outs by all of
the class 60

1 2 3 Is 5 6 7 8 9 10 11 12 1r14 15 1 17 1 19 20
School Days 12

Number of dairi talk-outs for '6105 minute news and reading
period for all of the class



Paul L. Brown
Rdbert S. Presbie

-12- Psychology Department
State Ltiversity College
New Pelts, New York

project: Decreasing hitting behavior with a verbal rraise

prescription

Miss Lynda Levy - 22d Grade Teacher

Pinliointed Behavior: Bitting others with hand or object.

Procedure:
During baseline lieriod the total nunber of times tbe child lit others vas

counted. Following this the teadher began yraising the child when he was

not hitting. The teadher praiseet tho child for his seabehavior. The teacher

attended to behavior that was cooperative and incompatible with hitting.

During the sane time the teacher counted, her own verbal.praise for a 20-minute

period each day.
Results and Discussion:
Results are shown an the chart below. During the last 9 days for which

data is &own the Child hit only 1 time eadb day.

The teachers verbal praise to any amd all children in the classroom was shown

to doUble over the duration of the project.

20

Number of 15,

hits

1ct

5

ellb

Baseline Change procedure applied

*00

41/1/1 ,

hitting

- praise

a.* Alr

y%

1 y
i tt s t" . N.13Va-%0

4.1

1

1 2 3 4 5 6 7 8 9 20 11 22 13 14 15 16 17 18 19 20 21 22 23

School Days

Number of times child hit otAers and teachers verbal praise 1 3



Paul L. Brown
Robert J. Freebie
Psychology Department
State Uhiversity College
New Paltz, New York

Project: Decreasing the amount of inappropriate talk-out
behavior with the use of a praise prescription

Mrs. Mary Mahlstedt - Kindergarten teadher

Pinpointed Behavior: Talking-out in class when teacher is talking.

Procedure:

The amount of talk-out behavior was counted for a 30 minute period each

day during the tenure of the project. After one dmy of baseline the simple
procedure of the child for her good behavior was begun. It the child

talked out she wax not criticized but another child that was behaving
appropriately vas praised.

Results and Discussion:

The chart below depicts the number of
own vordAbest describe the results:

"______..constantly talked out
teacher talked, talked!
elses turn.

talkrouts each day. The teachers

during "together times". If the
She constantly took everyone

began waising, 'Look how nicely Peter is waiting for his
turn. The dharting dhows that she has almost stopped this behavior.

It is interesting to note that other children have begun to praise
her behavior as well as (eadh) other. Praise is the key in the roam
vhiCh is nice."

Baselin
ao

Number
or 1

Talk-outs

1

Change procedure epplied

1 2 3 4 8 9 10 11 12 13 14 15
Moo]. Days

Number ofialk-outs for a.30 mdsmaerveitod daily.



Paul L. Brown
Robert J. Predbie

-14- Psychology Department
Mate University College
New Pelts, New York

Prolect:. Increasing the number of completed assignments
with the use of a verbal praise prescription

Mts. Fran 0 'Conne1-6th Grade Teacher

Pinpointed Behavior: Fully completing daily in-class work assignments

Frocedure:
During each day various classroom assignments were given to all students.
The child concerned in this project generally failed to complete all or
most of her assignments. During the first 4 days of the project the total
number of assignments the child completed throughout the dey was counted
and computed as a. per cent of tbe total assignments given by the teacher.
Thi, constituted the baseline portion of the project. After the fourthly
the teacher began to praise the child for successive apprcalmations to completed
assignments and praised heavily when the child completed one entire assignment.
This praise was given in class immediately on completion of some assignment.
The praise was given even if other assignments were not completed.

During the same period of time the teacher counted her own verbal praise
to any child in the class for a 20-minute period each day. An attempt
was made to emit verbal praise at the rate of at least once every tvo
minutes.

Results and Discussion:

Baseline data and nutber of talkouts after the change prescription are shown
in the chart below. The left-hand ordinate refers to the per cent of completed
gissignments and the right hand ordinate to the number of verbal praises emitted
r the teacher. The per-cent of completed assignments increased from an

a Jrage of dbout 20% during baseline to over 80% for the last three days of
the project period illustrated below. The teachers verbal praise to the entire
class for a 20-minute period is aleo shown to increase.

I Baseline
1004

Per-Cent 75.-i

Completed !*.

Deily
Assignments 50-

Change procedure applied
-20

25-

1 2 3

completed

- -verbal
$

7 10 11 12 13 14 15 .

fichool Days

5 Number of
Teacher's
verbal

10 praises

Per-cent complebmidallyassignments mg teacher verbal
praise

15



Waert J. Presbie
Paul L. Brown
Psychology Department

-15- State University College
New Feltz, New York

Projmt: Reducing Out-Of-Seat Behavior with the use of a
hCountooe Prescription (Response Cost)

Mts. Tess%Revemenitth Grade Teacher

Pinpointed Behavior: Out-of-seat during class

Procedure:

Out-of-seat behavior vas Observed for a 9 de, baseline period. Tear:her verbal

praise to any class =Mbar was counted by the teaeher for-0620 minute period
each day also. The Child vas then given a countoon Showing sitting-at-deSk.
and out-of-seat behavior. The 25 vas circled on the "NV Count" numbers, and the
child was told that if he had fewer than 25 talk-outs for the whole dwr, then
he could have 10 minutes free time at the library at the end of the day. This vas
done for days 10 and 11. For days 12 and 13 the nuWber of out-of-seat behaviors
he had as a limit vas dropped. to 8, and the 8 was circled. The out-of-seat be-
haviors were counted try the teacher during this time for 40 minutes, as it had
been done during the baseline.

Results and Discussion:

The teacher's verbal praise rate was quite Sigh initially, and rose during the
project. The out-of-seat behaviors, which were around. 9 or so during the baseline
period draped to 2 or 3 isznediately. Idwn the response cost procedure vith the
countoon was introduced. When the limit was dropped to 8 out-of-seats it did
not make any difference. These results are shown in the chart below.

20
Number of out-
of-seats
(and teacher 15
verbal praise

10

Baseline Change procedure applied

/l-
*/.\

$

_ I

01.1111WIMMINOMMIN11%
Out-of-seat

- -Verbal praise

Ittellt
1 2 3 7 9 10 11 12 13 1 15

School Days

Number of daily out-of-seats for a iso minute period each
day, and verbal praises for a 20-minute period

16
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Project: Increasing the amount of spontaneous verbal
behavior with the use of praise, counting,
and prompting prescriptions.

Mrs. Yolanda Rupel - 5th Grade 1Year:her

Paul L. Brown

RObert J. Presbie
PsychologyDepartment
STate University College
New Pelts, New York

Pinpointed. Behavior: Spontaneous talking and normal verbal behavior
with teacher and Aber students.

Procedure:

The teacher reports:
"ger school records of the past 2 years state that the has been an extreme

introvert. No spontaneous verbalization in School.
I talked to 'about how important it Is to comOnicate with

other people atitych"--7ool I've sliced her to count the numl!er of times
ahe spontaneously talks out at school. I've been sendInther on'errands
thaerequire her to talk to other ettdents'end te&dhers. "-

The sending of the child on assignments that would require her to talk to
others is technically &prompting procedure.

Results and Discussion:

The number of spontaneous verbalisstions is dharbmibelow. The teacher'
reports:

"All these devices have raised the nuMber of tlies she talks
spontaneously each day.

For the first time this weekIsav her engage in social interaction
with other children. She vas fnoling around in response to other
students. (This vas goodYr

20

NuMbor of
Spontaneous
verbelizati

11

It II t I t t tit II I

1 2 3 4 5' 6 T 8 9 10 11 1? 13 lk 15
DOFs

Nuiber of daily spontaneous vocalisations
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Project: Beaming Tak-Out Behavior with the use of a
"Praise and Ignore" Prescription

Paul L. *elm
Robert 3. Presbie
Psychology Department
State University College-
New Pelts, New York

Miss Irene Obnmesky - 3rd Orsde Teacher

Pi9veinted Behayier: Taking..out without permission during class

Procedure:
-Talkiiut behavior vas counted for a 20 minute period each day for four

dears to establish a baseline. After the fourth dgy the student vas Ile
leaser criticised far talking out. His inoprOpriate behavior vas ig-
nored. On the other hand he uu praised *hen he vas found sitting quiet-
34, sad engaging in appropriate academic behavior. The child vas "caught
ailing We. The counting of talk-outs continued for the next 8 dais during
*blob the "praise and ignore" prescription was applied.
baring the same per of time the teacher counted her own verbal praiseto any child in s for a 20-minute period eaoh day. An attempt
we made to emit 4raise at the rate of at least once every two
minutes (.5 per This praise was directed at any and all childrenin the class dhild being discussed here.

Baseline and of tailcoats atter the change procedure are shownin the below. vas a dramatic decrease in the number of talk-
outs the 20 period of counting. Talk-out during the rest
of the day decreased a 1y. The teachers verbal praise increased
considerably. The teacher reported, "It has worked. All his behavior im-
proved. Nave used other techniques for (bdu)theapplotf lark."

20
lumber of
Talk-outs
(and teacher15
verbal praise)

Change procedure applied
Ali0.

Talk-out

3.0

Verbal praise

1 2 3 5 6 Tattoo? gre. 12 13 3.4 15

lumber of daily talk-outs and teacher verbal waists
daring .a_20-minute period.

18
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Robert J. Freebie
Paul L. Brown
Psychology Department
State University College
New Peitz, New York

prodect.: Increasing Completed Work during reading period with the ure of a
Verbal Praise and Ignore Prescription

Mrs. Patricia Zeo3.lep.3rd Grade Teacher

Pinpointed Behavior: 100% completion of assigned work

Procedure:

Ignoring the child when be was not doing vork, and praising him when he
yes doingwoft was the tactic used with this boy. Although a chart is availdble,
it is not shown tmlow. Rather, an.extended comment by the teacher is reproduced.

Results and Discussion:

"Be is a very bright child who came to me hating school and hating work. For
quite some time he did nothing. I then began giving him a great deal of ver-
bal praise. Instead of punishing him fOr not doing vork, I rewarded him for thethings he did do. He is showing a great deal of improvement. Not only has his
work gotten better but his own attitude about school and work has improved.

Our relationship haa gotten much much better. Iv'e hat conferences with his
mother who says he is better now than be has ever been as far as his attitude
towards school. She sees a first major breakthrough. She is also in the
progress of setting up the same techniques. There had formerly been a greatdeal of negative reinforcement at home. I have been giving him a, great deal of
attention but I have never once felt that the rest of the class suffered.

He still has a longlway to go, but I tru4 feel that I've put him on the
right track."
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