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ABSTRACT

The rationale for a diploma course in Community Adult
Education is discussed, based on adult education work pioneered by
the Workers' Educational Association, in association with the
Liverpool Educational Priority Area Project. The need for an
effective training program has become more apparent as increasing
numbers of part-time tutors are involved in the project. Their
continuing dependence on the tutor/organizer®s advice and assistance
in matters of curriculum, method, and approach illustrate the need
for a new type of training for professionals working in this field.
The proposed course would involve practical work in the Liverpool
Project, as well as the following academic subjects: (1) theory and
practice of community development, (2) market research and the social
services, (3) sociology, (4) popular culture, (5) learning through
doing theory and techniques, (6) sociology of education, and (7)
prhilosophy of education. (CL)
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The adult education work pioneeered by the WEA, in association with the
Liverpool Bducational Priority Area Project, has reached a crucial stage
in its development. Further progress, along the lines svggusted in an
article in "Studies in Adult Education", will depend on:-

i. The willingness of the extra-mural departments and ‘he WEA to
provide an effective training scheme for workers in the field of
community adult education.

ii. More research in depth into those aspeocts of adult ¢iucation
practise associated with the work in Liverpool and ¢ther areas
of special need.

This need is now becaming very apparent as more and more pact time tutors
are invglved in the Liverpool E.P.A. work and the WEA and losal
authorities become increasingly interested in exploring the adult
educational needs of working class communities. Many of the part-time
tutors working in the Liverpool E.P.A. are either trained teschers in

experiemce. It is obvious, however, that their contiming dependence on
the tutor/organiser's advice and assistance in matters of currioculum,
method and approach illustrate the need for a new and special type of
training for professionals working in this field.

4 _new pTo fessionalism in Adult Education

Generally speaking it is true to say that the great majority of tutors
employed by the WEA and other responsible bodies are specialists in one
or more academic disciplines. Their training and academic background
reflects the emphasis on the breakdown of knowledge into vatertight
compartments. Their particular professional skills are to be found in
their ability to encourage some understanding of these disciplines
amongst adulte with a largely non-academic background.

However, despite the lack of an academic background the students usually
m%e_e_ the relevance of this academic breakdown of knowledge. They
and the tutors are part of a commonly accepted intellectual heritage
vith the emphasis on the exercise of ocognitive skills. They tend to
speak the same language code. The tutor responds to a need or request
for adult education which fits into & gonerally accepted pattern. He ie,
in fact, very much part of an academic tradition and it is not
surprising that so many WEA tutors find their way into the extra-mural
or other departments of the universities. For many the V/EA is seen as a
training ground for a career in university adult education.
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In working class comun ties there is no cuca shared intellectual heritage
between students and tntor. Cognitive skills are at a premium. Academic
disciplines are civorced from tie renliti:s of life und have no meaning.
The emphasis is on the effective. the shaved experierce, the emotions.
Conceptualisation unrelated {o specific and concrete realities is
difficult for most adulte in such commurities. Their language re’lects
this concern for the immediate, the shared experience, the emotional
response. It is not a restricted langvage except in its lack of
abstractionsand logical aualysis associaisd with middle olaes comrrumnities.
It can, in fact, he very cclourful aad mihing could Ve further i:om the
truth than the belaf that this restristed language code implies «
certain amount of inarticmlat....rs. o

Given this situatior sven the mopt entlmisiasiic adult tutor san xeet
vith a totally biank wosponed unlens he has th? ability to rusogzise
educational needs ard adopt his matcrde) accordingly. This i: rot easy.
.Needs are not so agparen’ as ir a traditicnal adult education eitaation.
The lack of response is oZten not 'n expression of non-interest in edult
education but a rejection of its treditional forms as expressed ty the
tutor.

The Recognition of Educetional Negls

The need t'n in for tutors who ave trained +o recognise situaticns

where adult education can be of benefit to those concernmed. Th.s ioplies
listening to people, becomirg fully acquaintil with t° lr personnl and
social problems, their life style, their formal and informel orgarisations.
The E.P.A. Project did moun* a survey in a district of Livarpool > f£ind
out the nature of educationzl reeds in the area. The operation was a
partial success but a great deal mrre nseds to be kmown about t:chniques
for exploring an individuzl's educ:tional reeds.

The social services are corcerned with this problem of 'needs" i-e-amspe
notwithstanding the varist; of se:vices offered, they are often e:ther
rejected or inappropriats. Yet it s argrable that at least people in a
working class comrunity know vtat a social resed i3z - the poor f-mily,
the o0ld person living alonz. Wiai ihey fiad iifficult in answerirx is

a straight-forward roquest to list tneir acvit educational need: . It is
not something immediately apparent and requires a great deal of skill on
the part of the intorriewer tc elicit a vesponse in terms wkich the _
interviewees understend. %be skiller adsociated with Mavket Rescarch and
the Sooial Servicas coull be ussd to scme advantsge in this situation.

Learning throush doing ard Comrmunity Development

If the skills associated with Markei Research and th- Soctal Services are
appropriate so also are some skills identified with community development.
The ability to assist residents in soivicg some of their more immediate
social problems cculd be a means of assisting adultr to "learn through
doing". At the momart Commnity Developuent exercises like summer
schemes are limited to tke organicationel aspect of commrity involvement.
What needs to be explored is +the eduzatiopal aspect of such schemes. How
can an adult educatiorel element be introduced whica will emable individual
residents to learn how %o ocoupy their ckiidren in useful play throughout
the year? The E.P.A. Projcct has e .tenpted such an exercise but what is
needed is a much more coxtxolled project possidbly in co-operation with
the child-care deparimen:.

Organigation of Adu): Td:cetion and Communi%y Develorment

Aside fyrom such learing situations, thers is a wezlth of knowledge and
expertise associcted wit commmmity develcurent work which would be of
o immense valuvz to an advlt educatioraiist -t 3:9%e; to form 'clesses!
ERIC or 'activities' in working cless cxwunities. 1f the content of zdult -
Cas education is of extreme importance in responiing :to the rneeds of workine



and presents particular difficulties.

Commmity Development workers have long recognised the importance of
informality and flexibility in encouraging community groups in our
lerge cities. If this is so important in encouraging commnity action
then it has proved even more so in developing adult education in the
Liverpool E.P.A. The ability to comduot apn educational exercise in an
atmosphere of informality end fiexibility does not come easy to tutors
with a background of teaching in d more structured framework. It is
true that adult educationalists have much to learn from experience in
community development.

Distinctjion between Community Development and Adult Bducation

It must be emphasised that although adult educationalists have much to
learn from Community Development the former is not the latter. Certainly
on occasions the border between the two is extremely thin. Adult
education however makes a contribution to community develorment.

The work, in Liverpool, is a continual process-of clarifying the
distinction between the two and defining the role of adult education in
community development.

Nor is it the case that the skilis associated with commnity development

are only of value in dealing with deprived communities. The E.P.A. in
Liverpool is certainly an extreme case of community deprivation and requires
a special kind of skill and expertise. However the boundary of the E.P.A
is very haphazardly drawn and contains a number of quite distinct
communities. Some are, in fact, very stable communities yet the emphasis
on flexibility and informality was just as important in encouraging an
interest in adult education.

Knowledge of Working Class (huture

If adult educationalists are to bring a new set of professional skills to
the problem of education for working class communities ther they will also
require an intimate awareness of working class culture if they are to make
effective use of such skiils. Such a cultural awareness implies not only

e knowledge of living styles but also an appreciation of artistic expressions
of that culture as seen in popular songs, films and TV. This is vitaily
important for a number of very practical reasons:-

i. A knowledge of living styles, customs and attitudes has proved
of immense value to the tutor/organiser in the E.P.A. during
organised discussions with residents on themes of their choosing.
The ability to relate a general problem, to a concrete specifio
issue common to many residents is an invaluable aid to further
discussion and possible illumination of some difficult concept.
It has also proved of benefit in encouraging people to commit
themselves to some form of adult education e.g. many residents
are keen to come together to discuss proliems associated with
the family or the neighbourhood but these are just concepts
unless the tutor can spell out the problems he hopes to discuss
in terms the residents can understand and appreciate. The
tutor/organiser has mounted many a "rescue operation"” when a
part-time tutor has obviously failed to communicate with a
group because Le lacked the necessryy knowledge. This Decomes a
burden when it is necessary to repeat the exercise everytime a
group finishes a certain activity and needs someone to awaken a
new interest.
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ii. Much popular mvsic, film and TV is rejected by adtlt edvcationalists
because of its apparent lack of intellectual or edacational
content. However, for a large proportion of the wyking class
in this country, this is very much part of their cllwre.
Certainly such a "popular culture" is not confired %o the
vorking class but in no other class does it have swh an all

pervading influence.

Even such experts in the field as Richard Foggart now racognise <hat
aspects of this popular culture express certain deeply Leld nyths about
the nature and purpose of life amongat the working class. The pojlar
song, the film of{en reflect epotions and attitudes widespread
throughout working class commnities. Yet very few aducatiomlisis are
aware of the importance of evch popular art forms and the Jac: that they .
can be used to evoke response and enccurage discussion of very camplicated
and conceptual issues.

If we accept the point made at the beginning of this paper abot the
importence of the shared expcrienced, the immediate, the effeciive, the
emotional response then film and TV can be of invaluable assistuce to an
adult educationalist working in this field. However, this implies not
just a technical acquaintance with the mass redia but an awarercss of its
relationship to working class life styles and an appreciation of its
good points as well as its bed. Too hasty a value judgement on aspects
of popular culture only emphasises the cultural gulf between adilt
education and the mass of the population.

Certainly the tutor/organiser in Liverpool hax found a very exolitec respounse
to some filns amongst a mumber of froups especially young adults in -
deprived areas. It is too easily forgotten that although many people

lack the cognitive skills agsociated w'th a reading culture, novertieless

as the Mcluhan generation they find no difficulty in dealing: with tle
sophisticated symbolism of the cinema and V. To quote Professor Batock
in the second of two articles on Popular Education in the Times Bhcational
Supplement "what however also need exploiting exe possibilities
specifically within the characteriatic twentieth century art forms like
film, TV and radio"”. There is .othing new in such a demand ard in faot
valuable work of this nature is going on in some seconday schcols and

F.E. colleges but it needs to be explored in an adult educaticn context.

"Living Today" - A Practical Eramnle of ty Adult :

The Radio Merseyside series "living Today" written by the B.P.i. tutor
organiser is a praciical illustration of the points made above. The
decision to produce such a series was taken because:

i. It was increasingly obvious the part—tiine tutoré working in the
E.P.A. lacked any clear idea of whet sort of adult activity to
offexr their groups. '

ii1. Since it wasn't possibdle to offer a different activity to each
. group it was decided to offer the same activity i.2. participation
in a discussion group linked to a radio programme.

iii. Many tutors had found it difficult to susiain a discussion without
gome otimmlus. The radio series offered such a stimumlus and a
series of discussion points to concentrate attention of a
particular subject each week.

iv. The need to link each week's discussion to some central theme
was a ftep in the direction of a more structwred educational
exercise. '

The theme chosen wus "Living Today" a series of six programmes on the

changing pattern of authority as it affected working class communities

in Liverpool i.e. the farmily; the neighbourhood;- the church; the school ;
EI{ILC the local authority and tho government. It thus combinod a centrdl theme
o with a certain amount of variety snd relevance - both of which have proved

+~ he pentra) 1o ndfcnladn nravieus discussion groups. | "



At the seme time the series was concerned with a complex concept "authorjity?
jts effect on individual behaviour, and the reasons for its changing
pattern and influence. As mentioned earlier such concepts are difficult
for working class adults to srasp. Thus the decision to use practical,
immediate, concrete rroblems to illusirate the concept.

The programmes were designed to last fifteen mimutes yet to include a great
deal of material presented in a manner likely to hold people'n attention.
Fifteen mimites of talk would have been a disaster, s> the programe were
a mixture of song, drama, residents comments and professional viewpoints.
The songs were chosen not just for the cake of variety but becaure it was
felt they helped awaken a response o the suhject under discussioa.
Comments from participants about the programnes confivmed this belief.
Many mentioned how appropriate the songs were in the context of the
particular programme.

The series was extremely successful, although at different levels. It is
hoped to produce a B.B.C. booklet on the series later in the year with
comnents from the ten tutors involved and the participants. If oseible
the tutors will be encouraged to design similar activities for tleir group
for next September, although this need not be a radio series. Hwwever,
the lack of background knowledge and training is likely to be a
deterrent to such an exercise. On a  practical level the series will be
repeated in the antumn but extended to half an hour to include a
discussion between people who took part in the original disoussion
groups and professionals with responsibility for some of tae problems
they discussed e¢.8. community development workers liscussing the issues
raiged by the programme on the neisnbmmhood with locel residents.

The Need for Further_n_eeearch

Fach of the elements referred to above would form tte basis of a training
course for wurkers ir comrunity adult educatiorn. However a number of these
elements require research, roth in traditional and aotion/reseeroh temms ie.

i. The contribution of market research and social sexrvices techniques
in exploring the educational needs of working class communities.

ii. An exploration in deptk of "learning through doing" teclmiques
particularly in relation to comrunity development exerocises.

iii. A continuing Jzfinition in depth of the role of adult education in .
oonmmity development.

iv. Reeee.rch into popular culture, its role in working cless communities
and ways and means by which aspects of that culture could be used
for educational purposes.

Within the Liverpool University Institute of Ixtension Studies there is
already a corbination of skills and expertise in many of these fields e.g. .
Keith Jacksun's work in community development, the work of the child care
department particularly their recent exercise in "learning through doing” in
Gt. Georges; Bob Houlton's work in the mass media; Barry Elsey's reeea.rch
into the "Newson adulti". . -

A Diploma in Community Adult Education

If this research and action was co-ordinated then it would form a esolid
basis for a Diploma in Comrminity Adult Education. Snwch a Diploma could use
the Liverpool E.P.A. ar its practical testing ground for students. Studenta
could"learn through doing" themselves by spending a pari of each week in
practical work. This is alresdy ihe case with studeass $rom the colleges of
education working in E.P.A. schools.

Instead of a few weeks teacning practice in such schcols they spend the whole
year in the schools using the practical prorl-ms ‘hey face as an
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illustration of the theory. Their tutors stay with them so tha$ theory and
practise can be related on the spot. This sort of organisation ehould be
possible in a diploma coarse in community adult education.

Students could be broken into groups and given a particular area of
Liverpool to explore. They could mount a survey of individual homes ag in
the Earle Road exercise using more sophisticated techniques, or they
could explore the network of formal and informal oxrgenisatiorsin a
community. The emphasis would be on discovering educational needs. It
would be up to the students to consider weys in which these needs could be
met using th: knowledge and material gained from the acedemic and
theoretical aspect of the diploma course. It would then be up to them to
organise some adult activities in co-operation with their tutors and the
WEA tutor/organiser.

The academic side of the diploma course would possibly take the following
format:

1. Y AND PRACTISE OF COMMUNITY DEVELOPMENT '
with an eﬁghas:la on the problems of re-development end community

organisation)

2. CH AFD THE SOC SERVICES
an analysis of the skills employed in these two professioms to

explore "needs" and "interests" and their adoption in an adult
education context)

3. SOCIOLOGY '
(with particular emphasis on the structure and framewotk of
clagss communities. The role of the femily,the neighbourhocd) et..

4. POPULAR CULTURE )
. (an enalyeis in depth of the various aspects of populer culture. Its
relationship to working class attitudes and beliefs. The use of
elements of this culture in an educational context)

5. “LEARNING THROUGH DOING"
‘a.n examination in theory and practise of learning through doing
techniques. The use of such technigues in an adult education
context. The link between such techniques and Commnity Development)

‘6. SOCIOLOGY QF EDUCATION y
with particular emphasis on the work of Bermstein on language and the
sociological reasons for the poor educational performance of working

class children.)

7. OPHY OF EDUCATI _
iPhilosdphy of adult education. The philosophy of primary education
. and the relationship between the two. The relevence of primary school
teaching techniques and methods derived from this philosophy and the
problems of adult education for working class communities. The
relationship between these techniques and 5. above)

S Pote

The student potential for the course outlined above is very wide and varied.
It includes the tutor/organisers with the WEA and their part-time tutors.
Keith Jackson and the E.P.A. tutor organiser have already written a paper
on the need for re-organisation with the WEA and a new type of
professionaliem fou. ite tutor organisers. Cextainly the WEA at national
level is keenly interested in ideas for reform and both the tutor organiser
and district secretary in Liverpool are called upon increasingly by other
districts of the WEA to advise them on methods and techniques for
introducing adult education in working class commanities.

The Local Authorities are already jumping on the community adult education
"bdandwagon". Derbyshire has appointed a Neighbourhood Vorker in Adult
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tducation and Bristol have recently advertised for three Community
Education Officers with adult education experignce to explore the
educational needs of communities in Bristol. However its extremely
doubtful if either of these authorities, or any others, have any clear
idea of the role of adult education in community development. The aree
community wardens in Liversool were originally charged with exploring
educational needs Wt their role has now become that of commmnity
development workers even though they are employed by the Education
comj-tteec

A great deal of discussion is going on in the Liverpocl authority about
traneferring the Area Community Wardens to a special community development
department, in the Town Clerks office and defining a specifically
educational role for workers employed by the Education Department.

The E.P.A. tutor organiser has presented a case to the Education Committee
based on his own experience for establishing a joint appointment to work
in this field following the lines set ocut in the article in "Studies in
bdult Education".

Community development workers nnd commmnity wardens would also fird a
great deal to interest them in such a course. This is particularly

true of the latter. liany such wardens need a fresh approach to
educational needs in their areas if they are to make the best use of their
community centres. The same is trae of those in charge of commpity
schoole in working class ureas. Netherley Comprehensive:School is an
example of 2 new community school urderutilised by the community mainly
due to the traditional apvroach of those in charge of adult activities.

A course in Community Adult Education would be of immense value to such
people.

Commmnity development officers would also find the course of value
particularly in those situations where the emphasis is on individual
residents acquiring porticular skills i.e. learning to run 2 comittee,
taking minutes etc. However, there are lange areas of community
development where adult education could make a special contribution
particularly in the field of “learning through doing". Knowledge gained
during the course could thus be of general and specific value to .
commnity development workers in this country as well as a mmber of other
professionals working in this field i.e. child care officers and youth
leaders. The work of the latter two nrcfesaions is becoming increasingly
compunity oriented with the emphasis on asm.sting people to solve their
own problems.

Part-Time courses and In-Sexrvice Trainirg

Although a Diploma in Commr'tcy Adult- Education would be a full tims

course possibly of two years duration other arrangements would be necessary
to meet the needs of those who cemnot take part in such full time training.
Many tutor-organisers and commnity development workers could be catered
for by part-time course over a longer period., plus intensive weekend and
week long residential ccurses similar to those offered to shop-stewards in
the Trade Union movement by the WEA and-other R.B.

Relationship between the V the E.P.A, ot _and The Institute
of Extension Studies,

The course in Coomunity Adult education outlines above cpens up new and
exciting fields of research in adult education. It is also in line with a
perceptidble trend in educational thought and practise in this country.

To quote from Professor Bantock again "The ability to understand
abstractions at different levels and in different conceptual fields is
fundamental to the implementation of our present purposes in eduocation end a
najor reason for thinking some extensive reorientation of our present
practices desirable". Adult education thus has an opportunity to
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pioneering, to lead in meny aspects of educational thought and practise.
For various reasons Liverpool.is the centre where a great deal of
experimantalwork in adult education and community development is now in
progress. The links between the Institute, the WEA, and the E.P.A.
Project has proved of benefit to all concerned. The tutor orgenmiser
works closely with the head of the Social Studies Division in defining
the role of adult education in community development and it is hoped to
produce a joint paper on this subject vhortly. Students from the Adult
Education Division have been involved in pro%ecta connected with the
tutors work i.e. monitoring the E.P.A. Show (an exercise in adult gemes
produced by Gt. Georges Community Arts Centre) and a survey of formal and
informal organisations in the West Everton end of the Educatiomal
Priority Area.

If a course in Community Adult Education is seen as a practical possibility
in the Institute of Extension Studics then the links with the W.E.A. and
E.P.A. Project need to be strengthened and possibly placed on a more

formal basis. The role of the tutor-organiser may need to be redefined

in temms which place more emphasis on research and advice on training.
Possibly a joint appointment by the WEA and the Inatitute would be of
benefit to both bodies. If this isn't possible then some other arrangement
may offer an opportunity for the three bodies to work closely together on
this new and exciting aspect of adult education.
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