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A writer is an individual who uses language to discover meaning
in experience and communicate it.

Donald M. Murray
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 PRERACE

The kernal idea around which this entire study has been developed

was planted long ago while I was still an undergraduate student in
English Education. Numerous instructors--chief of whom were Mr. Stacy and
Dr. Lindsey-~stressed the need for competence in the field of English.
I said competence, not scholarship, for there is a world of difference
between the two. Their deep and abiding concern was with the ability
to effectively write a meauingful essay; and, even further, to be able
to teach the translatable skills of composition to others.

Inspirsd by this view, I proceeded te teach ccmpositioﬁ in high
school and at the college level as well., The need for effective teaching
was obvious. Unfortunately, there seemed to be some 7juestion concerning
the effectiveness of our teaching on the collegiate level. Thus, this
study was born out of a desire to see if we are fulfilling our obliga-
tions and also if there is empirical evidence to substantiate progress
being made by students in composition. It is sincerely hoped that the
findings presented here will aid the composition instructors at Western
in finding areus of concern in the teaching of writing to freshman
students, and thereby helping these students become competent writers

of effective and meaningf:l prose.
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Chapter 1
. mNmopUCTION”

The State of English

Since 1957 when the Sputnik hailed in the Space Age, education in
the broadest sanse of the word has been in a seemingly constant state of
flux. Every new class of graduates with teaching certificates feels
that they have the panacea to cure the ills that have befallen the
educational system today. Unfortunately, very few of their idealistic
remedies succeed; and therefore the state of turmoil within our various
academic disciplines continues. English is not without its share of
problens.

0f all the different subjects which students confront in the educa-
tional process, English is probably the one subject taught nearly every
year they attend school._ Since this is the case, then, there should be,
must be, some rationale behind what we do within the English classroom.
On the one hand, teachers of English realize that their discipline is
of paramount importance in the school curriculum; be->ause without an
adequate knowledge of English, students would have considerable diffi-~
culty in communicating. At the other end of the spectrum, it must also
be understood that English is a very enigmatic problem simply because
there have been so many different methods of approach offered to fulfill
the objectives of teaching students their language. Basically, there are
two broad areas that are the conceras of English teachers on nearly all
levels of education, namely literature and language. The area of lan-
guage, a very diversified field, concerns a variety of basic skills;
important among them are grammar, composition, speaking, reading, listen~

ing, and understanding. ‘ .
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Applebee and Squire (2-1965) report that award winning high school

classroom time emphasizing literature and the remaining time is divided
smong all the other concerns of English with composition receiving about
14% of the classroom time.1 Since it appesrs that composition is not of
major importance compared with literature, the question often raised

concerning its effectiveness and necessity is onme that truly needs in-

vestigation.

The State of Composition

Wileox (42-1968) reports, in a preliminary study of English pro-
grams at selected universities across the nation, that 93% of all
institutions polled required one term of composition and 78% required
two terms.2 He further found that over 40% of the total teaching time
in the English depértments was devoted to freshman composition.3 It
would appear rrom these statistics that institutions of higher educa-
tion deem the teaching of composition a necessity. To further point up
the concerns of composition, one needs only to glance at a current book
publisher's catalsgue to see the various composition and rhetoric hand-~
books, essay readexrs, workbooks, and bouks teaching the skills of writing
that are continually offered to the teacher of English. Since colleges
are concerned with the teaching of composition, it follows that there
should be some definable curricular objectives for what goes on in the
classrooms. Quite often on the college level, freshman composition
courses are organized around syllabi which objectively attempt to struc-
ture the program around areas of concern that each English department

feels are important for the students to utilize and understand. Yet,
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even though universities mzy adopt relatively rigid syllabi, a problem
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e

is more rigid, university level teaching Is traditionally looked at as

universities should adopt the rigid programs used on the lower levels of
education. However, it is to say that it is necessary to justify this
comitment of time and effort by objective means.

In order to ward off criticism for what goes on in English composi-
tion courses, teachers must face the perplexing problem: of proving that
they teach thelr students skills that are translatable to other academic
arcas. For decades serious research has been done in order to ascertain
the role of Freshman Composition on the university level, KXitzhaber has
capsulized the prohlem plaguing teachers of composition when he says:

The deficiencies of high school English courses and textbooks

and of the professional preparation of many high school teachers

of English have now been made a matter of public conecern, and

rightly so if any large-scale improvement is to be brought

about. But what about the cellege English courses that nearly

half of all high school graduates will take as freshmen? How

good are these courses? How well are they being taught? What

is in them? What are their announced purposes? What forms do

they take? Do they avoid weaknesses and errors for which col-

lege English teachers have blamed English course: in the

secondary schools?4
The problem is serious. If teachers are honestly to attempt to resolve
the questions posed by Kitzhaber, then they must carefully scrutinize
what occurs in their composition programs as they are presently estabs.
lished. Many studies have been done concerning freshman programs and
most of them, chiefly those done by Miller (36-1958) and Fellers (18-

1953) report a dismal picture of composition teaching.

i

PrERE AN PR ) .o




The Freshman Composition Program At Western Illinois University

- -~ The freshmr: compaéiéiaﬁréféff atiﬁéétern:illinoié'dAIVéréity'makesm“”

every effort to properly place incoming students into a course designed

with their competancies or weaknesses in mind., By taking into consider-

ation a summer placement essay and various test scores taken by students
(these include ACT scores, high school English grades, etc.) prior to
enrollment, cach freshman is placed in either the 111 or 101 sequence of
composition, or if the student is superior, he receives Advanced Place-
ment. The 111 sequence of composition is designed for the student with
more serious problems in organization and syntax, while the 101 sequence,
by incorporating more literature, allows more advanced students an
opportunity to respond to ideas fiund in literature. Each sequence is
independent of the other and has a separate syllabus outlining the
course objectives that should be incorporated over the three quarters.
Realizing that no means of measuring student placement is absolute, the
freshman composition program at large leaves room for shifting students.
If a teacher feels that a student is very veak in composition fund-
amentals, he may request that the student in question receive special
tutorial help with a graduate assistant. The help is provided free of
charge to the student as part of the Intensive Writing Center and its

basic aim is to have the student work on essay problems on a one to one

basis with a graduate student in the Department. In many cases, students

seeking this help have benefited immensely: and in those cases where
students have failed to improve so that they maintain a C average, they
are then further required to formally enroll in English 238, which
extends the basic concepts of the tutorial program except that a student

is required to remain enrolled until his ability is up to a C average or

better.

11
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Aside from the tutorial program there are two other means by which
mispiaced students may be changed: the first of these is to shift a
student from one sequence to another depending upon his ability as per-
ceived by the instructor. What this means is that a student enrolled in
English 111, the first quarter course, who shows high achievement may be
moved to English 102 the second quarter at the suggestion of the instruc-
tor. Likewise, a student who proves to be weak in 101 may be moved down
to 112 the second quarter. The second option open is for an exceptional
student in either sequence to be awarded Advanced Placement after one oOr
two quarters of composition. Thus, every effort is made to insure that
each student will receive the maximum benefit and attention that is
possible while enrolled in the f reshman composition program.

The individual 'syllabus for each composition sequence (copies of
each follow on pages seven through fourteen) is designed around general
principles of writing which the D epartment of English at Vestemn feels
are the important concerns of a composition course. Each syllabus is
designed to meet the needs of the srecific students enrolled with the
overall aim being to have the students "produce am effectively written
essay."

The English 111 syllabus is designed to have the studeuts vigsnize
their thoughts in a logical manner, discuss a particular topic fully and
completely, become uware of the many stylistic procedures incorporated in
a wvell-written essay, and to know the principles of mechanics which
include punctuation, sentence development, grammatical elements, etc.

To meet this aim, a basic rhetoric book is used to help the student not
only learn these principles but also to show him examples and give him

exercises designed around the use of these fundamental:ideas. The 112

12



course incorporates a small amount of literature which is used, not to
teach literary ideas; but for the purposs of providing the student wich
supplementary reading material from which essay topics may be taker. In
addition to these readings, an essay readex is also incorporated to
provide the student with complete examples of the essay forms being dis-
cussed in a particular course. The third quarter of the 111 saquence is
designed to teach the student the methods of general research and to
properly write a research paper. - Literature is again used in 113 for
the sole purpose of providing the student with a fruitful area from

which an interesting topic for research may be taken.

Like the 111 sequence, the 101 gequence utilizes a rhetorical guide
and #n essay reader as the basic course books from which the students
work. The chief aim of 101 is much like that of 111 except that nore

extensive work is done 18 such areas as persuasion, logic, and writing
about literature. Thus, students enrolled in the 10l sequence are
considered to be more advanced than students in English 111 and in

that regard the work is progressively more demanding of the 101 sequence

students.




Outline for English 111 Sequence
in Preshman Composition

G--eral Information:

1. Students are assigned to the 111 sequence on the basis of tests given
during the summer to determine the student's writing competence at that
time and on high school performance.

2. During the fall and winter quarters instructors im 1lll sections should
identify students working at a level which qualifies them for enrollment
in the 101 sequence and recommend their transfer at the end of the quarter,

3. Tf the instructor so chooses he may refer students who are performing at
a low level to Dr. Lindsey,who will invite these students to participate

in the Intensive Writing Center.

4., Freshman Composition instructors are encouraged to propose plans for
experimental:sections in any quarter of the freshman sequence to Dr,
Lindsey and the Freshman Composition Committee. It is the policy of
the Department to invite experimentation whenever possible.

General Principles:

I. Aim of the Course

THE GOAL OF THE FRESIMAN COMPOSITION PROGRAM IS TO ENABLE THE STUDENTS TO
PRODUCE AN EFFECTIVELY WRITTEN ESSAY. IF THE TEACHER APPLIES THE FOLLOW-
ING QUESTIONS TO ANY ESSAY, HE WILL GUIDE THE STUDENTS TO THIS GOAL.

1. Content: Does the student discuss a significant subject intelligently
and completely?
A. Does he have an adequate knowledge of his subject?
B, Does he avoid errors in logic?

2. Organization: Is the method of presentation clear snd effective?
A. 1Is the central idea (or thesis) clear?
B. Are there ample details and examples to develop the central idea
(or thesis)?
C. Are the ideas developed in logical order?
1. -Are the paragraphs placed in natural and logical sequence
within the whole?
2. Are the sentences placed in natural and logical sequencae, from
premise to conclusion, within the paragraphs?
3. Are the individuai paragraphs sufficiently developed through
use of specific and concrete examples, where needed?
D. Are the transitions adaquate?
E. Are ideas given tha emphasis required by their importance?

3. Style: Dces the essay incorporate effective stylistic procedures?
A. 1Is the diction accurate, well-chosen, and sufficiently varied?
B. 1Is the sentence structure effective?
1. Is there appropriate variety in sentence structure?
l 2. Are uses of subordination and coordination appropriate?
ERlC‘ C. 1Is there appropriate variety in ways of developing paragraphse?

14
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N.B. Ciucerning mechanics, is the essay reasonably free of idiomatic
difficulties, fragments, run-on sentences, comma splices, faulty
parallel structure, mixed constructions, dangling modifiers, and PR
errors of agreement, case, and verb forms? Is the paper reasonably
free of spelling errors and punctuation errors?

Since the aim of the three-quarter sequence is to improve the
student's ability to express his ideas clearly and forcefully in
writing, a satisfactory level of proficiency in writing is the basis
for judging the student's success in the courses. Thus, his final
grade should be based mainly on his performance in themes.

II. General Nature of the Conurse

The goals mentioned, concerning th: writing of an effective essay, are those
which we hope each student will achieve in the Freshman 111, 112, 113 se-
quence. A variety of good teaching styles may be used to attain these goals,
and each teacher is free to use any teaching method which he feels best meets
his students' needs. But keep in mind that 112 and 113 teachers will expect
that students have mastered the material and skills taught in the previous
quarter or quarters. Remember also that the first need we are responsible

for gratifying is the students' need to write quality expository prose. The
111 sequence is designed to examine various modes of exposition at work--per-
sonal opinion, easay discussion questions, special considerations when writing
about literature, and research papers. The unifying factors in all expository
writing are that the papers represent the students' ability to organize infor-
mation that they desire to present to a reiding audience. Accordingly, all
expository writing, regardless of its type, requires clarity, logical and
effective organization, and thorough and accurate presentation.

This is not to say that either narrative or descriptive writing has 1o value.
Undoubtedly these forms of discourse are beneficial in helping the students
to see the importance of sufficient, vivid details to produce good writing.
However, much of the students' writing experience in secondary school has
emphasized description and narration, and they handle these forms reasonably
well. But since the purpose of the 111 sequence is to give students practice
in writing themes which are organized and developed around a central idea,
description and narration are significant only as they lead to competence in
handling exposition.

SPECIFIC AIMS AND CONTENT OF ENGLISH 111

The 111 course focuses mainly on the content and organization of student
themes. What should be kept in mind is that students should be writing full

length themes by the end of the quarter. Whether the teacher approaches the idea
of the whole theme first, or paragraphs first, or sentences first, or what have
you, is important only in that the teacher should use the best approach for his
students in accordance with his most effective way of presentation. The chapters
which should be covered in Guth's Vords and Ideas are chapters 1, 4. 5, 11, and 13.
These chapters deal with exploring and focusing the subject of a theme, with intro-
ducing the idea of a thesis--or central idea--and support, with the themes of

15
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process, classification, comparison and contrast, and definition, with writing
papers of opinion anchored to facts, with ways of organizing and revising para-

graphs, with developing variety in sentence structure, and with eliminating awkward

sentence constructions, The other chapters of the book exclusive of chapters 6, 7,
8, 9, 10--which will be covered in 112 and 113--are free for the teacher to use as
she/he wishes to meet the students' needs in attaining competence in writing.

The essays in the Kakonis text, Strategiles In Rhetoric may be used as models
for class discussions concerning the rhetoric theories, ideas, organization, ard
skill of the essay writers as they exemplify the skills which we are trying to
develop in student writing. In addition to the rhetoric mode that Guth proposes,
Kakonis adds analysis, analogy, and cause and effect. The teacher may choose to
congidlt each of these rhetoric approaches as she/he teaches the essay. The entire
book, exclusive of '"Myth and Symbol," pp. 397 -~ 455, may be used.

Texta: Hans Guth, Words and Ideas (Ch. 1, 4, 5, 11, & 13)
Yakonis and others, Strategies in Rhetoric (pp. 1 - 396)

Writing Assignments: Each teacher should assign writing that approximates a
minimum of 5 substantial essays.

SPECIFIC AIMS AND CGONTENT OF ENGLISH 112

The 112 course 1is a continuation of the foundations cf good writing covered in
111, but 112 examines the specific topics of argumentation and persua sion, of tone
and style, of writing about literature, and of the practical prose forms of essay
examination (Ch. 6, 7, 10, and 19 in Guth, Vords and Ideas). A: this point of the
sequence consciousness about improving and polishing writing style probably will
.develop in students, and thus emphasis on Chapter 8 ('"Tone and Style’') of Words
and Ideas 1. strongly suggested. Keep in mind that the teacher should not hesitate
to review material in Words and Ideas covered during the first quarter, if the
class' needs demand such review.

The essays in Strategies in Rhetoric in tlie section "Myth and Symbol" (pp. 397 -
455) again may be used as models for dicussion and criti~ism.

The teacher should also choose two of the following literature forms to provide
reading material for students to hase writing themes about literature upon: a
short story anthology, a novel, a play.

Texts: Guth, Words and Ideas (Ch. 6, 7, 8, 10, 19)
Kakonis, Insight, "Myth and Symbol" pp. 397 - 455

Teacher's choice of 2 of the following 3: a short story anthology, a novel,
a play.

Wiiting Assignments: Each teacher should assign at least 1 paper on argumenta-
tion, 1 on persuasion, and 1 on writing a theme about
literature. The other two themes, which would make a
total of 5 substantial themes, minimum, are leit to the
teacher's discretion as to whether he wants a majority of
argumentatation, persuasion, or literature themes for the
quarter.

. 16
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SPECIFIC AIMS AND CONTENT OF ENGLISH 113

Since the student was introduced to specialized forms of writing in 112, the
113 course continues the study of specialized writing forms and examines and em-
phasizes the writing of the research paper, writing essays based on research, and
using the library. Chapter 9 in Words and Ideas contains a thorough presentation
of the research process and writing of the research paper.

Each teacher shculd also select a topic of his or her choice. Every student,
then, will research and write about an agpect of this total problem. It is pos-
sible to use the library for research, but the teacher may choose to go to case-
books instead. If casebc 'ks are necessary each teacher will be asked to select
the casebooks that he vequires the student to buy. Other than the research,
students may be asked to do other papers (short ones) baseéd on the topic, 1if the
teacher so desires.

Further plans will be forthcoming after further communications with the Library
in the Fall of 1971.

Texts: Guth, Words and ldeas {Chapter 9)
A marimum of 6 paperback books of the teacher's choice. If more than
6 are needed, special permission should be obtained from the Freshmen
Composition Committee.

Writing: A research paper and other papers based on the research to approxi-
mate the equivalént of 5 substantial essays.

17
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Outline for Engiish 101 Sequence
in Freshman Composition

General Information

1. Students are assigned to the 101 sequence on the basis of tests given
during the summer to determine the student's writing competence at that
time and on high school performance.

2. During the fall and winter quarters instructors in 101 sections should
identify students working at a level which qualifies them for enroll-
ment in the 111 sequence and recommend their transfer at the end of

the quarter.

3. 1If the instructor so chooses he may refer students who are performing
at a low level to Dr. Lindsey,who will invite these students to parti-

cipate in the Intensive Writing Center.

4. Students who distinguish themselves in English 101 and who demonstrate
that they posses the skills to be taught in the sequence may be awarded
advanced placement upon the recommendation of the instructor.

5. Freshman Composition instructors are encouraged to propose plans for
experimental sections in any quarter of the freshman sequence to Dr.
Lindsey and the Freshman Composition Committee. It 1is the policy of
the Department to invite experimentation whenever possible.

General Principles:
I. Aim of the Course

THE GOAL OF THE FRESHMAN COMPOSITION PROGRAM IS TO ENABLE THE STUDENTS TO
PRODUCE AN EFFECTIVELY WRITTEN ESSAY. A CHIEF MEANS TO THIS END IN 102-103
IS WRITING ABOUT LITERATURE, IF THE TFACHER APPLIES THE FOLLOWING QUESTIONS

TO AN ESSAY, HE WILL GUIDE THE STUDENTS TO THIS GOAL.

1. Content: Does the student discuss a significant subject intelligently
and completely?
A. Does he have an adequate knowledge of his subject?
B. Does he avoid errors in logic?

2. Organization: Is the method of presentation clear and effective?
A. Is the central idea (or thesis) clear?
B. Are there ample details and examples to develop the central 1idea
(or thesis)?
C. Are the ideas developed in logical order?
1. Are the paragraphs placed in natural and logical sequence
within the whole?
2. Are the sentences placed in natural and logical sequence, from
premise to conclusion, within the paragraphs?
3. Are the individual paragraphs sufficiently developed through
use of specific and concrete examples, where needed?
D. Are the transitions adequate?
E. Are ideas given the emphasis required by their importance?

ERIC - 18
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3. Style: Does the essay incorporate effective stylistic‘procedures?
A. 1s the dietion accurate, well-chosen, and sufficiently varied?
B. 1Is the sentence structure effective?
1. 1Is there appropriate variety in sentence structure?
2. Are uses of subordination and coordination appropriate?
C. 1Is there appropriate variety in ways of developing paragraphs?

N.B. Concerning .iechanics, is the essay reasonably free of idiomatic
difficulties, fragments, run-on sentences, comma splices, faulty
parallel structure, mixed construciions, dangling modifiers, and
errors of agreement, case, and verb forms? Is the paper reasonably
free of spelling errcrs and punctuation errors?

Since the aim of the three-quarter sequence is to improve the
student's ability to express his ideas clearly and forcefully in
writing, a satisfactory level «f proficiency in writing is the
basis for judging the student's success in the courses. Thus, his
final grade should be based mainly on his performance in themes.

II. General Nature of the Course

The goals mentioned above concerning the writing of an effective essay
along with developing the skill of writing about literature are chose which
we hope each student will achieve in the Freshman 101, 102, 103 sequence.

A variety of good teaching styles may be used to attain these goals, and
each teacher is free to use the teaching methods which he feels best meets
his students' need to write quality expository prose. The 101 sequence begins
with the development of the effective essay. After these skills are
taught, there is careful consideration of writing about literature, and
this is logically followed by research on a literary topic. The unifying
factors in all the expository writing are that the papers represent the
students' organization of information that they desire to present to a
reading audience. Accordingly, all expository writing, regardless of its
type, requires clarity, logical and effective organization, and thorough

and accurate presentation.

This is not to say that either nsrrative or descriptive writing has no
value. Undoubtedly these forms of discourse are beneficial in helping the
students to see the importance of sufficient, vivid details to produce

good writing. In this sense, description and narration play key rcles in
developing good writing. However, much of the students' writing experience
in secondary school has emphasized description and narration, and they
handle these forms reasonably well. But since the purpose of the 101
sequence 1s to give students practice in writing themes which are organized
and developed around a central idea, description and narration are signifi-
cant only as they lead to competence in handling exposition.

SPECIFIC ATMS AND CONTENT OF ENGLISH 101

The 101 course focuses primarily on the content and organization of logically

developed student themes. The students should be writing full length themes by
the end of the quarter. Whether the teacher approaches the idea of the whole

ERIC .19
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theme first, or paragraphs first, or sentences first, is only important in that
the teacher should use the best approach for his students in accordance with his
most effective way of presentation. The chapters which should be covered in
Guth's Vords and ldeas are Chapters 1, 4, 5, 6, 7, 11, and 13. These chapters
deal with the following: exploring and focusing the subject of a theme:; intro-~
ducing the idea of a thesis or central idea and support: studying the themes of
Process, classification, comparison and contrast, and definition: writing papers
of opinion anchored to facts; studying logic and persuasion; organizing and
revising paragraphs; developing variety in sente—ce structure: and eliminating
awkward sentence constructions. Exclusive of 8 and 10, the other chapters of
the book are free for the teacher to use as he wishes to meet the students'
necds in attaining competence in writing.

The essays in the Kakonis text, Strategies in Rhetoric, may be used as
models for class discussions concerning the rhetoric theories, ideas, organiza-
tion, and skill of the essay writers as they exemplify the skills which we are
trying to develop in student writing. In addition to the rhetoric modes that
Guth proposes, Kakonis adds analysis, analogy, and cause and effect. The teacher
may choose to consult each of these rhetoric approaches as she/he teaches the
essay, The entire book, exclusive of 'ilyth and Symbol,” pp. 397-455, may be

used,

Texts: Hans Guth, Words and Ideas (Chapters 1, 4. 5. 6. 7. 11, & 13)
Kakonis, Strategies in Rhetoric (Pages 1-396)

YWriting Assignments: DRach teacher should assign writing that is equivalent
to a mininum of 5 substantial essays.

SPECIFIC AIMS OF ENGLISH 102

The 102 course is a continuation of the foundations of good writing covered
in 101, but 102 examines the specific topics of tone and style as well as writing
about literature, specifically short papers on literary topics. At this point
of the sequence, consciousness about improving and polishing writing style prob-
ably will develon in students; thus, emphasis on Chapter 8 (""Tone and Style'') of
Words and Ideas is strongly suggested. Keep in mind, also, that the teacher
should not hesitute to review material in Words and Ideas covered during the
first quarter 1f the class' needs demand such review. Cahpter 10 in Words and
Ideas concerns writing about literature, particularly the critical review.''Myth
and Symbol" in Kakonis' Strategies in Fhetoric will also be useful in teaching t
writing about iiterature. This study will be continued as each teacher selects i
various generic forms which should lead to the development of writing about '
literature. It becomes obvious that 102 is not a literature course:; rather,
literature is used as a source about which students write. The fundamental con-
cern remains composition.

Since many of the students will enroll in literature survey courses at a
later date, exposures to a number of genres might be profitable if a teacher
feels he can integrate them effectively in the writing program.

M et Lot i

Texts: Hans Guth, Vords and Ideas (Chapters 8 & 10) ;
Kakonis, Strategies in Mhetoric, '"Myth and Symbol," (Pages 397-455). ‘

Writing: Each teacher should assign writing that is equivalent to a minimum
of 5 substantial essays. 20
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SPECIFIC AIMS AND CONTENT OF ENGLISH 103 ‘

Thus far the student has considered the writing process in general and has
focused on writing about literature. The process continues and culminates in a
research paper based on literary study. This research paper based on a literary
topic planned by the teacher will be the logical conclusion of the consideration
of writing about literature. Chapter 9 in Words and Ideas contains a thorough
presentation ¢f the research process and writing of the research paper. Every
student will research and write about an aspect of the total problem chosen by
the Leacher. It is possible to use the library for research, but the teacher
may choose to go to casebooks instead. If casebooks are desired, each teacher
will select the casebook that he requires the students to buy.

Texts: Guth, Words and Ideas (Chapter 9)

A maximum of 6 paperback tooks of the teacher's choice. If more than
6 are needed, rpecial permiszion should be obtained from the Freshmar

Composition Committee.

Wricing: A body of writing to approximate at least the equivalent of 5
substantial essays. (The suggestion is that there perhaps be 2

short critical papers and a research paper.)

R
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The Problem Defined

Since programs in freshman composition are vulnerable to criticism,

Lrdnfubtirie

especially today when the watchwords of most educational circles seem to
be "relevancy” and "accountability,’! it tzkes little effort to begin
attacking various course offerings in composition on the collegiate
level., Such has been the case at Western Illinois University. For
qrite some time various groups have brought the freshman composition
program into their line of fire as being a curricular offering that
achieves very little and could be easily eliminated. The bulk of the
evidence against maintaining a freshman writing program appears to be
centered in two areas, namely: the group's judgements are based on
seeing the performance of a limited number of students who have not
made any significant writing iwprovement or else they use the tradition-
al scapegoat for eliminating the program that Kitzhaber quotes in

Themes, Theories, and Therapy:

It is our assumption,' says the chairman at one . , . college,
'that students entering college should have acquired this
skill [writing) in secondary school and that application and
development of such skill is best handled in terms of the
disciplines in which they actually have to do their writing.

15
Unfortunately, this view 1is not supported by the research done in the
field as evidenced in the study done by Mathews and Scouffas (34-1952)
who conducted a foilow-up study of entering freshmen in 1951-52 and
noted that "the striking fact established by comparison of the present
record with the earlier is the increase in the percentage of students
marked for errcrs in almost all individual cacegories."6 There is
little contemporary evidence to the contrary.

In regards to mainteining freshman composition courses Kitzhaber

maintains that they serve a dual functisn for the umiversity. He says
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that composition functions 1in a "service" and a "liberal" capacity. The
service aspect of composition is that "the course exists to provide
immediate therapy for students whose academic future is clouded by their
inability to manage the written form of English with reasonable ease,
orecision, and correctness.”’ The second function of composition is
not of a practical nature but one of liberal, intellectual competency
and training. "This arguement assumes that the primary purpose of
the course is to focus the student's attention on fundamental principles
of clear thinking and the clear and effective written expression of
that thinking. . . ."8

This, then, is the situation which prompted this writer to conduct
a study into the effectiveness of freshman composition at Western Illinois
University. It seems that the one outstanding attribute voiced by the
Department of English in favor of the three quarter sequential program in
composition is that students do improve their writing abilities by being
taught the needed skills of effective writing. If this is not the case,
the groups who oppose the retention of freshman composition may be justi-
fied in tho:r feelings towards such a course offering. Yet to simply
state that students will or will not improve without having any empirical
evidence to support either point would also appear to be an equally vast
generalization made simply to fight for or against keeping the program
under question. It is necessary, then, that some type of study be
undertaken to determine with some degree of accuracy just what does
occur:-.in the freshman composition courses as they are now being taught,

With all thcse points in mind, the problem as it now stands seems to
be whether or not there is any significant difference, in terms of student

writing improvement, after taking freshman composition. Prior to a
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freshman student's initial enroliment at Western in the fall, he is
required to write a diagnostic essay as one measure of Placement in the
proper composition gsequence. This diagnostic essay 1is then rated and the
essay score along with other scores is computorized to establish the
student's placement in composition. The placement procedures are rela-
tively accurate because they utilize, in addition to an actual writing
sample, class rank, ACT score overall, ACT score in English, and high
school recommendations and grades.

The problem to be examined and studied, then, will be to u
determine if a significant difference exists between the summer essays
(pre-test) and essays written after one and one~half quarters of compo-~
sition (post-test) for students enrolled in the 111 or the 101 sequence
as incoming freshmen in the Fall quarter of 1971 at Western Illinois

University.

The Need for this Study

This study is needed in order to empirically confirm whether or not
the freshman composition program, as it is presently being administere-.
achieves the curricular objectives set forth in the syllabus for each
separate sequence, Further, it is necessary to point out any areas of
weakness that exist in the program so that corrective measures may be

taken in the future.
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Asswmptions and Limitations

I. Assumptions

1. It is assumed that instructors taught freshman composition
in accordance with the guidelines established in the syl-
labus for each sequence.

2. It is assumed that the effects of age, sex, and socio-
economic background are randomly scattered in the sample
population so as to have no significance on the results.

3. It is assumed that the essay raters graded the post-test
essays under the same approximate conditions as they graded

the pre-test essays.

II. Limitations

1. The generalizations made in this study are applicable only
to those areas measured in the student's compositions
according to the Essay Evaluation Sheet.

2, ‘The generalizations made in this study are applicable only
to the progress made by freshman students during the first
one and one-half quarters of the composition sequence.

3. The generalizations made in this study are limited to
freshman students enrolled in composition at Western

Illinois University.

Statement of the Research and Null Hypothesas

I. Research Hypotheses
1. There will be a significant difference pre and post in terms

of writing improvement as measured by the Standard Essay

e . %
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Evaluation Sheet, for stuwients who have taken one and one-

half quarters of composition, in the areas of cuntent,

organization, style, mechanics, and overall

Null Hypotheses

1.

2,

3.

9.

10.

11,

12.

13.

14.

15.

There will be no significant difference pre
student in the area of content.

There will be no significant difference pre
student in the area of organization.

There will be no significant difference pre
student in the area of style.

There will be no significant difference pre
student {n the area of mechanics.

There will be no significant difference pre
student {in the overall essay score.

There will be no significant difference pre
English 111 ip the area of content.

There will be no significant difference pre
English 111 in the area of organization.

There will be no significant difference pre
English 111 in the area of style.

There will be no significant difference pre
English 111 1in the area of mechanics.

There will be no significant difference pre
English 111 in the overall essay score.

There will be no significant difference pre
English 101 in the area of content.

There will be no significant difference pre
English 101 in the area of organizationm.

There will be no significant difference pre
English 101 in the area of style.

There will be no significant difference pre
English 101 in the area of mechanics.

There will be no significant difference pre
English 101 in the overall essay score.
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score,

and post

and post

and post

and post

and post

and post

and post

and post

and post

and post

and post

and post

and post
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for each

for each

for each

for each

for each

for

for

for

for

for

for

for

for

for
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17.

18.

19.

20,

21.

22,

23.

24,

25.

26.

27.

28.

29.

30.
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There will be no significant difference pre and post for the
group in the area of content.

There will be no significant difference pre and post for the
group in the area of organization.

There will be no significant difference pre and post for the
group in the area of style.

There will be no significant difference pre and post for the
group in the area of mechanics.

There will be no significant difference pre and post for the
group in the overall essay score.

There will be no significant difference pre and post in yes/
no responses to question II A on the Essay Evaluation Sheet.

There will be no significant difference pre and post in yes/
no responses to question II B on the Esgsay Evaluation Sheet.

There will be no significant difference pre and post in yes/
no responses to question II C on the Essay Evaluation Sheet.

There will be no significant difference pre and post in yes/
no responses to question II D on the Essay Evaluation Sheet.

There will be no significant difference pre and post in yes/
no responses to question II E on the Essay Evaluation Sheet.

There will be no significant dif{erence pre and post in yes/
no responses to question III A on the Essay Evaluation Sheet.

There will be no significant difference pre and post in yes/
no responses to question III B on the Essay Evaluation Sheet.

There will be no significent difference pre and post in yes/
no responses to question III C on the Essay Evaluation Sheet.

There will be no significant differences between the group
mean differences for the areas of content, organization,
style, mechanic, and overall score.

There will be no significant Jdifferences between the group
mean differences on yes responses for questtons II A, II B,
11 ¢, I1 D, I1 E, III A, III B, and III C.
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Definition_g£ Terms

In any type of research, but especlally experimental research, there
18 a need to define a variety of terms used by the experimenter. The
need for cl:ar definitions is important, for without them the entire re-
search project would lack clarity and hinder: the possible replication of
the experiment. Defined below are those terms utilized by this writer
during the course of studying freshman writing improvement. The terms
defined are those deemed essential for replication and understanding of
this particular study.

1. Content: As interpreted by the Department of English and the
essay raters used in this experiment, content concerns a writer's
handling of the material to be written about. Three primary
factors are considered: Does the studeat discuss a significant
subject? Does he discuss it intelligently? Does he discuss
it completely?

2, Duncan's Multiple Range Test: A technique which allows a com~
parison of groups of means, By comparing the means in pairs,
triples, etc,, it 1s often possible to determine precisely any

significant differences between the group of means being ana-
lyzed,

3. Freshman Composition Program: The program is composed of num~
erous areas with each one designed to meet a specific need as
defined below.

A. 111, 112, 113 Sequence: Designed to be the basic program
in freshman composition; this sequence strives to aid fresh-
man students in developing and expressing their ideas in
clear, idiomatic English,

B. 101, 102, 103 Sequence: Designed primarily for freshman
students who have shown special ability in English according
to the evaluation procedure used by the department of English
which includes class rank and ACT scores overall as well as
in English. The course involves the student in more writing
about literature than is found in the 111 sequence.

C. 238 Intensive Writing Center: Directed writing and individe
ual tutoring. The student proceeds at his own pace for one,
two, or three quarters of tutoring according to need, until
his writing 1s at least at the C level. This course is
offered to those students who need extra help while enrolled

L ) Eﬂs
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in composition and also to students who fail to maintain
a C average after dompleting three quarters of composition.

D. Advanced Placement: Students who show themselves to be -
superior writers on the placement test or by passing the
proficiency exam given each quarter or by imstructor recom-
mendation, may be exempted from enxolling in freshman comp-
osition and in tum receive credit for ome, two, or three a2
quarters of English. )

Level of Significance: A judgement based on the improbability
of a certain idea, concept, or phenomena occuring by chance.

A hypothesis is rejected (null hypothesis) when statistical
significance confirms that the findings do not occur by chance.
As an example, if the confidence level (level of significance)
is set at five per cent, otherwise known as the .05 level of
confidence, as a criterion for rejection, inotherwords this means
that the probability of a particular phenomena occuring by
chance would be five times out of one hundred.

Mean and Mean Difference: The mean is simply the addition of
all the scores on a particular test and then the division of
that total by the number of scores reported. The mean dif-
ference is when the mean for one set of scores is subtracted
from the mean of a second set of like scores. The resulting
difference is reported as the mean difference.

Mechanics: Simply that area of composition concerned with
spelling, grammar, jdiomatic expression, and punctuation.

Organization: Organization concerns the effective development
of ideas so that the paper has a beginning, middle, and an end.
It primarily involves the following questions: 1) Is the
central idea clear?; 2) Are there ample details and examples to
tc develop the central idea?; 3) Are the ideas developed in
logical order?; 4) Are the tramsitions adequate?; and 5) Are
the ideas given emphasis required by their importance?

Standard Deviation: An index of variability concerned with the
dispersion of scores 'up and down and it is sensitive to the
position of every score in a distribution. This statistic is
utilized to compute the deviations of scores in a sample from
the mean (average) score.

Standard Essay Evaluation Sheet: A form originally devised in
Talifornia as the California Essay Rating Scale and later
adopted by the Department. of English for the expressed purpose
of formulating a standard criteria of measurement in evaluating
newly enrolled freshman writing samples. The form is devised
on an ordinal scale (see page 44 ) ranging from one to ten on
the four areas of concern generally agreed upon as being the
fundamental areas of composition by most professionals in the
field (see Related Literature, page 26+).
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Student Writing Improvement: MNeasured in terms of the whole
population under experimentation as well as in terms of indiv-
idual students, improvement will be considered significant at
the .01 level of confidence when statistically computed.
Improvement will be measured in each of the ¢{ive areas of con-
tent, organization, style, mechanics, and overall score accor-
ding to the Standard Essay Evaluation Sheet.

Style: The development of writing style so that uniqueness and
effective stylistic procedures become apparent as students
demonstrate sophisticated use of tropes, schemes, and other
stylistic procedures to make their writing their own.

"M Test of Significance: In the case of this experiment the
"' test is a paired one which analyzes the pre and post scores
for each individual and then derives its values using the mean
differences of the data. By dividing the mean differences of
scores by the square root of the standard deviation divided by
the number of subjects, the result is a "t" value. Going to a
Table of Critical Values of t and locating the t value for the
particular test being done, the experimenter can immediately see
if his results are significant and at what level the signifi-
cance exists for the independent means studied.
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Chapter 2
REVIEW OF RELATED RESEARCH

The main source bibliography used in this study was Research in

Written Composition by Braddock, Lloyd-Jones, and Schoer. The biblio-

graphy drawn up by them consisted of the 504 dissertations, studies, and
articles thought to be the most useful out of over 1,000 such papers
screened by them and their associates. Since the entriss given by
Braddock are from 1963 or earlier,it was necessary to consult other
sources for more current material, Two such sources which proved to be
helpful were the ERIC documents and a publication of the NCTE entitled

Research in the Teaching of English. Though little research precisely

as that done in this study was reported in the literature analyzed,
a large portion concerning peripheral aspects of this experiment had
been researched. Those concems which have a close connection with

this study are reported on below.

The Concerns of Composition Courses: Methods and Objectives

To say that the teaching of composition has many problems is not
hard. Numerous studies [18,21,29]l in this area bear that point out
very well. TFellers (18-1953) feels we must extend the freshman comp-
osition program beyond a one-year course in order to deal with the many
problems properly and completely.2 Likewise, Gorrell (21-1965) states
that administra®ive manuevering or teaching machines will not put an end
to the problems of overloaded classrooms, overworked teachers, or poorly
structured courses.3 Gorrell goes on to point out that freshman composi-
tion must alter its content so that it does not merely become a repeti-
tion of high school English but becomes, rather, an entirely new

25
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experience to students where ideas and concepts are isolated into limited
areas and dealt with completely. Lamberts (29-1967) feels very much
like Gorrell in that he senses most freshman composition courses are
designed with the English major in mind and not the laymamn who needs in-
struction in the basics of clear think:i.ng.4
Beyond the general feeling that much careful consideration needs to
be done in terms of what freshman writing courses are expected to accow-
plish, thera have been a variety of studies done on what these courses
should contain if positive results are to be expected from students. The
Colorado study (10-1965) offers many helpful suggestions on course input.
One of the most important suggestions made was that composition be a
sequential program because most students are not at the same ability
level nor do they progress at the same pace.5 By offering a program
designed sequentially, departments could beiter provide for all types of
students with varying abilities in writing. Inasmuch as many profession-
als in the field of composition have drawn up numerous objectives for
courses in writing, five studies [9, 15, 29, 31, 33] appear to summarize
the basic concerns scattered throughout much of the literature of fhis
particular area. Cochrane (9-n.d.), Lauroesch (31-1956), and Marcus
(33-1952) all feel that the important factor in any freshman program is
to stress the basic skills of communication which include not only
writing but also reading, speaking, listening, and understanding.
Lauroesch extends this field even further by includiné work on a research
paper along with a greater concentration on writing skills themselves
which should be practiced by increasing the amount of writing done in
the classroom. Diederich [15] and othere [8, 9, 14, 26 29, 43] have

isolated what they believe teachers should stress in student writing

. 33
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through learning and doing. These basic concerns fall into five main
catagories: Ideas, which involves content, clarity, relevance, and deve—-
elopment; Form, consisting of organization and analysis; Flavor, which is
basically concerned with style, interest, and sincerity; Mechanics, the
grammatical and punctuational aspects of writing; and Wording, concerned
with word choice and arrangement. |

In order to carry out the objectives expressed throughout much of
the literature,it is necessary for composition instructors to devise some
type of methodology. Though few studies were designed to'study methods
of teaching alone (i.e., methodology was secondary to some other aspect
being studied), important experimental studies by Becker (3-1960), and
McColly (35-1963) are worthy of note because of their conclusions con-
cerning methods of approach.

Becker, in a State University of Iowa project, compared three methods

of learning and teaching composition in an attempt to see if one method
vas more effective than the others. The three methods used were called
the "nomal"” method, which had students meet four times per week as

they had been doing prior to the experiment; the "Bibliography'" method,
which reduced the number of class meetings and supplemented them with
bibliographies of outside supplementary readings; and the 'kinescope"
method, which used tapes of 'experts" in various aspects of composition
to present the main ideas of writing.7 The conclusion drawn by Becker

was that '"students can acquire a knowledge of the principles of communi-

e, L

cation . . . equally well from each of the methods of instruction tested."® !

It was interesting to note that the instructors preferred the "normal"

method of instruction because it allowed time to discuss the provess of
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writing with the students more than the other methods did which apparently
is an important concern to composition instructors. The method voiced by
McColly expresses a point of view that 1s often backed up by the litera-
ture [3, 6, 9, 19, 29, 30, 32]. His contention is that "the activity of
writing in and of itself is fruitless"9 unless teacheis spend at least

twvo or three days of '"practical explanailon, student practice, discussion,
revising, rewriting, etc."10 In other words, it is important that
students write but it is equally important to have students discuss and

rework what they have written,

Student Writing Ability: Problems, Solutions, and Improvement

By and large, most studies [6, 8, 12, 19, 23, 28, 32] involved with
student writing improvement have confirmed that students do really improve.
Though little research indicates that students improve because of the
amount of writing they do, a varlety of studies find student improvement
due to a few particular causes. Buxton (6-1959) and others [19, 32]
found student improvement came as a result of essay revision,more than any
other factor. Along with this revision it has been suggested by Buxton
that teachers should informally discuss essay problems with students and
offer censtructive criticism for improving weak essays.ll

Fellows {[19) confirms Buxton's findings by showing how one group of
students that did not receive teacher criticism and correction failed to
improve as much as asimilar growp of students who received both of
these things as well as having to revise each of their essays.12 Heys
(23-1962) found that having students do outside readings of essays was

13

a positive influence on their writing abiljty. Likewise, Christiansen,

(8-1965), in & writing frequency experiment, found that reading helps
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students improve in writing. 1In this study Christiansen had one group
write twenty-four essays and a control group write eight essays with
supplemental reading and discussion of prose essays. At the conclusion
of the experimeng'both groups were shown to improve but neither one
improved significantly over the other. The conclusion drawn by Christ-
iansen was that reading prose essays will do as much to improve a
student’s writing as will writing three times as many essays.l4 Though
the literature does not support the idea of writing frequency being a
means of student writing improvement, La Brant (28-1953) feels that if
students practice writing on subjects that interest them it will do
more to improve their writing skill than will the traditional methods of
grammar drills, exercises, and writing workbooks.15

Though many studies optimistically point out that students can and
do improve, there are a large number of studies [14, 16, 30, 34, 36, 43]
that indicate problem areas in student writing ability. Though no stu-
dies analyzed felt that students, instructors, or composition courses
were to be blamed for student inability, many of them did indicate
specific problem areas that should be corrected. Dressel (16~1952),
Lange (30-1948), and Mathews (34-1952) all felt that '"students should be
held responsible for effective composition in all of their courses"16
and further that "every teacher must be responsible for the student's
expression of ideas, facts, and attitudes."17 Day (14-1943) took tte
problem even further by saying that 'the weaknesses in compositions . . .
suggest that high school teachers must place increasing emphasis upon

the selection of significant material and upon organizing it logically

and presenting it effectively."18
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The solution provided by these studies, then, appears to be two-
fold. Instructors must be willing to work closely with students in dis-
cussing and correcting their essays while students must painstakingly
revise what they write. In addition to this work within the classroom,
instructors in all other academic fields must also demand student respon-

sibility in writing as well as becoming more responsible themselves.

Essay Grading and Graders

Next to research concerning student writing improvement and fre-
quency of writing, studies concerned with essay grading and graders are most
numerous. One of the classical studies of grading methods and practices

was ccnducted by Hartog (22-1941). Using a 