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ABSTRACT
Project "Hacer Vida" is a bilingual educational

program developed jointly by 7 coopPrating school districts in
Riverside County, California, with a combined enrollment of over
18,000 students, of which 50% have a direct need for bilingual
education. The project's main goal is the development of bilingually
competent individuals with sufficient bicultural appreciation to
function as closely to their true intrinsic potential as possible.
The goal requires development of skills within individuals and
development o attitudes among both individuals and the community.
The project will serve over 3,600 students in a 5-year period during
which a full primary and secondary bilingual curriculum will be
developed. The data presented in this evaluation report are organized
according to program components which are: materials acquisition,
staff development, parent/community involvement, and instruction. The
instructional component evaluation is further organized by grade
level and by subject area with each objective evaluated, first, as
measured by criterion referenced measurements and, secondly, as
measured by standardized instruments. The program management and
summary and conclusion sections are presented in narrative form.
Evaluation instruments, test results, and cost information on
instructional materials are included in appendices. (Author/NQ)
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2.0 ABSTRACT

Project "Hacer Vida" is a bilingual educational program develooed

jointly by seven cooperating schml districs of the Coachella Valley in

Riverside County, California. The cooperative districts are:

Coachella Elementary Two 1st grades

Coachella Valley High School 0ne 9th grade

Desert Sands Unified One 1st grade

Mecca Elementary One 1st grade

Oasis Joint One combination 1-2

Thermal Union Two 1st grades

Palm Sprinjs Umfied Two combination 1-3

These distr4cts have a total combined enrollment of over 18,000

students, approximately 50% of which have a direct need for bilingual

education. The schools that participated the first year were those with

the highest concentration of low-income families and the largest population

of Mexican-American students in their districts.

The overriding goal of Project "Hacer Vida" is the development of

bilingually competent individuals with sufficient bicultural appreciation

to function as closely to their true intrinsic potential as possible. It

is realized that this goal has required development of skills within the

individuals and attitudes among both the individuals and the community.

Specific plans for the accomplishment of both these requirements have

been integral part of this project.

The project will serve over 3,600 students in the five-year projected

articulation, during which a full primary and secondary curriculum (with

the possible exception of grades 7 and 8) will be developed bilingually.



The principal focus during the first year was the develop-

ment of a core of trained and experienced personnel at all levels

who were able to help implement a model during succeeding years

of the program.

Intensive preservice and inservice training was provided to

the staff personnel to develop the unique skills required for the

project. High priority was placed on development of competencies

in the fields of process, or inquiry approach to classroom teach-

ing and development of behavioral objectives for use in planning

and measuring accomplishment on a daily basis.

There has been a strong emphasis on parent community involve-

ment with all project staff participating in this activity during

the year.

The data presented in this evaluation report is organized

according to a synthesis of the objectives stated in the original

project proposal.

The evaluation of the Materials Acquisition Component,

Staff Development and the Parent Community Components are organ-

ized by presenting the objective and its evaluation.

The evaluation af the Instructional Component is presented

the same way as for the other components. However, it is organized

by grade level and by subject area. Each of the objectives is

evaluated, first, as measured by criterion referenced measurements

and secondly,as measured by standardized instruments.

The management and summary and conclusion section are pre-

sented in narrative form.

All these are further supported by the five appendices which

relate to the four project components mentioned above.

3
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3.1 INSTRUCTIONAL COMPONENT
Introduction

The data presented in this section is organized according to a

synthesis of the objectives stated in the original project proposal,

and takes the form of either criterion referenced data or norm re-

ferenced data. Criterion referenced data is that data kept by the

project teachers in their Teacher's Evaluation Handbook. Appendix

A contains a sample. Norm referenced data refers to the results

of standardized testing. Appropriate graphs and table are presented

in Appendix A. The actual raw score data from which these table and

graphs were compiled is kept on file in the project headquarters. A

third and final source of data comes from the four questionnaires

developed by the project staff and administered during the first year

of the project. Appropriate graphs and table presenting this data is

contained in Appendix A. The actual raw score data from which these

tables were compiled is kept on file in the project headquarters.

Interpretation of this data is made difficult by a number of

factors. The criterion referenced data was measured by standardized

tests which generally were not ppropriate to the project goals, or to

the project population. The project goals were written before the

tests were selected and in many places the relationship of the measure

to the goal is tangential, obscure, or partial. The project staff is

well aware of this difficulty and is considering developing measurements

appropriate to the project goals and objectives.

Another factor making interpretation of the data difficult is the

relationship of the project population to the norm population used by

the test constructors of the various tests used.



The original project proposal, in describing the project population,

speaks of the "barrio" conditions, the rural, agricultural area, the

small size of the school districts, the impaired language proficiency

o+ the children, their poor reading scores, the small percentage of

high school students who rank in the top one-third of their class,

their poor self image, toeir inadequate knowledge of and appreciation

for their cultural heritage, the estrangement between the school and

community, the low level of formal education of the parents.

In direct contrast to this is the norm groups: The norm group

of the Metropolitan Readiness Test had only 1% rural subjects and only

3% of the norm group's parents had lower than a sixth grade education.

The norm group of the Cooperative Pl-imary Tests had only 16% of their

number from the same geographical area as the project population, and

only 33% of the norm grouo school districts were as small as those

participating in the project. The norm group of the Wepman Auditory

Discrimination Test norm group was very small (533) and was taken

from both rural and urban populations. The Bo:N.hm Test of Basic Skills

was the only test administered in Spanish and the only test with

separate norms for low socioeconomic groups. The Lorge Thorndike

recommends the use of level E for 9th graders in low socioeconomic

areas, but level G was used, which is appropriate for llth and 12th

graders from low socioeconomir areas. The norm group of the California

Test of Basic Skills included only 27% from low socioeconomic or

educational families. All norm groups for the tests used included no

accounting of language or ethnic background, trusting that these

variables would be distributed randomly. They are clearly not distributed

randomly in the project population.
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The result is that the norm referenced data is based upon

test results derived from tests that are not testing foe what was

taught and are not testing the group that was taught. This un-

fortunate condition makes much of the data gathered open to ambi-

guous interpretation and partially meaningless.

Another difficulty with respect to interpretation of the data

occurs btcause of the small experimental group and control group

sizes and the fact that the control and experimental groups were

not matched and no data was gathered concerning the baseline per-

formance of the control group. It is admittedly difficult, and

sometimes impossible, in such action research to assemble a satis-

factory control and experimental group. Other factors are oper-

ating, such as availability of subjects, needs of districts, admin-

istcators, parents, teachers, community, etc., and many times they

are in contras+ with the need for experimental and control and often

they are of more importance to the project grals. The project

staff is aware of the need for more experimental controls, and is

attempting to provide for this need without sacrificing other

project-related needs.

Some of the data presented is disheartening, showing little

or no growth, and showing objectives that were not met. Frequently

it seems that the objectives set were unrealistically high, and that

they need to be re-evaluated. Often it seems that the project

curriculum needs revision ta become more suitable for the present

needs of the project childvien. The project staff is aware of this

need, and concrete plans have been prepared to begin developing a

more relevant curriculum as part of 4-he Staff Development Component

8
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for the coming year. Finally, there are points in the evaluation

of this component where it seems that one year is a very short time

to expect changes and growth in a population of this type, and

that evaluation of many objectives would be best postponed until

later in the project life.

In spite of all of the above difficulties and disadvantages,

there are places in the evaluation where really encouraging growth

is shown and where objectives are completely met: In grade 1,

these successes occur with respect to language development in vocab-

ulary development (.1.1), to writing (.1.2), to auditory and visual

discrimination (.1.3), to composition and spelling (.1.4). They

also occur in Social Science (.2.1). In the third grade success

in Language Arts occurs in vocabulary development, comprehension,

context clues, and phonetic analysis (.1.1), writing (.1.2), auditory-

visual discrimination (.1.3), and compositioA (.1.4). There is

success in social science (.2.1) and mathematics (.3.1). There

is also success first through third grade levels in growth of self-

esteem (.4.1). There was success at the ninth grade level in math-

ematics (.2.1), and IQ growth (3.1.2).

However, the greatest and most important success occurs in

the final section of this evaluation where the various questionnaires

that were developed and administered are presented. From such

important quarters as parents, teachers, administrators, and students

comes a high level of support. The questionnaires deal primarily

with feelings: Feelings of the project children about school,

their teachers, their classmates, the importance of school in their

future success. It asks the parents how they feel about their



8

children with respect to various project goals: Academic success

and improvement of self image. It is at this feeling or attitude

level that the greatest degree of growth and positive response

within the component is shown. Many experts would agree that it is

this level that is most important and it is at this level that

initial success ..,:ust occur. Many experts would agree that positive

changes must occur in parents and children of the project population

before academic growth can be expected. From this vantage, the

evaluation of this component can hardly be anything but positive.

Goal

The target population will achieve academic growth within

the structure defined by the specific performance objectives stated

within the instructional component. These performance objectives

are organized according to grade levels, and relate to the follow-

ing curricular areas: Language Arts, Social Science, Mathematics,

and Self-Esteem.
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3.1.1 Instructional Component - Grade 1

3.1.1. Language Arts

3.1.1.1

.1.1 OBJECTIVE (6.1.4.1)

Ninety per cent of the target population will achieve

an acceptable level of growth with respect to vocabu-

lary development, comprehension, context clues, and

phonetic and structural analysis in both Spanish and

English, and in written and oral modalities.

.1.1 EVALUATION

.1.1.1 Criterion Referenced Data

This objective was met as follows:

vocabulary development 93%

comprehension 75%

context clues 81.5%

phonetic and structural analYsis

Vocabulary development performance was actually

met at a higher level in Spanish (97%) than in

Edglish (89%). It is the opinion of the internal

evaluator of tnis project that these results are

most likely due to exceptionally high performance

in English by the Spanish speaking children in

tne group, rather than to exceptionally high

performance in Spanish by the Anglo children in

the group. Such an explanation, if it is true,

speaks highly of the efforts of the staff with
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respect to this objective; for it suggests that

the target population of this project has indeed

gone a long way towards overcoming the disadvantage

of living in a second-language culture.

Achievement in comprehension was below the stated

objective. Since comprehension is a complex skill

in contrast to vocabulary development, it is not

surprising that the results are lower and in this

sense, the objedive was more closely met than

simply looking at what the numbers would suggest.

Achievement in context clues is below the level

stated in the objective, although 80% is still a

respectable percentage of success.

Achievement in phonetic and structural analysis is

well below the level stated in the objective. Like

comprehension, it is a relatively complex skill,

and not one associated with high achievement at a

first grade level. In this light, it is not surpri.;-

ing that the objective was not met. However, the

relatively large gap between the level achieved and

the level aimed for suggests room for improvement

in the process used to achieve this objective.

.1.1.2 Norm referenced data

.1.1.2.1 Vocabulary Development

Achievement in vocabulary development in

12
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English was measured by performance on the

"word meaning" sub-test of the Metropolitan

Reading Readiness Test (See Table 1, 2. and

Graph 1, Appendix A for supporting data).

Achievement on this sub-test was below

national norms (6.97 or a letter equivalent

of D) on the pre-test and rose to what would

have been just slightly below national norms

(7.36 o'r a C-) on the post-test. The control

group did no better, with a post-test score

of 7.52 or a letter equivalent of C-.

The results of this sub-test suggest that

the target population was not sufficiently

ready for first grade vocabulary material at

the beginning of the year, and that by the

end of the year they were then ready. It is

not surprising that they did not show signifi-

cant growth over the control gropp in this

area since they were not ready to benefit

from the curriculum presented to them. The

project staff is aware of is weakness in

curriculum development and plans for next

year include relating the curriculum to the

level of the target population.

While it is clear that the target population

did not reach a level of achievement greater

13
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than the control group, it cannot be Win-

cluded that they did not benefit from

participating in the project.

The control and experimental groups were

not matched on important variables and no

baseline data was gathered for the control

aroup. Consequently, there is not suffi-

cient data to draw any conclusions regarding

the matter of which group showed more growth

over the year.

.1.1.2.2 Comprehension

Comprehension was measured through the use

of "listening" sub-tests of the Cooperative

Primary Test and the Metropolitan Reading

Readiness Test and the Boehm Test of Basic

Concepts which was administered in Spanish.

See Tables 1, 2, 3, 4, 5 and Graphs 1, 2, 3

in Appendix A for supporting data.

Pre-test results on the Cooperative show

an extremely low score (rd percentile), and

a growth of 12% to the 15th percentile on the

post-test. The control group scored at the

llth percentile on the post-test. Post-test

results, however, must be considered care-

fully when reported in percentile ranks, for
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norms related to the post-test data are. not

available.

Pre-test results on the Metropolitan show

little movement, but an initially satisfac-

tory score (8.2 mean raw score on a letter

equivalent of C) . The control group scored

below the experimental group, but in the

same letter category. While the difference

is not significant, a trend is established

suggesting higher achievement in this area

by the experimental group.

The Boehm test results show pre-test results

below the national norm, and post-test results

much closer to the national norms. On the

pre-test the target population scored 6.3

below the national norms, and on the post-

test they scored only 5 points below the

national norms for beginning second graders.

This amount of growth is indeed encouraging,

especially when it is noted that this test

was administered in Spanish.

All of the above data taken together is

confusing and contradictory, suggesting

that the various tests were measuring

different factors not entirely related to

the objective.

15
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.1.1.2.3 Context Clues and Phonetic Analysis

The word analysis sub-test from the Coopera-

tive Primary Test was used to measure this

objective. See Tables 3, 4 and Graph 2

for supporting data.

The pre-test score was extremely low, drop-

ping to the 3rd percentile, but the post-

test score was much higher, showing a

percentile rank of 23 when related to the

pre-test norm group.

More growth occurred on this sub-test

than on the other two sub-tests administered

from Cooperative. The post-test score of

the experimental group was somewhat higher

than the control group, although the

difference was not significant.

.1.2 OBJECTIVE (6.1.4.2)

Seventy-five per cert of the target population will be able

to write their own names, copy short sentences, and write

the numerals from 0 to 9 in both manuscript and cursive writing.

.1.2 EVALUATION

.1.2.1 Criterion Referenced Data

This objective was met at the following levels:

manuscript 79%
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cursive 60%

Mean 74%

This objective was met within 1% of the criterion

level stated in the objective, with achievement well

over that level when manuscript was used. The

use of cursive writing at this grade level is not

entirely common, and achievement is typically low;

so it is not surprising that less than 75% of the

class was able to meet this objective.

.1.2.2 Norm Referenced Data

The "copying" sub-test of the Metropolitan Reading

Readiness Test was used to measure achievement with

respect to this objective. See Table 1, 2 and Graph 1

in Appendix A for supporting data.

The target population's pre-test score was 5.84,

which is given a letter equivalent of C by the

test maker.... It was 12.19 on the post-test,

earning a letter equivalent of A, and showing growth

of 6.35 points. The control group achieved a post-

test score of 10.13, or a letter equivalent of B.

While the difference between the target population

is not statistically significant, there is a clear

trend towards achievement on the part of the target

population. In addition, their growth from pre- to

post-test is impressive; and corresponds well
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with the criterion referenced data.

.1 .3 OBJECTI VE___.0 .1 .4 .3)

The target population will be able to make the necessary

auditory and visual discriminations of relationships

between phonemes and graphemes in both languages and

correctly articulate their reading vocabularies.

.1.3 EVALUATION

.1.3.1 Criterion Referenced Data

This objective was met at the 82% level in

English and at the 91% level in Spanish. Again,

the commendably high level of achievement in both

languages is thought by the project internal

evaluator to be due primarily to a high level of

achievement in English by the Spanish children in

the target population.

.1.3.2 Norm Referenced Data

The Wepman Auditory Discrimination Test was used

to measure this objective. See Table 6 and Graph

4 in Appendix A for supporting data.

The pre-test mean was well below norms for six

year old children and the post-test mean was very

close to norms for six year old children.

This level of achievement is especially impressive

when it is recognized that the norm group was

composed of children generally of a higher social-

economic level that the project children.

18
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OBJECTIVE 16.1.4.4)

The target population will be able to demonstrate compositional

skills in both languages by writing short sentences independently,

participating in group writing, and participating in grcup

experience charts. They will also be able to correctly spell

an acceptable percentage of thei r vocabul ary words .

.1.4 Evaluation

.1.4.1 Criterion Referenced Data

This objective was met at the following levels:

composition

spelling

English: 50%
Spanish: 42%

Total: 46%

Engl i sh: 38%

Spani sh : 28%
Total: 33%

This objective was not met. The results suggest

that either the objective criterion level was

unrealistic for this population, or that the

processes used for reaching this objective were

inadequate.

Another irterpretation is possible when the results

of objective .1.1 are taken into consideration. This

objective deals with verbally produced language, and

the level of achievement there is very satisfactory.

Since written production of language is generally

agreed to be more complicated and later to develop

than verbal production of language, it is realistic

to expect lower levels of achievement in written

production of language.



Support for this interpretation can be found in the

fact that both English and Spanish scores are low.

Ther implication is that the children in the target

population are not linguistically sophIsticated

encugh to perform well in written production, regard-

less of the language. Such a condition is typical

of first graders, and especially so of culturally

deprived first graders.

.1.4.2 Norm Referenced Data

The alphabet and copying sub-test of the Metropolitan

Readiness Test, was used to measure this objective.

See Tables 1, 2 and Graph 1, in Appendix A for

supporti ng data .

There is a good deal of growth between pre- and

post-test results on both sub-tests of the Metropolitan.

Since norms for sub-tests of the Metropolitan do not

exist, it is impossible to determine how the project

children's performance relates to national norms.

However, since the percentile rank of the project

group on the entire test was 27 at the pre-test and

79 at the post-test, it seems reasonable to conclude

that considerable growth did occur. It is impossible,

however, to say how much growth ocuirred; since no

post-test norms exist.

The experimental group achieved nearly the same score

on the alphabet sub-test as the control group, and a
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slightly higher score on the copying sub-tast.

Again, the differences are hot significant.



3. .1.2 Social Science. (Grade 1)

3.1.1.2

20

.2.1 OBJECTIVE (6.1.4.5)

Given an orally administered visual clue examination, the

target population will correctly respond in the same language

in which the question was put to them. The questions will

be designed to measure the student's basic understanding of

man's relationship to other men, and will cover 16 basic

conceptual categories.

.2.1 EVALUATION

.2.1.1 Criterion Referenced Data

This objective was met at the 80% level, which is

5% below the criterion stated for objective in

the original proposal. There is no significant

difference between performance in English and in

Spanish.
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3.1 .1 .3 Mathematics - (grade 1)

3.1.1.3

.3.1 OBJECTIVE (6.1.4.6)

Nighty-five per cent of the target population will be able

to successfully demonstrate mastery of the following conceptual

areas: Sets, numbers and numerals, properties, relations,

place value, geometry, addition and subtraction, multiplica-

tion, fractions, measurement.

.3.1 EVALUATION

.3.1.1 Criterion Referenced Data

This objective was achieved at the following levels:

recogni zing sets 77%

numbers and numerals 75%

properties 72%

rel ations 79%

place value 60%

geometry 79%

addition and subtraction 66%

mul tipl i cation

fractions

measurement

77%

64%

54%

Mean 70%

This objective was not met at the level specified,

however the level at which it was achieved, considering

the sophistication of the concepts involved, is not

embarra:sing. The criteria were derived from the

standard objective tests of Modem Arithmetic Through

23



22

Discovery, Big Book and Book 1, Silver Burdett Co.;

and Matematica Moderna, Silver Burdett. Such objective

measurements, while appropriate to the objectives being

measured, are not necessarily appropriate to the

population being measured. Since the target popula-

tion is admittedly atypical , the norm population to

which they were compared may well have been inappropriate.

In view of this fact, the 70% level of achievement reached

may be taken as quite satisfactory.

3.1.2 Norm Referenced Data

The "numbers" sub-test from the Metropolitan Readiness

Test and the "mathematics" sub-test from the Cooperative

Primary Test were used to measure this objective.

See Tables 1, 2, 3, 4, and Graphs 1, 2 in Appendix A

for supporting data.

The second largest amount of growth within the entire

Metropolitan battery occurred on this sub-test. The

experimental group scored slightly below the control

group, however the difference was not significant.

Considerable growth occurred between pre- and post-

test results on the Cooperative, and the experimental

group achieved a higher, but not significantly higher

score.

In general, it can be said that growth in this area

did occur, but it is impossible to determine the



significance of that growth due to insufficient

data regarding sub-test and post-test results of

the instruments used and also regarding the composi-

tion and baseline of the control group.

13



3.1.2 - (Grade 2)

3.1.2.1 Language Arts

3.1.2.1

.1.1 OBJECTIVE (5.1.5.11

The target population will achieve an acceptable level

of growth with respect to vocabulary development, com-

prehension, context clues, and phonetic and structural

analysis in both Spanish and English, and in written

oral modes.

.1.1 EVALUATION

. 1 . 1 . 1

. 1 . 1 . 2

Criterion Referenced Data

This objective was reached at the 100% level,

which is 10% above the 90% level stated in the

original proposal.

Norm Referenced Data

.1.1.2.1 Comprehension

The "listening" sub-test of the Co-

operative Primary Tests, and the

Boehm Test of Basic Concepts were

used to measure this objective. See

Tables 7, 8, and Graphs 5, 6, in

Appendix A for supporting data.

26

Pre-test results on the Cooperative

were very low, and post-test results

showed growth to the 53rd percentile,

for a total of 44 percentile points

24
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of growth. This final level of

achievement and the amount of growth

is indeed impressive.

Results from the Boehm are less

encouraging, with a pre-test per-

centile rank of 25 and a post-test

rank of 15. The negative growth is

especially striking when it is real-

ized that the post-test norms are

for mid-year rather than the end of

the year.

Many factors could be operating to pro-

duce such results, however the most

likely explanation lies in the fact

that the Boehm is a measure of basic

skills rather than a specific measure

of comprehension, and may well be meas-

uring many other factors besides com-

prehension. It was administered in

Spanish, which may be an important

factor.

At any rate, the result of the Co-

operative are much more clear and

should probably serve as the primary

source of evaluation.

.1,1.2,2 Context Clues, Phonetic and Struc-

27
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tural Analysis

This objective was measured by the

"word analysis" sub-test of the Co-

operative Primary Test. See Table 7

and Graph 5 in Appendix A for sup-

porting data.

Pre-test results were very low

(below the tenth percentile) and post-

test results were near the 31st per-

centile, showing a considerable amount

of growth; although the final results

were still not at the level of the

norm group.

.1.2 OBJECTIVE (6.1.5.2).

The target population will be able to write their own names

copy short sentences, and write the numerals from 0 to 9 in

both manuscript and cursive writing.

.1.2 EVALUATION

1.2.1 Criterion Referenced Data

This objective was achieved at a 79% level, which

is 4% above the 75% level stated in the original

proposal.

1.2.2 Norm Referenced Data

This objective was measured by the "writing" sub-

test of the Cooperative Primary Test. See Table 7
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and Graph 5 in Appendix A for supporting data.

No pre-test norms for this sub-test exist, how-

ever post-test norms do exist, yielding a per-

centile rank of 16 for this sub-test. These

results are not encouraging, and are in direct

conflict with the criterion reference section of

this group on the rest of the Cooperative bat-

tery. These discrepancies suggest that the low

score on this sub-test is more likely due to con-

taminating factors operating, and furthLr sug-

gest that the results are not meaningful.

. 1.3 OBJECTIVE (6.1.3)

The target population will be able to make the necessary

auditory and visual discriminations of relationships be-

tween phonemes and graphemes in both languages and cor-

rectly articulate their reading vocabularies.

. 1.3 EVALUATION

. 1.3.1 Criterion Referenced Data

This objective was met at the 86% level.

. 1.3.2 Norm Referenced Data

This objective was measured by the Wepman Audi-

tory Discrimination Test. See Table 8 and

rapfl. 6 in Appendix A for supporting data.

Results show initial results below acceptable

standards, and may suggest that the pre-test was

invalid. Final results show a growth of 5.5

mean raw score points, bringing the score into

a valid range.
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It is not surprising that a group of primarily

Spanish-speaking students, such as the project

group, would have great difficulty in discrim-

inating the phonemes of the English language.

Progress in this area is essential to the

achievement of the project goal of bi-linguality,

and the growth made by this group is important

in that respect.

.1.4 OBJECTIVE (6.1.5.4)

The target population will be able to demonstrate compo-

sitional skills in both languages by preparing a descrip-

tive paragraph from their own experience. They will also

be able to correctly spell an acceptable percentage of

their vocabulary words.

.1.4 EVALUATION

. 1.4.1 Criterion Referenced Data

This objective was reached at a 100% level.

. 1.4.2 Norm Referenced Data

The "writing" sub-test of the Cooperative Pri-

mary Tests was used to measure this objective.

See Table 7, Graph 5 in Appendix A for sup-

porting data.

See objective 3.1.2.1.2.2 for a discussion oe

the results of this sub-test. While the "writ-

ing " sub-test is appropriate to that objective ,

it is more closely related to composition and

this objective, since it concerns itself with
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spelling, punctuation, and correct usage of

English. The results of this sub-test are

inconclusive which is unfortunate considering

the apparent appropriateness of the items.



3.1.2.2 Social Science-(Grade 2)

3.1.2.2

.2.1 OBJECTIVE (6.1.5.5)

Given an orally administered visual clue examination,

the target population will correctly respond in the same

language in which the question was put to them. The

questions will be designed to measure the student's basic

understanding of the interrelatedness of community liia,

and will cover 8 basic conceptual categories.

.2.1 EVALUATION

.2.1.1 Criterion Referenced Data

All of the objectives listed under this gen-

eral Social Science objective were met at the

100% level.

32
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3.1.2.3 Mathematics - (Grade 2)

3.1.2.3

.3.1 OBJECTIVE (6.1.5.6)

The target population will be able to successfully

demonstrate mastery of the following conceptual areas:

sets, numbers and numerals, properties, relations,

place value, geomety, addition and subtraction, multi-

plication, fractions, measurement and application.

.3.1 EVALUATION

.3.1.1 Criterion Referenced Data

This objective was met at the following levels:

sets 100%

numbers and numerals 100%

properties 100%

order and relations 98%

place value 97%

geometry 93%

addition and subtraction 100%

multiplication and division 97%

fractions 100%

measurement 100%

application 86%

Mean 3.7%

33



.3.1.2 Norm Referenced Data

This objective was measured by the "mathematics"

sub-test of the Cooperative Primary Tests. See

Table 7 and Graph 5 in Appendix A for supporting

data.

The pre-test results were at the 5th percentile,

and the post-test results at the 66th percentile.

The greatest degree of growth in the entire

Cooperative battery occurred on this sub-test.

The results are most encourageing, and support

the high scores reflected in the criterion refer-

enced section above.
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3.1.3 Grade 3
Introduction

The data gathered for the evaluation of grade 3 objectives is

incomplete and scattered. At times only 8-6 subjects were reported

for criterion referenced data, and 10-15 for norm referenced data.

This interpretation is on the basis of the data reported. Conse-

quently, the interpretation of this data is difficult and it can

only be said that to draw any conclusions concerning the success

of the project with respect to the 3rd grade objectives is unreal-

istic. As a whole, the data can be taken to indicate, and only to

indicate, that third grade achievement was unsatisfactory. It is

impossible to determine whether this was a product of the group

being evaluated or the project itself.

3.1.3.1 Language Arts (Grade 3)

3.1.3.1

.1.1 OBJECTIVE (6.1.6.11

The target population will achieve an acceptable level

of growth with respect to vocabulary development, com-

prehension, context clues, and phonetic and structural

analysis in both Spanish and English, and in written and

oral modes.

.1.1 EyALUATION

1.11 Criterion Referenced Data

This objective was met at the 97% level.

1.1.2 Norm Referenced Data

.1.1.2.1 Comprehension

35
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This objective was measured by

the "listening" sub-test of the

Cooperative Primary Tests and the

Boehm Test of Basic Concepts. See

Tables 9, 10, and Graphs 7, 8 in

Appendix A for supporting data.

Both the pre- and post-test results

of the Cooperative were low, with

some growth shown. The performance

of the entire group on this battery

was low. This may suggest either a

contamination in the instrument, or

an especially low level of achieve-

ment for this group. In view of the

low number of children in this

group, it is not wise to attach much

meaning to these test results.

No norms for the Boehm exist at the

third grade level. Using second

grade norms yields a growth from the

60th to the 70th percentile. While

this information is useless in estab-

lishing the level of performance of

this group, it does suggest that

some significant growth did occur.
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.1.1.2.2 Context Clues, Phoenetic and Struc-

tural Analysis

This objective was measured by the

"word analysis" sub-test of the Co-

operative Primary Tests. See

Table 9 and Graph 7 in Appendix A

for supporting data.

Achievement and growth on this sub-

test was very low. See the previous

discussion of comprehension for a

discussion of the meaning of these

results.

.1.2 OBJECTIVE (6.1.6.2)

The target population will be able to write their own names,

copy short sentences, and write the numerals from 0 to 9 in

both manuscript and cursive writing.

.1.2 EVALUATION

.1.2.1

.1.2.2

Criterion Referenced Data

This objective was reached at the 100% level.

Norm Referenced Data

This objective was measured by the "writing" sub-

test of the Cooperative Primary Tests. See

Table 9 and Graph 7 in Appendix A for supporting

data.
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Achievement and growth on this sub-test was very

low. See 3.1.3.1.1.2.1 for a discussion of the

meaning of these results.

.1.3 OBJECTIVE (6.1.6.3)

The target population will be able to make the necessary

auditony and visual discriminations of relationships

between phonemes and graphemes in both languages and cor-

rectly articulate their reading vocabularies.

.1.3 EVALUATION

.1.3.1

.1. 3. 2

Criterion Referenced Data

This objective was reached at the 94% level

Norm Referenced Data

This objective was measured by the Wepman Audi-

tory Discrimination Test. See Table 10 and

Graph 8 in Appendix A for supporting data.

The results show that pre-test scores were so

low as to possibly be invalid, and post-test

scores, while valid, were well below norms for

the group. These results are not surprising

for a population composed primarily of Spanish-

Sdeaking children. The presence of some growth,

especially in one of the sch00% measured, is

encouraging; while the low level of the scores

clearly indicates an area of concern.
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. 1.4 OBJECTIVE (6.1.6.4)

The target population will be able to demonstrate compo-

sitional skills in both languages by preparing full length

descriptive paragraphs from their own experience. They

will also be able to correctly spell an acceptable per-

centage of their vocabulary words, and use correct grammar

and punctuation.

. 1.4 EVALUATION

. 1.4.1

. 1.4.2

Criterion Referenced Data

This objective was met at the 82% level.

Norm Referenced Data

This objective was measured by the "writing"

sub-test of the Cooperative Primary Tests. See

Table 9 and Graph 7 in Appendix A for supporting

data.

Achievement and growth on this sub-test was very

low. Se 3.1.3.1.1.2.1 for a discussion of the

meaning of these results.
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3.1.3.2 Social Science (grade 3)

3.1.3.2

.2.1 OBJECTIVE (6.1.6.7)

Given an orally administered visual clue examination, the

target population will correctly respond in the same langu-

age in which the question was put to them. The questions

will be designed to measure the student's basic under-

standing of inter- and intra-community relations, and will

cover 5 basic conceptual categories.

.2.1 EVALUATION

.2.1.1 Criterion Referenced Data

This objective was met at the 100% level for the

first three concepts. No data regarding achieve-

ment with regard to the last two concepts was

gathered.
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3.1.3.3 Mathemati cs - (Grade 3)

3.1 .3.3

.3.1 OBJECTIVES (6.1.6.8)

The target population will be able to successfully

demonstrate mastery of the following conceptual areas:

Sets, numbers and numerals, properties, order and relations,

place value, geometry, addition and subtraction, multiplica-

tion and division, fractions, measurement, problem solving.

.3.1 EVALUATION

.3.1.1 Criterion Referenced Data

This objective was met at the following levels:

sets 54%

numbers and numerals 50%

properties 50%

order and relations 59%

pl ace value SO%

geometry 32%

addition and subtraction 50%

multiplication and division 17%

fractions 33%

measurement 45%

problem solving 17%

Mean 42%

.3.1.2 Norm Referenced Data

This objective was measured by the "mathematics" sub-

test of the Cooperative Primary Tests. See Table 9
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3.1.4. Social Science - (rade 1-3)
Sel f Esteem

3.1 .4

.4.1 UBJECTIVE (6.1.6.9)

Given pre- and post-tests at the beginning and end of the

year, the target population will show a statistically higher

score on the Goodenough Harris "Draw-a-Man" or "Draw-a-Woman"

Test, indicating an increase in self-esteem.

.4.1 EVALUATION

.4.1.1 Norm Referenced Data

The Draw-a-Man Test, as described in the Metropolitan

Reading Readiness Test, was administered as a measure

of this objective. While the original intention of the

test constructor in suggesting this instrument was to

measure such variables as deve.lopment of body image,

intellectual growth, and eye-hand coordination, it is

widely accepted among authorities that children's

drawings of people also reflect the development of

thei r sel f-image. To the extent that this is true, the

results of the Draw-a-Man Test can be used as a measure

of self-esteem. See Tables 14, 15, and Graphs 12, 13

in Appendix A for supporting data.

The average score for the norm group at a beginning

first grade level is C, or 2.0 (when A = 4.0, B = 3.0,

C = 2.0, D = 1.0, E 0.0). The target population, with

respect to the important variable of self-esteem, is

indeed deprived.
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Post-test scores showed the target

population at 2.51, or above the

national norms for beginning first

graders by 50% of a grade. It is

clear from these results that growth

did occur. Since no data exists

concerning national norms at the time

the post-test was administered, it

is impossible to determine if this

growth is significant. However, the

trend is unmistakable.

In view of the large amount of data

supporting the idea that self-

concepts among disadvantaged child-

ren are extreffely difficult to im-

prove, it is realistic to view the

growth reflected in these scores as

encouraging.

41
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3.1.5-(Grade 9)

3.1.5.1 Language Arts

3.1.5.1

adallELIAILLALL

The target populaticn will achieve a satisfactory score

on standardized or staff-made tests for language, cover-

ing the following areas: Improved use of English and

Spanish, oral communication, written communication, body

of subject matter, ability to organize and refine,

provements in lexical skills, and listening and compre-

hension skills.

.1.1 EVALUATION

.1.1.1

.1.1.2

42

Criterion Referenced Data

This objective was met at the 100% level.

Norm Referenced Data

The reading and language sub-tests of the

California Test of Basic Skills and the Preubas

Cooperativas Inter-Americanas were used to

measure this objective. See Tables 11, 12, and

qraphs 9, 10, in Appendix A for supporting data.

The pre- and post- results both show low levels

of achievement when the target population is

compared to norm groups. In addition, there is

no growth over this time. The percentile rank

data was taken from tables designed for 8th

grade students since no data for 9th grade students

was available.

44
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.1.1 EVALUATION cont.

The norm referenced data and the criterion

referenced data for this objective are at

variance, suggesting either inappropriateness

of the instruments used in measurement or

difficulty in data gathering. In any case,

it is impossible to draw any clear conclusions

from the data available.
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3.1.5.2 Mathematics Grade 9

3.1.5.2

.2.1 OBJECTIVE _f6.1.8.2)

The target population will be able to achieve a satisfactory

score on standardized tests for math covering the. following

areas: Number systems, operations, sets, equations and

formilas, ge?metry, measures and weights, and social appli-

catiuhs.

EVALUATION

.2.1.1 Criterion Referenced Data

This objective was met at the following levels:

number systems

operations

sets

100%

40%

no data

equations and formulas 27%

geometry no data

measures and weights no data

social applications 12%

total 45%

This objective was not met at the 80% level as

stated in the original project proposal. This

was due to the fact that the Project Population

was in dire need of the basic math skills and

operations before the other areas could be

undertaken. The criteria was drain from stand-

arized tests that accompa f "e mathematics texts

used in the class.
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.2.1 EVALUATION cont.

It is clear from the above data that either

the text used is inappropriate for the target

population, or that the norms used in scoring

the tests are inappropriate for the target

population. A final possibility is that the

processes used in achieving this objective

are unsatisfactory.

It is most likely that both the text used and

the norm group for the tests administered are

inappropriate. All the data is low, with the

exception of the 1007 for the catagory "number

systems" and that is mdsleading since only the

base 10 number system was studied.

,2.1.2 Norm Referenced Data

The mathematics sub-tests of the California

Test of Basic Skills was used to measure this

objective. See. Table 11 and Graph 9 in

Appendix A for supporting data.

Both pre- and post-test data shows a low level

of performance when the target population is

compared with the norm group. Some growth did

occur, with the greatest growth occurring in

the computation section. It is difficult to

determine the significance of the growth since

the tables used to extract percentile were for

eighth grade students. No ninth grade percentile

ranks were available.
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3.1.5.3 Copying Grade 9

3.1.5.3

.3.1 OBJECTIVE (6.1.84)

The target population will be equal to their

non-project peers with respect to social

behavior as evidenced by attendance and overt

manifestations of frustration or anxiety.

.13.1 EVALUATION

.3.1.1

.3.1.2

Criterion Referenced Data

Both intelligence and achievement tests were

administered. The results are presented in the

norm referenced section of this evaluation.

karm Referenced Data

The Lorge-Thorndike Intelligence Test was admini-

stered to measure this dbjective. See Table 13

and Graph 11 in Appendix A for supporting data.

The pre-test IQ equivalent for the group was 89,

which is generally considered to be just inside

normal limits. The post-test results showed a

growth of 3.5 Iq points for a final IQ equivalent

of 92.5. This amount of growth, while not

statistically significant, is impressive when it

is remembered that actual raw scores had to

improve over 5 points to effect the 3.5 IQ point

gain.
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.3.2 OBJECTIVE (6.1.3.5)

The target population will demonstrate an adequate degree

of social adjustment to life on campus, as expressed by

answers to personal interviews and staff-prepared

questionnaires.

.3.2 EVALUATION

Personal interviews were conducted and question-

naires regarding self-esteem and student attitude

were prepared and administered. Unfortunately,

the pressing time schedule of the project staff

did not allow for gathering and collating of this

data, so no evaluation of student growth in this

area is possible.
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3.1.6 Instructional Component-Questionnaires

Introduction

During the first project year, a series of questionnaires were developed

and administered by the project staff. Some of these questionnaires, in

their entirety, and some partially, bore directly upon the instructional

component. They are., therefore, treated in this section of the evalua-

tion under the following headings: Qeneral, school environment, curri-

culum areas, self and others, future school success. A copy of each of

the questionnaires is included in Appendix A.

3. 1 .6

Ceneral

Only one question on the questionnaires relates to this

heading. It is question #6 on the Title VII questionnaire,

which was administered to parents, teachers, administrators,

and teacher aides. See Tables 16-21 and traphs 14, 15, in

Appendix A for supporting data.

On the 6 point rating scale used with this questionnaire,

question 6 received a mean rating of 5.2 - 5.6. It was

rated most highly by teachers and administrators, and less

hi ply by parents and aides, yet vat no time did its mean

rating fall below 4.0.

It is clear then, that the majori ty of the respondents

felt strongly that the project was effecti ve i n broadening

the chi 1 dren ' s personal , cul tural , and educational hori zons .
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.6.2 School Environment

This heading was treated in questions 1, 2, 3, 6, 8, and

10 of both the Student Interview Scale and the Parent

Interview Scale; which ask basically the same questions

of two different populations. It is also treated in

question 11 of the Pupil Rating Scale. See Table 22

and Graph 16 for data on the Student Interview Scale;

Tables 23, 24 and qraphs 17, 18 for data on the Parent

Interview Scale; Tables 25-28 and graph lg for data on

the Pupil Rating Scale. All of the above Tables and

qraphs can be found in Appendix A.

On both the Student Interview Scale and the Parent Inter-

view Scale, questions 1, 2, and 3 (which dealt with the

student's feelings about his teacher, school, and the

children in class) all received over 9010 positive responses,

and at or over 75(i, of the:highest possible response. The

parents rated question g6, which asked how the teacher

felt about their child, ibove their mean response for the

entire questionnaire and at tht, 94-100", loycl with respect

to positive responses. The students, licweve.'"; OE the pre-

test, rated that question at the 71% level. On the post-

test it received 95% positive responses. The opposite

pattern is found on question 8, which asks if it is fun

to learn new things at school. Here the students consis-

tently felt that it was fun to learn new things at school,

and their parents viewed them on the pre-test as enjoying

school much less than on the post-test. The positive
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6.2IchgaLlayirognenti_cont.

effect of the project on the parent's feelings in this

area is suggested by the growth from pre- to post-test.

Pre- and post-test results for questions 10 on the

Student Interview Scale are identical at 93% support,

while on the Parent Interview Scale there is growth from

91% to 93% support, and a drop from 74% to 6770 with res-

pect to the percent of the highest possible score. Neither

the gain in support nor the drop in percent of the highest

possible score are significant. It is likely that the re-

sults suggest high support for the question and around 70%

of total support.

Question 11 on the Pupil Rating Scale, which asked if the

child was participating in ongoing school affairs, was

answered positively for 1-3 graders, with responses near

5.5 on a 9 point rating scale.. Howexer, it was not

answered positively by Sth grade students. This discrep-

ancy is interesting and probably reflects an increasingly

poor attitude towards school developing over this time.

L.L.1UrniqulunAran

This subject was treated in questions 7, 8, 9 of the

Title VII Questionnaire, 4 and 5 of the Student Interview

Scale and Parent Interview Scale; and questions 4, 5, 6, 7,

and 8 of the Pupil Rating Scale. See appropriate graphs

and tables in Appendix A for supporting data.

On the Title VII, the related questions received a m?an

rating of 4.9 on a scale of 6. The distribution of scores
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.6.3 Curriculum Areas cont.

between the questions was even, suggesting no difference

between perceived success in the curriculum areas of

reading, language, and arithmetic.

On the Student Interview Scale, the related questions

were rated highly, receiving around 90% positive responses.

On the Parent Interview Scale, question 4, which asks if

the child likes reading, was answered with 85% positive

responses on the pre-test. On the post-test the percent-

age of positive responses grew to 98%. Question 5, which

dealt with the child's feelings about arithmetic, follnwr-

ed the same pattern; going from 88% to 93% Wh rer:

to percent nf positive responses.

On the Pupil Rating Scale the related questions received

a mean rating of 4,9 for grades 1-3, which is slightly

below the mean rating of the entire questionnaire.

Tle general conclusion to be drawn from the above data

is -nat there was considerable support for the curricu-

lum area uevelkrment in the project.

.6.4 Self and Others

This area of the student's feelings about himself and

about other students is trcm.ed in questions 8 and 11

of the Pupil Rating Scale and questions 3, 1, and 7 of

the Student Interview Scale and Parent Interview Scale.

See Appendix A, Tables 22-28 and graphs 16-19 for

supporting data.

On the Parent Interview Scale and on the Student Interview



.6.4 Self and Others cont.

Scale, all of the related questions are answered with

over 90t7 positive responses, suggesting overwhelming

support of the project's success in postively effecting

the:students feelings about Vhemselves and their

classmates.

On the Pupil Rating Scale tw. .ek:ed questions received

higher ratings than any 3f the other questions on the

instrument. Again, showing overwhelming support for the

project in this area.

.6.5 Future School Success

This area was treated in question 9 of the Parent Inter-

view Scale and the Student Interview Scale and question

12 of the Pupil Rating Scale. See the appropriate

tables and graphs in Appendix A for supporting data.

On the Student Interview Scale and The Parent Interview

Scale, question 9 received 100% positive responses, sug-

gesting extremely high support for the project in this

area.

On the Pupil Rating Scale pre-test, question 12 received

a mean rating of 5.2, which was slightly above the mean

rating of 6.0, which was well above the mean rating for

the entire instrument.
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All instruments used to measure this variable suggest

strong to extremely strong support for the project in

this area. It seems obvious that the students and par-

ents feel that the project is doing a great deal to

make the education of the target population meaningful

and relevent.



3.2 Materials Acquisition Component
Introduction

The materials acquisition component was largely related to the

staff development goal in that much of the identification of needed

materials was to be done in the early staff development workshops.

The delay in initiating those workshops put the execution of many

of the goals in this component behind schedule.

Nevertheless, most of the materials acquisition objectives

were met, and in cases where they were not, either a reasonable

alternative was created or a valuable lesson was learned.

Some objectives, such as those dealing with contracting for

modification of existing materials, were not met due to limited

funding in this area. As a result, many materials were developed

by project teachers in later workshops. A fortunate side benefit

of this condition was the growing awareness on the part of all staff

members for a coordination between materials, curriculum and evalua-

tion. Plans are being developed to begin moving in this direction
next year.

A valuable activity, not included in the original proposal ob-

jectives, was a visit by the project staff to the Materials Acquisition

Project in San Diego. The staff members learned a great deal from

this visit and felt much better prepared to identify materials ap-

propriate to project goals and objectives.

GOAL

The most effective materials available for this project's purposes

will be identified and provided at the least possible cost and early

enough so that their full value will be realized.
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3.2.1 OBJECTIVE (6.2.2.1)

Ay the start of the first semester of the project, the project

staff will certify that all materials required for the first

eight weeks of operation will have been obtained for each

discipline.

3.2.1 EVALUATION

These materials were obtained, as stated in the objective

(see Appendix B for a record of purchases ard dates of deli-

very), but approximately one month later than stated in the

objective.

3.2.2 OBJECTIVE (6.2.2.2)

By the end of this sixth week of the semester, all materials

for the first semester will be on hand or scheduled for deli-

very within two weeks.

3.2.2 EVALUATION

This objective was met as scheduled. Note the time-line at

the end of this section, and also Appendix B for supporting

records.

3.2.3 OBJECTIVE (6.2.2.3)

By the end of the first semester, all materials for the year

will be on hand.

3.2.3 EVALUATION

This objective was met. See the time-line at the end of the

management section and Appendix B for supporting records.
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By the beginning of the second month of the project, the

director and his staff will have completed an analysis of the

materials requirements of the various discipines. Possible

off-the-shelf sources for materials will have been investi-

gated and orders placed, if necessary (not available from

within the district), for materials considered usable in

present form.

3.2.4 EVALUATION

This objective was met by the beginning of September, which

is approximately one month later than originally planned.

A Materials Acquisition Control Chart was not created, as

stated in the Evaluation section of the original proposal.

Instead, a list of all materials ordered, received, and a

record of their dispersal was kept. This list is included

in Appendix B. Note also the time-line at the end of the

management section.

3.2.5 OBJECTIVE (6.2.3.2)

By the end of the first week of the second month of the project,

the staff will have identified materials requirements not

satisfiable by directly-purchasable materials and classified

them as to whether they may be satisfied best by either:

Modification of off-the-shelf materials, or development of new

materials.

3.2.5 EVALUATION

This objective was partially met in November when a materials
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3.2.5 EVALUATION cont.

development workshop was conducted. Examples of teacher-made

materials developed during that workshop appear on pages

114-130 of the Continuing Grant Application for this project.

3.2.6 OBJECTIVE (2.2.3.3)

By the end of the second month of the project, all materials

to be modified will have been reviewed for cost-effectiveness

of in-house vs. contract modification. Either in-house as-

signments will be made or contracts negotiated. Orders will

have been placed for acquisition if they are required mat-

erials.

3.2.6 EVALUATION

This objective was not met due to a lack of funding to support

its implementation, however a materials development workshop

was conducted in November, where many materials were developed

by the project teachers.

3.2.7 OBJECTIVE (2.2.3.4)

By the end of the second week of the second month of the project,

all materials which are not deemed available on an off-the-

shelf-with-modification basis will have been reviewed for cost-

effectiveness as to in-house versus contract development. In-

house assignments or contracts for deveiopment will have been

made.

3.2.7 EVALUATION

This objective was not met due to a lack of funding to support

its implementation.
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3.2.7 EVALUATION cont.

The project staff visited the Materials Acquisition Pmject in

San Diego, where they gained important new knowledge,enabling

them to improve their ability to identify current, appropriate

materials directly related to the project objectives.

Plans for the Staff Development Component for next year include

a series of workshops aimed at effective materials acquisition,

using the knowledge gained at the Materials Acquisition Project.

3.2.8 OBJECTIVE (2.2.3.5)

At the end of each semester, the results of use of the materials

in each discipline will be analyzed for identification of weak-

nesses in the materials. Determination of changes, if any, in

the materials will be made and any desired changes described

in sufficient detail to allow their accomplishment the following

year.

3.2.8 _EVALUATION

At the end of the first semester the materials acquisition act-

ivity was reviewed and modified for the second semester. During

that semester a workshop related to this topic was conducted and

was rated highly by the teachers involved. (See the Staff

Development Component objective.) The teachers also visited

the Materials Acquisition Project in San Diego.

The value of these experiences is evident in the 1971-72 con-

tinuing grant application for this project, where plans for

coordinating materials acquisition with criterion referenced

curriculum development are detailed.
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3.3 Staff Development Component
Introduction

The staff development component was originally to hawl been

developed and administered by Insgroup, Inc., a Long Beach based

firm that specializes in "consulting of the desigo, development and

evaluation of instructional systems." They submitted a proposal

(May 13, 1970) detailing their proposed staff training program which

is re-printed on pages 101-111 of the original project proposal. This

r-sign included a statement of specific sbjectives.

Unfortunately, delay of approval for the staff development

contract forced re-scheduling and re-design of the program. The

program began over two months later than was the original intention,

and the program was re-designed to continue on a monthly basis into

the school year.

The project staff was put in the difficult position of having

to devise a way of evaluation the re-designed staff development program

within a very short period of time. It was impossible to coordinate

the re-designed program with stated objectives and evaluation procedures.

A series of evaluation instruments was developed, and the evaluation

of this component will consist of analyzing their results in terms of

the objectivet imnlied by the instruments used.

The Director of the project and the internal evaluator of the

project were keenly aware of the need for development of a more

meaningful staff development component, which had clearly stated

objectives, procedures, and evaluation instruments. Accordingly,

they developed and submitted to the California State Department of

Education, under the Education Professions Development Act, a proposal
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for the training of bilingual aides. In addition, the Continuation

Grant Application for this project includes a description of plans to

conduct teaching staff workshops centered around the problem of

devising criterion-referenced instrlments to coordinate with the

curriculum detailed in terms of performance Objectives in the instruc-

tional component of the project. Both workshops will carry college

credit and are aimed specifically at meeting the needs of the project.

Goal

A staff development program will be oesigned which will prepare

the teaching and teacher's aide staff to successfully carry out

their responsibility in contributing to the achievement of the

goals and objectives set forth In the instructional and parent/

comunity involvement components. The attainment of this goal

is expected to involve such activities as curriculum design,

educational materials design, and improvement of cooperation and

communication among project staff members.
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3.3.1 OBJECTIVE

The topics covered in Cie workshops will be perceived by the

participuts to have been dealt with in a realistic and mean-

ingful manner.

3.3.1 EVALUATION

A questionnaire was developed, including a question dealing

with this objective (see Appendix Pifor a copy oi the

questionnaire). It was administered eight times during the

project year. On a 9 point scale the mean response over all

eight administrations was 6.6 or 73% of thc total possible

score. The range of responses to this item are from 5.1 to

7.5 (83%).

It can be concluded from this data that the objective was

met for each workshop individually and for all the workshops

together at above a 50% level. Further, it can be concluded

that, on the average, the objective was met at a 73% level.

3.3.2 OBJECTIVE

The ideas presented in the workshops will be perseived by

the participants as applicable to their daily working situation.

3.3.2 EVALUATION

This objective was measured through question W2 on the Title VII

questionnaire mentioned in 3.3.1 above.

On a 9 point scale, the mean response for all workshops was 6.4,

or '1% of the total score possible. The range of responses to

this question was from 4 9 (54%) to 7.6 (84%).



3.3.2 EVALUATION cont.

This objective was met at the 71% level and was never met at

less than the 50% at any one workshop.

3.3.3 OBJECTIVE

The workshops will be perceived by the participants as having

altered or modified their perceptions of the topics presented.

3.3.3 EVALUATION

This objective was met at the 70% level as measured by

question #3 on the Title VII questionnaire contained in

Appendix A. The range of responses to tnis question was

from 51% to 80% of the highest response possible, support

above 50% for every workshop conducted.

3.3.4 OBJECTIVE

This objective was met at the 78% level as measured by

question #4 on the Title VII iluestionnaire contained in

Appendix A. The range of responses to this guestion

was frmm 52% to 8970 of the highest possible score,

showing support above 50% fer every workshop conducted.

3.3.5 OBJECTIVE

The workshops will be perceived by the participants as

having been worthwhile.

3.3.5 EVALUATION

This objective was met at the 78% level as measured by

question #5 on the Title VII questionnaire contained in
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3.3.5 EVALUATION cont.
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Appendixjk. The range of responses to this question

was from 56% to 89% of the highest possible score,

showing support above 50% for every workshop conducted.

3.3.6 OBJECTIVE

The staff development liorkshops conducted from August 30

to October 10 will be perceived by the participants as

having met their needs with relation to dealing with

learning problems in the classroom within the following

curriculum areas:

3.3.6.1 Reading

3.3.6.2 Social Science

3.3.6.3 Arithmetic

3.3.6.4 Oral Spanish

3.3.6.5 Oral English

3.3.6.6 Positive Self-Image

3.3.6 EVALUATION

The combined curricular objectives were seen as met at an

above average level by 76% of the respondents. This

measure is taken from responses to a questionnaire adminis-

tered at the end of a ten-day workshop for the project staff.

The questionnaire was designed with a 5 point scale and is

included in Appendix C.

3.3.6.1 This objective was seen as met at an average

level or above by 70% of the respondents.
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3.3.6 EVALUATION cont.

3.3.6.2 This objective was seen as met at an average level

or above by 54 of the respondents.

3.3.6.3 This objective was seen as met at an average level

or above by 56% of the respondents.

3.3.6.4 This objective was seen as met at an average level

or above by 88% of the respondents.

3.3.6.5 This objective was seen as met at an average level

or above by 87% of the respondents.

3.3.6.6 This objective was seen as met at an average level

or above by 94% of the respondents.

It is interesting in this connnection to note that the areas

where the objective met with the greatest degree of success

(Oral Spanish, Oral English, Positive Self-Image) are those

areas of major importance to the project in that they relate

most closely to primary needs of the project population as

bi-lingual and culturally deprived.

3.3.7 OBJECTIVE

The participants of the August 30 to October 10 workshop will

perceive the skills prescribad in that workshop as in the pro-

cess of being learned by the students in their classrooms.

This objective deals specifically with the following curricular

areas:

3.3.7.1 Reading

3.3.7.2 Social Science

3.3.7.3 Arithmetic
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3.3.7 OBJECTIVE cent

3.3.7.2 Social Science

3.3.7.3 Arithmetic

3.3.7.4 Oral Spanish

3.3.7.5 Oral English

3.3.7 EVALUATION

The combined curricular objectives were seen as met at an

average or above level by 88% of the mspondents. This

measum is taken from responses to a questionnaire adminis-

tered at the end of a ten-day workshop for the project

staff. The questionnaire was designed with a 5 point scale

and is included in Appendix C.

3.3.7.1

3.3.7.2

3.3.7.3

3.3.7.4

This objective was seen as met at an average

level or above by 71% of the respondents.

This objective was seen as met at an average

level or above by 82% of the respondents.

This objective was seen as met at an average

level or above by 100% of the respondents.

This objective was seen as met at an average

level or above by 100% of the respondents.

This objective was seen as met at an average

level or above by 88% of the respondents.

3.3.8 OBJECTIVE

During the lust 30 to October 10 workshop the participants

will perceiL a interpersonal relationships among their

school staff at an average level or above. This objective
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3.3.8 06JECTIVE cont.

is directed at two levels:

3.3.8.1 Total school staff level

3.3.8.2 Team level

3.3.8 EVALUATION

3.3.8.1

3.3.8.2

This objective was met at a 68% level as

measured by the response of the participants

to the following statement: "Interpersonal

relationships among the total staff at my

school are: poor, fair, averages above

average, excellent."

This objective was met at a 91% level as

measured by the responses of the participants

to the following statement: "Interpersonal

relationships among the total staff at my

school (at a team level) are: poor, fair,

average, above averagL:, excellent."

3.3.9 OBJcCTIVE

During the August 30 to October 10 workshop, che participants

will perceive their classroom routines as working at an

average or above.
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3.3.9 EVALUATION

This objective was met at an 87% level as me3sured by the

responses of thee participants to tne following question:

"How are classroom routines working?" The responses were

recorded on a 5 point scale with the units labeled: poorly,

below average, average, above average, excellent.

3.3.10 OBJECTIVL

During the August 30 to October 10 workshop, the participants

will perceive their staff meetings as meeting their needs in

school at the average level or above.

3.3.10 EVALUATION

This objective was met at a 64% level as measured by the

responses of the participants to the following question:

"Do staff meetings meet your needs in school?" The responses

were recorded on a 5 point scale with the units labeled:

poorly, below average, average, above average, excellent.

3.3.11 OBJECTIVE

Juring the August 30 to October 10 workshop, the participants

will perceive communication among their staff members at school

to be at the average level or above.

3.3.11 EVALUATTR

This objective was met at a 70% level, with 47% responding

at the "excellent" level as measured by the responses of the

participants to the following statement: "Communication among
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3.3.11 EVALUATION

staff members at my school is: poor, below average, average,

above average, excellent."

3.3.12 OBJECTIVE

The teachers will perceive their teacher's aides ir a

positive manner in the following areas:

3.3.12.1

3.3.12.2

3.3.12.3

3.3.12.4

3.3.12.5

3.3.12 EVALUATION

This objective,in general, was met at an 85% level on a pre-

test basis and at 93% on a post-test basis. The mean growth,

for all of the areas listed below (.3.12.1/.2/.3/.4/.5) was

8.4% between pre and post-test. This data was gathered through

administration of a questionnaire (Title VII Evaluation,

Instructional Aides Program, Teacher Questionnaire) consisting

of 5 questions and using a 9 point rating scale. The

The instructiohal aide will have modified the

children's academic performance.

The instructional aide will have helped the

children to gain communication skills.

The instructional aide will have stimulated

the children's interest in school activities.

The instructional aide will hive helped the

children develop positive self concepts.

The instructional aide program has been worth-

while.
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3.3.12 EVALUATION cont.

questionnaire was administered to the project teachers on

two different dates (2/70 - 5/71).

3.3.12.1

3.3.12.2

3.3.12.3

3.3.12.4

This objective was met at the 78% level on

the pre-test and the 91% level on the post-

test. This objectiye received the lowest

rating of all the objectives on the pre-

test. On the post-test, its ranking was

also last, but it was with this objective

that the greatest growth occurred (13%).

This objective was met at the 84% level on the

pre-test ahd the 93% level on the post-test.

The grwth for this objective between pre-

and post-test was 9%.

This objective was met at the 90% level on

the pre-test and the 92% level on the post-

test. The growth for this objective between

pre- and post-test was 2%. Since the initial

ranking was so high, the relatively small

growth is expected.

This objective was met at the 80% level on the

pre-test and the 88% level on the post-test.

The growth for this objective between pre and

post test was 8%

69



3.3.12.5 This objective was met at 92% level on both

the pre- and post-test, making growth between

tests O. Again, the initially high score

of this objective made it difficult for any

measurable growth to occur.
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3.4
Parent/Community

Involvement
Component

Introduction

Plans in the
original

proposal called for the
establishment

of an
Advisory

Committee, which was to
consist of 10

parents
(divided

oroportionately among
Spanish- and

English-language
environment

families), one
teacher, two

teacher's aides, a rep-
resentative of the

district
administration, and at least onerepresentative each from

business and
industry in the

community.
This plan was very much

altered during the first year of
the

project as a more clear view of the needs of the
community

formed in the minds of the
project staff.

Accordingly,
indivi-

dual parent
organizations, called Parent Clubs, were formed at

the school level. They
functioned to unite

parents,
teachers,

and
children of the

project; and to make
communication between

tne project staff, the school
administration, and the

community

flow more
freely. What evolved was a

very vital and active
grassroots

organization of project
parents.The

Advisory
Committee was formed out of

representatives of

tbe
Parent's Club

members.
Another group, the

Executive Board ofSuperintendent's, was also
formed. The

Executive Board,
,:omposed

of Oct
Superintendents of the

various school
districts in the

project,
carried out the main

policy making
function

originally
designed to be

conducted within the
Advisory

Committee. The
Advisory

Committee served as a
communication link between the

Parent Clubs and the
Executive Board.
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Introduction cont.

This organization vos more complicated than the originally

proposed single Advisory Committee plan, and heavily taxed the

energies and time of the project director and project evaluator,

who attended all three group's meetings. However, the vl2w of

the project staff is that the three-group approach more closely

fit the needs of the community at the ime and served as a

valuable first step in realizing the intended function and

composition of the Advisory Committee. The project staff intends

to make further steps next year towards fully reaching the objec-

tives in this component related to the Advisory Committee. They

also intend to retain the Parent Clubs and the Executive Board,

for they have proven to be valuable additions to the original

proposal.

Qoal

Effective means will be sought to involve the parents of the

community in the development of meaningful educational pro-

grams for their children.
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3.4.1 UBJECTIVE

At the end of the first year each participating district will

have formed an Advisory Committee consisting of 10 parents

(divided proportionately among Spanish- and English-language

environment families), one teacher's aides, a representative

of the district administration, and at least one representative

eaco from business and industry in the community.

A chairman and a secretary will be designated with the chair-

man also serving as the group's representative to the Project

Steering Committee.

3.4.1 EVALUATION

This objective was re-structured during the operation of the

project. It was found to be more effective and convenient

to organize the Advisory Commitcee with respect to the Parent

Clubs which were operating effectively at the individual

school level. Two parents from each Parent Club were elected

to sit upon the Advisory Committee and represent their Parent

Club.

Minutes of the Advisory Committee meetings are kept for most

of the meetings, and are at the Title VII Office. They com-

prise a rezord of Committee activities, and also act as

supporting data for this portion of the evaluation.

3.4.2 OBJECTIVE

By the end of the eighth week of the project the first monthly

edition of the bilingual newsletter will have been prepared and

distributed.
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3.4.2 OBJECIVE cont.

Distrib:_ion will be to parents of participatiho students,

mass-media organizations, and community organizations.

The newsletter will contain information on the following:

3.4.2.1 Policies developed by the Advisory Board

3.4.2.2 Coming events

3.4.2.3 Classroom activities

3.4.2.4 Personal news uf students, teachers and parents

3.4.2.5 Recognition for achievement by students

3.4.2.6 Community news related to project

3.4.2.7 Progress reperts on the project

3.4.2 EVALUATION

This objective was not met, due to the absence of sufficient

clerical personnel to put it into action.

It was the decision of the project staff to reduce the priority

of this objective rather than seek to involve teachers and

parents in an attempt to meet it. The rationale for this de-

cision was their over-riding feeling that such a task would

be perceived as a burden by th2 already heavily involved

teachers and parents. As such, its net effect would be to

lower morale and reduce the effectivenr.Iss of this component.

3.4.3 OBJECTIVE

By the end of the year 90% of parents of children in the pro-

ject will demonstrate interest in the project by:

3.4.3.1 having made at least two visits to the classroom

3.4.3.2 responding favorably to questionnaires sent to



3.4.3 OWECTIVE cont.

the home.

3.4.3.3 having committed to participte in at least

one event or activity of the program

3.4.3 EVALUATION

This objective was met at a lower %age level.

3.4.3.1

3.4.3.2

It was 78% effective with 70% of the parents

making at least two visits to the classroom.

Supporting datailis provided in Appendix D in

the form of a list of parents who visited the

classrooms, and the dates of their visits.

These lists were compiled by the various

teachers in the Teacher Evaluation Handbool:,

an example of which is presented in Appendix

E.

A sample of the Parent Interview Scale is

included in Appendix D.

. An analysis of the results shows a 93% favor-

able response on the part of the parents when the

questionnaire was first administered, and a 99%

positive response at the second administration of

the questionnaire. Not only is the degree of

parent support for the project, as measured by

this questionnaire, impressively high; there is

also a net mean growth of 7% between administra-

tions.

The greatest growth occurre4 on question #1, "Does
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3.4.3 EVALUATION cont.

your chi/d like school?" The most positively

answered question in both administrations (100%)

was, "Will school help your child get a good

job some day?"

Looking at the data in a different way, that is

comparing the degree of positive response to

the highest degree of positive response possible

(to the ideal), yields another interpretation.

This shows a pre-test level of 62% and a post-

test level of 76%, suggesting room for growth

towards the clearly difficult goal of 100%

support from all parents.

Data extracted from the Teacher Evaluation Hand-

book shows that the teachers felt that 567 of

the parents responded favorably to the question-

naire. It is interesting to note the degree to

which the teachers apparently underestimated

parent support of the project.

3.4.3.3 This objective was met at the 55% level with 50%

of the parents involving themselves as partici-

pants in at least one activity or event during

the duration of the project.

Tabulations were extracted from the Teacher's

Title VII Evaluation Books described on pages

65-112 of the Continuation Qrant Application for
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3.4.3 EVALUATION cont.

this project. See Appendix A for an example

of such an Evaluation Jook.

3.4.4 OgJECTIVE

At least 50% of parents whose schedule permits them to act

as paraprofessionals in the classroom will do so during the

first year of the project. By the end of their first year 90%

of these will be able to perform their duties to a proficiency

level of at least 80% according to a staff-developed check

list.

3.4.4 EVALUATION

This objective was met in part. 36% of the parents did act as

paraprofessionals during the. year, yielding a 72% level of

attainment for this objective. This data was extracted from

the Teacher Evaluation Handbook. No data was gathered on the

available pool of parents for meeting this objective, and no

figures or records were kept indicating the number of parents

involved in paraprofessional activities. An c .!ective check

list of the proficiency of parents as parapro.2sionals was

r.ot developed.

Neverless, parents were extensively involved in the classroom,

contributing their time and talents to improve the educational

program of their children. Many of them volunteered to allow

the project staff to photograph them at their various occupations

and have this material used in the classroom. The minutes of the

various Parent Club meetings hold frequent references to parent



3.4.4 PALUATION cont.
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involvement in classroom activities.

3.4.5 OBJECTIVE

At least 50% of project parents will avail themselves of one

or more of the educational opportunities afforded by the

project during the first year.

3.4.5 EVALUATION

This objective was not met. A list of educational opportuni-

ties available in the. area was compiled and disseminated to

the parents. However, no records were kept showing the

number of parents who availed themselves of this opportunity.

See Appendix D for a copy of the educational opportunities

1 ist.

3.4.6 OBJECTIVE

At least 80% of project parents will exhibit a minimum def. ve

of home reinforcement by indicating that they regularly re-

view work samples brought home by their children.

3.4.6 EVALUATION

This objective was met at a 71% level with 75% of the parents

indicating that they regularly reviewed their children's

school work. This data was extracted from the Teacher's

Evaluation Notebooks, where each teacher kept a recct of

notes sent home to parents indicating review of wor; c(

and of individual conferences held.
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3.4.7 OBJECTIVE

At least 80% of the project parents have demonstrated their

desire to further the aims of the project by attending at

least two of the Advisory Committee meetings during the

first year.

3.4.7 EVALUATION

Since the composit:on of the Advisory Committee was altered

eter this objective was written, it is difficult to deter-

mine precisely if tnis objective was met. It is clear that

80% of the project parents did not attend at least two

Advisory Committee meetings. However, it is equally clear

that two parents from each Parent Club did attend the

Advisory Committee meetings most of the time.

The range of parents attending is more narrow than the

intention of the objective, but the frequency of parental

attendance is higher than that specified in the objective.

In view of this alteration of the:Advisory Committee composi-

tion, and considering what seems to be the spirit of the

objective, it seems fair to state that this objective was

nearly, if not entirely met.

3.4.8 OBJECTIVE

The community will demonstrate understanding of and interest

in the project by publishing at least three press releases

in the general-circulation newspapers of the area during the
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3.4.8 OBJECTIVE cont.

year (English language only as there are no Spanish language

newspapers in the project area).

3.4.5.1 Both English-language and Spanish-language radio

and television news programs in the project area

will carry at least three releases on the project

during the year.

3.4.8 EVALUATION

This objective was met. See Appendix D for a sample of the

various newspaper clippings collected throughout the year.

3.4.8.1 Television and radio coverage of the project was

not as satisfactory as newspaper coverage, and no

data was kept to provide information concerning

the frequency of such news releases.

3.4.9 OBJECTIVE

During the first year a speaker's bureau will be formed from

project personnel to present information on the project to

gatherings of Nexican-American and Anglo fraternal and civic

organizations. This group will furnish speakers for at least

one meeting of each such group in the project area.

3.4.9 EVALUATION

This objective was not met. A speaker's bureau was not formed

until late in the project year, and it did not form early

enough to become active. It is the intention of the project

staff to meet this objective early next year.
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3.4.10 OBJECTIVE

During the year the project staff will distribute news

releases to the mass-nedia representatives in the community

relative to project activities. Releases will be made at

least once each month and will be in both Spanish and English

for use on radio-television as well as in newspapers.

3.4.10 EVALUATION

This objective was only partially met, largely due to a

shortage of clerical personnel to put it into operation.

Announcements of Parent Club meetings were carried, in

Spanish, over the local radio station, but monthly releases

for radio, television, and newspaper concerning project

activities were not supplied.

With adequate funding in this area, it is expected that

this objective will be met next year.

3.4.11 OBJECTIVE

The administrative officer assigned by each district to

Project Hac,..tr Vida will continually solicit speaking engage-

ments for members of the project speakers bureau. Engage-

ments will be solicea until each Anglo and Mexican-American

iic and fraternal organization in the community has agreed

to be ad. dssed at least once by a member of the bureau.

3.4.11 EVALUATION

This objective was partially met. The formation of the

speaker's bureau was delayed until late in the projectlyear.

However, the project director and the project evaluator
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3.4.11 EVALUAlION cont.

have spoken on behalf of the project to various community

groups, such as the Rotary and Lion's Clubs, the Mexican-

American Political Association, and various P.T.A.'s. A

record of these speaking engagements and their dates is

provided in the Appendix.

3.4.12 OBJECTIVE

By the er.; of the first week of the project the partici-

pating districts will have selected their representative

for the Advisory Committee and the Project Director will

have selected the parents, staff, business and industry

representatives. All will have attended an orientation

meeting where they will have been indoctrinated in the

goals of the project and the functions of their committee.

The committee members will be. invited to participate in:

3.4.12.1 identification of policy requirements for

management of the project

3.4.12.2 establishment and evaluation of objectives

relative to parent, teacher, and student

development during the program

3.4.12.3 dissemination of information on the project

to other parents and the community at large.

3.4.12 EVALUATION

The Advisory Committee was formed in November rather than in

the first week of July. This delay was due, in part, to the

realization on the part of the project staff that the already



3.4.12 EVALUATION cont.

active and vital Parent Clubs would better serve as a base

for community involvement than the projected Advisory Committee.

See the time-line at the end of the management section for a

record of event dates related to this component.

3.4.12.1

3.4.12.3

This objective was not met. Policy requirements

for the management of the project were established

by the Executive Board of Superintendents rather

than the Advisory Committee in the coming year.

This objective was met through the use of the

news media (as described in 3.4.81.10), and

through the close communication between Advisory

Committee Members and Cie Parent Clubs. Since

representatives from the Parent Clubs also were

members of the Advisory Committee, the kind of

close communication intended by this objective

was effectively met as Advisory Committee members

returned to their Parent Clubs to discuss their

activities in the Advisory Committee.

3.4.13 OBJECTIVE

By the end of the fourth week of the project the Advisory

Committee will have established a sub-committee on news dis-

semination for the purpose of issuing a monthly newsletter

to the parents of participating children and the community
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3.4.13 OBJECTIVE cont.

at large.

The committee will consist of a teacher and tido parents.

3.4.13 EVALUATION

This objective was not met. The project staff, and the

members of the Advisory Committee felt other matters to be

more important and time was not available to turn attention

to meeting this objective.

3.4.14 OBJECTIVE

Prior to the end of the sixth week of the project the

Advisory Committee will have, submitted a plan for

communicating the goals of the program to participating

parents and providing the means for their active partici-

pation in the project.

These plans will provide the means for allowing:

classroom visitation by parents

participation in paraprofessional activities by parents

3.4.14.1 participation in adult education programs

3.4.14.2 active home reinforcement of learning

3.4.14.3 participation in Advisory Committee work

3.11.14 EVALUATION

Th 's objective was partially met. Plans for classroom visita-

tions by pare

reinforcement of learn

nts, for paraprofessional activities, active home

ng, did occur; Out they were largely

her than the Advisorythe work of the project staff ra

Committee. Plans for participation in adul

86

t education prolorams

84



85

3.4.14 EVALUATION cont.

never materialized. Plans for participation of other

parents on the Advisory Committee were partly reached with

the decision to draw Advisory Committee members from the

Parent's Club, and also with the formation of the Speaker's

Bureau.

The general objective, the "communicating (of) the goals of

the program to participating parents" was partially reached

through the development and administration of the Title VII

Questionnaire.

Analyzing these results with respect to this objective requires

a couple of approaches. First, it is important to look at

the response of parents to the questicnnaire, noting that the

degree of positive responses shown by this group (91%) was

well above the average for the total group, and above any other

single group responding (teachers, administrators, teacher aides).

This suggests an extremely high degree of parental support for

the project and its goals. Note also that their average res-

ponse for the entire questionnaire (5.1 on a scale of 1-6) is

again higher than the average response for the total group and

for any single group within the total group responding. This

is another indication of the high degree of parental support

enjoyed by the project.

Another possibility is to look at the specific questions on

the questionnaire most closely directed to this goal and the

parent/community component in general. The pertinent questions

would seem to be the following:
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4. Your judgment of cooperative relations exist-

ing between the school, home and community

as a result of the Title VII program.

10. Your judgment of the communit,y's receptive-

ness to the objectives of the Title VII

program.

13. Your judgment of the adequacy of local

news coverage of the Title VII program.

14. Your judgment of parent acceptance re-

garding objectives of the Title VII

program.

15. Your judgment of parent participation

regarding objectives of the Title VII

program.

The average responses of the total group to these questions

was 4.7 on a 1-6 scale. This compares favorably with the

average response of the total group to the entire question-

naire (4.5). The degree of support shown by the total group

to these questions is 75%, which is 8% above their support

for the entire questionnaire. The obvious conclusion to be

drawn from these figures is that the entire population working

on the project eong with the parents themselves, saw the

effectiveness of the parent/community component as very high.

3.4.15 OBJECTIVE

During the year each teacher will contact each parent 0
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telephone or in person at least six times to review each

child's academic and social progress and learn more about

the child's background. At least two of the six calls will

be personal, either at home or in the school.

3.4.15 EVALUATION

This objective was met 51%. The data drawn to support

this conclusion comes from information recorded in the

Teacher Evaluation Notebook, an example of which is included

in Appendix A.

3.4.16 OBJECTIVE

The project staff will prepare a set of guidelines to be

followed by parents participating in classroom activities

as paraprofessionals. An objective checklist, to be used

in evaluating performance, will also be prepared. Orienta-

tion sessions will be held during the first week of the

program in which paraprofessionals will be indoctrinated to

the goals of their position and the specific methodology to

be followed.

3.4.16 EVALUATION

This objective was not met. Parents were used as para-

professionals within the project classrooms, and records

of their contributions and activities can be found in the

various Teacher Evaluation Aotebooks, and the minutes of

the various Parent Club meetings.



3.5 Management

The management tools used the first year in Project

"Hacer Vida" were a PERT chart, flow diagrams and time-

lines. The PERT chart and the time-lines (which follow)

were the most useful tools.

Although some events did not occur on the antici-

pated dates, the majority of them occurred within a reason-

able length of time.

Through no fault of the project staff, but through

uncontrolable situations, few of these events were fur-

ther prolonged. The staff is already making plans to moet

the nvents that were not met on time this year, for the

second project year.

In general, the successful management of the project

was due to a genuine effort by the project staff.
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4.0 Summary and Conclusions

The standardized measuring instruments in the instructional

component leave much to be desired as stated in that component.

The population on which these instruments were normed is a dif-

ferent population than that Jf Project "Hacer Vida". However,

they do measure what they purport to measure; therefore, these

instruments may be valid and reliable, but may not be appropriate

for this population. The project is making an attempt to have

criterion referenced measuring instruments developed for the com-

ing project year.

Due to the delay of the pre-service staff development, most of

the teachers were gone the first few critical months of the pro-

ject year. This caused a delay in the selection and ordering of

materials as well as in preparing the teachers for the beginning

of the project school year. This delay also caused a re-schedul-

ing of events in the staff development component. This moved the

staff development workshops up, making the last workshop the later

part of March. These weekend workshops combined with all the other

duties that they were responsible for, put an undue stress on the

project teachers and staff.

Many revisions have been made in the areas of materials acqui-

sttton and development and staff development for the second year,

The staff has benefited greatly from this first year's efforts

and is looking forward to the coming year,

The parent clubs have proven to be very successful in most

school; while the Advisory Committee, which is partly made up of

parents from the parent clubs can still be improved.
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The Executive Board of Superintendents proved to be of great

value to the project staff. One function which they provided was

that of making immediate decisions. At least two thirds of the

members were always present when a meeting was called.

It is hoped that these three groups can be joined at some

point, so that they may work with greater effectiveness for the

betterment of the project.

In conclusion, the project staff and everyone involved is

looking forward to a successful second year.
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Table 5

Grade 1

PRUEBA BOEHM

SCHOOL N TOTAL GROWTH

I

A Pre 30 28.7 4.8
Post 29 33.5

B Pre 11 36.8 4.9
Post 12 41.7

C Pre 22 34.0 3.9
Post 20 37.9

D Pre 8 36.0 2.2
Post 9 38.2

E Pre 5 28.2 14.1
Post 3 42.3

F Pre 29 28.0 7.5
Post 27 35.5

G Pre,026 22.8 18.1
Post'24 40.9

H Pre27 27.4 9.0
Post 23 36.4

I Pre)329 18.8 11.9
Post 27 30.7

Total N Post 174.0

Mean 27.5
36.2

Percentile 20
Rank 1 30
Growth 10 _____ _..,

Total: Mean Raw Scores

122

Growth: Mean Raw Scores
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Table 6

Grade 1

WEPMAN AUDITORY DISCRIMINATION TEST

SCHOOL N X GROWTH

A Pre 29 17.2 7.4
Post 30

B Pre 11 24.2 -.9
Post 11 23.3

C Pre 20 25.8 3.6
Post 17 29.4

D Pre 9 20,2 9.2
Post 9 29.4

E °re
5

16.8 3.6
Post 20.4

F Pre 28 23.4 -.8
Post 29 22.6

G Pre 23 16.3 8.5
Post 23 24.8

H Pre 26 19.5 6.9
Post 25 26.4

Pre 26 19.5 5.0
PObt 29 24.5

,

re 77.-0'Total N 13 t 178,0

Total Mean Pre
.ost

20.3
25 0

Growth 4,8

X = Mean correct x scores

123
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Table 8

Grade 2

PRUEBA BOEHM

.
,

SCHOOL N MEAN SCORE MEAN GROWTH

B Pre 13 32.7 2.0
Post 14 34.7

D Pre 6 45.0 .8
Post 5 45.8

E Pre 10 41.3 1.1
Post 10 42.4

Pre ZY
Total N Post 29

Pre 38.2
,

Total Mean Post 39.3
Irre 25

% Rank Post 15

Graath -10

Mean Score: Mean Raw Score

125
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Table 8A

Grade 2

WEPMAN AUDITORY DISCRIMINATION

SCHOOL N X GROWTH

I

B Pre 13 24.8 4.3
Post 10 29.1

D Pre 6 16.5 12.5
Post 5 29.0

E Pre 9 22.7 12.9
Post 13 26.5

"X" score: Mean correct "X scores

Tota 're 28
Post 28

Total Mean 2 i

27.9
GROWTH 5.5

Note: 36 "X" or above is at age norm

25 "X" or below may be invalid
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Table 10

Grade 3

PRUEBA BOEHM

SCHOOL N MEAN SCORE GROWTH

B Pre '8 45.0 3.2
Post 5 48.2

D Pre 8 44.1 1.9
Post 8 46.0

Total N g:t-li

Total Mean
Fre
Post

447
46.9

1Growth

Mean Score: Mean Raw Score

128
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Table 10A

Grad9 3

WEPMAN AUDITORY DISCRIMINATION TEST

SCHOOL N X GROWTH

B

D

Pre 8

Fost 6

Pre 9
Post 9

17.6
28.1

28.7
27.7

10.5

-1.0

Total N Ttrè-77---
Post 15

Total Mean 're

Post 27.9

Growth
I

4.4

"X": Mean correct "X" responses

Note: 37 or above is at age norm
25 or below may be invalid
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TABLE 14
DRAW-A-AAN

Grade I

.,CHOOL N I SCORE

A PRE 31 1.45
POST 31 2.13

B PRE 10 3.00
POST 13 3.54

C PRE 21 2.33
POST 20 3.00

r PRE 10 1.40
POST 10 2.60

E PRE 5 1.40
POST 0

F PRE 26 1.50
POST 29 2.07

G PRE 30 1.83
POST 28 3.18

H PRE 24 1.50
POST 24 2.38

I PRE 30 1.70

POST I 30 2.03

=0111.

TOTAL N PRE 1.87

POST 1.85

TOTAL PRE 1.74
MEANS POST 2.51

'GROWTH .77

131

SCORE: The original scores
were reported as grades
(A,B,C,D,E) and converted
according to the following
values:

A = 4

B = 3

C = 2

D = 1

E = 0

Mean scores distribute
themselves on a rational
number line as follows:
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TABLE 15
DRAW-A-MAN TEST

Grade 1

NATIONAL NORMS PRE TEST POST TEST

A 7% 6% 15%

B 24% 15% 38%

C 38% 37% 30%

D 24% 31% 14%

E 7% 11% 3%

NATIONAL MEAN

PRE-TEST MEAN

POST-TEST MEAN

C = 2.0

C/D = 1.74

B/C = 2.51

Student distributions by grades scored
for national average, pre-test and post-test children
in the first grade
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TABLE 21
TITLE VII QUESTIONNAIRE

RESULTS REPORTED IN MEAN RATING1 SCALE SCORES

FR CATEGORIES OF RESPONDENTS
i ciYafOR TEACHER AIDE PARENT MEAN E§.T POSSIBLE SCO-REI

4.2 I 3 5 3.5 5.2 4.3 48

3 4.0 3 8 2 6 5./ 4.6 51

4 4.4 4.7 5 0 5.1 4.8 53r
t 5
k--

7.5 4.8 4 2 5 0 5.6 Li2

6 7.2 4.6 4 2 5 4 5.6 62

7 6.9 4.6 4 2 5 4 5 5 61

7.2 4 7 4 0 5.2 5.5 61

9 5.4 4.5 4.7 5.0 5.0 56

10 6.3 4.0 4.0 5.2 5.1 57

11 7 4 5.5 5.7 7.4 6.8 76

12 7.5 5.2 5.6 7 5 6.8 76

13 4.7 3.6 3.7 5 6 4.7 52

14 6 9 4.7 4.8 6.9 6.2 69

15 6.7 4 2 4 6 6 7 6 0

_
67

TOTAL :'
GROUP

MEAN irf
GROUP

86 3 62 4 .0.9 81.3

6.2 4 5 4 4 5.8 61
t -lie-777

POS. SCUT 69 50 49 64
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Table 24

PARENT INTERVIEW SCALE

School Grade Question # Reported in % of Highest Possible Score
...A

Pre-Test 1 2 3 4 5 6 7 8 9 10

C i' 78 92 89 81 86 100 94 97 97 89

F 1 93 97 90 87 70 90 83 97 100 70

G 1 95 100 95 98 85 88 85 98 100 67

E 1 63 63 56 0 62 56 81 63 76 31

2 39 46 54 32 56 25 39 36 68 39

3 40 70 60 20 20 50 70 30 70 50

46 54 56 20 31 39 57 43 70 39

c 1 85 90 90 68 68 85 83 80 83 70

F 1 100

G 1 98 93 91 87 86 93 91 95 95 70

2

3

I 92 96 85 92 92 81 73 96 96 54

H 88 95 83 79 60 90 90 90 95 95

TOTAL Pre
TOTAL Post %

Turr-rmalir-7721---11-47-779 ---116 119 139 152-148 145 120

TOTAL # Possible 162

% 75 83 80 72 73 86 94 91 90 74

ir613 172 1 153 -137UTOTAL # Gotten --744 16U160
Total # Possible 212

% 79 81 77 72 68 77 75 79 SO 67

Pre Post
Total # Gotnr = 1,323 Total # Gotten = 1,604
Total # Possible = 1,620 Total # Possible = 2,120

= 82 = 76

Total Loss = %6
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Table 27

PUPIL RATING SCALE

Pre-Test

N=113

N= 16

N= 15

N=144

N=169

Grade Average Score by Question

4 5 6 7 8 9 10 11 12 Total

1 3.4 3.9 3,4 3.3 4.1 3.7 3.9 3.7 4.2

2 3.2 3.8 3.2 3.2 4.0 3.6 4.0 4.0 4.0

3 4.0 4.3 4.5 4.6 5.0 4.4 4.8 4.6 3.9

Total 3.6 4.0 3.7 3.7 4.4 3.9 4.2 4.1 4.0

9 3.9 3.6 4.6 3.5 4.0 3.4 3.5 2.6 3.3 3.5

1 3.1 4.7 3.4 3.1 5.7 5.4 4.6 5.4 4.4

2 4.2 5.2 4.7 5.9 4.7 5.5 5.0 6.0 5.7

3 3.7 4.1 4.0 4.0 4.1 4.4 5.1 5.6 3.7

Total 3.8 4.8 4.2 4.6 4.8 5.2 4.9 5.7 4.8

1 4.9 5.1 5.5 5.1 4.8 5.3 4.9 5.4 5.9

1 5.6 5.7 5.7 5.4 5.4 5.5 5.3 5.5 6.2

1 5.8 5.3 5.8 4.5 6.6 5.6 6.2 7.1 5.4

1 1.7 3.6 4.3 4.7 4.6 4.1 4.4 5.4 5.0

1 4.1 5.7 6.1 5.5 6.2 5.8 5.9 6.3 6.2 5.8

2 4.3 4.8 4.3 5.1 4.8 4.9 4.7 5.4 5.2 4.8

3 3.9 4.2 4.3 4.3 4.6 4.4 4.9 5.1 3.8 4.4

Total 5.1 4.8 4.9 4.7 5.2 5.0 5.1 5.6 5,2 5.1

* 9 4.3 4.6 4.9 4.5 5.0 4.7 4.8 5.1 5.0 4.5

Total

*Total Including 9th Grade
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Table 28

PUPIL RATING SCALE

School Grade Average Score By Question

Post-Test 4 5 6 7 8 9 10 11 12 Total

1 4,8 5.0 4.3 4.3 4.8 5.3 4.5 5.5 5.3

2 7.8 7.6 7.0 6.0 6.1 6 7 5.8 7.4 8.6

Tote 6.3 6.3 5.7 5.2 5.5 6.0 5.1 6.5 6.9

1 4.3 4.3 4.5 5.5 4.7 4.7 4.8 5.8 4.1

2 3.5 3.5 4.2 4.5 4.7 4.5 4.7 4.8 4.5

3 5.2 4.8 4.4 4.7 5.2 4.9 5.1 5.2 4.7

Total 4.4 4.3 4.4 7.0 4.9 4.7 4.9 5.4 4.3

9 5.6 3.4 5.1 3.4 5.6 2.8 3.9 2.7 3.8 4.0

1 1.8 2.6 4.4 3.0 4.8 3.2 3.6 3.2 2.8

1 4.0 4.4_ 4.8 4.6 5.3 4.8 4.8 4.3 4.7

1 5.8 6.4 5.0 3.6 5.2 5.2 5.0 5.2 5.2

Total 3..9 4.5 4.9 4.1 5.2 4.6 4.5 4.2 4.4

1 4.9 5.8 5.7 4.6 4.9 5.5 5.5 5.6 5.2

1 5.9 6.1 6.2 6.1 6.5 6.2 6.6 6.6. 6.7

1 4.9 5.1 5.3 5.6 6.7 6.2 6.7 7.0 6.6

1 5.3 5.1 5.3 6.0 5.4 5.5 5.2 7.8 7.8

N=131 1 5.0 5.3 5.4 5.3 5.7 5.6 5.8 5.9 6.2

N= 34 2 5.2 5.4 5.5 5.1 5.4 5.4 4.6 5.5 6.0

N= 14 3 5.4 5.4 4.6 4.3 5.2 5.0 4.9 5.2 4.8

N=179 Total 5.1 5.7 5.4 5.2 5.6 5.5 5,5 5.8 6.0 5.5

N= 204 Total 5.1 5.4 .5.3 4.9 5.6 5.2 5.3 5.4 5.7 4.8

+ 9th

1
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Student

HACER VIDA
TITLE VII EVALUATION

STUDENT INURVIEW SCALE

Boy , Girl , Grade , Room

INSTRUCTIONS: Please interview the student and parent and attempt to get a
response to each question which can be judged as a "yes" or "no" or.a tendency
toward a "yes" or "no".

-2 = definite "no" +2 = definite "yes"
-1 = tendency toward "noh +1 = tendency toward "yes"

V ....nr.111111P%

1. Do our like school?

NO YES

2........22Lyou. like teachers?

3. Do you like the children in your class?

. Do ou like readin..

5. Do you like arithmetic?

6. Do teachell_lilLial.

7. DO the children in .our class like you?

8. Is it fun to 1......1.11_s_earnneliisr at school?

9. Will school help you to get a goo jo some ay---.._ d b d? I

10. Do most,of your friends like school?

TOTALS: Yes % No % Score

149
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1. School:

2. Grade:

3. Boy: Girl:

HACER VIDA
TITLE VII EVALUATION
PUPIL RATING SCALE

Directions: Using the following nine-point scale* rate
on items 4 through 12 according to your impression
at this time IN TERNS OF TYPICAL GRADE LEVEL BEHAVIOR.
Plaase do not spend more than a few moments on any
single item.

4. Your judgment of his/her
reading ability

PLEASE CIRCLE ONE

(poor) (average) (good)
1 2 3 4 5 6 7 8 9

S. Your judgment of his/her (poor) (average) (good)

language ability 1 2 3 4 5 6 7 8 9

6. Your judgnent of his/her (poor) (average) (mod)
arithmetic ability 1 2 3 4 5 6 7 8 9

7. Your judgment of his/her (poor) (average) (good)

attention span at learning tasks. 1 2 3 4 5 6 7 8 9

8. Your judgment of his/her (poor) (average) (good)

self-concept 1 2 3 4 5 6 7 8 9

(poor) (average) (good)9. Your judgment of his/her
level of verbal functioning 1 2 3 4 5 6 7 8 9

r)10. Your judgment of his/her (poo (average) (good)

emotional and social stability 1 2 3 4 5 6 7 8 9

11. Your judgment of his/her active (poor) (average) (good)

participation in ongoing school 1 2 3 4 5 6 7 8 9
activities

12. Child's demonstrated expectation
of school success

(poor) (average) (good)

1 2 3 4 5 6 7 O. 9

Comments (Optional):

150

149



NaThislalunal

Date

HACER VIDA

TITLE VII QUESTIONNAIRE

This is an anonymous qr-stionnaire (identification is optional). The

purpose of the questionnaire is to provide information as to the opinions and
attitudes of the people most intimately involved in the program. A further

purpose is to enhance the opportunity for suggestions as to how to improve the

program.

1. Your position:

1) Administrator

2) Classroom Teacher (Indicate grade level)

3) Intruct..nal Aide (Indicate grade level)

4) County Consultant

5) Parent

Directions: Indicate your judgment regarding the effectiveness of the
Title VI program by circling one response per item.

nfign.g.12.411.2.1.11,
2. Your judgment of increased teacher (low) (medium) (hiih)

and administrator morale as a result of
the Title VII program. 1 2 3 4 5 6

(low) (medium) (high)
3, Your judgment of teacher acceptance

regarding the objectives of the Title VII 1 2 3 4 5 6
program.

(low) (medium) (high)

4 Your judgment of cooperative relatifons 1 2 3 4 5 6
existing between school, home and
community as a result of the Title VII
program.

(low) (medium) (high)

5. Your judgment of administrator accept-
ance regarding objectives of the
Title VII program.

1 2 3 4 5 6

150



6. Your judgment of the Title V/I
programs effectiveness in broadening
tho children's personal cultural,
and educational horizons

7. Your judgment of the program's success
An developing reading skills designed
to offset bilingual, economic, and

cultural disadvantages

8;

9.

Your judgment of the program's success
in developing language skills designed
to offset bilingual, economic, and
cultural disadvantages

Your judgment of the program's success
n C.eveloping arithmetic skills designed (low)

o offset bilingual, economic, and

ltural disadvantages 1 2

(low) (medium) (high)

1 2 3 .4 5 6

(low) (medium) (high)

1 2 3 4 5 6

(low)

1 2

Cu

10. Your judgment of the community's
receptiveness to the objectives df
the Title VII program

11. Yor j
effect

udgment of the teacher's

(low)

1 2

(low)

ive use of Instructional Aides 1 2

12. Your ju
increas
to exper
ment, and

dgment of the teachers'
d flexibility and willingness
iment with new ideas, equip-
materials

13. Your judgm
local news
program

ent of the adequacy of
coverage of the Title VII

14. Your judgmen
regarding ob
program

t of parent acceptance
ectives of the Title VII

15. Your judgment
regarding objec
program

of parent participation
tives of the Title VII

(low)

1 2

(low)

1 2

(low)

1 2

(low)

1 2

(medium) (high)

3 1+ 5 6

(medium)

3 4

(medium)

3 4

(medium)

3 4

(medium)

3

(medium)

3 4

(medium)

3 4

(medium)

3 4

(high)

5 6

(high)

5 6

(high)

5 6

(high)

5 6

(high)

5 6

(high)

5 6

(high)

5 6

Comments:
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Levels of Proficiency

Langua4e Arts

Grade 1

.1 By the end of the year 90% of students of target population will
achieve an acceptable level of performance in the following: voca-
bulary, comprehension, context clues, phonetic and structure analysis
in both languages on oral tests. 25% of students will do same on
similar written test.

Vocabulary.,

Students should be exposed to at least 625 words --- tctal
Laidlaw Series, Harper Rowe, Houghton Mifflin, Social Science
Area and supplementary materials.

Expectancy level for end of year student performance

18 words 300 words 500 words

25% of student population 50% of student
popula#on

154

25% of student
population

Student perfanmencemessuring vooabulary list - comprehension,
context clues.

.2 Writing

First Semester - 75% of target population will be able to write their
names, copy short sentences, and write numbers 0 through 9 in manuscript
to a proficiency level of 80% of that for grade 3 on Noble and Noble Test.

Second Semester - 75% of target population will be able to perform same
tasks to the same level of proficiency in cursive writing 80% of that
for grade 3 on Noble and Noble Test.

.3 At the conclusion of their first year of participating in the program,
students in both language-environment groups will be able to make the
necessary auditory and visual discriminations of relationships between
phonemes and graphemes in both languages and correctly articulate
their reading vocabularies.

Proficiency level by larpage-environment group will be as follows:

155



In English,:

Spanish-speaking environment student
25% will correctly articulate 80% of
501 will correctly articulate 50% of
25t will correctly articulate 30% of

English-speaking environment student
95% will correctly articulate 95% of

In Spanish

Spanish-speaking environment student
95% will correctly articulate 95% of

Ehglish-speaking environment student
95% will correctly articulate 95% of

.4 Spelling

Ccapositional Skills

their vocabulary
their vIcabulary
their vocabulary

their vocabulary

their vocabulary

their vocabulary

25% of students will be able to do two or three short sentences
independently.

95% of students will participate in group writing in at laast 50%
of instances when they have opportunity to do so.

100% of students will participate in group experience charts when
they are given an opportunity to do so.

End of year atudnnt performance in leach language

0 9 words 30 words

25% of students 50% df students

156

75 words

25% of students

155
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School:

Date

/41)Pe"

HACER VIDA
TITLE VII EVALUATION

Inservicol (TITLE)

Directions: Using the following nine-point scale, rate the inservice
session(s) on items one through five according to your
impression at this time. Your candid comments will be
greatly appreciated.

(no) (somewhat) (yes)

1. In your opinion, were the topics 1 2 3 4 5 6 7 8 9
covered in a realistic and meaning-
ful manner?

(no) (somewhat) (yes)

2. In your opinion, were the ideas 1 2 3 4 5 6 7 8 9
presented applicable to your daily
working situation?

(no) (domewhat) (yes)

3. In your opinion, did the presen- 1 2 3 4 5 6 7 8 9

tation serve to alter or modify
your perceptions regarding the
topic(s)?

(no) (somewhat) (yes)

L. In your opinion, did the presenta- 1 2 3 4 5 6 7 8 9

tion(s) stimulate further thought
and interest in the topic(s)?

5. In your opinion, was/were the
meeting(s) worthwhile?

(no) (somewhat) (yes)

1 2 3 4 5 6 7 8 9

Comments (Optional) Use other side if needed:

176

175



Project "Hacer Vida"

Title VII
Inservice Evaluation

The Voices of the Participents

Many times we have inservice experiences whidh seem to be pleasing and

rewarding but when we return to the classroom we find these experiences dif-

ficult to translate into thought and action. We would like your reactions

to the following open-ended statements. Therefore, in a sentence or two,

pleaseTeact sincerely and without reservation to the follming:

I. A. It is my opinion that thib inservice experiencewill:

B. My attitude toward bilingual education has:

C. I found the following experience most:

D. I would like to know more about:

E. In terms of my involvement in this inservice I think:

F. I would recarmend this workshop to other people because:

G. I Itzuld nate this workshop as:

Date:

177

176



INSERVICE EVALUATION

IT. Instructional Progrmm

A. How is the present program approach meeting learning problems in

reading in the classroom?

Weal Average W11

In Social Studies?

liedequatay Fairly ivge
Well Average Well

In Arithmetic?

Inadequately Fairly -AveregT"-Ly
t*11 Average Well

In oral language competency in Spanish in the classroom?

Inadequately -Tairly Average Above Very

Well Average Well

In oral language competency in Ehglish in the classroom?

ecluMr-W-1fraM17-6411-1=4-7-1---Ara-4-----eregery
Well Average Well

In Developing positive self-image?

ua y a3.ry verage
Well

2_ - 178

a ery
Ammo Wall

177



178

B. How are skills prescribed for each grade level being learned
in Reading in the classroom?

equat y airly Average Above Very
Average WellWell

In Social Studies?

Inadequately Fairly Average Above Very
Well Average Well

In Arithmetic?

quate y a3.ry
Well

ery
Average Well

In oral participation in Spanish in the classroan?

1
Inadequately fairly Average Above Very

Well Average Well

In oral participation in English in the classroan?

Inadequately Fairly Average Above Very
Average WellWell

C. Describe breifly special enrichment activities which have

proven wmthwhile in reading:



In Social Studies:

179

In Arithmetic:

-4111.1.11110WIIIMMIIIMMI

III. Staff Relationships

A. Interpersonal relationships among the total staff at my
school are:

.--75oor as.L.---.7erag Above Decelient

B. At the team level they are:

Average

Poor Fair Average Above Excellent
Average

C. List briefly changes which might improve relationships ammg
total staff:

Among team members:

01111.1

180



IV. Policies and Procedures

A. How are the classroom routines working?

P Poorly Below About Above Very

Average Average Average Well

B. Staff meetings meet your needs (in your school)

.11
1,

Poorly Below About Above Very

Average Average Average Well

C. Communications among staff members at my school are:

Poor Below Average Above Excellent

Average Average

5 -

180



TITLE VII EVALUATION
INSTRUCTIONAL AIDES PROGRAM

TEACHER QUESTIONNAIRE

Directions: Using the following nine-point scale, rate
the instructional aide(s) assigned to your
class on items one through five according
to your impressions at this time.

1. In your opinion, has the (no) (somewhat) (yes)

Instr.mc4onal Aide modified 1 2. 3 4 5 L 7 8 9
the children's aCademic
perfoxmance?

2. ln your opinion, has the
Instructional Aide helped
children to gain communication
skills?

(no) (somewhat)

1 2 3 4 5 6

(yes)

7 8 9

(no) (somewhat) (yes)
3. In your opini...n, has the

Instructional Aide stimulated 1 2 3 4 5 6 7 8 9
childrcn's interest in school
activities?

(no) (somewhat) (yes)
4. In your opinion, is the

Instructional Aide helping the 1 2 3 4 5 6 7 8 9
children develop positive self-
*concepts?

(no) (somewhat) (yes)
5. In your opinion has the

Instructional Aides Program 1 2 3 4 5 6 7 8 9
been worthwhile?

ComMents (Optional):
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MEMORANDUM

July 28, 1971

To: Thomas F. Lopez, Evaluator

From: INSGROUP, Inc.

Re: Project "Hacer Vida"
Final Report of Preservice and Inservice Training Phases

111.

As agreed to in our original proposal, we have conducted preservice

and inservice training for ten teams of bilingual teachers and

aides in the seven school districts comprising the Hacer Vida pro-

ject. Our period of service began prior to the contract dates in

which we planned, organized, and staffed the project and developed

special purpose instructional materials for their use. The inten-

sive inservice experience conducted just prior to the school year

centered around the translation of curriculum outlines into daily

measurable performance objectives for the students. Training was

also given in the selection of appropriate instructional material

to accomplish the objectives and in a record keeping system to

verify the accomplishment of individual students and groups as

they accomplished certain of the objectives.

Our initial assessment of the ten teams indicated that only in the

case of one individual on one of the ten teams, was there evidence

of ability to carry out the above stated competencies. By the end

of the preservice period, each of the teams had sufficient compe-
tencies to translate some of the daily work into measurable objec-

tives, select materials appropriate to those objectives and verify

the accomplishments of those objectives.

Extensive time was spent assisting the teams in developing differ-

entiated roles, to minimize duplication of effort, and maximize

interaction with the students.

During the inservice portion of the training, progress and problems

were aired by each of the teams so that coordination among teams

was possible. Additional practice was provided in: 1) curriculum
development; 2) evolving measurable objectives; 3) assessing stu-

dents ability to accomplish those objectives; 4) selecting or pro-

ducing instructional material appropriate to the objectives;
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Thomas F. Lopez - 2 - July 28, 1971

5) verifying student accomplishments and 6) modifying team func-

tioning objectives and materials so as to be more consistent with

the current abilities of individual,and groups offstudents

In addition to the process evaluation carried out by the project

evaluator, Thomas F. Lopez, 1NSGROUP personnel collected a product

evaluation at the end of the inservice training period in order to

verify the accomplishm,ents of each of the teams. Four assignments

were given. The following pages describe those assignments and

the team response to them. Review of the team responses by

INSGROUP staff indicated that each of the ten teams was competent

in the four areas surveyed. In our judgement, considerably greater

competence existed among the teams of the Hacer Vida project than

among similar teachers and aides in the Riverside County area. The

team participants, as well as the project leadership, are to be

commended for their diligent, professional effort to improve their

instructional skills for this very significant bi-lingual educa-

tional program.

INSGROUP INC.
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1814
TEAM PRODUCTS

Produced by Project "Hacer Vida" participants during the October
10th Session.

QUESTIONS ASKED:

I. Write a sequence of at least three measurable behavioral

objectives that would lead learners through a series of

three experiences related to anyone of these three topics.

A. Language development in the dominant language.

B. Observing and classifying aspects of man as tool using

animal.

C. Using numerical symbols to summarize the observations

and classifications. (counting lesson..quantatative

lesson).

II. List the steps in a process by which evidence would be

collected before and after a lesson to verify increases

in student achievement.

III. Describe the three most important learning guidelines

you use to plan for your students.

IV. List guidelines by which you divide responsibilities

among your team members.

1.85



AlopencLoe

OFFICE OF
RIVERSIDE COUNTY SUPERINTENDENT OF SCHOOLS

46-209 Oasis Street
Indio, Calif. 92201

Phone: 347-8511 Ext. 313

Title VII Bilingual Education

LIST OF PARENT CLUBS - 1970 - 1971

Westsie- School

Co-chalrman

Kaye Summers
Rt. 1, Box 156
Thermal, Calif.
Phone: 399-5429

Co-chairman

Veronica Edwards
57-636 Monroe Street
Thermal, Calif.
Phone: 399-5330

Palm View School

Co-chairman

185

Representative to Advisory_gammittell

Rodolfo Cruz
Rt. 2, Box 72G
Thermal, Calif.
Phone: 397-4286

Alternate

Sandra Kelsey
57-3n0 Jackson St.
Thermal, Calif.
Phone: 399-5355

Representative to Advisory Committee

Consuelo Godwin
51-885 Tripoli, Apt. C
Coachella, Calif.
Phone: 398-0378

Co-uhairman

Karen Hanaberger
51-543 Date Avenue
Coachella, Calif
Phone: 398-0456

Mecca School

Chairman

A.,,dry Manuel
P. O. Box 184
Mecca, California
Phone: 396-2205

Alternate

Ingrid Quick
Rt. 2, Box 42A
Thermal, Calif.

W. R. Lewallen
51-855 Tripoli Way
Coachella, Calif.
Phone: 398-0378

Alternate

Joaquin Rubio
P. O. Box 439
Coachella, Calif.
Phone: 399-0612

Rtpresentative to Advisory Committee

Josie Jeres
P. O. Box 291
Mecc :alifornia
Pho: 393-3083
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List of Parent Clubs 1970 - 1971

Peter Pendleton School

Chairman

Alicia Sanchez
84-729 Bagdad
Coachella, Ca.
Phone: 398-0960

Alternate

Roberto Carrillo
84-699 Avenue 52
Coachella, Calif.
Phone: 398-0027

Oasis School

Chairman

Gabino Cervantes
Rt. 2, Box 1238
Thermal, California
Phone: 397-4425

Alternate

Hortensia Alvarez
P. O. Box 722
Thermal, Calif.
Phone: 397-4213

186

Representative to Advisory Committee

Esther Alvarado
52-361 Camacho St.
Coachella, Calif.
Phone: 398-5653

Re resentative to Advisory Committee

Shirley Towne
50-575 Calle Mendoza
Coachella, California
Phone: 398-5036

Van Buren School

Chairman & Tempona_Lepresentative to Advisory Committee

Raquel Flores
4709 Apt. 108 Van Buren
Indio, Calif. 92201

Chairman Representative to Advisory Committee

Magdalena Mendoza
52-137 Oasis Park
Coachella, Calif.
Phone: 398-5767

Mr. & Mrs. Aguirre
Phone: 399-5870
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List of Parent Clubs 1970-71

John Kelley,School

Chairman

Alfredo Negrete
P. 0. Box 668
Thermal, Calif.
Phone: 399-5686

Representative to Advisory Committee

Mrs. R. E. Lee
54th and Fillmore
Coachella, Calif.
Phone: 399-5443

Alternate Chairman Altetnate Representative

Francisco Maeda
Rt. 2 Box 8
Thermal, Calif.
Phone: 399-5291

Sostenes Garza
P. 0. Box 179
Indio, Calif. 92201
Phone: 399-5621

Thomas B. Gonzalez
P. 0. Box 287
Thermal, Calif.
Phone: 399-5591
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T/TLE VII - BILINGUAL =CATION

Titulo VII - Educacion Bilingue

ADVISOR/ COMMIT= MEETING OF DECEMBER 14, 1970

Junta del Canite Ccesultorio del 14 de diciembre de 1970

1. Pedro Aguirre

2. Sera Aguirre

3. Susana Jimenez

4. Maria Alval

5. Maria Alvarez

6. Juan Gonzalez, Jr.

7. Maren Dalrymple

8. Rudy Ruiz

9. Sostenes Garza

10. Camilo Garza

11. Camilo Garza

12. Mildred Trenshaw

13. Louis Flores

14. Maclovia Lopez

15. Josie Jeres

16. Ramon Villegas

17. Josef& Nillegas

18. Celia Escovedo

- ATI1SNDANCE '

Asistencia

189

-

19. Cruz Florez

20. Hortencia Arellano

21. Antonio Rosales

22. Petra Montiel

23. Alberto Esques

24. lupe Bazua

25. Porfie Bazua

26. Luis Lopez

27. Leatrice R. Lee

28. Esther Alvarado

29. Thomas F. Lopez

30. Gloria Perkins

31. Sally Lopez
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JOHN KELLEY ELEMENTARY SCHOOL

PARENT VISITS TO CLASSROOM

DATE

September 28, 1970

September 28, 1970

October 12, 1970

October 15, 1970

October 20, 1970

November 8, 1970

November 9, 1970

November 13, 1970

November 19, 1970

December 11, 1970

December 15, 1970

January 7, 1971

January 20, 1971

NAME

Mrs. Zavala vitited

Mrs. Robert Lee
(visit once a

month)

Mrs. Garza

Mr. & Mrs. Gordillo

Mrs, Garza

Mr. & Mrs. Maeda

Mr. & Mrs. Gordillo

Mrs. Hernandez

Mrs. Guerrero to
talk about

Emilia

Mrs. Guerrero to
visited

Mrs. Buenrostro

Mrs. T. Gonzales

Mrs. T. Gonzales

190



JOHN KELLEY ELEMENTARY SCHOOL

DATES OF PARENTS' PRESENTATIONS

DATE NAME AND PRESENTATION

December 16, 1970 Mrs. Gordillo presented Pifiata-
making.

January 10, 1971 Mrs. Thomas Gonzales presented
a knitting demonstration.

January 25 to 29 Mrs. Gonzales, Mrs. Guerrero,
and Mrs. Lee visited the class.

February 1 to 5

January 28, 1971

February 8 to 11

February 18, 1971

Mr. S Mrs. Robert Lee, Mrs.
Guerrero, Mr. Gordillo, and
Mrs. Rice visited the classroom.

Mrs. Buenrostro brought the
painting easel that Mr. Buenrostro
made.

Mr. Gordillo and Mr. Maeda brought
Valentine refreshments to tbe class.
Mrs. Lee visited twice. Mrs. Garza
stayed for th^ Valentines Day party.
Mrs. Guerrero's sister did also.
Mrs. Sanders, Mrs. Maeda, Mrs.
Guerrero: nnd Mrs. Lee sent refresh-

Mr 3. ruiliga visited. Mrs.
Goraillo bmught a record so we can
learn a Mcxicor dance from it.

Mrs. Zavala came cc rim co::,tumes
for program and offered to make
more for the children.
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SPEAKING ENGAGEMENTS

Date Organization Person

November So. Valley Rotary Mr. Lopez *
Club

January Peter Pendleton Mr. Apodaca
PTA

January Westside PTA Mr. Apodaca

February Mecca PTA Mr. Apodaca

May Mexican American
Political Association Mr. Apodaca

1
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FORMAT FOR SPEAKING ENGAGEMENTS *

BILIMAL EDUCATION-TITLE VII EBEA

I. Title VII ESEA

A. History

e. Definition of Bilingtml Education

C. Rationale for Biligt1 Education

II. Bilingual Education rornflPAti with innovative solutions

A. Extent of federal participation

B. )(Qat fit needs assessments

G. Funotional Components

1. instructional program

2. acquisition, adaptation and development
of materials

3. staff development

4. community involvement

D. District committment

1. inkind services

2. personnel directly funded

E. Coordination with other programs

711. Local Educational Agency selection and tunding

IV. Project "Hacer Vida"

A. Scope of Program

B. Participating districts

C. Participating Schools

D. Participating Teachers and aides
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