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ABSTRACT
The present document presents a summary of the

proceedings of the Midwest Conference on Women's Studies where
participants were faculty members engaged in the study of women at
various colleges and universities throughout the Midwest. Topics
discussed include; (1) continuing education and enrichment programs
for women; (2) academic advising and personPl counseling of women;
(3) career guidance for women; (4) employment practices of colleges
and universities regarding women; (5) the status of women in the
larger community; and (6) the various curricula being offered in the
area of women's studies. Discussions of the participants'
experiences, problems, and expectations in and for women's studies
programs were raised and are summarized here. (HS)
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November, 1971

Dear Colleagues,

We have prepared this booklet of Notes from the Midwest Conference on Women's

Studies because we feel the conference, held on October 22-23, 1971, was pro-

ductive and stimulating and we are certain that the participants in the con-

ference will welcome this summary both to refresh their memory of the many

discussions in which they participated as well as to fill them in on what

happened in the workshops that they could not attend. We are certain also

that persons who were unable to attend the conference will tind this summary

interesting and perhaps helpful to them in their 'ork in women's studies.

Finally, we felt some record of the work accomplished here should be produced

in order to encourage our colleagues in the Midwest to consider hosting a

follow-up conference on women's studies in 1972.

Included in the booklet are the following:

SUMMARY OF THE OPENING SESSION

SUMMARY OF WORKSHOPS

STATEMENT OF COMMITMENT

BIBLIOGRAPHY OF DISPLAY MATERIALS

LIST OF PARTICIPANTS

We hope these materials will prove helpful to you and we welcome comments on

or additional materials for the Notes.

Alverno Research Center on Women

Note: The conference participants will find included in this mailing an eval-

uation questionnaire. We ask that you complete the questionnaire and Leturn

it to us at your very earliest convenience.



SUMMARY OF THE OPENING SESSION

Friday, October 22, 1971

The conference participants were welcomed by chairperson Mary Austin
Doherty who briefly explained the history of the Midwest Conference on
Women's Studies: During the spring of 1971, several persons at Alverno
were articulating a need and a desire to meet with their colleagues and
discuss with them their particular experiences, problems, and successes
in the education of women. We did not know at that time the names of
our midwest colleagues in women's studies, so letters mere sent to all
the colleges and universities within an eleven-state area of the mid-
west. The responses to that initial mailing indicated both an interest
in and a need for a working conference that would provide an opportunity
for all of us to consult with our colleagues who were already working
in the area of women's studies. Subsequent registration indicated that
faculty and administrators were teaching and coordinating a wide range
of programa all of which could be identified as wown's studies. We
planned the conference, therefore, assuming that all who would be at-
tending would share an interest in and a belief in women's studies and
expecting that the participants would well represent the diversity of
programa and approaches we now understand to be included in wamen's
studies. Some of the areas and approaches represented, all of which
are interrelated with the field of women's studies and affect the aca-
demic disciplines, the aspirations of women students, and the education
of women generally, were listed:

(1) continuing education and enrichment programs
(2) counseiing--both academic advising.and personal counseling
(3) career guidance
(4) employment practices of the university or college toward women
(5) status of women in the larger community
(6) curriculum--either a separate department or program of women's

studies or individual course offerings within other departments

There followed a discussion of participants' experiences, problems and
expectations in and for women's studies in which many of the issues
surrounding women's studies programs were raised.

The answers, of course, to the many questions discussed must necessarily
vary from institution to institution, discipline to discipline, and
position to position; there is no one right approach or program for
wamen's studies. The participants could and did respond to questions
by sharing the approaches that had been successful in their particular
situations; many of the responses to problems, rather than providing an
answer, indeed raised more questions for our consideration.

A summary of this discussion by transcript or by paragraph-summary we
feel would be neither helpful nor accurate in representing the nature
of the discussion. We have chosen rather to list the main questions
that shaped the discussion and the responses they elicited. We hope
this format will be helpful and will convey the open-ended, give-and-
take nature of the exchange.



INITIATING AND LEGITIMIZING WOMEN'S STUDIES

Q. How does one begin a WS program or rather how does one explain what
WS is in a way that makes it legitimate and acceptable? Cau we learn
from Black Studies programs anything about initiating WS programs?

R. It may be useful to explain the theory of null environment to the
administration and your colleagues: Neither men nor women students,
according to a study done at the University of Chicago, perceive the
university or college environment to be supportive. Men, however,
find support for high aspiration from other sources, if not academic,
then social: parents, peers, counselors, etc. Women face the oppo-
site pressure, a pressure toward low professional and academic aspi-
ration and a pressure to conform to and be satisfied with the domestic
role of wife, mother, housekeeper. This means that colleges and
universities must build programs of almost a compensatory nature to
counteract the negative pressure of the social and academic environ-
ment toward professional or academic aspirations in women students.

R. Often the interest and support needed to initiate a WS program can
be obtained by introducing one course. Wesleyan and Cornell, for
example, offered an interdisciplinary WS course which proved to be
successful and therefore had the effect of legitimizing more courses
of its kind.

R. A constituency is necessary for legitimizing WS courses. Women and
Their Bodies courses, which can be offered with or without univer-
sity credit, are good initial programs because they reach women
students where they are, i.e., afraid of their bodies, afraid of
their doctors, and by helping students deal with their fear and
ignorance about their own bodies, these courses often create a con-
stituency for other WS courses.

REACTIONS TO WOMEN'S STUDIES

Q. What kind of negative reactions do persons working in WS encounter?
How does one deal with these reactions?

R. One often encounters hostility from both some men and some women
students and from some male and some female colleagues.

R. One way of dealing with hostility from colleagues Is to involve them
in WS: Ask departments which women speakers they Ewe bringing to
campus and help promote them. Ask different departments in the
school to sponsor or co-sponsor women speakers prominent in their
fields.

R. Meet with persons in different departments of the school and share
with them your conference experiences or news about the WS field.
Ask them for suggestions about how to use WS ideas in their disci-
pline, what materials would be good for WS, etc. Offer to keep
them informed about WS.



R. To deal with students' hostility, teach a course: Reactions can
sometimes best be handled in a classroom situation and support for WS
can be gained. At one school, for example, a WS coursc was offered
with open auditing out of which a collective of women formed to do
speaking and writing to promote WS.

WORKING WITH DIFFERENT GROUPS OF WOMEN

Q. There is often a tension between women working in women's centers,
which generally include women from the greater community, and women
who are university employees (teachers, deans, counselors). How does
one begin to integrate the work of these two groups given the differ-
ences in experience, background, focus, approach, and often goals
between the two groups?

R. Continuing Education programs will often bridge the gap between uni-
versity women and women from the larger community. Example: The
women of the Minnesota Women's Center have been doing community
organizing encouraging women from the community to enter the pro-
grams and join the activities of the University of Minnesota.

R. Women's Coalitions for community action also ease the tensions by
joining university women and community women to work for legislation,
resources, candidates, etc., that will affect the status of women in
their locale.

R. By increasing the programs the university has to offer, the univer-
sity can encourage more involvement by community women in the campus.
An increase in speakers, medical counseling, career counseling and
placement service, child care, all make the university more relevant
to women's needs.

EMOTIONALISM TENSIONS BETWEEN COURSES AND LIVES

Q. How do we deal with the emotionalism that WS usually generates?

Q. There is often a tension between the materials in a course and the
lives of the women students. How does one begin to resolve that
tension and make the academic study relevant to women's lives?

R. The tension between a discipline and what students want was clear;
for example, when some of the conference participants team-taught a
psychology course at the Chicago Women's Liberation School. The
insLructort, thought they should discuss how psychology and psycho-
therapy deal with women, what the problems in the discipline are for
women, etc. The students, however, were looking for a way to live
and wanted, rather than to discuss problems of the discipline, to
discuss their own problems in their everyday lives. These same stu-
dents had an obvious fear of the Women's Movement and did not wish to
discuss the writings and theory coming out of the movement. They
did, however, want to discuss their own personal problems and it was
only as they came to see that the Women's Movement speaks precisely
to those problems that they lost their fear and hostility.



R. Women and Tiwir Bodies courses as mentioned previously should also
focus on laws and institutions that continue to regulate and control
our bodies. We are irresponsible if we allow courses ltke this to
deal only with what "should be" while ignoring the real problems
students do and will face.

R. Emotionalism in WS courses is healthy if the course is realistic and,
in addition to raising aspirations and expectations, faces and ex-
plores the problems we all face in the real world and haw we can deal
with them.

R. One way to deal with the criticism that the emotionalism in the
classroom often brings from fellow faculty members is to hold a
regular class during the scheduled period and also to hold an in-
formal evening rap session where students can get off their chests
their reactions and opinions.

POLITICS AND WOMEN'S STUDIES

Q. How does one handle political and value system input in courses
given the fact that courses are classified, by the university at
least, as non-partisan?

R. Some WS courses, programs, and approaches come directly out of the
Women's Liberation Movement and must necessarily reflect the politics
of that movement.

R. WS should be a means of political development. Most people do one
thing in their courses and another in their lives. One way of
achieving academic relevance i3 to connect the political issues to
the theory. WS in political science, for example, should not teach
only the academic study of women politicians or women in the disci-
pline but should teach the nature and mechanics of the political
system and haw women can use that system to change their lives.

Practical experience should be used as a teaching tool. We need not
get all our material out,of books; we can get much of what we need
out of our lives, recognizing that sharing perconal experience is
often political. Professionals must do consciousness-raising them-
selves--we are women and as women we must understand our own
socialization.

We learn best if we connect our study with our own activities and
interests and there are field projects that can work very well in WS
courses. Some projects for WS courses might be: setting up a child
care center, interviewing housewives about their needs and wants,
researching who is on policroaking boards and where funds come from
to enable us to learn about and struggle for our rights.



CAREER OR GRADUATE SCHOOL PLACEMENT

Q. In placing our women students in career positions or graduate schools
after having raised their aspirations, how do we deal with the fact
that many employers, protessors, etc., will resist accepting assert-
ive, confident women in high positions?

R. Let us not take on the burden of preparing agencies for women students
with high aspirations. Rather we should continue to place competent
students regardless of whether they be male or female. Our job is
not to prepare the agencies to cope with women, but rather to prepare
women students, while keeping their aspiration level high, to cope
with the discrimination they will face.

CURRICULUM BUILDING

Q. How does one build WS curriculum?

R. Each course must be examined and challenged if it is lacking in WS
materials. Americad literature, for example, can include women
writers, analyze female characters in literature, and do feminist
criticism of literature. No funding is nee:Led for thist every
teacher can do it.

R. Each discipline must be integlated with women studies materials.
Women who have an opportunity to teach in a medical school situation,
for example, should do so and integrate feminist materials into the
course as a way of raising women's aspiration level both by the
material and by a female presence in the classroom and as a way of
helping both men and women to understand sex-role stereotypes, psy-
chology and physiology of women. It is obviously important that
doctors, who are often our main counselors, understand these areas.

R. Faculty institutes on course content can be useful. At Alverno, for
example, the faculty met for two days this past fall to evaluate how
they were making their courses specifically relevant to the education
of women and how they could supplement or revise their materials or
teaching methods to make them so. Taking a survey of what faculty
are doing in WS and publishing the results can be not only of use to
us, but can also be a very encouraging stimulus to faculty to begin
thinking through seriously their role in WS.

MATERIALS FOR WOMEN'S STUDIES

Q. How do we begin to deal with the lack of materials (books, research
articles, etc.) on women and how do we counteract the sexism in
already-existing materials?

R. The literature that is available "cools out" aspirations. An example
is gynecology texts that describe the mature woman as passive,



narcissistic, etc., or that allow the possibility of a woman's becom-
ing a doctor but all the while encourage her to be a wife and mother
because sne will have an "easier" time.

R. One good way to deal with existing sexist materials is to teach the
sociology of knowledge. If the student develops the tools of ideo-
logical analysis, she/he can examine any material and see what
underlying ideas, biases, and assumptions are being promoted.

R. New materials for whole disciplines must be created and entire dis-
ciplines must be re-thought. It does little good, for example, to
teach one non-sexist course in family sociology if the students will
be subjected to five traditional courses in sociology as well. We
must persuade our colleagues constantly to re-think the discipline
and their own teaching.

R. Although we may not be able to get new materials published in major
journals we must still write and research and comwunicatc. aew
materials to each other. We need to promote the present jou,nals Of
WS and perhaps we need additional journals of WS in which we can
publish the studies we need as well as evaluate the work we are doing.

R. Women's caucuses of professional associations can share materials,
and this sharing may lead persons to co-author materials they would
not have the time or expertise to write alone. Women should join
their professional caucuses and pressure to have that kind of work
go on.

R. Journals and newsletters within disciplines should be utilized as a
way of getting WS ideas and materials published. We must begin
circulating information on unpublished articles and studies and
using these materials in our courses.

RESEARCH

Q. Research is not only needed to provide us with a better understand-
ing and better materials for WS, but it is also necessary to help
provide WS with academic legitimacy. How does one begin, fund, and
publish research?

R. Funding can sometimes be obtained by doing research through our
discipline or department.

R. One way of getting legitimacy for a research project is to get
corporate funding for it. We must push the corporations and busi-
nesses to sponsor research for WS and we must begin applying for
grants and doing that research.

R. Two things are needed for research projects to work: (1) someone to
do the research and (2) someone in whose interest the research is
done, i.e., an audience. There is at this time a new willingness
among publishers to print WS materials. We must low produce the
research we all need and, through our courses, our political actions,
we must continue to build an audience for that material.



SUMMARIES OF WORKSHOPS

(This section includes only those workshops from
which we had a tape or wrtten notes

of the discussion.)

HOW WE TEACH WOMEN AND MEN

Often a problem when teaching women's studies materials is how to get dis-
cussions started that are honest and open. Sometimes breaking a class down
into small discussion groups Gf all men or all women helps. lf a class is
team-taught by one woman and one man with feminist consciousness who can
work closely with the men's discussion groups this can work particularly

well.

We have to examine our own attitudes as we go into mixed classes; we have
to realize that both men and women are victims in a sexist society. The

important difference is that men are socialized to be dominant, the oppres-
sor, while women are socialized to be submissive, the oppressed. An tm-
portant aspect of that socialization is, of course, to also socialize and
condition each sex to see their role as the most advantageous. While men
ask, "Why should I give up my power?" women are asking, "Why should I give
up my privileges?" Men must be made to understand that their power is
detrimental to women and also to themselves and that with that power comes
psychological risk of being less than human. Women must be made to see
that their privileges are bought at a teiribly expensive price. The women
who say they want to stay home or that they have a man that understands
will sometimes listen to other women. Older women are often afraid to
admit that their role as wife and mother has not been exciting or fulfill-
ing because that would be an admission of what most women consider a
central, personal failure. If we can get young married women in our
classes to share some of their d sappointments, they often wdll be better
able to reach their single peers.

We must make it clear that there are no liberated women just as there are
no liberated men. In the same way that whites cannot avoid certain racist
attitudes and behaviors even after long struggle, not to mention their
being in some ways objectively racist as long as they have a more econom-
ically or socially acceptable place in society, so men will not be able
to totally eliminate chauvinist attitudes and behaviors and women will not
truly be liberated until the entire society which is our contcxt is non-
sexist in its institutions and values.

Women's Studies courses involve tremendous risks in that they often chal-
lenge the entire value systems of our students' lives. We are irrespon-

sible if we do not realize the potential for personal alienation and
disorientation our courses contain and for that reason we cannot in our
courses deal only with the problems of the existing society but must also
discuss alternative ways of living, alternative ways for men and women to
live together, role alterations or reversals, etc.

We must emphasize that as long as women deal with men on men's terms we

make no progress. We cannot continue to accept male definitions of pro-
fessional, intelligent, attractive, etc., and we cannot allow nen to
objectify our sexuality.



One important thing to stress in discussing employment and careci: aspira-
tions is this: the problems of discrimination do not depend on what jobs
we do--there are no objectively "menial" jobs; the problems of discrimi-
nation occur in the difference in status and financial remuneration we
assign to different jobs. It is only that value system which we reflect
by prestige and salary that makes one person a "professional" and another
a "menial."

One can sometimes avoid hostility if one presents factual material to the
students without editorializing it. Hostility can mean that education is
occurring and some of it is perhaps unavoidable; however, it may not be
necessary to education. We should explore ways of inspiring students to
education rather than creating hostilities in students in hopes of their
being motivated for education.

ENGLISH AND MODERN LANGUAGES

The workshop was mostly bibliographical exchange; however, some questions
about teaching literature were raised.

Teaching women authors is not automatically non-sexist. One cannot teach
them and say this is the women's point of view and teach men authors and
say this is the enemy because women authors often adopt the stereotypes
of wowen as their own and men authors sometimes have perceptions beyond
their own conscious experience. One must do a close analysis of the
values underlying a piece of literature.

How does one, in the 19th century literature for example, where much of
the good feminist writing is very lengthy, balance a reading list so that
it is not totally intimidating by sheer bulk? One suggestion is to not
follow the chronology of the writings but rather to pair say, Lessing's
GOLDEN NOTEBOOK (long) with Chopin's THE AWAKENING (short) and to use
longer works at the beginning of the course breaking them with short
stories and poetry.

Some recommended short pieces:
Joyce Carol Oates; the short stories, "Pastoral Blood," "Unmailed,

Unwritten Letters," WHEEL OF LOVE anthology.
Tillie Olson; TELL ME A RIDDLE
CONTEMPORARY AMERICAN SHORT STORIES (Mentor)
Lessing. "To Room 19"
"Forbidden Diary"

POLITICAL SCIENCE AND HISTORY

The workshop was mostly bibliographical exchange; one specific problem
that was discussed was the lack of material on American women in politics
except on the movements for suffrage and temperance. After 1920 there is
no material on American women in politics--nothing during the depression,
McCarthy era. Rozack has a theory that at the end of the nineteenth
century women were seen as a threat to men and so were excluded fro
political arena while men tried to fit a superman image which incluuc4
the creation of more wars, technology, etc. What was the thrust o. the
depression followed immediately by a war on the women's movement? A sug-
gestion is that the 1920's in some ways parallel the 1950's: There was a

10



It red scare" and a blacklist in the 20's put together by the D.A.R. which
was used to harass women in the peace movement. One indicator of the
participation of women in any historical period is the number of women in
academe. A record number of women received Ph.D.'s in the 1920's yet the
numbers have decreased since. One must look at the social pressures
exerted on active women in any period to understand the existence or non-
exisLence of a women's movement.

PSYCHOLOGY

The first part of the workshop was bibliographical exchange. The group
reminded each other that the Business and Professional Women's Association
(Washington, D. C.) can locate articles that are sometimes hard to find and
will Xerox copies at 10 cents a page.

A lengthy section of the meeting centered around a discussion of problems
related to textbooks, publishing and research.

How do we begin to deal with sexist textbooks? We can individually cri-
tique them. Also, the AWP can formulate a list of sexist texts and write
as an organization to publishers demanding that they be revised and
demanding non-sexist materials.

Women psychologists should consider team-writing new psychology textbooks.
One existing textbook that was mentioned as being fairly non-sexist was
SOCIAL PSYCHOLOGY, Roger Brown.

We can also talk to the book salespeople and representatives from publish-
ing companies who visit our campuses and explain to them that we would not
order such and such a book because it is sexist.

Book salespeople often will not discuss their materials seriously with
women at conventions for example--how do we deal with this? One suggestion
is that we write up our bad experiences with publishers' representatives
and send them both to the companies as well as to our female colleagues so
that other women do not feel that they are being slighted out of their own
inadequacy or lack of professional attitude or credentials but simply
because they are women and are considered unimportant or uninfluential.

We must investigate grants and funding that are available for reviewing
texts.

We can submit articles to PSYCHOLOGY TODAY, TRANSACTION, and other popular
magazines and try to get them printed. We should also begin to submit
research and wnmea's studies articles to the feminist journals like
FEMINIST STUDIES.

How do we begin to encourage research on Women's Studies in psychology?
One suggestion is that we ask our students to do term papers on sex roles.
These are often very good sources of ideas for advanced research and may
compile useful data for use in other courses. Also, dhe Association of
Women Psychologists could offer an annual prize for the best dissertation
on women's roles or sex roles.

We must consider ways of meeting and communicating to help each other pro-
duce the materials we need. One possibility we should consider is a working



conference of psychologists to evaluate texts, to evaluate the APA Jour-
nals and their editorial policy, whether or not there are women on the
APA editorial board, etc.

The group formulated plans for submission of proposals to the Program
Chairperson of the Midwestern Psychological Association for the Conven-
tion in May, 1972, at Cleveland. These proposals included the following:
an open meeting on Teaching of Non-sexist Psychology (with special invi-
tations issued to publishers) and a symposium on ongoing research on
various questions related to the psychology of women. Women psychologists
in the midwest area will be notified of these plans. We will maintain
close contact with AWP.

SOCIOLOGY

A handbook for 3tudents was recommended to teachers of sociology: It is
called "Student Sociologist's Handbook" and is available from Schenkman
Publishers, Cambridge, Mass. Sociologists are urged to write for an
examination copy.

The need for training teachers in high schools and elementary schools to
teach sociology in non-sexist ways was discussed: We must find ways to
get into teacher-training programs and help teachers to first understand
their own socialization. There are fellowships available for teacher
training--sociologists should investigate them. Also, those who have
children in school should talk to their teachers, criticize texts, etc.
If you make a tape, for example, to be used in teacher training it may
be used. At Circle campus in Chicago teacher training is largely done by
tapes and a tape an sex-role stereotyping could be included. WS should
make ourselves avallable to do a teacher-training tape for the education
department of our various institutions or offer to do a guest lecture on
sex-role stereotyping in education.

In teaching sex-role stereotyping to men in our classes we should find
out if there are men's groups in the area who might be willing to come
and talk to a class about male liberation. We should learn about male
liberation materials that are available:

Chicago Seed, supplement appeared in the spring of last year called
"Breaking Free" about men's groups, possibly available from
The Other Cheek Commune
815 W. Wrightwood
Chicago, IL

Brother, a male liberation newspaper published in Berkeley

In teaching feminist material to black students, how does one deal with
the resistance to women's liberation, the idea of black men's need to
assert their manhood, need for patriarchy, etc.? Suggestions: Use
SISTERHOOD IS POWERFUL anthology, edited by Robin Morgan, which includes
three pieces by black women on the women's movement. Use Shirley
Chisholm's article which is available from KNOW, INC., Box 10197,
Pittsburgh, PA 15232. Point out how great it is that black culture is
being asserted finally and that people are identifying with and becoming
proud of their cultures and at the same time ask if it isn't strange



that in a time of black cultural pride black people still insist on torrow-
ing from the white culture the chauvinistic ways white men treat vhite
women. In many African cvdtures there is equality of sexes--why borrow

the white sexist models?

On sharing research: The group exchanged addresses and agreed that when
anyone of the group had written two pages that contained an interesting
idea, she would send it around to the rest of the group--we need not cir-
culate only "professional" material in the "professional form and jargon."
Sociologists are urged to join the Sociologists for Women in Society and
to help make the organization serve our needs.

We all have a tendency to treat our black students as being first black,
then male or female, then human, and our white students as being first
white, then male or female. Students resist our categorization as we re-

sist being categorized ourselves. Students will not speak openly if they
feel that their response will be dealt with as a "typical black male
response," a "typical white female response," a "feminist response," a
"chauvinist response." We must avoid categorizing responses according to
the responder's race, sex, or economic standing and try to receive re-
sponses as one human being responding to another.

ADMINISTRATORS

Women administrators were urged to make use of the H.E.W. compliance
reviews to stop discrimination on their campuses and to get compensatory
programs established. Often when H.E.W. investigates, a university will
hire new women from outside the university to meet the compliance review
rather than promote women already employed by the university. Women in
the universities should urge the promotion of their colleagues to
administrative positions.

Advanced research in women's studies is badly needed at this point if we
are to advance beyond the level of women's studies as consciousness-raising

programs. An institute is needed to collet data and to create a nomen-
clature so that the data is accessible. One suggestion was that the
Women's Action Program of H.E.W., which is in the process of making a six-
month report and is looking for new directions, should be encouraged to
establish such an institute. Others felt that the Women's Action Program
should perhaps supplement such an institute but not establish one. In
addition to compiling data ehe institute should fund summer and post-
doctoral research. Bibliographies now available for all the disciplines
are almost all the same and are affective rather than cognitive--they came
out of consciousness-raising; if, therefore, our course offerings are to
advance beyond the introductory level, new bibliograhies for advanced
studies must be compiled. This suggests perhaps a need for a research
conference to collect and compile advanced research work being done by
persons in each discipline.

Women's programs have been seen as the "poor sisters" of the university
or as a way of keeping "the ladies" busy for a morning or afternoon. It is
important to begin establishing women's studies as a legitimate academic
field that is and can be as professional as any other. For this, research



and funding are needed. We must, rather than reacting to where funds
come from by'altering our programs to get furding, initiate programs in
number and detail and actively recruit the funds we need.

The group agreed on the need to provide "support centers" for those who
have had their consciousness levels raised. There was a concern ex-
pressed that providing information and activities aimed at raising con-
sciousness have to some extent succeeded but that now there is little or
no outlet by which the participants can put their new enlightenment into
action. This leads to increased frustration and fails to channel the
increased energy available to the "movement."

The povsibility of lobbying with accrediting agencies in order to use
these agencies as a new lever for initiating affirmative action with
respect to the needs and rights of women was discussed.

The group also discussed the need for administrators and others to be
aware of several levels of leadership: the charismatic or personal level
exercised by individuals by reason of their competence, enthusiasm, per-
sonal interest, etc., and the organizational leadership exercised by
virtue of position, office or organizational status. It is generally
necessary that both of these types of leadership be present in order that
a wide range of clients and supporters may be reached and in order that
the activity have both "real-life" and organizational stability and
continuity.
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STATEMENT OF COMMITMENT

Adopted by the participants of the Midwest Conference on Women's Studies.
Alverno College, Milwaukee, Wisconsin, October 22-23, 1971.

Based on the following assumRtions:

1. That Women's Studies is a legitimate academic enterprise at every level of
education: primary, secondary, higher, community, ,:ontinuing; including home
economics, counselling education and professional schooling such as medicine
and law.

2. That Women's Studies is integrally related to the status of all women on every
academic campus and the position of all women in the larger community.

3. That since education has been heretofore predicted on male values and assump-
tions about women that are not true, we shall work within and without our own
disciplines to correct the biases and omissions in all educational materials
and practices, including the public media.

4. That new research and the reinterpretation of old research on and about women,
sex-roles, etc. is urgent and must get institutional support and funding.

5. That Women's Studies should be educationally innovative, exploring experien-
tial, consciousness-raising, affective as well as more traditional modes of
teaching.

6. That continuing education programs should be expanded to meet the needs of
women, especially those outside current financial aids structures.

We deClsre:

1. Our determination that our respective institutions sponsor and support Women's
Studies and correct the biases in existing academic courses.

2. Our support for the Equal Rights Amendment, increased executive and Congres-
sional action on behalf of all women; Edith Green's amendment to the Higher
Education bill making Federal Assistance contingent on demonstration of non-
discrimination; aggressive HEW investigation of sex and race discrimination.

3. Our support for the new National Coalition for Research on Women's Education
and Development; the creation by the Association of American Colleges
(1818 R Street, NW, Wash., D.C.) of a new feminist staff position; AAUP's
Committee W (One Dupont Circle NW, Wash., D.C.) on behalf of academic women.

4. Our support for the establishment and funding of 24-hour child-care centers
in all educational institutions for children of students, staff, and faculty.

5. Our support for additional financial aid for full and part-time women students
on undergraduate and graduate levels.

6. Our determination to have women appointed to positions in the governance of
higher education and on Boards of Trustees.

7. Our continuing support for the Alverno Women's Research Center and our desire
to see the Center expand its activities particularly in regard to clearing-
house and communication tasks on our behalf.
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PUBLISHERS OF WOMEN'S STUDIES MATERIALS: We wish to thank the following list of
publishers who participated in our Midwest Conference on Women's Studies with the
following titles. The listing is alphabetical by publisher and the publishers'

addresses are listed. We hope this will be helpful to those who did not see all
the displays or who did not write down all the ordering information.

ALDINE-ATHERTON, INC. 529 S. Wabash Ave.

Bernard, Jessie. WOMEN AND THE PUBLIC INTEREST
Golde, Peggy., ed. MONEN IN THE FIELD
Reeves, Nancy. WOMANKIND
Ward and Kassebaum. WOMEN'S PRISON

AWARD BOOKS 235 E. 45th St.

Albrecht. A COMPLETE GUIDE FOR THE WORKING MOTHER
Bruce. YOUR CHILD FROM ONE TO SIX
Champagne. FACING LIFE ALONE
Reik. WHAT SHALL I TELL MY CHILD
SEXUAL LIBERATION
Shulsky. INVESTMLNT GUIDE FOR WOMEN
U.S. GOVERNMENT BOOK OF INFANT CARE

BANTAM BOOKS, INC. 105 Fifth Ave.

de Beauvoir, Simone. THE SECOND SEX
Euripides. THE TROJAN WOMEN
Firestone. THE DIALECTIC OF SEX
Lessing. THE FOUR-GATED CITY
Pogrebin. HOW TO MAKE IT IN A, MAWS WORLD

BgSL---NPRESEL-M. 25 Beacon St.

Lifton. THE WOMAN IN AMERICA
Thompson. VOICES OF THE NEW FEMINISM

BELKNAP PRESS 79 Garden St.

NOTABLE AMERICAN WOMEN, in three volumes

UNIV. OF CHICAGO PRESS 5750 Ellis Ave.

Mill, John Stuart and Harriet Taylor. ESSAYS ON
Scott, Anne Firor. THE SOUTHERN LADY

CHILTON BOOK CO. 401 Walnut St,

Neilson. SEVEN WOMEN: GREAT PAINTERS

Chicago, Ill. 60605

New York, N.Y. 10019

New York, N.Y. 10019

Boston, Mass. 02108

Cambridge, Maas. 02138

Chicago, Ill. 60637

SEX EQUALITY

FIDES PUBLISHERS, INC. Box F

Firkel. THE MATURE WOMAN and WOMAN IN THE MODERN WORLD

FORDHAM UNIVERSITY PRESS 441 E. Fordham Rd.

Bier, William., ed. WOMAN IN MODERN LIFE

THE FREE PRESS (MacMillan) 866 Third Ave.

Bettelheim. DIALOGUES WITH MOTHERS
Christensen. THE INDEX OF AMERICAN DESIGN
Evans-Pritchard, E. E. THE POSITION OF WOMEN IN PRIMITIVE SOCIETIES AND

OTHER ESSAYS IN SOCIAL ANTHROPOLOGY
Goode, William. WOMEN IN DIVORCE
Jones, Eve. RAISING YOUR CHILDREN IN A FATHERLESS HOME
Petal. WOMEN IN THE MODERN WORLD
Vincent, Clark. UNMARRIED MOTHERS

Philadelphia, Pa. 19106

Notre Dame, Ind. 465566

Bronx, N.Y. 10458

New York, N.Y. 10022



HARPER & ROW 49 E. 33 St.

Hardwick. PSYCHOLOGY OF WOMEN

New York, N.Y. 10016

HUMAN SERVICE PRESS 4301 Connecticut Ave., NW Washington, D. C. 20008

Astin, Suniewick, Dweck. WOMEN: A BIBLIOGRAPHY OF THEIR EDUCATION AND CAREERS

LIVERIGHT PRESS 386 Park Ave., S.

Stein. FERNHURST, Q.E.D., AND OTHER EARLY WRITINGS

MORROW", WILLIAM & CO., INC. 105 Madison Ave.

Janeway. MAN'S WORLD, WOMAN'S PLACE

W. W. NORTON & COMPANY, INC. 55 Fifth Ave.

Friedan. THE FEMININE MYSTIQUE
Gissing. THE ODD WOMEN
Kartini. LETTERS OF A JAVANESE PRINCESS
Lash. ELEANOR AND FRANKLIN
Wollstonecraft. A VINDICATION OF THE RIGHTS OF WONEN

New York, N.Y. 10016

New York, N.Y. 10016

New York, N.Y. 10003

UNIV. OF NEW MEXICO PRESS Albuquerque, New Mexico 87106

Kanowitz, Leo. WOMEN AND THE LAW

RUSSELL SAGEMERAINE 230 Park Ave.

Astin. THE WOMAN DOCTORATE IN AMERICA
Ferries. INDICATORS OF TRENDS IN THE STATUS OF AMERICAN WOMEN

New York, N.Y. 10017

PORTER SARGENT, PUBLISHERS 11 Beacon St.

Briffault and Malinowski. MARRIAGE PAST AND PRESENT
Long., ed. THE NEW LEFT

SCHOCKEN BOOKS, INC,

Andreski. OLD WIVES TALES
Banks. FEMINISM & FAMILY PLANNING IN VICTORIAN ENG1AND
Bebel. WOMAN UNDER SOCIALISM
Bowlby. MATERNAL CARE & MENTAL HEALTH and DEPRIVATIO% OF MATERNAL CARE,

in one volume
Duniway. PATH BREAKING
limes. A MEDICAL HISTORY OF CONTRACEPTION
Lerner. THE GRIMKE SISTERS
Ovington. THE WALLS CAME TUMBLING DOWN
Smuts. WOMEN & WORK IN AMERICA
Spiro. KIBBUTZ
Stanton. EIGHTY YEARS & MORE

Boston, Mass. 02108

67 Park Ave. New:York, N.Y. 10017

SIGNET (New American Library) 120 Woodbine St. Bergenfield, N.J. 07621

Cade. THE BLACK WOMNN
Tanner. VOICES FROM WOMEN'S LIBERATION

TEACHERS COLLEGE PRESS Columbia Univ., 1234 Amsterdam Ave. Noe York, N.Y. 10027

Brown. THE ROLE & STATUS OF WOMEN IN THE SOVIET UNION
Cross. THE EDUCATED WOMAN IN AMERICA
Eddy. BECOMING A TEACHER
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We wish to thank the following women's periodicals or women's organizations for
sending display materials to the Midwest Conference on Women's Studies:

AIN'T I A WOMAN
P. O. Box 1169
Iowa City, IA 52240

American Association of University Women
2401 Virginia Avenue, NW
Washington, D. C. 20037

APHRA
Box 273, Village Station
New York, NY 10014

EVERYWOMAN
1043-8 Uest Washington Boulevard
Venice, CA 90291

KNOW, INC.
P. O. Box 10197
Pittsburgh, PA 15232

THE LADDER
Box 5025 Washington Station
Reno, NV 89503

THE NEW BROOM
Box 341 Prudential Center Station
Boston, MA 02199

NEW WOMAN
P. O. Box 24202
Fort Lauderdale, FL 33307

NOW ACTS
NOW Center, 8864 West Pico Boulevard
Los Angeles, CA 90035

OFF OUR BACKS
1346 Connecticut Avenue, NW
Washington, D. C. 20036

PROGRESSIVE WOMAN
P. O. Box 510
Middlebury, IN 46540

SPECTRE
Box 305
Ann Arbor MI 48107

THE SPOKESWOMAN
5464 South Shore Drive
Chicago, IL 60615

WOMANKIND
c/o Chicago Women's Liberation Union
852 West Belmout
Chicago, IL 60657

WOMAN'S WORLD
P. 0. Box 694, Stuyvesant Station
New York, NY 10009

WOMEN IN STRUGGLE
Box 324
Winneconne, WI 54986

WOMEN'S RIGHTS LAW REPORTER
119 Fifth Avenue
New York, NY 10003

Y.W.C.A. of Chicago
1001 North Dearborn Street
Chicago, IL 60610

We wish to thank also the following film distributors who were kind enough to send
us films for previewing at the Midwest Conference on Women's Studies:

NEW DAY FILMS
267 West 25 Street
New York, NY 10001

Milwaukee NEWSREEL
1618 West Wells Street
Milwaukee, WI 53233

We also wish to thank all of the participants in the conference who wore kind enough
to send or bring bibliographies, syllabi, and course descriptions for examination by

their colleagues. We are certain that this exchange proved to be most valuable for
all attending the conference.
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MIDWEST CONFERENCE ON WOMEN'S STUDIES, October 22-23, 1971
(Participants in alphabetical order)

Addis, Patricia
Ashmore, Mary

Barnard, Ann W
Bart, Pauline B.
Behrens, Sue
Beyenka, Barbara
Bleier, Ruth
Briscoe, Mary Louise
Bruemmer, Mary A.
Buggs, Mary Jo
Burke, Christine

Calhoun, Jean S.
Chapman, Francis
Clarenbach, Kathryn

Dean, Anne T.
Desmarais, Barbara
Doherty, Mary Austin
Drufenbrock, Diane
Dweck, Susan
Dykes, Nancy

Freeman, Jo

Gelman, Rena
Glaser, Kristin
Glysh, Eliz. Ann
Gruberg, Martin

Hake, Luci
Handrup, Bernarda
Harmon, Lenore
Harris, Dorothy R.
Harth, Sydney
Hogeland, Roald
Jeannette, claire
Johnson, Roberta
Johnson, Shirley

Kaspar, Betty
Kathmann, Lucina
Ketterson, Geraldine
Krouse, Agate N.

Labadie, Patricia
Larmour, Ronda
Lavin, Mildred
Levison, Cathryn A.
Lilie, Nellie L.
Loacker, Georgine
Lobue, Helen
Loveridge, Louise
Lunz, Lois
Lynn, Elaine

Mahadeva, Bani
Mahadeva, F. N.
Mahoney, Julia

University of Iowa, Iowa City, IA
Northeastern Univ., Chicago, IL

Blackburn College, Carlinville, IL
Univ. of Ill., Chicago, IL
WSU-Stevens Point, WI
Edgewood College, Madison, WI
UW, Madison, WI
WSU-Whitewater, WI
St. Louis Univ., St. Louis, MO
WSU-Stevens Point, WI
Alverno College, Milwaukee, WI

Case Western Reserve, Cleveland, OH
OFF OUR BACKS
UW Extension, Madison, WI

UW-Waukesha, WI
WSU-Whitewater, WI
Alverno College, Milwaukee, WI
Alverno College, Milwaukee, WI
University Research Corp., Wash., DC
Kent State Univ., Kent, OH

Univ. of Chicago, Chicago, IL

UW, Madison, WI
Univ. of Chicago, Chicago, IL
Alverno College, Milwaukee, WI
WSU-Oshkosh, WI l

Univ. of Ind., Bloomington, IN
Alverno College, Milwaukee, WI
UW-Milwaukee, WI
Monticello College Fouadation, Godfrey,
Edgewood College, Madison, WI.
WSU-Stevens Point, WI
Univ. of Michigan, Ann Arbor, MI
UW-Milwaukee, WI
UW-Milwaukee, WI

Western Ill. Univ., Macomb, IL
Barat College, Lake Forest, IL
George William Coll., Downers Grove,
WSU-Whitewater, WI

Univ. of Dayton, Dayton, OH
Univ. of Iowa, Iowa City, IA
Univ. of Iowa, Iowa City, IA
Purdue Univ., Fort Wayne, IN
WSU-Whitewater, WI
Alverno College, Milwaukee, WI
Alverno College, Milwaukee, WI
UW, Madison WI
PROGRESSIVE WOMAN
Univ. of Chicago, Chicago, IL

WSU-Oshkosh, WI
WSU-Oshkosh, WI
St. Louis Univ., St. Louis, MO

American Civilization
Dept. of Sociology

Dept. of English
Medical Center
Dept. of Communications
Dir. of Adult Ed.
Medical Science
Dept. of English
Dean of Women
Dept. of English
Nursing

Asst. Dean, Human. & Arts
Reporter
Specialist, Women's Ed.

Dept. of English
Dept. of English
Dept. of Psychology
Dept. of Mathematics
Research Assistant
Dept. of Mathematics

Dept. of Poli. Sci.

Dept. of English
Dept. of Hum. Dev.
Dir. of Special Services
Dept. of Poli. Sci.

Dept. of Sociology
Academic Dean
Dir. of Counseling

IL Exec. Dir.
Dept. of English
Dept. of History
Women's Advocate
Urban Affairs
Dept. of English

Ed. Psychology
Dept. of Philosophy

IL Dept. of Psychology
Dept. of English

Dept. of English
Women's Center
Coor.Univ.Studies for Women
Dept. of Psychology
Dept. of English
Dept. of English
Dir. of Career Services
Dept. of English
Reporter
Dept. of Poli. Sci.

Dept. of Sociology
Dept. of Biology
Coor. of Special Programs



Mann, Karen
Matasar, Ann
McMullen, Catherine
McSpadden, Katherine
Moore, Nancy N.
Moreland, Debbie
Mueller, Janel
Mulligan, Barbara

Nance, Lorna S.
Niforos, Lambro

Orsi, Francette
Ozzello, Yvonne

Pabis, Madeleine
Peckenpaugh, Angela
Pennington, Jean M.
Perkins, Betty Ann
Pick-Grobe, Suzanne
Polk, Barbara

Read, Joel
Reuben, Elaine
Richey, Marjorie H.
Roberts, Joan

Safilios-Rothschild,
Constantina

Schulenburg, Jane
Schwartz, Mary Ann
Schweller, Adele U.
Seater, Barbara
Slavinsky, Sonia
Smith, Margo
Spigel, Helen
Stern, Daniel
Stevens, Cynthia
Stocker, Elaine
Stockum, Eleanore K.

Tenckhoff, June
Terrill, Hazel
Thomas, Eloise S.
Thompson, Marion
Timmins, Joanne
lobias, Sheila
1orgersen, Paula
Truax, Anne Thorsen

VanAirsdale, Sharon

Wedemeyer, Susan
Wilson, Marilyn
Winkler, Noreen
Wittrock, Verna D.
Wright, Shirley

Yatzeck, Lois

Zeis, Rita

Western Ill. Univ., Macomb, IL
Mundelein College, Chicago, IL
PROGRESSIVE WOMAN
City Colleges of Chicago, Chicago, IL
WSU-Stevens Point, WI
Akron Univ., Akron, OH
Univ. of Chicago, Chicago, IL
Alverno College, Milwaukee, WI

UW-Milwaukee, WI
Wayne State Univ., Detroit, MI

Northeastern Univ., Chicago, IL
UW, Madison, WI

Northeastern Univ., Chicago, IL
UW-Milwaukee, WI
Washington Univ., St. Louis, MO
Univ. of Dayton, Dayton, OH
Univ. of Indiana, Bloomington, IN
Wayne State Univ., Detroit, MI

Alverno College,
UW, Madison, WI
St. Louis Univ.,
UW, Madison, WI

Milwaukee, WI

St. Louis, MO

Wayne State, Detroit, MI
UW, Madison, WI
Northeastern Univ., Chicago, IL
Dayton, OH
UW-Milwaukee, WI
Chi. Municipal TB Sanitor., Chicago, IL
Northeastern Univ., Chicago, IL
Washington Univ., St. Louis, MO
Northeastern Univ., Chicago, IL
Alverno College, Milwaukee, WI
Univ. of Chicago, Chicago, IL
Univ. of Dayton, Dayton, OH

Carroll College, Waukesha, WT
Univ. of Missouri, Kansas City, MO
Mundelein College, Chicago, IL
UW, Madison, WI
Univ. of Indiana, Bloomington, IN
Wesleyan Univ., Middletown, CT
Central Mich. U, Mt. Pleasant, MI
Univ. of Minn., Minneapolis, MN

Alverno College, Milwaukee, WI

Washington Univ., St. Louis, MO
Defiance College, Defiance, OH
UW-Milwaukee, WI
Eastern Ill. Univ., Charleston, IL
UW-Eau Claire, WI

Kaukauna High School, Kaukauna, WI

Notre Dame College, St. Louis, MO

20

Ed. Psychology
Dept. of Poli. Sci.
Reporter
Dept. of English
Dept. of English
Dept. of English
Dept. of English
Assistant Dean

Counselor, Cont. Ed.
WDET Radio

Dept. of Sociology
French & Italian

Dept. of Sociology
Dept. of English
Dir., Cont. Ed.
Dept. of History

Dept. of Sociology

President
Dept. of English
Dept. of Psychology
Dept. of Ed. Pol. Studies

Dept. of Sociology
Dept. of History
Dept. of Sociology
Free-lance Writer
Dept. of Social Welfare
Dept. of English
Dept. of Anthropology
Asst.V.Chanc. of Stu. Aff.
Dept. of Sociology
Dept. of English
Dept. of Psychology
Dept. of English

Dean of Women
Cont. Ed.
Dept. of Economics
Specialist, Women's Ed.
Dept. of Sociology
Associate Provost
Dept. of English
Minn. Women's Center

Research Center on Women

Counselor
Dept. of Sociology
International Relations
Dept, of English
Dept. of Sociology

Dept. of History

Psychology, Education


