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INTRODUCTION

This continuing bibliography on informal education grew out of a concern
to understand the kinds of programs possible in onen plan schools.

The annotations have no set formula; they are simply reading notes and
are generally more descriptive than evaluative,

British infant schools have been evolving a pattern of open education
without open areas over the last fifty years. The pattern grew slowly
but more than seventy per cent of all British primary schools have now
adopted open education (or informal education, or integrated day, or
family grouping),

Open space is not a necessary condition of open education but it may
encourage the breakdown of traditional teaching patterns and be conducive
to the development of more open programs, Certainly many open nlan
schools are moving in the direction of informal teaching patterns.

Both students and teachers are becoming actively involved in the learning

process,
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INFORMAL EDUCATION

A, Cénmrnl, Ineluding Theoretleal and Philosophical

Armington, David., "A Plan for Continulng Growth," Newton, Mass: Education Development Cente
1969, 17p.

*  Outline of a program, He states the problem, and objectives and gives
partial list of 11 items characteristic of open classrooms, Also discusses
concept of an advisory service for schools,

Barth, Roland S. "Open Education: Assumptions and Rationale.! - Unpublished qualifying
paper, Harvard Graduate School of Education, 1968. 70 p. biblio. p. 65-70.

An attenpt to explore the rationak and analyze the salient features of

open education., Some twenty-eight assumptions made by open educators are
discussed, Chooses two major components (i) the process of becoming (learning)
(i1) nature of what is learnt (knowledge) He does not assess their

validity but rather delineates them to show salient features of open education,
Fe discusses each assumption in turn, states which has the backing of

research and which challenges existing theory,

Gives the history of open education and comments on EDC and particularly
ESS involvement, Personal reorientation of attitude and behavior is
necessary for success of open education.

Barth, Roland S. and Rathbone, Charles H., "The Open School: a Way of Thinking about
Children, Learning and Knowledge." Centre Forum, 3 (no, 7, July, 1969) biblio,

*  Warns of danger of groundswell of acceptance, DPoints out that movement
in Fngland evolved over a fifty year period.

Barth, Roland S, '"So You Want to Change to an QOpen Classroom,' Phi Delta Kappan,
53 (Oct:., 1971) 97-9, Reply by Charles M. Breinin and lJomment by Barth, (Dec. 1971) 263-64.

% Short form of his qualifying paper for Harvard. He criticizes adoption of
open education merely because it is popular. He lists 29 assumptions
about learning and knowledge with which successful British and American
open educators "strongly agree'"., If you don't agree, reconsider whether
you really want to adopt open education. "A well organized, consistent
teacher - directed classroom probably has a far less harmful influence
upon children than a well intentioned but sloppy permissive and chaotic
attempt at an open classroom in which teacher and child must live with
contradiction and con "lict." Ends with a series of questions: (i) for
whom is open classroom appropriate and valuable? (il) what happens to
children in open classrooms? (111) can teachers be trained? (iv) should
participation be required of teachers, chlldren, pareats and administrators?

Barth, Roland $. "When Children Fnjoy School: Some Lessons from Britain.'" Childhood

s R S -

Lducention, 46 (l970) 195-200, Also In Wassman, ed. Selected Readinzs in Flementary

[T

Education. New York: Simon & Schuster, 1970,

w A privcipal who visited many roaglish schools disuusses conditions which
seen Lo enbance enjoynent of school « muber of significant available
optiong, significan choice of activitles, frecdom for children to poue
their own problums, collaboration with peers, trusted by adults, climate
of consistent ovder, mininizingg distinetions among children,  Also a brief
discuassion of apparent: probloms,
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Baugham, M. Dale and Eberle, Robert F, "The Open Classroom; Guidelines for the Creative
Teachot." Clearing House, 39 (no. 7, March, 1965) 387-392,

* Develops Fantini's idea that the classroom is a miniature soclety. Teacher
is one of the vital factors, but he has a changed role. He is more of a
helper than a yelper, a diagnostician than a critic, a praiser than an
appraiser, a coach than a referee, a supporter than an ecaminer.

Bernstein, Basil. "The Open School." Where, Supplement no. 12 ‘1967) 28-30.

* Highly theoretical article on a change from education in depth to education
in breadth at the secondary school level.

Barnham, Brian. "Anatomy of Open Education: A Bareabones Summary of its Assumptions
as Related to Practices in Elementary Education and an Overview of its Accomplishments."
Aurora, York County Board of Education, 1970.
Includes a discussion of research on open education.

Bussis, Anne M. and Chittenden, Edward A, "Analysis of an Approach to Open Education."
Project Report PR-70-13. Princeton, N.J: Educational Testing Service, 1970. 82 p.

Excellent theoretical rationale.

Pntwhistle, H, Child Centered Education, London, Methuen, 1970

Adaptation of part of PhD. Thesis, Philosophical and theoretical, !The
concept of activity in education," He gives good examples. Self-discipline
is the end product of education (p. 73) Argues against forcing subjects
together, e.g. environmental, Teach in context but not in totality.
"Culturally valuable educational activity must complement the notions

of educational activity for its own and the learner's sake.,"

Pantini, Mario D, "Open vs. Closed Classrooms." (Clearing House, 37 (no. 2, Oct., 1962) 67-71.

% Draws a parallel between open and closed societles and open and closed
classrooms. Closed system is structured and logical, systematic but
is developing the wrong values, A pupil motivated situation resembles a
free soclal state,

Featherstone, Joseph, '"How Children Learn." New Republic, 157 (Sept. 2, 1967) 17-21.

¥ Second article of three part series. Describes development of British
tnfant Schools which is in accord with Plaget's work on child development.
Uses mathematlics as example,

Featherstoue, Joseoh, "leaching Children to Think." New Republic, 157 (Sept. 9, 1967)
15-19.

* third article of three part series, Comparves American and Britlsh schools
and cmphasizes that progressive cducation was pever really tried.  lnds
by pointing out that the classroom Ls the proper locus for revolution in
the primmy schools,

o
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Featherstone, Toscphs "Report Analysls: Children and Their Primary Schools.' Harvard
Educational Revicew, 38 (No. 2, Spring, 1968) 317-328,

¥ He posas three general sels of questions

(1) How to avoid chaos? We need specific accounts of classes, materials
and mechanics,

(2) low did change happen? What are prerequisites for reform?

(3) How to make sensible qualitative distinctions between informal
classes that are merely adequate and those that are outstanding?

The British offer some answers to the first question, they take the sccond

set of questions for granted, and have not pursued the third set.

Gans, Roma, "The Progressive Era: Its Relation to the Contemparary Scene.'" In
Open Education: the Legacy of the Progressive Movement, Proceedings of a Conference

fgggsored gg ;ge National Assoclation for the Education of Young Children. Washington,
. pn - .

Gt:»: Brit, Central Advisory Council for REducation. Children and Thoit Primary Schools.,
London, H.M.8.0., 1966. 2 vol. (Plowden Report)

Background material which supports whole concept of open education,
Recomnmends a long term study.

Gross, Beatrice and Gross, Ronald, "A lLittle Bit of Chaos," Saturday Review, 53

% Useful discussion of how British influence s gradually changing some
American schools. Plowden report gives negative criteria of open schools
in Lts descviptlion of some schools.

Lawvkins, David. "I-thou-it," Mathemati:s Teaching, (No. 46, Spring, 1969) 22-48.

% Children learn to be competent and a knower through communication with others
involved with hhem in their envirvonament. Teacher 1s just as responsible for
a decision iiot to intervene as to intervene, For some children the capacity
for fitting things together into a coherent whole comes first in terms of
relation with the human world, for others it comes first mostly in relations with
Inanimate world.

Lynch, Kevin and Carr, Stephen, Where Learning Nagpens.'"  Daedalus, 97 (no. 4, )
1277-129.. . Tmmmme

% Urbanologists ' definition of open education. They want to encourage
skills that advance the development of othors or require group interaction.

Machonald ,James,  "he Open School: Curviculum Concepts.'" In Open Education: the

. reman

Leggacy of the Propressive Movement.  Washington, 1970, p, 23-38,

Openness is an organizing idea din biology, in personality studies (Rokeach,
Masitow), interpersonal relations (Rogers),  Open school Ls a school organized
to facilitote transactions.  Closed school ts developoed to play roles,  Pro-
presufves hod no falth Chat - person could transcend social conditions of

his osiotenee,  Now radical has Fadth thatt men can wake Cheir selves through
fndividual choosing, oy, wonder, awe, vircbue, beannty, scrvice, vitality
sre toundaliors of oven cducation,
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"Open Bducation: Can British School Reforms Work Here?" Speclal report, Nation's Schools,
87 (May, 1971) 47-51,

%  Open education in British schools bused on Plagetian research is now implemented
in seventy percent of British primary schools and half the junior schools,
Criticism of open education discussed, Are freedom and stress on '.ndividuality
an improbably romantic conception?

Open REducation: the Legacy of the Progressive Movement., Proceedings of a Conference
Sponsored by the National Assoclation for the Education of Young Children. Washington,
1970.

Articles by David Elkiand (children and learning), Roma Gans (uses of
progressive education for contemporary education), James MacDonald (curriculum
concepts), Vincant Rogers (views and insights of English infant education),

and Bernard Spodek.

Conference was influenced by the excitement of English infant school model .
Tie between progressive education and English infant school not obvious to

British educators but is to Spodek. Sputnik killed progressive movement in
U.8, Children in British schools are free, given choices, are involved in

integrated educational experiences, are happy and are learning.

Rathbone, Charles 1. "The Open Classiroom: Underlying Premises," Urban Review, 5 (no. 2,
November, 1971)

Auttior was formerly Asst., Professor of Education at Oberlin, Artlcle is adapted
from his book Open Education: the Informal Classroom. Open education places

maximum emphasis on process, relegating immediate product of learning to a secondary
position, Individual child is capable of interacting with and learning

something from nearly any responsive element in his environment. There is a
balancing of objcctives - demand for perfection or demand that children learn
balanced against goals such as developing independence, self reliance, autonomy,

trust, and responsibility., Open education is a model of society.

'
"

Raths, James D. "Teaching Without Specific Objectives." .gducational Tecadership.
28 (no, 7, April, 1971) 714-720.

% Dircctor, Bureau of Rducational Research and Field Services, College of
Lducation, University of Maryland, College Park, Md. identifles a set
of criteria for identifying wortlwhile activities, and makes a proposal
for evaluating programs by these criteria.

. b angy o fe oy qe ) Ty e b ) T4 ..
Ropers, Vinceut R "Open Educavion ' Instructor, 81 (August, 1971) 74-0 4
* Answers questions about setting up an open classroom, how evaluation is done,

Timits and boundaries for children, problems to be expected, and what books

to read for advicce.
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Rogers, Vincent R, "Open Sclivols on the British Model," Educational Leadership, 29
(no. 5, February, 1972) 401-404,

* Description of one day in a British school by one uf author's graduate
students, gives flavour of open education, A uthor outlines the qualities
and concerns of open education = de~institutionalization, broad interpretation
of individualization, detailed observation of child's work over long period,
teacher in an active role, learning proceeding from conceete to abstract.
He then speculates why these are popular in America today - quality of life
assuming importance, curricular reform failed, disdain of standardized tests,
obvious happiness of British children. ’

Rosove, Perry E. '"The Integration of Humanism and Educational Technology." Educational
Technology 12 (no, 1, January, 1972) 10-18.

*  Argues that technology does not have to be dehumanizing and evil, Most
criticism of computers in education have been focussed on drill and practice
but computers may also be used by a student in situations where he does the
controlling (creative interaction - he calls in computer to process data he
gives it or he may even construct his own programs) Technology can widen range
of choices,

This issue of Educational Technology has a series of articles '"towards a
reconciliation between informal (open) education and educational technology".
Some articles show a superficlal understanding of open educaticn.

Sealey, Leonard., "Innovation and Experimentation in the Elementary School,"
Independent School Bullet:in, 29 (no, 1, October, 1969) 51-54,

*  Former Director for Junior Schools in Leicestershire, England, takes a look at the
teacher in relation to innovation and experimentation,

Spodek, B, "Alternatives to rraditional Schooling." Peabody Journal of Educatd on,
48 (Jan, 1971) 40-46.

* Director of Early Childhood Lducation, Wniversity of Illinois, describes
charactevistics of open education. Problem of evaluation is that there
are no good objective measures cf quality of expression, divergent thinking
or problem solving.

podek, B. "Extending Open Education in the Unlted states." Paper presented at

the Conference of the National Association for the Education of Young Children,
Denver, Colorado, March 5-7, 1970, (ED D38 182) Also in Open Bducation: the
Legacy of the Progsressive Movement, Proccedings of a Conference, Washingiggl 1970.
p. 04-77,

e Author is Professor of Larly Childhood Education, University of I1linois.
Key to successful importation is transferring the spirit of the school,
rather than ics physical attributes, Supsests exchange teachers but he
Leels demonstration teuchers do not affoct Loeal teachers, A program
fwposed on a rteacher La nol open,  Teacher's beliel system is vital, [
thoey truet ehildron, heliove i avtonomy, accept activity and wovement
Lhen they ean have an open ¢ lassvoou,

s
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Staples, L.E. "Open Space Plan in Education." Educational Leadership, 28 (Feb, 1971)
458-63, i '

* An overview of open education in various settings. Open education is
an attitude rather than physical arrangement, Influenced by British
Infant Schools (leicestershire)

Tag, H.G. "Integrated Day! Peabody Journal of Education, 48 (July, 1971) 325-30.

% Uniéersity of Connecticut Professor emphasizes integration and the environment.

Weber, Evelyn, "The English Infant School.'" In her Early Childhood Education:
Perspectives on Change., Worthington, Ohio: Chas. A, Jones Pub,, 1970, p. 158-165,

% Sympathetic description of several English informal schools, embedded in her
book on changes in early childhood educathon in America, She asks good questions
of most programs she visited, cites relevant researcin and opts for humanizing
programs which treat the child as a whole person, She particularly commends
Parent Education Project, Gainesville, Florida, Nurseries in Cross Cultural LEducatic
San Franclsco, Bank Street Early Childhood Center, New York City and Cooperative
Project, University of Arizona and Tucson District No., 1.

Weber, Liliian, The English Infant School and Informal Education, N.Y.; Prentice-Hall,
1971, 276 p.

%% A thorough review by an American teacher who spent 18 months studying
British schools, She states her differences and how she feels the ideas

can be used in U.S.

% Reviewed by Marilyn Hapgood, Saturday Review, 54 (no. 51, Dec. 18, 1971) 69

Criticizes L. Weber for being too child centred. Children should
experience influence of adults who know a great deal about a

great many things.

Williams, Rosemary. "At the Heart of the Educational Process Lies the Child,"
fndependent. School Bulletin, 29 (October, 1969) 48-49,

* Integrated day is not just another model or program. It is response to
the needs of the child., We do not know for sure just what body of know-
ledge is pertinent for the child. We do know we should encourage children
to be themselves, to live with other children and grownups, to learn
from their environment, to create and to love, to learn to face adversity,
to behave responsibly: in a word to be human beings.

* This viewpoint is challenged by  R.8. Peters, "A Recognizable Philosophy
of Education" Perspectives of Plowden, London: Routledge & Kegan Daul,
1909. p. 1-20, He says it is one sided.

ERIC 9
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B, Description of British Informal Education By lritish Writers

Beswick, Renea., "feacher Talk: Report from England, Mrs. Renee Beswick, Denshaw, Eng,"
Crade Teacher, 88 (Sept. 1970) 5960,

%  Practical description of learning to read in an open education class,

Blizgia, John. 1Inside the Primary School. London: HMSO0, 1967, Foreword by Lady Plowde
P '

Describes primary schools of England today in historical perspective, Cover:
individual subjects, how curriculum ig developed and how children may be
actively involved in their own learning.

Brown, Mary, and Preclous, Norman, The Integrated Day in the Primury School, New York:
~Agathon Press, 1970, 157 P

Written by two Leicestershire heads (infant and junior), Bibliography and
equipment listed,

Review by Irene Farmer suggests they have a bland all-inclusive conceptualization
of integrated., She acknowledges that they show us convincingly that non-
traditional organization :zan work., But does child's security derived from
relative freedom of choice lead to better attitudes, learning and personal
relationships? Does he build a meaningful conception of interrelaticnships, or
merely a mass of unrelated fragments?

I/D/E/A The British Infant $chool: Report of .an International Seminar. Melbourne, Fla.,
1969,

"  Includes statements by Lady Plowden and Marianne Perry (initiator of family
grouping), Differences between American and British schools arc pointad out,

Jeffery, Anne, "Infants in an Open Plan School!, In Mason, Stewart C., ed., In Our
Experience; the Changing Schools of Leicestershire. London, Longman, 1970, p, 42-48,

*  Goor. description of open education in open space, Written by an infant
school headmistress in Leicestershire, England, School is small so it
is able to function as a unit. Children are free to move anyvhere but each
class is a home base for a vertically grouped class, Parents arc welcome
at all times. She believes set hours are artificial but some form of
timetable is essential. The integrated day concept matched open space very
well., Tcachers do not feel isolated. Children may consuit any teacher any
time. They did not provide sufficient chairs and tables for entire scliool
deliberately as they anticipated increased use of carpeted floor, therefore
they bad more open space, She is concerned about organizing space
more efficiently. She does not believe materials for basic skills need
to be in each area of the school but she also recognizes that shy children
may be wwilling to leave the class area, and that there is also a danger
that activiries may get isolated in vacuums. .

i0
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Madbourne Primavy., Supplemental text prepared by Ann Cook and Herb Mack to accompany
film divected by Henry Pelt in cooperation with Dennis Bradley, head teacher of school ang
Education Development Center. Newton,Mass: Education Development Canter, 19707 19 P

*  Film is of small English primary School, produced by Americans, Taext is mainly
veflections of teaching headmaster. Dascribes extension of curriculum by
examples of experiments with primitive cooking methods,

Senley, L.G.W. and Gibbon, Vivian, Communication and Learning in the pPrimary Sechool.
Oxford, Blackwell, 1962. 184 np.

A former adviser for junior schools, Leicestershire describee the theory
of the Integrated day and in some detail the practic e in a variety of

classroous,

11
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C. DNescrlption of pritish Informal ﬁduchgiqn By American Wiiters

Featherstone, Joscph., "Schools for Children, What's Happening in Beitish classrooms!,
New Republic, 157 (Aug, 19, 1967) 17-21

W Flrst of three articles, Clear description,

ngehools For Lesrning", Ney Nopublie, 153 (Docembby, 1263) 1770,

Paathe chone, Josepl

® Describes mathematics at junlor schools. Many junior schools have been
opened up through an open math approach.

Hull, William P, and Armington, David. "alcestershira Revisited", Washington, U.8.
0ffice of Hducation, 1964(%) ED 029 683

veir An independent school Awerican principal describas an open educational
environment in Britain., In author's opinion the Leicestorshire primary
schools are well on their way to becoming a model educational laboratory.

Kallet, Anthony. 'Iwo Classrooms: a County School in Leicestershire, a Private
School in Massachusetts," This Mapazine is About $chools, 1 (April, 1966) 45-39.

W An american psychologlist, and colleague of W, Hull, worked as a teachow
and later an advisor to the Lelcestershire Board of Bducation. He
describes his teaching experiences in two schools = a highly structured
first grade class in the U,8, and an open education primary school in
England, English children wvere more self reliant and creative,

Rogers, Vincent R, "English and American -Primary Schools!, Phi Delta Kappan, 51
(no. 2, Oct, 1969) 71=75. Also in his Teaching in tho British Primary Schools
New York: Macmillan, 1970, Also in Open Education: th9 Legacy of the Prograsslve
Movement. Proceedings of a Conference Gponsorved by the National Association for the
Fducation of Young Children., Washington, 1970, 51-03.,

W lle makes comparison on grounds of (a) American schools are more af fluent

(b) mno dichotomy between kindergarten
and first grade in Britain

(¢) DEnglish schodls are more independent
of outiside control

(d) acsthetic cducation is real in England,
not a twenty minute lesson,

Schlasinger, Joy. 'leblcestershive Report: the Classroom Envivronment,"  Washington:
tnited States Office of Bducation, 1906, 16 p.  (Eric Report kD 027 964)

w A American deseribes her two week visit to  industrial midlands., She
was fmpressad with the busy constructive cuvivonment wherve teachers
had 30-40 ehildren in theiv class.  Meatioas problem ol evaluation,
lofeoster nive chibdren Jdo as well as ehd tdren foom Formal school:r in
obh Jective reading scores bulb no one knows how to meansure creativity
and curiasily,

1<
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Ulin, David 8, "What I learned from the British Schools", Geade Teacher, 86 (no. 6y

w A taacher on sabbatical leave describes British sehools as 'meither
bedlam nor a pall of silence", Nost schools use family prouping,
rome have A anntinuous free day, some have partially progrimmed days.
Subjective comparison of American and English children's achievemoents
in maths, language arts, social studics, reading, art and music, He
feels Englich children are behind in reading and that there should be
gsome scheduled reading times,

Weber, fillian, "Engilsh Infant Schools", Gentor Forum, 3 (no., 7, 1969) 8-12,

This article preceded publication of her book The English Infant School

and Informal Fducation, She stresses the necessity of the digsemination of
the informal education idea by a variety of inservice courses. She points
out that the head teacher in England continues to teach, Includes ‘ta
survey of knglish infant schools,

Wilson, lois Fair, "The Dritish (mfant School: Model for larly chiidhood Rducation."
IN “The Many Pacets of Readinm, Claremout Reading Conference, 35¢h Yearbook, Claremont,

calif., Claremont Graduate Schuol, 1971, p. 69-77,

% An Anerican teacher who visited primary schools in London, Dursingham,
Chertsey and Lelcestershive County, as a part of an educational research
project in Weztern Europe, describes the peneral setun and a variaty of
{ndividual schools, as well as reviewing some of the literature on onen

education,

Yoomans, Edward, Education for Inftiative and Responsibility; Comments on a Vislt to
the Schools uf Lelcestershive County, April 1967. 2nd eds Boston, Mass.: National
Association of Independent Schools, 1968, 45 p.

Wil Describes educational practices in one innovative and productive county
primary school system. The integrated day does away with class lessons
and allows for diverse grouping and Individual development within a broad
framevork of agreement on goals, MNe asks whether there can be too much
random activity. What about continuity and depth?
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Ds  Deseription of American Informal Bducation By Amorican Weltovs

Berson, Minnie Py "Inside the Open Classroom", American Bducation, 7 (no. 4, May, 1971)
11“1;50

w birectot of Barly Childhood Education Programs at Illinoie State University p
describes lab school directed by Spodek, Also his teacher training program
and affort to plan a state network of open schools,

Gomolak, Lou, "Open Education: 'the Most Sensuous Classroom that I've Ever Seen",

Nation's Rchools, 87 (no. 5, May, 1971) 82-8§,
w Description of one open classroom p.s.75 in Upper Manhattan, This school
i part of Lillian Weber's open doer project, '

McNally, L. and ¥leming 6. "Quest for an Alternative", BEducational Leadership, 28
(Feb, 1971) 490-93,

L Quest Program at State University of New York., Freedom of choice in
a laboratory school setting., Multi-aged vertical approach. One and a half
hours for language arts, reading and math. Rest of day is on basis of
interests,

Open_Dooxr: New York Clty; a Report by the Program Reference Service. New York:
Center for Urban Education, 1971, 45 p. (PROO3)

ok Dascribes Lillian Weber's schools based on English integrated day.

"Schools Talk to Pavents About the Integrated Day; a Collection of Communications from
Five Schools". Boston: National Association of Independent Schools, 1971, 84 p,

we - Statements of six open education schools which communicate in various
ways with parents to explain their plans for using integrated day.

Silberman, Charles E., "Mwrder in the Classroom., Part QIwo: Some New Hopes for Life
in the Primary Schools", Atlantic (July, 1970) 83-97,

W Excerpt from his book Crisls in the Classroom, the result of three and a
hall year study of the education of educators. Although he suggests that
informal teaching is not easy, he does state that ordinary teachers can
learn to teach in informal classrooms and are doing so in widely scattered
places in America from Harlem to North Dakota, from $an Antounio to North
Cavolina, Dascribes Nouvth Dakota's teacher education program, Lillian Wiber's
Open Doors, Lore Rasmussen's independently developed math program in
Philadelphin, Marie Hughes experiment with Mexican-American children
in Tueson publle schoola,  Points out differences between American and
English approaches and difificulty of finding correct balance between
formal and informal, and between cognitive area of growth and the affective
avea,
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Be  Methodology for ;

Barth, Roland 8, "on Belecting Materials for the Classroom", Childhood lducation,
47 (no. 6, March, 1971) 3i1.314,

%  An open classroom principal defines his principles of selection.

Cazden, Couttney B, Infant I8chool, Newton: Mass,: BEducation Development Center, 1969,
26 P '

W An interview with Miss Susan M. Williams, headmistress of Gordoubrook
Infant School, day before beginning of school yaag,

An_Interviow with Bruca Whitmore, Newton, Masa,: Education Davelopment Center, 1969,
28 Pe

* Describas paths he took to develop an open science room,  Good questions,

Kohl, Hewbert R. 7The Open Classroom; a Practical Guide to a Now Way of Toaching.
New York: New York Review, 1969, 116 p,

Wi Describes his experience and experience of other teachors in moving
towards open environment, "It is almost cortain that open classrooms will
not develop within our school systems without tha teachers, and pupils
oxperlencing fear, depression and panic." It is difficult to yield power
and develop a sense of community with young people and ove's peers but
it is worth it,

Palmer, C. and Kent, 8, "Helping Parents Understand the Floxible Classroom",
Indapendent_School Bulletin, 31 (October, 1971) 35.7,

%

Sargent, Rettye, The Imtegrated Day in an Amervican School; an Illustrated Curriculum
Report for Teachers of Ages 5,6, and 7, Boston: National Association of Independent
Schools, 1970, 80 p.

ok A useful book which gives materials, activities with these materials,
states which children participated in which activities. Includes
author's comments on the materfals and their use. Shows plansg of
room at various times of the year.

Yeomans, Ndward, "Adaptivg Lelcestershire Techniques", Independent School Bulletin,
28 (no. 4, May, 1969) 43

& Brief overview of requivements needed to adopt and adapt Leicestershire
integrataed day,

Qe alsor fealey, Bection

315

~, Description of Yritish dnformal cducatlon by British writers,
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Ft  ZTeachep 'education for informal aducation

Belanger, Maurice. "A raychology Course Planned for the 1968 Harvard Newton Summer
School,  Commentary by John Herbeft. Refleetionaz October, 19681 IN International
@ ) ¢ , gy in aachar , sulum, Report, Toronto, 19

%  There are three modes of learning:
(1) Library of Congtess « acoumulation of the known codified in
sipns and symbols, There {8 a sehool eurrieuwlum, the oeudqnta and an
agont of transmission,
(2) Dialogue = interaction between two agents,

(3) Interaction betwean learner and object, Mode IIl is suggested
as open edueation,

Rathbohe. Charles U, "“A Lesson from Loaughborough", This Mapazine is About Sehools,
3 (no. 1, Februavy, 1969) 121-27, _

W Harvard doctoral student who worked with the Rducation Development
Center discusses open cducation workshop.

Resnik, Henry 8, YAve There Better Ways to Teach Teachers," Saturday Review,
(March 4, 1972) 40,

W Very brief description of New School for Behavioral Studies in
Iducation, University of North Dakota. Dean is Vito Perrone.

8ilberman, op. c¢it., p. 86-90, 93,

Weber, Lillian, '"English Infant Schools", Center Forum, 3 (no. 7, 1969) 8-12,

¥ Pages 8-9 stresses how dlssamination of informal education wes
achiaved by a variety of inservice course

Yeomans, Edward. Wellsprings of Teaching: a Discursive Report of a Yeachers' Workshop

on the Philosophy and Techniques of the Integrated Day, Boston: National Association
of Independent Schools, 1969, 33 p,

ok Teachers experienced same approach as 1s used with students in onen
classrooms. They were free to chooge activities, but not forced to
choose actlvities in various subjecy areas. Lveryone was a resource
for everyone elua,

16
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Cox, C.B, and Dyson, A.E., eds, Fipht For Educationi & Black Paper. London: Critical
Quarterly Society, 1969. ‘

Haggood. Marilyn. "Opea Classr.om: Protect it From its Friends", Satu

Backlash of criticism against child centred education.in England.

Y (sept. 18‘ 1971) 66“9; 15, ¢

%

Author i8 a Follew in early childhood education at the University of

New Hampshire. She visited England and numerous New Hampshire open
classroome. She 18 a sympathatic observer, but has qualms about
Americans morely copying British technlques and not adapting them

slowly., British teachers do not rely on programmed instruction, hardware
and a cauldron of testing. Good inservice aducation is necossary,

Hone of the problems of the opon classreom in America today ie that

its advocates atre too blinded by hope and jargon to see its problems

as problems",

Hawkins, David. "“Square Two, Squarve Three', Forum 12 (no. 1, Autumn, 1969) 4-9,

W

Paters, R.S.

Author is bivector of Blementary Science Advisory Center, University

of Colorado, llo gives an excellent theoretical rationale for open
education and then asks some pertinent questions., There has been much
gloppy thinking about froedom, spontaneity, expression, creativity,

He asks how best to wmake information-match between children and vesources,
Asks which cholces teachers must make, some children will remain'invisible’
and then teacher cannot acyuire information about them. Are all children's
needs made mandfest through their choices? And how best can the

teacher meet student on his own ground?

"A Recognizable Philosophy of Education". In Peters, R.8., ad,

Porapectives on Plowdon, London: Routledge & Kegan Paul, 1969, p. 1-20,

nve

e contends that the ideology of the Plowden Report (Children and
Thelr Primary Schools) prolifervates Lin half truths "that are parvaded
as educational panaceas!, He critiques self development (''Marquis

of Sade was belng himself as much as St, Francis'; little is said
about the rolé of the teacher) selfl direction (autonomy as a moral
principle, discovery methods - a method for learning has becowme
puffed up into the method of learning -, non=compartmentalization of
knowledge « people who recommend an integrated approach never seem

to be cleanr about criteria for evaluation) and role of the teacher,
e recommends experimenting with teaching methods to see which are
best from point of view of children's learning.

PRV A
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Rogers, Vincent R, "English and American Schools", phi bDelta Kappan, 51 (ne. 2, October,

*

Author is DProfessor of Education, University of Connecticut, After
examining and comparirg English and American primary schools, he makes

a plea for systematic evaluatica, He also feels that although the
children in open classvooms were happy, busy, wellsbehaved and involved,
they seem cut off from real world's conflicts and dilemmas., He wakes
threa further critieisms (1) Ls doing the only way of learning? (2) local
environment way not provide exverience of such thiugs as Rhodesia, or

 immigrant problems (3) many teachers lu.ck sufficient knowledge. Sympathetic.

Yeomans, Edward, "How Do the CGraduates Measure Up", In his Sducation for Initiative
and Responsibility., 2nd ed. Boston: National Associatior of fudependent Schools,

1968, p. 20-22,

"

Studentis enter secondatry school with enthusiasm for learning, well
devalopoed interests and a positive attitude, However, he feels
obsorvers are making a subjective judgment when they claim children
in junior schools are doing reading, writing : and mathematics a
year or more in advance of their counterparts. He does commend
their self control, responsibility and initiative, but wonders
about cdepth and continuity.
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H, Research and Rvaluation of Infermal Nducation
("A typlcal Amarican question" L. Weber)

Anderson, 0.R, "Research in the Open Classroom", Jourpal of Research in SBeience
Teaching, 8 (nho. 2, 1971) 97498,

%  ‘'There are three possible approaches:
(1) Hands off
(2) Observational and analytical = need to develop tools to measure

autonomy and creativity
(3) Experimental-analytical = what ylulds best growth,
Let's not have the pendulum swing wildly.

Appleberry, J.B., and Hay, W.K. '"Pupil Control Ideology of Professional. Personnel
in "Open" and "Closed" Blementary Schools', Educational Administration warterly,

5 (Autwmn, 1969) 74-85,

% Open climate classrooms are more humanistic than closed climate
classrooms, Seudy used a 20 item Likert type scale (Pupil Control
Ideology Form) and a 64 item Likert type ecale (Organizational
Climate Description Questionnaire)

Couglan, Robert J, 'Job Satisfaction in Relatively Closed and Open Schools',
Educational Adminisgration Quarterly, 7 (No. 2, Spring, 1971) 40«59,

%* Hle framework of open and closed schools relates only to institutional
organization and not to students. ‘feachers in rvelatively open achools
expressed significantly wore favourable attitudes to systematic
adminiet cation, instructional program and financial incentives. They
wvere divided on ralations with collcajues,

Gardner, Dorothy E.M. Experiment and Tradition in Primaxy Schools., London:
Mothuen, 1966. 211 p.

Only contemporary attempt to compare over a long perlod of time (1941«
1963) traditional and open education schools by pe:formance of children,
Her sampling procedure is questioned by Barth in that each experimental
school 1& uniqua. MHe accepts her instruments but says her analysis

L8 unsophisticated - never reports range or standavd deviation No tests
of signiflcance.

Gardner, Dovothy E.M. lLong ‘lerm Results of Infant School Methods, London: Methuen, 1950,

Gacdner, Dorothy B.M. Testing Results in the Infank School., 2nd ed.  London: Methuen,
1948, 158 p. biblio,

Sunmary of results, p, L4b=6%, Ta 1941 four experimental open cducation
schools Lu varying socloseconombe districts were compared with four
conventLonal schools wvhare childeen vere taught mainly by teacher
presentation or whoeve activity was divectod by teachaer, Describes Losks
and how they were scorvoed,
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Open loor. New York: Center for Urban Education, 1971, p. 34=41,

%  gtatements by Dr. Sol Gordon and Dr. Miliie Almy. Anacdetal evaluation,

Scheiner, Louis. '"An Evaluation of a Pilot Project to Assess the Introduction of the
Modern English Infant School Approach to Learning with Second and Third Year
pisadvantagad Children,” Philadelphia, Pa: School pistrict of Philadelphia, Office

of Reseatrch and Evaluation, Field Research Services, 1969, 20 p. (ED 034 595)

%  hree third grade traditional classrooms compared with three third
grade open classrooms using Iowa Test of Basic Skills, a pupil attitude
{nventory and ‘Torrance Tests of Creative Thinking. There were no
significant differences on any of the instruments, but teachers'
opinions pointed to improved cooperation, participation, and studente
teacher rolationship.
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I. Bibliographies on Informal Jducation

% Barth, Roland 8, and Rathbéne, Charles H. A Bibliogrdphx of Open Education, Jointly
published by Advisory for Open Education, Cambridge, Mass, and Education Davelopment
Center, Newton, Mass, unpaged.

Three sections, Books and Articles (Items 1-221), Films (Items 222-243)
and Periodicals (Items 244-265)., Emphasizes British primary schools,
Ex¢ludes contemporary critics of American education, Aim is (1) to provide

.a starting point for parents, teachers and aduinistrators interested in

open education; duggests where to begin with reading, (2) to provide an
extensive resource for those already familiar with the ideacs.

*  "Open Education: Bibliography: Books, Films, Suggested Resource People', Nations' Schools,

87 (no. 5, May, 1971) 60-61.
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