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(1) me first, (2) masculinity, (3) asocial, (4) academic, (5) adult
closeness, (6) sociability, and (7) social conformity. [ae primary
question to which the symposium addressed itself was: "ihat is a
value?" Subjects of the study were 611 children from ogxides one
through three. They were tested in the fall 92f 1970 a-' retested in
the spring of 1971. Two categories of criteria were eii.oyed in an
attempt to validate factor scores derived from the VIC. Results were
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RELATTON OF TEACHER-CHLLD CONGRUITILS TO ACHILVEMENT

INTRODUCTION

For those of you not femiliar with th: Values Tnventory for Children
(henceforih to be called tine Vig), it was, in ivs original form a 60-item
pictorial instrumest devijued to measure seven hypothesized dinensions of
value.

Factor analyscs of the nariginal items, using the principal axes
-method and rotating to vhe varinax zriterion, showed that .here were ecipht
underly ing dimcnsicas but thiat these were by no means the same as those
hypothesized. Continuing refinement of +he instrument during the past
year involved climinating 30 items, 23 of which loaded less than .30 on any
dimension, thrce of which meacured a dimension called Aesthetic, and four
of which were related to nealth habits but consistently loaded on the Academic
factor. Since neither Acsthetics nor Health Habits mattered to teachers
when they were asked to rank-order dimensions, and since in analyses these
items proved to be a nuisance as well as demonstrating little or no
relationship to any criteria, the decision to eliminate them was a rational
one.

While refinement was in process, however, staff were engaged in
retesting 611 children who had been tested in the first year and since at
that time no one knew exactly which items would be retained, teachers were
acked to rate children on the dimensions later eliminated. Thus, they will
occasionally be mentioned in this report.

After refinement, seven orthogoral factors remained and are named and
described as follows: '

1. Me First. This factor is characterized by items which require the child
to choose between being first cr third, active or passive in play, a
leader or a follower, to share or not to share, and to take a bigger
helping or a smaller one than he gives his friend. It is a dominant
and selfish value dimension. (5 items)

2. Masculinity. This facter is onz conniziine of items depicting
activities (boxingj whitrling with a krife; walking into a dark cave;
confronting a snake; participating in o« tug-of-var) and things (a soldier;
ghosts from a haunted house) thet are 1°hed by Loys and disliked by girls.
(7 items)

3. Asocial. Items loading on this factor involve approval of or liking
for activities that society would disapprove because there is some harm
resulting or a violation of a meral printi--1 (2tealine; litteringg
throwing vegetables at a feacey opvinailiug water ¢l a san with a hose).
(4 items)

A



I, @Sﬂﬂg@ic. Thia factor (o sints S chool-1elated activities or

sitvations:  yeadingy tu'yis oo bedup inthe elassroomy talking to
the teacher., (W itcne)

Adult Clouerners.  The chofces an thin factor are between (a) being patted
on the head vs hupped Ly father, and (b) being hugged vs patted on
1he head Ly wmother. (2 ltaun)

[ &2]

6. Sociabilily. The chodces in this facteor are between (a) talking to
one friend ¢ many, and (b)) plaving with one friend or many. . (2 items)

7. Social Confermity, Ltems making up this factor have in common the
choice betucen doing somcthing that one cupght to do and doing something
that iz harmles: and fun Lbut nonconferming. Choices are: to listen in
class or turn around ana talkj to clean up the classroom or toss the
erascr around and leave the room divrty; to stay in bed while sick or
el up to play; to slecp at night or talk to the child in the next
bed; to prefur ¢ map who smekes ov cne who dozs not. (5 items)

Analyses to ke veported here are hased on factor scores derived fron the
items measuring these seven dimensions of value., It is easy to see that
some factors have very few itews loading on them, reducing the reliability of the
factor scores markedly. In the new, revised VIC there are 50 items and cach
dimension (with the exception of Adult Clcseness) has been expanded to
include at least six, and generally eight or nlne, items. Results of the
analyses of the revised VIC will be aviilable in the Final Report, in May,
which can be procured throupgh Eric docunentation.

The original construction of the VIC and the construction of the revised
ferm ontailed a great dzal of preparation in ine way of interviews with
children, pretesting and revision of itewms, development of understandable
instructions, evaluation of *he usefulness of an answer sheet,letc. These
effortsz are also described in the Final Report. In brief, it was necessary
to ascertain that evary iten was underctcod by at least 90 percent of the
children, that.each child resvonded to every itenm in a manner consistent
with his (ruc feciing cloul ihe concept or situzticen depicted, and that
TeSPOLRES Vere rot 1eo ctentric (i.c., not wmore than 20 percent either
a;;:vxzi cr dlsonrroved of an Jte recuiring o "lining" response or chose one
or the other resnonre Lo au b coguiving a "choice" responue). These

Y
. . 1T e ey s
criteria vere mot with KA AR S S el Lusmes,

DLTLYVITICH OF VALUES

Since this syapesium on one 1o «hich there are divergent defiuitions of
the term "valua," t socus arronriate 1o address ourselves to the question:
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"that §s a value?" Theve are a'most as many definitions as there are
fnvestigators and rarely 2o any tue agrce ou the meaning of the clusive

term, The manner in which the investigator pursues values also has a profound
cffect on the values he identilicn,

As an cxample, a conventional approich has heen to address subiecte with
the open-ended qucc ious: "Whot is a good thing to do?" "What is a bad
thing to do?". Quite naturally, the responses to such questions will consist
primarily ot activities and these activitics, in the cxmperience of users of
such a systemr, are contingent upon the interprctation placed on the terms
"pood " and "bad." The first interprctation is gencrally the moral one. The
sccond is synonomous with the term "pleasant." Thus, a "good" thing to do
might be "contribute to charity" or "go waterskiing." 1In one study done by
GBS both types of respenses have been provided to these questions.

Another approach 1s to ask what kind of a person the respondent
"admires" and what is there about that percon that inspires his admiration.
In a sense what is being sought after here is not activities but qualities
of people. These may be things they do or things they arao.

The difference betveen being and doing in terms of abstraction is an
important one with respect to valucs of children. It is perfectly justifiable
to talk about terminal values (£0als in life) and instrumental values (things
one considers efficacious and permissible to do in attaining those goals)
but when it comes to small children, there is considerable questicn as to
whether or not they can conceptualize either abstract goals (c.g., salvation)
or abstract qualities (e.g., patriotism ) and it is certain that values
defined in this manner cannot be depicted in drawings. While it is granted
that for the adult one might symbolize abstract goals in pictorial form
such that salvation might be represented by St. Peter greeting the saved
soul at the gates of heaven or patriotism mipht be depicted by a group saluting
the flag, it is doubtful that even were such items prepared, they would be
universally understood by all Americans. Certainly they would be culturally
biased in the sense that not all religions conceptualize salvation as '"going
to Christian Heaven" or patriotism as saluting the American flag.

Reverting to the problem of definirg "good" in terms of moral good or
pleasurable good, it would seem that the tern "rood" should be erased from the
vocabulary of values and the two ccanctative teras, "right" (or moral good)
and "pleasant" (or pleasurable good) swlctituted. Thus, investigators
can account for moral values in ternis of the "right" or the "ought" and for
the things people value because they arc rewarding in terms of a dimension
of "pleasantness-unpleasantness.'" Tie paileosophy here is that people value
things because they (1) know thov wheuld and/er (2) want to and thau in many
cases the '"ought" conflicts with the "want." TIn ~eneral, the individual
ldentifies the "ought" in terms of s=ccial valucs which he may or may not
accept or act upon (but neverthelcusn, receciiees) ciadl the "want" in terms of
his own needs, desires, wishes, ctc.

Tols differcnce bow
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individual confroatcd with a moral decisjon will, if -ufficiently socialized,
make the drcinion he kiows is expected. Thus, a te:t of moral values in-
evitably imparts 4 built-in social desirability response set. The best way
ef overcceming this iu, first, to minimize the cxtremity of any given item
(i.e., provide "wrong" things that are not "very wrong" and "right" things
that arc not "very richt") so that sufficient variability of response can

be obtained. 1In constructing the VIC it was evident that some items were

so "wrong" that no child would accept them. The second way to overcome

this respoase set iz to prescont an alternative to the moral or "right" thing
that while it may not be morally "right,”" is pleasurable--and thus, valued.
As an example, on the Jdimension of Social Conformity of the VIC, children
are presented with cheices in which they may do something they ought to do
or they may do something else that is more fun.

Some might say that only when the individual both knows what he ought
to do (the cognitive aspect) and wants to do it ( the effective aspect)
can his "“value" be internalized. Ve would say, rather, that much of the
confusion with respect to defining values lies in the attempt to integrate
what is ethical or noral thought with an approach-avoidance continuum based
on affective responsce to objects, persons, or situations which have in the
experieuce of the individual proved rewarding or punitive. It is the
affective aspect of values on which we have focussed our instrument partly
because children as young &s those we have studied relate to the world in terms
of specifics, not ubstractions, and partly because it is this aspect that is
most predictive of bechavior. To determine whether or not a person will act
on his knowledge of "right" or "wrong" it is necessary to discover whather
or not he is nrotivated to do so. lMotivation is far more a matter of approach-

avcidance than cognition. Furthermore, there are many things (persons; objects;

situations) in life that one mey "value" (attach both positive affect and
importance tc) which cannot in any way be identified as "right" or '"wrong'--
they are simply a matter of taste.

As a specific example of a value that is in no way related to ethics
or morality, let us consider "friendship." Many individuals value friends
more than almost anything--including, in extreme instances, such matters
as family or jub. Loners, on the other hand, are low in this value. Vanting
to have a lot of friends is not "wrong" but is really a matter of proferences
yet, it is a value of the sort that one would classify as '"pleasurable' or
"desirable" it one holds it as a value and "undesirable'" if onc doccs rnot.

With respect to the difference be veen the terms 'value," "attitude,"
"personality trait," "interest," or "opinion," the Sociability dimension of
the VIC provides a realistic vehicle for demonstrating the extent to which
these terms are related to one another. One 'values'" friends in the sense
that it is important to him to have lots of them. His "attitude" tcward having
friends is positive. He is "interested" in meceting pcople and getting to
know them. If asked his "opinion," he will say that having friends is a goed
thing. Tf administered a temperament or personality test measuring the
“trait" of cociahility, he will score high. The commonality is pesitive
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affect. The differences are rore somabtie than real and derive from the
methods used to mearure the aticctive state of the individual.

Thus, we come {ull circle o measurcement with the warning that the
ranner in which the mcasures determines the results one gets and at this
stage of thoory, one has a preat deal of latitude in labeling any instrument
in the affective domain. It must be admitted that the authors of the VIC
hav: adoptod a very pragmatic epproach in its definition of values. If it
pleases others to express the opinion that all or some of the dimensions
of the VI1C are not dimensions of '“value," we will not quarrel but will only
say that we think they are making a “value judgment."

ANALYCES OF RETUST CHILDREN

I. Measuren Used

Two catepories of criteria were employed in an attempt to validate
factor scores dervied from the oripinal VIC. First, teachers were instructed
to rate children on the value dimensions identified in the first year of
research, us wecll as on the folleving indices of adjustment to scheol: (a)
"good" classroom behavior; and (b) "good" peer reiationships. They also
rated children cn academic ability (as infcrred from response to learning
situations and measures of intellipgence) and "satisfactoriness" as a pupil.
The latter rating was intended s a measurce of how well they liked the child.
Second, a uniform criterion of auchievement was sought. The only standardized
measure, applicablc across all scheols, was the grade-level score on state-
wide reading tests

Ratings were made at the time of Spring of 1971 retest and reading
scores were obtained from statewide testing which occurred in the midst
of the project retest effort (May of 1971).

It was impossible to determine the reliability of ratings since each
teacher rated only the children in her own class and did so only once. There
were, as expected, high intercorrelations between some ratings. A factor
analysis of the five-point rating scales recvealed three dimensicns. The
first was onc in which good clacsroom behavior, social conformity, urselfish
and passive behavior, and rejection of asocial acts rendered the child satis-
factory. The second was one in which high academic motivaticn, high academic
ability, goed habits of health, sociabilitv, ard ability to ret alci., well
with peers were related to satisfactoriness. The third consisted of ratings
of aesthetic appreciation and phyrical clecseness to adults, two dimensions
that were largely irrelevant to teackers (in terms of their rank-ordering
dimensions) and unrelated to most predictors,

No attempt was made to portial out any of these ratings since the ccales
were designed to be relevant to facters and cach was to be analyzed with

respect to it related factrr,  Frem connultotion with teachers it v neraible
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to conclude 1 Lat patings vere made conccientiously but there was a tendency
to view aliost oll children in a favorable lipght and, furthcrmore, to rate
them satisfactoey despite thedr shortcomings.

In comparisons Lietween sexes, prades, and ethnic groups it was found
that, in generail, givas wore ascribed all the virtues aud boys all the [aults.
Second grade clildren were rated highe than either first or third when it
cam¢ to "desirable" characteristics, despite the fact that tiird grade
children are further along in socialization as evidenced by their scorces
on dimensions related to this procesa. Outstanding ethnic dirferences in

.patinpe were as Follows: (a) Auglos vreceived lower ratings in Academic

Motivation than any oth~r group; (b) all groups rated higher in Asocial Behavior
than Crientals and none rated as hiph in this characteristic as Mexican-
Americans; (c) Oriontals were rated more socially conformirg than any other
group as well ov ileast dominant and selfishy (d) with respect to Academic
Ability, Orieuntcas were rated higher than any otlier pgroup; (e) Orientals

were also rated nighor than any other group in peod Classrocm Behavior; (f)

the Mexican-Amcyican children were rated as getting along less well with

peers than anv other proup; (g) despite these differences, the only significant
differconce with respect to satisfactoriness was between the Oriental and the
Mexican-American with the latter rating lower. Teachers,as stated, tanded to
rate children as likeable even when they presented problems.

Reading scores were derived frcw the Cooperative Primary Reading “est
for first aznd sccond grade children and frem the Stanford Achievement Tests
of Reading and Reading Comprehension for third prade. Scores were provided
as grade levels. At the May testing children should be .7 ycars above their
grade level (i.e¢., first graders should score an average of 1.7, etc.). Vhen
relating these scores to other variables it was necessary to convert them tvy
subtracting the expected grade level sccre from their actual score. However,
for purposes of pgroup comparisons this was rot necessary since all 611
children were involved. '

In the compurison between boys and girlis there was no significant difference

in reading achicvement. Grades were not compared for obvious reasons.
Reading scores were not available for the Nlegro etlinic group because of
difficulties in the school system following testing. In comparisons between
the other thres groups, Orientals were cignificantly superior to both

Anglos (who attended the same schools) and Mexican-Americans (who did not)
and Mexican-Americans were significantly below Anglos. Both Anglos and
Orientals werc well above the cxpectad wean of 2.7, ccoring 3.10 and 3.42,
respectively.. Mesican-Americans were Lelew the expected 2.7, with a mean of
2.15. Consideriug the higher socioceccenemic status of the Anglo-Oriental
schools aad the lower economic status ¢f the Mex!can-American and adding the
language problems of the latter children, these results are not surprising.

B. Predictors

The {ipat o Mctors wero the Dacrop seares of toe neven atained
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althouph it must he remenbered that the foctor structure was sliphtly
different for cach teting and that, therdfore, th: factor tcores are not
based un preciscely the same fuctors,

The second predictors vere teacher-child LOH?PUith’ as derivec from the

corrclation between teucher responses 1o the VIC made at the time of retest

end child responic. Lo the oaie dtcms obtained at both pre=- and postiest,
The raticuale for proetest conpruitics was based on an assumption that teachers
remain stable in thelr responses to such items over a period of cight
months whereas children do not. This assumption may be quastioned but there
is support for it in the rezearch literaturce. Several measurcs of congruity
were evaluated.  The results of the evaluation indicated that a Pearson »
approximation served the purpeses of the utudy best and so, for purposes
of nernalizing the distribution of r's for later application, the measure
. used vas Fisher's Z.

The third predictor was change in teacher-child congruity. A base-frce
measure of chanre was required since the magnitude of any such change in a
relationship is dependent upen not cnly the original responses of beth
teacher ard child, but the distance between them at the outset (or, conversely,
their original. congruence). The method used was to obtain a pradicted
posttest value by (a) correlating pretest congruities with posttest
congruities, (b) multiplying the ratio of the standard deviation of the posttest
dittribution to that of the pretest to obtain the estimated ragression
coefficient, and (c¢) using this rcgression coefficient to find the predicted
posttest values. The difference between the predicted and actual posttest
value for each *eacher-child pair constituted the change measure.

The fourth predictor was value change. This, also, was a base-free measure
of chanpe calculaived on the same basis as were congruity change measures
but usiag facter szores.

JL., Subjeuts

Sulrjects for this pertion of the study were 611 children from grades
one turcurh Gate woo had been tested in the rall of 1970 and vere retested
in the °}~*n1 1375 No altempt was made to find all the children from the
1370 testing: ooy es expected, a number nzd drepped out of the classes

i )
TN [ 1]
Or¢t;¢AL.ALLv wholos i e

For cowravionygs hovreen eonen and grade levels, the total of 611 were
used wnt Pk v Lol nonttert rorults weore analyzed.  For ethnic comparisons,
only W7t (illuren verd uved for loth pre- and posttest. These were children
upen whor the 1900t year's analvses were based and were selected according
1o the crateria oi the 1irst year--that is, they must not only be members
of their ethuic cr-ur but they must also be students in the schools
eripinille selocoea *o reprement that ethnic proup. These N's apply to all
analyses cacept Choere dnowhiolh the achidevencent messure was used.
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No tables are provided in this repert ‘because theip inclusion would only
lenpthen it unnecessarily.  They appear in the Pinal beport.  Whenever a
relationship ic desipngted, it 16 basced upon a Pearson v dpproxlmutlou
significant at or beyond the .05 level., Whenever a difference is desipnated,
it is based upon 3 t ratio significant at or beyond the .05 leveld,

III. Results

A. Sex conmparisons

1. Factor Score Differences Between Sexes

Boys scored significantly highor than girls in Me First (dominant
and selfish values) in pretest bui not in posttest. Boys, predictably
. scored higher than girls in Masculinity on both pre- and posttest. On the
Asocial factor, there was no difference between the sexes in either pve-
or posttest, nor was there any difference in Academic value. Giris we:!n
higher than boys in liking for physical Closeness to Adalts in both ppc-
and posttecst., There was no difference between the sexes in Sociability in
pretest but by pocttest, girls had become significantly more sociable than
boys and boys had decreased in this value. On the pretest Social Conformity
factor the difference between the sexes was nonsignificant but on posttest,
girls werc more conforming and boys had become less so, making the difference
significant.

N
2, Factor Score Chanees between Sexes
Boys changed mere than girls in Masculinity factor scores (rclative
to their predicted change), going in the direction of greater masculinity ' (
while girls changed in the opposite directicn. Boys alse changed more than
did girls in Adult Closeness, Sociability, and Social Conformity. In every

case, boys Lecome less favorable toward these values while girls became ET
more so. "o

3. Teacher-Child Conrruities hetween Sexes

In both pre- and postrest, girl* were more like teachers in values than
vere bovs. This is not uinexpected since 27 of the 28 tcachers were women
and, in adaition, consruities were hased on items measuring the factor of
Masculinity--one on which ginls score low and boys high, v

4, Teacher-Chiid Corrrulty Chanres hetween Sexes
Bo"°'changcu mOTC nan Gid fiiig wWitn peapect to congruities over the

eight-mouth period., Trner boncir lean like teachers thai predicted wund thelr

chnge was in the dirvection oi dispurity. Girls changed less, but their change

was in the direc lon of increased cengruity.

B. Grade Compariscns

1. Factor Coavay P -“ﬂ”“! hetwoen Orades
On 1he buocie OF “ut aoiww vv“?'s vors wits the VIC it was to bu
ermented thiag r;tnvatﬁJ” woand e bl oo oy ne e e Inead e in
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time interval between pre- end posttest was only ecipht months. The two %
ways in which matumaetion in values were asniessed were:  (a) prade level §
comparisons, using different children; and (b) dirferences in factor scove i
changes betweon grades, using the same children. g
' i

|

3

In pretest, prade three scored lower than cither grades one or t.o in
Me First and on peottest grade one scorad higher than two, and two scored
higher than three. At pretest there were no significant differences between
grades with respect to Masculinity but by posttest, the difference between
grades one and three had become significant with the older children scoring
higher. On both pre- and posttcst, Asocial value decreased significantly ]
.with grade one scoring higher than two, and two higher than three. i

In pretest there were no differences in Academic value but by posttest,
third grade children were significantly lower in this value than either
first- or second-praders. There were no significant differences between i
grades with respect to Adult Closencss in either pre- or posttest but it
is assumed that the increase in this value on the part of girls was counter-
balanced by the decrease on the part of boys. Sociability did not differentiate ;
between grade levels in pretest but by posttest, third grade children had i
become significantly higher in valuing friends than either first or second !
grade children. ' {

Social Conformity is a dimension with respect to which maturation
is cxpected to occur aud in the pretest comparisons (as in tlie results i
of the firci year's testing) grade threce was significantly higher than two ;
which, in turn, was significantly higher than one. Strangely, these
differences disappeared in posttest and while first and second grade children
seemed to attain higher means, third-grade children had a lower mean.

2. Factor Score Changes between Grades

In only one case did any grade change in values significantly more than
any other when the base-free measure was used. Both first and second
grade children scored higher on Me First in posttest than did third but the
first grade children became relatively more selfish and dominant than predicted
when compared with the second-graders.

3, Teaci 'mild Congruities between CGrades

Do child. ... hecome more like their teacher as they grow older? 1In
pretest, first grade children were less like their teachers in values than
were either second or third grade children. In posttest only the difference
between third aad first remained significant. At all grade levels, congruity
was higher on.posttest than on pretest.

4, Teacher-Child Congruity Chanaes between Grades

Despite changing means in the¢ directioa of groater congruity between
pre- and posttest, no significant difrerences in change appeared. Thus,
no grade changed more than any other in becominr more like the teacher.

C. Ethnic Comgprisons

—— . wme . - o —————a——
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numbers of subjects: Anglo, 1070 Nepro, 298; Oriental, 167; Mexicau-American,
1010 ]

Pretest and posttest diffurences were the came with respect to the
Me First value in that both Neprecs and Femican-Americans scored higher than
either Anglo or Oricntals. In protest Auplos scored significantly hipgher thau
Oricntals in Masculiniiy. DBy the end of eight wonths they scored higher thea
any other group.

Orientals scored lower thau any othet group in pretest and lower than
Mexican-Americans and Negroes in posttest when it came tothe Asccial dimension.
Mexican-Americans were higher in Asocial than either Anglos or Oricntals
in both pre- and posttest. The major differcnce was that Anglos decreascd
sufficiently in this value so that they were no longer as different from
Orientals i posttest.

In pretest Anglos were lewer than cither Orientals or Mexican-Americans
in liking for Academic values. By posttest they were also lower than Negroes.
This waning interest in school-related activities among Anglos Las been noted
in other arilyses and it should alzo be noted that only the Orientals increased
in Academic value while the other three pgroups decreased.

Orientals were lowest of all in liking fer physical closeness to
adults, a finding noted in the previous year's research. In pretest they
wvere significantly lower only than Anglos. In posttest they became signif-
icantly lower than both Anglos and Mexicaun-Amrericans. There were no
significant differences between any of the ethnic groups with respect to
Sociability.

In both pre- and posttest, Cricntals scored highest in Social Conformity,
followed by Anglos. Mexican-Americans were less conforming than either
Anglos or Oricntals.

2, Factor Score Chanr:s atween Ethnic Groups

Mexican-Americars chanmed mere thal predicted in the direction of
scoring Ligh on. e F‘rst T“*n dil ~ither Arelos or Orientals, and Orientals
changed ncre in the directicn »f Lourlusr low than did either Nefroes or Mexican-
Arericens., The dircetion of hanse for lNeproes and lMexican-Americans was

positive (higher scores); fcr Aucle. and Orientals, it was negative.

Anglos changed significantly rore in the directicen of scoring higher
in Magculinity than did anv ¢! sreup. They were tae only group ic significantly
rajse their score on this diniasicn.

Mexican-Americins Increased ir Auoclal values significantly more than
did either Anglos or Or'-.t-_d cud hogrons inercased significantly wore
than did Oricntals. The cirocilon of chanre for Mexican-Americans ~nd
Negroes was positives for Ancice oad Orientuls, it was negative.
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and {rau toth Mexican-Ancericans and Ovientals who inercased {n §t.

o signiticant differences in chanpge appeared in Adult Closeness or
Sociability dewnite the fact that Orientals seemed, in the factor score
comparison, to lecrcase in liking for Adult Cluscuess,

Oriei:tals chanped sipnificantly more on Social Conformity than did
Mexican-Americ.ans.  The change for Orientais was in the dircetion of
greater confori: vy for lexican-Americans it was in the dircetion of non-
conformity but .az not as profound as was that of the Orientals.

3. Teacher-Child Conpruities hetwern Ethnic Groups

Anglos and Urientals were morce like their tcachers in values at pretest
tharn were cither ‘legroes or Memican-Americans. In posttest the Anglo had
become lesse like Mis teacher while #ll other pgroups had become more like her.
Consequently, the 'riental was significantly more like his teacher at posttest
than was any other proup. This chanpe in relationship between the Anglo and
hiz teacher may te attributed to his lessening concern (or liking fosr) things
related to school and his increased liking for masciline things, values in
conflict with those of the female teacher.

4, Teacher-Child Coupruity Cheaupes between Lthnie Grouos

The group with the greatest depree of change, and that change in the
directici of increased congruity was the Oriental. All otliers charnged in
the opposite direction., This significant change on the part of thc Oriental
occurred despite the original high congruity between this group and teachers.

D. Predictor Criterion Relatjouships

1. Relationship hetween Values and Critcria

Teacher ratings of the original dimensions of the VIC were expectea to
correlate with the factor scores for those dimensions. Since items measurving
Health Habits and Aesthetics were eliminated, the relevance of those ratings
is questionable and, indeed, in pretest they did not relate to any factor
dinension. In posttest the Health labits rating was positively related to
factor scores on Me First and Sosial Cenformity although the relationships
were significant at only the .05 level. Aesthetic rating on pos*test was
positively related to both Adult Closcness and Scciability factor scores.

When it comes to other teachar ratings of existing dimensions correcponding

to the factor scores of children rated on these dimensions, the results from
pretest were far less satisfactory thdan were those {rom posttest. In pretest
the only apprtpriate significant rclaticnships were between (a) Masculinity
rating and Masculinity factor score; (b) Social Cenformity rating and

Social Conformity factor scorej and (c¢) Mc¢ First rating and Me First factor
score. The wmusculinity relationship was to he expected since the factor
score is so profoundly sex-biased (the faztor leading of sex-male in lant
vear's analysis was ashigh as that ¢f tiwe highest-loading iten) and since

the teacher's rating is based on the sem of the child,

In posctest thines inproved. Tnoaddition to the wvrevicu:lvy establiclied
corralations, Acult Closcness rating . boeae peoictiocly drccciated with
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Adult Closencon factor scores and Avocial vraringn becamn positively related

to Asocial factor scores. However, in a msbepr of cases the relationchips

between factor uceven and rativg: of their matching dincensionz were lover than were
the relationships letween the same factor scorces and other ratings.

-

When it came to predictirpg adju:tment to tcnool (Classroom Behavior
and Peer Pelatiornrs), the facter scerce for Asociul and Sociul Cunformity had
the highest relationships, ia the eupected directions. %The only cther sip- ;
nificant relationships with these criteria were for Masculinity, negative

in both cases.

The Satisfactoriness rating was negatively correlated with factor scores
for Masculinity and Asocial and positively coxrrelated with factor score:s
for Social Conformity and Adult Closcness.

Prodicting adjusted reading scores (achievement) was possible to some
extend in both pre- and posttest. In pretest, lMe First and Asoclal
factor scorcs werce negatively related to achievenent. Social Conformity
factor scores werce positively related. In posttest Me First no longer bore ;
a significan* relationship to achicvement but the other two relationships ;
remained, It is interesting to note that, consistent with the finding that ;
boys and girls arc not differentiated on the basis of achiecvement, Masculinity :
factor scores do not relate to reading scores. However, whea it comes to .
ratings by teachers, the Maosculinity clement is most important. From these
findings one mipht conclude that the dinensions of socialivation (Asocial
and Social Conforiity) are the most important dimensions of value in achieve=-
ment. To & lesser extent, the Me First (solfishness and dominance) value
may have a negative relat.~nship to achievement. Strangely, but congistently,
Academic values are useless as predictors of adjustnent to or achievement

in school.

SIRLERIRC I ey e -

2. PFelationshins between Convrunncies and Criteria

Is the extent to which the child is like his teacher in values related
to his adjustment to and achievement in school in his early school career? It
would seem reasonable to assume thet a teacher would rate a child hl[h
on "desirable" characterictics and lew. on "undesirable" ones if he is more

like her,

On pretest thare weore positive relaticnships between cengruities and
ratings of Acadonmic uULavullOn, Loadendie Ability, Secial Con*orn11v, rood
Clasusreoom Eehavier, goud tewr helotions, and Satlsfectorinesn. There was
a nepiative relatienship witg Muvenlinity, On posttest these relaticnihiips
vemained ard were aupmented by a pesitive relationchip with Adult Clesoness
anc ncgative oncs with Asceial Behuvior and Me Pirst. To the extent, then,
that « teacher and c¢iiild ere alike in values, the ¢hild is rated high on
"desivable" dimensicns and Jow on "undesirable' oncs. Ratings of Sociability
Health Habits, and Acsthiotics did not correlate with congruities in cither
pre- or posttest.

-

ne ocerrelallon: Loty on taxchor-ol ) cosoruitio e ang reating neoren
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Jo Relationdiip betvoen Vodue Chonpen and Criteria

It was fcund th U dncre.site e Flrat values were positively related
to ratings of foclublility, Foalth Habita, and Academic Motivation. Increasing
Masculinity valucs were ponitively related to ratings of Mascullnity, Asocial
Behavior, and Me First and novatively related to ratings of Adult Closencss,

Social Conformity, pood Cli-sroem Rehavior, and Satisfactoriness.

Increasin:, Anocial values were positively related to the Ascolal rating
and negatively related to ratings of Soclal Conformity, Academic Ability,
Classroom Behavior, Peer Relations, and Satisfactoriness. Changes in Academic
values were not related to any rdatings. Increcasing Adult Closencss values
were positively related to the Adult Closeness and Aesthetic ratings and
negatively related to the rating of Masculinity.

Increasing Sociakility values were positively related to Adult Cluseness
end Aesthetic ratings and nepatively related te the Masculinity rating.
Increasing Social Conformity values were positively related to ratings of

Social Confermity, Classrocm Behavior, and Peer Relations and negatively related

to ratings of Asocial Behavior md Masculinity.

When factor score changus were correlated with reading scores the only
significant relationships were for increasing Social Conformity (positive)
and incrcasing fsocial (negative).

4, Relationships between Coneruity Changes and Criteria

The highest relationship was between congruity change and the rating
of Masculinity. Since boys were rated masculine and girls feminine, this
is consistent with the finding that boys become less like their teachers
whilc girls increase in congruity with them. It was also found that the
more like the teacher a student becanie over eight months, the higher that
student was rated in Classroocm Behavior, Social Conformity, Saticfactoriness
Peer Rclations, Academic Ability, and Academic Motivation. The more he
became like her in values, the lower he was rated in Asocial Behavior and Me
First.

Increasing congruity between teacher and child in values was positively
and very significantly related to achievement as evidenced by the correlation
of .17 between congruity change and reading scores.

E. Interclass Comparisons with Resnect to Teacher-Class Conrruities

One of the hypotheses generated for this analysis of retest children
was that a teacher would be more like her own class than like any other.
A corollary of that hypothesis was that a class will be more like its cwn
teacher than it is like any other teacher.

To test this hypothesis, t ratios were computed between (a) the mean
congruity of a teacher with all children in her class vs the mean conrruity
of that same teacher with children in cach other class, and (b) the mcan
congruity of a claes with its own teacher vs the mean congruity of that
class with cach cther teoasiay,

Rusults «howed that ot caly are teachors not nora like thedr clascoon
than likce others, but there i preat variability in the extvent to which
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any plven teachor is like any glven clash or any given clase is Yike any given
teacher,  ome weachorn are congruous with a great nueber of classes and

wore o with olhers tlan with their own, Others are not congruous with

alwout any class.  fn peneral, teachers in the Anplo-Oriental district tend

te bhe more conpgraous with their classes than do teachers {n either the Mesican-
American or Negre dietricta,  This 3s not surprising when one considerz the
ample cvidence that teachers in generdal hold to middle class valuos of con-
formity whereas cihildren in conmunities where ethuic minorities predominate

arc less likely te share these values,

SUMMARY AND CONCLUSIONS

Limitation:s with respect to this study pertain to the questionable
roliability of the rating eriteria, the inability of the investigators to
precure reading seores from one schoo) district, and the fact that analyses
of valucs as measurcd by factor scores are based upon two slightly different
factor structurca--pre- and posttest.

Teachers tend to give more "desirable" ratings to giris than to boys,
1o second-graders than to either first- or third-graders, and to Anglos and
Orientals rather ithan to Mexican-Americans and Negroes. There is no impli-
cation here with vespect to the direction of causation since it is likely that
(a) girls, second-graders, and Anglos and Orientals are better-behaved than
are these in the comparison groups, a conclusion supported by differeuces in
values, and (b) while the teacher may well be initially biased in favor of
these groups, her contact with them also provides her with positive reinforce-
ment. In other words, a teacher may rate some subgroups as more desirable
because she perceives them as being more desirable and/or because they ace
more desirable.

When Factor scores are used to measure the seven dimensions of values,
analyses show that:

1. At pretest boys score significantly higher than girls in Masculinity,
and Me First and lower in physical Closeness to Adults. At posttest
they score significantly higher in Masculinity and lower in Closeness
to Adults, Jociability, and Social Conformity. On these last three
factors boys become morc neputive over eight months while girls becone
more positive. With respect to Hasculinity, bLoys become more positive
and girls more negative.

2. Cirls are more like their teachers in values than boys are and over the
eight month period boys become lcss like the tcacher while girls be-
come more iike her.

3. As children progress from first to third grade they approve more of
values relating to Masculinity and, to some extent, to Social Conformity
and Sociability and approve 1m0l valuen reloting te Asocial behavior,
Soadenmlc acoivitien, andy eoaocdadlyy domitees dind Scel loddis o asoseen

in the o Pirat value,
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W,

5.

6.

8.

9.

10,

11.

12,

13.

There §e o tendency for childeen to beceme more like their teacher in
valucs as they grow older,

The major chavacteristics of Anrlos, as contrastced with other proups,
are their hiph Mascudinity and low Acadumic values.  They become more
disparate in these values over tine, They ave inftially congruous with
thedr teachar but bucuiie leus so over tine, a {inding ckplalnable on
the basis of changes in the two valucs mentioned.

The major charvacteristics of Ovicentals, as contrasted with other groups,
are their low Ascclal and high Social Conformity values and their
relative distaste for physical Closcness to Adults. They are the group
most cougruous with their tcacher initially and become even morc so

as time passcs,

The major characteristics of Mexican-Americans, as contrasted with other
groups, are (a) their high Me Pivst values which increase markcdly over
time, (b) their relatively high Asocial and low Social Conformity values,
both of which become mere divergent over time,and (c) their approval of
Academic values, which increases. They are initially least congruvous
with their tcacher and become even less so over time.

The Negro group tends to follow the Mexican-American in most values but
their values are not as divergent from those of Orientals and Aunploes

nor are their changes as profound. They are initially less coagruous with
their teachers but increasc in congruity over time.

Factor scores from five of the seven retained value dimensions correlate
significantly with their corresponding teacher rating dimensions.
Sociability and Academic do not.

The best value predictors of adjustment to school in terms of good
behavior and getting along with other children are approval of socially
conforming behaviors and disapproval of asocial behaviors. Masculinity
values are also related to these rating criteria since boys are gen-
erally rated as more asocial and aonconforming than girls.

Teachers like best those students who are feminine (girls), conforming,
disapprov. ag of asocial acts, and desirous of phycical closeness to
adults.

Achievement is predictable primzrily on the hicls of dimensions of value
socialization (Asocial and Social Cenformity) aud not on the basis of
Academic values.

The more like his teacher a child is in values, (a) the higher the
teacher will rate that child in desireoble characteristics, (b) the lower
she will rate that child in uniueciialle characteristics, (e¢) the more
likely that child is to be a girl, and (d) the better that child will
score on recading achicvement, Tio s conslosiens hold true for
Jncreasing congruitics.

N



ih. Thes wove <orially conforming and dicapprevine of anocio) acts the child
becomes, the hipgher will be his reading achicvement.,

15,  The hypothesis that teachers will ke more congruent with thelr own
classus then witiv others is not supported. Congruity with class is
preoater vhere the elast is of middle or uppor-middle socioesconomic rstatus
than vhere it is of lower-middle or lower status. This generalization
does uet hold true for all teachoers, liowever.

The overall conclusion is that values do play a part in the adjustment
of the child to uchool and $n his achievement although it is impossible to
determine exactly to what extent they contribute over and above the child's
ability sinca ue precisc measure of ability is available.

e

What implicutions do these findings have for cducation? First, it
scems that vatuine things academic makes little ov no differcnce. As in the
first year of reecarch, we found the Mexican-American child liking acudemic
activitics anu situations but holding relatively unsocialized values on other
dimensions. Purthermore, he is the child who receives the least desirable
ratings and is perceived as getting along least well with his peers. LEvery-
one is familiar with the high dropout rate and underachievement of thls ethnic
group. Further, there are indications in the literature that Mexican-Americans
do not want to¢ be socializued if it means being "Angloized." Anglos, oun the
other hand, arc Jowest in valuing things academic and yet, probably because
they ave socialized, do not suffer in school. Orientals present a urique
picture of the very socialized and academically concerned--a picture con-
sistent with recent findings with regard to their occupational status which
is higher than that of Anglos despite the relative recency of the release of
the Japancse-Americans from internment (27 years ago) and the even greater
recency of the provision of property rights for Chinese-Americans. Negrees
fall about midway between Mexican-Americans and Anglos in socialization and
80, to a lesser extent, evidence some of the same difficulties in school with
respect to adjustment and achievement as do Mexican-Americans.

The question becomes one of the rights and responsibilities of the school.
On the one haind, adoption of the values of teachers and schools which, admit-
tedly, are middle-class Anglo values, secms obviocusly related to sucerss in
school. On the other hand, this iz a "frea" ceountry within which any suboulture
has the right to its own values even it those values do not enable the indi-
vidual holding to them to achieve "cuccesg'" as drfined by the school. There
is a growing fecling that education places teo high a premium on '"book-learning
and flexibility in teaching and there e evidence that the Mexican-American
relates much more successfully to skill training #nd a structured environment.
In the integrated school, how is it possible to tuilor education to all sub-
culturcs and o expose children to values witheout ‘mposing values upon them?
Perhaps the only solution lies in the »-e3a3ze of t.m Zuring which intensive
interaction between children of all cuitural heritupes graorates what might
be called a "value compromise.'" Poriar-, vea, charses in teacher selection
and tradeing iYL hedne atony o Moo D T e te e e e il
ing of aultusal Sitdorences Ta ovilaee and capalle oo ainting, the Loarnidae
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