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ABSTRACT

Counselor-trainee response uncertainty and delayed
supervisor feedback are two apparent difficulties when looking at the
normal practicum procedures frcm a leavning theory frame of
reference. Twenty-four counselor-trainees were randomly assigned to
three experimental groups and one control group, ie., immediate
feedback, feedback and instructions, equipment present, and control.
Available to the three experimental groups duting treatment was an
FM-radio system enabling supervisors to commuricate to the
counselor-trainees. Pre-and post-audio tapes - ere selected and rated
on empathy. An analyses of variance on the pu=- and post- differences
in ratinys were computed resulting in a signiricant "F" ratio (p less
than .0%). Subsequent multiple comparisons showed all experimental
groups significant when compared to the control group (p less than
.01). The results showed that all experimental —orditions
significaintlv increased counselor-trainees' emps-nic responses.
(Author)
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A 1 imary objective of counselor education programs is to
train persons to become effective counselors. Research
in the ar.a of counseling has indicated that when
corseling has been effective, certain core bechaviors were
manifested i1 the counselor's performance. The three most

frequently st.died Lehaviors are called accurate empathy,
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respect, and ccinselor genuineness. The other behaviors,
less empirically established, are called concreteness, self
disclosure, confrintation, and immediacy of relationship
(Truax and Carkhufi, 1967; Carkhuff and Berenson, 196/,
Carkhuff, 1969a).

The relationsiaips “etween enpathy and respecﬁ as measured
by Truex and Carkhuff': rating scales (1967) and counselee
change have been studie!. The results showed that at least
minimum and especially high counselor performgncq levels

of these two core behzvior: were positively and significantly
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related to positive counsele2 change (Trvax, 1963; Truax,
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Carkhuff, and Kodman,1965; Truax and Carkhuff, 1967).
The research related to the training of counsclors in
these core behaviors has indicated that these behaviors can

be learned. These studics have shown that as a result of
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training programs counselor-trainees can function at moderately
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facilitative or therapeutic levels nearing those of excrienced
therapists. In addition, these learned behaviors werc shown

to benefit the counselees with whom the counselor-tr:inces
worked (Carkhuff and Trvuax, 1965; Berenson, Carkhuff, and
‘tyrus, 1966; Carkhwff, Plaget, and Peirce, 1968).

Most counselor education programs attempt throvzh the
counseling practicum experience to provide their :ounselor-
trainees with learning situations which allow thim to incr:ase
their counseling effectiveness. This effectiveress is, p.rtly,
contingent upon the ability of the counselor-triinees t¢
apply the concepts and techniques they have le:rned thriugh
their didactic work to the actual counseling situation. The
practicum courses cha;acteristically furnish the couns:lor-
trainee with experiences in counseling, didactic coun-cling
seminars, and an opportunity for participation in c;.tique
sessions based either on observation of the cdunselsng ex-<
perience and/or audio or video playbacks of the c}anseling
session.,

When examining these practicum experiences r.lative to the
theory of learning best exemplified by Skinne: (1838), two
difficulties are apparent. PRirst, during th. counseling session
the counselor-truinee ’s uncertain whether his verbal response
constitutes etfective counseling behavior. Second, P°51tiV€
or negative reinforcemont expressed by observers is delayed:

until the end of the interview of in some instances for a longer

period of time.
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Usi.g learning theory concepts (Skinn r, 1938) and the re-
sults «f verbal cunditioning studies (Gruamspoon, 19355,
Krasner 1958) counselor educators have attempted to eliminate
the time¢ differential between counseling behavior and super-
visir fecdback. Bquiprent such as lights and modified
hearing aids have been utilized and the results of this
reseach has been mixed (Goff, 1968; Reddy, 1969).

The equipment, however, provides a means of applying
learni.g theory concepts to counselor training. These also
offer u basis for handling the difficulties of counselor-
trainee \ncertainty and of dela}éd reinforcement as well as
possibly ficilitating effetiveness in the counseling practicum.

The purp-se of this study, then, was to discover if a
counselor-tr.ining method employing immediate verbal feedpack
‘and feedback nd instructions would increase the qualitative

levels of empa.hic verbal performance ~f counselor-trainees.

Jdethod

Twenty~four ctunselor-trainees earolled in master level
school counseling practicums were randomly assigned to the
following treatment conditions: immediate feedback (L),
feedback and instructions (CE1l), equipment present (CE2), and:
contzol(C).

Five supervisors wore selected and trained over a seven
hour training period to rate enpathic verbal responses from

recorded audio tapes using an expanded version of Cavkhurf's

A



rating scale, "Empathic Understanding in Interpersonal
Functioning" (1969b). They were also trained to give
immediate verbal reinforcement to the counselor-trainces
in the B group and to use the communication system (radio,

;ar plug, and an FM wireless mike). The inter-rater re-

liability for the training period as computed using an analysis

of variance was 88 (cf Winer, 1962). Three other super-
visors were selected and trainedto use the communication
system for the CEi group.

A tape of a counseling session was taken from each
counselor-trainee one week prior to.the first training period.
Three three-minute segments were randomly selected from each
tape and were rated on accurate empathy to determine each
counselor-trainee's operant level.

During the first training period each counselor-trainee
was scheduled for six counscling sessions distributed through-
out three consecutive weeks. The treatment procedures for
the four groups during the lst training period were as
follows: (1) All counsolor-trainees participated in the
usual practcuﬁ_di&aétic seminars.

(2) The counselor-trainves in the E, CBl, and CE2 grraps
took their parts of the communications system with them

into each pounseling session., Each radio was tuined on, and
each counselor-trainee could only hear the rssponses of his

supervisor. e
SO
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(3) The conditions for the counselor-treinees in the 3 group
consisted of receiving immediate verbal feeddback from the
supervisor during each counseling session through the
communication system. This fendback was given when the

’ , :
counselor-trainees' accurate smpathic responges were judged

above their operent level. “he feedback was a verbal retnfercing

. stiuulue coneieting of two worde. "excellent reeponse"

(Kintz and Peppae. 1965).

(4) The conditions fer thc counselorutreinees in the CB1l group

consisted of random commnication from the ‘coniversation
supervisors through the communication systemm ..The random
communication was characterized by either feedbeck ot in-
structions. Thegse ccunselor-trainees did not receive the
reinforcing stimulus of "excellent response" following their
empathic responses. o

(5) The conditioms for each counselor-trainee in the CB2 group
consisted of his hiving his part of the communication system
ia his presence, furned on, end an ear plug connected and in

his ear. They dii not receive either the reinforcing stimulus

or any communica:ion through the communication system.

(6) Counselor-tjainees in the C group proceeded through the
counseling sessions in the usual manner, i.e., withouf any
type of immediite feedback, conversation, or equipmeant.

After a :cen-day period in which no training was given,

the counselos-trainees were scheduled for two counseling sessions

during & onc-week period. The counselor-trainees received the
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Sume treatment and controlied conditions for the second training
poiod as in the first training period. | |

The tape of the !irst counseling session immediately
follwing the second training period was colleeﬁodlfrom each
couns lor-trainee. Three three-minuate segments were randoaly
select:d from each tape and were rated om accurate empathy. |

The pre. and post-ratings were then stat:l'sticslly treated.

Results

Meas:res of inter-and intra-rater re__fl,_:la,bi._lity were obtained

from the 11tings made on the pre- and post¥taped segments. The
inter-rate: reliability correlation coefficients were .69

and .71 (9'3.01) on the pre- and post-zatings respectively
(cf. Winer, 962). Intra-rater reliability correlation
coefficients on the pre-ratings ranged from +.64 (p £ .05) to
+.7¢ (r<.01) The post-tape iutraerater reliabllity cor-
retlation coefficients which ranged from +.31 (p ».08) to

+.74 \p < .01), with three of the four correlation coefficients
significant abovs the .05 level (Spence, et.al., 1968).

An aaalysis of variance was calculated on the difference
between.preu and post-ratings of counselor-trainees' empathic
responses (<f. Winer, 1962). The results“shéwed that treatment
had a signif cantly positive effect upon counselor-trainees
empafhic respinges (F = 3.16, df = 3/20, p <.05)-

Subsequent multiple comparisons (Newman-Keuls procedure,

cf. Winer, 1962) indicated the three treatment group difference



means, i.e., verbal reinforcement (B), instructions and feed-
back (CEl), and equipment present (CE2), were significant

when compared to the control group (C) mean. Also the
comparisons showed that 'he instructions and fhodback'group-
(CB1) mean was significartly greater than the verbal reinforce-
ment group (B) mean and in turn the B group mean was signi-
ficantly greater than ths CE2 group mean. All mean comparisons
were significant at the .01 lavel.

Discussion
The results of this gtgdw”shawgd that the most effective way
of increasing counselor-trainies® empathié verbal responses
was to present tﬁo counselprvzralnee lmeQ;gtq feedback in
combination with instructions. This indication corresponded
to the results of Ayllon and Azrin's (1964) work with mental
patients,
This study's results aJso'shqwad that the presentaticn of
an immediate verbal reinforiing stimulus was effe¢tive in
increasing empathic respons:s when compared to the usuél pro-
cedures. This conclusion <)rresponded to the results of
studies by Greenspoon (195!), Krasner, (1958), and especially
Reddy (196%), that is, inc¢reases in spacif;g_ygypal behaviors
can be attained by the us: of verbal roinforéoment. This
result indicated, as well the reinforcing potential of the
word "excellent" as impliad by the research by Kintz and
Pappas (1965).
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Finally, the study indicated the value of having a super-
visor present with the opportuxity to communicate with the
counselor-trainee during & counseling session. The equipment
present group's empathic responses were significantly greater
vhen compared to the usual practicum procedures.

‘In conciusion, all treatment effects (4.9., verbal
reinforcement, feedback and instructtons. and equipment present,
significantly increased the counselor-trainees' empathic
verbal responses when compared to the counselor-trainees vho
were going through their practicum with usual procedures
(delayed feedback). The three treatments were algo significantly
greater when compared to one another in the following order:

CBl1 > B 7CBa.

The applicstion of learning theory concepts to the
practicun experience in the training of counselors.indicated
two apparent difficulties, counselor-trainae behavioral un-
certainty and dolayed feedback. The results of this study
indicated that bodh of these difficulties can be dealt with by
providing, espécially, feedback and instructions to give
counselor»trainees immediate knowledge of the quality of their
verbal responses. This immediate feedback or the combination
of feedback and instructions also increases significantly the
quality of ~runselor-trainee empathic responses over 2s short
a period vi time as eight training sessions when compared to
usual practicum procedures. The results of this study offer
an alternative to the training of those verbal responses indicated

as appropriate techniques for effective counseling and psychotherapy.
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