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METROPOL ITAN COMMUNITY RESOURCES AS THE INTERFACE
FOR OPEN COMMUNICATIONS*

Harriet Talmage, Associate Professor of Education
University of Illinois at Chicago Circle
and

Lioyd J. Mendelson, Project Wingspread Director
Chicago Board of Education

Objectives of Project Wingspread

Project Wingspread represents a number of exchange programs for
varying age groups. Through specifically designed metropolitan study
units and mutual interest groups, students of diverse backgrounds are
aiforded the opportunity of exploring together social issues as well as
to learn about each other, As the urban and suburban students coopera-
tively engage in their activities, they are broadening their own gense
of what constitutes the metropolitan community and creating a sense of
community througi working together in the exchange groups. To heighten
the awareness of and the commitment to metropolitan community living,
Project Wingspread has lidentified 10 objectives for the programs:

Objective #1: To bring youth of different cultural backgrounds
together to break down the stereotypes that inter-
fere with normal social interaction.

Objective #2: To utilize the metropolitan community resources
as the interface for the different cultural con-
tacts.

Objective #3: Through the contacts, to become comfortable with

cultural differences thus developing the ability
and willingness to accept differences as contribu-~
tions to the mainstream of American society, rather
than deficiencies or weaknesses.

Objective #h: To identify with the problems and varying life-styles
in the larger metropolitan community, using met ropoi-~
itan social, political, economic and cultural resources .
as primary sources of learning.

Objective #5: To explore new forms of instructional patterns,
teaching personnel and strategies through the use
of metropolitan community resources as the extended

classroom.

Objective /6: To exchange suburban and urban students and teaching
personnel through cooperative endeavors among school
districts on a scale not previously attempted.

SIS Pne Sinets

”Project Wingspread: Education for Metropolitan Living, Chicago Board of
Education, Title t1l, Elementary and Secondary Education Act, Contract #

3-7-704204-1573.
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To recognize that the cognitive growth of students
is enhanced by making the curriculum relevant to the

times.

To be the instrument of human change, affectively
and cognitively.

To reorient the levels of aspiration and achievement

of both city and suburban children through mutual
contact and expanded life experiences.

To cnrich the students' artistic tastes, and experiences,
and encourage those latent talents which aid personality
deve lopment .

while the various Wingspread projects are committed to achieving these
overall objectives, cach program sets out in its own way to realize the ob~
jectives based on the unique characteristics of the individual program. |In
order to focus on these unique characteristics, specific program objectives
are formulated in addition to the Project Wingspread overall objectives.
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MODELS OF PROJECT WINGSPREAD PROGRAMS
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Madels of Project Wingspread Programs

Three basic models were developed for implementing the various programs
at the intermediate, upper-grade and high school levels. Variations within
cach model permitted accommodation to individual school systems and
communities.

Direct School Pairing Model. Students and teachers exchanged

schools for varying periods of time ranging from a few weeks
(some Intermediate programs) to a full semester (some high
school programs). Three types of direct school pairing were
implemented.

IA. The half-day exchange brought students and teachers from
urban and suburban schools together to pursue study of
units in metropolitan studies developed by the participating
teachers and Wingspread staff.

1B. The full day program had exchange students attending self-
contained Wingspread classrooms in the receiving host school
in the morning and participating in metropol itan studies units
the other haif of the school day.

1. The full day program had exchange students attending ongoing
classes in the host school in the morning and participating
in metropolitan studies units the cther half of the school
day. On the secondary level, the metropolitan studies were
equivalent to earning credits in Social Science and English.

The Magnet or Central Site Model. Pupils and teachers from urban
and suburban schools were brought together at a central site.
Either a school or a community center became the base of operation.
The metropolitan studies units were similar to those used in the
other models. This arrangement was used only at the elementary v
jevel. |t had an organizational advantage. The disadvantage lay
in reducing the possible Impact of the exchange program on the
total student body of the participating schools.

Weckly Interest Group Model. High school interest group exchanges
between paired schools focused on shared interests in theater arts
and social problems. The advantage of interest group model was

the greater numbers of exchanges possible. The disadvantage proved
to be the relatively short time available to develop meaningful
interaction and no absorption of visiting students into the regular
school program.
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The Procews of Implementing a Project Wingspread Program

The scene hos changed somewhat, but five years ago, the idea of
suburban schools in metropolitan Chicago and the Chicago schools working
out an exchange program was unheard of. The very idea of getting adminis=-
trative approval to pursuc conversations, let alone Board approval to move
ahead with such a program seemed an impossible task. School Board approval
From both ends was o formidable enough task, let alone selling the idea to
community groups, parents and students. The one major strength going for*
Wingspread was its grass roots conceptualization. A number of civic and
community organizations, with the driving force of a handful of dedicated
individuals spearheaded the project to a point where institutional approval
was obtained. Organizing a Wingspread project could be a director's night-
mare. Let us take, for example, a high school exchange program.

1. Despite previous Chicage School Board approval of Project
Wingspread as a Title 111 program under its asegis, school
participation was on & voluntary basis. The Project Director's
Lask wos to enlist the cooperation of a school principal whose
school was located in a racially changing neighborhood,

2. Contact also had to be established with a suburban school dis-
trict, the administrators and the School Board.

3. Discussion with 1ocal conmunity groups and parents groups in
hoth the suburban and city schools were held; first as an in=
formation cxchange, then the dialogue period, and finally the
phase bringing both suburban and urban groups together,

4. School personnel, such as teachers, counselors and department
heads were then approached. A Wingspread exchange program meant
an exchange of teachers as well as students, Union contractual
arrangements had to be respected, entailing carefully worked out
arrangements with school personnel relative to work load, salary,
additional planning time, and meetings beyond the regular school
hours.

5. Volunteer students had to be recruited., This meant explaining the
program, screening volunteers, and the other phases of the selec-
tion procedure.

6. Students exchanging schools in the morning had to be progr ammed
individually into equivalent courses in the exchange school. This
put additional pressure on school counselors, who not only had to
find the appropriate program, help the student make the necessary
adjustmant to a new school, new student body and probably a
different instructional style, but additionally, help expiain the
program to non-Wifngspread teachers who may have been receiving an
exchange student in his French class or math class.




7. Sell the afternoon metropolitan studies portion of the Wingspread
program to the social studies and English faculty of both exchange
schools. The metropolitan studies carrying one semester credit
in both social studies and English were approved as equivalent
to the reqular third year high school offering in these areas.

8. Faculty from the exchange schools, the Wingspread staff, and
community participants were involved in developing and testing
the metropolitan studies units. Early formative evaluation
indicated that students wanted a part in working up the units.
Later programs made the necessary arrangements for more active
student involvement in the planning phase, as well as the
implementation phase.

9. Scheduling. Buses! Buses! Buses! Buses to the school in the
morning, to places of business, courts, jalls, social agencies
under study, and buses back to home base again.

10. Repeating once again to community groups the objectives of Wing-
spread. The John Birch group in one area had strong reservations,

intimating that more was there than met the eye. A black power
group was fearful of diluting the new found black identity among

its high schoolers.

Somehow, almost miraculously, each Wingspread program managed to get off the
ground.




PROJECT WINGSPREAD
Summary of the Follow=-Up Study .
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February-June 1969 Senior High Exchange Programs

A follow-up study was undertaken Lo determine the longer range effects of
participation in the senior high Wingspread program. After a lapse of approxi-
mately one year from the time the program culminated, former Wingspread students
(alumni), school counselors, administrators, and both Wingspread and non-
Wingspread senior year social science teachers were asked to respond to open-
ended questionnaires. The questionnaires were developed to provide differing
perceptions of the programs' impact on participants through their academic per-
formance, their contributions to the school and outside organizations, and
Lhrough their career plans. The Austin High School (urban? and Niles Township v
High Schools (suburban) represented the Model 1C type exchange. (See Models of
Project Wingsprecad Programs.) The Waller High School (urban), Deerfield High
School (suburban) and Highland Park High School represented the Model 1A type
exchange.

Assessment by School Administrators and Counselors

The school administrators and counselors were asked to respond to the
behavior manifested by Wingspread alumni in two broad areas:

(1) Contributions to school affairs;
(2) Distinguishing characteristics which might reflect effect of the
Wingspread program on the participants as a group.

In response to the area of contribution to school affairs, there was a
difference between urban and suburban students relative to reported involvement
in school affairs. Austin and Waller High School (urban) counselors and ad-
ministrators reported active student participation and a noticable number of
of fice holders among the Wingspread alumni. Niles, Deerfield, and Highland Park
(suburban) counselors could not distinguish between Wingspread alumni and other
students, although counselors reported individuals who were making decided con-
tributions. Several suburban counselors noted alumni have increased awareness of
the Black community and making contributions along these lines. '

Two students were actively engaged in the combined student
and faculty move which brought about an accredited workshop in
flack Literature.

Some suburban counselors had negative comments concerning the interference
of Wingspread with the academic program, especially in sequentially related courses.
They found it difficult to program the students, giving rise to questioning the
value of the morning exchange. Most felt the metropolitan studies portion of the
program was valuable. Some did question whether sufficient academic discipline
was maintained. ' :

*Adapted from the 1970 Evaluation Report.

9
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The counselors who reported distinguishing characteristics found among
Wingspread alumni identified the following traits: (1) Wingspread students
were more verbal and inquisitive; (2) Wingspread students had greater awareness
of social issues; (3) Wingspread students were more outspoken; and (4) Wingspread
students were more liberal politically. Suburban counselors noted some tendency
toward giving lip service to liberal ideas. The urban counselors viewed all of
the above characteristics as positive.

The following comments by counselors raise issues which should be given
careful consideration in future program planning. : :

| believe the Austin students would have been happier and had
more successful experiences at Niles if they had had the benefit
of a more extensive orientation period before they arrived. They
seem not to appreciate the adjustments they will have to make in
terms of attendance, acceptance of responsibility, coping with
prejudice, acceptance of differences between the two schools.

Similarly, | think we at Niles should be less casual about
teaching our Niles kids about their own responsibilities when
we receive these visitors from Austin. ‘

(Niles Counselor: Suburban-Type IC EXchénge)

| wish there were more ways that our students might interact
with Negro students on our campus. That our Wingspread enrollees
mighit instigate and carry through in our classes their inter—
action. Our 'enrollees' would serve as hosts and hostesses and
co-planners in some facet of our curricula to mutual benefit.

(Deerfield Counselor: Suburban-Type lA__-E}xc_:,h‘angé),

Very frankly, | believe some students ‘are hurt t‘hrohgh this
‘program. | have received report from students that the instruc-.
tion at Austin in some areas is very weak and directed at a low

level. This is damaging to a student who-is keyed toward real
‘production - injurious in sequential courses. S

(Niles West Counselor: Suburbar'\'-‘Ty‘plé‘ ic ‘Exchan:gé)_ . b, T

| Assegsment by Teachers

Social. studies feacher_s_ .whb have h"adl_Wihgs_p're_ad é’lt‘nm‘hi'.i‘n \t'héif‘cila-sses
were able to identify them and attribute certain characteristics that might

. reflect the impact of the program on them. . Atltljibuty'es"repoijt;edi by the teachers
‘were in positive terms, but for two :instances, both in reference to:Deerfield .

- (suburban) students. Alumni generally wer_e"fmenti,ohed' as contributors. to ‘class
‘discussion, aware of social issues, knowledgeable about urban affairs, and in-—
volved others in concern for social problems. -~ . . R

* On_the negative side, the Deerfield Wingspread alumi were identified as
weak students, not representative of the caliber of the school. population. ~ .

The comments. quoted below 'Vsu'bpé.t"!:*flib}thi"t:yv'pés_ of assessment by teag‘i:hers{_..-_‘"_,_;‘ R
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They often teach the class and are chosen to be discussion
leaders by their peers.

(Deerfield Teacher: Suburban-Type 1A Exchange)
... Wingspread has a decided impact on the quality of thinking

and feeling of former students. Of course, those who care go
into the project. v

(Niles East Teacher: Suburban-Type 1 Exchange)

| staged a debate between Northerners and Southerners at

about the.time of the Civil War in U.S. History in a history
class. Students who did the debate were all former Wingspread
students. They showed an ability to argue logically.

(Austin Teacher: Urban-Type 1C Exchange)
Ltack of structure, coordination and semester scheduling is
drawing "*bumbs'! who use the program and its relative freedom

to escape usual school requirements without putting themselves
intc the program ... '

(Deerfield Teacher: Suburban-Type IA Exchange)

Teachers in the Wingspread program were asked to comment on how their

participation changed their feelings about education and their teaching practices.
Most had very candid as well as positive feelings about the effects of participa-.
tion on their teaching and attitude toward education. In only one instance did

a teacher feel that the 'establishment' was so entrenched tha~ “ho real changes
were possible.

It has made me more appreciative of some of the basic needs,
feelings and understandings of sub-average high school per-
 formers -- regardless of their color of skin. | am not "

implying that all Wingspread partccipants are . sumaverage.
However, t was mpressed by the high aspirations. of many of
my students ... Wingspread teachers must do more of a job of
finding out where their students are and begin to deal more
directly with the basic deficiencies that impede some of
these youngsters from achieving their’ asplratlons.

- (Niles North Teacher: Suburban Type lC Exchange)
It has enriched me and created a greater sense of communlty

and the interrelatedness. of systems and ll‘lStltuthl’lS.-- (.
am a better teacher for it. _ o

My approach in the teaching of socuology is now’ mqusry.
Students draw upon their own experiences and are encouraged
to dsscover themselves answers to qucstlons :

(\llles West Teacher: Suburban-Type_.lC_Exchangé)‘
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| sometimes think the program had a broader effect on the
teachers than on the students. (This wouldn't be the first
time such a thing happened.) My knowledge and awareness of
the city as a resource were increased. It helped me become
more flexible as a teacher.

(Waller Teacher: Urban-Type lA Exchange)

it has shown me that education can be adapted to more fully
satisfy student needs. It has made me more aware of the
differences between White and Black schools; but has also
showh that races can get along on a personal basis. Wing-
spread has been a unique experience for me. Wingspread

has helped me mature as a teacher. It has shown me a new
method for reaching students ...

(Austin Teacher: Urban-Type 1C Exchange)

| Assessment by Wingspread Students

The students' questionnaire elicited responses in four major areas: '

(1) degree of participation in school and community activities (items 1, 2,
3 in questionnaire); (2) future plans and what if any influence the Wingspread. '
experiences might have played (items 4, 5, 6, 7); (3) effects of Wingspread
in helping students academically and/or socially (items 8 and 10); and .(4)
degree of contact maintained with Wingspread alumni (item 9 in questionnaire).

! Table XVI11 on the next page illustrates the responses to the questions in

: percents. ‘ : : : o

The urban students reported a high (‘iegree‘ of involvemeht_i‘n -_scho,ol, activities
although they did not necessarily hold school offices. The clubs represented .
a wide range of activities: student council, riding club, honors club, sports,

and Spanish club. The suburban students took less part in student clubs. The.

type of club activities they did involve themselves in were less diversified. ~
A greater number of the clubs were social issue oriented. - S

About half the students from all the schools were engaged in some organiza-:
g tional activity outside of school. For suburban students the activities were -
i mainly religious oriented and/or involved in groups dealing with social issues,
P . such as pollution, equal rights, etc. Austin students. showed ‘a preference for
' church groups as did the Waller students. The type of activities within church
;;« groups varied, some religious, others music oriented, and still others centered
around social issues.” A number of the urban students were identified with ethnic
centered community groups.. B e T
 The majority of students said they were planning to attend college. All of . =
the Waller students (100%) planned to attend college, while 64%. of the Austin
students mentioned college. One could conclude’ that either Waller students: were
unrealistic in their aspirations- or that this group represented the top academic
performers at Waller. One of the teachers eluded to the unrealistic aspiration .

AR )

levels of the urban students. ~On the other hand, another explanation may be found =
in the selection procedure followed at'Waller: ~Selection ‘of the Wingspread students .
for the program at Waller was done with care by the counselors: and teachers.. Their & ..
_criterion for selection was' to. find those students who thiey felt could best profit. ..
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from the experience. Although 100% of the Waller students said they ‘planned to
attend college, only 30% said they were influenced by their Wingspread experiences.
On the other hand, of the 64% of Austin students thinking of going on to college,
forty percent reported they had been influenced by their Wingspread experiences.
Those who said they were not influenced had planned to attend college prior to
Wingspread. _ I

| don't think that | would have ever tried for any position
anywhere if it hadn't been for my Wingspread experience. My
grades have been very much improved. | think | could credit .
this to my taking part. '

(Austin Alumnus: Urban-Type 1C Exchange)

Yes. It kind of gave information of the surroundings and .
it sort of let you know what to expect if you stopped

schooling after high school. Wingspread had wonderful ways

for teaching students who like being around others, and who

like to travel. : ' o

(Waller Alumnus:- Urban-Type IA Exchange)

The number of Deerfield, Highland Park, and Niles students planning to
attend college (89%) is reflective of the entire student-body. Despite this,
52% of the Deerfield and Highland Park students, and 31% of the Niles students
credited thelr Wingspread experiences in helping them make up their minds, at.
least helping to make career decisions. - - '

Yes. Wingspread gave me a good idea of what would be hetpful.
I'm hoping to get into some sort of social work. | like people
and | like helping them. S | - .

(Niles North Alumnus: Suburban-Type 1C Exchange)

Yes. | was always interested in the problems of the city
and all the wonderful cultural things it has to offer. =
Wingspread helped me to learn about these things. -Wing-
spread also helped me to understand the unique differences
between cultures of people living in Chicago, and to appre-
ciate these differences. | had always wanted to do social
work of some sort or major in education and Wingspread con-
firmed this decision. S S ,

(Deerfield Alumnus: Suburban-Type IA.‘ExCHa’n‘g‘g) :

Yes. | think that Eas_tér,n'_SEhbo:l‘sf stress‘ydi'véi'_sé-'s‘tudent 1 o
bodies. Wingspread made me more interested in people

with backgrounds different from mine and: less reserved :
~(Highland Park Alumnus:,-S‘uburbarFType 1A Exchange) - o .

" The urban students indicated career choices that for the most part represent
entree to the ‘'accepted’ career ladders. Medicine and other sciences.received a - -

good deal of attention. At least haif the career choices of suburban students
were oriented toward alleviating societal probil ems.’ ‘This is in keeping.with .
current college student trénds in the direction of ‘the social sciences. - o |

14




Seventy-two percent of the Deerfield-Highland Park students indicated that
their career choices were influenced by Wingspread experiences. Only 30% of

the Waller students gave Wingspread credit for lending direction to their interests.
A number of Austin students singled out art as a career goal. In each case

they acknowledged a particular Wingspread field trip as the impetus for following

art as a career.

When we went to Circle Campus | talked to a student majoring
in photography and was impressed by the Art and Architecture

Building.
| never went to the Museum of Contemporary Art until | was in
Wingspread. | really liked it a lot.

Responses to question #9 concerning continuation of contacts with other
students produced very high positive responses, but these need to be interpreted.
For the Valler-Highland Park-Deerfield students, contact meant within the same
school as well as with their exchange counterparts. Waller students reported some
corresponding with Highland Park-Deerfield students, such as exchanging news
about vacation and sending birthday cards. A few still phone each other. In
several instances close relationships have been maintained by visiting on neutral
territory, such as downtown Chicago. Several Highland Park alumni reported having
Waller friends as house guests. Many of the students from Highland Park, Waller
and Deerfield said they were now closer friends with other Wingspread alumni in
their own schools. ‘ - . -

The Austin-Niles alumni reported more active corresponding, phoning, and
visiting among themselves. There were several reunions held in Skokie (suburb)
which a number of alumni referred to with enthusiasm.. o L

in two instances, Waller alumni reported that their overtures to Deerfield
alumni were ignored. - Lo . o o

Both urban and suburban alumni from all the schools were almost unanimous -
in citing Wingspread as helpful in working out their school ‘and social concerns
this year. The Austin students emphasized understanding others better. ‘Waller
alumni stressed making friends. Deerfield-Highland Park students were helped most -
by understanding themselves and others. Niles students made reference to how
Wingspread helped them academically, specifically in sociology and other social
sciences, as well as in their understanding themselves and the world in which
they must live. ~ L o : ' - '

Socially, | realized that Niles West students in general
had little of value to offer to anyone. My friends have
changed to more informed, concerned persons. i feel | have
grown tremendously in understanding myself and others. = |

(Niles West Alumnus: Suburban-Type 1C Exchange)

Windspread helped me not only sdciafl'y' “bubt" flndlngmy _oWn,:_héad |
vlong with understanding others ... I learned more from it -
(Wingspread program) than | have in all h years and I'm not -

talking. about the book work ... ljthihk5WIng$pfeédfisfa~beginningw 

in filling the gap ‘between the black and whi te people ... tidug "

gverything in our relationship ‘and ‘}".can on l_y_"-.sajy'fi‘_vt"”wasf-beautiful,!-!_,"..-_,:
" {Niles North Alumnus: Suburban-Type. IC Exchange) - Sl




In response to whether the students felt they were better off for having
participated in Wingspread, the responses were overwhelmingly positive. In a
number of cases where students reported 'no' or 'it made no difference,' their
explanations usually expressed some concern with losing a portion of the academic
requirements whether this was due to being at the host school or not following
the set English-social science curriculum. Students took unusual pains in ex-
plaining their responses to this question. Many wrote a page or more on the im-
pact of participation in the Wingspread program on them.

Implications from the Follow-Up Study

It is difficult to draw definitive and conclusive statements from the follow-
up study. What comes across from teachers, counselors, and students is that the
Wingspread experience is a very personal thing. Each is touched in a different
way and to a greater or less degree by the contacts he made, by his willingness
to learn and be challenged, and by his own motivation for coming to the program
initially. Typically, when one asks a group of seniors about a recent experience,

_one is met with a great lethargy. The responses from the Wingspread students

read almost like an outpouring, an attempt to extend the experience to a sympathetic
listener. Students used the space on the questionnaire to reach the ear of the |
staff. They asked for little personal favors, such as, someone's address, a

picture taken on a field trip, or a phone number. ' :

The most critical, in a negative sense, were the counselors, and this mostly
in the suburban schools. They were disturbed by the disruption in schedules and.
by students they feared were using Wingspread to avoid the usual academic demands.
At the same time, many counselors saw other values in the program that reach far
beyond learning from books. - ‘ , o - ‘

Recruitment is a major issue. Deerfield reported marginal students were
going into the program. This was not the case in the other schools. Both the
Wingspread staff and school personnel must ask themselves about caliber of
student volunteering for the program. ' A more basic recruitment question concerns
the philosophic orientation of the volunteer. If only those initially sympathetic
to the objectives of the program are accepted, has the program been successful
in spreading its purpose? If students are.recruited who are unsympathetic,
then the staff needs to do a good deal of spade work in helping to provide an
atmosphere where students of diverse backgrounds can meet together and exchange
ideas with minimal conflict and tension. o L '

The teachers, in the main, reported many positiyefothomes,;both.academic-_f R
and social. : S v R LT .

The students need to speak fof‘thémSelves.:IThe;quotationélbelow‘aré'féspdnses

to the question: Do you feel you are better off, worSe‘off,~orf{tvdogsn't make

any difference for having ueen a part of the program?

1 feel ffm-better:off fOr'it}*:l_feél,withoq; if;l would have
been just an'ordinary-person;,butfl,feel;nowievenjafter:lfmj¢Qt.;
‘of it that it gave me something to identify with. | feel I =

understand things that othe#éjdbh!t55 ['evgnikﬁbwfthihQSf;batli.f-_ﬂg,Q”;.; j
would have never known about it if weren't for wiPQ?PFC?Q#f?&Qlefa“ f‘”"”7'




It has given me some trouble though. Some groups of kids reject
me becausc of it. Not because | was in Wingspread, but because
of the way | think because of Wingspread.

(Waller Alumnus: Urban-Type 1A Exchange)

My participating in Wingspread was the most worthwhile program |'ve
ever been in. From an education as well as social standpoint,

I've gained considerably, Besides the kids, just our activities
were an experience. Before this program, my knowledge of Chlcago
was downtown only . I'd never been to a court, jail, people s
center,' etc. It mlght be envuronmentally better to live in the
suburbs, but as far as worldliness | had a ot to learn. Chicago .
is a big place, and | knew almost nothing about it. And, though |
benefitted culturally, if our groups hadn't gotten along as well as
we did, something would have been missing. My experiences from.
lhngspread were so wonderful 1'd do it again. And, | feel everyone
should partake in this kind of program -- expose themselves to
"real' people and the ''real'’ world outside their secluded home. | .
act like a promoter for Wingspread, but only because it's an ex= -
perience I'll remember and cherish for the rest of my life.-

(Highland Park Alumnus: Suburban-Type 1A Exchange)

At first | didn't like Wingspread-because l felt out of'place. '
The more we saw of places 1ike Uptown and other places in the
city, the more | didn't like the city because it seemed like .
one big unsulvable problem. It seemed everywhere we went we
met people with problems. 1t was not enough money, water,
clean air and people who cared. Or else it was their racial
background and their feelings against their fellow man whlch
made them prejudiced. :

Most of these thngs i most likely would have heard or read
about {if | weren't in Wingspread but | wouldn't of -thought
anything much about them because they wouldn't seem real.
But after the House of Correction (seeing it) 1 didn't. really
fzel justice was justice and then | figured lots of things were
unfair and wrong and not just in this city but the whole world.

When | was in MWingspread | didn't do much because | figured.
what could | do and | really didn't care, but now after think--
ing of what | felt wasn't right it really is scary to think
there will be more people and more problems comlng and more '
thmgs unrlght. : . : :

So | hope that | can do somethlng rlght and falr S0’ there won t
‘be- that many- problems. = And maybe, when. my kldS grow up, there
won't be as many. It'd be. great if there weren t any but that s .
the m1possuble dream,_at least for now ;i;

(Austin Alumnus Urban~Type 1c Exchange)

' All in all e thlnk it opened up my mlnd to see much more Lo

including people, their different backgrounds and llfe styles, " B S
different cultures, places in. the city, ‘programs. gonng on, etc.,a AR 4
than l would have ever seen. let alone understood had l spent S
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that semester in a classroom or watching the news on T.V. |
don't know if it is directly because of Wingspread but | do
know that this year | am a lot more sensitive to other people
and groups and open to all sides of a question, than | ever
was before. :

Before | was in Wingspread, too many times | would get in an
argument about for example civil rights and find myself backed
against the wall by my parents because | really didn't have
enough facts and insight to back up my argument. Also, | didn't
know anything about the black culture so | made the mistake

of (as well as many others | know that still do) assuming how.
it really was' when | couldn't possibly have known. But now

| have some facts, a bit more knowledge and insight and | can
hold my own. (That includes self-understanding as well as.
understanding of others.) S '

(Niles North Alumnus: Suburban-Typg 1c Exchange)

Better off, definitely. | feel that | probably would have
discovered these views and attitudes sooner or later, but
Wingspread speeded up the maturing process. | feel this is

true for almost all the students. | o ]

One thing though, 1 feel that the requirements or expecta- . .
tions placed upon the students were not nearly what it should
have been. Reports, projects, investigations should have been
instituted in the Wingspread Curriculum with specific -goals in
mind. Last year this was left up to the ‘individual teacher, .
which was fine.  That way everyone could do what they wanted to .
undertake in whatever area of study they wanted, excep!. that the
§ teachers did not require a thing. This could partly be blamed: .
L on students also, but students are more likely to work if there

% is an assignment than if mot.

;: (Deerfield Alumnus: Suburban-Type 1A Exchange) =

? Fach student in some personal vy Wasiaffetted:by;hjs"pafticipatipn in L

L the program. A real challenge to the staff, both Wingspread and.the schools, - =

: as well as to the other. participants, can be obtained from the qUQtatiQn_belowr.'f _

: That the student even responded to the questionnaire is saying something . T
i important to everyone which requires our attention. . T 0

i To a degree it makes no-differéncegx,Jhranbthefuséhsé,p]ifé61°1= . -

& better off than a lot of the Niles kids,\becaUSG:i;have:a“moch; U

better chance of surviving this rat-race bé¢aQse,fmethrdwn‘jh;dg}Tfffi*
it by the conditions in which | must live. | feel-a lot better. - =~
of f too, because |I'm poor and khow fit:;.,.they!rgjpoqr,and_don't;a.;: o

s et g 20 b
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~ 'There was one student at Niles with whom | had some contact. He =
- was the_world?s'greatest‘white;liberal.s;SO'weféthSfparéntSJ””u,-5-3w'

- according to'himfa'His5parents}were]membérsfbfﬂthe,NAACPUéndﬁall?.fu:"yf;-"
 that kind of nonsense. 'S0 | told him -to ask them if he could take. ' :
me-OQt:*lHe_did,'andfhéarly;gOtjki;ked”putfby;his{]jberalﬁfather; B
| feel sorry for him-and his father lcause all they're doing is -

' P,;fooling-thngelvéS?;;WEnQSpread jusi;méd¢*@§fmqrégdjﬁgqétéd~aﬁﬁth¢h{
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inequities in this society, because every day, five days per
week, | had to go from a cesspool to the sterile‘part~df‘50cietyj
and back to the stinking cesspool again. 1'm not bitter, just.

disgusted. That's why | dropped out, of school.

 Prepared: June 1970
L "Harriet Talmage

| EVa]qatiOthénSu]téht'.f?\
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Summary of Formative Evaluation Report'
Project Wlngspread Programs ‘
June 1969 - June 1970

Project Wingspread offercd to a large number of students from diverse back~'‘"
tilizing a variety of approaches . through which

grounds many different programs'u
the students could learn about cach other and their ties with the. larger metro- ,

politan community, by learnlnq togethcr and sharlng experlences.

Program Models

The Theater Arts WOrkshop program represented .

the optimum degree of interaction among the groups and sustained the highest level
of interest. The Harlan=- Homewood/Flossmoor was organized around the same model
with evidence of a high degree of student interest but with somewhat ‘less: personal
friendships resuiting. Two slgn|f|cant features of. the Theater Arts WOrkshOp Lo
need to be studied for possible: incorporation . into other programs:- (1) Student -
involvement in the planning of activities; and (2) A greater amount of tlme guven A
over to informal dlscusston and exchange of tdeas 0p|nnons and feellngs. '

Easiest to organize is Model 3.

in it the source of many dlffucultles., It could be S

the most dynam|c of the models, as well as the model that- produces the most
tensions. |f it is worth trying agasn,h|t wilt requare a large. amount of pre- L
planning by way of preparing .the type of school’ cllmate in the host school: whlch"'
‘welcomes the program and thc host students rather than meet them as a source of,Y;:.

threat or ;rlutatton

Model 1€ has |nhcrent

Model 2, the magnet school concept, worked very well Organlzational
problems we:e reduced, materials and supplues were. conCcntrated ‘and. teachers
had the. opporlunuty of beung together more for plannlng among themselves.ﬁr'n;

Parent, Commun|ty, and Studcnt Invo\vement

where parents had a chance to- part|C|pate in’ the plannlng, as observers ,
arent . get togethers, the programsv'

the ongoing program, as partlcupants. or -in p
were more favorably lecelved and parents were Iess prone to flnd areas of:: mls-.

understandnng

Where programs permitted a larqer student |nput of |deas into the plannjng
the programs were v:ewed very posltlvely by students.e ,_}gz. O o

ent|f|ed by the communlty, beyond thc school'ltself j_%:t

whcrp programs were ud
;. problems arusung from the program

n as one the. ‘community had helped to create
:could be resolv;d JOlnt]Y.yykh o

hree obgect|ves need Lo be added to the program lf‘the staff as‘tof'e

Lv] Morn3 nd. better communlcatlon w1thnparents_through many typi,;’
.7; arlangements are esscntral Such arrangements would |nclude'
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a. pre-organizational explanatton sessaon5'~’

b. parent involvement in prcplann:ng, _

c. parent involvement in ongoxﬂg program acthltles,

d. parents assuming leadership in plannlng exchange~parent meetungs
during the course of the. program; 5 L

e. more feedback from. staff. to parents about the program actuvntles -
while the program |s in progrcs - . S S

: 2. NOre student :nput into the p]annnng oF the program and tlme to untegrategliq
i the new expertences through talk and dlscussnon sessuons.--f B .

% : : 3. Greater commitment of the teachers in the program to the objectlves e
! of thz program and more dlssemnnatnon oF the program s |ntent and nature-*V‘”
to the regular school staff A v . . :

oo

é _Area of Conf]nct

i The trouble spots were, sdentafted in several areas., Brlngtng groups of

i ~ children together from dtfferent backgrounds requnres ‘the awareness of teachers

: ~and Wingspread staff to the potential- tension points. * ‘Some of | these' tensnon U

i ~_ points can be worked on before- and’ .during. the ‘course of the- program.< ‘The’ non*-éi

% : Wingspread teachers and students ‘need to be knowledgeable of its existence and- ltsf SR

; ' purpose. They should be brought ln contact WIth the program and ltS partrcupants e
in posntlve supporttve ways e . s T , JRITEpe

Uncommatted teachers and studcnts who volunteer wlth a: nothnnq better to‘
do' attltude are a detrnment to the- prOgram. Teacher selectlon is ‘one ‘of 'he
keys to a’ successful program.‘ S hy those programs where the . teachers were; e
committed, interested .in the chuldren ‘and. capable of t'amtng wnth peers
grams were hxghly successful ‘Where Lhese sntuatlons were not: the case),
programs werc rece:ved less enthusuastlcally by parcnts and students L

.'the '

s e e

leferent teachxng approaches and attltudes toward learnang among the
teaming. teachers were a. source of confllct between ‘teams: and"!ndlrectly for the
g'chnldren. Vhere children from one ‘school” werevused'to learnang under:more per=;
missive COﬂdlthnb, they found the:. rngldw“ che an . ge made
learnnng uncomfortable, . On. the other'hand- ‘tho
exerting direct control rather ‘thai

ffwreSpond posatlvely to the more open

TN LN LI AN T s M T P T TR e

hAreas of Posntave lmpacte

‘ The programs dld have an . nmpor
c :maJoruty ‘of 'students. expressed a.new’ awareness’: :
¥ odifferenty people, the. tnterdependencyfo‘ one commun:tyﬁon'another, _ :th
”'gg[g§{common problems faclng all”co ; _ vior on ‘soluti
fﬂa]cooperatavely L

.ia'formor steoeotyp35f°ﬁ
-‘many lnstances,‘- |
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EDUCAT ION FOR METROPOLI'TAN' l.llIlNG" |
PROJECT UINGSPREAD
Program Materlals and Unlts

A number of dlfferent classroom unlts and classroom materlals were developed -

~and used in Project Ulngspread Many are llsted ln the followlng.

Senlor ngh .
,‘People of the Chlcago Metropolltan l‘.'ommunlty

‘ Cultural Ethnlc and Soclal Groups of the Metropolltan Communlty
Social Problems in Law and Justlce . '
The Social Anatomy of the Metropolls
Soclal Agencles Servlng Metropolltan Chlcago ,
Health Servlces and Problems ln Chlcago Metropolltan Area
Art and Archltecture in Chlcago Metropolltan Area
Consumer Educatlon-Dynamlcs of Urban Change ’
The Dynamlcs of Urban Change
" Man's Urban Expresslon

Ugger Grade or Junlor l-llgl_\ o
| Bullders of the Metropolltan Communlt

Dlscoverlng our Conwmnlty
‘Urban and Suburban Envlronment | - o
' 'vﬁckaglétfsnl’eople of the Metropolltan Communlty ‘l’hrough 'l‘helr -

Dlscoverlng our Gommunlty
The World of Food | , SRR ,
| Dlssemlnatlon of News ln the Netropolltan Communlty o
Critical Public Servlces ln the Netropolltan Cwanunlty :
People of the Metropolltan Conmonlty |
A Look at the People of an. Urban Soclety
‘vBulldlngs and Constructlon in the clty
A Study of ‘l‘wo eommunltles
How Chicago Relates to the Non-Western Cul tures of the world

22




Elementarg .
Communities Unit - Uptown, South olde, Elk Grove

'Plant Unit - Lincoln Park Conservatory

PRI N LT A T T
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Can Man Survive
Comun!tles Unit - Uptown, South SIde, wlnnetka

Our . Neighbors ond Thelr Comnmnlt!es (Lawndale and Nheaton
Communities)

. We all Contribute to Society
'WIngspread Looks at a Drop of Water

Man Lives with Nature (An!mal Unit) at LIncoln Park Zoo
Man Llves with the Physical World (Pollut!on Unit)

Man Lives with Man (People Unit) '

Our Nelghbors and Their Communities

.'Commun!cat!ons in the Metropol itan Comun!ty

Make No Small Plans - A Study of the City's Transportatlon
System, ‘Cul tural Instltut!ons and Resldences

Occupations of the Metropol itan Comunlty

A Look at Communications - Televlslon Nowspaper Rad!o, Mov!es_ |

and Magazlnes , ,
Amerlcans Together ln lndustry, the Arts, Government




