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Most cogent, though, is the argument that a body of knowledge and
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shift to theory and research in the affective domain. In graduate
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A PHILOSOPHY OF COMMUNICATION EDUCATIOHN
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Normal, |1linois 61761 ~ - . . o . . {
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ThIS paper focuses upon () therationale for toimunication
education, (2) principles underlying communication education as a
subject of knowledge, ‘and (3) a system of. principles for -guidance/
in the practical affairs of communication eduua1|on.

) ,In,The-fursT section arguments for communication education are
‘ advanced which include the "popular’ cry that “we can‘t communicate."
~ ™ Physical and psychological survival through .communication strategies.
that allow for goal achievemermt—and tolerance for change and ambig-
uity is also ‘an underlying rationale. The argument which asserts
that a body of knowledge and practice in communicestion and communi- .
cation education exists is probably the most cogent. |

i Thé second section focuses-upon principles and objectives of
communlcaflon education in three areas of instruction: communication

Theory, communication research, and communication behaviors (sKilts). . ’
- A taxonomy of objectivas and pr;ncuples in each of these areas is -
e //r’sysfemaflcally expl:cafed | ; i

. The final section of the philosonhy 'discusses a comprehensive
plan of communication edication and-curricuia. "Emphasés at various
levels and relevant domains of learning are discussed. A position.

_~—~regarding behavioral versus general objectives and responsibility
.-~ <«for learning is advanced.

Lawrence R. Wheeless

Department of Speech Communication

| 11inois State University . . :
Normal, 11linois 61761 : | . 4
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. A PHILOSOPHY OF COMMUNICATION EDUCATION

'
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Perhaps communlca+|on scholars have assumed\fhaf the in-
separabi ity of communlcafton and educational procésses’ requlres
~little eXpllcaflnn. However, in depth consideratjon of the .

function, nature,.and scope of education- in’ commuqfcafnon Is + &
'a necessary and prurequlslfe concern for communlcafuon educafors.‘
At this.point in time, little titerature éxists in ‘the area of.-
communication education. Although allied flelds in the social
sciences and |iberal arts have Some tradition and oh { losophy
of education supporting thelr respective dlsrlplinés, the
relatively new field of communication appears to hdve disp layed
no concern in this area. Therefore, this dlscussidn—a++emp+s
to systematically explicate-a pesition regarding the function,

\ -

\  naTure, and- scope of ccmmunication educaflon.H The subsequent .

discussion focuses on- (|) the rationale for communication educa-
tion, (2) principles underly:nq communication education as &
subJecf of knowledae, and (3) a system of principles for culdance
in fhe practical affaurs of communlca+ion educafion.

.

Rationale for Commynicafion Education

Argumenfs which seek to Justify education in d@hmu iraTlon
are varied. Popular discourse claims that many problems of
society and of the individual are a .result of breakdowns In
communication.' People aenerally recognize the need for Improved
‘communication among nations of the world, between generations, .
on the job, in the family, and befween,indlvlduals.A The common

cry is that "we don't communicate™ or "we can't seem o0 communicate."

‘Although many common problems are not essentially ccmmunicatioh
probiems, there does appear to be a need| in our complex, tech-

—

nological society for Improvement of comhunicaflona . S

jp—

Some wou!d even arque Thaf human,survlval depends upon man's
- ability and knowledge in communication.2 Physical-and psycho-

- Toglcal surviival, for example, may well depend upon alternatives
~to the use of power and authority. Personal, domestic, and
“international crises and conflicts are often perpetuated by,
although not. always caused by, inadequate knowledge and util-.
ization of communication principles. Although society s
‘beginning to recoanize and utilize new channels such as hot lines,
rumor centers, and crisis centers, we have not clearly diffused

~concern and knowledge of the other critical communication variables.

|f these additional needs are recognized, communication education

28
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can provlde strategies for recelvers and sources of communicaflon
in our complex society. These communication sfrajeqles can
provude not only the bases for achievement of adals, but also
the capability to adapt to change and to chanae |and to tolerate
ambiguity among Individuals, groups, organizations, and societies
of the globé. In addition to a need for these c‘pabilifies,
undoubtedly the need for new special 1 zed communication skilis
involving computers, .medla, and other technologies\will become

'+ more cofmon for the formally educated as well ds for the Informally

. o educated. These needs do tend to support the arcument.that
P physical and psychological survival can be enhancnd Throuqh
‘ communication educaflon. -
/ A ~ 'Probably the easiest arqument in favor of communlcafion
/ i education fo advance asserts that a body of knowledge on communi -,
: / ~ cation exists!3 Researchers in mass communication, speech,
psychology, 'socidlogy, language, ! nquusflcs, psycholinquistics,

i - interpersenal commuiication, diifusion of Innovations, business,
/ small group communication, organizatiora’ communlication, adverflzlng
' and others have contributed importznt theory and ressarch of
practical significance Irn communicafion. Recognition of common-
2l ities among scholars and practitioners in these fields has .
been demonstratad by the relativeiy recent formation of the /.
International Communication Asscciation, departments of communi--
‘cation in universities and high schools, and communication
curriculums In a few states. Although some research in- communi -
cation educaiion, per se, has omerqed frcm these scholars, +he
= paucnfy of good research on effects of various methods of _ =~ S
' ccmimunication education is probably the greatest- weakness’ of
the field. Scholars specializing-in cémmunication have argued, °
of course, that knowledge of communication variables; pi processes, 3
and essenflal skills are necessary to, if not Isomorphic-with, ~
“the educational-learning process. As such, knowledge cf commyni-
cation Is knowledge of knowledge of communlcafion education. Also,
they argue that thi’s informaticn Is vital to edication in-all
other academic dlsc!pllnes.

Principles gj_CohmunicaTlon Edusafloh.

In the past, communication has appeared to focus In three
basic areas of instruction: Communication theory, communication
rasearch, and communication bekaviors (skills). 4" The ob jettives
of educaflon 'n these three areas,, however, have not been explicitly
. posited. Although it Is useful to distinquish these differing
focuses, general obJecfives cannot be strictly categorized as
the  exclusive concern-of one parTlcular area of lnsTruc1lon...

\\
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Rather, the general objectives of communlc ion education frequent- '
ly Tend to be relevant to more than one arga of communication
education. In addition, these objactives/not only span the
previous focuses, but also include cognitive, affective, and
, psychomofor domains of learning. Therefore, the following dis-
cussion expllicates these qeneral obJec ives of communication
education: realizing the lack nf mutua/lly exclusive categories.
. Then, Thelsubsequenf sectlon makes practical suggestions for

focus and implementation of “hese oly jectives. info.the eQucaTiongl
curriculum, : . k

¢ , 4

.~ Communicetion Theory\:

In regard to communication theory, The fbllowinq oblechves'
of communlcaflon educaTIOﬁ/é}e sugaesteéd:
|. Comprehensioh.of The/éommunlcafion process. This objective’
a need to focus upon’ commynication as a Drocess.5 This -
theoretical emphasr% considers- the communication process -
of interacting variables as a social or behav:oral science. .

. n —— i

A. Formation of/pos+%Pve StFifudes foward the communrcaflon | RN

- — - TT'process. /Offen this may require attitude change as well.
© as attitude formation. Positive attitudes toward the
~ study of the process may in-some insfances be pre-~
requisite to_ if :

B, Comprehension of man as a communacaflon processing

' organism in the on qolng communication process. Although
other social sciences view man as essentiakly political,
economlc, or psychological units, communication theory )
views man as essentially a- communicaflng orqanl§m. LT
Theory seeks to explain how man processes communication \< )
and why man_responds in particular ways to differing |
processing.” Responses of comprehension, belief modi- ; \\
fication, valué modification, attitude change, credibility -
. perception;, decision.making, and overt acTIon are central .
to communicafion theory about man. :

" S ., e et b
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C. Comprehehsion of the significant variables In the communi-
cation.process. This objective involves recoqnifion,
Tdentiflcation, and classlflcafion of significant variables

.ylnvolvéd in the communlcaflon process.. These variables,
of coirse, include the human processlnq varlables of
The communlcafion participant. P

/ - .

l. /Comprehenslon of participant variables includes ‘
elements such as sensation, channeling, recognktion of
symbols, percaption, cogiition, retrieval, infermation,
beliefs, 'values, attitudes, credlbllﬁ+y percepflon
(including attraction, frust, etc.), personallfy, decodlnq,
storage, and enccdlnq//,.a»/” _ . A

2, Comprehenclon”? messaga varlables includes verbal -

. elements' such as lanquage codes, syrtax, lexical choice,.

4\ "style", arrangemen+ evidence, support, fear appeals,
sldedness,\efc. Message variables also Include nonverbal
elements such as tae media and thelr respective properties,
chronemics, vocalics, kinesics, proxemics, haptics,
oculeslcs, and obJecflcs.

3. Comprehpnwjpn of contextual \ vartau!es includus qhyqlcal
social, and cultural conTexTs. “Physical contexts, of
course, are closely related to some. nopverbal variables

listed above. Soclal contexts GXIST upon a continum

between interpersonal communication and mass ‘communication

contexts from which theory has been best generated. Cul-"
Tural conTesz have a pervasive influence in communication
among people of differing culfures or subculfurQS‘
: - 1

Comnrehensuon of the effects and interactionof sugnu#lcanf

X communlcaflon variabes In the communication process. Ihis

objective focuses upon the effocts of participant, message;
and contextual variablesupon comprehension,-beliefs, values,
attitudes, credibility perception, decision-making, and overt
action, Further,. this objective emphasizes the effects of
various "interacting” ‘participant, message, and contexiual
variables 'upon the communication process as a whole or upon

' “other communicaTlOn variables specificallv.

-

T
Comprehens ion of “the the @i ffering socizl and cultural confaxfs
of conmunication. These contexts have offen sypplied the
content areas for speciflc courses in curricula. These
social confexfs include dyadlc ccmmunication, one-fo-many

\.
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/ ' ' communlcaflon small group communication, organlzahonal . | \
communication, institutional and organized persuasion, non- ~

mediated mass communication (diffusion of innovations), and
mediated mass communication. O6f course, social contexts |
supplied by differing cuitures and subcultures must also be
included. All these social contexts are probably most re-
. ) fevant in marrlaqe family, business, social, and other forms
R . . or subca‘l'nqorlus u‘f social con1'e><1's. ‘

A

~

. F. Comprehensuon of the effects of dlfferlnq contexts of communi- " .
N caficn In the communication process, This objective is con-
- + cornéd with the ways that confexts Impinge upon the ccrmuni- =
. cation process' to alter the significance of certain variables P
which, in turn, alter the procdss. For example, often organi-
: ‘'zational structures and mediated communication constrain feed-
back in the communication prccess and thereby probably alter
) _at least comprehension and attitude cffects.. -The -overriding
- influence of cultures and_subcultures upon the communlca'l ion
process |s of pemaslve stqnlfICance.

Communication Research - _ .
} . SRS
| In regard to communication research, the following objectives
_ \ and principles for comnunication education .are suggested:

)

A . . ) .
| fil. Development and dissemination of research In Communication.

~ *  Objectives -for communication elucation in the instructional

- area of research are , of courszs, closely allied to those _
abova on theory. Research which ultimately develops theory -
or mini-theories related fo the premels section Is essesntial =~ _-
to communication education. "Often comprehension of theory '
is the result of dissemination of research. In regard tp . T
communication ‘education toth the practice of actual research
and the dissenination-of it are inseparable. The -focus of
communication theory is upon observable phenomena and gene-

. iration of predictions. - The function of research includes
‘generation of pr\,dlcﬂons but more lmportantly Includes the
testing of the veracity 'of those predictions. A confirmed O3
set of predictions, then, become theory. Generation of -

‘theory is directly related to the guals, of communication

\ education. First, this provides- the.ccntent of communication
about which communlcahon educatton is concarned--'l'heory Sec-
ond, education is a speicf]c communication process Itsel f.

: Thnrefore, study of theory and resesrch in/communlca“l'lon is |
the study of communication education theory. Developmenf and -
dissemination of research in communication education theory '
are inseparable, prime goals of communicafion education.




-

A. Formaticn of posltive 'a‘l"l'i'ttudes toward develc-pmeﬁ‘l‘ and

,dissemination of research in communicaticn. Aqain, fav-
"orable attitudes are often instrumental, if not prerec-
quisite to the deslred cutcome.

/

- '/l

'8. Comprehenslon and utlization of rcszarch methoeds In communi-

cation., Prerequisite to tThe understanding and enlinhtened
dissemination of extant rescarch is the understanding of
methedclogy employed. In the broadest'sense, no particu-

lar research methodclogy can be excluded on intel lectual
grounds. However, the practical utility and preductivity of
‘various methcds may demand emphasis on particular ones.
General ly, the most frequently amployed methcdologies produce
experimental research, field research, case studles, ‘and
historicel-critical research. The importance and utillty

of these approaches varies significantly.’ | -

- I Comprehension and utilization of experimental .and fleld
methods and rescarch in communication education.
Experimental methodology is Inherently surerior for
scientifically ‘testing predictions; therefore, for
generation of theory.’ The prime limitation upen ex-
perimental methodology is the controlled laboratory
setting and operationallzatiens which inhercnily Iimit
generalizabllitv of results. Field methods, lacking in

-~ control and precision, produce much mcire generallizable
results. As such, field methods can be used' to increase
the generalizability of previous experimental research or

.-can be used to generate predictions to be taken into the
laboratory and validated through experimentation. In
addition, the combined use of experimental and field
methods are 'most significant for applled research. They
provide the best means 'of testing educational techniques
and teaching methods of communication In the classroom
and larger settings. The paucity of research on “methods”
of communication dducation demards some current con-
cern for applied research. However, the same techniques °
useful for yenerztion of theory are also the best methodo=-.
logies for research cencerned with application. In - .
essence, hcweyer, research on the “methods" of communica
Tion ‘education! Is also highly relevant to anplication
of commun.ica‘l‘lo‘Q theory.

2. Comnrehensi'on.of\case and historical-critical methods
and research in communication education. Theose humanistic
approaches to comwgnlca'l'ion research are also relevant

Their strengths Ii& in their abllify fo systematically,

efficiently, and c eatively analyze communication be-
havior of either Individuals or large masses, soclal




. R '
movements, etc. This. flc><|b| Ii'l'y and adep‘l'ablll'l'v with-
out constraints of controis necessary in: expernmen‘ra’rlon
is the primary advantage of these mefhodoIOgms over ex-.
perimental and perhaps aven field methods. However, case
and historical-critical methods, because of thelr episte~ -
mo logy, cannot scientifical ly test prcdichona., In. ferms:

- of theory, their primary utility may be {in gencration of
the-theoretical predicticas and ge'\era'hdn of concern among
other researchers for more rew communication problems
of individuals and societies. Paren’rheﬂcally, Jt should
be noted that, perhaps bacause of differing epls’remology,
predictions, Thar have in the past been generated by case

\and historical-critical methodologiecs have generally -not
been amenable 1o scientific operational |za1'|on ‘and testing
in 'l'\e\Labora‘l'ory. Finally, the htsforlcal-cri’rlcal method,
if it focuses upon significant confemporary communication - -
behaviors and problems, . prssesses probably the best po-
tential for dlesemmahon of communication theory and re-

search Yo society in general. For this particular type of

_ communication education to occur, howevery practitioners
N ' - must disseminat some of their research in 'l'he popular. medla
' . rafher than in scholar!y journals. #
R - C. Comp_rehension and application of extant communlcahon re-
- search. Briefly, stated, this objective suggests that
‘communication educators should engender E&Ioarm—ng not only
. of theory that _evolves_ from research but also knowledge of
the rasearch and research results In various ﬂ'neore’r:cal
areas previously discussed, - Too often research in various
areas has been insufficient for the aenera:l'lon of global
theories.. However, results from this research does provide
guidellnes of [Sra'hcal significance and mini-theories~.of
value to sources, receivers, and ofher par‘hclpan’rs in the
communication process. - . -

,. -

D. Development of research methodclogy |n“c'ommun|ca1'|on ecduca-

tion. Traditionally, commumcaﬂon rescarchers have bor-

rowed methodologies .from ofher fields and appl ied them with

little or no adaptation. Thare Is probably a need gene-
rate methodolngies which are adapted to theistudy of the -
communication or communication.or communication education
process. for example, problems of samp’ling and procedures
need particular scruﬂny Operational.ization of concepts
have been a problem in research which focuses upon applica-
tion in the communication education context.: One need only
‘note research on educational medla or 1‘ha1‘ In speech educa-
- tion for examples. :

T




Ccmmunication Behaviors

In regard to communication behaviors (skills) the following general .-
objectives for communication education are suggested:

hY

i1, Parficipation in the communication process with more effective
. adaptive behaviors. This objective focuses upon 'I'hei.improvemen‘l-'
of learned behaviors or skills retated to the communir::aﬂon process.
These behaviors span the three domains of learning: = affectlve, psy=-

chmotor, and cognitive, , : :

A. - Formaticn of nositive attitudes toward 'par"l'iclpa‘l'ion' in ﬂwe
communication process. The desirg or willingness to attempt
communication or to utilize existing channels Is often based.

. upon attitudes toward cthers and attitudes formed as a result of -

past communication attempts. Positive reinforcement Is often a
nccessary prerequisite for participation in the communication
process. Participation, of ccourse, is prerequisite to learning

of effective, adaptive behaviors. X

B. Recognition and development of deccding behaviors. These be-
haviors, of course, include the traditional concerns of Iistening,
and reading. However, they must be expanded to include critical
analysls, judgemental consumption of mediated communication, de-
coding of strategic variables in persuasive messages, decoding
nonverbal messages, and interpretation of data originating from
technologies such as key punch machines ard computers. Because
. of the primary amount of time man ‘spends decoding, more emphasis .
should be placed on decoding than encoding. . S :

: ;- o
C. . Recognition and development of encoding’ behaviors. Again, these
behavicrs include the traditional = conéerns of speaking, writing,
typing, etc. However, emphasis shouldi__be extended tc behaviors
such as media utilization, key punching, data processing efc. .
This may wel ! involve ‘knowledge of new ‘languages (i.e., fortran)
and new methods nf message composition. Skills ‘involving the
encoding of nonverbal messages whether interpersona! or techno-
logically mediated ought to be included .- Finmally, the applica-
© Tion of communication theory to strategic_encoding 'is perhaps the
-prime skill involved in the commu'nica‘l‘"lon_-_behavior of encoding.

w -

oo Do Recognition.and gontro l-of variables_in.the participant's-own- -
behavior which affect The communicafion process—  These variables
include those: which apply To both recelvers and sources of com-
munication. They involve encoding.and- decoding of messages, but
extend beyond that to include personal variables of comprehemsion,
beliefs, values, attitudes, credibility perception as wehl as
overt action. This recognition and control, typically involves
. the following: o , ( A : |

I. Application of comunication theory to effective and adaptive
decoding of wverbal and nonvertal messages. ™ |

2. Application of ccimunicaticon theory to effecti-ve and adaptive
encoding of wverbal and nopverba | messages.

T 10
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behavior unique to various commuriZation cczm_‘l's. o

4. Application . of communication f(c sory to effective and adap‘l‘:ve
behavior in various uniqus ne rso/\al or professional roles 'n the
communica'l'mn process (xe., source, receiver, channel agerr, feed-
back agent, con«umcr strategist, etc.)

E. I'\ecoonH'ion and con'l'r'nl of "noise"  which results from s:gn-
ificant variables in-the communication process. Noise, of course,.
may be anything T 'I'ha‘l' interferes with commumca‘l'aon and may lead
to what has been popularly labelled the "“communication breakdown,®
, Again these noise variab fes may originate in participants, con-

R texts, and messages or from soms. unique combination of these ele-
ments in.the. communication process as a whole. For example,
recent research has conclusively demonstrated that communication
apprehension Is a common "noise” variable of significant proport-
Tions wiThin the population. Research on attitudes have demon-
sfrated that common response tendanciés frequen'l'ly lead to mis-
Dc,rcep‘l'lon distortion, selective attention, forgeﬂ'lng, der-
rogation, etc. Various contexts impose constraints which create
barriers. Types of media and message utilization freguently dis-
tory, create noise, or Inad to communication “'barriers and break-
downs , * ’ ' :

'

ln summary, the above three areas of ms“l‘ruc‘l‘uon--fhmry, research,
behav:or-—-ar'e the focus of communication education. As this formerly
diverse field of communication draws clcser together, . realizing the common-
alities of interests and the practicality or expediency of administrative
unlflca‘l'lon common pr'mcuples ‘of communication educa1'|on mus1' be posi ted
and examned The objactives and principles supplied above serve at least
as a beginning point fo\ s‘l‘abllsh:nq som> basic and perhaps common prin-
cuples for education in our field. . . N -

\

Practical Gmdehnes for Lommun:ca‘l'non Educa'l':on

‘ AH'hough we may 'I'enahVPIy agrese upon 1'he rP‘I'ionaIe and basic goals
or principles of commum'caﬂon “ducation, tha practical problems ‘of im-
plementation of areas of ~ instruction in curricula remain. The following.
model suggests a brief plan of communication educa'l'non from earliest
through graduate levels. Relative emphases among theory, behavior (ski 1 Is),
and research areas at each level of ‘education is depicted. In each of
these areas of instruction, it.is possible to target objectives upon
parfticular domains. For example,  the -selected objective in a particular
area may initially ftarget upon the affective domain; however, this may
change along a continuum according to the educational development of the
individual in communication. - Therefore, the model suggests at what stage
_ of development particular domalns--affective, psychomotor- cognitive--
should be emphasized. -Finally, the diagram posits a continuum concerning
the nature of objectives and responsibll'l'y for learnung.

I

— #

3. Appl:ca'hon cf communication theory to éffective and adap'l‘lve,/_
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\ Elementary, . Secondary .. Undergraduate. Graduate -
i ‘ ' i TN ~ -~
i L O D |
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, Lommqglc_:ghon Skills ™| ) , ) ' _. Communication: Research
‘F‘:Affechv -Psychomo‘l'or-Cogm‘l'lve 7' __(Tffﬁffecfive-l-"sychomoTor-~Cogniﬂv‘«a-}
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Communica'hon - '

.. -Theory !
Lo Afféctive —— , + Cogni tive ———=yp
: ! ) . _ : i ' i . ' \
- — e ] IR L 1 | )
 Specific, Behavioral bjecfi{/es" e P:dhspe'ciffc, Gener‘al‘ Objectives
Instructor Respon5|blll1'y for‘ : . | S’rudcnf Responsibil 11'y for'

, . . Learning \ | | / ~ Learning
/ ) L . . ™ ’ ’

Emphases in Instructional Areas AN

-

‘n\.

: At the earliest levels of communication aducation (see wmodel), emphasis
should be upon develcopmant of communication .behaviors with reglatively minor !
emphaSJs upon theory. In the theory area of instruction, thetaffective do- '
main should be.targeted initially. As the individual advance through ele-
‘mentary, secondary educa'hon, the emphases on the two areas of\ instruction
shoud slowly reverse. By the time an individual is at the secqndary level
about half of instruction should focus on theory; about half, op skills (with
some emphasis on cognitive skil Is), At this level attitudes toward research
ought to be established and some research skills ought to be developed. Then
~as the individual enters undergraduate communication education, {the emphasis
should clearly and predominantly focus upon theory with only a minor emphasis .
~upon skills. At this level of skills development,’ focus -shoutd be upon the
cognitive domain--the affective and psychomotor behaviors ought tto have al- 3 |
ready been mastered. Indeed, this type of emphasis in areas of instruction
at the undergraduate “level would be possnble if prevlous communlca'l'lon educa~-
tion could fulfill its func’rion o - o

The . undergradua'l'e level of communication education should represen'l' in
‘terms of ‘instructional arezas a transition in emphasis from.communication skills
to commumca'l'lon research with a mejor focus upon 'I'heory The cognitive do-
main should be the primary farget of objectives except in ‘the area:of commun= -————"
ication research. Affective and psychomotor domains involving attitudes to-
wards communication research and skiils should be emphasized along with cog-
nitive understanding of research which supports theory. The graduate level
- \of communication education should be a transition from predominant emphasis-
>uypon theory to a predominant emphasis upon-research in communication. Form-
.ation of positive attifudes toward all in_s__fru,cﬂonal areas, and mastery of -
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communication research skills should have already been accempolished.  Ob-

' jectives should.at this point have been focused exclusively in the cognitive

domain. Here the process of ccmmunication educaticn becomss cyclical--communi-
catioh research focuses upon. theory or mini: =theory development and upon appli-+
‘cation of theory and research to dlscover know!ecdge abouf communicative be~
haviors.

-

Curriculum or course offerings that could implement this approach to com-
munication education might wel.l differ drastically according.to educational’
level .or special needs. Probably the most common approach to curriculum appar-
ently involves - deve!oplng courses related to apelelc social contexts: Inter-

parsonal (in—marfiage, business, etc.), Small group (committees, family, etc.),

One-to-many (public speaking; edlforlals, reporting, efc.), Instructional Com-
munication (lInstructional technology, Educational media, Instructional methods,

. etc.), Honmediated Mass Communication (cultural and cross-cultural, diffusions

of .innovations, etc.)., and perhasns-even others. Skill and research offerings
of course, tend to be much more diverse in approach or to.be integrated into
categories such as those above. Althcugh many ap proaches are feasible, models”
(or taxonomies) of each area of instruction (skills, theory, research) ought

to be developed. Then, it would be possible to rationally decide what tvpe pf
curriculum would best implement learning. In the area of theory, for examml
thk social context approach to course Ouveloni“HT might be chosen in- favor~

of courses that target specific commun i cation variables; or some combination of
the two might be chosen as more comprzhension. - These kinds of decisions would

. depend upon educational level of instruciion and unon the model develoond for

each area of communlcaflon education.

Formulafion gj_OQiecTives

A final practical concern of communication education invelves the nature
of objectives and responsibility for learning (see model). A continuum is
suggesfed This philosophy. of communication education notes that at the ear|-

est levels of education the responsibility for learning rests aimost excluse~

Jy upon the teacher; therefore;, behavioral obJecflve§9ou hf’Tb be 3T|I|zed al-

most exclusively. At the Ia+es+ levels of communica+i®n education, the re-
sponsibility for learning rests almost exclusiveTy upon the student; therefore,
teacher estab lished behavioral objectives are unnecessary and only general
guidelines should be provided. Since this transition should gradually occur,

. the undergraduate level probably respresents the point at which equal respon-

sibility ought fto be shared by +the instructor -and student. Some behavioral ob-

.jectives may be necessary but testing bassd on normal curves and comneflflon

are also appropriate. In order for Thc individual to-learn fo assume re-

sponsibility and to mature, he must qradually be altowed to assume more: respon--

siblity for his own Iearnlng

I i - S ) L

In order for behavioral objécfives in communication .ddcafion to be of

- value, they must be based upon relevant general objectives. That is, the

judgfents made about the general nature and goals of anyicourse or field of in-

structions are crucial to the ‘development of meaningful behavioral objectives. -

.Careful attentio® to reasonable, attainable general ohJecfnves must precede
“any considefration of behuv10ral ObleCTIVGS :

The dec1suon to employ behavicral ooJcchves or general ObJGCTIVGs wi?h
traditional testing methods or some combination of both approaches depends
upon the level of communication education at which learning is occuring.

»
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The dccision depends also upon the maturity and responsibility of.the: learner.
Certainly, neither extreme is a magic solution. Traditional methods of .in-
struction and tesTing place a great deal of responsibility for learning upon
The student. Testing, using "normal.curves . zncouraging competitive -learning

-environments, and avoiding clear specification of o jectives for the student

allows him-to establish his own goals and leads: necessarily fo ‘assumption cf
responsibility “and to maturation. Behaviors| objectives place responsibility
for learning upon thé~instructor and the educational establishment. .This

_ approach emphasizes mastery through meeting nreviously established criteria.

Clear specification of criteriaforces the instructor toward”making important
decisions in regard to learning outcomes. The requirement of observable,
measurable outcomes of learning al lows for' clear assessment and accountabi l1ty.
(In a time when:education is under attack these, characteristics of behavioral-
objectives become more appealing:) - However, they are not magic or even ap-
propriate at all- levels of education in communication. _ RE '

. - LI L s

. | _ .
[ ' ~ Conclusion

.

The need for a comprehénsive and unified philosophy of communication

~education”is readily apparent. Formerly diverse disciplines have already
been unified for communi.calop education at various  levels of the educational

process.. If it is possible for us to agree upon goals,; principles, and cur-
riculum development, greater progress’ in our general, ‘'common task can be
accomp-lished.  Once these general aims have been established, the time will
be ripe for scholars in the new, unified field of communication to seek certi-

- fication standards in public educational institutions, and to establish curri-

cula to implement communication education. This task must be undertaken at
local, state, and national levals. The responsibility for such an under-

Taking must be assumed not oniy by individual communication scholars and deparf—-

ments, but'also by organizations such as the International Communication Assoc-
iation. |
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