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INTRODUCTTON

Classic didactics never pald attention to motivation for lcarhing
or learncxs' attitudes tovard cducation -- what we call educational values
Whenever we look through didactic principles of learning and basic principles
of teaching, wc discover that in claasic didacti ‘fmotivatien for learning
was taken as an nonwdiscussablq fact existing within the process of education.
At this point we may not forget that classic didactics és such wvas dealing
prinarily or almost excluslvely with compulsory schooling wherein motivation
for cducation was taken a5 a "must" or a "has to be doung", or "the learner
is cbliged to follow a certain cducaticnal progromme'. There was not
attention to th$ cexpression of the learner's own attitudes toward education
despite thbiz possible divect implications for the effectivencss of ]hﬂlnlug.]
Classic didactics was concerned more with the planning of teaching and
orgenization of the process itself then with an approach which would reach
individuals as learners in their possible psychological connections with the
educational process itself,

Since then we have moved far from traditional educational practice
and theory. MNew quastions have become important. Something like a hundred
years ago and even more, cight—ycats’schoolimg becaine compulsory in scne
Central Europcan countries, After these first examples move countries have
followed in prolonging obligatory education. In North America today twalve

yarves of schoaling is gauoerally cbligatery ud in the Sovict Unlon ton vesvs,
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But at the sane time we see anuthef phenomenon in broadening end
extending education: the proportion which ceontinues education after the
conpulsory schooling pericd is becoming larger. - It vavies from 35 percent
to 90 pércent of the secondafy and high school age category included in
educational institutions in today's ecounmiaically most developzd countries.
Secendly, educaticn is including much more of thz total pofulation through

ducation. Education,

o

'tha xitensive and intensive practiccs'of adult
especially adult cducation, is_bacoming increasingly one of the central
human activities throuzh lifc. éeople educate themsélyés not only at

the beginning of thair livas, in childhood and zdolescence, when their
time has been troditionally almost exclusivel& reservad for education; it
is also more a pressing matter teday even when they have alrcady taken on
a host of othey adulﬁ activities and social roles. In adulthocd, then,

education comes &3 an exvra obligation and often burden for meny parsons

and the efficacy of the educational process becorieas more and more quastionable
‘ q

Pedagogues have to pay attention, therefore, to matters and components to
wvhich they did not attend traditionally. Education as a'p:rsonal valuz and
motivation for education becones one of those posaeible foeil for further
inquiry end rescarch.

Efficacy of adult education is, on one.hand,'expactation and demand

introduced from the side of adult learncrs themselves, but, on the other,

it becomes a sociz2l concern if for no other reason than the costs of education

which as we all know ave growing rapidly. Such social and individual pressures

in the ares of the adult edwcation prectice intraedecad into the resoearch

within ths area with som? urgonay aow problaus for study.  Reseacchdadeenar
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muchvwider compared to traditional scientjfic wvork in pedagogy. This
study of educational values was initiated from such a context.

Many authors in pedagogy and in sociology of education have mentloned

. : .
educational wvalues, They have done so when discussing education in terms
of social classes and social backgrounds of learners, no matter what particular
terns they used: attitudes toward education, motivation for cducation,

education as value, interests for eduéation,,educgtional orientations,
and so on. But no matter how many times educaticnal values were so gited
or mentioned, they always appeared as a kind of side obéervatiqn or a by-
product character of a particular study which had as a primacy concern some

other research problem. This can be seen in Halsey J. Floud, A. Anderson,

H, Miller and I. Lehmann and the works of others. The authors of the

present paper dic not find a particular research project which dealt specifi-
cally with the phenomzaon of educational values itself. Giving the fact '

that our research was the first of its kind to our knowledge, and given its

cross-national character, we had to address rather simple bui basic questions.

Some Leadine Quastions and Somea Preliminary Considerations

First of all, we had to test if the phenomenon which was theoretically
posited or assumad really existed. Does this characteristic exist as one
of the characteristics of human beings which is consistent and coherent

' enough that it can be measured as an aspect of adult learner's orientation ov

2'l‘hc study was caryried out as a partial study of the broader cross-
naticonad resesivch project called VADULT FIUCATION AlD SOCTAL PARTICIPATION", -
widch wos projected in 1967 and then taken place until-recently. The lecadex \
of the totazl project was Professor Robert Agger from MeMasten University,
Hamilton, Canada. . The involved countries were: Crechoslovakia, USA, Canadsz,
Yuzoslavia and editiorally Polandg.,




nature? If educaticnal values exist as a specific phen.omenon, other
important questions arise such as: what scems to be some of the independent
variablgs vhich shape or relate to cducational values, and how do cducational
values relate to the process of adult education?

But before we tiy to answer such questions, l.;:t us first define
educational values. By educational velues wc'refgr to pzople's attitudes
generally toward vacious aspects of cducation. Thé:ir very specific opinions

about concrete forms of education can be related to theif general attitudes
to education, but we are not here concerned with the fox;mer. Educational
values arc one of the general personal orieqtations which people have in
the relction to the outsidé world, where the socio-economic-educational
reality itself is reflected. Ve do not examine here the direct way as ‘it‘is
reflected in the set of opinlons which pzople have about the specific,
“particular, concrete things such as course evaluations, this and th:i.s.
professor, secondary eveuing school, etc. Fducational values are more
genéral vherein a person has a view about cducation based on its goclal
roles in the past and now, its relation to culture, the person's life and
future, and finally as they may be connected to personal psychological
characteristics. Alea Tough suggests that there are perhaps 2 percent to
10 percent of adults, who are really deeply involved in cducation, and they
are the real adult 1earners.3 We are interested in cducational value

orientations of peopla whethar they do or do not participate so actively.

Keeping in wind that there are variables vhich create educatienal
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values, we assume, theorctically, that thn.charactr_xiotnc if it exists should
be relatively stable, without big and quick changes in somecbody's adult

Jife time. Examples are known where adults have all facilities for continuing
their ecduca uOu, but they st111 would not do so o, we would Lhink b(.cau e

their educaticral veluzs are low. On the othar extreme are people w;ho,
degpite almost impossible and unsuitable concditions for ].elarning, still
~continue to strugzle for their fm:i:hs:rl education.. '."They seem alwayc able to
find someihing that they still.like to leayn and do so. The educational
values of tha latter, we would postulate, are very highj they are highly
motivated for adult education, for the education o'f their children and evan
of other persons with whom they associate. -Bﬁt ona or another of these

polar types of educational values orientations tends to remain étable, we
would guess, unless something dramatic changes in their surroundings.

Educational values are, then, in our vicw one of the basic motivational-
factors which impact onto participation in adult education and at the same
time effect its efficacy.

An index of cducational valuss if one could be constructcd can help
us to substitute for level of formal education. The latter has been used
usually in a host of studies as the indicator of educational achievement and
of values. It appears to have low validity for the former and even lover

for the.latter. Education as an independent or dependent variable is often

needed and used in educational rescarch. Indicators such as numbers of years

of formzl study or classzes which a person accomplished, marks which he gaincd

in school and the lite ar2 bais ug usad still even though wa "know how unrcliszhle

©

they are and how little they actuvzlly tell us about vhat we vant tedmow abeut

educational orientotionn,




The empirical approach we used was Lo measure educational attitudes
to céme to a new nmeasure of educational orientotions emong adults which
should be a more exact immediate reflection of current reality. Educational

. N
values reflect the prior level of education and readiness for further
adult cducation; it functions as a measure of past cducational expcerience
however obtained and also of their expectations for future educétion. As
such, the measuvre becomes more valid aﬁd precise bécause it shows vhat
was the real dmpacts vhich edugation has had upon people and how arve they
oriented toward cducatién today. Even a person who has ‘had much formal
education can still remain rewmote from educaticn because his motivation was
not rooted in his educational values at all; And vice versa.

The d2scription given here, raises the question that the new.measure
can be nultidimersional becauvse it includes several aspects of educationzl
process and because we built the measure in four countries -- two in North
America and two in Central~Eastern Europe. The factor analyses made on the
cross-national data shows that only one idcnticﬁi factor is recognized,
but more zbout that below.

Educational Valuss aad Adult Education

iistorical observations made by various writers indicate that
educational valuzs vary very much from one social group to another, from

on2 soclety to another, from one culture to another. They depend very much
upon historical roles vhich education has had traditionally in particular
socicties, In sone economnically poor arcas educational values were

vnoupactadly high traditionally becauwse this was the only way for people to

pmeve up, Lo dmprove thaiv life conditions, and sometimes evon to surviva,




Such patterns appeayr especially in Luropean countries vhere our study was

made. DPoorer geographical areas have had higher cducational values than

the richer ones. On the coantrary educational values are very low in

cconomicazlly poor parts of South Asian countries because they are

. . . b
connected to a differcnt pattern of cultural and social tradition.

Myrdal suggests thet before palt1c1p?tlou in education would come

to increase, itd impact on ecoaomic growih and ennxgl rogress would
» P 5

have to be visible. Thus, educationzl valuzs must change prior to partici-

& .
pation. The "hunger for kaowledge" and "revolution of rising expzctations"

has to be built up and provoked as p1eceduo processes., In many traditional

cultures these are only the virtues of upper-class myth, particularly when

applicd to the vural district with a traditicnal self-sufficiency in

agriculgure. rduvablon, even when directed toward practical problems of

- development, does not provoke an inmedl ‘Le response auong the people, 'least ‘
of all in the villages. '"'The beginning of any educational activity must be

in the relation of this response . « . » People have to be conditioned to

welcomae educational opportunitiss' says Myrdal. This is true not only for
Asian countries but for every country in the world. Would not the same be
necessary for the working class in America, about which all authors comment
has low motivation for education? But they live in comparatively convenient

economic conditions, compared to thec cconomic position of working classes

in underdevelopzd countries. In the latter we try today to accomplish

much through educatien, especizlly adult cducation for masses where "every"

worker is supposad to coatvibuie by participating. Huch attention is paid

Pra wmnse vt reun S ¢ on
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to educational institutional and technological facilitics with far lc
attention to matters of ecducational motives and values,

Tu the advanced countrices the existing educational facilities
much greater than in other coﬁntries, but cven there they are not use
sufficieatly by lower social eclassas. The latter's educational velue
may be too low to motivate them cven when they have existing opportw
tinme and energy. Different categorics:of Oppress%éfand culturally dc
people will not benefit from adult eduéation enough 1f they are not
approached from the poiﬁt of their educationzl values.® It becomes mc
more important to be able to identify people's cducational values anc
develop adult education so that motivation for education can be raise
necessary. We have to deal with every adult learner not only from ti
of view how many classas of formal schooling he has passed, but also
of how ﬁigh or low, strong or weak, are his educational values.

Through our cross—national research, we ‘learned that it was r
the general rule that only formally low educeted people would have 1
educational values. The same can be found among intelligentsia in sc
societics., There the highly educated people lost their exclusive ecc
and political leading positions, which traditionally were theirs. Ti
arc examples in some countries that highly educpted people would evic
low educaticnal values. Sﬁﬁh circumstances'may appear vhen the intel

4

. loses its elitist position within the socicty; when education becomes

’

open attribute of the mzjority or because of changes in socio-politic

-

systews ond ideslosy.

Speaking, then, on the basiz cof comparative pevsapactivas, it

’ not alwevs the lowayr social-cleseas which lrchad the higher educaetior

¥
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le found thenm sometimeg to have much higher'appreciation} of education than
alrcady established parts of the society. When up'.-fax;d social mobility
‘depends almost entirely on education, we find people who lack the educati‘on
to be the ones who value it most highly. In geographical areas which are
econonically still passive and the land poor, education may give skills and
.knowledg-;e which mekes life easier, broadens job opportunities, changes
‘material conditions, end the way of J.i‘fe in other._{‘iays. We are reminded

here of groups of black people in Afr:’ica vho are highly motivated to attend
adult education programmes, even if they are strange tb i.their own culture

and organized by fdreigners. But the fact that education is understood by
them as useful for social mobility mzkes the educatic-m attractive. The same
kind of response we found through history in some parts of Yugos].aviz;. There it
has been almost the rulet the richer the part of the c'ountr}, the lower the
educational valves among uneducated pzople. The pattern appears to be

just the opposite from what we find today in more modern societies where
industry asks for education lwith requests for 'e,c‘lucation of the pojpulation
groving with industriclization.

In different socio-«economic-political circumstances, educational values
relate very differently to the level of individual formal education and to
economic.conditions. Social myths and proclaimed ideology of a country are
also major influences upon the motivational factors for education. If .
education is ideologically supposed to be a general attribute cf all people,
then the socio-psychological barrlers for educa'tion seen to be minimal. The
equelitaorian s.chuol system, vherein cverybody is ewposed to preswaabdbly equal

educaticnzl opportunities,; wherein actually there doas not exist socinlly

10
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elitist schools, the entire social atmosphere is such that the educational
values of all social categories, uppar, middle or lower, may be sufficiently

high to stimulate people for theilr adult or permanent education in accord

>

with thz noderr. world-vide prescriptiocns of adult educators. Among other

things, by studying ecducational values, we can see how out of date are today's

elitist educational institutions in countries-proclaiming their democratic

chavacter,

()

Ouy Sumcary Thooxetical Fram

Our theoretical model for the research treats séme. basic variables
as Jindependsnt, causing or affecting one or another type or_degree of
educatior;al values. These include socio-econonic, cultural, historicnl,
and individuzl components. People take over or take on various attii;udes
from the primar.y groups to vhich they belong, Socio-psychological
characteristics of the femily often cor.;.e to b'e reflected in the person.
Je find, somevhat unexpectedly, individual attitudes toward education to
be highly correlated with reported parental val.‘ues.

Peer group influences we treat as aspects of social strata heritage.
The highcr one goes in society, the importance of education generally becomes
more and more stressed. But there comes into being othex di-tinctioas betwesn
educational values emong different socizl strata or classes. In higher social
categori.cs people tend to become selective in the kinds of education they
want to obtain. Their motivation for adult education does not come out of

as pressing practical necessity and tendencies tovards upward social wobllity.

S

» oy & o P . Ny e e - . ne, # " P . - - - 'y o pof g- 1 -
harefore cen study wmore for their perseval "szlf actuealizztion", as

(@]
3
v
re
-—l‘
J
-
-

41




33
. o
- S [J]
i = ~
Qg .=
< G Q .
far g ] (=%
[T G (o
e = T
Q) o v.\U .
el ] © -~ 0
= G ot - O
- P> “u ._m... —
v 7
i vy oo
= 2 OHR m
E oo SKOIITUVEL | .
e} c: [ [, 3
g = 97 TVOTNOISIH-TVEALTIAD |
< =S v H
= o M - s }
Ql \:/
-~ e B e .
= o}
. - sve P
3 o {SEIAX ‘X90730iI01) .
@ REISXS TVIO0S =
'S ﬂm 'S
oo . =4
- §i R 2
< o= i

e s 08 00 0 v - DG

, C ,.w\
NOIIVORGH ,S¥AHIO . v
.ﬁ ¥OA SNOIIVEIZSY I
. z//////i//f. JIRCNCIE~0L30S | a
Iy N . IVOAIAIGHE

SINTIVA

ROLLYoos T¥NOIIVONGS

/.\ls

QaENIVIE
" LR Pl e e
™ R " SNOILVIRGIY
R TYNGEEEd )
TVAHNED

T

L, OF. THE RESEARCH

= NOZLVOLUY u04d ITINE &
SLSHEELNI YILOVEVIS d
*HOXEI-01IDGS )

\/ : A

5
N NOTIVONGHT NI ~VIVULS
NOIIVJIDIINVA . ¥ IVIsos

--_-:

THEORETTCAL MODE

baaers e s . o ey

H




12

Pcople from lower strata and clasges, par;iculﬁrly i; North American
societlies not only hnvé nuch lower educational values but also and under-
standably arve dirvected toward more opplied disciplines of business, technology,
economy.nnd so on. The knowledga they waent to obtain is directly comnected
with its more immadiate applications so they attend more selected courses
which can lead toward certificates and degrees that have pay-offs. Learning
is in these cases more planned and programmed. N&ﬁives for their adult
education are in 4 sense more external; not so deeply pearsonal as in ;hc
former case., A preoveailing natural concern is upward soéial mobility for
those toward the bottom,

Bﬁt even within such social categories people evidence great
differences jn educationel values. 7This seems to be related to other
different pszrsonal characteristics. Generally, people of whatever social

‘strata wﬁo are move socieble, critical, who have a high feeling of social .
coapetence, self-confidence, achievement-oriented, ambitious and who prefer
challengiug.creative work tend to have higher eduvcational values than others
and to be involved in one or anothexr kind of learning. F:gquently they
are engagced also in transmdtting their knowledge to others, to be themselves
"teachers" 23 well as leazwners. Aduit hierarchlies of values and the place
which education takes among them seems to fit and vary with social roles.
People vho tuke more activé part in the life,.who are active at worl, vho
participate in decision making processes in diverse settings, who are in

different ways actively engaged in culture aund recreation, whose social roles

are so atnzrous that thay overla) one anothzr, have educationazl values counducive

to further educacio:
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Pcrsonal chavacteristics, then, inéluding educational values, are
shaped by and shape soéial structure and in ways sufficiently conmplex
and variable in and within éiffexeut countries to warraut further systematic
research.

Finding the Educational Values Phenomenon in Four Countries

We have already implied &nd now staté‘directly that there does
seem to bz a phenomenon which we can terin Educatibhal Values that is
measurable and more or less identical in our research communities in Canada,
the United States, Czechoslova&ia aad Yugoslavia. Ve shall shortly mention
our procedures for deciding that the answer to our firsé laadiﬁg quastion,
whether there is such a phenomenon that can be measured directly dis
affirmative.

Educational values and simply degrees of prior formal education are,
indeed, corrclated, The correlations r nged from a low of..45 to a high.
of .68.5 On' the one hand that finding signifies.something of the relevance
of each variable to the other and at the samz time the importance, the
validity, the utility of making the distinction and developing an independént
measure for Lducatioanal Values. Knowing the level of formal education, in
other words, helps fo reveal somethiﬁg of the educational values of people
in communitiecs in these four countries but not very much and certainly not

enough of the variation in the latter is explainad by variations in the former,

It is of some interest to see how simple assertions of interest in

adult education correlates with the larger range of items used to mezasure
Fducational Values. The correlations reponiad in Teble 1 iandicate that in

all four countrice and five cowmunity sonnles the item~total score gorrelatioons

P

: .
5 .
ohid A

Dz, Ana Xrajne, "Bducationul Values and Social Mebility", Ualversity
of Liubljuna, Yuvraslavia, p. 232.
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vere substantial and positive., This means, at the.leagt,-that adult
educators nced to be cogniz;ut of the fact thet interest in adult

education is part of a larger syndrome of interests in education, including
matters of youth education, attitudes towards educational innovationé |

and desires for more information about a variety of educational matters.

It is of equal if not greater interest to note (Table 1) that our
Educational Valuss measure also correinted but at;iower levels with reported
active participation in adult education (not part of the Educational
Values index). While this gives a better sense that inéolvemént in adult
education is not solely or even predominantly a matter of people needing
adult education for specific practical or personal needs quite apart from
their general orientations towards educationm, it tells us something else

of importance. It suggests that theve is a gap not only between the

. potentialities of adult edvcation to serve the needs of all people, many

of whom do not have high educational values, but that there is also quite
a gap between active participation and the already.high interests in adult
education and educational values generally on the part of many people. Further
analysis revealed pgrticularly striking gaps in such regards on the part of
housewives in all but the Americam comaunity, on the part of retired,
elderly ﬁeople, and in very large numbers in the working classes especiélly
in the Canadian and Americﬁn communities.

From the point of adult education practice it is particularly
inportant to know which social catcgories are already highly motivated for
attending to their further education. According to ouw data, educational

values diffzra

[n)

1 vaory much from one country te auwather, lnen the socic~-

ccnonic status of respondents was coempared on the educetional valuzs index,

-
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Table 1

Educational values index correlations with interests and participation in
adult education

13

. COUNTRY INTFRESTS IN “FARTICIPATION IN
) ADULT EDUCATION ~ ADULT EDUCATION
. U.S.A. 632 .372
Canada .610 & «327
Czechoslovakia 534 _ Zf: 493
Yugzoslavia «~ Slovenia 562 .391
Yugoslzvia - Losnia - 563 . - « 344

the distributions in the American and Canadian data showed the classical
picture zs portrazyed in the sociology of education literature. Educétional
values increase with Increases in occupational status categories, Workers
appear to have relatively low educational valuzs, vhile among professional
and uanagerial people such values are'véry high.

Workers in the Yugoslav and Czechoslavakian communities evidenced higher
educational values than their North American counterparts, They were thus
much closer to higher status occupational categories. The post-war period
b?ought to Yugoslavlia, if nothing clse at least the "revolution of rising
expectations" and a general hunger for knowledge. While people often took
positions not accovding to fhcir level of educetion but because of such other
factors as their political activity and social engagement and formal education
and degrees were neglected in many ways, the people themselves camne to the

conclusion that it was importont for them to gain pore knowledge, They

vaderenoed gonerally how vital it was and is for them if they wanizd

to obtein better soclal positions. Learniung and educaticn becans more sod

nore condral in theilsr lives.

16
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In such circumstances the intelligentsia in Yugosiavia could have
become demoralized because not enough digt:’.nction wvas given to their
fon:zl qualifications. That did not hapnen because even tra;.litionally thc'
\ v
intellectuals did not have the kay positions since the country had been for
centuries vader the occupetion of different foreign nations. Thoy developed

historically stroag conuections between ecducation and the culture and this

‘beczme a deaain vheveln they could contribute and-_:édvance indigenously.

Even during the timzs of occupations, they could be creative as writers,

poets, artists, actors, Aeven if they were not economic:a]f.ly successful at

the same timz, We found the correlations still today very high bet;wgen

educational values and cultural participation (.50) in our Yugoslav communities,
The situation is somewhat different with Czechoslovakian inte.l].igent.sia.

Thelr educatioral valucs may have decreased somevhat during the last few

decades. Relatively greater attention has been paid publicly and politically

there to workers' education and to the education of their children rather

than to that of an historically more highly edu_c':ated elite, Having had

in the past more of the leading economic and political positions they have

been in a comparatively less advantaged situation since the war, Education

has been for them, as much a path leading to soclal and cconomic mobility which

seems to be reflected in our findings on theilr educational values. The

differenc.:es in educational values between th.a Czech occupational categories

becane smaller, but duz to the lowering of the educational values of the top

categories. Let us mention at this point that Czechoslovakia is the country

vhich haz tha SJ.dest tradition in adult cducation in Furope, as vell as an

extensiva, highly developed and historilcally vooted cultural life, It is

the sasple with thae nost astive pas:t:’.c:i.pa.-‘;ion in enlrure of all of our rzscarch

comsnnities,

Q 1?
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Althouzh this.is not a detailed repoxt on findings, we would like
to mention but two other matters bearing eductional values. It was in
the relatively poorly cducated (re formzl educational Jevels) Bosnian
commimity that we found thez Highast level of educational yalues. These
values ware higher than those of any othar commuaity for every eduéational
and occupationsl category., It is obvious even to a casual visitor talking

with people there that education is a -central concérn of people and of

institutions ranging from the economic through the political-governmental
to the others. VWhile this is partly a feature of theit ‘striving towards
a modernized, developed community from a traditionally and still rurally-
depressed communc, it is also of long historical tradition that in that
renublic cducaticen has besn given a very high place in the thoughts and
hopas of people.
Tal_)le 2 ¢
U.S.A. CANADA C.S.S.R. SLOVENTA BOSNIA
%
g L H L W L H L H L H
EDUCATION"
Low 647 36 62% 38~ 73%2 27 697 31 177 83
Medium 49% 51 36% 64 6172 39 447 56 10%2 90 1
Mediuvm-high 307 70 47% 53 52% 48 20%2 80 117 89
' High . 262 74 4172 59 50%Z 50 202 80 112 89

N .
B=high educational valuss = scores as high or higher than the
. arithmetical mean computed frem the five sawples combined.

d

rede echool eor less; madivm= not finishad
a-hiehs fiaichad hish school; high= any university

EDUCATION:  lows=
high schocls modj

¢
o
A
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It is obvious from Table 2 that the comparatively high 1e§al of
educational values in the Bosnian comeunity sample is such at every level
of education. It is also appareant that at all but the lowest cducafional

N
level, the Slovene szaple evideuced higher educational values than theirx
mericen comnmunity counterparts and higher than the two higher level
Educational categories in the Canadian comnunity., It is also evident from
these data that the Czechoslovakian coﬁmunity sampie had the lowvest scores
on the educationzl values index at every level of formal education,

We nmust now underline something of the greatestiimporfancc for such
measurenent consf:ruction, utilization and interpretation. From an over-
wvhelming emount of evideace throughout‘our long interviews with our
respondents and from our own expeariences in these coumunities, speaking at
length with others, including cultural anthropologists and historians that
the citizens of these different countries and places evidence quite striking .
differences in styles of speaking, in making statements, and in responding
to intervicw schedulzs questions and items. Ovaisimply, both the Czechoslovakian
and Slovenian vespondents tend to be the more resérved, more cautious, more
conservatively~spoken people conpargd to the other more outgoing, fulscome
Bosnians and the gencrally self-assured, assertive if not boastful Americans.
The Canaﬁians in ouxr Ontario community at least seemed to have more of in-
between style congruent with the stereotypes of a British kind of resexrve.

If we are at all correct, then, for example, the Slovenes would secn
compazatively to have even higher educational values than these test results
would suggects  And the manifestly low pducaticnal values of the Czachz ave

probably not as lov as the findings secn to svagest,
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Our point is.that no matter that we did use identical items for

our cross-natlonzal test-constrvction; the meanings of such items and the
responses or stateiznts made avout them by raspondents are not culturally
invariant. The maénings of such itcias are eabeddad in culturally and
histerically shapad contexts wherein education aund edﬁcational institutions
are aspects of enlightening processes of vastiy different meoanings from

couvatyy to country. The stateneats made by peoplgfin response to inten-

vievers of even their owa natlonality have to be understocd not mechanically
and presumably vith scientific ebjectivity but with an éndersfanding of
particular .peoples, communities and sub-cemmunities that is an iutegfal
aspect of tha mzanings of measuremants; Sufficient crimes against humanity
have been caused by test--inzkers and test—users in, for example, the so-
called intelligence tests owdinarily given to Blacks and slum kids with

- their pseudo-scieatific interpretaticns to warn us, by now, against further
participation in such misleading ventures. We uﬁderlinc, also, that what
we ﬁavc said about cross-national differences in character, in modes of
speaking, and in respouses to presumcbly standardized tests holds also for
intra-community differences of the kinds which characterize Black ghettos
and White widdle class Americans,

The othar and contrasting finding is that when we coapare how
important people in the American comnunilty and the two Yugoslav communities
feel cducation is for economic success, for social prestige and even for
cultural puvsuits the American scmple rated it much lower then the two

> “ - [T BT . bem err Syat oy .Y - [P TN PO P - - e n Y . B
Yugozlav scuplas,  For Anavicans those matlers ware cesh as resultants of

pevsenal ebility" - a ravaaling aspaect of tha fueriesn idesloygy ox nytholozy

" |




alive long after tﬁe fictional Horatio Alge: Jived., We have no exa
comparable data for ou£ Canadian coxmunity (although we have since
collected such data in another Canadian city) nor for the Czechoslo
séﬁple.' But what we are suggesting, of course, is that rescarchers
adult education, in pedagogy, in the sociology of education or what
need to make such matters as understanding the past and futures of
educational values in a far broader coﬁtext than éﬁch empirical res
is often put.

After having skétched something of the problém\itselfland a
conclusions, let us report how methodologlcally we studied the matt
an educatidnal values phenvinenon problem. Samples of 300 people ra
chosen vere interviewed in one commuuity in each couvatry éin Yugos:
we had tvo samples,oﬁc in relatively devéloped Slovania_and one in :
developed Bosnia). Some common criteria for'Fhe selection of the w¢
communities were -agreed to: each had to provide roughly similar ed
facilities, adult education had to be institutionalized, each had tc
industrial community, relatively independent of a larger dominant ci
SO on.,

Respondengs were interviewed with nearly identical interviet
schcduleé.(if we do not count several pre-tests which were applicd t
smaller éroups in each country). We will not go into details of que
but will mention only the itcms used for building the educational ve
indexz. as our new measure and its methodology. Among many other ques

fourtem ware usad fov testing cducationzl values. The lisl of ites

vere as follous:
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1. Iptcrest in adﬁlt education

2 - Interest in the opération of the entilre public schoel systenm

3 - Interests in school curricula

h - Aspirations for rcceiving more informztion about adult education |
5 - Asplrations for receaiving move information about the school system
6 -~ Aspirations for receiving rmore iuformation about school curricula
7 - Readiness to contribute money fov i:heir i_:'urth;;if (adult) education
8 - Readiness to contribute t‘ne_ir time for adult education

9 - Attitudes about the moderanization of teaching methoc‘hs

10 ~ Attitudes about using experts for helping parents in education

11 - Attitudes about experts for helping troubled .children'

12 - Attitudes about occupationally-related education

13 -~ Rauk of education awmong four other values

14 - J'.mpo‘rt.:-.nce of education for selecting a place of residence.

Responses to all 14 items werc factor analyzed separately for all
fivée samples. Oa that basis 12 items were accepted to build an index and
two were excluded {(itecms 13 and 14) becaug:e their factor .1oadings wvere
too low., A strikingly sinjlar pattern was evideat in all 5 samples.
Educational velues appecred through the factor anzlyses to be saturated by
one factor. Oaly in one case (Yugoslav-Slovene sample) a rotated matrix_
was possible with an cigcn. value of 1,5, But the cumulative proportion of
total variance explainad by factor two was very low.

A second eriterion upon which the decisions were made about vhich
itenz to use for building the ianday waz the correlation matceix of iteus

with totnl seores..

et
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" Table 3

Cunulative proportions of total variance explained by factors one and two:

COUNTRY FACTOL 1 F'A'CTOR 2 DIFFLERENCE

U.S.A. « 304 ' .382 .078

Canada e 312 ~ 12 ) .100

Czechoslovakia . .289 .385 .096

Yugoslavia - Slovenia ' .331 .3@2 - 4078

Yuzqslavia - Bosnia 274 .360 .086 )
Table 4 :

Matrix of factor loadings for factor one for the five samples:

ITEM U.S.A. CANADA CZECHOSLOVAKIA YUGOSLAVIA YUGQSLAVIA

: Slovenia Bosnia
1 - .564 599 440 539 .568
C 2 .638 0634 <594 617 .613
3 .655 677 631 ’ .558 . . 501
b . 612 .610 <557 «643 «586
5 632 627 .636 . 661 .636

6 .649 .633 .622 .659: 497
7 .509 526 <432 464 «h4)
8 559 .536 .353 .50l .507
9 .516 540 6065 571 « 5406
10 546 590 641 ‘ .630 «596
11 «533 561 «582 675 622
12 527 .501 579 «595 .589
13 « 440 47 «355 « 264 . 142

14 01].4 o].ll} o].68 0112 0170




Tabkhe 5 ..

Correlation coefficients of items to total scores:

VARTADLE U.S.A.  CANADA  C/ECHOSLOVAKIA  YUGOSLAVIA  YUGOSLAVIA
Slovenia Bosnia
1 .398 42 .392 .522 467
.2 705 .653 .638 657 .543
3 687 656 583 568 385
4 406 413 419 678 554
5 .643 654 1,690 860 .618
6 632,666 674 L8390 - 353
7 468 .730 .332 m 546
8 473 .739 .292 774 .576
9 343 . 317 .513 .520 " .383
10 396 464 .554 661 " 484
11 451 482 .538 741 .526
12 420 419 495 579 489
13 .227 .286 150 \132 .079 .
14 059 .129 081 .121 .104

The factor analyses were made by orthog;nal method or methi d of
principal components. |

Accerding t6 our factor anal&Ses, educational values appear to
be very éonsistent cross-nationally. The appreciation of education as an
attribute of personality constitutes an important component of motivation
for continuing education. While the differcnt elements in the valuas index

werc related to each other in move or less the same manner, indepandently of

national cultuvral buouwadaries, striking diffcrencos appeared in the relation-

(AW

ship of the index neasure to othar gocial and psycholegical varviables,

relationships which varied substantially frem country to couatuy.

a3
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We would like. to make one last point. Various studies, especilally
American studies, of educational values of adults often used such items

tudes towards the level of formal education he thinks

e

as the person's att
desirabie for his children of for children generally.6 Our own research
indicates that such items, ﬁhich we included in later, follow-up
panel studies in three commuﬂities; vere not particularly‘useful nor,
we think, valid indicators of educatibﬁal values.;%They scemed’ to be too
much a kind of motherhood item or matters infused by ﬁidQSpread verbal,
popular socially accepted or expected responses that teil little of a person's
inner feelings about his or her own educational values.

Ve end simply by stating that Qe thing such a measure as our
Educational Values index nay prove to be a useful tool in probing further
into matters of great moment as some countries wove further into modern
industrial development and others move towards post-~industrial scientific-
technologicél futures., If it is used in the modern scientific ﬁechanical
fashion it -can distort and confuse. If it is used as but a bit of evidencg
with active, subjective interpretations it can perhaps help adult educators

and others in shaping better and more open educational opportunities

for more citizens.

6 . * . ~
E.g., Herberi H. Nyman, "2he Value Systens of Differant Classas"

in Clrss, Stntus and Pevar, edited by R. Bondix and S.MH, Lipset, the
r .
4

]

en -

Mackillan Coapany, 1954,




‘Abstract

Classic didzctics has virtually ignored the important role that motivation
for education plays in educationzl cefficacy. However, much sociological
rescarch indicates that pcople with different educational backgrounds can re-
act variously to their social environments. As a measure of educational back-
ground and values, the level of formal education achieved has been most frequently
Since much education occurs as informal, self-directed learning,

used.
"especially among adults, it appecars that level of formal achievement censtitutes
an insufficient measure of one's educational background. By concentrating on

individusls' general approachas toward education, thelr attitudes coacerning
different aspects of education, aad their motivation Ifor education, we have
constructed an index of educational values, This index appeared to reflect
very differently individuals' educational orientations as comparcd, simply, to

the level of their foimz2l schooling.

Educational values and levels of education appear to relate very dif-
ferently when we cross socio-cultural boundaries where unique historical
developments have prevailed. Through cross-national study we can probe thase

differences. ’

Adults who live in societies with relatively high-step social crystalization
seem to demonstrate their educztional valves according to their level of
education. This means that the higher the education ouae has,  the more one is
motivated for additional adult education, and the higher are one's ecducaticnal
values. Those vith very low levels of educational attainment have little
chance to further their adult education. These individuals are psychelogically
locked-out from additional education cven where few material obstacles exist,
On the other hand, adults who live in a morc open social atmosphere seem to
accept more genaral educational values vhich are independent of social class
and levels of formal educational attainment. Psychologically, they possess
great potential for their continuing education, even wvhere there is little
formal organization of educational progrems. With their high educational values
they want to learn in one way or another, even via self~directed learning.
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