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SECT ON B—TOTAL SCHOOL ENROLLMENT AND PROJECT PARTICIPANTS
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' Kinder- | Kinder- | Grades | Grades | inservice | Inservice
garten garten l 6 7-12 7training)7 ) Tramring )
» ENROLLMENT |(1) Public ... R
%isstchﬂt%‘) Schools — 947 6 998 6,239 {/11117211117 177771177777 14,184
rict(s N S . - s - - — S s
Served E)ZqDHPUb“E ] ] L111IIIEEELNENEL111ET
\ Schools -_— 24 7 210 3{09 /////////ff/ [//////(///{ - 543
b. Number of k1) Publie ' NN , .
Persons Directly Schools R 125 6,998 6,239 32 —— 13,394
Pa?’”"’ S7F [ Nonpubh }/)}//fj/ - R R
in Frojec onpublie |///, ) /1]
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e ) - | METROPQLITAN AREA
: ) Othe
PARTICIPANTS Faom Nop-famm |  Fam | Nonfam | Low-socie-|  Other | Urban
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PERCENT OF TOTAL NUMBER o , , | - |
SERVED (Based on total given in 13.1 64.4 2.3 20.2 - - ==
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STANDARD METRDPOLITAN AREA —LOW-50CIO-ECONOMIC. AREA means.an srea with luw-sm:m ~E&CONon ie-
- levels within a city of ED QQD inhabitarts or more.
. DTHER means areas in’ clnes of 50,000 mhabxtants or mare other than thosa thh lmvsccm-econom;e levels.
_—DTHER URBAN .means areas with less than 50,000 inhabitants but mare than 15 000 inhabitants.
‘The total percent distribution must total 100%.
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Fungtian Pmig;:ns Et}uh‘. Function |Persons] Equiv.

% | ® @ | ® ™
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1. ADMINISTRATION- | ,
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2. TEACHER
(a) PRE KINDERGARTEN

&) KINDERGARTEN
() GRADES 1-6
" (d) GRADES 7 - 12
(&) OTHER (Specify)
3. SPECIALISTS (Other - than |

lar teachers): ARTISTS,
T%ENTISTS LIUSICTANS

4. TECHNIGIA.NS
é&udmwsual Computer
pecmhstﬁ etc)

PUPIL PERSONNEL
WORKERS (Counselors, Social
‘Workers, FPeychologists, )
Attendange Wcrkers)

6. MEDICAL, HEALTH AND
PSYCHIATRI
PERSONNELC

7. RESEARCHERS, T B ' .
EVALUATORS : 1 o 1

'8, PLANNERS AND.
DEVELOPERS
"9, DISSEMINATORS (Writer.,
Public Relations Personnel
Editors, etc.)

10.- OTHER PERSONNEL ' T 5 ’ 2

11. PARAPROFESSIONAL
TEACHER AIDES, ETC.

12. OTHER N SR : o ) ,
PROFESSIONAL {Cleru:gl _ » : _ . 1 5 -5
. Bus Driver, ete) - - - . Do : : . Ce
- “Gnre the number of persons to be pmd w1th Title: TII itm-is in the various gateganes mdlcated Pﬂpll personnel workers aluo
.. include guidance: personnel ‘gocial wurke.rs, and psychole~iats. .
. Regular staff refers to persannel who were amployed by the schtml Bys*ﬂms prior to the TLt!e II1 pmgect Full— or ]ﬁsrt—tlme
refers to time spent warkmg in a. pa.rtmular functlan .

~ Stal f membe: nin.
- Iosert “J.nserv&ee" after "Dther’ .

. "GOLUMNS (2) and (3) Gwe the number Df reg;ular staff members aasngned to pra]ects Full- and E’art-tlme persmmel may hava
part-time asmgnments m ‘more than one. function.. . -

'CDLUMN (4) To- campute full-tlme equwalency (FTE -add the total number of huurs worked per week by part—nme per V
sonnel ‘and divide bY the: number of hours in-the usual ull—tlme work week. : : )

5 .'GDLUMH (5) Adr] tutals of calumns 32) and: (4) , : -
"GOLUMNS (6) (8) Gwa the nul’nber :!I new Btaﬁ mambers lm'e& spemﬁcally for Txtle I pro]m:ts

3. 42 EpN 89-10-17
TR e (8/70)
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TABLE I
IN- SERVIGE EDUGATION FUNDED BY TIT LE I1I

Activity Assignment

YEAR 1

YEAR 2

YEAR 3

Number

]
Partici-
pants

Average
Number of
Tralning
Hours

Nu:nber

O
Partici-
pants

Avetage
Number of
Training
Hours

Number,

Partici-
punts

Aﬂ,mge

. Number.of

Training
Hnnrs

of

1. DIRECTION AND MANAGEMENT

2. TEACHING

8/person

1o

45 /person

30/9&:5@11

3: 7TEAGHING AIDE 7 B -
4. 'S‘UPERVISIDNT’ R 7 ] 107 vs/oereon] 16 —;w};e:sgn
. OTHNR PROFESSIONAL ] e i I

s. NQI;:PRQFESSIQNAL ] — e — —

7. TOTAL 8 8/parson éo 45/Pef;§n s2 | 30/person
78.?ARE§T§V ) B il = :

9. OTHER COMMUNITY PERSONS

20/person

10. TOTAL 4 | 20/person

' TABLE 2
TITLE III PROJEGT FUNDlNG SUMMARY

' DATE

’ SQURGES

F:om .

To

| midernn |
" Grant "

' Other .
Federal”®

; 'Lq-:al'

. Tﬂféﬂrm
_Bmﬁlget, :

Total |
Expenditures

- YEAR 1 6(27/53 .

$ 97.715.35,,

YEARZ | 9/6/69

‘6726770

| e8,702.|

e aa 575 75

yEaRa | es27/70

100,266. |

| 100,266, -

BQ ,996.96

3 LTGTAL; i

p286,754. |

- pams. s

$276,390.07

' ‘Please 1dent1§y. ’

"Include funds obhgsted as well as expended




FEWEH@MEMMMM@MﬁH»Nwwij

NEVADA STATE DEPARTMENT OF EDUCATION Page 7 1/71
CARSON CITY, NEVADA 89701 C
TITLE IIT ELEMENTARY AND SECONDARY EDUCATION ACT
L ____PROPOSED BUDGEZ suHHARy,fsxpe:nmmzks REPORT: .

Prape:sed Budgef. Summary
Negotiated Budgel Summary

| Estimated Expenditure Report
el Final EBxpenditure Reporkt

Project ff: 38-68~06706~2

*

Grant #:NSDE-014-006-70

Name and Address of Age.ncy :
Parshing County s::hccl District
P.O. Box 389
Ilovelock, Nevada B2419

Funds for Special Education Programs for BUDGET PERIOD:

flandicapped Children Included in This Project § Beyg.in: EJLZL"D _ Bnd: 5_/25471
A T O T T R R T T N AR IS T IR RN WA DGR LRI 8 S AR
ACCOUNT NO. (1) EXPENDILTURE SALARIES CONTRACY OTHRER TOTAL
SI'AI‘B' FEDERAL ACCOUNTS (2) {(3) (4) (5) (6)

ll‘?ﬂ 100 ADMTNISTRATION ) -
Vllﬂr 110 Cortified Saldrq o 11,654,001 E: j
120 115 Non-cCertified Salary {1,587.401 '

120 120 Contract Service 2

150 130 Other Expenditures

o - ADMINISYRATION TOTAL T

N TN A R SPTAT T Y A ey 2 FY T TETAL TR TSGR BT ATER

200 200 IMSTRUCTTON ) o :

211 | 211 ; salaries, Direct. & Man. | [(2,450.00]

212 212 “Salaries, Superv.zs:cn S
2i3-214§ : _ ]

215 | 213 ' Salaries, Teachers _

216 214a Salaries, Librarian _ .

217 21dc E.»a.lar.l,es, Guidance

220 215 | Salaries, Sec. & Cleric. ]
220 1 216 | Salaries, N&ﬂ-*caj t Insf:.
230 | 220 Slzpplementarq Textbooks |

240 230 | Library & A.V. Materials

291 | 240 ! Instructional. Supp.l ies
292 | 250 Other Expense-Instruction

292 250c | Contract Services -

SOF T R TR LT TR TS TN

IWSTR‘UCTIOH TG‘I’AL ‘

L o, e B

Rwla-tupt o 2. ol b L. it Lt M RL ok

310 300 | ATTENDANCE SERVICES ...
311 _d10 - salaries

319 ' 320 i “Other Expense ) ‘

- ATTENMNC""V ‘?ERVIC’ES TQ"”-‘U}'

Em‘-’\.“?‘f"‘““‘““"' 5 AR = HEre 4

320 - 400 HEAL-TH SERVICES

321 |- 410 - Salaries . o o

329 - [ 420 Other Expense. : J

400

[ "..J?-'-M X

L A% R

i 500

TR R VA TR IINTORERT T

HEALTH SERVICES
PUPTL TRANSPORT:!TION

410~320

- Salarvies

1
1 - v

| Contract Se.r. v;ees - 5;: 7:;— e
3 PRI

1

] at-hsr Expe;nse :

Baate iy =i ek

: ';‘salar.:es ﬁ

4 AT ON: DI"PLMT
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“690 1720 Contract Sgrv:;cs B
630 {730 ' replacement of Egiupmeui_ )
690 | 740 i other Expense , : : 7
e R TBVANGE OF BLANT TorAE T 1 e,
T f .S&Od_ e Pj‘xED (HARGS% | : 7 T TSI R
771 -, 8i0a : Stcte Retirement )
722 14 . Social Security , . _
“T820b | Bmployee Insurance L [81.961 i
i Rent - - ' [300. ,00]

_Othex Expensa

2 3P A ey R,
= st B i e e 4

- 'PGQD SERVILF o

] ,!” .55131.1&.. o

I Other E‘xpense ,
K¢ TCE TOTAL

‘ S’I’UDENT EDDY AC‘I’T [

341 342 V1010 . Salaries -
349  {102¢ . Other Fxpense T
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T UOMMUNITY SERVIC

1710a ' Salaries, . R?c.;eam:m
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371-372 | ,
379 ! 1110b : _Qther Expense, Recreation
379 2120 'f Civic Activities .
378 . . 1150 ! Welfare Activities. S
379 . 11260 Nan—Publz.e Sc:hac:l Exgense ‘
o e ; ' CES TOTAL

.
7, iy P L S T LTI DR

PO S

sua TOTAL (laa 1100)

SIS RS e
900" ,;’12:’},0' :
930 - 1210 .

941 11220 B échngs ' -
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PART 1I

NARRATIVE REPORT




IT IS AN AMAZING FACT THAT OUR
SCHOOLS AND COLLESES KNOW LITTLE
OF THE RESULTS OF THEIR WORK IT
IS EVEN MORE AMAZING THAT THEY
SELDOM ATTEMPT SERIOUSLY TO FIND
OUT WHAT CHANGES SCHOOLS BRIHNG
ABOUT IN STUDENTS.

- (EIGHT-YEAR STUDY, MILFORD M, AIKEN) .

THIS REPDRT IS ABDUT THE EFFDRTS OF EIE%T SC‘HDOL DISTRICTS
IN NEVADA AND THEIR RE("IGNAL SERVICE CENTER TD lxi SQIVE’I'I-IING" ,

| ABDUT THE ABOVE mwATlm. B




SECTIQN. A, BEECT, ACEOLRL ISULENTS

1l. Introduction to WN-REC

In the spring of 1968 the Nevada State Dapartment of Education
initiated, and seventeen county school districts suﬁpcfted, the establish-
ment of two ESEA Title III supplementary centers to ald rural Nevada
schools in Educational planning- The Westerﬂ Nevada Regiéﬁal Service
Center, later changed to Westexn Nevada Regional Education Centerxr CWN&RE;),
was located in Lovelock and the Eastérn Névada RggicnalySefvice Gente: in
Ely. The State's two urban complexes, Washoe County (Reno) and Glark_'

County (Las Vegas) were judged as having existing planning capabilities.

- The Western Center became aperaﬁivé”in'Julyrlgés,'but‘was not fully
staffed until Deeember, 1968. The Western Eegion =1 Boa:d of Directcrs,
consisting of the eight district schoul;superintapdents,_;mmediately

adopted»the fallawing_WNéREG:Hissiené. v

TO ASSISI MEHBER SGHODL DISIRIGTS IN DEVELBPING

 NEW AND/QR IMERDVED’EDUGA IDNAL PBQG

’TBESULT 03 PRQEESSIQNAL SERVICES RELAIED TO PR@JECTS~;;’”’

ADQPTED BY THE GDVERNING BDARD GF THE CENTER_;}ff;;if

prn

V use at all 1evels af educatien in Nevada.w It alsu




2. Introduction to Goals/Cbjectives

4 Center staff analysis of many published statements about the
purposes anﬁ/cr hopes associated withrtha eatabliéhment and operation
of the Western Center revaaled three dlatinct goals/objectlves origlnatian
strata. Stratum one can be referrad to as the "State Leval Gﬂalalﬂbgea—'
tives". Stratum two becomes "Regional Level Gaaia/ﬁbjactives" and stratum

three is "Center Goals/Objectives".

These distinctions are adopted for use in this final report. They
provide a framework within which to ragort'aaéaﬁplishﬁénfsfand/br diaap*
peintmenta. They also pravide readers with a flaw of davalapment actlvities :

as well as qulck referanaa to any atratum af particular intereat ta tham‘+r

at State, Regicnal or_Center 1evel.mu¢[ffm:ﬁa_f7)»" ,,,,,

The authors nf the final repﬂrt found it necessary ta dlstingu1sh

between tha terms gaal“ and "gbjactive as;iallawsawfl

Goal A atatamant‘af'braad directlnn,,purpoaa,rpr 1ntant —;71*

yajgeneral and- timaleaa,flffJ”

- Objective -




CHAPTER 1 STATE LEVEL GOALS/OBJECTIVES SUMMARY

State Level Goals/Objectives

"The Primary Mission Of The Center Will Be To Design
An Educational Management Information System So That
Uniform Base Need Data Will Be Utilized In The Development

Of Educational Programe.*

Proposal: Western Nevada Regional Service Center
May, 1968

So states the Esea Title III proposal submitted by the ?srshing
County School District on behalf of the eight districts csmpfising the

Western Region..

While this statement remains the principle focal point for Center
performance accountability, other evidences of state level concern are
found in two other documents:

"The- ultimate goal in developing regicnsl resourcs centers"
would be. the attainment of. ‘statewide long-range planning
and- coordinatlon of : developmental ‘activities for the-

improvement of education for all chlldren in the stat

Resolution. Nevada State Bsa:d of Education
_ March 28, 1958

educatlon in .each’ of the state’ s ssvsntesn caunties thrcugh
cooperative federal—state—local arrsngsmentsﬂ‘, : = :

: State Plan Eor Title IIl ESEA
g Spring, 1960 ‘ :

The above statements grew out of the nesds assessment activities of
state level agencies.. They also display a consistency cf purpsss snd
uniformity of ag*eement in planning, promoting, and establ;shing tne twc

regional centers.‘ig'




Eight performance objectives were incorporated in the foundation

documents:

"1. The design of an educational management information system.

"2, The application of the educational management information
system to obtain a uniform data base.

"3, The identification of priority educational needs based upon
a wniform data base.

*4. The developmeni of immediate and long range sdusatisnslAgoais.

"“5. The development of sdussticnal program strategies and alterna-—
time treatments at the school d;strict and rsglcnsl level.

"6. The development of spsrstlsnsl msnsgsment strategies for
comprehensive educational programs within the regionm.

"7. The development of process and produc: evaluative designs and
feedback mechanisms for educational programs within the region.

"8. The dsvsiopmsnt‘sf dissemination - diffusion models and demon-

strations for the rsplicstisn and adoption of sducatlansl
prsgrsms within the rsgion_

Ewvaluation Findings

Rs?nfting the extent ts'whishths stsss“lsvslrgssls/sbjsétiﬁss ﬁsrs
met is the purpose of this final report. _Sush’fastsﬁslss,”dssign an EMIS",
"apply data”, "obtain ﬁnifarm data Bsss"— "*dsntify nesds "sstsbiish
goals' and "devslsp strstegies"‘w111 bs discussed in succssdlng chsptsrs.

" However, two svslustinn strstsgiss ccndustsd at ths pro;sct s stratlsrsl

mid-point and at tsrminstisn provide important findings.

In respanse to ths sxpzsssisns sf scmg district supsrlntsndsnts within
ths stste (nnn—Wsstsrn ngion in srigln), ths Titls:’ll Ststs Advissry
Caunsil tundsd a program audit fsr bsth Csntsrs in Msfch 1970. Prafssss:sv

_ Esul'Fsrd and Arnuld Tjomslsnd Washingtan Ststs Univsrsity, ssnducted ths




study utilizing, primarily, field interview techniques within beth regions.
A copy of the Western Region's portion of the auditor's report is

found in an Appendix to this volume (Aﬁd;tﬂcf Title III).

The auditors transformed several of the original state level objectives
into performance criteria. These became check-points with whizh to measure,
via informal interviews with professional and non-professional people, the

extent to which the original objectives were being met as of March, 1970.

Performance eriterion number one is, '""The overall Center work—design
is*ggnsistent with the direction outlined in the original program proposal'.

The auditors concluded:

"A high degree of consistency exists between the direction
outlined in the original Title III proposal (May, 1968)

and in the direction taken by the Western Nevada Regional
Service Center. The tima line for accomplishment of objec-
tlves as Qriginally set forth will not be met.

"Comment: Minutes of tha Rggicﬂal Board of Directors'
meetings and the a;tivitigs outlined by the Program Advisory
Committee in its prepared agendas substantiate the fact that
'significant ‘efforts have been expended ‘by - these groups taward
_ achieving the goals outlined in the original Center propcsal.
Work now ‘underway and in various stages of campietlcn by the
- Center staff follows the hierarchial order as established in
the May, 1968 request for financing from the U.S. Office of
Education. Even under the most favorable: conditlsng it -does
not appear that all of the silx " abjectiv@s set forth in the
‘original proposal could be acccmpllshed ‘within the’ parametgrs
- of the criglnal schedule for work. This opinion is concurred
in by members of the variaus ;cmmittees ‘active in Center work.

Fourteen months after the above mid—point pragram audit by Fcfd and o
uTijsland, the Génter govarning bcard ccntfagted with Les Blackmcre and
Blaine Wishart of the Educaticnal Resources Asscciates, Sacramento, fcr

“a WN—REC impact study‘, -~ Lts prima‘ry purpﬂse was . to assess the ;'meact Qf

the,WNeREG On,educatignal‘change within the Regisn,*‘This study,» Qmpleted

24



on June 8, 1971, will be referred to several times during this report.

The full report is included in an Appendix to this volume as: An Tmpact

A conclusion from this report pertinent to this chapter on state level

goals/cbjiectives follows:

"Obviously, accomplishments did not match hopes. A greater
impact could be achieved through improved ways ard means for:

"(a) Obtaining agreement on, and commitment to, precise,
relevant objectives for a center through a greater degree
of involvment end—pertieipetieegr

"(b) Maintaining cantinuaue, meaningful eemmunieatianS’with
those affecting and thaee affected by the aperetlon of a
center. : - .

"(e) Matching resources (time, mnney, and peeple) te the
success requirements for meeting cbjectlvee.

“Perheps the reeauree in shartest supply fur mnre neerly
aehiev1ng the hepes of the WE—REC Progect was the. resource .
of "time' Henry Foxd :epcrted '"The. Ediecn Cﬁmpany effered
me the general euperintendeney af the - ecmpany but nnly on
condition that -I would-give up. ‘my gas: engine and devote:
‘myself to something really usefui"' Time is priceless. for
develepmenz of new - products’ ‘and services. ‘As Peter Drucker
clearly- ehewe in Managlng for: Results,"Reeults are-obtained -
by exple;tlng appertunitiee, nct by solving: prebleme .. The
evaluaticn of WN-EEC leaves a nagging suspicion that here
was -an cpportunity Withaut enough time for. develepment
because prieritles were given to semethlng reelly useful' "

If there is cne ebv;eus agreement between the twc iﬂdEPELaent etudies

it is that resqurees gammitted did not meteh the grlginel hapee,—

Previeue to these evaiuatigﬂ findlnge, pertieularly the 1970 eudit

' WN—REC had realized the improbebility cf ful z meetiﬁg ell ijectlves

ystated in the. Qriginal propnsal - at leest within ahat:emgunted to a two

~and ene—helf‘yee; time'periqd;A

L F#LQ




Therefore, internal adjustments were made relative to the eight
districts' Reglonal goals and_the Center ébjectivgs -~ agreed to by the
State when two continuation proposals were approved and two additional
federal grants wére made. Essentially the Student Information System
portions of Objectives 1, 2, 3, 5 and 7 above were emphasized with 1&553;
emphasis on ijectives 4, 6 and 8 as they grew out of the major objactives
either as pilot pfojgets'cf as part of the design and testing of the

Student Information System.




CHAPTER 2 REGIONAL LEVEL GOALS/OBJECTIVES SUMMARY

A. GOAL #1 — Educationsl Informaticn System

Implemented In Part Or In Total, Will Provide Seslected
Data/Information For Use By Individuals And Groups Within

The Districts, Region, And State In Educational Planning

And Decision-Making. (Dbjectives and Procedures, 1969—70?J*

The above goal was realized. Such a system was dévelaped. It

provided daﬁaifér,use;within the Region. All procedures and evaluation

findings rglative to méeting this gaai'are described inAChépter 3*in‘
which the. three sub—divisions Student, Currlculum, and Persannel are -

dlsruSSEd

* The Center geals frcm the int'inal me Qrandum?f ije;tives andrlv'

ﬂ Dava1oping7an Educational Informatign System included in the
:'SYSTEHS BDDK (Vul.»II of this repnrt) L :

=




B. GOAL #2 - Public Involvement

TégffcductivaiirIﬁﬁei%awfaraana And Orgaaizatiénarr
Representative Of The General Public In Continually
(1) Assessing Learner Eaada, {2) Identifying Educational

l Problens, and (3) Evaluating Educational Performance.

(Objectives and Procedures, 1969-70) ¥

The original Center propoaal did not abligata itself so strongly in tarms o
of promoting public participation in aducaticnal planning. Hawever, furthar
Federal ccﬂgarna, Stata concerns, and Cantaf Raaliaations mandatad aatabllshing
this 1mpartant gaal in 1969. Its ralativa 1ack nf attainment was a ccﬂtlnulng

concern to tha Gantar ataff.v Admittedly it ia samatlmaa diff;cult fqr a naw
:onrdlnating agancy to inaart itaalf iﬂtn the aduaatinnal planniﬁg activatiaa

' cf tha diatricts it sarvas.. chavar, such an agenay has tha advantages Qf
,nautrality, newneaa, apac;ai raaéurcas, aﬁd ralativa fraadam cf pracaduraa.k,'
Thaae atrangtha should hava baan utlliaad more aigniflcantly in attamptlng tQ  )

attain this gaal - which was not achievad.irt:

*fSaa:Davéiéﬁiﬂ aﬂ Educaticna;flnfcrmatlon Svatem in tha SYSTEMS BQDK
(Véli,IIraf,thia rapart) L DR PR A

ey




C. GOAL #3 - Change Awareness

To Supplement Exist;ng Efforts In Fremeting An Ine*eaeed
Awereneee Of Emerging Changes In Edueetienal Goals, Programs,

» 1369-70)*

And Procedures.

Blackmore and Wishart in their impact study report (see Appendix:

An Impact Study), preeented evidence which supports the conviction that

this goal was met.

Digtriet sud nnn—distriet people interviewed were esked to liet what they
caneidered to be eignlfieant emerglng ehangee in edueetlaﬁ. They also were
asked to identify these outside eeurcee whieh had made them aware of the

 changes. The fellewing table displays the reeulte. |
Emerging _ v ‘ ST U S
_Egggee Identified e Dut51de Snurcee by Frequeney of Mentioni

“Nomber of | .
,Eeeppn5e3'~'='8tate Dept.w Hnlversity WN—REC B Dther”

’Categqry,

Seheol Adminietratleﬁ : 16 ot 6 e'i“;;?"'iﬁ' - ‘:jiéi

, Studente _ - 'e19_ , SR . -8 13-,

qw e e

S Regienaliem ‘  S 772"73{;4¥;;e;;,.,-'1";f}*l 2

Total e 791_.ie7f7;,e:3iy}i-f' E ;Sser,':g;egze. '? H3§'

The evaluatars cammentedﬁ

: T _ o ] kif signiflcant chenges in edueatlcn.ff'”
alﬂhe questian eeneerﬁing aws Y 1 e

* See Deve;q:ini an-Edueatignal Infarmatian Syetem;;n the SYSTEMB BGDK
(Vel. iT: ef this repert).;m:. o i .

N
o



According to the impact evaluation team:

"Based on the infgrmation presented in the preceding
table, the WN-REC met its objectives to 'promote awareness
of emerging changes in educational goals, prcgrams, and
pracedures among school personnel’."




CHAPTER 3 CENTER LEVEL GOALS/OBJECTIVES SUMMARY

A. Data System Objectives

71, Data System Objective #1 - Student Information System

' To Establish By The “ummer Of 1971 A Reglonal Student Data

Base For All Studentsiﬂéradgs One Through nglve{,.

Student “préfiles“ incorporating previously introduced student da;a,
were distributed to the participating districts du:iﬁg July 1971 - as
promised. This was accomplished as a result of the following series of

decisions/actions taken between 1969 and 1971:

1. Fellawing the evaluation gf collection proceclures ‘used in
the 1969 fifth grade piiat, the’ Genter staff revised

cclle;tion precedure instruments and galicies.,

2. During 1969—7D the diatrlcts voted to: expaﬂd their involve—
o ment in terms af student populatiens ente:ed and the spaczzum

cf data to be gathered.k

’3.'The Baard of Directnrs appraved implementaticn Qf the data

4. Data ccllectinn training seasinns were held throughout the
:Regian preparatary to the districts ccllecting the désired ,
data_ The data was gallected by distrlct persannel thraughout;*'

.fthe Region.

. SifFufthar verifieatian cf the uriginalky requested student data'

"was acccmplished dur;ng 1969-70 thrcugh cansultativ

S13
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anticipated data users -~ teachers, principals, superintendents,

and counselors.

6. The design and testing of a complete package of new computer
programs and/or the debugging of available programs was com—
pleted at the State Data Processing Center in Carson City.

This was done under contract with that agency.

7. Initial outputs were realized during March and April, 1970.

students were added tg the system'in Spring and Summer"c£v1970.

9. Erintnﬁté of 9th grade SIS data were delivéred aﬁd énalysis 
was made cf 8tudent performance as a funéticn of the SIS
variables - during Summe: 1973 These technical repcrts were
published-and‘distfibﬁted thfaughaut the district in'Summér_'
and Fall of 1970 (included in Vol. III - Technical Reports--

Part I)

10. Student backgtound data was callacted from m@st atudents at_?q
the Sth grade 1evel and belaw and far some high scheal students,

‘_fduring the Spring, Summer and Fall af 1970. 1;; 7’

111; A canference of data collectars (1argely clerlcal pecple in .

each district) was ccnvened in Fall 1970.. This graup r3iwrcte o

'5the Data Cnllectar 'S Handbock (inclu&ed ln THE SYSTEM BDOK - ;1.

bf LVb1i-II af this zepart)

12 Preliminary Printouts cf the Student Infarmatian stc’edrwerer'f5ff;ft*

o prucessed in Wiﬂte: nf 1970.; After campiling, theée,were ::jf,@ﬂf‘

N B
P
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13.

1_»5.[

distributed to the districts during training sessions held

in Spring 1971.

A University cquEE'was prgpasad whlch would deal with methods
of using the SIS data — drcpped becausz of insufficient

enrollment.

Standardized teat data was gatthed for- grade levals 1, 3, 6,
8 in Spring 1971 - stcred in the SIS system in Spring and

Summer 1971 andvpfintauts,distributed tc the distrlcts in

Summer 1971. These results were analyzed in a. tEGhﬂléal

"repart (See Vbl. III - Iechnigal Repurts - Part I)

Analysis Qf 3rd grade student parfcrmances as a. functiﬂn af

the SIS variaBIES'WEfe made in’ Spring of 1971 and published-,'

,and dlstrLbuted in Summer 197l (See Valj III - Technigal

Reparts - Part I).
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17. An analysis of standardized test results for Spring 1971
was completed, published, and distributed to the districts

in Summer of 1971 (See Vol. IV - Technical Reports - Part II).

18. THE E£YSTEM BOOK for a Student Information System - describing
various facets of the input and output portions of the SIS was
published in Summer 1971 and distributed to the wvarious school

districts (included as Vol. II of this report).

Thus the design and testing phases of the studen: data base were
completed. Twelve thousand of the fourteen thousand students in the
rReéian were entered into the system - this includes data on all three
infarmatiaq forms (Entry, Home, Persanal) as well as standardized test
scores fStéanrd Achievgmént) for hglf the students (grades 1, 3, 4, 6;
8, 9, 10). GcmputerAbgsed reports using this system were designed,

printed and distributed. The computer system is now available for use.

Sample pages from the reports now available are included in the Sample

Book (See Vol. II - SYSTEMS BOOK).

The attainment of this objective resulted in an extensive data base

.with information concerning each student, his socio-economic background,
his achievements, and his abilities. With this data bank available, along
with the necessary reporting capabilities, various breakguts of the data
are possible as needed by teachers, administrators, and commuhitf trustees.
Complete profiles for each student enrolled can Eé printed out and made
available to each teacher, counselor, and administrator involved in the
education of thatgstudant. lTﬁese can be used’fcf individual counselling

and remedial treatment.  In addition, special reports for selected

7 b 36




"segmeuts of the student population can be compiled for use in planning
special programs to meet the needs of groups of students. Students with
a) disabilities, b) transportation problem=, e¢) or special ethnic inter-

' ests, for example, can bé identified and ministered to.

Benefits will accrue to the students, primarily in the case with
. which early diagnosis can be made and remedial action taken. Teachers

and administrétors will benefit through increases in communication

base. The community should benefit as a result of having firm data
available whenever inquiries concerning student progress are made. An
improved dialogue capability between school people and the community

should ensue.

Needs for changes in curriculum and possible directions for the
changes should become more apparent as a result of this sharing of
educational data. The strengths and weaknesses of curricular offerings

as reflected in overall student achievement should be revealed.

One phase of school operations which will benefit greatly from the
gasily queried dé;a base is that of studen; féllﬁﬁ4up from one lével
Qf the sghocllsystem to the other and beyond. This should give more
flexibility and allow faster responses to needs in the curricular area.
Quicker analysis of student success or failuré_in va;iqﬁs curricula on
a broad group basis rather than on an individual basis only, shuuld
£llow the school systems involved to respond with‘ﬁégdéd changes . Siﬁée

the entire Region is on the same data base, sharing of successes in

18
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curricular offerings or experimental consolidations shcuid be more

easily made. The unique needs of those special groups that might require
special programs can be met, perhaps, by cooperative arrangements between
neighbaring districts. .

entered into

It is fully realized that not all students were fully
the SIS by Summer 1971. Home and Personal Data was still missing for
many. The foilowing chart illustrates the extent to which the student
information was gathefed and stored. The normal operation of the system
with similar data processing commitments for future years, will add all

students.

The flow chart following this discussion (Student Iniérﬁatian
System Status, March, 1970} illustrates the operation of the SIS and
shows interactions with other data files. Since the structure of
additional SIS data storage flles have been defined it is a comparatively
gsimple matter to add additional bits of déta. The design of collection

forms (and the proper coding) is the dmportant consideratiomn.

Several SIS sub-objectives were proposed which would make the SIS

fully operational when completed. These sub=-objectives are listed below:

Sub—-Objectives

a. To design addltignal inputs and Qutputs from the student data

system which are compatible with county school dlstrlct needs.

b. To develop methods of interacting with other information storage

and retrieval systems such as the State Department of Education's.

Personnel Infcrmatiag Data Bank and the chatidn :  §yeation

Information System under development by the Uﬁiﬁersitzﬁcf Nevada.

,EBiq‘ .Vr : : 7’7 " f 7_.f%§

19 M




WN-REC

5/15/71
WN—-REC STUDENT INFORMATION SYSTEM
DISTRICT COLLECTION RECORD BY GRADES., DATA
1969-1971
NUMBER
e _ GRADES .. ASTUDENTS
DISTRICT __ DATA K 1 2 3 4 5 6__7 8 9 10 11 12 _ENTERED
Carson City Entry x X X X X X 1,736
Homa, Personal x X ¥ X X X
Ach.Test Score + + x + + X x
Churchill Entry X ® X X X = X X X x X 2,662
Home, Parsonal x x *x = X x X x % X x
Ach.Test Score + -4 + X x
Douglas Entry X X X X x X 593
Home, Personal , x
Ach.Test Score -+ + x + + x X
Humboldt Entry ¥ X X X X X X X X X X X 1,814
Home, Personal x X X X x x x x X x X x
Ach.Test Score + + X + + . x X
Lyon Entxy x x X x x % x X x p.4 x x 2,139
Home, Personal b4 X p.4 X X X = b 4 X x p 4
Ach.Test Score + + =® + + N
Mineral Entry X X X X X X X X =® X X % 13882
Home, Personal x x = x x X p X X X b x
Ach.Test Score ++ + b4 + + p:4 X
Pershing Entrxy X X X X ®* X X X X ® X X 660
: Home, Personal x b4
Ach.Test Score -+ + =x + + x x
Storay Entry X X x b3 x . - 4 X X x X X 102
Home, Personal X x x x x x x X X x x x
Ach.Test Score <+ + x + + x x
St. Theresa Entry X X X X X X x x ' 7 220
! Home, Personal x
Ach.Test Scrre +  x + + =

Number Students entered in System 11,610

X = Data collected in 1969—79 Schccl year.

+ = Test data for grades l, 3, 6, 8 in Spriug 19?1 is stored as
K, 2, 5, 7 grade data (students are stared on basis of 1969-70

- schoel year placement)

All data collected (as indicated sbove) should be "'promoted” cne
, year inasmuch as it is presently stored on the grade placement of
Ri(j the students during 1969*70 school year.
as
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To make necessary revisions in the student data collection and
retrieval system so as to meet the continuing goals and

obi=ctives of the Center.

To design student profile outputs from the data bank and assist

school guidance and curricular experts in the use of the profiles.

To put together a users' handbook which shall show the steps
necessary to keep the studeﬁt data base up-to-date and which
details the costs incurred when various output reports are re—
quested. This users' handbook will be of such detail that the
school districts- (the customers) can clearly choose between

options and budget for data output services.

To assist the personnel and organizations within the Region in
the use of the data gathered and stored in the student data
system. Such data usage will include interactions with local

and State—wide sources of data.

To demonstrate the usefulness of the student data system with
other existing data systems in the State so0o as tcrshaw flexi~
bilities where they occur and how.the various systems may be
made compatible with one another. This will involvé cooperative
projects with other agencies, such as the Eastérn Nevada
Regional Education Center, the'Uﬁive§Sit§'af Nevada, Washoe

County School District, and the State Department of Education.

'To assist the participating districts.in identifying class

sghedﬁling,servicés'that'are compatible with'the.%tudent data’

system.
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Several sub—ébjeetives have been met which reflected on-going
activities throughout the three.yeat.peried of the project. For axampie:
sub-objectives: b) develop methods of interacting with.other information
systems; c¢) make necessary revisions; d) design student profile outputs;
and e) issue a users' handbook detalling services and costs — are
necessary adjungtS‘ta'the’Successful opaéaticn of a data storage and
retrieval system. Once the student imformation portion of that system
was piloted and found successful and had been expanded to serve more
schools and students, these four sub-objectives were met by completing
pilot projects involving problems proposed by individual school districts.
(See previous Demonstration Projects Chart). The pllot projects as pro-

posed are described in a Resume in thé Appendix.

a. Procedures Necessary To Continue SIS - In order to meet the data

system objective, the following set of actions were carried out:

(1) The Center updated the files on students already in the SIS
and issued new class, school, and county lists to the

schools affected.

(2) The Center added the Home and Personal Data for most
students in grades 1, 3, 6 and 8. The collection of the
raw data was the prime responsibility_nfvthe school districts
cooperating with the Geﬁtg—r‘ ‘The Center processed the data |

for storage.

(3) The Center s?earheadeé the Standardized Testing Program
agreed upon by the school districts within the Region.

Costs were shared between the Center and the districts.

e | ;s | a4z



(4)

(5)

(6)

The Center's contribution was arranging for the scoring of
Stanford Achievement Tests at grades 1.8, 3.8, 6.8 and 8.8
for approximately 6,000 students. This data was keypunched

and added teo the SIS files.

The Center achieved active cooperation with the developers
and operators of other information systems in the State.
This cooperation was necessary. to demonstrate the
capabilitias of using data from more than one bank of
information. The agenciles particularly affected were:

State Department of Education - Cerxtified
Personnel Information Data Bank

Eaastern Nevada Regicnai Education Center -
Educational Infarmatign System
The Center delivered the currently available data outputs
to the widest possible set of users. This was done both
through distribution of printouts of the raw data and the
printing and distributing of technical reports. The
teghnical_r%pérts were delivered to the State Library. and

the University of Nevada Library.

Responses from the users concerning use of the outputs were

- aggressively sought by the Center. ’Resﬁanses, both pro-—

and con-, and suggestions for changeéiaﬁd expaﬂsiéﬁs in
the data inputs and the data outputs were forthcoming from
the users. This resulted in changes in the outputs and

fépéfts. A continuing dialﬁgﬁe”was méintaiged_r The users

were legislators, State officials, Department personnel,



University personnel, school administrators, counselors,
teachers, and, in some cases, members of the community on

a state, regional, and local level.

The mechanism for collecting information concerning
uses of the Student Information System at the school
district level was individual interviews with key district

pe:sénnel utilizing a check list. (See WN-REC Termination

Evaluation Survey, pp. 18~19 in the Appendix to this wvolume).

The check list pin—pointed specific users of specific
Products from the SIS. The quality of the system (as
Judged by the users) was estimated through checking
specific responses to éuestigns concerning strengths
and weaknessgs of the various parts of the SIS. Good
and bad results on various clignt audiences were also

Jjudged by this iﬁstrumént,

The results of this survey (see p. 21 in WN-REC

Termination Evaluation Survey in the Appendix to this

report) show:

(a) There is a relatively short spectrum of users for
specific products (30% of the possible combinations).
The users generally missing from the check 1list are:
teachers, clerks, secondary principals and school
board members. The products generally misslﬁg are

~ the SIS printauts, course listings and student data

forms.

(b) The results of using the products (good effects or
beneficlal results) are low. Again the groups
generally missing from the check list are students,
teachers and community. The products generally
not used were student data forms, SIS pfintauts
and course 1istings. :
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8

The Center haﬁ ma&e cést aﬁalyses af;

(¢) Changes necessary in the system are mentioned in
moderate frequency: generally the S5IS5 printouts
were most often mentioned.

(d) The desire for more training and lead time for
absorption of the products was mentioned quite
often. The organizational commitment for use of
the data was moderate - highest in the smaller
school districts.

(e) Bad effects are wmentioned rarely — when they occur
they point to morale effects among teachers.

(£) Bad side effects are mentioned rarely - none at

all in the smaller districts, in moderate amount
In the larger districts.

From an overall point of view the "acceptance" (a

weighted average of all scores scaled in Ehef"pasitive"

direction) is moderate - Eighest’iﬁ the smaller disﬁric;s,'

somewhat lower in the large districts.

A pilot project for the degign and;25£ingafja gqmputér—
genefated studéﬁt'data préfile-wés'iQSﬁitﬁté&.»sﬁésigﬁé’fcr’,
such gutputs already existeda The Genter, thrgugh cansultaa'
tion, achieved agreement or11 ardasired pfadugt and pro&ucedv

such a prgduct frgm the SIS data base.t Sae Student Fllé'

Contents printout in the Saggle Bsok (in the SISTEMS BQDK

Vgl. IT of this repaft).;-

the sysﬁam autputs

in Qrder ta arrive 3t a EEW1istic prica list fnr measurlng o

costs of variaus gutput Sarvices ffom the Student Infarmazlen:

System. TE; called fgr detailad cast accountiﬁg by eaeh

,agency invclved in the input and Qutput process., Amﬂng the

ragencies invalved were the fallGW1ng.



Individual School District offices
Western Nevada Regional Education Center

Sub~contractors, such as Programming Froducts;
Harcourt, Brace and Jovanovich; etec.

The State's Computer Center (they do the computer
processing)

The State Department of Educatlon - for any new
reporting requirements mandated to the Districts
The cost of using the various computer output services are

given in the SYSTEMS BOOK, Vol. II of this report.

(9) The Center compiled a users' handbook which details the
operations necessary to enter students in the system,
keep thelr records up—to—-date, and show the outputs
available, along with the costs incurred in order to

receive them. (See Users Book in Vol. IT -~ SYSTEMS BOOK).

b. Procedurss Necessary To Expand Usefulness of SIS - One of the

major gocals of the Center was '""to supplement existing efforts

in promoting an increased awareness and understanding of
emerging changes in educatiomnal goals, programs and procedures.'’
(Goal 3). There were no specific objectives. included under this
goal, but achieving the sub-ocbjectives: f. assist personnel in
the use of SIS data and its interactions; and g. demonstrate

the usefulness of SIS data and its flexibilities and :ompati-
bilities with other systems -~ clearly lead to this goal. Sub-
objective g. differs from sub—gbjéctive b., desecribed above, in’

that b. is a developmental step, while g. is a usage step in
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the STIS. To meet these two objectives, the following actions

were taken:

&%)

(2)

(3

(&)

The Center demonstrated through local or Regional pilot

projectas how the stored data impinges on school operations.

The administrators, specialists, counselors, and teachers

in the school districts in the Region suggested the problems
that needed soclutions and actively participated in actions
toward their solution. This involved released time, in-
service training, or after~hours sessions depending on the
availability of personnel. The Center made personnel
available for assistance and procured resource and consulitant
services when the problems posed were of a Region-wlde or

State-wide nature.

The school districts and the State Department of Education
shared thelr information (preserving the confidentiality,
of course) so that interactions between data files could

be unearthed. (The State Department's Teacher Personnel

Printouts were used extensively).

The Center and the State Depar€ment of Education arranged
for cooperative projects which resulted in sharing of

data, personnel and resources between the various agencies
gathering and storing data. Each agency allocated personnel
or funds for such cooperative projects. Among the agencies
included were:

School Districts within each Region and within the
State

28
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Western Nevada Regional Education Center
Eastern Nevada Regional Education Center
University of Nevada

State Department of Education

{5 The Center identified suitable statistical routines available

€6)

at the University of Nevada Computer Center and at McKenzie
Constyuction Company, Sparks, and promoted them for general
use by State or Regional personnel. One such "debugged"

statistical routine, with an example applied to a Regional

school, Student Placement in Mathematics , is included in

a report in Vol. III = Technical Reports = Part I of this
report. Others were used in the technical reports resulting

from the pilot studies (Vol. IV -~ Technical Reports - Part II).

The Center exploraed ways in which the current SIS could be
made compatible with currently available class scheduling
sexrvices. Tﬁz Center did not plan to design zuch a system
as a computer output, but did offer its expertise in helping
any school district that desired the service choose from
ameng the many available.: An important consideration in
that choice should be the ease with which class scheduling

services can mesh with the data in the SIS.

One of the school districts in the Region explored the
possibility of utilizing the Sacramento Scheduling System,
but rejected i1ts use when it was felt to have many of the
same problems involved in the Litton Scheduling System -

previcusly piloted and rejected by that district.
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2. Data System Objective #2 - Curriculum Information System

"To Establish a data base consisting of Course and Program

offerings;:; text and media utilizatione: and time and space

allotments for a selected portion of the school districts.

This system objective has been largely subsumed as a portion of
the student data base = perforﬁance of students in their school curricula.
In fact, four of the sub—-objectives listed in the curricular area were
met by utilizing the student data base -~ the point of view switched to
analyzing curricular offerings. The emphasis in the curricular area was

largely on techniques of analysis of the data base available.

Sub—-Objectives

a. To identify and describe the programs, courses, classes and
activities which make up the curriculum of some of the schools

of the Region.

b. To diagnose successes and failures of local curricular oefferings

by analyses of standardized test results (classroom means).

c. To assist local school districts in planning follow-up studies
of their high school graduates so as to maximize the effects
of their after—-school success (or failure) on changes in the

school’s curriculum.

d. To demonstrate the interactions of the student, curriculum,
personnel and fiscal data basess that exist in the Western
Nevada Regional Education Center, the Eastern Nevada Regional
Centrer, The University’@fiNEVﬂda, and the State Department of

Education.




e. To compile course identities and course descriptiomns in
sufficient detail that analysis of student attainment and
personnel excellence can be made for curricular offerings

with simiiar objectives.

f. To assist the school districts in analyzing text and media

utilization based on local record keeping.

g. To assist local school districts in studying alternate ways

of making time and space allotments (such as modular scheduling).

The system objective: e) to achieve a data base consisting of
program offerings; text and media utilization; and time and space
allotments for some portion of the school districts has been achieved
only in part in the current year's operations. Only part of sub—objective

a. has been achieved - course listings.

Sﬁb—cbjeetive d. of the Curriculum Information Systei Objective:
to demonstrate the Interactions between the curriculum data base, the
Student Information System, and the personnel and fiscal data that exist
in the Region or in the State was acccomplished. The purpose was to
arrive at some method of optimizing the use of curricular materials and

bullding facilities within the fiscal and personnel restraints imposed

on the local school district. A repartsS;hqplxﬁgpgﬁdigﬁygs and

Student Performance in Nevada was completed. (See Vol. IV — Technical

Reports - Part I1I).

a. Procedures Necessary For The Development Of The Curriculum

Information System — The svb-objectives: a) identify and

describe courses, classes, etc., e) to compile course identities




and descriptions in sufficient detail for analysis, and

b) to diagnose Successes and failures of local curricular
offerings by analysis of standardized test results - are
necessary sub-objectives for the achievement of the system
objective. Parts of these aub-objectives were achieved

through the following actions:

’(l) The Center expanded its activities in the identification
and description of course offerings through the means of:
distributing the list of course identities throughout the
Region; promoting discussions of standardized descripticns
of course offerings through cooperative endeavors with one
school district:; setting up a pilot prcject for both the
storing éf course and grade data and course and program
descriptions. The pilot project did not get very far in
that the time required to set up suitable coded descriptors
for course offerings proved to be excessive. ‘This coding
was done for one county at one grade level and was then
discontinued. A design for storage of grades and other

curricular data is described in the pamphlet: Data Plotting

System, (Vol. IT - SYSTEM BOOK).

(2) The Center, with the cooperation of two of the school
districts, developed methods of diagnosing successes or
failures of students enrolled in particular programs. This
was based on enquiring of the data base stored in the SIS

and the course content and descriptions as they are developed.
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This was accomplished through two pilot projects: Mini-
classes in Pershing County and the Humboldt County Reading
Program. The technical reports describing these analyses
are included in Vol. IV of this report (Technical Reports -

Part I11).

b. Procedures Necessary For The Expansion 0f The Curriculum

!Inﬁqtma;qurgyggem - The CIS was designad to be used for analysis
of school operations. Any data centrally stored should supplement
State 2 4 local information about curricula. Hence, methods
developed which mesh local records with data stored elsewvhere
should prove valuable. The sub—-objective d) demonstrate inter-—
actions of the student, curriculum, personnel and fiscal data

bases that exist — was Intended to facilitate these ilnteractions.

This sub-objective was achieved as follows:

(1) The Center promoted diSQuSSiinéf follow—up precedures for
students in various programs. At least one county district
(or school) was encouraged to embark on a pilot study that
uses some of the techniques being used successfully in
other schools around the county. Techniques for follow—up
were to be tried on a pilot basis - one such is the
guidance technique used by Mills Junior High School in
Folsom, Gaiifcfﬂia (visited by Regional colleagues enroclled
in the Spring, 1970 seminér}. However, this project was
not carried out. The ofif’nai demonetration project (see
previous chart, and Resume in the Appendix) was changed to

a longitudinal study utilizing student data - not curricular




(2)

data. (See Student Performance Indicators in Vol. IV of

this report). The study at completion compared performance
of groups of 7th grade students frém their 4th year

on in rural and in urban areas.

The Center performed analyses of the interaction capabilities
of the currently existing data bases: The SIS, the Depart—
ment's Certified Personnel Information Data Bank; and the
Fiscal Record of Expenditures by Schools -~ that impinge on
curriculum. One analysis was made that did not deal directly
with specific curricular information but rather with the

effects of various allocations in school budgets on student

performance in Arithmetic and Reading. CSee School Expendi-—

tures and Student Performaunce in Nevada in Vol. IV of this

report: Technical Reports - Part II). Other studies that

4td deal with specific curricula and the SIS - Personnel

interactions are: (a) Analysis of Experimental Curricula:

- Mini-Classes at Eershihg_ﬂquntyiHighischpci, and (b)

Curriculum Factors and Student Success: Reading in Humboldt

County. These two reports point to certain factors in
student success or failure related to student background
information (from the SIS) aﬁd to teaéhef»éhafactafistiés
as recorded in the State Depariment's Personnel Files.
These two repetts are included in vcl;’IV_ef this report:

Technical Reports — Part II.



3. Data System Objective #3 — Personnel Information System

To Establish By The Summer Of 1971 A Data Base, Consisting

Of Selected Fixed And Variable Items, For A Specified

Segment Of Personnel Within The Region.

Sub-Objectives

a. To field-test simplified techniques for interacting with the
State Departmeat of Education's '""Certification Information
Program'" data bank to extract data that pertains to the

Student Performance portion of the Student Data System.

b. To assist the partidcipating districts in using the data stored

in both systems for educational ﬁlanning.

c. To design standardized computer outputs from both files (as
well as from other information sources) which are compatible

with school distriet needs.

d. To determine what additional personnel information should be

gathered and stored as an aid to educational planning.

e. To demonstrate a few of the capabilities of interactions
between the Student Data System, the State Department's Personnel
Data System, the curriculum information files, and the University

of Nevada's Vocational Education Data System.

During the second year s operations it was decided that the data
stored in the State Department's “"Certification Information Program'

was sufficient for the earliest development of a personnel data system.

|




The plans for the third year were to demonstrate the uses of the already
existing information in that personnel data system. Sub-objectives
a. to d. wera essential to the completion of a structure for a personnel

information system.

a. Procedures Necessary To Complete The Personnel Information System

(1) The Center selected data'frem the State Department's
"Certification Information Program" data bank for personnel
. who are teaching children in the Region's achools. This
step involved identifying the teaching personnel for wvarious
groups of students. The information in the SIS for some
of these students was chosen to test for meaningful variables.
(This was Demonstration Project Number 2, described previously,
see Resuﬁe in Appendix). The data from these two sets of
records were punched up on IBM cards for analysis by the
University of Nevada's Sigma Seven Computer, but ghe final
analysis was done on McKenzie Construction's fBM = 1130
Computer. The first program used was ""Factor Analysis"

in order to define important variables. Later, step-wise

The dependent varlables used in these an§1ysas were the
Stanford Achievement Test Scores and Grades assigned in
various guurses; The resulta of ti:is exploratory analysis
were shared with the personnel in the district schools.

(See Perscnnel Factors and Student Performance, WN—ﬁEG,

May 17, 1971, in Vol. IV - Technical Reports ~ Part II of

this report).
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(2) The Center promoted the use of the data stored in the
SIS and the personnel data files for educational planning.
This was done by holding planning sessions with interested
gschool personnel and promoting pilot projects 1n the
larger school districts (a larger sample of teachers).
A University of Nevada graduate course was sponsored by
the Center in the Spring of 1970. A similar course with
emphasis on use of Center originated data was proposed
(see Appendix) but did not get enough enrollment to be

offaered.

(3) The Center designed computer-based reporting schemes for
reporting on the interactions between students and their
teachers. This was done as a joint project with the State
Department of Education, the school districts wanting the
infarmaﬁion'and the Center staff. The resultant ?eporting
techniques are generally available as a part of the system
users' handbook of products. (Such a system is described

in the pamphlet Data Plotting Syatem, WN-REC, June 15, 1971,

included in the SYSTEMS BOOK, Voal., II of this report).

(4) The Center, along with Regional and State Deparﬁmeﬂt
personnel, tried to determine what additiaﬁal information
needs to be stored either in the central system or in thé,
district offices in order to make the personnel system

more useful. A pilot study in Humboldt County (Pilot Project

Number 4 -~ Currlculum Factors and Student Success) used




personnel data in addition to that stored in the State

Department of Education's Total Teachers File. This

study indicated the usefulness of teacher rating scales

as well as educational background (see Curriculum Factors

and Student Sugcesé;irgeaﬂigg in Humboldt County, WN-REC,

June 15, 1971, in Vol. IV of this report).

Information System -~ Sub~Objective: e. to demonstrate a few

of the capabilities of interactions between the SIS, the State
Department's curriculum data system, curriculum information
files, and the Vocational Education Data System - was designed
to demonstrate how these systems interact with one another.

This subacbjéctive was met as follows:

(1) The Center promoted cocperative activities which related the
several data bases. Some such projects have already been
alluded to in discussions of the SIS and the Curriculum
Information System. Each of these interaction projects
are related and should be considered together as interested
school personnel begin to analyze the variﬁué data banks
for school planning purposes. The analyses themselves were
done by sampling the data from the several sources, re-coding
it as necessary, preparing new data cards and doing thé
analysis with McKenzie Construction Company's IBM — 1130
or with Nevada Data Systems' IBM 360/30. Complete rapport

among personnel in the organizations involved — the districts,
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the Western Center, the State Department, and the Computer

Centera - was essential and was achieved. {See the

Technical Reports dealing with the Pilot Projects,

especially the reports: School Expenditures, FPersonnel

Factors, Experimental Curricula, Curriculum Factors, in

Yol. IV of this Report). Interactions with the Vocational
Education Data System being piloted by the University of

Nevada were not achieved.
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CHAPTER 4 EVALUATION SUMMARY

A. State Level Goals/Objectives

Any claims the authors make relative to meeting or not meeting
State level/original expectations will be found in succeeding sections

evaluating Regional goals/objectives, and Center goals/objectives.

However, one endeavor in which expectations were not met was that

of developing state-wide uniformity in data/information collection,

storage, retrieval, and usage.

Early efforts toward this goal were centered around the Inter—-Regional
Coordinating Council - composed of representatives from the Department,
Clark County, Washoe County, and the two Centers. Repeated urgings by the
Council's chairman for cooperative planﬂing resulted in few successes — .
for many reasons. Among the more obvious reasons were (1) changes in the
Centers' Persennei!réﬁresentatian, (2) early misunderstandings as to the
complexity of tlie Council's task, (3) decreasing interest by some members,
and the lack of a state level data system coordinator to intervene at

crucial points in the deliberations.

This situation was recognized by the State's program audit team in

March, 1970, when they concluded:

"One problem seems to be that the Eastern and Western Centers
apparently have not coordinated planning and development
activities so that data gathering instruments and inpui-out-
put techniques are completely compatible. Clearly this 1is a
flaw in the original plan for the Centers' work. But why
this flaw has occurred is not clear. It appears either

that the Interﬂﬁeglcnal ‘Coordinating Council is not pro-
viding effective direction or that direction by the Title IIT
Advisory Council and/or the State Department of Education is
inadequate. It seems apparent that only through statewide
coordination can a standardized state management infermation

Q system be developed."

e ; " §§£3
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To astute observers the Council'’s demise was obvious when in
August, 1970, the Department announced the fcrmaticn of a new Depart-
ment-sponsnred, federally—-funded, educaticnal planning unic. This
"birth" partially resulted from the urgings of the Council members
that the State provide more aggressive leadership in such matters.
it is anticipated that the new Department unit will provide a com—
prehensive and pertinent data/information system valuable to both

State level agencies and to the districts.,
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B. Regional level Goals/Objectives

1. GOAL #1 - Educational Information System

)Iaidefelép an Educaﬁicnairlnférmatién System which, when
implemented in part or in total, will provide selected
data/information for use by individuals and groups within

the districts, Region, and State in educational planning

and decision-making.

The reader will note in "éectign A — Project Accomplishments'
that this final report recognizes the educational information system
as consisting of three segments = students, curriculum, and personnel.
Therefore, endeavors which exceeded; met; or did not meet expectations
relative to this goal are discussed in three later sections sas three
separate objectives (see Sections D, E, and ¥, pages 58-74 ).

In general, most objectives for the Student Information System were
met and many of the @bjectives of the Curriculum Information and the

Personnel Infermation System were met.
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2. GOAL #2 - Public Involvement

1o productively involve persons and organizations repre-
sentatlive of the general public in continually

(1) assessing learner needs, (2) identifying educational

problems, and (3) evaluating educational performance.

Several conferences were held during the project period with
Mr. Albert Seeliger, Executive Secretary, Nevada State School Board
Association, relative to a Regilonal "Educational Needs/Problems

Conference." This conference was never held.

A major effort at involving a s?ecific segment of the public in
assessing information needs was planned for the Fall of 1970. (This
was Demonstration Project No. 5, see Resume.) It called for the
identity of Legislatars'*perceived educational problems and anticipated
information needs as they related to Senators and Assemblymen in the
new Nevada State Legislature. Arrangements had been made with the
Educational Planning and Evaluation Unit of the University of Nevada,
Reno, to conduct the study utilizing the "Q" card technique. At the
request of the State Department of Education the WN-REC Board terminated
‘the project. It was considered to be "poorly timed,".a "duplication of
efforts,'" and in possible "conflict with legislative plans'made by the

Department."”
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One small project that did invelve the public was included in the
evaluation of Pershing-Couﬂt?'s Mini-Classes (Demonstration Project
No. 3). As part of that analysis, the parents of all students enrolled

in the classes 'ere polled and the results used in the evaluation of

the effectiveness of the mini-classes (see Analysis of Experimental

Curricula: Mini-Classes at Pershing County High School in Vol. IV of

this report).
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3. GOAL #3 ~ Change Awareness

To supplement existing efforts in promoting an increased

awareness of emerging changes in educational goals, pro-

grams, and procedures.

Considering this goal as a single, continuing endeavor, we of the

Center claim to have exceeded Center expectations in light Qf the find-

ings of Blackmore and Wishart in the Impact Study and in the WN-REC

Termination Evaluation Survey (see Appendix). To quote from the

Impact Study:

"Based on information presented, the WN-REC Center
met its objective . . . ."

In response to an inquiry in the Termination Evaluation Survey:

"Recalling your original understandings of the purposes for establish-—
ing a regional center, to what degree was the Center's eventual work
consistent with those understandings?" the 39 respondents rated this

question at 6.05 out of a possible high of 7-—in fact, the highest

average response to any of the questions asked in the survey.

In response to the inquiryé "If you participated in any of the
following Center-sponsored activities, in general how would you rate
their value to you?"” the respondents rated this question at 5.33 out

of a possible 7, well above the indifference level of 4.0.

Readers will find this subject discussed extensively in "C. Dis-

semination Goals and Objectives."




C. Dissemination Goals and Objectives

In projecting dissemination/diffusion plans for the project period,
it was mnecessary to anticipate the possible involvement of many potential
audiences. Among those given early consideration and, to varying degrees,

eventual involvement in Center programs were:

Nevada State Legislature Local Government Officers
State Government Officers School District Administrators
State Board of Education LQ;al Bducational Specialists
State University System Classroom Teachers

State Dept. of Education Students

‘District Board thEducaticn General Public /

Such a list was imposing originally and became burdensome as ihe
project proceeded-—-not so much in terms of problems in establishing
comaunication links with each entity but in terms of the many levels of

decision-making responsibilities represented.

- The preceding partially introduces the awesome task assumed by one
of Nevada's first regional operations in &esigning and implementing an
educational information diffusion model. How unfortunate thar a success—
ful one had not been proven in education and, therefore, was not available
for adoption. However, the Center was able to éstablish?twa*ﬁayvecmmunicaa
tion with many of the groups listed. Only one~way communication was
established with the general publi;zandrmcst of the classroom teachers
and thedir studenté. However, some meﬁbers of the public and séme teachers

became highly involved in the Center's pluns and operations.
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1. Procedures

The Center developed and used the following plan of action:

a. Establish Audience Priorities ~ It was necessary to "prioritize"

audiences if any diffusion activities were to be successful.
This was done primardily by analyzing intended audiences for

each type of data output.

b. Provide For Diffusion Through Involvement -~ That such involve-

ment was planned is obvious when reading the preceding éhapters
on objectives, procedures, and evaluations. Manageability of
diffusion techniques was assured since many of the Center’'s
products and/or services involved pilot operations - individual
districts, schools, or classrooms — eventually inveolving each
county district in one or more pilot. This is as close as a
multi-district educational information diffusion can approach
the county agricultural agent's effective use of the 'one-to-one"
or "over-the-fence" techniques. Another technique used was the
creation of task forces for utilizing the insights and talents
of iﬁdiﬁiduais £rom various audiences. Task force regponsi-
bilities included educatioral information problems/needs

identifications and verlifications.

c. Utilize Centerfériginated,Cem@unicaiiopsr— The Center utilized

the usual reports, newsletters, and publications, plus speeches,
special presentations, involvement in conferences, consultant
appearances, seminars, data printouts, research reports, etc,,

in "telling the story" of the Center. These techniques were




apparently successful as indicated by the responses to ""Kept

4

Informed” in the WN-REC Termination Evaluation Survey (see

Appendix to this volume).

d. égticipatawlﬁipgmationrDisseminatiQQVWithin Region Through

Local Schools' Efforts — In the final analysis, the Center

had te have testimonies of success or acceptance from those
pPersons or organizations which used Center products or

services. The impetus for such testimonials came from within

the districts and/or agencies served by the Center. Upon such

"spreadiug of the word" were the successful programs built.
However, since usually only a small group of people became
heavily involved inrthe Center's activities (especially during
the first year—-and—a-half of Planning and early piloting) the
"word épreading" was not too extensive among any bui the middle
and top administrators.

2. Effectiveness

The 1970 Statz program auditors gave early warning of the neces—

sity for implementing a more effective diffusion procedure within the
Western Region when they stated:

"There is some evidence that a serious weakness in the
operation of the Center has been its inability to com- 7
municate with school people other than top administrators.”
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Interestingly, the auditors included the following statements

on the same page:

"The determination of the Center staff to broaden this

communication net toe Include other school staff is

evidenced by the creation of the Program Advisory Com-

mittee and the projected seminars. These efforts provide

a substantial thrust toward eliminating communication

weaknesgses."

and

to collect data fcr EMIS assures invalvement cf l@cal

people in the undertaking. This invelvement may well turn

out to be the most effective diffusion device yet designed

by the Center to establish a two-way communication model.”

But did the Center "take to heart” the admonition to "communicate

with school people other than top administrators'? Two final evalua-

tion efforts strongly indicate that the WN-REC did profit from the

auditors' reminders.

To fully appreciate the information diffusion impact of the Center
during its existence, the reader must refer to the findings and con—

clusions of Blackmore and Wishart in their Impact Study (see Appendix).

That study was committed to revealing the extent to which the Center
affected educational change within the Region through various informa-

tion diffusion/dissemination activities.

The Impact Study summarized:

Did WN-REC "... assist member - districts in developing
new and/or improved educational programs as a result
of professional services related to projects adopted
by the gcverﬂing béard of the Centeri"




Did WN-REC "promote awareness of emerging changes in
educational goals, programs, and procedures among
school personnel?’

The answers are in the affirmative.
To what degree did WN-=REC provide this assistance?

Results of the Impact Study indicate that the assistance
provided by the WN-REC Center was at least in the same
ball park as that coming from other and longer estab-
lished outside influences. The data collected supports

the proposition that WN-REC was a mew resource for the
school districts of Western Nevada which made a substantial
impact in a short period of time.

In reverse, when discussing the importance of a good communica-

tions system to any Center, Blackmore and Wishart¢ observed:

"A good communications system appeared to be essential
to the successful operation of a Center. Conclusions
which can be drawn from this category include: (za) The
Center's communications system should provide for communica-
tions with agencies outside the reglion such as the State
Department of Education, the University, and the districts
served by the Center. (b) It was important that generation
and dissemination of information not be restricted to the
top level of district administration. Communications must
be in depth to include principals and teachers who are
ultimately the recipients of Center products. (c¢) Clients
of a Center need to be continually informed in clear and
coficise ways about the purposes and operation of the Center
as well as about the services and products agvailable. Even
though Center clients may have been involved in the establish-
o ment of its goals and objectives and are in agreement with
those goals and objectives it is apparently important that
they be continually reminded about Center purposes. It is
also important that they be kept informed of Center progress
toward those goals and objectives.

"Although some comments under 'Communication' mention
geographic isolation of the districts as diminishing the
influence of a Center, 80 percent of the answers had to do
with communicatrion procedures or with information content.”




Pertinent to the gquestion of diffusicn/dissemin§tian effective-
ness is the third question asked by the Blackmore and Wishart
evaluation team, "Which of these improvements have been influenced
by an organization or agency outside your immediate district?'!

The TImpact Study states:

"After listing the outside influence and the nature of the
influence the interviewees were asked to 'Compare the
relative importance of the outside influences for each
improvement.' The outside influences cited fall into the
four categories of: State Department of Education,
University, WN-REC Center, and Other. The results obtained
from the points scored by categories of improvements show
the following result:

Category of State Univer— Total
Improvement . Dept. sity . WN-REC Other_ Points
Curriculum 1,755 939 807 1,548 5,049
School Admin- L
istration 560 333 610 380 1,883
Students 135 55 680 200 1,070
Regionalism 25 - ' 380 - 405
Total 2,475 1,327 2,477 2,128 8,407

"When these points scored are converted to the 100 point scale
the relative importance of the outside 1nfluences become: ‘

Category of

Improvement State Dept. University WN-REC __ Other
Curriculum 34.8 18.6 15.9 30.7
School Admin. 29.7 17.7 32.4 20.2
Students 12.6 5.1 63.6 18.7
Regionalism 6.2 - 93.8 -

Total Relative T ‘ " ) )
Importance For . : o
All Cited v 29.4 15.8 _ 29.5 .. 25.3

Improvements




Of particular note in the preceding findings/tables is the
proven heavy influence the Center's diffusion efforts had in
""School Administration' and "“"Students.”" As would be expected,

the Center was given the preponderance of credit for influences

relative to "Regionalism.'" The low credit given other agencies

might be worthy of note by interested parties/agencies.

It is the Center's conviction that provided more time for

implementation of data systems and services, an increasing
amount of credit for '"Curriculum" influences would result. If
this did not ocecur, the primary hopes for all design and imple=—

mentation activities, as well as curriculum improvements, would

not have been realized. However, the conjecture becomes academic

with the demise of the Center.

Another source of data which indicates the effectiveness of

the Center's efforts is the WN-REC Termination Evaluation Survey

{see Appendix to this wvolume).

Single page questionnaires were mailed in May, 1971, to all
administrators, counselors, and specialists in the eight districts,
Plus selected colleagues fepfesentative of the public with whom
the staffrwo;keé- The responses to two of the five guestions wers

especially revealing — and, frankly, surprising to the Center

staff..
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When responding on a seven—-point scale (1 low — 7 high) the
various audiences rated diffusion impacts as follows:
1. If you requested and/or used any of the following

Center information services, to what degree were
they of value?

Superintendents 5.00
PAC, Ass'¢ Supts. 5.67
Secondary Counselors 4 .00
Secondary Principals 4.27
Elementary Principals 3.33

Overall (dincl. Publiec) 4.91

2. To what extent deo you feel you were kept dinformed of
Center plans or activities (workshops, courses,
publications, visitations, ete.)?

Superintendents 6.14%
PAC, Ass't Supts. 6.80
Secondary Counselors 5.62
Seégﬂdary Principals 4.50
Elementary Principals 4.25

Overall (inecl. Publice) 4.81

In respect to the se;cﬁd questicn, it dis imPaftant to
‘reaiize that the Gentet received difféféﬂﬁ instructions from
districts relative to Center communication procedures within
the school systems. These dirEGtiQﬁs fanged f£from ali Center
cgmmunicaticns;being'submitted 6ﬁlyrtd the guperintéﬁdeﬂﬁ; to

freedom to make direet contacts with,apprbpriate péféons in




another district. However, in the final months direct mailing to
any and all colleagues within the region was permitted. Given
Succeeding years of operation, the Center is convinced that much
more effeeti&e information dissemination techniques would be used —

a prime consilderation stressed in the State program audit and the

Center'

An unaxpectéd sowce of information about the Center's diffusion
effectiveness grew out bf a survey conducted by the Center in order
to éetermina priority needs that a possible "educational cooperative'
could satisfy. The survey results of needs was published in a

propeosal: A Nevada Edg;gtiqnalfgpqpe:;tive {see Appendix). The

results of that survey were compared with the Nevada State Depart-

ment of Education's Needs Assessment for 1970. The two studies

were congruent: even though the populations and the methods differed,
rank ordering of priority needs between the Superintendents in the
Western Region and the Educators (largely Urban) in ﬁhe State was

quite similar (see Gomparison of Two Nevada Needs Assessments in

the Appendix to this volume). The Western Region respondents ranked
Research and Evaluation, Curriculum Development, and Data Processing
as the three most importaut areas in which a Cooperative Center (an
extension of WN-REC) would operate. This resulﬁ may simply be
another confirmation of contact with the highest level of ﬁanagement,
but it also indicates gcﬁfideﬁce in WN-REC's ability to continue

work in those areas.
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3.

Distribution/Examples

The Center's existence, its activities, and its products pro-—

vided all district participants excellent support in their efforts

to meet the common goal of "promoting an increased awareness.'

Assisting Regional efforts in "promoting awareness' were the
2 & P g

following activities:

O

ERIC

Aruitoxt provided by Eic:

Public Appearances — numerous presentations to civic,

buginess, agricultural, and fraternal organizations in
the Region. A transparency presentation with visual
impact was used and was available for use by collesagues

minus Center personnel, when necessary.

Newsletter — four editions of the Center's newsletter,

The RECORD, were distributed to over 1,300 in each
mailing. This audience included all certificated and
non—certlificated personnel in the districts, elected
public officials, officers of organizations, trustees,
state government officers, local government officers,

and selected lay leaders.

Interest Mailings — consisting of the Center's distributing

pertinent documents to special audiences per Center—identified

interests. These consisted of distributing reprints of

articles, abstracts, ete., as the Center became aware of them.

Data Systems Outputs - consisting of computer printouts

which‘inccrpo;ated data stored on students,~pers¢nnel, and
curriculum. ”These'wgnt to Superintendents and Principals

iﬂ'thé'Regicn.:



e. WN-REC Techunical Reports interpreting the stored data

and reporting on pilot projects. These were distributed
widely to district personnel — Superintendents, Assistant
Superintendents, PAC members, counselors (especially

when Standardized Testing and student performances were
involved), and interested teachers and members of the lay
public. Each technical report had a distribution of about
60 copies throughout the region and the state. Others

had a larger distribution.

f. Library Requests - including the spacial reference

capabilities incorporated in the Center's Educational
Planning Library -~ documents, proposals, reports, guides,

periodicals, and books,

g. Boulder Research Abstracts = at no expense to the districts,

the Center submitted written requests to the Boulder Informa-—
tion Services (Colorado) for research abstracts. These
abstracts, consisting primarily of ERIC originations and
augmented by Boulder—-oriliginated abstracts, are stored in a
computerized educational information system serving the
Boulder area schools. WN-REC avalled itself of these

services on a pilot basis.
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4. Expenditures

It was originally planned that the major Center dissemination
responsibilities would rest with a single full-time "Dissemination
Specialist’ - one of three professional staff members. This pro-
cedure proved effective for one complete fiscal year, 1969-70,
while Dale Dunn assumed the responsibilities. The previous year,
1968-69, offered very little in terms of aata/infarmatiaﬂ dissemina-
tion since most of the Center's efforts were devoted to planning and
design work. The departure of Dunn following 1969-70 negated aﬁy
efforts to féllaw the original plan. No person was selected to

shared the resulting dissemination workload.

Following are some time and financial allocations related to

dissemination activities:

3 1/2 man~years) has been allocated to dissemination activities.
This iz a little over 1/4 of the total of 153 man-months

expended on the project.

Financial Allocation — A total of $113,282. of project funds

has be&ﬁ allocated to dissemination activities. This figure
represants aﬁcut'1/3 of the salary expenditures, plus the total
costs of printing, mailing_méterials, and the travel costs

acerued during the three yvears of the project.




D.

Data System Objective #1 ~ Studentc Information System

Most Center resourcee for reasons previously mentioned, were con-—

centrated on activities related to the Student Information System (SIS):

1. Endeavurs Which EXCEFEDED Expectations
Fesource concentrztion plua ezcellent cooperation from the
districts resulted in the Center/Region exceeding performance

expectations as follows:

2. Districts Shared Cost of Processing Data — At the beginning

of the SIS project, Spring and Fall, 1969, a few districts
were partially reimbursed for out—of-pocket expensas

assoclated with collecting 9th grade studentldata. However,

a suggestion that all districts share more heavily some of

the Center's data processing.costs received considerable
discussion at the Beétﬂ‘s January, 1970 weeting. As a

result, the districts agreed to ;ssume‘all collection costs

for purchase and internal processing of Op-Scan data collection
forms. This was a considerable commitment - especially when
considering that the student data base was to be increased
fram.appfaximatéiy 1,100 students in the Spring of 1970 to over
12,000 in the-follawing Spriﬁg; In addition to this commit—
ment, several districts relaased key secretarial personnel for

a full day of data gallegtion training at tha Center.,

Factats such as district warkloads, Sudden awareness ef data
callectian prablems, and availability of 'reserva federal

funds at the" Center resulted in the Baard vaf;ng partial

.



reimbursement of out-—-of-pocket expenses during the Summer of
1970. However, funds forwarded to requesting districts did
not approach the estimated $4,000 expended by them on data

collection activities for two years.

The State's program audit team commented on this development

as follows:

"During the first month of Center operation, the

that the Center staff should be the sole collectors

of the data to go into the data bank. This attitude
has changed. All but one of the seven chief county
school administrators visited in the western area

said they were willing and were engaged in collecting
necessary data for the EMIS. The acceptance of this
function by local authorities assures the Center staff
that one of the most costly elements in the program
will be shared with local administrative entities in
the western area."

Upon adoption of the Student Information Systém by the State
and/or districts, every sign indicates the districts would
continue, and probably expand, the policy of sharing data’

collection costs with the data processing agency;

b. The Educational Information System Required Minimal Design/

Operational Changes — By Fall, 1970 the Student'ﬁata pofﬁicn,

of the EIS consiated of data on almost all students in the
Region. Preceding this total cammitmeﬁt by districts, a pilot
project for testing the*colleetien; storage. and'rettié&élj

methods waa instituted.

The pilot project involved 197 fifth grade students (one Sth "

grade class from each county district) and eight teachers.




Many student data items were included in the Ffirst set of
questionnaires (ten forms). After the student data was
submitted, the participating teachers were surveyed con-—
cerning the value and effectiveness of the data sheets, the
validity of responses to each questionnaire item, and the
necessity for changes in data collection procedures. Con-—
currently, a task force consisting of adminiétratcrs,
counselors, and teachers was convened in order to identify
the relevant student data from the large array of data

‘collected.

The Center Staff studied the collection eriteria and proce-—
dures of other fegionalrand rural data processing agencies in
California, Utah, Mississippi, Iowa, and Florida. As a
result of this survey and the experiences of the Fifth CGrade
Study, a restricted setr of studant‘data items was selected as
most apﬁrcpriate. New Op—Scan collection forms were designed
and the>ggllectian procedures changed. Further discuSSicn of
the data collection cfltaria and examples of the r36231gned

- forms and procedures for their use appears in’ Develcplgg An

Educational Informatian System (see SYSTEMS BDDK, Vol. IIjéﬁ,{m

thig report)_r

:IhéeCeﬁtéfgggéffréétfﬁﬁfﬁr‘iﬁiﬁgfseééiéns iﬁ;eééﬁ“deihé‘

_e handl ng cf the input data revealed certwln

?a"feedback ﬁrﬂm these data ccllection:ffﬁfy

"7weakn25535 in tha staff s presentatians and some cf thg;;:,,f

.,<;-13yjﬂE£5Q;5gijiv R




collection procedures. The forms were improved by over-

printing (see Data Collector's Handbook in the SYSTEMS BOOK,
Vol. ITI of this report), and the presentations and procedures

were changed to meet the deficiencies.

By agreement among the districts, a priority list of Student
Data OQutputs was compiled. Student Data reports from the
computerized data bank were designed to meet these:and other
needs. An independent check on the identity of relevant
student data was made by a group of educators enrolled in the
educational data seminar sponsored by the Center. Comparing
thelr ratings of ﬁhé student data 1items with ratings of the
Same items by the ﬁask force group revealed a high degree of

GDHSiStEﬁEY between the twa groups. (See Developing An

Educatianal Tnfgrmatian System, in SYSTEMS BOOK, Vol. II of .

this repart )

More_ Students Than Anticipated Enter d hé”SiS - Concurrent

with the agreemEﬁt to partially assume data collecticn costs,
the districts were offered the appartunity te enter more o
students in thg SIS- All districts accepted the 1nv1tat1an.

Iherefare, iﬂcreased studeﬁt data cutputs in more usable"'

'fcrmats were: realized by Spring, 1971.
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2. Endeavors Whieh MET Expectations

a. Data Shall Have Been Used For Reports, Analysis = All of the

districts used Center—originated student data/information in
various situations between 1969 and 1971. Of particular

value were the following:

(1) Student Transportatieon Analysis - The Lyon County School

District requested ad analysis of the Center's data bank

on the transportation facts about students attending their
various high schools. The resultant system query unearthed
patterns for the types of transportation used, tra?el time,
and the distance tfaveled. This data was presented to the
district's administration, who gave it to their Board. It
was used in conmection with decisions relatedrtd a bond
issue, bullding construction, and possible new bus patterns.

(See Reports: Overage Students and Students in Lowest

Quartile in Vol. IXI of this report.) Other analyses of

transportation eﬁfects were made. These are summafized‘in

Social Structure and Trang ortation Effects en_ School

Perfdrmgn;g (see Vol. IV, Eggpn;ga;—Reppgﬁsi— I1).

(2)'__gionsWide Standardized Testing - Prinr to the establish-

| | ment of the Center, thg eight districts had varying pclicies
and ﬁrqcedu:esicn s;andgrdizadtcestiﬂgi_-Whila respectlng
local autodgmj, the Canter was able ta ﬁbtaln agfeemént on

the value and productivity Df using common standardized

tests in grades 1, 3g 6, and 8. While sharing cnsts with
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the districts, the Center coordinated the administration
of the adopted Stanford Achievement Tests and arranged
for scoring per the districts' needs and the Center's data

processing requirements.

As an initial project to demonstrate the region—-wide
usefulness of standardized test data, Spring, 1969 test
results for the currently enrolled 9th graders were
gathered and amalyzed. Upon éamplétion of the 1970 school
year, similar outputs were compiled and_distributed'fcr

grades 3 and 8. (See Standardized Testing in Vol. III of

this report.) At the end of the 1971 school vear such
compilations were made and distributed for grades. 1, 3, 6,

and 8 (see Standardized Testing in Vol. IV of this report).

b. Data Was Used by Districts in Planning and Deﬁisign—ﬁakigg -
The Region's Program Advisory Committee (fAC) and the Board of
Directors compiled a 1list of desired data system outputs to be
used for educational planning. ,Thé Geﬁter has realized several

exemplary outputs. These included:

(1) Over—Age Students - listing of students whose birthdates

placed them beyond the class age range, with tallies. .

(2) Ethnic Groupings — compiling lists of students whose data
markings'plg¢¢d them'in the:Bla¢k,'Indian,wdriental,

Spanisﬁ—Amgrigaﬁ;'Whi;e;;aribﬁﬁer ethni;;grqup,:ﬁith,tailies;




(3) Spanish—-American Surname — listing of students with

Spanish surnames, with tallies.

(4) Student Lists — by class, school and grade, or distriet,

with selected demographic data included.

(s) Partial Student Profile - listing of selected background

information on students in coded form for eﬁeli is purposes.

Thesa have been analyzed for 9th and 3rd grade students in

the series of reports:_Overage Students and Students in

Lowest Quartile, Ninth Grade (a series of reports) and

Third Grade (one compilation) (see Vol. III of this report).

A summary of student performance as a function of father's

occupation is included in Social Structure and Transporta—

tion Effects (see Vol. iV, Technieel.Repcrgs - I11).

Samples of the printouts will be found in the SIS Semglerﬂacg‘

(included in tﬁe SYSTEMS BOOK, Vol. IT of this report).

(S)VStudent Flle Gentente - a trenseript type listiﬁg of all

informatian on eaeh student stared in the syetem.‘ Standerd—

ized te St" eults are included When theg heve'been sﬁeredyr

iﬁ the syetem- CSee SIS Sample Bcek portion éf‘ﬁhe,,

, SYS‘IEMS BOOK Vol. . II'vef_,jthi's; ;;epcrt;); j :

The Center hee spearsheaded meny reseerch studiee ln the aree efr

etu&ent perfg ’eﬁce es affeeted by the various feetcre meesured

and etored in the Student Infcrmetlan System and elsewhere.




These technical reports are included in twoe volumes supple—
mental to this report (see Volumes IIT and IV) and have been
mentioned throughout this evaluation report. However, some
hoped for pilot studies and analyses did not come about

because of lack of interest among the participants.

3. Endeavors Which DID NOT Maet Expectations
Little need exists for extensive discussions on the fellowing
items. Reasons for not fully meeting them were presented in

the preceding section, "Project Accomplishments .

a. Anslytical Capabilities of an Existing Computexr Complex

Was Not qusibia — The Center's original hopes of testing

and then making available for Nevada use the EXTRA package
offered by the System Development Cafpératicn:were crushed
upon further investigation of the-ﬁaékégéw(it was too costly,
plus the fact that the input daﬁa had to be in the Sacramento
accounting sjgtém's format). _Tﬂa same results wefe ébtained
upon infestigatioﬂ of the c;pabilities of the Sacramento
Regional Déta»Pféce§Siﬂg Center'(téc.égstly,~etc ). . Fortu—
nately, furth rrse' ~ches in the Rena area revealed the
existénce of twa éommercial Qperations (McKenzie Ccnstruc—:'
tiDﬁ Campany, Sparks -and Nevada Data Systems, Reno) which_

,pravided analytical capabllities‘—idiSEussed in Chapter 3. f

b. Districts Dld Nst Pilat a Computarizer?gtudent Accauntlngi

Serviée = Center personnei pramcted 1nterest amang thls

"f  LRegian'*—schaa1s in piloting an existing student personnél3ﬂkbf
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system (scheduling, attendance, test scoring. etc.),
especially the Sacrs -nto Student Package. This promotion
included sponscring a trip to the Sacramento Center, a
Regional presentation by the Sacramento Centery and staff
consultations w%th Regional celleagues on the matter.
Finally, the Center foergd to share one-half the costs
" of a year's pilct -~ approximately $2.00 per student for a
district and the same for the Center. There were no "takers"
for various reasons: disappointments in other computer
experiences (Litton), districts not large enough to warrant
ie, uncertainty as to extent of continuation commitment,

and the imminent loss of WN-REC andrits coordination servicses.

c. Student Profiles Were Not Used By Teachers, Principals,

Counselors — The Center developed 'The Partial Student Profile"

(8IS Data Use Manual, in SYSTEM BOOK, Vol. II of this report)--

intended for use by thQsQ persons most intimatélf concerned
with student chafacteristics and performance -— teachers,,
ccunselars, and pr;nclpals. Its lateness in being fully
develeped and d;strlbuted plus the Genter s inabillty te
confer with angugh concerﬂed indlviduals preVEnted ltS b21ng
,uéed extensivelyij All efforts ta QDnduﬂt,:SpOnr‘Irand/Qf
'financ1311? underwrite multl—distrlct seminars or wnrkéhcps -
ﬁere met ’with 1cw :.ﬂterést (if nat apathy) ~=: part;l_c.ularly |

'When it WEE learHEd o January 14 1971 thefCengervwasﬁtépbe f77

discontinued.?ilif




d. Some Demc¢nstration Projects NOT Carried Qut — The Center pro-

posed six pilot projects which would demonstrate techniques
for using the data collected in the Student Information
System and the interactions of this data with pre—existing
curriculum, personnel and fiscal files. All but two of
these projects were completed, although many with modifica-—-

tions. Two projects were dropped. One, Public's Data/

Information Needs 7was dropped at the request of the State

Department of Education (discussed under Section B, above).

The other, Teaching Criteria, died of apathy on the part of

the University ard the Districts. Both of these studies
were needed to improve the interactions between the Student
Information System and. the other portions of the EIS -
Curriculpm Information System aﬁdvthe Personnel Information
System. The teaching criteria study was an integral part of

the latter system.

e




E. Data System Objective #2 — Curriculum Information System

Some progress was visible from the Center in meeting the curric-—

ulum objective:

""T'c establish a data base consisting of descriptions of
course and program offerings; text and media utilizations;
and time and space allotments for a voluntary selected

portion of the school districts within the Region."

Endeavors Which MET Expectations

The WN-REC Board mandated top development priority to the
Studernt Tnfarmefién éyetem, thus limiting the availability
of time, pereeﬁﬁe1, and fiﬁeneee for developing other EIS
sub—eyeteme. ﬂé%ever, the following curriculum accomplish-

ments should be noted:

2. Regiceellsﬁete Agreement on Curriculum Ideg;i;y/ﬁggigg

Was Established - To prevent 1ﬁeompatibillty of 1dent1fica—

tion’ systems within the Etete, the Certer promﬁﬁed“state—wide

’_cauree identity end data numbering preeedures'é~bu ;

agreement OT11 the identlty end numbering of eeeendary ccarses.

For the mcst pert this Was aecempllshed fellaw;ng egneultetlgn

with the date prnce351ng center in Clark Caunty (Les Veges}.

The Clerk Caunty administratian had faced similer prcbleme .

With their several secnndary,schecls.n They resglved ;t with

'_mdlstrict agreement on a. 1ist of cgufeee,.n 'bers, and deflni—,'

;'tions; Ehe WN—REdelstriets fnrmally edgpted Glerk County e, T”’ 



c.

Ifmade by the Genter. ”

course descriptions. Washoe County (Reno) took a similar
action. This Western Center promotional activity resulted
in nniformity of coding for data processing purposes in

schools representing over 90% of the State's students.

The matter of course definitions (objectives, a@ntént;
procedures, etc.) is still to be resolved — a development
which will require considerable exploration before being

accomplished.

All Regional Secondary Courses, Programs, and Clagsses Were

Identified - The course identity portion of this cbjeétive

was aécomplishad as described above. This resulted in the
identity of 266 individual course titles within the Region.
Thafgreatest diversity of course titles exists in the
category of vocational/industrial artsg The cdﬁpilation

was printed by the Ceater and distributed to constituents

~and to the State'Dapartment of Education. (See Seccndary

Courses. foered in WN=REC Regign in Vol. III: Technical

Repgrts - I }

Districts Shared Data Collectian Ccsts —:Thcugh not requirlﬁg'

'as extensive a PéfEGﬂﬂEl/fiﬂaﬂﬁlal ccmmitment as the SIS, the

distr;ct s- séccndary s:hcals :eadily :gcperated in supplylng

courseerelated data.; This required cocp atlcn by princlpais,

caunselcrs, and glerical perscnnel in each nf the Regicn s

junior and senigr hlgh schcgls.» No fiscal reimburseménts WEIEV-




d. Center Diagnosed Successes and Failures of Local Curricula

By Analyzing Standardized Test Results — The itwo pilot studies

proposed by the Center as demonstrations of the interaction of
the Student Informa+tion System with experimental curricula were
carried to completion. These two studies not only dealt with
curricula but with personnel factors as well. {See Analysis

of Experimental Curricula and Curriculum Factors and Student

Success in Vol. IV of this report: Technical Reports — IT.)

In addition, the Center analyzed the Standardized Test results

i

from regilon-wide testing for two successive years (sece

Standardized Testing in Vol. III, Technical Reports - I, and

Standardized Testing in Vol. IV, Technical Reports - II of
this report). These analyses pointed to certain weaknesses
in mathematics instruction inherent in all of the region’'s

schools.

Center Assisted Local School Districts in Planning Follow-up

Studies éf High School Grgéuétes — The Study as planned

(Demonstration Project Number 1, Student Parformaﬁée Indicators
—~see Resume in the Appendix) was not carried out. ‘However, a
longitudinal study Qf,stuﬂént;pétfqrmance_in the middie'schociV

years'was,carried out for ?th'gradE'stﬁdents in the region

- as well as in Reno and Las Vegas. This study indicated

certainiéimiiaritieé in student growth patterns for fast—

EZQWiggf@etfépaliﬁan:Schgcl'diét:iéts:ané-fcr'the,f35ter;;

'grcwing,fufél disﬁficﬁé; and aﬁétheij52t~df simiiafitiesF




between the smaller, slower growing metropelitan school
districts and the small isolated school districts. This
study should be continued to follow these students (or
others) into the high school wyears and bevond. (See

Student Performance Indicatcfs. Urban and Rural Students

in the Middle Years, in Vol. IV, Technical Reports — II.)

The Center Pemonstrated Interactions of the Student

\m}

Curriculum, Pergonnel and Fiscal Data Bases — This was

accomplished through the completion of the pilot projects
mentioned above, as well as the study analy=zing Sphpclr

Expenditures and Student Performaunce (see Vol. IV,

Technical Reports — II). Another pilot project, Persounnel

Factors and Student Performance, demonstrates these

interactions (see Veol. IV, Teﬁhnical Reports — II).

2. Endeavors Which DID NOT MEET,Egpectaticﬂs
‘a. The Center ldentlflad but did th descrlbe prcgf%m affetlngs
for scme schaals in the region;r An attempt was made té ccdei
déscriptlans of class cffe:ings‘ﬁcr a régif al échﬂol as parf
of the SIS st@rage design, but it was. nét carrled to: écmpletlon.’

ThlS was discussed under the Student Infarmat;an System aceomg =

pllshments prev1ously‘~x_f-,,g, ;  R fj, ' f_f'_:!;f,*v_,,_f

B; Fo1low—up studies cf high schgal;graduates we:e nct organized  ]

but a’ 1@ng1tud1nal study that‘w;Ll 1ead tc that end was ;f‘

campleted (see e., abave).




¢c. The Center did not get involved in analyzing text and media
utilization nor in studying alternate ways of making time
and space allotments. The Center contributions in this area
were limited to supplying aﬁstfaﬁts and articles (using the

Boulder Search System) in this area as requasted.

F. Data System Objective #3 - Personnel Information System

The Center's third system objective was:

"To establish a data base consisting of selected fixed
‘and variable items for a specified segment of personmel
within the Region."

1. Endeavors Which EXCEEDED Expectations
No claims are made that any Parsaﬁnel‘Infcrmatian System endeavors

ceded expectations.
2. En&eéﬁdrs Whiéh MET Expeétééiaﬂs

a.'CéntérrEstabliShed'A'ﬁ%ié@nﬁél,Data'Bank - Priar tc.designing '

‘and testing a data system on ce:tiflcatgd persennel the o

Center staff canfer:ed”with,Lincoln Listﬂn, Associate




much of it was already stored in the Department's certificated
personnel data bank. The Department agreed to work with the
Center on projects related to analyzing personnel practices,
policies and performances. The Department's data files were
used in testing for sensitive variables that interacted with
the Center's SIS data bank. This interaction was checked,
using statistical programs available from McKenzie Construc-
tion Company, Reno, and Mevada Data Systems, Reno. This data
was used in various pilot projects completed by the Center,

particularly in the study: Personnel Factors and Student

Performance (see Vol. IV, Technical Reports - Part II).

Personnel Data Wasg Used For Reports — Other pilot projects in

which selected personnel data was used were: Analvsis of

Experimental Curricula: Mini-Classes at Pershing County High

School; and Curriculum Factors and Student Success: Reading

in Humboldt Cou

. Each of these studies required data con-—

to complete the project. Most of the data came from the

Department's certified personnel data bank. Another study

utilizing personnel data was:'Sehcql7E§_g@§§§pﬁes andnS;udgpt

Perfprmagggriguﬂévada! ~In this case it was teacher's salaries

and numbers of (éﬁd,expeﬁditﬁféé for) vérigus kinds of school

personnel that were used. . (See Vol. v, Technical Reports —

Part IL).



3. Endeavors Which DID NOT MEET Expectations

Department's Differentiated Staffing Study Did Not Evolve -

=

In conjunction with the Department's published plans, the
enter offered to assist in a study on differentiated

staffing. No such cooperative enterprise evolved.

b. Study of Teacher Recruiting, Employment, and Retention

Practices Did Not Evolve -~ No impetus for such a study

emerged within the Region.

c. Teaching Criteria Demomnstration Project Was Not Carried Out -

The Center was unable to make any satisfactory arrangements
with the University to carry out this project despite the

fact that monies for three $3,000 annual graduate assistant-
ships was set aside for contracts with the University. An
attemp® to carry out the project from the Center on a personal
interview and analysis basis met with very litti‘e response

from the districts.




EERAL, SWABRY

CHAPTER 1 — MAJOR CHANGES NOTED

Any “maﬁcr changes" in the categories designated (school, students,
staff, and community) would have to be reported by the schgcls/distficts,
and organizations involved in the project. It i.. doubtful if adminis-
trative heads or community 1éaders would testify to or be able to document

such changes.

Lack of definitions ("major', "changes") and cautions may have
forced the writers of this final report to be cverly hesitant in making

claims of changes > major or minor.

In addition, the activities of a cooperative (temporary concept)
seldom lend themselves to causing major changes in the schools/districts

it is serving.

Perhaps the spin—off activities described in the next chapter afé

as close to "changes" as the Center can observe/claim.
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So~called "spin-off" zctivities or products stimulated by Center
programs are introduced in this chapter. It is intended.that.these
activities be defined as '"'those services and/or products indirectly
resulting from Center interests, professional competencies, special
service requests, and/or on—going projects related to the basic purposes

of the Center"

a. Regional Identity — in terms of the participating districts

initiating discussions on cooperative projects or programs. Some
of this can be attributed to the Program Advisory Committee ba-
coming a working group. Extensive diSQUS%icﬂs were held by this
group on establishing a permanent Regicnai Service Cente: which
would provide multi—district coordination, leadership and
assistance in educational planning. At times it was the PAC's
Chairman, William Hammer of Churchill County who had to remind

the Center of the necessity for a regional meeting - for

principals, superintendents, teachers, or secretaries.

Sk

b. Carson City Camputer “Partnershib“ - inxwhich the Center and the

;tate 8 computer center developed a productlve wcrkiﬂg relatlan—
shipi This will be axceediggly importan: to tbé'“inharitnrs"
of the system, since State law naw mandates the Department s
using.the IBM 360/50 gﬁmplax in Carson Clty_for any élgctrcnie
data pfdcéssing acfivitiesg,-This fact;'ﬁlﬁs fhe'availébility |
of many IBM program packages and/ox capabillties t,hrcughaut

vthe natién ware impartant cz*;iderat1ons in designing a- potentlal

State-wide system. Excellent cacperatian and hlgh lnterast Were =

Q | f '. . %ﬁ“;' :Aféii v.




‘displayed by the State's Data Processing Director, Gordon

Harding, and Programmer, Jack Christensen.

Nevada Education Gommunlcatlans Commission — on which WN-REC's

Director serves. The Director's involvement in this State-wide
project resulted from his having had extensive experience in
educational communications. Recognition of this by the Executive
Secretary of the Commission, Hugh Smith, prompted an invitation
to serve on this Commission. The Commission's goals and

activities were quite often related to the Center's purposes.

Educational Data Seminar — conducted during thé spring of 1970.

A surprisingly large enrollment (23) from within the Region was
realized - primarily from two counties. The Seminar was a
coaperativa effort with tha Unlversity of Névada,_Rena,'which
gave three units of credlt at the graduate 1evel. Center staff
members attended all sessions as voluntary consultants. Enroll-
ment consisted of an aqual distribution of classroom teachers,

ccunselors, principals, and distrlgt adm;nlstratars.

Bhiversity'Reséarch and WW“REG'C@DPEIatiGn - is attested to by

many planning cnnferences and putentlal agreements ‘on caoperativev
prﬂgrams‘ The University S Eesearch Gaardinatlng Umlt (RCU),
under Dr. Jack Davis, explofad the passibilities of utilizing

of ut;llzing OpScan capab;lltles in its daza prccessiag

-activities.: The RCU contract with the Department tﬁ dev 1 p

a StaEEdwidé Vacaticnal Educatlanal Student Data System resulted

. dn argas—checking of prgcedur&s, :cdlng, and instruménts 1n

order ﬁB p3551bly marry: ‘their design w1th the Canter =R SIS




£.

ITV Consultancy - consisting primarily of the Center Director's

assistance in introducing, promoting, and/or evaluating the

utilization of Instructional Television within the Region.

Non%?ublig_SchDﬁlmiqulvement — in spite of the low number of

potential schools within the Region (4), the Region's only
Catholic School, St. Theresa(in Carson City) entered the SIS
completely and participated in the testing program. This was
easily accomplished after discussions with Father Caviglia,
Education Director for the Diocese (Reno), and the school's

principal, Sister Ellen.

This is the first known situaticn in which a parochial school

‘has been directiy involved in an ESEA Title IIT prcject in

the Raglan.

Research/Evaluation Coﬁsultancy - primarlly by the Centar s

Résearch Specialist as he worked with persons/agencies on
p;oblems related ta avaluaticn d351gns research 1nfcrma ion

sources, critiquing prppcsals, etc.

Stewart'I’d ian: School Invalvement - ean$1sting of ﬁhis BIA

,sehnol's participating in the ninth g:ade standardgzed testing‘

prcgram (1969—70) and entéring their ninth graders in the SIS._

TWQ of their ccunselérs VlEited the Center SEEkiﬂg tEStlng and

ccunseling assistaﬂce.' Informatlan searches WEIE condugted

for them. Many ViEltS were made to the schacl.




J- Region Schools Change Record Keeping Procedures

= as a result

of a task force of clerical personnel convened for the purpose

of "cleaning up" the data collection techniques for the SIS
data and for writing a Data Collectors"” Handbook, reyresentatiﬁes
from several schools stated that they were streamlining their.

filing systems in ordex to handle the SIS and their own data

storage problems more easily. Some districts found that follow-—

up procedures to verify questionable data in school records
were non—existent and that they were necessary. Other districts
adopted variations of the WN-REC Strudent Information Data forms

as part of their school enrollment procedures.

Shg;tecutVSEEEIQtical Mg;hgﬂsrpisggyeregrcg Developed - Several

counsellors. in the~Regibn5have—adQ§téd the short—cut statistical

procedures used in some of the repcrts‘emanating from the Center:

Galculatigns of IQ s frcm Stanford Achievement Iest Subsccres

(See Using Student Data Fram.Gamputer Prlntouts Lﬂ Vol. III

Iechnlcal Repgrts - Part .

Predicting Stanfcrd Achlevement Sccres frcm Student Eark

(Sea repart ln Vol III - Iechn;cal REPQIES —‘Part I).

A shcrt—cut calc 1aticn far Estlmatlng Standard Dev1at;on_;I'

(See Gurriculum Factarg

d Studént Success, in Vol.'IV =;

Taehnlcal RapartS'ﬁ Eart II). Ifu




CHAPTER 3 — PROJECT MODIFICATIONS

In answering the question, "How could this project have been
modified to make it more effeetiﬁe", the following modifications immedi-

ately come to mind:

implementation stages (Winter, 1968-69) that too little
"groundwork'" had been done within the Region cenée:ning the
perceived need for or value of the project. As the State's
program auditors stated:
"In the planning and early developmental stages of the
Centers, the objectives of the Centers were not clearly

understond by ccunty school perscnnel who were to be
involved.,"

This serious obstacle could have been overcome by (1) determining

»the need for creatlng a ‘feceptiva' climate Wlthln the Region,

the plan befaré ‘and durlng lnstallatlcn of the Centef.r

b. Matghing Eesources W;th Dbgect1v#5 - What shﬂuld have been

nﬁtlced during fhe dasign activ;tles dld ﬂﬂt become appa:ant

untll many eammltments had been made.A As Qbserved by the State

audit team:

"It is clear that the crlglnal plan did nct proparly relate

resaurces ccmmitted to cbjactives ‘to be .accomplished. - Thus,

it does not follow that ‘failure to ccmplate projected work

is the result of.poor Qrganlzatng or lack of" aggressive<

‘purSult of" ijectives. Ratherg‘the difficulty is that of

properly matching Tresources:to objectives in the develcpment ,

of a unique" undertaklﬁg;", (See Appendix. ,Audlt Gf iltle III,Y‘
'25)-7' o o L L e e e T '




"The original time schedules set for the accomplishment
of Center objectives were unrealistic. It will probably
require upward of six vears to complete the tasks set forth
for the Centers.” ' '
At what point should the modification have been made? Obviously,
the earlier the better -~ when the Center personmnel, districts
and some State’ leadership realized it. The situation was faced

by the Center/districts during 1969, early enough to project

more realistic objectives for the Center.
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CHAPTER 4 - ASSISTANCE TO OTHER FEDERAL PROJECTS

Federally funded programs utilizing eigniﬁieent amounts of money
are relatively few in a scattered rural/small schools complex. In this
Region, three ESEA Title III programs, a National Curriculum Program
Pilot, as well as a Bureau of Indian Affairs Indian School received

special assistance from the Center.

a. Ormsby County ESEA Title III Project, "Teach by Objectives"”

This project, "Individualizing Educational Programs for Secondary
Students', was under the direction of Richard M. Gunkel, Director
of Special Projects for Planning and Development, Carson City

Schools.

At the requast of the project director, the Center computed raw

scores on ninth geade studeﬁEE'reeulting from adﬁinietering |

Stanford Achievement Tests during the Spring of 1969. This

data ﬁlue selected data from computer priﬁtouterwefe used in

the prejeet's eve;uetien préeeéuﬁes; In edditien; the Research
' Specialist conferred withiGuﬁkel en.eveluatien designs and ‘

preparation of the final report.

b. Stewert Indian Schnol - This lerge schcol, leeeted near Cerecn

City, is adminieteted by the Bureau nf Indien Affalrs. Center
staff eneeureged them.tn partieipete in the deta prejeet._iéer
a reeult, the'Center aesieted the~eehoolrstaff,1n»admlnleteriﬁg‘
,‘Stenferd Achievement Teete tn the entering ninth grade equivaleﬂt 
'students. Theee studente represented meny tribel entitiee in’
*elevéﬁzweEtefnfstates. The teet findinge and eenfidential
‘cemperieane ef nerms with eurreund;ng publ;e eeheols preved ef

: extreme intereet te Stewert s faculty.'




Humboldt County's ESEA Title III Project, "Reading Program”

Technical assistance was given the Project Director in designing
collection forms and analyzing the students' performance. A
pilot project grew out of this assistance - which demonstrates

the interactions of the 53I5, CI§ and PIS (See Curriculum

Factors and Student Success in Vol. IV - Technical Report -~

Part II).

Churchill County/University of Nevada Project, ''Stretchers and

Shrinkers'" Mathematics Program — Technical assistance was given

to the project director in analyzing some of the test data.

Churchill County's ESEA Title III Project, "“Child Placement/De-

velopment Center' - The research speclalist designed the evalua-

tion system required before the project could be approved. The

resultant design, it is understood, eliminated the necessity

for having a program audit during the progress of the project.



CHAPTER 5 —~ MEETING ORIGINAL EDUCATIONAL NEEDS

Educational needs were identified in the Center's original ESEA
Title III proposal prepared by Department personnel. Following are

the most significant excerpts pertaining to the educational needs:

"During the schcnl year 1967-68 the Nevada State Department
of Education implemented an educational assessment program
for all school districts within the state. In the process
of applying the assessment instrument, common needs
identified by the assessment committees within the rural
districts were identified.

"Priorities among the identified needs included the necess;ty
of having access to uniform data for the identification, of
the nature and degree of. spec1fic student problems so that.

- educational goals could be based upon prlarity needs and’
thereby establish guidelines for planning efforts. Further,
a priority was identified regarding the necessity for obs v
taining professional support staff with expertise in '
educaticnal praogram development.’ :

"A viable management lﬂfarmatlon system Which prDVLdES fcr
an on-going source of data for decision-making and which
is representative of a broad. base assessment of the total
educat;anal effort. is a priarity need of small- schcci.

dlstriets
Préviausrdlscussiéné dn Secﬁicn‘A af this final feport affer thp
'Centar evidence that many af the abave educatlcnal needs werevmé£;>;_f"’
‘While the ﬂften mentianéd “tctal" infcrmation sygtam is 1n the distan;;gifj
f:futura for Nevada, .as is tﬁévcasa 11 all states, the fcundatléﬁs fnfr;;;_
a werkéble aﬁd acoﬁomlcal systam have been 1aid by the Western ééntef.i

~Increased cutput in mare pertlnent fermats wculd prcmcte 1ncrease6 and.w

'g'mcre effective use of educaticnal 1nfurmafian Withlr_the Région and th,u.:

Statgg Unfortunately, time raﬂ Qut.ﬂf fﬁ"t
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" March 19, 1970




CHAPTER 11t

WESTERN REGIONAL SERVICE CENTER

The overall Center work-design is consistent
ﬁi*hrfhe direction outl ined §n7fhe original

A high degree of consistency exists between the direction out-
lired in the original Titie 111 proposai (May, [968) and In the direction
taken by the Western Nevada Regional Service Center. The time line for

accomplishment of objectives as originally set forth will not be met,

Comment: Minutes of the Reglonal Board of Directors'
meetings and the activities outlined by the Program
Advisory Committee in its prepared agendas substan~
t+iate the tact that significant efforts have been
expended by these groups toward achieving the goals
outiined In the original Center proposal. Work now
underway and In varlous stages of completion by the
Center staff follows the hlerarchial order as es-
+ablished in the May, 1968 request for financing from
the U.S. Office of Education. Even under ‘the most
favorable conditions it does not appear that all of
+he. six objectives set forth in the original proposal
could be accompiished within the parameters of the
original schedule for work. This opinion is con-
curred in by members of the various committees active
in Center work. It is clear that the original plan
did not properly relate resources committed to
objectives to be accomplished. Thus It does not
fallcw that fallure to cemple#e prcjec*ed wark is the
pursul+ of abjecfivss. Ra+her, the difflcu!fy is
that of properly matching resources to objectives in
the development of a unique undertaking.
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The design represents an integrated _and
balanced approach to developing an EMIS
which inciudes the following subsystems:
students, statf, curr;culum, material,
facilities and finance.

The design used to ensure completion of stated objectives
appears to Se an integrated and balancad approach to developing an
educational management information system. At the present stage in
Center work evidence exists that the flrst three data subsystems noted~-
students, staff and curriculum-~-have been integrated in the design.
Interviews with Center staff Indicate that in the future the data
gathering design wiil integrate the three other subsystems--material,

finance and facilities.

Comment: I+ Is reasonable to assume that all
knowledge is related. This concept seems relevant
to the problem of providing an information system
for an educational endeavor. However, unti|
adequate staff time has been committed to identify-
ing the kinds of data needed in the area of material,
finance and facilities, it is wishful thinking te
suggest that the design of the collection devices
will provide a total EMIS.

Student data have bean collected for all ninth
graders and work is we!ll along in collecting the
same data for all third grade children. The data
col lected has reasonable reliability and Is compre-
hensive enough, when compteted for grades one
through twelve, to give administrators and teachers
profiles of individual children and youth that
should help define learning s*rang#hg and wsaknésses.

Staff data collection is In the action stage. Much
of the data to be collected is now availablie In the
Offlice of the State Superintendent of Public Instruc-
tion. The Center staff is Identifying additional
data needed to make the information viable from the
vantage point of the practitioner.
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initial work is underway by the Center staff to
identify the kinds of data that need to be

col lected and stored in the area of curriculum.

Some part of this information will gradually accrue
in the student data section and some part will
probably accrue in the staff data section. The
Center staff is moving to the idea that the ERIC
system probably will make a significant contribution
to curriculum collection design.

Data collection designs for material, facilities
and finance have not been developed.

To secure the lead time necessary to study in depth
+he essential data to be gathered In the six areas
identified in the original proposal would have
necessitated a concentrated effort to create under-
standings of the magnitude of the problem with
practically ali school districts in the state. With-
out adequate time for the: Center to communicate its
role, it was understandabie that districts wanted
immediate contributions (data) from the Center.

In attempting to respond to this pressure for imme=-
diate data feedback, Center staff felt forced into
starting certain dafa coltection systems before they
had analyzed the total data needs. In racognition
of this it appears that modifications In present
data collection systems will be mandated when data
are collected in the areas of material, facllities

and finance.

The design is logical, sysfema+ic effective
and objectives are clearly 5+a+ed.

The design for this project appears logical and systematic
and the Center objectives are clearly stated. How the design will be

implemented is not as explicit as seems desirable.

Comment: The can23p+ of devel@ping an asducational
data bank with retrieval. potential Is innovetive
for- Nevada. The genesis of this system was largely




fosterad by personne! in the Office of the State
Superintendent of Public Instruction. After
adoption of the concept it was necessary to sell
+o the "users"--public and private school peoplie--
the idea and to show how this system would

furnish relevant data on which to make sound
educational decisions. In other words, the origi-
nal idea, no matter how desirable or objective,
was imposed on school people and the original
program did not provide the Center either finances
or personnel resources to satisfy the necessary
communication requiremants o make the project
truly understandable to school personnei. Thus,
the schools expected immediate data feedback too
soon. Attempts to provide immediate feedback
have tended to detract from the original intfegrity
of the initial design.

Procadures for achieving objectives are
expﬁlc?f,waffecfuva and ecengmicalty
efficient.

Procedures for carrying out the intent of this program appear

o be efficient.

Comment: ODuring the first months of Center @pera+ion,
The schoo!l districts were almost adamant in thelr :
stand that the Center staff should be the sole collec-
tors of the data to go into the data bank. This
attitude has changed. Ail but one of seven chief
county school administrators visited in the western
area sald they were willing and were engaged in
collecting necessary data for the EMIS. " The accep-
tance of this function by local authorities assures

the Center staff that one of the most costly elements
in the program will be shared with local" admlnisfraflve
entities in the wesTgrn area.
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Dﬂfgning>svatuafianprZCenfer activities
is being conducted. This provides for
correction or redirection of Center
activities. Evaluation results are
avallabia. i S

The original proposal for establishment of this Center provided
for retracking to develop the EMIS, but it did not provide for activi-
ties that would rewrite basic objectives of the program. The:applicafian
for the continuvation grant (April, 1969) did not authorize a change in
the basic objectives, but It did provide for some change in emphasis and
orientation. In the face of these controls the Regional Board of

Directors and the Center staff have |imited changes in program direction.

Comment: This Center is product-oriented and the
success or fallure of the undertaking is clearly
observable. Any major redirection of activities
would be self-defeating. The only changes noted

by the auditors were aimed at developing more effec-
+ive means for achieving previously stated objectives.

Designs for evaluation of Center products

Fave boen daveloped and employed. Resulfs
are avallable. .

Designs for evaluation of Center prcducfs are inherent in the
framework of *he'éysism; The chief evaiuéfién}daviéé'grcws out of field
testing-~tocal varif!éafﬁan. The Center has made significant ghaﬁgés'in
the pattern aF,se§Q?ing the field test data and the ﬁafteEn used In

collecting the data for grades three and nine.
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Comment: In looking for hard data to sub-
stantiate the operation of contlnuous evalua-
tion, the auditors were impressed with the
changes in the data gathering format empioyed
i~ the initial field *est on grade five and the
final data gathering format adapted for use In
gathering pupil! information for grades one
through twelve.

The diffusion plan Is systematic and
clear. ' S

No unique diffusion system has been formally adopted. Initial
refliance for diffusion has been placed on the publication of the Center's
Record, contact between Center staff and local school peopie, and the
interpretation of the program in the school setting by each local chief
schoo! officer who is a member of the Regional Board of Directors. The
Center's leadership also expects some communication techniques to be
developad by the Titie 11l State Advisery’Cauncil.' it will be noted that
all four of these eammuniﬁaficn devices aré essentially one-way fn

nature.

To sséure information from the field which would be helpful in
developling the Center's acfiﬁifiés, a Program Advisory Committee was
instituted. 1%+ Is comprised of one second echelon admiﬁisfra*or from
each county. This!grbup has, in‘par+ivfu{filled its purpﬁse. Informa-
+ion ga*hared}frgm vlsifs_ﬁ?fh a random éampling Qf the Program Advisory
Committee members indicates that this group ‘Is effecfiveiy'cgnfribu1fng
to the activities df‘fhe Center s*aff’as that staff mcveS'#cﬁard achlev-

ing Center objectives.




Comment: From outward appearances the declsion
of local districts to collect data for EMIS
assures major involvement of local people in the
undertaking. This invoilvement may well turn out
to be the most effective diffusion device yet
designed by the Center to estabiish a two-way
communication model.

In-service work related to Center activities
'S planned and carried out.

The Center has been involved in some In-service work. The
preliminary work in this area was limited almost exclusively to adminis-
trative personnei., An arrangement with the University of Nevada has
now made feasible the establishment of a seminar staffed by the Center
and awarding graduate credit; t+his arrangement is expected to increase
the participation of second and third echelon administrative personnel

and working members of the teaching staffs.

Comment: There is some evidence that a serious

weakness in the operation of the Center has been

i+s inability to communicate with school people
other than top administrators. The determination
of the Center staff to broaden this communication
‘net to include other school staff is evidenced

by the creation of the Program Advisory Committee
and the projected seminars. These efforts pro-
vide a substantial thrust toward eliminating
communication weaknesses. '

if the lay community Is eventually expected to
underwrite the operating costs of the Center, a
major thrust must be made o involve citizens in
meaningful dialogue about the contributions to the
learner that EMIS can be expected to make.



The lay community and non~public schools
are tnvolved in Center pianning activities.

An attempt has been made to invoive non-public schoo! people
in a meaningful way In the Center's activities. This group has expressed
interest in the undertaking but 1ittie evidence exists that it is

participating.

Comment: Very few students are being educated i«
non-public schools. |t appears probable that they
wiil bacome a part of EMIS when the planning and
" tileld testing are completaed in all areas and the

system is working. :

Center governance policies and procedures
are clearly detined.

Governance procedures for the Center are cleariy set forth.

Comment: The minutes of the Regional Board of
Directors identify and authorize each major
fa:flvify pursued by the Center staff.

The Center is administered effectively and
1+s staff Is_ well qualified.

The Internal administration of the Center may best be catagor-
ized as friendly and positive. Responsibilities of the Center staff are

spelled out in memorandum form and the internal operating structure
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reflects the acceptance by each staff member of assigned responsibili~
ties. The original Centsr submission of May, 1968 supplemented by the
submission of April, 1969 sets forth the Center's general objectives.

The minutes of the Reglonal Board clearly specify the Board's authority

in setting policy.

Future planning is taking place.

Future planning for the project is not complete. Very littie
evidence exists that serious thought has been given fo idan?ifyingkdafa

bank items for the areas of material, facilities and finance.

An item in the minutes of the Regional Eéard discusses the
possibliiity of 'a regional educational needs conféfance during‘fhis
fiscal year with school trustees and key éifizens from the region as
primary parffclpénfé*. The Board charged the Center Director with +hé
responsibility for initiating discussion with the Eastern Center so as

+o make the meeting statewide in scope.

Comment: |t appears that the Board and Center staff
have come to the conclusion that the Center cannot
complete data collection in the three year period
established in the May, 1968 proposal. This means
+he EMIS will become only partially effective by the
end of the third year of Center operation. ' '
From conversations with the Chalrman of the Program
Advisory Committee and several other PAC members.

1+ was apparent that a real thrust is being made to
satisfy "user" needs. The Center staff .is working
with the Office of the Superintendent of Public
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instruction In the develcpment of the staff data
bank.

Significant information now accumulating in the
student data bank shoul!d be printed out and
placed Iin the hands of key teachers throughout
the region to help create local 'user" demands
for more information that is important to the
classroom teacher.

Future planning is aimed at securing
financial support other _than T|*Ie !ll
funds. '

There seem to be no formal plans for securing financlal support
other than Title 111 funds. However, when the local districts undertook
10 collect and report all local data, a significant "in-kind" contribu-
+ion was underwriiten byyla:aj groups. This has increased %he gapa;ify

of the Center staff to accomplish selected asée;fs of its work.

Cammen+- While no farma! ac?icn had been taken
to cemmi% local dis*rlc+5 to financial supparf of
,+he program, - ‘almost all chief administrators, with
one exception, have been examining costs and con-

- sidering means through which the Center's acfivifies
cughf to be suppcr+ad in ?he fufure._ .
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THE IMPACT OF THE WN-REC CENTER ON EDUCATIONAL CHANGE

The Educational Resources Associates contracted to do a study of the impact
of the WN-REC Center on educational change. The area served by the Center includes
Humboldt, Pershing, Churchill, Mineral, Lyon, Douglas, Ormsby, and Storey Counties
of the State of Nevada.

The contract was executed as the Center project was belng terminated. There~
fore, base line data was not available. The two basic questions to be answered
weres
1. To what degree did the WN-REC Center '".,.assist member school districts in

developing new and/or improved educational programs as a result of professional

services related to projects adopted by the governing board of the Center"?

educational goals, programs, and procedures among school personnel'?

Data was sought through personal interviews with people knowledgeable of the
WN-REC Center and collected by a prepared questionnaire. The questionnaire sought
to identify the most important changes and what impact, if any, the WN-REC Center
played in making the change. As a rough yardstick, the impact of the WN-REC
Center is compared to the impact of important outside influences on the school

districts making the change.

The first question in the study asked, '"What has been done to jwprove the edu~
cational program of your district since September 1968%" Nineteen people produced
a list of 96 educational improvements. These improvements were listed regardless
of whether or not the WN-=REC Center played any part in bringing the change about.

The second question asked the interviewees to "Compare the relative importance
of these improvements.'" A 100 point scale was used with 1 being of lowest impor-
tance and 100 representing the very highest possible importance, When the total
points for all items were added a score of 6,281 was obtained. The responses were
grouped into four categories or clusters to facilitate statistical treatment and
to relate the responses to WN=REC objectives., These were Curriculum, School Admin-
istration, Students, and Regionalism. One group of answers waz clearly didentified
with the concept or with benefits derived from Regionalism, The other three cate-=
gories were based upon the WN-REC objectives relevant to the management information
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system - student information system, curriculum information system, and personrel
«nformation system. Sub-objectives for each of the information systems were used
as criteria for categorizing the responses. The individual responses and the

clusters they were placed in are contained in Appendix 1.
The point score for the relative Importance of each cluster was then obtained
by converting the total points scored in each category to a percentage of the total

points scored in all categories. The results are as follows:

Cluster of Number of Relative Importance Relative Importance
Improvements Listed _  Improvements Cited Points Scored _ on 100 Point Scale
Curriculum 57 3,928 62.5
Schooi Administration 21 1,373 21.9
Students 13 610 9.7
Regionalism 5 370 5.9

Total 96 6,281 100

It should be kept in mind that there were not 96 distinct improvements made
since many of the responses referred to the same improvement, using somewhat dif-
ferent wording, It is clear however, that knowledgeable people in the eight dis-
tricts, the Statéfﬁepartment of Education, and the University of Nevada were able

to identify many improvements.,

The third question asked, "Which of these improvements have been influenced by
an organization or agency autside your immediate district?” After listing the out-
side influence and the nature of the influence the interviewees were asked to "Com~
pare the relative impofténce of the outside influences for each improvement." The
outside influences cited fall into the four categories of: State Department of Edu~-
cation, University, WN=REC Centef, and Other. The results obtained from the points

scored by categories of improvements show the following result:

Other

_Total Points

Catep

y of Improvement St

Curriculum 1,755 939 807 1,548 5,049
School Administration 560 333 610 380 1,883
Students 135 55 680 200 1,070
Regionalism 25 - 380 - 405
Tocal 2,475 1,327 2,477 2,128 8,407
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When these points scored are converted to the 100 point scale the relative

importance of the outside influences become:

Category of Improvement State Dept. ~_ University _ WN-REC Other
Curriculum 34,8 18,6 15.9 30.7 §
School Administration 29.7 17.7 32.4 20.2
Students 12,6 5.1 63.6 18,7
Regionalism 6.2 - 93.8 -
Total Relative Importance : é
For All Cited Improvements 29.4 15.8 29.5 25.3 §
The people interviewed in the evaluation were asked to list what they considered
to be significant emerging changes in education. This question generated a list of
70 responses. (See Appendix 3) The interviewees were then asked to identify those
outside sources which had made them aware of the changes. No rating was asked for.
Using the technique applied to the improvements identified in question #1, the re- ;
sponses were clustered under the same four categories. Impact in this case was in- f
dicated by the number of times a particular outside agency was mentioned. é
Emerging 7 , ;
Changes Identified OQutside Sources by Frequency of Mention
Number of ,
Category ___Responses __State Dept. University WN=-REC Other
Curriculum 32 18 20 15 12
School Administration 16 : 6 ' 14
Students 19 6 8 13
Regionalism 3 2 —-—
Total 70 ‘ 31 36 32 39

The State Department of Education, the University, WN-REC, as well as other
outside sources were involved about equally in promoting awareness of significant
changes in education. The question concerning awareness did not attempt to deter-
mine relative importance of outside sources. The purpose, rather, was to identify

which sources had playved a role in this respect.




Based on the information presented in the preceding table, the WN-REC Center
met its objective to 'promote awareness of emerging changes in educational goals,

programs, and procedures among school personnel'.

The last two questions in thes evaluation dealt with factors which affect the
influence of a cooperative center such as WN-REC. Question #8 asked, '"What factors
diminish the influence of a cooperative center, such as WN-REC?", while juestion #9
was corncerned with what factors increased its influence. The two questions together
generated 124 responses of which 72 were related to factors diminishing center in-
fluence and 52 concerned with factors which increased its influence, Although a
greater number of responses was obtained in answer to the question relating to
factors which diminished the influence of a center, this may have been because
that question was asked first and the second question was the reverse side of the

coin,

The answers to both questions were, in many cases, similar. Answers to question
#9 were often the positive statement of an item under question #8. An examination
of the responses showed that they could be grouped or clustered under the three major
headings - Resources, Communication, and Purpose. (See Appendix 5 and Appendix 6)
Although the reader may experience difficulty in relating some items to the category
heading it should be borne in mind that the printed word is an abstraction. The
aonﬁext within which a statement was made was an important consideration in deter-
mining its placement.

The question, "What factors diminish the influence of a cooperative center,
such as WN-REC" produced 72 responses about two-thirds of which fell under the cate-
gory “"Purpose”. This category included comments which were related to goals and
objectives, involvement, commitment, leadership, and control.

In answer to the question, '"Wh-t factors increase the Influence of a cooperative
center" nearly 70 percent of the responses were related to either purposes or com-

munications, with about 44 percent within the "Purpose" category.

The comments under ‘'Purpose" can be summarized in the six positive statements
which follow:
(2) The purposes of a center must be clearly stated.
(b) The purposes must be relevant to district perception of needs.
(c) All those affected by a center must in some way be involved in establishing and
agreeing upon purposes of the center, This involvement must include more than
the "top brass" of participating agencies.
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(d) Participating disivict personnel must be committed to the concept of cooperative
regional efforts on at least a trial basis.

(e) Strong leadership and support from the State Department of Educatilon is necessary.

(f) Decision-making by a regional policy making body is necessary.

under "Communication'. A good communications system appeared to be essential to the
successful operation of a center. Conclusions which can be drawn from this category
include: (a) The center's communications system should provide for communications
with agencies outside the region such as the State Department of Education, the
University, and the districts served by the center. (b) It was important that gener-
ation and dissemination of information not be restricted to the top level of district
administration. Communications must be in depth to include principals and teachers
who are ultimately the recipients of center products, (¢) Clients of a center need
to be continually informed in clear and concise ways about the purposes and opera-
tion of the center as well as about the services and products available. Even
though center clients may have been involved in the establishment of its goals

and objectives and are in agreement with those goals and objectives it is apparently
important that they be continually reminded about center purposes. It is also im~-

tives.

Although some comments under "Communication" mention geographic isclation of
the distriets as diminishing the influence of a center, 80 percent of the answers

had to do wit. communication procedures or with information content.

The "Resources" category contained the fewest number of responses but there
'was considerable unanimity in the statements, The conclusions drawn from this cate-
gory are rather obvious. To be effective a cooperative center requires funding ade~
quate to meet its goals and a staff which is well trained, exparienced, and respon-
sive to demands of center clients. The center must provide products or services

which are beyond the resources of the clients in terms of quantity and/or quality.




CONCLUSTONS

Did WN-REC "...assist member districts in developing new and/or improved educa-
tional programs as a result of professional services related to projects adopted by
the governing board of the Center?"

Did WN-REC "promote awareness of emerging changes in educational goals, programs,

and procedures among school personnel?"
The answers are in the affirmative.
To what degree did WN-REC provide this assistance?

Results of the Impact Study indicate that the assistance provided by the WN=-REC
Center was at least in the same ball park as that coming from other and longer estab-
lished outside influences. The data collected supports the proposition that WN=-REC
was a new resource for the school districts of Western Nevada which made a substaf~
tial impact in a short period of time.

Obviously, accomplishments did not match hopes. A greater impact could be
achieved through improved ways and means for:

(a) Obtaining agreement on, and commitment to, precise, relevant objectives for a
center through a greater degree of involvement and participation.

(b) Maintaining continuous, meaningful communications with those affecting and those
affected by the operation of a center.

(c) Matching resources (time, money, and people) to the success requirements for

meeting objectives.

Perhaps the resource in shortest supply for more nearly achieving the hopes of
the WN~REC Project was the resource of "time". Henry Ford reported, "The Edison
Company offered me the general superintendency of the company but only on condition
that I would give up my gas engine and devote myself to something really useful."l
Time is priceless for development of new products and services. As Peter Drucker

clearly shows in Managing for Results, "Results are obtained by exploiting oppor-

tunities, not by solving problems". The evaluation of WN-REC leaves a mnagging
suspicion that here was an "opportunity' without enough time for development be~

cause priorities were given to "something reallr useful",

— _ o
Ford, Henry. My Life and Work. New Yorxk, Doubleday, Page and Company, 1922, pp.34-35
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APPENDIX 1

IMPROVEMENTS CITED BY INTERVIEWEES AND ARRANGED BY CATEGORY

CURRICULUM CATEGORY

Continuing teacher in-service related to implementatinn of new program concepts. (staff
-awareness)

The initiation of federally suppcrted research prajects to? (under Titles I and IXII of
ESEA) test the feasibility of new approaches to instruction.

Construction of an open concept secondary school, master planned far flexibility to

- future program changes in design and structute.

The establishment af 1earﬂing regpources centers for applicatian to a middle Schgal
concept. 4

New position - directar special services. ‘ B

In E. C. Best Jr, High ~ the development of a cnmprehensive sex educatiﬂn program.

Remedial reading program.

The opportunity to develop a nore camprehenaive drug educatian prugram - this has just
gotten off the ground,

Some innovations in the spegial education program giving students in thia area of in-
struction a chance to broaden their experimental background thraugh aEtEBding eEher
classes.

A pilot and wo:king individualized instructian pragram in 7th and Bth grade acience.

New buildings. , , : .

Curriculum develgpmgnt- scheal prngrans caardinatedi , S :

Structu:ing EOmmittEEA consiatipg of- teachers and administ:atars fgr evaluacing :ext—-
-books,

Revamping struetuxh fram (KEG), (7—9), (10—12), to (K#S), (6—7), (8-9), (16—12).-

Library improved. _ ‘

Vo~tec expansion.. v v ‘ o

Rearganizatian of neighborhnad schaal - middle schonl concept.,i“

Development of Title I project for econumic ﬂisgévantaged. '

Pre~school clinic pil@t prngram.'s:"fw =

New faﬂility hgusing grade 1-4-and a resaurce center., This building has enabled us to

- have a better library and auditorium. ' The unew. buildimg is innnvative in. designiqj

.Develapment pf special educatiunifur mentally retarded. AT ) e

Develcpmant of ‘sex- edugstion prngram éé the junior high aﬂd drugs snd nargotic ptagram
on; tha iﬂtermediate level._i,u* AL e

;‘Special educatipn progtams. P TIR  BAT ' '" '
-Curriculum committees @rganized.‘studies can&ucted.i_i
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APPENDIX 1

CDRRIGULUM GATEGGRE (continued)

Elementary programa 1mpraved and upgraded (dis:rict classes one year shead of Calif,.).
Litexature search.
Title III program at high school and elementary school.
Establishment of a trainable school,
Establishing a learning disabilities class at the middle schecol.
Innovative trial and error attempt at establishing a middle school,
Remedial program and special education program,
Curriculum development and assesament.
Improved vocational counseling.
New way (information) of iooking at textbook adopticns - better coordination,
Curriculum development,
Curriculum development and external evaluation.
Information, '
Individualized instruction,
Special education. ‘
Mini courses.
Greater utilization of federal funds. _
‘There has been a great ‘upsurge of creativity in the realms of eurriculum. strategy and
methods,
In=truction in the primary is camplecely individualized and ﬂtandards have risen on
the wthE. =
Evaluation of our p:ug:&m.» ' ' ' ”
Neﬁ and recently funded project that will provide a scheol district child diagﬂnstie
center,
 Reszarch into a new. methad of teaching 7th Bth grade math ;a lﬁw abili:y students.
_ Re—evaluatinn of :urriculum - child centered, SRR o

' SCHOOL. Anmursm'ndn CATEGORY -

'Administrative fenrganiztian based on. fun::ian analysia., '

The establishment of an office of research and: development with- 1ts di:gesor 1n a. full-
- time,  non-federally supported line authafity to-the Bupe:igtendent; i e
Aﬂministrative training for sensitivity to emerging. ;hanges.,_‘:* o :

Recent legislation requiring. binding arbitration, = - S }}".,‘-

-Pcsitipn of assistant superintendent blished and filled., T

'Sending teachers and aﬂministratars to.: .
~ attended sponsored by the: AASA 6n 1nne‘ation!
_ Quality of our teachers. : TET :
'-;Hiting ‘a consultant from the univ2ts

- Gnnsultants from staﬂeraepartment» -g 1- ]
. Computer. based data retrieval system‘in Lovelock assisting thia dis:zict-
..In-service programs.. S T O , e
V]Acccuntgbility._ 

‘ ;Reading in—aérvice prng:am.,';.y, 2 o . S
»Develcpment of knawledge abqu; cogputer technology as 12 can apply ta ric; poligiesfe

Greate: awareness on patt 0!
. romputef assisted guidan
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APPENDIX 1

SCHOOL, AﬁHINISIRATION CATEGORY (continued)

Priﬂeipal became non~teaching in November 1968 and was enabled to coordinate activities.
In-gervice training.
Upgrading of instructional staff,

STUDENTS CATEGORY

Parent~teacher conferences in lieu of regort cards for one or two grading periods,

Transportation survey.

Assessment/total pupil data.

-Pupil data collection and ueage.

Student data.

Student testing.

Testing program.

Transportation survey. '

Improved school-community-student services.

Greater emphasis on research with learning for students the main force of this empheeis.
'Mr, Richard Sernkel, research and development has directed this activity. Behavior
objectives stressed.

Develnpment of a eempreheneive teetinw progrem within the various grades that can be
I 3 coriarative measure of achievement and help iﬂ curriculum devalepment.

v'Expensien ef pupil personnel services and staff, - SR

Title III - -diagnosing pupils reading disabilitiee.,” ‘ ' '

'Staff utilizatian of objective referenced evaluation- praeedures (1imited hawever, to
thnae steff who heve been committed threugh prejeee participetien). ) ‘

L lREGIDNALISH cAIEGoRz

."Reginﬁel operetinn. ‘ :
n.Reginnel ‘cooperation - meetinge, Exehange of infntmetian..;
“Reglonal cooperation. L o S

_ Awareness of benefits from regionel eeoperation.
Awareness ef regionel educetinnel prﬁblemsit*a“




APPENDIX 2

ORGANIZATIONS OR AGENCIES OUTSIDE THE IMMEDIATE DISTRICT WHICH HAVE INFLUENCED
THE IMPROVEMENT OF THE EDUCATIONAL PROGRAM AS CITED BY INTERVIEWEES

U. S. Office of Education

State Education Association

Nationmal Educatién Agsociation

Local districts

Publishing companies

American Association of School Administrators
Local ‘

State legislation

Federal legislation

‘Washoe system

Community o
National Association of Distfict Atterneyé
- SIECUS '

Teacﬁefsv

Teaéhing market -

Consultant firms

State Department

Uﬁiversity

WN-REC Center




APPENDIX 3

SIGNIFICANT EMERGING CHANGES CITED BY INTERVIEWEES AND ARRANGED BY CATEGORY

CURRICULUM CATEGORY

Community College.

Listing national priorities in which education ranks highly.

Districts not fearing to experiment with innovative concepts om a "pilet" basis.
Consolidating bookkeeping into computers.

Individualization of inst:uctinn.

Meeting ethnic problems. : :

Development of multi-media appfoaches.

Systems appraach to education.

Educational acccuntability.,

Information on students as to success and failures - reasan why. :
Students informed about sex—prnblems, knowledge of ones self - female and male, -
District movement towards greater individualizatign of curriculum at all levelsi
Development of individualized instruction. :

Individual learning program. for. children. S -
Facilities need to be’ ‘modified to allcw far more qpen space instruction. :
Technical or vacatienal education.

Education relevant tc saciety.-
Innﬁvatians._? : ' ' ‘ Tl e e e e i e T

_An_emphasis on the. need tn pravide strange: ‘vocational counseling for those youngsters:

who ‘are nnt college bound. ST e T R e I T
New appraaches to teaching;;;4ﬂ

" Open building, " - :

. New-methods 0f: instructian. el . o LR S
'Dpen buildings.;g Ve vJ'i“a»-:'@:_e;:,r . oo a S P e e

"Nanagraded pragram._u'f;  '“ e 1 e SR
..Move toward education for. technicians? Emphasis Qn ;§§555'
rTndividualized appreaeh. o - : LA

‘iSCHddi ADﬁiNiéfEAffﬁNiﬁAiﬁﬁdﬁif

,‘Active :ﬂlE af U s. Q'E e A A
- 'More participatiaﬂ by state’ in_ ecision making. . '
“That. eventually; ‘some: type af system of pa* shpuld be develeped :a award,th? "dGEfS
. and pay those "others” R e T s
. Federal influence/role. SR
- Getting" away from: "erivia'' . ‘raom,teacher. o

) State department of educatinn taking a’ fealAlea&ership rale. ¢_i




APPENDIX 3

SCHOOL ADNMINISTRATION CATEGORY (continued)

Teacher militancy.

Teachers~administrators becominy mor: professional in encouraging children to learn,

- Medias-activities all should aid this concept.

Principals and adminlstrators must allow teachers to implement their creative ideas,

Different levels of education (elementary, junior high, senior high) will also have
to discuss more curriculum and metnod and strategy. (Interdisciplinary and
horizontal and vertical dialog).

Many teachers are going to have to change their attitude toward professional
avaluation and change.

Teachers need to know each other better professionally., They need much more inter-
change of ideas.

Involving teachers in decision-making.

In-service training for teachers and administrators.

Teacher negotiation in so many fields,

STUDENTS CATEGORY

Information on students having problems at an early stage of educational program.

Contracting with private agencies to perform basic educational services.

Better attendance of this type of student. Parents better informed.

A small but growing (my feeling) more personal awareness of the student needs
(the whole child) by the teacher. :

Teacher-pupil relationship.

Regimentation,

Changes in disecipline.
Teachers—-principals have greater knowledge to deal with the individual child. Student

and staff data most important to this concept.
Less retention - no failures.
New ways of reporting - conferences.
Involvement of students, particularly high schacl and higher educatian level in
~ decision-making.
Impact of international involvement on education and student action.
A more reasonable approach to individualizing programs for students. That is, for
some students individualization should be mandatory. For others group processes
- work best. We should not jump into individualization fsr all students,
Change in teacher attitude toward students (+)
Better interpretation of data.
rEetter collection, storage and retrieval af data.
Better collection, storage and retrieval of data.
VBetter interpretation of data. '
. Academic to vocational education shiit in emphasis
.Cammunity use of building. : .

1REGIONALTSM ﬁATEGORI

ﬂMErging of districf concept into fegiunal arganizagion, e.g., téginnal planning and
' fesearch cenLers. : , . : o ,

. r; : |
. J {
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APPENDIX 3

REGIONALISM CATEGORY (continued)

Regarding #2 « colleges, and high school levels of preparation, should be working
together - 2 more thorough coordination at all academic levels.

A total assessment of what we are trying to do in education rege:ding applicability
of education to realistic goals, This would require coordination of college
requirements, high school requirements, etc, There is much that is being taught
on the coilege and high school level, based on outdated philosophies of education,
that is totally unnecessary.




APPENDIX 4

OUTSIDE SOURCES WHICH HAVE CREATED AN AWARENESS OF SIGNIFICANT

"EMERGING CHANGES AS CITED BY INTERVIEWEES

Professional publications
Professional Administrative Drgaﬂizatiﬁné
Staﬁe Teachers Association
National Education Association
News media

Federal forms

Individual reading and research
National organizations

Personal contact

Reading

Conmunity

National programs

Personal reading

Working with peers

American Association of Scheol Administrators -

Literature in field
Other schools
Personal attitude
State‘Depaftmant
University

WN=REC Center

L



APFTENDIX 5

FACTORS THAT DIMINISH THE INFLUENCE OF A COOPERATIVE CENTER
CITED BY INTERVIEWEES AND ARRANGED BY CATEGORY

RESQURCES CATEGORY

Lack of personnel in the center.
Collecting data by inexperlenced personnel wheo antagonize others.
The difficulties in establishing the center - personnel problems in early staffing.
The inability of a non-profit oriented center staff and its associates to reach
total unanimity and expertise as to its purpose and procedure, thus diminishing
the effectiveness of a comprehensive team approach to "selling" the center concept.
Lack of financial commitment on the part of cooperative districts.
‘Faecility was closed before results were available.
Inadequate funding.

COMMUNICATION CATEGORY

Lack of the involvement of building level principals, teachers, service personnel, etc.
by the center - failure to adequately communicate center purposes to region con-
stituency -~ including public!

Pcor communications.

Poor communications.

Lack of communication.

Center or products not sold.

Lack of coopEfation by the district with its subordinate peaple who can benefit from
the center's offerings - i.e., lack of communication of events, programs,
in-service, ete.

Lack of “selling“ the programs to participating districts.

The necessary but lengthy forms at the beginning of any data collecting system.

Peoples relative ignorance in the proper way to fill aut necessary forms for good
record keeping.

' Lack of awareness by those ultimately affected by its efforts but not directly
assoclated with its personnel and/nr programs (I refer here to building levels
of operations: i.e., principals and teachers who are nct iﬁvolved in its ‘
governance but who receive its services indirectly). , :

The lack of an "instantly visible" service and/or product due to the very nature
- of the center's R & D effort, which is pr;marily aimed at creating output for
decision rather than "solutian strategies ."Ideas and concepts are tougher to
sell than gadgetry. Certainly, a film distributian center might fare. better. -

Travel ~ 228 miles travel to a board meeting lasting about 2 hours. '

- The - geggraphical (in our particular ‘cage) factors cf distance and sparseness make
this type of center difficult to. administer. R

- Remoteness - difflcult in- malntalnlng cgnnectigns.

Geagraphic separatian (specifically Nevada)

LS
B



APPENDIX S

PURPOSE CATEGORY

Inadequate philosophical support from higher admindistrative units,

General philosophical isolation of units caused by geographical and cultural
isolation.

Lack of long term commitment to concept by county units,

Lack of commitment to original purpose of center - feeling that planning and
avaluation are not really essential to school operation.

Fear that each district will not receive its share of service.

Lack of majority or pluralistic commitment to regional type programs and services:
most local agencies in spite of their "cooperative nature" operate independently
and bring their self-vested interests and ideas te be congidered.

Lack of active support by other governmental agencies who indirectly control or
compete with center activities as well as with those agencies its structure is
to serve,

Relative fear of giving up some local autonomy.

Lack of appreciation of the concept of shared services.

Skepticism in regard to value of such services to small schcel systems,

Provineciality by district administrations.

Lack of clear cut, uniform goals on behalf of participants.

The objectives of center - extremely difficult to meet in three years with limited
staff and equipment.

Lack of knowledge about its reason for being.

Inadequate delimitation of goals, (i.e., biting off more than can be chewed!)

Lack of assistance to schools,

Purpose not clear.

No coordination of needs, objectives between districts.

Purposes, goals, of center not clear.

Input not relevant to output.

Purpose not clear.

Expectations re: input and output,

Purpose of center mot clear.

Lack of absolute undérstanding by its governing constituents as to its purpose:
thus minimal direction is given beyond policy.

The political and social timeliness of its inception as well as the appropriateness
of its location. : :

Wrong type of approaching, i.e., cemputerleed accounting and pupil services.

The small enrollments of cooperating districts makes usage of computerized data
irrelevant and in most instances unnecessary except for specific factors.

Coneervetive, untrained bnards of schoel trueteee who are disinterested in such
rrojects..

Untrained status of most admlnistratnrs in the emall dietricte without backgrnuﬁd in

o ‘data analysis. : o :

'Cnmpeting with state department of educatien.r'

Lack of state depettment 1eaderehip.,ﬁ,.p* '

- Lack of state guideace., ’
Leck of support (contrcl, guidenee, ete ) ffcm.bcard af directars - perheps eaueed in

part by lack of finaneial commitment an the part Df ceeperetive dietricts.‘

[Lack of directives: from direetere.f'
~'The urben—rural eomplex of the state of Heveda. 4, e., the :urelaoriented center

ettempted to. serve a’ state  uhctien with little suppart f:om ite fuban eentere——
;’Dr from the state itself‘ ' e S P e L :

kb
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APPENDIX 3

PURPOSE _CATEGORY (continued)

Lack of state department of education support.

State department consultants and specilalists that published their evaluatian and
influence center staff selection.

Influence of state department.

State department projecting the program without guidance and presenting goals
as to what it would accomplish.

Narrow minded educators that look at stored data as an invasion of privacy.

‘School district officials that doa't thoroughly understand the long~range benefit.

The differing problems of the various districts.

The autonomy of the various school districts.

Requires too much district effort.

Districts small and independent.

Boards not all in support - some don't like federal aid.

Opposition to change.

Independence of districts.

Philosophy of administration.

[N
i)
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APPENDIX 6

FACTORS THAT INCREASE THE INFLUENCE OF A COOPERATIVE CENTER
CITED BY INTERVIEWEES AND ARRANGED BY CATEGORY

RESOURCES CATEGORY

Need for expertise not previously available.

Provide services which small district cannot provide for itself.

Offering services through this trained staff not available to the smaller districts.

Trained and experienced staff.

The advantages gained thrcugh resesrch and development.

The center, to a certain extent, have the time to devote to specific eduﬁatisnai
problems while we in the loﬁal school are generalists and must give our attention
to a multitude of problems. !

Well-trained, ambitious cooperative center staff, that can "sell" districts on their
products and demonstrate their products usafulness.

Adequate funding to meet the stated goals of the center.

Its ability to project problems that a school district may be having and possible
sol?ticn. This, of course, was just beginning to show upon termination.

Time!!!!! ) '

Providing service to the districts that the districts are not capable of performing
themselves -~ and ~ educating the districts of the potential, practicality and
need for such services.

The staff during the last year of the centers operation.

The selection of outside expertise (mon-region and non-state) who are directed to
‘support a center concept or program procedure with commitment through experience:
and not to be influenced by "in~house' bias and/or political restraint.

Stability of center staff.

General capability of staff personnel, :

Increasing awareness of necessity for such a cooperative center based on: (a) scarcity
of funds to accomplish by anesaif (b) expertise needed to develop and maintain
such programs. ‘ |

COMMUNICATION CATEGORY

Exteusive "in-the-field" operations with expert personnel such as Ted Braugh

‘Good communication/rapport - district - state.
Promulgation of 1ﬁformatian to other centers in the state and in turn, f°ceive and

disseminate other centers' fiﬁdiﬁgS and experiengesa '

Meaningful research.
Selling effectively the future grcwth pattern af a Qammunity - this will elimlnate

“the need for automation.

'Prompt and friendly answers to all questicns - befnre they are asked'
Someone to talk to - a neutral agency.- . : S

. Personal contact’ when possible. :

" Stress the local. benefits.

- Public relaticns, :
Building a service image from the s;art.

'Visdibility of ‘services.
. Dissemination pragedures.
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G

PURPOSE CATEGORY ~

Cooperation with the state department of education and university system,

Ability to meet perceived needs of district leaders.

Increased understanding of need and capabilities.

Learning that we all (each school district) share some preblem in common.

Having timely and needed in-service training programs and seminars relative to the
educational needs of the various districts.

Association with counties of same size with mutual problems,

The developing of an understanding amoung county superintendents of the need Df
services attempted by the center,

Staying with objectives.

The formation of a program advisory council which was composed of second level
management personnel who were directly involved with center personnel and
activities—~and had reached common purpose.

Regularly scheduled meetings of district superintendents aimed at focusing on one
concept-—that of center purpose and activities--rather than a petpourri of
other scheduled business-thus, toward the last year of operation the "region"
came to envision some common purpose.

Growing willingness to try something new and unique.

Growth on part of county administrators.

Demonstrate need to district (of district need).

Convince district of reason for center being.

Wide involvement in planning.

Product of wvalue to district.

Initial input from ''grass-roots" - the people affected by output.

More cooperation between state and districts.

More imnvolvement on part of people affected by project.

More cooperation between state and districts.

Strong state leadership.

Clear statement of purpose and agrQEmant on parc of clientsa,

Sell superintendents first.

1
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INTRODUCTION

The publication end distribution of this Resume cf WN-REC Projects
for 197071 -will serve two purposes:

1. Xt supplies the additional data/information requested
by the Federal Programs Division of the State
Department of Education.

2. It provides all interested parties a brief introductien
to the Center's 1970-71 projects. '

Readers are reminded that some of the special projects, especially
those associated with identifying leaxner needs, could be con—
firmed by cooperating districts only after contacts were made the
latter part of August. Also, much material supportive of the
projects i3 stored at the Center -~ collection forme, data cards,
computer printouts, research reports, etc. Any person needing
copies of this material is encouraged to request such from the
Center.




iIX.

';i'reasons of

DESCRTPTIONS

CENTER PROJECTS FOR 1970-71

WN~REC STUDENT INFORMATION SYSTEM (SIS) HANDBOOK

fa: use. by the Reginn 8 constituants and as part af the final

ESEA Title .IIT project report. The Handbook will consist of
sections on the SIS system design, system usage, research summaries,
data collection procedures, samples of print—-outs avallable (with
costs to users), and additional programs available (with cost).
Constant revisions and additions will take place per needs and ex-
periences within the eight-county region.

i
4

SIS USE

within the Region. The anticipated dissemination activities for _
the identification of user needs and matching of SIS .outputs in-
cludes: workshops, University approved seminars/courses, intro-
ductory sessions for non-professional groups, individual consulta—
tions, aud demonstration sess1onsi :

Promote effective uses ﬂffdatallnfnrmation result;n; from SIS

NEW INFORMATION SERVICES

Promote effective uses of special infarmatian gservices cemplimento;y
to the SIS. These shall include professional consultations. by
Center staff, consultations by Center hired consultants, information
packets from the WN-REC/Boulder Information Service (on call), :
Center Educational Planning Library, speaial semlnars and needs/
problems- sessions. :

LLEARNER-NEEDS”

Reveal and/or document perceived learner DEEdS w1thip the Region.'
1 8o doing, the SIS shall be utilized in part or in whole as the

:.student data base upon.which significant analyses are made. As
‘required, gther data shall be ‘incorporated in order to pruv1de
‘research breadth and make valid the flndlngs‘, Findings: and

tecnniquesrwiil be repﬁrted o appropriatg pe:sons/agencles.. Fér;r~

_ within the




3. Monitoring Experimental Curricula: Measuring attitudes of
students, teachers, parents, and public towsod newly instituted
curricula and correlating this with student successes in the
new courses. (See further description on page 4).

4. Curriculum Information Related to Student Success: Identifylng
course content and course descriptions and interrelating them
with student performance and student characteristics as stored
in the SIS. (See further description on page 5).

V. PUBLIC/PROFESSIONAL CONCERNS

Identify the Public/professional concerns about the public school
educational systems within the Region. Data gathering strategies
such as conferences, interviews and surveys shall be used. Among
audlences being cansidered are teacher units, trustees, 1eglslatars
government officials, PTA units, and the general business co
munity(s). Co-sponsovships by appropriate agencies such as the
Nevada State School Board Association and the Research and Evaluation
Unit (UNR) are being explored. -

VI. SIS PACKAGE

Eackag_,for adaption snd/or adoption within the State the Student
Information System as develqggd by the Center. Such action(s)
will result from field testing the package in two interested

districts = Lincoln and Nyve.

VII. NEW SIS DATA

As the Center works wifh the districts and/cr State in 8"1’1ﬂ7'

the $18 data base, additional data needs will be identified.

These will be analyzed as to practicality, pertinence, and pro=
ductlvity before they are incorporated in the SIS package or
recommended - for inclusion. - In all liklihood, much of the data will
- have been identified, tested, revised, and recommended for storage
as the result of the several learner nee&s projects. (See Project

IV. ahﬁva).rr

VIII. PILOT EURRICULUM/PERSONNEL DA?A

,Per discusslons ln the WNAREC Ccntinuatign Prnpnsal 1970—71, ang R
the learner needs projects, pertiﬂent data from- existing and/or = o
- mew data bases will be utilized. ~This usage will assist the: Center = ™
- in weighing the. impartanca of such ‘data as- future currlrulum and L
_persaﬂnel ata systems are- anticipated.~~- ' , : . %

aix..gcoNTINUiNG BEGIDNALfAGENcY

JfDetermine“vhe na&ﬂsldesires fcr a .con nuing reg;cnal igengy whléhl‘

“would’ eerfefdistricts in® Wéstern Nevada.




WN-REC
9/1/70

IV. LEARNER NEEDS APPENDIX

Pilot Project #1 - STUDENT PERFORMANCE INDICATORS

NEEDS STATEMENT:

The Churchill County School District, because of expanded vocational~
technical course offerings, is embarking upon an individualized,
prescribed instructional program at the secondary level for ell
students. In order to effectively institute an IPT program, it is
imperative that the school district's administrative and counsgeling
personnel have viable base line data on each individual youngster,
for the sole purpose of assisting the youngster in making the proper
vocational choice. :

PROJECT GOAL:

To initiate the first phases of a project which, when. eempleted in
future years, will provide a far more accurate student data base- ‘upon
which school administrators, counselors, end/er teachere can assist
youngsters in making the proper vocational eheiee upan enterlng
secondary educatlen.

PROCEDURES :

The Project Task Force w111 consist of Fentaﬂ Ray, Caunseler,'end Don
Johnson, Principal, E. C. Best Junior High School: Bill Hammer,
-District Director of Special Services; . Frank Bxewn, Voecational Educa-. -
- tion Geneultent, SDE;  Don Travis, Principal, and Monté Moore, = =
Counselor, Churchill Ceunty High School;: and Victor M. Byden, Jr.,
WN-REC Director. This group will be supplemented by tesbe—eeleeted
consultante and specialists. o } S

Of initlel enncern ta the Feree w;ll be (l) egreement upen a geal'_
(2) the- adoption ef-speeifie ebjeetivees (3) the recognition of -

project parameters;’ and (4) -the devel opment ef prajeet strategiee.
all to be real eed during the Fa 1 menth o e e -




Pilot Project #2 — THE EFFECT OF SCHOOL PERSONNEL
FACTORS ON STUDENT PERFORMANCE

The information on school personnel stored in the State Department

of Education's "Certification Information Program” data bank will be
interrogated along with the information on atudents stored in the SIS,
This will be done for two counties (Mineral and Humboldt) that have
expressed an interest in persomnel-student interactions. Upon com—-
pletion of this "factor analysis" the sensitive personnel. parameters
will be isolated and additiomal ones proposed based on the district's
needs and experience, and any applicable research. _ -

The purpose of the project is to relate personnel data to student per-
formance as measured by étandaraized.tESts;frecprded,schaol’perfa:mances,
and additional student measures wvhere appropriate. The resulting re-
lationships will be of value to the school districts involved in meeting

future staffing requirements.

Pilot Project #3 ~ MONITORING OF EXPERIMENTAL CURRICULA

Pershing county School District isrexpérimentigg'with}a-mipi—gqufSE;
concept. In any analysis of new curricula ‘it islﬂgeeESaty‘tp“mpni:dr
students and teachers with'an’eyg,ﬁé'ﬁeasﬁringjthe;ééng;uencyjqf the
‘course objectives and course outcomes -—- that is, was the course suc- -
13 yree 1st Pexshing County High School

~cessful? The Center has agreed to ass

‘1n monitoring their mini-courses.

méaSﬁzgﬁlé}ﬂéﬁjiﬁftéfﬁs'cf
easured) but in terms of .. -
8, teachers, administrators, -

“Much of the success of a mew curriculum.
student achievement (though this will: b
’atﬁitﬁdes,;qwgfdfthéJﬁéﬁfééﬁisés;fTSﬁuaent ,
fpa:eﬁtsﬁ,gnﬁldthers1inathe»caﬁﬁugity57'1ﬁs>SDE}pé
- tacted before, during and after th !
~attitudes measured.  The quest:
- questionnaires (7-point scale)
~about the course objectives, cot

, ﬁuésﬁiogﬁa;:gs will b
~specific group

will be con- =




Pllot Project #4 - CURRICULUM INFORMATION
RELATEDV';[O STUDENT SUCCESS

Two districts (Douglas and Humboldt) have indicated interest in
identifying and describing course offerings in sufficient detail that
analyses of atudent successes can be made by ercssafxling with the

SIS stored information. The curriculum descriptions will, of course,
“include personnel information whare ‘necessary. Histnrical data ecn

file with the districts will be used to identify recent curricular
changes and any pertinent changes in student behavior. Student measures
will include standardized tests, recarded marks, and aﬁecdotal reccrds ‘
where available. ,

The Center will. cﬁﬂtinue the Regional cgmpllatian aE the. course title
and numbering system as an integral part of the SIS. The .curricular
files, the persomnel files and. the SIS will be interrvogated using
suitable statistical téchniques (such as step~down aultiple linear
‘regression) to search for sensitive indicatars af studgnﬁ success.




A NEVADA EDUCATIONAL COOPERATIVE .
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1/8/71

A NEVADA EDUCATIONAL COQOPERATIVE

INTRODUCTION

At a state meeting of distxict school superintendents in Tonopah,
Nevada, December 10, 1970, some consideration was given to the
possibilities of establishing a fifteem—county regional service
agency beginning in July, 1971. The insertiom of this agenda

item was at the request of the two existing regional center Boards
= the Eastern Regional Education Center (Ely) and the Western
Nevada Regional Education Center (Lovelock). The regional
operations are scheduled to terminate Jume 26, 1971 upon the demise
of three years of federal funding.

The culmination of the Tonmopah discussion was a motion that the
two center directors, Victor M. Hyden, Jr. (WN-REC) and Lewis
Saxton (EREC) prepare a brief proposal for consideration by the
superintendents at their next meeting January 14, 1971 in Carson

City.

It is in response to the superintendents' request that this
proposal outline has been prepared. .

kad
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_ A
NEVADA EDUCATIONAL COOPERATIVE

L. PREMLSES

"Every child should have available to him a comprehensive program
that includes gemeral education, special attention tc the differ—-
entiated needs of the gifted, the average, and the slow learn=ar:
and programs appropriate In content and variety for both the
college~bound and those desiring vocational training’.

By circumstances of residence, many youth are not assured of qualirty
education or equal educational opportunity as the result of limited
enrollments, limited facilities, limited special services, limited
course offerings, and/or limited classroom learning situations.

In turn, opportunities, strengths and advantrages exist within the
rural/small school complex which must be recognized and assured

of continuity before any "crash' programs, unnecessary services,
and/or ill-advised changes are initiated.

These statements, and others available for additional documentation
in any extensive proposal, provide a basies upon which to discuss
the possibilities of establishing a fifteen—county educational
cooperative in Nevada.

II. THE INTERMEDIATE UNIT

In discussing any new or altered administrative arrancsments it
should be emphasized that the State has the ultimate responsibilicy
for the operation of a system of schools within its boundaries.
That all of the states have been obliged to delegate this responsi-
bility to local, or subordinate, sovernmental agencies does not
negate the fact that each of these subordinate, governmental
agencies operates at the discretion of the State's legislation.
This reminder becomes especially pertinent when considering any
possibility of Nevada's underwriting any regional complexes — in
six months, two years, four years, or at any point in a time-line.

Dr. Frank Heesacker, Northern Montana College, when reporting the
findings of the National Rural Shared Services Study (1968-69),

1 Floyd Falany, "Shared Services in Georgia", Geoxgia Education
Journal. (February 1968):12-17.




EREC/WN~REC ~ A PROPOSAL
1/8/71

conducted by the Northwest Regional Edueational Laboratory (Portland),
defined eight organizational structures committed to cooperatilve
efforts. They are:

Spontaneous Cooperatives

School Study Councils

Supplementary Education Centers
Intermediate Units '
Single State Small School Improved Projects
Multiple-State Projects

Regional Educational Laboratories

A National Federation

It is the fourth structure, the "intermediate umnit", that appears
to merit the most serious consideration when contemplating a
productive multi-district service agency in Hewvada. )

The intermediate unit is perhaps best recognized in its historical
role as the Office of the County Superintendent of Schools. However,
this "second echelon” (middle unit) is rapidly changing its profile.
School district reorganization efforts in nearly all states since
World War II have prompted many of them to establish units transcend-
ing county political boundaries.

The traditional view of the intermediate unit has held that this
structure serves as a downward extension of the State Department

of Public Instruction. Recent discussions on the role of this unit
have pointed to a newer philosophical position — that of the inter—
mediate unit as a service agency of the local districts. While this
unit should have responsibilities to both the constituent local
school districts and the State Department of Publi¢ Instruction,

the basic orientation of the intermediate unit should be to the

local school districte and its relationship to these districts should

be that of helper rather than master.

The creation of the regional or multi-district intermediate unit,

as opposed to the county superintendency concept, has been the most
active legislated administrative structure in recent years. In

New York these units are known as BOCES (Boards of Cooperative
Educational Services); in Colorado as BOCS (Boards of Cooperative
Service); in Wisconsin as CESE (Cooperative Educational Service
Agencies); in Texas as RESC (Regional Educational Service Centers) 3
in Nebraska as ESU (Educational Service Units), and in Iowa as RESA
{(Regional Educational Service Agencies). Others are in developmental
or implcecmentation stages in Oregon, Washington, Montana and
Louisana.

v
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ITII. A NEVADA EDUCATIONAL COOPERATIVE

It 18 proposed that an organization of rural/small school districts
be established in the State of Nevada consisting of the following
districts: Carson City, Churchill, Douglas, Elko, Esmeralda,
Eureka, Humbeldt, Lander, Lincoln, Lyon, Minersl, Nyve, Pershing,
Storey, White Pine. District membership,shailrbe voluntary and
shall be based upon participation requirements yet to be determined.

This regilonal organization shall be known as the Nevada Educational
Cooperative (NEC).

It will be noticed that the proposed title ignores the terms “rurai
or "small school'. The inherent problem in incorporating either

of these terms is best presented by Dr. Heesacker in the document
Project Report: Part One — Rural Shared Services:

"While the phrase 'rural America' holds a romantic,
nostalgic, 'Horatio Alger' connotation for many
urbanites, to the educators in communities of 3500
to 15,000 the implication that they are anything
less than 'metropolitan' is offensive. To attempt
to discuss 'rural education' with such persons
frequently results in his disinterest. However,
such persons are willing to discuss education in
speclific terms where their own districts are con-
cerned. The point to be made is that 1if one is
desirous of effecting change in rural schools, he
will need to find some term other than rural to
describe that which he wishes to change."

The term '"cooperative' not only has emerged in education within the
past few years, as introduced previously, but also would appeal to
a large segment of citizens within the fifteen counties ~ witness
the following:

“Farm people who are members of cooperatives have
become fully aware that, when their own unit of
production is small, they can compete with big
organizations only by joining forces and cooperating.
This well understood need is identical to that which
emaller school units have for providing an educational
program of the scope and quality considered essential
in smaller communities and rural areas.™2

Thus, the adoption of the term "cooperative" would provide an
extremwely important term for use in communicating with the large
agricultural community to be served.

2 Howard A. Dawson, Rural Education-—-—A Forward Look: Yearbook 1955,
Washington, D.C.: National Education Association, Department of
Rural Education, 1955, p. 60.
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IV. NEC OPERATIONAL CRITERIA

Basic to the successful operation of any cooperative is agreement
upon criteria or ground rules. Among those deemed essential are:

1. The focal point of all cooperative activities shall
be 1its youth.

2. The cooperative shall focus on what's basic to
education as well as on what's new in education.

3. Vital to the cooperative's success shall be the
direct and productive involvement of school/district
personnel.

4. The cooperative's governing Board shall consist
of member district superintendents.

5. The gaverniﬁg Board shall establish educational
needs priorities within the Region and direct the
Center staff’'s work accordingly.

6. The Center's staff shall work with district personnel
in developing services and programs responsive to
the governing Board's established educational needs.

7. The desires and requirements for local autonomy
(community, district, or school) shall be recagnized
by the Board and Center in all activities.

8. The Center shall not operate resulting services or
programs. It may conceive them, develop them, support
them, but operational details are passed on to other
hands.

9. The new cooperative shall attempt to build upon
successful services or programs inherited from
previous Nevada regional or multi-district projects -
especially the EREC, WN-REC and WSSSP.

=
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V. NEC GOALS

The following statements seem to present accurate, succinet, and
yYet communicative goals for the Cooperative and for the Center.

Cooperative's Goal

TO ADVANCE QUALITY EDUCATION AND EQUALITY OF EDUCATIONAL
OPPORTUNITY FOR THE YOUTH WITHIN THE REGION THROUGH

COOPERATIVE EFFORTS.

Center's Goal

To assist member ééﬁcéi'distfiéts in dévéiééing ﬁé@

and/or improved educational services and programs

which will meet the Cooperative'’s goal.

VI. POTENTIAL NEC OBJECTIVES

In the preparation of this proposal outline, a questionnaire was
submitted to each district superintendent in the fifteen county area.
It asked them to indicate their interests in potential services from
a Nevada educational cooperative. Services listed and described in
the two-page questionnaire were gleaned from existing Regional
services, previcus conversations with district personnel, letters
from districts and a perusal of national reports on multi-district
organizations. , : : '

The'WN—REC reeeived_cempleted‘questionnaires from eleven districts
representing 80 percent of the area's ADA.
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Table I

INEVADA DISTRICT SUPERINTENDENTS'
IN COOPERATIVE SERVICES

VVLntereatg;,

'i 2| 1
6|1} 2
33| 3
41 4] 4
2471 3
31 6{ 6
10 § 51 7
7] 8} 8
8191 9
9 {10 1é
11 {12 11
33 |11 312
12 ;3 i3
na J1s 14
Write-Ins

Assist Eval.. Research
Coordinate Data Process
Assist in Proposals

Develop Curriculum

Provide. Consultants
Coordinate In-Service Ed.
Provide Info. Services
Develop Inst. Materials
Develop Guidance Services
Davelop Psych., Health Serv.

Develop Coop. Purchasing

2| Involve Publie in Educatien

Asgist Reecruit Personnel

Repregent Rural Area
Data Use

H.S. Sgheduling

INTERESTS

r— —m
- - —L]
- - -
. T ]
—©
[
-®

¢ S

.z Based ‘On survay af 15 districts, excluding Glark and Washne a

‘zig)Small

FulToxs Provided b ERIC

average of seven districts with ADA'S under 2 ,000,
LL;Large = average of four districts with ADA's between 2,000 and 5, DOD.
c Cansensua = avetage cf all (eleven} districts resPanding. ’

ifnd [j

:I:R\K: Spearman Rank Ccrrelatinn bﬁtweenaiﬁk

= D 811 (Ea: 001)
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'A. AN _ANALYSIS

An analysis of the preceding reported superintendents' interests
(Table I) seems to reveal the following:

1. The smaller districts are more consistantly interested
‘in the potential services of a cooperative.

2. Only in the areas of data processing and information
services do the larger districts express more interest,

3. If a focal point is revealed for the cooperative
development of services and programs, it is "Develop
Curriculum’. In the questionnaire this item was
described as:

"Develop needed curriculum programs while
involving district(s) personnel."

The recognition of this common interest as a focal point for
Cooperative activities would strongly suggest the following:

a. Cooperative emphasis must be given to projects which
will result in the fastest possible insertion of
programs and products into the classrooms.

b. The earliest possible identity of the most critical
curriculum areas must be made by the member districts.

Identifying educational needs or problems within Nevada has been an
active process for several yearg. The most recent state-wide study,
Education in Nevada: An Assegsment for 1970, State Department of
Education, revealed the following top six imperative needs in Rural
and Remote Rural Areas:

Rural Remote Rural

1. Reading 1. Reading
2. Student Motivation ; 2. Student Motivation

and Guidance and Guidance
3. Diagnosing Pupil Needs 3. Program for Slow Learners
4. Claasroom Facilities 4. Teaching Personnel
3. Non—-Graded Program 7 5. Kindergarten Education
6. Teaching Personnel 6. Primary Education

Y
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Dr. J. Clark Davis, Director, Research and Educational Planning Center,
University of Nevada - Reno, and the director of the study stated on
page 80: ,

"All respondent groups and all areas of the State agree that
reading is the first ilmperative need end it is concluded that
this subject should receive the greatest emphasis in decisions
regarding the educational program of the State."

Other interests rated high by the eleven superintendents who responded
to the recent questionnaire will lend themselves effectively to the
development of curriculum - evaluation/research, data processing,
preparing proposals, providing consultants, in-service education,
information services, and instructional materials,

Of special importance will be the continuation and improved use of the
educational data/information systems developed by the two regional centers
since 1968. These systems, though gtill in need of more dissemination,
will provide a basis upon which to design and implement needs studies,
proposal documentation, and evaluation procedures.

Out of necessity this discussion of objectives or potential services has
been general in nature for two reasons:

1. Te be expansive might be presumptive for the authors.
2. The final design must originate with the member distriets

if it is to succeed.

B. Evaluation Criteria

When considering bases upon which services, programs, and objectives might
be evaluated, the following seem significant:

1. The extent to which Cooperative developed services or programs
are adopted by districts at distriet expense.

2. The extent to which districts continue membership in the
Cooperative ~ especlally if the "price tag" increases
following federal funding. '

3. The extent to which the State Legislature responds to possible
financial support beyond federal funds.

4. The Cooperative's success in obtaining special funds (private,
industrial, commercial, foundation, federal, state, etc.) for
specific projects and/or continuation of the Cooperative.
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VIII. NATIONAL SUPPORT PATTERNS

The necessity to analyze the financial support patterns for the
many emerging educational cooperatives in the stateg, prompted a
telephone inquiry te Dr. Frank Heesacker, Field Coordinator,
National Shared Services Study, at Montana Northern College. He
identified the following commen support characteristics;

1. The cooperatives' central offices, in terms of
facilities, personnel, and development funds,
are receiving their majoxr financial support from
the state legislatures ~ often upon termination
of a three-year federal planning grant.

2. New services to or programs for the cooperatives'
districts (such as data pProcessing, audio-visual,
information, in-service training, cooperative
purchasing, etc.) have been or will be adopted by

districts at the districts’ ezpense. Their

adoption quite often ftollows the davelopment and
testing of such activities using federal funds.

In other situations they were services or programs

imported from similar educational climates but

adapted to local needs and conditions.

It would seem fruitless to seriously suggest rhat the cooperative’s
central office, the Center, be supported totally by district funds.
On the other hand, consideration must be glven to the pogsibility
of the districts at least partially supporting a Center.

In light of the above factors, the authors present the following
"Projected NEC Budget" for consideration by the district superin-~
tendents.
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SUPPORT ALTERNATIVES

v . Altexmative "AY Alternative "B"

I. CENTER BUDGET

I. CENTER BUDGET

'
1
- | R—
A. Personnel
(71,000.~ * :
B. Travel o $92,350.00 '
(8,500.00) FEDERAL FUNDS!
: Obtained fxom a
C. Operation federal grant !
(12,850.00) for three years. ,

. $112,350.00

D. Program | ___ §20,000.00 , "~ FEDERAL FUNDS!
Development | DISTRIGT FUNDS!

L

All of the Center Budget
supported by a federal
grant for three years.

Obtained from member
districts on a per ADA
basis. Total uncertain
untll districts joining
are identified and ADA
formula ia adopted.

IT. DISTRICT SERVICES BUDGET IZ. DISTRICTS' SERVICES BUDGET

As a result of any combination of
credit possibilities on the left,
the total Regional credit shall
average no less than 1.00 per ADA
in the Region. Some district
credits which could apply are:

a. Purchasing the Sacramento .
Student Data Service. Same.

b. Buying and uSing VIEW in
achools.

c. Subscribing to the WN-REC
Student Information System
from the State. ,

d. Pu:ehasing'specialrcéﬁsgltant
services from the Cen;ef.

e. Joining other distri;ts in
sponsoring a special cansultant,
project, or study.

£. Subaeribing to = 1ibrary or
research ‘abstract service intrﬁ-
duced by a Centsr

o Dthers will emerge in future. years
Qo ‘as the result of cacperative wcrk.

. W g P g Geres M R e peem LTI . I T T e ——"
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A NEVADA EDUCATIONAL. COOPERATIVE
PROJECTED BUDGET

I. CENTER BUDGET

A. Pexrsonnel
~ Director, Research Specialist, Field
Coordinator, Secretary, Clexical, Retirement,
Retirement, NIC, Hezpitalization, etec. $ 71,000.00

B. Travel )
Centexr cars' (3) mileage, plus in/out

region expenses. 8,500.00
C. Operation :
Supplies, Telephone, Equipment Service,
Grantee Fiscal Service, Outside Audit ree,
Custodial Services, Vehicle Insurance,
Office Rent, Equipment. 12,850.00
D. Program Development
Funds for use in developing programs
or services specified in the NEC proposal.
Board established priorities and
objectives shall dictate uzses of this money. 20,000.00
$112,350.00
II. DISTRICTS' SERVICES BUDGET:
Consisting of NEC membership credits, earned by
individual districts during each operational year by:
1. A disgtriets financing the continuation of programs
or services which result. from regional projects
or have been introduced within a district by a
Center. , . :
2. & district reserving funds fer':pnttécﬁiggrwith
the Center for services of special interest or
concern to that district.
3. Supporxting a special project (coﬁsultan;,
visiting teacher, mobile unit, etc.) with other
- districts for a specific peried of time. :
Accumulated Credit $20,000.00
$132,350.00

1o
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WN-REC

POPULATION DISTRIBUTION FOR 15 SMALL COUNTIES

-
Humbnldt
1,723
Elko
@ 3,746
| @
Pershing u
671 r
* e
Lander k
722 a
170 White
) Churchill v s ° Fine
Storey —— @ 2.898 - 2,504
76 '
Ormsby . i _ 'l’
4:338 ~ .
Douglas —
1,786
y Mineral
ST ® 1,094
Egmer— h i
a];; tincoln
- 800

DISTRIBUTION LEGEND

TOTAL ADA = 24,977

(Total from September, 1970 ADA Reports) -
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COMPARISON OF TWO NEVADA EDUCATIONAL NEEDS ASSESSMENTS:

A RURAL NEEDS ASSESSMENT VS, A STATE-WIDE ASSESSMENT

by

' Victor M. Hyden, Jr.

Thééﬁéré'GQVBtough

January 13, 1971




SUMMARY

Comparing the rank ordering of educational needs revealed by two studiesls 2
done for different purpases, reveals a certain degree of agreement. The

respondents in the two studies agree that Curriculum Development and In-Service

Iraining of Personnel are high on the needs list, while Personnel Recruitment

and Information Services are fairly low on the list. Some discrepancies do

exist, especially as to the need for Evaluation and Research and Data Processing

assistance. However, the Superintendents outside the Metropolitan areas more

or less agree on their rankings of educational needs. The Superintendents

from the Western part of the State demonstrate falr agreement with Educators
throughout the State, while the Superintendents from the smaller non—metropolitan _
districts exhibit fair agreement with the’fanking of educationzl needs of the

rural (but not remote rural) population as a whole.
DISCUSSION

A recent memoranduml discussed the results of a survey concerning superintendents’'
interest in various cooperative services that could be offered by a Rural
Educational Cooperative. The results of that gurvey revealed high interest in
broad educational planning ébjectives (such as evaluation and research) and

low interest in more specific educational administrative services (such as aid

in fecfuiting of teéchers)- A comparison of the results of this survey with

the results of a state-wide assessment? disclosed a different ordering of

1 A Nevada Educational Cooperative, a<propesal outline, (Western Nevada
 Regional Education Center, Lovelock, Nevada, January 8, 1971). To be
discussed at a state meeting of schqal Superinﬂents, Carsnn City,

January 14, 1971. (pp. 6*7)-

2 Education in Nevaﬂa. An Asgessment far 1970 (Nevada Staﬁe Dapartment of
Educatlan, '1970), p. 31. : ‘

EKC o S 1 
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imperative needs. For example, comparing the rankings of Superintendents'

Interests in various Cacperative Services (Table I of Ref. 1) with the
Rankings of Educators' Imperative Needs in the area of administrative services

(P. 31 of Ref. 2) reveals an apparent dissimilarity:

Rank Rank
Ref. 1  Ref, 2
Curriculum Development 4 1
Research and Evaluation 1 7
Data Processing 2 1 ; 10

At first glance one might conclude that the results from the two Burveys are

this is not so.




Among the various reasons for the apparent discrepancy are:

1. The sample is different, Assessment in Nevada, 1970 utilizes as

"professional eduéﬁtgrs" the "superintendent of schools im each of
the districts, a random choice of principals eor vice-prinecipals,

and teachers chcsén randomly within each district ..... these groups
were salgcted in accordance with generally accepted statistical
sampling techniques from each of their respective pepﬁlaticns",B A
total of 208 éduﬂators were in thé sample. It seems that teachers
outnumbered the superintendents (and principals) in the sample by

a ratlg something greater than & to 1. The results, then, were
essentially ratings by urbam teachers diluted somewhat by a repre-
sentation of principals and by superintendents. The sample in

AiNevadaVEdgggtignalrCoﬂpg:a;;vg proposal consisted of 15 district

superintendents from the rural counties.%

2. The survey technique was different. The technique in Assessment in

Nevada was a forced choice method scored on rankings alone. The

Nevada Educational ngpgrativg study used a 5 point rating scale
that was scored and the results reported as a ranking. The results

in Agsessment in Nevada are reparted in a final. table as a cgmpusite

ranking of 15 imperative needs based on - the respondents having
ranked-the paftigular item amang»the-tap 4 (out af’lO)S in'their
final ranking of the hlghest rankings of the ten EEtEngiEES
Cessentially the tgp 4 items for each respcndeat out of the lDO he (

was asked to rank)i

3 Education in Nevada, 1970, pp. 2, 4.
4 A Nevada. Educaticnsl Gngperative, Table I (fullnws p. 6).-
5 -Education in Nevada, 1970, P 64. ,

6 Educatian in. Nevada, 132@,_pf 59.

Kﬁ' R fﬂ~x 3iﬁ@»
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The results of the survey in A Nevada Educational Cooperative are reported

as a ranking of all of the 14 areas to which the respondents reacted.

3. Only some of the categories in the Nevada Educational Cooperative
study are administrative service needs to which educators responded

in Education in Nevada, 1970.

In order to make a 1egitimate comparison between the results of
these two opinion surveys, the data in the two reports was reanalyzed
and an attempt made to find equivalent categories within each study.

Of the 14 interest categories in the Nevada Educational Cooperative

study, 11 could be equated to categories in Education in Nevada (10

categories appeared by name in the Education in Nevada study among

90 of the sub-categories listed, the 1lth category, In-Service

Education is a single broad category in the Education in Nevada

study). Three categories: Represent Rural Area, Cooperative

Purchasing, and Asseist in Proposals could mot be identified in the

Education in Nevada study. Recording the average ranking in the

identified sub-categories given by Educators, the Rural Sample and
the Remote Rural Sample results in thevfnllawing Table of Average

Rankings (in order of their appearance iﬁ the questionnaire used

in Nevada Educational Cooperative study):




TABLE 1
EQUAIING,CAIEGGRIES IN TWO STUDIES

___AVERAGE RANKING IN REF. 2

CATEGORY IN REF. 1  SUB-CATEGORY IN REF. 2  EDUCATORS RURAL  REMOTE RURAL
Curriculum Devel, - Curric. Devel. (9) * 3.48 3.76 4.18
Instruct.Materials Educ. in Planning Instr.
& Devel. Curr. (19) 4.79 4,94 4.79
Info. Services Libraries/Instr.Ctrs.(13) 4.63 6.81 6.25
Fvalua./Research Research/Evalua. (9) 5.65 5.26 5,92
Counselling and Paychol. Test and
Guidance Refer;al (1) 4.63 5.11 5.26
Psychol./Health Elem. & Jr. H. S. * * %
Services Guidance (11) 4,30 4.58 4.02
Data Processing Data Processing (9) 8.21 8.06. 8.28
Consultant Serv. Specialized Pers. (13) 5.10 5.29 5.52
In-5erv.Training In-Service Educatian*# - - -
Public Involvement School-Commun.Rel. (9) 4,99 5.32 4.58
Pers. Recruit. Teacher Turnover (6) 6.75 6.32 5.73
Support
Refers to the table in the Study. Education in Nevada, 1970, where the
sub-category appears. -
* Average of rankings for Elementary School Guidance and Junior High School
Guidance.

In~-Service Education, since it was a broad category did not have a specific
average ranking. Its placement must awalt ranking of the rankings and

then comparison of placement with the others in the Summary of Imperative
Needs, pp. 75-77 of Education in Nevada, 1970.




These same 11 categories appear (among 14) in Table I of Nevada Educational

Gpoperative in rank order fof-ail respondents and for the respondents grouped

As representing small (under 2,000 ADA) or large districts (2,000 to 5,000 ADA).
The data in Table I of that study was further divided into rankings of respondents
from the Eastern Region and from the Western Region. The rank orderings of the
11 categories of Ref. 1 (three excluded, see p. 5, above) as given by the five
groups: Congensus of All, Large, Small, Eastern Region, and Western Region,

are shown in Table 2.

TABLE 2
ADJUSTED RANKINGS, NEVADA EDUGATIGNAL COOPERATIVE

CATEGORY (REF. 1) — R S
SMALL LARGE CONSENSUS  (East) (West)

Curriculum Devel. - 3 3 3 8 2
Instruct. Materials 6 7 7 | 5.5%% 6.5%*
Info. Services 9 4 5 7 6.5 |
Evaluation/Research 1 2 1 3 1
Gounsélling/Guidance 7 8 8 5.5 9
Psychol./Health Services 8 9 9 ‘ 9 8
Data Processing 5 1 2 1.5 3
Consultant Services -2 6 4 1.5 o 5
In—-Service Training 4 5 5 4 4
Public Involvement 11 10 10 11 10.5
Pers. Recruit. Support 10 11 11 10 10.5

*Ranks based on ratings given these 11 items by Superintendents who
responded.

%k . ) , . , .
Ranks with tied ratings are given the average of the two rankings
involved in the ties.
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If we make the assumption that the average rankings for the sub~categories in
Table 1 are independent of each other and that each major category is equivalent
to the other, then we can rank these average rankings into an overall ranking.

The results are shown in Table 3.
TABLE 3

ADJUSTED RANKINGS, EDUCATION IN NEVADA

RANK BY GROUP

CATEGORY IN REF, 1 EDUCATORS ~  RURAL  REMOTE RURAL
FCurriculum Development 1 2 3
Instruct. Materials 6 4 5
Info. Services 4. 5% 10 10
Evaluation/Research 9 6 9
Counselling/Guidance 3 . 3 1
Psychol./Health Services v,4}5 5 6
Data Processing 11 11 11
Consultant Services 8 7 7
In-Service Training 2%* p** 2%*
Public Involvement ' 7 | 8 4
Pers. Recruit. Support 10 9 8

*Tied Ranks are given the average of the two ranks involved in the ties.

**pank arrived at by comparing ranking of Ineservice Sub—cagagarles
(Education in Motivating and Guiding Pupils and Education in
Diagnosing Pupil Needs) in Tables 23, 26, 27 (pp. 64~71) with the
rankings of the categories in Table 3,above,in those same tables.

For example, in Tables 23 and 27, In-Service categories rank below
curriculum but above School-Comm. Relations (Public Involvement).

In Table 26, In-Service categories rank .above School-Comm. Relations
(Public Invclvement), but not balaw curriculum), -

7




The ranking for In-~Service Training (a general category) was arrived at by

comparing the In-Service Training rankings in the Education in Nevada Study

with the other sub-categories in the final ranking tables (see footnote to

Table 3, above).

Comparison of Table 3 with Table 2 reveals some agreement between the two

studies (Education in Nevada and Nevada Educational Cooperative). Table 4

combines the results of the two studies into a common table of rankings:

TABLE 4

RANKINGS IN TWO STUDIES

CATEGORY _RANKS, REF, 1 __RANKS, REF. 2
s L ¢ E. W Ed . _.Rur R.Rur

Evaluation/Research i 2 1 3 1 9 6 9
Data FProcessing 5 1 2 1.5 3 11 11 11
Curriculum Devel. -3 3 3 8 2 1 2 3
Consultant Services 2 6 4 1.5 5 8 7 7
In-Service Training 4 5 5 4 4 2 -1 2
Info. Sexrvices 9 4 6 7 6.5 4.5 10 10
Instruct. Materials 6 7 7 5.5 6.5 6 4 5
Counselling/Guidance 7 8 8 5.5 9 3 3 1
Psych&l?/ﬂealth Serv. 8 9 9 9 8 4.5 5 6
Public Involvement 11 10 10 11 10.5 7 8 4

9 8

Pers. Recruit, Support 10 11 11 10 10.5 10

N&vada Educational Cooperative Study (Ref. 1):

S = Small Districts, Rural Nevada (ADA under 2,000)

= Large Districts, Rural Nevada (ADA 2,000 to 5,000)

= Consensus of Small and Large Dlstricts, Rural Nevada
Superintendents in Eastern Region

Superintendents in Western Region

=HEoe
o

*

Education in Nevada, 1970 Study {(Ref. 2):

Ed = Educators

Rur = Rural Districts (H. S. enrollment under 300)

R.Rur = Remote Rural Districts (H. s. enrgllment over BDO)




Examining Table 4, one can see that the greatest agreement (apparently) between
the two sets of rankings occurs between Small (S) and Rural (Rur). A similar
agreement between rankings occurs between West (W) and Educators (Ed). No

others are obvious.

Computing correlationst between the three rankings from the study Education in

Nevada and the five rankings from the study in Nevada Educational Cooperative

yields the following results:

Spearman Rank Correlatioms, Yyt

Ed _ Rur ~~  R.Rur
%k
5 .050 - 381 -.021
L .073 =.036 ~.373
c .032 .062 =.303
4 i
4+ %
W i « 295 -185 .055
*p .10
**p < .10

Of these calculated correlations, two approach significance.

The Superintendents of Small Districts in the Study of Ref. 1 rank the
categories in a manner similar to the total population in the Rural group of
the Ref. 2 Study- The Superintendents in the Western Region rank the

categories in a manner similar to the Educators of the Ref, 2 Study.

Spearman Rank Correlations, T., see Sidney Siegal, Non-Parametric Statistics

For the Behavigral Sclences (New York: MCGIaWaHiil lBSE), pp; 202=213.
+ '

The cﬂrzelatian between E and W 13, s = .588 (p<.05).

9
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-Mareﬁver, the Superintendents from the Large Districts in Rural Nevada rank
the categories in a direction opposite to that of the Remote Rural Population
(rg = =.373, p €.10). The Rurél Superintendents as a group (consensus) also
rank the categories in a direction opposite to that of the Remote Rural popu-

lation (is = ~-.303, p < .10). This may indicate that the Superintendents in the

rural areas of Nevada do not consider themselves as,béiﬁg,ag;isnlated,a$,épes,thé

general pgpulatiqanfighe remote rural areas. Especially is this true of the

Superintendents of the Larger Districts. The close relationship in ranking
of the Superintendents in the Western Region to those of the Educational
Population (rg = .295, r ~~.10) may demonstrate their close contact with the
Reno Metropolitan Area, a situation not enjoyed by the Superintendents in the

Eastern part of the state.

We can conclude, then, that these two studies of felt needsxafe'SQmewhat con—
sistent even though the populations for the two studies are quite digssimilar.

includes representatives of the

One of the studies: Education in Nevada, 1970
public as well as brecad representation from Educators at all levels, while the

other study: A Nevada Educational Cooperative, A Proposal Outline, includes

only Superintendents. Despite this population difference there is-some agree—
ment between the two studies concerning areas of educational emphasis. The
Superintendents of the Smaller Districts temnd to agree with the emphasis put on
educational matters that tha Rural population (but not Remote Rural populations)
dqes_ The less isolated Superintendents in the Western part of Nevada agree some—
what with tﬁe Rural populatigné‘ aséesémEﬁt, but ag:ée mﬂfé with ‘the Educational
experts as a group. The Supérintendeﬁts of the Larger éghaal Districts disagree
with the rankings of the Remote Rurél ﬁﬁpulagicﬁ, as do‘tHE'Superin;en&éﬁts in
the Rural areas as a group. | |
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A final evaluation questionnaire was mailed in May, 1971 to each
Superintendent, Assistant Superintendent, Program Advisory Council Member
(PAC) , Secondary Principal, Elementary Principal, Secondary Counsellor,
and Elementary Counsellor in the Regicn plus the most active State Title III
Advisory Council Members (a total of 75 questionnaires). Thirty-nine com~
pleted questionnaires were returned and means of the responses were compiled.

The questionnaire follows this discussion.

The tallies and the means (using 7 high, 1 low) of the responses are
shown in the following form. The respondents were then gathered into groups
and the mean responses were again tallied and normed (Tables 1 to 6) and
these results were graphed for easier analysis (Figs. 1 to 6).

The trends of the overall means (Fig. 1) indicated greater satisf&ctién
(if 2 higher rating means satisfaction) with participations and Center
services by the representatives of large districts (High School 300 members
or larger) than by respondents from the smaller districts. The respondents
in general felt that the center had kept them informed of Center activities
and seemed to rate consistency with original purpose at the same moderate
level, regardless of size of district. The desire to continue some or all of
the services was highly related to the rating of thelr value by the respon-

dents.




WN-REC a |
Loveloeck, Nevada 5/17/71

FINAL REPORT QUESTIONNAIRE

Dear Colleague:

Following are five questions relative to your profesaional reactions to the Center's
purposes and work during the past three years. Please place an X somewhere along
the rating scale for each query. Comments on the back. The results will appear in
the Center's final report. Please return this sheet immediately in the onclosed
envelope. Thank you!

Your Professional Position:

Superintendent  : Assistant Superintendent : Elementary Counselor :
Secondary Counselor ___ : Elementary Principal __* Secondary Principal :
Other ___: (Identify R R

1. Recalling your original understandings of the purposes for establishing a
regional center, to what degree was this Center's eventual work consistant with
those understandings? '

High  : K H N _ Low

2. If you requested and/or used any of the following Center information services, to
what degree were they of value?

Student Data Printouts (computer) High : 2 E: : : : __ Low
Center Research Reports ot T __ 3 T ___ s = §
Boulder Research Abstracts/Articles U R S oz : }
Stanford Achievement Test Reports o : : : : H

Mailed Pamphlets/Articles/Documents : : LR, : :

Note: Please identify any uses on reverse side - important!

3. To what extent do you feel you were kept informed of Center plans or activities
(workshops, courses, publications, visitations, etc.)? '

High ¢ _ : z : : ___ Low

4. If you participated in any of the following Center sponsored activities, in
general how would you rate their value to you?

University (Credit Data Course High ___ : : : : : : ____ Low
Data Seminars or Workshops U R S S : P
School Visitations , S O ¢ t :

Special Cenéet Staff Consultancies AL R S R :

5. If possible in the near future, which (if any) of the Center's Services to
districts would you wish to see reactivated?

IToxt Provided by ERI
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WN-REC

Lovelock, Nevada

FINAL REPORT QUESTIONNAIRE ~ RECAP
ALL RESPONDENTS

Dear Colleague:

5/25/71

Following are five questions relative to your professional reactions to the Center's
purposes and work during the past three years. Please place sn X somewhere along
the rating scale feor each query. Comments on the back. The results will appear in
the Center's final report. Please return this sheat immediately in the enclosed

envelope. Thank you!

Your Professional Positions
1

Superintendent HHL: mA.ssistant Superiuntendent //f : Elementary Cou
Secondary Ceunsslor 4 Elementary Principal 407 : Secondary Pri

ngelor
ncipal Ay

Other 7A4: (Identify Tit. I1I, PAC, Dir.., Special Service, U of Nev.)

1, Recalling your original understandings of the parposes for establishing a

regional center, to what degree was this Cent%r's eventual work consistant with

those understandings? HeL A /4 /

High = we P T B 7L £ 7 Jif Low 6.05

2. If you requested and/or used any of the following Center information services, to

~— 4;91

5.05
4-40
5.42
5.28

what degree were they of value? — - —— -
Student Data Printouts (computer) High jy/s: wir: 17 _é Lt 270 7 Low 4,37
Center Research Reports Ls_ éi_ ;rgé_ VR : )

Boulder Research Abstracts/Articles )/ SR A zjgé‘/ R A

Stanford Achievement Test Reports ”‘ N TML: "Z‘;&g P /s

Mailed Pamphlets/Articles/Documents L ?;;g’ My 2y ’/ A4

¥

Note: Please identify any uses on reverse side -~ important!

3. To what extent do you feel you were kept informed of Center plans or activities

(workshops, courses, publications, visitations, etc. )2 —
iy

> 4,81

High el : 1470 J1) 2 7 4f + 1] _ Low

4. If you participated in any of the following Center sponsored activities, in

general how would you rate their value to vou?

University Credit Data Course High / L 2/

Data Seminars or Workshops HiL: £ 5 2 gty 4 : 8
School Visitations /R l"i- TR S R T S
Special Center Staff Consultancies V7N TTE _éfé_ L 4 7

3. If possible in the near future, which (1f any) of the Center's
. districts would you wish to see reactivated?

— REACTIVATE (OR CONTINUE) SERVICES i _48.2% - YES

Services to

5.33

LR Low 4.75

5.08
5.67
J3.34

o ‘
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Table 1

TOTAL MEANS

SCHOOL RESPONDENTS IN REGION

OVERALL LARGE SMALL
1. Met Purpose? 4.37 4.35 4,38
2. Services of Value? 4.57 4.81 4.25
Printouts 3.91 4.33 : 3.13
Reports 4.90 5.18 4.60
Abstracts 4.00 4.G0 ' 4.00
SAT 5.41 5.58 5.20
Pamphlets . 4.91 4.77 5.11
3. Kept Infoérmed? 5.49 5.45 5.54
4. Participated? 4.79 5.15 4.33
University Course 4.00 4.75 1.00
Data Seminar 4.84 5.37 3.75
School Visits . 5.65 5.89 5.20
Staff Consultancy - 5.19 5.63 4.75
5. Reactivate Sexrvices? 50.0% 52.6% 46.2%
Total Ratings 4.22 4,37 - 3.99




1.

2. Services of Value?

MEANS OF SUPERINTENDENTS' RESPONSES

Table 2

Met Purpose?

Printouts
Reports
Abstracts
SAT

Pamphlets

Kept Informed

Participated?
University Course
Data Seminar
School Visits

Staff Consultancy

Reactivate Servireg?

OVERALL

5.00

5.00
4‘29
5.29

4.00

5.14

5.14

42.9%

LARGE

5.33



Table 3

MEAN RESPONSES OF

ASSISTANT SUPERINTENDENTS ~ PAC MEMBERS

OVERALL LARGE SMALL
1. Met Purpose? 4.80 4.00 6.00
2. Services of Value? 5.67 5.73 5.55
Printouts 4,75 5.00 4.00
Reports 5.33 5.50 5.00
Abstracts 7.00 7.00 7.00
SAT , 6.20 6.33 6.00
Pamphlets 5.50 5.50 5.50
3. Kept Informed? 6.80 7.00 6,50
4. Participated? 6.30 6.43 6.00
University Course 6.00 7.00 -
Data Seminar 6.33 6.50 5.00
School Visits 6.27 6.50 6.00
Staff Consultancy 65.50 6.00 7.00
5. Reactivate Services? 80% 100% 50%
6
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Table 4

MEAN RESPONSES OF SECONDARY PRINCIPALS

OVERALL LARGE SMALL
1. Met Purpose? 3.40C 2.33 5.00
2. Services aof Value? 4.27 4.00 4.75
Printouts 4.00 4.00 -
Reports 4.67 4.00 5.00
Abstracts 4.00 4.00 ——
SAT o 4.00 5.50 4,00
Pamphlets 3.00 1.00 5.00
3. Kept Informed? 4.50 3.67 5.50
4. Participated? 5.00 5.00 5.00
o University Course 3.00 3.00 -
Data Seminarx
School Visits 6.00 7.00 5.00
Staff Consultancy 5.00 - 5.00
ES. Reactivate Services? 407 33% 50%
7
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Table 5

MEAN RESPONSES OF SECONDARY COUNSELLORS

OVERALL LARGE SMALL
1. Met Purpose? 4.75 5.20 4.00
2. Services of Value? 4 .00 4.87 3.63
Printouts 3.72 4.20 2.50
Reports 4 .84 5.25 4.00
Abstracts 2.00 1.00 2.00
SAT 5.33 7.00 4.50
Pamphlets 4.40 ‘ 5.75 2.50
3. Kept Informed? 5.62 6.00 5.00
4., Participated? 4.39 5.07 2.60
University Course 2.50 " 4,00 1.00
Data Seminar 4.40 4.75 3.00
School Visits 4 .80 5.50 2.00
Staff Consultancy 5.60 5.25 3.50
5. Reactivate Services? 37.5% 40% 33%
8




1.

2. Services of Valua?

MEAN RESPONSES OF ELEMENTARY PRINCIPALS

Table 6

Met Purpose?

Printouts
Répcrts
Abstracts
SAT

Pamphletsg
Kept Informed?

Participated?
University Course
Data Seminar
School Visits

Staff Consultancy

Reactivate Services?

OVERALL

3.62

3.33
2.33
3.50
3.00
4.25

3.25

LARGE

5.00
4.00

5.00

66.7%

e
e
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The groups that rated the Center services and participations highest
were the Assistant Superintendents, PAC group, Secondary Counsellors and
Elementary Principals, with members from the larger districts giving the
highest ratings. The desire to continue some or all services follows these
same trends for these groups, with the Assistant Superintendent -~ PAC group
and the Elementary Pfincipals most eager for continued services. The trends
for Secondary Principals run in the opposite direction (the highest ratings
for value of services and continue services came from Secondary Principals
in the smaller districts. Both the Secondary Principals and Assistant
Superintendents ~ PAC members from the smaller districts felt a high consis-
tency of purpose, while these same respondents from the larger districts felt

that the Center was much less consistent with the original purposes,

The trends among the Superintendents are not as consistent. There
seemed to be less satisfaction with Center participations and hence less of a
desire to continue services among the larger districts. However, the Center
services were more highly valued and the Centers consistency with the original
purpose more highly rated by the large district Superintendents than by the

smaller district superintendents.

The high rankinges of Center Services and participation iﬁ activities by
both the Assistant Supérintandent - PAC group and the Secondary Counsellors
and Principals éf the largef‘distrigts may point to the emergence of a highly
active middle managemeﬁt staff gfcup in the large districts that has not
emerged in tha smallef distric;s = still governed by the traditional line
approach to school administration; The Center's activities in gaﬁaral centered
eon theserindividﬁals as key personnel in their iespectiye disfriats and the

individual's success in acting as a middle-man or clearing house for Center

16 -
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activities may be reflected in these ratings. The smaller districts, perhaps
because of their traditional organization and lack of pressing need for change
to meet growing pains may not have yet developed a group of active middle

managers.

b=
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SUPPLEMENT
USES OF THE STUDENT INFORMATION SYSTEM

INPUTS AND OUTPUTS: RAW AND INTERPRETED DATA

In addirion to the Final Report Questionnaire mailed out to
personnel in the Western Region, an interview of selected personnel
was performed utilizing the check-list that follows. The purpose of
the interview was to determine who used the many products and services
of WN-REC and what effects on school operations are identifiable as a
result of that use. The check-list used during the interviews is

enclosed.

~Table 7 shows the results of the interviews. The rosponses from
the two types of scheol districts are similar until one reaches the
questions: Changes and the questions which follow. In these areas
the large districts score quite differently - fewer changes seem
ﬁecessaf?, more bad effects (largely morale type problems) are identirfied
anﬁ fewer good side effects or more bad side effects are identified.
Interestingly enough, the smaller districts report no cases of bad
effects while citing moderate proportions (but higher than do the‘”:

larger districts) of good effects.

The "acceptance" is a weighted average of each of the percentages
in the table expressed as a positive effect (e.g., for large schools
13.7% say bad effects were ocbserved, therefore 86.3% say no bad effécts
were observed; this is used as the "positive effect" fgr averaging pur—
poses). TUsing this method of weighting the responses we find that the
small districts "accepted" the student information system to a greater

ERIC
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CHECK LIST

WESTERN NEVADA REGIONAL EDUCATION CENTER
USES OF THE SIS

BY SCHCOL PEOPLE IN WESTERN NEVADA

Use = Who Used?

Superin;endeﬁt

Asst. Superintendent
Clerk

PAC

Sec. Prinecipal

Sec., ﬁgunselgrs

Elem. Principal

Elem. Caunselors

Teachers

School Board

Was Training Required for their
Use? (Check if Yes)

Was Lead and Lag Time Necessary
for Absorption? (Check if Yes

Was Organizationa’ Commitment
made for us? {(Check if Yes)

How Flexible did you find the
System? (4 if flexibile,
- 1f inflexible)

(+ 1if needed, - if not needed)

ERIC
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Students

Stracts Supplied

Data Forms
Printouts
Results

on Teachers
New Curricula
Pamphlets & Ab-
Course
Listings

on
Tech. Reports on

Use of Student
Tech. Reports
Tech. Reports

Stand. Test

SIS

Results (Check if ves) -

Beneficial to:

Students

Teachers

Administrators

Curr. & Operation?

Community?

Bad Effects

Students

S N—

Teachers

Administrators i :

Curr. & Operation? :
Community?
Side Effects
Good
Bad :

Q- ) :jg§lf ;
ERIC 20
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Table 7 — Total Means

School Respondents in Region

Large Small
Districts Distriects
_Checklist Question . , (%) **% ¢ N Overall

Who Used (80)% 30.0 30.0 30.0
Training, Lead, Commitment (24) 57.7 59.8 59.8
Flexible (24) 75.0 75.0 75.0
Changes (24) 41.7 78.2 60.5
Good Effects (40) 33.7 35.0 34.4
' Bad Effects (40) 13.7 0 6.9
S8ide Effects - Good (8) . 18.8 50.0 34.4
Side Effects - Bad (8) 56.2 o 28.1
Average "Acceptance'+ 37.4 51.4 45,2

(Weighted)

* Numbers in parentheses indicate the raximum possible score for that
question (or set of questions)

** Entries in the table are Propdrtion of total possible score (number
of squares checked), or in the case of the questions: flexible and
and changes, a weighted score.

+ Weighted mean of percentages in each category measured in "positive
direction. '
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exﬁénﬁ than did the larger districts. Why did smaller districts
express a greater degree of acceptance (on this measure) than did
larger districts? Perhaps this computer-based analysis system is
giving the smaller districts something they never had before — and
they are small enough to spread the word by conversational techniques.
The larger districts, on the other hand, may see the computer-based
analysis system as merely a supplement to services they already have -
this, coupled with a larger number of people may inhibit the spreading

of the information by word of mouth. In short, people discuss some-

thing new but not something that is merely supplemental.
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A Series of Miscellaneous Bulletins, Announcements
and Letters Pertaining to Some of WN-REC's Activities

During 1970-71 Follows:




WESTERN NEVADA REGIONAL EDUCATION CENTER

TO: PAC MEMBERS : " DATE: July 7, 1970

SUBJECT: SPECIAL MEETING OF PAC AT SQUAW VALLEY, JULY 15, 1970

A recent conference with the PAC Chairman, Bill Hammer, resulted in the
decision that we hold a meeting of the PAC one evening -during the week of
the SDE-EPIC Planning Workshop in Squaw Valley, July 15-17. We selected
the evening of Wednesday, July 1Sth - Immediately following dinner in a
Toom to be announced later. -

0f immediate concern to the districts and the Center is the follawingli
stipulation contained in the Department's grant award letter of June 17,
1979:

“"A listing of the specific, measurable objectives to be accomplished
during the third grant period. Saild objectives shall be prioritized
by anticipated process and ' product outcomes and shall include the
application of the student information system to the assessment of
learner needs in the Region."

- ' Follow-up discussions with Department personnel were so general as to pro-

vide few "leadsa" or specifics. OFf course, the Center staff has some ideas
&.ud perceptions but 1t does not wish to commit them previous to exploratory
conferences with the PAC, members of the Board, and other concerned parties,
The Center must, however, answer the above request by September 1st, Thus
our desire to discuss "assessment of learner needs in the region" with you

July 15th.

The second item requiring discussion is the projected data utilization
workshop requested by the Board. It will take place in Fallon on August
Zlst. The elght Superintendents will request that gll administrators,
aspeclalists, and Center staff personnel attend. The purpose 1s to inform
participants on ways in which the data collected, stored, and disseminated
by the Center, can be of help to the districts, ‘

If the day is to be profitably spent, the Center staff must have guggestions
from Regional colleagues. What are the real factors necessitating the
workshop - knowledge, skills, communications, attitudes, or what? What
might be the content of the workshop? Should a consultant and/or speaker
be retained? 1If 80, what type? We want the day to be worthy of the time
and efforts of the districts’ participants, -

Hope to see you the evening of July 15th at Squaw Valley, If not, a Center
staff member will Lry to confer with you before August 1st,

b
£
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WESTERN NEVADA REGIONAL EDUCATION CENTER

- LOVELOCK, NEVADA 89419

A e

TO: WN-REC BOARD, PAC, AND SELECTED CENTER ASSOCIATES

SUBJECT: CLELAND-KING PROJECT MANAGEMENT RETREAT,
SQU:T VALLEY, JULY 19-21

Dear Colleague:

During a recent excursion (vacation) to Sacramento, I learned of a
Yproject management retreat" being planned by the Educatlional Resources
Agency (ERA) - the multi-county Title III supplementary center in
Sacramento. The enclosed material will introduce you to the retreat
and the consultants, Dr. David Cleland and Dr. William Kirg,

Workshops conducted by these consultants during 1969-70 in Californis )
have resulted in several school districts and county offices revising
their project management approaches and/or adopting new organizational
structures. When considering techniques and procedures for converting
to PPBS, the districts/counties have found their ideas and experiences
extremely helpful. :

Of necessity, ERA has restricted participation to fifty '"Californians.
Fortunately the WN-REC staff was extended an invitation. However, ERA
has extended a special invitation to Center identified personsz to
"observe" all or parts of the retreat. Thus this notice to you.

You would find the exposure to their Presentations well worthwhile.
While the Centér cannot underwrite any expenses incurred, it will
obtain programs, instructional materials, and resulting reports for
those who visit the retreat. '

If you are interested in being an observer (possibly even a partied-
pant if ERA's enrollment permits), please let me know as soon as
possible so that T may inform ERA. Your interest will not be taken
as a commitment to attend. It will merely permit the Certer and ERA
to plan accordingly.

Sincerely,

FZ
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WESTERN MEVADA REGIQNAL EDUCATION CENTER - LOVELOCK., NEVADA 89419

JaccIfays

TO:  WN-REC DISTRICTS AND ELKO COUNTY 9/10/70

- SUBJECT: DROP-IN CPIR WORKSHOP AT CENTER 9/18/70

Dear Colleague:

At the request of a few districts, we have made arrangements
for a representative of the SDE (Kay Palmer) to be at the
Center on Thursday, September 17th. During this time he will
be available to help district representatives complete their
federal Consolidated Pupil Information Report (CPIR). You
are invited.to drop-in any time between 10:00 and 3:00 that
day and request his assistance. '

vmh/msm
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WESTERN NEVADA REGIONAL EDUCATION CENTER - LOVELOCK, NEVADA 89419

~d@y

TO: WN-REC BOARD AND PAC MEMBERS September 15, 1970

SUBJECT: CENTER PROGRESS REPORT

This report on the Center's activities is submitted for your examination.

Projects' Resume:
Enclosed is a copy of the Resume of WN-REC Projects for 1970-71. Of
particular interest to the Center's regional colleagues will be the
brief introductions to some "Learner Needs Projects" (pages 3-5).
These projects will encourage some significant applications of the
student data base in analytical situations. As each learner need
project progresses, all districts will be informed so that they may
"audit" the activities if they so desire. When possible, significant
presentations will be correlated with PAC and/or Board meetings.

WN-REC Research Reports:
During the summer, Ted Brough, Research Specialist, has analyzed data
from the Student Information System. The results, while réetaining
the districts' anonymity, are published in brief booklets and are
summarized cn,s;ngle sheets. Tollowing discussions with the partici-

pating school or district, the publications are distributed to
interested persons - PAC, Board, state committees, SDE, etc. The
summary sheets receive much broader distribution.

SIS Handbook: ,
The Center staff is writing and printing a SIS User's Handbook. It
will be distributed to all prospective users during October. Some
handbook sections are: System Design, Computer Programs, Research
Summaries, Collecting Data, Available Services, and Sample Printouts.
This activity will result in a single reference handbook to serve
all possible persons/agencies participating in the SIS.

Data Printouts:
As student data computer printouts are rece;ved from the State Data
Center they are forwarded to participating districts. Verbal ex-
planations accompany the sheets when possible.

Unfortunately, the state computer center has informed us that data
-updating/additions cannot be handled by them until November - contrary
to our hoves of last spring. When the time is appropriate, districts
will receive instructions and assistance on this relatively simple
procedure. In the meantime, districts should save all distributed
printouts for use later this fall.

R~ )
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Data Collectors' Workshop:
On August 6th a data collector's workshop was held at the Center.
As a result of considerable "give—and-take" on data collection
problems, procedures, and needs, several excellent recommendations
were made to the Center. These will be incorporated in the new SIS
Handbook.

The participants requested a regional meeting of data clerks in
order to exchange ideas relative to record keeping procedures in the
districts. The Center will arrange such a session if at all possible.

FuturerGente:ﬁﬁanfe;ggges:
The Center is making arrangements to sponsor several conferences
within the Region this fall:

"Junior High Student Decision Making" - a report and discussion
about the Folsom (Calif.) student decision making project.
Though primarily intended to augment the Churchill learner need
project, this presentation will be of interest to many regional
educators.

"Project VIEW" - an introduction to the purposes, procedures,
and materials of project VIEW - Vital Information for Education
and Work. It will be presented by the Sacramento County Office
of Education. The Center has a complete set of VIEW cards and
printed materials plus a portable micro-reader.

"Rural Shared Services" — an introduction to exemplary rural
multi-district educational programs discovered or developed by
the Northwest Regional Laboratory. This session, conducted by
the Northwest Laboratory, will be of special interest +o all
persons investigating the improvement of rural education via the
regional, multi~district, shared services, or educational coop
approaches.

Data Analysis Training Sessions:
Having established an operatiomal student data base in all districts,
though not at all grade levels, the opportunity for data analysis
exists. The staff is planning to offer introductory sessions on mani-
pulating student data so as to reveal or confirm student needs/problems.
These sessions will be held this winter if interest and/or enrollment
warrant.

UNR Graduate Students:
Arrangements are being made with Dean Cain and Dr. Jack Davis to retain
the services of some graduate students this year. Employment arrange-
ments will be made through Davis' planning unit but research activities
will be assigned and supervised by the Center. At various stages in
the Center's projects the special talents of these students, plus
faculty members, will be utilized.

Secondary Course Titles Handbook:

~ This publication will (1) list all courses reported to the Center;
(2) identify parent schools; and (3) attach a state-wide usable code
number. This report will be of particular interest to secondary
curriculum analysts and any agency planning computerized secondary
services.

-2 - e o
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Dear 7 | October 12, 1970

For over a year educators in Western Nevada have been receiving

information/printouts from the Boulder Information Retrieval Center.

These have been possible as a result of WN-REC's contacts with the
Boulder Center and through the utilization of ESEA Title III funds.

Boulder recently inquired as to the possibility of Nevada's joining
their Six-State Network of Information Retrieval. This Center
forwarded the inquiry to the Nevada State Department of Educatiom.
With the understanding that there could be no advance commitments,
they approved my arranging a presentation in Nevada. Such will be
held at the Cal=Neva Lodge, North Shore, Lake Tahoe, Tuesday,
October 27th at 9:00 a.m. It should last approximately one hour
plus any discussion.

Considering your interests in educational data/information, we
thought you and/or your representative might be interested in at-
tending the session. Your reactions to the presentation would be
of considerable value in considering the possibilities of Nevada
joining the multi-state information network.

Please [ind enclosed a copy of an article introducing the service.

Slneerexgr

e
LA /E"'"

Victor M.
Director -

LJ’()

<
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AT BOULDER CENTER

INFORMATION RETRIEVAL SEARCHES EDUCATORS’ KEQUESTS

"Services of the Informa-
tion Retrieval Center of the
Northern Coloradec Educationai
Board of Cooperative Services
are readily available to all
7 member school districts,"
according to Information Re-
trieval Director William H.
McCleary. The Center provides
educational research and re-
source material for teachers,

‘librarians, teacher aides,
administrators, and parent
study groups requesting infor-
mation. These school person-
nel contacting the Center re-
ceive information in the form
of abstracts (summaries) of
research and resource mater-
jals printed by the Center’s
computer to match their request.
In addition to the computer's
printouts of abstracted infor-
mation, the Center provides
manual search services conducted
by the reference librarians.
Two project reference librar-
jans provide annotated 1ists
and summaries of print and
non-print materiais and re-
sources requested by people
using services of the Center.

Mr. McCleary describes a.
requestor's use of the Infor-
mation Retrieval Center's-

. services in this way,"An indi-
vidual with a question, area
of interest or problem of an
educational nature contacts
the Information Retrieval
Center by phone or letter.
Members of the Center's staff
analyze the request and assign
educational key words or de-
scriptor terms matching the
request to the problem area.
These terms are fed into the
computer and abstracts are
selected from the stored data
bank of educational informa-
tion . Reference librarians
simultaneously research the
individual’s request at Tocal
libraries and reference centers,
The final result is a pro-
Tile of the latest research
»5 s, dissertation sum-
ERIC

IToxt Provided by ERI

- country.

maries, periodicais, books,
and other pertinent informa
tion which is then compiled
and mailed to the requestor,

Mr. McCleary mentions
that "New information is con-
stantly being stored in the
Center's data bank with ab-
stracts covering many sources
The major area of input comes
from abstracts written and
placed in the system by the
U.5. Office of Education's
20 Educational Resources In-
formation Center (ERIC) Clear
inghouses located across the
, ERIC Central in
‘Washington, D.C., publishes
a monthly document, Research
in Education (RIE),a compi-
ation of abstracts from all
the clearinghouses.

After he receives the pro-
-file of educational. informa-
LOCATED iN BOULDER

. Mew C

William McCleary, Direc-
ter of the Information Re-
trieval Center of the BOCS
i< on the advisory board of
the Clearinghouse for Social
Science Education, recently
established at 970 Aurora,
in Boulder. ChESS, the new-
est of 20 clearinghouses in
the U.S. Office of Education’
Educational! Resources Infor-
mation Center (ERIC) network,
js jointly sponsored hy the
University of Colorado and
by the Social Science Edu-
cation Consortium, Inc. (SSEC)

Director of ERIC/ChES!
is Dr. Nicholas Helburn,
Professor of Geography at
Western Michigan University
during the past year, and
former director of the High
School Geography Project iin
Boulder from 1964 to 1969-
Associate Director is Dr.
Irving Morrissett, Executive
Director of SSEC and Profes-
sor of Economics. Mrs. Vio-
let Wagener, ligrarian and
former ESEA Title III Dir-
ector, is Assistant Direttor.

tion relevant
the requestor
full document
he would like
in microfiche
from the Eenter.

tec his request,
may order any

of an abstract
to study further
ovr hard copy
The Infor-

mation Retrieval Center s

now providing services to
school personnel throughout

the state of Colorada as well
as expanding the scope of its
present services and develop-
ing training programs to in-
clude the states of Utah, Wyo-
ming, South Dakota, Washington,
and Oregon.

Transparency presentations
and a tape-slide talk descri-
bing services of the Informa-
tion Retrieval Center, given
by members of the staff, are
avajlable on request to fn-
terested and potential users,
by contacting the Center.

learinghouse Opens

Established in May, ChESS
began to scan current research
and research-related docu-
ments in the fields of social
studies and social science
education for inclusicn in
ERIC's two major mpnth1g pub-
lications: Research in Edu-
cation (RIEJ and Current
Index to Journals in Educa-
tion (CIJE), a monthly anno-
tated index to more than 500
journals. Two ChESS Infor-
mation analysts abstract and
index 30 to 5C documents a
month for RIE, and annotate
articles from 14 journals
of interest to social studies
and social science educators,
for CIJE.

Informatcional publications,
tape-slide presentations, and
other programs will be designed
te facilitate exchange of infor-
mation among profgssiona1 or-
ganizations, local school dis-
tricts, state and regional agen-
cies, businesses, and other
education oriented groups.
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TO: WN-REC BOARD AND PAC November 9, 1970

INVITATION TO
SACRAMENTO STUDENT PERSONNEL SERVICE PRESENTATION

One of the Center's projected activities for the current school
year was the introduction of the Sazramento Student Persomnel
Service on a pilot ‘basis within the Region. The Churchill County
SchooX District has expressed interest in exploring the potentials
of such a program.

Monday, November 23rd, at 10:00 a.m. the Sacramento Regional Data
Processing Center will present a two-hour ‘introduction to the
student package (scheduling, grade reporting, attendance account-
ing, California student profile, etc.). Tt will be held in the
Board Room at the Administrative Center, Fallop, Churchill's
principals, counselors, and central office staff will attend this
meeting.

All interested persons from within the Region are invited to
attend that morning meeting. Any group of two or more planning
to attend should notify Bill Hammer (telephone 423-5111).

This student package 1s similar to the service adcpted by the ' -
Eastern Center two years ago and being used by some secondary :
schools ‘in that Region. The Sacramento operation has developed
a limited elementary grades package which will be introduced in
Fallom.




WN-REC

11/70
EDUCATIONAL INFORMATION,
NEEDS OF NEVADA ’
LEGISLATORS, 1971-A STUDY
PROJECT GOAL: TO PROVIDE APPROPRIATE NEWADA EDUCATIONAL.

AGENCIES WITH INFORMATION RELATIVE TO
LEGISLATORS' NEEDS DURING THE 1971 SESSION
OF THE NEVADA STATE LEGISLATURE.

OBJECTIVE I ‘- Identifying Data/Information Needs

TO IDENTIFY THE ANTICIPATED EDUCATIONAL DATA/INFORMATION NEEDS OF
ASSEMBLY AND SENATE MEMBERS SERVING IN THE 1971 LEGISLATIVE SESSION.
SUCH IDENTIFICATION TO RESULT IN A PRINTED REFORT (100 COPIES)
SUBMITTED TO WN-REC BY THE CONTRACTUAL AGENCY NO LATER THAN JANUARY
5, 1971.

The Report shall incorporate an analysis of the following factors:

A. The Legislators' identification of the major educational
issues or concerns which they anticipate will confront the
Legislature during 1971 and those which wmight become
significant in future sessions. . :

B. In light of the responses to the preceding factor, the
identity of types of educational information having the
most potential value for use in making legislative decisions.

C. The identity and rating of those educational type sources of
data/information previcusly utilized by legislators plus the
extent to which ncﬁﬁeducatiﬂn type sources (mass media,
ftiends, informal graups, etg;) are relied upon.

D. The didentity of significant baékgzcund data on rgspénding
legislators - 1egislative, professional, and personal.

OBJECTIVE II - Disseminat;ng Needs Rﬂpﬁrt

. 'm DISTKIBTYTE WITHIN FIVE DAYS OF AGC.EPTAHEE COPIES OF THE REPDRT
TO APPROPRIATE AGENCIES AND DISTRIBUTE BEFORE THE START OF THE
'LEGISLATIVE SESSION A NEWS RELEASE PERTAINING TQ FACTDRS “A“ "AND "'B"™
UNDER DBJECTIVE I.

RO
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1/19/71
DATA/ INFORMATION WORKSHOP #1
PREPARING A WINNING PROPOSAL
Place: Reno area (enrollees will be informed where).
Dates: Wednesday and Thursday, February 10-11, 1971%.
Times: 10:00 ~ 12:00 and 1:00 - 4:00 each & .
Purpose: TO UPGRADE PARTICIPANTS' CAPABILITIES IN
PREPARING VARIOUS TYPES OF PROPOSALS
(federal, state, foundation, school board, etc.)
Enxvollment: No enrollment beyond Monday, February 1, 1971
in order to determine printing and materials
requirements.
Participation: Limited to twenty persons with WN-REC area

constituents receiving preference 1f the
situation arises. Each partlcipant pays his
OWTL eXpenses.

University Credit:None has been arranged but the possibilities
of attaching participatian credit to a
proposed spring data usage seminar is being
explored. If such results, enrcllées will
be so informed immadiately.

WORKSHOFP LEADERS

The Western Nevada Regional Education Center is pleased to have
arranged this workshop for its constituents - primarily. because of
the outstanding cansultant firm which has: been retained —— _
R. E. Corrigan Associates of. Anaheim, . Califarnla.u Dr. Robert Corrigan
is considered one of the nation's leading system analysis, educational
planners, data analysts, ‘and project’ develcpers., Among his credits
are (1) the proposal which founded the Oakland. Community College
concept in Michigan (a total self-directed learning school);

(2) Operation PEP in Californias; (3) program SAFE (A System’ Approach
 For Education); and (4)- having been Vice-President, Instructinnal
Divisien, Litton Industrles. ‘He ‘and his’ wife, Batty, ‘have cnnducted
many successful PPBS, management, and education planning Wcrkshcps

for publie schoel systems. Betty was a classroom teacher previous

o her concentration on developing student- perfcrmance Dbjegtives

and classrcum planning Ee:hniques.

SRR o oA




WORKSHOP DESCRIPTION

Starting at ten o'clock each morning, the Corrigans will guide
participants through progressive activities — all of them pertaining
to the workshop's purpose. Some of these activities are discussions
on proposals content, developing checklists, data usage, writing
objectives, suggestions on evaluation designs, developing a simple
but useful system model and recognizing proposal requirements. In
brief -~ working on the basic ingredients necessary to planning and
implementing any performance oriented project. Two full days of
participation is required if enrollees are to realize full value.
All necessary material and printed documents will be supplled by

WN-REC.

If you are interested in participating in this potentially exciting
experience, mail the following to WN-REC immediately!

To: WN-REC, Box 421, Lovelock, Nevada 89419

.Interest Response

Data/Information Workshop #1 - PREPARING A WINNING PRDPGSAL

I am interested in participating, at my or my district’'s expense,
in the Data/Information Workshop #1 - PREPARING A WINNING PROFPOSAL
on February 10-11, 1971. Please send me additional information
and confirmation of my enrollment.

Comments : ; Signed_

Organizatian L

Address




. ) Please
WN~-REC : Post

1/27/71 .
ANNOUNCEMENT ‘

SPRING, 1971, WMIIVERSITY OF NEVADA (RENO) GRADUATE COURSE

INTERPRETING AND USING EDUCATIONAL DATA

DESCRIPTION: :

Course: Readings in School Administration 953

Credit: 2 graduate credits.

Content: A series of presentations, demonstrations, discussions, and
practicums on understanding, interpreting, and using educational
data/information in various situations. The course will be of
value to all educators with individual and/or group work being
determined b by the educational interests of participating
teachers, counselors, administrators, specialists, etc. This
course cm?93315e5 practical data usage. See the attached
"Course Outline" for potential topics.

INSTRUCTION:

Instryuctor: Theodore G. Brough, Research Specialist, Western Nevada
Regional Education Center, Lovelock.

Special Workshops: Enrollees will be granted class attendance credit if
they attend some of the data/information workshops planned by
the Western Center. Sessions are planned on proposal prepara-
tion; survey techniques, standardized tests, educational needs
studies, and student data systems. These will be econducted by -
the Center independent of this credit course. However, Brough
will make arrangements for class attendance credit for parti-
cipating enrollees.

ENROLLMENT:

Orpanizational: For organizatiopnal purposes only, all interested persons
will meet Thursday, February 11, in Churchill County School District
Administrative Board Room, 545 East Richards, Fallon, at 7:30 p.m.

Meeting Sites/Dates: These will be determined by the enrollees at the
Fallon meeting and bY the information obtained from the
“Interest Response' below. If enrollment and/or interest
dictates, more than one meeting place could be arranged (Fallan,

Yaringtcn, Carson City, Fernlay, Lgveleck, etc‘?}

Return to WN-REC, Box 4271, Laveiock,‘sgéle_,

Interast RESPOﬂse~

Credit Course: INTERFRETINC AND USTNF EDUCATIQNAL DAIA

I am interested in earalllng in the ahcve courﬂe, I (will, will not): be . able
to attend the organizational meeting in Fallcn, Thursday, - Fébruary 11 at 7 39.
I would prefer that the regular class sessions be held n . -~~~ =

onn eveningsi i o , o
o 7 . 'Slgned e R,
Comment: . - Positionm . : AR T
| o ©  Organization. e

wll Toxt Provided by ERIC

ERk(: L T LY



WN-REC (Brough)
1/27/71

Course Outline

EINTERPRETING AND USING EDUCATIONAL DATA

=

PURPOSE: To gain experience in interpreting and using educational data
wherever 1t may be found and in different situations.

1. Sources of Educational Data:
a. Files = local and State.
b. Outside Studies (technical papers) and Reports.
c. Special Assessments and Needs Analyses.

2. Types of Student and Personnel Information Files and their
possible uses in educational assessment.

3. Interpreting Educational Needs Assessment Studies.

4. Interpreting and Using Survey Type Data {(such as the Gallup

Study: Survey of The Public's Attitude Toward the Public Schools).

5. Interpreting and Using Standardized Test Results.

6. Using simple statisties to compare sets of data:
a. Correlations
b. Simple "t" tests
c. F ratios and their meaning
d. "Quick and Dirty" Tests

7. Statistical computer programs available locally:
a. Multiple Regression
b. Analysis of Variance

8. Graphical Interpretation of Data

9. Sources of Educational Data

a. State and University Libraries
(1) Journal Articles
(2) Technical Reports
{3) Theses and Doctoral Dissertations

b. ERIC Information System
(1) ERIC Survey Publications
(2) Literature Search Services, such as U.5. Office of

Education or Boulder, Colorado, Search Service
c. District professional libraries and local files.

POSSIBLE TEXTS: Statisitics in Psychology and Education,
H. E. Garrett and R. 5. Woodworth
(New York: McKay, 1966).

Foundations of Behavioral Research:
Educational and Psychological Iunquiry,
Fred N. Kerlinger (New York: Holt, 1964).

€% 7
ﬂvg}’j’;




WN-REC
1/29/71
' ANNGUNCINF

prapasal p::eparatioﬁ workshap February
;zthe twa—day session in Spaﬂ:s.

EVALUATIQN SPECIALI ST ADDFI)_ TD'PROPDSAL FDRKSI*@P FEB,

10-11 .
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Return to WN-REC, Box 421, Lovelock, 89419

) - Interest Response

Credit Course: [NTERPRETING AND USING EDUCATIONAL DATA

I am interested in enrolling in the above course. I (will, will not) be ahle
to attend the organizational meeting in Fallon, Thursday, February 11, at 7:30.
I would prefer that the regular class sessions be held in

oo o o . Evéﬁlﬁgs.
) Signed _
Comment 2 : Position ,
Organizatian o
Address -
ENROLLMENT :

Organizational: TFor organizational purposes only, all interested persons
will meet Thursday, February 11, in Churchlll County School Distriect
Adminisvrative Board Room, 545 East Richards, Fallon, at 7:30 p.m.

Maeting*51teslbat25' These will be determined by the enrollees at the

- Fallon meeting and by the information obtalned from the
"Interest Response" below. If enrollment and/or interest
dictates, more than one meeting place could be arrangad (Fallon,
Yerington, Carson City, Farnley, Lavelcck etc.?)

INSTRUCTION: '
Instructor: Theodore G. Brough Research Specialist, VWestern Nevada
‘Regional Education Center, Lovelock.

Speclal Workshnps* ‘Enrollees will be granted class attendance CIEdlt if
they attend some of the datalinformatloa wvrkshcps planned by
the Western Center. Sessions are planﬁed on proposal prepara~ -
ticn, survey teghniques, stan&ardized tests, educatiﬁnaa needs o
studies, and student data systemssf  '

DESCRIPTION: ' - :
Course: 'ngadings in Schaol Administratlon 953
Credit: 2 graduate credits. : : :
Content: A series of presentatians, demenstrations, discu%51nns, and
) i 'practigums on’ tmderstaﬂdlng3 interpreting, ‘and using: educatiunal
,'datallnformation ip various situationm The course will be of
value to all educators with individua 'aﬂ&/cr group work being
'determined by the educational interests of participating -
'teachers, cuunsalarsi admlnistrators, specialists, etc. This
'caurpe emphasises Eractical data usage. L ’ L




WN-REC
1/29/71

DATA/ INFORMATION WORKSHOP #2
INTERPRETING THE RESULTS OF THE
NEVADA 1970 EDUCATIONAL NEEDS ASSESSMENT

Place: Yerington - Mason Valley Country Club¥

Date: Tuesday, March 2, 1971

Time: 11:00 a.m. through lunch tc approximately 2:30.

M -

Participation: Open to interested educators and their guests
' ' (trustees, students, press, elected officlals,
general public). Participants will pay their
own expenses. -

University Credit: Persons enrolled in "Interpreting and Using . .
o ' Educational Data" (Readings in School Administration
953) can discuss possible class attendance credit
with the instructor, Ted Brough.

LEADER ~ WORKSHOP #2

The study's coordinator, Dr. J. Clark Davis, Director, Research and
Educational Planning Center, UNR, will discuss the (1) purposes of, (2)
technigues used,vand,(g)‘pgtential uses of the study, Nevada Education:
-An Assessment, 1970. Open discussion of the study's findings, uses, and
‘potential impact will be encouraged. R T R St

interested persons!




FROM: WESTERN NEVADA REGIONAL EDUCATION CENTER 3/3/71
TO: AREA ADMINISTRATORS AND COUNSELORS

SUBJECT: INTEREST IN PROJECTED WORKSHOF ON
"JSING STANDARDIZED TEST RESULTS"

At the request of some area administrators, the Center is
tentatively planning a workshop on interpreting and using the
results of standardized tests —= with special concentration. on
" student achievement tests. The Center is conferring with Dr.
Robert Heimann, Arizona State University, relative to being
the consultant. '

It might be possible to hold two sessions on succeeding days ’

in different locales - dependent on the consultant's availability.
Each session should be at least four hours in length in order

to allow time for the presentation and discussion.

In light of our having to cancel this week's workshop on 'Nevada
Needs Assessment” with Dr. J. Clark Davis, the Center must be
assured of high reglonal interest before ccntfactlng w1th another
consultant . -

I£ ycu are 1nterested in this Warkshép, please return. immedlataly : :
‘the following "Interest Response' - the: Center will plan accord= -
ingly and inform you of the developments. '

RETURN TO: WN*REC BGX 421 Lovelack Nevada 89419

oo Interest Responsa

DATA}INFGRMATION WORKSHGP #3 é "USl,g tandardized Test Results




WESTERN NEVADA REGIONAL EDUCATION CENTER - LOVELOCK., NEVADA 89419

("4{757 [) A

April 13, 1971

Dear Superintendent:

At our last Board meeting I mentioned the advisability of the Center staff
making a final appearance before an assemblage of administrators and
counselors in each district,

This final dissemination activity would provide all parties with a final
summation of the Center's work — its accomplishments, products, and impact.
The Center staff would need between 30 and 40 minutes. Time should be
allowed for any challenges and discussions. This activity should fulfill
our final disseminaticn respomsibilities before closing the Center on June
27, 1971. '

If your school district would be able to host us it is important that we
reserve the day as soon as possible. These presentations should take place
between May 3rd and May 14th - before our evaluation team from Sacramento
visits the eight districts., Please return the "Interest Response" below.

Sl

INTEREST RESPONSE
WN-REC FINAL REPORT TO DISTRICTS

Our distriect (will, will not) be able to host a final WN-REC presentation

before the administrators/counselors during May. The best date for the

presentation would be ___ at (time). I would esstimate

__(nunmber) in attendance.

Signed

Position

District




PAUL LAXALT STATE OF NEVADA LEE H. BURNHAM

Governor . Executive Director

EMPLOYMENT SECURITY DEPARTMENT

UNEMPLOYMENT COMFPENSATION
SERVICE

NEVADA STATE
EMPLOYMENT SERVICE

=

August 26, 1970 ’ Reply t~ 500 East Third Street
Carson City
Nevada 8970

Mr. Victor M. Hyden, Jr., Director
Western Nevada Regional Education Center
220 South Main Street

Lovelock, Nevada 89419

Dear Mr. Hyden:

My staff and 1 have reviewed in cons1derab12 deta11 the mater1ai you
forwarded on July 31.

This review resulted in a consensus the EmpToyment Security Department
already has material available more suitable for its needs than that
contained in the "VIEW" program. This material includes occupational
briefs, occupational training d1re¢t9r1es, area wage surveys, 11zensed
and certified occupations, and mini-guides.

Thank you for making the "VIEW" material ava{1ab12 for our information.
However, I do not see that we have a direct interest in the "VIEW"
package at the present time.

Sincerel

e )42;*’5 Carare”

Lee H. Burnham
Executive Director

Jif

Enclosures

t“"f-‘?
e __{3




Lincoln County School District
P. 0. Box 118 ~—  Phone 7283235
PANACA, NEVADA 89042

PRESTON R. PRICE, Superintendent

September 23, 1970

My, Victor M. Hyden, Jr., Directoar
Western Nevada Regional Education Center
220 South Main

Lovelock, Nevada 89419

Dear Vie:

In response to your letter of September 18 I have reviewed
the services that might be available under your student
information system from the background given by Ted Brough.

We have decided to delay participation in this project, but
will be interested in seeing your SIS User's Handbook when
it is complete. Thanks for your interest in our school

system.
Sincg;ely, y -y,
} . - - e )
, P 7 X T gt
Preston R. Price
County Superintendent
PRP:dk




UNIVERSITY OF NEVADA, LAS VEGAS

Las Vegas. Nevada 89109

College of Education Department of
Professional Studies

October 20, 1970

Western Nevada
Regional Ed. Center
Lovelock, Nevada 89419

Dear Vic and Ted:

"It was a pleasure to visit with you fellows on the 15th.
You have done a magnificent job and I hope it will continue
for another three yeaxs if factors work for you. At least,
I shall do what I can.

~ In the meantime I'm taking you up on your offer for
information. I need the following:

l. Vocational counseling among drug abusers. Parti-
cularly what is the attitude of employexs; the pro-
blems which drug abusers encounter? Levels of
skills among drug abusers?

2. The effects of counseling, psychotherapy and chemc-
therapy among drug abusers. Are there any follow-
up studies? Also, is there evidence as.to what
kinds of therapies work with what kinds of abusers?

3. Is there a composite of studies indicating the basic
training of counselors in elementary and secondary
schools? What is the trend, or trends of counselor
training and what has been the response of school
districts to such training? Further, are school dis-
tricts using counselors prudently or is there still
a trend to use them as programming specialists for

- student course programs or as administrative aides?

Thank you for any information.

- Cordially,

Dr. Verdun Trione .
Associate Professor

VI:sc




C‘HURGHILL CG}JNTY SCHOOL DISTRICT
Fallon, Nevada

December 14, 1970

Mr. Vic Hayden

Western Nevada Regional
Education Center
Lovelock, Nevada

Dear Vic:

We very much appreciate your recent efforts in trving
to find us a computer scheduling and records keeping
system that we could find feasible. At this time we
have definitely decided not to go into the computer
programming for the next year.

If you find difficulty in getting a district in our
area to take on this project we would probably re-—
consider and do it, at least for a year. We are
currently inveolved in developing a scheduling process
which we feel will be unique for our situation.

. Many thanks for your assistance.

%$. Hargrave
elor :

Churchill County High School

RSH:xrC




UNIVERSITY OF NEVADA +RENO

REMO, NEVYADA 89507

ENERAL UNIVERSITY EXTENSION TELEPHONE: Area Code 702
FFICE OF THE DEAN ’ 972.0781

January 25, 1971

Vieteor M. Hyden, Jr., Director

Western Nevada Regional Education Center
220 South Main

Lovelock, Nevada 89419

Dear Vic:

I am truly sorry that the termination action was taken, as I
consider a number of your undertakings to have been of significant
value to education in the Western Nevada area.

Sometimes we neglect to say, 'Thanks,'" to a person with whom we
enjoy good working relationships. I want to make sure that you

receive heartfelt *'thanks" for the contribution you have made.

Best of luck to you in your future endeavors. Please count on
me if I can be of assistance to you.

Sincerely,

Robert G.-éhittemcre
Dean

ts




See the WN-REC Continuation Application for 1969-70
Appendices A thru G for additional announcements, Qrganization
Handbook, newsletters, etc., pertaining to the first fiscal

vear (1968-69)

See the WN-REC Continuation Application for 1970-71

Appendices C and D for additional announcements, responses

and newsletters pertaining to the second fiscal year (1969-70).




