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November 18, 1971

The Huntsville Public School System has been privileged to serve as the
administrative agency for the Huntsville~Madison County Education
Improvement Program.

The cooperative relationship which characterized the joint efforts of area
business and education leaders to secure Ford Foundation funding has
been sustained and demonstrated throughout the five vears of program
operation,

The Ford Foundation funded project has added new dimensions to the
educational offerings in the Huntsville area, TUtilizing a multidiscipline
team approach in meeting the needs of children, the program has through
example and experience provided the impetus and the climate necessary
to effect change within the established educational systems.

EIP has demonstrated substantial success in statisticaily measurable
aréas as well as in the affective domain. We believe that the program
has significantly improved the quality of life as well as the educational
opportunities for hundreds of economically deprived children in the
Huntsville and Madison County area.

We are proud and grateful to have participated in such an exciting and
challenging undertaking.

V. M. Burkett
Superintendent ,
Huntsville Public Schécls
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REFLECTIONS FROM THE DIRECTOR

In the summer of 1966 it was my privilege to be invited to become a
part of one of the most exciting educational adventures ever undertaken
by the Huntsville and Madison éaunty school systems. Through the co-
operative efforts of the Associaticn of Huntsville Area Gampanliaa ’
| Huntsville and Madison County school systems, Alabama A & M Univer-
sity, Auburn University, the University af Alabama, ‘and intareste;;i
citizens, coupled with the diractian and guidance af tha Sotitﬁam Asso-
ciation of Colleges and Schools, a grant of $2 ,707,500.00'ﬁas secured
' from the Ford Foundation to Qparate_ the Huntavilla—Maciiscn County Edu-
cation Improvement Pragfam-

The ariginal proposal of the Huntavilla Madiaon C‘.aunty Education Im-
' pmvamant Prac;ram autlinad tha fallawing purpaaaa
1. To davalap and damanatrata a curric:ulum whu:h wculd 1rnprava

and enrich the ‘skills, attitudes and think;ng processes of the

d;t.sadvantagad praaahaal child tharab‘y raauaing :tha chancas
of his pragraaaiva ratardatian in tha ragular achao;f* prcgram.

2., To develap in—aarv;ca pragrama whmh wau,l.d atfafd taachara
and other parsannal better. undarstandmg af the disadvantaged
child and an- undaratanding of how best to 1mplamant curriculum
gaarad aspacially mr tha disadvantagact ahiid : -

3. - To davalop waYs an_d_mEans 'Df j:;

anhanc'ing‘ ta a gfaat dagrea thatr awn impravarnant




To develop and demonstrate ways of effectively working with
the public schools in coordinating EIP efforts and fostering
close continuity with the regular school program. ’

fay

5. To demonstrate ways of irnprc:ving the instructianal program ior
disadvantaged children and the effectiveness of their teachers,
thereby improving the total school program.

The cooperative efforts of businessmen, the school systems, and

other community agencies were vital factors in helping attract financial
support and community involvement.

can have upon a communityv in the course of five years. The testing data
which have been amassed clearly indicate the advancements which children
have made because they were exposed to this program. However, there

are many other areas in which statistical data are not available that will

weigh heavily in the picture of tcrtal program impact.

In the ensuing paragraphs I would like to mention briefly some of these

areas in terms of their impact on this community.

Parental Involvement

The change}s} in the attitudes of parents toward schools, school people, )
their children s education, and themselves have been significant. Parents
were given Qppartunities to wr:)rk with and for their children and themselves'
in a setting and an atmaspheré that had nf:i ex isted befc:re. Black and whiter
parents fcundr ;)pp_grtunitias to we:k an;i tclgrawrtcgether_with the’_commgn'

denominator being the Education Improvement Program.

Q




One of the greatest obstacles that we have had to overcome in
enlisting parent involvement in our schoois is the fact that they have
been fearful and suspicious of the school eetting and of eehecl people.

EIP provided the vehicle for thezn to use in removing some of these fears
and suspicions.

It is imperative for us to know about parent attitudes toward their
children's schooling and to learn about home conditions that affect a
child's learning and behavior. The more we “now the more we can help
the parents. The frequent visits of EIP teeehere, social workers, and other
staff members established the kind-of rapport which gave us an opportunity.
to understand -theee critical areas. |

I feel that a climate now exists which will allow us to be eaven m-er—e;
effective in our work with parents and their children. Until now reeehing
parents was a desirable goal; henceforth it will be a neeeesar}r one.

The affirmetivei testimonials end actions of hundrede who heve been

t euehed by the parent programs are living preof of the changes which can
take place, It is up to us now to eemehew suetein en_ci expand the nucleus

of the type of parent involvement which was ,initieteci through EIP,

Teacher Attitudee

It became more epparent with eech peeeing year: ‘that teechere attitudes :
end their understanding ef children end parente whe live in impoverished
eireumetencee were altereci to the extent that they ere eble to de a rnere .com-
petent job in and out of the eiaesreem. 'I‘heir willingneee te eecept anci |

Q




understand both parents and children has been exemplified by their ded- 7
ication and total commitment to the program. Almost all of the te_ac:hers
and supportive staff expressed a very strong desire to remain with the
program if it were re-ifunded from some other source after the Ford Founda-

tion contract expired.

Impact on Other Agencies and Org anizations

One of the main objectives of EIP was to share our findings and ac-
quired expertise with others as it relates to wcriéing witﬁlaisadvantaged young
children . Staff members and teachers were eﬁceuraged and given every
opportunity to serve as coﬁs@itants to local agencies and crganizaticns
involved in similar programs not only in this community but in adjacent com-
munitiés as wel;l:, Several prospective teachars in eariy chiidhood educatmn
from a nearby institution of higher learning performed their student teaching
in EIP classes under the supervision of EIP teachers and ai;hér staff members.
Interested persons were invited to at’teﬁd and iﬁaﬁicipate in insséfi%icé
s éssions and wczrkshcps; |

Visitors from many different secticns of 'the c@untrsif camé to: viéw EIP
classes and to discuss with teachers and staff rnernbers methcds and pro-
cedures which were being ut:llized 111 thé prc:grami R

Qne significant gain made by the Huntsvﬂle GitY hgél system.be—

cause Df having a Succes“’fm preschocl Pl'ogram was the acquisiticm c::f a o

| 'Fall@w—Thrcaugb Prcgram. Sevaral EIP staff members and teachers j::::ined the K




Follow-Through Program to lpréfvi.de them with a skilled nucleﬁs cf per-
‘sonnel to help get the program Vfo the ground.

On behalf of the thousands of children touched by the program,
parents, teachers, and other staff members, 1 would like to personaliy
thank the school systems, the Association of Huntsville Aréa Companies,
the Scuthern Assoclation of Colleges and Schools, participating institutions
of higher leaming, and Dther’é who had .the foresight, the courage, and the
~ ablility to see the long-range benefits which could be derived from such an
effort as this and planted the seed which brought forward its fruition. Our
thanks to the Fa‘rd, Foundation whec expreésed their beliefs in this effort by

providing funds for its five-year duration. We deeply appreciate the efforts

of the many volunteers and intei‘ested:citizens too numerous té name who pro
vided so muc:h encouragement and assistance to the Huntsville-Madisen v
County Education Improvement Program.

it is my sinceré, wish that the flame of hope which has beenignited for
SO many peépié by this program wil,l. not be é:{tingu‘ishéd by its termin‘aticn.v
A beginning has been provided. 1 hope that the people of Hﬁnt}éville énd |

Madison County and the state of Alabama will make provisions for the ending.

Al




REPORT ON PROGRAM




ASSOCIATE DIRECTOR

The associate director was described in the original proposal to the
Ford Foundation as one who would assist the director in the review of re-
quirements, development of program, employment and supervision of person-
nel, execution of technical and admlnistrative requirements, and utilization
of resources to accamplish the objectives of the program. Thraughcut the
five year period, the associate director generally perfcxrmed these functions
only in designated situations and at the specific request of the director.

In the first year of operation partial responsibility for public inf@rzﬁation
and ccmmunicatién was held to be a function of this office alsc. In thg
second and third year these tasks were assumed by a communications spe-
cialist who was added to the EIP staff, Under a new organizational strﬁcture
implemente_d in September, 1969, communication and community relations
responsibilities wei‘e placed primarily with,-thé cf‘fice of the assacia’te direé-—,
tor and remained so through ‘Augus'.t, 1971. Writing ’an'd/‘:r e‘;:iii'ing all pro-
gram reports was a facet' éf} that respoﬁsibillty.

Thrcughout the ﬂve-ﬁyear pericd efforts were made to mamtain rappcﬁ:
with the varicus news sources in the c:gmmunity. News releases, stcry
briefings, class aom and prégrain abséwations, and preparatic:n of "fact .
sheets " served tc keep the media aware Df the pregram They expresséd
appx;eciation :Ec:r the special efforts that were made to keep them infcrmed énd B 7-

to help them fully understand the prcgram s develepment and operatlcm. EIP :"

| 16




has enjoyed excellent and always sympathetic coverage. In addition a
generous amount of public service time has been given to program an-
nouncements by the radio and TV etatiee managers.
Prefeeeienel communication assistance — writing, editing, type-
setting, slide reproduction, and other services — has been given to
assist the EIP public relations endeavors from time to time. This as
sistance has been made available through representatives of the member
companies of the Association of Huntsville Area Companies and the EIP
Advisory Committee.
During the first three years of the ﬁregrem‘s operation, major attention
W as devoﬁed to the development of a number ef high quality brochures.
These were disseminated through the Hunteville Public Schools' mailing
ey'stem to over 2000 persens end/or agencies and early eerved as the primary
Vrnethcrd of drawing attention to the EIP efrert in Huntevﬂle and Mediscn chnty‘.
A movable display was also develeped during thie period and eerved the pre— a
gram Well The exhibit wae ueed each year at the falr end enjeyed “tenure
at the eeurtheuse the munic pal buildinq, and the shepping mells. An in—
- house distributien cailed the Meme,iram was deeigned to keep the teaehere '
infermed ebout program ectiviﬂee . |
In September 1969 the eeeociatedirecter ettemﬁted to e‘valuete pregrern
neede ;i.n the aree of cemmunicatlenﬁ and commﬁnity rela‘tic.me in regard te

eriginal progrem ebjectivee end future goeie. Ae ' firet eensideraticn atten— o

ticn was curected to the fact thet a r-emmitment hed been made te the Ferd




Foundation to demonstrate eneeeseful program operation and to disseminate
information and experienees.‘in regerd to the EIP effort. A second ob-
jective, to continue and hepeiullv o3 pend the EIP operation at the termina-
tion of the Ferﬂ funding period, demanded increased concern as the need
for "more money" pressed closer in time. ’

The objectives were not always ineempetlbie in terms of the specific
methods which could be employed to realize them. Gften the v_'e,r'ieue
methods used to echieve one had spill~over into efforts to achieve the ethet.
Budget limitations preciuded the use of costly high eaturetien techniques;
therefore, every effort was made to utilize those resources of goodwill,
technical eseietenee, and dissemination processes which were eveilebie
at little or no cost in the community, state, and nation. The emphasis was.
shifted from !“tel.ling thel story threugh brochures" to a multifeeeted. eppreeen

The Memogram was eentinued_en'e we_eklyrbasie . The fermet was

changed to be ~of more interest to a wider audience: a more prefesemne; tone
and styie adopied; and the rneiling list extendeci to inciude cemrnunity egen—-
cies, local and state educenenal leaders pubhc e::l:iee heinere, mtereetetj

citizens, and ethers who needed to l:new the EIP "stery“ elther fer diesemineﬁ

- _tion and eemenStretien er fer re -sf n di g purpeees

in effgris to etimulete greeter parent ;nvelvement enn te increaee the '

rperents awareness of the tetal prngram effert, thie effic:e enceureged end

. ceuneeled with the Seciel Serviees eempenent persennel in their efferts tn

get a parent neweletter eetahlished Several ieeues of Parent Patter were




published, and interest appeared to be quite high in regard to the newsy
little paper written by the parents and the Social Services staff.

Efforts to tell the story through the fegular news channels were con-
tinued and accelerated. News stories, feature stories, interviews, and
excellent photos were some of the coverages ti'xe program enjoyed. Addi-
tional efforts were made to gain space in non-commercial publications.
Those serving the disadvantaged community have been most heipful by
running program announcements, writing aﬁ;icleé; and displaying pictures
of EIP activities. All clgariy demonstrated a great deal of support for the
program. The local pr@féssicnal publication ran two articles on the program,
and the state publication carried one major story and several short items

taken from the EIP Memogram. -

A 16sminuté slide preseﬁt;atién, synch:gnized with sound, was developed
- to aséist in getting the message across. Tlie presentatién inéludés‘ 72
colored siides which demonstrate the program devel@pment aperaticn, and

a qualif;ed pmjec.tmn. A small icw—cost bréchure; "TD Dpén Dcafs and
Minds, was deve.loped‘ in conjuncti@n with th’fe 'p’regentaticn: 'The'f:régfam
has been used in brienng and questian and answér sessicms WIth pc:lit;cal
fomé holders business leaders,edﬁcaticn groups, c‘ivic clubs | church
orgamzatians dnd as an c»rientaticxn and briefing mechanism fcr new EIP per— -
sannel, in city sc:ham warkshcps“ ﬁdin—vse.fvice prcgrams ‘as well as graduateﬁ

and undergraduate éclucaticn classes at area univers:lties.»




In other dissemination efforts a 14 - program ETV series was devel-
oped and televised state-wide on a winter and spring schedule and again
on a summer schedule. The associate ciiréctor developed the series and
served as moderétcri The d;rectcr often served as a guest on the program.
Component services personnel, the EIP research consultant ,' and other
persons largely responsible for developing the EIP proposal also partici-
pated. The format provided for a;n-intezview or discussionetyjﬁe situation
interspersed with film clips and still shots to demonstrate the program in
.operation.

These programs have now been recorded on 16 mm sound film. They are
to be placed with the Alabama State Department of Educatién to be used for
loan upon request and for review by pefscnnél in c:ther systems in the state
who may be interested in providing comprehensive éariy chiidhood programs,
(Several of the lsﬁminute segments of the series have already been used by
various groups. Health Ser\flces CDmenEﬂt; persénnel have used those Vconw
cerned with providing health services for the disadvantanged preschoc::l pgpu=
lation quite extensively,) The Qnginal standard broacic:ast videctapes are
to remain at the Huntsviue ETV center and are avaﬂable fDI‘ lcan to other‘ edu—
caticmai televiqion centers state and lécai o | | |

| Seve:al other commumcation efforts were made in canjuncfmn wrth the :

geries, Letters of infgrmatian concernmg the televising of the programs were o

sent’ under the director s signature ta each callege president and superinten—

dent 1n the state of Alabama as well as czther selected educatars.‘ Alsc the
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Alabama School Journal cooperated in publishing an article written by the

associate director in wt:ieh the .eeriee was described. Several beautiful
pictures showing EIP children were taked by a local photographer and were
| featur‘ed with the story. Two smeil ETV schedule brochures were develioped
- and distributed locally and to many state educators.
At the request of the EIP Advisory Committee, the associate director
_ beeerﬁe & member of that committee and served as secCretary and recorder
for the group. Meeting arrangements, correspondence, and ndteteking end
. distribution were added to the furietione of the associate director's oifice,
As the cemmittee became engaged in ’the e:tpleratidn of funding sources
eed other preiiminerf "goodwill" contacts, these efff’}erte—' beeame inereaeidgly '
the associate direeter's reepdnsibiiity_
An exteneive rev1ew of funding seurees and pregrame was. conducted
by thlS effiee. A review of the present patterns of foundehen and govemmentlfi
expenditures in early childhood edueation for the disadvantaged ;ed thjs o
writer io eenelude that ?he beet the for 1rnmedtate fundmg WDUld be through

the State Department ef Pensions end Seeurity m view DI the_lr qceese to

the new Sdeial Security Act 'I'itle IV—A fundt

A plopeeai was develaped by the asedeiate directe ’end eubmltted th‘the“

"State Depertment ef Peneiene and Seeu' ;:y early 1n Ianuew_, 1971

 posal was endorsed by the EIP Advisory Committse and ",the;fc:ii‘fa;rm n of the



from professional, aducatian, businaaa,_anci civic.laaéars as well as
those from paiaata, teachers, and staff. A request for federal local (25
percent) matching monies was submittac; with a copy of the proposal to
Model Cities and to the Top of Alabama Ragianal Council of Governments
(TARCOG serves five counties in the North Alakama area as a regional
council of governments) for endorsement and assistance in securing Ap-
palachian funds.

Federal funds through the Aiabama Department of Panaiaaa and Security
have been tentatively aalﬁmittad for the project. The amount which could
be secured locally was aat as great as had been antiaiprated- however, a
reduced pragram tc serve appm}:lmataly 500 children in tha Macial Cities area
appears highly probable at this writing. Appalachian funds ﬁ;‘rara not made
avaiiable for the pmgram and tha Madal Cities Iunds were less than had
' been requested.

Dissemination in fagard to what has baan iaarned Iay the taaahara and
staff will of course t:cntmue in whatavar educatianal andea\}ors thay may

undertake, but more. spaclflcally two major pubhaatmna A Gumulatwe Re-

saarch Bulletin, and Abaut Young_(,’;hildran A Program Guda for Dlaaavantag d

_ unildran in Thair Early Yaara hava baan wrlttan by tha resaarch cansultant and

staff and are prasantly bajng preparad for publ;catian and dlatrlhutian to over
900 prafaasianal parsana and/ar aganciaa. Tnasa matanals will alsa ba prc:s

cessed for ratriaval and fuﬁ:har distributian thraugh tha Eariy Ghildhaad Edu—'

o 3"3




cation division of the ERIC systém in Urbana, Illinc:,i;s. A particular
effort has been made to place the EIP develaped resources with those
persons or agencies that are in pasiticné to further disseminate the in-
formation. Hopefully, the 14-program "Brighter Future" ETV series , the
corresponding 16 mm sound films, and the two publications previously
noted will be available on a ‘continuing basis through the Huntsvilje ETV
center (standard broadcast videotape), the Alabarna State Department of
Edncation (16 mm sound film), ard the ERIC Clearinghouse (written
material) .

Parallel education and community endeavors were undertaken also as
a function of this office. Research and review maierials were preparec
for the assisfant‘suﬁeﬂnténdent whc had been assigned by the bcard of edu% :
cation to prepare a feasibility study in regard tc:) kindergarten ior all cnildren
in the Huntsviile city Schfbols a review of the "promising prggrams" in
early childhood education was prepared at the request of 5 Community
Councii study committee, and effcirts were made throiigh a subcommittee of
the EiP Adviscry Committee to »ft:rmé Gaﬁmunity Gécrdiinatecﬁ Child Care
{4C) Program for the HuntsvillésMadisan C‘Zouni&y éreaﬁ

The position of asscciéte diirectér of the Humsviue Madiscn County
E.ducatit:n Improvement Prcgram has affercied this ‘writer Gppartumtles to work
in behalf of children at the lncal state and national Level that perhaps
would not have been availgble under c:ther c:l.rc:umstances. Se’rvingés a Con-

gressianal Delegate to the White Ccnference on Ghildren and participating

Q
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in the State Advisory Committee on Children and Youth have been particu-~
larly gratifying experiences .

An expreésion of gratitude iscertainly in order to the Ford Foundation
officials who made the EIP experiment possible — and $0, thank you — pri-
marily for making it possible to serve well many of the children enrolled
in the program; but thank you also for the professional development oppor-
tunities which the funding afforded for the teachers and staff who,héve

worked with the Huntsville-Madison County Educationrl‘mprovement Program.
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INSTRUCTIONAL SERVICES

The instruction program, the -c;éore of EIF, was designed in 1966-67
for five year old c:hild,fen. Thé following school year, the program was ex-
panded to inclu@e four year olds. The gfcswth of i:his i::c:mimnent could be
ccmpare_d to that of an écom séed sprouting ;lﬂtoi a glant oak tree. It grew
from twenty-three teachers and ‘apprc;;imat.ely 300 children to forty-one
teachers, 620 children, and five instructional staff members .

A specific educational model was ncr;t‘tésted with EIP., An eclectic ap-
proach \.Aravs used. The curric;zulum was designed for tﬁep@pulatic:m’ served by
the program. Gurriculurn develaﬁ}ﬁéﬁi”v—\;amé inﬂuenced by a knowledge of
Fasic child develcpmenti interests and needs of the enrollees and their
families, and ideas from similar pmgrafns; |

Any good prcgram for young chil’drén must have a philcscphjr aboui; t‘he
teachin‘gileaming process. Buringv thé l96'.7’-6'8. school year, thE‘EIP philos—
ophy wa s develc:ped by the two spacialists in early childhccod education |
and apprcved by other rnembers of the staff; hcwever, pr;lc:r tca this time the
prc:-gram had cperated with certain basic beliefs about children. It ‘was felt
that all of the chlldren could learn regardless of their race, c:olcsr, or creed.
It was recognized that because of their backgrcunds they had different Ieam-—
ing styles. | |

The instructicnal program was Eased c:n the develcpmental apprcach i:ca N

the whole child with eraphasis on basic: ;Lndividual needs which were affécted
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in varying degrees by xthe envifcnment. The child's strengths were em-
phasized in efforts to alleviate his weaknesses .

Instruction was supported by auxiliéry personnel such as nurses,
social workers, psychologists, and speech specialists. Parentﬁs were
involved in the classroom and reinforced the learning that took place.

The role of the teacher influenced learning. Instead of being a dis-
penser of knowledge, she became a facilitator and supporter. Toward

t his end, teachers participated in a continuous 1n-=$ewice program. Sup-
portive staff also participated as learners. Teachers rece;iveci In-service
educa:mn that helped them develop in the following categpries:

1. Acceptance of the disadvantaged child and positive interactions
with him.

A knowledge of child deveiopment which enabied them to pro-
- vide appropriate iearning experiences for individual children,
as well as the total group.

o]
»

3. A working knowledge of the sociology of the disadvarntaged
that helped them work with each child in the context. of his

total environment,
4. Basic knowledge and skills in the academic areas that en-
abled them to provide experiences which heiped each child
build sound foundations for continuous learning ‘progress,
For all children, learning should be an experience of continuous prog-
re s s throughout their entire school experience . 'EIP"was_-th‘e beginning of
‘an educational continuum for the disadvantageti”ch'izld ivnr _H'L_mtsvilla and
Madison County schools, The major goal was to help each child pfcigress at

his own rate of devélcpﬁiejntsa that maximum leaming .could take pléce.

e . 26
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Based on the philosophy of the instructional program, the objectives -

were formulated under four major aspects of development as listed ‘below.

Physical Development

1. To help children become aware of their physical needs and
to learn healthful habits for play, rest, elimination, and

eating.

2. To build physical coordination and develop motor skilis.

Emotional Development

1. To develop a positive self-concept.
2. To develop a sense of accomplishment.
3. To develop an attitude of perseverance,

4, To develdp an abilitv to delay gratification.

5. To develop self—discipline and ability to properly channel
energy, _

1. - To help the child;en gain an understanding of theif sncial
world ., . R .

2. To help the children laarn tn work and play fairly and happily
3. To develop apprediatidn df the family grgup.

4. To help children accﬂpt the limits pre sent in living in a:
demdcratic soclety.. : , § «

5. To help children grdw 1n ace:epting respdnsibilities and indepen—' ,7
dence, - - R 7 .
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Intellectual Development

1. To develop language skills.,

2. To develop perceptual skills. .

3. To develop concept formation.

4, To develop motivation for achievement.

5. To develop interest in and achievement in activities related
to school.

After the program for four year old children was initiated, the original

objectives were adapted to their developmental levels. The most out-"

stending change in nbjeetivee during the course of the five-year period was

that they were written in behavioral terms and categorized according to

three demains of learning during the 1970-71 school year. The feilowing

lists refiect eamplee of revised cnjectivee by cetegory, (Each teacher dee:

veloped her own criteria for determining the extent tc: which the objectives

" had been echieved )

- Cognitive Domain

1. To deveinp'lenguage ekilie

a.

The ehiid can Iisten tn ether people partieipate in a grcsup :

diseueeinn without interrupting them. _

When celled by hie neme the child will recognize hie :
full name by reepcnc]ing verbally.

: When partieipating in language activities, the child will
'talk in ecmplete eentenees.; SRR e

The child will restell etnries in their prnper eequenee .

28
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When pictures of words with the same beginning
consonant sounds are shown, the child will be able
to identify the sounds. )

When presented pictures of objects that rhyme, the
child can supply the rhyming words.

" When présented activities using positional words,

the child will ‘make sentences with positional
words such as under, between, up, down, beside,
below, and around.

When given directions by the teacher, the chiid can
follow at least three -part directions.

After painting a picture, each child can express his
original thoughts through ereating a story.

To develep perceptual skills

a-'

After the teacher presents an array of objects and removes one
or more objects, each child eheule be able tc: 1dentify at '

: Ieaet one missing c:bject

When preeented cepiee of hie first name in manueertpt writmg,
the child will be able to .identify his name verbally.

When manlpulating twc: sets Df geemetrie ehapee (circles,
squares, triangles) ‘the child will be able to ‘match the two -

sets by ehepe and ccicr, .

When' given a set et three dimeneional ehapee and simiter S
shapes on paper, the child will be eble to match the corres- _

pcmding ehapee, e

Wnen given a manueeript name card with mleeing lettere ,
the child will be able te eupply the mieeing lettere .

. To develc:\p ecneeptual- ekille

-Given an array ef cbjeete the ehild can elaesify them aecording

~ to uee celer, and texture. e



When given manuscript labels of objects in the room, the
child will be able to identify objects by name.

The child can work puzzles with pieces that do not make an
entire object. .

The child can copy pegboard patterns by using several

colors.

The child can demonstrate left to right progression through
opening books properly, picture reading, and reading ex-
perience charts.

Affective Domain

1. To develop a positive self image

d.

b.

e,

When réqﬁested by the teacher, the child will display his

" work in the classroom.

Without a request from the teacher, the chiid will take his
work home.:

Without a request from the teacher, the child will discuss his
work with the teacher and the other children.

When- participating in a large group discussion, the child will
make verbal contributions. - . : S

‘When given choices, the child can make decisi,cns .

2. To develép an attitude of pe:séverénce'.

a.

When:ﬁgiven a task to: pé;‘f@rm, ‘the child can work at it for in-

creasing lengths of time.

tlQnE ni"‘ :

'The child can continue to work on a task in spite of interrup~ -

- When beginning an unfinished task at one period of time, the .

‘child will be able to complete the task at extended periods of

30
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To develep the ability to delay gratification.

a. When given a task to perform, the child will complete the
task without adult approval.

b. Upon completion of a task, the child will praise himself
verbally for his accomplishments.

€. Upon completion of a task, the child will wait for intrinsic
rewards rather than concrete rewards .

d. The child will work for a reward that is not given immediately.
after the work is done. ' '

To develop a sense of acccmplishfnent
a. The child will stay with a task until it is mastered.

b. The child will evaluate his own accomplishments acécrding .
to rules set by the teacher and other children. '

'Iddeve_lop self-discipline and the ability to properly channei
energy. . _

a. The child will recognize hims_élf as being the source of
control for the consequences of his behavior by admitting to
his own behavior. ‘ '

b. The child will accept rewards or punishment for his behavior.
To deveiop social skills
a. When walking to and from the classroom and whiie playing on

“the playground, the child will take turns without being asked
by the teacher. T SR

~b.  When designated as a leader by the teacher or peers the

~child will take his tums.

¢. Through group discussions, the child will help formﬁléte

- rules for group living.

d. Without interferences, the child will work with other children

on-a task.
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f. When asked for help by one of his peers, the child will
respond.,

PsxclicmctcrﬁDcma in

1. To help children become aware of their phyaical needs and to
learn helpful habits for play, rest, elimination, and eating.

a. The child will be able to button or zip his coat.
b. The child will be able to lace and tie his shoes.

c. After finishing with materials in the room, the child will
put them back in place.

d. After studying the body parts, the child will be abla to
draw stick figures with visible body parts.

e. When givan geometric ahapaa, the child will be able’ tn
trace them. :

2. To build physical cccrdinaticn and davainp mctcr akiiia .

a,. V\Fhila focusing on an object hcld at eye level, the child will
be able to walk tha balance beam. B

b. After tai:ing field trips, the child wiil be able to damcnstrate
ccncapts laarnad through bicck building. o : :

C. While listaning tn music ‘with varying tampca tha chiid wili _
be able to clap’ apprcpriate rhythma . : ’

| d ~The child wiii ba abia to fcld iarga shaats cf ‘Paper in half,
e, The child will ba able tc cut tha cuﬂying araas cf nicturaa.

In 1966 67 the pcaiticn cf Specialist in aaﬂy childhcod aducaticn and

prcgram was vacant Tha cantar cccrdinatcrs wara raspcnsibla fcr suparviaing‘ e

tha instructicnal program in additicn to thair administrativa raspcnaibilitias. -
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Because teachers had limited backgraunds and experience in early
childhood education, a resource guide was developed by the taach’ars and
staff. It was used as a point of dapartdre for teachers who found it help-
ful. Teachers had the freedom to design their own materials in additian
to using suggested units, Planning was essential. Teachers and instruc-
tional assistants were urged to plan and avaiua‘t_ef:agathar daily. Sug-
gested lesson plan forms and plan books were available and could be
used at the option of iha teacher,

In i:hé éacaﬁd ‘year of operation, 1967—&8. twasgacialiats in early child-:—
hood education — one for four y'aar olds and one far five yaar oids — were
appainted A resource taacher far aach leval was also appainted In tha |
third year two additional resaurca teachers ) again ane for fours and one. far
fives were addad | | S |

In'tha 1969-70 SChuDl year anev specialist in aarly childhoad e‘d,t@:atiaﬁ‘_ ‘
assumad the entire iaadership far the instruction pragram. Faur?‘ resourcé
teachers were pravided | et o

The instructional staff was raarganiged ta facilitate mora effactive usa

af its members . N’ew centar assig' ,ants were made.,'

was assigned appraximately ten taac:hara l.ocatad in the same gecgraphical

area. In arder tc prcvide cant””:uity, the reaaurce teach}ers workad with bath S

faur and fiva year old chiid,,‘n’- ,. Thay had previously 'Drked Vwith ane aga & |

Each resaurce feacher R
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The resource teachgrs' responsibility was to assist the specialist in
early childhood education with the development of curriculum and program.
They helped with the planning and execﬁtien of in-service education, the
selection and demonstration of materials and equipment, and the designing
of written curriculum materials. Regular classroom visits were made, As-
sistance in planning and evaluation were giverx to the teacher and instruc-
tional assistant, |

In an attempt to coordinate the efforts of the instructional staff, weekly
meetings were held, Reports and discussions of work for the previous week
were made, and plans for future actj.vities were outlined. In some instances,

ccnsultants met with the grcup.

Permanent records were established and maintained. Resource teachers
assisted teachers in updating records pe ‘lodically,

A variety of teéching approaches and techniques were tested. They
ranged from large té small groups and from téacher dcmiﬁa‘ti@n to unrestrictec}
freedom. As the teachers became more adept in early childhood education,
their confidence and security increased as they worked with the children.‘
They were more selective in the learn_ing experiénces which they provided
for the children. More individualized and small group instruction was pro-
vided. Children had 1ncreased freedgm in choasing their activities .

Leamlng experienc-es were prcvided in the fgllowing subjec:t areas.

language arts, sccial studies, science, math arts and crafts music health

34
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and physical educatién. These subjects were riot taught separately, but -
as integrated learning experiences.

It was necessary to provide experiénces for tea_chefrs and instructional
assistants to enable them to acquire an undéfstanding oi early childhood
education. Learning experiences were provided through lectures from con-
sultants, demonstration classes, films, ﬂlmstrips , videotapes, dis-
cussions, and role playing. Initially, large group lectures seemed effec-
tive; however, that was ;not th.e only approach used. After thé teachers
received general background information in early childhood education, they
were given the opportunity to develop more specificity and depth in areas
of needs and interest. After develcp_ing much expertise, teachers became
involved in the planning of the in-service program and served as group
leaders.

In addition to the general meetings, unit meetings (smail gro}ups) were
conducted. These meetings provided for more individual involvement and
-..were usualily conducted by the resource teachers and/or spacialist in early
childhood education. Other methcds used in teacher develcpment included

visits to similar .rograms, academic course work at the university level,
n—aﬁional conference participaticn, éand attendance at local workshops spon=
sored by other agencies.
Teachers, for the most part, werefe.-spens:lble for traihing the instruc-

tional assistants. Both groups, however, were invoived in in-service pro-

3o



21

grams that helped them wérk more effectively as teaching teams , and
szveral programs were designed by the staff to meet the specific needs
of the instructional assistants.

Growth was evident during the five years: teachers and staff became
more knowledgeable and skilled in working with the young child and in
working together as a team; test results and evaluation based on obser-
vation indicate that the children increased their performance levels; and many
parents became actively involved in classroom activities.

Toward the end of the last year of the program, the instruction component
personnel wmté a guide. This program guide was based on the experiences
made possible by the Ford Foundation funding. Hopefully, thi’s resource
material will be useful to othe;rs who are intereéted in providing similar pro-
grams for young children.

Finally, EIP demonstrated that a sound curriculum is essential for the
growth and development C’f. young children,—'es;xecially the educationally and

economically disadvantaged chiid.

36



SPEECH SERVICES

Underprivileged children appear to i:)e particulariir weak in the area
of speech and language. Research and experience indicate that children
coming from deprived envircgqg’ejggiggEQEQEVélGP SPIEEGh and language
patterns. appropriate to their age level.

The Speech Services component of the Huntsville- Madifen County
Education Impmvement Pragram was included as an ancillury service
in order to facilitate growth-fostering experiences in this critical area
of development. Initially, the objectives of the component were limited.
During the course of the five~year pe;@d, the scope evoived so that pré-—
sently the program is quite ccmprehens‘ivei

n 1966 the'cemponent coordinator worked closely with the director in'
establishing the fc:-llc:»_wing objectives:

1. Identify speech .i:vrcblems common i!:cn the EIP population.

Z. Provide indlvidual work for children demonstrating defective
speech.

3. Serve as a speet;:h model on visits to the classrooms.

The chuldren were screened in an eifort to identify those exhibiting
speech problems. Twenty-five percent of 'the EIP population appeared to
need corrective work.

Adequate wc:rking space was difficult to find. EIP classes were housed |

in a variety of structures,and sSpace limitations prchibited the intrcquctian
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of additional speech-related activities. A limited amount qf group work
was conducted in the classrooms with all children participating. Activities
selected to develop auditory perception .were used primarily.
. -

A second major problem was the lack of time in which to work with
children. Approximately a third of the therapist's time was diverted to
assist with the testing program which was ccnciuc:ted by the Psychological
Services component. A regular schedule could not be maintained; the

The following year (1967-68), objectives and procedures were changed.
In an effort to capitalize on the growth potential of four and five year old
children, a deveicpmeﬁtal approach to speech 1mprovernent was planned in
keeping with the following revised objectives:

1, Identify pupils needing speech therapy.

2. Provide speech improvement activities for ail fcur and five
year old children. :

3. Provide individual and smail group therapy for children with
more severe speech defects.

4. Provide consultation services for teachers anci parents.

5. Provide audiometric tests for children referred by parents,
teachers, or staff.

1

Children demonstrating speech problems were identified in a total popu-
lation screening. The Hjena Articulation Test was used to evaluate speech
sounds in the initial, medial, and final positions. An individualized pro-

gram was planned for each child identified as needing therapy.

Q
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In adﬂiticn speech activities for all children were provided in the class-
room setting. The planned speech development experiences included
listening, auditory discrimination, rhiiﬂ;;m, and speaking.

Listeniqg anld auditory discrimination are Particularly important devel-
opmental tasks as the child begins to correct speech errors. He must be
able to hear the difference between what he is saying and the correct sounds.
A sequential program — beginning with gross sounds and progressing to more
difficult speech sounds — is judged to be the most effective. Teachers
‘were encouraged to call attentior; to environmental sounds as a beginning
exercise. Sounds at school, sounds at heme, and sounds in the city pro-
vn:led a listening experience upon which an awareness of other sounds
could be built. Many materials were prcvidéd for the teacher to use in
fac:ilitating further growth and develgpment in this area.

Teachers w_ere asked to encourage the children to verbalize their thoughts.
(Games, stories, records ; and maﬁv other méterials were used to elicitépeech

~ from the children. | It is through listening and verbalizing that the child
learns to discriminate conéerning both what is heard ax{d what is said. ir
these activities teachers were reminded to function as speech models fc;'-
the children. Imitation is the primary method by which a child iearns io
speak. If his model is Inadequate, his own speech will be also.-

In 1968-69, the scope of Speech Services was extended to 1nc:lude jn—

service programs for teachers. The critical nature of their role in helping

ERIC a9




25

the child attain good speech was emphasized. In addition to those
activities conducted in previous years for the children, a series of

lessons on the auditory development of consonant sounds was included

for the four year olds. The We Speak Through Music lessons provided an
experience base upon whiclgmrgiggengch@ent activities were provided.

In addition to the regular speech development activities provided for five

year olds, three classes used a taped series of speech improvement

lessons. Formerly named the Golden Language Tapes, i‘al];ggjl\fith Mike
is a series of speech improvement lessons which emphasize listening,
developing a more standard way of speaking, and increasing the vocabu-
lary. Each lesson includes speaking exercises and stgdentsaré consis-
tently reminded to speak like the models, "Mr. and Mrs. Mike,"

In %he fall of 1969 a part—time therapist was added to the Speech
Services staif. Punds for this person were made available through the
Model Cities Program. The additional stafé member enabled the component
to expand services., The component effort of the previous year was continued
and extended to includ_e the following ijecﬁvé: Prc:viéie an audiometric test |
 for all five vear old children served by the program.

Defective hearing is often a causal factor in a child's inability to learn.
-An evaluation of the experiences in this area of service led the staff to con%
clude that festing and follow-up for hearing rlass is of crit;ical 1mpcrtance Ln’r

any ‘educational endeavor intended to serve the disadvantaged population and
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possibly has been the most Important service rendered through the Speech
Services component.

The Zenith Visual-Auditory Scre%niﬁg for children, an audiometer which
uses both auditory and visval stimuli to elicit responses, was used as the
testing instrument. Speech Services personnel have evaluated the equip-~
ment as being highly reliable in the testing of young children. Test re-
sults correspond very closely to those occuring when a pure-tone test is
administered.

Approximately 420 children were tested; thirteen demonstrated signifi-i
cant hearing loss, and other children were identified who exhibited lesser |
amounts of loss. Th;s information seﬁed not only as the basis for ref-'erTal!
and fclléw-ué but also served to assist the teacher in better understanding

the child.

As indicated earlier, speech development activities were again included

as a part of the language arts curriculum in both four and five year old
classes. Pre- and posttests of articulation were administered to all children
in five year old classes. The gains appeared generall;ir to reflect a normal
speech progression. |

Throughout the last year (1970-71) Qf the program's operation, speech
development activities continued as a part of the tétal language arts curric- -
ulum, In addition to pmvidi'ng fﬁr the leaming experiences of previous years,
teachers w;sre encouraged to _intrcducechildrén to the phonetic value of
letters. Children in i-':indergaﬁ:én demonstrate interest iﬁ making letters of
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the alphabet. Teachers have capitalized on this Interest. The sound value
of the consonants has been taught with the formation. In this manner,
auditory discrimination of words beginn!ing with different consonant sounds
has been introduced. In order for a child to improve his speech, he must
be able to discriminate auditorily among the various sounds. The listening
that is involved in auditory discriﬁinatién serves as a necessary first step
in speech correction.
A systematic phonic approach to speech improvement offers another

advantage in that it serves the child as a first step in the deccdihg system
w hich he can use as he begins to read. One reading authority Jeanne S.

Chall, author of the well-known book, Learning to Read: The Great Debate,

states that the research on reading methods indicates that a heavigr_cgde
emphaéis in the teaching of reading is more effective for children of lcwer
socioeconomic sgtatus. She explains that a knowledge of the sound-
symbol relationship gives the child a tool v'v'i'th which to decode t;hé printéci‘
p’ége and, when used in conjunction with the languagesexperience or basai
reader approach, - ca'n provide a boost in leaming éto read.

An art;culaticﬁ posttest when‘ compared with aAlike test administefed thé
previous Septembér, mdigates that imlprm}_ement occurred, Children demon-
strating immature spee;c’h in September corrected many errors.

Concentration on the phonetic approach in the teac,:rh‘ing of consonant

sounds has been credited for the demonstrated gains in many instances. Pxfc—

. 1z
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gress which may be attributed to maturation has not been discounted; how-
ever, it appears that EIP children demonstrated an accelerated speech
develo;ﬁment during the past year. |

The teacher's role as a Spgech model has been emphasized throughout
the duration of the program. This year an informal study was ccnducﬁed in
an effort to determine strengths and weaknesses in teachers' speech
patterns. The coordinator of Speech Services visited in each. classroom for
the purpose of identifying areas which needed improvement. A conference
with 'thé teacher and assistant teacher folic:wed each visit. Individual
strengths and weaknesses were discussed.

The coordinator identified the follcwiﬂg areas of strengtn-

1. The vcice was used as a means of cgnveying enthusiasm or ta
indicate a mood.

2. Voices were warm and friendiy.
3. Some teacl;nérs were articﬁlate;
Noted also were ihe following areas of weaknesses:
1. The subject.and verb iacked aéreement,:
| 2. ZEnunciation was not precise.
3. Nonestanciard pronounciation was used.
4. Plurai and 'pgsséssive forms v}ere used inccﬁectljr;
‘5; Omission of final consonant sounds was readily apparent.
6. ’I'he. droppiﬂg of g on Liendings was, .a common cccurrem:e. '

7. A distortion of vowel sounds was notéd.
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The study clearly revealed that the teacher genérally did not function
as an acceptable speech model. A recommendation was made to consider
speech patterns carefully when emplcyillxg personnel. A standard speech
would appear to be a critically important characteristic for persons in edu-
cation seeking to iﬁmpmve the opportunities for the disadvantaged.

Some conclusions regarding the sﬁeech of the disadvantaged may be
drawn based upon the experiences of the past five years.

1. Generally, children coming from disadvantaged environments have

not developed speech and language appropriate to their age
level.

2. Children tend to emulate the speech patterns of adults in their
lives. ‘

3. There is a general tendency to omit final consonant sounds.
4, Often verbs are misused . (Ex. You be driving too fast.)
5. Subject and verb lack agreement,

| 6. The omission of the S sound is probably the most outstanding
error.

7. Tongue and lips are often not used enougn to produce distinct
speech. : : '

it has not been the purpgse of those concerned in the area of speech
development to destroy the child‘'s former spéech habits nor itq make him feel
uncomiortable with his speeéh or that of his family, but rather to make it
possible for him to choose an éltemative way of speaking.

V‘I'he philosophy of Speech Services has been to accept the speée—ﬁ thét

the child brings to échaal, but at the same tSn'e_ to try to bring about changes

a4
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whnich will make his epeeeh more eecepteble in the larger community, Al-
though their speech is still below standard in many instances, most of the
children heve imprev_ed as a result of the EIP experience. It ig increasingly
apparent the_t a speech development program must be an integral part of the
language arts curriculum in a preschool program seeking to serve the dis-
advantaged,

It is essential that efforts be initiated very early in the child's life
to develop the ability to handle the English language. Preseheel children
of Huntsville and Madison County, Alebama, must be more fully prepared
in speech and language if they are to be successful in coping with reading,
spelling, writing, and speaking in later school experiences. .

Parent education is obviously important iﬁ this endeavor. Parents must
be mec’ie to understand that talking to babies, r_eadiﬁg stories, and pieying
games are those things which help the child develop speech and language
skills. They must be helped to understand that these aetivitiee builc:i a

foundation for later grewth and develepment.

Success in echeol-releted experiences nrﬁpears to’ be etrengly releted to .

the adequate develepment of language skﬂle . The tetel epeeeh=languege o
pregram for econemieally disedvanteged ehildren neede to be. strengly

structured and adequate medels previded In such instaneee that the heme

envirenment cannot be depended upon to reinferce scheol—developed speeche

lenguage skill, it becemee eeeentlal that evew effert be made to facilitate

meximum impact in the echeel envirenment.,
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Throughout the fi\}e vears of the program's operation, an effort has :
been made to evaluate the materials and equipment which have been used
as aﬂpart of the Speech Services endeav;jfs . The teachers and staff recom-
mend the materials and equipment identified in the following lists:
Materials

Talking Time, Scott and Thompson, Webster Division, Mc-
Graw-Hill Book Company, New York, New York.

Talking Time is a resource book for classrnom teachers, The
materials are suitable for levels K-4. The activities may be
used to guide the teaching of speech sounds, listening skills,
and speech skills. The selections may be used to provide
"other culture" experiences for disadvantaged children..

Phonics In Listening, In Speaking, Reading, and Writing, Scott
and Thompson, Webster Division, McGraw-Hill Book Company,
New York, New York. ,

intended as a resource material for teachers, the games, devices ,
and activities included in this book have been evaluated as ap-

- ‘propriate to grade ievels K-4. Most of the materials can be
adopted to any of these levels.

Look, Listen and Learn series, Millikin Publishing Company, St.
Louis, Missouri.

"It's Fun to Listen." Color transparencies, duplicating masters ,
and records are used to teach the child to follow directions, re-
spond to auditory cues on worksheets, auditorily perceive and
discriminate, and identify relationships based on auditory per-
ception, ‘ '

"It's Time to Rhyme." The materials consist of transparencies,
duplicating masters, and a record. The pictured stories, jingles,
and nursery rhymes are designed to extend and develop the child's
vocabulary and his auditory discrimination.

The Junior Listen — Hear Program, Slepian and Siedler, Follet
Publishing Company, Chicago, Illinois. '




The primary purpose of these books and the supplementary
material is to provide a systematic method for teachers to use
in developing selective listening skills in very young children.
The exercises are arranged in order of sophistication and

range from simple recognition and discrimination of gross en-
vironmental sounds to beginning auditory discrimination of
speech sounds.

Gateway to Good Reading, Imperial International Learning, 247
West Court Street, Kankakee, Illinois 60901.

These auditory discrimination tapes and pupil booklets are
designed to develop eye-motor coordination, extend the
listening and speaking vocabulary, and to develop good
listening habits. The child listens, follows directions,
identifies, selects, and discriminates. Throughout each tape,
the listener is actively involved in the learning process. These
lessons may be used with older kindergarten and first grade
children. They may be used for ejther individual or group in-~
struction.

Sounds I Can Hear, Scott-Foresman, Atlanta, Georgia,

This series of records and supplementary materials may be used
to develop auditory perception and discrimination of environ-
mental sounds. The material can be used effectively with four
year old children. :

Peabody Language Development Kit - Level #P and #1 . American
Guidance Service, Publishers Building, Circle Pines, Minnesota
35014,

The PLDK is designed to stimuiate orai language and develop
verbal intelligence through training. Puppets help make the
lessons attractive to youngsters. A specific speech development
activity is included in many of the lessons.

Talking With Mike, Ruth Golden, Spoken Arts, 59 Locust Avenue,
New Rochelle, New York 10801.

The package includes thirty-six lessons which provide a variety
of experiences designed to motivate young children to imitate the
language used by the two-characters, "Mr. and Mrs, Mike." Re-
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peating exercises as well as a number of songs, rhymes, and
riddles are included. The objectives are to increase fluency
in the use of standard English, extend oral vocabularies, ‘and
promote auditory discrimination. The language concepts pre-
sented are regularly reinforced. The difficulty level is K-1.

We Speak Through Music, Sister Mary Arthur and Sister Mary
Elaine, Stanbor Productions, Volhalla, New Yor .

The four records provide practice materials for the therapist to ~
use with the child who has an articulatory disorder. The songs
are designed to develop consonant sounds. The kindergarten
and first grade teacher may use the song book and records as an
indispensable part of the speech improvement program. It com-
plements the reading readiness and phonics program.

Equipment

Tape recorders
Record plavyers

Language Masters

Audiometers (The Zenith Visuai and Auditory Screening for
Children (VASC) is a speech audiometer specifically designed
to be used with young children. Visual and auditory stimuli are
used to elicit response.)
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HEALTH SERVICES

Early program .planners and develgpérs anticipated that health services
for students enrolled in the Huntsville-Madison County Education Improve-
ment Program would be provided through the public health agency serving
Madison Gdunty. By the spring of 1967, it had become increasingly evi-
dent that the agency could not provide the requested services.

The program position in Tegard-to-the-importance of a total service
program had not changed and perhaps is best stated briefly by quoting

Gompgnsatq’(y Education for Cultural Deﬁg;vatigg (Bloom, Davis, and

Hess, 1966, p. 8).

"There is aimost unanimous agreement that the
prior satisfaction of the so-called basic needs

is necessary before human beings can become
concerned with and perform higher ievel functions.
With children, the adequate satisfaction oi
nutritional needs and the need for sleep and

rest heightens the probability of their being able

to perform completely in school situations.
Adequate living conditions, clothing, exercise,
and the availability of medical care - - - ali
contribute to the heightened probability of in- : _ :
Ccreased capability in school situations."

The EIP child's nutritional needs were being met through funds made
availabie under Title 1. Food service was provided in coordination with
the existing lunch programs aé operated in the Huntsvilie and Madison
Cic:umy schools. In addition to a grade "A" lgnch, milk and crackers were

provided for the children in the early morning.
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In September, 1967, a health program was developed within the EIP
organization. Staffing ircluded two nurses and a medical consultant.
Objectives were patterned after those recommended for school health

services by the American Pediatric Association and included the following

programs:

1. Environmental safety and first aid
2. Medical care
- Communicable disease conirol

4. Speech and hearing |

S. Visual health

6. Dental health

7. Mental heaith

8. Health educ’:atién

Medical and dental services to support the program were provided
through the Huntsville and Madison County school systems' Title 1
allocaticns at the rate of $10.00 per chiid. Providing health care with these
funds reguired structuring services within the fcllowingiguidelines:

1. EIP students whose families quaiified under Oifice of Ecanamic
Opportunity (OEO) guidelines were eligible for services.

2. Medical services were confined to those students presenting
nealth needs; diagnostic evaluations and treatment were
limited toc "out- ~patient” services,

Dental treatment was offered only for relief of pain.

w
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As funds became available from other sources, dental services were
extended to include a complete dental program for students based on
priority need. Medication was prc;:videél as needed.

The staff continued to work with community agencies including the
Alabama State Crippled Childrens' Service, Madison County Public Health
Department, and the Madison County Department of Pensions and Security,
as well as civic groups, volunteers, and church groups in rendering health

services to children.

In order to facilitate a total family approach in mceting the child's
health needs, the nurs« case load was lower than the usually recommended
1500. The Health Servke component-was staffed by two and sometimes
three nurses serving a yearly EIP population of approximately 600 students.

Job descriptions were developed and nursing 1n—ser\}ic;e education pro-
grams were offered. The in-service nursing training was intended primarily
to assist the nurse in understanding her role as it related to the instructional
program ., i0o the health needs Df preschcol cnildren, their families, and com-
munity ageﬁcies . The areas explored included but were not resiricted tq'-
communication (verbal and nglji%ver’bal) . chiid growth and deveiopment,

nursing care plans, effective home visiting, recording of health data, com-
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In efforts to facilitate communication EIP nurses participated in in-
service programs offered as a part of the State Public Health Nursing

Service.

Records and Reporting

Accurate and useful record keeping has been considered an important
function of the EIP Health Services component. In order to meet the indi-
viduai needs of the EIP health program, records were develioped and/or
refined to reflect information in the following areas:

1. Cumulative health

Z, Case progress

3. Administration

Implementation of Objectives

Several approaches have been used in efforts to implement the Oob-
jectives of the Health Servic:esxccmponent_ initially a handbook was pre-
pared ifor the teachers and staff to acquaint them with the program effort
and to facilitate an uﬁderstanc’limg of the teachers’ and ﬁurses" roie in
meeting the health program objectives, Other generai approaches includea
regular center visits, teacher conferences, and home visits. Various other
procedures were necessary in meeting specific program objectives and, oi

course, changed as the various programs were emphasized ‘during the year.
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Environmental Safety and Management of Emergencies

Recognizing that accidents are the number oné cause of death among
children, the EIP staff established “saféty" as a priority item. Teachers
were involved in developing safety rules for themselves and the children.
They were encouraged to offer safety education as one facet of the total
health education program. In-service programs designed to facilitate
purposeful rational behavior in the management of emergencies was con-
ducted by the Health Services staif. First aid kits were supplied to eaéh
center and replenished as needed.

Local education personnel and parents were asked to lend assistance
" in the area of environmentai safety. Playground equipment was inspected
and removed if regarded as potentially hazardous to young children.
Students and parents participated in "clean-up" and "fix-up" campaigns.

The parents were aiso encouraged to participate in ccurses offered by
the American Red Gross . Successful compietion of the courses was
necessary in order for the parents to work in the school clinics: Much of
the course work was verbally oriented. A great deal of patience on the part

of the EIP staff and the community agency was required in these efiorts,

Medical Treatment Program

The entire EIP staff, pareni.s and teachers were invoived in mee*chg the
children's medical needs. Funding guidelines often dictated approaches,

services, and population to be served. An éffm't was made to establish pro-
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cedures and priorities which would facilitate the efficient utilization of pro-
fessional personnel while at the same time insuring that the fullest possible’
medical service would bé provided.

Extensive health histories were recorded on each child. Teacher ob~
servations and the nurses' routine evaluations were critical inputs on these
records. The laboratory services available through the county public health
agency were used extensively. Often the medical consultant provided judge-
ment on the medical needs of individual students which served to expediie
remedial efforts without the costly and time~consuming office visit.

Each child demonstrating a medical need received the benefit of thorough
diagnostic procedures on-an out-patient basis. Complete follow-up was a
routine part of the case coverage for "doctor visit" cases as well as for
those not having direct doctor contact.

The EIP population presented needs for various medical services. Some
of these have been noted in the following list of conditions:

1. Sickle cell disease

2. Epilepsy

3. Congenital anomalies

4. Infectious processes related to eyes, ears, nose, and throat.

5. Gastrointestinal disorders

6. Communicable diseases (pinworms, tinea copiter, and catarrh
conjunctivities) — — S :

7. Anemia

Genito - urinarv disorders

>4
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Communicable Disease Control Program

Many program efforts have been aimed at the prevention and/or con-
trol of communicable diseases. In prm;;.edures designed to prevent the
duplication of a service performed by the iocal heaith department, the
nursing staff worked in coordination with the Social and Instructional
Services components to motivate parents to seek immunizations for their
children through the public health agency. Brightly printedrléaﬂets con-
cerning immunizations were distributed to patents at approproate intervals
throughout the school year. Several "entire cilass" trips were made to a
local public health facility in the Mcdel Cities area to secure immunizations
for the children. Preparation ard follow-up were major facets of this pro- :
gram.

Health education for students has been strongly encouraged as it relates
to all aspects of communicable disease prevention and controi. rarents re-
1a%;éd' needs and concerns in feedback sessions each vear, and a parent neaith
education program was designed to focus on the noted areas of concern.,

A procedural manual for teachers ieﬁelcped [o3% thel nursing staif in-

cluded a section pertaining to the management of various communicabie

¢

ciiseases - Tne importance of early detection by teacher and nurse was em-~
phasize;ia In-service programs were conducted for teachers to assist them
in the management of communicable diseases such as impetigo and ring

worm. The role and respcnsibility of the nurse and the teacher in regard to

the appropriate procedures was defined.

SO
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Tuberculosis is a communicéblg disease of serious proportion in the
Huntsville-Madison County area of Alabama. In order to facilitate identi- -
fication of those studénts in contact witﬁ tuberculosis, family histories
were studied, and a total population TB skin testing program was conducted
each year. The TINE (old tuberculin), a product of the Lederie Company,
and PPD (purified protein derivative) administered with the Pedi~jet were
utilized in mass screening programs. Contrary to several reports, there
appeared to be no significant difference in the degree of standardization
of reading with the TINE and the Pedi-jet administered PPD. The TINE was
evaluated as presenting an over-reading and the Pedi-iet PPD an under-
i‘efading in a comparison with the Manitoux administered PPD. .

The human variable was not discounted. | {farlation in tests results was

atiributed in some instances to this factor. Both the TINE and the Pedi-

Those children presenting positive reactions with the TINE and the Pedi-
jet PPD were furthsar screened with the Manitoux. In this manner approxi-
mately two and one-half percent of the EIP population each year were newiy‘

identified as positive reactors. These persons were piaced on medication

and checked at regular intervals throughout the year.

Speech and i iy Prograi

The service rendered by EIP nurses as related to speech and hearing was

primarily that of processing referrals from the Speech Services component
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and identifying students presenting speech and hearing-related health
needs.

Parents were counseled in coordina;;icn with the Speech Service per-
sonnel, and referrals for appropriate care were directed to iocal pediatri-
clans; eye, ear, nose and throat specialists; and community agencies,
The chﬂd‘s progress was routiﬁely noted and necessary follow-up
attention insured. |

Conditions related to ears, nose, and throat ranked highest in the

number of "reasons" that EIP children required medical treatment.

Visual Health Program

The nursing staff and volunteers have conducted annually a vision
screening program m éach EIP classroom.,

Various pupli preparation techniques were explored in cooperation with
the Instructional Seﬁiées staff. Students appeared to respénd best when
prepared the day before testing. Familiarity with the testing situation tended
to lessen ani,iei:y and facilitate the reqﬁiréd verbal responses. As one
example, preparation for testing with the Snellen E Chart invoived fhé dispiay
of a large letter E. As the letter was turned, students were asked to res?gnc’i‘
‘by voicing the direcficn in which the "legs" of the letter were pointing.

Prior to the screening, training in the effective use of screening
maigri,als with a preschool popﬁiaticn was ccmductéd for the nurses and vol-

unteers by local opthaimologists.
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Various techniques were used in the screening program, and evalua-

tions were made on the following materials:

1. Worth 4 Dot Flashlight

Z. Snellen illiterate E Plastic Distance Test

3. Allen Preschool Vision Test

4, + lens
Both the Snellen E and the Allen Preschool Vision Tests were easily con-
décted by nurses and volunteers in mass screening operations. The Allen
material was found to be particularly effective in screening four vear oid
children and those with learning difﬂ.culties . ‘.

Even though several attempts were made to use the + lens in mass
screening, volunteers appeared to become confused, scoread ;feadings in-
correctly, and gave cues to the anticipated response. Only one or twr::r
students from a 60? tested population were identified with the + iens.
General nurse and feacher Dbse;—vation would be expected to produce a highei
number of children needing attention for vision prcbléms .

The Worth 4 dot flashlight was usedgnly as a tesi:_inéjinstmmeﬁ on
children referred to Health Services. The device wés felt to be of question-
able value in a “.sion detection program for young children.

Each student identified eith_c—:er through nurse/teacher observation or
through the mass screening program received further evaluation by an

opthalmologist.
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Approximately one percent of the population each year was identifiéd;
as needing corrective lens. The figure is far below the estimated !10 per-
cent that need correction in the general.population. The noted disparity
is probably due to the difficulty in evaluating vision needs of the very
young child. Recent studies in the Huntsville Public School system reflect
the greatest evidence of identification in age ievels eight through 13.

Parenf and teacher education in eye care was facilitated through the
distribution of the following pamphlets:

"Memo to Parents about Your Child's Eyesight, " Metropolitan
Life Insurance Company T 0 584 (4-49),

"Cues for Eye Care for Children" American Association of

Opthalmology, 1100 17th Street, N. W., Washington, D. C,
20036. '

Dental iiealth Program

The Dental Health Program provided for both education and treatment.
EiP nurses in cﬁopefaﬁon with the instructional staff developed materials
related to dental health for the childrer and parents. Numerous leaflets and
posters from the state public heaith agency were distfibuted and displayed.

Teachers' comments indicated that they felt that "habit"” was criticai
in the development of good health practices. Acting on these conclusions,
instruction on proper use in the home environment. General investigatiaﬁ
ifeirealed that the brﬁshes were not usaciccinsistentlv; if at all,-réﬂd were

readily lost. As a result of these experiences, each child was provided a
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brush to keep at school and reminded or otherwise su,perjrised to brush
once per day as a part of the day’'s instruction program. The approach
wcrk_eci well under supervision. Long te'rm or “habit". effect, however,
could not be ﬁetérminedq

Treatrﬁent for students with serious dental needs was grossly inade-~
guate in the early phases of the program. Service could only be rendered
to those demonstrating pain. As funds became availabie, EIP nurses
worked with a dental consultant in developing a system of screening
students to determine priority needs. Later additional funding provided
total classroom care in éieaning, x-ray, and flouride treatment. Students
identified as needing more 1nteﬁsive treatment were scheduled for compiete

iollow-up.

Mentai Health Program

Health Sewiceé cocrdﬁinated_ efforts with the Psychologicai Services
component in identifying students demonstrating needs reiated to mentai
health. Conditions identified included epilepsy, hyperactivity, b:ain
damage, and emotional inst,ahili%yg

Two or three chiidren were identified each year &S having epilepsy.
Parents were counseled in ccdr’ciinaticn with the Psychological Services, and
provisions were made for a complete folilow-up rin regard to the students

total health needs with a local pédiatriciaﬁ and/or cémmu'nity agency.

60




Health and Psychological Services personnel coordinated mentail

health education efforts through the Instructional Services component.

Health Education Program

Each summary of program development has included to some extent
the education facet which is a requisite to the adequate rendering of

service. Generally education efforts were coordinated through the instruc-

tionai component and on occasion were developed and implemented in con-
junction with the social and psychological component personne]. Parent,
teacher, and student education were facets of the total health eciuc:ation
approach. Various techniques were used in providing for leaming ex-
periences in the following health-related areas:

Personal (cleaniiness and fitness)

Mental

Family lifé

Alcohol, drugs, and tobacco

Communicable diseases

Community

Safety

Nutrition

Consumer

Dental
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Nurses often served as resource persons and teamed with teachers in
developing uniis. E‘iims and catalogs were secured from the following
sources:

Alabama Department of Public Health
Alabama Department of Mental Health
Metropolitan Life Insurance Company
Prudentiai Insurance

TB Association

Heart Association

Cancer Association

American Medical Association

American Dental Association

Summary and Conclusions

Developing a health program to suppﬁﬁg a pilot instruction program ior
' indigent students was an ever-chéﬁging task and often a frustrating endeavor.
Program development was cigap‘éncient in large measure upon the other ccm'=
ponent services. Adjusting and’attempti’ng to :understané the evoiving and
interdependent roles of the staff members was a challenge.

in terms of impact, growth, or change several situations may be cited.
EIP ma;r be credited with initiati,ng the first "RN" health service program as
an i’ntegzﬁai part of the public school 'Sy'sfems{ in Hunisvillé and Madison

Countv,
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With the implementation of several proposals approved for federai
funding, the coordinator of Health Services for EIP became the coordinator
for ali health~-related programs throughout the Huntsville system. The
program effort was expanded to include students in Foliow-Through and
Model Cities — making a total population of approximately 11,0006
students served by seven nurses.

The Huntsville nursing sewiceiiméact has reached into education
circles at the state level. The nursing staff Dﬁf the Huntsvilléﬂi’?ubiic School
system has been insiru;eintal in c\rgan‘i'ziﬁg an Alabama Depaitment of
School Nursing within the state professional education association.

At a more critical level finpact is much more difficuit to measure. One
must ask, "What has been the service rendered?” Numbers and statistics
are readily availlable. "What has been the lasting value of such service
- to what extent has health poverty been e,rra&icated? " This is the more
difficuit cuestion, énd the c:'né that 'cief;ies comprehensive response. The
Health Services coordinator is reminded, however, of a student who first
appeared in an EIP cilassroom as a t'hini.—. unclean, withdrawn child. An
initial team appraisal reflected étaff canéluéicns that the child appeared to
be emotionally disturbed and pcssibly a slow learner with apparent visuai
and nutritional needs, Further mvgstigatien revealed that the mot’ne:had
récéntly died of “old age" at 35, and that thg child was iiving with :an aunt
in a house serving 20 people as "home." Time and effort in a fnultidiscﬁ

pline team approach was given in efforts to serve this student.

Q
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‘This child was observed recently in;tﬁe school environment. She
talked about her glasses. S8he appeared friendly, ouigoing; average in
neight and weight. A later colnversaticnxwith the teacher revealed that
the child was progressing normally in a third grade class,

One person, one case history, one progress report is perhaps as |

valid a measure of success or -of impact as any that might be devised.
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SCCIAL SERVICES

The Huntsville~-Madison County Eciucation Imﬁr@vement Program
sought to provide a social servicg Program that would involve the barems
in the educatic;n of the child and at the same time improve the home-
learning environment.
Experience was iimiteﬁ in the Huntsville-Madison G@uhty area in
terms of the schools endeavoring to serve as a change agent in the life ,
style of the families whose children were in the public schoois: however,
the EIP concept required that the school assume this new roile, The many
organizationai and program changes related to these efforts during the
course oi the flve-year period reflect this inexperience. The "growth pains"”
which accompany the development of any new service within a pubiié institu-
tional setting have been a part of the Social Services deveiopment.
Qualified social service personnel we%é not 1mmédiately availabie in
the area. Initially the guidance counselor assumed responsibility iﬁrega_rcli
| tc the total family develcpment. Teachers, of caurse; assisted in this rtask
and were required as a vart Q‘I— their Job to visit féguiérly ir the nomes of the
chiidren. They were asked to help the family members feeil that they were a
part of the child's school experience. Many teachers developed excellent
rapport with the famiiies of the c:hildren served i’ri’":"t_he ‘program . They were
often ov'erwhe,imed, however, at the i'nultitude of ngeds which they_ en~
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countered. They were not trained to expect nor to cope with the many prob-
lems. Information regarding services which could be obtained from com-
munity agencies was spotty, and referral érgcedurés were often not clear
or weil understood. Primary teaching responsibility preciuded the
teachers' béing able to devote enough timé to the home situation to ade-
quately follow-up in insuring assistance from community agencies. The
testing program was coordinated in the first year thmugh the guidance
counselor,and the responsibilities in regard to both of these critical areas
became overwheliming. |

The "size of the task" which had been undertaken in the proposal pe-
carﬁe increasingly apparent; and & second approacn was initiated in the
second year. The new health coordinator was asked to assume major respon-
sibility for follow-up and referral to community agencies for social service-

related needs as well as those relating specifically to heaith problems. As

federai funds became available to meet the health needs of the children, the
Heaith Serviceé staff had to establish new work load procedures in order to
insure that the monies wouid best serve the popuiation. The task of identj-
fying, establishing priorities, and insuring foillow-up in he;althf—feiated
matters iended to lessen the time wﬁich nursing staif members could devote
to pr@blems categorized as non-health related.

it was at this.’ point that the program was ‘able 1o secure tiie services of

& professional perscn trained in social work, and a separate Social Services

ERIC |
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component was established. One staff person was emplioyed to work
spécifically as a social worker in March, 1968. In February, 1970, a
second person was added to work full tiﬁé with this component. Pre-
sentiy these siafif services are coordinated in conjunctiion with the Foliow-
Througn social service program which serves many indigent éhiidren anac
their families in the early elementary grades in the city of Hunts:villei

The families served often have children in both EIP and Foliow-Through.
Obviousiy many former EIP students feed into thé Follow-Through Program.

The Social Services program as it is presently structured is dgsigneci
to provide those services necessary to maintain the child's attenéance at
school. Two approaches are used in meeting this objective., One approacn
seeks to assure that the family receives necessary fﬁ@j, clathiﬁg, ana
emergency medical assistance., Referrals to ccrﬁmunity agencies for relief
in continuing and specific circumstance is, of course, a major responsibiiity
in this regard, The second approach is to invelve the parent. in "‘che 5Choo;
program in efforts to insure that the child's education becomes a famiiy ex-
perience,

In the “critical services" facet of the program, the social workers néve
relied on referrals from the teachers and the families themselves. Each
teacher has worked closely with the chﬂdren in her cias;—:foc:m and 'théii:
families. Often initial contact was" made th»rough 'a rgutinéhoﬁ-ne visitg

'In other instances a family prcfblem would be recognized by the teacher:
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- she in turn, would notify Social Services for consultation and/or casework
service for the family.

Iﬁ,h efforts to better serve EIP familiés with needed information and re-
ferral assistance, the Sociai Services personnel have attempted to fully
identify the svcial agencies in the community and the services avaiiabie
to families through them. Duringr the five-year period referrals have peeri
made to the following persons or agencies:

{1) Christmas Charities, {2) Gathéuc Charitles , [3) Community

Action Committee, {4) private physicians and dentists, {5) Pilanned

Parenthcod, (6) Model Cities, {7) Huntsvilie Housing

Authority, (8) Alabama Depaﬁment of Fensions andg Security,

19} liocal church groups, (10) Madison County Health Department,

and (11} Family Court.

Coordinating efforts with the Follow-Through Program has insured that
only one social worker is assigned to a given family. The cooperative
patiern has aiso permitted more extensive service to EIp garents'wit‘hin the
vublic schooi settin‘g; Follow-Through budgeting has permitted the hiring
Oi paraprofessionaij sociai service workers drawn frcrﬁ the ﬁngcvantaged
commuhity.. ThéSé persong wcrk in the neighoorhoocxs andlpdrent iC}unges
which have been established in the city centers, EIP as well as IQILDW'

'mrougn parents have the senefit of these gon*tac:ts; :;-érrvic:esr and rac:hrc;es |

Gerierally school-related intereét or the parem: 1n§givemeni‘: asrseét of :

‘the Socml Servic:e prcgram has been greatest in fhcse centers naving parent

workers and loungese The parent wcrkers have serveci as examplea that

--other parents hava tended to im:ltate in their relationship tc: the school th’ef
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program, and the staff. The paraprofessionals in the pmgfam have demon-
strated to the disadvantaged community that they attach Importance to
school-related tasks and that they havé a significant role to piay in the
schooi setting,

In those areas in which parent lounges had not been estaplisned .,
the social workers organized activities which were heid in parent homes,
ciassrooms, and the various community centers. Often the disadvantaged feel
isoiated from their community because of a iack of
material gci’:ds and social standing. It is ﬁcped that through
participation in community organized activities these families can learn
that they, too, have something to contribute to the totral community, in-
cluding the school, and their children's lives,.

Parent involvement is seen as a process which pegins on a levei of
social activities within the school and progresses o a more sopnisticated
level of participation: in school poiicy and decision making. As 1t is a
continuous process, ihe various_iéveis oi pareni mvolveﬁzent are ca‘r*:ie;:i o
simuitanecusiy. Tollowing is a \jdescriptioﬁ of the EIP éx;erie;qce witn the
three levels ax ﬁﬁ:icipatisn: ‘

1. Pa ent AcciVlties

This was the first level ai which parenis were encouraged to come
to the schooi. Through these sessions parents Decame famiiiar
with the schocﬂ and Ieamed to feel comfortable. The foliowing

' activities are representative of the first level
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Parent teacher socials
Weekly parent meetings
Pot-iuck dinners

Exercise groups

Sports events

Crafts projects

Sawdust parties

Rummage sales

Bake sales

Picnics

Halloween, Christmas, and Easter parties
Fashion shows

Parent Education

The second level began soon after the parents iearmed ic know
one another and acquired a certain amount of security. They
became dissatisfied in conducting only social gatherings and
requested meetings and programs to provide learning experiences.
The following activities are included at the second levei:

Nutrition and cooking classes
Sewing classes _ :
Red Cross training and parent-staffed clinics in the schools

! Communicable disease sessions

Driver's education

Films

Poison prevention sessions
Manuscript writing

(The community agencies which assisted in providing these programs

were the Home Demonstration Extension Service, Neighbornood Com-
munity Centers, Community Action Committee, and the Red Cross.)

Parent Participation in the Classroom and School

Under the supervision of the resource teachers, tine parents finaily
went into the classrooms to assist in the instructionai phase of

the program. They made games for the chiidren and neiped the
teachers whenever possible. Many.parents have exhibited a .
sense of pride and belonging that they previously iacked. They were

enthusiastic and often had enough initiative to push for necessary.

malntenance work within the school: -

0
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Efforts have also been made to provide in-service and educational
sessions for the Social Services staff. Agency visits and conferences
were planned in an effort to foster better communication and to gain more
knowledge concerning available services. At the larger community ievel,
an interagency conference group has been estabiished to facilitate com-
munication among agencies. This group has been of great educationai
importance to the staff.

in (:Dnjurj;ction with the Foilow-Through Program, the entire stafi
has visited the Bank Street College of Education in New York City. It
was most helpful to see a parent program in action and to exchange ideas
on parent involvement.

in conclusion it may be well to emphasize that with tiﬂe @stabiishment

 of the parent lounges and the hiring of parent workers in the schooi, parent

interest and invoivement have risen sﬁarpiy’. Indications are, thati with a
piace of their own in a school, parents éssuzﬁe more initiative and demon-
strate a greater sense of responsibﬂiiy for their chiid's education. T‘he
enthusiasm and determination which the parent workers rhave showrn nave done
much o provide pasiﬁve oehavioral exampi‘_es for,the-atﬁer Darenis . .

i 15 hoped that the pﬁ“biic: schcei cfffice'rskw‘iiii réccgmze the valug o:
parent programs ifor the disc:dvantaged in the schooi settn‘lg and c::.mmue v
ailocate budget for such effortsi Hopefully -s‘in this évent E—'grea‘ter evi—

dence will be seen Df parents e;{ercising résponslbllity in reqaru to thé edu—l

cation c::f th'eir children..

wll Toxt Provided by ERIC
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PSYCHOLOGICAL SERVICES

The following report is divided into units covering each of the five-
year periods of the program's operation. The final part reflects the over-

all observations and general conclusions,

Annual Review 1966-67

During the first year of the FEducation Imprc:vement?mgram, the
Psychological Services caﬁpanent was referred té as the Guidance Ser—vice
with one counselor employed. Efforts were made to implemant a program
in accordance with the following objectives: |
1. To assist teachers in keeping a case inventory on each child.

2. To perform individual and gr@up counseling.
3. To plan and coordinate the EIP testing prégrami

4. To coordinate the functions—of the home, school, and
community. ‘ '

5. To previde for placement according to the needs of the
individuai. ' : : :

5. To provide & follow-up on all EIP chiidren.

The guidance :cunse_le: sez-ve& &s a _cénsuléant ;r éevisiﬁg useiul forms
Aar;ci‘ assisting }th-.e teachers in thé uée of thé forms . Aisc-; the counselor .
observed in fhg'classrcéms and,in cgﬁfe_fenceS\n_rith th‘e} téaahers,suggested

!

_ wajys to help the children.

<



The testing program for the -first year was coordinated and implemented
by the guidance counselor. The iﬁstruments used for evaluation were the
Attitude Behavior Inventory (ABI), the Péabcdy Picture Vocabulary Test
(PPVT), and the Metropolitan Readiness Test {MRT).

The ABI was formulated by an EIP committee. The test was not
standardized, and there were no norms with which to c‘c;mpare(i:he resuits.
The purpose of the inventory was to assist the teacher in ideﬁtifying the
children's weaknesses. Results indicateci weaknesses in body awaru-
ness, vocabulary, and auditory skills. |

Table 1 presents PPVT results. A low verbal inteliigence among EJP
children is clearly indicated.

The MRT was administrated in February, 1966, and in May?, i967.
Table 2 presents a summary of the pre- énd posttest scores. The tetél

mean raw score on the MRT pretest was 28.2 (10th percentile in comparison

with nationai norms): the postieSt was 33.7 (l,Stii percentile in comparisor.
with national norms). | |

At thé end of the year the ceunselcr recommended furtner §sychoicgicai
testing for 40 children. These r'hildren were testec durmg the summer‘ and
recémmendations for placement were made by the exgmmer. During the »i'_A___”_E_____

year one child was.identiﬂed as a mc:ngplbid aﬁdplac»ed in aspeciai school;

~ two children were referred to the Mental Health Glinic. -
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Annuai Review 1967-68

The Guidance Service component was renamed Psychological
Services, and s pPsychologist was e’mplojifed in addition to the guidance
counselor in the second program year.

The objectives were limited to assisting teachers in developing each
child to his fuliest potential through diagnosing of learning problems ,
assisting teachers in the development of individualized instruction, and
implementing effective program evaluation.

Consultants from the University of Alabama assisted in designing the
following research and/or evaluation programs:

1. Sociological research

2. 1IQ research

3. Frostig developmental

4, Language -Master

5. Laterality

5. Male Model

7. Teachers' activity data

8. Metropolitan Readiness Test

Sociological Research Program

Perscnal data sheets were used to collect sgcioiagical infomlaticn on
EIP families - The saciﬁlt:gical éab& were. callected by professlcnally trained

personnel .

76
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The 1967-68 population was found to be 77 percent urban and 23 per-
cent rural. The mean income for EIP families was approximafely $3 ,SDOA
per year with 3 percent of the families én welfare. A comparati{re study
with private kindergartens with middle~class chiidren showed & mediar.
annual income of $11,000. EIP parents in general lacked educationail
attainment. (The educational level of EIP parents is presented in Table 3.)
The general cécupati@nal data indicated that 51 percent of the LIP
fathers were employed in unskiiled jobs, and 26 percent, in semi-skiiled
jobs. The data indicated that the average EIP child iived in a fi\%e room
house with seven to eight other persons. The average number of siblings
in the black home was 4.5; in the white home, 2.8. 'Tele_x}is iaﬁ
viewing was the most frequently reported famiiy activity; church attendance,

second.

intelligence ,,;Te sting Program

The purpose of the mtelligence testing research program was to Iind
test that would measure intellectual grgwth and alsc: be valia, reliabie, and
economical in time and cost. An evaiuation was made or the foilowing

selecied instruments:' ‘Peabadiy ?icture VocabUiary Test (PPVT), Si;c;sscn

-Inreliigence Test (SIT), and Stantcrci-BmEt mteiiigence Scaie, F crm L ’VE
| {SBIS). Because crf the high vaiidity and reliability ci the SBIS an attempt
~was made tc validate the SIT and PPVT with it It was hopea, by applymg an ,'

vappropriate tormula that a SBIS scc:re cculd be predicted fn:rn tne sccres o: a

more economical test, - = B7ird



TABLE 3
Educationai Grade Level of EIP Parents
1967-68

Negro White Negro : - White
Males Males Females  Females

Rural 5,589 7.06 .- 6,78 | 6.30

Urban 4,68 7.89 8,19 | . 7.98
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A group of 60 children was randomly selected from the total population
of 564 children. The PPVT, SIT, end SBIS pretests were administered in
September, 1967, and posttests, in Maif. 1968.

The PPVT tended to place a disproportionate number of children in
the retarded and borderline menteily( defeetive ranges of intelligence. The
SIT tended to concentrate the children in the average range with a small
percentage above and below average. The SBIS showed a dispersion of
scores which was more in the expected range although there was some
overioading in the borderline and dull normal range, |

A comparative study of IQ scores of four and five yvear old children in-
cluded in the )etuciy was also conducted. The resuits indicated a generail
decline in measured IQ from age four to five on all the tests. There was
Jess decline on the PPVT than.on the SIT and SBIS. This may have been
ciu'e; in part, to the iower mean scefe on the P?VI.end lack of insirument
sensitivity. |

The mean IG on the SBIS pretest was 85‘;91; the ?esttest' mean 1Q \ifeeﬂ
95.04. The significance wee Vat the 001 1e}vei ef eenficiehee B

it was c luded that fhe PPVT tendee to anaeiesti*nate tne pocentlai

of the EIP pepulatlenﬂ The QIT was ricn: eensitlve to ehangea Neitner teet o B

gave an qpprcpriete anaiyeis D.f the etudents strengtns anc weekneseee. . R

The SBIS was superier ie the PPVT and SIT in terme ef expected ecetter end e

iaentifying strengths and weakneseee. Cenversmn formuia reliability ceuld"f‘
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not be established. The SBIS continued to be used as the primary IQ

measurement instrument throughout the program's operation.

Frostig Developmental Program

The Frostig Devaicpmcntai Program in Visuai pa;‘capticn was advcﬁ_ '
cated as a means of cvarccmiﬁg perceptual daficit‘a..- One CDiltrOl and
three experimental groups of five year old children were randomly selected
to determine the effects of the program. Ail four groups were pre- and
posttested with the Frostig Perceptual Test. The three ’axparimental grcupa
were given the Frostig Preparatory Program which: consisted of varicus
types of physical and perceptual exercises

Group 'one completed the basic Frcstig prcgrarn using all reccmmendad
procedures including tha workbooks . Grcup'twc used cnlytha-wcrkbcck |
activities das,lgnad to cvarccma vapacific &areas cf waaknassés as diagncaeci;
- by the Frcstig Percaptual Taat; Grcup t"‘xraa u‘sad thvc prcparatcry cxcrcis‘ea:_

over the ten weak paricd cf tha axperirrant but did nct( ,wcrk in the Frcstig -

workbooks . The control grcup participated in ragular‘ EIP curriculum prc— s

gram.

At the end of tan Waeks all mcan sccraafcr exparimentalr grcup cne as:’.".f

;maaaurad by t"‘ia Frcstig Parceptua _,'I"
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three improved significantly at the 01 level ir spatiél reiationships but
performed significantly lower on the pcsvitic:n ‘in spsce subtl_es.t.‘

The control group did not fdeménstréte‘ significant gains on any of the
six subtests. On three of the six subtests, the control group scored
lower on the posttest than on the pretest although these losses were not
statistically significant.

Preparatory exercises did not égntribute to the growth of perceptual
capacigy as measured by the Frostig tests. Similarly, neither maturation
nor the regular EiP program contributed significantly to increased .perceptuai
capacity.

The purpose of the experiment was to determine whether specific
physical rautiﬁeé, a regular EIP program, a totéi Frostig program, a paﬁ:ial
Prcst:ig program, or a combination of theée factors contri fui:eé to perceptual
deveiopﬁenti The z‘esults indicai:ed that the total Frostig program contri-
putea szgn;f;cantly to the develapmeni: of cépying and matchmg skills as
measured by the MRT Further, it was found that parnally strucmréd or
;Qtaily nanszrucm red pmgrams d:ld not cbta;n the desived re;uics

it was recommended on the rbasis— of thé researcﬁ that the Fr‘ostigADevel—A

épmentai ?mgra"n Deusme a mut.ine part c:f the EIP curracub im an&be includea

'm tﬁe ;‘DllCWV*TnFC)ugh Pfcgram m cases Qf demonsfrated neea.

’ f;;,; bt

"::-‘ﬂv;v;anguage Master Research Prog-am :

Smce a large number Df EIP children were fc:und tc have speech prob;erns
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a program was imﬁlemented by Flake (1969) to evaluate the effectiveness
of the Language Master when uged fér group training on a routine basis.
Six classes were randomly selected to ﬁarticipate in tfr}e study. Halif the
groups {experimental) were exposed to Language Master activities for three
months on a routine basis in addition to regular curri;:ulum activities. The
three control groups participated in the regular A'EIP ciassrcgmA program. No
statisticaliy significant gain? In speech improvement couid be noted irom

the data.

Laterality Research Program

Because of the disproportionateiy Iérge percentage of poor readers
who come from economically disadvantéged, backgrcunds , a study of
laterality was conducted by Whatley (1968) to determine wnether hand pre-
ference might be causally related to the problem According to test resuits
on the MRT and SBIS there were 1o sign;ﬂcant differences among the groups

(left handed, right handed, and mixed iaterality grg'ups) . These groups

measured generally the same on cognitive factors.

Male Model Research Program

thrty percent cf the chilciren were from homes withcut fathers. The
Male Mocjel Research Prcgram wa*-‘ designed tQ prcvide a respcmsible mdSC:L;‘—
line image fc:r these children; 'I'he effects gf the modeis were measured by
: thé following instruments- Sex Identiﬂc:atign Scale (SIE) constructed by Dr.

Carl Gecil and Draw-A Person Test (D—A-P) There were no. signifdcant
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changes found on pre~ and posttest scores as measured by the tests.
There was some reason to believe that on an individual basis some
children were aifected by the program. It was recommended that the pro-

gram be revised for the next school year, 1968-65.

Teacher Activity Data Research Program

In the spring of 1968 EIP teachers were requested to complete a form
which indicated which programs, practices, and equipment they had useqd.
in addition, the'y" were asked to identify the dates that each activity had
been initiated and the frequency of use. Intercorrelational matrieea tended
to show i::esitive relationships between some activities and MRT eubteet
scores. Some of the aetiv1t1ee indicated little or no relatienshm te MRT
perfermance. Smce tl'ie information was gathered retreapeetwely. many
_teaehers were uneertain as to tne validity ef their statements ceecernmg '

these activities. Therefore the results were highly questionable, The

study was revised for the following selteel year, 1968-69.

Metropolitan Readineea 'ljefst Bﬁeaearehl,i?ljeg_rare.

The MR,T was selected 'vte vmeaeutefor.eem'patisen vpurpeeee the e‘kille
andabiiities that ‘eentribute to reradieess‘_f;ar ‘.first gt—ade inetruetien_‘. It_\t\ras
administered te all f:lve year eld c:hildren enrelled 1n EIP and te five srear
eid enildren in three private kindergartena. A eernparisen ef MR ec:ores

indicated that the private kindergarten children made the higheet mean -
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scores on all subtests with the exception of the matching s;,;btestg The
EIP children in experimental group one of the Ercst1§ ﬁe%elcpmenta’l Re-
search Program had the highest mean scére Ain matchiﬁg‘.

When evaluated in relation té national norms, the MRT scores re-
flected the following percentiles: 26th percentile for the regular EIP
children, 35th percentile for the Frostig experimental group one, and 57th
percentile for the private kindergarter. chiidren. Tabie 4 presents the
MRT scores for regular EIP children, Frostig Experimeﬁtal group one, and

private kindergarten children.

A total of 3,506 tests were administered during the 1967-68 school

vear, A summary of the tests is given in table 5.




TABLE 4
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MRT Scores of EIP Children and Private Kindergarten Children

Regular
EIP

Frostig Experimental
Group 1
EIP

Private
Kindergartens

Word Meaning
Listening
Matching
Alphabet
Numbers
Copying

Total

6.2

9.6

o)
i

6.8
9.9
3.9

7.1

9.2

16.0

Percentiie

26
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A Summary of Tests Adminiete'fed!te EIP Children During 1967-68

Tests
Total
Test Pre | Post Number
Stanford-Binet intelligence Scale,_ Form L-M

_ X A 609
Stanford-Binet Intelligence Scale, Form L-M ’ X 135
Slosson Intelligence Tests X 60
Slosson Intelligence Tests X 53
Peabody Picture Vocabulary Tests, Form A - X 220
Peabody Picture Vocabulary Tests , form B X 205

Identification Scales X .90 -
Two Identification Scales Per Child X 180
Frostig Visual Perceptieﬁ Tests X 70
Frostig Visual Perception Tests X 65
Metropolitan Reediﬁeee;iers‘;e - X 475
Vineiand Sociai Maturity Scaie x|t 600
Vineie;ﬁd Set:i_el MEturit?S_eaie o S X 60
" Individuai eeees F ferred to Psycholcgicel Sewlcee I 75
: Ier Evalueﬂen P BURRE o A
: Lai:erality Test . ' F e 100
' :‘Metrepolitan Achievement Tests (Fellow—'l‘hreugh;Prog_ 5079 “
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Annual Review 1968-69

The overall objectives and staffing remained the same. The activities
were modified, but the program cnntinuetl to be research oriented.

Three of the research projects for the 1968-69 school year were ex-
tensions of previous research, Major evaluation and research was con-
ducted through the following programs:

1. Sociological research

2, Intelligence quotient evaluation

3. Male Model research

4. Teacher personality effect research

5. Peabody Language Development Kit research

6. Metropolitan Readiness Test research

So-t;ini_ngical Reseafch angram

The 1968-69 EIP pnpulation was found to beraz percent urbar and 23 per-
cent rura(l The mean 1ncnme for EIP families was: approﬁimateiy $2 925
per. year with 15 .4 percent on Welfate. The cccupatinnal data 1ndicated thatr
40 percent of the EIP fathers were emplnyed in semi skilleci mbs, 20 -perce’nt

- were emplc»yed in unskilled jans, and 19 percent, in skiiled jcbs.. 1elevisinnfj :

: Viewing was reported tn .t)e the' mostf frequent EIP famiiy actimty. chnrch

attendance was secnnd i_ff— L
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Intelligence Testing and ,Eveflefaj;;[en Program

The SBIS was used to evaluate geine in intellectual funetieniﬁ{g of EIP
children during the 1968-69 school y’eer;

The pretest mean score on fhe SBIS was 82.68, The posttest mean

score was 95.57.

Male Model Research Program

The Male Model Program was redesigned for 1568-65 eeﬁeei yeer by
Minetos (1970) to evaluate the identity efiect of aﬂ-infEWEﬁiﬂg maie in a
classroom setting.

Six intact groups were randomly selected freﬁi 40 EIP eleesreeme‘f
Three of the groups were designated experimental; the remaining three

-were control greepe. Four male modeis were selected for the study. Two
of the medele were white and two were black., The aneeete Multipheele
Personality Inventory (MMPI) was administered to eaeh mele medei in
order te obtam a persenelity assessment }

“"he mele medeie werked with the exeerimeetel ereupe en e deily eesis_ ,

for eppre}umetely two heure eeeh ciey ever a. peried ef SO 12(] eeye

,'Sex ;dentifleetien Seele (SIS) Resulte ef the teets hdleatee thet beth the vf

experimentel end eentrel greups ehcwed a: gain 11'1 epprepriete eexé-rele -pre— B

7 ferenee. The experimental greups gain'wee: greater then
: N . v N ‘,' :‘
greup, but the differenee in gein wae net etetistieelly eignifieant.

'thet er the eentrelff-_;’{
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The Effects of Teacher Perscnallty Variable on Changes in Self- -Concept -
and Intelligence in Culturally Deprived (Zhildren Research Program

The study was designed by McDaniel (1970) to ascertain the effects
of selected teacher personality variables and their influence on the self-
concepts and intelligence quotients of culturally deprived children. Con-
sideration was given to the following teacher variables:

1. Defensiveness vs. openness
2. Rigidity vs. flexibility
3. Compuisiveness vs.: non-compulsiveness
4. Anxiety vs. non-anxiety
5. Optimism vs. pessimisﬁi

Authoritarianism vs. democratic attitude

.
M

’i‘eacher charécterietice were identified thrcugh the following testing
instrumentS? MMPI, _Allport-Vernon Llndzey Study of Values (AVLSV} ‘ and
Themetic Appercepticn Test (I‘AT) .

There eppeared to be no ccmbineticn of perscnality cnaracteristics that

_ _ccrrelated with the self—ccncepts cr intelligence qucﬁenrs cI EIP cnildrenil
Please note this e.{arnple C'Jne teecher exhibiting a defimte pettern anc
‘. rwhcse children appeared tc be’ dcing extremely well weuld be *natcr.ed tc 0

;ancther teecher With similar treltsa_ The self—ccncepts anci i Q 5 cf tn e

L . SECDﬁd grcup cf children would frequently be lew 1ough to reducecers e

o relations significantly.v C‘cnsequently, nc clear J:ut;,relei: rnships_‘ wer_e
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established between teacher personality characteristics and student self-

concept or intelligence quotients as measured by the instruments used in

this study.

The Effect of the Use of the Peabody Language Development Kit upon

Intellectual Functiomrg _and Achievement of Disadvantaged Preschool

Children Research Program

This research study was conducted by Richmond (1970). The purpose

Development Kit {PLDK) in bringing about positive changes in general in-
tellectual functioning and general achievement m a group of disadvantaged
four year old preschool chiildren. Intellectual fuﬁt:ﬂoning was measured by

the 1960 SBIS, and general achievement was measured by the 1967 Preschooi

The study wasilimited io a sampiebf six intact groups. Thrge groups
(consisting of 36 children) were randomly assigned as eipe}rimental: the r_é?
maining three groups (cgnsistiﬁg of 371childrerj) were _éséigné?;i _as-écrnt:ci '
groups. Ali intact groups were randéﬁii? éaiea':ied ‘from'.i'-;:a”Ei?‘Eiassmoms: ccr=
sisting of a -’i:cstai papuiatiégﬁ.: fo ZUO f;)ulf year él‘df: pres‘c:ﬁqc':_iv 'Zc_}_n:i‘]}.ﬁ:en .

Statistical anaiysié iﬂﬁi‘i‘?atéﬁi t}ﬁei‘e”'w‘eré no -‘é_»ign.jlfi.c‘:ani:-;i‘n‘l‘:é‘ra:tiqns be-~ !
tweern tésr. i"esuit‘é and t'rea;tniénts,aﬁ éithér iﬁtei’ieétuéi or acﬁié'\fénieﬁ: .
| ,measﬁres betweén the experirﬁentﬂal.énd ccmtrol gfoups. H-ow‘.i.véver Eath the .

| experimeﬁtal and chtfcl g.I“CIL’lI.")SF ‘prAe; té pcsitest SBIS vment!al age‘ st;.:orés a’n;rd |

“,—,the PI tatal score units increased signiﬂcantly at the 01 level The Contrgl




groups showed less variability on posttest scei‘e_é than on pretest scores
 as indicated by ihe étandard déviat-ions..

Siﬁcé thé gains of the control group roughly equaled those of %'he experi-
mental group, educational advantage cc;uld not be accorded the experimental
tre_atmen_t, The gain in mental age scores on the SBIS and total scores on’
thé PI may be att;ibuted' to the children having become adjusted to the pre-
school program or having become more competent in test-taking since the
same forms for each test were used for pre~ and pcsttesting; lAlsc, matu-
ration pmbably played some part in the mcrease in both intellec:tual and
achievement scores,

' Teacher factors may have beeﬁ a major uncontrolled variable in the
- study. The coniroi groups’ teache,rsl may have 'camﬁenéated: f@r th_e‘iac;’:k- c;vr

an experimental treatment,

Metrcpolitan Readiness Test Evaluation and Ccmparison Prcgrarn
The Metrcpolitan Readmess Tes*f (MRU was JSEG tg test kindergar.teﬁ

children in tne spring of 1969 The test was se;ected 1:3 measure tne sknls e

and ab;hties that ccmtribute tc) readiﬁess ;csr Iii‘St grade ms*:rucrmn VI”Thé' R

;sccres on *the tests Were ccmpared to 1958 MRT resuits Dn tne Dasis c)f

socioeccnomic Iactors and Special prograrns These 'res are presented e

in Tabl g \’"

The results indicated that the, 1968 69 grc:u'
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they did not approach statistical 'significance and therefore may have been

due to chance factors.

A total of 2,345 tests were administered during the 1968-69 school

year. A list of the tests appears in Table 7.

TABLE 6

MRT Comparison Mean Séares

Private S o _
Kindergarten EIP o -~ EIP
(1967-68) (1967-68) - (1968-69)

Word Meaniﬁg 10.3 v - 6.2 PRR R 6.1
Listening 10.3 | 9.6 | 9.z
Matching ' 7.6 1 i 6.4 | R 5.6 :
Alphabet i 10.4 | 6.8 'f,, - "7,3‘

Copying 7.7 1 3.9 | 3.0 R R T

TOTAL
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Tests Administered to EIP Children During the 1968-69 School Year

Pre ‘ Post Total

Stanford-Binet, Form L-M

frostig Perceptual Test

PTESGhD‘Dl Inventory

Sex Identification Scale (SIS)
Draiw—ArePersan Test
Allport-Vernon-Lindzey Study of Values
Thematic Apperception Test (TAT)

Minnesota Muitiphasic Personality
Inventory

Cases Referred to the Psychological
Service for Individual Evaluation

, Mfefrcpélotan;l@f{eédiness Tests

~Metropolitan Achievement Tests

- . (Follow-Through Program Children) -

. TOTAL

449
108

90
120
120

40

45

37

160

105

85

119

115

353
355

175
239
239
40
40
45

37

353
355

2,345
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Annual Review 1969-70

Within the framework of the established ijestives,'emphasis' was
placed on individual case studies. Moré teacher aﬁd parent conferences,
increased individual evaluations, the introduction of play therapyi and
greater coordination between home, school anci Community became
possible. Another psychologist was added to fhe staff.

Psychological Services worked clésely with Instructional Services in
coordinating an instructional program based on the individual child's
strengths and weaknesses as:reﬂected In test results of the SBIS. As-
sistance was given to the instructional staff in de#eicping motor-percep-
tual axercisés for the Frostig Bevelépmentai Program. Three workshops
demonsirating the use of the Frostig materials were conducted by Psycho-
logical Services for EIP teachers,

A total of 30 in-service meetings, workshops, and cansuitant meetings
were held by Psychologicai Services throughout the school year. A sum-
mary of the meetings andg workshops is ;sresént_eci in Tabie 8.

Table 9 presents the number of conferencas, case Estijciies ’ ‘hcme visits,

and reiferrals for the 1969~70 schooi year.

24
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TABLE 8

In-service Meetings and WQrkshaps C:Gnducted by
Psychclogical Services during the 1969-70 School Year

Frostig workshop for teachers 3
Parent education workshop regarding the Frostig Program 2
Workshop for 14 test administrators regarding the administration of o1
MRT v

Workshop for 12 coordinators regarding the SBIS pretesting | 1

o]

Workshop for seven coordinators regarding the SBIS posttesting

Workshop for teachers involved in Language Master Research ‘Program 1
In-service meeting with teachers regarding SBIS interpretations 1
In-service meeting with teachers regarding Iunctmns oi 1

- Psychological Services

L

In- serv:u:e meetmg taped for teachers of disadvantaged children at
Alabama A&M University

ETV series participation by Psychological Services o ' 3
Meetings held with ccnsultants and specialists during the 1969 -70 15

sScChooi vaar

TOTAL | SR } | 30




TABLE 9

Conferences, Case Studies, Home Visits, and Referrals
during the 1969-70 School Year
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Play therapy sessions
Teacher conferences
Team conferences

Group conferences held with Cavalry teachers of fouf and
five year old children .

Individual case studies

Home visits

Referrals to Psychological Services f_{;;rr further evaluation
Referrais to Health Services

Referrais to Spee_ch' Services

Referrals to Social Services

19

16

36

21

36

37

29

‘o
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In 1969-70, evaluation and/ or research was cénducted i-nAthe follcwing
areas:

1. Sociological dafa

2. Intelligence testing

3. Language Master

4. Teacher personality

5. MRT

6. Demographic factors

Sociological Data Research Program

The 1969-70 EIP population was found to be 7G.per§_ent' black and 30
percent white, Seventy percent were f,rgm urban fésic}ences ., -and 30 per-
lcent were from rurai areas. The mean income of the families was approxi-
mately $2,509 with 16 percent on welfare. The géneralcccupaﬂ@nai‘data
indicated that 40 percent of the EIP fathers Weije émpléyefi inr semi—skilled
jobs, 20 percent in uns];illeci, jobe, and 19'pefcent in skilled j‘li)bs . Tele-
vision viéwing remained the majar family aétiﬂty witn c’:huréh ‘a':;'iih}r'itie}s : |

again in second piace.

inteiligence Testing and Evaluation Program

- E}uring the school year 1969_;76, the SBIS was adminis;te,red tc 425
entering ‘EIPV children. The pretest SBIS mean wés 87.21 and the pc:sfttééf '

mean was 95. 18;
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Language Master Research Program

A research program was designed by the Speech Services component to
determine the effectiveness of the Langﬁage Master when used on an
individual basis rather than on a group basis as in previous research.

The experimental group con;isted of 16 children with identified artic-
ulation problems as measured by the Hjena Articulation Test. Thé controi
group consisted of 16 children with similar problems. The experimental
group received a three-minute period of daily training on the Langurage
Master for 57 sessions. The control group received the regular program
designed ior EIP children.

Results indicated a tendency for the experimental group to imprcire
articulation of difficult blends; however,a statistical analysis indicated no
significant difference between the éxperiméntal and control groups as

measured by the Hjena Articulation test.

Tne Efiects of Selected Teacher Personality Variables on Readiness, Seli-

écncept and_ Qhaiges inﬁ ];ﬁte;gggnce(;uéﬁeht Res earéh“Prggram

A random sample ,ccﬁs'isj':_iﬁg of 12'teia¢he;$ipf five ﬁreafai_ci v‘chiicirén‘ was
- grouped into three persgnaiii:y éonsféllatien's.bbaséd( on 15 perscﬁaiity vari-
abies, Five children were ,rand'cﬁﬁl? se}i’ecjtfed from éééié of the 12 teach_e?s'.
ciasses, | o
Teachers not .previqusly‘tested were admini'stéiéd tkhé- MMPI.AvLSU, aﬁd |

TAT, All teachers were administered fheﬁdy@zarcis Personality Inveritory, Forms
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I and IV. The children were administered the MRT, the measurement of
Self-Concept in Kindergarten Children (MS-CKC), and the pre- and post-
tests on the SBIS. On the basis of tasta results teachers were divided into
three groups. Group I teachers were characterized by anxiety, dependency,
inability to place themselves in another's position, dissimulation, iow
interest in economic activities, and high value attachment to aesthetic
interests. Group II profiles indicated that these teachers had low anxieiy
levels, low needs for dependency, affection, and dissimulation; and little
Interest in activities related to economic, aesthetic, and social factara .
Group III was characterized by the same traits as group IT except that they
were higl:iiyr interested in aconcmic aesthetic, and social activities. -

The study indicated no statistically significant advantages for tha.
children who were students in any one of the three teaching parsonaiity
classifications, although a definite trand was evident for children of Group
IIT teachers to obtain the highest raading readiness scores aa maasurad by
the MRT Students of Group II taachars had tha ae*zgnd hignaat mean MRi
scores, and Group III children had tha 1awast mean MRT scoras .

ruftnarmcra nei‘;har tha aaif—concap: acgraa as maaaurad by the MSC-KC

-‘tast-nor I Lg scores as inaasurad D? 'Eha SBIS ‘were ﬂgmfmantif diffarem: whazi‘.‘
group mean scores c;f studanta were ccmparacx using tha thraa taachar Pn‘araé;—-

taristic groups as: graup ciassification critaria.




85

Metrepelitan Readiness Test Evaluation and _Comparison Program

c:hilciren., The 1969-70 group obtained ],Dwer mean scores on the listening
and numbers subtests than the previe_ue year. The total mean score for
the 1969-70 group placed it at the 22nd percentile while the 1968-69

group placed at the 26th percentile.

Statistical Analysis of Demographic Factors Research Program

Data coliected and tabulated on 400 EIP children were used io group
the top end bottom quartiles of children's I Q scores . from the school years
1967-68 and 1969~70 with demographic data. |

Statistical results indicated a signiﬂeent positive re;atienehip netween
the tather § occupational level and the child's 1 Q score as measured by the
SBIS. The more advanced the occupational level the higher the I Q score.
Female [ (i) scores *l;endedr to be more h,:lghly’- related to the mether‘e edu-
cation level. | |

The number of heme in viewing televieien was eignificently negatively
correlated to I Q scores . It was found that the greater the number of heure
epent iﬁ televisien viewing the lewer the Ib Q. score,

Feetere euch as fether s educatienel level mether s occupetien, and

urban or rurel residence were enly minimally releted to I Q scere attainment

with this- pepuletien (Wright 19?9)

A tetel of 1, 518 teets were edminietered durmg the eeheel year 1969 70 =

Thier;nformatien appears in ,.able 1Df°'



TABLE 10

Tests Administered during the 1969-70 School Year to

EIP Children and Teachers
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Stanford-Binet Intelligence Scale, Form L-M, Pretests

Stanford-Binet Intelligence Scale, Form L-M, Posttests

Wechsler Preschool and Primary Scale of Intelligence

Metropolitan Readiness Tests
California Short Form Test of Mental Maturity -
Draw-A-~Person Test

Bender Gestalt

Purdue Perceptual Motor Survey

Abbreviated Purdue Scales

- Children's Apperéeption Tests

Stfuctured Doll Play Tests

Edwards Inventory IA (Teachers)

- Edwards invéntcry IV (Teachers)

- Total

79
89

89
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Annual Review 1970-71

The objectives of .ihe ;ir'eviéﬁé _5chool year were continued. Emphasis
was placed on individual caée studies aﬁd coordination between home,
school, and community.

Evaluation and/or research was ccnciﬁcted in the following areas:

1. Sociological data

2. Intelligence testing

3. MRT

1. Teacher opinion inventory

Sociological Data Rgsﬁearch Program

Thé 1970-71 EIP p(;)puiatign }was 48 percent male and 52 )perceni_:v fe-
male. Sixty-six percént were black; 33 percent were White- and one 'peréént
failed to respond. The distribution of ages of the new entrants was 16 pef— .
cent six years old; 5.5 percent five years old: 29 percent four years old |
and two percent with no bjrthdatg inciicated

"‘hmughout the program the occupational and 1nccme data have remained e

fairly canstant_ 'I'able 11 présents the mean income data mr the past fcur

years.
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TABLE 11

EIP Mean Family Income
1967-68 to 1970-71

1967-68 o $-3,SGD
1968-69 2,925
1969-70 o 2,909
1970-71 ' 2,982 -

In 1969-70 the'avera;ge income for black families was $2,687;: white
families average income was $3,641. In 1970 the rﬁéan ;i,ncdme fc:r biack |
famllies was $2,682 while for white familles it was. "43 548 Table 12 pre—

sents the disiribution of family 1nccmes BY race ior 4999 7u ana ;97\; 71 .

TABI.E 1.?.

1ncc3me Dlstributicn Percen‘tgge DY Rac:e
1969 76 and 197G 7’ FER

500 or less

501-1000 | 9.9
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Table 12 7(C‘.ontiﬁr1ued)

1969-70 1570;71
Black Whiie Bilack White

1501-2000 10.5 5.0 12 6
2001-2500 B.2 8.8 9 7
2501-3000 12.3 6.6 . 13 17
3001-3500 10.0 12.1 13 i8
3501-4000 15.4 19,8 12 23
4001-4500 8.2 13.2 4 9
4501-5000 ' 5.9 i4.3 6 13
5001-6000 3.6 6.6 | 3 3
6001~7000 1.5 2.7 1 1
7001-8000 .5 5 ‘1 -
8001-9000 _—— .5 - -
9001 and above .3 ———— _— -

The percentages presentelc‘l ;n Table 12 indicate a siight increase among
white family incomes in the $2500 te $4OOG rahge and eerfee'ponding dee |
creases in percentages at beth the upper and lower enq of the scale. The _

| black family incomes show some elight mcuvement with en mcreaee in the

$501 to $1000 range and in the $3001 to $3500 range. There‘is.ne overall

trend discernable emeng black femilles

104
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Table 13 presents the paternal empioyment status over the past four

years.
TABLE 13
FPaternal Occupational Status *
| 1967-68 through 1970-71
Classification 1967-68 1968-69 1969-70 - 1976G-7:
1. Unempioyed 1.7 7.8 5 7.6
2. Domestic 2.7 5.0 1 .4
3. Unskilled 51.0 37.0 20 24,6
4. BSemi-Skilled 27.0 29.2 40 29.5
5. Skilled 12.3 8.5 19 22.5
6. Agricultural 2.7 8.2 7 4.4
7. White collar 2.0 4.0 7 - 1.1
8. Professionai ——— ———— ' -- | ———
9. Other . —_—— ——— 2 - i -———
) 2NN N 1 | |

* It should be noted that the above percentages are based upon those re-
sponding to this question. Over the four vears orf thié evaluation approxi-
‘mately 3(? percent falled to respond to this item each year. it was assumed

in these éases that there wés no father in the home or for slc)me other reason

the employment of the father W&és unknown.
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Tables 13 and 14 indicate that thegéﬁiplp?mient rate has varied by about
two percent for fathers Dver:i:}‘.ue .ﬁast year. Theré'has béén a 2.6 percent in-
crease in paternal unemploymént‘ and a 24 percent decrease in matemai
unemployment.

Table 14 presents the occupational status of EIP fathers, mothers, or

surrogates for the 1970-71 population. Other percentages have remained

TABLE 14

Occupational Status of 1970-71 EIP Parenis or Surrogates’

Classification Father Mother Surrogate
1. Unempioyed 7.6 70.6 50.0
2. Domestic -4 9.6 i8.8
3. Unskliiled 24.6 4.8 6.3
4, 'sEmiﬁgkiiied 35.5 9.8 18.8
5. Skiiiec 22.5 2.8 —-——
. Agricuiture 4.4 . ————
7. White collar ,1 .1 i.58 —_——
8. Proiessional —— w2 ———
9. Other ———— .2 6.3
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relatively stable although there has beeﬁ a significant increase in the
percentage of EIP fathers who Weré employed at skilled trades over the
four year period. The mean educational' level of all EIP parents has in-
creased significantly since 1968-69. Table 15 presents the cc:rﬁparative

mean educational levels for 1968-69 and 1970-71.

TABLE 15

Comparison of EIi' Parents Educationai Attainment by Grade Level
for 1968-69 and 1970-71

Negrc Negro White White
Males Females Males Females
Urban 1968-69 4.68 B8.19 7.89 7.98
Rural 1968-69 5.49 5.78 7.06 6.3C
Urban  1970-71 110.03 5.88 8.55 8.87
Rural 1970-71 9.28 | - 10,31 ; 9.06 ‘9,34
- - , . 1 — §

The differences between average grade ievel attainment of EIP 'parenfs
from 1968-69 to 1970-71 are difficult to reconcile %.n terms of anything that
is reflected in such statistics as mean income, urban-rural residence,
childrens' test scores, performancei or admissricms policies. inspection of

raw data reveals that there is an increased number (in 1970-71) w’hq have
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graduated from high school (25 percent of the total sample) and a decreased
number in the elementary school group. One possibility may be increased
attention to school attendance pclicies;! another may be the consolidation
of schools and better transportation systems; and still another possible ex~
planation may be increased pressure to remain in school because of the
Viet Nam war.

The general structure and organization of EIP families continued to
be rather chaotic in 1970~71 although there appears to be some improve-
ment in the housing situaﬁr:)n‘. The number ofs people liﬂng in single family
units ranged from 2 to 19, and the number of rooms per housing unit ranged
from 2 to 9.

Table 16 compares average housing figures by race énd rural or urban

In three categories for the 1970~71 EIP entrants’ families.

TABLE 16

Housing Figures for the 1970-71 EIP Population by Black-White
and Urban-Rural Classifications

Category | Rural Urban

B ] [ Black White “Black Whife
Home Ownership : 52.6% 61.3% i8.3% 25.7%
Av. Number of People 7.66 5.51 6.27 5.93
Av. Number of Rooms 5.07 - 5.03 - SiBé '5.00
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As In previous years, rural residents own their own homes significantly
more frequently tha;l do urban residents. Black families, both urban and
rurai, tend to be significantly larger thaﬁ their white counterparts in this re-
spect. Black urEan families average 1.2 persons per room; Elack. rural
families average 1.5 persons per room: white urbar. families average 1.2
persons per room; and white rural families average 1.1 persons ;jer room.
These averages are similar to the 1968-69 figures with one exception.

Rural black familieg averaged 2.2 persons per room in 1968-69 as ccmprared
to 1.5 in 1970-71.

The median EIP childkli’ves in a five room residence with six people. The
median family contains four children. EIP chi_idréan are the oldest children in
the families in 24.9 percent of the cases and the youngest in 39.6 percent

families is 4,56, and in white families the average is 3.61.

The marital status data on EIP parents f@r 1970-71 are presented in
Table 17. |

TABLE 17

Marital Status of EIP Parents 1968-69, 1969-70, and 1970-71

1970-71 1969-70 1968-69
Living Together '57.0% S 59% | 62.7%
Divorced | sa 14 5.4

O
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Table 17(Continued)

1970-71 1969-70 1968-69
Father Deceased : 2.0%
Mouther Deceased 1 1
Mother Remarried 3.4
Other - 12.0 8% 7%
Separated 14.0 i5 i5.1

Over the past three years of the project there has been a‘siighj: decrease
in the percentage of parents living together. There has also been a de-
Ccrease in the percentage of parents who are separated, but an increase
In the percentage of parents who are divorced is noted in the past two years.
The divorced category does not approach ther national average divcfce rate,
but it is significant to note that-only-57-percent of the families have both
parents present, o

Table i8 preserits data"inciic:ating with whom the children ‘enmlled in

EIP live,
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TABLE 18

Residence Information Concerning 1970-71 EIP Children
Compared to Previous.Years Median

1970-71 Median of Previous Years

Both Parents | 56.3% 62.5%

Mother | 33.5 28.5

Father .9 .9
Grandparents 2.7 2.5

Father and Stepmother .5 ' .8

Mother and Stepfather 3.8 2.6

Other | .9 2.5

No Response 1.8

The comparison to previous },'rears indicaées that the per;éntage of EIP
children living with both parents has ﬁndergr;xne a steady decline. There
is & rising incidence of children liviﬁg' With their mothers only and wi‘tﬁ
& mother and stepfathén Whether these trends refiect greater allenation
and disharmony withiﬁ the home or an increase in the acéeptabilityn of
attempting to remedy an unpleésant marital srituatigﬁ thrcugh’.divcrce is
speculative. It is felt that this aét&e:t of community'liféshcgld receive

greater attention.
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Table 19 lists the facilities and cultural factors available within EIP

homes,.

TABLE 19

Comparative Percentages of Facilities and Cultural Factors Present
within EIP Homes Over a Four Year Period

Category 1967-68. | 1968-69 | 1969-70 | 1970-7]
Phone 88% 40% - 61% 51%
Television 97 89 95 - 92
Children's books 64 49 .77 ‘ 53
Daily newspaper 56 50 : 51 : 42
Magazines 46 29 58 46
Sports events : 23 21 _ 32 35
Church attendance 69 : 77 | 82 79
Movie attendance 32 28 26 37
Vacations , ’ 25 i8 N 27. ' A24

The data presented in Table 19 indic;ates no major differences in the
facilities and activities available to 1970-71 EIP entrants as compared to
previous years entrants, Only three areas reflect an ,increase in comparing

categories by_years 1967-68 to 1970-71 . Agrowlnghumberappearedto be
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attending sports events. Other areas which reﬂéctéd increase were
church attendance and movie attendancé.; Inspection of raw data iﬁdicates
a positive correlation between incréasir{g income énd attendance at vari-
ous extra-home activities and a very slight negative correlation between
increased income and church attendance ,_-

Table 20 presents comparative dafa concerning the television view-

ing patterns of EIP children for the past four years.,

TABLE 20

Television Viewing Patterns of EIP Children

Category 1967-68 | 1968-89 | 1969-70 | 1970-73
Range of hours per week 1-70 1-81 1-84 1-60
Mean hours per week ° |13.08 11.85 i4.88 15.58
Median hours per week |10 8 14 , 14

_ i | i [ _

There appeared to be a slight increase in the ﬁumfher of childrer:
Watching teie;risicn for longer ;éricds aItthgh the median figure femaineci
the same in 1970-71 as in 1969-70. Biaék children watchéd-television in
i970-71 on the average of 15.07 hours each we’ék} white children were re-

ported to average 16.62 hours per week.
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Intelligence Testing and Evaluation Program

The Stanford-Binet Intelligence Scale was administereﬁ to 470 children
in September, 1970. The posttest was édminister*eé to 120 children in
May, 1971.

The mean I Q lat the beginning of the year was 85.75 with a standard
deviation of 12.56. The posttest mean I Qwas 94.75 with a §.D. of 12.17.
The difference between the mean scores was statistically significant beyond
the .001 level of confidence. Table 21 presents the I Q's by various sub-

tests and indicates statistical significance.

TABLE 21

Pre- and Posttest IQ Gompa’risonsrcf Various Sﬁbsgfcups
within the EIP Population (1970-71)

7 Pretest S.D. | N Pé?tc%ESt S.D. N
Total Groups 85.75 | 12.56 | 470 94.75%* | 12.17 | 120
Black Students 84.21 | 10.21 84 93.28%% 11.26 | 84
White Students 89.40 | 13.55 | 37 || 95.40%% 13.58 37
Four Year Olds 86.23. | 11.69 a2 | 95.83+* | 11.84 42
Five Year Olds 85.83 | 11.83 . 80 ‘94.23*_*1 12.16 | 80

**Gain beyond the .01 confidence level.
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Table 21 illustrates the fact that every subgroup as well as the totai
group made statistically significant I Q gains from pre- to posttesting at
a level beyond the .01 level of confideﬁc:e,

Table 22 reflects the intra~group I Q comparisons of various sup-

groups of the 1970-71 EIP population of entering students .

‘TABLE 22

Intra-group I Q Comparisons 1976-71 FIP Entrants

_ t- Level of _
Comparison Groups XIiQ S5.D. N ratio Significance

Blacks  preress 84.00 | 11.80 | 310 , ;¢ N.o1
Whites 89.15 | 13.24 | 161 |

Blacks Posttest 93.28 | 11.19 ‘ 8;1 1.99 .05

Whites ' 98.40 13.58 3

94.58 | 12.82 | 53 ., N.s.

Male Posttest
. : 94,86 - 11.47 59

Female

Black Females -193.40 10.86 | 47 C

White Males  pogyragy (98.35 | 14,31 | 17 a3 | N.s.
White Females " 198.45 | 12.93 | g0 "¢

4 Year Olds  pretest | 86.23 11,59 | . 42 37| N.S.o
5 Year Olds : B T

5 Year Olds -







101

The I Q testing program indicated a retenﬁon of the fairly standard
differences between the measured mean I Q's of black and white children.
This difference was considerably reducea from pre- to posttesting in terms
of significance (moving from the .01 to the .05 level of confidence), but
the actuai difference of approximately five I Q points was maintained.,
There were no differences between boys and giris of either race. It was
found, contrary to the findingsgcf previous years, that theré were no
significant difierences between ifour and five year old children on either

the pre- or posttests.

As in previous years the Metropoiitan Reatiiness Test was administered
to ali EIP children who were scheduled to enter the first grade in the fali.
This test was administered by the Psychologicai Services personnel in
May, 1971, to 390 children.

White children continued to obtain higher mean scores on the MRT sub~
tests and tota'i_ score. Oniy the matching and alpvhabet subtests failed to
reacn statistical significance when the mean scores were ccmﬁafe,d. The
other subtest mean scores were significant éi or bevond 'Ehé 01 ievei of
~confidence.

Tabie Z3 contains the MRT subtest and total scores for the four years
that this Stuciy was conducted., It shoﬁ,ld be noted that word mean‘ing,

matching, alphabet, and total mean scores were the highest of any year of
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the program. The total score mean of 42. § places the group in the 27th

percentile as compared to th/e 26th percentile in 1967-68 and the 22nd per-

i
I

centile in 1969-70, /

The total score mean fo'r all black children was 40,43 whiclj: ranks
at the 23rd percentile while for white children the mean score was 46.72
or the 35th percentile.

In comparing the top four teachers"’ groups with a total mean score of
54.3 (48th percentile) with the bottom four groups with a mean score of
32 (13th percentiie), one is impressed with the tremendous variability to
be found in the total EIP population.

Table 24 presents. intergroup comparisons., It is obvious from this
table that white boys in this group possessed a great advantage over black
boys in ail areas measured by the MRT except matching. White giris,
whiie scoriné consisténﬂy nigher than black giris, did not demonstrate the

same degree of advantage,

TABLE 23

MRT Mean Score Comparisons by Years

MRT

Sub-test 1967-68 | 1968-69 | 1969-76 | 1970-71
Word Meaning 6.2 6.1 6.0 6.4
Listening 9.6 9.2 7.4 8.1




Tabie 23 (Continued)
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MRT
Sub-test

1967-68

1968-69

1969-70

1970-71

Matching
Alphabet
Numbers
Copyving

Total

6.4
6.8
9.9
3.9

41.5
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Revised Educative Process Opinion Inventory

The concluding item reported in the area of evaluation and research

is a sSummarized opinion inventory based on responses of EIP teachers in

the final year of the program's operation.

In general, the EIP teachers reject the traditionai
subject-centered approach to teaching preferring
instead to emphasize the social and emotional as~
pects of teaching. Student attitudes were considered
of major significance. To be given serious considera-
tion in this regard is the degree of personal interest
the teacher exhibited in students"’ progress and in

the encouragement offered. There was general re-
jection of maintaining "proper professionai distance."
further, the teachers feit that student initiated
activities, greater freedom in the classroom, and ap-
propriate utilization of student interest was more
highly motivating for children than more traditional
methods. There was a concurrent rejection of punish-
ment as a deterrent to unacceptabie behavior, strict
supervision, and teacher imposed values and work
routines,

Compared to a large generai sampie of Alabama teachers,
EIP teachers rejected sirict adherence o subject outlines

and textbook sequences.

I~

he EIP personnel feel strongly tnat pupii participation in
olanning ieads tc more productive classroom work. They
apparently feel that this is due in part to the contrasting
personalities, skills, and interests of the children.

&

Nevertheiess, EIP teachers generally feel that chiidrer.
respond better to a well-regulated school situation in
which the rules of conduct are clearly stated and under-
stood by the children. They feel that a firm hand by the
teacher combined with appropriate and predictable
classroom routine but with sufficient flexibilily to
allow some deviation provides the best conditions for
ilearning.
Q ; -
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The ability to see the world through the eyes of the
child, the capacity for warmth, emotional support,
rapport, praise, and good general adjustment are
all factors which teachers felt . contributed to the
well-being, adjustment, and educational attainment
of EIP children. =

The EIP educators feel that a clearly relevant and,
at times, a problem approach to learning is the

best facilitative procedure in preschtool wori.

Most EIP teachers feel themselves to pe fairly
competent to do the necessary work but believe

that this requires imagination, flexibility, knowledge
of each child, planning, setting a good exampie,

and dedication to the task at hand.

Due to the reduction in research programs for the year 19706-71, more
time was spent on individual case studies, A list of the various activities
conducted by Psychological Services is found in Tabie 25,

A total of 116 EIP children were referred to Psychologicai Services for
Iurther evaluation, ’sychological Services made 89 referrals to the other
components. A list of the referrals is found in Tabie 26,

A votai number of tests administered was 1,320. A list of the tests

is presented in Table 27.
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TABLE 25

Conferences, Observations, Gase Studies, and Home Visits

During the-1970-71 School Year

107

Play Therapy Sessions 128
Teacher Conferences 175
Team Conferences 9
Classroom Observations 9§
Home Visits 75
Conferences with Curriculum Stafi 42
Case Reports 226
Inservice Meetings | 6
Frostig Workshops 2
MRT Workshops 2
Miscellaneous Workshops (attended) 8
Classroom éulciance Sessicns for Emotionally f)isturbed 10 |
Children ’ '

Inter-Agency Meetings 5
Viaec Tape Observations and Gonferéncés Z
Tape Reccr;ied Sessions 31




TABLE 26

A List of 1970-71 EIP Referrals

Reterrals to Psychological Services for Further il6
Evaluation

Referrals to Health Services _ 26
Referrals to Speech Services 36
Referrals to Social Services 20
Referrals to Other Agencies 7
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TABLE 27

Tests Adminiscered to EIP Children in 1970-71

Tests - . Total

SBIS 656
Binet Classroom Profilesg i0
WPPS] 61
Draw-A-Person 74
Miscellaneous Tests 37
Structured Doli Test . 4
Driscoll Play Kit 6
Metropolitan Readiness Test 431
Teacher Attitude Scaie —_ 41
Total _ 1,320

124



Flake, 7.

McDaniel, S.

Minetos, P.

Richmond, E. j.

Whatley, E.

Wright, E. L.

1i6

REFERENCES

A study of an instrumentation technique in the
language development of preschool age
children from disadvantaged backgrounds.
Unpublished doctoral dissertation, University
of Alabama, 1969.

The effects of selected teacher personality
variables on reading readiness, self-concept,
and changes in IQ in culturally deprived

five year olds. Unpublished doctoral disser-

tation, University of Alabama, 1970,

Influence of male intervention figure upon sex-
role identification of certain preschool children,
Unpublished doctoral dissertation, University
of Alabama, 1970. ‘ -

The efiect of the use of the Peabody language
development kit upon intellectual functioning
and achievement of disadvantaged preschooi
children. Unpublished doctoral dissertation,
University of Alabama, 1970.

The relationship between hanéedn_ess and
seiected cognitive and social variables among
culturally disadvantaged preschool chiidren. Un-
pubiished doctoral dissertation, University of
Alabama, 1968.

A correlational study of selected sociological
variables and two ranges of Stanford-Binet
intelligence quotients among culturally dis-
advantaged preschool children. Unpublished
doctoral dissertation, University of Alabama,
1970, :



FINANCIAL REVIEW




111

LOCAL AND FEDERAL SUPPORT

As in the previous four years, the I;Iuntsville—Madisrm County Edu-
cation Improvement Program continued to receive financial support from
both local and federal sources. Listed below is an itemized statement
of iocal and federai support expended during the final year of the pro-

gram.

Logistic Support School Systems - $§ 5,000.00

Instrucrionai Assistants Concentrated Employment 12,270.82
: Program

Medical Expense and School System - Title I 20,000.00

Food Service

Model Cities Program 45,132.00
Medical Expense
rfood Service
Additional Personnel

$ 82,402.82
Total

127






112

BUDGET REPORT STATEMENT

At the time éf the writing of © ts document it is not possible to in-
clude a final budget report. There are several outstanding financial
obligations which raust be met before a complete financial statement can |
be provided.

The final budget report :will be forwarded to the Ford Foundation just

as soon a:s it is f=asible.




