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ABSTRACT
Examing the relationship between linguistic functions

- and -other - canplex mental and emotional processes such as intellect, -
conceptual behavior, personality differences, ~egacentr;c1ty, and
other important facets of cognitive and affective behavior may iead
to the description of "psychologicallyY real grammatical structures
which relate directly to mental processing, storage, and recall. Such
a cancept. of English grammar with a cognitive basis according to a
,'génerat;ve'aemantlc ‘theory. of language would .increase méanlngful
.. learning in-English as a second language (ESL). ‘According to’ -
"generative semantic theary, ‘the semantic. orgarization is the base and

-+ forms the deep structure; the syntax’ emergestf'am the semantic base.
. “From ‘the b2glﬁn1ng stages, language learning can and-should be - ‘

‘meaningful, with meanlngful manipulation  the goal of ‘early ESL:

.classes leading to communication and mean;ngful learnlng-_Thrgugh
communication the -learner hlmself ‘is better ‘able to relate hlS newv_“ o

(AuthcerM '

;languaqe +0" hls ‘own- cognltlve Qrganlzatlan,
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THE PSYCHOLOGICAL REALITY OF "GRAMMAR' IN THE ESL CLASSROOM= -

H, Douglas Brown
Univevsity of Michigan

Langusge teaching can be s very discouraging business at times:
theze eppears to be no end to the number of linguistic and psychoiogical

eontreversies in second language acquisition, and the moze we “know"
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sbuat our field, the fewer setual solutions we seem to be able to offer
for oux problems., This is not by any means a zesulf of a lack of hard
work and sincevity on oux part., We get the same feeling that Charlie
Brown did in a recent Peanuts strip, as he walked dejectedly off the
pitcher’s mound, discouraged and exhsusted: "“Good grief!" he said,
184 to 0! 1 just don't understand it, How can we lose when we're
80 sincera?V | |

I don® t think we are losing by such a marg;n in :he 1anguage-

ching ball gama5 for h@aever dzmay wea se& Eﬂzaugh the 1ask;ng glass -

today there is same F-agress ﬂn the presant and hape fer th fﬂtﬁfe wheu

we. may zadeeé come face to faae Eith ﬁp*imal salut?ans t@ our language B

'teacklng predzeameaﬁso Gze paﬁh &ﬁag 1& leadiﬂp-us claser ta tha

A FullToxt Provided by ERI
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iead to more “meanfingful® ;a;}.guage elasses in which lesrning and
retontion may be mavkedly improved, An important distinction was made
between "rote" and "meaningful" learning: wote learaing is a process
of aéﬁui?ing and storing items as relatively isolated entitiss, usually
through a precess of condicioning, Lhat is, through wepetition and
inﬁerféring fteme entex cognitive structure; meaningful 1é&zning, in
contrast, is 2 process of velating and anchoring new iﬁams into an
established conceptual hierarchy--this process nf‘“suﬁsumpﬁian“ is an
efficiéﬁt‘stazagerprecegs which premotes reteaiica by what I ealled
"cogunitive pruning" pzocedures. Both kinds of Learning aze evident in
human behavior, but most of the cangeptsg 1&%33; and sgh3f items ﬁhiCh
are retained over a ;eng Loz are a prsduet af meanzggui Iearning,
Thera afa EWO impogaant Cﬂﬂdlﬁiﬂﬂs LhaL have ﬁa be met iﬁ oxdexr
for m&aningful leazniﬁg e ﬁake place. {1) Fi?st, zhe 1earning zask

ritself muat be patentially mganxngful tg a i_avnezg that isp 1tem3ﬁnf.'

’uideas, eaneep;s, materxalsﬁ-are ﬁhemselve ﬁtﬂame way'ralatabie ta the;,'),
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czucial properties of a mesningful leazning set, and o what degree can
neaningful learning sets be aequired or learned or induced? And this
question implies a theory of humen behavier vhich mmst include many
aspcets of cognitive, affective, znd psychorotor g»z;ﬂee;sses s they
zelate to language leasning,

8o, in the ESL classroom, in oxder to saﬁisff eondition 1, the
underlying character of the itews of our lesssas-~the rules of the lang-
uage and the pavticelar semples of langusge we chosse--must be poten~
tizlly meaningful, that is, they must bear 'séme rvelationship to the
- reality of the leayner. fnd in ordsr to satisfy condition 2, teachers

need to create crpi:iﬁéi eanditia,n'sl, thvough classroom techniques, wheras

Facuslﬁg on i;he speeifz& Ba@ic‘ of gs‘ammaf Eeachmg 'y:t EsL, ve
can see that for some dacaﬁes, if not lcjgger, g*r‘ammgr haa been a caﬁtm—

vazgsial Le;?s.c in linguigﬁies and le.nguaga i:eaching., Arg&mem.s have

- ,:anged fz‘am tﬁe rélat.we mea:it ﬁf t?anafovmaﬁ;anal g“ama;: gn the_

' laaguage elassraﬂm te i:he vii.-!mes sf indueiive ami deduct:ve !:erzhzlques, .

e ,‘and even te i:ha questign af Wheﬁ:her famal "gfamar“ he.s any place ae: o

. all iﬂ fozea.gn: language leaminga Ruasall Gg ,> en, ?ece?ztly E?"-“it.s.ng




o »is a seutenels in zhe passive vai.ce

of language (very iIittle han been disccvered about the zrules by which

we, in reslity, operste), and second, vhat nze the optimsl means by
which these zrules can be acquired in second language learnsrs? Thus

the two basic conditilons of meaningful learning serve to define two
questions that we face as ESL teachers confrented with eithexr a "“grommazr®

class, or with teaching and integrating "gremmar" inte cur daily lesszons,

T

The first question, more specifically, ig: wich xeference to ESL,
ig there a “mesningful"” grawmar '(ozg, system of rules of the language)
vhich we can identify end use? By "weaningful grammaz™ I .referring
to a set of rules vhich is "psychéiﬁgi;:auj zeal® in the sense that
the zules themsel,ves,; as describaél, re?i‘esent or at least approximate
cognit—i;ve processes and eategaziea‘ thr’eugh tahiéhﬁuﬂgns aperazéa_ That
is ta sayg gzsma!:ical sﬁfucf:uﬁs are "{35?”:‘1151@5&3%115' reai“ if Lhey
' describa a: direeﬂy xelaﬁ:e tu mén:al p*‘acessmg, st@rage, a:nd regalla :

"Far mmplep i.n transformatzo‘szai-gegai‘ai;ivg CTG) gi:smnas,, @e Eﬂuld ask*

o kind af “activs" farm wﬁ:h a PASSIVE'ncﬁs &Eteehed?} Ctr dn&s:the number

indaed Pracessad ami 'gggg-ed .Ln 'snme S

- of gggnsf@magigﬁs s.nvglveﬂ _e:-. e!eziviﬁg a gsr kz:’culax surface strﬁcture S




(3) Bi11l is homeless,
In this sense “grammatical complezity" may be very difficult to define,
Campbell admitted et the end of his article thet “hers are arill
substantial aveas of Emglish grammar thst have not baen fully under-
estood and reduced to rules, 4And of the rules now available-ta us, many
are contzoversial and imcomplete.®* (1970:47) And by nev we héva become
hardened to Chomshky®s widely queted statement at the 1966 N.B, Confer-
ence op the inapplicabiliiy of TG theory o language teaching (Chomsky,
1966). Actually, botk the st.cuctural and the TC traditfons seem to
provide rather ill-conceived notions of “grammar,™ s£zug2gréliﬁﬁs
give us detailed mstﬁaﬂs £ﬁf gnalyging suffaeé featuras of languages
but offer little insighs intg teaching the underiying stzugtures ai
language which ave obv;@usly ﬂ&ﬂEESEEY, as campheIT pointed out, to
Pfa&uce ereativity in secsnﬂ ianguage acqulsit1naa - Te lingmiaties
;'pgoviﬂes explx;ie farmal aystems acgaﬂnting f@? the gena*ativa, ezeaﬁive
- §atufe af language but &Ease sgstems are se fa? *emavad Eznm :6311;9: :irw
':thag Ehe 1anguage tsachez 13 1e£t sanfased and bew;ldereﬂ Lewis zecentiyfi 

o ar is sni:zﬁhetic

ﬂr_nggea: "Ee:haps aﬁe thea“y af Eranafbfmaticnal gf-y

rl-ita aay ksamn methﬁdg ig ;hat ga a;;hadﬁx Eia;d se; of pfceedure'fmay

ffstifle a sﬁuaent ) azeative paaegs.e.ﬂi’

'as”ean221vable that a Vu&m?”.?f73°"ﬁ”'




see bow TG grammar has "failed” in foreign language teaching.

A cognitive or semantic base-~and thus a greater degreec of gsyche-
lozical reality--is suggested by recent generative semantie theorias
of langﬁageo Case gremwsr peems to fall into this same cetegory.
Rilgen(1971) described pome of the potential uses of case grammay in
BSL, showing that 1t can lead to structurdlly~based ESL lessons that
are at the same time situationsl ard meaningful. Consider the followling
sentencess

(4) The city is noisy.

{5) The xush hour is noisy,

(6) The wotor is noisy.
To describe "the eity,"” "the rush hour," and "the motor' 211 as subjee:

. noun=~phrases is pzabebly fatthE? fram re a?ity than La &ifferen%ia&c

tha ﬁhz‘ee by éess?ibrng them, ?espes:&ivelyg an a “‘iecaﬁzye._,“, “F:.emrgz, 3. “:

‘and "insﬁzumeatoﬂ Simila?ly,'“iﬁhn" and "Bz 1" i? the félﬁamzﬁg

senﬁenges*'fﬁz

(7) Jahn has ‘2 new. cara,"i' :

(8) Bill ate i;he bnzganasa PRI
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grammatical deseription reflects this pheaomenen, But, in contrast s
if words like "might.” “ecan,™ and "ﬁ?ill;‘ are called "auﬁilliafies‘i
oz "helping verbs" we way have wandered far from reality in thet the
coznitive ceteg :fes of potuntiality, capability, and futurity, aze
najor categories by which we snalyze and classify the world snd surselves,
B0 4if I say:
{8) He might be sble 22 go to the game tonight,
in texms of cogaitive realily I am spesking of [POTENTIALITY + CAPABILITY +
FUTURITY + agen% + locomoiion + locative + tims]., It would be hazd to
argua that what I "really" thoughbt in my mind was something like
. [proncun -+ auﬁili:’:g? 4 verb of being + adjective inEini&ive‘*‘ﬁ ére’gus;
. itdomal phiase + aﬁverh] s OF evan [ Roun ghrasa + vezb ghzraae] o -
Pizh a aemsntieally oT cpgaii;weig baged gr...maz, ﬁzz&he?mcsfea guch
gentences as (10) Ehznugh {;L)u-si“hczurally &weﬁse hy smne stamiarési-- o
' conld aii Be caazegariseé as sm&tieauy aimila‘e.f i |

i '7(19) Isava Bay edm had; ged baix, ,;Q; e

”'(11) T saw a ba'; and he in ad. E'éd hain SO

7[(12) I saw a radiaaaded bsy‘
(13) 'I‘he bsy I saii wag a Eeé-haa,,;?ft L

L ‘;.(1&) A zea i"eaded t:say-was Been. ‘by e o
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1T
Thie brings me to the second question, ea equaily, if not more
crucial issue: the means or method by which granmar is to be taught
in order to be optimslly meaningful within the learner himself, to
satisfy condition 2. |
Tkere is little value in reising the age-old debate uver inductive
versus deductive learning in a second language. It ie ha_fdly & Gguestion
of “all or nothing;" some degres of hoth kinds of 1@&2‘::1%:3 is cleariy
necessary. The important mattex heve is that neither kind of learning
guaraatees success. Both types of learning can lead to horedom and
Eailuree - ouE deductive explanations are eften too long, abatraét and
uncleazr; our classycom 'disr;ﬂssiﬁaa sme“f:imeé center shoui one small
deteil which interesizs aﬂiy one oF i:‘f?é sizudents" or perhaps ﬂui'éafe-f
| fully plamzeé inductive dril 3.3 "aclz: Ehat b:.i; ﬂf gegt_ &ha‘i’: 13 neada:!
'i:a keep Ehiﬂgs Iawely a:xé fgesh ﬁ'ﬁai. eme:ﬁ.'ges af czugg.a,. mmartaﬂce,
tben, is finding a@r&acﬁes in Ehe ciassr{mm ghai: make m'asz.mum appeal -

t@ me&ningfﬁ’i ieaming sets within i:he 1aamersa ‘Eh;s ap*paal shf:uld

o be mada m‘.l the basig af ihe tﬁﬁa:i. himig axg,: z.sm; in t‘i-.e sease B

'that ca@itive, afie«zt;ve, and psychgmn&a‘-‘ pracesses axe 311 a,nvalveé a o

its, 19703 .
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language leavning ig pfqbahly 1nazsgﬂnsablea abethez the "teachdr®
ptavidas it or netn And I belsave it is cniy an LEfGTﬁuﬂ““é set af
eircumstances that so mneh Gf this a%pect af language 1earn1ng Bfras
degenergted into rate EiiﬂaﬁiﬂﬂSa This tendency was illustrated

recentzy in an amuslﬁg zaeident thag sccur*ed in Datfalt° 2 school

bay was galted teo wrige duwu some semtences on a pieca of papers and

he said "ain't g@ no pegcll " Disapprovzng aﬁ the non~azaﬁdard
Tesponse, the teacher embarkeé on a 2 barrage of mcdel patterns for the
child: "I don’t have a pe‘ei*¢,n¥ﬁu don? L have a paa:; aaqﬂe dgesn't c

have a pencii.ﬂga:c,? Beaiidesed by Lﬁ*s 1n€1m1daalng onelaught of

patterns, the child'inaﬁééntly repiied, “aiﬁféfggﬁédy.gat no pencile?"

We should also wecognize that fyom the very begloning stages,
language 1earuing can and should bhe mgan%ngﬁuls in some Way the
dist;ﬁcti?e A EES‘EE a lessan must ba re13£;d tn EKiSZlﬂa csgnltz?e

scgucgufeg “subaume&“ into anrgrgaazzed Hha?e, g? e‘se they{vll? Be




: Btudanf:a- (b) sentegees shauld as maseh as pussible

"ﬁhieh are real t.e fa:ha student band simulé- pxngtess ftgm Lhaught tg
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recepti.ve, emti@nally emz.:te.d studeni: and a pnsitive 'Ea?paz:t betseen

taaeher anﬁ g:uden&; Ciaasmm ac&i‘aiziee thamsalves ean a:e,ke an g

. "ﬂeaning in a mm:bex: nf ways. (a) mﬁuctive drills and ethez axer é 's

(. shnuid pa:l.nt tward a specifie. grsmmatical gaal w’hich is f:leaz ta aii

relate to sltuat ions
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motivating sets is of utmost imporiance, and students must see purpasive- ]
ness in egplaaatlsnsa

Ahcve all if zhe cﬁmglexiﬁies of the, 1eaznez and tha cam919?121es
of human 11nguis&ie 1nteractian are well researehed 'and cfeatively
Eeflect@d in all of aur g?ammar lessansn shen grsmxaf, if ic is psyche-
r.iuglca?ly 1ea1 ean- remain a8 one of t&e key. eategaries in fbreign

' language teaching tgégyo ”é"r‘ : i; :%,f S . e ' :‘ e
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