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ABSTRACT
Audiovisual aids can be helpful in language learning
~associated with education in a particular vocational field, While
~Students in all fields must master the qrammar of a language, the
vocabulary needed may vary according to the vocation a student has
chosen, Audiovisual aids can help a student preparing for a
particular occupation. Visual aids can illustrate environment and
situations for language use, Recordings of people on-the-job provide
examples of dialect pronunciations and idiosyncratic or so-called
careless speech. Through audiovisual aids, the student can obtain a
- good idea of the linguistic demands of a particular job or. cccupation
through glimpses of the work or activity to which the language
relates. (Author/vM) | | |
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Audio=Visual Aids 4o +the Llearning of LFL for Voeational
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But first, leaving vocational burposes aside for
& Tew minutes, of what use are auditory and visual
aids to the learning of foreign languages?

After all, they were taught and learnt before
most of the audiowvisual aids, in the contemporary
meaning of the term, mariketed their way onto +the scene,
There seems little doubt, however, +that foreign-
=language teaching and learning have in some ways and
in some places benefited considerably from their
arrival, in spite of large-scale and pitiful misuse,
much of it associated with the view usually unexpressed,
that 'aids' can to some extent do the teacher's job
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for him,
This view is not of course wholly without

Just_, ification, since often, for example, the teacher's
rronunciation of the foreign language, even when it is
fairly good, can usefilily be supplemented (%o use g
euphemintic word) by the exampie that recorded native
Speecl. of some tvps can provide, and can always be
supplemented wheru it is a matter of expssing the
1earner - 83 pérhapd at: advanced level -~ o ezamyles of
other types or varleties of ‘speech, An. au&“tory aid of
o thls kind - whether a reccrding or a- broa&cast - helps |
: the teacher ta 1mprave hls nwn ‘gpoken eommank, if he
(3 mﬁkes goad use cf thu aadﬁkglso replaces him te same
Pove) ex+ent in hﬁs model-pravidlng aspeeﬁ. Where there are nc
'®) reasonably gﬁ&d sPeakers ﬁ; the. langaage, the cnly
e ,museful moaal will be that pravided by aids. In such
'(f),[‘ 7clrcums%amees, whign ‘are far from rare, ﬁhﬁ aid does do
o

;the teaehe*'s 3ab forrhimf;am‘l; " ’arras ﬁhat

N ) /Abuse ‘ " 'l:{; : : R 3;.,7 -



Abuse lies in the excessive or indisecriminate -
use of aids, and what is excesgive in one teaching
environment is not necessarily so in another. This
is particularly true of auditory aids. Vihere the
teacher'®s Bnglish is poor, it seems plain that ths
provision of audlﬁory aids can hardly be excessive,
though it would be ineppropriate if suited neither o
his own immediste needs nor +o thase of his class. On
the other hand, where a teacher's command oi Lnbllsh -
and, one must also add, grasp of effective’ teaching
proceaures - hgve reached o cexrtain level of competence,
there is a regret%able imbalance if auditory aids take
up a lot of the time he might otherwise spend using the
foreigg 1anﬂuage personally and as an evident means of
communicat_don with his elass, andsxﬁuatiﬁg ‘the use
@minute by minute to the learners? response and to what
hanneﬂs durlﬂg the 1&ssoﬂaper¢cd.‘5ueh a ‘teacher wuuld
,wish to use auditory aids as a sﬁimulus or starting-point
for oral activid bty (or -at advanced level perhaps +to
111ustrate uther styles of speech), but otherwise mainly
cutside the clas 3100 t;me, as a means of recalllﬁs or
recagitulatiﬂg what hag been spoken there or ag one
means of -enabling pupils who have been absent %a catch up.
But alas, in very. many placew, the apgaratus 15 so.
valuasble that it can only be ﬂandleé undexr the. |
instrucfcr's eye, and thare is’ nc out—of-ﬂlass @ppartun;tyi~
o for 1garners ta make use of the recardings avallable,
 The solut;cn ;n a blg schocl 1s ta make the out-afsclass

’f,supervi%iﬂn of the use of reeardlngs ﬁh& llbrazian LR

o ,fQ eés,”or ta bring it wzthln the purview of a
fsemimvolugtary Fﬂgilsh Glub; In a small schegl, bhere o
: "Pian unless. the teacner or somebady else is PRERT

2hle to g vegex%ra time;;fs;?v~*~;asw~a; o .
;-AbuSE comes ‘also diseriminailan, fram

from 1ack~gf
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the apparatvs and the material taken together: and
much of the existing recorded material was never
devised to encourage meaningful =and communicative use
of the Fforeign language, but oniy to facilitate +the
repetition which is essential to mastery of certain
phonological and grammatical features. I have in mind
the mass of pronmunciation drills and structure drills
of various sorts. This kind of aid caters orly for
the habit-forming aspect of foreign-language teaching
To expect it to do movre, and to help much with the
language-teacher's central task - which is less o
give familiarity with the Torms of the language thon
to teach the rearners in what circumstances to use the
forms and with what effect = in other words, to teach
the art of communication in the par%ﬁcularzlanguage -
is to expect from it something i1t cennot give; and
misuse of the gid is the inevitahle consequence. One
has therefore to ask of every aid 'What can it do,
where is its piﬁce, how much time = allaw1ng for other
things that have H0 be done = should it bve given?' ’
Excessive or uﬂdlSQZLMlH ating use may also be made
of visual aids; Pictures can be helpful in language
teachln@ if Fhey su@plg or. suégest 5ometging - ohdects,
peaple, aetions, gvenss, sltuailons —-wi%h which the
vccabulary and " synth can be asseciaﬁad,‘an& asseciated
in. suech a way that the use and ‘méaning @f the item of -

lan{xmge to be tafﬁzt iu maae vaiaus, , It is no gaad
‘ i€ 1t'were a- disaﬂbodied

n;ed With exner;ence,71+;i‘
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'aai interest but also to help forge the links between"

the linguistic forms, thies being the

experience and
Pictures help to

language-teacher's principal task.
supply that experience, and are of most value where

the objects, activities, and situstions they show

cannot be found in the classroonm. One cannot drive a

cay uhere or climb a mguntaiﬂ or be chased by a bull.
Pictures = and here one includes simple chalkboard
skeiehes = bring in the outside world. It is
nndlggrlmlﬂaﬁlnb to use plcturea of ﬁhlngs and actilons
waich can he brought into oxr can take place 1n the
classroonm, the ‘height of ﬁbsuedlbg heing feached when

a wall=picture of « clas gsroom 1is used in the classroon
1t5&1f, ﬁh@uﬂh it is not necessarlly ¢rapprapr1ate in

a rpader ‘which the pupils take home. -EEPPTE is excessive
uge if the visual ‘aids, however gaad, are used so affen
that 1nsu£flclen+ vime is 1eft FQ” 1angﬁugeaﬁgaching
explo;tatlan of the ﬂlassraam itﬁelﬁ. It is a- kinﬁ

of Sﬁ&gé or se%tlng, where much can take piaee, especﬁally
if miming @nd acting are ineluded. chtuna%ely this kind
of aaﬁivity, wh;ch sexrves languageateaehlng Well, makes

'a strong a@peal to chilafaﬁ, and aleo. to many aiul
-éspeclally Jf uhese huve beeﬁ breugh% up on :
~drumatlsatlcn whea they were chlldrén¢ Up. te a’ polnt
- the move ﬁhin#s{thgrﬁ are 1ﬂ a language—classraom “the.

'be&st there are. the pﬁyils and the dESES»ff"
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A full exploration of the common abuses of aids
cannot be attempted here. Based on detailed
observation of what is done with aids in particular
c;rcumstanees, I Sﬁsﬁec% 1@5wnuld be a fascinating,
and also perhaps a dismally illuminating, study. I an
not of course suggesting that aids are rarely well
used - on the contrary, I began by se ring that
language=-teaching has undoubtedly benefited from
their arrival. Neverthasless many of them languish in
solitary confinement, the penalty for going on strike.
I strongly suspect that a world survey of school
apparatus would reveal that for long periods the
majority of tape recorders ave out of setion and thatb
at any given moment there are far more out of woxrk
through breakdown then healthily employed.

Tart of the troubk is that the langnage-teachers
have never adopted s reasonable attl*uﬁs towards  the
- technical wizards, I have an lmmense can;;devce in +the
technical wizards Jyself, and believe bhem capable of
prgauclﬂg almost aﬂjthlng, 80 long as Qne carefaﬂy
sxpialns whnt ;%’wanted. ”hey 80 awa; and %hlﬂk and then
?pﬁoéuce the technical means: one saw this durlng the
L last wers Buﬁ +he ﬁrcuble is %h&t lﬂnguage—teachers

'77?aa nu% explain What tﬁey Want, because they:have never

- made . up. “their minds. Th look at the. a@paratuu whlch ;
Zjeﬁlsts‘an&{ask ’Haw Géﬁ make tﬂ& best use of thls




as apparatus is concerned, has =o far come

as Far
and sa2les gides and nok

mginly from the technical
mainly £rom the Pedugogical side.
Hut this is roesibly a dlgf@SSloﬂE Having touched
one some of the abuses, let us NOwW pass on to loock al
the credit side Lansuages were 1%%@&&3 before some

of the aids haéincen heard Gf} Bt in se&erﬂl ways

8id3 can be he ipiule In what wWays?
some of the answer has slready been given in +the

course of complaint, Auditory aids can Supply a

model of speech -~ and speech include 5 gramnmatioaal
ica! Teatures - which infiuences

88 well as phonologi
both the teacher and ihe Pupils The Sltﬂéfi@ﬂ&l
Tactor need noi be wholly migs 135.71 have in mind not
only short examples dbut aiso 1Gag stretches of
spoken language, +the Glfpum%ﬁdﬂg 8 and occasion of
can bhe suzgested by sound EfTéct (tT&ff“E,
machinery, lzncck.a.ng at o
‘ﬂacr), by the WQde them361VEh { "Here we arel Now,
ar you see thai 13 Lt?e H“eea Aoox - on the Lot 91 ), ox
by. what the 11sten53 is Lcld about the siﬁuatlop |
beforehand (*This ig =n quarr&l between several people
- about theixr Piaces ina queue ) or azterwafds (’YOL've

,fbeeg 1ﬁstenlng to - a dlseus
f;salesmen agautithg Liﬂﬂ cf

which
blrﬂscqg, church be¢ls

pecblelﬁhey meet‘). But

much m@fe:than a. mcdél

it can gupply dﬁ enV1ﬂonmenﬁ Qf SQeeeh

Jap aud;tOﬂy aldjcaﬂ suaply
',?c Lmi+auﬁon*

ear:aer :L

sion betweeﬁ two dogf—tc—goorj; 




narrative thread. Thigs zzpect of +the use of
anditory aids nceds 1o be developed through further
experiment. An extreme example is the short £iim
the sound track of wihich has bean ‘turnei off?,
leaving the language-learner Ho supply or re=supply
dialogue oxr comment as the silent bus viaible
action wnfolds. A less extreme example would he a
charaete-, seen oy unseen, who supplies only one
side of a conversation, posgibly a series of
denials or contradictions, leaving the learner free
to invent provocative statements: or it might
berhaps be easier the other way round.

Recordings made at Widélj spaced intervals way
alsoc reflect sowme aspects of a shudent's languagee
—~learning progress. ?urﬁhermoﬁe, the Ttape recordexr
orffers a means of reflecting the learners? e?zavtﬁ,
whether. at dialaﬁue—sgeakln Z?ramaﬁﬁsatwon or
, sameth¢nb else, back at him, and hls is ltsel; a
cetimvius, And all the audltcry aids (tape Tecorder,
“gramovhone, radio) can cx:cr oiher valces %hqn %ha

'fteacner g8 familiar voice.

S vlsual aids (cha 1kboard skefehes, the walL sheet,
,.pictures 1n Dosks, plctures, the meving flannelbcwrd
-plcbure) and szudio vi%ual aids (the f¢lmstr;p“‘w1bh '
A,taﬂe apcom@animent, the fllm, thetﬁV) arP capable '




alds azlone can contribute here, but not S0 muche.

HFinally, any ;ﬁ%eregt¢n¢ picture can bhe z
starting-point for +the use of language, a sﬁ;mulusg

a souxrce of dideas and feelings which struggle to

be expressed. Hoving pictures have the greatest

capaeity fox involvement, for drawing the viewer in,
T oxten wish +that films Bnown in the elassroonm could
be stopped now and Then, at the teacker's will, so
that for a few minutes an interesting prart could
be *frozen’, as in the T=a de—out of Match of +the VWeek,
the BBC sports pfcggammei Lo(?e able 0 'freeze!
the picture and then reeaﬁlmateﬂeoula bring the whole
mnore effectl?ﬁly wndexr the
control and heighten the value
+o 1anguage—1earnsnge
As Tor the teaeﬂlng of English for vocat¢cna1

purposes (the Inglish of ihe enulneerlng wnrkshap,
__the hospital ward, the Physics laboratory,. Tthe bank,
the law court, +the Gepartmcnu store, the garage, the
Civon 1Qvnary), whavt sre the purp rposes. and who are
the - students 4o bear in mind, Piﬂstly, let us nét
agsune uhbt vocational English is a- nc concern: to
the beglﬁﬂer. If %he adu%ﬁ stuﬂeri QL minlng o
of nufsiﬂg or'agrigulture; declﬁes that
Wishes to 1eqrn Zﬂgllsh fcr vccatloﬂal use

situation much
1&n¢uane—meachmr'”
of the p:gaure as an aid

- medlELreg
he ox shg
alcme Iy we '

“the pank 2%
',earllest essons.,it may be thai %ha differences
~between the Bngllsh cf ehmm;stry and physics, or- of

" biology end smp iculture, or of busites

iaccountan J”héﬁe a% times:been égaggerated‘ butvthat _r-,; gfg<*;

'1is gnother pain%. It°m

"eaﬂﬂot reagcaably 1ag down that the ppgllsh o
= voeatlan uhould be excluded from the - -

,Iceedure anci -

,A__wwum,.ww«m-mw‘mu(..‘ %
K




Vvocational language = special words and phrases,
nore favoured syntax - is best acquired as an
addition to the common core of which everybody
whatever his evenitual faije and specialisation, needs
to become bossessed: that again is a different point.
Faced with adult beginners whose interest in a
varticular vocation is keen, and whose wish to
learn a foreigsn lansuzge arises wholly out of +that
interest, is i+t not reasonable, and perhaps necessary,
to colour even bhc nost elementary stages of the
language course witiy the content : and 'Lherei‘cre the
vacabulary of ‘the vacat¢an these s+uaents have on
shelr minds? In the early sbaqc%g I would think, it
is a matter of vocatbional lexis more than of

vocational Srammar, unless one adapt the phrasebaak—

—maker? 8 A approach of plungiﬁ the stu&eat 1n%a a .

haicgﬁpé%cnicl pPhrases. and senﬁgnees he w;ll need
“e!fiﬂg vﬁon ‘his abll;ty ‘to

- to ugdersﬁagd aaa us
as Pavlgv's dggs :

menorise Tﬂem ana +to pfa&uae them,
anra&uced sallva, WhEJEVEf the occasione<i L;gi riabe
E=+ wha&_ ever: the UEon- 0x ﬁyeclal;se&rﬁgﬁ,_there.
is & body of Srammar the use of which in B
:cemmualcatlcn has to- be mabtered by all; the vneabulary
’is te bg varied, jusr as 1*f1 var ed. samewhat as- |




will need ‘EBngiish to wcrk in trave1 agencleS, on .

alrcraéi ﬁn hcapitgls and 1aborabarwes, and 80 One

Buﬁ th;s Wﬁll be a matteﬁ Gf JY statlsﬁif and
P ana beaiathiny

ght to a basig
1,eaucatﬁen‘- T w1¢l-nat elabarate thls Priﬂcgple here,
cas it no doabt desexrves to be elab@rated, bub say
-merel; that T Fuﬂlj agcept lt agd must add. 'Wﬂy

:regcluﬂe fram The basic eurrlculum a ?ﬂf51gﬂ 1an*uagej'

This forei ﬂnulaﬁguage wzll be naﬂavacaﬁlgnal, since
o r;efpvpiTgfaa a@t.kﬂ@w whab ihefr vacatlon or jsb -
4¥¥f?wi1i,be, Gf whether uney w111 need a ?Qfﬁi!!
'»7¢hrﬂua§e for 1&, ar whlch ef %he langhageﬁsgills,
:_,,(cgave?saﬁicng reaaing, etc.) thev w111 needima$t ;f
-'thhey dg.,$h an;y rsnsanahle thlﬁ,'v” refore o

“;ta give ucﬂ lej ,,.f

ot




GlVEE a long period of foreign~lansuage-
learning during school years, for inatanae - and
the att ainment of a fairly advenced stand lard,
study of the 1anguagé Iﬁl'?ge%bleual eads will
concentrate on lexis If the gtudy is &aaky on the
use of synbax parf1&u1,r1J important in writings
on tne subject concerned, additional or remedial work
will be needed there, ut the uechnleal words and
expressions peculiar %o ‘the Egeeﬁallsatlcr,w111 form
the bulk of the additional lanﬁu355qﬁdterlal o be
mssteﬁed.~ﬁh95é cannot be unde ESLGGG mﬂ& absorbed
éTG%@i ihrauﬂh aa uaders%iﬂﬂlu” of the mhbTEGﬁﬁhgutEr
ia which the; are cdbeddei, an@ the Jan;La;e—%aachc¢,
unless himself expeft in the spec¢a¢1SQﬁLan, will nct
be Well quallfled to- ueach bhelﬁ H%é- e L
o It may be “that fhév DEelgﬂﬁlaﬂﬂuﬂED equlvaleﬂts of
g  b&e vecatLomal terﬂs are_taﬁbe found in good iii;ugu@l
 ~teehn1ca1 aletlanafleg."'Undﬁubtedly,»&gwgver, tae




tape can offer very much more, if recordings of
those 'on the job' are obtainable, Thus a eraftsman
can be heard (and seen too, perhaps) explaining his
techuiques and materials, an inventor or a
machine-minder his macﬂlae, a mechanic one or two of
his repai? jobs, a dentist one or two of his repair
jobs: and all this not for general interest or +the
ealightennent of +the non-specialist but for the interest:
and benefit, and especially for the linguistic benefit,
o¥ the FeILDWbspeelallst speaklng a dlfxerent mother
tongue. It is not, oFf course, wholly a 1ex1cal matter
u:nce ‘those concerned will not always be. speakers of
Ra P. but will use the sounds and pfascd;c fea%ures oy
lcbﬂgf dialects, Whlle even R;P—speakerg may not spealk .
w@tlﬂgaiﬁpare and clarlty tc which the foélgﬂ 1earner
is M =2es ¢ Asalp, here ls somathlng - namely,,
ezgasure ﬁc dlaleec Evcnunclat;cns and 1o 1dicsyncratlc,,
‘or SQEGdlled ca;eless speech'a whlgh n@rmally bélonbs,'ﬂ
%o an a@vanced stage of. language—study- None the .
,;J.Tess “the - relaﬁlve baglnner, if faced w;th the - ,
~ immediate prospect of vecablcnal work among native i,{
T,speakers cf the 1angﬂa& in a part;cular' l'c-.es eaulﬂ
. be'in dire need of famil;ax;‘byf@;uh ‘the style —-,,f;
j,ffpraﬂuﬂcﬁatloﬂ custcmary %heré %Gue remembers the o
”thaliaﬂféé_“iners of twenty. years aga, wh ;f9und %hat{;:x
7< }?ew peaple 1n Eheir_lmmediaﬁe Ycrkshire egv,vbnment o
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recordings,. if they are numerous and apt enough,

can obviously help to give him a g00d idea of the

linguistic demands of g particulaf Jjoh oxr occupatvion,

and the information is Supplied, not out of context

and in a relatlvely boringg?anygg, but‘.mumvfurk clege

assceiatﬁggwithiagw;aa;if'ﬂ:aﬁ’f the work oxr ac%1v1ty

to which the language relates. But one has in mind here no#t

only +the non=native 1anguage!learnef who is going to

work alongside users of *the language, as a French

h*ﬁk—clerk works in an Bnglish bank or a Gefmaﬂ nurse

in an vngllsh hospital, but also of course = and

prineipally - those who -need to discuss th91r

speclallaitlcn with cherﬁfow to attend con;ereaces

' (us¢n@ ungllsh Perhaps as a llngua franca) or ﬂ¢mp1y

':to read SQECi&lluEd llterature 1n nﬂlish* far +these

tga need the llvellest ‘bossible pereéptlon of the.:

meaning of the . peclal 1anguage in relg%lan to the

ccﬂceptu ana a&tlvztzes of the:r Bpecial field.

'Aud¢0mv1$ual alds ean help +to ﬂlve”fhe necessafy depth;
 Apart from the direct help,iwhai about indirect?

;:Thls 13 heip eéfered to . ﬁhe ﬁeapher;and textbaﬂkawrlter

p0551b1y to the advancedﬂselfwtaught student. As e

I3
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’anﬁ&ratus is reaulred to give it a Ilrm basig,.
Results of this research can be used in +the wriﬁlng
of téxtbooks and in the construction of other
teachlng aids such as tamEureccrdlngs themselves.

- Tven iF in many places au&10—v1sual aids are
more haneured in +the abuse than in the use, there
can be 11tﬁ13 doubt of thSﬁr ajiwfﬂ*; value *o

- the fareignalaﬁﬂuage teacher, 1ncludlng the te&cher

Cof unngsh For vocational purposes, whether they
help %o p“O?lde a model, a stlmulus, or an
‘envlranmsnt. They should be imaélnatlvely develeped | 7

,”11 the %erv;ce of vgcatlanal 1aapuaﬁe-teach1nﬂ. o e e




