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ABSTRACT

This paper discusses and compares bidialectalism and
various types of bilingualism, and the educational considerations
presented by each, Stable bilingualism can result when each language
is used by most, if not all, members of the community for different
purroses. In a bilingual situation, societal factors are frequently
such that no agreement can be reached as to the role each language
should play. One language group may be materially wealthier and force
members of the less-fortunate groups to abandon their language as
well as their cultural values in order to share the wealth.
Bidialectal individuals possess both a socially stigmatized and a
prestige variety of the same language. Both bidialectalism and
bilingualism as they are found in the United States are mainly of the
transitional type. Both.phenomena seem to be marked with some degree
of strife or social tension. The resolution of the social imbalances -
accompanying both situations, however, will probably not be the same.
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One of man's most valuable possessions is his language.
Through it he communicates with his fellow humans about affairs
essential to his very being. Language is man's key to member-
ship in his community. It is a t00l which he continually adjusts
to fit the tasks that challange him. Not only does language
serve his utilitarian purposes, it also provides man with one of
his greatest sources of pleasure. Granted that some men are more
gifted than ovhers in the use of language, all are capable of en=
Jjoying the artistic use of it in songs, novels, plays and poetry.
The pleasure man derives from nis language is evident ewen in
early childhood. The very young can be observed to make sounds

of all sorts and to lull themselves to gleep with the assurances

- of their own solliloquies. So much is language a part of our

existence that to be deprived of it, swclras in aphasia, is an
r +":’ "li'\é.n
affliction equal\if not worse 4o any physical eenflnement. In-
deed, the very balance of our daily life depends on the availa=~
bility of a languasge which we can uso to interact with others in
our community .
That balance is disturbed when groups of people find them-

selves in situatiéns whers recourse o a common language is either

impossible or difficult. Slnce the snructure of a cemmunity depénds,

crltlcally on cemmunlcatlon,,the lna033551b111ty to some lnd;viﬁ

“duals of ene of the codes cf cammun;catlan deprlves them of com= -

.'V_munlty membership. When the number of such 1ndividuals graws

i
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The resultant imbalances must be resolved in some way. There
are seemingly only two ways to achieve a new balance. Either
the two groups restructure themselves and merge to form a new
community or they take measures to reassert the distinctness of
each of their original communities. If they decide to remain
distinct, they need not move from the same or proximal geographi-
cal location and they may even learn to share some community
functions in a kind of societal symbiosis. There are, in faci,
many such situations in the world today. Many so=-called "bi-
lingual nations" are little more than different language communi-
ties located within the same pcliticél boundaries and forced to
share some of the same national interests.

In those.cases where genuinely bilingual communities arise,
a relative stability of language ﬁse is achieved. That isfbc
say, inter-group differences diminish and each language becomes .
associated with separate functions in the society. In this way,
-one language may develop as the tnaj for commercial transactioﬂs
; while the ather takes over the role of 1nstruction or rellgicus
tfaininga In addition, a cereolized var;ety may'appear as the re=
"sult of eontagt,between the two orig;na; languages and come to be
“used in informal»siﬁuaﬁionse 'It is not unuéual~t§ find each lan-
:fguage invalved in billngual communities becomlng assaclated with

dlstlnct 1evels of style all ne way from 1n£crmal fam;ly d;scus—r

sionsbﬁqfhighly_icrmal;zad univers;ty lggturesi: Reiatively stable
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bilingual communities can be found in Paraguayl, India2 and in some
parts of Africaz, to name but a few. We can say, as a result, that
the predominant feature of stable bi.lingualism is the use of each
language by most if not all membpers of the community for different
purposes. Separatism disappears’énd a social balance not unlike
that of monolingual communities is achieved.

Unfortunately, bilingualism is not always stable. Oftenﬁimes,
societal factors are such that no agreement can be reached as to
the roles @ach language shaﬁld ~1ay. The differences between the
social structures of the groups in contact may be so great that
they can find little in common to share. One group may be materi-
ally wealthier and farée members of the less fortunate groups to
abandon their 1anguaée as well as their cultural values in order
to share the wealth; In addition to language and cultural preju-
dices, thersrmay be raclal ones which make integration as one com=
munity difficult.- The result is that bilingual individuals develop
only in thcse;éreas where the 1iﬁguisticéLly distinct groups must
_céme'intc comtact. These individuals find themselves playing the
" role of translatora for their monollngual reAatlves and a@saclates.
Such hasréeen the case w1th both the ma jorivy of immigrant graups .
in the Un;ted States and with the 1nd1genous ccmmunltles which have
fallan’ln ‘the path ol our national axpans;cn. Few,or no pogitlve,
‘valﬁésr re 1eft ta the natlve 1anguages of guch groups once th31r 

Vmembers Gecide to cllmb tc ecanomlcally and 3021aljy'@dﬁantageous

'*_:positlcns contrﬂlled by the Engllsh—speaklng majcr;ty- Degpxte o
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all efforts to keep a native language alive in the home, the pres-
sures oif English are usually so great~thét the saciélly mobile in=-
dividual must eventually abandon iﬁ. Conversely, the monolingual
speaker of English is not in'thé least constrained to abandon his
language. Although we in the United States may express great in-
terest in other languages, our record oiX achievement in 1earﬁing
foreign languages reveals the little practical value we see in
them. As John Garrgllh repcfted in 1967, the average language
ma jor near graduation in American colleges achieved nothing more
than a "limited working proficiency" or a 2 /4 on the five-point
rating scale of the U. S. State Department.
Our report card carries other bad marks. In the recent efforts
of Spanishe-speaking Texans to have school instructicn in their -
native language, it came to light that the students were strictly
foroidden to speak Spanish on school grounds under the threat of
beatings and other sanctlcﬁs.s -One can only marvel that in splte
of such pressures there are still ﬂl¢l;0n5 ai Amerlcans whjgnative
Alanguage 15 German, I allan, Spanlsh and PQllah and thcusands éf
Anmrlgan Indians stlll speaklng thelr trlbul 1anguages.' of ccurse’
the pflGé for thls 1nd1v1duaiism has been hlgh. The mcnollngual :
‘ speaker Qf a language other than EnglASh is. then trapped at the;

1batﬁcm af the eccncmy.! If he 15 rural he f;nda hlmself 1ost in

rfthe city. If he 15 urban he is deprlved Df golnlng 1n the massf

fexadus tc tﬂe suburbs.*»ﬂecause hls culture ccunts fcr llttle 1n.

a;the eyes cf the majariﬁy, he 15 sald to ‘be: culturally disadvanta ed.- SR




Even if he tries to find positive values in his restricted environe
ment, the dominant culture destroys them by imposing its own set.
lLangston Hughesé sums it up eloquently with the following definition
of misery: "iMisery is when you heard on the radio that the neigh-
borhood you live in is a slum bub you always thought it was home" .
Up to this point, I have discussed only the phenomenon of bi=-
lingualism and have said nothing about what has been called "bidia-
lectalism''. In accordance with the notion of Y“stigmatized speech',
we can define bidialectal individuals as those wha>pcssess'hcth a
socially stigmatizéd and a prestige variety of the same 1anguage.7
This definition hinges, of course, upon how well we clafify the
notion of language. A variety affspeech is recognized as a language
fpr any number of different reasons. Thése include codification
with a set of normative rules, association with a national state,
a standardized writing system and a body of literature. Dialects
may "grow" into ldanguages through various combinations of such
features. By caliing speech'variéties dialeété, we imply that

'they are rastr;cted gecgraph;cally, sacﬁally or in both ways,

#

"1»,vhile a+ ‘the same tlme llnked tagether in a chaln of mutual 1ntel—:ir

:,11g15111ty¢ Tc understand hDW s ome dlalécts become sgc1ally stlg—
v, mat1zed we must keeP ;n mind that 1t is: usually the . hlgher sccial,n'
: cr economlc class which stlgmatlzes tha speech of lﬁferiar EQGlal :

'°Thus we speak about “ghetta" bnglish but nct about “sub-vjif

:,;ﬁrﬁéhﬁfﬁhgllsh- The word "black" functiens in- scclal stigmatlzatlen'}“”

- h1te" dces nat.'

T’if.Ossie uavisai’wrlting 1n the IRGD ;1773
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Bulletin, reports that Roget's Thesaurus of the English Language

lists 120 synonyms for the word "blackness'", of which 60 are dis-
tinctly unfavorable and 20 are related directly to race. Slogans
such as "black is beautiful” which are becoming more evident through-
out our country represent an effort to rémcve some of the soecial
stigma. !
It appears that both bidialectalism and bilingualism as t.ey
are found in the United States are malnly of the transitlonal typa.
Both phenomena seem to be marked with sonme degree of strlfe or
sccigl tension. The resolution of the social imbalances accom=-
panying both situations, however, will probably not be the same.
If we succeed in deemphasizing racial distinctianslas factors
determining acénomic and social standing, the need to speak of
"plack!" English wili diéappear.' In fact, even today; tﬁe term
“ghettc" Engl;sh might be more appropriate in view of the graw1ng

~ numbers of black.Amerlcans who are mchsdlalecﬁal 4n a prestlge'

- form’ af Epglish. 'The lack of attachment tg "black" Engllsh by"

.'black Americans is cleaﬁly 111ustrated by the reactlon Qf'Wllliam '

"Raspber:y, a cglumnlsL for'the washlngtan Post %0 the work of

:chger Shuy, Directer ﬁf the Urban Ianguage Study Program af the.ﬂv
,fVCenter far Applied Llngulstlcs 1n Washlngﬁan.' Rasterry 1nterpretédvf7

Ji,‘Shﬁy'S prcpasal tg use ghEttQ Engllsh as a bass frcm whlch tb teaCh

‘ﬂ;iblack chlldren as an attsmpt tc "inst1tut1ana112e the very inequlties...

:'chat a demccratic sec1ety and a demacratlc education shéuld attempt '_:'

it neutralize" 9ﬁ When Shuy“denled anf'intentlon on h;s part to




raise the ghetto dialect to an "institutional® level, Raspberry
responded that '"some of the linguisbs, having discovered the con-
sistencies and subtleties of ghetto language, may be overempha=-
sizing the "where he (i.e., the ghetto child) is" at the expense
of "where he needs to ge".lo How different this reaction is from
that of many poor Spanish~speaking Texans who, while wanting to
better themselves economically, have no desire to give up their
way of talking for a prestige variety of English! At the very
;1eest, it is apparent that linguists working with socially stig-
matized dialects will have terkeep in mind that the subjects ef.
their study are not in the enviable position of being eeteched
from whatever labels are used, nor do vhey ascribe any seeially'
poeitive.veiuee 0 their home speech. Furthermore, the teacher
should be wary of claims that the me_t,hede of teaching foreign
1enguegee can be applied direeﬁly +o0 the problem of imparting a
preetige'dielect.ef Englieh”to epeekere:ef a eeciellv etigmatizede
7 “-dialeet. Much ‘more Teeeareh ie needed not. enly on’ eeelal etreti-'
~- . f'cetlen, but elea on the relevance of pattern praetlce,'subet;e '
*;tutlon dr;lle and all ef the ether teachlng devlcee to the ae—
j‘lfcu;u.s:i.1;:i.en Qf nen-stigmetlzed dialeetsi 7 .

There ere reeeene te belleve thet the fete of Spenlehebngllen'

‘riﬂblllngueliem W11l be dlfferent frem tnet Qf other eemb;natlens in-

'iizthe Unlted btetee;‘_Unllke Germen, Lta,&en, Pelieh end ether huropeen ff

”-1angueges 1n thle eounﬁry, Epanleh prefite,irem centlnulng soeleeconom;e ‘

N The damina.nt Engllsh—speamg
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community can lock beyond the millions of poverty-stricken people
who speak Spanish in the ghettos of our large cities and in the
rural areas of the Southwest and reflect, instead, upon the potential
of Spanish in foreign commerce and relations. Central and South
America are vast markets for American goods and a man who is bi-
lingual in Spanish and English can, il he is resourceful enough,
| put his language skills to good use in a business career. fou may
not agree with it put this argument is one that is likely to occur
to those English-speaking Americans who insist that foreign language
training be made "relevant".J

Awareness of an ethnicity extending beyond the physical limita=
tions of their own poverty—ﬁtriéken existence is only one of the
elements that suppoit the Hispano=-American's positive attitudes
abéut his language. A feeling of "having been there first" can be
fcund ‘among Spanlsh-speak ng persans llVlﬂg in the Scuthwestern

part ‘of’ our nation. As far as clty 11v1ng gces, the Spanlsh—speaking

' cltlzen can preserve his tiea w1th.a Puertc Rlco WhlGh is_ &pan-

A“fas that ;nvalv;ng cher languages w1th Lnngsh.s Above a;l lt lS

'73ffyprastigious with 80 1ally’stlgrﬁtlzad varieties of

.lsh—Speaklng, cfficially under the Amerlcan ilag ‘and w1th Spanlsh :7‘
as the predomlnant laﬂFugge of educatlcn.k Since the speaker Qf
fapanlsh 1n the Unlted Sﬁates néed not suffer the "total break"
 w1th his homé cultuxe that charactarlzes ﬁhe 1mm1grant burapean,   ,f

:'Span;sh—Engllsh bllinguallsm 15 not 11ke1y tD be as trans;tary

12;;not ta be 1umped Lagether W1tn a "bldlalectaLlsm“ wnlch ccntrasts 7”7 ":;;5“;




Having demonstrated that bilingualism and bidialectalism as
found in the United States are more distinect than they are alike,
we turh to the question cé education. Although the actual proce=-
dures are far from perfecved, the goals for educating the gﬁétté
English speaker are more clearly in sight than they are for the
bilingual child. Certainly, no one wishes to be educated in a
socially stipgmatized dialect. The decision that the curriculum
shoula be programed to produce students educated in préstigiaus
English is an important first step in interpreting the daté'gathered'
from the field worker in the ghetto. While great amphasis is pre=
sently being placed on the phonological and grammatlcal aspects
c£ ghetta speech I predlst that autentlcn will soon turn to ex-
periential or semantic matters. I have reached this conclusion
~ for several reasons. The world of a child is unique, regardless
of where he lives, Each of hlS experlences helps him to bulld his

VOWﬂ 1nterpretat10ns of the meanlngful elements arcund hlm; Whlle

the ch;ld can. be tralned in manJ w&yg, ‘he cannot be truiy educaued

'iready experlenced. In v1ew ci studunﬁ unrest averywhera, aur methcdsi;if,

"ﬁseem tc have generally falled 1n ths reapect. The ghetto 51tuatlon illj'”

"ﬁff51mp1y brings 1t 1nta sharper iocus. Because appropr;ate materlals ; 1 ;H,f
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been neglactedslB

WHO LOOKS

Beneath the_sidewaiks
- to tp&nels—s
mergiég
:SEparating—g‘
rrsea:chiﬁg out the
| ,éarthy blackness;
" Behind the neons '
pré&iﬁg'”'
feor purpie-ve1ned faces,

V—Past the facas——

hldlné

been cailed
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" has already had. Wd must remember that the,data‘compiled’byklinm
guists, psychologists and sociologists will not automdtically

apply themselves to the instruction of children from "disadvantaged"
backgrounds. The teacher must bring his own professional‘skill

and common sense to the task oif tx ansLatlng field research into
sound pedagogy. It may even turn out that a well-prepared curri-
culum aimed at ghetto chlldren will -be relevant to the "advantaged"
child as well. Aside from the obvious need for phonological and
grammatical drills addressed specifically to the ghetto child, the
‘coverage of semantic and cul%ural elements could be broad enough

to encorporate many experiential backgrcunds. Just as the ghetta

ohild needs to learn apout the litfe patterns of_eﬁheré‘so should
the advantagedvchild_cdme:td ﬁnddrstdnd,thdt;hisnis ndt'ﬁhs only
way Qf l;fe. Perhaps:thé'beéﬁ ﬁext is £ﬁe‘bnd ﬁhat orgaﬁizes iﬁ- 
,‘fcrmatlon abaut all life styles fcund in ‘the Uhlted States; there-j j
”-ﬁfcre prov;ding a braader b351s for thc talerance oi cthers. SR
Teaching 1n the bllingual situatldn is ccmgl;cated by ccnditlonyif

Becausa cf the factars

'Vfdlscussed earlier 1n tnls paper, cne cannat always 1dent1fy one'“

rdlanguape ‘as’ sogiallv stlgmatlzed and the cher as- prél,

’glcus 1n o

‘fthe same way that dlalécts Qi tha same 1anguage m;ght ‘e 1abeled.,”.dQ;f"*

&dehe result lS a general dlsagrecmentiabcut thEQacceptedfgoals,af
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should emerge from school with an education acquired in more than
To attain this goal, decisions must be made regarding

(2) should

one language.
(i) which subjects are to be taught in which language,
the same sﬁbject be taught in more than one language, (3) how should
each language be taught as a subject in itseif, (L) how does one
test the progress of the child in each language, (5) what feQuiré—
" ments should the teacher have, (6) how relevant will the overall
education be to the studant's needs, and many more such preblems-

Tn the latter case, Li.e., educating the bilingual, the authori-
'ties‘ﬁay conclude that an education in only one of the languages
" .should bé the desired goal. Without recommending that‘such programs
are tc bé adapﬁad; énévcan see that a decision of this sort sim=
comes to be

'Vpl;fies the matter considerably. One Qi the languages
i,rmarked as “subcrdlnate“ and is used Gnly as the p01nt Qf departure,
7”{1ﬂ arder ta build a ccmpetence in. the cther one . Both languaseq
T?mav be used as the medlum of ;nstrucbicn, Dut the currlculum is
:;phased so that "crit1cal"_subjects ara taught only in the domlnant
ijlanguage._ Furthermore tha use oi the deminant 1anguage becameaf}ﬁv

Although contrastlve studles'

;mlght hg made Di the languabes and>cultures lnvalved, inY‘the  :i;

yu’-demlnant one serves as the "targét“ “of . instructlcn.ra” i

:fWhatever dec;s;on 15 reached abouf bilinguallsm in educatlon,v;f‘"”'”"”
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of bilinguals is not possible for the entire nation. BEach situation

has its own combination of needs and natural resources so that pro-

cedures effective in one community might fail miserably in another.

In this connection, I would like to leave you with one more thoughti.

According to Joshua Fishman, a community that achieves a stage in

which everyone can talk equally as well about everything in both
languages will revert to a stage of monolingualism because no com=-
munity needs two languages to discuss the same things;15 If Fish=

man is correct, one had better demonstrate that each language in

‘a bilingual situation serves a definite purpocse--before embariing.
on a program of bilingual education.

I am sorry thataT hafe'nc ready solutlons w0 the problems
of bilingual and bidialectal’edugation.'VMy'remarks about the dis=

nlnctlcns between bldlalectallsm and the VErleus types of billngualism,,

[

| are cffered in the hope that thay w111 ‘help ycu declde what must

be dcne 1n your part;cular case. The bllingual schccis already in -

aperatlon will have to be WdtCh@d in ardar ta see hew succéssfui

thay are in ach;evgng tha geals they set for themselves. Whatever' .

'~declslon 15 reached a gcod start w111 have been made when chlldren

C' ;are no longer punlshed in- schcal for' speaklng a Language cher tnan L

. ;English..
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