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This pager seeks to deflﬂe the program title "Basic

Sk;lls in Bilingual Education: Grammar and Pronunciation.! The author
- considers the terms separately. Grammar and pronunciation should
perhaps be defined as aural-oral skills to better specify what is
involved. Various definitions of bilingual education are discussed,
as. .are the’ 1lngulstlc and soc1o1;ngulst;c factors that should be
»Lccn51d6fed in a typology of bilingual education. .The' idea of basic
"skills in blllngual education programs . cannot: be limited ta language-

The output as well as the input of such programs must be sSeen in

saclcllngulstlc,

. terms of concept as well as of language. development. Linguistic,

and educat;anal factors. must ‘all-be .taken 1nta

,con51derat;cn when defln;ng blllngual Educatlcn.q(VM)
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The program title "Baaic Skills in Bilingual Education: Grammar
and Pronunciation" constitutes quite a mouthful for one to master. Ilet
us use the language teaching technique of "backward build-up" in an af-

fort to clarify and correct the difficulties encountered in its elements.

Grammar and Pronunciation

"Grammar and pronunciation" are difficult to enunciate, much less
explicate, when faced with modern linguistic theoreticians and practicion-
ers, First of all, both terms are rarely heard from such scurées, having
given way to Y"syntax" and "phonclogy‘" Mcre_importantly,_liﬁguists de~
emphasize the_ssparat;on of syntax a@d phpﬁology:£romhéaghrothef ana from'
the semantié’edmpanehtwof‘linguistic ccmﬁetence, wardhaﬁgh (19?Gb)5'for

’exampla, stated thab “phgnolcgy and syntax appear taday to be inseparably

fusad and not tc be discrsbe levels of 1inguistic organization [p. 67] o
'.Finally, it would appear that we have as yet attainéd iny a limited

' kncwledge o£ these threa basic 1inguistic compenents (Gacpar, 1970).7,Maé=1‘




them for further information.

Similarly, one could specify relevant methods and materials for
teaching phonclégy. Following the same example of young Spanish-speaking
students, one might thus deseribe the use of minimal contrast énd mimicry
drills, puppetry, music, and projective painting in the teaching of
English phonology (Koenig, 1953; Wardhaugh, 1970b). One might also develop
a contr astive analysis to predict pcints of interferenca between the native
and target languages, using the sound systems of Spanish and English as an
example (Lado, 1956; Olguin, 1971).* However, others ﬁave already pointed
out the limited prsdietive value of contrastive analysis (Gco?ar, 1970; o
DEniécn,'1965§,wardhaugh, 19702)., For examp? ', in a phonemic analysis of

 ths difficulties encountered by Spanish-sPeaking yaungsters An learning
' English, Jameson (1967) found that the English voael sounds that ‘wers new
to their 1inguiatic repertoira caused them much less: difficulty than ex- S o
..pacted ‘ ‘ ' - ‘ - '_ _ 7
Thus, the difficultg'with the terms "grammar and pronnnciation" lias

”in their supposed SPBGificity. The dangar cf a detailad discussion of

'?each cf these tcpics rests in the possibility of 1osingyong's per5pective.}i

'5§jIn contrast a,wider view reveals he" linked'natura of. thesefeler nts ”>¥}~"3;*'#'~

PAFullToxt Provided by ERIC




logical, cultural, and educational interference as well (Saville, 1971).

Bllingusl Education
The difficulty in describing and discussing "bilingual education™ is

Just the opposite. Rather than being too narrow, it is far too broad.
Whereas from an ESL approach, language proficiency was always regarded
as a ons-sided affair, The renaissance of the bllingual approach in the
United States revealed the complexity of what Bordie (1570, p. 817)
termed the "dwal matrix situation" of bilingual studemts. The two-
way dimensions of this situation are reflected in the current useage of
such terms as "bicognitive," "bicentric," "hicultural," and "biliterate"
as well as "bumgﬁaln' (krear, 1971). -
The variatinns of bilinguallsm are, as Thcnis (1971, p 3) pointed
out, "endlsss "Like matrimpny,' she ccntinusd "it may be far batter

or for ﬁorsﬁ{_fcr richer cr fcr anrer but it may be hasardcus to pra-g'

: digt the outcome at: best unisss the conccmitant ccnditions are- knpwn

[p. 43"

The variet{es of biiingual education, tao,
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typology thus distinguished some 250 models of bilingual education.
Fishlman and lovas pointed out that communities vary from a situation of
language shift to one of language maintenance Just as bilingual pro-
grams range in their objectives from transitional to full bilingualism.®
They emphasized the need for sociolinguistic surveys of the target
community to éptj;mize the correspondence bstween the linguistic direc—
tiong of the home and the school. Zirkel's survey (1972) of the Spanish-
speaking community of Hartford serves a8 an example.

Krear (1971) synthesized the foregoing lingulstic and sociolinguistic
typqlogies inta four basic models for developing pre-read:\ng Bkﬂlls
within a bilingual- educa:bion con‘bexh Although all of theae madels in-
elude the teaching of aural—ora:l. ski;!:l,a ;hz ‘bot-h languages » the relative
time distribu‘b;l,on i‘cr each la.nguage va.ries acaording 'I:.a the l:lmgu;l,stic :

, dirac'bians ai‘ ths curriculum ‘and the comnmit.y. ) Thus s for example, a
. transfer progra.m in a bransi‘ar conmnnﬂ.ty provides a. haa.vy emphaa:!.s on -

ESL. (est;‘lmted to. be 75 per cerrb from ‘the ata:rl;) wh.ereas a m:l.ntem.nce

pragra.m -a maintenanee ccmnunity provides smaller steps i'n ESL instruc— '




However, ths view is yet to be widened to focus not only on '"bilingualw"
but also on "education." Horner's (1971) comments concerning a current
resource bcok on the toplc are s‘brﬁdngly apropos:

Yet it becomes apparent that their strong i‘oreign language
orientation imposes a restrictive definition upon bilingual -
education, suggesting that language. rather than education,
is the hsart of the matter. The FL (and ESL) bias which
flavors the work throughout robs it, to some extent, of the
soclologlcal, economic, and political ag well as educa‘bional
issues which form a part of the complex history and comntem-
porary reality out of which this experiment callsd bilingual

eciucatian growsIp. 153]3.

Ths ei‘fects of t.h:ia wider matrix of factcrs on the -beaching/
1earn1.ng situat;i.on can 'be sean -- and must be 8een ~- in the applieat:l,an
of the bilingual approach to the educa‘bion of va.ricms _groups of stﬁdents.;
Bﬂ:inguai approaehes Wiﬂch have provad edueationally as wall as l:i:lgu:l.s-,
tically effective with one graup of students may be ccntragreductive
for another, _ Fc::- exa.mPle, Lamhar'b (1970 1971) descri'bad a auceessi‘ul ‘

In this exper:hngnt of "hcma—schfml language switch, " Camd_n.an children
whose native la.n.guage wa.s Eng]:l.sh raceived all. of their :I.nitial :’Lnstructm
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social,

difference goes beyond language to the undexlying and intertwi
economic, political, and cultvral barriers faced by the Spanish-speaking

in the Unlted States.

Bagilc Slcills ‘ ,
The “‘basic Sldils" :Ln 'bﬂingn:al educatj.on programs similarly ca;:ngt.

be limited to language. The ocutput as well as the input of such pro-
grame must be seen in terms of concept as well as language development,
The ?ehtienahip between the language znd thought processes is still
largaly unknmm (Vy‘gctsl:y, 1962). The cmnplsﬁty is all the more when
two languages are involved. As Thonis (1971) pointad‘ out,

Children who are- 13 ning  two la.nguages as well as Psﬂ_twa lmgusas
in order to learn are engaged in a ‘highly complex process,
- one which :!mi'lugncaa their cognitive: power , their emotional
development and their personality structure. The challenge
to educators of young children lies in the preparation of
.an_educational plan which will guide them safely through tha
~dual language progess so that they are competent, E[iawledgaable
E,nd cmi'ﬁrta’ble An- two langﬁages and’ anvﬂ:ammnts.

s‘buderrt‘ia 'b}ma invoive academzle as'

The ’ba.sic 'skills nsadsd 'by"bhese
vwell as li.t'zguist-ic pragress. Lin

A FullToxt Provided by ERI



REFERENCES
Barker, M.E, One method of producing automatic control of English phon-
ology and structure. TESOL Quarterly, 2(1968), 268-273,

Bordie, J.G., Language tests and,linguist:lca.lly differant learners: The
sad state of the art. Elementary E 11511, hB(IL?’?Q), Slh-BEB. ,

Camp'ball | R.N. An evaluaticn and compariscn oi‘ present methgds for
teaching glish grawmar to sPea.kers of athsr languages. TESOL

Quarterly, L(1970), 37-L6.

Chomsky, N.. cts of the theory of
M.I.T. Pregs, 1955 .

Christian, C.C. Differential response to language atimuli before age
three: A case study. Paper presented at the Conference on Child

Language » Ghicago s Nmamber, 1971

' Coeper, R.L. What do we learn when we learn a 1anguags. : I‘ESOL Qi:agt;.érlz,
(1970), 303-314, ; , ,
Cornejo, R.J. Eil:l.ngualiam* | Study af the 1e::icon of the five-year-old

Spanish-gspeaking children of Texas. Unpublished aoctc»ral d;Lsserba—
tion, University of Texas at Austin, 1969.

Denison, n, ‘The nature and d.iagnasis of :lnt-srference phenomana,
_,rpi.ne Jaurnal of anguage Tea ing, h(l?éé), 1—16 ERIG-ED 03

Fishman, J .A.:" a.nd Lovas . B:il:Lngual education i.n saciol:lmguiatic
perSpectiva. TESOL ruartar Ts LL(197°), 215-222, S ,

. F:Lares s S.H, The nature and’ efi‘sstiveness of bilingual educatian pro-
~grams ‘for the Span:l.sh—apeaking child in the United States. Unpubé
,lished dac;toral 'dissertaticn, Dhia Sta.'he Univnrsi’by, 1969. S

FullToxt Provided by ERIC.




A FulToxt Provided by

Krear, S. Development of pre-reading skills in a second language or
dialect. - Paper presented at the Ccnference on Child Ianguage.
Chicago, Nwember s 1971.

Lambert, W.E. An experimental French school i‘or English uhildren. o
Papar presented at the Seventh World Gongress af Sociolog, : Va.r;ma.
Eu:l.garia, September, 1970. o v '

s+ Measuring the cognitive consequencal of attending ale-

mnta;y school in a second language. Paper presented at the

Conference on Cultural Factors in ¥ental Test Development , .

"Application and Interpreta‘bicn.» Istanbul Turkey, J‘uly, 1971

, 3 Just, M,; and Segalawitz » N Some cogn:.tive censequences
~of To TIawi:ng ‘bhe curricula of the early school grades in a .foreign L
language. In James E, Ala'bis (ed.) Geor etawn Universit: cho raph
Series on La 88 _and dstics Wor) x_g:i.rst Ann TEHZL

Lado, Re A comparison of t-he sound systéms ‘of Eﬁgli’sh;'a:id 'S’panish‘!'
© iispanda, 39(1956), 26-29. O et S

Light, T, | The three dimensions of grammar fer ‘i;each:hag English as - a
: foreigl hnguage. TESDL Quarterlz, 2(1958), 219-231. S

Mackey, W.

: MacNamara, J - chnitive stra.tagies for langusg

sented a’b Cg;ﬁ‘erence on hild Ianguage s




Thonis, E. W The dual langusge-learning process in young children.
Paper- presented at the Conference on Child Language s Chicago,

November, 1971. .

- _ ctive model in
,erquerqua,’ New Iax co: outhwest
La.baratory, 1969, - - S .

| Valencia,' | .A. | B‘

Vygotsky, L.S. Thought and la:% * Cambridge:  M.I.T. Press, 1962.

Wardhaugh, . The contrastive a.nalysis hypat.hesis “TESOL Quar'ber;z, Lo
(1970), 127-130. (a)e . o T =

. An avalua't.;ve comparisan of presen'b methods for teaching A -
Engliéh phanolagy. TESOL Quarterl Ll.(1970) ’ 3_72 ('b) : T

Young, R W. The. devel::pmen'b of' sema.nt-ic categories in. Spanish-English
and Navajo-English- bilingual children. Paper prasented a‘b C‘.anerence
‘on Gh:lld Language , Ch:’l.cago ’ November, 1971._ '

Z:L'l:'kel P A
na eticut




