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STAFF TRAINING AT THE CHAPEL HILL PROJECT

Staff training in the Chapel Hill project rests on four
major assumptions. The first assumption is taat the primary
goal of staff training is to improve the quality of learning
experiences for preschool handicapped children, including not

only the children directly enrolled in our project, but also

handicapped children throughout the state of North Carolina.
The second assumption is that the learning experiences are not
confined to the dimensions of the four preschool classrooms
our project operates in three other school systems, o:r to the
classrooms of other projects; rather, they go on in the commun-
ity at large and especially at home. If the first and second
assumptions are valid, then in our view a third assumption
10llows: the population to be trained is not limited to our
immediate staff of four teachers, four teacher assistants and
three coordinator-administrators, but also includes all persons
who share responsibility for the learning experiences of handi-
capped children: families, volunteers, personnel from other
agencies, the community at large. A final assumption is that
training is the business of all of our staff, and that those
who receive training should also be involved in the training of
others.

Lest we be criticized for harboring delusions of grandeur,
let me hasten to add that our primary concern is the training

of our staff, our parents, cur volunteers, our student interns---
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that is to say, those people who have some input into the pro-
gram that we are operating. However, taking a broad view of
staff training has permitted us to give the project a much great-
er- impact. That is, wherever possible, staff training, parent
program activities and demonstration efforts are combined, if
the training needs of our immediate staff coincide with the
training needs of other populations as is often the case.
Briefly, let us describe the population targets of our

training efforts:

The first target, obviously, would be the training

of our immediate staff: the teachers, the teacher assistants,

the coordinators that we mentioned earlier.

The second target population are the families. Here

we include mnot only the parents, but also the siblings of the
children that we serve in the project.

A third population is the students that are gaining

practicum experiences and also helping the children in our pro-
ject. These include special education students, recreation for
the handicapped students, social work interns, speech interns,
and interns from psychology.in the school of psychology.

A fourth population is that of the volunteers that work

in the project. This includes young people from the community
at Targe: kids in youth ARC, kids in the CY0O and in scouting
programs. It also includes University students from all kinds

of different programs at the University and young people or




students or pupils from the various elementary schools where
our project classes are housed.

The fifth population is that of the public schools.
Being a public school project means that you have to and should
éooPerate and coordinate as muca in the area of training as is
possible., School systems in North Carolina, and I assume in
the other parts of the country, are really dying to have some-
one help them with training problems. We have tried to become
an integral part of the school systems in which we work by
helping out with training in those school systems. This in-
cludes not just the regnlar teachers, but the special education
teachers, the administrators and the pupils in those schools.

A sixth'population target for training is the com-
sunity at large including civic groups, people from regular
private nursery schools, pedple from day care centers that are
operating in the community.

A seventh population group is the policy makers

within the state. This includes people from the Governcr's
Council on Mental Retardation, people from the State Depart-
ment of Public Instruction, members of our advisory council,
legislators, anyone that we can buttonhole for a few mintucs
to try to sell them on the needs of handicapped children within
the state of North Carolina.

Now let us take a specific look at the conceptual model or

form of our training and fit that model to the population to be



emphasized in this presentation: the immediate staff of the

Chapel Hill project - Coordinators, Administrators, Teachers,

Teacher Assistants, Student Trainees, Parents and Volunteers.
The model we employ consists of five components:

The first component is Needs Assessment and the Establish-

ment of Training Objectives. The objectives range from specific

skills and techniques through understandings and information to
attitudes and feelings related to handicapped children.

The second compenent is the Organization of Training. This

has to do with structuring and scheduling and programming train-
ing so that training does not get lost in the shuffle.

The third component consists of the Content of Training.

That is what actually goes on in training sessions. We will
talk more about this later.

The fourth component consists of the Methods of Training.

The fifth component consists of the Trainers, the people who

are going to be doing the training. Largely, the trainers in
our project are the staff members and the parents. Being a
school-based program means that you do not have as many resources
for consulting help as you might otherwise have. So we feel
that largely the burden of training rests on the staff of the
preschool project.

I would like now to fill out this model in relation to the
immediate staff of our project. The first component of the

model concerns the assessment of training needs and the identi-




fication of training objectives. A major part of the assess-
ment process and one that is easily overlooked, is the evalua-
tion, review and revision of project goals and objectives.
Training needs and objectives are related directly to the needs’
of children, and thus to the goals of the project. In our view,

. the overall project goals should not be as fixed and rigid as
the objectives listed in our project proposals. If objectives
are based on needs, then we must be sensitive to shifts in needs
which would then dictate changes in bbjectives. If scrvice
needs and objectives change, then training programs should also
change. Simply stated, one way of assessing training needs and
determining training objectives is to systematically scan and
evaluate what you are doing with children and families and how
well they are doing.

A minor, but to us important and interesting part of our
assessment process is related to the specific area of teacher-
teacher aide roles and relationships. To get at this possible
problem, Mike Hennike and I, with the help of our staff, espec-
ially the teacher assistants who advised us as to what the com-
ponents of this particular scaie should be, devised a scale
which we call the Teacher-Teacher Aide Roles and Responsibilities
Scale, or TTARR Scale, in honor of North Carolina. There is a
copy of the TTARR Scale in your handout materials. We use this
scale to find out how teachers and aides view their respective

roles in relation to many of the specific functions and tasks




that they carry out in the classroom, and then to begin to
explore with them the possibilities for altering and expanding
these roles. This instrument then was used in lieu of a

written job description for a teacher assistant because we felt
that a fixed concrete job description might hem in our aides and
make it difficult for them to grow with the project and to
really benefit from the kind of training that we hoped to offer
them. Other assessment approaches include the use of a variety
of scales and instruments of various sorts, attitude surveys of
parents and volunteers, needs and interests inventories for
parents and volunteers, interviews with families and volunteers
and interns, just being receptive and listening to and 1Inoking
at what is going on in the project, both in the classroom and

outside the classroom.

Organization.

Once training needs and objectives are specified we feel
that it is important to systematically structure staff training
as an ongoing integral part of the project. That is, staff
training programs should not be dependent on incidental learn-
ing or catch as catch can consulting or serendipitous super-
vision. This does not imply an inflexible approach, but we do
mean to state emphatically that we believe staff training should
be scheduled and systematic.

In an attempt to provide for ongoing training our project

16



utilizes these major organizational components:

1. A pre-service program lasting for two weeks prior to

taking on staff responsibilities.

2. Weekly in-service staff training conferences.

3. Systematic on the job supervision, including follow-up

conferences.

4. Built-in opportunities for intra- and inter-project

observations.

Within this organizational framework we find that we can
meet most of our training needs. The other needs are met
through formal coursework, and participation in workshops, and
training programs conducted by other agencies. Let me briefly

describe some of these organizational components now.

Pre-Service Training.

The first of these is Pre-Service Training. Prior to the
opening of the four classes operated by the project in September
of 1970, we involved the:staff in two weeks of pre-service train-
ing. All of the teachers on the staff had recéived some train-
ing during the pilot or planning grant year. In fact, three of
the fcur teachers had served as teaching interns for nine months
during the planning grant period. We thought this was a very
fortunate thing to have three teachers who could step into the
operational phase of the project after having trained with us for

one entire year under our planning grant. Two of the teacher-
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aides had served as volunteers during the planning period and
the remaining aides were experienced in working with preschool
children in other agencies. So we started pre-service training
with most of our staff having already had a good deal of train-
ing during the planning yea~—.

We were fortunate i =i another way in crrrying out our
pre-service program, in t.3t ve were able to c:z1ll on various
staff m--mbers of the Divis .  for Disorders in Development and
Learning of the Child Develc:ment Institute of the University
of North Carolina. Seventy-five percent of our children are
evaluated by this agency, and we felt one emphasis of pre-service
training should be on the diagnostic process on which the learn-
ing program of the children would be built.

Se we spent many sessions going over the diagnostic instru-
ments and assessment techniques that were used with our children
by an array of disciplines, including Social Work, Speech and
Hearing, Psychology, Occupational and Physical Therapy, Psychi-
atry, Pediatrics, Nursing and Nutrition. In addition to that
we had Dr. Dave Lillie from the Special Edv-zation staff of the
University of North Carolina who helped us out in the education
or teaching part of our pre-service program. Both live and VTR
demonstrations were utilized so that training consultants not
only talked with our staff about child assessment but were able
to show the process. This phase of pre-service also incorpo-

rated a good deal of normal child growth and development.

ERIC .. 1=




The last week of pre-service training was focused on re-
viewing the diagnostic information contained in the children's
folders, home visits, and preparation . 7in working with
the children. This included the plannin, of _ear ing experi-
ences that would meet the needs of childr - 2 _rez- /7 screened.

Woven into the major themes of pre-se = i"e W "e some threacs
that we think paid later dividends. These i _lud¢ one day of
total staff brain-storming about possible »r 1lem= and possible
solutions. Brief as it was, this session. : ~duczz=d beside
a small lake in the woods, helped set a relaxed and cpen tone for
the staff that I think has continued through the year.

A second minor theme was a day-long session on supervision,
included in our training program at the suggestion of Anne
Sanford. With the help of a consultant, Anne and the teaching
staff got into the roles of supervisor and supervisee and the
process of supervision, culminating in critique role playing
sessions.

A final minor theme concerned some ice-breaking in the area
of teacher-teacher aide roles and relationships, which led us to

begin work on the TTARR Scale referred to earlier.

Weekly Staff Training Conferences.

Another organizational component and one of the most mean-
ingful of all the components in the staff training program is the

weekly staff training corference, led by Anr= Sznford. This con-

13
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ference rotates among the four classrooms. Remember that thes=
classrooms are spread out over three school systems : .u that

one of them is located in the Division for Disorders n Develop-
ment and Learning Center, so the conference rotates an ng these
four classrooms with the host teacher and aide having :he re-
sponsibility of demonstrating and discussing techniques and
learning materials, that they have developed and used success-
fully, and sometimes a particularly interesting child may be
presented as a case presentation. Here too, we employ VTR as

a means of demonstrating, with each teacher being the director/
producer of that particular tape. That is to say, we go in and
tape what the teacher wants to demonstrate for the staff training
sessicns that week. In addition, the training conferences in-
clude inputs from either the coordinating staff or a consultant.
We feel that such a system insures total, continuous staff in-
volvement as both trainees and trainusrs. It also facilitates
sharing and cooperation among the four classroom centers, and
permits us to pay appropriate attention to the creativity of

teachers and aides.

Supervision.

Along with the weekly training conferences, we employ super-
vision as a major ongoing part of the staff training process.
Supervision, to us, involves observation, feedback, and assist-
ance, with growth and development of skills and knowledge as

goals. Although the major responsibility for supervision rests

14
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with the staff training coordinator, both the parent and eval-
uation coordinator and myself provide some supervision.

Steady supervision allows for the individualization of train-
ing, and leads to thz development of skills appropriate for
specific child and teacher needs.

The dual roles of supervisor and supervisee have been
encouraged and d%veloped in the supervisory conference.

The supervisor, in this case Anne, frequently serves as
substitute teacher or aide in the classrooms, and this experi-
ence is one of the most valuable experiences that goes on.

The fact that the training coordinator can step into the class-
room and work with the kids that the teacher has been working
with really aids in maintaining close contact with child progress
and the kinds of problems that the staff may be having in the
classroom.

Pupil evaluation sessions with the supervisor provide

opportunities for assessment of the appropriateness of learning

objectives and methods for meeting these objectives.

Observation, Inter- and Intra-Project.

I stated earlier my belief that staff training should be a
built-in part of the total project. However, one of the dangers
is walling in staff training by failing to look beyond the con-
fines of your classroom or project walls. One way to reduce this
risk is to investigate what's going on in your area in the way
of programs for children, and to just simply invite yourself

over. Don't neglect the good things going on in your own project

15



either.. But site visits and observations need :ome structur g
too, through providing the staff with an opportinity to ster »ut
of their roles and take the time to look at the way otheis dc
things. Members of our staff have observed in another
H.C.E.E.A. A, project, in institutions for the retarded, -mn jr13-
school programs for hearing impaired, orthopedically and mentally
handicapped children, and in regular nursery and kindergarter

programs.

Content.

The Content component that we mentioned is so open-ended
that I will just list some of the topics and processes that have
been emphasized in our training. These include the various areas
of curriculum development, normal child growth and development,
assessment and evaluation procedures, teaching strategies, tech-
niques for working with parents and families, community services,
teacher-teacher aide relationships, learning materials production,
utilizing and supervising volunteers, and planning and evaluating

field trip experiences.

Training Methods.

Another component is that of Training Methods. In this
component, one of the most frequent approaches we use involves
sequencing the methods of demenstration of the skill, materials,

or process being taught; followed by role playing by the tr:zinee;

. 16
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and culminating in VTR micro-teaching and critique. This is the
idea of first modeling or demonstrating for the trainee and then
letting the trainee try it out in a role playing session and fi-
nally getting a chance to utilize that skill with children and
then having an opportunity to confront himself with videotape
recordings and to critique what he has just gone over with the
kid. This we feel is an especially efficient method of training
in the use of specific skills, such as modeling and prompting
and using behavior modification. Other methods include group
discussions, individual conferences and the use of professional
readings. At this point, let me to out on a limb and make an
entirely subjective comment about specific methods in staff
training. Initially, the specific training method is of great
importance. Once basic skills are developed, the staff member
must begin to function as a professional; which to me means
assuming a great deal of the responsibility for training oneself.
What is more important, as far as I am concerned, is organizing
the training program in such a way that opportunities and re-

sources for training are provided to the staff.

Trainers.

The final component of the model we use consists of the
trainers who actually do the training. I hope we have been able
to get across the message that primarily staff training is

carried out by our staff. This includes not only Anne Sanford,

17
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our training coordinator, but also the teachers and aides, the
evaluation and parent program coordinator, and even the director..
We are fortunate, as I have said before, in our affiliation with
the D.D.D.L., which provides us with consultants: and we have
drawn on outside consultants for training in the areas of recre-
ation, behavior modification and curriculum development. How-
ever, as we said earlier, we do feel that as a public school
based project, the major responsibility for staff training rests

with us.

Parents.

How do parents fit into the model for training that we are
utilizing? The emphasis within our parent program is primarily
on the training and education of the total family related to the
needs of and problems presented by their handicapped child.

Assessment: Assessment of the training needs of parents

began with the interviews and home visits conducted at the be-
ginning of the year. The staff elicited from parents information
concerning problems their child might be having at home, and at
that time we set the stage for various family-work programs. We
also administered an attitude scale to parents and later we con-
ducted follow-up surveys, asking parents to tell us in what ways
we could be hslpful to them, using an instrument we call the

Priority of S=rvices to Parents Scale. In addition, at the irn-*.



-15-

initial parent meetings conducted early in the year, we simply
listened as parents talked about their needs, both as a group and
as individuals.

Organization: Based on the expressed needs of parents and

with their help, we mapped out a variety of activities which
would meet those needs. These activities include:

1. Parent-Teacher child-progress conferences.

2. Periodic large and small group parent meetings.

3. Individual conferences with parent and ftraining
coordinators for guidance, counseling and assistance.

4. A series of training workshops - patterned after the
demonstration workshops that we do- all over the state
for other projects.

5. A monthly newsletter (see handout explaining function
of the newsletter).

6. A sibling program, which is directed towards teaching
kids to interact more meaningfully with their handi-
capped sib and towards expressing and sharing feelings,
concerns and problems related to having a handicapped
sibling. This was a component of the parent or family
program that came as a suggestion of the parents.
Parents began to tell us that they wished there were
some activities that we could get the ki 5 involved in,

in understanding the handicapped child, the home, etc.
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So we have set that up, conducted by our social work
intern and one of the recfeation for the handicapped
interns, with our family coordinator serving as super-
visor.

7. Setting up home programs for children, emphasizing in-
formal and pleasant parent-child experiences and where
indicated, concentrated home behavior modification pro-
grams,

Content: The content of these organized activities con-
tinues to be broad-ranging. It has included 1learning about
state and 1loncal services and programs for the handicapped, in-
struction in specific skills such as behavior modification, task
analysis and the sequencing of learning experiences, activities
as volunteers, selecting and making learning materials for use
at home and so on.

Methods: The methods we used in training parents have in-
cluded crisis intervention, family counseling, role playing,
live and VTR demonstration and micro-teaching.

Trainers: The staff primarily, but also on occasion

D.D.D. L. consultants and more recently, other rarents-now serving

as trainers.

Volunteers.

Volunteers range from parents, college and high school

Q 20
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students, elementary students, young people from various organi-
zations such as scouts, and church groups like the CYO. The
assessment we use there is very limited, primarily the admini-
stration of an attitude scale. We have worked up one now for
young children as part of the sibling program. The organization
for working with volunteers includes orientation greups and indi-
vidual conferences, just introducing the volunteers to the over-
all goals of the project, to the staff and to the kids. The
content here is very similar to some of the content for both
parents and immediate stalf except we do not involve them in as
many specific things like behavior modification. You will note

in your handouts an Orientation for Volvnteers packet.

Community.

In order to initiate maintain, and support innovative pro-
grams for handicapped pre;choolers it has been necessary to edu-
cate local communities to the needs, efficacy and potential of
such services. The Chapel Hill Project strives to elicit communi-
ty involvement through training. That is, many of the training
experiences and services we provide through the project for
parents and for staff are¢ also made available té various community
members and organizations. In addition, special programs for
civic clubs are carried sut.

Some specific populations in the community receiving project

training include: 1local Associations for Retarded Children, Cub

24
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Scouts, Girl Scouts, elementary school classes, church youth
groups, and local nursery school teachers as well as nursery
school teachers from all over the state---about 500 have gone
through one of our workshop programs.

The rationale for such a focus of training is emphasized in
the number and quality of programs available for handicapped
children in the state; we just do not have many. The policies of
inclusion and exclusion of the handicapped child from normal day
care programs point out the need for educating community person-
nel.

The average person's lack of knowledge concerning the handi-
capped child prompts those in the field to provide training and
attempt to help community people develop insight into some of
these problems.

Project staff members have conducted programs for Associ-
ation for Retarded Children groups and all other local civic
organizations that we could get to open the doors to us. We
have also begun working with some of the regular nursery schools,
simply trying to get a regular private nursery school to take on
one of our kids in the afternoon. We started this venture with
a little Downs Syndrome girl. We felt that one way of educating
these people to the needs and problems and also to the potential
that these children have is to get one of them in their regular

program. We did this very carefully, with Anne going over and
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surveying what kinds of skills this child would need to make it
in the regular nursery school program. We went back to the
classroom and trained this child in these particular skills.

She fitted in beautifully. We followed that up with some super-
vision to make sure that everything got off to a smooth start.

I think that was one of the most effective things that we have
done toward training people in the sense of trying to get them
to change their attitudes about excluding handicapped children
from their program.

As an outgrowth of these experiences have come dedicated
volunteers, letters of support to policy makers, innumerable
teaching materials and referrals of children to the project.

I might say that this notion of working with community
people and state level people has begun, I think, to pay off some
dividends. Just recently we have a law, or at least an amend-
ment to a law, in the state of North Carolina that will allow
school systems to use special education teacher allotments for
preschool projiects for handicapped children as young as three
years of age. We like to feel that we had a lot to do with

getting that changed.

<3
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Now for a brief narrative description and pictorial view

of total staff training in our project.

1.

10.

11.

It begins with a focus on the needs of the children we
serve directly in our project.

But it also includes children from other :chool programs
and projects.

Helping to train others in developing meaningful learning
and living experiences appropriate for young children.
Attempting to get across the message that young children
learn through expressing their own thoughts.,

That they also learn through appropriate adult interaction.

As well as from properly structured teacher-directed

activities.

Training means helping a teacher learn to confront herself
through the medium of VTR and the method of micro-teaching.
And suggesting curriculum development and learning exper-
iences.

Training within a school system also means involving the
children in the schools through helping them to develop an
understanding of handicapped children.

Developing their interests and concerns through group
discussions.

Finding ways for them to experience what it means to be hand-

icapped or have a sensory impairment.



12.
13.

14.

15.
16.

17.

18.

19.

20.

22.

23.

24.

-21-

And giving them an opportunity to put their understanding
and interest into activities such as the construction of
learning materials.

Staff training involves the families of handicapped
children.

Parents in group meetings and planning sessions.

Working together with the staff in cor —~~ucting an effec-
tive learning environment for their chi_-ren.

Getting a chance to talk about their ¢ "< with -7at
child's teacher.

Having an opportunity to observe their "ild as he goes
through daily activities.

Being a volunteer for field trips and learning how to help
a child experience the world.

Finding empathetic listeners with whom to talk over a
éhild’s problems.

And getting instructions and materials for carrying out a
home program.

Training for the family means working with siblings as well--
letting them see how much their handicapped brother or
sister can do.

Training for the staff means weekly conferences where
ideas are shared.

A chance to see others work with children.



Z5.
26.

27.
28.

29.

36.
37.

38.
39.
40.
41.
42.

43.

-27-

It means supervisory conferences with a master teacher.
It also means being in the objective eye of the video
camera.

Then confronting yourself with the zssistance of others.
Training also means learning from a consultant - how to
evaluate a child's needs.

And then putting it all together with a little help from
your friends.

In many learning activities and experiences for kids.
Including everyday things like eating lunch.

Getting ready for story time.

Laughing about the story they just heard.

And some not so everyday things that really turn kids on.
It means getting out intc the community to see what's
going on.

And knowing where to find the biggest Easter bunny in town.
Training also means educating the policy makers in the statez
about the needs of handicapped children.

And trying to influence decisions that are made.

Within these walls

At the various levels of state government.

But whatever else training means

It culminates in this:

Meeting the needs of children.

<6
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J1



The Chapel Hill Pre-School Project encourzges the participation of volun-

teers. Our children can gain great bensfit from one-to-one interactions with con-

cerned adulte, and we feel that your contact with our children may serve to further

your concern for and interest in the kinds of chiidxen we serve.

There are a few basic facts about the pre-school project that may be of

interest to you.

1.

2,

3.

The Chapel Hill Preschool Project is primarily funded by the United States
Department of Health, Education and Welfare, Bureau of Education of the
Handicapped, under the provisions of the Handicapped Childran'e Farly Edueation

Assigtance Act. The project is administered by the Chapel Hill City School

System and all project staff members are employees of the Chapel Hill City
Schools. In addition, we receive the cooperation and support of the Durham
City Schools, Durham County Schools, the Division for Digorderg of Developmsnd
and Learning (D.D.D.L.) of the Child Development Institute of the University
of North Carolina, the Duke Developmental Evaluation Clinic, the State
Department of Public Instruction, and the University of North Carolina Schocl
of Education, Department of Special Education.

Our primary responsibility is to seirve the educetional needs of pre-school
developmentally handicapped children. To meet this responsibility we operats
four classrooms in the following locations: Lincoln Elementary School,
Chapel Hill; Memorisl Hospital, University of North Carolina; Lakeview Elem-
entary School, Bragtown, North Carolina; and Lakewood Elementary School,

- Duarham, North Carolina.

Each class is under the direction of & teacher with a Masters degree in Spocial
Bducation. The teacher ls alded by & trained teacher-assistant. Six children
are agsigned tc each classroom. The clagses ars operated Monday through
Friday, from 8:30 to 1:30, and follow the schedule of the local host school

systen.

Another important objective of the project is the development and modificaticn
of methods, materials and curriculum for teaching young children. We algo are
respongible for demonstrating and disseminating the techniques used in our
program. We are reaching this objective by sponsoring and participating in
workshops and other educational programs for persons who staff other pre-school
and day-care centers, and through providing printed materials describing
various aspects of our program.
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1.

5.

7

e

CUIDELLNES POR VOLUNTEERS

Please £il1 out the Volunteers' Data Sheet attached to this form. Al11 volun-
teers must be interviewed end approved by the Dlractor. |

Male sure that the teacher in whose classroom you work knows your wolunteer
activity schedule; including the last day you will be working with our project.
If you do not presently know your termination date, please let us know as
soon as poussgible.

Be consistent snd responsibie in following your schedule. Let us know in
advance if you plan Yo be absent. This is important becauss scme of our
planning may depend on your being in the cless at certain times.

You are directly responsible to the classroom teacher whlle working in our
prc ject. Do not undertake any activities involving project children without
conzulting the teachsr.

Many parents and professionals will be observ:lng in our project. Plezse bé
considerate and sensitive in how you talk aboub project children in the pres-

gnce of others.

Voluntoers should not have access to the case folders of children in the pro-
ject.

Teachexs ars not responsible for training volunteers beyond that training
which would directiy facilitate the immediate usefulness of the volunteers.

Volunteers should not be allowed to dispense rewsrds or rsinforcars other
than scclal unless they are trained or supervised by our staff in using this
technique,

Members of the project staff will be happy to anawer questions conceming the
project. Our offices are located in the Lincoln Elementary School Annex on
Merritt Mill Road. Telephone. o67-4271.

Thank you,

Do Fyt

Director, Freschool Project for
Devalopmentally Handicapped Children
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1.
'20

TOLUNTRER DATA SHEEYD

Homa

Local address and phone number

i

Referred to our Projest by wham?_

Waot hours and days will you be working in our project as a volunteer?

Tine Days

What provious experiences have you had with handicapped children?

-—ce

IT your volunteer work is a requlirsment for a courszse you ars taking, what is
the nature of the requirement?

7. VWhat ars your objectives in volunteering to work in our project?

34
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1o

2.

6.
Ts
8.

SUGGESTED ACTIVITIES POR VOLUNIELS

"Sitting in" with teachser or teacher-essistent during individual lessons.
Thie should help give the voluntesr a chance to observe closely the teaching-
loarning interasciion. The teacher or teacher-agsistant may wish to inberpreh
or explain this interacticn to the voluntser.

Volunteers may be used to tsach individuzl legsons, using the plan and mater-
ials provided by the teacher.

A volunteer might plan and carry ocub an individual lesson, with the approval
of the teacher.

Volunteers could be used to sseist with snack and lunch times.

Certain group leatning activitiss, such as reading or story time, might be
cenducted by volunteers.

Simple freguency-count data recording might be done by volunteers.
Volunteers msy aseist the teacher in conducting £1e1d txips.
Flayground and recreation activities might involve wolunteers.



ilense £ill oub the following scale.

VOLUNTEER ATTITUDE SCALE

There are no right or wrong LRIWIE3.

HWe are interssted in your cpinions. Widte in the letier wnlch Tits your
feelinga.
Strongly sgrees SA
Agrea: A
Strongly dlsagree: SD
Disagree: D
1. It io more imporitent to have close home/school relationships with
handicepped youngsters then with normal children.
2. Parents of handicapped children should be taught how to teach thair
children.
3. Parents of handicapped children have baslcally the same concerns as
parents of nommal children.
b, Parents of handicapped chlldren ave less well adjusted than parents
with noymal children.
« A handicapped child needs t¢ be with his paranis more than other chilé»an,
o Do WUWith a few execeptionsg, wre-school programs ars not necessary for handi-~
capped children,
7. The typical special pre-scliool program 1s in reallty a watered down
regular kindeyrgarten.
8. The materials for retarded children are bagically lower difficulty
lov2d but otherwige the same &8 used for other children.
_____9. Pre-school. children who are handicapped need intensive intellectual
. stimulation.
0. With intensive remedistional efforts in the arezs of disebility, these
children will reach nzar normal levels.
.11, Handicapped children present a greater challenge te the teaching stefy.
12, Teachers of hardicapped childyem have a different personality then
regular classcoom teachers.
3+ It 18 personally more rewarding to work with handicapped children than
normal children.
wem1lte  Normad children are cagier to relete with than handicapped children.
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Strongly agree:

2k.

SA  Agree: A 8trongly disogree: S Disegree: D
Kormal children erc morc of sr imiellsctur” challconge than retarded

chlildren.

We should care for cur handicapped children, but :.:ore should be dons
educationally for gifted, since they are our real assets.

Handicenping conditionas ars irrsversible.

Tnstitutionaligation with severely handicappod children is, comeddering
our current techniques, aimost ceatain, ,

It is easier to choose a lesson objective for a child whe is retarded
than for & nommal child.

~ Retarded children are easy to pleage.

Handicapped children deserve all the sympathy they get.

Must profeseional peopls bave too much training in areas that ars
ugeless.

Specisl techniques with retarded children are fine, but what really
works is affection and concemn.

Retarded children get more than their share of professional time. -

Retarded children should be given more freedom of choice in their
activitiss.

We tend to regiment handicapped children too much.

Enotional problems in handicapped children are from expecting too
much of then.

Bmotional problams in handicapped children stem from their handi-
capping conditiona.

You should not punish a handicapped child, baéamae only a positive
ordentation e effective. |

You should not exclude a retarded child fyom the group lesson becous:
of disruptive behavior,

Knowledge of normal childxren dees not help in working with retarded
children.,
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Guvomply agree: 8A  Agvee: A Strongly disegree: &0 Disagwoe: B

32, Working with hendicopped chlldren reguires mere patience than worizing
with normal children.

33. Iese sble teachers are more secure in working with retarded children
aince they do not question what is going on.

3. Residential institutions are best able to meet the retarded child's
total needs, )

35. Retarded children heve a negatlive self concept becauss they reolly
cammot do many of the things normal children can do.

36. Retarded children should be segregsted from normal childrsn becausa
if not they realize how slow they are.

37. hetarded ckildren should be kept at home where they are loved and
sared for.

38. Most professionala are too busginesslike; i.e., impersonal and digtonl.

39. It is best to work on correcting the child's dimability rather than
to try to improve his existing sirengths.

LO. We really do not know the worth of pre-school educaticn for handi-
capped children.

41. Lessons for pre-school children should be interesting enough to aveid
the use of candy, trinkets, etec. 83 a reward.

2. Reinforcement theory and behavior modification violate the child’
bagic individuzl freedoms in a democratic scciety.

ERIC . 38
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PARENT ATTITHDE SCAILR

Please £3i11 out the following scale, auswering the guestions as they relate to your
¢hild. There are no right or wrong answers. We are interested in your opinlons,
Write in the lettor which fits your feelingd.

Strongly agree: SA Agrogs A vrongly disegree: 8D Disagrse: D

el My child needs a apecial education progyam.

— 2. My child should be given the same learnlng experiences as other children

' when oldsr.

3. T feel that my child should be with regular class children.

o b Although special in some ways, my child needs the same things as mcsb
children. '

5. The special claas teachers need to know my child better.

6. I think that with special instruction my child can learn many new bhings.

enle The paronts teach children as much or more than the teachers.

8. I have reservations about whal pre-school programe can really accomplich,
_ 9. Pre-school programs are handy because they also provide babyslibing.

10, In my opinion there is really nothing that special about the speclal
program.

11. The biggest benefit in speclal education to my child is the individusl
adult (teacher) attention.

2. In pre-school education the main thing my child will learn is to get
along with people.

3. Learning basic skills in claas is more important than getting along with
other children in the class.

4. I can teach my child as well as anyone can.

1S. Pre-school education has made me more awave of my child's learning
dlfficuities.

.16, After the pre-school program my child will bte more socisble.

17. After the pre-~school program my child will be physically more capsble.
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26,
27,

33,

anelntteT

3k,

35.

-t ey

5.

< -

The pre~school program should above all cise help my child adjuct in
this werld.

T would rather my child pley than have him ait 2nd 7 wm his ool rs.

The pre~schoo program should concentrdte on teaching my child self—

help skills, |
My child should be given school work ab which he will be 90% succossfuli.

I think my child's pre~school beacher should share her teaching skills
with ma.

Regardless of how good the pre-school program is, the stigma still is
there.

As a parent I have scle responsibility for teaching toileting, tocth-
brushing, dressing, eic.

I need an educaiional home program for my child.

My goals for my child have been raised because of the pre-school progvam.

The pre-séhool program should dnereage my child's intelligence level.,

With 21l the time and effort, my chiid shouid Ilsarn to do a lobt more
than before the program.

The success of the pre~schesi program is measured by how well the chil.
dren like it and not so much by how wsll they learned,

The pre-school program is a lot iiks a nursery schcol,

Alfhough helpful, the pre-achool program pmbablv'ml not change my
child's eventual echool placement, : |

If my ehild did later go into a regular class. I would prefer the teacher
not know he was in a special class. _

1

i .
I have some reservaticns sbout letting my chiid be used in demonsirating
a tesching technlgue to observers. : :

I have reservationsg about my chilgd

's beharior, progress, ete. being
discussed with observers. :’

I fee.l. that filming and taping my child’s class ior dmbnatx’at* on
should be kvpt at a winimm.

l;
I do not wish to have graduate stwdente, externs, interhs, practicing
Tmedo gy int laatgues with my yoongster. |

i
*.
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0.

i

1.
i2s
L3,

al

L5.
L6,

i fesl that I nesd more contacht with the teaching staff of the program.

I feel thoet I need more contact with the adwministrative staff of the
project,

I feel at ease in talking to other psople aboul my child's progrom.

I would like to 3ee less in the way of ‘visitom to ny child®s clags.

We need more information from the project about other community services.
The regquiremsnis for parentg in this project are too demanding.

I would prefer that the money for this program did not coms from the
federal govermment.

The pre-school pregram should be set up for the afiernoon slso.
The morning program is too long for my child.

These questiommaires are an invasion of my privacy.
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Praogptheol Projecd
Tincoln School Ammeox
Chepsl Bill, N. G
Maren 5, 1871

Dear Parenis:

in resnonse to interest expressed by some of you, the Project is conglder- '
ing sponsoring a series of workshope for siblings of children enrolled in cuw
progrem. We appreciate your swarenees that the dbrothers and sisters of our stv-
dents play a vitzal role in the development of the handicapped child.

Possible gozls toward which these ssszions could be directed include:

1. A general knowiedge of the Preschool’s schedule, curriculum, metnods of
voaching, and tesching objecidves.

2. An understanding and escceptance of the handicapped sibling!s ebilities
and a knowlsdge of how brothers and sisters can follow up on individusl
learning programs at houe. '

3, 4&n abllity to recognize and handle the feelings such as angesr or frug-
tration that sometimes hinder a normal child in learning to Interact
appropriately with the handicapped sibiing.

L. A general knowledge of the causes of handliceps and how they can be -
explained to others. |

5. A lmowledge of what tha normal gibling can do to help the family and
the handicapped brother ox sister to cope with the problems of daily
iiving. .

6. Awareness of kinds of activities that can be shared with the handicapned
sibling in ths hame and in the community.

We hope that these sesslons will be meaningful steps in th. development of
your childrenis wnderstanding of their roles within the family and in enabling
them to shore famlly responsidbility in braining your handicapped child.

Please completa the enclesed form and return it by mail in the selif-
addressed, stamped envalope ag soon as possible, so that, if there iz sufficient
interest in puch meetings, we can begin dlscussing definlte dates and times, A%
pregent we are congidexring a series of late Sunday afternoon sassions at Lincoln

School. Thank you for your cooperation.
~lehos rad 10 o,

Gloria Martin
Soclal Work Intern




PlLange £411 oud snd raturns

B e v g o g72 ?
Proants! Fomeo

Calléren in Femily
Wamot .50 H Seas

1,

o

2.

3.

b

5.

ire you interested im your children attending these workshops?

yes ne

Are your cbildren willing to participaite in these gessions?

o8 no

Do you f£eal that your child would like to have a "best friond” accompany him to
these meetings? _

YO8 no

Ara you aware of other siblings of handicapped children who might be interested
in attending?
Namess.

What goals would you like %o see accomplished by these sessions?

ERIC 43
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PRIORITY OF SETVICES TO PARENTS
- {PSP SCALE)

Flespe rank thoss areas which you feel ave most important. Pub a one (1) buside

the most imporvant avea, a two (2) beslde ths next-most important, and so on.
Pleage do nct uee a numbar mors than oncs.

Provide training to parents.
~ Intexrpret test recults.
Provide transportatlon.

Suggest obhar available services in the communliy.

Counseling for femily problems,
Egtablish parent organization,

COREDONNN

Provide afierncon program.
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PARFNTAL PRIORITY FOR DEVELOFMENTAL GROWTH
(PED3 SCALZ)

Plesge rank those areas which you feel are most important for your child to }.eam

while he or she is in the pre-school program. Put & one (1) beside the most Impor-

tant ares, a two {2) bezida ths next most importent, and so on. Flease do not use
& mmber more tvhan once.,

Fine motor devclopment, i.e., coordination of fine or swall muscles used
for activities such as tying shoes, using sclsgors, buttoning clothes s ghacking
blocks, using a pencil; etc.

__GCross motor development, i.e., coordination of large muscles in activities such
T as walldng, jumping, riding a tricycle, throwing a ball, etec.

_Receptive langnage, i.e., understanding what is said, euch as in foilowing
divections, understanding simple commands, for eyample: '"Bring me a toy¥,
UOpen the docr®.

Expresgive language, i.e., naming obiects, stating what he wants, sta.ting
likes and dislikes, expressing his needs and feelings.

___Social development, i.d., relating with adults, teachers, peexa in appropriste
“manner such as sgharing, eooperating, playing.

___Pmotional development, i.e., appropriate expression of feelings and emotions
T such as controliling temper, not crying excesgsively, not hitilng, biting or
barting otheys.




SUFBRYESONY RECCRD SHEET

Supexvisor Teasher

Zp s e S

Data Tima

Runber of Children Present .

1. Activitiesn Obssrvod:

2

« BPoedback to Teacher asnd Alaa:

3. Suvggesticns:

L. Tollow-ups




OESHRVATICN ZRPORY

el Yowbor . Dave of Chasrdabion

YIS “ hedds 2 ARIRTE N IV

Time of hservobtion

Vama of Froject or Program (bgerved e

Addresa

rigt your cbjectives for observing this program {what do you ervect to ses or lesrn?)

thich of your objeschives were mel?

How can you =sdapt oz interpret what you observed or learned iufo your prbgz'am?

List dthex- activities or cciponents of the program you cbgerved that might be of
intersst to other ataff members.



PRAGCIEOW IVIBRNS EVALTATION

The purpose of this gusstionvaire da to {1) giva you en opportunity to empress
your sopnoawent of the practicum site; and {2) v provide feedback Lo youv svpsre

vigor end the tralning eite otalff.

Tour aseesomsnt will be vsed to modify and hopoe

£ully dnprove the practicms exporisnce for thoss who follow.

Flease answar the following itens by writing to the lefb of sach item the mwmber
which best describes your assopsments

1 -~ very good

1.

W

2.

SRS AT

2 - good 3 - average U poor 5 « vH¥Y pooy

Freguency of swpervigor visite to the training site.
Length of supsrvigsor's visits to ths training site.

Time of day supervisor visited training site.

Use of mipew:isoz'y tine.

S@em:a‘or‘"s cbgarvation of trajnesfs Iiudividual Lesaon,
Supervisor's observallon of traines’s CGroup Lesson.
Opportunity for sels cri‘giqaa of video teped lepson,
Supervisor's critigue of f:ininee's individeal lesson.
Zupervisoris eritigus of traines's group lesson.
Supervieor's critigue of trainee's video taped sessions.

asorad nre U vidso dapes ag an .inat;:&ucticnal tochniquo for teaching
trainees.

Supsrvigor's sugzestions for self made materisls.
Tradning site's provision for intern's teaching space.
Sopervisor's suggestions for commercial materials.

Supervisor's suggestions for use of gpecisl materials with specific chil~
drania

Training site’s provieion for [ rtern®s plaming spaces
Supervisor’s fund of information on Behavior Hodification.

Treining sites provision for teaching materials.
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1 = ey good 2wgood 3 = averago 5« poor 5 = Very pooy
190 Supszvisor®s fund of information on Task Anelysis.
o 20s Tredning site’s provision Lor observation spaces
o B%e Suparvisor's fund of information on ckildren being taughts
22, Trainiung site®s provision for intarn’s orientation to the Froject.
R Suparvisor®s holp with Group Iessen plang.
eensPbe Tpaining site’s provision for intern’s orientstion to the ohdld. -
R8s Bupervisor’s help with Individual Lesscn plans.
266 Treimng site's provision for praliminary cbesrvations
o B?s Superviscr®s encouragement to try nesr approaches.
. ?Bs Training site’s reference mtarialﬁa.
e 29 Training site's genevsl willingness to assist interns,
nd0e Training site's vse of volunteers.
Sl Training site’s use of voluntears to assist interns.
i@ 8bAYity of teacher aides Lo work with interns.
33 Training site's use of teachar aides to assist interns.
34 Amount of time for planming activiiy.
cemn3Be Trainming site's 2 of Reoreation students to work uith interns,
——— s, Moility of Reorestion students to assist Anterns.
co??a Training site adminietrative staff’s willingness to help interns.
38, Traiming sito admindetraiive seoretarial helpe.
30, Master toacher®s suggestions for solf made tesching meterials,
&0, Training site’s damand on intern®s time for teacking.
e Training site’s demsnd on intern’s time for meatings.
43, Wsster teacher” uggestions for commercisl tesching wateriaic.
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1 = very good 2 « good 3 « averags & - lpc_sor 5 . very pocy

cerebe  Mpster teoacher®s fund of information about the children,
et e AmoUTS OF trainee’s contuet with pavents.
e 60 MBoter teasher's fund of infermation regerding behavior modification.
7. location of the treining site.
B, Mastor teacher®s fund of information regarding task amlysis.
e %9 Helpfulness of Project consultants.
a0 HMaster tercher®s elkdll in demonstrating teaching techmigves.

51l. Mastor tescher®s £iill Im eriiique of trainee®s group lessons

o  Master teacher®s skill in oritique of trainee’s individusl lesson.

€N
)
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CAROLINA TYTLRB SCALE

¥ e s e
TR OGTA I Mha:g‘ J——— E{'Bﬁ‘me&“ ﬂ‘.id@
teine, J0EF (Fpenify): N

Name of Four Agency

Type of Child dsxved by ibur Agency

Eumbex of Children Served by Youw fgency

Einds of Services Provided by Agoncy
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THR CABDLING CTAER SCATE
T CARCLEIA TEACEERSTRACHER-ATDE

EOIES A zz;zmmmm@mmg
SCATE

Divectionas

Meage £i11 ovit the following ecales Yy writing the number to thse leaft of cach ibewm
which best doscribes your nositien vegzavding that item. Do not omit any liexs,
and write only one wmmbeyr Lor each item. Ploase do not hegitate to endorse
cither regponse exbrene AL it besbt describes your fesling on the mabber,

The muibers you gve to uge represant the f£ollowlng:
7 ~ Exelusively dhe beacheris reppongibiliiy.
€ - Primarily the teachoy's regponaihility.

§ - Useally the teacherls responsibllity, bub often the teacher-aide's rese-

_ ponsibility.
hy = Teacher snd %sacher-sids share squal mspmasibihty.
3 « Usually the tescher-aide‘'s responeibility, but often the teacherts

respensibility.
2 « Primarily the teacher-aide's responsibility.
1 « Txclusively the beachex-aide’s responpibiliby.
1. Informing pavents aboub parent mectings.
el Dssigning dutles to voluntesrs.
Answering guostions of cbservers.
h. Planaing recreational activities.
5. Preparation of a gnack.
6. Selecting field trip sites.
7. Carrying out individual daily lessons.

0. 8nggooting kinds of vousultant help.

5. Flanning in-gervice activities.

10. Purchase of instruct?! .al materials.
il. Critique of teacher's group legsoh.
12. Staying late with a child whose parents are delayed.

13. Helping individnal chiid get ready to leave (i.a., putting on wrags).
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7 « Prelusivaly e tencherts veﬂ.cmw?z %?,z’s“i'g'f
B - Frimerily dhe fescher’s mwmmb” %tm
5

£ o wp’mm%g" r%@éﬁa’ ’5 &’@@}2@

Iy « Peachor and alde shabe re‘;w‘%. regronsdbility.

E Poustly the aldals pe

%‘mawwy e aldsts : ee;g;cmibﬂm
- Egslus) ve:i,, the eida®s mmmmﬁﬁmm

KLV

15,

WAERI DN

Bt ewmm.hg ammr:&iw @2 8 g:ﬁm g’m a g«;mup ;i@szson ﬁemuaa e:g 53&&

UE ~3‘e ,.m}zwwm :

éalee%ng crmama fm- t%e@emzinm ag&;@:ﬁsmma -e.—xf mmn eb;}eé'i‘ii,ve‘;' "

'}:9.:;1%”""{1** '\'tr;&‘i?idaal ci..,,lqr i%nmrw.x :

sizs Shet & ohild sbeya 4t din m;m mmm -

_Pl&mm gt &;w;;,?e, o |
";G‘E.Ving Pwnﬁt’%m@n ﬁo 43&%:3@:%&.. : .. ‘. . ., . _ |
D.mt.ardmg im%mcizi mmsu maﬁaﬂ&.a ans ﬁzmvspmgﬁate or ”valn&'&em"

)

S0 18%y, buk vﬂ'}m &,zieis mmﬁ%ﬁlﬁyo : e
reeponsths Lty bat e;%m ﬁémﬂmﬁs mgmmbmﬂ*yq "

.

20

m;,,ﬁl . _-'Soek!.ng rea'zmm of- gi“s.evszzcea with mﬁm@l princig&«ul- “ 7.-3:-‘;7
_ Méa.; ,_ mtmmmmg d@gm\e m? valua of spscific k}%&%}lmnl materialgr,,
Wgé . :.S}z:;x;:,onm,mt&xsg fbeaom:s,,g mbhocls. o | SRR S i
...,___,_,3& Behavior nenpgeiint dwi,na mszeher'a gmz@ 1%@&&0 T e
2B Cleaning 4 after’ an arb JLem:mq S

w260 Oating the childven rendy for a ndok’ | )

«m~27- "'Ghta‘lning psmﬁﬁs_on slipns for field '&rips from pamnts. |

J— ;28‘.‘ Helping & nhilﬂ gat h:L mc’k gx» Ji.mch.

e 90 Carsying St & group Tedgon.

30, Sosliing the eifl of the neojach B*z’eis’aom o |
et e Comanlting uzitla zmaf‘emm ) ragamg a chi!.&‘a p*oblem.f | L " |
——32, _Handl:ma o eonﬂici’s ﬂiﬁh & mgsxlw cg‘..amsmgm emheg, o a 4'

) 3. fotting Lhe 611)53:9 nf’ c&ﬁ? w.m reeziy 'i:sa gm iiozzaaa at. t}m md t.‘:f tha égwa;,
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- Baelupirely 46 hesn
» Primarily The &;@am’@’s ¥ AnoDE 2ABATH ..
- Uoually Seneh o=l mﬁwm@"‘im

- Pooshar and aite ahare emisl .. R
3 Usuelly aide’s gm%’rzs‘im.lwiys bab ofben teachsrie magvmsﬁ.ui‘iiﬁy.

R " B s
LA e e,
» -v I

S

.«%&%w“&x&%ﬁﬁg | . _
"f"" @pm@ib&. i‘&y’e -

«5"‘}

M7, BUG  often ale
responsitiiity.

2 - Primovily the gidn Tg respomgibil i%yo

L~ %m ‘*@‘Qr the a5

53,

R Emz:&ming g&amrz&;a dﬁ?’ @,g ‘wmg %a pﬁa&«z my m shi‘m.. " "'

: .Ms:%ion oi’ qpaeif&a iw»mcﬁianaﬁ mawz'iala e R
&ﬂem.mmg sp@caf.,a m&ﬁo:—x*’als so. t,ermin cmmmn. S

; P.Lamm;g :i‘iem bré,é tmmgomt,wn.
Bentrofiing

‘*W@mﬁa 3;2.% . _'

M -:-,. L.
E A L

T 'ﬂ:'mg M % gm m%xﬁsia a@ﬁy on m&s%ion oi’ an activitya

PR

.

Gonstauetion o.,. ﬁa‘mﬂds« . "..I R R

| Bralunting sn-servios p:,a*zwm'_;" o

&aizm& parents w’ima% & a%zm&’s h ﬁw e:%'. ﬂmm:s

‘e S TN Rt}
b "y R et A S S ey »
o . e, . e s

meam.m up aﬁ"&ex' ‘t‘&u mmza R B

ek

chﬁﬁm’a baba'xsﬁsr on %eld tﬁps. _. |

&%en&mg parnant, metmgm | R
uﬂision '“f WVM leasim gglans. S

QU . e e

Yaling auggeatﬁma for mﬁeml éevelcgnant. .

Asking. garem;a o volzmtwfw their sga&*vicsa..
artzegacn. s L
Carrying ouﬁ mueem'::e activiti,eg, "

Repo.bing mmts wncm‘*ﬁnﬁ' & mild's m’o faﬂﬁ?'

Teaching

-t y"'

v .- Awm'ering ;‘mnta‘ m,eat.‘mns ahm& the ?‘.aml 331”@360%. _ |
o Sc'i"if-zng Hp *,ynimamﬁw w:ith paver N
. Cri%‘:iqme of an ind.wl.dxml te&,m;:sg sesscen which t&s teédoher hugm,



7 - Beoluoively the tsacher’e respoasibilisy.
H %%mavmy the teachar’s romrw: wibﬁ;‘a ik O .

g o

anelly teachsyis respmswﬁlﬂg‘s %:-3". ofben aide’s tegpensibility,

k- Tﬁa@hp? and aidz ghave egual reopmoidbiliby. o
3 - Usually sidets rsmonmbiliw, bud often teacher's responsibility.
2 - Prinerily the alde’s rogponeiviliiy.

I - Bxelasively the aldels raspomﬂim}:’ﬁya

55s

AT I

85,

Tonginating lunch period.
Termineting individual lesszon pori~d,
Returning food to storage arvea.

Seelting the aid of the prejeet cdordinatos for evaluaiion and the
parend program.

Sesking the ald of the preject coordinator of curriculum and supervisor
of teaciers. .

Damonstrating géé&ing.@teﬁm.

[

Acking cbaerverw to sign the obsemmon book fmd £i11 out demone

 ptration blank.

Interpreting develcpmental profile.

felating test resulis to parends.

Explaining activities o obscrving parénts.

Seeing that a child does aot eat othsrs® food at snack and iunch time,
Reeping the child’s records current. '

Keagwdmg the files in oxder. |

Keeping the cherts and project vecords current.

Maldng systematic observations of problem behavior.

Bevernmining behavicral goals for indiv’dual chdldren.

Agseseing a child's general pu 380
Requesting a roevalnation in certain developmental aress.
Dobermindng the neag for additional tesﬂfzxgo



7 - Bxolnsively the teacheor’s reaponsibilily.
6 ~ I«?..maztdg the teachor's vooroneibility.
-~ Tznally teacher's wvesponsibility, beb often alde's responsibility.

« Youaildy alde’s recepcmamﬁ {tyr, but often 4sacherls msponazhlhtm

e
o
s = Teccher snd aide shars sguel Fesponaibility.
3
2

= Privaviiy the amfa g respons’hility.

3 - Buclusively the

&7
88,
89.
90.

3

9%,
92.

alde's NE’*&Q@&iﬁ&A&W P

Writing progress reporta to paveats.
felping a child separate from his parenta.
Soliciting voluntesrs.

Supervising voluntesya,

Asigndng doties to gradvabte student trainacs.

Orecting observers.

Smervising graduate student wéineas;
Ordering supplies.

Eveluating graduste student trainses.
Explaining an activisy to o‘baérve:fea

Maintaining goneral atiractiveness of the clasproom.
-Dogorates oom for spesial occasions, o
Keeps roll book currens.

Decorates room for apecisl occasions.

Operateos aidio-vigual alds equipment. |

Cares for plants and other living displays.

Takep cave of inshtructionsl matorialz,

Takes children %o rast room ox Ypolty chair®,

Clsans blackboard =224 erssers.



7 = Bl “’?i?’é}g the toacherfe rocponedbilityr,
6 ~ Prinarily vho teachsris wesponsibility,
5 - Usunily the toacher’® responoibility, but ofteon aide's responalbility,

iy = Teacher sod alde ehare equal responsibliity

2 « Usually aide's rosponrsdddlity, bub often teacher’s veaspongibility.
2 - Primarily *Ehs alde's regponadhilitye

1 =~ Exclusively the aide’s raspaﬁaibiiitgﬁ

_ Eaiﬁtaﬁna a@p'ig of cups, kleenex, paper towels, etc,

Checks to see -hhaﬁ childmen do not leave personal aﬂigléa wixag thay go
homee

Changes child's clothing if he coils himself.
Koeps the classroom schedule and calendar current.
Aids ¢hild outaide i£ he has looumodivm @ifPiculiy.

Flles and cotal ymey mabterialse

Takes children outegide to play.

_10D. Does the writing on the tlackbosrd.

. 101. Helpe eet wp a progyram ab hame for parent to work with child.
evises hallways, toilets, drinking fountains,

103, Tskos phone calls that come to the classroome

___10h. Supervises the moving of children to and from all activities.
am at conventione and profeseional meetings,

208,  attends and ropresents progr

| 58



HCEBAA Preschoui Project

Developmentaliy Nondicarped Children
Danpls! B, Yaylor
Dipacior

V.8, 02fico of Education
Biregu of Bducehicn for the Bundficapped
Washingion, U.0.

UOTLSHOP PARTICIANT
BVALTATTON FORM

To be filled oud by participont:

___Teacher . Teacher Alde

e lodicnl) o PEyeheloglinat

“ia of Your Agencys_

mﬁiﬁi@iﬁﬁf&tﬂrf Supervisor
e Othe? (Speciify)

§

olesss

i1d Sexved by Your Agencyr__

2!:;::4‘;—‘ Qf ’ s

Finds of Services Provided by Agencys

Dato of VWorkehops

Workohop Locations

- L [ ] | ] L - L »

To be Filled Out by Woxrkehop Staff:
Fumber of Partieipants: =

Woricshop Staff Members:

89



Yo are E’E@%ﬁ‘b*"ﬂﬂ thet you £311 oud the Ec‘ilawmg form which wlﬂ b
halpul in our evaluation of twle vworkehop. It 18 hoped that your feedbact will
anable us to provids i@m workehops and traluing instltutes in the Paturo.

fﬁ“ﬁ:&ﬁﬁi@iﬂ g

This form stterpss to cover those aress that yeceived ettention in
the workshop. Since the noeds of workshop pavticipente vary, same areas will Lo
quite relevant to your recoad workshop azcgcz‘ianca and others will not have Esez*s
epdored at all.

Flease alténmpt to ovaiuate ald tapids and activitios to which you ware
exposad. Bsaide the itoms which were nob s@r@mts vd your workshop, write HA.

_ To the 1@‘:‘4:. of each itam write the rwmbser which Corvesponds to yrur
~uoling regarding that item. The following key is provided:

1 - great practicel walne

2 ~ gome practical valve

3 - camot detemmine valus
ks - 1ittle practical value

S - no practiosl valune

..._h general description of referral procedures.

A gemerel description of tho Chapel Hill Preschool Project.

___A description of pre~school project staff organivation.
A description of the project slassrooms and their organizatiom.
b description of the children served by the project.

A description of daily classroom schedules.

A description of training activiiies for student trainees.

__The discussion relating to teacher/teacher aide roles and responsibilities.
—.The discussion releting te ntilizatlon of diagnostic services.
_.The topic releting to dlagnoatic testing for individuals.

CERIC - | 60

Aruitoxt provided by Eic:



e The video tape or 8lides of projeet sativitdes.
nstretion of dlagnosbis teaching.

e dbe Gemo
—dbe demonotration of cogmnercial materials.
_____The demonstration of self-made materisls.

. The demonstration of taslk analysis.

____he demonstration of seuencing.

—_The dmmonstration of modeling.

e The ;léﬁu?%’éisﬂﬂ%i@n on behavior medification.
ConaThe demonstration of behavior modification.
. The demomstration on developing instrectional ohjectives,
e . The demonstration on lesson criteria.

...The demonstration an cuwming. |

_The demonstration on stimulus structuring,

FRES L

——The demonstration on lesson critiquing.

et De lecture/discuseion on teacher supervision,
——t00 lecture/discusaion on fa-service tescher train:
——ethe loctura/dlscuasion on parent programde.
crmeethie dlocussion on project-community z‘slatémipa‘

——The discussion on program evaluation.

e J0® handout mate
___The reading references and bibliogrephy.

_The curriculum discussion.

m,"i =

. The dally lesson plans.

e et

Aruitoxt provided by Eic:
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I, Introduction

Cne of the major thrusts in programs for handicapped children is the inclusion

" S T
s TR
‘AELF-/- e

nf parents and the recognition of their gpecial needs and interests related to ¢
handicapped children. One means oif mg:lm-bairﬁﬂg parental involvement while at the
gams time disseminating to them information concerning their child'a progrem 14 tue
publication of a program newsletier., The Chapel Hill Preschool Frajm for Dev-
elopmentally Handicapped Childrzn, a U. S. Office of Education Demonstration Pro-

joct, has utilized its monthly newsletter, The Preschool Preview, to involve and

inform parents and to meet a variety of needs and purposes.

The primery purpcsge of the newsletter 25 to keep pavents informed about ths
engoling activities of the project. This ineluﬁss the learning experiemces of
eiildren, and group and training activities for parents and staff.

The newsletter can also be used to provide parents with information and sug-
geetions for helping thelr handicapped children, . | E

Apcthar purpose of the newsletter is the dissemination of information con~
cerning commmnity services and organigations for parents, as well as informetion
about state and natlonal lssues related to handicapped children,

Finally, the newsletter can help meet a variety of needs in public relations.
The newsletter mailing list can include program advisory councils, school board
mewbers, other agencies, local and state education leaders and political figures,
IIT. Content

To fulfill the pwrposes emmerated sbove, the content of a newsletter should

ke carefully selected, The selection of articles and news items should aleo be

9 63




Bnosd on the dnterests and needs of the readsrs, and might include the following
briicg.

Degoriptions of learning Experiences for Children. Parents are vitally intev-

agted In accounts of the adncational activities provided for their children. The
newsletter can help to meet this interest through descriptions of major actiwvities;
a0d references to thelr child; by name, should be included,

Suggested Home Activities. Carryover of instructionsl programming from school

0 home can be facilliated by concraote suggestions for home activities related to
clagsroom activities. OSuch suggestions need not conwlst of structured, formal
agbivities, but should E‘mghas‘ize the many informal opportunities for learning in tho
home environment. Articles containing suggestions for helping children at home
can be included. OSuch articles can be written by staff members, exerpted from pub-
1lighed material, or written by parents.

Information About Program Organisation and Services. The roles and functions

of various staff members, and deseriptions of program services availsble to parenis
ehould be included. A "Meet the Staff" section aids in the development of rapport
Latwean parents and staff. This section may also be used to provide program eval-
ustion data to parents.

Information About Local and State Services. Parents of handicapped children

oftten have problems which can not be dealt with in an educational ametting. Articles
about community and state resocurces and services are often helpful.

Parent Tnput, Through a Letters to the Editor colwm or a cclusm made up of

parents' comments or reactions to a vardety of issues, parents can have a part in
the newsletter. (We call our regular pearent section "Parents Speak Out®), Examlen

of toples we have emphasized in this section are "Local programs or services I would



)

12%s o goe developed or improved for my chiid" and Yparents recall their initield

reactions to bsing told their child was handicapped®,

Netional end Stets Trends and IYssues. Articles discuesing issues and trends

relating to services for the handicapped should be a part of the newsletter., These

mlght include discusgions of pending stave and federal legislation, and of lssues

cuch as day care for young children. A selected bibliography of bocks and articles

might be included in thls section.

Informetion Gathering. The newsletter can be an effective means of dissemiie

eting simple data collecticn instruments {o parents. Brief, well-designed ques-

tilomneires may be includsd from time toc time as a means of evaluating progran

activities and essesging unmet needs of parents and children.

T7. Cuidelines.

Uonpideratlon of the following suggestions should help to makeé the newsleiter

ez dmporbant adjunct to a program or project for handicapped children,

L.

2.

3.

ke

Reep it simple. _Do:;‘t cénfuss or "t;;m csff" parent readers by over-ueing
highly technical langusge. This does not mean writing down to parents. The
newsletier should provide meaningful definiticne whenever technical terms musb
be uged.

Inciude a variecty of content. The interests and needs of parents are quite
varied. Be sensitive to these needs and interestes.

Involve the total program staff. Patting out the newsletiter should not bs tho
total responsibility of one staff member. Everybody has to be involved and
everybody has something to contribuie.

Involve parents in eome phases cf the newsletter. Parents can type, mimsograph,

staple and mall the publication, suggest articles of interest or topics they



g

wouldd ke té sca discussed, and alse write cortain sections of the newsleblisn,

¥, Eveluete your newsletter contiuuvously through feedback from readers. F;ani Qﬁi}-
which sxticles are of most interest and what kinds of things your readers wonid
like to }:nm@g

V. gemple Topics From Recent Newsletters

Phggocistion for Retavrdod Children. 4 discusgion of the membership, prrpomes

ond valus of the COrange County Association for Retarded Children.

%

"Mentsl Estardetion as a Pamlly Problem", exerpted from Mental Reterdation ea o

Commmnity Problem, by Ignacy Goldberg, Fh.D.

"Developmentel Disebilities Services and Facllities Act of 1970". A descrintion
of this federal bill and its aims,

"Learning Brought Home". Aﬂ' introducticn to & program of guggsstions for home
agbivivies., |

"Behavior Modification", A gpeech made to ’a parents group by paychologist
Jrs Carolyn Schroeder.

"The Special Education Divieion of the State Department of Public Ingbruchion”.
4 dlecussion of this division and a devcription of the waye in which it hes been of

heip %o the projsct.

&6



