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and education, admission of child toc program, parent role in learning
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ttendanc2 at reqular meetings. (CB)
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Today, parents are beginning to play ever increasing
roles in the education of their children, especially when
children are disadvantaged or handicapped. Schools and
teachers, however, are not always prepared to work effect-
ively with parents or families. * It is hoped thst the

ideas presented today will help school personnel, especially

FAMILY PARTICIPATION

#1 A liodel

teachers and paraprofessionals, develop an understanding

of one approach to helping families actively participate

in enhancing the educational development of their children.
There are many approaches thét one might consider fox

working with a family. This approach to family participa-

tion * 1s based on a model that wecs developed for use in

#2

1
THE PEECH {
PROGRAM i

(O ——— e

the PELCU Project. (Pause).
The term PEECH * standes for Precise Early Education of

Children with Handicaps. (Pause).

recise

arly
ducation of
hildren with
andicaps

#3
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It is the title * of a cooperative project whose sponsors

include the Department of Special Education, University of

Cooperative Project of:

Department of Special Education, University of
Illinois
#4

Bureau of Handicapped, U.S.0.E.
Community Unit 116 Schools, Urbana, Illinois /
ce of Superintendent of Public Imnstructica,

££3
State of Illinois

Pt — — —_— ——

Illinois, the Urbana, Illinois, Bureau of Handicapped,

U.S.0.E., Community Unit 116 Schools Systen, and the

Illinois Office of Superintendent of Public Instruction.
Cooperative decision making for the project is provided

by an Advisory Board * composed of representatives from

l .
#5 Advisory Board

various disciplines and agencies. * (Pause)

6 Collage of Letterheads

Meabers of the board are:

Director of Supportive Instructional Services,
Champaign, Illinois, schools

Director of Special Education, Urbana, Illinois, schools
Director of the Department of Special Education Program
Development and Evaluation, Illinois Office of the

Superintendent of Public Instruction

Assicstant Director of Deaf and Hard ¢f Hearing, Depart-
ment of Special Education Program Development and
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Eveluation, Illinois Office of the Superintendent
of Public Instruction

Director of the Instructional Materials Center for
Visually dandicapped, Illinois Office of the Super-
intendent of Public Instructioen

Director of ERIC for Early Childhood Education

Peciatrician

Parents-~3 Parents of handicapped children - 1 from
the community, 2 representatives of parents in the
progran

Associate Professor of Social Work

Associate Professor -«- psycholcgy, memory, learmning,
young children

* Senior Project Staff members are: HMerle B. Karnes,

' Karnes
i 7 Zehrbach
i Teska !
R. R«i7 Zehrbach, and James A. Teska

* Graphic design for this presentaticn was by David Corona.

#38 ‘ Corona

* To facilitate a better understanding of the family parti-

cipation program an overview of the entire project will be

l
#9 PEECH - Adjustment 1

presented at this time. The PEECH Project demonstrates an
ivnovative approach to the early education of multiply
handicapped children ages 3-5, Each child in the project is

generally functioning in the educable mentally handicapped



FILMED FROM BEST AVAILABLE COPY

A
rzauge and has at least omne other bandicapci—y conditiu«

from the areas of hearing, vision, speeci, orthopedic,

o
emotional disturbance. The purpose of the project is ~c
provide the best pocuszible zarly education which will remediate

or ameliorate thair Lzoblew” L2 help thew: function more

effectively ir the home, Ia school and ia the larger society.

Amoug the Alstinguishizg chara:teristics of the project

are ¥ (1) a s

(a4

rvuetured classroom program; (2 a training

1. stractured classroom progiam
#10 A t-aini..g program for staff
2. use of p“rap;ofessional pcrqonnal
4. ©vroad commuarliy involvemen L
3. Act ive Fami;y Par*ic pﬂuion 3 I

program for starf; (3) use of paraprefeccicmuals; («) broad
community inveliewent: and (5} acti-e forily pgarticination.

* Thz ctructare classroon nrogran irv-ilvas the use of

#i1 A classroom plcture i

ey 3

.-

carefully designad Instructional a:civitias cundnucte

(AN

.by

tzachers, sa:7at menbersz, .and vz.oanrsfeosiocauls in small

9

nd large group settinzs (pause) thre= ¢ Fouvr adults work

with approxime~e.y 10 clhildrern for 2-. Lours zer ay im th2
ciassroom settins. 1In each smell o.oup
#12 small Group Slide

¢ e mmigta s e iea

specific behaviorai objectives are as:cablished ® f£ox

L)

child according tc his needs aand handicaos, whetber they be

intellectual, s~cial, emotional, or physical.

e .. 8
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Children are precvided with a variety of experience that
include small * and large group * activities--cognitive
activities in areas suci as language *, science ®, math *,

perceptual motow, such as in puzzles *, small motor as in

construction %, and large motor indoor *, anda outdoor * acti-vi-

ties.
- ‘ VO
#14 * Small group activity
#15 * Large group activity
Must #16 * Small group ~- Language gane

#17 * Small group -- Science

718 * Small group -- Math

#3.0 ¥ Small motor -- Puzsles

#20 ®* Small motor ~- Elocks

#21 * Large motor -- Indoor play

I #22 * Yarge morur —-- Outside play

dare .

All activities .re carefully planned so that parapro-
fessionals and helping family members can quickly grasp the

objectives for the day for each child. (Pause) Training #
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for the staff occurs on both a preservice basis (pause) -

typlically in several days of workshop sessions (pause) -

#23 j Training \

and on an inservice basis in dally planning * sessions that

are held by teachers, parents and paraprofessionals before

i
#24 % Planning ’

and after school each day.

During the planning sessions * the development of each

#25 Making Toys

child is reviewed and plans are made for the mnexnt objective
and activity.
Since the lessons are so carefully planned, parapro-

fessionals and family members can and are used to extend the

-

efforts of the supervising teachers.

Since many services * such as medical, social work, counsel-
“w

ing and ecdngnic assistance, - are available.in the community,

R

- i
#26 "Psych" and Adults Talking E

cooperative arrangements with community agencies are constantly
being developed and maintained.
The fifth major component * of the PEECH Project is the

Family Participation portion of the program.

#27 Family. Grciup !

i

ERIC 10
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Altheough as you have seen the PEECH approach contains
five major components, this presentation will focus pri-
marily on the family participation portion of the program.
In understanding the family participation program., it

e

is important to remember that the members of the family

Family Participation

Policy making
. Direct teaching
a. Home
#28 b. Classroom
3. Supporting activities
a. Make materials
b. Coordinate with agencies
c. Help other parents

N

are continually participating in all éSpects of the program--
including the development of policy for the project and for
the classroom, in the direct teaching of the child at home
and at school, and in efforts which support the classroom.
(Pause)

Why the whole family and not just the parents? Most
studies of early education programs reveal that the successful
programs are those which have substantial parent involvement.
Recent studies conducted at the Universtiy of Tllinois and
other locations suggest that the concept should be broadened
to include all available family members. Siblings and grand-
parents are thus included in the program wherever possible.

Basic to family participation in the PEECH Project is the *

-

#29 The ATSEM Model

11
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"ATSEM" Model. The letters in ATSEM stand for acquaint,
teach, support, expand, and maintain. Graphically, * the

model can be presehted with these symbols for acquaint, teach,

PR
4
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support, expand, maintain. Note that the small dot in the

center of each symbol represents the child who is the focus

of the program. In the first sym ~"  he letter "A" helos
us remember that acqua.nt is the i. ‘st step in the mocdel
In the second syr .ol, the letter "T' - :minds us that tea:hing

is the mode by which we attempt to help the children. The
target's design serves to remind us that teaching is based
on specific goals designed for each child. In the third
symbol, the hidden letter "S" reminds us that support for
parents often occurs in subtle ways. The letter "E" in

the fourth symbol is expanded, to remind us that expansion

out of the traditional rut of working with the child occurs
when the parents feel successful in their efforts. In the
last symbel, notice how the "M" continues to move into the
future as the family is maintained through the project. The
model has been developed to help teachers and parents under-
stand their role in the program.

It is important to note the model concerns people who
are changing. Parents must firset * become acquainted with

the program; then they must
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3 Adults 1{%1‘ t

learn * how to teach their

[

Child - Face - ({fB
~dl

3=
[&3)
[\ 8]

child, * receive support from the program,

1

] /.‘:" : \\
#33 Child - HMother {i)j

|
|

be * encouraged to expand the child's and fam“1. s hc izons,

% Man —
PRV }
| 2-Children /
|
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and * then helped to maintain gaiuns.

#35 2 Adults

Child

- oo e o

Since it is a process * some parents may be helped cto

maintain what they

#36 “j\\\\\ y o /

7~
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have learned by acquainting new parents with the program.
The model must be viewed as one of change.
It is not * a static model which boxes people in

categories,

#37 §§i' <i> S E. M i

13
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% The level a2nd nature of involvement at each stage of the

process varies with

1

i

A= mm e M ‘

#38 Ao = 11 ‘
Ao mmm e e M

the needs of each individual. (Pause) * This graph illustrz .28

how an individual might be involved in several phases

‘41‘

Model -~ Graph
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of the process at the same time. Note that at one time he
is involved at Jdifferent levels in each preccess. Observe

family members

how the "acquaintance" phase disappears as the
begin to learn how to teach the child, how the family receives
support from other people and then as theay bacome confident,
how they expand their horizons and maintain their gains.

The process of preparing the parents to teach starts as
soon as pocsible after the fawily is initially acquainted
since it dis the anticipation of being able to do something
prcductive that helps complete the acquaintance phase. Note
that the teaching phase reaches a peak then decrezces while
the "expand” and "maintain" phases increase.

The suvpport phase is difficult to depict since, for some
families, considerable support is needed even to recruit
the family for the project. In this instance support would

have to be provided early. On the other hand. support may

be required later in the process as a faully begins to adopt

14
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a realistic view of their child. Later, as the family gains
confidence they expand outward and pursue other goals. Finally,
the family reaches the maintenance stage, when it functions as
well as possible.
Now that you have becn introduced to the bacsic model,
let us talk about putting the model into action % Acquaint

(Pause)

#40 ! Acquaint

-
!
'
{
i

* Acguaint - Act -- the two words really go together. It

takes lots of "Action"

to

#41 l Acquaint
i Act

(e

on the part of the entire staff to * "acquaint" the new family

with the program.
|

&
-<\
A

Acquaintance begins as soon as project personnel hear of a

~d
—
#42 v

child who might be a potential candidate. Background infor-
mation on the candidate is gathered as quickly and fully as °
professional ethics and privacy permit, to determine if the
child is of the appropriate age and likely to prove eligible.
Caution is observed during all stages of the project to pre-
vent parents from developing unrealistically high or low

expectations for the child.

Once the background data are screened, * the parcnts of

45
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po entially eligib:ie children are contacted by a home wisitor

e e e et i = ——

Red Light Yelleow Light Grzon Light

o Initial ~=#Psycho-social - Parants'
W63 interpretation }screening of permigsion
;child
[}

who provides a brief initial interpretation of-the prcgram

arid obtains permission for a complete psycho-cocial-evalua-

< a
-~

ticn. Again, care is taken to insure that the hores or

»

re
of parents are not unduly stinmulated.

During the psycho~-social screening procecs the child is
seen by a psychologist, datz on the child's physical condition
ar2 cbtained, and a detailed home history is made. Information
from the screening is presented to an admissicns ccnmittee
who reviewv the data and cornsider whether or not a child is
eligible and, if so, how might he fit into a specific class
or group ¢f children. After a child is found eligible, ¢heo
parents are informed about the evaluation and thzir permissicn
is obtained to place the child in a class. #* The chilid,

then, enters a class for a final in-school screeaiung evaluatica.

Fas 2 at school door

|

— ~—.—— P

The in-school screening lasts for 2-6 weeks during which time
specific plans and goals are established for each child.

Meanwhile * parents enter a series of group mentings

designed to acquaint them with the program and help then

Group Meetings - (Class -~ Individval

/,
#45 Observation Discussicn |

- e e o

16
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learn to feel at ease with other parents. Typically, the
procedure Is to discuss the problems of the child and family
in an open, positive way with the attitude being 'what can

we realistically do?" Outside experts frequently attend the
meetings to discuss everything from behavior problems to laws
that affect their child, from safety and first aid in

the home to public reaction to their handicapped child.
Speakers are selccted on the basis of the needs of the group
assembled and not on some preconceived needs of the staff.

During the acquaint phase parents make classroom observa-

tions and have individual discussions with staff members or

other parents. * The end of the acquaintance phasc 75 fndicated

Group - Meeting

-
oo |
l Acquaint - Act

when the family develops a feeling of rapport with the other
families and an understanding of the role of tzachers cand their
children. Such an attainment is oftan not signaled by anv
specific action, but revealed by the feeling of staif members
that they will be able to discuss freely both positive
and negative ideas with the family.

* A broject goal for the acquaintance phasa is '"to dcvelop

the ability of families to participate effectively with project

- : e

Acquaintance Goal:

To develop the ability of family members to
participate effectively with project staff,
children, and other families.

#47

17
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staff, ctildren and other families.'" To aitain tals
project goal, subgoais or objectives are developed. For

example ¥

———t g _—
0

: One adult from cach fawily will attend
#48 weekly group mectings at least 38C percent
2f the time.

Y
'
e e e et badf

cne objective is '"One adult from each family will attend
reekly grouv meetings at least 80 percent of the time,"

Attainmaent of such an objective indicates that the faunily
:s making progress towards the project goal. * Evaluation

of the attainment of the objective and goal can ba made by

]
,/
4"/

#49 Attendance .-

l

charting attendance each week. When a parent staris, his

vuncertain commitment to the program is displayed by the
question marks. A chart of his attendance hopefully reveals
a ccnsistent attendance patitern which leads urward to the
stars. Failure to atitain the cbjective is indicateqd when
attendance drops below criterion.

Tha Evaluative process heips direct the attenticn of

3f atterdance

i

staf? personunel to problen areas. Tnr. exzsuple,
records reveal that an adult failed to attend a meeting,
an immediate follow-up home visit can and should bc made.
The follow-up 1s positive since its goal is to wiwn the

confidence and cocperation of the family, not drive them zwsy.

The reason for the visit is positive, "We make tuys."” or

ERIC 18
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"We discussed a special topic at the meeting and I knew you
would want to know so I dropped by for a minute to teil you."
We tell the family, then leave, ignoring typiccl excuses,
but alext for possible real problems, i.e. sick children in
the family, pressure by broither and sister for attention,
complaints by the parent of problems at school. Frequently,
after one parent has learned that the project is pot a threat,
the wizole family becomes more involved.

One hundred percent attendance is not a realistic goal.
On the other hand, school personnel can give up too quickly
or fail to seek alternate zoutes for involving parents.
Since uncderstanding of one's s8elf is crucial to helnping a
handicapped child, help for the reluctant or rejlecting parent
is of primary importance.

Since many families of handicapped children are enctiow-

ally torn, understanding support from others % witl. the same

problem can be extremely beneficial to the entirza family.

-

#50 2 Parents Talking g
' l

One principle basic to involving families is to insure th:at
they engaze in a meaningful, productive activiiy cach time
they come to the project. This principle is nowhece more

apparent than wvhen trying to involve fathers, * (pause,; who

i , , i
e S e |

/ f ’
fr’ 51 ./'\‘ ,;l\_. /’\

pose a special problem (pause); ¥ in addition to other zreasons,

15
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they have a bullt-in and realistic reason for not participat-

ing~-their job. There is no easy_ solution to the fathers'

o .
;4
T v !
A /\ 7\

L

#52

problem. * Participation in teaching, both at home and at

school, especially in male role activities, in the building *

Y

; i Cé? N2 | Y
| " g j\ i X ]

of toys and equipment, special discussion groups * for fathers

!

‘ Father Building

#54

only, arnd the task of involving their offices, johs5,

#55

———t

Group Meeting ‘

acquaintances, in "expansive' activities can be used as
ways of acquainting and involving fathers in the program.
Using “hem to irnvoive other parents may also help nrocvide
a solution.

The preceding techniques have been successful in a Mid-
western community. Changes, of course, will have to ba made.
in developing techniques that work in other settings.

The principle, however, remains =-- parents can be involved

when an appropriate procedure is used.

% If one principle can be estabiished for working with

parents it is that parents learn and participate best when
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ti1le goals are translated into specific, concrete, probliem

based, positive activities clearly instructed.

<

Parentes icarn best when pgoal is

Specific

Concretie

Problem based
Positive

Clearly instructed

#56

s W N =

In this approach, “specific" means that the activity is
linmdited i termes of time and materials. The activity should
be accomplished in a rather short period of time with one
set of materials. The second point, concrete, means that the
activity is one which the parents can learn quickly, and
easily and withiout abstract interpretation. A prochlcoem based
activity is one in which the parents or teacker, cohsaexrve
scme need or problem in their child and then develops an
acstivity to meet the need. Selecting activities in this way
nelps ensure that the parents understand the need for working
with the child because the relationship between tha nesed and
the activity is obvious. Arn activity chouid alwavs be pesitive,
The activity should focus on helping the child learn, * develep,

improve by helping parents learn how to think positively,

Mother
#57
Boy yd

St S PA———— e bt i =

-

they begin to look for those things in the child that are good

and supportive rather than for things that he cannot dn. Once
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parents learn how to look toward the good, they become so
busy watching their child grew that they can ignore unimport-
ant problems that arise; Activities for working with parents
must be clearly instructed. This means that the parents them-
selves are clearly taught how to use the activity with the
child and that their teaching of the child is carefully planned,
and organized. By knowing what they are going to do, parents
gain confidence in themselwes and their child and transmit
this positive confidence into their teaching. Once they gain
confidence in tearhing the small activities, parents tend to
expand into other areas.

* Activities that follow these principles are not appro-

priate when acquainting and involving the parents in the

1. Constructing equipment

2. Teaching a structured activity

3 Problem response in a family
group discussion

4. Seeking community assets

#58

in the program. The first two specific activities '"comstruct-
ing equipment”" and "teaching structured activity" provide a
direct application of the principles. Once the family is
involved, they expand their horizons so they can respond to
problems presented by others during family group discussions.
Similarly, some members of the family demonstrate growth by
seeking out that other community asset that may prove
beneficial to their child or to other participants in the

program.

Pt
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As we gaid earlier, wve ares concerned about *he process
of the family development.

¥ As a famils becomes more acqualinted with the prnject,

they are ready to increase their efforts learning more abowns

i maean o

~ "l

/ .
#59 Y - @ g
7 \

how to * teach ‘pause) their child.

#60 i Teach

vt = et o]

* Teaching :ypically occurs in one oI two places:

v

2’ TN |
61 2 T ) ‘

%“ (pause) (1) ia the home or

62 % 3 kids - mother }

%¥ (2) in the classroom.

Woman

’ - A— ¢ —t ——t

The goal of teaching may be * to develop a new skill nr concept

in the child or to reinforce knowledge that has been learued in

#64 Abstract Chila

E
]

S

I

ther settlug.

Family members can readily learn to teach their own and

ERIC 23
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other children in school because the teacher and parent

develop specific procedures for working with the child --

procedures that include evaluating the success of the approach.
Family members go through a sequence of activities to

prepare them to teach. First * ;| they meet in groups to

learn about the child and his needs and the family needs

13

#65 ’ Group Slide

aroused by the child's handicaps. Second * the teachers

discuss the techniqua of setting goals for children each

'#66‘ Trenna - Parents !
A

day.

During the discussicn they illustrate bow different
cbjectives are set for each child. Ways of rewarding the
child for each gain that he makes are discussed so the family
can use these procedures at home as well as at school.

When they are well prepared *# , famlly members are taken

to the observation room where they can see the children as

-

Observe teacher using
#67 structured plans

the teachers work with them. The objectives and procedures
for the day are explained for each child o the family member
can see how the teacher tries to work towsrd the objectives
for the day.

To insure that they understand tha approach, or to help

<4
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them learn how to use the approach *# , family members may

role play the activity that they will be teaching.

|
i Woman Woman

#e8 %

Game

Fifth, ®* the family member is ready to actually teach

-~ —

| ) } . !

=

#69 | Grandmother - Teach i

in the classrocm. Actual teaching in the classr>ct setting *

#70 } Father -~ Teaching |

{

noems important because it helps the parent deve..p renlistic
but positive atititudes toward the child. It all . =3 the
parent to compave his child with other children so as to
realize that each child has some potential. Alse, the parent
is working in a setting where he can receive * support and

feedback when something goes wrong or right.

#71 Feedbhack
Tape Recorder

ofs

* One of the crucial aspects of the program is in heiping

family members learn how to improve their effectiveness when

a. Video tape
#72 b. Audio tape
c. Teacher's report
d. Home visitor report

working with their child. Although the structured lesscns

help make the approach much more objective, one of the most

<O
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useful tools is to video tape the family members working with
the children. Video tape need only be observed by parents for
them to say "Boy, I goofed there. I réally should have
done something else.'" The family member, then, is the onc
te see the need for and make the change. Video tape is
extremely useful with handicapped youmg children since most
of their learning is demonstrated motorically, which Zis
observahia wisusally.

Au_io tapes are used as a second method but are not
nearly as effective &s video tape.

Teacher's cbeservations can be extremely helpful although
nore difficult to use than video tape. TFeedback from home
visitor reports present some of the same problems as teacher
reports. For the teacher's observations to be useful, the
parent must be able to accept the teacher's criticisms. One
way to alleviate this problem is for the teacher to view
working with the parent as a pPart of the educaticonal process,
i.e., the teacher must teach the family member to teach the
task to the child. Using thls point of view the teacher can
be more uvbjective than if he enters into some othor type of
relationship with the parent. Each teacher must remember that,
although it is easier for the teacher to teach the child
directly, the p=rent fails to learn how to approach similar
problems. Since parents as well as children must be tsught,
cbjectives are established for family members as well as

children. For example * the first sentence i1llustrates a

ERIC <6
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|
i
k 1. When asked if he wants water, Timmy
| will respond "~ saying "wawa' at
least once eaci day.
#73 2. When hs cays wawa®, Timmy’'s Motr

i
|
| ar
i will smile wa: 1ly and say "Here s

some water.'

behavioral objective written for a child. {(When asked if he
wants water, Timmy who has little expressive Language will

vrespond bty saying '

'wawa'" & least once each zay.)

Tha second objective is written for a parent. {When
he says "wawa', Timmy;s Mother will smile warmly and sav "Heve
is some water.')

In addition to teaching in school, family menbers also

teach the child * at home working on such problems eas

!
Mother
#74

Child

developing gocé eating skills, improving language beshavior,
learning new ideas and extending thcse taught at school.
Techniques learned in school and in discussion groups are
applied in the home setting. * The home visitor observes

~

the family member and the child in the home and then discusses

I T
2 Adults and }

i
:

#75
‘ Child

=>1 &l the parent ways of reaching the goals that the parent

<~

Ceglres.
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The purpose of the home visit is to help the parent bLeccme
a more effective teacher of his child. The home visitor
observes the parent in a teaching situation and makes st ;gest-
ions Zor improving instrvction. The home visitor may £. .id
it ap —Topr-_ate to demonstrate a techmnique. Hcwever, he
should not spend large amounts of time directly teaching
the chiiid but must instead make careful observatioas and
recommendstions based on the way the parent behaves with the
child.

IHany times the purents will lack the materials needed
to teach a child a concept. * A lending library is estabiished

to provide families with the materials they need at the time

e e vt e - ————- o

#76 Lending Library

that they are needed.

One of the basic concepts behind the entire teaching
phase is that after a fairly brief introduction, family
members learn while they are doing. Everything they learn
is tied directly to problems related to their child.

Cne of the basic needs of parents that arise duvring the
project is the need for * support. Thus the third area of

the ATSEM model

#77 \ SUPPORT }

is * "Support.” The need to support and encourage the efforts

of family members

e T

ol
#78 L @:)




often sta:r "z % early (»a &) and

* lJasts through the proiect. (Fzuse) By support, we mean

aggistranrc- =with any phy Z:cal, economic, socinl ~+r amntrinnal

#80

problems that the family may have. This does nct mean that
the project necessarily provides for these needs. If

a family is on A.D.C. and needs money, prcject staff will
assist the family in cutting through red tape, cr learning

where new help may be found, * If the problem is of an

f;'-;“ f:'v) (‘:: '
o1 D

mnmotional nature, support may come from other memhers during

group discussion or through private consultaticns with project
ctaff or other resources in the community.

One of the most effective means of support is provided
by the opportunity to explore zttitudes and feelings with
others who have similar problems. The goal of support is
not to make all family members alike. Rather it is to allow
them the opportunity to develop to the best of their ability.

Since familiec come from wll walks of life it musi bte under-

stood that one * of the few things they have in common is

<
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482 sther ~ Chiid ,
their multiply hazz. ~=spad child. Thus, family mewvbera
mav arrive at di-=r -2 solutions * to the problems nut
suvlutions tha: avr: - 211y much better bocause the fawily
o
| n ~
#313 l ) torschach !
mnrmbers havns had 2@ - sortunity to consider varions altarnativ«
Since familie:- 72 many different kinds of problems,

each family requirez z different kind and amount of suppart.

Scme families need Lotz of supporit be=for

s Su

they can evex

attend the first meeting. Once there, however, thery quickly
berconz deeply involve inrthe entire project. Ca tha otherx
hand, som2 famnily membders may think they understand thzir

child’s problems and enter the project because it'z "gnuote

o

expected., After they Zave been in the project for a short

time, however, they may realize that the prehlem is nmuzh

wouse than they thcecugzht., Support must then he availadls Zu

nassive amounts to - :p them from dropping out. Some familizg

raquire economic sur:art, others social or emoticnal suppert.

Whatever the needs, they should be identified as quickly as

possible and obji=z2ctives established to overcome the problems.
Much of the support that family membhers receive, hocwaver,

is intrinsic to the procedure developed in the proj=zect.

P rents who were .nhz, 'y because their child never learned

anything, ncw are haroier because they see their child is

30
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icarring. * Unce the child learmns, the. parent fecls successtul

-

and a more

#84
Parent

i
} Child
i
]

scceptable chain of eveuts is ensired. *

J

#ES Parent discussion

oo e

In estabiishiing discussion groups, several probileus must
e faced -~ transportation, babysitting, scheduling of meetx-
ings.

Trancportation should be provided for all who n=2ed it.
It is an extreme problem for families of limited ezcnomic
means. To attain consistent attendance, it is necessary
to plzn f&¢r and budget enough money to tramsport all who need
it. Similariy, btabysitting services are oftean needed when
group meetings are held. Plans need to be developed to
reimburse needy parents or to provide a babysitting servicsa.

Scheduiing of meetings presents sarnother problem area.
Group neetings are usually best when scheduled duering the Aday
when children are in school. Observations of the class, baby-
sitting, and transportation problems are often eased by such
a plan.

In addition, meetings must be scheduled at s time when
fathers can attend; these are usually night meetings.
Family participation in deciding upon the time ileg of great

importance. ©Staff members must realize that the prciect

31
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Y -

ig for th2 bvenefit of the familics and the children and not

for the beneiit of staff. Imitially, the mectings choull
e held zi leazst once 2 week. After the familics ave well

acquainted Iin thea progvam and ancitively involved in the

3 -
c.Lasn-o

vroom, the frequency of the umeetings might drop tc o

o}
0]

evary two weeks or once a month as the families become self-
safficicuz. A suppert group for indiwviduals +#ho nsed to
continue to dizaiuss personal and family prvobloems might well
maintain a weekly meeting schedule throughout the yvear.
Segsions typically last 11/2 to 2 hours. Refreshments
cre served to facilitate more informal

interactions.

* The letter e in the ATSEM model stands for "Zxpand."

#36 Expand

e = =

* Once family members learn how to work with the child in

AL

.

J/
N~

#37

| —ae .,

school azd at home, thecy are ready to start asplying thoir

kncwledge and s3kill in other areas: « trips to the store

Woman Male
#88

| 2 Children

become lcarning events. Parents who previously did not
take a2 c%ild to the store for fear that he wenld break
something or be ridiculed by neighbors, now talke the chilld

and view the trip as a learning experience for the child.
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Keys to success during the expand phase includde
ingenuity on the part of teachers and parents, reinforcement
of the parents by the teacher, reinforcement of the child
by the parents, and the growth and development cf a bazklog
of successful coping stravegies by the parents.

% As the familily progresses through the Expand phase

they begin to erter the

- / -
/ A
It N

PP e

maintein * phase of the model.

#90 \ Maintain
|
i

The "maintain" phase of the model is not expectad to
provifde spocial problems. 3y the time that family mewbers

hzve entered the maintain * phase

== veayy

! / 7_“,/;@? {

they will Lhave learned a variety of new techniques for

working with a handicapped child, resolved many oi their
problems and have reached the highest level of success that
is possible for them. Leaving the project, then, should be
& matiter of matural development * in which the p~rents

gradually show less concern about problems and participate

#92 A7 - ‘
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less in the project. The relationships between families
should decrease in intensity as the importance of the
common problem of the multiply handicapped child decrenses.
It is anticipated that all family members will be
maintained in the project so long =s their child is in tle
project anl longer if necessary for the good of either.
Parents will he ~ncouraged, however, fo meiure along w.th
*helr child and to solve new problems as they arise.
Although the basic apprcach is called the ATSElM Mocel,

it is o1.ly a guide. One of the assets in using a model is

to be able to flexibly * plaw fox actiox..

ATSEM
#93
JR

As stated earlier, the needs of families differ. To moe:

2]

tiese differing needs, the model might be applied as ASTEI

D

in which the support phase is entered early, before the
teazching phase.

Another way 1is to use the model as ASTCEM. in whi~h tae
support phase is needed both before gnd after th= fezaching
phase.

You kave now completed the introduction to the ATSEM

Model * for working with the families of preschonl handicapp=ad

\\.o/_. /___'\/ /\‘\ ,;--* '/
#94 ’ﬂﬁ\ \!/// ! / < // L
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children. The model * is left vague at some points, because

— {
. . The ATSIEM
#95 ,

Madel g

we lack time and knowledge to make it more speciiic. It
is felt, however, that the model should help orient tha
thinking of proiessional and paraprofessional personuel
=n sowme of the problems inherzont in working with familins
with handicapped children. By developing the attitude
that it is the entire ramily that we nead to be concerued

about, the personnel can be more objective and nore effective.

3o




