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I. INTRODUCTION

A. ADULT BASIC EDUCATION

The Adult Basic Education Act of 1966 (P.L. 89-750) provided
opportunities for adults 16 years of age and over, with less than an 8th grade
level education, to improve their ability to speak, read and write the English
language in all parts of the United States. The Adult Education Act of 1969
(P.L. 91 = 230) amended this act to include those with less than a 12th grade
education.

The major objective of the Adult Basic Education Program is to assist
those adults who lack the basic skills in reading, writing and speaking
to be 1%55 depemdent upon others and to obtain or retain more praéuctlve
and pr@fltable employment and better meet their adult responsibilities within
their communities.

The State Departments of Education administer the federélfﬁndsto
reimburse local school cistricts f@r an-amount not to exceed QQ%VGfrtDtal
verifiable expend;tures for Adult Basic Education pr;gfamsrappréved fcr

lgcal programs in the various states.

B, ABE DEVELOPMENT IN NEBEASKA » | | L

A review of the 1960 Nebraska census revealed there were 279, 296 adults
over 25 years of age whc had not campleted the Sth grade 1evel of educat;an. 
rThere were an addltlcnal 134,0@@ adults whe had campleted nn more than an 11th
A‘graae level.v Thls indlcateg a tatal ef gver 413,000, Qr 53 2% Bf the adult |
Cf pru1atlQn who ﬂld nct have a hlgh Schocl sducatlan. The Stata Departmsnt

”lbcf Eﬂucatlan was charged w1th the respan31b111ty ta;encaurage and develap




programs throughnut the State with priorities as designated by the State
plan. These priorities specify emphasis {o be given to areas whose popu-~
lations include sizable segments of undereducated adults.

The Adult Basic Education Program in Nebraska was initiated in 1966
with programs in Lincoln, Omaha and Scottsbluff. By 1969 the program had
grown to include Alliance, Bayard, Grand Island, Hastings, Kearney, Minden,
Macy, North Platte, Walthill and the State Penal Complex. By the end of
calendar 1970, consolidation, withdrawals, and added programs produced the
list of local programs as seen in TABLE 3.2.1.4. In addition, planning
studies were conducted at Fairbury, Humboldt, Norfolk, Sidney, and York.
Since September 1970, programs have been initiated in all these locations

except Sidney.

Ca PURPQSE OF THIS STUDY

This study is a survey of the Adult Basic Education program in the
State of Nebraska as of the end of calendar year 1970, It is a follow-up
to a similar study of the previous year., In general, the study pfesemts
descriptive data. However, this data is'éfgénized and presented in a manner
facilitating camparisons;f 1969 versus 1970, lécal program versus 1@2&1' |
pfogram, level of staff versus level of staff, staff viewpoint versus student
viewpoint.

One new component of this yeér's report is a summafyléffthe public?s
‘awafenessaf ABEV(sectiﬁn iV).‘Thiésectien may hafe been.entitlea, "Thei

effects of ABE's public relations".




D. STUDY PROCEDURES AND DATA INTERPRETATION

The major data sources for this report include six questionnaires - state
director, local administrator, counselor, teacher and teacher—éide, student,
and citizen of ABE communities. (See appendices for these questionnaires.)
Questionnaires were disseminated to all local programs for further distribution
to all staff and students who were, at the time (February-March 1971), involved
in ABE. Section IV discusses the selection of citizen respondents, The data of
these questionnaires was augmented by numerous informal conversations with the

state office and by a limited amount of on~site visitation. A final data

s Department of Adult and Continuing Education, University

of Nebraska, 1970.

Data reporting, and thus constraints to data interpretation, involved
two inconsistencies. First is the time period which the data represents.
This report, dated 1971, includes data submitted by the state office for
fiscal year 1970 (July 69 = June 70), data submitted by local directors for
calendar year 1970, and certainpersénal staff and student data, as well
as the citizen date, which related to the time of questionnaire response
(the first quarter of 1971). Thus section II and part of TABLE 3.2.1.4
(as noted on the table) refer to fiscal 1970. Data of section III B, which
is derived from questions to directors sﬁecifying calgndaf‘year 1970, is,
of course, frém thatpsried. :Mbsﬁ éf the data,hcwevgr,isjafﬁnctic@ of =
personnel and circumstances at the time of response.. Since the same timing
-canfiguratiaﬁs'eiis£36fo;thg'prévigus year's-repért,_datg;cqmﬁa?isons‘  =

“between the two years is not impéirédg,rFinallyg;thé7tablés iﬁéicaté;ﬁ1969“~ f‘ 2o




data and '"1970" data. Despite the explained time complications, it is felt
that the 1970 report ("1969" data) basically described the year 1969, or the
results of that year. Likewise, the additional ("1970") data of this 1971
report is felt to reflect the year 1970.

The second constraint to data interpretation concerns the base for
percentage data, Many tables portary "percentage of respondents", (As a
brief aside, response rates (perceritage of persons who returned questionnaires)
was rather laﬁ=far this type of study). But for those who did respond,
the secondary response rate, at the question level, was varied, i.e.,
everyone did not answer every question., For a given question then, a percentage
could be given for each answer-option and for a no-response category using

number of questionnaire returners (primary response rate) as a base, Or

i

percentages could be given for each answer-option using the number of persons
responding to the partiéular item (secendéry fesponse rate) as a bééé, This
latter method eliminates "n@—respcnse“ categories and causes the base to

vary from item to item. Nonetheless, this is the method mosgt often used. Rather
than confusing the issue further by reporting the base for each tabulation,

the reader can assume a small "no-response" category. It is when this

category becomes 13?33 that it is repértéd'and:the alternaté métﬁédfis emplayedg'
Data téken ffém the’197D report was}cqnvéfted‘ffam pfimary;respaﬁéeératé=base
to secandary—réspcnsEaratasbase to be compatible. |

A final, and relatively minor caution in data interpretation concerns the

~ small number of program counselors. Percentage analysis and reporting decrease

in validity as the*baéa,decreases,in'éize-'rNcnetﬁelasé;jéata'fraﬂ'ééunéélérs

715'repcrtedViﬁ,ﬁhis:manhéf-ﬁp,Eégééiﬁéfibléfﬁiﬁhfﬁhé é§£é'éf the other groups.




I1., ADULT BASIC EDUCATION AT STATE LEVEL

A. ORGANIZATION AND STAFF

Education programs throughout the United States. Thus the State Department
of Education in Nebraska established an Adult Basic Education program. The
program is administered under the direction éf the Departﬁgnt of Vocational
Education. It shares o!fices with the programs of Civil Defense Education,
Veterans Education, anJFPrivate Vocational Schools. (See organizational

plan, Fig 2.1.1.) It was staffed with a half-time director and a

secretary in 1966, On July 1, 1968, a full-time director and secretary
comprised the state staff for the adminlstraticﬂ and development of local
programs within the state of Nebraska.

Guidelines and policies for local Adult Basic Education programs are
provided by the Nebraska Adult Basic Education State Plan which was preparéd ;
by the Director of Adult Basic Eﬂucatiéﬁ and appr@ﬁéd by the State Department
of Education. This plan provides the guidelines and p@liciestéf,prég§§n 
operation within the state of Nebraska in cémpliancé with regional and national
guldellnes énd pallcles.. ‘_ :‘ | " e

Quallficatlons fcr the state dlféﬂt@r cf 55513 Aéult Educatlan,
according to the state plan, speclfy that "He Shall be a graduata of a =
Standafd foursyear ccllege Qr unlversity,Vand h@ld a Master's Degree w1£ﬁﬂ 
'a majar in Educatlanal Aﬂmlnlstratlcn & Superv151an- He shall alsa hcld the

‘ hlghest level Df Admlnlstratlve aﬂé Superv1sary certlflcate issued by the B

‘State. Departmemt cf Educatlén, He shall have had three years ar m@re Df

[%xperlence as an adm;nlstrator ar supsrv1sar 1ﬂ an ed catlenal 1nstltut19n'-
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FIGURE 2.1.1

ORGANIZATIONAL PLAN OF STATE DEPARTMENT
OF EDUCATION IN NEBRASKA
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charge of the Nebraska Adult Basic Education program since July 1, 1968, and
meets and exceeds all the qualifications designated by the state plan. He
is assisted by one secretary.

The staff in Adult Basic Education is not covered by the state merit
system. At this time staff turnover constitutes no problem. However, the
director reports "that another person on the staff who could work directly

with the program in the field would have a tremendous impact upon the Adult

Basic Education program". The data of this report reflect the growth of the
state~wide program, particularly with regard to the number of local programs,
and needed improvements in staff development, target population identification
and need analysis, subsequent program planning and curriculum development,

and the unsolved problems of recruitment and retention. Althcugh the program
is making progress, there is much need for additional state level personnel.
Further contributing to this need are the démaﬁds made on the»statedirector
as Nebraska's representative on national and prasidential cnﬁmissicns,
committees, etc,» The addition of this needed personnel, the;éifectcr reportsg

is not possible under present fiscal restraints.




Lp o

B. FUNDING

The state of Nebraska is allocated a lump sum of federal money with
which to conduct the program of Adult Basic Education. These funds are
allocated to the local programs based upon target population concentrations
and "program thrust" as determine oy the state director and the local
supervisor (director) in cooperative planning. These allocated funds must
be matched locally by the familiar 90-10 formule. The state office closely
monitors local spending patterns. Funds allocated at the local level can be
reallocated should the program supervigor and the state director agree to
the necessity of so doing. There are limited funds which become subjected
to reallocation.

TABLE 2.2.0.1
Available Funds - State-wide ABE Program

1969 1970

Federal Funds 195 880, 45 221,891.00
State Funds - 6,878.13
Local Funds if Applicable 22,777.24 31, 454.69

TOTAL ~ 218,657.69 260,223.82

- TABLE 2.2.0.2
‘State Office Expenditures

1969 1910

—Feder&l Funas IR o 1,1  ?§_ ”' SR 9;995;52’:
‘_:State Funds  :"_”f,',J4i) e 6,878.13
= Lecal Ehnds 1f Appllcable 'wjr,i»?% L,r, B  ;f"}f

"ermgt;1ga@£ﬁ1z,f_w;ggegg?rv*

P e T R
‘*—1969 data hag not always been ava;lable in a form campatlble o b
- with 197@ data reduction.. ‘Such ' cases are reparted by use.- L R
Df non, Alth@ugh th;s 15 the flrst cf mamy C&SES,hth15' f s .




As to state office expenditures, the determination of ali line item
expenditures, at the beginning of the fiscal year by the state legislature
with no provisions for subsequent budgetary modification, is indeed a
serious limitation to the state's ABE program. This budgetary procedure
poses particularly difficult prﬂblemsrfar an expanding, developing program.
It should be noted that the rate of much of this development, and subsequent
expenditure, is a function of progress at the various local levels. %
Budgetary anticipation of the many variables, if made in a fimm and detailed f

form, is indeed difficult. Either or both of the following concessions

could improve the fiscal environment of the state office: 1) Reduce the

R scvme ey

number and increase the breadth of line items, and 2) Provide procedures

and criteria for reallocation.

TABLE 2.2.0. 3
Local Program Allocations

1969 "’f;1' "f 1970

Number _ Funds ____ Percent Number ~  Funds  Percent
of Programs Allocated ;@f ng§;;mW gi_?:cgrams Allacated ; pf Tctal

‘Federal 11 182,070.54 8 20 190,323.00 86

State - o S SRR RPN APy LE e
Local - 22,777, 24 11 - 31,454,694
Other - | - — R = - |

Flnally, expeﬂd;tures of $9596 (Feéeral funds) were made far trainlng '

($‘11“I’7), ccsunsellng ($6C)4D), 5.11(3 evaluatlen ($2439)
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C. STUDENTS AND STAFF (LOCAL)

Target population is determined by the state director in cooperation
with the local supervisors and is based upon the 1960 census. (1970 census

data, as required for this purpose, are not available.

TABLE 2,3.0.1
Student Enrollment

— 1969 —_ 1970
Level Number % Target Number % Target
- Students Population  Studeats ___ Population

Grade 1-3 465 2.0 ’ 423 1.9
Grade 4—6 625 1.6 507 1.3
Grade 7-=8 740 0.3 | 915 0.4

TOTAL 1830 - 1845 -

Note: |
*=See section IITI B for a more comprehensive breakdown of grades,
levels and subjects.

TABLE 2.3.0.2
~ Local Program Staff

Directors A R AR T 14
Supervisors if director is = - T,
not supervising - R e ‘

Teachers =~ = 1 e ,ﬁ = 7.'_?2 R R T »‘».ﬁgg i | ;_

Recruiters ‘  “_* = ;1  7

caunselars-,”' . '_ ' ,f ﬁ“1 TN 1ff~~:.'”} *2:ff_«,V R
o i  _ __1.A¢__,,,. .”,., ‘_ A_,,
'- ASé§fetafo'°j ';1;»j?x  :- ?‘ ° ::3.”;;?  ;::;‘  ;1fig'] ,}_,‘;é.
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D. SIAFF AND CURRICULUM DEVELOPMENT AND PUBLIC RELATIONS

The State Office of Adult Education provides the following kinds of
consultative services: In-service Teacher Training; In-service Guidance
and Counseling Training; Curriculum Consultant; Curriculum Planning;
Materials Selection; Recruitment; and funding patterns. Each program is
visited at least three times per year, and the State Director is available
for call at any time. At least seven days per ménthris spent with the
various local staffs. |

- Program supervisors are kept abreast of new ideas, changes in program
policy, meth@dsguaﬂd_résearchVresults through lettersrand'infarmaticn being
sent from the Stateicffice_ Ccnstamt contact, including feédback; is
maintained between the state office and the local SEpEfViSDTS'Gf;thE programs
to the extent that the undermanned staff permits. |

In-service tfaining is conducted on the local Ievel:withsevsral pr@grams
cooperating. Usuall?,thié,inéééfviée fraining cénéiéts éf‘ﬁhfee:differeﬁt
programs spfead out Qvef'a'periad'gf“siﬁ mﬁnthsg '(Sée section ITI B faf}rl
further diséﬁsssi@n fostaff develapmentf) |

Curr;culum develcpment has takén pIace thrcugh a superv1sars' canfarence

‘held once & yegr. Durlng this ganfer%ﬂc%s a glve—aﬂd—take exchange of pr@gramII‘mrh

dlrectlan amang superV1sDrs has been iaund ta bé mgst effectlve aﬂd valuable..f'

(See Sectlan III E f@r further dlscu351an of currlculum develapment )

At thls t;me, there is no. meth@d by whlch the publlc 15 1nfcrmed ab@ut

the prcgram cf Adult Bach Educatgan at the;state level.- (553 sectlan IV )
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E. EVALUATICN

Because of the lack of personnel -in the state office, research and
evaluation by the Department has had to be limited to program visitations
and field reports.

The strongest aspect of the Adult Basic Education program in Nebraska,
as seen by the state director, are the teachers in the local programs.
These people are the personnel making the program an effective force in our
State. 7

The weakest part of the Adult Basic Education program, again ffﬂmrtﬁé
state director's point of view, isrthe lack of personnel in the staté office.
This weakness precludes adequate assistance for local programs and inhibits
the state office function of channeling nati@nal:innavatigné and éévelcpﬁents

to local programs.
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ITI. LOCAL PROGRAMS

A. CHARACTERISTICS OF PARTICIPANTS

This section will discuss characteristics of staff and students. The
staff is discussed by the following progression of topics: quantity, person-
ological data (age and sex), factors relating to qualification, roles of
administrators and counselors, and self-evaluation. The discussion of students,
in this section, is basically an in~breadth review of personoclogical data.
Tt should be noted that staff data—changes between 1969 and 1971 probably
result from program growth and reflect differences between new and previous
staff rather than changes in previous staff.

1. Staff

TABLE 3.1.7.1
7 Quantity of Staff Personnel
(a) in the program, (b) who returned questlonnalres

o 1969 Sl 197@ L
Staff Number 7 - Number 7 Number 1 B Numbgf
Position ~in Program Responding  in Program  Responding"
Administrator 12 12 o 14
Counselor 2 1 9 , 5
Teacher 79 59 92 53
'Teachers,élae 31 3 ~ 7% 29

NDtFS‘ o '
- 1-Based, in part, on prellm;nary (telephcne) ‘data. Dnly a 100%
~administrator response would have revealed absolute numbers, Note,
when comparing to TABLE 2,3.0.2, this table relates to the number of *
- staff personnel in the program at the end of the indicated calandar-
- year, TABLE 2,3,0.2 relates to the number involved during the fiscal
year. (See section I D. ) .
szubsequent reportlng of '% respanding will nat nécessarily refer te

‘these numbers. Many questionnaire items had varying rates of
7 regp?nse amgng these who returned th31r questlannalres. (Sea secticn‘
I.D.) o . S fa , R

Eirgszlf'

R R R e T S S S R I R e
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TABLE 3.1.1.2
Age of Stafl Personnel

1969 ) 1970

Staff Ygungésf; Average OUldest Youngest  Average Oldest
Position - Age Age  Age Age ~ Age A%Ef,

Administrator 29 38 57 27 38 59
Counselor ? ? ? 29 41 E9
Teacher ? 43 ? 23 A 70
Teacher-Aide ? 25 | ? 20 30 49

TABLE 3.1.1.3
Sex of Staff Personnel
(percent respondents)
Staff 1969 1970
Position Male Female Male - Female
Administrator 75 25 86 14
Counselor ? ' ? ' B 50 | | 5D
Teacher 25 , 75 39 61
Teacher-Aide 15' - 85 12 ' 88'

iﬁualificatigg It SE%mSVSppTDpriaté to precede a

discussion of factors relating to qualification with presentation of two
other sets of data~vhich can be,kept~iﬁ:miﬁdfwhiie'reviéwing-the quali-
>fieaﬁien ré1atg§:datal ,Thesg‘tﬁoudata~séts_afé,"féaséﬁs;qu staff

‘participation" andf"directqr,critefia?férfstéff sélectiéﬁ“;7

R R T ,j ‘,g¢;;?é1;3, B
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TABLE 3.1.1.4
Reasons Given by Staff for ABE Participation

1969 % 1970
(raﬂk—ordér) (% of respondents)
Coun, Tchr.i Tchr-A. Coun.  Tchr. Tchr-A.

Desire to Help Others ? 1 2 g0 98 90

Source of Income ? 2 3 40 57 59

Gain Experience ? 3 1 40 59 66

Schedule Convenience ? 4 - 0 11 31
Personal Satisfaction ? X - 0 8 17
Personal Growth/Intrinsic ? X - 0 8 0

Education Value
Job Assigument, requested ? - - 0 6 10
Counseling is Necessary ? - - 40 0 0
Component of ABE '

Other ? X - 0 2 3
Notes: o - o . S B
#*~X means listed but not ranked.

TABLE 3.1.17.5 ,
Director Criteria for:Staff“Selegtieﬂ
| 1969 1970
Criterion (ranksardér) (rank=-order, 3

. - 5 — veighted & narmallzeé)
Personal Characteristics 1 1, .0
Previous Education Experience 2 ,-'1§2
Previous ABE Experience 3 - (See Note 1)
Spec;al ABE Tralnlng 4 2.7
Avallab?llty 5 . ,f:~2;2
Age o R _ 6 2.7
Ability to Relate to ABE Students? X 5.5

Netes.i<, o T i Nt o -

1-This category was ;nadvertantly amltted frcm 197@ questlannalres but was nat

- submitted as a write-in by aﬂy dlrectcr;,'fi, , S _ :
2-A write-in criterion. - e : o ‘ S
3-See Append;x G for explanatlan Df "rankacrﬂér, we1ghted and ncrmalized" :
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TABLE 3.1.1.7A
Prior Experience in Education
Of Staff Personnel (1970)1

(years)
Staff P551t1an Léw AAverageg ﬁigﬁg
Admlnlstratar | 17 B 9 o 35 7 7
Counselor 2 4 10
Teacher 0 6 35
Teacher-Aide - - -

Notes:
1= 1969 data were too sketchy for meaningful inclusion,

2-Accounts for experience in a given category (see
TABLE 3,1.1.7B). Since several staff members have

served in more than one category, the total experi-
ence per person is greater than values given.

Prior non-education experience of administrators was varied but slight
as compared to experience in education., Dnly six administ;étars reported
aﬁy non-educational éxp%riEﬂGésgrthE average time of which was 3-plus fears.
Some of the experiences reported were: community sefvicesg‘nﬁrseﬂaide;
militéry;’EusineSs; and cérpentET; Céuﬁééiéfsg7téécheré aﬁ6Vféachéf;éidés"
Teparted a wealth of prév;cus experlence in warklng w1th adults, althmugh
36% of the. respandlmg teachers and 18% of the respandlng teacher-aides
reported none. ?1ghty pércent of’ the ceunselors had taught adults in |
educatlan, 1ndu5t:y or the mllltary. 'cher-Qaunselcriexperlence 1nc1uéed -
agrlculture; psych@lcglcal testimg,’aﬁa'fémily ccunseliﬁg.  Abaut 45% of ths‘

_teachETS reparted prlor wark w1th adults ;n teachlﬂg, 1ncludlng prlvate and

iccllege tutar1ng,»hcbbles and Grafts, mllltary, manpcwer, ccllege, Eﬂgl;sh as

'"1a second language,AHead Start parents, nurSLHg, health hame extenslcn, ana S

1ndustrv- Drgaﬂlzatlanal experienGESsschurch PTA, and cther c1v1c,.saclal ‘d '
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TABLE 3.1.1.7B
Prior Experience in Education of Staff Persénﬂel (1970)
(percentage TESpDndeﬂtS)

— Staff PDSlthﬁ -
Experience @ Level = Years Admin. CDun. Teach%r Teacher-Alae

11+ 21 { I I

Administration * 6-10 7 0 6

1-5 ! |

Sr.Hi 11+ 0 0 10

4,, _ :
Flem. 0 15
Jr.Hi g
Sr.Hi 4~10 573 40 10
. Adult] 20 6
Teaching
Other< 0 6
and/or v _ _ _

- | , , , RV
— Jr.HL N N 21 78

Adult! | 1 0 10 10

Dthérg‘, 0 o 174
W .
‘Eiem. ‘*. ) 8
Adquit! e
Other® ; Se7
L ¥ ‘? : qf

S thes..,; ST
 1-Includes G@llege.

o " 2—Unspec1f1eﬁ by resp@ndént o R T

' .3-Years speclfled level not SpEQ;fléﬂai?r - ’ T

-+ 4-=Level: specified (if appllcablé), years not SpEleIE§- : SE R e

’ ; 5 Summed p%rcentag%s will- éxcede 1@@ 51nc% many rep@rted exper;enees in
e 'more” than one 5rea/1evel T ; ‘
M'ERiC-fa ;-6—See App%ndlﬁ H for mére gfaphic presentatlan cf teacher datag,hﬁ

| ;;E§§3;~' R
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and professional organizations--were reported by 36% of the teachers.
Occupations (business, military and nursing) were also listed by ﬁeaghers;
Business and occupations were the major sources of teacher-aide previous
experiences in working with adults. About 24% of the aides reported such
experiences. Other experiences listed by aides include teaching (English
as a second language, swimming, Red Cross, and Manpower), church, community
action, Head Start parent involvement, sponsor of Alcoholics Anonymous, and

hospital.

TABLE 3.1.1.8 o
Time in ABE Program of Staff Personnel (1970) %

(years)
Staff Position Low Average High )
Administrator 1 2t 6
Counselor 2 3 5
Teacher 1= 2= 7
Teacher-Aide 1= 1= 3

Note: : : )
- %<1969 data too limlted for meaningful inclusion,

TABLEB‘I‘I?
Percentage of Work Time of Staff Personnel Consumed by ABE
| (percentage respondents)

| ’ 1262:‘1 v_ e 'Lr;7§ o L 197@3 R

Staff Part Full  25% or More than  More than Full
"Position =~ Time. Time = less time - 25%, less 50%, 1&53 ~ Time
CAdmin. 9.7 8.3 64 14 "71 7 14

Counselor 2 2 . g0 '1Dj ij*'ﬁ i' o 0
TEacher'_, : 881:1 12 8 .8 o 6

| acher—Aldé 76 *;r; 2, - e—— _gp— _]w5"";§ 4
oo - — ~

1-Average SD% of work week - (based on 40 hours)

~ 2-Range of 5-50% of work week (based on 40 haurs) R
- 3-Most respondents reported ABE time in ‘percentage of" work. week Hawever,

various comments indicated a varlablllty in work week hour base, ranging
up to 70 hours. When time was" reported in hours per week, a hase of 40 .
hours was assumed.i Use appr@prlatr,gautian when 1nterpret1ng th;s data.v'
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TABLE 3.1.17.11
ABE Training Received by Staff Personnel
(percent respondents)

— — 1969 © 1970
Staff Position SQmE,TVfN@néfff Some None

Administrator 33 76 57 43
Counselor ? ? 80 20
Teacher 55 45 73 27
Teacher-Aide 7 ? L2 58

TABLE 3.1.1.12
Director Activities

1970
(rank-order
Jweighted & normal

1

ized)*

Administrative Supervision

1
Assisting Teachers v 2 L 104
- Student Recruitment 3

be D

Office Duties 4 1.1
~Student Counseling 5 o 45
6

MateriaiiDéVelameﬁt ,5;4_‘

Material Selection . 7 1.5

In-Service Training 8 49

‘Staff Meetings 9 43

- Teacher Selection - = = . 10 =« 2,7
Teaching ABE Classes 11 = 6.1

Travel S e e L e g

Toter
¥*-See Appendix G for explanation,
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TABLE 3.1.7.13A 7
Counselor Activities (1970)
(percent respondents)

‘Eespéﬁsibleiri rfeel Impartant

Activity

. for Activity Important
Public Relations 100 ‘ -
Recruitment 80 | : -
Test Selection 60 | -
Instructional 60 -
Materials Selection
Administer Tests 60 -

Other Responsibilities (See Text)

Student Needs® - | 100
Other Important - (See Text)
Counselor Activities

Note:
*~See Text.

'Two other responsibilities held by one ér m@fe counééiaTs were: T),assisﬁ‘
ting teachers to individualize lnStqutLQD, and 2) assisting studénts t@
tfansfer from ABE to adult hlgh school. As indicated, mést;gaunselcré'feél'
that student needs represent the mgst impDrtaﬁtfcounselef-functian;' Amcng
the stu@ent needs llsted were declslaﬁs af p%rscnal, nglal, vgcatlcnal and/@r'
edﬁuatlonal gaturé; selfﬁccncept; adgustmemt tD th3—school anvir@nmentéiand

~ the néeé,fcr Saméane te,listeﬁi_ Dthér 1mportant counselar fUﬂCtlDﬂS 115ted

were 1&?%1 placement, pr@gram ;mpravement, 3851st1ng teachers tc 1ﬁlelduallze:_>

-1nstruct10n, and testlng,evaluatlan and progréss rec@rds.a
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TABLE 3.71.1.13C

Counselor Activities (1970)
(percent respondents)

Responsibilit:y Much Little None
Prevent Student Dropouts 75 25 0
Counsel Fach Student Before Dropout 50 50 0
Call on Student After Dropout 25 50 25
A1l Follow-up of Dropouts 25 50 25
Determine Class Size (No. Students) 25 25 50
Determine Disciplinary Action 0 50 50
Counselor Activities (1970)
(percent respondents)
Activity i 1970
Counsel Special Personal Problems 100
Inform Teachers of Student Needs (individual) 100
Testing Program ' : ) o - &80
Work With Irregular Attenders | : | 60
Class Level Placement ' ' ' 40
Assist in Recruiting AT 40
Basic Regpéﬁsiﬁilit? f@f Recrﬁitiﬂg'  SR 7 2@
Select/Develop Teaching Materials .
Assist,iﬁ'Iﬁéi?iéuaiizing.thefPfagraﬁ'-'v ol

| Encgurage~3t365ﬁtaC@ﬁtiﬁuatiaﬁ  e B ey gt
Evaluate'Sﬁuﬁént:Pfégréssi7 fr | o -Z_;- V:;éD';
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- TABLE 3.1.1.74
Self-Rating of Staff Personnel
(percent respondents)

Year Sta{f Position Excellent Good Fair G@@dr

Counselor ? e >

1969 Teacher 40 60 0 0

Teacher-Aide — go— 15 5

Counselor 25 50 25 0
1970 Teacher 27 (A 8
Teacher-Aide 7 67 19 7

i P A S M T S i
R AR i e R e i
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thd§ﬁ§§
Some general comments concerning two year comparisons of student
~haracteristics are necessary. First, student data is derived by taking a
sample from the returned questionnaires. The 1970 report took a 25% sample,
“his report a 20% sample (see TABLE 3.1.2.1). When sampling is involved,
there is always the probability of differences due to the sampling alone.
There are two other levels of sampling involved. As the table implies, less
than 50% of the enrolled students, state wide, responded. More important is
the program selectivity - there were no responses from several of the programs.
Of particular significance is the absence of Omaha student data since Omaha
has a significant percentage of the state's total ABE student population. One
of the major implications is the racial-ethnic student composition (see TABLE
3.1.2.4). Other factors which are stronglyv influenced by urban/rural settings,

such as occupations, will also be affected bv the absence of Omaha data.

TABLE 3.1.2.1
Student Numbers

1969 T
Number Number Number ~  Number Number Number

in Program Respondents  Sample in Program Respondents  Sample
__4th Quarter 4th Quarter

678 342 85 1150 467 92

TABLE 3.71.2.2
Student Age
(ears)

T N T
o IR ' Male L . Female

High  Low Average “High Léw ,fiAverage: Hirgh

Low 7Av§rage

22 35 65 12 35.5 67 15 359 €9
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TABLE 3.1.2.3
Student Sex -t
(percent of respondents)

1969 1970
Male Female  Male Female
45 55 28 72
TABLE 3.1.2.4
Student Racial/Ethnic Composition
(percentage of respondents)
Race 1969 1970%

Negro 22 1
Spanish Mexican-American 29 24
American Indian 1 3
American White _ , 33 57
OTHER: (subdivided as follows) 15 17

German

3
2
Korean 2
Ttalian 2
Spanish American 1
Cuban 2
Panamanian | o 1
Colombian 1
Furopa White , 1
Chinese Tl e 1
théé | 7 7 ) : v
#~The Omaha program contains a substantial proportion
of the state's ABE students. Therefore, the absence
of Omaha data compromises the 1970 data. '

5L
i
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TABLE 3.1.2.5
Student Educational Eackgrcun@
(percentage of respondents)®

_____Highest Pducation Level Attained ,
Less than 5-8 Jr. High Some Complete
5 years Years , School  High School  High School

1969 27 31 12 20 10
1970 14 22 10 37 14

Student

Student's Father (70) 22 28 28 22 2
Student's Mother (70) 20 2/ 32 14 8

Note: - - T i
#*~5ee Appendix H for more graphic presentation.
TABLE 3.1.2.6A
Student Family Status
(percentage of respondents)
Marital Status 1969 1970

Married ' 57 68

Single | 35 26

Widowed 5 2

Divorced or Separated -3 1

OTHER

Religious Qrd%r ' - ' 2
Head of Household 47 R 35 ;
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TABLE 3.1.2.6B -
Student Family Status: Number of Children/Dependents (1970)

0 21 40

1 15 15
2 9 o8
3 16 3 |
5 10 11

6 & up 16 11

Low 0 0
Average 3 1.9
High 18 8

TABLE 3.1.2.7
- Students Annual Income
(percentage of respondents)

Income Range

-777{§69 771?757 .

-$1,999.00 35 28
$2,000.00-$2,999.00 | 13 7
$3,000.00-$3,999.00 13 19 | | |
4,000 . 00~84,999.00 -

$5,000.00-$5,999.00 7 10
$6,000.00-$6,999.00 2 13
$7,000.00-up 22 15
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TABLE 3.1.2.8
Student's Dwelling Data (1970)
(percentage of respondents)

Length of Present Residence .
Unspecified 10
~ 1-8 Months 13
© 9-12 Months 14
1-3 Years 26
L=7 Years 13
8-12 Years 7
12=20 Years 10
20 Years & Up o - 7
Own 38
Neither (live with friends or 20 %
family)
TABLE 3.71.2.94
Student Employment o
(percentage of respondents)
Job Status 1969 1970

Part-time o 16 11

Full-time : 55 - 52

Am not working 11 32

Do n@t:wark regulariy‘ B R " |

Sﬁring & Summer - 2 _‘ b
OTHER o

S Bab?sitter BN e 3

e,
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TABLE 3.1.2.9B
Student Employment
(percentage of respondents)

At Last Decummtic At
Present  Year ccupation Present

Last

Occupati@n Year

Registered Nurse 1 1

L]
o2
W

Housewife
Unemployed Painter 1 -
T.V. Technician 1 1

Retifeéw

Seamstress

Stuéentw

Teacher Aide Babysitter 1

Factory Worker Maintenance 1

Cat. Operator 1

Y IR WA £~

Labéfér

—

Launderer 1

Neighborhood Youth 1 -
Corps Worker

Food Service

N ot BN NN PN
>~ w MU N~ oGl ~

Cleaning Lady

NurseéiAiéé'
Office Worker
Administrator

Farmer

Plant Foreman
Truck Driver
Hair Dresser

Locksmith

= =l N DY

Wil w A~ o

Restaurant Worker 7 7Ménager - 1 E
Waitress - Government - 1 %

: ‘FEmployee 1
Pressman 1 “pLoy j

The available 1969 comparative employment data is limited.

Housewives

(at present) constituted 20% of the 1969 sample; unemployeds (at present)

‘constituted 10%. Fifteen percent of the 1969 sample had reported unemployment

for the previous year. (Sée the summary at the end of this section for

further discussion.)

G A A Akl
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TABLE 3.1.2.10
Student Activities Related to I “ication
(percentage of respondents)

Activities 1969 1970
Ever visit a library 35 57
Have a library card 25 34
Have a checking account 57 66
Reglstered voter 32 43

Voted in last pr551dentlal electlan 35 4
Read newspaper everyday 62 69
Read magazines regularly L, 54,
Watch T.V. at home 0 90

TABLE 3.1.2.11
Favorite TV Program”
(frequency of choice)

, g
Mavi%s X 7
Educatlaﬂal X 4
Qulz PrDErams o - 75
Marcus Welby - X | 3
~ Family - 3
Medical Shows ’ 7% 5
T R - 74' )
Hawall EEVEaQ_' , | X 3.
SesamE"Stréét‘_, ;, 4

,N@te-

*~List llm;ted to programs reparted by more
than twa respondents.
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TABLE 3.1.2.12
Favorite Magazine®
(frequency of choice)

1969 1970

Magazine

Reader's Digest X 1
Life X
Time X

McCall's:

Better Homes & Gardens X
True Storv i X
Look -

National Geagrapﬁic X

Vogue -

N N 0 W W W O W

Any magazine -

Note: ]
#*~This list is limited to magazines reported
by more than one respondent.

TABLE 3.1.2.13
Student Information Sources
(percentage of respondents)

— — — Source )
Year Subject Area Radio  Newspapers _ TV__ Friends

World News 29 3 66 14
1969 Local News 38 26 54, 16
~Job .Opportunities 8 - 68 8 32

World News | 28 37 66 10
1970 Local News 33 L9 35 16
~ Job Opportunities | 13 ; 757 21

4
O
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In summary, note the increase in educational background. The major actor
here is the increased emphasis on GED as seen in section III B, It is not then
surprising to see increased annual income until the increased percentage of
females and the increased unemployment (TABLE 3.1.2.94) is also observed.

Also related to the increased educational level, and perhaps less confusing,
is the increase in voting, library, reading, etc., habits (TABLE 3.1.2.10).
Related to the increase in females is the decrease in heads-=of-household.
Could the increase in females also be related to the increased GED emphasis?

One other note of conjecture concerng the discrepancy in unemployment
as presented by TABLES 3.1.2.9A and 3.1.2.9B. The data of the first is
taken from a forced-choice question concerning employment status; data
of the latter is taken from an open ended question concerning occupation.

Thus a person can report having an occupation in one, while being unemploved

in the other. Of less sicnificance is the ambiguityv always generated by
"housewife". (Is "housewil'e" an occupation? II' so, is it full-time, part-time,
etc.?) Since TABLE 3.71.2.9A data is a direct response to employment status

and since it is consistent with known national trends, the interpretation

of the two tables must be that unemployment of students is up, but that

more students profess occupations - even those who are unemployed.
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B. OUTLINE OF PROGRAMS

Prior to presenting detailed data which describes the outline of local
programs, a brief discussion of program design and evaluation is felt to
be in order. Program directors submitted types and sources of data used
in designing their local programs. Each director response was unique. Data
sources included community action programs, VISTA workers, students (feedback),
Bureau of Indian Affairs, leaders of inscal ethnic groups, local businesses
and sccial agencies, and cother ABE programs. Types of data (which also have
an implied source) include census data, and lists of the following group
members: Head Start parents, persons served by local community action
programs, church memberships, and employees of city and county government.
Processes reported, which reflect design, include the use of target pcpulaticn
members as teacher-aides, and the use of target population members in the
selection of materials, teachers and class locations.

A couple of directors reported that no specific data, data sources,
or data analysis were used in program design. No director reported an
exhaustive or rigorous effort. Of the above listed détértyPES,.sourcegg

etc., the average number per responding director was 1i5g (Of the 14 directors

Reported curriculum dgvelapmentvpfocedures,were n@t S0 var;ed, Nlnety
pereeﬁt of thér1D contributing directors referred ﬁe stgdeﬁt intérssts'agd‘
needs. These intéresté:and needs'seem to Ee ééférﬁinéd by sﬁaffastuaent
é;alcgi sfudent r%quests, and ths cbv1ous, éuch as 1nab;11ty Df Students and
patentlal stud%nts to speak Engllsh. Dne pragram speclfled a care cﬁrrlculum"
which was supplemented by student néedsg requests, etc., Ancther reparted

a "currlculum gulée“ whlch is cont;nu@usly updated by "staff reccmmenéatlcns"i7




Uther intfluences on curriculum development include the state office, other
LBY programs, texts, and bulletins. Again there is the lack of a fommal,
exhaustive, and rigorous approach, with the exception of the reported
curriculum guide.

One epe .fic elemen® which could contribute to program design and
curriculum development is that of advisorv committees. Only two programs
reported the existence of such a committee, A third director has a proposal
to activate such a group. One of these committees is composed of four
professional level persons who are selected by the director. The other
reported advisory committee contains 18 members. This membership includes

professionals, businessmen, civil service employees, citizens, and students.

in need of representation, and approved bv the director.
Reported systems for over~all prosram evaluation again varied with the
responding director. However, 80% reported some torm of student measurement:

5/%, measurement of student progress; 20%, measurement of student attendance

and drop-out rate. Evaluation via workshops and staf! meetings, personal
contact with students and teachers, and student attitudes; evaluation by
teachers, by the state director, by "form" were also reported. One director

reported an annual evaluation of the staff. Two reported no system of

evaluaticn. It is highly significant that no program reported follow=-up

data on graduates or ex-students. (See section III B 6 for counselor's

follow-up ot ex-students.) ;

In program and curriculum design and evaluation there appears}t@ be a §
need l'or a systematic approach, supported by objéétive daté and spécified z
criteria-of-success. A récamméﬁded approach is thér"systems approach”! 7 -%

a6
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(See Appendix I for a brief discussion.) Such an approach can be developed
at each local level or at the state level. A state level approach may be
developed by the state office or by an ad hoc committee of state and local
directors. The latter alternative is suggested. Such a committee should
create a standardized process and avoid standaféiziﬂg the answers. This
standardized process, or model, could then be utilized by local directors

to operate on local input data in the design and evaluation of local programs/

curricula. Only the process would be standardized.
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TABLE 3.2.17.1
MISCELLANEOUS FACTORS OF SIZE AND STRUCTURE (1970)
(per ABE program)

Low Average

iigh

Number of Class Locations (Physical) 1 3+ 11

Number of Class Meetings per Week 1 8 28

Seventy-six percent of all classes are held in school facilities. About
30% of these were specified as High Schools or Junior High Schools; the
remainder were elementary or unspecified. About 10% of all classes are
held in College or Junior College facilities. Churches, community centers,
and other public buildings account for the remaining locations (14%). In
general, the staff approved of classrooms and their 1Dcati9ns. However, one
community center being used was judged to be too distant from the living
quarters of the target population. There was one report of 3 simultaneous
classes in one r&am; one report of adults having to use child-size furniture;
and one classroom was reported to be generally underequipped.

Practically all class meetings were held during the Monday thru Thursday
portion of the week. There were 18-25 class meetings reported for each of these
days. Two classes were reported held on Friday and two on Saturday. As
expegt%?? 88% of all classes are in the evéning. The remaining classés are

split evenly between morning and afternoon.
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TABLE 3.2.17.2
Staff and Students

AiLééaﬁi@n Student Class Hours Students per, Teacher Class chgs
per Week (average)l  Staff Member<~ per Week (average)

Alliance ND 9.3 ND
Bayard NP _ NP NP

Chadron ~,60,~,200 1.1 ~,8,=,14

Columbus ND 18.3 ND
Cozad 40,40,0,40 5.3 ND
Grand Island ND 8.6 ND

Hastings NP 0 NP

Kearney ND ; 10.5 ND

Lexington ND ¥ 5.5 ND

Lincoln - 10, 770, 875, 975 25,0 65,65,65,65
Macy ‘ ‘ ND 1.4 ND
Minden ND 6.5 ND

Nebr, Penal Complex ND 15.7 ND
North Platte 88,88,0,120 9.0 12,12,0,12
Omaha “ND 39.5 | ND

Scottsbluff 400, 120, 286, 498 2.7 -84,18,88,112

State Reformatory ND 3.5

- N
for Women

()

s

Winnebago o 442:53353 47 ' R2,=y=y=

Notes: :

1-Data is provided by quarters. ND indicates no data, usually related to no
program., NP indicates no program. ' ,

2-This is a very crude measure of student-staff ratio, but the only one possible
with the available data.
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Student Flow (Enrollment)*
(1970)

"~ JANUARY-MARCH _____ —WPRIL-
ENTRIES  Net at EXITS ENTRIES Net at
Location —— Fnd of — | - ———  End of
GED 8th TcpalrQuarterrGED Sth Total | GED 8th Tétal anr?gr

Alliance 21 42 0 0 4 36
Chadron NP 0 15 15 14
Columbus ND 38 24

Cozad 11 10 0 1 0 9
Grand Island 14 54 3 7 28 23
Hastings ’ NP NP

Kearney 6 15 0 0 1 16
Lexington ND 11 6
Lincoln 297 62 91 179 0 32 96 9 53 62 171
Macy 10 35 2 13 17 43
Minden ND 12 10

Nebr, Penal Complex 8 24 3 8 2 2

North Platte 2 2/ 0 10 2 22
Omaha 157 186 37 159 153 295
Scottsbluff 5 10 57 170 11 18 | o 21 L3 9/

State Reformatory 12 0 0] 10 12..

for Women

Winnebago 32 15 5 150 0 0 0 5 5

oo

Note: 7 |
*~Blanks indicate no available data, not necessarily zero.
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TABLE 3.2.1.5 (Continued)

JnE | JULY-SEPTRMBER _ OCTOBER-DECEMBER
””” EXITS ENTRI ES Net at EXITS ENTRIES Net at EXITS
— Fnd of - — End of ——
GLD SthWQQtal GED Sth Total Quarter GED 8th Tatal GEDfSth Total Quarter GED 8th Total
0 10 12 33 5 15 7 36 3 4
0O 0 1 (No Summer Program.) 25 10 35 46 0O O 3
1 14 48 46 13 26 42 48 21 40
0 1 5 13 0 1 0 7 0 6
2/, 59 (No Summer Program., ) 48 69 19 32
NP NP

0 0 2 8 0 10 3 11 0 0
2 5 3 9 0 0 8 14 0 3
0 26 70 18 47 65 192 11 A 24 46 70 212 0 6 50
LR 9 (No Summer Program.) 15 3/, 0 8
*’ 2 , 1 11 0 0 ND
L6 5 22 o 3 g8 18 0 12
4 4 (No Summer Program.) 0O 0 35 30 0 0 3
8 44 259 281 23 273 348 316 90 313
0O 13 119 15 15 145 200 3 39120 2 14 306 5 0 35
0 0 3 15 0 - 0 : 3 12 0 6
0 0 (No Summer Program. ) - | ND
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TABLE 3.2.2.1
1970 Teacher Loads
(state=-wide)

WﬁmmiCiééS ﬁééﬁiﬁgsjfar Wééki?éf‘ngchéf — .
1 2 3 4 5 6 7 8 9 10 11 ... 25

" Percent 7 ;7 | 7 |
Teacher 20 61 0 2 2 A 0 A 0 0 4 0 2

Regpondents

:iStujgﬂfs Per-ﬁeek Per Teacher
15 610 _11-15 ___16-20 __ 21-25  26=30  31-36
"~ Percent S B ’ o
Teacher 0 25 21 25 8 0 21
_Regpondent; ]

7 ) Students Per Class ) —
) 1#57;4',6§jD77 11-15 fi :16f2Q77 "Eiagﬁ ' 726;§Q ___31-36

Percent
Teacher-Reported 27 21 12 18 12 2 10
Classes — . i , —

"Class" as used in TABLE 3.2.2.1 and 3.2.2.3 refers to a given
ééll%étiVity of specific students,rteaghefs; and academic substance. Class
meetings refer to the occasions when this collectivity becomes a physical

entity.
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3. Methods and Materialg
TABLE 3.2.3.1
Instructional Methods
(percent respondents)*
1969 1970
Admin. Admin, Tegcher Tchr-A.
Method (% BResp.) (Rank=-order,
weighted &
normalized)
Programmed Instruction 67 69 - - -
Individualized Instruction 42 15 92 1 64
Teaching Machines 42 46 35 4.8 28
Overhead Projector & . - 33 8 35 Leb 40
Transparencies .
Group, Small Group 25 8 69 2.6 60
Discussion
Flexible Schedule - - 58 3.2 36
Tape Recorder, Records 8 31" 52 3.9 64,
Unpaid Volunteers, - - 60 3.0 104
Teacher-Aides
Team Teaching | 8 8 37 e 6 | 52
Libraries = School & Public - - 62 3.3 52
Counselor, Resource - - 37 4e 9 32
Specialists
Other, Miscellaneous 108 100 ‘ A - 60
Note:

*~Total percentage exceeds 100 sincé methods are not mutually exclusive.
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TABLE 3.2.3.2
Materials Selection

(1970)
. Admin, Teachers
Selection Method (rank—order’ (percent
weigh & norm) respondente)

Standard Text, State Approved List 1.9 10
Other ABE, ABE workshops, 1.7 13
Recommendation by other directors
Recommended by Teachers 1.0 23
Advertisement, Recommended by 5.0 6
Company Representative
Recommended by Counselor 5.8 19
Previous Experience, Personal Review 564 50
Recommended by director - 100
Other programs (Manpower, Job Corps, etc.) - 15
Recommended by Consultant, Experienced - - 35
Educator
Available, used by other local education : -
Student feedback _ - )

The availability of standardized tests seems to have no significant
impact on the selection of materials. Fifty-six percent of the teacher
reported materials have such tests, 44% do not.

The reporting of the instructional materials used can easily become a
project in itself. However, a few observations can be made. First, teachers

/}eport a far greater variety and quantity of materials than do program

‘directors, despite the influence of the latter on the former as shown in
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TABLE 3.2.3.2, Further, teachers report more completely and less cryptically

than do directors. It would be impossible to compile a list from the
director reports.

Material selection appears to be highly individualized and variable.
There were 139 reported materials in 1969; 183 reported materials in 1970.
Yet only 59 materials were common to both years. Does this imply high
material turnover or significant difference in the materials used by those
progrars reporting this year as compared to last year? Of the materials
reported in 1970, only 22% were were reported by two or more staff members.

Materials may be one way to measure academic organization and
instructional concentration. Thus it may be interesting to compare the
following data with TABLES 3.2.2.2 and 3.2.2.3. Of the following materials

(1970) the academic area breakdown is as follows:

/9% Reading and Language Arts

14% Math

11% GED and General Utilization

9% Social Studies

7% Science

5% English as Second Language

3% Industrial Arts and Secretarial

2% Consumer Education and Home Economics
0% Living Skills

Significant changes in the quantity of reported materials (1969-1970)

include:

Marked Increases
(a) Science
(b) GED
(c) Industrial Arts and Secretarial Skills

Marked Decreases

(a) Consumer Education and Home Economics
(b) Living Skills
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TABLE 3.,2.3.3
Materials (1969)

Repeated in 1970 by

- Materials Quantity of Staff
Only 1 2 = 4 5 or more
READING:
Working with Words - Steck-Vaughn .
Working with Word Patterns - Steck-Vaughn X
Building Word Power ~ Steck-Vaughn X

Steps to Learning, Books 1 & 2 - Steck=Vaughn
How to Read Better, Books 1 & 2 - Steck=-Vaughn X
I want to Read & Write - Steck=Vaughn

I want to Learn English - Steck-Vaughn X
Reading Books 1 = 4 ~ Cambridge
Sullivan Programmed Reading for Adults = X
McGraw-Hill
Sullivan Reading Program, Books 1 - 20 -
Behavioral Research Lab
How we Live - Noble & Noble
Readers Digest Adult Readers X
Readers Digest Reading Skill Builders X
Language Arts Program (Reading) Books 1 = 4 -
Cambridge
McCall~Crabbs Standard test lessons in reading -
Columbia University
Think & Do (for 3 pre-primers) - Scott
Foresman
Reading in High Gear (or Lift Off to Reading) = X
SRA
X

SRA - Word Games (Reading Laboratory Series)

7
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TABLE 3.2.3.3 (Continued)

Repeated in 1970 by
Quantity of Staff

Only 1 2 =/ 5 or more

Materials

READING (Cont'd)
Turner-Livingston Reading Series - Follett
Communications Series (reading) - Follett -

Getting Started - Follett

On the Way - Follett X
Full Speed Ahead -~ Follett ' X
Reading for a Purpose - Follett X

Reading for a Viewpoint - Follett X
Systems for Success, Books 1 & 2 - Follett

LANGUAGE ARTS:

(Mott) Basic Language Skills Program Books X
1T = 4 —Allied Education Council

(Mott) Word Banks - 300, A00, & 900 -~ Allied
Education Council

(Mott) Semi-programmed series - Allied X
Eaucation Counecil

Language, Books 1 & 2 - Warp |
Grammar, Books 1 & 2 - Warp X
Basics of English -~ Holt, Rinehart

English II & III ~ Holt, Rinehart
Keys to Good Language, Books 2 - 6 - Economy Co. X
Keys to Good English, Books 7 & 8 -'Economy‘Co. X

Keys to English Mastery - Economy Co.

Guidebook to Better English, Books 1 - 4 - X
Economy Co.

Learning & Writing English - Steck-Vaughn
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TABLE 3.2,3.3 (Continued)

Repeated in 1970 by
Materials Quantity of Staff

Only 1 PAL A 5 or more

LANGUAGE ARTS (Cont'd)

Language Exercises (red, blue, gold & green)
Steck-Vaughn

English Essentials - Steck-Vaughn _ , X

English Grammar Series - Harcourt, Brace

English 2200 - Harcourt, Brace X
English 2600 - Harcourt, Brace

Learning Your Language, Books 1 & 2 = Follett X

Phonics We Use - Lyons & Carnahan X

Elementary English Series - Ginn & Co.

Imaginery Line Handwriting - Steck-Vaughn X

Learning to Write -~ Holt, Rinehart
Readable Handwriting ~ Zaner Bloser Co.

Sound & Sense in Spelling Series - Harcourt,
Brace

Gateways to Correct Spelling - Steck-Vaughn X
Following Word Trails = Warp
Guideposts Along Word Highways = Warp

Art of Communication#*
Speaking in Public - Elements of Speech*
Dolch Word Games

Dolch Vocational Material with text
Moonbeam Series - Benefic Press

Scholastic Magazines - Paperbacks

You & Your World - American Education X
Publications
Know your World (weekly newspaper) X
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TABLE 3.2.3.,3 (Continued)

: Repeated in 1970 by
Materials Quantity of Staff

Only 1 2 = /4 5 or more

LANGUAGE ARTS (Cont'd)
Letters & applicationsj report writing
~= Newspapers & magazines

Dictionary

Teacher prepared materials X

Language master X

SOCIAL STUDIES

Study lessons in our Nation's History - X
Fellett
World History study lessons - Follett X

Documents of Freedom - Foliett

American History Study Lessons ~ Follett X

Study Lessons in map reading - Follett
Introduction to Geography - Holt, Rinehart

American History - Holt, Rinehart
- History of our United States - Warp X
Our United States -~ Steck-Vaughn :

My Country - Steck-~Vaughn
Life in the Americas -~ Steck-Vaughn

Nebraska is my home®*

Social Problems

Negro History®

Local, county, state government

Map Skills
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TABLE 2.2.3.3 (Continued)

- Repeated in 1970 by

Materials - Quantity of Staff
Only 1 2 = 4 5 or more
MATHEMATICS
Figure it out, Books 1 & 2 - Follett X
Making Progress in Arithmetic - Warp ' X

Arithmetic - Holt, Rinehart

Arithmetic, Books 1 - 4 = Cambridge X
Arithmetic that we need - Richards

Basic Numbers & Money (Mott) ~ Allied X
Education Council

Guidebook to Mathematics - Economy Co. X

Stein refresher math (Fundamentals of Math) = X
Mlyn & Bacon

Programmed Math for Adults, Books 1 - 13 ' X
(Sullivan) = McGraw-Hill

Money Makes Sense - Fearon ' X
Using Dollars and Sense = Fearon X

Working with numbers - Steck-Vaughn X

Basic Essentials of Mathematics - X
Steck=Vaughn

Making Math Plain - McCormic-Mathers
Structure of Algebra

Using Algetrra*
Modern Math for Parents*®

"Your Paycheck"*

Teacher prepared materials
Diagnostic Tests
New Applied Math®

gy
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TABLE 3.2.3.3 (Continued)

Materials

Repeated in 1970 by
Quantity of Staff

Only 1

2 = 4

5 or more

MATH (Cont'¢)
Learning to use arithmetic¥

Essentials of Modern Math*
Using Math in everyday life¥*

Making progress in arithmetic*
Seeing through arithmetic¥®

Winston Math series®

ENGLISH AS A SECOND LANGUAGE

Vocabulary in Context - University of
Michigan Press

English pronunciation - University of
Michigan Press

American English Series - Heath & Co.

English 900 -~ Macmillan
Practical Conversations 1i: ~ ~ negents

Reading for a purpose - Follett

Audio~Lingual English*

Simplified readers for Spanish speaking
people*

Spanish workbook in everyday language*
Medical guide in Spanish¥*

Spanish=-English conversation®

Basic goals in Spanish*
Puerto Rican guide for beginners#*

Read to Learn ~ Steck-Vaughn
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TABLE 3.2.3.3 (Continued)

Repeated in 1970 by
Materials Quantity of Staff

Only 1 2 - 4 5 or more

SCIENCE

Basic Science for Living, Books 1 & 2 - X
Steck~Vaughn

CONSUMER EDUCATION

Where does the money go? - Steck-Vaughn
You and your money - Steck~-Vaughn

Budgets

Credit Buying
Understanding Taxes

Your income tax - Studig

Social Security -~ Federal publications
How to be a wise consuner -~ Oxford

New fabrics, new clothes and you -
Steck-Vaughn

The care we give our clothes - Steck-Vaughn

Various Extension and USDA bulletins | X

LIVING SKILLS
What job for me? - McGraw-Hill
Home & family living - Steck-Vaughn®
New Rochester Occupational*®

Voting information
Driver's Education

Vocational Reading Series - Follett

Note?

*~-Ttems not listed in the suppliers and book company lists but were reported
by local programs.
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Since the total guantity of reported materials for the two years is
about 260 items, and since TABLE 3.2.3.3 indicates the 1969 materials that
were used in 1970, another lengthy list of 1970 materials will be avoided.
However, two general categories will be included in TABLE 3.2.3.4: 1) those
materials listed in 1970 for the first time by two or more staff personnel,

and 2) those materials in thekexpanding areas.

TABLE 3.2.3.4
Materials (1970)
(Reported for first time by two or more staff or
reported in one of the areas of increased emphasis,
denoted by (*). Bracketed entries may or may not
refer to the same material since all such entries
could not be,located in an index or catalog.

READING/L ANGUAGE ARTS

Reading for Understanding ~ SRA
RFU Reading Cards - SRA

Streemlined English, Laubach - New Reader's Press
New Streamlined English Series

GO Books AA, CA (EDL Materials)

Adult Reader - Steck=Vaughn
Adult Reader, Robertson

Phonetics Skill Text
Phonics Skill Text
New Phonics Skill Text

Basic English Review .
Rapid Review of English Grammar, Praninskes - Prentice-~Hall

Language Power, Laubach

Spelling 1500: A Program - Hook, Harcourt, Brace and World

We Talk, Spell and Write = Scott Fbresmaﬁ -
Correctness ahd Effectiveness of Expressioh (a practice GED subtest)
Basic Skills in Grammar —'Cambridge

Work-A-Text in English - Cambridge,k
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TABLE 3.2.3./ (Continued)
READING/LANGUAGE ARTS (Cont!'d)
Spelling - Cambridge
Reading Readiness ~ Sullivan

Guidebook to Better Reading (Series), Rambeau - Educational Guidelines Co.
(Economy Co.)

Spelling Growth

ENGLISH AS A SECOND LANGUAGE

The Magnetic Patterns of the English Language

English Language Skills
Learning our Languare - Steck-Vaughn
MATH

Steps to Math - Steck-=Vaughn
SCIENCE*
Exploring Our World ~ Warp

Scientific Living Today = Steck=Vaughn

This Earth of Ours - Steck-~Vaughn

Learning to Use Science - Steck-Vaughn
Biology, The Science of Life - Steck~Vaughn
Basic Science Books -~ Steck=Vaughn

Natural Science = Cowles

Unit Review of General Science
General Science Series ~ Follett
Basic Science - GED Handbook
Readers Digest Sciencé

INDUSTRIAL AND SECRETARTAL ARTS*
Gregg Typing - McGraw

Twentieth Century Typewriting - SW Publications
Stenoscript A-B-C Shorthand

Automechanics, Glen - Bennet & Co.
Woodwork in Industry -~ Fine

Modern Welding - Goodheart
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TABLE 3.2.3.Z4 (Continued )

GED*
GED Preparation Series -~ Cambridge
High School Equivalency Tests - Simon & Schuster
GED Preliminary Practice - ARCO
Preparation for High School Equivalency - Cowles
GENERAL
Advanced General Education Program - U.S. Dept. of Labor - Job Corps
Made Simple Self-Teaching Encyclopedia
Introduction to the Dictionary (transparencies)
Introduction to the Encyclopedia (transparencies)

Cyclo Teacher

It is interesting to note that 71% of the directors favor a state wide %
committee to identify materials. Their arguments for such a procedure were: |
need for unifommity, variety of available matefials too great for persohal j
review with no guidelines and without considerable cost of time. Those
who oppose such an approach (29%) argue that standardized materials are not
compatible with varying student needs. Standardizing materials, so those
opposing suggest, is not the answer. However, the vafiébility.of materials

is overwhelming. The data does not indicate if this variabiliﬁy is a function

of student needs or is a function of the lack of standardized guidelinéé.

It is suggested that a state wide committee cbuld develop criteria, guidelines,
and/or a selection process which could assist local directérs in material
selection., Such a committee need not actually make material selections nor

standardize the materials.
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Le On=Site Visits

In an effort to supplement the questicnnaire data, some on-site visits
were made. The specific concerns of these visits especial’y relate to the
topics of Section III B which have been discussed up to this point. First,
the limitations of this effort must be recogniged. The sample was small
(12 classes in 2 programs), time was minimal (10-60 minutes per class visit,
only two classes revisitea), the students were not necessarily typical of the
state average (all were urban residents), and finally, meny of the recorded
observations were necessarily subjective.

However, much information can be derived by personal visits that
cannot be acquired by a questionnaire. Visits included observations of
the following: the physical components, arrangement, and appearance of the
classroomj student-student and teacher-student interaction; and the teaching
methods utilized.

Class locations included junior high and elementary schools (4),

a church, a public library, a center for the Concentrated_Employment Program,
the Child Saving Institute (for unwed mothers), @ waste water treatment plant,
and an Encore office (an organization for the mentally retarded). Mc:* ~
these locations were bagically residential areas or were bound on one side

by residences and on the other by business districts. The waste water

plant was in an isolated, open area. One building was a renovated old home;
all others had a rather pleasant external appgafance. Parking was generaily
adequate with only 3 locations limited to stireet-only ﬁarking.

Internal classroom appearances were varied. Some were "bright" and
neatly arranged (unused equipment and supplies neatly stored or displayed),
others were stark, and others wé}e "junky" with a cluttered appearance

created by materials, equipment, etc. which were not relevant to the class in
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session. In several classrooms there were educationally related objects of
a general nature including maps, globes, bookcases and small libraries,
encyclopedias, dictionaries, text and reading books, calendars, etc.;

a few had items of art, occupational related bulletin boards, and numerous
equipments which did not relate, pre se, to the class; a few had none of
these things.

Most classrooms fell within the "comfortable" zone of temperature and
ventilation. All classrooms seemed to be sufficiently isolated from external
noises.

Most classrooms were adequate in size I'or the number of students
although a few were overcrowded, one seriously. In only one classroom was
there observed the traditional "desk=-chairs in a row" organization. One
classroom had tables in rows with all students facing the front of the room.
A1l other physical organizations constituted some degree of face-to-face
grouping, such as sitting around separated tables, tables in a "U" formation,
etc. In no case was the furniture child-sized, although in ~ & jun’ -
school the furniture was not quite standard adult size.

The academic organization of the classes included 1) English as a
second language, 2) advanced math, 3) advanced studies excluding math, 4)
multiple subjects at mmltiple levels, and 5) a completely individualized

situation resembling a tutorial service.

The structure of the classes varied. In some there were scheduled
breaks, and‘in some cases‘smoking, coffee, etc. were permitted only during
breaks. The other extreme was also observed., Students exercised complete
freedom to smoke, drink coffee, exit and re-enter, and move about in the

classroom,

. .
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There were three basic patterns of interaction represented by these
classes. In one the teacher, or tutor, was aﬁailable at a designated
location at designated times. Students came individually, having studied
at home, to seek aide with a specific problem, to receive homework, to take
testé, and/or to receive a new assignment. Teacher-student interaction was
one-to-one.

A second basic interaction pattern, and the one most often observed,
but which seemed a bit sterile, was one of limited student;student or
student~teacher interaction. Each student engaged in "independent" study
with occasional trips to a "fixed" (location wise) teacher for a private
gquestion or with occasional trips by the teacher for private conversation
with a student. On one occasion this independent study was followed by
a class discussion of the common content of the independent study.

A third interaction pattern involved great student-student and
student~teacher .nteractions. Students, in pairs or threes, (which could
change with the problem at hand), worked together. There were continuous
and multiple side conversations in moderately hushed tones. The teacher was
never stationary but rather was consistently moving from student to stﬁdent.
"Private" conversations were frequently Openiy audible, especially between
teacher and student.

The most striking impressioh of these visits was the differences

of affective environment between English-as-a-second-language classes and

most other classes. Members of the former were visibly enjoying themselves,

while members of the latter were generally solemn. One multiple-subject,

R MR T B R BT s A e
TR S B g S - 1. i

multiple-level class was observed to have the same emotional environment as
the English-second language classes. All the "happy" classes tended toward

the third interaction pattern described above., This suggests an extremely

'5:715
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interesting area for in-depth research. What is the relationship of the
"happiness" in a classroom to learning? Student turnover? Teaching methods?
Teacher personality? Student backgrounds?

Although the data from on-site visits are admittedly limited, there
does seem to be come contrast to previouély reported teaching methods.
Excluding the informal student-pair conversations, formal group (smsll or
large) discussions were not seen as often as might be implied by TABLE 3.2.3.1.
Excepting two uses of’ the blackboard, no use of audio-visuals was observed.
TAB. 3.2.3.1 presents an overwhelming utilization of individualized
instruction. Although individualization was observed, independent or
individual instruction was observed more often. That is, when all students
do the same lesson in the same workbook, at the same time, but independently,
ind! .’ alization is not occuring. When all students learn level I math,
using the same programmed text, even at indivicuel rates, individualization
is not occuring. When materials and assignments recognize the student's
level of accomplishment, his requirement for small or large incremental steps,
his need to be "proded'or left alone, his need for concreteneés veréus his
ability to handle abstractness, his neéd to move rapidly or slowly, etc.,
thep individualization is being approached. vAs a couple of respondenﬁs noted,
this is an extremely difficult but important task. This suggests that much
of the reported individualized instruction may not, in realify, be taking

place.
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5. Testing

o=

TABLE 3.1.1.713 illustrates the degree to which testing is a counselor
function. Teachers report that 71% of testing is administersd by teachers;
counselors administer 14% of the tests; and some tests are administered by
administrators, teacher-aides, students (selfftesting), and consultants.

As reported by directors, and similar to the 1970 report, there is a
great variation in policies dealing with retesting of students after initial
placement. Thirty-six percent reported that retesting was individualized or
dependent upon the student, his goals, progress, needs, previous schooling,
or the like. However, no criteria was given for any of these parameters.
Time intervals for retesting ranged from continuous to 6 months. Reports
also indicated retesting at the end of study units and at the end of the eighth
grade. Once again is seems appropriate to suggest standardized state-wide
guidelines %o ussist local programs in establishing testing policies. Such

guidelines shiould not pre-empt local policy.

I
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TABLE 3.2.5.2
Testing Devices for Initial Placement

1969 1970
Test - - -
(Number Directors) (% Responding Directors)
Follett ~ Student Survey lkorm A & B 3 25
ARLE I & II Placement Guide Allied 2 17
Education Council
Spache - Diagnostic Reading Scales X 0
Dolch - Basic Sight Words
Nelson - Reading Inventory 5
B.R.L. Placement Tests X ;
Gray Oral Reading Inventory
Mott Placement
Scott Foresman Survey Test X %
Gates - Mag Ginitie Test i
Sullivan Associates Piacement Tests 4 é
California Achievement Test X 25 ;
Stanford Achievement Test X 17 i
Math — Porter -~ 100 problems ¥ 0
' ABE Teacher Development Math Placement A 25 %
Cambridge Diagnostic - g8 :
S.R.A. - 8
Jobs Corps Placement Test - ;
Various -
Instructors Evaluation, Teacher made X
tests
None | X 17
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TABLE 3.2.5.3
Testing Devices After 150 Hours Classwork
(percent administrator responses)

Test 1969 1970
Dolch Sight Word Test X 0
Gray Oral Inventory ' X 0
Mott Fxercises for Level Placement X 0
Follett X 11
Stanford Achievement Test X 22
California Aclhievement Test X 56 -
ABLE Levels I & II X 11
Intermediate Level Iowa Test of Educational Development X 0
Different batteries of original tests X -0
Diagnostic Test for Math & Reading X 0
Criteria from GED tests X 22
Test & Study Unit Tests X - R2
Teacher Prepared Tests ‘ X L
Eighth Grade Test - k|
Do Not Know What is Available X _ . 0

Seventy-eight pércent of the teacherslrepbrted the use of standardized
tests in theAdetermination of student level éhd/or progress. The purposes
reported for the test devices listed in‘TABLE'B;Z.S;A'aré vafiéd;' Mbst of the
tests were reported as used fo; the three purposeé of placement, achievement,

and diagnosis.
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TABLE 3.2.5.4
Testing Devices Reported by Teachers & Counselors

1969 1970
Test (Frequently Mentioned) (Percent Respondents)
ABLE 7 15
Text, material provided test 5 13
Mott Placement 4o , 4
ABE Student Survey VA R4
Sullivan Progress/Placement Test
Gates Reading Survey 3
Stanford Achievement Test 3 16
Dolch Vocabulary Test 5 0
California Achievement Test 2 27
Math Placement 2 P
Dolch Basic Word Check 2 5
Spache Diagnostic Reading Scales 1 7
McCollough Word Analysis 1
GED & GED Prep - Cowles -
Adv. Gen. Educ. Program | - 4
ARCO Tutor Test -
Cambridge Tests _ -
Nelson Reading Test | - 2
Eighth Grade Test-Standford, Harcourt = 4
& Brace

Teacher made and miscellaneous - 7
Other tests, mentioned only once in | X

1969 and none in 1970
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6. Coungelin

Since separation of the counselor role and the counseling program is
somewhat arbitrary, a review of TABLE 3.1.1.13, "Counselor Activities", may
be useful before proceding.

In terms of the frequency of individual student counseling, 40% of the
counselors reported their counseling tb be on a continuous basié, 0% counsel
upon student request, and 20% reported each of the following circumstances:
student is counseled once, upon entry into tl: program; student is counseled
once or twice a year plus special problem: and each student who drops out
is ii.terviewed at least once.

Counselors did not choose to share to any great extent their most successful
methods of coﬁhseling. It is assumed that counselors perceive their methods
to be either 1) so commonly known that they didn't know what the questionnaire

really wanted, or 2) so complex that they can't be explained in a question-

naire response. Nonetheless, one counselor reported success with in—deﬁth
counseling. It was also suggested that the most effectite counseling occurs
via 1) the display of enthusiasm for the program and 2) the excellence of
instructors.

Counselors reported their program's student follow-up program to include

the following features:

(a) Assist teacher in obtaining student dropout information (€0% of
the counselors)

(b) Assist the student feedback on need fulfillment by the progre™ (60%)
(c) Assist students to obtain jobs (40%) ‘

(d) Assist in assessing realism of student goals (40%)

(e) Determination of student contlnuatlon through GED after level III

completion (20%) -
Two counselors knew the percentage of post level III students who had
enrolled in GED. The dichotomous results of 90% in one case and 0% in the

other are interesting. ‘Forty percent of the counselors maintain a follow-up

i B8R
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file on all ex-students, 60% do not. Two counselors reported students who
continued their education into college, one reported students who continued
in clerical and bookkeeping training, two reported students who continued
in their present employment and two reported students who sov~ht new
employment after ABE. Employments reported included hay mills. production | |
(assemblv line), and construction. (This information is supplementsd by ‘ata

in section III D, "Factors Relating to Student Needs".)
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7. R iting & Public Relgti

Local programs direct their public relations primarily toward 1) other
agencies and organizationé that might in turn influence potential student-
(38% of responding directors), 2) potential students themselves (31%), and
3) the general public (15%) . Methods used in public relations include:
newspaper (5.%); personal contact and oral communications both formal and
informal by staff and students (46%); radio, TV and unspecified news media

(46%); letters; and fliers in businesses, schools, and agencies.

TABLE 3.2.7.1
Methods of Recruiting

1969 1970
Meth _ (rank-order) (rank-order,
ethods weighted & normalized)
Admin, Admin. Counselor
Students 1 1.2 1
Recruiter 2 1.7 2.8
Personal contacts of staff 3 1 , -
Newspaper . ' 4 1.7 1.9
Public agencies, and Community gatherings - 3.2 2.3
Fliers - - 3,2 2.5

Ninety-two percent of the sampled students who responded had told

others about ABE classes, 8% had not.
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TABLE 3.2.7.2
How Students Learn About Training Opportunities Like ABE
(percent responding students)

Medium 1969 1970
Friends, neighbors 55 56 :
Newspapers 33 | 39 lg
Television 14 11 :
Radio 3 11 :
Public & Community Agencies & Organizations 6 3 %
Other 3 3

TABLE 3.2.7.3
How Students Learned of ABE Snecifically
(percent responding students)

Medium 1969 1970
Family, Friend, neighbor 57 54
School Official 18 10
Newspaper 10 - R4
Welfare Office 5 5
Church 5 1
Other agencies | 3 10
Other 2 3

85
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As reported by local directors, the state director appears to be flexible
and seems to individualiz® nis consultation. Director (state)-to-director
(local) contact was reported by 40% of the local directors, 30% report -d
state directdr interaction at all staff levels, and one program reported
state director interaction with all personnel including students. Forty
percent of the directors reported the state director to be available as
needed and requested, although'one director reported the need for more than
the average 2 visits per year. The annual workshop for supervisors and
directors, teacher seminars, and in-service sessions are functions supported
by the state director. The reported consultative content ranged from single
primary areas such as finance and reports to special local problems or "most
program phases", One director reported that the state director generally
provided leadership, ideas, and guidance.

Seventy percent of the responding directors reported the state office
as a basic source of information concerning innovations, reseafch, etc.,
of ABE. .Meetinés and conversations with other directors and related
professionals were basic sources of such inforﬁation for 60%. Sixty percent
reported professional literature. Publications and/or publishing agencies
include the National Association of Public Continuing and Adult Education,
Washington Newsletter on Adult & Basic Education, The Community School and
its Adminiétration, Adult Leadership, Adult Education,News, Adult Education
Journal, and Central Manpower Inétitute for Development ofvStaff. One
director reported no source of this type information, and four who returned the
questionnaires, did not respond to this item.

As to the consultation given local staff by local directors, the most

frequent responses (45% of the responding directors) were rather general, such

86
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as staff meetings, mutual cooperation at problem solutions, interaction

of all staff on all phases, etc. Formalized inservice training was the
consultive medium of one director. Informal inservices, such as director
visiting classrooms, person-to-person, and as requested by staff, were
reported by 27% of the directors. One director indicated that he attempted

to provide leadership, ideas, and guidance; another provided direction for all
staff toward effective adult learning., More specifically reported consultive
content includes recruitment and evaluation and curriculum needs. One of

the 11 responding director indicated he had little time for consulting his
staff.

Eighty-two percent of the responding directors reported the use of
in-service sessions, workshops, seminars, and/or orientations. The frequency
of this training ranged from once-a-year to bimonthly. The average quantity
of training sessions per year, for those programs having such sessions, is
three. Some of these training sessions are local, some are area (combined
programs). One director reported professional”meetings as a primafy‘source
of staff training}and four reported little or no staff training.

A though TABLE 3.1.71.711 suggests a substantiél increase since 1969 .in the
numbers of staff personnel having received some ABE training, Staff develop—-
ment doeé not appear to be extensive. Previously presented data suggests
some mitigating circumstances ahd/br explanatibns;"*First,'of course,_is the
relative number of new programs. The relatively limited time that directqrs
have and/or give to ABE could also be a factor. One important hint comes
from the criteria given for staff seélection with the most important being
1) personal characteristics andAZ) previous experience in education. These

-~

suggest that directors feel, to some degree, that persons who have the personal
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characteristics Lo teach adults or that persons who have successfully taught ;
children need little training for ABE. One exception to this rather negative
reaction to reported training, is the Panhandle area workshops. Area staff,

at all levels, refer to it as very productive.

AT I S
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C. STAFF PERCEIVED STRENGTHS AND WEAKNESSES
Reported program strengths were far too numerous to itemize. However,

a few broad categories were evident.

TABLE 3.3.0.1
Strengths of ABE Programs
(percent respondents)

(1970)
Strengths Teachers Teacher-Aides Counselors
Flexibility: materials, methods, 20 13 20
ideas, schedules, locations
Materials: adaptable, adequate, ample 22 - -

Attention given Students:
individualized instruction, staff- 22 42 ’ 20
student interactions, student-
student interactions

Fulfillment of Student Needs: practical
needs, personal growth, social 30 33 -
_development of minority groups

Student Motivation: regular aﬁtendance, _
interest during class, motivation 28 17 -
to continue education '

Staffs director, staff enthusiasm ‘
“and background, administration- 2L 17 60
staff interactions

89
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TABLE 3.3.0.2
Greatest Problems Expected by Teachers & Teacher-~Aides
(rank-ordered, weighted and normalized)

Teacher Tegzher-Aide

Divergent student abilities and backgrounds 1 1
Shortage of materials, equipment and Rsly 2,5

teacher-aides
Maintaining interest, commitment 2.1 2.9
Communications with students ’ 2.8 3.0
Not enough time . 1.8 2.6
Too many records | 2.7 3,6
Absenteeism due to transportation _ 1.4 1,9

and work'

Other problems reported include disorganized administration, lack of
spéce and staff, inability of some students to pay book and testing fees, and
too many questionnaires.

A‘couple of directors also noted the questionnaire used in this‘study as
one of their major problems. (Several other indirectly indicated»Such

hostility towards the questionnaireg) Mdre important,_hbwever,Ais that almost

40% of the directors report recruitment and retentionvof Studénts.és»their

major problem. The need of funds was listed by 31% of the directors and lack
of time is a primary concern of 15%. ‘Local‘supervisionand‘s§heduling classés
to fit the many schedules of students were also reported as major problems.

It is interesting that many items reported as a program weakness were
also reported as a sirength, and-vice versa. Especially interesting is the
occurance of "materials" and "student motiﬁapion" as major categories of

strength and of weakness.
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TABLE 3.3.0.3
Weaknesses of ABE Programs
(percentage of respondents)

(1970)

Weakness | . Teache>rs Teacher-Aides Counselors

Student interest & motivation, 31 29 40
recruitment and reaching too few

Inadequate materials 29 14 -
Time: infrequert meetings, too much

material in too little time, time 19 29 -
to individualize, preparation time

Curriculum: too strict; need for
classes in homemaking, health,

living skills, consumer education; 6 5 -
need special class for students
under 20

Administration: salary disparity
between teacher and aides, poor
coordination with other agencies, 8 10 -
poor local administration, too
many bosses and unclear duties,
too much paper work

One teacher and one teacher-aide reported that 1nd1V1duallzed teachlng
is a program weakness. They did not specify whether it is the philosophy
or the implementation which is the weakness. A second aidevsuggested the

latter by reporting inadequate staff (quantity) for individualization. One

counselor 1dent1f1ed the 1mp1ementatlon of an 1nd1v1duallzed program as a

weakness. (Some of those reSponses summarlzed w1th1n the "tlme" category,
also»related to the lack of time forﬂindividualization.) Given the3reoognized
§1fficulty of individualization and the extent 'ofaindi'vid.ualilzationv reporte_d
in section IIT B 3, it is surprising that so;few respohses dealt with the

subject. As previously suggested, this could be due to less actual individual-

- ization than reported.

Also of worthwhile interest is the nature of the classes found lacking.
(TABLES 3.3.0.3 and 3.3.0.4 indicate a need for classes in practical, day-to-day
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living information.) Two other interesting weaknesses reported by one program
each were lack of community support (see Section IV) and the size of the task.
Proposed improvements were as numerous and varied as there were
respondents, Summarization is impossible, TABLE 3,3.0.4 list abbreviated
forms of the ideas reported with the number of responders to a broad category

indicated in parentheses.

TABLE 3.3.0.4
Proposed Improvements

Program (19)
Classes in social living/living skills, classes in homemaking, more
practical arts, more directly applicable knowledge, group sessions for
living skills and consumer education, more classrooms, classrooms closer
to home area of students, establish two class levels - elementary and :
GED, more time, increase number and frequency of class meetings, longer i
period, more staff recruiting, more staff training, summer traineeships
and fellowship programs for staff, teachers' workshops for idea exchange,
use only "qualified" teachers - no aides (submitted by an aide), supplement
standardized test with judgement in the granting of diploma or eliminate
8th grade diploma, follcw Wyoming model for GED scores

More and Better Materials (14)
Standard achievement test for science and social studies, provide Encllsh-
second language materials, greater variety of materials, more aud10-v1sual
aids, improve publishing house response time, better use of available
equipment, better programmed materials

Teaching Methods & Student Motivation (13)
Create a scholastic contest, with awards, for those completing GED or ABE;
serialize subject matter (over weeks), emphasize accomplishments, generate
recognition of the need for home study, more freedom of method, more
rapport and concern for students, better motivating schemes, attendance
incentives, more individuelized teaching, use teacher prepared lesson plans,
do not begin & new class series with a test

Administration (6) :
Less forms and paper work, stronger/better organlzed adninistration, create
Student Advisory & Policy Committee, adjust teacher/teacher-aide salary
disparity, centralized instructional and hiring responsibilities, provide
staff with performance expectations.

More Money (3)
For social events, student stlpends for full time school

Miscellaneous (3)
Charge a small fee to dlstlngulsh ABE from charity, keep trying, continued |
staff dedication

: § oo
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D. FACTORS RELATING TO STUDENT NEEDS AND ATTITUDES TOWARD ABE
The division of student data into the two basic categories of
characteristics (section III A 2) and the present section was quite arbitrary.
Review of section III A 2, which was presented for descriptive purposes, will
contribute to an understanding of students' educational needs.
Most of section III has, to this point, described Nebraska's ABE Program

from the staff point of view. This section should be examined by the reader

for contrast.

TABLE 3.4.0.1A
Students!' Desires for Their Children
(percentage of respondents)

Education 1969 1970"
Less than High School 0 0
High School Diploma 19 33
Some College 17 29
- Bachelor Degree 47 23

Advanced Degree _ 17 15

Note:

*~No response by 19 (generally those with no
dependent children).

Thirty-seven percent of the students help their children with school-

homework. The remainder either do.not, have no children in school, or did

nots respond.
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TABLE 3.4.0.1B
Students' Desires for Their Children
(percentage of respondents)

Occupation 1969 1970*

Child's Decision - 21
Teacher X 20
Nurse X 7
Doctor ' X

Engineer
Lawyer X 4
Rancher/Farmer X 4
Secretary/Stenographer |
Minister/Missionary | - 3
Mechanic X 3
Electrician/Air Conditioning - 3
Technician

Navy - K
Housewife S - 3

Singer, artist, business, social

work, professgional, forestry, X 13
veterinary technician, interior '
decorator, accounting clerk

Note:

%~ No response by 22 (basically those with no
- dependent children). L |

TABLE 3.4.0.2
Self-Perceived Intelligence as Compared to ABE Classmates
(percent respondents)

1969 1970
Much more Intelligent 17 7
About the same ' 75 74
Less Intelligent 9 19
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TABLE 3.4.0.3
Period of ABE Involvement
(percent respondents)

Time 1969 1970
0O - 3 months 22 53
3 - 6 months 26 21
& - 9 months 10
9 - 12 months 7
1 year plus 35 14

TABLE 3.4.0.3 indicates an apparent shift, since 1969 towarz = reduced ﬁ

period of student involvement. The basic explanation for this skift is the
occuiance of new programs. Even so, there is no evidence that %z problem

of student retention is being solved. i

TABLE 3.4.0.4 i
Desired Education :
(percent respondents) 3
1969 1970
LEVEL DESIRED

4 -5 -y o %
5~8 | 12 15 %
Some high school 9 . 4 %
High school diploma o 43 57 o
Some college 35 20

PLANNED PROGRESS IN THIS PROGRAM
8th ? 37
GED N 68

Of those who plan to complete 8th grade and/or GED in the ABE program,

65% have discussed these plans with some staff member, (It:is interesting to

compare TABLE 3.4.0.4 with TABLE.3,4.0.1)
AT

I
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TABLE 3.4.0.5
Student Classes
(percent of sample)

(1970 only)
Last This Next
Class t uart ter

ABE, Level I, II, or III 4 15 5
GED 0 -5 3
Math | 25 42 22
English 16 33 20
Reading 14 23 13
Social Science (Including History) 2 11 7
Spelling 7 10 , 3
English as a second langauge 1
Science 3 8 9
Writing 2 4 2
Literature . . | 0 4 1
Phonics 1 2 : 1
Language | . 1 2 0
Budget | | | o 1 1 0
Health ' 0 1 0
Biology ' 0 1 0
Bookkeeping | 0 1 1
Typing 0 1 .
Sewing | 0 1 1
Don't know, None, No fesponse ’ 62 15 49
Nurses training | ” 0 0 ,
College 0 1

It was interesting to note the differences in the way students reported
their classes as compared to teachers (see Section III B 2), Students tended

Q to report a series of subject areas.
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TABLE 3.4.0.6
Perceived Benefits of ABE
(percent respondents)

Benefits 1969 1970
Personzl satisfaction .8 62
On-jot self-confidence 37 40
Meet requirements for better job 43 43
Job advancement 20 R4
Understand job application forms 10 19
Help in applying for a job 17 24
Read and write to improve my =arnings 38 35
OTHER

Understand English, have a good job, 3 8

help with children's lessons, clerical
experience, dietitian, help get college
- credits

Of those in the sample who responded, 45% believe ABE will help to
increase income; 40% think "maybe'; and 15% think not. 'The comparable 1969
figures were 60%, 28% and 8%. There has been merked negative shift over
the interVening year; Is this a result of the sample” the new students° new

programs? the economlcs of the times or confldence in ABE and/or education?

In comparing TABLE 3.4.0.6 with TABLE 3.4.0.7, it is suggested that the

latter is more useful as an indicater ofvstudent expectation ef ABE; - The
former tanle was based on data ffom a forced-choice question, the choices
being predominately job-related. TABLE 3.4.0.7 is derived from an epen—
ended guestion which produced a free~choice response. (Again in’TABLE 3.4.0.7,

vwe suc the increased emphasis on GED.)
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TABLE 3.4.0,7
Planned Accomplishments of Attending ABE
(percent respondents)

Speaking, English, spelling, vocabulary 13

Driving, sewing 2

Accomplishment 1969 1970
High School (GED) Diploma 17 41
Speak, read, write, improve English 43 27
Better job/Higher salary 27 26
General incrsase in knowledge, education 17 14
and understanding
Personal satisfaction/Self-betterment/ 7 9
Self-confidence
College preparation 5 6
Help family, community, etc. -
Specific skill (e.g., sewing)/ Specific - A
career preparation (e.g., nursing
TABLE 3.4.0.8
Perceived Areas of Greatest Progress
Area 1969 ... 1970
Reading - T 63
Writing | - 37 b
Arithmetic , . 53 59
Family Budget 8 6
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About two-thirds of the studer: sample are satisfied with the classes
being offered, or a= least had no sizgestions for additional classes. Of the
suggested classes, 63% were of =z "z:actical", "direct application" nature -
typing (23%), bookszeping (10%). home economics (8%), cooking (5%), knitting,
shop, wooderafts, =zccounting, budgeting, business, and (?) massaging. (Note
the rather high correlation with staff suggested additional classes, section
III C.) Other reguested classes include math (5%), social studies (5%),
foreign language (5%), philosophy. psychology, geography, science, English,
Indian history, history, literature, and compositioh.

There appears to be some confusion in the fact that only one-third of the
students suggesed new classes, yet two~thirds reported ways in which these
new classes would help. Nonetheless, of those responding, the following
categories were reported: better job and/or higher income (60%); personal
growth, curiosity (41%); homemaking, budgeting; child care,'familyr(AO%);v
community participation (31%); complete 8th grade, GED, high schéol diploma (24%).
When comparing this data with that of TABLE 3.4.0.7, we are,once again fgced
with an apparent discrepancy. And‘once again we must recognize,thé contribution
of different question forms (open—eﬁded versus foréed-choice).‘_inuthis case,
however, some speculation can be made in terms of the rélatiohshiﬁ:of student
goals to ABE. It is suggestedithat_thg context, férm, and wording'éf one
question generally elicited goals more diréctly reiated to parti@ipa%ioﬁfih
ABE, e.g., GED, while the conditions of thé second'questioﬁ elicitedﬁless

directly related goals, e.g., better jobs.

Eighty-five percent of the responding sample students like to attend
ABE classes "very much", 15% like it "some'", and none reported "not liking to

attead". (Such persons, it may be suggested, probably do not continue attendance.) |

ComdE
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TABLE 3.4.0.10
Perceptions of Classroom Treatment
(percent respondents)

Treatment 1969 1970
As an adult 86 92
As a High School Student 10 5
As a Graduate Student 2 3

Other

TABLE 3.4.C.11
Perceived Adequacy of Materials
(percent respondents)

Degree of Adequacy 1969 1970
Very interesting 95 91
Rather simple, more for children 2 5
Not appropriate | VA 6

: - TABLE 3.4.0.12
Anticipated Feelings Should ABE Discontinue

Feeling 1969 1970
Not much concern 3 0
Rather concerned 15 28
Very unhappy - 82 72
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It should be remembered that the percepticns and attitudes toward ABE
reported in the latter part of this section are those of students who are
gaining enough satisfaction to be in it. Adult educators must be very careful
not to design programs nor to perpetuate programs on the sole basis of
information gained from participants. To do so, may ensure continued partic-
ipation of present participants and those of a similar background. However,
it is those who stay only briefly and those who never come at all who hold
the key to having Adult Basic Education serve "those who need it most"., This,

of course, suggests research of great proportions.

:
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IV. COMMUNITY AWARENESS

A. INTRODUCTION

The purpose of this section of the study is to ascertain the degree of
awareness about the local Adult Basic Education program among various community
members. This survey will help to identify those sections of the community -
which possess scant knowledge of their community.Adult Basic Education.
With these groups identified, promotional efforts could be initiated in an
attempt to offer these "target areas" a greater familiarization of the

purposes and goals of the local Adult Basic Education programs.

B, MECHANICS OF SURVEY

The criterion for selecting the survey sample was determined by the
individual's profession in his/her community. Any profession which might
involve itself with potential ABE students was included. Six categories
of respondents were established to offer greater definition to the sgmple.
The categories are: 1) Judges, probation officers, parcle officers, police-
men and sheriffs, city énd county attornies; 2) Public health 6fficials
and workers, welfare officials and workers, state employment agency directors
and counselors, local government officials; 3) Clergymen, Salvation Army
-directors; 4) Cooperative extension agents; 5) Local émployers wﬁovmight
employ those of a low education level, Goodwill Industries directorsf
6) Head librarians, radio and television station program directors, newspaper
editors, local civic organizations.

Once the categories had been determined, names and addresses were

obtained from the Yellow Pages section of teiephone directories whose

-subscription area contained an Adult Basic Education program. In addition to
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the questionnaire and a stamped, pre-addressed return envelope, a letter

of introduction explaining why the recipient was chosen was also included.

In several cases, multiple survey packets were mailed to directors of programs.
The directors received an additional letter asking them to randomly distribute
the questionnaires among their staff members to provide a "rep;gsentative"

sample. Five hundred sixty-one questionnaires were mailed, three hundred

fiity-seven or 6/ psrcent were returned.

C. DATA

The following pages tabulate, by community, the obtained data.
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Summary

There is no criteria for using the data to judge community awareness
versus community non-awareness. However, some simple ratic analysis reveals
that not all communities are equally aware of their Adult Basic Education
programs. For example, the ratio of persons who have versus those who have
not heard of their local programs is less than 3:1 in three communities,
and greater than 15:1 in five communities. The ratio of persons having
""good" versus those having "indifferent" or "bad" feelings is equal to or
less than 4:1 in two communities and greater than 15:1 in four communities.
The ratio of persons having visited an Adult Basic Education class versus
those who have not is greater than 1:2 in five communities, less than 1:10
in three. In three communities the ratio of persons knowing an Adult Basic
Education teacher is greater than 3:1, less than 1:1 in seven communities, i
and less than 1:2 in three communities. In four communities the ratio of
persons knowing an Adult Basic Education student is greater than 2:1, less

than 1:1 in eight communities, and less than 1:2 in two communities. The

ratio of persons having encouraged Adult Basic Education enrollment is E
greater than 2:1 in two communities and less than 1:1 in five communities.
To the extent that such analysis illustrates public awareness, or effectiveness
of Adult Basic Education public relations, four communities - Alliance, %
Cozad, Lexington, and Scottsbluff - appear to have most public awareness. i
Hastings, Norfolk, and Omaha appear to have the least. (No judgement of
good or bad is infended; only comparative or relative positions gs_determineq
Ll i i utli can be reported.
Two variables of potential explanations come to mind. Public awareness

might be expected to vary inversely with population (which reflects the
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magnitude of the PR task) or to vary proportionately with Aault Basic
Education funding (which reflects capability of performing the PR task).
However, neither of these relationships are supported by the data. Analysis
involving interaction of these two variables has not been done but might
be revealing.
The last page of TABLE 4.0.0.71 presents a more eacsily seen compariscn
of respondent categories. Two categories - (2) public health, welfare
and employment, and government, and (4) cooperative extension agents -
responded more positively than the others. Categories (1) judicial and
law enforcement and (3) church/Salvation Army - responded least positively.
Finally, the most negatively answered question was that concerning
class visitation. Approximately four of five respondents have never
visited an Adult Basic Education class. This, in addition to the respondent
categories showing least awareness, may suggest public relations efforts

for local programs.

D. RESPONDENT COMMENTS

Several questionnaires were returned with comments written by the
respondents. Many of the responses, those offering suggestions for broadening
an existing Adult Basic Education program, infer that a definite division
betweén Adult Basic Education and Adult Education does .ot exist in fhe
‘minds of the respondents. Some of the comments appearing on the questionnaires
follow. They are grouped into these categories: 1) Recent activities,

2) Future personal planning, 3) Suggestions and 4) Praise.

Recent Activities

From a braodcasting company: '"We have done radio and television programs

on Adult Basic Education." Several industrial firms would like to pass

Q CE e el
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~

literature to their employees describing the Adult Basic Education program in
their area. A Presbyterian Church is placing Adult Basic Education literature
on its information tables. The manager of Manpower Utilization and Training
of an urban hospital says, "We are starting a tuition assistance program for
our employees and would appreciate any information you can give us". A

mayor said, '"We encourage all city employees who can, to enroll".

Future Persongl Planning

Two pastors, both new to thelr area, sald they would encourage people |
to take advantage of the opportunity., A newspaper plans to encourage adults
to enroll through editorials. A policeman said, "But (I) plan to enrcll if
I get the chance", A librarian said, "We in the library are working with a
talking book program for those who need this service". Another librarien §

said she would be "very willing to push this program".

.ouggestions
The president of a radio station éuggested, "We need more Adult Education - !
not just for dropouts, but (also) for the employed and businessmen". A
judge woﬁld like to see a program developed for jail inmates, A staff
member of the Division of Employment noted knowledge of "Several adults

(that) would ‘be interested in Adult Basic Education up to Grade 12, not

Grade 9".

Prgigg

Even though the response rate to question 4 (feelings about the program)

was significantly lower for all categories than other questions, a high
A .
percentage of respondents had "good" feelings about the Adult Basic Education

program. A businessman saild the Adult Basic Education director there

15

b
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(Columbus) was doing a very good job., He also proposed the assistance of the
local Chamber of Commerce. An elected official of Scottsbluff said, "I
think the program is excellent, (for) those who have neglected their further
education or through circumstances beyond their control such as lack of finances,
have not been able to properly equip and better themselves, this provides
that opportunity".

In concluding this report, comments from an employment couﬂselor in
the Omaha Concentrated Employment Program and a Scottsbluff law enforcement
official, respectively, seem appropriate.

" eool believe Adult Basic Education programs are of great
benefit to the individual, employers, and the community in
general. In many cases they would enable the individual to

obtain employment which would otherwise be closed to him.,..."

", ...I want you to know how I feel towards the many efforts

you people have put forth i: lping us. We in law enforcement
are thankful for what you have done....thank you for a ggod
job well done."

- ':Q;S' 4
. PN
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Appendix A
EVALUATION STUDY FOR
BASIC ADULT EDUCATION PROGRAMS

IN NEBRASKA

State Level
A. State Organization and Staff

1. Explain briefly the organizational structure and relative standing of
the A.B.E. program within the State Department of Education.

2. Number of staff. (State Office)

Full-time 1969 1970
Professional
_Clerical
Other
Part-time
Professional
_Clerical
Other

3. Qualifications of state staff. (If different from qualifications required,
please explain.)

Professional Staff
Clerical Staff
Other Staff
“4. Are all employees covered by the State Merit System?

t

Yes - No

Do yot1 have a great amount of staff turnover? Yes —_

Fxplain special problems involved, if any.
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5. Explain the working relationships with state, fiscal, budget and
auditing personnel.

Discuss problems encountered, if any.
6. Explain working reiationships with other agencies.
a. Internal--~Advisory groups
1. Who are they?
2. How are they selected?
3. How many meetings are held?
Lo Do they serve the A.B.E. program well?
5. Do you have suggestions for improvement?
--~Other internal groups--
' / b. Extermal agencies and groups=--CAMPS
--State Health Pfograms
-~Others
Do you have suggestions oy improvements in this area?
7. State staff, adequacy, training, etc.
a. Do you have adequate staff?
j. Suggestions for staffing and problems you have encountered.
b. Training program now in use for state staff.

Describe in=-service training programs now used and/or other
training programs if used.

c. Are job descriptions and qualifications specified for each staff
member? (Are qualifications based on educational background
and experience?)

d. Are salary schedules used? Can they be altered by the State
' Director if necessary? " Explain problems if necessary.

e. Do you hold staff meetings?
What kind?
How often?

Who is responsible?

118




B. Cost of Operations

1. Total funds available to State of Nebraska for A.B.E. programs.

1969 1970

Federal Funds

State Fundg

Local Fun if icab

Total |

2. a. Total funds provided for local programs.

o. of Fuéggg *F of No. of Funds IV*% of
Bxograms | Allocated| Total | Programs | Allocated. . Total !
Federal
State S
Local
QOther

*PerCent of allocation of each individual program

b. Total funds provided for the State Office Expenditures.

1969 1970

P T Pun

State Fun

| Loc n 'f A icab

Total
3. What controls over funds are used? (Both State and local)

4. Can funds be reallocated? Explain procedure used.
a. ©State level
b. Local level

Discuss problems if any.
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C. Program Personnel and Services Poovided

1. Students enrolled in A.B.E. programs recorded by State office.

Level 1069 1970
Grade 1 = 3
Grade 3 = 6
Grade 7 = 8 ’
Fnglish .. a foreign ianguage
Total

2. Number of local programs.

1969 1970
Enroll-} Funds Enroll- Funds
Name of Program ment Allo- ment Allo-
cated cated
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3. Directors, teachers and other staff involved in local programs.

1069 . 1970
Full- |Part- | Full- [Part-
. time time time time

Directors

Supervisors if director
is not superviging

Teachers
-Recruiters
Coungelors

Others, list:

h

L. Mow is the target population (prospective students) determined?

Per cent of target population enrolled in the A.B.E. program’
in Nebraska (site method determined) '

Level 1969 1970

1=23

4L =06
7=23

5, How are priorities determined for allocation of funds for local programs?
a. How are funds allocated?
b. Who determines priorities?
6. What kinds of consultative service does the State office provide?
a. What kind?
b. How often? -
c. Days per month spent wi*" local staff?

d. Who is responsible?
o PR
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7., Training programs for leocal staff.

a., What has been done?

b. How often has this been done?

c. JSuggestions for local training programs for the future.
8. Curriculum development assistance.

a. Has assistance been provided to local programs?

b. What king?

c. How do you keep curvant?

d. Is there any feed-back from local programs?
9. Facilities and equipment for State Office.

a. Are facilities and equipment adequate in the State office?

b. What is the procedure for procurement?
(Suggestions and problems, if any)

D. Public Relations
1. How do you keep program supervisors informed about:
a. New ideas:
b. Changes in program policy:
c. Methods:
d. Research results:
e. BEte.:

2. How do you keep the public informed about program, availability, results,
etce.

a. New medié, ete.
E. Evaluation
1. What is the strongest part of the A.B.E. program in Nebraska?
2. What is the weakest part of the program?

3. What research and evaluation has been completed by the State Department?

A .
“ Lt »
e
Tt
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Appendix B

The University of Nebraska
Department of Adult and Continuing Education
105 University High School
Lincoln, Nebraska 68508

February 1, 1971

Directcr.-of Adult Basic Education:

The University of Nebraska Department of Adult and Continuing Educ-*ion, in
behalf of the State Department of Adult Basic Education, is repeai - &
survey which wag conducted last yesr. This repetition is necessary .. up-
date the data obtained previously sad to facilitate an on-going evaluaticn
of our State program.

The enclosed package includes questionnaries for you, your staff (teacher

and teacher aides, and counselor), and your students. Stamped, self-addressed
envelopes are attached for use by staff personnal.

We request that you disseminate these queationnaires to the appropriate
persons, explaining that all information will be confidential. Further,

we ask that you assist us in maintaining this confidence. The student
questionnaries should be disseminated via teachers and/or counselors at

a time and place suitable for assisting the student to respond.

Staff personnel will, of course, return their responses directly to us via
the attached envelopes. Collect the student responses and mail them directly
to us as a package.

Please encourage and plan for all responses to be returned by March 30.

This information will be compiled and published in summary form. We expect
this publication to be of value to you and your program.

We are dependent upon your cooperation. Thus we solicit your assistance
and will appreciate your efforts in this matter.

Sincerely,
il 7
William C. Majure
WCii:syb

Encl..

123
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EVALUATION OF BASIC ADULT EDUCATION

STATE OF NEBRASKA

Local Director or Supervisor Questionnaire
(Use back of page if additional space is needed)

Personal Data

1. Name of sponsoring organization (school or business)

Address Zip Code

2, Directors name (person in charge of supervision of program)

Name

Address ip Code

Telephone No.

3. Sex: Male Female

4. Date of Birth
(month) (day) (year)

5. No. of years of emplcyment in education prior to your work with A.B.E,

Kin: =& Work Years Experience

6. Educational background

Schools or colleges attended Degree(s) earned Year Major

7. How long have you been supervising A.B.E. program{s)

Years Months

S A24

[
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8. List previous experience you had before your work with A.B.E.

Type of work Years Place

9. Have you had an opportunity for special A.B.E. training?

Yes No (If yest please explain type and when)

10. 1Is your appointment with A.B.E. program considered:
Part-time
. Full-time

If part-time what 1s your primary occupation?

If part-time, approximately how many hours per week do you devote to A.B.E.?
Less than 10 hours

—11-20 hours

. 21-30 hours

more than 30 hours

11. To the best of your ability estimate what percent of your time in A.B.E,
is devoted to the foliowing:

Administrative supervision
______Office duties

Assisting teachers

Selection of materials

Selection of teachers
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Counseling individual students

Staff meetings
In-service training
Student recruitment
Development of materials

Other (Please specify)

Total Z of time.

Staff

12. Number of staff in your program.

different from those ligted.

Please specify various titles if

Fuil-
Time

Part-
Time

Salaries
Per Hour

Full-
Time

Part-
Time

Salaries

Director

Supervisor if different
from director

Teachers

Recruiters

Counselors

Teacher-aides

Others (list)

2 mv—— s
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13. Basic considerations when selecting staff (please rate)
. __Age
Previous experience in education
______Special Training for ABE
. _Availability

Personal Characteristics

Other Criteria

Testing

14. What testing device(s) do you use for initial placement of students in
your A.B.E. program?

15. How many hours or what lavel must a student achieve bafore he is teated
again after initial placement?

16. What testing device(s) do you use at the end of 150 or more hours of
training or at various intervals of training ?

17. How did you choose the test(s) you are now using?
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Selection of Materials
18, How do you select teaching materials? (Please rate your choices below.)

State Agency's Approved List

Recommended by other supervisors

Teachers recommendation

Recommended by company representative

Other - please specify below

19. Do teachers and counselors help with the selection of materials?

Yes

No

20, Do you feel a state wide committee should identify materials at different
levels? '

Yes

No

(Please explain your response to this question.)

21. Respond to this question if (1) your respomse is different from last year,
(2) you did not respond last year, or (3) wcu do not have record or know-
ledge of last year's response.

Please list by name the most frequently used materials. (Please list in

order of your preference and most frequency of us=)

--please list no more than 5 in each category

-~also, please indicate whether standardized tests are available with each
set of materials) '

428



a. Reading

Level 1

123

Level Il

Level III

b. Writing

Level I

Level II

w2
- X3 .

-+ 129
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Level 111

¢. Arithmetic

Level 1

Level 11

Level III

d. Others -- Example Social Studies
Level I, II & III
Living Skills-.

Level I, II & IIL

Conversation

e . 130




Level I, II
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& III

Consumer Education

Other

22. Recruitment of students.
for your program,

Newspaper ads

Personal contacts by

Rate the methods you feel are most satisfactory

staff

Personal coatacts by speclal recruiter

Radio announcements
Other students

Other (s)

23. Please fill-in number of students or hours per week, which ev - appropriate,

in each cell.

New Total Student| Tota.. Student Class
enrollments® [GED** |8th**| . Enrollment | hrs per wk (average)
Jan - Mar 70
Apr - Jun 70
Jul - Sep 70

Oct - Dec 70

*Entry of student who has not enrolled in previous two quarters.
**The number of new enrollees indicating intent to complete GED/8th grade.

131




24.

25.

Jan -

Maxr 70

126

Total teacher class | GED
(average hrs per wk | Completions

8th Drop-
Completions|outs

Apr -

Jun 70

Jul -

Sep 70

Oct -

Dec 70

Classroom Location

A. Name of location and address Number of classes

per week

Satisfactory
Yes No

B. If classroom location is not satisfactory please tell why.

Instructional Methods Used (Example:

t.eaching machines, etc.) (List no more than ten)

programmed instruction, study carrels,

132
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27.

28.

29.

127

What program of evaluation do you use to evaluate your over all programs?
Explain briefly.

Do you use an advisory committee? ~_ Yes Yo
Please list their names and occupations.

How are the advisory committees selected?

Does the design (curriculum, structure, methods, etc.) of your program
include analysis of the needs of target population? What kinds of data
are used in such analyses? What are the sources and methods of collect-
ing this data? What agency sponsored and what agency performed this
data collection and analysis? Please discugs.
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30. What kinds of consultative service does the State office provide to the
local program? How often? With which levels of the local staff does
the State office interact? Is such consultation relevant to adminis-
tration, budgets and reimbursements, target popuiation educational needs,

educational methods and techniques, educational materials, or what?
Plezge discuss.

31. In the same sense of qﬁestion 30, please discuss the consultative service
provided by you to your staff.

Please discuss the nature and frequency of the training programs for your
staff. To whar extent is the State office involved?

33. Please discuss your curriculum development procedures. What are the
criteria for determining what courses and classes are to be offered?

For determining the content of these course? How or from what agency
do these criteria emerge?

ERIC 134
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34, What is your basic source of information concerning inncvations in adult
basic education? New ideas and methods? Regearch results?

35. How do you keep the pnblic informed about your program, its availability
and results? Are your PR efforts directed toward potential students, the
general public, other agencies which are in a position to influence
potential students, or whatever?

36. What do you consider your greatest problem with the A.B.E. program?

7
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Appendix C

EVALUATTOYT ADULT EASTC FDUCATIOWN
T NTBRASKA

(Counselors or anyone who counsels A.B.E. students)

Name

Address Zip

Title

Name of school or ABE proeram

Date of birth: Month  _ Day Year

Sex: ____[Male __ Female
Educational!Background (Indicate the highest level attained)
___ less than eighth grade
_____completed eighth grade
some night school
____completed high school
some college
Bachelor's Negree
Master's Degree

higher than Master's degree

_ other (specify

Prior counseling experience

A. Number of years counseiilrp ARE students

B. Prior counseling experience (check and indicate years)

No previouw experience bhefore A.B.E.

Elementary school ____ Years
Junior High Years
Secondary - _______Years
Adult Education Years
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Prior counseling esxperience continued

Other (Please describe below)

8. Previous experiences you have had in working with adults.

10.

Type of experience Where What responsibilities did
you have?

Are you spending full time with A.B.E.?

A [ ] Yes

RO ——

No

B. Iflpart-tima, vhat is your primary occuration?

C. What percent of your time is devoted to A.B.E.?

k4
2

Do you rate yourself as an effective counsclor of A.R.E. studentsg?
(Check your self rating)

Excellent
____ Good
— Fair

Weak

Rather ineffective

1437
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11.

12.

13.

-3
WJ
PO

Why did you decide to counsel in the A.B.E. nropram” (Theck all items
which apply)

Desire to help others
_Source of income

Gain experience
Convenience of schedule

Other (Please specify)

Have you had an opportunity for special A.B.E. teacher or counselor
training? (Check those which apply)

A.

In service training local institution
In service training state level
Other special course

If you have had sper training would you please describe briefly.

Would you be willing to attend a special A.B.E. counselor training
course 1f available?

Yes

sttt

No

If training were possible, what areas would you suggest should be
included. (Check those which apply)

CommunicatZon with A.B.E. families
Understanding other problems (non-school related problems)

Other (Please snécify)
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14. Role as a counselor in A.T7.E,

A, Whet resvonsibilities do ycu have as a counselor? ("heck those which
apply)

Selection of tests
—__ Selection of teaching materials
— Administrative decisions about the overall program
Administraticon of tests for plécement

Recruitment of students

Agsist with public relations outside the office or classroom

Others (Please list)

B. What do you feel are your most important duties as a counselor?
(Please list)

C. UYhich of the follcwing functions do you consider important in A.B.E.
counseling? (Check the column which applies)

Much Some None

Instilling self-confidence in students

Aiding students to find employment

Helping arrange for transportation of students to
classes

Encourage continuance of participation

Assisting students with personal problems go they
can particinate '

Administering tests to students

Keeping teachers informed about students progress

- ERIC ' w5
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Much Some Yone

Keeping individu:l student records

Recruitment of new students

Informing the public about the A.B.E. program

15. How often do you counsel wi(h each individual student im your A.B.E. program?
(Check the appropriate items)

_ Once, when he enters the program
Once, or twice per year except for special problems

Once eatch month or. a scheduled routine

___0Only counsel those who request special help (that 1s after the
initial enrollment)

Check with cach student who drops out at least once
"o time to counsel with students who do not come to school
16. What responsibility do you have for assisting in these areas?
Much Little None

Prevent student dropouts

Counsel each student hefore he drops ,out

Call on stuydent at his home or work after he
has dropped out

Responsible for all follow-up of dropouts

Determine whether a student should be expelled or
dropped from the program

Determine the size of the class {Number of students)

17. Which of the following services do you provide as a counselor of A.B.L.
(Check those which apply)

Assume responsibility for testing program
Responsible for the placement of pupils in various class levels

Counsel with those individuals who have special personal and family
problems

-

Provide teachers with information ahout individual reeds of students

Assist with follow-up of students who do not attend regularly




135

17. Whuich of the followin~ services do you vprovide as a counsw.or, continuud.
Assist with recruitment of presvective students

_ Nthers (Please list)

18. Does your student follow-up program includs the following activities?
(Check those items which apply)

Asslist teachers in obtaining informetion about student dropouts

—__ Determine if student who completes level III continues his education
through C.E.D. (High school ecquivalency)

Interview fhe students employer to see if the student has improved on
the job

Asslst the student to become employed
Assist to determine whether the students goals are realistic

Assist with feed-back from students whether your program can meet
the student®s needs

Others (Please list)

19. Do you know approximately what percent of students who completed Level IIX
actually enroll in 8.E.D.? (Wigh school equivalency program)

Percent
No determination has been made.

20. Do you maintain a follow-up file on all students who have dropped out,
completed, or left the program?

Yes

St ————

- No

21. What types of jobs do your students look for when they leave your program?
(List several for men and several for women and indicate whether they are
realistic, considerinpg their education and_ability)




21,

22.

23.

24.
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Continued. That tynes of jobs do your students look for when they leave
your propram? (Lisr several for men and several for women and indicate
whether they are realistic, comsi<derina their education and ability)

Which tests do you feel are the best for adult basic staderts (list no more
than 5 tests)

*lame of test Purpose

What method of recruitment do you feel are most effective?
(Please rank)

By word of mouth from students enrolled
___ Newspaper ads
____ Radio
™v .
Special A.C.T". recruiter
Public agencies (such as welfare, labor offices veterans service
office, salvation army, other government educa-~
tional proprams)
__ Chambers of Commerce .
" Other (Please Specify)

A L R Y A L A Tl e e i n e b e cres i T et e e
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25. 1In your experience what metliods of coungseling have been most successful with

A.B.E. students? (Please list) (alsc describe any ivnovative methods you
have found to be effective)

26. What do you feel is the strongest part of your A.B.E. Program?

27. Uhat do you consider the wealest part of your program?




7.
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Appendix D

EVALUATION UTUDY FCOR
ADULT BASIC EDUCATION
STATE CF NEBRASKA
(Teachers, teacher aids and all instructional staf?)

Name__

Address____ , Zip

Name of school or ABL program____

Date of birth________ lonth Dy N Year _ .

Sex lhale  _ Fernale
Educational Background (Indicate the highest level attained)

. less than eighth grade

YT

completed eighth grade

some night school
completed high school
some college

eer... Bachelors Degree
Mactere Derree

h..gher than Masters Degree

. Other (speciiy )

Prior teaching experience

A. Humber of years teaching A. B. E. classes

B. Prior teaching experience (check and indicate years)
ifumber of y<ars
No previous exnerience before A.B.E.

— ilementar;s sghocl ———

. Junior High

L
k ;jlgki
X
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(Prior Teaching experience continued)
Secondary
Ldult Zducation

Other (Please describe below)

-~ - SO -~

8. Previous experiences you have had in working with adults.

Type of experiehce tThere Whet responsibilities = . -

did you have?

v e —— : - —
9, Are you spefiding full time with A.3.E.?
A, _ les

oo

B. If nart'fime what is yvour primery occupation?

C. What percent ¢f your time is devoted to A.B,E.?
%

.0. Do vou rate yourself acs an effective tescher of A.B.F. students?
(Check your self rating) |

Excellent
Good
Fair -

Weak

n

Rather ineffective

et
L P\TC : it 4 4o
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11. %hy did you decide to teach in the A.B.E. program? (Check all items
which apply)

Desire to help others
Source of income

Gain experience
Convenience of schedule

Other (Please specify)

12. Have you had an opportunity for special A.B.E. teacher training?
(Check those which apply})
7

A, In service training local institution
In service training state level
Other special course

B. If you have had special A.B.E. training would you pleagse describe
briefly.

13. A, Please complete the following information pertaining to class or
classes that you teach.

Subject and Grade Number of .Total Time and Day Location of your
level or levels classes Number of classes meet classroca. (eg. school,
per week Students (eg. MWF church, home, etc.)

per week 4:00-6:00)

iv . e e —— o e ot i et . b B mene. Vol icm e e e ¢ 0t 80l e
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B. Is the room in which your clsse meete entisfrctory for teaching
5.B.E. students. © Yes No. (Consider building end/or .
building locaticn),
If no, what imprcvements do vou rur-cst?

Waliiassnmmens

1y, Selection and use of clagsroom materials. Please list in order of yaur
preference the teaching materials you use. List no more than 10 in
each ereca,

Are stendordized

Title of textbook este aveileble?} Factors influencing selection
Yes - No
i :
Example: |

Reading i
Resdins skill Builders' x i Recommended b7 book salesman !
Enzlish lessons for | g
adults | x Used in day school classes g
% Z
I ;
|
j
— f
:
i
| i
- | .
| i 3
b s 4
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Are standerdiced

. - . A .
Tltle of textbook tests availauvle? + Factors influencing selection
Yes No
1
——
- — — — -
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15. Student Testing

A. Do you use standardized tests to determine where the student is or
how far hc has progressed?

Yes No

B. Who administers the test? |
Teacher yourself
Councelor

Director

Other (Please specify)

C. Please 1list the names of the tcn most common tests used in your
A.B.E, progoram,

Neme of test Purpoge of test

Rt —

D. Who selects the trsts used for your part of the program?
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16, Plesse retimrte the onerecentape of wour time spent in the varions areas.

Percent of clacsroom time Percent of time epent
spent teachine students other than teaching -

Reading

Arithmetic

Writing

“‘;

Living skills

Sociol studies

Conversation

Consumer education

Othcr: (Specify)

17. Teaching methods-use of materiols & pcrsonal rescurcces,
(Pleasc rank in order, the most frequently usrd in your teachin: programs.)
Teacher aidesg |
Counsclors

School library

[

REREEEN

Teaching‘machine

Phonc#raph reéords

Overhead prdjéctors

Tape recbrdér

R&sourse sngciéliét»(sqmnonétfrom 6utsidé’écﬁooi,éyétem)
Team tfaching‘

Public librérj

_____'Eduaticsnal TV,

—__Video tape recorder i

____ Bmm £ilms ~ single conéept
EBig‘ | ST

g0
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Individualiz: ¢ teaching
Group discussion

Flexible scheduling
Unpaid volunteer teachers

Others not listed (Please cnecify)

18. Plecase list in rank order of imrortznce the moet common problems you
plan to encounter in the coming yeer with your work as e#n A.B.E. Teasher,

(these are cmly examplos and not necesearily applicable tc your experience)
Wide range of eabilities, backerounds and cducatioh of studénts.

_ Not enouzh materials, eidé, and equipment. |

Maintaining intcrest,

Being able to communicat-s with the student.

Not enoush time

Too many rrcords to maintain

Absenteeism (work & transport=tion proilems).

Other (Plcase speéify)
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19, Please list the stronsest roints (in vour oninion) of your Adult Basic
Education pro«ram,

-—

20, Please list the weakest points (in your opinion).of your Adult Basic
fdueation progrom.

21, What suggestions do you have for improving the program?
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Appendix E

EVALUATION STUDY FOR ADULT BASIC EDUCATION

State of Nebraska
(Students) '

This 18 not a test. It does not require your name.

1. Age 2. U. S. Citizen 3. dale

Female

4. Name of town where attend or attended classes

5. Are you attending classes in Adult Basic Education now?
Yes No

6. Race
American Negro
Spanish Mexican American
______American Indian
—___American White

Other

7. Family status:
_____Married
___ Single
_____ Widowed
DivofcedEOr'Separated
____;ﬁarfi§d ;iyiﬁg;with5childf¢n p§t no’spbuSQ

Otherv

8. Number of children in youriféﬁily:'

9. Are you head of you‘r'ho"'i.i's‘ehci_J:d'i’'T (Your family depends upc you for
support) Yes | ~ No ‘ ,

Number of persons dependent. upon you living in your home.

153
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10. Your approximate annual income for 1970:

____50000.00~$2000.00 .. ____.$5000.00~-$5999.00
_____$2000.00-$2999.00 —____$6000.00-$6999.00
___$3000.00-$3999.00 ______$6000.00-$6999.00
_____$4000.00-$4000.00 —__$7000.00 or more

1l1. What was the highest grade you completed before enrolling in Adult }
Basic Education classes? :

—__ Less than 5 grades —_Junior High School

% ____ 5 - 8 grades _____ﬁoﬁe High School %
—__Competed High School :
12. How long have you attended classes in Basic Adult Education?
0 - 3 months —"_9 - 12 months ' i
3 - 6 months _____More than 1 year i
6 - 9 months ' E
13. How much education would you like to have? »
1 -5 grades '~ emw_High School diploma

5 - 8 grades | —__Some college

Some High School

1l4. Do you plan to finish the 8th grade in this program? _Yes ! No

Do you plan to obtain the GED (high scxool equivalency) certificate?
Yes | . No

If yes: to either question, have you discussed your plans with a teacher,
counselor, or other member of the Adult Basic Education progtam? R
Yes ____ No

15. How much education would you like your children to have?

at least 5 grades o ‘ _,‘ Some 001l98§ | |
Some high school _____ﬁ‘year'céllese degree ;
High school diploma = AdVanee&&cOilege°deéfeey 2

.f\ ¢

R P X 4 | | | :
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17.

18.

19.

20.
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Is your mother living? Yes No. If yes, what is her age?
years. How much education did your mother complete? grade

Is your Father livirg? Yes No. If yes, what is his age?
years. How much education did your father complete? grade.

What occupation would you like your children to have or what would they
like to do for their livelihood? (If several children list each).

Do you help your children with their homework they bring home from school?

Yes No

What classes are you now taking?

What classes did you take last quarter, if any?

- e

What classes do you plan;to tgk¢3p¢#t‘quarter, if any?

455
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21. 1In what ways do you feel Adult Basic Education classes will help you?
(or have helped you?)

For personal reasons and satisfgction

More self confidence on my job

Help meet requirements for a better job

Advancement on the job

Help me understand how to complete job application forms .
_____Help me apply for a job

Opportunity to read and write so I can earn a better living

Other

22, Do you like to attend Adult Basic Education classes?
Very much some Not much

23. What classes would you like to take that are not being taught?

24, How would these classes help you? (Check as many as are appropriate.)
_____personal growth, curiosity
_____home making, budgeting, child care, family
community participation
_____petter'job, higher income
_;___ﬁth gradé'cértificate, GED

Other

25. Do you think your teacher(s) is*intereetéd'ihEyOUY

Very interested
Moderately interested
Little interest

No interest at all
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26'

27,

28.

29.

30.

31.

‘Why did you'éttéhd“theée classes?
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Do you feel your counselor 1s interested in you?

Very interested Little interest Do not remember
' - the counselor

Moderately interested No interest at all

Do you feel your director of your Adult Basic Education program is

interested in you?
Very interested
Moderately interested
No interest at all
Do not remember the director

Do you feel you are about as smart or intelligent as others in your
Adult Basic Education class?

Much more intelligent

_____Usually about as intelligent

_____Usually not as intelligeqt

How would you feel if Adult Basic Education classes were forced to close?
Not much concern to me
Rather concerned

____Very unhappy

What do you plan to accomplish by attending Adult Basic Education classes?

How do you feel yéu‘are beihg;treated iﬁ yaﬁf,classegé”
___E_As an’adqlt . o =
M;As a high schoolstudent

As a grade_schoql studént_

Other

T

157
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32. Do you find the books and materials appropriate?
S=2em very interesting
Seem rather simple, more for children
- Are not appropriate

33. Check the areas of study you think you are learning or have.learned the
most.

Reading
Writing
Arithmetic

Family budgeting

34. Do you ever visit a library? Yes No

-

35. Do you have a library card or check out books or othar materials? 1
Yes No

36. Do you keep your money in a bank when you are working regularly
(checking &ccount)?
Yes No

SEASRh T

37. Are you a registered vote:? Yes No

38. Did you vote in the last presidential election? Yes ~ _No -

39. Do you own or rent your home? T

Own (Buying a homé) Rent Neither (live with friends
or family who own or rent)

40. How long havé,you lived at your present address?

_Months or Years

41. Do you watch Tv7in ypﬁf home? | Yeé'_ -~ No

42. Which TV program;do»you watch regularly'and consider four fdvbrite
program? . : L _ ,

X Q s "‘ 158
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44,

45,

46.

47.
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Do you read the newspgper each day? Yes No

Do you read magazines regularly? Yes No

Which magazine do you like the best or would you like the best if you
could receive it regularly as a gift:

Do you read or listen to the news and weather each day?

Yes No Sometimes

What do you consider your best source of information for the following:

A. World news

Radio

Newspaper

v

Visiting with friends and neighbors

B. Local news
Radio

Newspaper

Tv

-‘__yisiting with friends
C. New job'opportunities
___Radio |
Newspaper
I 4
Visiting with friends and neighbors

D. Learn about new opportunities for help, or training, 1ike Adult
' Basic Education class. :

“Radio
_Newspaper

TV

Visiting with friends and neighbors

Others (list)
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48. Who told you about Adult Basic Education classes?

School official Read it in the newspaper
Government welfare Other, please list
office ' :

A friend told me
49, Have you told others about Adult Basic Education classes?

Yes No

50. What 1is your occupation now?

A. Employment status (check one if applicable) )
Part-time job
Full-time job

Am not working

Do not work regularly i
Have a job for the spring and summer only

Other (Please specify)

51. WVhat was your occupation last year?

52. Do you think the classes in Adult Basic Education will help you increase
your income? —___Maybe Yes _____ No

53. Have you ever attended any other training prograﬁs?-* Yes @ No
Manpower Development & Training

Job Corps

Adult classes other than Adult Basic Education?

What kind?

Other | (Piea's‘e”‘,' ]_isf_') —_ L

Pk 160
T A Angd
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Appendix F

The University of Nebraska
Department of Adult and Continuing Education
105 University High School
Lincoln, Nebraska 68508

February 15, 1971

Dear Sir:

Your position in the community suggests that you might possibly have |
occasion to refer high school drop-outs and other adults to your local 3
Adult Basic Education program. %
In our current review of this state-wide program, it is important for §
us to determine the public's awareness of our existence aad function. ‘ |
We have, thus, chosen to submit the attached questionnaire to key members }
of the community. 3

Will you please complete the questionnaire and return it at your earliest §
convenience. Please note that your response is important, whather it be g
positive or negative. ’

Sincerely,

%&W

William C. Maj
WCM:syb |
Encl.
P.S.

§ For imformation concerning your local Adult Bacic Education program, you
P may contact :

'Mr. Curtis Sederburg, Director
Adult Basic Education

. Whittier Junior High School
2240 Vine Street

’ Lincoln, Nebraska 68503

Lo | 161
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7.
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COMMUNITY QUESTIONNAIRE
ADULT BASIC EDUCATION

STATE OF NEBRASKA

Name of orgsnization:

Address:

Your title/position:

Prior to this survey. have you heard about the Adult Basic Education
program in your Community?

Yes

No

If your response to question 3 above was "Yes" indicate below your
feeling about the program.

Good

Bad

___ Tndifferent

Have you ever visited an Adult Basic Education class?

Yes

'No

Do you know any *teacher working in the program? .

Yes

No
Do you know any student enrolled in an Adult Basic Education program?

Yes

No

Have you ever encouraged assisted any adult to enroll in Adult Basic
Education programs in your community?

Yes

No

..:qi "1‘:_‘,_;_21’ kS .
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Appendix G

EXPLANATION OF ''RANK-ORDER,

WEIGHTED AND NORMALIZED"

Two elements of analysls often occur when respondents are asked to
rank items of a set. The items may be ranked by the analyst according to
the frequency with which they were selected by the respondents, i.e., the
item most frequently selected becomes the item with rank number one, the
next most Trequently selected item becomes number two, etc. Analysis
may also pursue a process which averages tha rankings givén to a particularl
item by the several respondents. This approach ignores the fact that an
item may nmot be given any ranking by a number of respondents.

The "rank-order, weighted and normalized" scheme combines these two
analytical elements. 'Weighted" refers to an averaging process which weights
the rank given a particular item according to the frequency with which that
rank was given. :AccOﬁnt is madé of the occurence of item non—selegtidn.
This process generally results in item scores (ranks) the smallest;af
which is greater than oﬂeQ "Normalizatibn" tranaforms these scores to a
get in which;the lowest score (highest rank) is one (1). ‘The net effect
of the procéss is to;tfansform ordinal aat# to a form which approaéhes eqﬁ§1

interval.
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Appendix H
SUPPLEMENTAL GRAPHICS
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Appendix I

SYSTEMS APPROACH

Fundamentally, the systems approach is a way of thinking, systematic
thinking. It is a consideration of a system's inputs, ocutputs, and the
resources, constraints, functions, and feedback, and alternate methods
relating to transforming inﬁut into output.

The most important element of the systems approach is the identifica-~
tion of the objectives (system output) in measurable and (for educatoers)
behavioral terms. First the design of the system 1s dependent upon
specific identification of its intended output. Secondly, the output
must be measurable to facilitate evaluation (some judgement of system

- success which serves as basis for modification).
The following references are recommended for further study.

Banathy, Bela H., Instructional Systems, Palo Alto, California, Fearon,
1968.

Banghart, Frank W., Educational Systems Analysis, New York, MacMillan
1969.

Carter, Launor F., '"The Systems Approach to Education: Mystique and
Reality", Educational Technology, April, 1969, pp. 22-31.

Changing Times, ''Systems Analysis? What's That?", Vol. 23, No. 8,
August, 1969, pp. 41-45.

Phurchman, C. West, The- Systems Approach New York, Delacorte Press,

. 1968.

Cleland and King, Systems, Organizations, Analysis,. Managﬁpant. A Book

‘ of Readings, McGraw-Hill, Naw York, 1969, aspecially gsections
2, 5, and 6.

Lehmann, Henry, "The Systems. Approach to Education", Audioviaual
Instruction, February, 1968, pp. 144-148.

Litterer, Joseph A., Organization Vol. II: Systems, Control, and
Adaptation, New York, John Wiley and Sons, 1969.

Umans, Shelley, The Management of Education, New York, Doubleday, 1970,
Chapter 2.
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