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PREFACE

Providing an educa:ional "second chanc-" for under-

educated adults is a nation-wide responsibil:ty. The

thiQ rH11 thp nntinn A spenp nlparly

has increased attention to the est blish ent of adult

basic education programs at the local level and t- the

improvement of existing programs. Adult education pro-

ponents feel that the time for more viable and substantive

programs for adult students is NOW. However, they also

realize that there is a need for greater progam and

fiscal responsibility. Together, these realities dictate

that local ABE programs become effective vehicles for

educational and social change rather than mere rhetoric.

Clearly, such change will not be realized without

enlightened and competent leadership. Unfortunately,

y communities are limited by time, money, and personnel

to mount the kinds of professional development programs

that will improve the skills and attitudes of local ABE

administrators. This Institute, then, was designed to

fill the gap bet een the need for change and the barriers

that frust ate change by focus ng on the leadership develop

ment of local ABE directors th ough



be an ef-ective force in assisting undereducated adults to

function as contributory, productive, and independent cit

The report which follows outlines the objectives of

the project the methodology employed, and the outcomes.



PART I

PURPOSE OF PROJECT

The basic aim of the Institute was to provide mean-

ingful and continuous professional gro th experiences for

local administrators if ABE programs in New England. The

intent was to help local ABE directors to assume new types

-f leadership roles with their staffs who hopefully, will

unde take the kinds of responsibilities needed for the-e

programs.

This Institute was part of a larger effort at the

national level geared to crea e models of ABE programs

that will instill a desire on the part of adult students

to co- tinue to learn- either fo--ally or informally.

analysis of the philosophical bases-of ABE programs and

sociological factors which give inSightb into the nature

of the target populations constituted the opening sessions

of the Institute. The,profebsional areas of study and

the practical and field experientes-received -Tropp tionately-.

:greater emphasis throughOut- the -Iristitute. Moreove- opporr.

_unity-wab.giVen..for_.applYing.:and- integratitig:thebry

:practice-- to provide -axi_um,oppOrtunity--for p ofessi.onaL--

:development- Thebe:experiences_.- ereA)rtvided'in the belie

that there is a nat onwide,:resp_OnsibilityHtO,_prOVide. an



educat onal "second chance" f-- those adults who re-og ize

a personal need for impro-enent in their basic education

skills.

P ior to t_e Summer Institute epresenta_ ves or the

University of Bridgeport met with state consultants of adul-

basic education in New England to assess the professional

development needs of administratoTs of local ABE programs.

T- further conferences with The Connecticut State Consultants

o_ .Adult Ba-ic Edueat on and The City of Bridgepo-t Director

f Adult B- ic Education, The University of Bridgeport then

designed a t aining program to meet the exp:-ess specific

needs of Region I ABE administ-ators. The t_o-week Inst tute

was conceived as a training experience along specific lines,

rather than as a generalized curricula offering.

The general objectives of this 1-stitu e were:

1. .To focus on the.leadership development of area _directors'

th ough a training prog am in order to insure that local,

ABE programs will help undereducated adults to functio-

.as contributing and independent members of our .sodiety,

to provide them -with.the means to-become less dePendent

-on othe-s; tO.-help them to obtain-or:retain,mo e produc-

tive pr profitable employment, and to become bet

-,zens --homemakers andjoa.t..a4tsv:

!To make local diredtors-more adeclUately A are o

-deVelopmen s and. trends

cit



To help local directors develop a more relevant and

engaging cu_riculum for the urban and rural pro- 'ams;

To help local direc o s assist teachers in coming to

grips wiLh Lhe 'in I1tUb ul -c1,ULLLt uukAullu

To assist local directors in learning more about the

mult ple a_:encies and resources available in com ies;

To help ABE directors become familiar with educational

echnology and media so that they can provide effective

leadership to teachers in this aroa.

The specifid objectives of this Institute e e:

1 To sensitize participants to the sociological factors

relative t_ the needs of adult students;

2. To demonstrate new teaching techniques

undereduc-ted students;

To introduce partic

sequential approach

system analysis;

To increase unde

of new technology,

P_ opriate

pants to the sys e atic and orderly

to instructional development throUgh

-ding of and competency in--the use

-aterials, and_davices

To helP-- pa tidiParitS assume ..aOtive -and- continuous role

-in curriculum and Ins:ructionai .improve-ent:

To.-introdu e, community resou ces apPropriate_or ABE l

_.prog- ams

-.develop --Skills-. -E clas esv



8. To assist in de _gning public relations programs vith

industry for local ABE classes;

To develop methods of reaching ;the culturally isolated

(JIJC,M L L JiU UJ.L-A41 Jj.& . tA.J L4J cJ jj- 1J L.Ly

10. To develop skills in budgeting and fiscal reporting;

11. To help design strategies to reduce dropou_s;

12. To assist participants in the interp etation of pending

Fedpral le-islation and its implicat ons.



PART II

ETHODOLOGY

There is an interesting tale about a monkey Who was

able to take refuge in a t ee to..escape the dangerous waters

of- a flood. As he looked _down he saw a-fish struggling

'against.-the curren_ and with the best Of intentions he

reached down and rescued". .the fish from the.waters. The

rebult was-obvious.

Throughout the p-ogram -planning for thi.s InStitute;

the temptation -o act Iike the monkey in the story had to

-be resisted. It- Was lmportant that b. Program-designed for

the training of -lOoal ABE adminibtrators_berealiStic and

gen __ain-t- the problem6 in adult education._ To iip_ove

_the qUalifications of ABE directors, it was necessary t

'extract from both theory and practice those strategies an_

approaches which can suggest a numbernof avenues--for educa7

tional-change.

The Pl-anning Stage

invitation to draft oposal. In the fall

1968, representatives of the University of Bridgeport were

invited to meet with the state directors of adult basic

education in New England and with the USOE program officer

in Boston to assess the professional development needs of

administrators of loeälT ABE programs It became apparent



from the discussions that there was a crucial need in Region

develop administrative t ain .ng prog ams for adult basic

educato s, not only on a short-term I-s itute basis, but also

_Lk)! 6 uelm t..) 1 LI in

Bridgeport was encoura(red (along with other colle- s and

univers ties in Region I) to draft a proposal to secure a

grant from the U.S. Office of Education for the purposes of

such-a t_aining program. After additional conferences with

the Connecticut state consultants of adult basic education

and wjth the city of Bridgeport director of Adult Basic

Education, the University of Brid epo t wro e a proposal and

applied fo:- a grant to support An Inst tute In Administration

For Local Directors of Adult Basic.Education for Region I.

It was apparent through the proposal phase that the

Connecticut state ABE consultant- had a very strong commit-

ment todevelop a summer training.program. These consultanrs

were-most suppoitive and generous with their advice, infor-

mation,- leaderSh p, and encouragement- -It i- to Messr

Dorsey and John Ryan-that- the- major credit be given, in terms

of generating interest in this endeavor n Connecticut--and

in sustaining it throughout the planning.. and implem-ntation

stages.

What'shoUld be noted at this_ point iS that thi,s Ins itu e:

developed: th-ough-the CooperatiVe--effprtb Of:State an

local directors of ABE n Region land the Un versity of

Bridgepo thus reflected a broader spectrum of thought



and inte est than it would have had it been carried out by

one agetcy only. Com unication was fluid throughout the

entire plan-in- and implementation pha es; for example,

C3, V till0 LOW. V C-7.1. J.. loj vii.

director, the staff- and the representatives of the State

Department of Education. These meetings were held prior to

and du-

directo

the Institute. Furthermore, these state ABE

New Enaland were invited to recommend and to

suggest resource staff and participan s to the Institute.

A meeting of these directors was held prior to the opening

of the Institute in the Spring to assure the complete der-

standina of the project and to insure the relevance of

content and design to regional needs. This multi-s ate

involve-ent of resource people made a significant contribu-

tion to the development of the project; indeed, such a

format would serve well as a.model for other adminis ra ive

training programs of -ABE in _he United. States.

Participant-!ele_ction. -The plan fo -the selec-ion (31

the participants evolved out-of -he cooperative.-plannia

that h d taken place in the late fall and spring of 1968-69.

It was agreed that the_ state directors.- from the New England'

region Would- sele tand then recommend 50 enrolIees--for_the.-

=Institute.. At a meeting f the state. -direOtors held-at the._

University in the spring, It was agreed that each state

would have a quota based on the number of prog ams operating

in aCh state. -The: State d rectors further dete_mined-th=



the participants would be full-time or pa t- ime lo al

di iectors or administrators of ABE programs. In the event

the quota could not be filled from administrators, howeve_

+ -p-ba a rl Q ny,r1nr. 1.VP i n i

of ABE cle ses. Urban and rural administ ators were to be

represented at the Institute although no formula was devised

to determine any proportions othe_: than that the numbers

should be dete -mined by the uniqueness and nature of each

state.

A brochure was developed (Appendix A

were distributed to each of the six state ABE direc ors.

It was their job to select p ospective pa_ticipants and then

o send the brochure and an enclosed enrollment form to each

person in their state. When the enrollment forms were -com-

pleted, the prospective enrollees were requested to mail

the form to the director of ABE n the State in which they

were employed by July 18, 1969, so that .the state directors

could have- an opportunity-to- -d-o a final sc_eening on-eaCh-

enrollee. When state_di.rectors h-d- completed- the lists of

-p e copies

recommended persons, they-we_ e sent to -the project director

at .the University.who -then sent each participant a. follow-up

let and p e-Institute orientation package which con ir ed

itlis-en_=-OlIment. _The.

.413pend_x B.

Pre-institute b'ieitta-iOn. As wa---indlCate-d-- 0oVei_

mice:the pro e6-t director _ebeived the names of the _enroileesj

oster f participants is fo_

13



a letter confir ing en ollm-nt was sent to each participant,

along with a packet of materials that was designed to help

the participants and their families plan their trip to the

university, it was als- designed 6U urizi Lhwii

purposes and objectives of the Institute.

Also included was a questionnaire which they were asked

complete and to return t- the director by August 1. This

questionnaire was-designed to help the staff design learning

experiences for the participants which would be most-relevan_

The pre-orientation package- also included the followin

a map, brochures regarding Area cultUral and rec -eational

f cilities, a travel form which would .aid the. Institute

staff in co puting:their reimbursement for t-avel -expenses,

University parking information, .course-r quireMent- info

tion, a partial sUggested -reading liSt- and .a _statement

-abOut University..fadilities rates, -and AccOMmodatiOns.

(4pendi-x,C)

Ins-itu-e- Staif. The director, wci fUllti-e faculty

members. and a secretary-_co_p -ised-.the institute staff. The

Selection.of the two full tlme faduity me hers evidenced

the mul faceted involvement-in the planning phase. Other

qualified planners were Mr. Daniel Donof io, Director of

Adult Education and ABE for the City of Bridgepor

Miss Mary Bodanza, senior supervisor of-ABE in the assachu-

setts State Department of Educa=ion.



The broad administrative responsibilities were releg-ted

to the project director The two full-ti_e faculty members

delivered specific lectures, served is general consult ts,

1=

ctilLL 1.).1. V V J,L.LOu. =I_Ceau.U_ LiJ,y
-4

participants' interaction sessions. These t o individuals

were extremely helpful in assisting the director in the many

administrative tasks of the Institu e. It should be empha-

sized here that much of the actual Ins. tute prepa-ation

and development as well as the ongoing mon t-ring 'ocess

could not be ca_ied out without the direct ass ,Ince and

involvement of DI_ Donofrio and Miss. Bodanza. eir profes-

sional guidance- insight d_assistance proved to be very

significant in terms of insuring that-the Intent .of the

planning was realized Their association with the Institute

helped to make its prog am and activities ge e ally respon-

sive to the needs of the participants.

:The .selection the- resource staf- or consultants for

the project was made'lpy the director on the basis. Of- reco

mendations from the state ABE -directo z in Regien I and from

various.- local ABE directors.- A list of the_sta:ff and consul

is in:Appendix D.

-The Pr- gram

5

The philosophiC comiitment --Of Adult Basic Education

defines the parameters within which the educational blue-

print-is cast The first session of the Inszitut_e--then,-



focused on a philo ophical overview of ABE underlining the

needs, goals, direction, and def nition of ABE. This was

the basis for all subsequent discuss ons throughout the

A. 2
UIA U

Since the nature of the target populations of ABE pro-

grams dete -mines the directions these programs must take,

an understanding of the charactei.istics of these groups was

essentiAl -for the developMent of -relevant and viable.educa-

tional experiences for these undereducated adults. Attenticn,

therefore, was directed toward concepts of poverty, the

culturally disadvantaged- the charac eristics and attitudes

of ethnic and minority groups. Discussion groups dealt with

the sociological impli ations for administering ABE programs,

Once the fo dations were es-aionshed, the Institute

focuSed on the administration and organization of ABE pro

.grams. The thrust here .was to prepare directOrs of local

ABE programs.in the-iConcepts_and. skills needed to_ provide.

effective:leadershiP. Crucial a-eas of cccem to adminis

trators were highlighted, such as:

public .relations,-- -recrui Jnent-

ABE class scheduling,

students-, budgeting, fund-

ing and report forms, methods Of reducing _p-outs, evalu-

ation, the community school concept, and the interpretation

of pending federal legislation.

The schedule that follows shows the major components

the ten day program in te s of time, topics, instructors,



and procedures.

Sunday August 10, 1969

4:00 p.m. RegistratioL eeley H 11

Monday, Au-ust 11- 1969

8:30 a.m. Late Registration 7 Jacobson Ha 1

9 00

10:00 a

Introduction
Dr. Philip Pume antz

Welcome
President.Littlefield
AsSistant Dean Hamilton

Lecture: "Challeno-es in E: 1970's
Dr. Arthur Crabtree

10-45 a.m. Inte_miasion

11 00

12:00 p.

1 00 p.m.

Participant interaction _i-h speaker

Lunch

Organization and establishmen: of discussion.
groupa WithInstitUte.:.Staff

30 4I) Tour 4f. CatpUs. .(Partibipants- and dependents
Start:fromQoIlege.....of.BuSineSs..AdMinistration.
Building

9:00 a.

-Tuesday,August 12, 1969..

.LectUre !!The:Target Population: .,..The CUI uraTly--
:Disadyantagedand:.the;Nature-Hpf Minority and
EthAIO:.arOui)4.."1.....-H.......

11:00 a.

-Particip!nt interaction with speaker

1.nter_iSSion-

Panel discussion on the implications of the
-nature -of target populations.-for ABE programs

Dr. William Brazziel
.Mr. Frank Mahoney,- State Welfare Directorl-Conn.
-Mr. Robert Labergep Personnel Mgr., -Tucker- Manuf. Co.
Mr. Alfredo Murphy,--Executiye Director-Dept. of

Social Action, City o_f_Bridgeport Dioce_se



12:00 p.m. Lunch

1 00 p.m. Small group discussions on how to_reach the
hard-core potential ABE students (Participants
divided into four small groups with resource
consultants

3:00 p Inte_ ission

3:15 p.

9-00 a.

10: 30 a.

10:45 a.m.

Film: "I Couldn't Sign My Name" (Discussion
on the film)

Wednesday, August 13 1969

Lecture: "ReCruiting in Adult Basic Education"
-Dr. Mary C. Mulvey

Intermission

Panel of participants to react to presen- a ion

12 00 p.m. Lunch

1 00p- Demonstrations of teaching techniques and methods-
which apply to ABE. -(Demonstration on the SOcial
Living Skills in the-College of Business Adminis-
tration
Mary-Bodanza

30 p.m. Intermission

3:45 p.m. Use of video taping in ABE for instruc ional
improvement (Demonstration of teaching techniques
Kenneth H. Johnson

Thursday, August 14 1969

9 00 a.m. Lecture: Syste s Approach for Instruc ional
Development"

Dr. Lawrence S oluro

10 00 a m._ Intermission

-10 45 a.m. Participant interaction with speaker

12 00 p.m,; Lunch

1 00 p4m. Lecture: "AdminiStering Guidance Services in
ABE Programs"

Mary_ Bodariza



2 00 p.m. Workshop in instructiona nuiti-media naterials
and equipment for students in E.S.L. lianguage
masters, overhead projec ors, and transparencies

2 45 p.m. Intermiss on

Four im;erest grnuns on AB_ ural areas.
towns & cities

Friday, Au ust 15, 1969

9:00 a.m. Lecture: "Rol of the USOE and the Services
of the Regional ABE Office"
Carroll Towey

10.00 a.m. Intermission

10:15 arn, .Panel of State DirectOrs of ABE (Reactions to
Lecture)

Participant reaction to panel (selec-ed group of
participants will lead reactions and. discussions

11 00 a.m.

11:30 a.m. Participants meet with Directors from their state

12 00-p.m. Lunch

1 00 p.m.

9:00 a.m.

Independent study
Participants- will have an opportunity -to work
on their own-projects with-the assistance of the..
staff)

Monday, August 18 1969

Lecture: "How to Organize and Conduct a Public
Relations Program"
James Dorsey, Director of ABE, State of Conn.
Mr. S. H. Prothero, Executive Director of

Chamber of Commerce Bridgeport,

-10 00 a.m. Intermission-

10:15 a.m.

12 00 p.m

1 00 p.

Four workshops in developing individual public-
relations program_ Groups

Lunch

Field trip to MIND, Inc., Stam o d, Conn ABE
materials and training center



9:00

10:00 a.m.

10 15 a

10:45 a.

12:00 p.

1 00 p

1:30 p.m.

2:30 p.m.

2:45 P-m.

4:00 p.m.

Tue day, A gust 19 1969

Lecture: "Methods of Budgetino. and Sou -es of
Funding"
Edward Parisian
Francis L. Scarano

Mntranir

Intermission

Pa -ticipant interaction with speake

Participants will work with resource- consultants
and staff relating this issue-to lodal problems
in workshops (four grOups)-

Lunch

Lecture: "0
its Relation

oseph Dye

ice of Economic Opportunity and
ABE"

-Director of 0.E.0. (State of Conn.

Lecture: "Pending Legislation .and its Yfect on
the Operation of Local Programs"
Dr. James Dorland

_IntermisSion

Workshops on how to -.develop .directions and_pra-
-grams based on new legislation -(ParticipantS
-divided Anto four group's With -representativeS .

-of-the New- England:Associa ion Of Adult EdUdation

-Eduoational ToUr - Target-Population. areasin-
Bridgeport-

6 00 p.m. Picnic.

9:00 a.m.

10:30 a.m.

11 15

Wednelday, August 20, 1969

.--Lecture-; "Natipnal Trends in Adult Edudation:
The -QoMMunity-SchOol Condept and its Effect-
on OE"

Dr.-Frank Repole
Mr. John Fox

_Small grip4p- discussions on Community. SchoO1
Concept (Participants-divided into
with_resource consultants)

four groups

Community involvement in ABE Programs
Christopher Spirou, Chairman, Citizen Policy
Committee Model Cities Program, Manchester, N. H.

15
20



12 00 p.m. Lunch

1 00 p.m. Lecture: "Local Pro =ram Evaluation and Instruc-
tional Supervision"
Dr. Ruth Laws

0-+^^
. LL

2:15 p.

2 45 p.m.

9 00 a.m.

Participant in e action with speaker

Group workshops - Program Evaluation

Thursday, AugUst 21, 1969-

Group or individual reports on part±cipant pro ec-s..
Technology of ABE Richard-Kelly
ABE-in Gardner, Mass., -.Closed. circuit T.V_

David Prentiss
Exerting Pressure fo.r- the -Legislation o: Adult
Education bills - Nicholas Motto

MDTA Basic Education on-the-job skills-
tfoseph Angelillo

12 00 p.m. Lunch

1 00 p.m.

.2 00.p

215.P.m.

3:00 p.m.

Report from.Direc_or of. Region #1 Institu-e
for-Teachers

John.. Ryan

Participant in eraction with speaker

Report from Di ector of Region #1 Institute
for Counselors

Dr. Thomas Harrington

Intermission

Pax. icipant interac ion with speaker

Institute Banquet Student Center)

4 00 p m.

4 15 p.m.

6 00 p

Friday, August 22, 1969_ =

9:00 a.m. Development Of group evaluation reports The
fOur grouPs'will Meet -separately_ -_

12 00 p Lune_



1:00 p Evaluation of Institute (Group chaimen will
read reports to Institute)

3:00 p.m. Adjourn

The presentations of these consultants are given in

APpendix E; namely, Dr. Crabtree's keYno:e address; an ext act

-1 Dr. Muivey's recruitment -plan. and a paper on ABE evalu-

-ation-and supervision .by Dr. La s.-

Institute re uirements. Three semester hours of gia ua e

credit in educational- administation -:e-e offered-each partici-.

p- t upon sUccessful completion of-the require_en s of the

Institute.

which was an offering of the Department of Educational Adminis-

tration. Only g aduates of an accredited college or university

The UniverSity course desi _ation -as Education 510W

were permitted to regiStar for these graduate-aredi

there _as no degree restriction- -f-r attending the Institute.

but

In orde -.to meet University standards, as well- as. t: 1\0_7

fill part of the Institute reqUirement- each pa- ticipant

working individually or in-a small commi-tee-,- was ekpected-±o

oomplete certain special p ojects.

Each par-lcipant-who- expected graduate credit6 had to-

indicate which of the-suggested projects listed-below-ha-

wished to develop. Topics other than:those listed:.-were allowed

to be substituted with the approVal of the- staff- A-final

tten report of: the-proje6t- had t _b- submitted to the

Institute Director at the close of the Institute.



SUGGESTED TOPICS

P epare and present a plan for recruiting the target

population involvincr local industry, welfare or social

bay ALL LI 0.01-1. vuy

Write up a prog_am agenda involving teachers and adminis-

trators engaged in ABEJD ograms outside your a ea for

an interchange of modern thethods and techniques used

f r effective ABE.

Prepare a list of five or more specific problems you

have encountered as an ad inistrator and how you attempted

to resolve these problems.

Plan a demonst --ati n using a mul edia aPproach on

so e instructional aspect of teaching-ABE- classes as

part of an in-service program.

What approach would you present to a newly appointed

ABE administrator who is organizing for the fi st time

a new ABE program.

6. Write a critique on at least two books of the suggested

reading list.

A sampling of si nificant s udent pmjects is o fered

in Appendix F.

Facilities-. -Participants in the Institute were

-housed in residence hails:at-the Unive-sity-- of ..B,ridgeport

-The Unive_sity was-able- to---abcommodate

ficipants4 if ..th-ey desired-to. b ing them _alOng.. A -it -turned-

out -ee parti.cipantb- chose to do so. .111:10ge cafe7.-



teria provided a central dinincr facility =or all the resi-

dent students. Cultu--1 and recreational activities in the

area were ample (such as beach and boating facilities

. -
-Lnu Lhu -L

the College of Education was available for participants.

Adequate classroom space was provided in the College of

Business Administration, which has space for small and

large group instruction.

Institu_e activitie-s. The Institute was debigned t-

use a variety of instructional arrangements in order to

bridge the gap_ bet een theory and practice.._ LectureS,

question and anSwer sessions, small and large group dis-

cussions, workshop- panel discussions, demonstrations,

field trips were employed. The intent was to enhance p

ticipant interaction and involvement i- the learning

process.

Because s all group interac ion iS e fed. ive in

achieving learning outcomes, the sta f of the Institute

atte pted to capitalize on scheduled give-andtake sessionS.

Here the partcpants had.a chanCe to relate their own experi-

ences arid points_ of View the content at hand. The parti

pants were divided into four small groups

gram.

early the pro-

(See-Appendix 0- ':!..Thebe- groups qr. --ork-shops provide:d

them with p_actioal experience in dealing -ith-areas

cernHori-..a ccnceptual level...and-.then-translating-these into-



Ques-ion and answer sessions gave participants an oppor-

_unity to react airectly to a speaker or panel following a

presentation. A ide from the formal p-otrram (where group

interarion v - planned daily ), here was opportunii.y for

participants to meet informally in the evenings and on week-

ends for discussions.

Panels were used to offer a multi-dimensional presenta-

tion relative to themes receiving attention i_ the program.

Membership of the panels was tade up from persons with exper-

tise and unique insights into a given problem area. The

opportunity f-r parVcipant interaction was planned following.

each Panel presentation.

Participants we_e given the choice to become inti-ately-

involved in the process of the Institute in additional inter-

esting- ways; for example each group was given the responsi-

bility-of-introducing a speaker. ConSequently, each- lecthrer

was met by a-committee fro_ each group and_ was made to feel

welcome on campus. He was introdUced to the large group by

a member of the committee, who also

that particUla

served- AS moderator of.

phase--of-theprogr-- .(A-appendi;-(.-H) I- this-..

way, each of the four participant groups had an impor

role to play ter s--- of contributing to the success of the

-pio-gram.

special committee was eStablishedH at the -eqUeSt- of

the .director to-_take-.-rebPolibibilitY:tor:refresh ents which

live-re-served daily in theitorning.:-and-btternoon.- In additiOnl,

20



the committee planned and presented a picnic for the Insti-

tute which was a highlight _f the two weeks. Moreover, a

banquet was planned and held at the close of the total

5 A. La4.14. -1-av4t-4=1-1.
1-'1 1 ç 171ANI,,4-4 U4e,

were guests of the participants. Invitations were sent to

the -state directors and consultants. A .highlight of the

banquet was the awarding of mock cer ificates of achievemen

to each participant :f the Inst ute. (5 e Appendix



PART III

EVALUATION

The Institute planners consiaerea evaivation as an

essential tool of growth and development. It was used in

the Institute not just to measure final outcomes, but in

much broade ways: namely, as an ongOing mo- t-rinrt pr-cess

during the institute; as an outcome assessment at the end

-Of the Institute, and as a follow-up re--ion after the

Inst tute.

:All-phases of. the Institute were monitored daily, and

feedback was.used to determine if the dilection or focus

needed change. When this was necessary, the_ progr___ was

altered to insure more relevant experiences.- Thus flexi-

bility of the-program-was realized.

-Evaluation by uestionnaires-. At the conclusion o_

the two-weeks, a written .evaluation-of the_ -participantsc

.experiences and activities in the-p-ogram-waS made to dete

mine whether the Institute was -h-Ipful.--and: if future Inp

tutes will be needed. The evalua ion sought information

-about the Institute -ob

the success

quacy

ectives, the content of the program

housingand .41041 ..acoommcdatiqnp-,

-of practical and field experiences. The questions and the

total participants

given below



Evaluation of ABE administrative program

I. Institute Program

Did the p_o--a- have clearly stated
goa a a

Did the program achieve these goals?

Did the Institute help you to famil-
iarize yourself.with your local agencies
and community resources? .

Were the guests, lecturers, and speakers
worthwhile? e a a

Has this Ins itute helped you to become
aware of the new developments and trends
in ABE? .- 43

Yes

41

37

5

24 12

WeTe-there opportunities for sharing
group experiences? . _ a;. 41

Did the Institute provide leadership
development in NBE? 38

Were the group discussions
.meaningful? .

panels
37

.Was-.theiprogram _conduc ed in an efficient

.manner.by_the staff? 42.

Was the field trip bbneficia- 24

Was the program -scheduling practi 39

4

I , Listy.problem6-thie In-stitUte has helped- you Solve- in. accO

plishin Your-nedds in ABE

-Recruittent of StUden-ts--

-UnderStanding:Budgeting

-Public Relations

21

11

Use of community resou ces and agencies 6

Information on legislature p ocedu es on local
state and national levels



Use of educational media 2

None 3

III List problems of conce n you would suggest for fu ure ABE

administrative Institutes?

Administration and Supe vision 9

-Budgeting-and Funding-

Public Relations

Planning an adequate curriculum

MethodS and techniques in teaching adults

Psychology- and Sociology of- Adul s

_Recruitment (new ideas- and ethods

Sensitivity training .

Guid ce a a a 0 0 0 **

-IV. Gene al- Facilities

Housing

Class oo s

.-Cafetria

:Library

Comments

0

7

6

5

4

3

Good. Fair Poor

32 5

43 1

16' 12. 15

3

Observations

Areas of Strength

.ublic Relations:

.Reoruittoia

and-budgeting

ComMunityagencies



Educational media

Group discussions .

Field trip

peakei lid lee LuI-1:11.-

Institute Staff
well-organized,,efficient
sociable, competent, etc.

10. Good demonstrations

11. Ipanel discussions

Areas 'of W6aknesses

1. Not enough participan's who w
directors-.

informal,

_e

Speakers and lecturers
Boring dry - read speeches
Not informative- - not relevant
did not "turn group on!" .

2

1 7

3

.4 "
I

22

2

9

22

Not enoUgh group- disdussiOns
-failure to use _talent_of_participarits
lack of. student -participation 24

Sugges:ions

1. Staff should live in do_-i ory and have evening-.
disdussion groups

Dinner and g t together at beginning of Ins itute.

Introduction of participan s on first day.

An evaluation of the Institute's objectives as also

Made- in_terMS of- thi_gendrsl-and..the spe.Cific object

ent- the resUlts p_ given bel-o-



EVALUATION OF OBJECTIVES

The general objectives of this In ti ute we e the

following. Please indicate the de

each was m

_ee of success to which

Very Not
Success- Success- Success-
ful ful ful

To focus on the leadership
development of area direc.-
tors. 15 26-

To make local direct() s.
more adequately aware of
new developments and trends
in ABE. 26 17

To help lOcal directors
develop a more relevant and
engaging curridulum for the
urban and rural prOgrams.

To help local directors
assist-teachers coming to
gripS with the changing
needs-of adult-students.-

-To-assist local_.direCto-S in
learning more about the
multiple.agencies and .re7
sources .available in com-
munities.

--T6 -help _ABdiree-tors- -beco-e-
faMiliar with educatidnal
technology-..and Media so.that
'they:can-provide effeetiVe-
--leaderShip, to teachers in
thiS, area.

23

8

ecific objec ives of this Institute werethe following.

indicate th Succebb to which each was



Very Not
Success- Success- Success-
ful ful ful

To sensitize participants to
the sociolo7ical factors

of adultstuden s.

To demonstrate new teach-
ing techniques appropriate
for undereducated students. 7

To introduce participants
to the Systematic and or7
derly sequential approach to
instruction development-
through system analysis.

To -increase understanding
of ana-competency in the
use of new technology,
materials and devices.

5. To-help assume
an active and continuous
role in curriculum and--
instructional iMprovement. 16

.-To introduce aommuni.ty_
resources appropriate for
-ABE-programs.

To develop skills in
-scheduling ABE-classes.

To-assist. in Itip.Signingr.
pxograms-:-.

-With'industry-forlOcal--
ABE clases.

111(:) develop- methodS of
reaching the culturally
isblated and_to recruit
-them from urban and rural
lareas of poverty.

20

1 8

29

1 6

22

20

1 9

4

-M.'. TO.- develop skills in oua-
geting ana fiscal reporting.

8

21

2 4

1 4



11.

Very Not
Success- Success- Success
ful ful ful

To help design strategies
to reduce dropouts. 4 27 11

12. To assist participants in
the interpretation of
.pending Federal legisla-
tion and its implications. 14 26

Another written evaluation was u_ d "n an attempt to

discovei some cha acterist ca of an effective ABE adminis-

trator and teacher. It was felt by the Institute Staff that

the insights f the participants could be helpful n designing

training programs to prepare p:Ofe-siOnals in Adult-Basic

Education. The categories-and the respOnses f011ow:

I. J-b Specifications for ABE Administratora.:

Leadership -qualities

Knowledge of --Fundingbudg --recOrds a_o

-.-Unde -standing-people-

Know adult psychology

Must have some teaching expe ience

Must have so e ad inist ative and Supervisory
exDerence 15

Must know how toconduct an in-"service training"
program -for adults . 4

Know:community resources and needs

Should be a full-ti e job

Should know techniques of public relations

Familiar with legislative te hniques

Know effective materials for curriculum

12

1

3



II. Post-graduate :rainin- needed to facilitate above:

Adult leadersh ........ 5

Administration and Supervision . 11

Ad uL,y a a a a ... a a

Sensit vity t aining 6

Method and technique and curriculum for teaching
adults 7

More ins .tu es and workshops 5 + 3
like ours

3

3

Guidance and testing

Recruitment

Public relations

I. Job Specifications for ABE Teache-s

Empathy and understanding

7

10

Formal training of subject- atte_ being taught a a 12

Skilled in individualiing and..grpuping instruc-
tion Within the Class

Flexible ceative - adaptable_

KA wledge-of -the Community and environment of ABE
_student 2

7

4

.Sensitive t

Experienced

_Other:

Good-health

he needs of students

d cert fled by. state

are of current t ends and materials

Emotionally stable

Sense of humor

Disadvan aged background to iden ify wi h ude



II. A. Undergraduate training needed

Courses in philosophy, psychology and theories of the
. 12adult learner . . .

Training on techniques of teaching adult

Practice teaching in ABE P-ogra

College Course on Methods and Materials for
ABE teachincr

Courses on Guidance, C unS'elingl and testing
the Adult learner . e a

Intensive Course on langixage arts and skals for
the foreign born

Course on cultural background of ethnic groups.

B. Pos -aduate training needed

Curriculum training using materials for adult
learning .... 0 S 0 *

Workshop in techniques for individualized
instruction .......
Courses for advanced study in Administration
and Guidance leading to a Master's Degree in
Adult Education

Institutes on 'Vends in-Adult Basic Education .

Seminars and in-service training involving
enrollees of ABE programs in discussion'sessions.

Courses on sensi-ivity training

6

5

8

3

2

4

6

4

In summary, the participants felt that more professional

preparation on the College and University level was needed--

for developing e-fec -ive Adult Basic Eduaation -administrators.

The UniVersity -should aSsume, they felt, a-unique role

in the profesbional development of staff beyond elementary

education co-urSes_. Preparatory courses on the graduate level



should include:

1 Leadership in the urban community

2. Current methods and techniques in teacher-training
for the uneducated adult

F nally, they felt the ABE administrator must be a part

of the urban commun ty he is serving, as well as a reco

nized professional.

Observations by the staff. The t o full-time staff

-a

members; Miss Bodanza and Mr. Donofrio were asked by the

director to give their subjective evaluation of the Insti-

tute. The following, then, represent their thinkin

Miss Mary Bodanza

ty appraisal of this Institute is not in the measurei.ent

effective Program Content, length of train ng sessions,

or contributions of guest speakers, howeyer integral a part

these were in the organization of the Institute.

My total commitment as staff consultant is an indication

of the confidence placed.in me as a resource person who was

selected by the Institute Directo to whom I hope I have

been of assistande)

The crite ia for assessment of success, I find, lies in

the word relevancy". Other terms inclUde applicable per7

inent d a pmpos - all- sifted to the fine- consistency

.o: "significant to the situation or occasiOn".

.If this Institute ha6 seryed to uproot and supplantl.to

reinfo ce. and-build, to a end. and adjust,, then, the inade-



quacies past performances in the adminiLration of Adult

Basic Educat on have become the very incentive to affe-t

chat 0 chalges that are relevant, applicable, and a propos

t_ the needs ofthe population being served. It is thi:

measurement which guarantees contin ous adult g oth for

effective leadership in Adult Basic Education.

From reliable "grapevine" comments circulating among

the participants, a general consensus of opinions s ayed

toward the effectiveness of meeting the goals pertinent to

the Region as a whole, yet speCific to .the population

the s-:a_e and geographical area represented by the Director

in charge of the local Administration of ABE Programs.

It was the feeling within the _our organized groups

th=t this I-stitute served as a model of- in ensive involve

ment and interaction among individu'al participants ab well

as groups. The catalytic effo ts of group leaders, chosen

by each group, -served to produce effective changes in the-

leadership roles of the ABE administrators in Region I.

This reaction was brough_ about by nm a group of

-participants from large urban p--o _ams where the complexity

and diversity of proble s. were-mutual-as well- a,: specific.

Pertinent'a_eas of heated discUssions centere

I. Co iity Involvement in ABE'Prog ams Planning

2. Private Agency s role in 'the community of the
indigent adult



vid

How Industry can assist in recruiting
population.

Cooperative ef_ort required by Relimious, Political,
and Business Groups with the community.

the active partIcipation of local directors

f-om small towns and rural areas as witnessed from the vol-

canic interaction between the large cities and rural areas

ABE directors. Confrontations and open challenges caused

much soUl-searching in the identification of the ABE .studen_

whether illiterate and isolated in the hills of Maine or

unemployed in the crOwded ghetto of Boston. One is stricken-

with poverty of the mind in his failure to óommunicate,

while the other is poverty of survivals. Both have a com-

monality of need for social independence through the pro-

cesses of adult -development

This fusion of environmental knowledge between "big

cIty Joe" and "little town Pat"- abridged an- -prac ically

annihilated any boundary line as to where one New England

State begins and where the other ends.

Thus, a common bond, namely, the human need to relate

with peoifie p.rovided a session where "learning was caught

and not taught.

Mr. Daniel Donofrio

-The 13. ogram.-of the ABE-Institute .was bas0d on the recom-

mendations of th-p -.ABE direetors:of New Eft-giand. We a tempt d



to meet the needs and Interests of the ABE administrators

as determined by the State Directors of th_ New England

Region.

in develop -g the program, empnasis was placea on

administative and supervisory.p oblems of ABh. This

involved guost speakers, panel discussions, group inter-

action, and group workshops. in general, the In-titute

achieved the ob ectives as listed in the proposal. In

retrospect, however, some of the planned activities-were

overemphasized- especially the format of the speakers and

guest lecturers. A greater role should have been assumed

by the participants in group activity. The talents of the

participants could have been utilized more effectively,

especially as resource people azid group leaders.



More speakers from the local area who were employed and

involved in th_ target areas should have been selected for

discussion leaders dealing with the proble

area popuiations.

The Institute did provide for sLaff involvement, and

many of the daily activities were stimulati- and inter-

esting. Also participants seemed to have a positive -t-

tude. This was v tal in deve.loping their effectiveness as

ABE directo

Follow-up evaluation. Six months after the Institute,

on March 7, 1970, a follow-up evaluation reunion was held

to d-te-mine the deg ee of success each participant had

experienced with his local program as a result -of the two-

week Institute. This also provided state directors :ith

an up-t--date expression of local needs.

In preparing for the reunion a letter of invi ation

information was sent to each of the -43 participants of the

Institute well i_ ad-.ance of March 7. (Included was- .a

quest_onnaire and reserv tion foi Letters were also

sent to the state ABE directo-- -of Region I and :t the

project consultan (See Appendix J for preplanning materials

The feedbaak f om the questionnai-e (Appendix wa6.used

of the target

develop:the-. reunion:Pro Four working-sessions were

established, each focusing on a. theme suggested by the re-

spon e to the que tionnaire. These themes were as follows:

40



I. Id lt fy the ma or concern ssucs/problems in. your

community that necessitate changes in the educ tional

structure fo_ dealing with the educatio ally disad-

vantag d adult.

II. Design the areas of partnership bet_een education

and industry for great r involve

tion of the disadvantaged adult

(devices in technology - computer -achines ) Micro-

teachina

III. Outline a stra egy of appropriate avenues for

recruiting the educationally handicapped adult

which will promote- self-motivation for regular

attendance in an ABE Program.

Areas of Conside -ation:

the educa-

a. qualities of recrui er
b. location of prOgram
c. curriculum content
d. .instruction (Ind. - Group)

IV. The Leaxning Center. Approach to Adult-Basic Educa-

tion is primarily an effort to provide individualized

self-directed instruction as quickly and economically

as posSible to a heterogenecus mass of students.

Elabora:e -on_the _ole of the Learning Center Sta- -in:

1 AvenUes_of.- recrui ment
2 Personnel_ requirements

-Coordinator
Counselor-
-Instructor
---CurriculuM __Con -e



3. Location of the Centers

The reunion was by all sta rlards a huge s ccess.

Of the 43 total particip n s of the two-week summer Insti-

tute on campus, 23 returnea on m ron 1. ne rosuer of saff,
participants and guests is given below:

Staff

Philip-Pumerantz

Mary Bodanza

Daniel Donofrio

Participan-_s

Marita Maes

2. Steven C. Christy

3

4. He_ ry Je ioto

Nicholas Motto

6. Robert Sasseville

7. Ma ilyn Sullivan

8. John Butler

9. Donald Craft

10. Edward Hannon

11. Charles.Holbrook

Ja e's-Diamantis

13- William Lineham

14. JJeonard-.Albaiti6

15 Domenic Aurelio

16- Anthony Beriefico.-

Thomas Grace

Gue ts

1. Carroll F. Towey

2 Mary Mulvey

3 John Fox

4. Frank Repoli

5. ames A. Dorsey

6 John Sideris

7 John Moran



ar lic ipants

17. Ea le Brunelle

18. James Tyrell

19. jud th Elwood

20. Joseph Angelillo

21. William Conway

22. Edward Jones

-23 CliTford Robertson

A final report was rendered following the reunion

thanks to the help of Miss Bodanza and Mr. Donofr 1 who.

returned to campus to be of assistance. _Appendix L

Moreover, a significant outcome of the reunion meetings

was the listing of recommendations, by the participants,

for conducting future summer institutes. This very helpful

list is as follows:-

SUMMER INSTITUTE RE:COD ENDATIONS

(1970)

Have same meetings where directors f om nail towns and
_

directors from large towns meet separately to discuss
problems.

Get speakers to present position papers ahead of speeche.s,
so that-there can-be adequate discUssion:afterwards-.

Give-example!, of ,preparing-budgets ..testing-prograM,,
teaCher.evaluatiOn, .motivating,teacherS,--_aUdiO---viSual
eqUipthent-, 'and teaching materials; registration forms,

bon' t cover boo many topic dilUtes.the quality..

observe selves...,

c.



Demon

Field to see an o oing A B.E. center.

Set up a pilot in-service t aining program to slow how
it could be -e- LID in their sta es.

Local director needs to sharpen his skills to be able
to direct and supervise.

10. Paid work hops for directors and teachers.

11.. Individual supervi ion with teachers.

12. B g problem - most directors are wearing _oo many ha s."

Directors have t- know t_chniques
their jobs.

materi1s to do

14. It is impo-tant that A.B.E. Educators keep abreast of
developments in C.A.I. to be prepared for its implemen-
tation and to be able to fully exploit its capabili ies.

15 Recruit professiona s and nonp ofessionals.

16. Person from HEW on legislation.

7- I volvement -f students.

18. Use of parap ofessionals.

19. Schedule ample time for questi-n/answer periods.

20. Effective use of teacher meetings.



PART IV

OUTCOMES

A significant outco e cf the Inst_tute was the request

U1L pc, E4, QVC411)

leaders that-the Univ-rsity of Bridgepo t create an adult

education program which could respond to the national, state,

and local needs to prepare -ell-qualified perso-- el- fOr this

area. The Project Director, Dr. Pume ants, and the Assi

_ant Dean of:the Ccillege of Education, Dr. Hamilton, -der-

:ook a study of the feasibility of developing such a o-

gram in the College of Educat_on. Pa t of these efforts

involved a visit to Florida State University's Department

of Adult Education to gain some-practical insight and assis-

tance 1_ developing a graduate program in adult education

at Bridgeport. Additional visits were made by .Dr. Pumerantz

to Boston University, George Washington university

Department of Agriculture's Graduate bchool inWash.Lngtox

D.0 to gain further know-how in formulating a:graduate

program in adult education at our Institution. Mo:eover-

consultation with official6 at the national-headquarters

f the-National .AssociatiOn _r Public _and. Continuing.Adult.

Educat on (NAPCAE) p oVided-the broaaer nation61 perspe-

-tive needed for'Plannin

pr4osed-then tha- the. College. Of -EduCation of

the -University-of Bridgepprt add a new.:dimenSion-to. its

gra4uate program by ae4eiOing- a program of-studies in.



Science deg-ee and the Sixth-Ye, )iploma. (0

Such a program could very well begi- in the Spring of 1971.

In this regard, the University of Brid _port could se ve

a professIonal training model located in an urban colter-

since it is equipped with the resources needed to prepare

adult and continuing educ-tion leaders. It could also serve

asja research and dissemination center to bring new info--_a-

tion to tho-e throughout the region and nation who are

actively engaged as adminIstrators, supe visors, and teachers

in adult and continuing education progra s. The College of

Education is in a position, as a consequence of its prior

leadership role in adult education through t e ABE Institute,

to generate the types of activities that are necessary to

mount a progra- consistent _ith its total education mission.

The developers of the pmposal have not minImized the

iMmensity of the task and have recognized the short-, as well

as the- long-.-ange goals-and implications involved They

further recognize that a new graduate prog am at the Univer-

sity of Bridgeport needs to be more than just a rhetorical

document. They realizethat such a-program must be at the

cutting--edge of--social-and. educational problems. Much thought

and effort _therefore, have gone into the de elopment of thiA

proposal, which_ was stimulated by the ABE Institute.. In addi-

tion-, Collega perSonnel have worked closely'with the personnel

-in adult education and adult basic education at the local,



1 natior ove' the past yoni

In F brtary 1970 the College of Edu ation wz.s ix.forined

that 'ts application for another section 309 Adult Edv- tion

An+ n+' 111 R 1 I r, N-s 1-1 n- "VLFNINErN

mo th institute to prepare local adult education administra-

tors fro:_ the eastein half of the tion t- become trainer

f adult ba. sic educat on teachers. These granto, back to

back put the College of Education in the center of the

stage nat onally and enhance i-s posi ion :11 developing a

graduate pro- RIM in Adult Education.

,The College c). Education now has the chance to become

an effective force on the nat onal level in the field of

Adult and Continuing Education by providing the graduate

training which can prepare people for caree s as leaders in

adult education. This Universi is equipped to provide

knowledge and trainin- the hwnanities and social .sciences

which can form the necessary humanizing and enriching prop-

erties _f a skilled professional. The continuinn- need,

the objective research and evaluation of _ethods, materials,

testing, recruitment, motivation, sociological-psychological

in_ ghts, counseling, and other areas of ihvolvement places

the University in a vital po. ition to fulfill these.needs

adult.educa ion as a-field of study. Such a- p -ogram can

involve undergraduates as well aS gradUates In degree progra_

and courses affecting the adult. learner. TheinSights

-and understandings that may result will. be Anvaluable to the a

.peoPi...6 when they-en e- -the communi-

4?441.11
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UNIVERSIT)- OF BRIDGEPORT

DRIDOEPORT. CONNECTICUT 06602

IN fITUTE IN ADMINISTRATION FOR LOCAL DIRECTORS
OF ADULT BASIC EDUCATION

July 16, 1969

TO: PARTICIPANTS OF ABE ADMINISTRATIVE INSTITUTE

FROM: PHILIP PUMERANTZ, PROJECT DIRECTOR

ABE INSTITUTE

I am delighted to learn that you will be attending the ABE Administrative
Institute to be held at.the University of Rridgeport in Bridgeport, Connecticut
from August 11 - August 22, 1969.

We expect that the program, which has been designed to provide relevant pro-
fessional growth experiences will not only be stimulating and interesting but
also valuable to you in carrying out your future responsibilities. We know that
the Institute will entail considerable study on yOur part but we expect that you
will enjoy every m nute so spent.

Enclosed youwill find materials that will be helpful in planning your trip to
Bridgeport and in orienting you to the purposes and obioctives of the Institute.
You will also find enclosed a questionnaire which will help our staff design

_

experiences for you at the Institute and which I should like completed and
returned to me by August 1 1969.

Each participant will receive a 75-per week living allowance and -15 per

week for.dependents up to three. ( ) to be paid-in two- pay per ods during the
Institute.

Registration will take place Sunday evening, August 10, from 4:00 8:00 p.m.
in Seeley Hall. A late registration will be held Monday morning-, August-11,
from 8:30 - 9:00 a.m. in Seeley Hall. We suggeat that those who haVe room
accommodations reserved register Sunday evening.

For those people arriving by air, I suggest that you take a taxi directly to.
Seeleyliall on campus. For those arriving by car, -drive to parking lots near
the dormitory-. (See enclosed map and parking facilities)

I look forward to seeing you at-our Institute at the University of Bridgepor
If you .have any questions, plase do not hesitate to contact me. (366-3611,_
Ext. 205)

Sincerely yours

Philip -Putherantz
Project DireCtor

PP: sm
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'TM UNIVERSITY OV BRIDGEPORT
DriduporL, Connecacut.

Institute in Administration for Local Directors
of Adult Basic Education

.TRAVEL POEM

Type 'of Transoortation: (checlz one)

Air: (one round-trip)

Train: 4111.....

.
(one round;trip)

)31.1 (one round-trip)

*Car: (one round-trip)

*Distance in miles to be paid © .090 Der mile.

Total miles

Tolls

This travel form must be aoresented at registration.

Note: Please attach all receipts.

Rate



the
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Institute in AO.m.ini:.;tro'c,ion Ii7or Local Diroctox's

of Adult Bar:ic Education

FACIUTIES, 1ATES AHD ACCUDATIOS

Participants and dependents will be housed in Seeley Hall on

ca:vus of the University of Bridgeport. A large cafeteria

provides a central dining facility for all esident students. There

axe a mullal;uae of cultural and recreational activities in the prea,

such as beach and boating facilities in Southern Fairfield County

vhich is

The

within an hour's drive from Hew York City.

University library, as well as the Curriculum Center and

the :luiti-Medja Complex will be used. Adequate air-conditioned

classroom space in the College of Eusiness Administration will be

available inducing space for small and large group instruction.

this

There are comprehensive programs of adult basic education in
;

area end in the New York area which are rich n community

resources.

Accommodations: 1. Room and board (double occu-oancy er person

per veek

per meek

is te,i32.50.

2. Room and board (single occupancy) per person

s 6o7

Provisions at Unive-rsity:

Daily cleaning of rooms -provided by University

1. Linen - changed weekly

2 sheets
1 pillow (pillow case)
3 towels

soap

Participants are responsible to bring personal towels etc. to beach -

!,iplease do not remove University linen from room.

2. Laundry -

Coin-operated vashers and dryers are available, in the residence hall.
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UNIVERSITY OF BRIDGEPORT
BRIDGEPORT, CONNECTICUT OGG02

XNSTITUTE IN ADMINISTRATION FOR LOCAL DIRECTORS
OF ADULT BASIC EDUCATION

PARKTNn VAnTLTTTER

All participants may park in any lot on campus

Iiiithout having a sticker. The exceptions to this are:

1.. No parking in areas marked "Reserved" for Faculty,

Staff, Visitors,. Deans, Assistant Deans, and any

otherwise painled spots.

2. The lot directly behind the College of Business

Administration is only for Faculty and Staff and all

spaces are clearly marked "CBA".

Youi..cooperation in this matter is necessary.
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INSTITUU IN AMOISMATION
FOR LOCA,L DIRECTORS OP ADULT BASIC ,1-1)UCATION

Nrs. Miss_
last)

A:Talt:ess

...nese Address

August 11 - Ausust 22, 1969

The University pf Bri.:geport
Bridgeport, Connecticut

Data Information

(first)
Age

(nickname)

Tel.

Tel

sent Position

10.10.0100.0.4.1.0wOWPWA

: three major areas of your job responsibility:

(1)

)

(3)

,.......

That wys are you related to your State Dept. of Adult Basic Educ tion?

long have you held your present position?

were your last two previous positions? Briefly describe them .
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:ion and Trainiag.:

Area of CcrIcentration Institution Degree Date Conferred

School

tge

. School

;e list any continuing education activities you have attended in the past

years.

( 3)010.0.1011.4.. aksara:

(2)

(3)

(4)

(3) NII.
muberships in professional assccistions.
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THE UNIVERSITY OF BRIDGEPORT
Bridgeport, Connecticut

INSTITUTE IN ADMINISTRATION FOR LOCAL DIRECTORS
OF ADULT BASIC EDUCATION

REQUIREMENTS FOR GRADUATE CREDIT

Three hours of graduate credit will be earned by each participant

who successfully completes all Institute requirements. The University

course designation is Education 510W. Only graduates of an accredited

college or university may register for these graduate credits.

In order to meet University standards as well as to fulfill part

of the Institute requirements each participant working as an individual

or as one of a small committee will be expected to complete certain

special projects.

Each participant expecting graduate credits must present in :writing

one of the suggested projects listed below.to the staff no later than

August 13th at 5:00 p.m. Topics other than those listed may be sub-

stituted with the approval of the staff.

A. final written report of the project must be submitted to the

Institute Director at the close oEthe Institute.

SUGGESTED TOPICS:

1. Prepare and present a plan for recruiting the target population in-

volving local industry, welfare or social agencies and the division of

employment security.

2. Write up a program agenda involving teachers and administrators en-

gaged in ABE programs outside your area for an interchange of modern methods

and techniques used for effective ABE.

3. Prepare a list of five or more specific problems.you have encountered

as an administrator and how you attempted to resolve these problems.
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4. Plan a demonstration using a multi-mcdia approach on some

instructional aspect of teaching ABE classes as part of an in-service

frogram.

5. What approach would you present to a newly appointed ABE administrator

WhO iS organizing for the first time a new ABE program.

6. Write a,critique on at least two books of the suggested reading

list.
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Institute in Administration for Local Directors
of Adult Basic Education

PARTIAL SUGGESTED READING LIST

Bagdikian, Ben H. In The Midst of Plenty - The Poor in America,
13,1%teull

Caplovitz, David. The Poor Pay More, MacMillan Co., New York,
N. Y.; 1965

Galbraith, John K. The Affluent Society., Houghton Mifflin Co.,
Boston, 1960.

Gordon, Margaret'S.:,Poverty in America; Chandler Publishing.Co.,
. San Francisco, California 19-65.

Harrington, Michael. The Other America; MacMillan Co., New York,
W. Y. 1962

Hunter, David R., The Slums, MacMillan Co., New York, N. Y.,
1964.

Isenberg, Irwin. The Drive Against Illiteracy, The H. W. Wilson
Co., New York, N. Y. 1959

Kidd, James R., How Adults Learn, Association Press, New York,
N. Y. 1959

Knowles, Malcolm S. Handbook of Adult Education in the United
States, Adult Education Association of the U. S. A., Chicago,
Illinois, 1960

Webster, Staten W. The Disadvantaged Learner, Chandler Publishing
Co., San Francisco, California, 1966

Passow, Harry A., Goldberg, Miriam,'..Tannenbaum, Abraham J. Education
of the Disadvantaged.
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Human Resource Specialist
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STRENGTHS AND WEAKNESSES OF THE ABE PROGRAM

11.04

Dr. Arthur P. Crabtree

One of the fundcAmental taskc, associatedwIth any program o

education is that of evaluation. Inescapably, we must stop at some

point in time and ask ourselves, "How are we doing?" The fede-ral

ABE program has now been in operation some five years from the

time of the launching of the Economic Opportunity Act. It is,

therefore, highly appropriate that we confront the question that

hovers constantly above the program: How are we doing? Has the

ABE program achieved what it set out to do? What are its strengths

and weaknesses?

In my opinion, one of the weaknesses of the p:erent ABE program

is the lack of a commonly-accepted purpose, both in its origin and

its implementation. What is its basic purpose: to train disadvan-

taged adults for employment? Or is it to give them a found-,tIon

of literate understanding for improved functioning as citizens,

parents and homemakers? Or is it all of these? These questions

indicate the avenues of our differences with respect to the primary

objectives of the 'program.

Let's take a brief look at the historical perspective and the

circumstances attending the birth of the ABE program. And nere I

can speak from experience. I was one of a small group who were

instrumental in bringing this program to fruition. Tn 1962 and
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again in '63', we tried to secure passage of federal legislation

providing for adult basic education. We were unsuccessful. Each

time we ran into the forbidding gavel of the Chairman of the House

, .A- .-
1%141. au ir - Trt-Z

y .6. or 46.-

where to the right of Louis XIV, identified the bill with the

Civil Rights movement and refused to pass it out of his Committee.

In 1964 President Johnson emerged with his dream of the Great

Society. This time we who had been trying to get the adult basic

education legislation through on its own merits went to the sponsors

of the Economic Opportunity Act and asked them to incorporate our

bill into their legislation. They consented and the ABE program

was born in Title 2-B of the Act. In 1966 it was transferred to the

U. S. Office of Education.

The lines of the central philosophic issue in this program

can be pretty well drawn, at the risk of some simplication in one

pivotal question: Is the purpose of the program primarily that of

teaching literacy as a prerequisite for job training or does it

have the more comprehensive goal of creating a broad base of general

education to undergird the adult's total life responsibilitiee.

This is no mere academic question. Upon its answer depends,

in large reasure, the nature of the subject matter used, the selection

of the teaching and administrative personnel, the choice of teaching

method and, indeed, the whole tenor of the program.

It is my conviction that the program, as it now operates,

unduly emphasizes the occupational objective and that it neglects
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the broader task of preparing the adult for greater competency as

a citizen, parent and homemaker.

The evidence of this emphasis is quite abundant. Indeed, it

Thm 71rryam top irinrn in ;-1 nlirru.lte that pre-

determined its vocational philosophy. One of the major motivations

for the Economic Opportunity Act wa the mushrooming cost of welfare

programs, especially in our large urban areas. The pocketbook

nerve of the American taxpayer began to feel the pain. About this

time we were finding, in numerous studies, what we already knew,

of course, that a high correlation existed between lack of education

and lack of employment. The conclusion was inevitable: train them

for jobs and get them off the welfare rolls. In the language of

the Act, itself, seven lines, in its Declaration of Purpose, are

used to set forth its occupational rationale and only one to indicate

its responsibility to upgrade the educational level of the adult

for his other life needs outside the working world.

A second factor contributing bo the occupational emphasis in

the program comes from the current(Civil Rights movement. Equal=ty

of job opportunity is a vital facet of this struggle. But herel_

again, the man must be vocationally trained before he can make a

case for an equal right to the job.

Now, may I hasten to say, before you champions of vocational

education begin to load your shotgun, that I have no quarrel with

occupational education. I would be rather foolish to minimize,

in the slightest measure, the great need for vocational training
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in today's world. Indeed, with modern technology, it is more important

than.ever.

But the adult is more than a worker. He is a citizen, and, in

. . Tv.
MUbL, caovz), a paicALL. any.

a richer self-realization. I want an education program that meets all

of these needs. We allude to a manpower crisis as if it exists only

in the working world. I suggest to you that there was a manpower

crisis last November in the polling booths of this country. And there

has been for more than half a century in this country. And with the

youth of the nation in open revolt against their elders, I suggest

that there is a manpower crisis in the American home, a crisis that

cries out for vision and leadership in meeting the mounting problems

of family life. I want to educate the whole man, not just his voca-

tional facsimile. I want to balance our curricular budget, not only

in this ABE program but in all adult education. As Robert Hutchins,

former Chancellor of this institution has observed, "It is manhoor'

not manpower, for which we need (.() bear oul education".

A second weakness of this program is its lack of administrative

coordination, especially at the federal level. As you know, the Adult

Education Act of 1556 created the Committee of which I am a member,

The President's Advisory Committee on Adult Basic Education, and gave

it watchdog jurisdiction over all federally-supported programs of

adult basic education. Our first task was to find out how many such

programs existed. In 1967 we contracted with Greenleigh Associates

to make an inventory. The_- findings were quite surprising. There

are 28 Federal programs that have adult basic education components.
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They are scattered among ten Federal agencies, of which the Office of

Education is only one. There is little coordination among them.

Indeed, there is little understanding of the other fellow's program

amnna finAm. Unannht.pilly. the.re is snme nrinft.ems.lary dtrolication of

effort in this situation.

This same lack of coordination exists, in some measure, in the

field. There is room for improved cooperative effort at both the

state and local level.

In our first annual report to the President, our Committee

recommended that we be given sufficient resources to set up a more

effective machinery for the coordination of all these programs,

beginning at the Federal level.

Finally, and this, in my opinion, is our greatest potential

weakness in this program, is the encroaching shadow of non-profession-

alism.

The public schools of this nation have become its favorite whipping

boy. In searching for the cause of the current social ills that now

engulf us, it is easy to brand the school the scapegoat. It takes

the home and the church off the hook of accountability. Since the

major program of adult basic education is administered by the public

schools, they inherit the attack on the total educational establishment

that is now becoming fashionable.

One of the principal spawning grounds for the philosophy of

amateurism in this ABE program has been the Office of Economic

Opportunity. It had its origin in 1964 when Mr.. Shriver and his boys

decided to set up an educational program for themselves without the
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help of the educational community. By way of a starting handicap

for the ABE program, they delayed its initiation for almost a year

while they busied themselves with getting all the other parts of the

Economic Opportunity Act under way.

The line of reasoning advanced by these anti-establishment

critics is very simple. It suggests, both overtly and by

cation, that the professicnal certification of teachers, as we

have known it, is a waste of time. It postulates the theory that

you can take a high school graduate, give him a hot-shot training

course for a few days, and produce a teacher as qualified as the

graduate of the traditional college course.

This is a line of reasoning peculiarly directed to the field of

education. I have yet to hear anyone suggest that farmers replace

iawyers in courts of law or that truck drivers be recruited to perform

brain surgery. I would be most interested in seeing the reaction of

one of these champions of the non-professional in the classroom if

his own child were enrolled in a class over which a high school graduate,

without professional training, were installed as the teacher. Yet he

is perfectly willing to have the same intellectual mayhem committed on

the unfortunates who come to us in this ABE program.

One piece of evidence that has been injected into this controversy

over teacher qualifications, and one that is frequently quoted with

knowing authority by its advocates, is a study conducted a couple of

years ago'by the Greenleigh Associates. This so-called piece of re-

search, carried on in the States of New York, New Jersey and California,

came out with the finding that I have just indicated, namely, that
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a high school gn,duate, with a short pre-service training period,

can do as good a job as a certified, professionally-trained teacher.

This study was loaded with factors that invite some questions with

reFmect to both its procedures and its findini:s. Those who refer

to it so glibly don't usually bother to explain that the certified

teachers used in the stady were selected at a time of the year when

all the good certified teachers in those states had been committed

to teaching positions in the schools and that the teachers used,

therefore, were the poorest of the lot in those areas. Nor do those

who quote this study take time to explain that all the teachers tested

were compelled to use four selected reading systems and were not

allowed to depart from this goose-stepping regimen in two ,f them,

even to use any other reading texts or supplementary materials. This

is not teaching. This is but the dull manipulation of things. Where

was t opportunity for the creativity, the imagination and the inno-

vation that we all know is so vital to this particular area of adult

education?

In a later study in my own State of New Jersey the Greenleigh

boys ran into a situation that compelled them to indulge in a master-

piece of semantic legerdemain on this same issue. New Jersey has an

AtE program running under a branch of the State government called the

Department of Community Affairs. It uses non-certified teachers,

most of them merely high school graduates, with about ten days of

training, Greenleigh was employed last year to evaluate the program.

In its comments throughout an interim reportionany statements

are made which criticize the teaching effort for lack of professional
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training. Permit me to quote three of them, selected at random:

"Observation has indicated that the teaching is largely unin-

spired, unvarying from day to day. Whether this results from an

absolute lack of deviation from the programmed instruction, the lack

of adequate class attendance or the rigidity of the teachers themselves

is difficult to say. Certainly, there are no sparks flying in the

classes and it is difficult to assess teacher input in some classes

when the entire relationship seems to be the checking of the programmed

text two or three times during the two-hour period. The teachers

seem to spend most of their time sitting and waiting".

Again, we have this statement: "Since none of the teachers are

really prepared or trained to teach a conversation class in ESL, the

lessons that were witnessed were fiascos, a waste of time for the

students and an embarassing situation for the teacher.

Finally, we find this observation: "It must be clearly understood

that we are not viewing teaching in a traditional creative or innova-

tive sense,. The para-professionals do not, as a rule, have the general

education to stimulate and enrich the learning Process, nor do they

have the ability to diagnose learning difficulties which students

have in their failure to grasp fundamental concepts in language and

in mathematics. Often students are seen to guess at answers without

knowing what they were reading and accept the corrected version

without knowing why it was correct".

Yet, in spite of such criticisms as these which run throughout

the report, pinpointed to the very issue of teacher education, we find

this amazing statement in the summary of the report's findings.
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"It has been found in this preliminary evaluation that the

Department of Community Affairs ABZ ixograms have clearly demonstrated

that non-certified, non-professionally trained personnel can be trained

fes fo.nr.11 vo.vmorif nf :4dulf hii princ!rition nna

GED programs, and the students with normal attendance in these

classes are making fair to good progress".

In my opinion, the statement is at complete variance with the

statements and observations that run through the body of th report.

The proponents of this philcsophy which holds that "butchers

and bakers and candlestick makers" can teach the under-educated have

coined a magic phraSe which they would have you believe expiates the

sins of the process and washes it white as snow. Teachers don't n-,ed

professional training, they say, as long as they come from the "in-

digenous populations". I'm not exactly sure just what this means but

I gather they are trying to tell us that it takes a black man to

teach a black man, a Jew to teach a Jew and that never, under any cir-

cumstances, should a Methodist teacher be entrusted with a class of

Presbyterians. Why don't the advocates r:,t- t'e principle go all the

way and argue that only an illiterate c,.! ,each another illiterate?

Then we would really have a teacher who was "indigenous to the pop-

ulation".

If you have concluded, by now, that I am concerned over these

anti-establishment critics who tell us that all we have to do to

prepare a teacher in adult basic education is to take a high school

graduate, or some other well-intentioned representative of the indi-

genous population, and give her a once-over-lightly preservice
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training session, you are correct. I am. I cannot accept this line

of reasoning. I refuse to believe that exposure to the philosophy of

a John Dewey or a William H. 3Mpatrick doesn't enrich the understanding

01 tnose wno undertake the seriouS bu6i11t:b ul bliavi116 a Lutwall m144as

I refuse to believe it because it doesn't make sense and because it

runs counter to my experience in this field. This program for the

under-educated adult calls for the highest level of professional

training. The teacher who succeeds must have a knowledge of the

psychological characteristics of the disadvantaged learner, she must

know the technical aspects of teaching reading and computation and

she must be familiar with those methods, techniques and approaches

that produce the best results. And anyone who tries to tell me that

this kind of in-depth preparation can be acquired in a short preservice

session is doing little more than wasting my time and his.

Now, let's make one additional point clear. Do I believe that

traditional preparation in teacher education automatidally produces

a good te cher? Oh, no: I have seen sertified duds in this field,

just as I have known inept lawyers and incompetent physicians. But

I do maintain one simple thesis: Adequate professional preparation

will make any teacher a better one and those who go into the class-

room without it Lre not as well prepared as they might have become.

In these days we are now using teacher aids in this ABE program.

I'm all for it. There are many things in connection with classroom

operation that paraprofessionals can do to relieve the teacher of

much of her burden. But let's be sure we keep them what we call

them: aides to the teacher and nothing more. I don't want to add
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the disadvantage of incompetent infAruction to the cargo of handi-

caps already carried by those who come to us for help in this program.

When we back off and take the sweeping view of this movement

to widen the entrance of non-professionals in adult education, it

becomes more significant than a first-blush impression might lead

us to believe. Stripped of all its excess verbiage, it boils down

to one fundamental question: Is there such a thins_as an education

psofession? There are many who have always insisted that there

isn't, that it doesn't take any special know-how to teach another

human being, and that what we call a body of professional knowledge

is simply a proliferation of classes in education psychology, methods

and materials that weren't necessary in the first place.

You and I, at least, are supposed to hold the opposite view,

that we do represent something which qualifies as a valid profession

and that.it requires certain knowledge and skill to operate at a

job-performance level consistent with that of other professions.

I happen to believe this with a rather deep conviction. In

fact, I have staked about forty years of my life on it. I really

can't know whether I am right or wrong. I can only believe that I

ap right. But this one thing I do know. If those who maintain

that professional education is a waste of time and effort, then

we might as well close the doors of every teacher-training institution

in this country. If they who: hold this view are right, then you

and I have been the victimes of a cruel deceptioh. If we are in a

business that accords equal status to the unskilled amateur, these

degree6 we hold in professional Education are as worthless as a roll

of Confederate currency.
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I shall labor the point no more. I see the maintainance of

professional standards on one of the important challenges in this

program. If the philosophy on non-professional leadership.can

44. 4 *. 1.1^
4",.(..A.vAxt4A.LA

spread throughout our entire educational community. If that day

should come, the cultural fiber of this nation is in serious trouble.

Now, let's turn to the brighter side of the picture, the

strenghts of the ABE program.

In the first place, it has accompli e.d a reasonable measure

of what it set out tc do, namely, involve a r.umber of people in

literacy education that otherwise might not have had that experience.

The figures of the U.S. Office of Education indicate that the pro-

gram has served over a million and a quarter adults since its in-

ception. Naturally, there are some duplications in these figures

but they still represent a major accomplishment. There is an ABE

Program in every state in the nation, iplus the District of Columbia,

Puerto Rico, Guam and Virgin Islands. Hundreds of teachers and

administrators have been trained. A number of experimental projects

have been initiated that have shed new light on methods and approaches

in literacy education. New resources have been enlisted, particularly

in higher educations to augment the efforts of those already in the

field. New materials and teaching aids have been produced. Thus,

while we have made only a beginning in terms of the size of the

total task, it has-been a good and gratifying accomplishment.

Secondly, this ABE Program constitutes one-more "sale" in
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merchandising the concept of adult, or continuing education to the

American public. This is one of its greatest strengths, or, perhaps,

more accurately, its greatest contribution to our social philosophy.

There are some blithe optimists among us who are satinfied with the

progress we have made in this respect. I am not. It was easier to

enlist the interest of adults in my WPA Program in India, 30 years

ago, than it was in New York State in the 1950's. I use 77-hese ex-

amples only because I was present in both situations and froli

experience. We are still shackled by the philosophy that edu t,tion

is something for kids. It is still viewed by most as something you

"get" when you are young, like puberty or the measles. Th's Intellec-

tual strait jacket carries with it the implication that the adult who

seeks to acquire added knowledge is either stupid or is trying to

get something that he should have gotten when he was a child. Those

who genuinely believe that education is a continuous process of life,

and that serious educational study should run parallel with the total,

life experience, are still in, an uncomfortably small minority. The

education of the adult is something we do after we have done every-

thing else - a sort of P.S. to the main letter. We are so busy

educating "all the children of all the people" we forget the people.

The adult education budget is the last to be added and the first to

be cut. When our national leaders speak of our educational needs,

they are referring to the children. The literature of the educational

establishMent is about 99.9% child-centered. The idea that the con-

tinuing education of the American adult is as vital to the welfare

of this nation as is the education of the child has simply not been

accepted by our society.
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The great contribution which the ABE Program has made, therefore,

is that it has provided an example of adult education that everybody

can understand and appreciate. In the stark and naked reality of

illifornfo. DTI-"---______v

educational need is presented that men of compassionate reason can-

not ignore.

Finally, the crowning strength of this program, in my opinion,

lies in its linkage with a great purpose, The greatest movements of

adult education throughout history have been coupled with great

societal needs. It was so in Denmark when the folk school movement

was conceived by Grundtvig to preserve the cultural heritage of

that little country from the encroachment of Prussian influence. It

was so in England when wedded the resources of the universities to

the aspirations of the working masses. It was so in Nova Scotia when

Father Coady turned to a program of adult education to save the farmers

and fishermen of that Canadian Province from economic destitution.

These great programs of adult education had one thing in common: they,

were conceived in the womb of national crisis and each succeeded in

revitalizing the society which gave them birth.

We have had no such great purpose in adult education in this

country. We have had many lesser goals but none that wore the crown

of absorbing social significance. Amid this shotgun assortment of

lesser diversities our greatest need has been some majestic purpose

that might unite our disjunctive efforts in a common cause.

This APB Program is the first in our history that possesses the

potential for this kind of greatness. Responding to the social needs
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that now engulf this nation its purpose dwarfs the values of con-

ventional forms of education. It is linked with the reclamation of

those 34 million Americans who now live below the poverty level. It

. 1- -.9. 1- - J. " le.el " dr. r el tlt IN Tn.-% ireni,mou "---- _______

believe to the rugged reality of life, in eyeball confrontation with

the guts and squalor of Harrington's other America. It is fused

with a great adventure in human salvage and dares to throw down

the gauntlet of battle in the where the action is.

It is not too much to believe that this program may well do

more than any we have every launched to transform this nightmare of

today for those 34 million disadvantaged Americans into their dreams

of a better tomorrow and hopefully, unite all Americans in a moral

and spiritual brotherhood we have never known.
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RECRUITMENT FOR ADULT BASIC EDUCATION

by

Dr. Mary C. Mulvey-

I. THE PLAN

It is a pleasure to talk with you today about the Recruitment

Program in Adult Basic Education in Providence, Rhode Island, which

is being carried out under my supervision. As other administrators

will affirm, recruitment of adult students has proven to be the most

difficult of all administrative tasks in the Adult Basic Education

program. Our experience since the beginning of our program in 1965,

had convinced us that efforts to reduce illiteracy are dependent upon

intensive recruitment of the target population. To our knowledge,

to now there is no operating program which has tested methods and

techniques for motivating the masses to take advantage of ABE in-

struction which has had sufficient success to warrant its being

offered as an operational system for reaching the unreached, or a

model for attracting educationally deficient adults into a classroom.

Our early efforts from the beginning of our program, back in

October, 1965, involved the use of Neighborhood Aides as recruiters

who were employed by Progress for Providence (Community Action

Program, 0E0). We used their services because we originally con-

ducted our ABE classes in the nine Community Schools situated in

the poverty areas of Providence, and operated cooperatively by the

up
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Providence School Department and Progress for Providence (CAP-OE0).

At first the Neighborl.uod Aides gave some assistance in recruitment

under our direction, but gradually "cooled off" after their efforts

nnt hrinrf immediate results, and because many would drop out

whom they had recruited. It was then necessary to rely upon our

own efforts entirely, through publicity and promotion procedures

developed in our Adult Education ,Office, manned only by myself as

administrator and a secretary.

Later, the Community School's gradually became less identified

With our program when, in 1966, the Adult Basic Education program

was transferred from the Office of Economic Opportunity to the United

States Office of Education. This transfer was a significant step

forward in improvement of Adult Basic Education instruction for un-

educated and undereducated adults. From 1966 to 1967, we gradually

set up classes in locations in addition to Community Schools, in-

cluding housing developments, branch libraries, and churches. However,

recruitment of sizable numbers of the target population continued

to be the weakest spot in our program.

The challenge, therefore, was to find the real cause for decel-

eration in enrollment and in attendance. Our first message was to

take a good look at ourselves; and the result was that we realized

we had to increase our staff if we hoped to make any inroads toward

helping significant numbers of illiterates. Increased staff demanded

increasing funds.

Our ABE files and other data in the Adult Education Department

indicated that many undereducated individuals had expressed an
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intereF;t in improving their educational level, but they had baby-

sitting problems, transportation needs, inconvenient work-shifts, and

other handicaps. Also, several religious, civic, ethnic, racial,

1 1 A *and tAlLw: 61:trupt) ZULwmlut;:u vy

degree of motivation but who had not yet enrolled. In addition,

regular Monthly and quarterly Reports submitted to our office by

ABE teachers identified students who had dropped out for various

personal and family reasons. Thus, assuming that these conditions

might be alleviated with additional funds airough which we might

provide supportive services to make it possible for them to attend,

we were determined to find ways to use all incentives at our command

and to seek sources for assistance in ordel' to enroll them in ABE

classes.

It was not until early in 1968 that significant help arrived:

our proposal for an additional $19,000 was approved by the State

Supervisor of Adult Basic Education for the remainder of Fiscal Year

1968. Through these funds appropriated under the Adult Education

Act of 1966, the basic design of our recruitment plan involved two

processes: 1) an all-out solicitation conducted by recruitera/field

workers, and 2) a broad promotional and publicity campaign coordinated

by a public relations specialist. As conceptualized in the design of

our proposal, the Crash Recruitm,nt Program had manifold inter-

dependent dimensions with one underlying principle: the more contacts,

the more Phits" -- the more classes established and the more students

enrolled.

Funding'covered the employment of: 1) full-t_Lme and part-time
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recruiters/field workers who would canvass the city, seeking out

potential ABE students who otherwise might not be contacted, and

calling on those who had dropped out to encourage them to return;

- ^n1,(11,0+ nrnmnfinn nna

publicity campaign via the press, radio, TV, business, industry,

unions, community organizations and other relevant groups and indi-

viduals; 3) an additional number of the best qualified teachers,

teacher aides, counselors, and a technological media specialist in

reading; 4) increased office staff, including a records technician;

and 5) supportive services, including the provision of transportation

and baby-sitting for mothers with small children who could not other-

wise attend, especially Head Start mothers and other disadvantaged

persons living in areas from which people would not automatically come

to ABE classes.

The recruitment effort had as its goal stimulation of interest

on a broad front among all who should be concerned, and the creation

of a public opinion which would be supportive of Adult Basic Education

programs. An important aspect of the publicity program was the

distribution of posters, flyers placards, signs, and other materials

for dissemination of information about our program.

With recruiters providing the basic paraprofessional aid, we

were assured of professional back-up servides since we had a sufficient

number of qualified teachers who had completed the Hatsjymili

Techniques of Teacg Adults, conducted jointly by the State Depart-

ment of Education and Rhode Island College, a prerequisite for
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teacher certification in Adult Basic Education in Rhode Island in

accordance with the State Plan for administering ABE programs.

From experience we had found that to cross some cultural and

-ethnic barriers requires special effort; and therefore we proposed

to use selected recruiters of various races and nationalities to

contact prospective members and subsequently to work with them as

teacher aides and in other roles so that, once an ABE student Would

enroll from one cultural group or another, he would not be completely

on his own.

Our underlying concern for the provision of total services--

professional, paraprofessional, and supportive--along with the in-

tensive recruitment effort, would not only help our Providence under-

educated adult residents, but might hopefully serve as a model for

other communities.

Doing an effective job along--or in a vacuum--is impossible. A

major goal was to develop a sensitivity to ways in which we might aid

our ABE program. In this respect, our job had to be an "all hands"

assignment.

We planned our program with both a short and long range view--

systematic and continuous. The operational criteria against which

we would have to measure our effectiveness would involide:

1. Short-ranre view: Enroll as many ABE students as possible

thmugh crash recruitment techniques.

Lonc,-range view: Close a gap by informing the public about

what we are actually doing (and hope to do) to raise the

literacy level of Providence adults, and develop a favorable

climate in which to operate our program.

8 5 90
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LOCAL ABE EVALUATION AND SUPERVISION

Ruth M. Laws, Ed.D.

In a climate of change supervision has many different meanings.

Each of you perhaps has a picture in the mind which is related to

your past experiences, your needs or your purposes. The days of

supervisory inspection have wanned and yet one teacher may consider

supervision a threat to his individuality while another may consider

it a source of assistance or support, The teacher's concept of .

supervision, to a large extent, determines his acceptance of the

service. Further the way teachers see the supervisor perform, con-

ditions their response to him or her, as a person. For our purposes

"Supervisor" will be used to include all persons whose unique or

primary concern is instructional leadership in Adult Basic Education.

Various aspects of the supervisory function may be performed by

state supervisor3, local directors, curriculum consultants, specialist

in evaluation, principals or assistant superintendents. Inspite

of some differences in the holders of these leadership positions,

their professional activities are inter related. Supervision is

assistance in the development of a better teaching-learning situation.

The local director or supervisor of Adult Basic Education needs to

be an individual with supervision or "better vision." Specifically,

(1) what functions should the local director carry?, (2) what skills

must he master? and (3) what is his role in evaluation?
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The Adult Basic Education supervisor is somewhat a pioneer in

a field that is relatively new. Usually his.teachers and other staff

members have been recruited from regular school programs conducted

fnr nhildren. A first function that the local director-sunervisor

will need to serve is to develop conditions in which the staff can

plan, work and think together about purposes and ways of implementing

them. He will then need to secure the resources that will make

possible the growth of the staff in vision and skills. An open door

policy and a listening ear to the ideas of the staff as they come

forth helps the staff to communicate, advise at times, develops

staff morale and creativity. Staff development is a function of the

adult supervisor.

The Director needs to know the staff well enough to know the

degree to which commitment is present or needs to be aroused. The

individual may become interested, maturated and committed because of

a movie he sees, a talk he hears, a field trip he takes or a dem-

onstration he observes.

Training programs, conference and workshop attendance need to

include experiences for the individual to practice new behaviors and

receive peer or staff feedback and analysis of his performance.

The local directOr-supervisor must himself be a staff resource.

He must have skill in bringing new ideas and new resources to the

staff. In the adult education field it is imperative that the adult

supervisor knows the community resources which may be helpful in

the solutions of problems, for cultural enrichment and other purposes.

Teachers need to know that they can call on the director for assistance.
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The local director needs skills in developing a mechanism for

sharing ideas, procedures and materials through staff interchange,

in workshops, staff meetings and committee activity.

MI - - - 11 J. « ...A..., «4 « An .-nr.1,-4
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a part in thinking through solutions to problems, confronting local

systems, is given to teachers they begin to feel that the plans are

their plans and they take more responsibility for their implemen-

tation.

Secondly, the supervisor of Adult Basic Education needs skill

in hurran relations. Adult centers for education need to be as re-

laxed and informal as possible in order to provide an atmosphere.in

which adults find satisfaction in coming to school, where they work

at their own rate, and receive reinforcement and rewards for achieve-

ment. Whenever possible adults need to receive encouragement and

the good feeling of success which replaces the long felt hurt of

defeat.

The local director has the role of helping the teachers set

the tone through the classroom setting itself which is attractive

and adult in appearance. Specially planned activities for social

exchange tend to promote sound human relations. Showing constant

respect and recognition for each individual helps to promote sound

mental health and positive relations.

Respect accorded by the local director for the personality of

each teacher sets the example and creates a good feeling on the part

of the teacher which helps her to convey the same good feeling to

the adults whom she teaches.
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Supervision involves skill in the development of group process.

The supervisor must know how to organize for effective group activity.

Sensitivity must be developed in relation to peculiar strengths,

1 . 1 4 4- n n .1" oftener, 4 4- 4. n n nve gr. 1 r.1,1. l & I tJ .11., aa a...a gbe

tasks or choices must be arranged so as to facilitate growth,

success and desirable new experience.

The local director needs to be prepared to help the staff

examine the way in which it is working and see if more fruitful ways

are indicated.

Further, the supervisor must have skill in gro02 work with ad-

visory committees, professional associations and community organizations.

As program:changes, program promotion and public relations need

interpretation, effective work with community groups pays rich divi-

dends.

A predominant skill required of the ABE Supervisor is skill in

personnel administration. He needs to analyze each staff position

with care and develop a job description. The staff person then needs

to be selected in terms of:, (1) whether or not he can perform those

tasks, (2) whether or not he relates well to adults and is flexible

aned (3) whether or.not he can work well in a total staff situation.

He must be able to devise situations in advance in which satisfactory

indices to behavior are obtained. New staff members should fre-

quently compliment the strengths already existing in a staff. A

staff committee to participate in the interview of a prospective

new staff member is often a helpful practice.

Staff selection should be carefully planned since the kind of
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staff person placed in a vacancy, in an ABE program may be a tre-

mendous asset or seriously weaken the program.

Proper placement of staff and staff orientation are as important

at; b't,eirr 74- 4,- 11,,Pn4r. fn ii tpneher to expect her to

become a worthwhile staff member without the assistance of the local

director. A good staff needs leadership in planning what and how

to teach.

The Adult Basic Education Supervisor needs skill in curriculum

development and planning. Some direction comes from the adult education

act itself. However, each program staff needs to know how decide

on priorities in terms of the particular population it has to serve.



FILMED FROM BEST AVAILABLF COPY

APPENDIX F

Sample Student Projects

91



FILMED FROM BEST AVAILABLF- COPY

INSTITUTE IN ADMINISTRATION

FOR

LOCAL DIRECTORS OF

ADULT BASIC EDUCATION

"LEARNING CENTER S"

A N D

ADULT B.ASIC EDUCATION

Richard F. Kelly University of Bridgeport
Hartford, Connecticut August 1969
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Most experts who have addressed the A.B.E. Institute have cited

a pupil's need common to all A.B.E. Programs. They contended that

A.B.E. must be 'relevant' and convenient. I do not think any of the

speakers gave a formula or an example of how to do this, and because

we have also identified the same problem I would like to pass on how

to do this, and because we have also identified thA same problem

would 1.-J1ke to pass on how we are attempting to meet the special needs

of two groups. One of these groups consist of the youthful school

drop-out who feels that school is too confining and leaves at the age

of 16 with usually an achievement level much below the level of Adult

'Basic Education legal maximum. For this youngster a Street Academy

was formed through the cooperative efforts of the Urban League, the

N.A.A.C.P., the State Department of Community Affairs, the State

Department of Education and the Hartford Board of Education. At the

Street Academy a youth can receive tutoring in the high school

subject areas, with possibility of passing the State High School

Equivalency Program or if he is at a level lower than high school,

he may receive h)lp in Basic Education or he may just wish to re-

ceive "street guidance and counseling" from the carefully recruited

indigenous staff who have proven to be leaders in thei:c communities.

To provide the Basic Education for type of student we selected

the MIND Inc. basic education system because the students came on a

less than regular schedule and at different times of day. We could

not afford the services of teachers on a stand-by basis but with the

MIND program and an aide trained in its operation we do have an
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individualized program and a 'learning cafeteria' which is on duty

from 9:00 A.M. until 9:00 -2.M. We have not found that this program

does a better job than a aclaer. The students seem to enjoy the

e.U4,111-. c. c.^^Mr. +J.\ V14 n mr0-1%,n+invin,

factor.

The other group is the non-English speaking Puerto Rican who

has not had much or even any formal education and is reluctant to

come to classes to learn English. The Adult Bureau is currently

establishing a Spanish Learning Center in an attempt to alleviate

the special needs of our Spanish speaking citizens. The following

is the proposal and objectives of the center as expressed by a

committee convened as an advisory board for the Center*

In May 1969, the Pro-Betterment Committee on Education formed

and composed by a group of concerned Puerto Rican residents, conducted

a sampling survey of the educational level and,needs of the Puerto

Rican community in the City of Hartford. As a result, the Committee

proposes that the hardcore under-employed and undereducated of the

Puerto Rican community be provided with a more extensive and in-

tensive Adult Education program. Said program will help to reach

and meet the needs of those individuals who, although desiring to

better aud enrich themselves but hampered by a multitude of socio-

economic pressures have fallen into the helplessness and apathy which

follows frustration.

The Committee proposes that a learning center be established for

the purpose of providing adult basic educationl-motivation, counseling

and follow-up to individuals in the neighborhoods during the course

of their studies.
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Olijectives of L:rr,i z_22nIt,E

1. To accel the learning of English to prepare individuals
for job Ining, trade skills training and job placement
by provi; intensive English classes in small groups at
the cen.7...Er In the homes, and in existing nearby facilities.

2. To bring Inglish classes and orientation sessions to home
bound mothena.

3. To raiss educational level of individuals to the eighth
grade levaTia..

4. To encouand motivate individuals to continue on to high
school axict ±Lgh school equivalency preparation courses.

5. To oriem and inform community residents in the use of services
and resos in the community.

This center wfll also offer a very individualized program by using

bilingual aides who, under the supervision of a teacher coordinator, will

work with individuals on a one to one basis or else in a group of two

or three. Taped less:oils and visual reinforcement will be an integral

part of this program. Ithe aides will also go out into the Spanish

speaking community amd give lessons in the homes to individuals or family

groups. (We have started this phase and the results are gratifying).

Hopefully we will try to wean the home student away from this and

get him to come to e Learning Center. The same aide who have the

home lessons will =Try on with 'their! students at the Center until

the student becomes comfortable and is willing to join a class.

The main thrust of the Center will be the teaching of English but

Spanish will also be taught. Many are not able to read or write

Spanish and thus not able to communicate with their families in Puerto

Rico. Consumer Educion will be an important aspect of the Center

and we hope it becomes a true center with a health clinics food stamp

source, credit union and a social-civic program.
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We have not been as successful in recruiting the Puerto Rican

to our A.B.E. classes and conservative estimates place their number

between 15,000 and 20,000 and a high percentage of the adults needing

In .7-1 . A.- L.tolIGJ VL, Vt.; 4.4A..%v.Luu.k.4. 1 .,e4 1 " I "f" +VI v
soft. on.,

American citizenship. Our attempt to help them become first-class

citizens is through the Learning Center.
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INSTITUTE IN ADMINSTRATION

FOR

LOCAL DIRECTORS OF

ADULT BASIC EDUCATION

RECRUITMENT

James Flynn University of Bridgeport
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OBJECTIVE: To acquaint personnel with effective avenues of re-
cruitment.

T. Sii-,c 1 1 min.11-1-.n

Recruiting is considered to be approximately fifty percent

(50%) of the ABE Program. It is considered the most difficult part

of the ABE Program.

Each recruitment program must have a basic plan to reach the

undereducated adults. The plan must be flexible and adaptable to

the particular needs necessary to reach the adult who is difficult

to enroll.

Recruiters must be aware that the prospective enrollee la quite

often very sensitive about his lack of education.

One of the first essentials is to know and understand the

target population, their problems attitudes and desires. Many are

shy, retiring, elusive, non-communicative, and apathetic. Some are

worried and frustrated working long hours at menial tasks. Their

lives have been filled with disappointments. There are those who

feel they are to old to learn and at their age it is not worthwhile.

Some left school F-4t an early age vowing never to return again. Others

are poorly fed, ill-clothed and feel ashamed to enter a public building.

These are the people and some of their problems. It reflects the

obstacles that must be overcome before an adult decides to enroll

in an Adult Education Program.

II. Avenues of Recruitment:

Effective avenues of recruitment include the mass media,

community organizations (communit.y.; county and state) agencies, and
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institutions whose normal operation brings them in contact with the

undereducated. The human approach is often an effective means of

recruiting----person to person contact. Many members of the

community are in constant contact with adults in the target area.

The following is a list of only some of the recourses which

can be utilized for the purpose of recruitment:

A. Mass Media

1. Radio
2. Television
3. Newspapers
4. Posters placed in strategic locations
5. Flyers distributed via schools, church, business, etc.

B. Public Agencies and Institutions

1. Social Welfare
2. Public Health Department
3. Division of Employment Security
4. Public Housing Authority

. 5. Law Enforcement Agencies (prisons and penal institutions)
6. Schools (public and private)
7. Immigration and Naturalization Services
8. Rehabilitation Centers
9. Registry of MOtor Vehicles

10. Draft Boards
11. State Bureau of Vital Statistics
12. Agencies of the Aged (Golden Ages, Senior Citizens)
13. Community Action Programs (Title II-A) Work Training

Centers (Title I-B) Model Cities, Work Experience
Programs, etc.

14. County Services

Voluntary Agencies and Organizationti

1. Salvation Army
2. NAACP, Core, Snick, etc.
3. YMCA - YWCA
4. Urban League
5, Federated Women's Clubs
6. Ethnic Social Clubs
7. Neighborhood Community
8. League of Women Voters
9. P.T.A. Home and School

10. Mental Health Clinics
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11. Marriage Counseling Services
12. United Fund Agencies
13. Fraternal Organizations (Elks, Lions, Kiwanis, Rotary,

Jaycee's)
14. Veteran Organizations ( American Legion, Veterans of

Foreign Wars, Disabled Veterans)

v. titners

1. Business and Industry
2. Labor Unions
3. Various Religious Organizations and Churches
4 Ethnic Organizations

E. Human Resources

1. Satisfied students of previous adult education programs
who will talk to friends, neighbors and relatives.

2. Ministers speaking to parishoners in sermons or private
consultation.

3. Barbers and hairdressers discussing the program with
customers.

4. Employers informing and encouraging employees.
5. Union Leaders encouraging their members.
6. Milk and bread men have a unique awareness of the

community.
7. Industrial and business organizations that canvas the

community.
8. Local politicians know their district.
9. Store-keepers are aware of customers characteristics.

10. The community's school directors have a stake in the
problems of illiteracy.

11. Recreation leaders serve as a good resource.
12. Attendance officers can supply valuable information.
13. Visiting teachers and nurses know the families of students.
14. School and community census takers solicit important

dates.
15. Physicians know their patients needs.
16. Examiners for driving tests are aware of failures.
17. Police officers who know the peop2e in their territory.
18. The trainee or student themselves are an excellent

source of soliciting students.
19. An Advisory Committee of responsible 'citizens.
20. Key persons in the community who know perspective

students.

III. Prel-Service Training of "Para-Professionals"

Comprehensive and intensive training will be needed for the

paraprofessionals recruited from among the students, case workers,
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volunteers, agency representatives, or the "undereducated" them-

selves, who will be used on the neighborhood committees for census

taking and recruiting.

Since the initial visit can be a very sensitive contact, it

is essential that the interviewer be knowledgeable and aware of the

extreme difficulties he will encounter in both the census taking and

recruitment of the undereducated.

A. Each interviewer should:

1. Be thoroughly grounded in the purposes and aim of the
program.

2. Be aware of the local statistics and other background
information which demonstrates the need for the program.

3. Be thoroughly briefed regarding possible location of
classes, frequency, and time schedule.

4. Become familiar with the census card, process of completing
it, and mechanics of reporting back to the program
coordinator.

5. Be oriented to the various problems involved in obtaining
the cooperation of the undereducated adult regarding the
census and eventual enrollment.

6. Be informed regardthg Ole degrees of illiteracy in the
specific neighborhood which he will be working.

B. Interviewers should receive intensive training about how to

use the above facts in such a way as to motivate the undereducated

adult to enrolls in hope that through further education he may:

1. Improve his economic status.
2. Improve his housing situation.
3. Influence his children to remain in school, obtain a

better education and break the pattern of family poverty.
4. Obtain personal reward and greater self-fulfillment

resulting from the ability to read and write.
5. Improve his cit:Tk;enship and become part of the mainstream

of society.

C. 'One of the main objectives in using the "undereducated

in the census taking and recruitment is the fact that they already

have rapport with those to be interviewed. Therefore, in the

orientation process no attempt should be made to correct speech
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patterns, vocabulary, dress, or other person,1 characteristics of

the intervi:wers which might destroy their ability to relate to

their peers.

D. The pre-service training program should include the

techniques of:

1. Presenting official identification.
2. Gaining entrance to the home.
3. Initiating discussion relating to the visit.
4. Keeping the interview informal and conversational.
5. Informing the interviewer about the program.
6. Using related facts.
7. Motivating the undereducated adult to accept further

education.
8. When and how to fill out the census form.
9. Informing agreeable candidates concerning the method of

enrolling for class.
10. Determining whether a follow-up visit is warranted.

E. The orientation should, at all times, emphasize the ed-

ucational aspects of the adult basic education program. At no time

should interviewers infer that this program leads directly to

employment. It would be proper, however, to inform the interviewee

that this educational program, if completed, may prepare him to take

vocational training leading toward employment.

1 02
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APPENDIX G

Workshop Groups
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Work sna 2maa

Gx._:9212 III

1. Anf.hrInv 1 Mr.c. Mmr.v. T

2. Steven C. Christy 2. Miss Gloria DeAngelis

7.) William J. Conway 3. Ernest A. Guglielmo

4. James G. Diamantis 4. William J. Linehan

5. Edward T. Hannon 5. Nicholas M. Motto

6. Richard A. Kelly 6. David Lee Prentiss

7. Marita Greiner 7. Wilfred E. Roy

8. William O'Keefe 8. Gertrude B. Pearson

9. Robert A. Sasseville 9. Robert M. Gilbreth

10. Domenic Aureliv 10. Robert H. Powers

U. Joseph M. Angelillo

kola II gESITIV

1. Leonard Albaitis 1. George P. Avitable

2. John A. Butler 2. James Flynn

3. Donald D. Craft 3. John Hogan

4. Richard D. Daley 4. Robert Holloran

5. Charles P. Holbrook 5. Mrs. Helen Hutzler

6. Henry J. Jemioto 6. Zenas J. Kevorkian

7. Edward E. Jones, Jr. 7. Doris M. Paquette

8. Roaald A. Kozuch 8. Clifford G. Robertson

9. Arthur A. Patenaude

10. Robert Winn

11. Earl R. Brunelle
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APPENDIX H

Groups Responsible for Introducing

Guest Speakers
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Groups will meet and introduce guests according to schedule list below:

Group II

Dr. Mary C. Mulvey August 139 1969 9:00 a.m.
W. A=

Rhode Island State Department of Public Schools
"Training and Recruitment of Paraprofessionals"

Group II

Kenneth Johnson August 13, 1969 3:45 p.m.
Media Specialist
University of Bridgeport
"Demonstration of Teaching Techniques"

Group III August 14, 1969 9:00 a.m.

Dr. Lawrence Stolurow
Computer Assisted Instruction Lab
Harvard University
Cambridge, Massachusetts
"Systems Approach for instructional Development"

Group IV

Carroll Towey August 15, 1969 9:00 a.m.
"Role of the USOE and the Services of the Regional ABE office."
Program Officer USOE Region I

Panel of State Directors August 15, 1969 10:15 a.m.

James A. Dorsey Connecticut
Consultant ABE
Connecticut State Dept. of Education
Hartford, Connecticut

Alice Aldrich Vermont
Coordinator of ABE
Vermont State Dept. of Educatior.
Montpelier, Vermont

Rene J. Bouchard
Director
Bureau of Civic Education
Boston, Massachusetts

William Newsom
Director of ABE
Rhode Island

Massachusetts

Rhode Island
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Groupz; will me0., and introduce guests according to list be3ow:
(2nd week)

Group I

James Dorsey
Consultant of ABE
Connecticut State Dept. of Education
Hartford, Connecticut

August 18, 1969

Group II

Edward Parision
Regional Adult Director
Division of H.E.W.
Boston, Massachusetts
"Methods of Budgeting and Sources

Frank Scarano:

Group II

Mr. James Dorland
Executive Secretary
NAPSAE
"Pending Legislation and its Effect on the Operation of Local
Programs".

August 19, 199

of FUnding"

August 19, 1969

August 19, 1969

9:00 a.m.

9:00 a.m.

9:00 a.m.

1:00 p.m.

Group III

Dr. Frank Repole
Director of ABE
Board of Education
Danbury, Connecticut
"National Trends in Adult Education"

August 20, 1969

Group III

Dr. Ruth Laws August 20, 1969
Director
Adult and Continuing Education
Dover, Delaware
"Local Program Evaluation and Supervision"

Group IV

John Ryan August 21, 1969
Assistant Consultant in ABE
Connecticut State Dept. of Education
Hartford, Connecticut
Report from Region I Institute for Teachers

112
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Dr. Thomas Harrington August 21, 1969
Associate Professor of Counselor Education
Northeastern University
Boston, Massachusetts

ReDort from Recrinn T Tntifnfc. fnr

108

113

1:00 p.m.
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APPENDIX I

Banquet Invitation and Certificate
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INSTITUTE IN ADMINISTRATION

FOR LOCAL DIRECTORS

OF

ADULT BASIC 'ETUCATION

August 11 - August 22, 1969

You are cordially invited

o attend a Banquet

to be given by

The Institute in Administration

for Local Directors

Adult Basic Education

Thursday, August 21, 1969

6:00 P.M.

University of Bridgeport

Student Center

Alumni Hall

14-4
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APPENDIX J

Preplanning Materials for

Evaluation Reunion
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UNIVERSITY OF BRIDGEPORT

BRIDGEPORT, CONNECTICUT 06602

January 23, 1970

Dear Institute Participant:

Now that five months have passed since the conclusion of the
ABE Institute at the University of Bridgeport, it is time to
conduct a follow-up assessment of the outcomes of the Institute.
Presumably, you have had the opportunity to reflect on the
experiences you had last summer in Bridgeport and to make some
judgments.

We are planning a one-day reunion meeting for the participants
of last summer's two-week Institute so that we can determine the
degree of success each has experienced with his local program
as a result of the Institute. Not only does this one-day
meeting serve as an evaluation of the InsAtute itself, a process
that is obviously necessary, but perhaps more importantly it will
give you a chance to assess the types of things you are doing in
your local setting. Moreover, you will be able to seek additional
assistance, receive important new information, and be in a position
to compare notes and share devilopments with colleagues. Also the
State directors will have a cha'6ce at this one-day meeting to re-
ceive an up-to-date expression or your local needs.

The reunion will be held on Saturday, March 7, 1970 at the Univer-
sity of Bridgeport. A $25 honorarium will be given to all who
can attend. In addition you will be our guest at a luncheon. The
program and More details will follow later but at this point we
want you to reserve the date. We can tell you, though, that this
one-day reunion should be a most worthwhile experience since the
format will include small group discussion and seminars with the
opportunity for intensive participant interaction.

We sincerely hope that you will make every effort to come to this
reunion. Please comTaete and return the enclosed Reservation Form
and Questionnaire befcre March 7, 1970.

I look forward to seeing you on March 7, at the University.

Best personal wishes, I am

Sincerely yours,

118
Philip Pumerantz
Project Director and Assist it Professor 11
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UNIVERSITY OF BRIDGEPORT

BRIDGEPORT, CONNECTICUT 06602

January 23, 1970

Dear State ABE Director

I am now planning a one-day follow-up evaluation reunion of our
Institute in Administration for Local Directors of Adult Basic
Education which was held at the University of Bridgeport last
summer. The reunion is scheduled for March 7, 1970 at the
University of Bridgeport from 9:00 a.m. - 4:00 p.m. Enclos,
will find a copy of the letter that I have sent to each parI,- ,Ja.nt
explaining the intent of the reunion and some of the preliminary
details. You will also find a copy of the questionnaire I have
asked them to complete.

The format of the day as I see it now, will involve a registration
period in the morning from 9:00 - 9:30 a.m., followed by a brief
program with welcoming remarks and orientation to the day's acti-
vities. The remainder of the morning could be devoted to small
interest group meetings. These can give the participants an
opportunity to share the experiences they had in the last five
months. A luncheon will follow this. It may be a good idea to
have a speaker during the luncheon - someone you may want to
suggest. The rest of the afternoon could be devoted to seminars
dealing with selected common problems which will have been gleaned
from the questionnaire they will have returned prior to the meeting.
The seminars could be arranged into concurrent working sessions
which will allow the participants to attend more than one session.

I hope that you can be available for this day so that you may have
an opportunity to meet with the people from your state in order.to
get an idea of some current local needs, and also to serve as a
group leader in one of the seminars. Of course we can cover your
travel and expenses when you come to the campus and you will be
our guest for he luncheon.

At this point I would like you to react to the tentative program I
outlined above and would appreciate any of your ,gestions

impressions. Also, please let me know whether I can coari: o ,ur

participation in thi one-day program as soon as you

1115
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UNIVERSITY OF BRIDGEPORT

BRIDGEPORT, CONNECTICUT 06602

wirl be complete and hopefully in the mail to you by the end of
April. We were granted a six month extension for our project so
that we could carry out more realistically this follow-up evalu-
ation which was part of our initial commitment and to develop
as well a graduate program in Adult and Continuing Education at
the University of Bridgeport. The latter, you might be interested
to know, is i the process of being developed and hopefully will
be a reality by the Fall 1970.

In the meantime, I am looking forward to hearing from you.

Best personal wishes,

Philip Pumerantz
Project Director and
Assistant Professor
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ONE DAY FOLLOW-UP EVALUATION REUNION (March 7, 1970)

ABE INSTITUTE AT THE UNIVERSITY OF BRIDGEPORT

QUESTIONnIRE

1. What successes have you experienced in your local ABE program
which you feel you can attribute to your participation in the
two-week ABE Institute held at the University of Bridgeport?
(Please discuss)

2. To what extent did the two-week Institute help you to solve the
problems you brought to the Institute? (Please discuss)

To what extent did the two-week Institute prepare you to
anticipate and to solve problems back home? (Please discuss)

-

What new programs or strategies and approaches were you able to
launch as a consequence of attending the two-week Institute?
(Please discuss)

5. Please indicate any suggestions for follow-up or additional
training that the University of Bridgeport should provide?

Please complete and retur by February 27, 1970.
Mail to: Dr. Philip Pur,2rantz

Collge of Education
. University of Bridgeport
Bridgeport, Connecticut 06602

1421
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RESERVATION FORM

ONE DAY FOLLOW-UP EVALUATION REUNION

INSTITUTE IN ADMINISTRATION FOR LOCAL DIRECTORS

OF ADULT BASIC EDUCATION

March 7, 1970

.UNIVERSITY OF BRIDGEPORT

POSITION:

BUSINESS ADDRESS:

CITY:

STATE:

will 0 will not 0 attend the reunion
(dheck one)

Please return by February 27, 1970.

Mail to: Dr. Philip Pumerantz
College of Education
University of Bridgeport
Bridgeport, Connecticut

and luncheOn. a

06602

Overnight Accommodations cau be made directly with the following
motels: Fairfield Motor Inn, Fairfield; Holiday inn:, Bridgeport;
Howard Johnson's Motor Lodge, Stratford.

118 122
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APPENDIXK

Follow-up Evaluation Reunion

Questionnaire Results.

11 ?3
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ONE DAY FOLLOW-UP EVALUATION REUNION (MARCH 7, 1970)

ABE INSTITUTE AT THE UNIVERSITY OF BRIDGEPORT

QUESTIONNAIRE

I. What successes have you experienced in your local ABE program
which you feel ycu can attribute to your participation in the
two-wpek ABE Institute held at the University of Bridgeport?

Better planning in crganizing and ABE Program in utilizing
appropriate techniques for:

Recruiting
Counseling arid Testing (Employment Services)
Use of Community Agencies and Resources
Teaching materials
Retention of students
Location of class sites to minimize transportation problems

To what extend did the two-week Institute help you to solve the
problems you brought to the Institute? (Please discuss)

Valuable group and informal discussions helped to ex-pose
common areas of interest, needs and possible solutions to
existing problems in ABE.

An awareness of the particular curriculum areas needed for
the population being served - urban as opposed to rural
environmental needs.

3. To what extend did the two-week Institute prepare you to antici-
pate and to solve problems back home? (Please 4.iscuss)

Contacts with industry and employment counselors for,possible
..programs in ABE within the industrial complex.

Public relations with industry to assist in recruiting ABE
students.

Media center, concept introduced through. ABE on University
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Utilizing news media for effecting good relationships
in ABE Program.

5. Please indicate any suggestions for follow-up or additional
ull.,..v=1.1.vj .wilu6cpviv bitylk_Lu

Graduate degree programs in Adult Education with empha-
sis on teacher training for urban population needs.

Seminars conducted by the University for Directors and
Counselors on a one-day workshop schedule concentration
on one phase of ABE, such as Public Relations, utilizing
experts in various categories of press, mass media.

Practi6e teaching programs through the university in
ABE centers for involving new teachers in the program.
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APPENDIX L

Final Report of One Day

Evaluation Reunion

March 7, 1970

126
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UNIVERSITY OF. BRIDGEPORT

College of Education

"Institute in Administration for Local Directors of Adult Basic

Education"

One-Day Evaluation Reunion

March 7, 1970

Working Sessions

Determination of Goals and Priorities

12?
123
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.7. ..A7ALUATI.

I,'TITUTE iN AD1:I:N :i: srii1i iON YOR LOC 1, DIRIXTORS

'9:30 A.M.

10:00 A.M.

10:15 A-M.

12:00 NOON

0 AbU fl :cc 1.11 'ATILON

lIvERSIT) OF 1:1R-11 oir

OGRAM

Registration and Rece tIon
Jacobson Hall

Ge eral Meeting
Jacobson Hall

Presiding..... Dr. Philip Pumeran
Project Director

Ific-Jco -Dr. John Lovell
Dean
College of Education

Conc.urrent Working Sessions a

Small Intere.,_ Groups in ass_ n-d rooms
in College of Business Administration.

Lun leon
Private Diyiing Roola, Student Center

Speaker. .Dr. Alexander Plante,
Chief, ,Bure:, of
Continuing Education,
Connecticut State. Department
of Education

To- ic... _ ."The Disadvantaged Adult:*

Some Priorieties for
Educators".

1:30 P.M. Concurrent Working SessIons
Small Interest Groups in as igned rooms
in College of J3Us iness Adminis:ration

0 P.M. Meeting of Sta-e Director-s
Jacobson Hall

3:00 P.M. Final Thought..
Jacobson jiall
Dr. Philip Pum

30 P.M. Adjourn
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Group 1 CP Room 1
Catalyst: Dan Donofric
Recorder: Mari La Macs

f('.yer) c. Chri
Tnomas Gt tce
Henry em.oto
Nichol-1s Motto

Tas

Identify the major concer: .ssu problem_ in your
community that necessitate change., in.the, educational stru- ure
for dealing with the educationally disadvantaged adul

scussion

Recluitment:
Methods for recruiting .the disadv_ntaged adult must in-

volve non-educational agencies dealing with population groups;
employment agencies; social services; neighborhood clubs; adults
of same ethnic background; and community. leaders.

Ret ntion:
Regular adult student attendance is dependen-- upon per-

sonal interest and concern of the teacher for the student's
learning procesS. Academic qualifications and certification
of the teacher does not guarantee student perf rmance. A

rigid, structured curriculum using traditional approaches tends
toaliena.te the student Who .experienced.failure before through
this approach. Non-professiopal.personnel can be utilized to-
provide meaningful.experiences relevant to pat.erns of every-L
day living.

Power Structure 'Groups:
Minority groups need to be involved in the education of

its people. .Identity and relevance for these groups must
include-the natural.leaders Of. 'the .community to...help design
a curreulu for -changing attitude ..and developing.self
confdence,
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Group CBA iooin 3

ca__ 1-st: Rober_ Sassevi_
Recorder:
Participants:

Marilyn Sullivan
John Butler
Donald
Fr9w,71r(-1

ra

Charles holbrook

Task

Design the areas of partne
industryj for grea-er involvemen
disadvantaged adult.

hip between education a d
in the educ tion of the

Discussion

To facilitate the vast accumulation of knowledge whicfi
JA:)ossible through tradi ional method' Computer- ssisted

Instruction may be wise.
Consultant services are needed t-om industry in operating

teaching machines such as:
EDL (Educational Developmental.Laboratories) Learnin- 100

Series - Controlled Reader
ELS (Educational Learning Systems)
Opportunities are needed for educational technology and

research to develop products to benefit mankind in specialized
skills.

Manufactured product- mus= be used, tested and eValuated
must set _he p ofessional standards in educa-

130
126



Group III
Catalyst.
Recorder:
Participa
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CBA Room 10
James Diamantis
William Linehan
Leonard AJ1)a:i,-J.s

Domenic Aurelio
Anthony Bcnefico
Earle Brunelle
James Ti-rrell

Task

Outline a strtogy of apprep '_ate avenues for recruiting
the educationally disadvantaged adult which will promote self-
motivation for regular at-endance in an ABE Program.

Areas of Consideration:
qualities of recruiter

b. location of program
c. curriculum content
d. instruction (Ind. - Group

iscussion

a Qualities
-Leaders or residents of same ethnic background
-Bilingual - if students are illiterate beginners
-Rnowledge of services within Community of Students
-Male image more impressive in certain areas for men
-Female image influential with women
-KnoWledge of worth and dignity of human beings

b.Location
-Can be determined by leaders of groups and educational
agency's mutual agreement

-Feasible sites-- minimum transportation cost
-Public Libraries housing- projectS - shopping cen --s -

c.Cu _iculum Content:.
-Needs Group and individuals deer ine areas o
in,_ruction

-Pnficiency in basic-skill areas of'reading, computation.
-Social Living Skills: Health and...Hygiene

Consumer Education.
Civic-Responsibilities
Practical-Government
-.Home and Family .Life

131
127
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d. InsLruction:
-Programmed and individualized to provide _gross and in-
dependent pace -

-Teacher must be well--Drepared in knowledge of subject matter
area and adult learning.

1 2.c 71:7

affect behavioral and attitudinal changes
-All learning activities should-focus on relevancy to
daily life of stu.ent':s.



Gr-sp IV
Catalyst:
Recorder:

FILMED FRO BEST AM B

Room is
Carroll Towoy CC)} Reqion I
Judith Elwood
JescpA An9elill0
William Conwav
John P. P-
Edward Jones
Frank Repoli
Clifford Rober-

COPY

Task

The Learni g Center Approach to Adult Basic Education
is rimarily an effort to-provide individualized, self7
directed instruction as quickly and economically as possible
to a heterogeneous mass Of students.

Elaborate on the role of the Learning Center Staff in:
1. Avenues of recruitment
2 Personnel requirements

Coordinator
Counselor
Instructor
Curriculum Content

Location of these Centers

l_CUSSiOn

Management by Objectives
Goals involve long range pla -iig in:

a.

b.

C.

d.

staff training
program operation
creativity/exploration of new
needs of individuals concerned_

ods

II.Rate of Efficiency determ_ned.by:
.a..Quality of PrograM versus quantity.
b. Individual concern cen_ers Lowarcl quality performance
O. Length of time CM devoted .to specific operation

average of 50% of time .or better iS indidative of
efficiency 7--

ng_ Centers:
a. easily accessible to student comfortabl
'Aff

establis ed by student
c. learning-centei staff provici

to

sor--self--improvemert
aSsistance Jfl meeting
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- 3-

theso coals through varied activities
d. individualized learning proces-self-motivating
e, direct E)plication of learning geared to

solving problems of everyday living
er

*

reading programs all lev
mathematics
social skill
employment skills

'..S

g. local support and private con.tributions are
.dependent for existence of Lcarif 2 Centers.
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APPENDIX M

Exc ...pts from a Proposal for

in Adult Education at the
University of 13:1_, port

lat Frog am
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A PROPOSAL POR A GRADUAW PR)GRAM

IN ADULT EDUCATION IN

T1JE COLLEG11; OF EDUCATION

AT TEm UNIVERSITY DRADGEPORT

Submitted by: Dr. Philip pumerantz
Ass7. Professor of Education

Plai-r!h 1970-
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the f--1:--,1(7.y

Ci/cr: iHj

in .7-1,dulL.

Th(i! pYopoE3ed c'p:adute -.)ram in adult oduction

outlined below wi)1 conorm to the academic structure

already extant in the Colle:fo, of Eduction. It will

make use of .couscs already offered in the College

.= Education anid in other Colleges of the Ufliversiy

and will.be consistnt with the graduate requirements-

-for students and semester credit hours.

Since the graduate preram in Adult Education

proposed hero ls designed to prepare personnel for adult

education leadership roles in non-pvilic school

settings also, there will be no rigid curriculum. Once

o:;(,:l has su aces-s fully completed the core requirements,

the direction of his program i.e. the selection.of

specific eourseS, will depelcl on the )articular area

-in_which the student wisYes to specialize. Where an

area reqpires state education certificate,. a studaht

-will-1-, guided to fulfill this requirement-, such as

iii the case of Direci-or )r teacher in' r_lblic schoOl

-aclu 1 t. edu cation pr.ografr,s..-,

areat.; of E!OUIL i-111(7, contjnuin,7,1educati_l whc!rc,

thc! )1.-nimern p:rrJcsJoi1nl prep.,7117.0--ti7pi)

Counselinq,---and.



FILMED FROM BEST AVAILABLE. COPY

.D37 -. J c sne r E. UL I oxf: ?n cc 3 ) ::Ins.t
_ I ii C i- ._=. , .rii'i; c fIti:cj-i i t --;on and .-_, .1 qn :1'-if ) -Cant con t;LIc
in-:, ,th 0 f J. cld:. --
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I

):1

f1e:,:j1)1e in tht a preclynll of stud is- Cevolcwd
with eo.ch studnt so thut tho stu0=Int enn selcc'L
cou(ses which will. best 6ovi_:1op thu special colmten-
cies i-!nd understanCiincj- neCcjud in accoYCinnce vith the
proTessiollnl role or roles Lhut he plans to af,sume.
Somo students mzT necca to concentra!:_e rnther
In the psychologica or socological areas, others
may ned to fill in gaps in the hul.,iii-Anyt.ies, while
still othors ri uy concen0=ute in administration
resenrch, or other yelpted fields. It mvw not hn
uncommon to find students enrolled in courses in other
colleges, such as thc: College of Dusiness Aaministration
or Arts and Sciences. The admission requirements for
nII grnduate candidates arc stated in the Graduate
Catalogue of the College of EdneaLion.

PUrp00

To provide further provessional development for
those already in the field of- adult cdudation.

To develop adedtional personnel in._the -various
activities involved in the fiel-_-of-,edUcation._.

To asSi-st 'practicing adull-'educators in -re-cDiall-.
Ing tho ir cjoals and direcLions as they further
thdir professidnal growth.

Course of study (33 SOMCIE ter flours

I. Required Core Coursc,s
The following courses -arc required-of all candidates

fbr a maf-;ler's D(JJ:eci in ?Ault h:c1u7.:_ion:- (9 Sr.-;ifiester Hours

135
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P:

Rv(ff.ired 1Thjor

;

' ;111

Eduentjon Cwirscs

rccillirc:C,

()) is a',

of thu j:!yJc!

1i. (7-w:uu;.1:-:...on, the 1,-..)::Jyc1 iologicil) and

thc:

thre;j0s, p.nd IJOr issue:-, in
adult cduc.;,-,tjo;-1, i;nd thc of adulL teacDing.

(2 AC:H.11;st-J-tjon
_

(S:-.C:n L.L111.1y c_ourre in
Cj= C-111),.): Oi 1 60 ELI- C_J 129 eine/ :1_11.1p3:0 V

PI ozj, r (3) 1.(.:1-ming in Education. This course
_

focu2es up:in tht._! suc)opsychologieal, physiological,
and motjvc.tinal detem:inz.ints of i-16ult loarninz.j. A
ii[c -span ap-j,zonch is tElen to the problems of adult
lea_rnincs wii.-1) special emphasiWgiven to the development
and chuiqe of Elttitudes, :interests, and appreciat:ions
at var:i.ous stages of the lifecycic.

III. Electives (15 s.h.)
courses will-.Cepend-on the -articular arca

in which_ thc studc2nL wishcs to fipecialize in thc field
O hetult E.aucation.

_acetive chOiccs ore eneouraged:from gracloate
eourso.-; in the .College or Arts and SCionces, the Coll-..gc-

of -ilusincss Adminitration, thc Col.lcuo of-.Education.-

a.) SngriosLr!d, leci.-.ives within the college of Education:
-.Methods of Teaching Englif,:h as a Second Language%.,-::

flasic

EdncaLion 3f-17. 3-rincil.)1(:s of_Tdul EcincaLion is

on 1)0011s; could Lo the offer:my :.;110t-j,Lca_

abovo ns 7 r1.J I I ErIvic:ition in Lme-lri(!n_

_Not. pr(!rplit.-ly on Lhc; but,: esF;cilLial and :dlould_bc:

orferoa.
Two (WOW ) ll 1v boon offerc.d for 3 _graduzl!.:.::

crcdit LI:.i 1J--

1 _
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ilAJ9

-f._;oc. 919
-Soo, 5ft-/

1

:

.1.1) 1.1):,?:"j)

ii
f .;

jfl Yi.111:-1Pf1

i.0J

TypAu;:i
r f..;Cic.,:r)C:c.', c)n_

There w1 11 be no ricja curriculup.. I n thc,

concept ol sauna educviion, provision wil1 be mado
ior ai:Uerencr: z_nO. pric!-
The pattcrn beJow would Pn-)!N., to thc? follow:Lnq
uations

1. A candidate with underciraduate work
certikication in education.

2. A in or seeking au ad.ult educat-Jon
leadership p,-.)-ition POt reCrUIr° state
teaehinct or ao.minisuia-cive

a. Required Core courses
Required 1.1ajo area courses.

e. Electives

9 s.h,
9

)3., -lin F I cr of. ,) grec in Pdu__, Education anc:
.er-cpr3ect_ion

The 1:ollowinci )at.torn ii lo those,candi-
: dateS. wIthout:_undergraauate wOrk- in cducatiOn who-.

seeking an a-2.11.1t cducaLion- position in the
public-schools which reciuires state teaching or-
zuminiLil_Lative certification:

a. Required Corc and 24 s. h.

Courses

Educ:. 500, 502,

Eduo. ,:c.-.11.)c. 5V)
JLJUC: 9C1. , Viv.tz-,:. 551

, -)7(-1,7._ C:0:1Jr
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(!:),' ;

_)

_ , t__ - - - -[

The Sixth Yer 17.:,:ro.j-jrwl, in ii L oi1u c ti c Js
in thE:::: a is devc.-Jopcc-1 wiLh c.ayh

ot can !--,e1(--.:;ct

which \?: t specii-q corilpetoneSe':
3i...-.1C.CC.,(1. in Lic-_-__-.:)rCianc,1-, i tho p:co

Tossional o._e or roles he p_ns
stuontsHrcIT=1-y nocCt to conc!cn-',IrciLc, rather hovilv in
the pycholoici-_) or ociolc,ival rciay
ni.c0 to fill in claps in th(1! 1)-1-11,,,,::',,nitJes, while still
oLhers 'clay concontrate in afr__-ini,F3traLion, -reserch.,

. or-other. relate mrily not he uncomi:-:.)2 to
find- stu(=IcInts nc11od in courses in other colJciges,
such as thr.: College of BUF::_n(2).Sr, LeministK-ation or
Arts and Sciences. -Th 0 'aCi_ission requirements for
-candidates are. st-eAed in Cne- -!rathlato Catalogue of
the Collegc of ECuc-ation

.

The admission rouiliromc,n-l-q -7:or 'earCandidates
are stz-;tcd in the ar-adiaate cataidguc.. Tho Idz_l_Lc_tr-- of

.Sc:Lence or- Nnster of -1-xts in Adult Eclucation or its
ecluivalenL is c7,-p,-_rially -_or_roprJate.

1. To provid furLher profc: sional dvelopment for
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