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PREFACE

Providing an educational 'second chance" for under-
educated adults is a nation-wide responsibility. The
reennnea tn thia rhallenge on the national scene clearly
has increased attention to the establishment of adult
basic education programs at the local level and to the
improvement of existing programs. Adult education pro-
?cnents!feel that the time for more viable and-substantive
programs for adult students is NOW. However, they aisc
realize that there is-a need for greater program and
fiscal responsibilit&. Together, these realities dictafe
that local ABE programs become effective vehicles for

eﬂucaticnal and social change rather than mere rhetoric.

renlightened and eampetgnt leadership. Unfortunately,

many communities are limited by time, money, and personnel

to mount the kinds of professional development programs

that will improve the skills and attitudes of local ABE

‘administrators.’ This Institute, then, was designed to

fill the gap between the need for change and the barriers

‘that frustrate change by'fﬁeusing.an the leadership develop-
.méﬂt'Df local ABE directcrs through an>admini5trati#e '

1*tralnlng pragram.

It was the ccnvlctlgﬂ Df the Instltute planners that

:sueh a program would help tc 1nsure that ABE centers weuld S




be an effective force in assisting undereducated adults to

function as contributory, productive, and independent citi-

The report which follows outlines the objectives of

the project, the methodology employed, and the outcomes.




PART I
PURPOSE OF PROJECT

The basic aim of the Institute was to provide mean-
ingful and continuous professional growth experiences for
Ziaeal administrators of ABE programs in New England. The
intent was to help local ABE directors to assume new‘tyges
of leadership roles with their staffs who, hopefully, will
uﬂdertaké the kinds éf resp@nsibiliﬁies needed for these
programs.

This Institute was part of a larger effort at the
national level geared to create models of ABE programs
that will instill a desire on the part of adult students
_tc continue to learn, either formally or informally. An
analysis of the philosophical bases of ABE programs and
. sociological factors which give insights into the nature
of the target populations constituted the opening sessions
of the Institute. The'prafessianal areas of study and
the practical and field e3periences received prapcrtloﬂately 7
,,greater emphaéls thrcughaut the Instltute. Moreaver, Qppcre
'7tun1ty was glven fcr applylng and lntegratlng thecry w1th
Practlce to prQV1de maximum cppcrtunlty far prafess;anal
‘,develcpment Theseexpeflances were prcv;ded 1n the bellef'

 ithat there lS natlanW1de respén51b111ty ta prev;de an




educational "second chance" for those adults who recognize
a personal need for improvement in their basic education
skills.

Prior to the Summer Institute, representatives or the
University of Bridgeport met with state consultants of adult
basic education in New England to assess the prcfessional
~development needs of administfatérg of local ABE programs.

In further conferences with The Connecticut State Consultants
of Adult Basic Education and The City of Bridgeport Director
of Adult Basic Education, The University of Bridgeport then
designed a training program to meet the express specific
needs of Region I ABE administrators. The two-week Institute
was conceived as a training experience along specific lines,
rather than as a generalized curricula offering.
The gen W,ral objectives of this Ingtltute were:
l. To focus on the leadership development of area directors
. through a training program in order to insure that local,
" ABE programs will heip undereducated adults to function
- as contributing and independent members of our society;
to provide them with the means to become less dependent
on others; to help them tc_QEtain,ér;fetainfmdfe'pr@ducg

| flve or profltable emplayment and to become better cltl—

'HME,',TG make 1Qcal leEEtGrE mcre adequately aware Df new

'f5develcpments and trends in ABE‘ v
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6.

To help local directors develop a more relevant and
engaging curriculum for the urban and rural programs;

To help local directors assist teachers in coming to
grips wiin itne cnanglng needs 0L adull sLudenus;

To assist local directors in learning more about the
multiple agencies and resources available in communities;
and

To help ABE directors become familiar with educational
technology and media so that they can provide effective
leadersnhip to teachers in this arca.

specific objectives of this Institute were:

To sensitize participants to the sociological factors

To demonstrate new teaching techniques appropriate for
undereducated stuﬂents;

To introduce participants to thetsystématic and orderly
sequential approach to instructional development through
system analysis;

To increase understanding of and competency in the use
of new techﬂ@logy, materlals, and deviceé* |
To help partielpants assume an.actlve and contlnuous role
in eurrlcﬁlum and instructional lmprevemenf o |
To 1ﬁtrcduﬁe cammunlty PESDquEE>épprPflate far”ABE

pragrams,.l"

TD develap skllls 1n gchedullng ABE elagsesl;f,"  fi‘j:f;f Q'"‘




8. To assist in designing public relations programs with

industry for local ABE classes;

9, To develop methods of reaching the culturally isclated
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10. To develop skills in budgeting and fiseai reporting
11. To help design strategies to reduce dropouts;
12. To assist participants in the interpretation of pending

Federal legislation and its implicati@ns.:

e
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PART II
METHODOLOGY

There is an interesting tale about a m@ﬂﬁey who was
able to take refuge in a tree to escape the dangerous waters
of a fiecd; As he looked i§Wﬂ he saw a fish struggling
'égains% the current and with the best of intentions he
feached-d@wn and'"regcued“ the fish from thé waters. The
result was obvious.

_ Throughout the ﬁr@gram planning for thié Institute,
the temptation to act like the monkey in‘the story had to
Be resisted. It was impcrﬁant thatra pf@gram:dESigned for
the training of local ABE administrators be realistic and
gérméin to the problems in adﬁlt eéucafi@ﬂ. To improve

»;the quallflcatlaﬂs Qf AEE dlrectors, 1t was necessary t@
»“Eextract frcm b@th theory and practlce thcse strategles aﬂd

{mappraachE% whlch caﬂ suggest a number of aVéﬂuEE fcr educa—

R

B  ’[“‘,“' o  11 a The Plannlng Shage o

f;e'An 1nv1tat19n ta draft a propcsal.,;Ii'thevall of

Aqhif&;1968 representatlves Df the Unlveréfty Gf Brldgépart were,
v}fgﬁﬁlnv1ted tc meet Wlth the state dlrectcrg of adult b331c

Vh the USQE pragram folcerri

educatlcn in New,England:and ‘wi
5*?7needs Df

ok f'??aPParent, e



from the discussions that theré was a crucial need in Region I
to develop administrative training programs for adult basic
educators, not only on a short-term Institute basis, but also
VIl & 1OMg—LELM CULLLLIIUOUS blallliy Uasise 1THe ULVELSLuy Ul
Bridgeport was encouraged (along with other colleges and
universities in Region I) f@ draft a proposal tcvgecure a
grant from the U.S5. Office of Education for the purposes of
such-a training program. After additional conferences with
the Connecticut state consultants of adult basic education
and with the city of Bridgeport director of Adult Basic
Education, the University of Bridgeport wrafe a proposal and
applied for a grant to support An Institute In Administration
For Local Directors of Adult Basié Education for Region I.
It was apparent through the pr@pasal phase that the‘

ment to develop a summer training program. These Qoﬂsultants
were most sﬁpp@rtive and generous with their advice, infor-
mation, leadership, and encouragement. It is to Messrs. James
Dorsey and John Ryan that the major credit be given, in terms
of generating interest in this endeavor in Connecticut and
in sustaining it throughout the planning anivimplemgﬂtatian -
stages. | | | : o

: What shauld be ﬂoted at th;s leﬂt is that thls Instltute"

was develcped thrcugh the ccoperatlve effcrts cf state amd ‘

;flaeal directors of . ABE in Reglon I and the Unlver31ty cf

'Brldgeport thus, 1t refiected a braader spectrum af th@ught



and interest than it would have had it been carried out by
one agency only, Communication was fluid throughout the

entire planning and implementation phases; for example,
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director, the staff, and the representatives of the State
Department of Education. These meetings were held prior to
and during the Institute. Furthermore, these state ABE
diregto;s in New England were invited to recommend and to
suggest resource staff and participants to <he Instifutea

A meeting of these difectgrs was held prior to the opening
of the Institute in fhe Spring to assure the complete uﬁderﬁ
standing of the project and to insure the relevance of
content and design to regional needs. This multi-state
iﬂvolvemeﬁt of resource people made a significant contribu-
tion to the development of the project; indeed, such a
format would serve well as a model for other administrative
itraiﬂiﬂg programs of ABE in the United States.

"Parﬁic;pgptrggigctiggi The plan for the selection of

the participants evolved out of thevccégerative planning
that had taken place in the late fall and spring of 1968-69.

It was agreed tha% the state direcﬁorg frém thé NEW'England

Instltute.7 At a meetlng Df the state dlrectcrs held at tha
_fUnlverSlty in the sprlng, lt was agreed that each state
wauld have a qucta based on the number Gf pragrams Qperatlngxl

 :[13 each state. The state dlrectars further determlned that



,hlS enrcllmaat., The rcs+er of partlclpaﬁts is fouﬂd in

Appendlx B.

  7ane the prageet director féCELVEd the namés Df thé enrallees, fo   

the participants would be full-time or part-time local
directors or administrators of ABE programs. In the event

the quota could not be filled from administrators, however,

it wae asveed tn accent nroenective adminietratare ar teachers
of ABE classes. Urban and rural administrators were to be
represented at the Institute although no formula was devised
to determine any proportions other than that the numbers
should be determined by the uniqueness and nature of each | é
state. é
A brochure was developed (Appendix A), and ample copies
were distributed to each of the six state ABE directors.
It was their job to select prospective participants and then
to send the brochure and an enclosed enrollment form to each
person in their state. When %he enrollment forms were com-

pleted, the prospective enrollees were requested to mail

the form to the director of ABE in the state in which they | ;
were employed by July 18, 1969, so that the state directors
could have an opportunity to do a final screening on each
enrollee. When state directors had écmpleted the lists of
recommended persons, fhey wefe sent to the project director
at the Uﬂlverqlty wha then sent each particlpant a fallawsup'*

1etter and pre—Instltute erentatlan package whleh ccﬂflfmed

Pre—lnstltute DflEﬂtatlﬂﬁ._ As ‘was lnaleated abave,_;_,

At




a letter confirming enrollment was sent to each participant,
alaﬂg with a packet of materials‘that was designed to help
the participants and their families plan their trip to the
yniversity. LT was aiso designed L0 ovrieni ilew Lo bie
purposes and objectives of the Institute.

Also included was a questicnﬂéiré which they were asked
to complete and to return to the director by August 1. This
quéstiannaire was designed!tc help the staff design léarning
experiences for the participants which would be most relevant.
- The preﬁorientafign package also included the fallowing;

a map, brochures regarding area cultural and recrx reational
freilities, a travel form which would aid the Institute
staffrin computing their réimbursement for travel expenses,
Uniﬁersity parking information, course requirement informa~
tion, a partlal suggested readlﬁg list, and a statement
-about UﬂlVErSlty facllltles, rates, and aecommadatlgns.

(Appendlx C)
Instlcute Staff. The dlrectar, twa full—tlme faculty

»mEEBEFs and a seeretary camprlaed the Instltuté staff. The

lectlcn of the two full—tlma faculty members ev aenced:~,

~the multlefaceted 1nvelvement lﬂ the plannlng phase.- Dtheri
rquallfled planners were Mr‘ Danlel Donofrlc, Dlréctar ef "

",fM1ss Mary Badanza, senlar superV1scr Qf ABE 1n the Massachu—raﬁfffi?@

'V‘ ;setts Staté Department Df Educatlon.k;:ff}ffKfffj, fifjf“f*g? “ ”’




The broad administrative responsibilities were relegated
to the project director. The two full-time faculty members
delivered specific lectures, served as general consultants,
aud provided icéadérship For small-giroup QisCUBBLONS aind
participants' interaction sessions. These two individuals
were extremely helpful in assisting the director in the many
administrative tasks of the Institute. It should be empha-
sized here that much of the actual Institute prepa—ation
and development as well as the ongoing monitoring  -ocess
could not be carried out without the direct ass’ .ince and
involvement of Mr. Donofrio and Miss'deanza; eir profes-
sional guidance, insight, and assistance pfoved to be very
significant in terms of insuring that the intent of the
planning was realized. Their association with the Iﬂsfitute'
helped to make its program and activities generally respon-
sive to tpe needs of the participanté.

The selection of fhe”rescurce staff or consultants for
the pfcject ﬁas madeby the director éﬂ'fhe baéis'df recams'
mendations from the state ABE dlféQtDTS ;n Reglan I and from
various 16@51 ABE directors-  A 113t of the staff and cansul—,
'tanfé 15 in Append;x D.t . | |
» | The Pragram ) 5' 7
| The PhllQSDphlG cammltment Qf Adult Baslc Educatlan '

AT& f nes. ﬁhé parameters w1th1n whlch the educat;onal blue—f;‘ T

1"i7Pr1nt,lS*§ast.u The flrst SE%Slcn af the Instltute, thenr)?f ffBj¥¥7~




focused on a philosophical overview of ABE underlining the
needs, goals, direction, and definition of ABE. This was
the basis for all subsequent discussions throughout the

den s de
Wil Ui &

Since the nature of the target populations of ABE pro-
grams determines the directions these programs must take,
an understanding of the characteristics of these groups was
.essentiﬁl for the development of relevant and viable educa-
tional experiences for these undereducated adults. Attention,
therefore, was direc?éd toward concepts of poverty, the
culturally disadvantaged, the c@aracteristics aﬂdlattitﬁdeé
of ethnic and minority groups. Discussion groups dealt with
the sociological implieati@ng for administeriﬁg ABE programs.
Once the foundations were established, the Institute
focused on the administration and organization of ABE pro;
grams. The thrust here was to prepare directors Gfrlacal
ABE programs intheconceptsaﬁd skills needed fcpravide
"efféctive.leadership. Crucialareas of ééncérn5tg adminis—
trators were hlghllghbed such as? AEE.class‘séheduling,
publlc relatlaﬁs, recrultment of students, budgetlng, fund—_r
'1ng and report forms, methcds of reduclﬂg irgp Duts,‘evalu—:
’ atioﬂ; the ccmmuﬂity schacl_caﬂceptitagi the‘;nterPﬁetatlcn-*f
'Qf pendlng federal 1Eglslatlan.  _rf '% |

The schedule that follcws shcws the magar companentsiiﬁL'

ef the ten day program in tél“ms Df ‘tlmér tC’PlGSr E mswuﬁ@rs’




and procedures.
Sunday, August 10, 1969

4:00 p.m. Registration - Seeley Hall

Monday, August 11, 1969
8:30 a.m. Late Registration - Jacobson Hall

9:00 a.m. Introduction
Dr. Philip Pumerantz
Welcome
President Littlefield
Assistant Dean Hamilton

10:00 a.m. Lecture: '"Challenges in ABE: 1970's
Dr. Arthur Crabtree

10:45 a.m. Intermission
11:00 a.m. Participant interaction with speaker

12:00 p.m. Lunch

1:00 p.m. Organization and establishment of discussion
groups with Institute Staff

3:30"p.m. Tour of Campus (Participants and dependents)
Start from College of Business Administration
Building

Tuesday, August 12, 1969
9:00 a.n. ' Lecture-' "The Target Population: The Culturally
: Disadvantaged and the Nature of Mlﬂarlty and
Ethnic Groups."
Dr. William Brazziel
10:00 a.m.  Participant interaction with speaker

10:45 a.m. "'Iﬂt5fm1551gn

- 11:00 a.m.  Panel. dlSGuSElGﬂ on the: lmpllcatlans cf the
e 4nature of target. populatlans fDr ABE pregrams
,criDr_ Wllllam Brazziel - S
. NMr. Frank Mahcney, State Welfare Dlrectcr, Cann.’ L
* . Mr. Roberti: Laberge, Personnel Mgr., Tucker Manuf. CG.- =
‘Mr. Alfreda Murphy, Executive Director Dept. of - i
S 3921a1 Act;an, Clty cf Erldgeport DlQGEs% ]




12:00

1:00

3:00

3:15 ¢

9:5@

- 10:30 ¢
10:45 e

12:00

1:00 ¢

3:30
'3:45

00

9

10:00

10:45

. 12:00 p.m.

p.m.

Pl

a.m.

p.m.

Pimi

a..

a.Me

Lunch
Small group discussions on how to reach the
hard-core potential ABE students (Participants

divided into four small groups with resource
consultants)

Intermission

Film: "I Couldn't Sign My Name'" (Discussion
on the film) :
Wednesday, August 13, 1969

Lecture: "Recruiting in Adult Basic Education"
Dr. Mary C. Mulvey

Iﬁtermiési@n
Panel éf participants to react to presentéﬁicn
Lunch

Demonstrations of teaching technigues and methods
which apply to ABE (Dem@nstratian on the Sécial

tfatlaﬂ)
Mary Bodanza

Intermission
Use of video taping in ABE for instructional

improvement (Demonstration of teaching techﬁlques)
Kenﬂeth H. Johnson

Thursday, Augugt 14, 1969

Lecture: "Systems Apprcach fgr In%tructlanal _.

Development"
Dr. Lawrence Stcluraw

IntermlsSLQn'_.,;x

_ Part;clpant 1nteractlan w1th speaker |

'Lunch

 ,{LEGturE"-"AimlﬂlgtEFlﬁg Guldance Serv1ces in

. ABE Programs" - . e
'f;ﬂﬂﬁﬂﬂ&ﬂﬁﬁa ;%i; ;_f




2:45

10:00 ¢

10:15
11:00

11:30
12:00

1:00

 9:00

=
2
. ‘D‘
S

=]

o
I._]\
Ji

. _12 00
+00 |

a.m.
p.m.

p.m.

a.m,

Workshop in instructional multi-media materials
and equipment for students in E.S.L.. (Tanguage
masters, overhead projectors, and transparencies)
Intermission

Four inuerest grnuns on ABE in rural areas.
towns & cities

Fricay, August 15, 1969
Lecture: "Rol of the USOE and the Services
of the Regional ABE Office"

Carroll Towey
Intermission

Panel of State Directars of ABE (Reacticns to

TLecture)

Participant reaction to panel (selected group of
participants will lead reactions and discussions)

Participants meet with Directors from their state
Lunch

Iﬂiep@ndemt study
(Participants will have an opportunity to work
on their own projects with the 3551sﬁance of the

staff)

Manday, August 18 1969

Lecture: "How to Organize and Ccnduct a Publlc

Relations Program"
James Dorsey, Director of ABE, State of Conn.
Mr. S. He Prothero, Executive Director of
, Chamber of. Cemmerce, Brldgepart Ct

Interm1351an

 Four warkshaps in develaplng 1nd3v;dual gubllc—. B
'_relatlaﬂs pragrams (Grcups) o A : L
-;_Fleld trlp tc MIND, Inc., Stamfﬂrd Canni (QBE‘E ,;;¥'
-'z;;materlals and trainlng genter) S i




9:00

10:00

10:15 a.m.

10:45

S:OQ ¢
'9:@6"

:OG ’p;l’[‘l;

p.m,

p.m.

) P.M.

15 a.m.

ffCDmmunlty 1nvalvement lﬂ ABE Pragrams b I R
Chrlstepher Splrou, Ghalrman, Cltlzen Pgllcyﬁg;;; §;5j;£5

Tuesday, August 19, 1969

Lecture: "Methods of Budgeting and Sources of
Funding"
Edward Parisian

Francis L. Scarano
ol ™w M ~sarmr

Correoll P, Mowos
Intermission

Participant interaction with speaker
Participants will work with resource consultants

and staff relating this issue to local problems
in workshops (four groups)

Lunch

Lecture: "Office of Economic Opportunity and
its Relation to ABE" %
Joseph Dyer, Director of 0.E.O0. (State of Conn.)

Lecture: "Pending Legislation and its Effect on
the Operation of Local Programs"
Dr. James Darland

Intermission
Workshops on how to develop directions and prc—

grams based on new legislation (Participants
divided into four groups with representatives

of the New England Asseﬁlatlcﬁ of Adult Educatlan)

‘Educational Tour - Target Ecpulatlcn areas in-

Brldgeport

PlGﬂlG

Wednesday, August 20 1969

'Lecture-° "National Trends in Adult Educatlan-'

The Community Schaal Ccncept and ltS Effect R

I~Qn ABE" -

' Dr. Frank Repgle o
Mr,,Jchn Fax P

‘;jSmall group dlscu531ons on. Communlty Schaal,é
- Concept (Partlclpants lelded lﬁt@ four. graups#'
";W1th resource cansultants) e R
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12:00

1:00
.2:00
2:15

| 3:00

4100

 4:l5‘

' 6?©§,f

p.m.

P-m-

Pimg'

p.m.

Eiﬂﬁl-

pP.m.

P.l.

pP.m.

P?m?  ¢,

' JInstltute Banquet (Student Center)

 j?77Deve1meent fograup evaluatlan réﬁdrts (Thefffﬁf”
"‘f;;ffcur grcups 't s * B

Lunch

Lecture: '"Local Program Evaluation and Instruc-
tional Supervision"
Dr. Ruth Laws

T oo ik o mmre 2 o P
A A W s ke b b Ak

Participant interaction with speaker

Group workshops - Program Evaluation

Thursday, August 21, 1969

Group or individual reports on participant projects.
Technolcgy of ABE Richard Kelly
ABE in Gardner, Mass., - Closed circuit T.V.
David Prentiss
Exertlng Presgure for the Legislation of Adult
Education bills - Nicholas Motto

MDTA Basic Education on-~the-job skills-
- Joseph Angelillo

Lunch
Report from Dlrectcr of Eeglcn #1 lnstltute

for Teachers
John Ryan
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"Eepart from D;rect@r Df Reglcn #1 Instltute»

for Counselors
Dr- Thcmas Harrlngten’
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1:00 p.m., Evaluation of Institute (Group chairmen will
read reports to Institute) :

3:00 p.m. Adjourn

The presentations of these consultants are given in
Appénaix E; namely, Dr. Crabﬁree's keynote address; an extract
' éf Dr. Mulvey's recruitment plan; an& a paper on ABE evalu-
ation and Sugervisiaﬁ by Dr. Laws.

Instltute _requirements. Three semester hours of graduate

credit in educational admiﬂistratién were offered each partici-

which was‘an offering cfrthe Departme;t'Qf'Educatlonal Adminis-
traticﬂ.7 031y'graauates7Qf an accredited college or univsrsity
were permitted to,registerfar'thESe graduate credits, but
there was no degree restriction for attending the Institute.
In order to meet’ﬁnivEISifj’staﬁaards, as well as té ful-
:iflll part of. the Institute requlrememtg, each part;g;pant
“fwarklng 1ndlv1dually QT 1n a small cammittee,“was expected to
écmpleté cer%aln special prmgects.i_‘”‘ | B
Eaeh partlclpant wha expectéd graduate credlts had to
k~1ﬂdicate Whlch of the suggested pr@gects 113iéd belaw he
W1sheﬂ tQ develap., Iaglcs other thaﬂ those llsted were allowed

vt?tc be substltuted Wlth the approval Df the staff A'flnal

_,»:iwrltten rgpgrt cf the pr@gect had tc be submltted ta the

LfInstltute Dlrectar at the clcse cf the Instltute, 'f”7"




SUGGESTED TOPICS
1. Prepare and present a plan for recruiting the target
population involving local industry, welfare or social

- sl e o = P | A le = A med s P T ] g.,pﬁa.q.s..{a - w s de=s

agcncics, and the divisiocn of Cmploymiiiv SCLUrivy.
2. Write up a program agenda involving teachers and adminis-
trators engaged in ABE:pngfams outside your area for
an interchange of modern methods and techniques used
for effective ABE.
3. Prepare a list of five Qf more specific problems you
have encauﬁféred as an administrator and how you attempted
to resolve these problems.
4., Plan a demonstration using a mult;gmedia approach on
some instructional aspect of teaching ABE classes as
part of an in-service program. |
5. What approach would yéu present to a newly appointed
ABE administrator who is organizing for therfirst time
~a new ABE program? |
6. Write a critique on at least two books of the sﬁggested
reading list.
,A'Sampling of Eignificantstudent projects is offered
in Appendlx F. | |

FaCllltIEE. Eartlclpants in the Inst;tute were

haused in rESld%nGE halls at the Un1vers;fy Qf Brldgepgrt.rrrr

o The Unlver31ty was able to aecammodate the famllles Gf para'

thc1paﬁts, 1f they d351red to brlng them alcng. As,lt-turned

- out, only three participant3~ehcse ta'dajsa.  A;1afge'cafe%

»~; __18'.” .



teria provided a central dining facility for all the resi-
dent students. Cultural and recreational activities in the
area were ample (such as beach and boating facilities).

The Uunlvelsliy l1ivraly aud oie Culsicuiwn Cenvel ul
the College of Education was available for participants.
Adequate classroom space was provided in the College of
Business Administration, which has space for small and
large group instruction.

Institute activities. The Institute was designed to

use a variety of instructional arrangements in order to
bridge the gap between theory and practice. Lectures,
question and answer sessions, small and large group dis-
cussions, workshops, panel discussions, demonstrations, and
field trips were %mpi@yed, The iﬁtent was to enhance par-
ticipant interaction and involvement in the learning
process.

Because small graup interaction is efféctlve in
achieving learnlﬂg outcomes, the staff of the Iﬂstltute_
attempted to capitalize on seheﬂuiéd'giveﬁanastake~sessiéﬁs.
Here the partlelpants had a chance to relate th31r an‘experlé
ences and»pclnts of view to the content at handi The partlcl— 
pants were divided lntc four small gr@ups early in. the pr@—
'grém. (See Appendlx G) These’graups or wcrkshops pravlded
| them W1th pract;cal experlence ;n deallng w1th areas of QDﬁ—._

eern on a canceptual level and then translatlng these 1nta -

;Vmadels fcr practlce.-




Question and answer sessions gave participants an oppor-
tunity to react directly to a epeeker or panel following a
presentation. Aside from the formal program (where group
interactvion was planned aaily), there was opportunity ior
participants to meet informally in the evenings and on week-
ends for dieeueeieﬂe_

Panels were used to offer a multi-dimensional presenta-—
tienireletive to themes receiving attention in the program.
Membership of the panels was made up from persons with exper-
tise and unique ineighte into a giveﬁ problem area. The
eppertuﬂityrfer participant interaction was planned following
each panel presentation.

Participants were given the choice to become intimately
involved in the process of the Inetitutein additional, inter-
| esting ways; for exemﬁle,_eeeh group was given the reepeneie
bility of introducing a epeeker. Consequently, each lectufeT
was met by‘eeommitteeifrem eeeh group eed’wee mede'te:feel‘
welcome on eemﬁue; He was intredueed te,the ierge greup by
a member of the eemmlttee, who elee served as medereter Df
that pertleuler phase of the pregrem. (Appendix H) In thle
way, eeeh of the four pertle;pent greupe had an 1mpertent
' rcle te Pley in terme of ecﬂtrlbutlng to the eueeeee of the
pr@grem. Bl : R

A epec;el eommlffee was eetabllehei et the‘requeet ef

'the dlreeter te teke feepenelblllty fer refreshments whleh

'”r,were eerved delly in the mernlng end afterneen.l In eddltlen,  fffg;.'

rf éQ;ii:eeH




the committee planned and presented a picnic for the Insti-
tute which was a highlight of the two weeks. Moreover, a
banquet was planned and held at the close of the total pro-

AL Flas a1 T oA s v THAvrAamtd A AnmA s s s 'Pﬁ
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were guests of the participants. Invitations were sent to
the state directors and consultants. A highlight of the
banquet was the awarding of mock certificates of achievement

‘tafeachiparticipant of the Institute. (See Appendix I)

a;ﬁégff;;2j ;  f;;z} 1 *;  }v“ ﬂ:




"'fglven belaw.'

PART III
EVALUATION

The Institute planners considered evaluation as an
essential tool of growth and development. It was used in
the Institute not just to measure final outcomes, but in
much broader ways: namely,»as an ongoing monitoring process
during the Institute; as an outcome assessment aﬁ the end
of the Institute, and as a follow-up reunion after the
- Institute.

All phases of the Institute were monitored daily, and
feedback was used to ietermine if the direction or focus
needed change. When this was necessary, the‘pragram was
altered to insure more rélevaﬂf expérieﬂcesi Thus flexi-
bility of the pr@gram was feallzed

Evaluation by questiannaires- At the conclusion of

the two weeks, a written evaluati@nfof the'pafticipants'
experiences and activities in the ?rogfém was made %o déters
wmiﬂe whether tﬁé Insfifufe waé:helpful éndiif futura Insti—
tutes Wlll be neédéd. ThEsevéluatiDﬁ'soﬁght iﬁfarmatiéﬁ ;
'riabaut the Instltute obgectlves,,the caﬂtent af the prmgrém,
:Vthe success Qfspeakers and reséureé censultants, the ad335, '
quacy Df hou%lng aﬂd meal acccmmodatlcns, aﬂd the succesé:'
i?cf practlcal and fleld EXPErlénQES-V The questlcns and the

"nature Df the respanses (tctal_partlclpants was 43) are L




I.

9.

10.

11,

II.

Evaluation of ABE administrative program
Institute Program Yes No

Did the program have clearly stated _
08187 . L L 4 . i e e e e e e e e e e . AR

Did the program achieve these goals? . . 37 5
Did the Institute help you to famil-
iarize yourself with your local agencies

and community resources? « . o« « o o o o 35 7

Were the guests, lecturers, and speakers
worthwhile? o« o« ¢ ¢ o o o« o o o s o o o 24 12

Has this Institute helped you to become
aware of the new developments and trends
lﬂ ABE? & - -:; * [ L] L L] L - L L] L] * - 43

Were there opportunities for sharing _
group exXperiences? « o« o ¢ o ¢ ¢ o o o o 41 1

Did the Institute provide leadership
development in ABE? « « o ¢ o o « o o 38 3

Were the gr@ﬁp discussions and panels
- meaningful? .+ ¢ ¢« ¢ o ¢ e o 5 6 o o o e 37 4

Was the program ccnducted in an efi;élent 7 ,
manner by the Etaff? . L s & & # ° - e '@ —42 ) 1 75

Was the field trip beneficial? e a e e 24 13

Was the pragram scheduling praetiéal?.-_ 39 | 3

List'prébiéms this Institute has helped you solve in accom—

| plishiﬁg’yaur*nééds'in ABE?

Recrultment af Students' o o e ;I.'.,. éff .‘_21,

7Under3tandlng Budgetlng, fiscal lelcles, | .
. . ki EtCa }7§ il4'

'  ¥PUbllG Rélatiénsv; . i»; ,;;¥. } ,-;t;j;fl;;  ll1

’ Use Df ccmmunlty rescurces and agemcles « . 6

| 1}7Infarmatlan on leglslature pracedures on 1Qcal -
*5state and natlonal 1evels ;'g.§ ip¢‘.—p _g;-;~3jF5~'

S e



Use of educational media « « o« o ¢« o o o o« 2

Nane L] L] # L] L] L] - L] L] [ ] L] - - ] ] [ ] * L] L 4 3

ITI. List problems of concern you would suggest for future ABE
administrative Institutes?

Administration and Supervision . . . . . .

‘Budgeting and Funding o ¢ o o & o o s s s

Public Relations . « « . .-, e e ¢ o s e »

Planning an adequate curriculum . . . . .

N o ® W W

Methods and techniques in teaching adults.

Psychology and Sociology of Adults . . . .

‘Recruitment (new ideas and methods) . . .

Sensitivity training . « ¢« ¢« ¢« ¢« ¢ ¢ ¢ o« o

vy > N

GULAANCE « o o o o o o o o o s o o o o o

IV. General Facilities Good Fair Poor

1. HOUSINE o o o o o o o o o « 32 5
2. Classracmgri o e e s @ e s 43 1
3o Cafeteri@ .« o « o o « « « o 16 12 15

4. Library .« . « « ¢« ¢ ¢« o« + o+ 31 3 3

g’ : V. Comments — Observations
| i;»vAréaS of SfIEﬂgth 

2. Recruitment + « ¢ v v v 4 e e 4 o s e .. 12

]
L]
WO

-53;:~Fiséalrpéliciés aﬂd,budgétiﬁg'f-

‘4. Community sgenciSs i s s i aieiaeles kS




5. Educational media . + « ¢« « & o o & o 2

5 Group discuUuSSiONS o « « ¢ o o 2 e e .

.
—
tad -~

6
7; Fleld tI"lP e s s 8 » . * s & & = . .

b]
-
™

O, ODprtahels ald LECLULELS o o s o o o o

9. Institute Staff | ,
well-organized, efficient, informal,
sociable, competent, etc. . « « « « o 22

10. Good demonstrations « « ¢ o o o o o o @ 2

11. Panel discusSSioNnsS « « « « o o o o o o g

II. Areas of Weaknesses

1. Not enough yarticipaﬂts who were
dlrectéfs - [ ] . - [ ] ] L ] L] - . L] . ) L L 3

2. Speakers and lecturers
Boring - dry - read speeches

Not informative - not relevant :
did not "turn group on!" . « .« « . . 22

3. Not enough gréup discussions
failure to use talent of participants
lack of student participation . . . . 24
Suggestions

: 1. Staff should live in dormitory and have evening
[ : discussion groups. _

| 2. Dinner and get togéther at béglnﬂing of Institute.
- 3. ‘Intrgductlcn of part;cipants on first day.' | |
An evaluatlan of the Ingtltute's ijectlves was also

madELE termé cf the general and the Speclflc ijectlvesi ,

] 1he~1nstrument-and‘the results are given belcw:'

i




EVALUATION OF OBJECTIVES

The general objectives of this Institute were the

following. Please indicate the degree of success to which
/

each was met:

Very Not
Success— Success~ Success—
ful ful ful

A S s 1

1. To focus on the leadership
- development of area direc- , )
‘tors. i 15 26 2

2. To make local directors
more adequately aware of
" new developments aﬁd trends
in ABE. 26 . 17 . 0

3. To help local directors
develop a more relevant and
engaging curriculum for the 7
urban and rural programs. 0 .35 8

4. To help local directors
- assist teachers coming to .
grips with the changing : . , -
needs of adult students. 3 - 33 7 i

5. To assist lccal'direc%érs in
' learning more about the
multiple agencies and re-~
sources available in com~ ,
munities. - - - 23 18 2

6., To help ABE directors become
familiar with educational '
technology and media so that
‘they can provide effective
leadership to teaeherg lﬂ.» , o -
this area. L e ,’14 - 26; | 3

”The gpeclflc ngectlves Gf th;s Iﬂstltute were the folch1ng.‘

Please 1ndlcate the degree af success to whlch each was met

B



Very Not
Success- Success~ Success-—
ful ful ful

1. To sensitize participants to
the sociological factors

sela o = 1= | fi=l—ﬁ 4+ o~ 4-1a ~ [ .
Fid oL brdd  hoer ol bk WA (YR WLLr bl e whad

Df adult students. 19 18 4

2. To demonstrate new teach—
ing techniques appropriate
for undereducated students. 7 29 7 ' !

3. To introduce participants
to the systematic and or-
derly sequential approach to
instruction development ,
. through system analysis. 8 16 19

4., To increase understanding
of ana competency in the
use of new technology, ,
materials and devices. 5 36 1

5. To help participants assume
an active aﬂd contlnuous

lnstructlanal 1mprcvementir 16 22 | 5

6. To introduce éammuniﬁy
- resources apgroprlate for , R
- ABE programs. : 20 20 3

7. To develop skills in |
"scheduling ABE classes. 5 19 19

8. To assist in designing.
public relations programs
~ with industry for local e 2
ABE classes. 18 27 4

9. To develop methods Df
reaching the culturally
~isolated and to recruit
them from urban and rural . . S e ey D DT L e
areas of EDVETtY-, oo 82 1

, 16;;:TD develop skills in Dua—illf  R G e e T
| 1,§Etlﬂ§ and IlSGal TEP@rtlﬂg-5' & 2z 4




vVery Not
Success-— Success— Success—
ful ful ful

11. To help design strategies
to reduce dropouts. 4 27 11

12. To assist participants in

the interpretation of

pending Federal legisla-

tion and its implications. 14 26 3

Another written evaluation was used in an attempt to
discover some characféristicsfaf an effective ABE adminis-
trator and teacher. It was felt by the Institvte Staff that
the insights of the participants could be helpful in designing
training programs to prepare professionals in Adult Basic

Education. The categories and the reSanses follow:

I. Job Specifications for ABE Administrators:

—
A%]

- Leadership qualltles o« o .'. e o s 6 & o e e o 8 o e

Kncwledge Df Fundlngebudget réccrds, eteig ; a‘; o o1

Uﬂderstaﬂdlngpeoplelg S | R
Y.

Know adult psychcleg,;

Must-have same‘tEaﬂhing experiencer_;,i,,.'i P PR o

Must have same admlnlstratlve and SHPETV1Ser . L
o B ~ experience . . . 15

,lMust kncw hcw ta canduct an ;n—“serv1ce tralﬂlng"ﬁ _v"A,¢
o . , : program fDr adults oo 4

,,Knaw cammunlty resources and ﬁeeds 1i;<g}3,;,_ eie 12 i

© Should be a full-time job . . . =

*fShauld kn@w teehniques Df publlcirelatlons §f.kg%§f}f fj;; ?h

"ffFamlllar w;th 1%51%1at1ve technlques}”;jfjgf;f;f5 ;;ftj '

'Q_;Knaw effectlve materlals“far currieulum e e e e T




II. Post—-graduate training neéded to facilitate above:
Adult leadership o v o ¢ o o o o o o o o o o o o o 5
Administration and Supervision . « « ¢ ¢ ¢ ¢ o o o« 11
AGUL UL PSYCHULUEY o o o o o o o o o ¢ o o o o o o o 1V
Sensitivity training . « o « o o ¢ ¢« o o ¢ o o o 6

Method and technique Sﬂd curriculum for teaching
adults . I

More institutes and workshopsS « « « o ¢ o o ¢ ¢ o 5+ 3
(like ours)

Guidance and testing « ¢ o o o o o o o o o o o o 3
Recruitment o+ ¢ o ¢ o o o o o o o o o o o o o o o 3

Pllbll@ I‘Ei&tl@lﬁl% ® . ® e @ * @ @« & e . ¢« e . ® & & 7

I. Job Specifications for ABE Teachers
Empathy and understanding .« « « ¢ o o o o o o o & 10
Formal training of subject matter being taught . . 12

Skilled in individualizing and grouping instruc-
tion w1th1n the class .

r

~Flexible - creative - adaptable, c o e o o o o o o 4

Knuwledge of the Cammunlty and environment of ABE
, | | student, 2

Sensitive to the needs of students « o « o o o « o 7T
‘Experienced and'éertified'by state o o o 0 o e o e | 4
Other:

Gcédhea;th'
~ Aware of current trends and materials
M’T?Ematlcnally stableiA,

+’Sense cf humar

WffDlsadvantaged backgrcund tc 1dent1fy W1th ABE type student |




II. A. Undergraduate training needed

Courses in philosophy, psychology and theories of the
adult 1EAYNEYT o + o o« s o o o o o o o o o o o o o 12

Training on techniques of teaching adults « « . . 6
Practice teaching in ABE Programs .« + « o o o o o 5

College Course on Methods and Materials for
ABE teaching o« o« o o o o o o o o o o o s o o o o 5
Courses on Guidance, Counseling, and testing
the Adult ;Léafner - [ ] L ] [ ] L J L ] L ] [ ) L [ ] L] L ] L ] & & L ] 7

Intensive Course on language arts and skills for )
the foreign BOrn .« « o « o« « o o o o o o« o o o o 8

Course on cultural background of ethnic groups. . 3

IT. B. Post-graduate training needed

AN

learning « o« o o ¢ o o o o o o o o o s o o o o

Workshop in techniques for individualized
ingtTuCtiDﬂ - [ ] L L] - [ ] L] & L] - L - L] L ] L ] L] - ] 4

Courses for advanced study in Administration
and Guidance leading to a Master's Degree in
Aault Educatl@n s & ® & & ® 8 8 ® e ® e s & & » = 6

W

Institutes on trends in Adult Basic Education . .

Seminars and in-service training involving
enrollees of ABE programs in discussion sessions. 4

In summary, the participants felt that more professional
preparaticn on the College aﬂd University level was needed
for déveléping effective Adult Basic Education administrators.

The Universify‘shauld assumé;!they félf, a uﬂique'rcle
in the Prefessicﬂal develoPmeﬁt of staff beyond elementary

education courses. Preparatory courses on the graduate level




should include:
1. Leadership in the urban community

2. Current methods and techniques in teacher-training
for the uneducated adult.

Finally, they felt the ABE admiristrator must be a part
of the urban community he is serving, as well as a recog-
nized professional.

Observations by the staff, The two full-time staff

members, Miss Bodanza and Mr.. Donofrio were asked by the
director to give their subjective evaluation of the Insti-

tute. The following, then, represent their thinking:

Miss Mary Bodanza

My appraisal of this Institute is not in the measurement
of effective Program Content, length of training sessions,
or contributions of guest speakers, however iﬁtegfal a part
these were in the Drgaﬂizatian of the Institute.

My total commitment as staff consultant is an indication
of fhe confidence placed. in me as a resource person who was
selected by the Institute Director (tm whom I hope I have
been of assi%tange)i |

The criteria for assessment of success, I find, lies in

. the word "relevancy". Other terms iﬂcludé'applicable, per-

tinent, and a propos - all sifted to the fine consistency
of "significant to the situation or occasion".
If this Institute has served to uproot and supplant, to

reinforce and build, to amend and adjust,‘then, the inade-

%




quacies of past performances in the administration of Adult
Basic Education have become the very incentive to affect
changes -~ changes that are relevant, applicable, and a propos
to the needs of the population being served. It is this
measurement which guarantees continuous adult growth for
effective leadership in Adult Basic Education.

From reliable "grapevine"‘coﬁmente circulating among
the participants, a general consensus of opinions swayed
toward the effectiveness of meeting the goals pertinent to
the Region as a whole, yet specific to the population ¢f
the étate and geographical area represented by the Director
in charge of the local Administration of ABE Programs.

It was the feeling within the four Drganizea groups
that this Institute served as a model of intensive involve-
ment and interaction among individual participants as well
as groups. Thé catalytic efforts of group leaders, chosen
by each group, served to produce effective changes in the
leadership roles of the ABE administrators in Region I.

This reaction was brought about by farming‘a group of
participants from large urban programs where the complexity
and diversity of problems were mutual as well as specific.
Pertinent ‘areas of heated discussions centered aréund:

1. Community involvement in’ABE'Programé Planning

2. Private Agency's role in the community of the
indigent adult. . - .

é-@ - » _' - Lo ;gy»




3. How Industry can assist in recruiting the target
population.

4. Cooperative effort required by Religious, Political,
and Business Groups with the community.

Evident was the active participation of local directors

canic interaction between the large cities and rural areas
ABE directors. Confrontations and open challenges caused
muéh soul-searching in the idéntificatian of the ABE student,
whether illiterate and isolated in the hills of Maine or
unemployed in the crowded ghetto of Boston. One 1is stricken
with poverty of the mind in his failure to communicate,

while the other is poverty of survivals. Both have a com-
monality of neeiAer social independence through the pro-
cesses of adult development,.

This fusion of environmental knowledge between 'big

eity Joe" and "little town Pat" abridged and practically

annihilated any boundary line as to where one New England
State begins and where the other ends.
Thus, a common bond, namely, the human need to relate

with people provided a'SESSiQE where "learning was caught,

and not taught."

'Mr. Daniel Donofrio

The program of the ABE Institute was baseéd on the recom-

‘mendations of the ABE directors of New England. Welatteﬁpted

Ee
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to meet the needs and interests of the ABLE administrators
as determined by the State Directors of the New England
Region.

Ln develioping tihe program, empnasis was placed ou
administrative and supervisory problems of ABE. This
involved guecst speakers, panel discussions, group inter-
action, and group workshops. 1ﬁ'géneral, the Institute
achieved the objectives as listed in the proposal. In
retrospect, however, some of the planned activities were
overemphasized, especially the format of the speakers and
guest lecturers. A greater role should have been assumed
by the participants in group activity. The talents of the
participants could have been utilized more effectively,

especially as resource people and group leaders.

36




More speakers from the local area who were employed and
involved in the target areas should have been selected for
discussion leaders dealing with the problems of the target
area populations.

The Institute did provide for staff involvement, and
many of the daily activitiés were stimulating and inter-
esting. Also participants seémei to have a positive atti~
tude. This was vital in developing their effectiveness as
ABE directors.

Follow-up evaluation. Six months after the Institute,

on March 7, 1970, a follow-up evaluation reunion was held
to determine the degree of success each participant had
experienced with his local program as a result of the two-
week Institute. This also provided state directors with
an up-to-date expression of local needsirﬁ
In preparing for the reunion a letter of invitation and
information was sent to each of the 43 participants of the
Institute well in advance of March 7. (Included was a
questionnaire and reservation form). Letters were also
sent to the statevABE directcrg cf Eégien I and to %hé
project consultants (Sée Appendix J for preplanning materials).
The feedback from the questignnaire (Appendix K)‘was used
vfG'ﬂEVéle fhereuﬂicn.pragrém. Four wgrking—sessiénswerev
eStabliEhed,.eéch'fccusing.cﬂ'a_theme suggested Ey the fee

‘sponse to the questigﬂnaireg.'ThSSE'themes were as follows:




II.

IIT.

Identify the major concerns/issues/problems in your
community that necessitate changes in the educational
structure for dealing with the educationally disad-
vantaged adult.

Design the areas of partnership between education

and industry for greater involvement in the educa-

tion of the disadvantaged adult.

- (devices in technology - computer machines) Micro-

teaching
Outline a strategy of appropriate avenues for
recruiting the educationally handicapped adult
which will promote self-motivation for regular
attendance in an ABE Program.
Areas of Consideration:
| 8. qualitieg-cf recruviter

b. location of program

c. curriculum content ,

d. instruction (Ind. - Group)
The Learning Center Approach to Adult Basic Educa-
tion is primarily an eff@ft to provide individualized,
self-directed iﬁstruetiaﬂ as quicklyrand economically

as possible to a heterogenecus mass of Stﬁﬂ%ﬂtsi

 Elaborate on the role of the Learning Center Staff in:

1. Avenues of recruitment
2. Persomnel requirements

Coordinator

~ Counselor
Instructor
Curriculum Content

A1




3. Location of the Cecnters

The reunion was by all starndards a huge success.
0Of the 43 total participants of the two-weck swnmer Insti-
tute on campus, ¢3 returned on M ren 7. rne rosiver oi siaii,
participants and guests 1is givag below:

staff

Philip Pumerantz
Mary Bodanza

Daniel Donofrio

Participants Guests
1. Marita Maes l., Carroll F. Towey
2; Steven C. Christy 2. Mary Mulvey
3. Thomas Grace 3. John Fox
4. Henry Jemioto 4. Frank Repoli
5. Nicholas Motto . .5_;James A. Dorsey o i

5. Robert Sasseville ' 6. John Sideris

6

7. Marilyn Sullivan 7.. John Moran
8. John Butler - /
9

. Donald Craft o F j

10. Edward Hannon

1l. Charles Holbrook
12, JamesiDiamantis

© 13. William Lineham

14. Leonard Albaitis
15. Domenic Aurelié"

'16. Anthony Benefico




Participants

17. IEarle Brunelle
18, James Tyrell

19, Judith Elwood
EZO- Joseph Angelillo
2L. William Conway
22, Edward Jones

23, Clifford Robertson

A final report was rendered following the reunion,
thanks to the help of Miss Bodanza and Mr. Donofrio, who
‘returned to campus to be of assistance. (Appendix L)

Moreover, a significant outcome of the reunion meetings
was the listing of recommendations, by the participants,
for conducting future summer institutes. This very helpful E
list is as follows:

SUMMER INSTITUTE RECOMMENDATIONS

(1970)

1. Have same meetings where directors from small towns and
directors from large towns meet separately to discuss
problems. :

2. Get E?éaEEFS to present position papers ahead of speeches,
so that there can be adequate discussion afterwards.

3. Givg'examplesfcf preparing budgets, testing program,
teacher evaluation, motivating teachers, audio-visual

‘equipment, and teaching materials, registration forms, etc.

4. Don't cover too many fcpieS»s it dilutes the QHality.

5. Go into video taping ~ to observe selves.

a3




6.
7.

10.

11.

13.

14.

17,
18.
19.

20.

Use of paraprofessionals.

Demonstration Seminar.
Field trips 1o see an on-going A.B.E. center.

Set up a pilotl in-service training program to show how
it could be set up in their states.

Local director needs to sharpen his skills to be able
to direct and supervise.

Paid workshops - for directors and teachers.
Individual supervision with teachers.
Big problem - most directors are wearing "too maﬂy hats."

Directors have to know techniques and materials to do
their jobs. ‘

it is important that A.B.E. Educators keep abreast of
developments in C.A.I. to be prepared for its implemen-

tation and to be able to fully exploit its capabilities.

Recruit professionals and nonprofessionals.

Person from HEW on legislation.

e e

Involvement of students. = ;

Schedule ample time for question/answer periods.

Effective use of teacher meetings.




PART IV
OUTCOMES

A significant outcome ¢f the Institute was the request

education program which could TESpGﬁd to the national, state,

and local needs to prepare well-qualified personnel far this
area. The Project Direcwior, Dr. Pumerantz, and the Assis-
tant Dean of tne College of Education, Dr. Hamilton, under-—.
took a study of the feasibility of developing such a pro-
gram in the College of Education. Part of these efforts
involved a visit to Florida State University's Department
of Adult Education to gain some practical insight and assis-
tance in developing a graduate program in adult education
at Bridgeport. Additional visits were made by Dr. Pumerantz
to Bosfaﬁ Uﬂivérsity, Geargé Washingt@ﬂ University and the
Department of Agriculture's Graduate School in Washington,
D.C., to gain further know-how in formulating a graduate
program in adult education at our Instituticﬁ; Moreover,
consultation with foiéials,at the national heai@uarters
of the National Association of Public and Continuing Adult
Educaticﬂ (NAPCAE) provided therbraa@er natiaﬂal perspec-
tive needéd for plaﬁﬂlng. | | e 7 - .
It was prapgsed then that the Coliege of Educatlgn of
the UnlverSLiy of Brldgepart add a new . dlmen51en %o 1ts

graduate progvam by develaplﬂg a pragram Gf studles 1ﬂ;

8




Adult and Continuing Education, leading to the Master of
Science degree and the Sixth-Year Diploma. (See Appendix ).
Such a program could very well begin in the Spring of 1971.

In this regard, the University of Bridgeport could serve
1s a professional training model located in an urban center,
since it is equipped with the resources needed to prepare
adult and continuing education leaders. It could also serve
‘as‘a research and dissemination center to bring new informa-
tion to those throughout the region and nation who are
actively engaged as administrators, supervi%crs,»and teachers
in adult and continuing education programs. The Callegé of
Education is in a position, as a consequence of it%s prior
leadership role in adult education through the ABE Institute,
to generate the types of activities that are necessary to
mount a program consistent with its total education mission.

The developers of the proposal have not minimized the
immensity of the task and have recognized the shcrﬁﬁ; as well
as the long-range goals and implications involved. They
- further recognize that a new graduate prggfam at the Univer-~
sity of Bridgeport needs to be more than just a rhetorical
document. They realizé'thaf such a program must be at the
cutting'edgé of social’and‘educatioﬂal problems. IMuch thought
andreffort,,thérefcre, hafe gone‘intc the development of this
proposal, which was stimulated by the ABE Imgtitﬁte_ In adéis
'tion, College personnel have worked closely with the personnel

in adult education and adult basic education at the local,

41
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state, and national levels over the past year,
In February 1970 the College of Education was irformed
that its application for another section 309 Adult Education

Andt r“\‘F‘ —) C)ff\li: ok A7 £3 TITITY mrara A MYy e w1 i v T e Lg] L EET TV EE TN
= = —_ - . . 2 o= s o= oo = e e r . P

—-— - = - = = o= === R R i e o o Ea 5 r e R wmge po e o w e -

month institute to prepare local adult education administra-
tors from the eastern half of the nation to become traincrs
of adult basic education teachers. These grants, back to
back, put the College of Education in the center of the
stage nationally and EEhaﬂCElitS position in developing a
gréduate progrém in Adult Education.

The College of Education now has the chance to become
an effective force on the national level in the field of
Adult and Continuing Education by providing the graduate
training which can prepare people for caréers as leaders in
adult education. This University is equipped to provide
knowledge and training in the humanities and social sciences
which can form the necessary humanizing and enriching prop-
erties of a Skillea professional. The continuing need,
the objective research and evaluation of methods, materials,
testing, recruitment, motivation, sociclégica;—psychclggieal
insights, couanseling, and other aréas of involvement places
the University in a vital position to fulfill these needs
in adult éducation as a field of study. Such a program can
involve undergraduates as ﬁell as graduates in degree ?ragrams
and/or courses affecting the adult learner. The insights
and understandings that may resﬁlt will be invaluable to these

people when they enter the community.
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BRIDGEPORT, CONHNECTICUT 06602

INSTITUTE IN ADMINISTRATION FOR LOCAL DIRECTORS
OF ADULT BASIC EDUCATION
July 16, 1969

TO: PARTICIPANTS OF ABE ADMINISTRATIVE INSTITUTE

FROM: PHILIP PUMERANTZ, PROJECT DIRECTOR

RE: ABE INSTITUTE

I am delighted to learn that you will be attending the ABE Administrative
Institute to be held at the University of Brldgep@rt in Bridgeport, Connecticut
from August 11 - August 22, 1969.

We expect that the program, which has been designed to provide relevant pro-
fessional growth experiences will not only be stimulating and interesting but
also valuable to you in carrying out your future responsibilities. We know that
the Institute will entail considerable study on your part but we expect that you
will enjoy every minute so spent.

Enclosed you will find materials that will be helpful in planning your trip to
Bridgeport and in orienting you to the purposes and abgactlves of the Institute.
You will also find enclosed a questionnaire which will Help our staff design
experiences for you at the Institute and which I should like c@mpleted and -
returned to me by August 1, 1969,

Each participant will receive a $75 per week living allowance and $15 per
week for dependents up to three (3) to be paid in two pay periods during the
Institute,

Registration will take place Sunday evening, August 10, from 4:00 - 8:00 p.m.
in Seeley Hall, A late registration will be held Monday morning, August 11,
from 8:30 - 9:00 a.m. in Seeley Hall. We suggest that thcse who have room
accommodations reserved register Sunday evening. :

For those people arriving by air, I suggest that you take a taxi directly to.

Seeley Hall on campus. For those arriving by car, drive to parklng lots near
the dormitory. (See enclosed map and parking facilities)

I look forward to seeing you at our Institute at the University of Bridgeport.
If you have any questions, plase do not hesitate to contact me. (366-3611,
Ext. 205) : o

Sincerely yours,

ey P e S

{.ﬁm—ﬁi‘%‘ B 2 e AR

Philip Pumerantz
Project Director

PP:sm
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Bridgeport, Councclicut .

THE UNLVERSITY OF BRIEDGLEPORT

Institute in Adwinistratltion for Local Directors

of Adult Basic Education

-TRAVEL FORM

( Tyoe of Transvortation: (check one)
Air: - (one round-itrip)
) ‘\ .\ .
Train: (one round.trip)
Bus: (one round-trip)
*Car: - - (one round-trip) ‘

%Distance in miles to be paid @ .09¢ per mile.

Totzl milles

Tolls 8

This travel form must be vpresented a2t registrstion.

Note: Please attach all receipts.

. L S _ .53 .

Ra%e



FILMED FROM BEST AVAILABLE COPY

Institube in Administravion oy Local Dirvecoltorvs
off AdQult Iagcic Educalion

FACILITIES, RATES AND ACCOMEIODATILIONS
Participants and dependents will be housed in Sceley Hall on
the caipus of the University of Bridgeport. A large carfeteria
provides a centrel dining facility Tor all resident students. There

are a muicicude of culvuvral and recreational aclbivities in the area,

.

such as beach and boating Tocilities in Southern Fairiield County

which is within an hour's drive from New York City.

The UﬂLVCr~lLJ livrary, as wvell ag the Curriculum Center and

" %he Muliti.Media Complex will be used. Adeqguate air-condibtioned
.clagsxroom space in the College of Busineess Adminilegtvration will be

aVarlabTC inciuding space Tor small and large group instruction.
There are comporehensive programs of edult bagic educstion in
this area and in the New York area which are rich ﬂn conxaunity

Yesources.

Accommodations: 1. Room and board (double occuna ncv) er person

e

per week is $32.50.
. 2. Room and board (sinzle occunancy) per verson
per week is $37.50

Provigions at Univergity:

Daily cleaning of rooms vprovided by University
J. Linen - changed weekly

2 sheets

1 villow (pillow czse)

3 towels

soap

inants are zesoonslble to bring personal towels, etc. to beach -
e do not remove University llnen from room.

2. Laundry -

Coin-operaved washers and dryers are available in the residence hall.

oy
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UNIVERSITY OF BRIDGEPORT

BRIDGEPORT, CONNRECTICUT 06602

INSTITUTE IN ADMINISTRATION FOR LOCAL DIRECTORS
OF ADULT BASIC EDUCATION

o !

PARKTNG FACTIITTES

All participants may park in any lot on campus

vithout having a sticker. The exceptions to this are:

‘1. No parking in areas marked "Reserved" for Faculty,

Staff, Visitors, Deans, Assistant Deans, and any

otherwise painted spots.

-~ 2. The lot directly behind the College of Business
Administration is only for Faculty and Staff and all

_sﬁacés are clearly marked '"CBA".

Your, cooperation in this matter is necessary.

. 55
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' IMSTITUTE IV ADMUHNISTRATION
- FOR 10CAL DIRECTORS OF ADULT BASIC EDUCATYION

August 11 - Auvgust 22, 1969

The University of Biifgeport
Bridgeport, Counscticut

Data Information

, Mrs,, Miss Age

(1last) (first) (ﬁicknéme)'

s Addiress

L
_ Tel,
\ .
hess Address . N
Tel. _
ient Position .

. three ma jor sreas of yoﬁr job regponsibility:

(L) | o

@,

3

}hat ways are you zelated to'your'State Dept. of Adult Basic Educ tion?

‘long have you held youx prgsent'position?__

. were your last two previous positicns? Briefly describe them.

@
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//
:ion and Trainiog:
Area of Ccricentrstion Inscitution Degree Date Conferred
Schocl

:ge

, Scnool

;@ 1ist any continuing education activities you have attended in the past
years.

W | | R

@ |

(%)

().

membe:ships in professiohal asscciations,
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THE UNIVERSLTY OF BRIDGEPORT
Bridgeport, Connccticut

INSTITUTE IN ADMINLSTRATION FOR LOCAL DIRECTORS
O ADULT BASIC EDUCATION

REQUIREMENTS FOR GRADUATE CREDIT
; N Threce hours of graduate credit will be earned by each participant
who sﬁccessfully completes all Iﬁstitute requirements. The Univqrsity
course designation is Education 510W. Only graduates of an accredited
college or university may register for these graduate credits.

In order to meet University standards as well aé to fulfill part
of th; Institute requirements each participgnt working as an individual
or as‘one of a small committee wili be expected to complete certain
special projects., |

Eacﬁ participant expecting graduate credits must present inxwriting
one of the suggested projects iisted below to the staff no later than
Angugt 13th at 5:00 P.m. Topics other tﬁan those listed may.be sub-
stituted ﬁith the approval of the staff. |

A_fiﬂal written report of the project must be submitted to the

Institute Director at the close of the Institute.

SUGGESTED TOPICS:A

1. Prepare and preéent a plan forlrecruiting the target population in-
volving local industry, welfare or social agencies and the division of
employment security. |

2. Write up a program agenda involving teachers and administrators en-
gaged in ABE progréms outsidé your area for an interchange of modern methods
Aﬁnd fechniques used for effective ABE.

3.' Prepare a list of five or moré specific problems. you have encountered

as an administrator and how you attempted to resolve these problems.

2
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4, Plan a demonstration using‘a multi-media approach on some
instructional aspect of teaching ABE classes as part of an in-scrvice
Frogram,

5. What approach would you bresent to a newly appointed ABE administrator
who iz organizing for the first time a nevw AﬁE program,

6. Write a critique on at least two books of the suggested reading

list.

59
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Institute in Administration for Local Direcctors
of Acult Basic Education

PARTIAL SUGGLESTED READING LIST

1

Bagdikian, Ben H. Ia The Midst of Plenty -~ The Poor in America,

a3 - -~ .
LUl FLaessy HUS LU LJUS

Caplovitz, David
N. Y., 1955

. 'The Poor Pay'More; MacMillan Co., New York,

-

Galbraith, John K. The Affluent Society, Houghton Mifflin Co.,
Boston, 1960.

Gordon, Margaret S.. Poverty in America, Chandler Publighing Co.,
San Francisco, California 1905,

Harrington, Michael. The Other America, MacMillan Co., New York,
N. Y. 1962 - '

Hunter, David R., The Slums, Macl{illan Co., New York, N. Y.,

196k,

Isenberg, Irwvin. The Drive Against Illiteracy, The H. W. Wilson
Co., New York, N. Y. 1959 ~ '

- KiGd, James R., How Adults Learn, Association Press, New York,
N. Y. 1959 |

Knowles, Malcolm S.; Handbook of Adult Education in the United
States, Adult Education Asgsociation of the U. S. A., Chicago,
Tllinois, 19£0 :

Webster, Staten W. The Disadvantaged Learner, Chandler Publishing
Co., San Francisco, California, 1966 :

Passow, Harry A., Goldberg, Miriam,'Tannenbaum, Abraham J., Educetion
of the Disadvantaged. ;

60
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APPENDIX D

Staff and Consultants
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STAFF AND CONSULTANTS

PHILIP PUMERANTZ

Project Director
Assistant Professors of Education
University of Bridgeport

MARY BODANZ

Institute Staff .
~ Senior Supervisor of Adult Basic Education
Boston, Massachusetts

DANIEL DONOFRIO
Institute Staff
Director of Adult Basic Education
Bridgeport, Connecticut

WILLIAM F. BRAZZIEL

Director of General Education
Virginia State University, Norfolk, Virginia

- JOHN CARAN

President of Spanish Coalition group
Bridgeport, Connecticut

ARTHUR CRABTREZE

Consultant in Adult Basic Education
State Department of Education, New Jersey

JAMES DORLAND

Executive Secretary of NAPSAE
Washington, D.C.

JAMES DORSEY

Director of Adult Basic Education
Connecticut State Department of Education

- THOMAS HARRINGTON

.~ Associate Professor of Counselor Education'
Northeastern University

62
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KEHNETI JCHNSON

Media Specialist
University of Bridgeport

TRUDY JOHNSON
Special assistant to Department of Community Affairs
Human Resource Specialist
Hartford, Connecticut

ROBERT LABERGE

Personal Manager, Tucker Manufacturing Corp.
Leominster, Massachusetts

IUTH LAWS

Director of Adult Basic Educaiion
Dover, Delaware

" FRANK MAHONEY

Supervisor, State Welfare Department
Bridgeport, Connecticut

 MARY C. MULVEY

Director of Adult Basic Education
Providence, Rh :

ALFREDO MURPHY

Executive Director, Social Acticn Department
Bridgeport, Connecticut -

EDWVARD PARISIAN

Regional Audit Director, Division of H.E.W,
Boston, Massachusetts

S. H. PROTHERO .

Executive Director of Chamber of Commerce
Bridgeport, Connecticut :

e
IR
©
3
5

FRANK REPCLE

 Director of Adult Education
Danbury, Connecticut
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JOHN RYAN

Assistant Director of Adult Basic Education
Connecticut State Departuent of Education

LAVRENCE STCLURCY

Director, Computer Assisted Instruction lab
Harvard University, Cambridge lMassachusetts

CARROLL F, TOWEY

U.S.0.BE, Region I.program officer
Boston, Massachusetts

JOHN SIDERIS

Departhent of Education
New Hampshire State Department of Education

JOHN HMORAN

Supervisor of Adult Basic Education
Maine State Department of Education

ALICE ALDRICH

Coordinator of ABG
Vermont State Department of Education

WILLIAM NEWSOM

- Supervisor of Adult Basic Education
Rhode Island State Department of Education

RENE J. BCUCHARD

Senior Supervisor, Bureau of Civic Education
Massachusetts State Department of Education

SONDRA M. MILLER

Secretary, Adult Basic Education
University of Bridgeport
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APPENDIX E

Selected

Cdnsultant Presentations
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STRENGTHS AND WEARNESSES OF THL ABE PROGRAM

..
~J

Dr., Arthur I’ Crabtree

One of the fundumental taslks assoclated with any program of |
education is that of evaluation. Inescapably, we must stop at some
ﬁoint in time and ask ourselvés, "How are we doing?'" The federal
ABE program has now been in operation scme five years from the

time of the launching of the Economic Opportunity ALct. It is,

“therefore, highly appropriate that we confront the question that

hovers constantly above the program: How are we doing? Has the

ABE program achieved what it set out to do? Vhat are its strengths

and weaknesses?

| In ny opinion, one of the weaknesses of the present ABE program
is the lack of a commonly-accepted purpose, both in its origin and
its implementation. What is its basic purpose: to train disadvan-
taged adults for employment? Or is it to éive them a found-~tion
of literate understanding for improved functioning as citizens,
parents and homemakers? Or is it all of theée? These questions
indicates the avenues of our differences with respect to the primary
objectives of the ‘program.

Let's take a brief look at thé historical perspecfive and the

circumstanées attending the‘birth of the ABE program. And here I
can speak from experience. I was one ofia small group who were

instrumental in bringing this program to fruition. In 1962 and

s
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again in '63', we tried to secure passage of federal legislation
providing for adult basic education. VWe were unsuccessful, Each

time we ran into the forbidding gavel of the Chairman of the House

- - me.s “dY nraa IR AN ~rnntAl w33 Ae
cce Thic gontlcoman, with o zocial philesophy coman

where to the right of lLouis XIV, identified the bill with the
Civil Rights movement and refused to pass it out of his Committee.
In 196l President Johnson emerged with his dream of the Great
Society; This time we who had been trying to get the adult basic
education legislation through on its own merits went to the sponsors
of the Economic Opportunity Act and asked them to incorporate our
bill into their legislation. They consented and the ABE program
was born in Title 2-B of the Act. In 1966 it was transferred to the
U. S. Office of Education.,

The lines of the cenfral philosophic issue in this program
can be pretty well drawn, at the risk of some simplication, in one
pivotal question: Is the purpose of the program primarily that of
teaching literacy as a prerequisite for jéb training or does it
have the more comprehensive gbal of creating a broad base of general

education to undergird the adult's total life responsibilities?

This is no mere academic question. Upon its answer depends,

in large weasure, the nature of the subject matter used, Lie selection

of the teaching and administrative personnel, the choice of teaching
method and, indeed, the whole tenor df the program,
It is my conviction that the program, as it now operates,

unduly emphasizes the occupatiohal objective and that it neglects

67
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the brouader task of preparing the adult for greater competency as
a citizen, parent and homenaker.

The evidence of this emphasis is quite abundant. Indeed, it

-~ -, o - -

ic underctondahla Tha nracram was aorn in a elimate that vre-
determined its vocational philosophy. One of the major motivations
for the Econonic Opportunity Act was the mushrooming cost of wellare
programs, especially in our large urban areas. The pocketbook

nerve of the American taxpayer began to feel the pain, About this
time ve wére finding, in numerous studies, what we already knew,

of course, that a high correlation existed between lack of education
~ and lack of employment. The conclusion was inevitable: train them
for jobs and get them off the welfare rolls. In the language of

the Act, itself, seven lines, in its Declaration of Purpose, are
used to set forth its occupational rationale and only one to indicate
its responsibility to upgrade the educational level of the adult

for his other life needs outside the working world.

A second factor contributing to the occupational emphasis in
the program comes from the current (Civil Rights movement. Equal’ty
of job opportunity is a vital facet of this struggle. But here,
again, the man must be vocationally trained before he can make a
cése for &n equal right to the job, |

Now, may 1 hasten to say, before.you champions of vocational
education begin to.load your shotgun,‘that I have no quarrel Qit?
odcupational education, I would be rather foolish to minimize,

~in the slightest measure, the great need for vocational training

68
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in today's world. Indeed, with modern technology, it is more important
than ever.

But the adult is more than a worker., He is a citizen, and, in
MUDL Caobby & PalCilte auu LMUMCiinci s LG &0 A individual In Siacch of
a richer self-realization. I want an education program that meets all
of these needs. We allude to a manpower crisis as if it exists only
in the working world. I suggest to you that there was a manpower
crisis last November in the polling booths of this country. &nd there
has been for more than half a century in this country. And with the
youth of the nation in open revolt against their elders, I suggest
that there is a manpower crisis in the American home, a crisis that
cries out for vision and leadership in meeting the mounting problenis
of family life. I want to educate the whole man, not just his voca-
tional facsimile. I want to balance our curricular budget, not only‘
in this ABE pregram but in all adult education. As Robert Hutchins,
former Chancellor of this institution has observed, "It is manhoo”
not manpower, for which we need wu gear ous. education',.

A second weakness of this program is its lack of administrative
coordination, especially at the federal level. As you know, the Adult
Education Act of 1556 created the Committee of which I am a member,
Tﬁe President's Advisory Committee on Adult Basic Education, and gave
it watchdog jurisdiction over all federally-supported programs of
édult basic education, Our first task was to find out how many such
programs existed. In 1967 we contracted with Greenleigh Associates
to make an inventory. Th= findings were quite sﬁrprising. There

are 28 Federal programs that hav= adult basic education components.

69
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They are scattercd among ten Federal agencies, of which the Office of
Education is only one. There is little coordination among then.
Indeed, there is little understanding of the other fellow's program
amana them. IIndauhtedly, there is some unnecessary duplication of
effort in this situation.

This same lack of coordination exists, in some measure, in the
field. There is room for improved cooperative effort at both the
state and local level.

In our first annual report to the President, our Committee
recommended that we bé given sufficient resources to set up a more
effective machinery for the coordination of all these programs, -
beginning at the Federal lefel.

Finally, and this, in my opinion, is our greatest potential
weakness in this program, is tﬁe encroaching shadow of non~profession-
alism. |

The public schools of this nation have become its favorite whipping
boy. In searching for the cause of the current social ills that now
engulf us, it is easj to brand the school the scapegoat. It takes
ﬁhe home and the church off the hook of accountability. Since the
major program of adult basic education is administered by the public
séhools, they inherit the attack on the total educational establishment
‘that is now becoming fashionable. | |

One of the principal spawning grounds for the philosophy of
amateurism in this ABE program has been the Office of Economic
Opportunity. It had its origin in 196k Qhen Mr. Shriver and his boys

decided to set up an educational program for themselves without the

70
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help of the educational community. - By way of a starting handicap
for the ABE program, they delayed its initiation for almost a year
while they busied themselves with getting sll the other parts of the
Economic Opportunity Act under way.

The line of reasoning advanced by these anti-establishment
critics is very simple. It éuggeéts, both overtly and by impli-
cation, that the professicnal cer@ification of teachers, as we
have known it, is a waste of time. If postulates the theory that
you can take a high school graduate, give him a hot-shot training
course for a few days, and produce a teacher as qualified as the
graduate of the traditional college course.

This is a line of reasohing peculiarly directed to the field of
education. I have yet to heer anyone suggest that farmers replace
lawyers in courts of law or that truck drivers bz recruited to pefform
brain surgery. I would be most interested in seeing the reaction of
one of these champions of the non-professional in the classroom if
his own child were enrolled in a class over which a high school. graduate,
without professional training, were installed as the teacher. Yet he
ié perfectly willing to have the same intellectual mayhem committed on
the unfortunates who come to us in this ABE program.

One éiece of evidence that has been injected into this controversy
over teacher qualifications, and one that is frequently quoted with
knowing aﬁthority by its advocates, is a study‘conducted a couple of
years ago by the Greenleigh Associates. This so%called piece of re-
search, car;ied on in the States of New ¥ork, Newaersey and Califarnia,

came out with the finding that I have just indicated, namely, that
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a high school greduate, with a short pre-service training period,
can do as good a job as a certified, professionally-tirained teacher.
This study was loaded with factors that invite some questions with
respect to both its vrocedures and its findings. Those who refer
to it so glibly don't usually bother to explain that the certified
teachers used in the sludy were selected at a tiée of the year when
all the good certified teachers in those states had been committed
to teaching positions in the schools and that the teachers used,
therefore, vere the poorest of the lot in those areas. Nor do those
who quote this study take time to explain that all the teachers tested
were compélled to useAfour selected reading systems and were not,
‘allowed to aepart from this goose-stepping regimen in two_mf them,
even to use any other reading texts or supplementary materialis. This
is not teaching. This is but the dull manipulation of things. VWhere
was &%ite opportunity for the creativity, the imagination and the inno-~
vation thkat we all know is so vital to this particular area of adult
education? |
In a later study in my own State of New Jersey the Greenleigh
Eoys ran into a situation that compelled them to indulge in a master=~
piece of semantic legerdemain on this same issue. New Jersey has an
ABE program running under a branch of the State government called the
Department of Communitj-Affairs. It uses non-certified teachers,
most of them merely high school graduates, with about ten days of
training, Greenleigh was employed iaSt year to evaluate the program.
In its comments throughout an interim report,.many statements}

are made which criticize the teaching effort for lack of professional

T2
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training. Perumit me to quote three of them, selected al random:

"Observation has indicated that the teaching is largely unin-
spired, unvarying from day to day. Whether this results from an
absolute lack of devialion from the programmed instruction, the lack
of adequate class attendance or the rigidity of the teachers themselves
is difficult to say. Certainiy, there are no sparks flying in the
classes and it is difficult to aééesé teacher input in some classes
when the entire relationship seems to be the checking of the programmed
text tvio or thrcg tines during the two-hour period. The teachers
seem to spend most of their time sitting and waiting'.

Again, we have this statement: 'Since none of the teachers are
really prepared or trained to teach a conversation class in ESL, the
-lessons that were witnessed were fiascos, a waste of time for the
students and an embarassing situation for the teacher.

Finally, we find this observation: QIt must be clearly understood
‘that we are n;t viewing teaching in a traditional creative or innova-
tive sense. The para-professionals de not, as a rule, have the general
éducation.to stimulate and enrich the learning process, nor éo‘they
have the ability to diagnose learning difficulties which students
have in their failure to grasp fundamental concepts in language and
in mathematicse Often students are seen to guess at answers without
knovwing what they were.readiné and accept the corrected'version
without knowing why it was correct', _

Yet, in spite of such criticisms as these which run throughout
the report, pinpointed to the very issue of teacher education, we find

this amazing statement in the summary of the report's findings.
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"It has been found in this preliminsry evaluatlion that the
Department of Community Affairs AB3Z programs have clearly demonstrated
that non-certified, non~professionally trained personnel can be trained
succezefully +a 'i:gxéf:h varcine ecamments af zdnlt hasin education and
GED programs, and the students with normal attendance in these
classes are making fair to good progress'.

In my opinion, the statement is at complete variance with the
statements- and observaticns that run through the body ¢f th= report.

The proponents of this philecsophy which holds that "butchers
and bakers and candlestick makers" can teach the under-educated have
coined a magic phrase which they would have you believe expiates the
sins .of the process snd washes it white as snow., Teachers don't rned
professioral training, they say, as long as they come from the "in-
digenous populations'. I'm not exactly sure just what this means but
I gather they are trying to tell us that it takes a black man to
teach a black man, a Jew to teach a Jew and that never; under any cir~

cumstances, should a HMethodist teacher be entrusted with a class ol

Presbyterians., Why don't the advocates »i e principle go all the

way and argue that only an illiterate c.» leach another illiterate?
Then we would really have a teacher who was "indigenous to the pop-
ﬁiation"..
If you have concluded, by now, that I am concerned over these
: anti-estabiishment'critics who tell us that all we have to do to
prepare a teacher in adult basic education is tp take a high school.
graduate, or some other wéll-intentiOned represeﬂtatiVe of the indi-

genous population, and give her a once-cver-lightly preservice

T4
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training session, you are correct. I am. I cannot accept this line

of recasoning. I refuse to believe that exposure to the philosophy of

& John Dewey or a William H.‘Kilpatrick doesn't enrich the understanding
01 tnose wno undertiake UIEe Serious vusiness Ol sSUapluy a Lwuai miiide

I refuse to believe it because it doesn't make sense and because it

runs counter to my experience in this field? This program for the
under-educated adult calls for the highest level of professional

training. The teacher who succeeds must have a knowledge of the

SR AN a5 b i

psychological characteristics of the disadvantaged learner, she must
know the tcchnidél aspects of teaching reading and computation and
she must be familiar with those methods, techniques and approachés
that produce the best resulits. And anyone vho tries to tell me that
this kind of in-depth preparation can be acquired in a short preservice i
session is doing little more than wasting my time and his. | |
Now, let's make one additional point clear. Do I believe that
traditional preparation in teacher education automatically produces
a good teacher? Oh, no! 1 '-»have"seen sertified duds in this field,
just as I have known inept lawyers and‘incompétént physiéiaﬁé. ABuﬁ.’
I do maintainAQne simple thesis: Adequate professional preparation

will make any teacher a better one and thoSe‘who gd into the class-

room without it zre not as well pfepared.as they might have become.
In these'days‘we are nbw using teacher aids in this ABE program.'

I'm all for it. There are many ﬁhings'in connectidn'with‘claésrobmv
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operation that parapreofessionals can do to relieve'the teacher of
mich of her burden. But let's be sure we keepxthém what we call

them: aides to the teacher snd nothing more. I don't want to add
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the disadvantage of incompetent instruction to the cargo of handi-

caps already carried by those who come to us for help in this progran.
When we back‘off and take the sweeping view of this movement

to widen the entrance of non-professionals in adult education, it

becomes more significant than a first~blush impression might lead

us to believe. Stripped of «ll its excess verbiage, it boils down

to one fundamental question: Is there such a thing as an education

profession? There are many who have always insisted that there

.. isn't, that itvdoesn't take any special know-how to teach another
human being, aﬁd‘that what we call a body of professional knowledge
is simply a proliferation of classes in education psychology, methods
and materials that weren't necessafy in the first place.

You and I, at least, are supposed to hold the opposite view,
that we do represent something which qualifies as a valid pfofession i

and that it requires certain knowledge and skill to operate at a

A AT e S e

Jjob~performence level consistent with that of other profeséions.
I happen to believe this with a rather deep conviction. In
fact, I have staked aboul forty years of my life on it. i really
can't know whether I am right or wrong. I can only believe that I
am right. But this one thing I do know. If those who maintain
that professional educafion is a waste of time énd effort; then
we might as weli close the doors of every teacher-training institution
in this country. vif they whol hold this view are right, then you

and I have been the victimes of a cruel deception. If we are in a

business that accords equal status to the unskilled amateur, these i
degrees we hold in professional Education are as worthless as a roll

of Confederate currency.
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I shall labor the point no mere. I see the maintainance of
professional standards on one of the important challenges in this

program. If the philosophy on non-professional leadership can
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spread throughout our entire ecducational community. If that day
shoul& come, the cultural fiber of this nation is in serious trouble.
Now, let's turn to the brighter side of the picture, the
strenghts of the ABE prograni.
In the first place, it has accompli =2d & reasonable measure
of what it set out tc do, namely, involve a number of people in
literacy education that otherwise might not have had that experience,
The figures of the U.S. Office of Education indicate that the pro-
gram has served over a million and a quarter adults since its in-
ception. Naturaliy, there are some duplications in these figures
but they still represent a major accomplishment. There is an ABE
Program in every state in the nation, plus the District of Columbia,
Puerto Rico, Guam and Virgin Islands. Hundreds of teachers and
administrators have been trained. A nﬁmber of experimentalhprojects
have been initiated that have shed new light on methods and approaches
in literacy education. New resources have been enlisted, particularly
iﬁ higher education, to augment £he efforts of those already in the
field. New.materiélé and tcaching éids have been produced. Thus,
while we have‘made‘only a beginning in terms of the size of the
total task, it has :been a good and gratifying accomplishment.

Secondly, this ABE Program constitutes one ‘more "sale' in

1
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merchandising the concept of adult, or continuing education to the
American public. This is one of its greatest strengths, or, perhaps,
more accurately, its greatest contribution to our social philosophy.
There are some blithe ontimists ambng us who are satisfied with the
progress we have made in this respect. I am not. It was easier to

enlist the interest of adults in my WPA Program in Indie.a, 30 years

ago, than it was in New York State in the 1950's. I use thesz ex-
‘amples only because I was preéent in both situations and creal frow
experience. We are still shackléd by the philosophy that edu. «tion

is something for kids. It is still viewed by most as something you
"get" when you are young, like puberty or the measles. Th's intellec-
tupl strait jacket carries with it the implication that the adult wao
seeks to acquire added knowledge is either stupid or is trying to !
get something that he should have gotten‘when he was a child. Those
who genuinely believe that education igla continuous process of life,
and that serious educational study should run parallel with the total .
life experience, are still insan uncomforﬁably small minority. The
education of the adult is somethiné we do after we have done every-
thing else = a sort of P.S. to the main letter. ‘We are.so busy
educatihg "all the children of all the people'" we forget the people.
The adult education budget is the last to be added and the first to
be'cut. 'Whén oﬁr naﬁiohai léaders spéak ofvbﬁf.édudéfibnallneéds;
they are referring to the children. The literature of the educational
establishﬁent is about 99.9% child-centered. The idea that the con-

tinuing education of the American adult is as vital to the welfare

of this nation as is the education of the child has simply not been

accepted by our society.
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The great contribution which the ABE Program has made, therefore,
is that it has provided an example of adult education that everybody

can understand and appreciate. In the stark and naked reality of

UL T I PN A mand A & L 7
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educational need is presented that men of compassionate reason can=~
not ignore.

Finally, the crowning strength of this program, in my opinion, :
lies in its linkage with a great purpose. The greatest movements of
adult education throughout history have been coupled with great g
societal needs. It was so in Denmark when the folk school movement !
vas conceived by Grundtvig to preserve the cultural heritage of

that little country from the encroachment of Prussian influence. It E

was so in Ingland when wedded the resources of the universities to

the aspirations of the working masses. It was so in Nova Scotia when
Father Coady turned to a program of adult education to save the farmérs
and fishermen of that Canadian Province from economic destitution.

These great programs of adult educaticn had one thing in.common: they

were conceived in the womb of nationai crisis and each succeedéd in
revitalizing the society which gave them birth.,
We have had no such great purpose in adulf education in this
' csuntry. Ve have had many lesser goals but none that wore the ¢rown
of absorbing social 81gn1f1cance.. Amld thlS shotgun assortment of
lesser diversities our greatest'néed has been some majestic‘purpose
that might unite our disjunctive efforts in a common cause.

This ABE Program is the first in our history that possesses the

potential for this kind of greatness. Responding to the social needs
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that now engulf this nation its purpose dwarfs the values of con-
ventional forms of education. It is linked with the reclamation of

those 4% million Americans who now live below the poverty level. It
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believe to the rugged reality of life, in eyeball confrontation with
the guts and squalor of Harrington's other America. It is fused
with a great adventure in human salvage and dares to throw down
the gauntlet of battle in the ¢- -2 where the action is.

It is not too much to believe that this progfam may well do
more than any we have every launched to transform this nightmare of
fbday for those 34 miliion disadvantaged Americans into their dreams f

of a better tomorrow and hopefully, unite all Americans in a moral

and spiritual brotherhood we have never known.
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RECRUTTMENT FOR ADULT BASIC EDUCATION

by
Dr. Mary C. Mulvey

I. THE PLAN

It is a pleasure to talk with you today about the Recruitment
Program in Adult Basic Education in Providence, Rhode Island, which
is being carried out under my supervision. As other administrators
will affirm,'reéruitment of adult students has proven to be the most
difficult of all administrative fasks in the Adult Basic Education
program. Our experience since the beginning of our program in 1965,
had convinced us that efforts to reduce illiteracy are dependent upon
intensive recruitment of the target population. To our knowledge, up
to now there is no operating program which has tested methods and
techniques for motivating the masses to take advantage of ABE in-
struction which has.had sufficient success to warrant its being
offered as an operational system for reaching the unreached, or a
ﬁodel for attracting educationally deficient adults into a classroom.

Our early efforts from thé beginuning of ouf program, back in

October, 1965, involved the use of Neighborhood Aides as recruiters

wvho were employed by Progress for Providence (Commuhitj Aetion

Program, OEO). We used their services because we originally con<
ducted our ABE classes in the nine Community Schools situated in

the poverty areas of Providence, and operated 600perativé1y by the
81
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Providence School Department and Progress for Providence (CAP-OEO),
At first the Neighbori.ood Aides gave some assistance in recruitment
under our direction, but gradually “cooled off!" after their efforts
¢id not bring immediate results. and because many would drop out
whom they had recruited. It was then necessary to rely upon our
own efforts entirely, throuéh‘pubiicity and promotion procedures
developed in our Adult Education Office, manned only by myself as
administrator and a secretary;

Later, the Community Schools gradually became less identified
with our program when, in 1966, the Adult Basic Education program
was transferred from the dffice of Economic Opportunity to the United
Sﬁates Office of Education. This transfer was a significant step
forward in improvement of Adult Basic Education instruction for un-
educated and undereducated adults. From 1966 to 1967, we gradually
set up classes in locations in addition to Community Schools, in-
cluding housing developments, branch libraries, and churches. However,
recruitment of sizable numbers of the target population continued
to be the weakest spot in our program.

The challenge, therefore, was to find the real cause for decel-
eration invenrollment and in attendance. Our first message was to
take a good look at ourselves; and the result was that we realized
we had to increase our staff if we hoped fo“méke’anjwinroads toward
helping significant numbers of illiterates. Increased staff.demandéd
increasiﬁg funds.

Our ABE files and other data in the Adult Education Department

indicated that many undereducated individuals had expressed an

L
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interest in improving their cducational level, but they had baby-~
sitting problems, transportation needs, inconvenient work-shifts, and
other handicaps. Also, several religious, civic, ethnic, racial,
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degree of motivation but who had not yet enrclled. In additicn,
regular Monthly and Quarterly Reports submitted to our office by
ABE teachers identified students who had dropped out for various
personal and family reasons. Thus, assuming that these conditions
might be alleviated with additional funds chrough wnich we might
ﬁrovide suppérﬁi#e services to make it possible for them to attend,
we vere determined to find ways to use all incentives at our command
and to seek sources for assistance in order to enroll them in ABE
- classese

It vas not until early in 1968 that significant help arrived:
our proposal for an additional $19,000 was approved by the State

Supervisor of Adult Basic Education for the remainder of Fiscal Year

1968, Through these funds appropriated under the Adult Education

Act of 1966, the basic design of our recruitment plan involved two

processés: 1) an all-out solicitation conducted by recruiters/field

workers, and 2) a broad promotional and publicity campaign coordinated

by a public relations specialist. As conceptualized in the design of

our pfdpbsa1,mthe“Crésh'Recruitment'Program‘had manifold inter-

dependent dimensions with one underlying principle: the more contacts,

the more Mhitg' -~ the more ciasses established and the more students
enrolled.

Funding covered the employment ofs 1) full-t.me and part-time
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recruiters/field workers who’would canvass the city, seeking out
potential ABE students who étherwise might not be contacted, and
calling on those who had dropped out to encourage them to return;
2}
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publicity campaign via the press, radio, TV, business, industry,
unions, community organizations and other relevant groups and indi-
vidﬁals; 3) an additional number of the best qualified teachers,
teacher aides, counselors, and a technological media specialist in
reading; 4) increased office staff, including a records technicianj
and 5) suppofti#e services, including the provision of transportation
and baby-sitting for mothers with éﬁall children who could not other—.
wise attend, especially Head Start mothers and other disadvantaged
persons living in areas fron which people would not automatically come
to AEE classes.

The recruitment effort had as its goal stimulation of interest
on a broad front among all who should be concerned, and the creation
of a public opinion which would be supportive of Adult Basic Education
programs. An important aspect of the publicity program was the
distribution'of posters, flyers, placards, signs, and other materials
for dissemination of information about our program.

Witﬁ recruiters.providing the basic paraprofessional aid,'we
were assured of professional back-up services since we had a suffidient

number of qualified teachers who had completed the Workshop in

Techniques of Teaching Adults, conducted jointly by the State Depart-

ment of Education and Rhode Island College, a prerequisite for

84

89

:
;
;
P
;
i
¥
=y
g
i
3
')'é
e
i
b




FILMED FROM BEST AVAILABLF COPY

teacher certification in Adult Basic Educa£ion in Rhode Island in
accordance with the State Plan for administering ABE programs.

From experience we had found that to cross some cultural and
- ethnic barriers requires special effort; and therefore we proposed
to use selected recruiters of various races and nationalities to
contact prospective members and subsequently to work with them as
teacher aides and in othexr roles so that, once an ABE student would
enroll from one cultural.group or another, he would not be completely
on his own, -

Our underlying concern for the provision of total services--
professional, paraprofessional, and supportive~-along with the in=-
tensive recruitment effort, would not only help our Providence under=-
educated adult residents, but might hopefully se£ve as a model for
other communities.

Doing an effective job along--or in a vacuum~~is impossible. A
major goal was to develop a sensitivity to ways in which we might aid
our ABE program. In this respect, our jdb had to be an "all hands''.
assignmént.

Ve planned our program with both a short and long range view--
systematic and continuous. The operational criteria against which

-

we would have to measure our effectiveness would involve:

1. Short-range view: Enroll aé{many ABE students as possible
through crash recruitment téchniques.

2. Long~range view: Close a gap by informing the public about

vhat we are actually doing (and hope to do) to raise the
literacy level of Providence adults, and develop a favorable

climate in which to operate our program.
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IOCAL ABE EVALUATION AND SUPERVISION

Ruth M. L:LWSQ EdoDo

In a climate of change supervision has many different meanings.
Bach of you perhaps has a picture in the mind which is related to
Your past experiences, your nee@s or your purposes. The days of
supervisory inspection have wanned and yet one teacher may consider
supervision a threat to his individuality while another may consider
it a source of assistéhce or support. The teacher's concept of .
supervision, to a large extent, detarmines his acceptance of the
service. Further the way teachers see the supervisor perform, con~
ditions fheir response to him or her, as a person. For our purposes
"Supervisor' will be used te include all persons whose unique or
primary concern is instructional leadership in Adult Basic ﬁducétion.
Varioué aspects of‘the supervisory function may be performed by
state supérvisbfs, local directors, curriculum con§ultants,.specialist
in evaluation, principals or assistant superintendents./ In:spite
of some differences in the holdersvof thése leadership posifions,
tﬁeir professional’acfivities are‘interareléted, Supervisibﬁ isi
“ IASSiétance inthé dévéi§§mént of;afbetter‘tééghing;learﬁing sitﬁation.
The locél difeéto: ¢r éuper#isof bf Adulthasic Edué#tidn;ﬁééds}to.
be an individual Qith supervision or "better”viéion;";Speéificqlly;
(1) what functions shcﬁld fhe local diréctér carfy?,7(2).9hat skills

musi he master? and (3) what is his role in evaluation?
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" The Adult Basic Education supervisor is somewhat a pioneer in
a field that is relatively new. Usually his.teachers and other staff
members have been recruited from regular school programs conducted
for children. A firat function that the local director-supervisor
will need to serve is to develop conditions in which the staff can
plan, work and think together about purposes and ways of implementing
them. He will then need to secure the resources that will make
possible the growth of the staff in vision and skills. An open door
policy and a listening ear to the ideas of the staff as they come
forth helps the staff to communicate, advise at times, develops
staff morale and creativity. Staff development is a function of the
adult supervisor.

The Director needs to know the staff well enough to know the
degree to which commitmenf is present or needs to be aroused. The
individual may become interested, maturated and committed because of.
a movie he sees, a talk he‘hears, a fieId'trip he,tékes or a‘dem-
onstration he observes., |

Trainiﬁg programs, conference and workshop attendance néed to
include experiences for the individual to‘practice new behaviors and
receive peer or staff feedback and'analysis,offhis performénce,

The local directérnsupervisor must himself be a Staff‘resoufcg;
He must have skill in bringing new ideas énd'new resources to the
staff. In the adult education}fieid it is imperative thaﬁ the adult
supervisor knows the community resources which may be'helpful in
the solutions of problems, for cultural enrichment and other purposes.

Teachers need to know that they can call on the director for assistance.
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The local director needs skills in developing a mechanism for
sharing ideas, procedures and materials through staff interchange,

in workshops, staff meetings and committee activity.
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a part in thinking through solutions to problems, confronting local
systems, is given to teachers they begin to feel that the plans are
their plans and they take more responsibility for their implemen-~
tatione.

Secondly, the supervisor of Adult Basic Education needs skill
in huran relations. Adult centers for education need to be as re-
.laxed and informal as.bossible in order to provide an atmosphere'in
which adults find satisfaction in coming ﬁo school, where they work
at their own rate, and receive reinforcement and rewards for achieve-
ment. Whenever possible adults need to receive encouragement and
the good feeling of success which replaces the long felt hurt of
défeat. |

The local director has the role of helping the teachers set
the tone through the classroom setting itself which‘is attractive
and adult in appearance. Specially planned activities for social
exchange tend to promote sound human relatioms. Showing constant
réspect and recognition for each individual helps to promote sound
mental health and positive relations.

Respect accorded by the local director for the personality of
each teacher sets the example and creates a good feeling on the part
of the teacher which helps her to convey the same good feeling to

the aduits whom she teaches,
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Supervision involves skill in the development of group process.
The supervisor must know how to organize for effective group activity.

Sensitivity must be developed in relation to peculiar strengths,
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tasks or choices must be ar:anged‘so as to facilitate growth,
success and desirable new experiencé.

The local director needs to be prepared to help the staff
examine the wvay in which it is working and see if more fruitful ways
are indicated.

Further; the supervisor must have skill in grou’ work with ad-
visory committees, professional associations and community organizations.,
As program changes, program promotion and public relations need
interpretation, effective work with community groups pays rich divi-
dends.,

A predominant skill required of the ABE Supervisor is skill in
personnel administration. He needs to analyze eéch staff position
with care and develop a job description. The staff person thgn needs
to be selected in terms of:: (1) whether or not he can perfbrm those
fasks, (2) whether or not he relates well to adults and is flexible
aned (3) whether or not he can work well in a total staff situation.
Hé must be able to devise situations in advance in which satisfactory
indices to behavior are obtained. New staff members should fre-
quently compliment the strengths already éxisting.in é staff, A
staff coﬁmittee to participate in the interview of a prospective

new staff member is often a helpful pfactice.

'Staff selection should be carefully planned since the kind of
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staff person placed in a vacancy, in an ABE program may be a tre-
mendous assel or seriously weaken the program.

Proper placement of staff and staff orientation are as important
at sLall ovisciicne It iz unfair +n a new fteacher to exnect her to

beconie a worthwhile staff member without the assistance of the leocal

director. A good staff needs leadership in planning what and how

to teach.

The Adult Basic Education Supervisor needs skill in curriculum

development and planning. Some direction comes from the adult education

act itself. However, each program staff needs to know how .= decide

en priorities in terms of the particular population it has to serve.
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APPENDIX F

Sample Student Projects
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INSTITUTE IN ADMINISTRATION
FOR
LOCAL DIRECTORS OF

ADULT BASIC EDUCATION

WLEARNING CENTERS®

b
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ADULT BASIC EDUCATION
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Richard F. Kelly . University of Bridgeport
Hartford, Connecticut August 1969
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Most experts who have addressed the A.B.E. Institute have cited

a pupil's need common to all A.B.E. Programs. They contended that
A.B.E. must be frelevant' and convenient. I do not think any of the
speakers gave a formula or an example of how to ao this, and because
we have also identified the same problem I would iike to pass on how
to do this, and because we have also identified the same problem I

- would like fto pass on how we are attempting to meet the special needs
éf two groups. One of these gfoups consist of the youthful school
drop-out who feels that school is too confining and leaves at the age
of 16 with usually an achievement level much below the level of Adnlt
Basic Education legal maximum. For this youngster a Street Academy
was formed through the cooperative efforts of the Urban League, the
N.A.A:C.P., the State Department of Community Affairs, the State

Department of Education and the Hartford Board of Education. At the

Street Academy a youth can receive tutoring in the high school ) . %
subject areas, Qith possibility of passing the State High School
Equivalency Program or if he is at a level lower than high school,
he may receive holp in Basic Education or he may just wish to re-
ceive "street guidance and counseling" from the carefully recruited
indigenous sféff vho have proven to be leaders in their coﬁmunities.

To provide the Basic Education for type of student we selected

the MIND Inc. basic education system because the students came or &
less than regular schedule and at different times of day. We could
not afford the services of teachers on a stand-by basis but with the

MIND program and an aide trained in its operation we do have an
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individuaslized program and a 'learning cafeteria' which is on duty
from 9:0D A.M¢ until 9:00 .M. We have not found that this program

does a better job than a “z2acher, The students seem to enjoy the
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factor. -

The other group is the mon-English speaking Puerte Rican who
has not had much or even any formal education and is reluctant to
come to classes to learn Epmglish. The Adult Bureau is currently
establishing a Spanish Lezrning Center in an attempt to alleviate
the special needs of our Spanish speaking citizens. The following
is the proposal and osjectives of the center as expressed by a
committee convened as an advisory board for the Center.

In May 1969, the Pro-Betterment Committee on Eaucation formed
and composed by a group of concerned Puerto Rican residents, conducted
a sampling survey of the educational level and needs 6f the Puerto
Ricah community in the City of Hartford. As a result, the Committee
proposes that the hardcore under-employed and undereducated of the
Puerto Rican community be provided with a more extensive and in-
&ensive Adult Education program. Said program will help to reach
and meet the needs pf}those individuals who, clthough desiring to
bétter aud enrich themselves, but hampered by a multitude of.socio4
economic pressures have fallen into the helplessness and apathy which
follows frustration. |

The Committee proposes that a learning center be established for
the purpose of providing adult basic education, -motivation, counseling
and follow-up to individuals in the neighborhoods during the course

of their studiese.

94
99




FILME" TROM BEST AVAILABLFE COPY

Objectives of Lezrmir 5 Center

1. To accel- .= the learning of English to prepare individuals
for job *x iming, trade skills training and job placement
by proviioi; intensive English classes in small groups at

the ceniz-, in the homes, and in existing nearby facilities.,

2. To brirg Ingilish classes and orientation sessions to home ,
bound matherz. 3

3« To rais= =i= educational level of individuals to the eighth
grade levsl..

Lk, To encouwru= and motivate individuals to continue on to high
school and ==gh school equivalency preparation courses.

5. To orien= amd inform community residents in the use of services
and resour:=s in the community.

This center wZ_i also offer a very individualized program by using
bilingual aides who, under the supervision of a teacher cocordinator, will

work with individuals on a one to one basis or else in a group of two

or three. Taped lessons and visual reinforcement will be an integral
part of this program. The aldes will also go out into the Spanish

speaking community amd give lessons in the homes to individuals or family

groups. (VWe have st=rted this phase and the results are gratifying).
Hopefully we will try to wean the home student away from this and
get him to come tc ©he Learning Center. The same aide who héve the
home lessons will z=rry on with 'their! students at the Centervuntil

the student becomes comfortable and is willing to join a cliass.
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The main thrust of the Center will be the teaching of English, but

Spanish will also be taught. Many are not able to read or write

Spanish and thus not able to communicate with their families in Puerto é
Rico. Consumer Eduwstion will be an important aspect of the Center

and we hope it becomes a true center with a health cliric, food stamp

source, credit union and a social-civic program.

o o 160




FILMED FROM BEST AVAILABLF COPY

We have not been as successful in recruiting the Puerto Rican
to our A.B.E. classes and conservative estimates place their number

between 15,000 and 20,000 and a high percentage of the adults needing

AsDeLe il llioy ais V0 Be addoricd tho righnvc and privileges of their
American citizenship. Our attempt to help them become first-class

citizens is through the Learning Center.
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- INSTITUTE IN ADMINISTRATION

FOR

LOCAL DIRECTORS OF

ADULT BASIC EDUCATION

RECRUITMENT

\

James Flynn University of Bridgeport
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OBJECTIVE: To acquaint personnel with effective avenues of re-

cruitment,

T. Seenrine FrralImentas

Recruiting is considered to be approximately fifty percent
(50%) of the ABE Program. It is considered the most difficult part
of the ABE Program.
| Each recruitment program must have a basic plan to reach the
undereducated adults. .The plah must be flexible and adaptable to

the particular needs necessary to reach the adult who is difficult

to enroll.

Recruiters must be aware that the pfospective enrollee is guite
often very sensitive about his lack of educatién.

One of the first essentials is to know and’understahd the
target population, theif problems, atfiﬁudes and desires. Mény are

shy, retiring, elusive, non-communicative, and apathetic. Some are

' worried and frustrated, working long hours at menial tasks. Their

lives have been fillediﬁith‘disappoihtments; There ate those’who: a
feel thgy'ére to old to learn and at their age it is not wor’th;qhile.
Some left schoolkat an eafij'aéé ?6wing névérto'return again.. Others
are pdoriy fed, illécloﬁhed and feel ashamed to enter a public building.
These are the pebple and somé of their problems. It refleqts the
obstacles that must be overcome before an adult decides to enfolli

in an Adult Education Progranm.

II. Avenues of Recruitment:

Effective avenues of recruitment include the mass media,

community organizations (community; county and state), agencies, and
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institutions whose normal operation brings them in contact with the
undereducated. The human approach s often an effective means of
recruiting~-~-person to person contact. Many members of the
community are in constant contact with adults in the target area.
The following is a list of only some of the recourses which
can be utilized for the purpose of recruitment:
A. Mass Media

l. Radio

2. Television

3. Newspapers

k, Posters placed in strategic locations

5. Flyers distributed via schools, church, business, etc.

B, Public Agencies and Institutions

1. Social Welfare
2. Public Health Department
3. Division of Employment Security
L, Public Housing Authority
5. Law Enforcement Agencies (prisons and penal 1nst1tutlons)
6. Schools (public and private)
7 Immigration and Naturalization Sexvices
8. Rehabilitation Centers
9. Registry of Motor Vehicles
10. Draft Boards
11. State Bureau of Vital Statistics
12. Agencies of the Aged (Golden Ages, Senior Citizens)
13. Community Action Programs (Title II-A) Work Training
Centers (Title I-B) Model Cities, Work Experience
Programs, etc.
- 14. County Services

C. Voluntary Agencies and Organizations .

l.. Salvation Army

2. NAACP, Core, Snick, etc.

3. YMCA - YVCA

L, Urban League

5. Federated Women's Clubs

6. Ethnic Social CTlubs

7. Neighborhood Community Centers

8. League of Women Voters

9. P.T.A. Home and School A55001atlons
10. Mental Health Clinics
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11. HMarriage Counseling Services

12. United Fund Agencies

1%, Fraternal Organizations (Elks, Lions, Kiwanis, Rotary,
Jaycee's)

1%, Veteran Organizations (American Legion, Veterans of
Foreign Wars, Disabled Veterans)

V. vuthers
l. Business and Industxry
2. Labor Unions
3. Various Religious Organizations and Churches

k. Ethnic Organizations

E. Human Resources

l. Satisfied students of previous adult education programs
who will talk to friends, neighbors and relatives.
2. Ministers spealing to parishoners in sermons or private
consultation. ,
3. Barbers and hairdressers discussing the program with |
customers. |
k. Employers informing and encouraging employeces. :
5« Union lLeaders encouraging their members.
6. Milk and bread men have a unique awareness of the
community. '
7. Industrial and business organizations that canvas the
commnitye
8. Local politicians know their district.
9. Store-keepers are aware of customers characteristics.
10. The community's school directors have a stake in the
problems of illiteracy.
1l. Recreation leaders serve as a good resource.
12. Attendance officers can supply valuable information.
13. Visiting teachers and nurses know the families of students.
14. School and community census takers solicit important
dates.
15. Physicians know their patients needs.
.16. Examiners for driving tests are aware of failures.
17. Police officers who know the people in their territory.
18. The trainee or student themselves are an excellent
source of soliciting students.
19. An Advisory Committee of responsible citizens.
20. Key persons in the community who know perspective
students.

III. Pre-Service Training cf "Para-~Professionals"
Comprehensive and intensive training will be needed for the

paraprofessionals recruited from among the students, case workers,

| 100
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volunteers, agency representatives, or the '"undereducated" them-
selves, vho will ke used on the neighborhood committees for census
taking and recruiting.

Since the initial visit can be a very sensitive contact, it
is essential that the interviewer be knowledgeable and aware of the
extreme difficulties he will‘encoﬁnter in both the census taking and
recruitment of the undereducated.

A., ZEach interviewer should:

"l. Be thoroughly grounded in the purposes and aim of the
progranm,

2. Be aware of the local statistics and other backgrow:d
information which demonstrates the need for the progran.

%+ Be thoroughly briefed regarding possible location of
classes, frequency, and time schedule.

L, Become familiar with the census card, process of completing
it, and mechanics of reporting back to the program
coordinator. ,

5. B2 oriented to the various problems involved in obtaining
the cooperation of the undersducated adult regarding the
census and eventual enrollment.

6. Be informed regarding ihe degrees of illiteracy in the
specific neighborhcod i which he will be working.

B. Interviewers should receive intensive training about how to
use the above facts in such a way as to motivate the undereducated
adult to enrol: in hope that through further education he may:

l. Improve his economic status.

2. Improve his housing situvation.

3+ Influence his children to remain in school, obtazn a
better education and break the patteirn of family poverty.

Lk, Obtain personal reward and greater self-fulfillment

- resulting from the ability to read and write.

5. Improve his citizenship and become part of the mainstream
of society.

C. One of the main objectives in using the tundereducated! >
in the census taking and recruitment is the fact that they already

. have rapport with those to be interviewed. Therefore, in the

orientation process no attempt should be made to correct speech

101
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patterns, vocabulary, dress, or other person: 1 characteristics of
the intervicwers which might destroy their ability to relate to
their peers.

D. The pre-service training program should inéludo the
techniques of:

Presenting official identificaticn.

Gaining entrance to the hone.

Initiating discussion relating to the visit.

Keeping the interview informal and conversational.
Informing the interviewer about the program.,

Using related facts. '

Motivating the undereducated adult to accept further
education.

When and how to fill out the census form.

Informing agreeable candidates concerning the method of
enrolling for class. ‘
10. Determining whether a follow-up visit is warranted.

* ° [

o

L]

WO 20U~ \wWhee

E., The orientation should, at all times, emphasize the ed-
ucational aspects of the adult basic education program. At no time
should interviewers infer that this program leads directly to
emplbyment. It would be proper, however, to inform the interviewee
that this educational program, if completed, may prepare him to take

vocational training leading toward employment,
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APPENDTIX G

Workshop Groups
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Workshop Groups

Group I Group III
1. Antheny Penafinn 1. Mre, Mary T 8310ra
2. Steven C, Christy 2. Miss Gloria DelAngelis
3. William J. Conway 3. Erhest A. Guglielmo
L, James G. Diamantis Lk, william J. Linehan
‘5. Edward T. Kannon _ 5. Nicholas M. Motto
o 6. Richard A. Kelly : 6. David Lee Prentiss
7 Marita Greiner ' 7. VWilfred E. Roy
8. William O'Keefe 8. Gertrude B. Pearson
| 9. Robert A, Sasseville 9. Robert M. Gilbreth
10. Domenic Aureliv 10. Robert H. Powers

1l. Joseph M. Angelillo

l. Leonard Albaitis 1. George P. Avitable

2. John A, Butler 2. James Flynn

S Donald D, Craft 3. John Hogan

Lk, Richard D. Daley | Lk, Robert Holloran

5. Charles P. Holbrook 5, Mrs. Helen Hutzler

6; Henry J. Jemioto | 6. Zenas J. Kevorkian
7. Edward E., Jones, Jr. 7. Doris M. Paquette

8. Ronald A. Kozuch 8. Ciifford G. Robertson

9. Arthur A, Patenaude
10. Robert Winn

l1l. Earl R, Brunelle

. 104 .
1@ ‘ ' o | 109




FILMED FROM BEST AVAILABLF COPY

APPENDIX H

Groups Responsible for Introducing

Guest Spealg"é rs
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Groups will meet and introduce guests according to schedule list below:

Group II

Dr. Mary C. Mulvey August 13, 1969 9:00 a.m,
Dlicciur ul ADD

Rhode Island State Department of Public Schools

"Training and Recruitment of Paraprofessionals'

Group II

Kenneth Johnson August 13, 1969 3:45 pem,
Media Specialist '

University of Bridgeport

"Demonstration of Teaching Techniques"

Group III August 14, 1969 9:00 a.m.

Dr. lLawrence Stolurow

Computer Assisted Instruction Lab

Harvard University

Cambridge, Massachusetts

"Systems Approach for Imstructional Development'

Group IV

Carroll Towey August 15, 1969 9:00 a.m.
“"Role of the USOE and the Services of the Regional ABE office."
Program Officer USOE Region I -

Panel of State Directors Mugust 15, 1969 10:15 a.m.

James A. Dorsey Connecticut
Consultant ABE

Connecticut State Dept. of Education
Hartford, Connecticut

Alice Aldrich ' Vermont
Coordinator of ABE

Vermont State Dept. of Educatior
Montpelier, Vermont

Rene J. Bouchard Massachusetts
Director , '

Bureau of Civic Education

Boston, Massachusetts

William Newsom Rhode Island
Director of ABE
Rhode Island
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Groupsz will mcet and introduce guests according to list below:

(2nd week)

Group I

James Dorsey : August 18, 1969
Consultant of ABE

Connecticut State Dept. of Education

Hartford, Connecticut

Group II

Edward Parision August 19, 1969
Regional Adult Director

Division of H.E.Y.

Boston, Massachusetts

“"Methods of Budgeting and Sources of Funding"

Frank Scarano: August 19, 1969
Group II

Mr. James Dorland . August 19, 1969
Executive Secretary

NAPSAE

9:00 é.m.

9:00 B.elle

9:00 a.m.

1:00 pom.

"Pending legislation and its Effect on the Operation of Local

Programs',
Group III

Dr. Frank Repole August 20, 1969
Director of ABE ‘

Board of Education

Danbury, Connecticut

"National Trends in Adult Education!

Group III

Dr. Ruth Iaws August 20, 1969
Director .

Adult and Continruing Education

Dover, Delaware ,

“"Local Program Evaluation and Supervision"

Group IV

John Ryan o August 21, 1969

Assistant Consultant in ABE

Connecticut State Dept. of Education
Hartford, Connecticut

Report from Region I Institute for Teachers

-~

9:00.a.m.

1:00 Pells

1:00 p.me
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Dr. Thomas Harrington August 21, 1969 1:00 p.m.
Associate Professor of Counselor Education

Northeastern University

Boston, Massachusetts

— .-

Revort from Region T Tnstitntae far Councalars
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APPENDIX I

Banquet Invitation and Certificate
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"INSTITUTE IN ADMINISTRATION
FOR LOCAT DIRECTORS
OF

ADULT BASIC EDUCATION

August 11 - August 22, 1969

You are cordiélly inVited
to atteﬁd~a Bahqﬁet
to be given by
The Institute in Administration
for-Local Direcfors
. ""Aof‘ |

. Adult Basic Education

Thursday, August 21, 1969
6:00 P.M.
University of Bridgeport
Student Center

- Alumni Hall

11
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APPENDIX J

Preplanning Materials for

Evaluation Reunion
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UNIVERSITY OF BRIDGEFORT

BRIDGEPORT, CONNECTICUT 06602

Janvary 23, 1970

Dear Institute Particinant:

Now that five months have passed since ilhe conclusion of the
ABY Institute at the University of Bridgeport, it is time to
conduct a follow-up assessment of the outcomes of the Institute.
Presumably, you have had the opportunity to reflect on the
experiences you had last summer in Bridgeport and to make some
judgments.

We are planning a one-day reunion meeting for the participants

of last summer's two-week Institute so that we can determine the
degree of success each has experienced with his local program

as a result of the Institute. Not only does this one-day

meeting serve as an evaluation of the Ins.itute itself, a process
that is obviously necessary, but perhaps more importantly it will
give you a chance to assess the types of things you are doing in
your local setting. Mcreover, you will be able to seek additional
assistance, receive important new information, and be in a position
to compare notes and share developments with colleagues. Also the
State directors will have a chavice at this one~day meeting to re-

ceive an up-to-date expression ©{ your local needs.

The reunion will be held on Saturday, March 7, 1970 at the Univer-
sity of Bridgeport. A $25 honorarium will be given to all who

can attend. In addition you will be our guest at a luncheon. The
program and immore details will follow later but at this point we
want you to reserve the date. We can tell you, though, that this
one~-day reunion should be a most worthwhiie experience since the
format will include small group discussion and seminars with the
opportunity for intensive part1c1pant interaction.

We sincerely hope that you will make every effort to come to this
reunion. Please comunlete and return the enclosed Reservatlon Form
and Questionnaire before March 7, 1870,

I look forward to seeing you on March 7, at the University.

Best personal wishes, I am

Sincerely yours,

118

Philip Pumerantz

Project Director and Assist 1t Professor
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UNIVERSITY OF BRIDGEPORT

BRIDGEPORT, CONNECTICUT 06602

January 23, 1970

Dear State ABE Director

I am now planning a one-day follow-up evaluation reunion of our
Institute in Administration for Local Directors of Adult Basic
Education which was held at the University of Bridgeport last
summer. The reunion is scheduled for March 7, 1970 at the
University of Bridgeport from 9:00 a.m. - 4:00 p.m. Enclos>’ " c¢cu
will find a copy of the letter that I have sent to each parw:.- pant
explaining the intent of the reunion and some of the preliminary
details. You will also find a copy of the gquestionnaire I have
asked them to complete.

The format of the day as I see it now, will involve a registration
period in the morning from 9:00 - 9:30 a.m., followed by a brief
program with welcoming remarks and orientation to the day's acti=
vities. The remainder of the morning could be devoted to small
interest group meetings. These can give the participants an
opportunity to share the experiences they had in the last five
months. A luncheon will follow this. It may be a good idea to
have a speaker during the luncheon - someone you may want to
suggest. The rest of the afternoon could be devoted to seminars
dealing with selected common problems which will have been gleaned
from the guestionnaire they will have returned prior to the meeting.
The seminars cculd be arranged into concurrent working sessions
which will allow the participants to attend more than one segsion.

I hope that you can be available for this day so that you may have
an opportunity to meet with the people from your state in order to
get an idea of some current local needs, and also to serve as a
group leader in one of the seminars. Of course we can cover your
travel and expenses when you come to the campus and you will be
our guest for the luncheon.

At this point I would like you to react to the tentative program I
outlined above and would aprreciate any of your ,gestions an-
impressions. Also, please let me know whether I can court o ,.ur
participation in thi: »~ne-day program as soon as you ¢,
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UNIVERSITY OF BRIDGEPORT

BRIDGEPORT, CONNECTICUT 06602
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will be complete and hopefully in the mail to you by the end of
Aprii. We were granted a six month extension for our project so
that we could carry out more realistically this follow--up evalu-
ation which was part of our initial commitment and to develop

as well & graduate program in Adult and Continuing Education at
the University of Bridgeport. The latter, you might be interested
to know, is i ‘the process of being developed and hopefully will
be a reality by the Fall 1970. ‘

g

In the meantime, I am looking forward to hearing from you.

Best personal wishes,

Philip Pumerantz
Project Directer and
Assistant Professor

PP/ric
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ONE DAY FOLLOW-UP EVALUATION REUNYION (Mavch 7, 1970)
ABL INSTIJUTE AT THE UNLVH STIY OF BRIDGEPORT

QUESTIONIIAIRE

1. What successes have you experieuced in your local ABE program
which you feel you can attribute to your participation in the
two-weck ABE Institute held at the Un:vcxslty of Bridgeport?
(Plecasc discuss)

2. To what extent did the two-weck Institute help you to solve the -
problem: you brought to the Institute? (Please discuss)

'3, To what extent did the two-week Institute.prepare you to
anticipate and to solve problems back home? (Please discuss)

4. What new programs or strategies and approaches were you able to .
launch as a consequence of attendlng the two—week Institute?
(Please dlSCUSS) '

5. Please indicate any sugéestions for follow-up or additional
training that the University of Bridgeport should provide?

Please complete and retur by February 27, 1970.
Mail to: Dr. Philip Puncrantz ' &
Collcge of Education
S . University of Bridgeport
Q ' Bridgeport, Connecticut 06602




POSITION:
BUSINESS ADDRESS:
. CIlTY:

STATE:
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RESERVATION FORM

ONE DAY FOLLOW-UP EVALUATION REUNION

INSTITUTE IN ADMINISTRATION FOR LOCAL DIRECTORS

OF ADULT BASIC EDUCATION

March 7, 1970

UNIVERSITY OF BRIDGEPORT

NAME ¢

I will J will not [J 'attend the reﬁnion and lunche'oln.

- (check one)
Please return by February 27, 1970

' Mail to: Dr. Ph111p Pumerantz

College of Education _
University of Bridgeport .
Bridgeport, Connecticut 06602

motels: Fairfield Motor Inn, Fairfield;
Howard Jobnson's Motor Lodge, S*ratforc}

Dverrugh" Accommodations can be made directly with the following

Holiday Inn, Bridgeport;
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APPENDIX K

Follow-up Evualuation Reunion

Questionnaire Results.
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ONE DAY FOLLOW-UP EVALUATION REUNION (MARCH 7, 1970)

ABE INSTITUTE AT THE UNIVERSITY OF BRIDGEPORT

QUESTIONNAIRE

What successes have you experienced in your local ABE program
which you feel ycu can attribute to your participation in the
two-wegek ABE Institute held at the University of Bridgeport?

Better planning in crgan1z1ng and ABE Program in ut111z1ng
appropriate technlques for: /

.-‘Recrultlng

Counseling and Testlng (Employment Serv1ces)
Use of Community Agencies and Resources
.Teaching materials o :
Retention of students

B Locatlon of class sites to mlnlmlze transportatlon problems

o

To what extend did the two-week Insfitute'help you to solve the
problems you brought to the Institute? (Please discuss)

Valuable group and informal discussions helped to expose

- . common areas of interest, needs and pos31ble solutlons to
. ex1st1ng problems in ABE. : . : :

,g-ff-An awareness of the particuler curriculum areas needed for
" the population being served - urban as opposed to rural
; _enV1ronmental needsa = H LT e

N [ TTale .
- -

To what extend did the two—week Instltute prepare you to antlcl-l33
pate and to solve proolems back home9 (Please q1scuss)

~;_Co tactis WIhh 1ndustry and employment counselors for, p0531ble'

f_{provrams 1n ABE within the 1ndustr1al complex..__‘.. o '
_ 'ijubllc relatlons W1th 11dustry to a331st in recrultlng ABE :

"¢;students. | - AT B S SUP S SR

—

,4.,@ulMed1a center concept 1ntroduced through ABE on Unlver31ty |
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Ut111z1ng news medla for effecting good relationships
in ABE Program : '

5. Please 1nd1cate any suggestlons for follow—up or additional

.9 4. - Y., o TVl Q eem e Ead
!l.l.a-.l.l.l..l.l.lb ULLCLU UJLC UL.I.J..VC.L D_L UJ UJ. PO BY ..Luscyv.l. U blLULLJ.U. y.LUVJ..U.C:

4

Graduate degfee programs. in Adult Education with empha-
sis on teacher training for urban population needs.

Seminars conducted by the University for Directors and
Counselors on a one-day workshop schedule concentration
on one phase of ABE, such as Public Relations, utilizing
experts in various categories of press, mass media.

E ‘Practice teaching programs through the university in
.ABE centers for involving new teachers in the program.

-
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APPENDI X" L

Final Report of One Day

Evaluation Reunion

March 7, 1970
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UNIVERSITY OF BRIDGEPORT
College of Education
"Institute i1n Administration for Local Directors of Adult Basic

Education"
One-Day Dvaluation Reunion

March 7, 1970

-

Working Sessions

Determination of Goals and Priorities

Rl 42y
LRI 123
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10:00 A.M.

10:15 A.M.

12:00 NOON

2 1:30 P.M.

2:20 P.M.

3:00 P.M.

3:30 P.M.
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DAY POLLOW-UPR BVALUAVION RIMUNITON
IN ADMINITISTURALION I'OR LOCAL DIRECLTORS
OF ADULL BASILC BDUCATILION

LI
Laelbil

. 5 =
il ?, ]‘;‘:’C

UNIVERSITY-QF BRIDGEPDRT

PROGRAM |

Registration and Reception
Jacobson Hall

General Meeting
Jacobson Hall

Presiding.......Dr. Philip Pumerantz
_ ‘ Project Director
Welcom@.........Dr. John Lovell
Dean ‘
College of Education
Concurrent Working Sessions
Small Interest Groups in assigned rooms
in College of Business Administration.
Luncheon
Private Dining Room, Studenlt Center

Speaker.........Dr. Alexander Plante,
Chief, Burez. of
Connecticult State Department
of Education .
TOPiC..vceceee..."PThe Disadvantaged Adult:
Some Priorieties for
Educators".
Concurrent Working Sessions |
' Small Interest Groups in assigned rooms
in College of Business Administration
Mecting of State Direcctors
Jacobson Hall
Final Thoughts ? .
' Jacobson Hall
Dr. Philip Pumcrantz
Adjourn

128
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Group I CBA Room 1
Catalyst: Dan Donofrio
Recorder: Marilta Macs

rarticipante:  Sfaven C. Christy
‘fnomeas wLace
Henry Jemioto
Nicholas Motto

. Identify the major concerns/issues/problems in your
community that necessitate changes in the educational structure
for dealing with the educationally disadvantaged adult.

Di u5515n

Recruitment:

Methods for recruiting the disadvantaged adult must in-
volve non-educational agencies dealing with population groups;
enployment agencies; social services;
of same ethnic background; and community leaders.

Retention:
Regular adult student attendance is dependent upon per-

sonal interest and concern of the teacher for the student's
learning process. Academic qualifications and certification

of the teacher does not quarantee student performance. A
rigid, structured curriculum using traditional approaches tends
to alienate the student who experienced failure before through
this approach. Non-professional personnel can be utilized to
provide meaningful experiences relevant to patterns of every-

day living.

Power Structure Groups
Minority groups neeﬂ to be involved in the educdtzaﬁ of

its people. Identity and relevance for these groups must
include the natural leaders of the community to help design
a curriculum for changing attitudes and developing self-
confidence. o

1429

neighborhood clubs; adults

R Bt
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Group II CBA Room 3
Catalyst: Robhert Sasscville
Recorder: Marilyn Sullivan
Participeants: John pButler
Donald Craft
RAward Hannon
Charles Ilolbrook

Task

4]

“\ . =
Design the areas of partnership between education and
industry for greater involvement in the education of the

disadvantaged adult. —

Discussion
[

To facilitate the vast accumulation of knowledge which
o ripossible through traditional methods, Computer-Assisted
IﬂgLEuQLlGE may be wise.

Consultant services are needed from industry in operating
teaching machines such as: '

EDL (Educational Developmental LEDGIQLDlléS) Léafnlﬂg 100

Series - Controlled Reader

ELS (Educational Learning Systems)

Opportunities are needed for educational technology and
research to develop products to benefit mankind in specialized
skills. - ,
Manufactured pr@duct% must be used, tested and evaluated
ho must set the pr@fEESlanal standards in educa-

Ss LJ;,'».; B

Lo, ,
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Group T CBA Room 10
Catalyst: James Diamantis
Recordeor: William Liinehan
Pdrilfjmdhtqp Liconard Albaitis
Domenic Aurcelio
Anthony Benefico
Earlce Brunelle
James Tyrrell

Task

Outline a strategy of appropriate avenues for recruiting

the educationally disadvantaged adult which will promote self-
motivation for regular attendance in an ABE Program.

- Areas of Consideration:

. qualities of recruiter

. location of program

. curriculum content

. instruction (Ind. - Group)

00 oo

Discussion

.Qualities

-Leaders or residents Df same ethnic background
-Bilingual ~ if students are illiterate beginners
~Knowledge of services within Community of Students
~Male image more impressive in certain areas for men
-Female image influential with women

~Knowledge of worth and dignity of human beings

b.Location
—-Can be determined by leaders of groups and educational
agency's mutual agreement
~-Feasible sites - minimum transportation cost
~Public Libraries - housing projects - shopping centers -

c.Curriculum Content:
—-Needs 'of Group and individuals détermlne areas of

instruction
~Pxficiency in basic skill areasrgfgfeaﬂingf computation.
—-Social Living Skills: Health and Hygiene
Consumer Education.
Civic nc&pangiblljtle%
Practical Government
 Home and Family Life

131
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-

d. Instruction:
~Programmed and individualized to

provide progress and in-
dependcntc pace -

~Teacher must be well-preparced in
arca and adult lecarning.

. .
el sy == d=a v
FRRTED I W P R I

knowledge of subjcclt matter
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~Cclf-
affect behavioral and attitudinal changes

daily life of students.
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5.
Group IV CBA Room 11
Catalysl: Carroll Towoey Q80 Raegion I
Recordeoer: Judith Ilwood
Participants: Josceph Angelillo

WLL L Laun Conway
John I'. Fox

Edward Jones

Frank Repoli
Clifford Robertson

Task

The Learning Center Approach to Adult Basic Education
is primarily an effort to provide individualized, self-
directed instruction as quzckly and economically as PGSSlblC
to a heterogeneous mass of students. '

Elaborate on the role of the Learning CEﬂtEL Staff in:
1. Avenues of recruitment
2. Personnel requirements

Coordinator
Counselor
Instructor ,
Curriculum Content
3. Location of LhE e Centers

D, cu551@1

I. Management by Objectives
Goals involve long range planning in:
. staff training :
. program operation
. creativity/exploration of new methods
. needs of individuals concerned

00N U oe

IT.Rate of Efilclenay determined by

. Quality of Program versus quaﬂtjty,

Individual concern centers toward quality performance
Length of time (%) devoted to specific operation -
average of 60% of time or better is indicative of

efficiency -

0o

I1I.Lecarning Centers: ,
a. easily accessible to students/comfortable to teachers
and staff ' ' ’ :
b. goals established by student for self-improvement

: ‘c¢. learning center staff provides assistance in mceting

¢ - T | 1&53
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G

these goals through varied activitics
d. individualized lecarning procaess-sclf-nmotivating
e direet application of lcecarning geared Lo
solving problems of cveryday living: '

, L. cubject areno includo:
reading programs - all levels
mathematics '
social Sklllg
employment skills S ‘
g. local support and private contributions arec
dePendemL for existence of Learn’ o Centers.

:
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APPENDTIX M

Ixcerpts from a Proposal for a Graduate Program
in Adult Education at the

University of Bridgeport
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PRISTERVLRARY DRar)

WEIRAM

A PROPOSAL: I'"OR A GRADUATIE PROGRAN
IN ADULT BEDUCATION TN
TG COLLEGE OF LBDUCATION

AT TR UNIVERSITY OF DRIDGCEPORT

Submitted hy: Dr. Philip Pumerantz

Asst. Professor of Education

S March 1970
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Pne proposced gradioate

outlinad holow will conform Lo the acadomic stiructuiro

already cxtant in the Collec Kducetion, Tt will

make usce of courens already offered in the Collago

of Iducation and in othexr Colleges of the University

R

1ritn the graduate roguirenents

and will be consigtunt w

for students and semester credit hours.
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Jjs also, there will be no rigid curriculum. Once
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aﬂult,aﬁucati@n prégramg;

Ufﬁ; arcas of iw.uli_éun?&QﬁiﬁJuLin3 QmuH§ati¢n:\Hlaré

the ploamoers conceive profeaxzional proaparcation-devaelop-




FILMED FROM REST AVAILABLE COPY

[ I FEDOR LS I I PUL UL SR SFVLU PO S N SRR UMt SR LA Loy Lbvesiser Jriooeint,

—e
o
L)
Pt
—
—
o
-~
-~
-
—
o
-
-
o
P
-
~
.
o
o
-
—
-
-
-
-
-
-
b
—
e
«

iR two ABLInstitutes
“and significant contacls

ko prL Pumcrantzts expe
-~ plus program investigation

_inthe field. -

FullText Provided by eric [IEEN




FILMED FROM BEST AVAILABLE COPY

13 n 1, o u :
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y , concontrate rather hoovily
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\
still others concentrate in administration
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uncommon  to
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aduate candidatos

ue of the College of IJuc-aLiDJL

Purpose

L. o provide furthor
those already in t‘

2. To develop additional personncl im.thé VAT 1Lous
activities involvad in the field of educatiorn.

S

« To assist practicing adult educators in ro-defin--
ing their goals and directions as they fucther
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