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FOREWORD

The RESOURCE BULLETINS FOR TEACHERS OF ENGLISH, Grades 7, 8, and 9
represent the initial publications of a new program for junior high school
English. The work on these bulletins was begun during the school year 1967
iy a team of three teachers (Mrs. Marian Sibley, Mrs., Margaret Park, ard
Miss Patricia Gardner) and supervisors (Mrs. Stella Johnston, Miss Jean Sisk,
and Mrs. Louella Woodward). The importance of the task was explicitly
recognized by the Board of Education and the Superintendent's staff in their
willingness to release the three teachers full time during the school year,
February to June, in order to set up a sequence of units and a general guide
for the summer workshop committee that finally produced the units presented
in this publication.

The units were experimental in the sense that they were tried out
during the school year 1967-1968 and revised in a more permanent form during
the summer of 1968, The framework of the program as a whole, however, 1is
flexible enough to provide a more permanent curricular base, one capable
of change and adaptation for a number of years.

Because the junior high school program is not a revision of former
courses of study in English, it reflects many of the most innovative ideas
in the teaching of secondary English as well as the soundest and most
successful methods and content of the past. Above all, it represents a
pioneering attempt to establish a deliberately articulated sequence of
progression in language skills, concepts, and attitudes for students of
junior high school and middle school age.

The Board of Education and the Superintendent extend their sincere
appreciation to the members of the committee for the truly monumental task
they accomplished during the school year and the summer workshop.

William S, Sartorius
Superintendent of Schools

Towson, Maryland
September 1969
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TITRODUCTION TO THE PROGRAM IN EHGLISH
Grades 7, 8, 9

Background of the Present Course

For the past twenty years, the Baltimorc County program in English was
correlated with the program in social studies, in a "Core" curriculum. In
Core, English language skills of reading, writing, listening, and speaking
were practiced and learned within the context of the social studies as well
as in the literature units "outside the Core.' This arrangement had the
advantage of providing meaningful situations for skill maintenance, for all
too often the teaching and maintaining of skills become sterile ends in them=-
selves., Because skills must always be considered as means to manipulate ideas,
the social studies content provided an excellent ideological base for the use
of communication abilities., The re-examination of the County curricula, how-
ever, resulted in the return to the teaching of English as a separate disci=
pline. Since 1965, when the change from Core to separate English and social
studies programs was taking place, the teachers in grades seven, eight, and
nine have -~ with the help of supervisors and department heads =- pieced to-
gether an English program utilizing the former literature units "outside the
Core;" the recommendations for teaching language concepts that were compiled
during the summer workshop of 1965, and the suggestions for developing the
language skills that were formerly related to social studies content.

The need to provide a content of ideas within the field of English itself
had become crucial by 1966. Fortunately, the Board of Education, the Superin-
tendent and his staff, and the Director of Curriculum recognized the gravity
of the situation; and for the first time in the history of the County three
teachers were released full-time for curriculum work during the school year.
These three teachars (Mrs. Margaret Park, Mrs. Marian Sibley, and Miss Patricia
Gardner) worked with Mrs. Johnston, Mrs. Wbodward and Miss Sisk from February
to June to establish the general objectives of thg Junior high school English
program, to project a sequence of units for the three grades; #nd to write
model units that could serve as examples of procedures for memsers of the
summer workshop. The members of the workshop met several times during the
spring, so that by the time the workshop began, each member understood his
agsgignment. The units that appear in this guide are the results of these
teachers' work, and although eulogies are not usually considered appropriate
to introductions like this; it would be less than courteous not to comment
on the devotion, tireless energies, professional attitudes; and ungrudging
acceptance of superv1sgry criticism and help that these teachers exhibited.
When one considers that in the fall of 1966, there was no junior high school
course of study in English, the achievement of this rolatively small cormittee

of teachers is truly remarkable.

Extensive and excellent as these units were, however, they represented only
the first stages of a complcte program for grades 7, 8, and 9. The 1967 guide
attempted, for example, to project a sequence of difficulty levels in exposi-
tory reading, reading of literature, written composition, discussion and
speech abilities, understanding and application of concepts zbout the English
language -- a sequence, in short, that is "programmed" from simple to complex

Q
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and which was based on the most accurate and humane ideas about what constitutes
a "%god" Znglish program that were currently available. During the year 1967 and
196 teachers trled out the ﬁrcposed English curriculum in the;r classr@oms and

placement of partlcular ccntent and =k1115:

The 1968 curriculum committee tightened sequences in both content and

language skill development by relocating some units, e.g., placing the poetry

unit "The Story in the Poem" in grade 8 and "The Senses of the Poem" in grade 9,
and by revising and redeveloping all the other units, excepting only the mythol-
ogy units and the seventh grade poetry unit. New language units, three short

ones on communication, on dialects and usage; and on the structure of the English
language for each grade level, were projected. All of the units, whether liter-
ature or language centered, provide for considerable flexibility in implementation.

The present guide for the junior high school was prepared for the average
and above-average student, for the "regular!" English program. While some of the
suggested activities are inappropriate for the slowest-moving sections, others
can be adapted for use with below-average classes. In order to demonstrate how
units for the less able can be structured closely to the regular program, the
curriculum committee for 1969 adapted units on each grade level; these units,
plus suggestions for adjusting other units for slow-learners are mimeographed on
blue paper for ease in locating them. Activities in the "regular" program which
are suitable mainly for students of superior abilities are usually indicated
within the units themselves.

Future Plans

A final project will be the preparation of a handbook for all teachers of
secondary English, grades 7-12. This handbook will contain charts that summar-
ize every unit in the English program, so that teachers of any grade may get a
quick view of the whole program. (At present the unit summaries for grades 7,

8, and 9 appear with the introductory materials in the junior high school curric-
ulum guides.) It will also provide suggestions for basic teaching procedures in
reading, literature, oral and written composition, and language.

The Objectives of the English Program

The junior high school program 1ls based on the following general objectives
for the teaching of Englishs

1. To help pupils appreciate that language is the basis of all culture,
the primary means of communication with others, and the tool with which

most of us work.

2, To provide opportunities in a natural setting for the practice of
communication skills which will promote desirable human relationships
and effective group participation.

3. To train in those language competencies which promote success in school
and which enable the student to participate in a democratic society.,

L. To develop pupil motivation for greater proficiency in the use of
language by training them to observe language cperatlcns and usages.

5. To teach pupils to listen attentively and analytically and to evaluate
Q what they hear.

ERIC .

8



9a

10.

To give pupils a sense of security in the use of their native tongue
and such competence as they are able to achieve in the effective use of
their voices, adequate expression of thoughts in sentence and paragraph
units, conveyance of exzct meanings through discrimination in the choice
of words, and habitual use of standard English.

To develop competence in those reading skills and appreciations
necessary for the performance of school tasks and for the use of reading
as an instrument of personal enlightenment and enjoyment throughout life.

To help pupils develop critical attitudes and standards in evaluating
and choosing among books and periodicals, radio and television programs,
stage and motion picture offerings.

To provide pupils with opportunities for creative expression on the
level of their capacities and interests.

To promote awareness and use of the cultural facilities in the
metropolitan commnity.



PRESENT PROGRAM

The present junior high school program for English introduces adolescents
to literary, linguistic, and rhetorical traditions and forms; at the same time,
it caters to students' interests, and uses, as much as possible, contemporary
materials and ideas. The program encourages pupil involvement in all its aspects,
Direct, real experience -- listening, viewing, improvising dramatically, and
always much speaking, often in small groups -- initiates most learning experiences
and precedes all reading and writing. The program emphasizes learning through
all the senses so that learning is total rather than merely verbal. Participa-
tion is further encouraged by the use of activities which guide the student to-
ward the discovery and articulation of significant concepts and generalizations.
Active involvement of the kind described in the units in the junior high school

The program presents major units for each grade, 7-9. Instead of adopting
one particular unit pattern for each grade, for ecxample, a thematic organization
for grade 7, a "genre" organization for grade 8, and a chronological pattern for
grade 9, there are a variety of types of units in each grade. To illustrate, the
workshop committee has included within each grade at least one unit that empha=-
sizes a particular literary genre, one that is thematically organized, and another
that emphasizes the continuity of a particular literary tradition or motif. An
occasional unit deals with "mode", for example, the unit on humor in the ninth
grade and the unit on mystery and “mood" fiction in the eighth grade. In order
to maintain the expository reading, writing, and study skills, however, there is
within each unit non-fiction materials of various kinds, including material from
media of mass communication., Purthermore, there are two units, "What!s News?"
in grade 8, and "Spotlight on People! in grade 9, which are mainly expository in
nature. Also, there are three short language-centered units on each grade level.
The language units, which deal with communication as a concept, as a sound system,
and as a writing system, with dialects and usage, and with the grammar and struc-
ture of the English language, add further variety. All of the units, literature
and language, are "integrated" units in that literature-composition-language
activities are related to the body of ideas that forms the unifying conceptual
"core" of each unit.

The media of mass communication are emphasized in connection with relevant
content instead of being treated discretely, as is sometimes done. Television
is stressed, for example, in the seventh grade units "Everybody Wants to Get Into
the Act" and "Stereotypes in Fact and Fiction", in the eighth grade units "Not
for the Timid" and "The Play's the Thing", and in the ninth grade units "A Touch
of Humor" and "Spotlight on People". Periodicals and magazines are used as read-
ing material in most units, with special emphasis in those units that stress
fiction and non-fiction., The newspaper receives special attention in the eighth
grade unit "What'!s News?", but it is dealt with also within integrated activitles
of other units,

Fnglish is a subject that -combines content (1iterature and language), skills
(reading, writing, speaking, thinking, manipulating linguistic concepts), and
arts (the so-called Mereative" and Mappreciative! aspects of the subject). Lit-
erature and language, therefore, provide the main bases of unit organizations and
unifying ideas around which the activities to develop the skills and appreciations

iv

10




of the discipline revolve., To confine the content of English exclusively to
literature and language, however, is to limit the subject umnecessarily and to
deprlve junior high school students of cpportunities to practice langunage skills
in a life~like, experiential context. An attempt has been made, therefore, to
include literary, linguistic, and experiential content in all units, though one
type or another predominates in each unit.

Because the skills of writing and of applying linguistic learnings cannot
be taught in a vacuum -- though we have often tried to teach them in this way --
composition and language learnings are related to the content and controlling
ideas of each unit. The "Developmental Activities" in each unit provide many
opportunities for experlences in oral and written composing. The oral composing
is of two kinds: one develops the pupils! thinking in preparation for written
composings the other is usually dramatic, and is essentially an appreciative
literature activity.

In order to provide teachers with some special help in these areas, two
sections entitled "Related Composition Activities" and "Suggested Relations to
the Language Program", appear immediately following the closing activities of
the unit. Teachers shculd examine these two sections before beginning the unit,
so that they may plan for lessons that offer direct instruction in the composi-
tional and linguistic aspects of the English program; otherwise the program can
easlly be transformed into a "Literature" program exclusively, an eventuality
that was not the intent of the committee that wrote the courses.

Additional help in integrating the composition and the 1anguage aspects
with literary and experiential content of the program is prav;ded in Appendix A
and Appendix B,

In general, the program is sequential; the pupil advances by successive
small steps from simple, basic concepts and skills to increasingly complex ones
with few gaps in the structure of important ideas and relationships. This
sequence is built into the activities within each unit and into the units for
each grade and is present in all facets of the English program -- literature,
composition, and language study, and, at present, is most evident in the language
units. At some future time, a more definite sequence for emphasis on each grade
level will be developed in literature and composition. The sequences promote
the competence and proficiency in the use of their native language needed so
badly by adolescents for growth in self-confidence.

The recommended balance of time among the components of the program is as
follows: literature and reading (including study skills) =- 50 per cent of the
time allotment; language -~ about 20 per cent of the total instructional time,
including 1nstructicn in grammar and usagej camp951t;on (mainly written) == 30
per cent, including time devoted to 1nstruct19n in the mechanics of writing and
speaking. Oral composition is included in the courses with written composition,
but the basic instruction in techniques of reporting and discussing should and
does accompany the developmental activities, where speaking is the most important
way of communicating and learning.

Teaching spelling is a responsibility of the English teacher. The major
purposes of instruction are to develop understanding of the relationships between
the phonemes and the graphemes of the English language and to promote pupil
responsibility for spelling correctly the words he uses in his writing. There
is evidence now that there are a number of regular spelling features of English
which should be taught as generalizations to secondary school pupils. The teacher

Tl j;L



should begin with a spelling inventory to determine each pupil's spelling level
and should group for instruction accordingly. All teachers will recognize that
more important than spelling for many pupils is vocabulary development within the
content of the unit being studied. With all classes, but especially with low-
ability classes, the teacher will teach specific vocabulary to meet specific
needs. Naturally, the teacher will watch for opportunities to teach vocabulary
informally and incidentally in the context of 2ll aspects of the English program.
It is lmpartant for teachers to recognize that no one need learn to spell all the
words in his speaking vocabulary. In both spelling and vocabulary development,
nevertheless; stress should be placed on word building, phonetic analysis, mean-
ings, and origins and histories of words. An adequate understanding of word
building and some skill in the basic word attack skills will contribute to in-
creased skill and interest in reading and to a life-~long fascinatlon with words.

A basic resource of the English teacher and class is the school library,
which maintains a collection of magazines; pictures, pamphlets, filmstrips, and
phonograph records, assembled to provide information, recreation, and inspiration
for students of all reading levels., (Moving pictures are available from the
County Film Library)., The librarian and the English teacher are a teaching team
for all reading and study involving the use of library materials. Their cooper-
atlve pre—plannlng of 11bra:y 1nstruct1mn and the;r golnt supervision of class

The librarian will give instruction in the use of reference tools, help
encourage good reading habits and a life-long interest in reading, will prepare
bibliographies and collections, and put books on reserve as needed. It is impor-
tant to introduce pupils to the public library; it is equally important to indi-
vidualize assignments to prevent mass descent on the library or depletion of its

materials for a single assignment.

English teachers who are familiar with the vast resources of the library
and who are themselves avid readers can, through incidental and planned instruc-
tion help pupils discover the wealth of information and pleasure available in

the library.
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Grade 7 - Unit Summary: THE STORYTELLER (a)

Magor Obgectlves

Content

Kev hotivities

1.

3.

Narration is story-

Basic elements of
narration are plot,
character, and
setting.

Narratives may be

fictional or factudl,

Kinds of narration
are fables, fairy
tales, legends, and
short storics.

Purposes of narra-
tion are to enter-
tain, to influence,
to explain, or to
I1lustrate.

Skills

Ability:

To differentiate
between types of
narration

To recognize major
elements and their
interrelationships

To write a short
fictional narrative

Li@e;ature

Fables

Fairy Tales
Legends

Short Stories

Novelss

Island of the Blue

Dolphins
The Call of the'Wild

Call It It Gourag_ -

01d Yeller

Language

Characteristics of
Scuthern dialect
Effectiveness of
simple style and of
repetition

Use of nouns and

verbs for descrip-
tion

Images in poetic
language

Echoic words

1.

3.

Le

84

P

10,

2a
~ Btories

Reading wvarious

forms of narration
and recording cham
acteristics of eacl
in chart form

Ilustrating

Dramatlzing events
in stories

Locating story
settings on map

Retelling stories
orally

Discussing pur=~
poses of selected
comic strips

Identifylng the
narrative in pic-
tures and music

Finding examples
of each type of
story in the mass
media

Making a homemade
movie of a story

Changing an ele~
ment of narration
in story and
dramatizing the
incident

;|

vl



Grade 7 - Unit Summary: THE STORYTELLER (b)

o . e Tl ti~sensory
Composition Activities

Language Activities Activities

l.

2o

3.

L.

5.

Te

Be

Writing an original
fable

Writing an ordiginal
legend

Developing a charac=-
ter sketch

Writing a descriptive
paragraph

Describing physical
reactions and ex-
pressions

Writing a sequel for
a short story

Writing an explana-
tion of a setting

Creating a story
based on symphonic
music

Creating a story
using a picture for
ideas

1.
2,

3,

Lo

Se

9e

Changing a story
into a fable

Changing dialect into
standard English

Comparing vocabulary
and grammar in fairy
tales with modern
language

Examining repetition
in fairy tales
Determining pronun-

ciation of foreign
words

Identifying descrip-
tive words

Telling stories in
groups

Discussing figures of
speech

Chénging trite words
to more vivid ones

24

3.

Lo

Se

7

Identifying narra-
tive elements in
art and music

Watching TV to
compare modern and
anclent fairy
tales

Listening to tape
recordings of
legends

Watching film~
strips of narra-
tives

Watching physical
reactions of a
listener

Identifying
purposes of
various comic
gtrips

Observing dramatic

improvisations of
narratives




Grade 7 — Unit Summary: EVERYBODY WANTS TO GET INTO THE ACT (a)

Key Activities

Majex Objectives Content

Concepts Literature 1., Discovering how an !
, - ' author dramatizes
l. Drama, a collabora- |Plays: everyday incidents
tive art form, is de- ;
signed to be seen and| Tnside a Kid's Head 2. Identifying narra-
heard, and is seldom The Hitch-Hiker tive elements in
intended for just Dark Rider plays; devices
reading, 7 Bread .- unique to plays
2. FPlays have elements Forbidden Christmas
common to all narra- A Christmas Carol 3. Ixploring a stage
tion plus certain T Remember Mama and discovering its
techniques required Grandﬁa and the Statuo technical aspects
only of plays o
3. One's interpretation Presentations of plays on L. Identifying visual
of a play is facili |ragio TV, and local | and aural effects
tated by the interpre- sté,ge; S )
:ition ?‘nd skill gfﬂm’ ’ 5., Discussing the
e periormers and Wer  nousce function of symbols
, production staff, Language s
i The reader of plays |concepts: 6. Designing sets and
must use his imagina- - costumes; plamning
tion to visualize Regional dialects sound and light
,  stage action. individualize charac- effects; choosing
5& Di‘a-rﬂa is the I'ﬂDS‘b Pub-‘ terizaticns ) actcrs 7
" %écli;elrary ﬁrt Tform§ o
« IV is the medium Plavurizht 1 ect 7e Presenting a one-
through which most ﬁ;’é‘ﬁzﬂéﬁ?ﬁiﬁ act play
people see drama. their connotative s g S
17 e values. « Discussing the means
pedls abildtys taes. by which a play-
L. To recognize the pro¥- wricht influences
lems, limitations, ad- thebau dience
vantages of plays for T T
various media Do oo & m .
P. To visualize the ac~ p'e Egigfg;n;%ai?grze—
tion of a pla e st ats ame
3. To see hcwpch:;racters presentations
a§e developed in a 10. Comparing play
blay 1 ok e ,
i. To follow the develop- giigzsgigggii‘n
ment of the plot of a B "
play T B e e A e
5. To use onets bodies L gg%sagjggg various
" ?cre expressively
+« JTo contribute in some : .
way to the production L2s ﬁzfmlﬁl;
of a play '




Grade 7 = Unit Summary: EVERYBODY WANTS TO GET INTO THE ACT (b)

Composition Activities

Language Activities

Multi-sensory

__Activities

1.

)Ju

5.

Narrating the
troubles caused by
daydreaming
Explaining the
dangers of hitch-
hiking

Writing a script or
a scenario for a
short play

Writing descriptions
of characters

Explaining plans for
spending $100,
Comparing characteri-
zations

Writing an original
play

1.

2.

Noting the affective
power of words

Noting the contribu-
tion of dialect to
atmosphere and to
character

Practicing gestures
and speech for im-
proved communication
with audience

Explaining the

duction

Exploring multiple
meanings of words

1.

2.

3.

Viewing and re-
acting to TV
plays, live per-
formances, and
filmed plays

Taping class
performances

Making a field
trip to see the
staged presenta-
tion of a play

17 ‘




Grade 7 - Unit Summary: STEREOTYPES I FACT AND FICTION (a)

Content

Key Activities

5-

1.

3.

conventional, over-
simplified character-
ization,

Certain types have
become literary
stereotypes.

Stereotypes can be
recognized by the
author!s exaggeration
of character.

Although characters
each person is
unique,

Stereotypes are use-
ful in suggesting
characteristics,

Skills Ability:

To recognize stereo-
types in literature
and in mass media

To recognize differ-
ences belween stereo-
types and real people

To distinguish
techniques used by
authors to reveal
character

Poems
Articles and Essays

Novels:
Tom Sagzer
Johnny Tremain

Language

Change in a verb may
convey a change in
mQDd. ’

Understatement is a
humorous device.

and professions.

Jargon is speech used
by specialized groups

Sa

).

5.

Major Objectives
Concepts Literature 1. Using periodicals
. to identify stereo-
1. A stereotype is a Short Stories types

Collecting pic-
tures, Jjokes,
anecdotes, car=
toons, and arti-
cles which illus-
trete stereotypes

Uging films to
prove and disprove
stereotyped images

trate stereotypes

Constructing a
bulletin board
illustrating
stereotypes

Identifying prop-
agands  techniques

Improvising western
scenes dramatically

Discussing poems
using stereotypes

Distinguishing
between "flat" and
Urounded" characters

10, Debating informally

xii

18



Grade 7 - Unit Summary: STEREQTYPES IN FACT AMD FICTION (b)

Composition Activivies

Langusge Activities

Multi-sensory

Activities

1.

Fe

10.

1l.

Creating an imaginary
town of stereotyped
characters

Writing a paragraph
to prove bravery or
foolishness, using

quotes from < story

Writing extended def-
initions of types
studied

Interpreting a char-
actert!s motivation

Comparing and con~
trasting frontiers-
men of today and
yesterday

Explaining the impor=
tance of setting

Explaining how an
author selects
details

Writing a poem which
depicts life of
modern cowboy

Explaining why one
would or would not
like to be one of the
types studied

Writing a character
sketch

Writing a descrip-
tion of action

1.

Explaining tho efiect
of tense change,

Identifying jargon

Recognizing examples
of understatement

Explaining symbtols

Noting the effect of
descriptive terms

Usging sign language
to narrate a story

1.

2.

L.

Obaerving stereo=
types on TV

Listening to
records of cowboy
songs

Distinguishing
the stereotyped
cowboy from the
real cowboy in a
film

Studying contemp-
orary stereo-
typing in news-
papers

Identifying prop=-
aganda techniques
used in TV
commercials .

:;i:;i
19




Grade 7 - Unit Summary: DESIGHS IN ART AND POETRY (a)

1, Art is a way of
knowing about life,
Art is more selective
than life and im-
poses a design that is
not the same as that
of 1life itself.
Art may deal with any
human experience, idea
or emotion.
The appeal of art is
primarily to feelings.
Poetry, one of the
arts, establishes its
patterns by repeated
sounds, words, images;
and ideas.
A poem is a "whole"
work of art.
Skills Abilitys
1., To observe the kinds
of patterns and
designs that exist
in all art
To note repeated
words, sounds, and
rhythm that form the
patterns of a poem.
To observe the rela-
tionship between the
patterns and the mood
of the poems
To differentiate
between denotative
and connotative
meanings
5. To improve skills of
oral reading
6. To write oririnal
verse that uses a sim-
ple rhyme and rhythm
pattern
To summarize the 1it-
eral or narrative
meaning of a poem
To identify the
subject of a poem

2 o

3.

Ce

6.

Ta

Short poems of all types:
narrative and lyric,
humorous and serious

Denotations and connota-
tions

The use of language to
cause others to think,
feel, and perceive in a
certain way

Punctuation as an aid to
understanding and read-

ing

Major Objectives i Content Key Activities
Qoﬁceéts - Lijeratu;e 1. Paraphrééing a

2o

3.
L.

5.

Te

number of poems
noting the general
pattern of each
Selecting music
which transmits
mood similar to
poem
Sharing of favorite
poems
Examining art in
various forms to
discover: general
characteristics,
subject matter,
patterns of repe-
tition and contrast
Identifying the
ways poetry quali-
fies as art
Contrasting prose
and poetry to dis-
cover the shapes
of poetry
Examining words in
poems (and trying
substitutions) to
discover the''right~
ness" of the word
the poet used - its
meanings, its im-
agery, its fit in
the rhythmic
pattern ,
Examining (and
devising) patterns
in sounds to dis-
cover the pleasure
in sounds, the
unity in the rhyme
pattern, and the
emphasis which
sound patterns im-
pose on certain
wWords,




Grade 7 = Unit Summary: DESIGNS IN 4RT AND POETRY (b)

Composition Activities

Language Activities

Fiiti-sensory

__ ictivities

5

Paraphrasing certain
poems

Composing for
specific rhytim
patterns

Supplying rhyming
words previously
deleted from certain
poens

Compoeing short,
original verse

Completing quatrains,
couplets, and
limericks

1.

Examining the words
of a poem to appre-~
ciate the artistic
medium of poetry

Identifying the
denotations and
exploring the conno-
tations of words

Examining the internal
gtructure of poetry to
discover the use of
rhyme as a part of the
authorl!s art

Lo

2.

3.

be

Examining art
selections to
determine the
effect of color
on mood

Listening to
musical selections
to discover mood
and rhythm

Identifying
common elements
in paintings,
masic, and Poems

Beating out
rhythms in music
“and 1n poems

Finding exanples
of rhymes used in
advertisements

Making photo=-
graphs to illus-
trate the selec-
tivity of art

xv

<1




Grade 7 -

Unit Summary: KNIGHTS AiND CHAMPIONS (a)

Major Objectives ;

Content

Key Activities

Concepts

1. The medieval hero em-
bodies the values of
the Age of Chivalry:
piety, bravery, loy&l-
The adventures of the
medieval hero include
trials, adventure for
adventure's sake, and
acts of service.

The major forces of
the Age of Chivalry
were the feudal sys-
tem and the Christian
Church.

The hero of medieval
legend was motivated
by religious causes.

3.

L.

Skills

Ability:

1.

To identify the char~
acteristics common to
adventures of medi-
eval heroes

To recognize the
characteristics of
the medieval legends
To ldentify the
characteristics of
the Age of Chivalry

Literature

Legends of Medieval
heroes from Knights and
Champions. ' -

Stories include:

Arthur

Sir Gawain
Roland

Fl Cid

Ogier the Dane
Beowulf

Some of the differences
between Middle English
and Modern BEnglish

1.

2e

)-l-e

5.

Retelling legends
of the Middle
Ages

Comparing differ-
ent versions of
the same legend

Preparing group
projects on:

Medieval Warfare

Knights

Medieval Castles

Life in a Castle

Heraldry

Jousts and Tourna-
ments

Joan of Arc

Discussing the in-
fluence of the
church and feudal-
ism

Identifying con-
temporary allu-

sions or uses of
medieval legends




Grade 7 - Unit Summary: KWIGHTS AND CHAMPIONS (b)

NP e Tulti-sensory
CDMPDSltJDnVAGt;VltléS 7 Language AthVl#lESﬁiﬁ Activities

1, Writing a paragraph toll. wNoting changes in 1. Listening to musi=-
prove that "chivalry the English language cal selections
is not dead" since the Middle based on legends of
Ages Middle Ages

2., Retelling in the first!
person the story of | 2., Comparing musical
the cowardly standard ! version with
bearer from Ogier the | written or pictor=-
Dane i . dal versions

3. Explaining why or why | 3. ILocating places on
not the student would map of Eurasia
like to have lived in ,
the Middle fges i h. Visiting Walters

Art Gallery to see

Li, Recording in journal _ armor, etc,
first person impres- 7
sion of incidents in 5. Noting character-
legends } istics of archi-

i tecture in a

5. Composing mottoes and ; Gothic cathedral

writing explanations

6. Comparing the Cru-
sades with contempor-
ary developments in
the Holy Land

~ 23



Grade 8 = Unit

Jumary: NOT FOR THE

TTMID (a)

Major Objectives

Conteont

Key Activities

1.

2

3.

1.

3

Concepta

Skills Abilitys

Detectives use
intuition and logic.

Stories of suspense
use all story ele-
ments to arouse the
desired emotion,

Mystery stories use
setting, diction,
and stereotyping to
create suspense,

Authors of detective
and mystery stories
are capable of un-
usual originality.

To recognize clues to
solution of mystery
or detective story

To distinguish be-
tween the real, the
make believe, and
the fanciful

To distinguish be-
tween the trite and
the original in
stories of mystery,
science fiction, the
supernatural, ctce

Short Stories
Plays
Poems

Novels:

4 Wrinkle in Iime
Dangerous Journey

Diction and sentence
structure are effective
in creating mood and
suspenses ‘

1,

3e

hn

56

9.

1.0.

11

Discussing exten-
sive reading in
small groups

Investigating

clubs devoted to
science fiction,
certain detectives
ete, 3

Identifying clues
and "solving" de-
tective and mys-
tery stories

Identifying ster-
eotyped and
unique elements
in the selections
read

Seeking relation~
ship between set-
ting and suspense

Discussing the
use of the macahre
in suspense
stories

Identifying point
of view

Recognizing differy
ent manifesta-
tions of the
supernatural

Pointing out the
appeal of science
ficetion

Dramatizing se-~
lected stories

Giving platform
readings of plays

i%iil

24



Grade & - Unit Summary: HOT FOR THE TIMID (b)

e ) e . . Multi-sensory
- = =1 = i == % + 3 ae La ; y = == D - - -
Gomp951§1¢nrgct%;1u%§s 7Langyﬁge Act;v;t;;s hctivities

[

1, Writing mystery in 1. Identifying jargon l. Comparing T.V.
play form shows of the
genre

2. Analyzing the lan-

2. Writing story from guage-diction and
newspaper account sentence structure - {2, Discussing movie
adding description of stories of sus- i classics of the

, pense and about the ! genre

3, Writing "confession' supernatural ‘

3. Identifying
L. Writing descriptions |3. Rewriting literary sound effects
of pictures English as idiomatic contributing to
English horror and sense
5. Writing descriptions of reality
of situation with L. Noting the doscriptive
emphasis on mood and force of precise he Viewing film pre-
desired response nouns and verbs sentations of
: literary selec-
6. Writing a personal 5. Identifying the form tions of the
narrative from the class words in genre
third person point of descriptive writing
view

T. Writing a narrative
from a different point
of view

8. Writing an original
science fiction narra-
tive

9. Writing mysterious
messages

|
a5




Grade 8 -~ Unit Summary:; STOKIES OF GODS .ND GODDESSES (a)

Key Activities

Major Objectives 1 Content
Concepts Literature 1. Reading and dis-~
) ) cussing creation
1. Myths are stories Myths of creation, of stories
that offer imagina- natural phenomena, of |2. Finding modern ex-
tive explanations of basic human experience, amples of Prome-
natural phenomena and and of love and death thean characters
of basic human exper- 3, Reading myths to
iences. determine charac-
2. Myths help us under- teristics the
stand the values and Greeks admired or
aspirations of a abhored
culture. L. Collecting pictures
3. Myths have no partic- of Greek and Norse
ular setting in time. gods appearing in
L, Myths express univer-— mass media
sal themes which 5. Listing present
writers of all ages day unexplained
have used. - natural phenomena
5. There are many 6. Collecting refer-
different versions of ences to Greek or
- the same myth., Norse gods found
6, Classical myths have in the telephone
been preserved in book
art, music, decorative 7. Comparing wytholog-
design, language, and ical expianations
literature. of natural phenom-
ena with scientif-
Skills Ability: ic explanations
-_ : 8. Making a genealogy
1. To recognize charac~ Words derived from chart of Greek gods
teristics of myths mythology 9. Analyzing myths
2. To interpret the that explain
references to myth- Language differences natural phenomena
ology found in art, between the King James |10. Reading myths to
literature, language Version and the Stand- identify things
and music ard Revised Version of the Greeks consid-
3. To compare various the Bible; between Bib- ered sins and
versions of the same lical versions of the |  Virtues
myth, and to find Flood and the dialect |(ll. Comparing love
common elements and version in Greecn themes in mythalogy
resgnd oy ——— with similar themes|
variations Pastures in contemporary
Li. To discern the cul- literature
-tural values of a 12, Comparing myths ex-
society as reflected plaining life
in myths ~ after death
13, Finding modern ex-
amples of mytho=-
logical concepts
XX



Grade 8 = Unit Summary: STORIES OF GODS 4ND GODDESSES (b)

Composition activities

Language Activities

Multi-sensory

_hctivities

3.

L.

Writing an ordiginal
myth explaining some
natural phenomenon

Writing a creation
story for the Eskimos

Writing a story about
a modern Promethean
Mgift

Rewriting the story
of Pandora, creating
new variables to pro-
vide interest for
modern-day readers

Writing a myth in
which someone is suit-

ably punished for somel

Wwrong

Writing a dialogue of
two modern people in-
volved in the same
kind of experience as
that of characters in
certain myths

1,

3.

Examining the changes
in English by compar-
ing excerpts from the
King James and Re-
vised Standard ver-
sions of the Bible

Noting how use of
dialect in "Green
Pastures" changes
tone of the flood
story

Explaining words
derived from myth-
ology

2.

3.

L.

Making a pictorial
record of statucs
of Greek gods and
goddesses in
Baltimore and
Washington

Listening to re-
cordings of
stories of the
Creation; of the
Flood, and of the
origin of evil

Viewing filmstrips
to compare crea-
tion stories

Searching mass
media for refer-
ences to Greek
and Roman myth-
ology




Grade 8 = Unit Summary: THE PLAY!S THE THING (a)

Major Objectives Content Key Activities

H
-

Discussing to see
: how an author
literature that can be transforms an
read and studied for ' ordinary situa-
its literary values. tion into drama
. ) l. Plays from antholo=-
2. The interpretation of gies and drama book: |2, Watching TV shows
a play depends upon a to note similari-
reader's understanding "Spreading the Nows! ties and differ-
of the special tech- "out of Control" ences between
niques used by and re- "Feathertop! viewing and read-
quired of a play-wrightd 1The Valiant? ing '

, , The Leader of the
3. The reader of plays People™" 3. TIdentiffying the
must use his imagina- | "The Christmas Oboe" visual and audi-
tion in order to visu- "A Night At 4n Inn" tory effects need-
alize stage action, ed for TV produc-
|2+ The Musical comedy tion of a play

i Plays are categorized "Bye, Bye, Birdic"
according to types, ' lis Noting dialoguc

i o . 13 Television shows and action pre-

Se The musical CDmGdy is Séntj_ng a pajﬁnt Qf
a drama form in which view )

music along with dia-
logue and action is 5. Discerning how a
used to develop mood play~wright com-
and characters and to bines dialogue and
advance the plot. action to develop
character ’

fLiteraturc

{Skills 4bility:
1. To recognize types of Discovering how an
plays and their spe- Dialogue is important author uses stock
cial characteristics to the action of the characters in an
play. unusual situation

\0"»
L]

2, To discern how music
and lyrics”re%ate to Drama and TV have 7. VWoting the char-
plot in a musical their own specialized acteristics of
comedy Jargon. farce

3. To appreciate techni- Oral language must be | 8, Listening to a
cal and artistic ele- clear and precise for rmisical comedy
ments in TV, stage, correct interpreta-
radio and recorded tion.

plays '

L. To visualize the action
of a play as it is
being read




Grade € ~ Univ Sunmarys

TilE PLAY!S THE THIUG (b)

Composition Activities L“ngque ncthlthS ME%E%;?%?EZTY

Narrating an incident
from a different
point of view

Writing an extended
definition of "a
normal American boy".

Writing a description
of a character

Writing a parody of
a song

Writing an incident
from a play in narra-
tive form

Writing dialogue for
one episode in a play

Writing a personal
anecdote

Writing one-sentecnce
character sketches

Explaining the verbal
and physical humor in
comic strips and
cartoons

Fe

10. Explaining a quotation

from a play

» Writing a personal
anecdote Whlch revcalsh
sense impressions

12, Wriging a scenario

1.

2,

L.

5.

7a

9

Exsmining dialogue to|l.
discern connotation
intended by speaker

Explaining choice of
langnage used in a
play

Examining dialogue to
distinguish between
fact and opinion

3.

L.
Telling a story fron
a specific point of
view

Compiling and inter-

prcting jargon rc-

lating to the visual
" agpects of TV

Finding cxamples of
dialogue that reveal
character

Rewriting play dia-
lect in standard
English

Finding specific
vocabulary within a
play that establishes
a mood

Interpreting through
platform readings

CDlengS cf plays
and musical
comedies

Watching and ana-
lyzing TV shows

Improvising from
situations

Using visuals of
stage sets and
costumes

Cxxdil




Grade 8 - Unit Summary: THE STORY IN THE POEM (a)

Major Objectives

Content

Key Activities

Concepts

1, Narrative poetry has
same fictional ele=-
ments as prose.

tant element in
narrative poetry.
3. Folk ballads are

simple plot, one-di-

much compression,
simple metrical and
rhyming schemes and
7 refrain.

L. Literary ballads are

narrative poetry with

mensional characters;

Literature

Various poems and re-
cordings which illus=
trate narrative poetry
in three groups: folk
ballads, literary bal=-
lads, and other narra-
tive poetry other than
ballads. Emphasis on
relatlonship between
poetry and music.

1. Writing an originall
ballad from a news-
paper article

2. Re-writing a bal-
lad as a short
prose narrative, a
group pantomime,
or a dialogue

3. Reading various
poems to determine
the subject matter
of narrative
poetry

Lo Using up=-dated
versions of bal-
lads to show how
current folk music
capltalizes on

by a known author who
attempts to duplicate
form and structure of

ballads which have
been popular for

the folk balliad,

5. Metrical structure

of ballads is pat-

terned after music,

6., Rhyme reinforces
stress.

7. DNot all narrative
verse is in ballad
form.

{1Skills
Abilitys

1., To interpret the
literal level of
narrative poetry

2. To recognize charac-
teristics of
ballads

3. To identify patterns
of rhythm and rhyme

i To experiment in
writing narrative
verse

5. To translate narra-
tive verse into a
different genre.

Language

Intonation system of
English as related to
poetry with emphasis on
rhyme and rhythm
typically found in

i narrative verse,

simpler aspects of

! figurative language.

years
5. Improvising dra-
matically the sit-
uations in various
poems

6., Identifying
figures of speech
7. Identifying rhyme
and rhythm pattems
in narrative
poetry

8. Comparing various
interpretations of
the same poem

9. Examining humorous
- elements in narra-
tive poetry
Determining
author's purpose
in modern folk
songs

10.




Grade 8 ~ Unit Summary:

THE STORY IN THE POEM (b)

' Composition Activities

Language Activities

— MaIti-sensory '

Activities

Te

10,

1.

12,

Writing limericks

Re-writing a ballad
in prose

Presenting a ballad
as a pantomime or a
dialogue

Writing an original
ballad from a news-
paper article

Converting a prose
story and a tune into

a ballad

Writing characteriza-
tion: from a specific
point of view

Explaining how an
author uses contrast
to treat a serious
subject in a humorous
manner

Writing an original
ballad and setting it
to music

Writing a sequel to or
a parody of ballads

Writing the prologue
for a ballad using
typical stress and
rhyme scheme

Writing couplets and
quatrains

Writing original
obituaries and/or
classified advertise~
ments about charac-
ters in some of

i
i
:

ballads read

1.

2,

L.

5o

' necessity for forced

Reading to identify
levels of diction

Identifying regional
and local dialects in
modern folk ballads

Showing how intona-
tion and sound
patterns in poetry
are related to

music and not to the
intonation system
of English

Identifying easy and
hard rhyming words to
show that ease of
rhyme will dictate
form

Showing how authors
can overcome the

rhyme by using sound
repetitions of con-
sonants and vowels

4

4

i
Lo

!
!
!
!

2.

3.

Clapping to get
feeling of and
appreciation of
raythm

Listening to
records

Viewing a film-
strip

Singing
Improvising

dramatic situa-
tions
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Grade O - Uit Summarys

AT E TS (a)

.r A - o — = m—— — - s —s = ,j V r——— o
Major Objectives Content Ley activities

{Concepts

1. The scope of news
coverage must be
broad enough to
appeal to people of
varied tastes.

2. Al1ll news is based on
fact.

3. TV, radio and maga-
zines are sources of
news for many people.

L. HNews items are check-
ed for accuracy by
variety of methods.

5. The "distance" of the
writer from the event
determines the final
form of the necws
article.

Skills
Ability:

1. To recognize the
purpose of a news
article

2. To differentiate
between connotative
and denotative mean-

ing

3. To distinguish be-
tween factual and

Literature
Newspapers:

Baltimore Sun
Baltimore News American

1,

Afro-american

Magazines

Radio and Television

The reporter selects

" words according to
the purpose of his
article,

Words have connotative
meanings.

Synonyms can be
effectively substi-
tuted for overworked
words.

Adjectives and
adverbs are used to
clarify and to extend
the meaning.

3

L.

10,

Examining the
feature stories to
note variety, con=-
tent and value of
articles to indi-

Discussing place=-
ment of big stories

Comparing empha-
sis and thorough-
ness in various
media

Identifying
sources and noting
their reliability

Identifying point
of view

Following an
"active" or con-
tinuing event

Reading news events
to become acquaint-
ed with news gath-
ering, and prob-
lems of keeping
news current

Examinining the
editorial pages to
identify style,
content, and
purpose

fnalyzing the
style of sports
writing

BExamining devices
used in adver-
tising

F,



Grade 8 - Unit Qumarys: WHAT'S HEWS (b}

Composition Activities

Language Activities

~ Multi-sensory

Activities

1.

o,

3.

Writing an evaluation
of an interview !
i
Re-writing a news
story in narrative
style.

Interpreting political |
cartoons

Writing letters to !
"advice columnists" ;
Writing letters to
the editor

Writing original news

stories, editorials,
feature articles

1.

3.

,-I-Q

Te

Distinguishing deno-
tative and comnota-~
tive meanings of -
words

Distinguishing facts
from opiniors

Recognizing propa-
ganda

Identifying tech-~
niques used by news-
papers to influence
readers

Recognizing point of

view

Recognizing over=-
used expressions in
sports writing

Using verbs and
adverbs effectively

1.

3.

Listening to
records while
viewing a2 film~
strip

Comparing TV,
radio, newspaper
and magazine
reports of the
same item

Tuking notes for
a news story
while listening
to a tape and a
television
program




Grade 8 - Unit Summery: THE OUTSIDER (&)

Hajor Objectives

Content

Key Activities

|Concepts
1, The Outsider is re-
jected or is a non-
conformist by choice.

Al]l persons have been
outsiders at some timel

His circumstances are
the result of internal
drives or external
forces over whicli he
has little control.

Authors treat the re-
actions of the out-
sider and of the group

The theme has been ex-
pressed in all genre.

Skills

;Abilit;;r:
1. To make critical eval-

uations

To discover the purs
pose of the author

P o

To recognize deter-
miners of character

B e

To express feglings
of sympathy or guilt
in writing

H o

Literature

#ll genre ~ short stories,
novels, dramss, poetry

Hovels for Class or
Individual Reading:

Qutcast

Durango Street

Swiftwater

To Beat 4 Tigor

The Witch of Blackbird
Pond S

Language

Dialect
Levels of language

Form classes used
for effective
description

Meaning changes
because we live in &
world of process.

What is reported
depends on who is
reporting,

3.

- which relates to

Reading one or
more novels which
contain the out-
sider theme

Reading short
stories and plays
to note the re-
actions of the
outsider and of
the group

locating material
from mass media

the outsider
theme.

Identifying current
songs which deal
with the theme

Discussing the out-
sider theme in
panels and small
groups

Dramatizing se-
lected episodes to
appreciate the
feelings involved

xxviii



Grade § - Unit Swumsry: THE OUTSIDER (b)

Composition Activities

Wiaﬁgﬁage Activities

MoItI-sensory
Letivities

. —

1.

Describing the feel-
ings of the charac-
ters in the story

Narrating an experi-
ilence with rejection

Defining "prejudicel
Rewriting material
from a different
point of view
Writing an expository

paragraph requiring
reasons

Comparing reactions
of two characters

Writing a paragraph
of persuasion '

Explaining the need
for scapegoats

L

',Ea

3.

e

5o

Discovering the
connotative and deno-
tative meanings of
terms

Using verbs and nouns
as descriptive agents

Observing the author!s
use ol imagery

Changing selected
fiction from prose-
to dialogue

Examining the authort!s
use of syntax to
create mood

Identifying levels of
language

1s

2o

3.

Listening to re-
corded moetry to
discover the musi-
cal quality

Dramatizing
current social
problems and story
plots ‘

Listening. to re-
cordings to appre-
ciate the depth of
feeling and the
dramatic effects

xxix
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Grade 9 -~ Unit Swminrys ThHix SENSES OF POETRY (a)

Major Objectives

Content

Key Activities

3.

L.

5

1.
2.

Poetry deals with
any experience.
Narrative poetry
emphasizes human
events; lyric poetry
emphasizes feelings,
emotions and percp~
tions.

Poetry is more reg-
ularly patterned and
compressed than
prose.

An image is an impres-
sion or a mental
picture.

Poets use images to
produce certain feel-
ings in the reader.
Images are created by:
direct statement,
description,; connota-
tion and comparison.
Japanese Haiku are
imagistic and com-
pressed.

Poetry's effect de-
pends upon the power
of suggestion.

Ability:

To recognize methods
of producing imoges
To differentiate be-
tween narrative and
lyric poetry

To recognize poetic
patterns

To produce images
based on actual exper=
ience and observation
To read poetry orally
To paraphrase levels
o{ meaning in a poem

Literature

Various types of lyric
poetry, with emphasis
on the Haiku as an
example of compression
of imagery in poetry

Figurative language
which produces imagery;
emphasis on '"The Yord
and the Meaning®

2

Listening to re-
cordings to iden-
tify images amd
author'!s message

Identifying
difference be=
tween prose and
poetry

Reading poems to
identify patterns
of repetition,
imagery, and
point of view

Differentiating
bctween narrative
and lyric poetry

Examining poems
popular songs
to see how poets
compress words to
create images

and

appreciate images

Analyzing poems
on different
levels of meaning
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Grade ¢ - Unit Swmmary: TIE SENSES OF POETRY (b)

Composition Activities

Language Activities

— Multi-sensory
Activ;tlesrw

1.

2e

Writing haiku, free
verse, couplets and
quatrains from im-
pressions and images
suggested by students

Writing a poem as a
news article

Rewriting descriptive
.paragraphs as haiku
or short poems

Writing haiku using
.scene from a bedroom
window as a basis

Writing original
similes and metaphors

Rewriting poems as
short prose stories

1.

3.

Differentiating
between denotation
and connotation of
selected words

Analyzing punctua-
tion marks as sub-
stitutes for the
intonation system of
oral English

Analyzing form class
words used to create
images

1ls Viewing slides

2. Examining pictures

Listening to
records

3.

L. Analyzing sensory

images




Grade @

- Tait Summary: & TOUCH OF HUMOR (a)

00rd

as

Magcr Dbgectlves Content Key Activities
Concepts Literature 1. Compiling and ex-
- . hibiting items
l. Material for humor is{ All literary genre and considered humor-

~everywhere; it is the | mass media that use ous by students
treatment that makes humor

it seem funny, 2. Preparing and de-

Major Works: livering humorous
2, Humor develops out of monologues
character, situation, Life With Father

and language. (both essays and play) |3. Identifying

sources of humor
3« The humorist uses ex- in TV and movie

aggeration and incon- comedies i

gruity vuo create

humor. Lo 4Analyzing comedy

records
. The humorous device

is altered according 5. Examining language

to the genre. as a source of

humor
5. Different media nec-

essitate different 6. Studying the uses

emphases. of exaggeration.
Skills Ability: 7« Showing how humor

- : is topical and
l, To identify humor Clever use =f language can become out-
arising from charac- is an important sourcec dated

ter, situation , and of humor,

language 8. TImprovising drama-

tic situations to
2. To identify humorous show how bumbling
devices of exaggera- characters, manip-
tion, incongruity and ulated language,
play on words in lit- and exaggerated
erature and mass situations help to
media create humor
3., To interpret humorous 9. Comparing the
selections orally essays and play,
Life With Father,
to see how the
authors derive
humor from lan-
guage, situatdion,
and character in
differing genres
Qo ) o ) . . -



Grade 9 - Unit Summary: A TOUCH OF HUMOR (b)

Composition Activitics

Language Jictivities

~ Multi-sensory

Activities

1.

2.

3.

Writing a sketch of a
major character

Writing parodies of
historical events or
of serious poems

Writing an amusing
narrative account of
a true incident

Re-writing a'stripped"

narrative in exagger-
ated style

Developing a typical
family situation into
a humorous episode

Writing a humorous
characterization of a
friendz

Writing a humorous
incident for TV or a
comic strip

1.

L.

5.

Analyzing excerpts
from literature to
see how sentence
structure and diction
can create humor

Finding examples of
anecdotes which use
language, situation,
or character to
create humor

Listing words or

expressions which
bring an automatic
humorous reaction

Coining words with
humorous connotations

Finding examples of
play on words,; in-

congruity, and exag-
geration in languagc

3.

L.

Listening to
humorous record-
ings

Viewing TV and
movie shows
Reading comic
strips

Making tape
recordings

xxxiii
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Grade 9 - Unit Summary: CLASSICAL HEROES (a)

= . ~ IS

,,,,"',' - e —— o s = — s 1
Major Objectives

Content

Key Activities

Concepts

1., The gpic is a long

Literature

narrative poem telling
of the deeds of a hero
drawing upon national
tradition,

Classical heroes have
noble or djvine birth,
supernatural powers,
assistance from the
gods, physical and
moral courage, and
achievement of honor
through action.
Adventures of the
classical hero con-
tain archetypal ele-
ments: motifs, plots,
and themes.

The hero reflects and
preserves the values
of a culture.

The madieval and clas-
sical hero reflect the
cultural values of
their society.

Heroes fulfill the
need to embody ideals
in human form.

Greek stories of
heroes are among the
earliest stories in
Western literature.

The Qdysgey

Stories of the follow-
ing heroes:

Theseus
Perseus
Heracles
Jason
Odysseus

1. Reading stories of
the Greek heroes
to learn character-
istics of classi-
cal heroes

Reading The Odyssey
as an epic portray-
al of the classical
hero

Collecting stories
from mass media of
people who might
be considered
heroes of the
modern worids sug-
gesting how these
might grow into

myths

Reporting on arche-
ological findings
in Agean Sea

areas

Searching for ref-
erences to Greek
heroes in art,
music, business or
science

Comparing various
types of heroes to
show their common

40:

Skills Ability: characteristics
1. To identify the
common elel:ﬂant,s in Origi:ls of words and
character and adven-~ sayings in Greek
tures of the classi- mythology
cal heroes - )
2, To interpret the ref- Characteristics of the
erences to classical epic style
heroes in literature,
art and science
3. To recognize the char-
acteristics of an epic
xxxiv




Grade 9 - Unit Summary:; CLASSIC.L HEHOES (b)

Composition Activities

Language activities

Multi-sensory
_Activities

1.

L.

Writing a description
of a medern machine,
depicting it as a mon-
ster that a hero
might encounter

Rewriting the story
of "Jack and the Bean-
stalk" portraying

Jack as a classical
hero; writing the
story in the epic
style

Writing about an
incident from school
life, comparing it to
one of the adventures
of the heroes

Writing an imaginary,
"eye-witness" account
of an arrival at King
MinostPalace

Writing an account
for the Scientific
American, comparing
the inventive genius
of Daedalus with that
of Thomas Jefferson

Writing a parody of
an epic with a cowboy
as the hero,

Writing extended
metaphors -

1.

Finding modern words | 1l.
derived from Greek

roots

Finding examples of
hyphenated words in
Time magazine; notic- 2,
ing the influence of
the epic style of
writing

3.
Giving descriptive
epithets to present-
day figures to note
the effect it pro-
duces in a news
article or story

L.

Examining character-
istics of the epic
style in a variety
of sclections

Using filmstrips
for background
material on the
milieu of the
classical hero

Listening to
dramatic versions
of the epics

Viewing films of
historie places
described in epics

Viewing filmstrips
depicting scien-
tific investiga-
tions of the
Anclent World

Visiting Walters
Art Gallery




Grade 9 -

Unit Summarys SPOTLIGHT ON PEQPLE (a)

Major Objectives

Content

Key Activities

1.

1.

Concepts

[Skills

mation

People are fascin-
ating.

One can never know
all about anyone.
What one learns
about a person
depends on purpose,
media, and distance.
Public interest is
transient.

Qualities exalted in
spotlighted persons
represent valucs of
society.

Acclamation repre-
sents hero-making
process.

Qualitiec of heroes

in values held by
soclety.

People who achieve
permanance in spot-
light are those
whose qualities are
idealized and
emilated.

Ability:

To distinguish
between responsible
and irresponsible
treatment of a
public figure

To listen thought-
fully, appreciatively;
critically

To look closely,
objectively, and
with perception

To recognize stereo-
typed elements in
news about public
figures

To synthesize infor-

People in the news in
any mass media
Biographical sketches
and essays in class
anthologies

Biographies

Language - Semantic
Concepts:

Perceptions differ.
The word is not the
thing.

One never knocws all
about another,

Words have affective

functions.

There are many ways of

describing pecople.

Valid opinions are
based on facts.

Diction, dialect, and

usage contribute to
one's image.

Various propaganda

techniques are used in

commercials.

la

3.
Lo

5o

10,

11,

iz,

Viewing and dis-
cussing TV shows
about real people.
Keeping a daily
record of people
in the news
"Following" a
person in the news
for 3 or L weeks
Discussing the
public image of a
person

Discussing quali-
ties admired in
spotlighted people
and the hero-
making process
Identifying admir-
able qualities in
subjects of essays
Discussing the
spotlighted per-
son's need for
privacy
Discussing charts
on Interesting
People on TV
Identifying the
forces which shape
a person's image
Noting stereotyped
elements in public
images

Discussing reac~
tions to and de-
mands of the
"Spotlight"
Comparing the
effectiveness of
TV and printed
commercials
Reading and dis-
cussing biograph-
ies

xxevl




Grade 9 - Unit Surmary: SPOTLIGHT ON PEOPLE (b)

.

Composition ictivitics

Langucage édctivities

“Rlti-scnsory
Aetivities

1.

3.

Keeping a personal
Jjournal about people
in the news

Preparing annotations
for an album of "New
Acquaintances!

Explaining reasons
for admiring a public
figure

Writing about the
"Qualities of the
Modern Hero!

Surmarizing an inter-
view with "in Unfor-
getable Person"

Write a description
of a stereotyped char-
acter

1,

Noting differences
in recorded percep=-
tions

Identifying "snarl®
and '"purr" words

Noting the role of
exaggeration in
caricatures

Explaining connota-
tions of certain
words

Noting subliminal
messages

Identifying propa-
ganda techniques
used in advertise-
ments

2.

3-

Te

Using radio and
TV as major
sources of infor-
mation

Preparing bulletin
board on people
class wishes to
spotlight

Listening to see
how onels voice
projects an image

In-~class viewing
of a variety of
people on TV

Observing inter-
view techniques

E“Prcvis:.ng be-
havior of stereo-
typed character

Creating a caric-
ature in any
media

Noting the impact
of the visual and
auditory dimen-
sions of TV
commercials

Mzking a cross-
media analysis of
a person in the
spotlight

grem—ry
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Grade 9 - Unit Summary: COMING OF u4GE (a)

Major Objectives

2

Content

Kegy Activities

Loncepts

1.

2,

1.

2,

3

"Coming of Age" is a
universal themec,

The maturation test
in primitive societies
is physicalj in
modern societies it
is mental and emo-~
tional.

Adolescents in a2l1ll
societies must pass
certain trials
before entering
adult society.

Ability:

To recognize varia-
tions on the theme

To recognize
relationships among
narrative

elements

To recognize rela-
tionships between
narrative elements
and the theme

To determine the
peint of view and its
effect on the devel-
opment of the theme

To recognize imagery

To identify symbols
and their functions

Literature

Short Stories
Poems
Essays

Novels:

The Yearling
01d Fali and the Boy
When the Legends Die
The Red Pony

Levels and varieties of
language

Elements of style
Connotative meanings

Effectiveness of precise
nouns and strong verbs

Semantic concepts:

You can't tell all about
a thing.

Words mean different
things to diffcrent
people.

What is reported de-
pends on who is report-
ing.

1.

8.

Reading novels in
and out of class

Notin% themes and |
varioctions in 1lit-i
eraturc and other
art forms i

Collecting poetry
with ideas which
might help youth

Identifying themes|
conflicts, point
of view of narra-
tor, relevance,
symbols

Discussing matura-
tion process
today

Comparing matura-
tion today with
that in primitive
societies

Noting the varied
approaches of
individual authors
to the theme

Improvising and
discussing parent-
child conflicts




Grade 9 -~ Unit Summary: COMIIG OF aGE (b)

Composition Activities

Language Activities

Talti-sensory
b%étiVltles

1.

3.

9e

10,

tation

Writing expository
theme on "Compensa-
tion"

Writing anecdote
telling how "I learn=-
ed about my own
limitations and
strengths"

Rewriting a story /
from a different !
point of view in cap-
sule form

Writing a feature
story about an
emergency

Explaining who is the
central character in
0ld Mali

Summarizing the plot
of The Yearling

Comparing characters

Narrating story of
Slewfoot

Writing a description
of the family life of
the Forresters

Writing'an interpre-

1.

' 2.

30

5.

Ainalyzing vivid
- images

Noting relationship
between vocabulary,
sentence structure

and style of writing

Noting the problems
caused by misunder-
standings about
language

- Using context clues
to meaning

Interpreting symbols

I
]

3.

-

Noting coming of
age theme in TV
and movies

Evaluating point
of view, relevancej
realism of presen-
tation

Noting themes and
variations in
masical selec-
tions, in paint-
ings

xoxix



ADAPTATIONS IN THE JUNIOR HIGH SCHOOL ENGLISH

PROGRAM FOR STUDENTS WITH VERBAL DIFFICULTIES

Introducti@g

Helping students who have difficulty with language has been a perennial
problem for teachers of English -- either because these students are verbally,
"slow" and are uninterested in verbal skills or pleasures, or because they are
victims of inappropriate curricula, inadequate materials, unsympathetic teachers,
or simply teachers who are unable to deal with slow-moving classes. Perhaps the
essential difficulty is that English is the most verbal of subjects, and these
students are "non-verbal' either in ability or inclination.

In the past, we have attempted to help slow-moving students in English in a
number of ways: (1) by promoting them on "eifort," (2) by using a dual grading
system, (3) by special grouping, (L) by providing lists of their general charac-
teristics, (5) by providing lists of appropriate activities, (6) by providing
rewritten materials, and (7) by writing units especially for these studehts.

Evidently these procedures have not been adequate. Department chairmen and
teachers continue to make more requests for help with slow pupils than for any
other segment of the pupil population. Principals report increased concern with
reading problems which are in many cases symptomatic of general communication
beeakdowns that affect the students' general performance in all school activi-
ties -- not merely in the English classroom.

Two years ago a committee of junior high school department chairmen was
formed to evaluate materials being produced for slow learners, to compile sug-
gestions for specific units and activities submitted by classroom teachers, and
to make recommendations for dealing with this problem upon the completion of the
new junior high school courses in English in the summer of 1968.

The English Office agreed that priority in junior high school English cur-
riculum development should be given to the development of adaptations in the new
program for students who were unable to participate in many of the activities.

The committees appointed to undertake the task during the summers of 1969 and 1970
included Morris Trent, chairman, Violet King, Rose Anna Kottler, Wesley Bone,
Walter Gover, Robert West, Kathryn Dunkle, Bruce Gair, Paul Hester, James Huesman,
Donald Marani and Laura Tidmarch.

This group explored many ways of providing useful printed material for
teachers, The chairman of the committee visited each of the junior highk schools
to get first-hand reactions from teachers, department chairmen, and other con-
cerned persormel. The general consensus was that the existing program had
enough interest -- in concepts serving as centers of interest for literature
activities and in certain types of oral and written language experiences -- to
warrant using it as the basis for adaptations in the program. Most people who

were consulted felt that it would not be advisable to write new, separate units
for these pupils.

Therefore, the adaptations developed by this 1969 and 1970 committee are
based on existing literature units, avd they are included in the courses with

xl
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el

the regular vnits: "The Storyteller" for grade seven; '"Not For the Timid" for
grade eight; and "Spotlight on People!" for grade nine.

Guiding Principles For Making Adaptations

A,

Programs for slow learners should provide the following conditions:

1.

9.

involvement of pupils in interesting activities, assignments, and
projects for which positive recognition may be granted regardless
of the reading problems involved.

maximum opportunity for purposeful talk in plays, skits, lmproviza-
tions, gmall informal groups, discussion groups, programs and
presentations of all kinds,

maximum exposure to the most concrete and the most relevant of
materials with emphasis on all appropriate audio-visual aids.

variations in activities that guarantee a change in student
activity at least every thirty minutes.

directions and activities that are highly structured with emphasis
on simplicity of concepts, clarity of presentation, and repetition
of desired content.

maximum exposure to a variety of appealing books and written
materials, together with the freedom to select or reject, prailse
or criticize; completa or leave unfinished without penalty.

maximum appcrtunity to see, hear, and participate in school and
chmunity activities.

a gchool routine whose activities, materials, and schedules are so
similar to those of all other students that even the negative
labeling sometimes associated with this type of special program
will be reduced to an unavoidable minimum.

a flexibi. ity of scheduling that allows movement from one section
to anothétr as soon as changes in attitude, effort, and/or achieve-
ment justify such a change.

Slow learners need a teacher who has these qualities:

1.

3a

L.

the ability to recognize and use all that slow learners have
learned from outside of school, from people, from mass media,
and from life;

an awareness that improvement in the slow learner® self-image
must be accomplished before improvement in learning can be
expected;

an appreciation of the importance of acceptance, encouragement,

recognition, and reward to the development of the learning

ability of slow learners;

the ability to function as an adult but still maintain respect
x1i
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and empathy for the slow learner's point of view and his
personal commitment to that point of view;

5. the patience to listen silently and helpfully as slow learners
struggle to form and express their ideas;

6. the ability to devise plans which emphasize a type of doing,
experiencing, talking, and friendly interaction for which
slow learners can receive positive recognition;

7. an awareness of the pupil's need to learn by other means if
lie cannot learn by reading;

mutual respect in the classreon,

9. the ability to instill in each pupil a desire to learn and a
sense of responsibility for his own education;

10. the ability to apply all levels and types of evaluation in a
positive, optimistic estimate of individual growth,

The Nature of Unit Adaptations

A.

The committee agreed that less able students gain much needed security
by being part of a school program that is as nearly similar to the
"regular" program as possible. Furthermore, we believe that these
students deserve opportunities to participate in a literature-~centered
program that has proven highly interesting to most students in junior
high school. We know, too, that these boys and girls are able to make
significant contributians to thé prcgram in spiie of their variaus

ticnshlps, interesting act;v;ties, attractive su;roundings, and multi—
media reinforcements to the verbal materials that necessarily form
the base of a verbal subject like English.

Therefore, rather than change the basic concepts, or the unit topics,
or the general way that these ideas are written or talked about in
class, these adaptations were made in the following ways:

1. The word "experience' has been substituted for "activities!" as a
way of underscoring the need to have students 'live." feel, and
internalize the program rather than sit in a removed, detached,
seemingly rejected position and tolerate the program as it drifts
by. A classroom activity can be an "experience! -~ as the word
is used here -- only when students are at the center, noticeably
affected, involved, concerned, participating, and contributing.

2. Purposeful student talk is one major desired outcome for most of
these experiences, since talking about something offers significant
evidence of some degree of involvement. Arranging, stimulating '
and/or provoking this kind of experience for slow learners requires
an approach that has been written into these adaptations in the
following ways:

a. introductions and transitions are often accomplished by
x1ii
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encouraging 'student talk" about something interesting
and familiar to them,

b. simple exercises are included after most experiences to give
every student at least a few things to say. Teachers are urged
to use these and to develop others to provide a foundation, a
starting point, a non-threatening, easy but relevant step neces-
sary to get reluctant, uncertain slow learners past the fear of
being wrong or rejected. Once purposeful talking has begun,
the skillful teacher can take the class as far beyond these
simple exercises as the students' interest will allow. These
adaptations will be a dlsmal failure 1f the teacher uses these
or similar exercises as dead—end written busy work.

c. whenever possible, teachers are urged to encourage small group
talk -- planning, listening, searching, dramatization, answer-
ing, and anything else that places students at the center of
the communication process.

Though reading must be a basic way of acquiring "academic! _earning,
it presents such academic difficulties to most slow learners that
teachers of these classes must always be looking for other possibil-
ities. In these adaptations, slow learners gain access to signifi-
cant experiences by the following procedures:

a. 1listening to teachers read all or parts of difficult materials.

b. listening to teachers summarizing and paraphrasing slow moving
and difficult sections.

¢. listening to tapes, records, and radio.

d. viewing television, filmstrips, pictures, and films.
e. observing objects, plays, and student improvisations.
f. reading high-interest, controlled-vocabulary material,

The approach to writing must be somewhat different from the approach
used with more able students. Slow learners generally suffer their
most intense feelings of frustration and inadequacy when confronted
by the many possibilities of failure and rejection built into the
traditional, red-penciled, "say it my way or not at all" writing
assignment. The concern for "correctness" as a goal in writing must '
be made subordinate to a concern for the message itself. Interest
in valid ldeas must take precedence over helping students to achieve
a literary style. Their writing experience therefore is used as
another means of encouraging word usage, and another way of sharing
ideas and getting positive recognition. These adaptations include
the following kinds of writing:

a. originai endings to be read to the class
b. original stories to be read and discussed
c. 1imaginary stories and situations

x1iii
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OVERVIEW OF JUNIOR HIGH SCHOOL LANGUAGE PROGRAM

The language units in junior high school are brief, exploratory,
long-range activities that introduce students to concepts and
skills in three linguistic areas: (1) "general communicationj"
that is, the place of language in the total discourse-centered
communications context of sender of message ("I"), message ("it"),
and receiver ("you") in relation to the external world and the
language code; (2) dialect and usage; and (3) language structure --
including phonological, morphological, and syntactical concepts.
These three types of short units appear at all three grade levels
of the junior high school program, in ascending orders of logical
relationship or difficulty. Although there is no special time
slot for placement of units during the year, there is a recom-
mended sequence of learnings, with the general communications
units placed first. Ideally, all units should be explored during
the first semester, to allow a longer period of application and
reinforcement during the total year.

The units are written so that they may be taught with a minimum
number of pupil texts and teacher references, The grammar
emphases within the structure units, moreover, are based on
areas of grammar for above-average, average, or slow sections.
Grammar materials are basically resources for teachers rather
than pupil texts., Pupil texts for all but advanced sections
will be selected for their usefulness in general languags,
dialect, and usage units rather than for the teaching of grammar.
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GRADE SEVEN

Genersl Commnications Unit: LANGUAGE IN COMMUNICATION

Concepts

1.
2.

3,

Communication is the transfer of meaning from one person to ancther.
A1l communication involves a sender of messages; a receiver of
messages, and the message itself. :

The message may be communicated in various ways; and although each
way of communicating has certain advantages in some situations,
language is the most effective and commonly used way of camuni-
cating.

Language has two forms -- spoken and written.

2. Spoken language is primary.

b, Written language is an inexact representatlon of speech.

Dialect and Usage Unit: YOU AND YOUR DIALECTS

3,

Concepts

A dialect is the variation in the form of a siigle language
characterized by differences in punctuation, vocabulary, and
grammatical patterns.

Everyone varies his dialect according to his age, education,
purpose, the person to whum he is speaking or writing, and the
nature of the occasion,

Members of a particular vocation, avocation, or social group have
their own ways of speaking, ways that are called "jargon'.

Structure Unit: THE SIGNALLING SYSTEMS OF THE ENGLISH LANGUAGE

Loncepts

1.

2e

5e

The basic grammatical signals in English are provided by its sound
system; the pusitions of words in groups, the classifications of
words by their forms, and associated structure (or function) words.
The sound system of English is composed of approximately thirty-five
segparate sounds -- vowels and consonants -- and an intonational
system‘where different degrees of stress, levels of pitch, and vary-
ing durations of pauses operate together to transmit meaning to
listeners,

The four major form classes are nouns, verbs, adjectives, and
adverbs. They may be classified by using a number of different
clues to identification.

Form classes have lexical meaning; that is, thsy refer to things in
the real world. Structure (or function) words show relationships
among other words; they refer to things in the language system
itself.

Sentences are recognized in speech by typical intonation patterns.
Sentences are groups of words that usually contain a noun-verb re-
lationship that acts as a subject-predicate combination. The posi-
tion ©f nouns and verbs in the sentence determines the sentence
"pattern", The basic form of a sentence is a statement., Other kinds
of sentences are formed by changing the basic statement patterns, or
modifying them in some way.

xv
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GRADE EIGHT

General Communications Unit: ™ORDS AND THINGS

Concepts

1.

2.
3.

L.,

Words are not things and have no meaning in themselves, Meaning
results from associating sounds with things, ideas; and expericnces,
Words are not the only means of communicating ideas and feelings.
The denotation of a word is its most literal, most generally agreed
upon meaning. The connotation of a word is the special meaning
individuals attribute to a word because of pleasant or unpleasant
associations with it.

Words classify things, feelings, and experiences according to
various levels of abstraction.

Dialect and Usage Unit: REGIONAL AND OCCUPATIONAL DIALECTS

Concepts

1.

A regional dialect represents variations in pronunciation,
vocabulary, and grammar which occur in different regions of the
country.

There is no "standard" American English dialect. "Standard"
spoken English is that reglcnal dialect that is used by the
majority of educated people in any given region.

Authors make use of regional dialects to lend authenticity to
their stories and characterizations.

The mass media provide excellent opportunities to '"observe" a
number of different regional dialects.

Structure Unit: ‘WRITING CODES AND SYMBOLS

Concepts

1. A code is a systematic attempt to represent meaning by using
graphic (written) symbols. Only those users who understand the
symbols of the code are able to unlock its message.

2. Alphabets are systems of graphic symbols to represent words,
events, or ideas. _

3. The English writing system uses an alphabet with twenty-six letters
to represent over thirty-five speech sounds. Some letters repre-
sent several different sounds; sometimes, however, the same sound
is represented by different letters.

L. Some punctuation is an attempt to represent the PltchéS; stresses,

and pauses of speech in writing.
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GRADE NINE

Unit Cnes  LANGUAGE CHOLCES IN EVERYDAY LIFE

Goncegts

1,

2.

3.

e

The purpcses of the speaker or writer, the person being addressed,
and the situation in which cormmunication takes place are the main
factors influencing language choices.

The way in which the message is received is influenced not only by
the clarity of word choice but alsc by the tone in which the message
is delivered.

Adopting a particular point of view from which to speak or write is
most important in conveying a message clearly and with appropriate
"Slant 11

The advertiser and news reporter must make linguistic choices
related to their purposes~-the advertiser; of persuasionj the
reporter, of accurate dissemination of news.

Choices between 'standard! and '"nmon-standard" usages are related
to situations and purposes rather than to an absoluite standard

of 'grammatical® correctness.

Uit Two:  LANGUAGE CHOICES IN READING AIND WRITING LITERATURE

24

3.

Concepts
1.

The problems of language choice faced by writers of poems and
essays are similar to those faced in everyday communication
situations.

Interpreting tone in literature involves the use of certain
language clues that reveal the writer's attitude toward his
subject and his readers.

The structure of the sentences in literature help readers
analyze the writer's style.

Sentences in poetry obey the same grammatical '"rules'" as those
in prose; the poet's choices in sentence structures are, however,
limited by his need to make sense within the rhythmic and rhyme
pattern of his poetic pattern.

Unit Three: TWRITING MORE VERSATILE SENTENCES

Loncepts

24

3

Changes in the structure of sentences often affect the meaning,
the tone, the completeness and the clarity of the message.
Movable word groups afford opportunity for sentence variety and

emphasis,
Basic sentence patterns (kernel sentences) may be manlpulatéd——

to convey more complex or more concise ideas--by combining,
modifying, or .expanding.

xivii
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Characteristics of Good Instruction in English

1.

L.

The gonl of all cducation is to develop thinking ability so that pupils
become compebont in hondling ideas. Instruction in English should
emphasize communication, both understanding the meaning as the speaker
or author intended and developing one'!s own thinking so that it may be
communicated clearly to others.

Pupils need instruction in ideas first. These ideas should be important
to youth and worthy of class consideration, The ideas may come from
in-school learning experiences, from personal experience, from the real
concerns of youth, from cultural affairs; and from significant issues

in contemporary life. Only when pupils have a working knowledge of a
significant body of ideas should they be concerned with the form in
which the ideas should be expressed.

The various media of mass communicat »n as well as the cultural activities
of the metropolitan community should be used to motivate, to make concrete
and meaningful, and to enrich all facets of the English program.

The sequence for learning language skills is: listen, talk, read, then
write., Oral activity, often in 'small groups, and improvised dramatic
activity are excellent initiatory steps for learning, whether to read
or to write. At all stages of the learning process; encourage pupil
talk, Remember that no one understands what he is reading unless the
material read relates in some way to his experience, and that no one can
write better than he can talk.

The habit of reading for pleasure and information must be developed by
the junior high school years or it will probably never be developed.

The teachert!s responsibility is to know the reading levels and interests
of each pupil and to use them in recommending literary selections.

Interest 4in reading can. be promoted if the teacher and pupils together
build a classroom library of reading materials. The items selected
should be on various subjects and should serve the range of reading
levels found in the class.

In developing reading skill and interest, the teacher should become
acquainted with the increasing abundance of materials on the market
and should use the expert help available in the corrective reading

teacher and the school librarian.

Literature which presents an honest picture should be used to develop
understanding of the mysteries of life. If pupils read first for
literal meanings, sccondly for implied meanlngss and lastly to sense
the quality of the writing, they will grow in their ability to think
intelligently and to appreciate that which is good both in life and
in literaturc.

Pupils should be encouraged buﬂ not required to memorize some poetry,.
Memorization is easy after pleasant class experiences Wlth poetry which
include some choral reading.

A cumulative record of each pupil's recreational reading should be main-
tained and used for reading guidance. These records should be passed
from grade to grade.
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11,

12,

1LLE

15C

16.

17.

18.

19.

20,

22,

23,

2k,

Instruction should help pupils see the richnoss and potentialities of
the English language instead of making than feel uncomfortable and guilty
in their use of it.

Pupils should be mobtivated to better levels of language use through
observation of levels and varieties of language followed by the develop-
ment of generalizations about which language is most effective,

Language is oral, therefore, instruction in good usage must be primarily
the formation of habits on an oral level,

Pupils need to understand that to perform effectively as human beings
each needs a 'wardrobe" of languages.

Instruction should make pupils aware that language changes constantly
and that the dictionary can only record the changes.

Pupils need to learn to cxpress themselves orally first. Extensive
practice in developing their thinking and expression orally, whether in
informal class discussions or in more formal presentations, is prerequi-
site to all writing whether expository, descriptive, or narrative.

The content used for instruction should demand ever higher levels of
achievement in thinking, in organizing, and in expressing and should be
diversified sufficiently to develop various kinds of communication skills.

Most composition work should be done in class under the teacher's super-
vision, This includes all aspects of composition: the actual writing,
the proofreading, the evaluation of thec writing, and the revision.

Remember that research has proven, repeatedly, that instruction in formal
grammar does nothing to improve either oral or written communication,
Able pupils enjoy learning grammar as a system but profit from this
knowledge only when the teacher methodically teaches them how to use
each grammatical concept to clarify the meaning of their own speaking
and writing.

The accepted conventions of manuscript form, of the mechanics of writing,
and of usage should be required in all written work.

Cumulative folders of each pupil's written work should be kept and used
for self-evaluation and pupil-teacher conferences periodically through-
out the year. '
Spelling inurruction should be a routine matter. The enphasis should be
placed on learning gencralizations which the pupils can apply to common
spelling demons and to words they use in their own writing.

Instruction for slow learners should be based on their present and

“anticipated needs in work and social life.

Effective English instruetion should increase the pupils! ability to

learn in other subject areas. Moreover, the English teacher should share
with other teachers the responsibility for helping pupils prepare talks,
reports, and short compositions required in other subjects and necessitated
by participation in the general activities of the school.

*1ix
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25,

26,

Teachers must not only analyze standard test results to determine areas
needing emphasis, but they should also devise evaluation techniques for
important facets of the English program which, being diffiecult to test,

LT . B e 4 = -k
are now Covs ;r“zrr:; orlrreanely of presant,

The ultimate test of English instruction is what happens to the pupil:
his improved self-concept because he handles his language more effectively:
his motivation for continued improvcment in communication skills; his

habit of reading for information and pleasurcy and his need to evaluate
the beauty, the honesty, and the accuracy of what he hears and reads.
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GRADE EIGHT
WORDS AND THINGS
TNTRODUCTORY HOTES T0 TIE TEACHER

The eighth grade general - communications unit focuses on the different mean-
ings associated with woirds -- comnotative and denotative -~ and the levels of
abstraction relating verbal meaning to the "meaning” that results from the
interaction between the user of language and the outside world. Like all the
other language units in ju:ior high school grades, this one is to be intro-
duced briefly and reinforced throughout the year as opportunities arise.

CONTROLLING GENERALIZATIONS

A, Words are not things and have no "meaning' in themselves. Meaning results

from the ass@ciatign of sounds with things, ideas, and experiences.
B. beds are not the only means of communicating ideas and feelings.

C, The denotation of a word is its most literal, most generally agreed upon
meaning. The connotation of a word is the special meaning individuals
attribute to a word because of pleasant or unpleasant associations with

Words classify things, feelings, and experience according to various
levels of abstraction.

iLUi

SUGGESTED PROCEDURES

Genefaiiéatign As ’Wﬁrdsiéfe not thinéérand have noiﬁmeéning" in themselvesa
Meaning results from the association of sounds with things;

ideas, and experiences.

1. Words are not the object or the feeling or the event. Words are only
the sound-symbols agreed upon by speakers to represent the referent
in the outside world. To help clarify this idea; complete the

following activity.

a, Agree upon nonsense words for ten items that can be touched.
These should be items within easy reach, such as chalk, eraser,
desk, chair, door. Make label cards for each itzm. Take five
‘minutes to memorize the new terms. Then make up five sentences,
‘each using one of the new words., Collect the five sentences
from each student and remove the labels.

b. dJoin one of two groups to which the sentences will be redistrib-
uted, As the first student in your group reads a sentence, the
first student in the other group will be expected to touch the
correet- item to earn a point. Failure to touch the correct item

or oral coaching will result in a point for the other groupe.

c. Discuss these questions:

- How ‘did you know.which item to touch?
 (the class had agreed on the new tem)

Ll
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- Why did some people have trouble?
(they forgot the new word or symbol)

- Why do we use cerbam names for certain objects?
\(people have agreed upon certain word.symbols)

2, To further help you understand that words are symbols that refer to
objects rather than the objects themselves, complete the following
activity.

Examine a collectica of miscellaneous objects that contains items
such as a pencil, a textbook. a key, a mirror, a pair of scissors,
and a driver!s license, and write a 1list of the things that you seeo
Discuss the following questions:

a. Does your list include every object? If not, complete it.

b. Which of the objects would bde needed to perform the following
actions?

unlock a door

find an answer

cut paper

prove your right to drive
Jook behind you

write a letter

ce If the objects are remcved, could any of the above actions be
performed by using the words on your list? Why or why not?

3. Because the word is not the thing, different objects have different
labels in different countries. To show that different countries use
different words for the same object, find the word for the following
owjects in the different languages indicated.

[English | French |Latin  |Spanish
dog L
mant
girl T R
mther P eh

L. Many peop'Le believe that anmals understand the "meaning" of certain-
words like "Sit," "Come," or "Lie down," Suppose you were to substi-
.tute nonsense words like UGlub, " "Flub, " and "Gloop" for these three
actual symbols for actions. Do you think the animal would still
react in the desired way? What does. this indicate about the associa-
tion we Lave w:n.th r-er'bain act:.ons and certain groups of sounds?

. 5. Read and complete the, exercises in Garlin and Chr:l.st, Discovering
Language, Chapter Six, "Language Is a Contract," pp. 57-69.

Generalization B: Words are not the only means of cormunicating ideas and
i‘eel:mgs. )

Use the exercises in Carlin and Christ. > Discover_igg Lﬂuage Book 2
Q (D. C. Heath, 1968), pp. 63-69 to desvelop this generalization,
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—morolization C: The demotation of a word is its most-literal, most gener- |

ally agreed upon meaning. The comnotation of a word is }
the special meaning individuals atiribute to a word teccuse;
of pleasant or unpleasant associations with it. l

1,

3.

L.

Read material and complete the exercises on denotation and connotation
in Christ, Discovering E:Eﬁ"l%@ Book 3, pe W1-L7. See also Conlin,
Our Language foday Grade 8, pp. 163. Arrive at a class definition of
idenotation" and "connotation.” :

To illustrate the fact that some names are considered more desirable
than others, decide which of the following terms you would prefer to
have used in reference to you.

boys and girls teenagers - kids gang
kiddies young people class ladies and gentlemen
pupils students

Which terms do you prefer? Why? .
Which terms would be least acceptable 1o you? Why?

As you quickly read the following list of words, place a + before
words that produce a pleasant reaction, a O before those that produce
a negative reaction, and a - before those to which you feel neutral,

mother-in-law atheist
politician capitalist
Cormmmunism gramuar

law Supreme Court
taxes mini-skirts
long hair democracy

a. Does the dictionary tell you that these words are. "good" words
or "bad" words?

b. How did you arrive at your deci.sion to give the word a plus,
minus, or zero?

c. Would a foreigner react similarly if he was learning the
language? Explain. ' , : ,

"gymonyms" are words with similar meanings, often interchangeable.

For example, in the sentence "I gave my dog a bone, " we could substi~-
tute "puppy" without altering the essential meaning too much. How-
ever, if we substituted "cur" or 'mongrell both synonymous with "dog'
we would alter the neutral connotation of the sentence. If we substi-
tuted "pety," we would add a pleasing connotation.

List as many denotative synonyms as you can for these wordss

thin, horse, group, child, large.
Discuss these questions: o

'a. Why dor""';re call these words synonyms? :

(They refer to the same thing or condition,)
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b. Do all the words in this list convey the same feeling?
Ce Which words are basically neutral in the feeling they convey?

de Which words convey a pleasing idea?
Why can these words be called Ypurr wordsY?

€. Which words convey a less pleasing or even unpleasant feeling?
Why can these words be called "snarl words"?

If the words in the same list do not convey the same feelings,
are they as synonymous as we th:.nk?

Find examples of "purr™ and "snarl" words in editorials, reviews,
advertising, letters to the editor, political speeches, or newspaper
columss Bring in these examples and mark the words that carry
connotative meanings.,

Why did the writers choose these words? What was the intent?
What result did they wish to achieve?

Compare writing on opposite sides of an issue -~ two speeches taking
opposing viewpoints, two editorials on opposite sides, articles
presenting both sides; letters to the editor that reveal opposing
opinions, interviews of pecple with differing views. Identify the
informative or denotative words. Then 1dent1fy the "snarl' words
and the "purr' words.

Discuss:
a. What idea does the writer wish to convey?
be How does his choice of words reveal his feelings?

c. Why does the writer deliberately make use of "purr" and "snarl"
words?

d. What function in writing do emotionally charged words have? What
types of writing would make the most conscious use of them?
(persuasion, description)

The following sentences have a neutral tone., Rewrite them to make

the meaning unpleasant but keep the meaning basically the same. Be
ready to explain the difi‘erence between each pair of sentences.,
Example: - Karen is. slender. : . 5 -

. Karen is -skinny.’ '
Why would a speaker use the unpleasant words?

a., Blanche has a rasual look.
(Blanche looks 'xessy.)

be Mr. Jones is thrifty.
(Mr, Jones is a tightwad,)

c. My aunt collects antiques.
(My aunt collects old junk,)
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de Mrs. Blake is fastidiqus.
(Mrs. Blake is picky.

e. Albert has a hearbty appetite.
(Albert stuffs himself.)

f. The rustic lodge attracted attention.
(The broken-down lodge attracted attention.)

g+ Mabel is a class leader.
(Mabel is bossy.)

h. Nona told the teacher what happened,
(Nona is a tattle-tale.)

i« Eva has a lively imagination.
(Eva tells lies.)

je We ate dinner at the restaurant.
(We ate dinner at the greasy-spoon,)

Words with pleasant connotatiorfs are more persuasive than words with
unpleasant onese.

7. The following sentences have unpleasant connotations. Reword them
so that they create a faworable impression. Why did the speakers
choose these words? What might be the speaker!s irtent? What result
did he wish to achieve?

Example: My neighbor is fat.
(My neighbor is pleasingly plump.)

a, Sadie's outfit is funny-looking.
(Sadie's outfit is unique.)

be Teddy is lazy.
(Teddy enjoys his leisure.)

ce Mrs., Grant is a gossip. : '
(Mrs. Grant tells an interesting story.)

de That. man is orazy. ‘ S
(That man is- mentally 111.) v

ee The gang loitered at the corner. :
(The group stood at the corner.)

f.  Jake is an apple polisher. =
(Jake is courbeous to his superiors.;)

g« His father is a flat-foot. "
(His father is a policeman,)

he Mr. Waters is a bureaucrat. '
(Mp ,. Waters holds a:govermment position.)

i. Dale is a strong-willed"pefson.
0 ~ (Dale is an independent. thinker.)

Lo§
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10.

je A horde of noisy teen-agers elbowed their way onw the bus.
(A group of animated young people got on the bus.)

Pretend that lawyers are preparing to cross-examine witnesses. The
following neutral words are involved in the case., Working with half
of the class, act as the defense and look for "purr” words for each
neutral word, while the other half of the class acts as the prosecu-
ting lawyer and liststhe "snarl! words that they might use.

Possible Choicess

Neutral Purr . Snarl
a. saving : thrifty miserly”
frugal stingy
b. house home shagk
cottage dump
mansion
Ce garbage collector sanitation gutter duster
engineer
de lawyer counselor shyster
attorney mouthpiece
e. doctor physician pill pusher
quack, saw bones
f. speaker conversational::.st gossip
orator. rabble~rouser
gs Wwise man sage : - know-it-all
h. wanderer vagabond vsgrant s hobo
. ¢
i. different " unique ' ' queer, outlandish,odd

Often the impression a poet or writer leaves with-you depends on the
deliberate cholce of words with:pleasant or unpleasant connotations.
In Carl Sandburg's poem, "Fog," how would the impression of the fog
have changed if Sandburg had said-that the fog came in on "furry" cat
feet instead of "little" cat feet? '~ Examine any of the poems you have
recently studied or read for examples of impressions -~ either
extremely pleasant or unusually: unpleasant. List the words that
carry the main sense .of that impression. - l’ry changing all the words
with pleasant connotations to words with unpleasant oxss. How does
the total impression alter with the change in w°rd ‘connotations?

Compare one of Edgar Allan Poe's se'btmgs s preferably in a story you
have read in connection with the unit "Not for the Timid", with the
setting of a story laid in a honey, pleasant place -~ Aunt Polly's
home in Tom Sawyer, for instance, cr the home that is described in
01ld Yeller. How do the words that describe the settings contribute
to the impressions of horror, craepiness, or comfort and security?




eneralization D: Words classify things, feelings, and experiences according

to variouvs levels of abstraction.

1.

3.

L

5.

Read the material and complete the exercises in Carlin and Christ,
Discovering Language Book 2, pp. 70-75. When you have completed this
assignment, participate in a class discussion of the meaning of Yconcrete"
and "abstract® vocabulary. Why does language wazs have to classify or
ugbstract! concrete events, and objects, and experiences into more general
kinds of terms? What is econcmical about this classifying principle of
language? What are the dangers of over-abstracting some things into very
general categories?

Arrange these words in a scale from most to least concrete:
animal, Rover, dog, living creature, Collie, pet

machine, automobile, transportation, wheeled object, object,
Mustang, 1968 Mustang convertible, Bill!s car

How many different clocks does the single word "clock"” represent? Think
of the kinds of clocks you have in your own home; then compare your list
of more concrete terms for these clocks with those of other members of
the class. For what reason would you use a more specific term than
tclock" when referring to these time-pieces? Why is the single word
clock" often more useful than these terms?

Re~write the following sentences, making the underlined word less abstract.

a., My brother is constantly discussing car engines.

be If I'm having school problems, my father is always glad to talk them
over with me.

Ce My sister brn.ghtens up my day by te]ling me the stupid things she
and her friends do.

de Usually the work is split among three kids in the family.

e. If my parents are going out and I want to go somewhere t00, I have
to stay home and babysit.

f. I always have to wear my sister!s discarded clothes.
g. My parents can't stand to have me play my records.
h. When I can't do my homeWork, my older brother comes in handy.

How many different terms did other members of class substitute for the
one giver? In which sentence do you get a clearer picture of what the
person is talking about? Which one do you think would add more accuracy
and life to a student's compos:l.tion?

Underline, on the last written composition you turned :Ln, the terms that

are most abstract. Rewrite the sentences in which these words appear so

that the meaning is more concrete. Does the change improve your composi-
tion in ahy way? Why or why not? - :
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6. Participate with other members of the class in improving the composition
selected by the teacher as an example of writing that is too vague and
abstract. In spaces omitted by the teacher or over underlined words that
are not concrete enough for clear meaning, substitute concrete terms.
Discuss with the class the function of concrete vocabulary in clear
writing,.

7. Using as a modcl a picture of a person!s face taken from the cover cof a
popular magazine, write down the single most concrete word you can think
of to describe

the color of his hair

the color of his complexion

the shape of his nose and mouth

the general shape of his face

five other concrete details about his appearance

Next, combine these words and ideas into a four-or-five sentence descrip-
tion of the person. Compare your own choice of wordls with those of your
classmates. Do you agree on the general colors, shapes, and details?
Which of you used the same words to supply these descriptions? Arrange
some of these on a concrete-abstract scale. Is it always possible to
decide which is more or less concrcte? When two words are equally
accurate and concrete, which is preferahle? Or is it a good thing to

be able to select among a mumber of concrete and accurate terms?

8. To appreciate the way writers use concrete terms to convey an exact and
"real® sense of an experience, read the following passage from Steinbeck!?s
The Red Pony.

nA flock of white pigeons flew out of the black cypress tree as Jody
passed, and circled the tree and landed again. A half-grown tor-
toise~-shell cat leaped from the bunkhouse porch, galloped on stiff
legs across the road, whirled and galloped back again, Jody picked
up a stone to help the game along, but he was too late, for the cat
was under the porch before the stone could be discharged. He threw
the stone into the cypress tree and started the white pigions on
another whirling flight."

Change the word "pigeons" to birds.
"cypress tree! to tree
"tortoise-shell cat" to cat
"hunkhouse porch" to porch

What is the effect? Whic"h'pé"sSaéé would yoﬁ be more apt to
remember? the one with specific words or the other? Which creates
a clearer picture? What other words can you find that are specific?

9. Suggest concrete words that ming'ht.be inserted in the blanks of the
following passage from The Yearling, Then compare with the original
version, pe. 2. R ’ ' o —

He stood his hoe against the « He walked down the
until he was out of sight of the __e He swung himself over
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the on his two hands. had followed his

in the wagon to .y but and saw the form clear the
and ran toward him, barked deeply but the of

The amail was high and Shrill.

Original version:

"de stocd his hoe against the gplit-rail fence. He walked down Cthe
cornfield until he was out of sight of the cabin. He swung himself
over the fence on his two hands, 01d Julia the hound had followed
his father in the wagon to Grahamsville, but Rip the bull-dog and
Perk the new feist saw the form clear the fence and ran toward him.
Rip barked deeply but the voicé of the small mongrel was high and
shrilil"

How does your version differ from the original? What different
picture is . created?

10, Re-write the following sentences from The Yearling which have been made
abstract, Try to make them more concrete. "

He was aware of the light inside the house.
(He was stabbed with candle-light inside the safe comfort of the
cabin,) (Original)

There were %&2 here taller than their heads.
(There were ferns here taller than their heads.)

A snake lifted his head, then swam down-stream. -
(A water moccasin lifted a curious head, then spun down-circam in
smooth brown spirals.)

The bird s in the tree. —
(The mocking~bird made a thin mctallic sound in 'bl}g /chinaberry., )

He forgot his errand and lay down under the shadow of a tree.
(He forgot his errand and lay down under the lacy shadow of a
dogwood trees)

11. All of us belong to a-number of different "classes." For example, we are
teen~agers, or middle~aged, white or black, Protestants or Catholics or
Jews, boys or girls, men or women, teacher.s,‘ifor students. List at least
twenty categories to which you yourself belgng, Compare your list with
those of a few other students. How many of/you belcng to similar cate-
gories or classes? If you were describing yourself or another student,
and were trying to explain how all students are alike, would you use more
or less concrecte terms? If you were trying to describe an individual as
a unique person, what kinds of terms would you avoid? What kinds of

terms would you use? Why? )
IV. RELATED DICTIONARY ACTIVITIES

1. What 1is the "dictionary" definition of 'mother," "country", '"United
States!?

What feelings to these particular words call to your mind, feelings that
go far beyond the dictionary definitions? What does this indicate about

St
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the "meaning® of groups of sounds to individuals and groups of indivi-
duals? Do you think Russians or Chinese or Germans would have similar
feelings about the general terms for "mother” and "couniry” in their own
language? Wwot about their reactions to the term "Urited States”,
however?

2. Curist, Discovering Language Book 3, contains a chapter on dictionary use
{Chapter Four) from which teachers may sclect appropriate exercises.

RH;ATEDEXERCISESMDAUTIVITESHTEACMREFEREMJESMSFTENTTEXTS

Carlm-Christ, Discover:mg Language, Book 2 (D, C. Heath, 1968)
Chapters 6, 7,

Chris*, Discovering Language‘, Book 3 (D. C. Heath, 1968) Chapter 3

Conlin, Qur Language Today 8 (American Book Co., 1966), p. 163

Postman, Uses of Language (Holt, 1965), Chapter 5
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GRADE EIGHT
NOT FOR THE TaMID
SCOFE OF THE UNIT

Introdnctoq Note tc the Teacher

Stories of mtery, suspense, science fiction, and the supernatural all
appeal -in ¥arions ways to man's ambivalent feelings toward the unknown --
to his primitive fear of it and to his curiesityy and -his intense desire
to discover meaningful patterns in it., By reading seiections of this
type, students may experience an emotional and intellectual quickening
and learn to find lasting pleasure in good escape literature. A concomi-
tant, it is hoped, will be greater discrimination in selection and in
enjoyment of all types of suspense literature and dramatic entertaiument.

The unit begins with "The Telltale Heart® by Poe. Thus the students are
introduced both .o the type of story and to a master of the style and
technique of the genre. As the unit develops, the students will read
other stories, poems, factual narrativea, and plays:.dealing with mystery,
detection, science fiction, and the supernatural. From television, movies,
and current periodicals, students can draw useful knowledge about con-

. temporary apprcaches to the genre. The reading of a novel of suspense or
science fiction will bring tbe unit to its conclusion,

The content of this unit has appeal for persons of all ages and for
students of all ability levels. Most of the materials suggested in develop-
mental activities can be used effectively with the majority of eighth grade
students, A few of the materiald, marked with an"S; will probably be
especially suitable to classes slow learners., An even smaller number,
marked with an asterisk (), should probably be reserved for use with
classes of nigu academic a'bility.

Unit Ob'lectives

A. Concepts and (Gsneralizations: To halp the students understand that:

1. In detective stories, the focus i3 on the detective, who uses
-intuition and logic tc solve the mystery. The appeal of detective
stories lies in tha reader'a effort to match wits with a great
. detective. -

2. 1In stories of auspense and' horror, the author( combines all story
elements -- setting, characters, and plot ~- to build a dominant
mood. The appeal of stories of horror and suapense is to the
emotions, .

- 3. The mystexry story has the same elements as all fiction. Its author,
however, employs special techniques to produce suspense. His
methods includes

a, Exotic, nw-sterious » and unusual settings.
b. Steraotypes |
c. Diction calculated to evoke emotional response

Fel
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L. Even though the plot and characters are often familiar and some-
times stereotypes, the authors of detective end mystery stories
frequently exhibit unusual originality in developing these stories.

B, Attitudes and y=lues: To encourage

1. The reading of good stcries of mgrstery, suspense, science fiction,
and the supsrnatural for pleasure and relaxation

2. Appreciation of the fear and fascination with which most people
view the unknown, the mysterious, and the supernatural.

3. Appreciation of the writer's skill in handling le2nguage +to achieve
a special effect

L. Appreciation of skillful and original handling of plot, character-
ization, and setting

C. ©Skills: To help siudents develop the-abilify

l. To recognize clues leading to the solution of a mysteny or
: detective story ,

2. To distinguish between the real, the make believe, and the fanciful
in stories of suspense, harror, science fiction, and the supernatural.

3. To discriminate between the trite (and undistinguished) story and
the original (distinctive) story of the genre, between the inept
or sensational distortion of life and the skillful deiction of
man in suspense and stress S

Recommended Time Allotment

6-8 weeks (50% literature, : - Livion, 208 languege)
ACTIVITIES

Logg}Range Reading and Proéects

Al Gooperatively list current televiSion shows of the following types:
detective .stories based on zctual cases, detective:stories which are
completely fictitious, mystery stories of great: suspende, science
fiction stories, and stories of the supernatural. Encourage the
students. to watch several of each type:befdre engaging: in a class
comparison of the shows~ Use these as points of compariSOn.

Are the conflicts shsrply defined?
Which characters are stereotyped? Which are. well-rounded?

Which stories appeal to your intellect? Which appeal to your
emotions?

Which shows used considerable originality in handling the plot?

Conclude the discussion by considering which series are likely to
lfRJﬂj remain popular longest; end why. .
U e




3. Have the students identify and view, if possible, movies which are
regarded as classics in science fiction, use of the supernatural, mystery,
and detection, (For example, detective films such as these continue to
hold late show audiences: Gaslight, Dial M for Murder, The Third Man,
The Thirty-Nine Steps.)

Have the class discuss why these movies are long term favorites. After
listing the reasons, use them as criteria for evaluating current movies
of the same types.

C. Students may wish to develop an original mystery in the form of a play.
Ideas for the plot may be found in newspaper reports or in stories
read, After the play has been developed, the students might tape it
with sppropriate sound effects for sharing with another class.

D. Have the students collect from the newspaper or the radio reports of
actual crimes or mysteries which have been:solved. Ask the students
to note carefully the people involved, the setting, the conflict which
caused the crime, etc. Then, aiter appropriate preparation, have the
students retell, orally or in writing, the story of the crime or
mystery, emphasizing descriptive details in a manner that suggests that
the student had actually witnessed the event.

E. Ask the librarian to introduce the class to a cholce collection of books
dealing with crime detection, mystery stories, science fiction, horror
stories, and stories of the supernatural. Enccurage the students to
make personal selections, to read for pleasure, and to trade their
favorites., After several weeks have elapsed, organize the class into
interest groups to discuss their reading.. One group might share their
experiences reading science fiction, another group might discuss their
reading of stories by Edgar Allen Poe or stories about Sherlock Holmes,
and so on, .Suggest .that each group: -share their reading experiences,
seek tou find common elements in what they read, select the '"best" book
to "sell" to their classmates, and consider ways in which books that
they read might have influenced television and movie offerings. When
each group reports to the class, limit their report to a discussion of
the one book the group liked best and: its possible-impact on movies
and television,

F. Encourage 1nterested students to. find out about~clubs formed by devotees
of fiction about suspense, mystery, science fiction and the supernatural.
For example, Sherlock Holmes clubs have been in existence: fon many years.
At present, science fiction clubs are popular. The students may learn
about these clubs from periodicals, from materials: suggested by the
librarian, and pessibly from members of the .clubs. (Perhaps:the best
source of information is the librarian who can suggest materials to
help the student in his 4investigation.) If sufficiently zealous,
students may learn: names of the clubs, membership, purposes, activities,
publications, and the jargon used by the members. Magazines, such as

- those published for science: fiction addicts; namely:Yandro, Chanticleer,
-Fantasy Advertiser,. and Gorgon may- be found on theinewstands and
exhibited in class.. Reports t0-the class: of student investigations will
help everyone appreciate more fully the special fascination of stories

. of the kind read - during thls unit DT . ST PRI
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Initiatory Activities

A. As both motivation and general overview for the unit, play the recording

of Edgar Allan Poe's "The Telltale Heart." (See Materials listing. The
story itself can be found in Introduction to Literature and Worlds of

People.)

Suggestions for class discussion:

4

1, Describe the narrator of the story. Do you think he is insane? Why?
2. How carefully is the murder planned’ Describe fully.

3. After the crime, what serves to idrive the narrator over the brink
of madness? {

L. How does Poe make you feel about the setting of the story? Elaborate
on the mood he has created, Tell what he has done to create this

mood (references to the eye, the heartbeat, the night-time setting,
etec.).

5. How do you feel toward the narrator? What conflict has driven him
to coomit the crime? What are your feelings about the narrator
before the crime? After the crime?

6. What aspects of the story appealed to you the most?

The poem "The Lady" by Elizabeth Coatsworth might be used at this point
to 111ustrate a terror most of us fear but rarely experience.

E. Play a recording of "War: of the Worlds" the rdadio show of the Thirties
* in which Orson Welles reported. an invasion fromIMars. (See Materials

listing.) Discuss: o

l. Vhy did.many people believe this was an actual and810n?

2. Why were they frightened?

3. How did the plot structure and the sourd effects contribute to the
’ Ifeelings of terror some people feel? '

Developmental Act1v1ties

A good detective recognizes clues and uses’ them in® solving the mystery
or crime; Sherlock Holmes, for" exanple,: is famous for his constant
and diligent attention to details;:any of: which might reveal: ~important

~ clues. 'Given.several clues, he'always arrived at an infallible con-
clusion. To enjoy detectlive stories, the reader must be egually
assiduous. As he reads heé is: intellectually involved in‘ seeking the
- solution 'to the- -crime., ‘He asks'himself:" What is'the crimé ‘here?

- What are. the clues?' In what Sequetice ‘should: hey{befusedlto solve the
crime? - To whom' do the clues point‘* Is he indeed“t' * eulp:

Introduce the students to good detective storiesdby having them read
"The Adventure of the Speckled Band" by Arthur Conan Doyle, in Worlds
of People, and numerous other sources.
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B.

Key Questicn: What were the signfificant clues that put Holmes onto
the solution?

&Jggestiané for class discussion:

1. How did Holmes use his powers of cbservation to tell about people?
what was he able to tell about Miss Roylott? Dr. Roylott?

2. What inberesting things did Miss Roylott tell him?

3. How were Holmes' opinions affected by the meeting with Dr. Roylott?
L. What clues turned up in his inspection of Roylott House?

5. How did the ending of the story bear out Holmes' deductions?

6. 1In solving the case, what things did Holmes lknow that you didn't?
what does this tell you about Holmes or about any great detective?

7. Uhat purpose does Watson serve in the atory?

8. There are really two stories in every detective-mystery. What are
the two stories here?

Reading one good detective story makes the studznt ameare of the
challenge of detective stories. Real pleasure; hosswer, comes from
repeated experience with similar stories. Consequemlly, it is import-
ant .that students read as many stories as time allewe, either now or

. later. Thé following stories are suggested as be:l% particularly

valuable for reinforcing concepts about detective stories and for

extending the pleasure of reading them. o e
"Adventure of the Six Napolecns" - A. Conan Dogle (Cases of
Sherlock Holmes) : N .

"Adveni)mre ‘of the Empty House" - A. Conan Doyle. (Cases of Sherlock
Holmes) _ - — I

WMarders in the Rue Morgue" - E. A. Poe. (The Gold Bug and Gther
Stories) : S R T

#"Miss Hinch" - Henry S. Harrison (Short _St;Ories L)
"The Splinter - Mary Roberts Rhinehart (Adventures for Readers II)

Help pupils experience the intellectual stimulation of ‘solving mysteries
by asking them to f£ind and to interpret clues leading to solutions of
crimes in a number of short case studies.: Suitable cases may be found
in Donald J. Sobol, Two-Minute:Mysteries, (Scholastic Book Services,
1967). Cases which are eminently suitable for this activity are "The
Case of the Lookout," "The:Caseof the:lazy:Murderer!,. ‘Didstribute
copies of these short mysteries: to:small:groups of students. Ask each
group to read and to discuss their solution to each mystery before

making a report. to the class..
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Some students may know minute - mysteries which can be used to try to
stump the class. This activity, brief and challenging, could be used
effectively at various times during the unit to introduce specific
lessaons.

After the students have had some experience in discovering the criminal
in a number of cases, ask them to make up the criminal’s "confession'.
Encourage the students to create imaginative details as has been dane
in this sample "canfession®.

Torpedo Burton's Confession

"T hate a double-crosser more than anything else! Dorothy was the
reason for my life of crime. ©She egged me on to steal so that she
could have fancy clothes, Jewelry - all nice things. She said shs

- loved me, When I got caught and sent to jJail she said she'd wait
for me, but I never heard from her or saw her the whole time I was
in the clink. When I got out last week I loocked her up. She told
me to get lost, that she was going to marry sime local big shot who
could let her live in luxury. She said he was even paying to have
her teeth fixed and that she was being taken care of daily by this
fsncy English dentist. Well, I fixed her wagon! I'm not sorry I
dia it! Itd do it aga:in!

Devotees of -detective-nwsteries often develop a special loyalty

to an individual detective because of his style, and techniqgue.
Introduce thia concept by asking the class to name all the famous
detectives they are already familiar with through their reading or
viewing of movies and television series. Their list might unclude
Sherlock Holmes, Auguste Dupln, Ellery Queen; Perry Mason, The Saint,
Hercule Poirot, and Miss Hinch, Discuss: the personality and traits
characteristic of detectives and the kind of background experience which
might be helpful to detectives.

Enchance these generalizations by applying them to the character of
Sherlock Holmes as shown in "The Red-Headed League" by A. Conan Doyle
(Introducticn to L:Lterature- and Cases of Sherlock Holmes).

Questions for class discussion'

1. How does Holmes know so much about Mr, Wilson?
What does this show about Holmes's background? H:I.s lmowledge of

- people?
2. Why does Holmes 'become suap:l.oious of V:Lnoent Spaulding? of Mr. Ross?

3. What do.you 1earn about Holmes :ln th:l.s story?
What do you learn a.'bout the other charaoters 1n the story?

. Which is more. ful]y developed the character of Iblnes ,the detect-
:LVe, or the characters of the other people :ln the story?

5. In the other‘ detecti\re stor.'l.es you bave read, :l.s the character of
the detective usually developed more fully than that of other persans
in the story?



Key Question: Why, in the typical detective story, is the characteri-
zation of the detective emphasized more than other characterizations in

the story?

By this time, some students should be ready to participate in a pamel
discussian an the characteristic behavior of famous detectives they have
encountered in their reading and on f£ilm, After characterizing each
detective, the panelists might discuss 1) fhe special qualities that
cause each detective to be Interesting to the reading and viewing public,
and 2) qualities that all of the detectives have in commen. Following
the panel discussion, have the students 1list books or shows featuring
each detective that they think their classmates might be interested in.

Setting often determines or shapes events. Incidents happen because
people are at a particular place at a given time. That place might be
the interior of an elevator, on a Scottish moor, inside a space capsule,
swinging from the branch of a tree, rounding third base, sitting beside
one's friend, digging a grave, or standing on Mars. To direct the
students atteition to an author'!s use of setting as an important element
in producing suspense, have them read "The Mcst Dangerous Game" by
Richard Connell, Short Stories I, Directions.

Suggestions for class discussion:

1, How does the author use the setting dec -~ibed in the first few pages
of the story to establiah the desired atmosphere?

2. UWhy does the island sett‘ing become a key factor in the development
of the story? . _

3. VWhat dec you learn about the :l.sland hhile Ra:l.nsford is still aboard
the yacht? , _

4., What series of puzzling things does Ra:lnsford hear and see between
the time he falls overboard and the time he reaches the chafisau?

5o _'Compare and contrast’ human nature and man's natural surroundings
as set forth in the story. AR

Key Question: How does the setting affect both the action and the
charactera in this story? , L .

Have the students continue their exam:\nat:l.on of the vse of setting to
build feelings of auspense and horror by reading several of the followirg
selectiona. _ S

"Walley of No Retum, " by Wa]_l:l.s_,l.:lnquj.st, Tales of the Mysterious,
BookI" ‘

"Kadiak" 'bw Paul .Axm:bcter, Direot:lons ,
| "Dead Man's Secret," by w:Lmam Méwery, In Orbit.
Suggestions for claas discussion. ' Lo ‘

1. Describe the sett:\.ng . ‘ ‘
2, Why is this sett;ing appropriate for this incident?

T
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3, What details of the setting are used to emphasize the emotions of
the characters?

L. What visual images does the author create with words?
What sounds does he make you hear?

Some authors have the ability to convey. intense emotion through setting,
creating mood by skillful appeal to the reader's sense of color, sight,
touch, etc. Especially in tales of the mysterious, the supernatural,
and horror, setting becomes an important means for the creation of mood.
To see how mood is conveyed through sounds, have the class listen to
selections such as "The Masque of the Red Death", "The City in the Sea"
and "The Beach Cat" from the recording Basil Rat.hbone Reads Edgar Allan
Poe.

Key Question: How does the author use setting to create a specific mood?
Suggestions for class discussion: |

1. In what ways has the author made you believe that the story is true?
2. What mood did Poe achieve? How did the setting intensify the mood?
3. What other stories have you read in this unit that would be will

suited to oral Interpretation? What sound effects would you use to
convey each setting and to enhance the mood?

Other recordings of this twpe are ava:lla‘ble for class use. See the
1ist of materials at the end of the unit.

Ask. the students to watch several m'stery stories an television to
prepare for a discussion of the effectiwveness of the setting in
establishing the mood and advancig the action in a performed suspense
story. wuggest that they make a special point to Adsten to the ~~
effects and musical background.

Sugm‘biohs for class divsc':\ls's‘”iohz; -

L. Did the actian desrelop. maturally from the setting, or could the

action have deve’loped Just as well in any other kind of setting?
Explain.

2. Describe time sstidng fully, as you saw and heard it and as the
actors suggesked it through their words and actiems. -

3. What part 484 somd effscts and msical background. play im the over—
all dramagic effaect?

4. What are some differences be‘-:ween what ‘the playwright uses to create
setting and mwod and what the: atrbhor of short: storiea uses?

Sharpen the mdma lamanem uf‘ ﬁxe eff‘ect. of sense dmpresaions
and. the way ey can . ed. #0 evoke a: reaction by plaw:hng a taped
or -comnerciial wen—ading of eemie and unusual s nis

cat a door gpenimg sl 14 ]y, aﬁblq ' 3

footsteps, a.gaspror heawy brea thing, “the howl o:!‘ olf, #he heot
of an owl, wind, kthunder, rain, hy*sterical Laughsl:er, scratchy soundss
on glass, etc).‘ ;




G.

Ask the students ﬁé.;_-:ldentify the sounds and to suggest the feelings
and associations they evoke. -

' Next, show pictures hich stimlate a particular emotional respomse.

Have tke studeats, afier some discussion, write one - sentence
degcriptions appropriate to the dominant impression creited by each
picture,

Help the class analyze e;tcerps from a wvariety of sources to see how
the author uses vocabulary and sentence structure to produce a specific
mood., Discuss the mood, diction, and sentence structure of each.

1.

2.

3.

lh.

"And there was someone in the room. . . . She had heard something -~
«ses And then, as she stood there, listening - a cold, clammy hand
touched .her throat - a wet hand, smelling of the sea...." (And Then
There Were None, or Ten Iittle Indiana by Agatha Christie)

"Soemwhere & door opened and closed, quietly but firmly.... Some-
where steady footsteps ascended-a staircase... I can sleep through

a thunder-storm, but let there be an unsc¢customed sound -~ & mouse
skittering across the floor, or a strangse hand on the dcorkey -~
and T will be instantly awake. The electric clock said L330.
Blearily, I was aware of approaching light, somehow commected with
the footsteps.... until there was a thin frame, a rectangular nimbus
beside the fireplace in which only embers remained." (Hiatress of
Mount Fair by Jane (ordon)

"He put the glass to his lips, and drank at one gulp. 4 cry
followed; he reeled, staggered, clutched at the table, and held on,
staring with injected eyes, gasping with open mouth; and, as X
looked, there came, I thought, a changes he seemed t0 swell; his
faae became suddenly black, and the features seemed to melt and . -
a¥ter -~ and the next moment I had sprung to my feet and leaped back
against the wall, my arm raised to shield me from that prodigy, my

mind submerged in terror." (Dr. Jekyll and Mr. &de by Robert Louis
S‘bevenson)

"And by now the t.heught.s t.hat. ran through t.he:lr brains wWere abnormal,

- feverish, -diseased,... 'It's Armstrong.... I saw him looking at me

sideways just then.... his eyes are mad.... quite mad.... Perhaps
he isn't a doctor at-all.... That!s it, of course! .... He's a
lunatic, escaped from some doctor's house--pretending to be a doctor
It's true...., shall I.tell them?.... No, it won't do to put him on
his guard.... Besides, he can seem 8o sane." (And Then There Were
None or Ten Little Indians by Agatha Christie)

Passages such as theae can be used -ag models of writing which
effectively create mood. Have the students cocperatively list

~situations; each characterized by a- definite movd and producing a

definite.emotion. : For-exsmple: ' awakening past midnight, Tom hears
footateps on the st.airs; a desperado holds a:posse:at bays a crazed
doctor insists that a surgicel operation is needed; the dark, dump
gloom pervades a: -houae’ Sue must’ enter; a: sweet, sickening smell

‘becomes overpowering. :Ask-each: atudent:to: wrd,te -ashort. dbscriptive
' passage ‘based on & apec:!.fic situation g terror; hopelessness, etc,

in which he combines: diction and aontence st.ruct.ure to produce an
emotional atmosphere. :



Have the passages read aloud, the mood identified, and the writing
evaluated. The suggestions developed in this discussion should be

used to improve the writing. Some pupils who are particularly -
adept at creating mood might be encouraged to expand their samples ’
of description into short mystery stories.

The same writing skill may be developed using a slightly different
approach. Ask each student to write the name to a specifice place
on a slip of paper. Examples; seashore, cave, pawnshop, library,
airfield, store window, hallway. Exclude proper names. Collect
and hold the papers for the present. Next ask each student to write
an adjective describing a place which would be uncomrortable for the
timid. Examples: eerie,dark, echoing, shadowy,

stench~filled. Many students wlll probably need help from the
teacher in listing appropriate adjectives. Now collect these slips
of paper. Distribute randomly, first, the slips contalining names of
places, and secondly. the slips with the adjectives. Ask each
student to write a déscription of the place named on his first slip,
creating the impression called for by the adjective on his second
slip. Have a number of the descriptions read aloud so that the clasa
can see the many ways in which a dominant impression can be deve:.- .-
loped.

H. Some authers of tales of suspemse indulge a macabre sense of humor.
§ood example is "The Open Window', by Saki (Directions, Short Stories

su7gestions f"or -clasys discuqsions’ ‘ . ~

1. What practical joke did Vera play on Mr. Nuttel? |

2. Why was this jo«kev partiéulaﬂy ’grim‘and ghaatiy?

3. What statements in the atnry had one meaning for the speaker and
the opposite meaning for the listener?

L. What are the clues to t.he hoax perpatratad by Vera?

5. How does each of t.he following contributa to- the effectiveness of
the story? ‘
- econonw of words .
~ 'the first paragraph - v
- Mrs,: Sappletonta concern for the return of the
‘hunters: - .-
- Mr.. Muttel's nervous condit:l.on
the unexpected ending
.the: last: sentence - = i
Ask the students to find examples of similar use of a macabre
sense of humor in contemporary: life and behavior., Examples may be
found in the activitiea of proteat groups and of musieal groups,
. among others. : : g e

"The mterloper's" also by Saki (Shor‘b Storiﬂas as' 'Iou Like Them)
combines ‘a wild: setting with:a gruesome sequence of events to
produce an-unexpected: ending. ~Saki s use: of ‘the:macabre to teach

- . a - profound moral lesson ¢can be: streased :m the’ Mscuaaion of the
B'bory ) IR ”
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I. The supernatural, in its many manifestations, chills and charms man,
who throughout the ages has speculated about the reality of persons,
eveats, and forces existing cutside of normal knowledge and experience.
Literature dealing with the supernmatural might be introduced by having
a few students prepare a platform reading or a dramatization of "The
Mymmy*s Foot," (Worlds of People.) Among the other selections
dealing w:lth the aupamawral ere theses -

.. "Spookg", (Wordds cf" People), (Bx I, Tales of tue Mysterious)
"The Silver Outrigger" \Worlds of People)
"The Specter" Worlds o.f ‘

"The Raven"

"The Monkey's an"lﬁi i MGS of the terious)
"Cemotery Path" (Bkx I, Tales of sterious
"Calling the Porpo:lae" eC ons

“"Full Fathom Five", (Directionss

"The Fog Horn" (Directions

“The House of Flylng GFEects" (Var d)

"Ghost in the House," (In Orbit)’

"A Night at the Inn" (Introduction to Literature)

“The Ghost of Jerry Bundler roduction terature)
Discussion fo these selectiona migh es

1. The spec:n.ﬁ.c nature of the matdfestation of the supernatural
and the circumstances surrounding its presence; e.g., the use of
mystic rites to call the porpoise.

2. Possible explanationa for the strange happeninga.

3. The effect on (a) the people :Involved ard on (b) the reader of the
-8trange phenomena.

h. The use of imagery tq evoke specific reader response.

5. The effectiveness of the language - diction and sentence structure
- "in producing sp:l.ne - tingling chills in the reader.

6. Movies and television shows using the aupernatural

- Notes: The last three selections could be used for platform
readings, preceded by appropriats discussion about dhe play -
form, See the seventh. gra.de unit: "Everybody Wants to Gét Into Lo
the Act" for key podnts to emphagize. '~

U"The Monkey's Paw" is a story which could easily be dramatized,
since the action is important and the characterizationa are flat.
After the class dramatization, students may wish to compare their
play with the one- act version of "The Monkey's Paw" (available
from Samuel French Plays) '
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K.

The point of view from which a story is narrated is an important
factor in creating and maintaining suspense. Followling the reading
of a story uritten in third persnn from a detached point of view
(such as "The Cpen Window,") 4sk the students if throughout the story 4
they felt more sympathetic: interest in one character than in any others,
or 1f their interest was divided among several charscters. Introduce
the concept of the marrator?’s. point of view, and ask the class why
third person narration was appropriate in this story. Through inductive
questioning about other stories they have read in this unit help the
students to recognize these narrative points of view:

first person; narrated by main. character..(e.g.,"The Tell-tale Heart")

first person, narrated by secondary character (e.g., "The Adventure

of the Speckled Band")

third person, with emphasis on main character (e.g., "The Most

Dang-rous Game')

third person, with author writing as ‘detached observer ("Miss

Hinch"

Have the students re-examine several steries to cee how .the narrative
point of view affects the reader's interest in what happens to the
characters (e.g.: Would the suspense have been the same if Rainsford
himself had +told the story of "The Most Dangerous Game"? WwWould

the story have been as exciting if the author had also reported what
the other characters were doing and thinking?)

1. Write a short narration based on an exciting incident you actually p}
experienced, however, write about yourself in third person instead
of first. Try to make the account as exciting as you think it
would have been if you had used "I* throughout.

2, TUith several other students select a newspaper account of an
episode that you think could be incorporated in a story. Have
members of your group write up the incident as it might be used
in a story, each using a different narrative point of view. For
example, if your incident involves a bank holdup, one account may
be the thief's own confession, another might be the report of a
witness, a third might be a third - person.account centering on one
of the participants, and a.fourth might tell the actions and re.
sponse of the robber and several of his victims, Compare your
accounts and: read to the class the one the group likes best.

The wrlter of sclience fiction extends reality: :lnt the fantasic and -“i.
the bizarre. His imagination creates new worlds,| turns dreams into
reality, and travels through space &and time.  Because of his skillful
use of goientific advances, some of the stories of science fiction
seem quite plausible. Have the students read and discuss a number of
stories of science fiction to discover the spiral charactieristics and
appeal of sclience fiction. The selections available in classroom
antholgies include these:

"The Day the Flay Fell", (In Orbit) -

"The Test," (In Orbit) )

"The Trap," (

"Space Secret," (In Orbit)

(I GTBLE
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#Senic ‘Boom," In Orbi

"Robot With a un"-{ﬂc I, Tales of the Mysterious)
1Pop Secret," (Adventiires for Headers)

"Take a Deep Breaih,® (On Tarzet)

"Under Obervation," (On Tarzet)

nInvasion from Mars,n (Vanguard)
(This play would be a good selection - to present as a platform

- _reading.)

The direction and emphasis in the discussion of each selection will
depend on the story itself; the following questions, however, are
representative of the kinds of questions which develop the desired
understandings.

l; What elements of reality make the story almost balievable?
2. What elements of character and plot are stereotyped?
3. VWhat elements of the Story are pure fantasy?

L. How do stories of science fiction present a different view point of
life on Earth?

S. wWhat future scientific developments are suggested by science
fiction? )

6. What are some of the present .dangers of space travel?
Key Question: 1In what ways does science fiction point to a new frontier

- Porm comnittees of students to investigate and report on each’of the
following topics:

1. Science Fiction on Television. Have the students identify show,
e.g., "My Favorite Martian" and "The Twilight Zone;" discuss
format, stereotyping, audience appeal, etc,

- 2.  Science Fiction in the Movies, Have the students identify shows,
e.g., "Earth Versus the Flying Saucers" and classics of the genre,

3. Science Fiction in Current Pericdicals. Have the students collect
and discuss anything available, for example, news articles about
fiying saucers, stories’ of science fiction, magazines devoted to
science fiction, etc. ,

L. New- and Old Favorites Among Books of Science Fiction. Have these
students consult with the librarian or have the librarian help
make the ~eport to the class. Books to discuss include such
favorites as Ray Bradbury, R Ys for. Rockets R.A. Heinlein, Red Planet;
And#§. Norton, ' Star Rangers; Andrd Norton, Star Rangers; Jules
Verne, Twanty Thousand lLeagues Under 'I‘he Sea; H.G. %eﬁs > The Time
Machine.

Encourage interested students to wri.te original stories or poems
of science f:.ct‘ton. , : :

Qo L. Two novels, A Wrinkle in Time, by Madeleine L'Engle, and Dangerous

EMC Journey, by ’Lagzlo Hamord, awe ‘available for class reading.
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1.

3e

L.
5.
6.
T

8.

~and expla:l.n whw t.hey selected :

A Wrinkle in Time is the story of three young pecple who take a
space Journey to rescue.a nlissing father-acientist. It'is, how-
ever, a rather strange type of space journey. Instead of rocket
ships and spacemen; the travelers deal with witches, ESP and
Ntessering'-~ a way of mov:x.ng thmugh time and space~--to achieve
their goal,

Although there are mysterious elements present the novel is really
Juvenile science fiction designed - to catch the imagination and
interest of adolescents. Since this is not a detective-mystery
book, working with elues or crime solution is impossible. The
novel can be used to reinforce many of the other concepts of the
unit. Iiirs. L'Engle'’s vivid imagination and noteworthy style make
A ernkle in Time a fountainhead of rich mtor.:.alm. :

. Dangerous Journey is a modern-day novel of escape. malve-year old

Laszlo Kerek (Latsi) runs away from a policeman who is taking him
to a Hungarian youth camp. - He has many adventures getting to and
across the Austrian-Hungarian border. Even when he reaches
Vienna he is not safe, but must escape from a Hungarian kidnapper.
At book!s end he is abls to fly to Sweden--and freedom,

Each of these novels is suspenseful, After the students have read
one of the novels, have them discuss it in the light of the
objectives for the unit. The following questions are typical of the
kind which should yield key understandings about suspense stories:

dhat)type of novel is this? (science’ fiction, borror, supernatural, e
ete,

What is the plot? The sub-plot?

Who are the main characters of the novel?
In what ways are they memorable or unique?

In what ways does jbhe author erea_te provocative settings?

Hew does the author create specii‘ie‘ moods through description?
What unusual conﬂicts occur in the novel?

What par‘bs of the novel seem real, unreal, or supematural?

Does this work appeal to the reader's emotions or to the reader!s

 logic and reason? How?

A Wrinkle in T:I.me contains rnany unique characters ’ provecat:i.ve
settings ’ ‘and passages which effectively create mood and suspense.
Have the students locate their',{favorite passages,. read them aloud,
:3 Effect:l.ve passages includes

Pe3, beginning "In her at.tic bedmom‘ Llaan = :
.17, beg:u}ping = MMrs. . w’hats:.t untied a blue and green paisley j
. scapfy~e=

P«30, beginning -e"Charles Wallace ooked .,troubed. "
pPe3L, beg:lnning;::"me_ ‘haunted ‘house wa half in the .shadowg=~"
P57, beginnin, "Thshe felt her




‘Phe action in Dangerous Journey is exciting, Have students select
passages in which the action generates terror and suspense., After
reading the passages aloud, have each student attempt to explain
what -¥Mr. Bamori did to create a specific mood. Examples are found
on:

page 178, beginhing —- MLatsils eyes opened wide with terrore®
page 104, bsginning - "He tensed his muscles, --"

- A number of the characters in Dangerous Journey are worthy of con-
sideration. Latsi!s efforts to escape grow into a fierce determin~
ation; his struggles to overcome the hardships he encounters provide
insights into his character. Other characters worthy of study are
Pishta, instigator of the escape, Herr Kleiner, the sinister contact
in Vienna, and Mr. Vere and Suzy, both of whom befriended Latsi., A
number of secondary characters live in Communist Hungary and do not
try to escape. A close look at these characters might prove inter-
esting, both in regard to their character traits and the conflicts
they face. Finally, contrasting the communist state from which
Latsi is trying to escape with the countries he manages to reach
will give additional insight into both plot and characters.

RELATED COMPOSITION ACTIVITIES

Recommended Activities

A,

B,
C.
D.

B,

Suggest several. titles for short stories or ask a small committee to
propose some imaginative titles. Have each student select a title,
develop a sultable plot and write an original story. Exampless

The Sealed Room

The Telltale Clock

‘Alarm at Midnight .

The Disappearing Twin

A Case of Not-So-Grand Larceny _
The Deadly Fog ' ’

The Murder Planned for this- Hour TH1L Not Take Place

Long~Range Reading and Projects, D, page 3. - Retell actual stories from

- newspapers filling in the descriptive details. -
Developmental Activity F, page 8. L'frite one-sentenc‘e descriptions of

pictures.

Developmental Activity G, page 9. Write descriptions of situations
having definite mood and evoking a definite emotion. ‘

Developmental Activity Jd, page 12. Write a personal experience from
the third person point of view.

Additional @gg_estions ‘

A,

Have the class. or-individual students. gral:thzl.ca.‘!.lyr create a mysterious

island such.as might be the setting for a suspénse adventure. Various
areas.or places should be: 1abe1ed, with clues to' their ‘geography and

their danger provided. :Theiname:of the- island shoUid be selected with
care. Then each student should write one or twoc paragraphs in which he
develops the setting for a shiort story, based on the drawing.

F-lS :

»



B, As a library assigmnment, have the students use the Reader!s Guide to
Periodic Literature to locate information on strange or unaccountable
incidents or mysteries or have them collect newspaper accounts of such ‘-%
mystifying events. Have each student select one of these, establish a -s
premise (could be scientific) which would apply to it, and then write
an explanation of the incident proving or disproving the premise.

C. Have the students write a mysterious message which they might have found
in a haunted house, on the seashore in a bottle, or painted on a rock,
The message should give several clues which the reader could untangle to
reach a solution. Some students might enjoy writing the message in the
form of a riddle. ‘ : .

D. Using references from the library, the students could discover how
cryptographs or codes are developed. Have them locate several famous

ones and their solutions. Then have théeh write an original code and
its solution. =

E. Long-Range Reading and Pro:jects, C, page 3 Develop an original
mystery in play form.

F. Developmental Activity B, page 5.' Write a "confession",

Ge Developmental Activity G, page 9. Write same narrative from a different
point of view, : '

H, Developmental Activity K, page 12. Write original science fiction.
RELATED LANGUAGE ACTIVITIES . | | | ¥

Recommended Activities

A, Select a story such as "The Telltale Heart" or "The Open Window" in
which the author uses very stylized literdry Englishs Have the students
rewrite five sentences in modern idiomatic ‘E'zglish to see the effect on
the style and its relat:lon to the content.

B. To achieve a desired effect, the good writer uses precise and vivid
words from all the form classes == nouns, verbs, adjectives, and adverbs.
The inexperienced writer tends to overuse -adjectives. By using precise
nouns and strong, vivid verbs s any writer can convey definite pictures
to his reader. . , ,

Exercise 1: Nouns

1. Notice the descriptive force of the nouns in the fol‘lowing examples.
They either point out certain details in the object being described

or imply a comparison..

"He gave a strong pull, and a 1ong drag, and a bully heave at the
correspondent!s hand." ("The Open Boat" by Stephen Crane)

"On. top, tangled- in the underbrush: about: ‘the: trunks of several small  _
spruce trees, .was a:high-water:deposit of dry: :firewood:~= sticks and ! ]
twigs; - principally ‘but:.also-larger: portions :0f ‘seasoned branches, -
and i‘:l.t)le, dry; - last year's grasses." ("To Build a Fire" by Jack

‘London , soil ,
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2,

3.

ke

"Footsteps and sighs, the trea.d ‘of regiments marching in the
distance, the chink of. money in the counting, and the creaking of
doors held stealthily.ajar, appeared to mingle with the patter of
the drops upon the cupola and the gushing of the water in the
pipes." ("Harkhaim" by Robert Louis Stevenson)

Substitute a vivid noun which is suggested by the sentence context

for the word "thing(s)" in the following sentences., UWhere an adjec~
tive precedes "thing," see if it can be elim'nated.

a. Out from the shadows staggered a ghastly “hing.

b. The room did not have any furniture, except for heaps of strange
things on the floor and a thing hung on the wall.

¢. Out of the darkness under. the trees, low down upon the ground,
grew a shimmery blue thing,

'd. The cold light of dawn flooded the gruesone thing momentarily.

e. Near the odd-shaped thing on the paved th:l.ng lay a thin layer
of t -
£, Screeching madly, the weird thing sailed across the sky and

toward a %h_i%s

g. From the depths of the thing sounded.an unearthly thing.

h. Wheén the doctor reached the third and fourth thing, he stopped,
stood. quite tense, and then 1:I.fted the thing from the bubbling
th

i, With a desperate th:l.ng the g soared into space.

The undnrlined nouns are too abstract. Add meaning to the sentences
by substituting in their places cmncrete nouns (descriptive,

-specific), rich words suggesting sensations or objects you can

imagine. -
a, Hearing the screping on the window pane , young Billy jumped
. from his bed and ran toward the man :in-the next room.

b. The black cat.screeched and Then climbed the-ohject.

c. The sounds of the darkness- brought terror to hls heart.

d. Crossing fhe dimly lighted street 5 the 'stranger carefully
observed the scene..

e, The pounding in- his chest :.ncreased as he w:l.tnessed the sight
in the cave..

f. After his steel frame hed been rejuvenated, the ro'bot, like a

- .. -toy-soldler, Jerked ponderously -from: the. build:l.ng. 4

g« The weird rabble clustered in: the dank: Pplace. -

he On leaving his decompression chamber, captain Zarack immediately

saw a spaceman approaching
1. The guapes,. gnarled and’ ghostly :Ln the moonlight, taunted the

 silence with forked fingerss .. .-
Jo The noise of ths disintegrator gun: etartled the navigator of
: the inter-galactic space ship. SRR

Tell whether the wcrds are ebetract or concrete. Orally give
reasons’ Tor your explenation and- support your answers by using the

words in sertércés.

Justice monster chills . suspense’

* cemetery .- terror shriek: ' distress.
 nightmare Batman © “fate, . - fog . )
B
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5. Additional exercises can be found in Edgar Schuster, Grammar, Usage
and le (St. Louiss McGraw-Hil? Book Company. 19635 "The Noun;
Iesson &I -~ Style: Using General and Specific ouns," pp. 103-108, ’E

Exercise 2: Verbs

1. When a concrete noun is followed by general or colorless words, the
meaning is still incomplete. The reader, desiring an exact mearing,
has too many possibilities to choose from. To narrow the focus of
an idea or image (concrete noun), vivid verbs are employed. In the
following examples note the power of the verbs or verbals.

"As the boat bounced from the top of each wave the wind tore through
the hair of the hatless men, and as the craft plopped her stern

down again the spray slaghed: past them. "~ ("The Open Boat" by
Stephen Crane) :

"Several times he stumbled, and f:.nally he tottered, crumpled up,
and fell," ("To Build 4 Fire" by Jack London)

"Light flarede A roar filled the ioom, Des, Eddie, and the skipper
hurled themselves to the floor and rolled behind tables and a divan,
The forty-five thundered twice more and feet pounded on the crushed
coral. It swung to the edge of the highway and was forced to wait
while a bus and 2 truck passed, followed by three fast-moving pass-
enger cars. Then it careened onto the pavement with noisy tires
and turned north." (“Dead Ma.n In the ‘Jater" by Philip Wylie)

“The rifle fell from his grasp s h:!.t the parapet s fell over, bounded ~ -
off the pale of a barber's shop beneath and then clattered on the
pavement. n ("The Sm.per" b,v Liam O'FJ.a.herty)

. 24~ Suggest vivid or more expressive verbs for each of these general
verbs. For example, "to eat" 1s a-general verb. To be more exact,
Yyou could say: .to gobble, gorge, devour, consume, ‘gulp, nibble,
munch, bite, feast, banquet, crunch, or- chew. ‘

to take - - to hurt tosit -
to 1ook y to run to cover o

3 To enhance the contexb selec'b express:!.ve verbs for the blanks in
the sentences below. R S

a, The mad scientist. Lk his hands P his body, and
- = “through the nmsty ‘passageway, = *

b, Edging cat-like toward the open w:lndow, the burglar
. into the: darkmess, . "

ce. In one last desperate: efforb he i all his strength and
his body across the crevasse. o
d. Cringing and gasping, the hunter for his rifle as

the huge’ grizzly menacingly’ . ATV
e. Detective Snoop the clues, for the criminal had
the glass under the ruge. e
f. The GTO:: _aLiide downt the"'s'braightaway, . around .
the-tortolise Ford; L up‘ the- mountain, around the
horseshoe curve, ar o the boulders belowe.




Exercise 3: Analysis of descriptive writing

l. 4nalyze this paragraph from *Night Drive” by ¥ill F. Jenkins as a
model oI good description,

o200 Before she fully realized her lost opportunity it was gone
forever. She went driving on through the night with the muscles of
her throat constricted and an icy horror filling all her veins. It
was a beautiful night. It was a warm and an'odorous and a softly
romantic night. - The car sped through the darkness, its headlights
flaring before it,. and now and again = moth fluttered helplessly in
their rays, and once there was something feral flittering by the
roadside, and-as the car sped past it could be seen to be a cat —-
miles from any. house ~-~ crouching in the grass at the gravel's edge.
It had stared at the approaching car, and its eyes had reflected the
headlight Sa

Suggestions .t‘or the classroom-

a. What :].s the mood created by the author?
b, What form classes were used in the description?
c. How did comparisons enhance the mood?

C. Long-Renge I@ading and Projects, F, page 3. Identify jargon.
D, Developmental Activity G, page 9. Analyze the language of suspense.

E, Developmental Activity I, page 1ll. Analyze the la.npuage used in spine-
tingling stories o.t‘ the supernatural

EVATLUATION
Note to the Teacher

The measurement of student progress in the development of this unit should
be a continuing process. Both discussion in class and composition assign-
ments are evaluations themselves. To test skill and content, an objective
type test could be given. Whenever possible the teacher should use new
materials or novel approaches with old materials.

A. Read and analyze the following paragraph.

"Don!t you ever wake up the way I did. For your own sa.lce s be careful

- about. things like that..: Don't swim up out of ‘a- ‘sudden’sleep and look
around you and see all those th:l.ngs flntter:!.ng ‘and drifting and flying
and creeping and crawling around you =~ puffy th:l.ngs dripping blood,
and. filmy, legless creatures, and little bits and snatches of pasty
human:snatomy, It was awful, There was a human hand ‘afloat in the air
an inch away from my nosey and at my startled gasp it drifted away from
me, fingers fluttering in the disturbed air from my breath..  Something

- velned and bulbous ‘popped out from: undér my chair and’ rolled across the
floor, I heard a faint clicking, and looked up: dnto'a’ ‘gnashing set of
jaws without any face attached. I think I broke down and cried a little.
I know I passed out a.gain." (Shottle Bop" by Theodore Sturgeon)

1. Identify the type of ‘story. (Science ;t‘:l.ction, horror, nvstery,
mystery-detective, the supernatural)
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B,

2. WYhat dominart iImpression has the author created?

3 List the conurete words by form class. -
L. In the third sentence, why 8oes the author repeat the word "and®?

5. Explain the comotaticns of these words as used in the pamagraphs

a, SWin de hand
be fluttering e. sebt of jaws
c, filmy

Review Edgar Allen Poels "The Telltale Heart" and discuss the following
questions, identifying the techniques used by the author to develop
setting, plot, character, and mood:

1., UWhat relationship 1s there between the narrator and the old man?

2e Vllhy aren't names of characters designated?

3. Of wlat significance is the presence of the police?

L. Choice of narrator: Why is it effective to have a first person
narrator? How does the first person narrator limit the reader's
knowledge of the actual situation?

5. Choice of conflict: What details prove that the murder has been
carefully planned? o ~}

6. Choice of vocabularys Repeated words or phrases are important in )
a story. Trace the number of references made to the old man's eye.

7. Choice of sentence length and structure: %hat purpose is served by
the first paragraph? Why does the author use very short sentences
- in some sections? :

MATERIALS

A,

Books

Alzin, Virginia. Short Stories I, New York: The Macmillan Company.
1961

Bailey, Matilda and Leavell, Ullin U. warms: _'qg rl@;».. New Yorks
American Book Company, - 1956 . T

Doyle, Arthnr Conan (adapted by William Kottmeyer). : Cases of Sherlock

Holmes (Webster Everyreader Ser:l.es). New York: McGr ﬁill Book

Company. 1947 .

Hamord N Laszlo. erous Jo (Translated i‘rom the Swedish by
J(mnabelle l)«aclﬁllang New Yor : Harcourt > Bra‘.e and 'vIorld, Inc, 1962
paperback : .

" Heavey, Regina and Stewart Harriet Lo -Age Taies Book 5. New -
. York: De C, Heath and Com;)angr. 1964 =
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B,

C. Film - Symbolism in Literature 15 min. C. BCFL L653

Herber, Harold L. and Nolte, Florence, Book I - Tales of the Hysterious
(The Follett Basic Learnings Program: English, Learning Your Language,
Two)e Chicago: Follett Publishing Company. 1966

Humphreville, Fraaces T. and #itzgerald, Frances S. In Orbit. Chicago:
Scott, Foresman and Company. 1963

o On Target. Chlcago: Scott, Foresman and

Company. 1963

Jacobs, Leland B, and Root, Jr. Shelton L. Ideas in Literature:
Directions Book II. Columbus, Ohio: Charles E. Merrill Eooks, Inc.
1966

Leavell, Ullin W, and Caughran, Alex M. Reading With A Purpose. New
York: American Book Company, 1959

LlEngle, Madeleine. A lWrinkle in Time. HNew York: Farrar, Straus and
Giroux, Inc., 1962

Nieman, Egbert V. and O'Daly, Elizabeth C. (eds.). Adventures for
Readers Book II., New York: Harcourt, Brace and Company. 1958

Poe, Edgar Allan., (adapted by William Kottmeyer). The Gold Bug ang

Other Stories (Webster Everyreader Series). New Yorks NcGraw~-Hill

Book Company, 1947

Pogley, Robert C, Vanguard, Chicago: Scott, Foresman and Company.
1961 ~

Pumphrey, Eva Meushaw and K:!ncheloe{?fsabel M, Adventures Ahead, New
York:s Harcourt, Brace and World, Inc. 1962 '

Wood, William R, and Husband, John D. (edse.). Short Stories As You Like
Them, New York:; Harcourt, Brace and Company. 1940

Recordings

l. Avallone, Michael. Boris Karloff, narrator. Tales of the %ghten—
ed, Volume I. 12" 33 1/3 rpm. Mercury MG 206815, Stereo .
Includes: "The ifan in the Raincoat," The Deadly Dress," "The Hand
of Fate," "Don't Lose Your Head," "Call At Midnight," "Just Inside
the Cemetery," "The Fortune Teller," all written especially for
Mr. Karloff.

2. Avallone, Michael. Borls Xarloff, narrator. Tales of the Frighten-
ed, Volume II, 12" 33 1/3 rpm. Mercury MG 20816, Stereo 608 1'5'."‘
Tncludes: "The Vampire Sleeps," "Mirror of Death," "Never Kick A
Black Cat," "The Ladder," "Nightmare," "Voice From the Grave."

3. Sleep ;y% More! ielson Olmsted, narrator. 12" 33 1/3 rpm. Vanguard
VRS 9004, ’ :
Includes: '"The Signal Man," "Markheim," "The Mammy's Foot," "An
Occurrence at Owl Creek Bridge," "The Body Snatchers," '"What Was It?"

L. Tales of Terror. Nelson Olmsted, narrator. 12" 33 1/3 rpnm.
Vanguard VRS 9007. - T e 5
Includes: "The Tell-Tale Heart," "Masque of the Red Death," "The
Strange Case of M. Valdemsar," "The Pit and the Pendulum," "A Cask
of Amontillado," "The Fall of the House of Usher."
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Note: Pages F-22 through F-26 of the original un:lt are. omi‘bted in this
rev:Lsed edition. , :
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NOT FOR THE TIMID

Unit Objectives

A.

B.

Ce

Concepts and Generalizations: To help the students understand that

1.

2.

3.

e

The detective who solves the mystery is the key factor in detective
stories., Readers especially enjoy trying to soclve the mystery with
the detective.

The writers of horror stories use setting, characters, and plot to
intensify the reader's emotional response.

Techniques ‘used to present the story, such as language, sound
effects; ‘and music, can increase the degree of suspense in mystery
stories,

Science fiction combines the real world with the writerf’s imagina-
tive, science-oriented dream world. Sometimes, these scientific
"dreams" come true. '

Attitudes and valuest To encourage

1.

2.

3.

The reading of good stories of mystery, suspense, sclence fiction,
and the supernatural for pleasure and relaxation.

Appreciation' of the fear and fascination with which most people view
the unknown, the mysterious, and the aupernatural.

Appreciaticn of the author's skill in handling 1anguage to achieve
special effects.

Skills: To help students develop the ability

1.

2.

To recognize clues leading to the solution of a mystery or
detectiVe story. ,

To distinguish between the real and the make bel:I.eve in etor:!.es of
suspense, horror, science fiction, and the supernatural.

Initiatogz Exgerience _ _

To: arouae interest in' the use of alues to solve a nwstery, help students
create a clase "experience" myatery atory as i‘ollowsz

A,

1.

2,

Present for class observation two -or thrée obJecte, and explain ‘that

they are clues found at the acene of a orime., These obJects could
be almost anything like half of a theater ticket, a road map, a
plece of paper with several names wri.tten on :l.t, a red-ata:l.ned stone,

© or.a.car key.

Ask the class to imagine how an episode could have taken place that
would explain the presence of these particular cluee.‘ Students might
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B.

3.

L.
5.

benefit by planning in pairs or in small groups. ~

Accept and list every student comment on the chalkboard until there
are enough possibilities in view for the class to begin making
choices. By selecting a set of characters, the setting, and a
plausible set of circumstances, the class can finish a story.

Call on several students to tell the completed story to the class.

If there is sufficient interest, other fclues" can be offered and
more story-telling can be encouraged.

To illustrate the use of fear as a domina.nt mood, prepare a bulletin
board.

1,

2.

Have students look through magazines for pictures that they consider
frightening or pictures that show someone being frightened.

A small group of students may select pictures from those the class
has found, to be mounted and placed on the bulletin board.

Long Range Experiences

To prepare for class discussion or other activities on the supernatural, ask
students to view episodes of a television series based on the supernatural, such
as "Dark Shadows," "The Ghost and Mrs. Muir,"

Encourage students to talk about and perhaps keep a record of the following

items:

1.
2,

Name of the show
The supernatural things that happened
Qe . o . et

b.

After several shows have been seen by most atudents, the teacher and the
ciass may compile all information on a c.hart SV B

Develomtal ggerience

Use the story "Inspector!s Lunch" from In Orbit to show ‘how a detective
uses clues to solve a mystery. Provide t. the foilow:l.ng experiences:

A.

1.

To develop :I.nterest, have the Btudenta examine and talk about the
material on page 272,

a. What is happening in the p:l.oture?

b, Wnat different objects and/or people can be identified in the

picture?
Co What information is- offered :ln the sentences at the top of the

picture?
280

e
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2. Read the story aloud and have students follow along to find out
how the robber knew that families would be on vacation.

3. Ask the students to tell how the robber knew what families would
be on vacation.

L. The following statements will serve as a ™irue or false" exercise
to encourage additional student comments about the story.

a. Inspector EKeddle and Mr. McNair met in a restaurant.
b. They talked a lot about their fun in the army.
c. Inspector Keddle described a robbery case.

d. The criminal entered homes only while the families were on
vacatione.

e. The families had been very careless- about their homes.

f. Tt was hard to catch the robber because he used a perfect system.
g. He followed the families out of towm.

h. Mrs. Keddle was no help in solving the crime.

i. The victims themselves were telling him which houses would be
empty.

J. The milkman was told by each housewife and then he robbed the
houses while they were away.

5. Suggest that students work in pairs or small groups to identify the
clues that helped the Imspector. One member of each group may put ?

their 1ist on the board.

6. Have students identify and list the words used dur reading and I
discussion that are often used in mystery stories. (e.g. detective,
Inspector, cluea, burglar, confession) . o

B. To give additional practice in interpreting clues to solve a mtery,
provide the following experiencea ba.aed on the story “Classroom Mystery"
in In Orbit. » , :

pare and display to the class a plain white envelope containing
% ral pieces of paper cut from the Sunday comios in the size and
shape of dollar bill. Show students the envelope and contents and
tell them that these are clues in a mystery. Ask the students why
anyone would cut paper in this way and put it in an envelope. Accept!
all student gueseee and write them on the board .

2. Read the story aloud to the class up to the: end of “the seventh para-
graph in colwm one on page 292. Have students compare their guesses
with the explane.tion given in the story. ;

3. Encourage student comments in response to such questions as these:




L.

Se

7.

a. Why was the paper put in the envelope?

b. What has Ellery done at this point to scolve the mystery?
c. What other things do you think he might do?

d. Have you noticed any other clues?

Ask the class to read the rest of the story silently to see how
Ellery solves the mystery.

Have students choose the clues from the following or a similar list
which helped solve the crime. Students should reread appropriate
sentances to prove thkeir choices.

a. An envelope with money in it was missing.

b. The class period ended at 9:35.

c. An envelope with paper in it cut to look like money was left
on the desk.

d. Three students had single dollar bills.

e. The paper in the envelope had been cut from thevcomics.

f. A thin piece of paper was stuck to one piece of the comics.
g. A bell sounded in the hall.

h. David'worked'at a grocer‘s.j

i. The comics were dated Apr11 2h.»

Ask students to number the events within the following groups in
the order in which they happened in the story. - Students should
reread in order to check their work. v o

' ' ER Group I e TR '

Ellery looked at ‘the paper;, 'cut to- the size of dollar bills.

Ellery hurried down the:street_towardpdenry Hudson High

‘Sehool. ity i Ered h

_ Louise: Carpenter stood>atwher desk~;her
as white as the envelope she’ held. o

"ttydface almost

: Do Group II“M:M, SV
.-Quickly he pulled out the ‘pleces of paper the thief had
‘put in the substitute" envelope.~~~‘ ,
He began to hunt through the" room.'*"‘ -

"Let's search the desks and seats first," he said.

Clues given in the vocabulary exeroise on page F=3l ‘will help
students flnd the meanings of the words. ok R




Vocabulary Exercise Using Key VWords From "Classroom Mystery"

Directions:

A, Try to guess what the word is by looking at the picture clue, the

meaning clue, and the spelling clue.
B. Find the word in the story on the page listed.
C. Urite the word in the blank spaces.

D. If you have time, copy the sentence from the story at the bottom

of this sheet.

Picture Clue Meaning Clue
1. a printed paper, containing news
—Ti¢ St 2
€ XTr,, ! ’.:A’i:&’/l.’
2. people who have committed a
G Shew o 0
B
1S3z | |
3. a paper case that holda a
letter
|
= - -"\A‘
L. | ' - a very thin slice of anything. -
' T T ——— _
5e to move forward; or appear
i earlier :

Spelling Clue
D ¢ S erxr
Pe 291
—e-w----nals
P. 290
eny_ ___.
‘ P. 291
sl __ex
. B ____¢t&s



C.

D.

E.

Using students as the actors, tape the playlet (at the close of this
unit) to illustrate the idea that conclusions about a crime should not
be based on limited information. After listening to the tape, involve
students in the following experiences:

1. TImprovise scenes between any or all of the witnesses and the attor-
neys to secure information not given in the playlet. Several
versions of each encounter may be given.

2. Form small-groups to act as a jury and reach a verdicte. All members
of the group should be ready to explain their reasoning to the rest
of the class, When the group reports are made, allow as many stu-
dents as possible to participate.

3. Pretend that the students are reporters and write a newspaper account
of the trial with as many students as possible contributing to the
story. The teacher will write the class account on the board.

To make use of what the students have learned about clues, have the
students play the game "Clue" (Parker Brothers Detective Game).

Use "The Red-Headed lLeague" in Kottmeyer's Cases of Sherlock Holmes to

show how an author focuses the reader!'s attention on the detective's

use of intuition and logic to solve a mystery. /Because it is so long, ~
this story is divided into four separate lessons. The recorded version, -
available on Libraphone A 1608, should also be divided into several

sections.

First Lesson - pages 33-39 to the end of the first full paragraph

1. Prior to the actual presentation of this lesson, select students to
prepare oral readings of the roles of Holmes, Mr. Wilson, and
Dr. Watson. Be sure that these students get the chance to read
silently and practice reading orally before they perform for the
class, The same roles may be performed by other students if the
class appears to be sufficiently interested.

. 2. To motivate the reading, have the students list and talk about detec-

tives that they have seen on television or in the movies. Their
comments should be directéd toward such things as detective's lan-
guage, dress, methods, special skills, and other distinguishing
characteristica.

3. As the story is being read, ask the class to follow along in their
own books and listen for the special characteristics of Sherlock
Holmes. Student comments about Holmes should be listed next to the
list of student comments about other detectives.

L. As a follow-up, the studen'bs may comple'be the following or similar -
exercises and correct them orally. .Use these activities to stimulate :
as much student talk about the story as poss:l.bi_l,e.

F-32
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Directionss: Find the following facts in the story, write the
nunber of the page and paragraph, and be prepared to
read this paragraph aloud.

a. Sherlock Holmes introduces i#r. Wilson to his partner, Watson.

b. Mr. Watson saw nothing unusual zbout lr. Wilson except his
red hair.

c. Holmes knew by Mr. Wilson's hands that he had done hard work,

d. Holmes knew Mr. Wilson had been -t.o China because of a tattoo
and a watch chain. — ;

€eo l‘ﬁ'. Tilson had a pawnbroker 's shop where \he hired one clerk.

f. Mr. Spaulding brought Mr. WJ.lson the newspaper containing the
ad for red-~-headed men.

g Mr. Wilson took Vincent Spaulding along to see about the job.

h. The Red-Headed league was started by an American millionaire who
had red hair.

Directions: Which of these sentences best sumnarizes this story?
Be prepared to reread to support your choice.

a. Mr. Holmes learned much about Mr. V/ilson.
b. Holmes learned all of Mr. Wilson's story.
ce Mr. Wilson had red hair.
d. Mr. Spaulding took many pictures. - |
Second Lesson - pages 39-45 to the end of paragraph 5

. As an introduction, encourage student comments about the following or
similar topicss

2. Holmas compared to other detect:!.Ves. _
be Review ma:jor events from Lesson One. -

2. Read this part of the story aloud end have students complete the
foll.owing multiple choice exercise orally. “Ask’ students to reread
~those sections of the story: that prove the:l.r ansvmrs._ :

a. How did Spaulding get Mr. W:I.lson :l.nto the off:!.ce of the Red-
Headed League? . :

He pushed, pulled, a.nd butted.

" He took him :l.n the back way. o
" He went early and was first in line.

H"-




b. TUhy did Duncan Ross pull Mr. Wilson's hair?
He wanted to huart him,
He wanted to see if Mr. VWilson wore a wig.

He was trying to keep him from running away.

c. Why was Mr. Wilson willing to work from ten tntil two for
Duncan Ross?

He aiways liked to sleep late.

The pammshop was busiest during these hours.

e ———

His eyes were v}eak and he depended upon daylight.
d. How much money was Mr. Wilson paid?
Borty dollars a week.

Four pounds a day.

Four pounds a week.
e, Where did Mr. Wilson £ind Duncan Ross?
He did not find him,
He was at 17 King Edwards Street.
Ho was with Vincent Spaulding.

Third Iesson -~ pages L5-52 to the end of paragraph L

1. Encourage student comments about the following (or similar) topios:
a. .The main events of the story so i‘ar.
b. Names and descriptions of characters. o ‘ |
c. Key words, such as ;gzsterious,, hawk-like, v:l.ol:l.nist, detective.
d. Parts of the story tha'b they 1ike; or ;iislj;ice.; L
2. . Continue reading aloud. Dur:l.ng and/or after read:lng, ask students
to complete the. following statements and prepare’to tell everyth:l.ng

they can discover a.bou'b each.

a. Mr. W:I.lson had hired Vincent Spaulding beoause he was smart
and would work .

b, Sherlock Holmes :jumped up and asked :i.f Vi.ncent Spaulding had
holes in his ears for- L LA o

F 73.5 |
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¢ Holmes had a «~like nose.

d, Holmes ‘ on the sidewalk two or three times with his
StiCko

e. Holmes knocked on ir. 1/ilson'!s door so that he could see the
of the man who answered,

f. Holmes and Dr. Watson planned to hear a play the
violin that afternoon. ,

g. Mr. Jones-of Scotland Yard was a police .

h. John Clay was a killer and a who was expected to be
seen tonight.

Fourth Lesson - pages 5Ly to the end of the story

1. Before reading, have the students wbrk in small groups to complete
the following experiences:

a. Examine items or pictures on pages 55. Be prepared to explain
your group's ideas to the class.

b. Discuss and decide on an ending for this story that seems appro-
priate to members of each group. The ideas of each group should
be written in brief form on the board so that they can be com-
pared to the author'!s ending. -

2. Continue reading aloud to the class. To provide a change from the
teacher's volce, students may be encouraged to participate in the
following or similar ways:

a. rereading especially interesting or suapenseful lines or
paragraphs. «

b. pretending to be one of the characters and reading the lines
written for that character.

c.'"commenting about any part of the story.

3. After reading, have students work in small groups to complete the
following or similar exercisesz

a. Prepare an improvisatior of an incident from the story.

be Write an account of one incident to be read to the class.

ce Prepars a set of true-false statements to be used by the class.
d. Prepare a radio newscast based on an incident from the story.

e. Rewrite an incident from the story as it might appear today,
using a "hippy“ hero and "hippy" language to be read to the class.

#, To review the importance of clues to solving a nwstery, the teacher may
Q read to the class one or two selections from Two-ﬁﬂnute yysteries. "The
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G.

Case of the Lookout" and "The Case of the Lazy Murderer® are suitable.
Have the students talk about the following:

1, the clues
2. the characters
3. the possible solution.

To introduce the students to the horror story and to one of its master
stylists, play the recording of Edgar Allan Poe's The Telltale Heart.

1. Before listening, encourage students to talk about the idea of
"telling on" someone.

a. Ask students to provide and list synonyms for the word squealer,"
be. Suggest that one word in the title might fit on this list.

c., Ask students to listen and be able to explain how a heart
becomes a tattle-tale.

2. PFlay the recording and ask students to listen for answers in the
following exercise. Use these answers as a beginning in an effort

to get the maximum number of students involwved in talking about
the S'boryc

a. The man says, "llhy would you say I am "
b. He says, 'One of the old man's eyes reminded me of a eye."

c. He says, "y was never kinder to the old man than I was the week
before I o

d. ‘J(?he m.;m looked :lnto the old man's room. every night at .
time _

e. The man ld.iled the old -man by L g
f. He put the body _ S
ge The police arrived at R . e :

h. When the killer sat down with the police, he put his chair
. exactly over the LT g

1. The police did not. hear the ' but ‘the man did.
J+ The man confessed so he could get away from ' = - .
3., Play 'bhe recording again for the following or similar roasons:
a. to enjoy liatening . S
b; to spot passages Which supbort ansvrers 'bo exercise questions ‘

B ,.F",3§
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¢c. to see how fear, horror, shock, and excitement are created
by the music, by the use of certain words, and by the voice
of the actor.

L. Student volunteers may plan and present 1mprovisations of the
following:

a. The killer opening the door and watching the eye.

b. The killer talking to the police while listening to the
beating heart.

H. To help the students recognize that setting contributes to suspense
' and horror, have the students draw a setting for a suspense or horror
story.

1. Set the mood in the classroom by making the following or similar
changes:

a. Make the room as dark as possible.

b, Display such objects as a skull, a bizrning candle, a sheet over
a chair or table, and plastic spiders.

¢. Draw on the board or use plastic to make gpider webs.
d. Have a table covered with thick dust.

2. Ask students to orally identify each object and tell their reaction
to 1it.

3. Develop with the class a list of places where ‘these objects are
likely to be found. IList all comments on the board.

Note: Beware of student tendency to emphasize v:i.olence and weapons
and to overlook the desired eeriness.

4. Have students draw a Scene that in their opinion is appropriate as
a setting for a suspense or horror a'bory. ,

I. To show that setting may detarmine or a.ffect events, use 'bhe story
. "Cemetery Path" in learning Your Lan g ) /Two, Tales of the Mysterious,
Book 1, and complete the; following:

1. Befor¢ reading, -have the students examine the picture on the front
cover iof the book and.: enoom'age atudent oral z‘eact:lon w:l.th questions
such as the followings . :

a. Is this a good p:l.cture for a rmtery ﬂtory? Why?
b. VWhat do you see that i‘its into a mystery?

c. Can you thinlc of other scenes wh:l.ch m:l.ght help ‘create suspense?
(The students may show 'bhe draw:l.nga they made for Exper:l.enoe H-L
.. to the class.) ;
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2. Have several students dramatize their impression of a timid person
visiting a cemetery at nighlt. Ask the class audience to watch the
student actors carefully and to be prepared to comment about the
following:

a. the number of different, recognizable feelings shown by the
actor. (shock, fear, worry, anger)

b. the methods used to portray each feeling. (facial expression,
sounds, actions)

3¢ Read "Cemetery Path" aloud and ask students to listen for answers
to the following fill-in-blanks exercise. Use these answers as the
beginning of student talk about this story. -

Directions: Fill in the blanks to make a complete statement.

a. Ivan's two nicknames were and .

b. The lieutenant offered Ivan to cross
the cemetery. ,

c. To prove that he had crossed the cemotery, Ivan was supposed
to -

d. The cause of Ivan's death was .

k. Have several students pantomime Ivan's visit to the cemetery. The
class should observe and react to the way the actore show the
followings ’

a. Ivan's feelings

be the way Ivan walked through the cemetery
ce. Ivan'!s facial expressions

d. the sounds that Ivan makas

e. Ivan's efi‘ort to escape.

5. As a aumar:l.zing e,:per:l.ence, atudenta ‘may complete the exerciee
under “Main Idea" on page 31 in Tales of the Mysterious, .

Jo Ask students to reread '"Cemetery Path! in order to- ‘find’ ahd list the
particular words used by this author t6 create suspense and fear. FProvide

additional experiences with these words by having students involved in
the following activz’n.tieaz )

1. Making a class 1ist of such words on thu board

2. Composing sentences that :anlude theae w«:rda eit.her orally or in

3 Making up an w;astory that includeb these word.e
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The
1.

2.

Conxpiétjng the following exercises

a. Put two lists of words similar to the lists below on index
cards or small slips of paper with each list on a different color.

Places * Descriptive Words
cave haunted
forests gloomy
pawnshop mosg-covered
alley cursed

cellar narrow

attic dark

cell shadow

house damp

b. Ask students to draw one card from the stack which is face down
on the desk.

c. Pair students so that their cards are of different colorsj then
have them compose sentences using their two words.

de Students may trade cards and continue writing sentences if
interests warrants it.

following experiencés illustrate the way music and sounds create moods.

Ask studenic to listen to the selection '"The Masque of the Red Death, "
"The City In the Sea," and "The Beach Cat" from the recording Basil

Rathbone Reads Edgar’ Allan Poe and list the scunds that are used to

create suspense. Students may refer to these individual lists and
contribute to one complete class l:l.st on the chalkboard.

Iisten to the sounds recorded on Side Two of the record Chilling,
Thrilling Sounds of the Haunted House (Disneyland, 12", 33 173,

D Q 1257) and 1ist these sounds. Encourage student comments about
the following or simlilar’ quaations. _ ;

" ae. What are the sounds that you heard?

3,

be

5.

b. VWhich sounda :Ln your opinion are the most chilling?

c. Can you recall any story from’ television, movies, or reading
_ that used these or sim:l.lar eounda?

Student volunteerl may make a ta.pe ‘of eerie and unuaual sounds which
in their opinion could contribute to the feelings of suspense and/or
fear in a story and play their.- tape for the class,

Have students make a collection of reoord:l.ngs ‘that could be used as
background music for suspense..stories and play them for the class.
Encourage student comments about the" ld.nd of story or television show
that would be made more effective by the use of this muysic.

Read aloud to the class certain aeot:l.ons from "Ghost Guards Gold"

in In Orbit, then play several b ;es of recorded music.

F-39 -
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Suggested Paragraphs Suggested Masic

Page 270, coluwm 1, 1. Any student records

paragrapas 5, 6, acd 7 2. YA Shot In the Dark®

and from column 2, 3. "The Pink Panther Theme"
paragraphs 1-6 k. "Spellbound Concerto®

Ask students to select the music that in their opinion fits this
particular story. Encourage students to match the story and the
music in the following or similar areas:

a. quickness of movement

b. presence of danger

c. presence of eeriness

d. marked contrast.

Insist that students refer to specific characteristics of both the
music and the writing 4s precisely as their language will allow.

If interest in the story 1s maintained, continue reading aloud with
the student-chosen mood music playing in the background.

Play any single band on Side One of the record, Chilling, Thrilling
Sounds of the Haunted House (Disneyland, D Q 1257')_"‘", d direct or
arrange the fi following activities:

a. Ask students in sme.ll groups to first listen carefully to the
agsigned band, then discuss the short narration and the sounds
among themselves, and then make up a2 set of interesting circum-
stances that would explain everything on that band. Either tell
this story to the class, or prepare a written version that may
be read to the class.

b. Have students draw a pictura that illustrates the particular
combination of narration and sounds on the chosen band. Encour-
age the use of color and imagination to emphasize one or more
major impressions oonveyed by th:i.a band.

Ce Student groups may diacuss, plan, and. pract;ice on improvisations
of one band before they perform it for ~the whole class.

d. Ask students to record, on a oheculiat l:l.ke the following, the
variety of sounds that they hear. 2

wind howl:l.:ng
cat screaming
rain

woman screemﬂ,ng
creaking .door
eerie laughter
men groaning

The band‘c'ahbe veplayed to check the 1ists; The class can




then be asked to make up 2 story using the same sounds in
a different sequence.

L. To demonstrate the use of the unexpected ending to startle the reader,
arrange the following experiences:

1. Write the following or a similar incomplete poem on the board.

Jack and Jill went up a hill
To fetch a pail of water.
dJack fell down and broke his crown,

a. Ask the class to comment on the expected ending to this poenm.

b. Suggest the surprise ending "And his Blue Cross wouldn't cover
it" and give students the opportunity to write and to read
other surprise endings.

2. Read aloud the beginning of "The Killer and the Letter" in Top
Flight. Stop reading at an appropriate point for the class and
direct students to continue reading silently to discover the surprise
ending to this story. :

3. Play the recording "Richard Cory" by Simon and Garfunkel from Sounds
of Silence. _ .

2. Ask students to write true or false for each of the following
statementss .

Richard Cory owns half the town..
Richard Cory's father was a po]icemnv.
The singers work in Richard Cory's factory.
The singers curse Richard Cory.
* Richard Cory owns a yacht.

b. Have students talk about the following statements. Allow as
many students as possible to respond. P

(1) What makes the ending surprising? . |
(2) What clues in the song prepare you for the ending?
) (Play the record again to help the students. answer.)
M. Use the Clsssics Illustrated version of "A Journey to the.Center of the
Eai'th'" ini en Highways | to provide an introductory experience with
solence fiotion., = T ‘ o

1. Assign a student to be prepared to read aloud for each of the char~
acters. Almo have a student prepare to serve as narrator and to
read the transitional material, . o .

2. Students may turn to pege 250 to icentify the suthor. Have them
check the glossary to find informaiion about the author. '

e N ﬁ-
PN -




3. Have the students turn to "The Man Who Invented the Future" on -
page 2h7.and talk about the title and how it might apply to Verne. :
Read this selection to the students while they listen to learn vwhy

this title applies to Verne.

L. Ask individuals to read aloud sections of the story "Journey to the
Center of the Earth® while everyone else follows in the book.

5. After reading, discuss questiocns like these:
a, Which parts of the etory seem to be based on scientific fact?

b. How is "Stromboli" explained in the glossary? Uhy do you think
it was mentioned as the place where they exited?

C. Where did the Journey begin? How did the narrator and his uncle
get to Iceland?

d. Which parts of the story seem unreal and fantastic? Vhy?

N, To provide additional experience in reading science fiction stories,
assign 'Robot with a Gun" in Stories for Teen-Agers Book A or Tales

of the Mysterious.

1. Prepare the class for reading by having a number of students react
to such questions as the following:

a. What is a robot? Have you ever watched a TV show or read. any
stories with a robot in them? Tell about them.

b. Have you ever wondered if robots have feelinga? Would it make
any difference if they did? Why? v

Cc. Read the story to see what the author suggests might happen
if a robot had feelings.

2. After reading help the students to share the story by enccuraging
as many students as possible to.explain how-heving feelings caused
trouble for the robot.

3., After diScussing the story, the students may enjoy the following
experiences i

Directionss These questions should be placed on: slips of paper and

- put in a box. Select a gtudent to _act as caller" as in Bingo and
draw one slip at a timeé and read it to the class., Each student will
have a copy of the fact sheet pictured below,. . Students having a
fact sheet with the answer Will place an. object, such as a slip of
paper, on the correct answer. Papers-on four sguares in a row in
any direction are necessary to win.

Questions - :f‘ . 5“‘Ae'f“ﬁf _"t;(’”" "f; S Y
The patient is this story is a “"f‘ (complete statement)

l Trie- or’ False - Dr.'Newman is a doctor who treats problems
Y~ of the mind.




The patient!s problem was that bhe wished to « (complete)

Mrs. Grunback couldnit afford the robot's keep so she decided
to him,

A week later the patient became part of a display
touring the country.

The patient begged the doctor to make him into a .

Dr. Newman helped the patient by proving that he had much to
foro

The doctor said, "The good things in life will not be handed
Yyou; you must __ them, " .

True or False - The patient killed the doctor.
The patient left his __on the when he left.
The doctor was hapry because he was able to : Ssomecne.

The doctor took a small from his desk and began
winding himself up.

The word that best describes how the ﬁat:lent‘ felt about his
master is .

-4

The patient complained that people treated h:l.m like a
because he vas different from them. : _

Whether the patlent was flesh and blood or metal and batteries,
he felt the need to be a part of a .

‘Sample Fact Sheet

F A C T

earn | love gun freak - - o

' I RS SN | Answers to all

, o o _ questions appear on

help | robot |- false true '} all. aheets. Everyone
N DR T _ - will win if the caller

continues until all

key ""'seie'_x_:ce ' k:s.ll ‘group , questions are drawa.
live | couch - sell . human
C - : being

/T Note: Additional "Bingo" type vocabulary games can be. constructed
“based on'‘any appropriate 1list of words. In a less complex version,
the caller could read ong word at a time. Such games provide a
valuable change of paces/ ‘
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O. To capitalize on interest created by reading '"Robot with a Gun' and to
encourage further study on the subject of robots, help the students to -
build a robot. Groups of students may be assigned responsibility for S
various parts -- a cylindrical body of metal or pasteboard, a square
head with antennas, light bulb eyes (red and green) and appendages.

P. As an additional science fiction experience, use the story "Minister
without Portfolio" in Stories for Teen-Agers Book A.

1. Gather as many capsules and pills of different colors as possible
(or pictures of pills) to show to the class. Ask the class to
talk about the following questions:

a. Why do drug manufacturers make medicine in so many different
colors? (To make them easily distinguishable.)

h. What is color blindness? Could being color blind cause a person
who had to take more than one kind of medicine a problem? How?

c. - In what other ways might color blindness cause a person problems?

d. Read the story to find out how color blindness causes problems
for the main character.

2. Reaa to the class pages 21i-21k to have them discover how color
blindness causes problems for the main character.

3. After listening to the firet part the students may react to L
questions such as the fulicsrings

" a. How has color blindness caused trouble for Mrs. Criswell?
b. Uho were the men that Mrs. Criswell met?
c. What clues are given in the story to help you guess?
d. Continue reading silently to find out who the men are;
L. As a follow-up, the students should share the story by answering the
key question. Then they may complete the exercise entitled "Cclor
Blindl! Who, Me?" inserted s.t the close of this unit._.

" Q. To show how the mass med;f.a present -science fiction, divide the class
' into groups to engage :l.n ‘“he following experiences:

1. Explore the presentation of science fiction on TV. Have the students
list current science fiction shows a.nd prepare a report using the
following questions as a gulde: - ‘

a. Who are the ma:incha.racters? vhat kinds of things do they do?
b. What parts do you believe? | -
Ce What parts of the show do you ﬁnd difficult to believe? ¥

d. What things do you expect the characters to do each week?




e. What is there about the show that may appeal to many viewers?

2. Investigate movie listings to find a science fiction movie at a
local theater that would be approprlate for a class trip.

3. Examine science fiction as it appears in comic strips. Make a class
project of collecting the comic books and newspapers that contain
science fiction comic strips. When a sufficient number become avail-
able, give students the opportunity to read them and then tell the
class about the scientific ideas, situations, and characters that
are included,

The Novel

Dangerous Journey, by laszlo Hamori, is a’ book that appeals to students who
ordinarily do not enjoy reading. Dangerous Journey is a modern-day novel of
escape. Twelve-year-old Latsi runs away from a policeman who is takdng him
to a Hungarian youth camp. He has many adventures getting to and across the
Hungarian-Austrian border. Even when he reaches Vienna he 1s not safe, but
must escape from a Hungarian kidnapper. At the book'!s end he is able to fly
to Sweden -~ and freedom. :

In reading Dangerous Journey slow students will need help, in spite of the
high interest lavel of the novel. The reading should go qyickly to maintain
students! intersst. Keep questions concerning plot to a minimum so that
students are not discouraged by minor details. Names of people and places
in the novel are foreign. Place as little emphasis as p0331b1e on these
terms so students! reading is not hindered by them.

Before the reading, the teacher should give the class some background on

the Communist occupation of Hungary at the time of the 1956 Hungarian revolt.
Students will appreciate the novel more if they understand what life is like
in a police atate.

Suggestions for the teachei:

1. Set the stage for the novel by reading Chapter 1 and the beginning
of Chapter 2 aloud. Let students begin reading silently on page 19
at the words "So long, Comrade Youth Whrden."

2. In Chapter L Latsi and Pishta introduce themselves to each other.
To help students understand the boys' backgrounds, 1list the phrases
on the chalkboard which identify the boys.

3. To lessen the required reading time and to maintain continuity, sum-
marize several chapters orally or on tape. Chapters 6, 7, and 8 are
suggested for summarizing. Let students resume reading on page T7
at the words "Matslls eyes opened wide with terror.'

L. Have a good reader prepare to read Chapter 10 aloud to the class.

5. After they have read Chapter 11, "UMder the Barbed Wire, " have a
group of students make a drawing, a bulletin board ﬂisplay; or a
diorama, to illustrate this scene.‘ .

o 6. Let students dramatize the incident in Chapter 12 1n which Latsi
FRIC pretends to be deaf and dumb.~




7.

9.

10.

1l.

Explain to the students the shift from Latsi!s adventures in Chapter
13 and Pishta's adventures in Chapter 1lh.

Choose students to tape record the conversation between Latsi and
Herr Kleiner in Chapter 15. PFlay this tape recording to the class
instaad of having them read the chapter.

Read aloud Chapter 16, VA Mysterious Letter," to help students
understand the change of scenes.

Ask the students what movie or TV actor could best play the part of
Herr Kleiner. Have the class read Chapter 17 silently and decide
whether the actor they have chosen can show Kleiner's Yother face."

To keep the reading ¢f the novel in pace with the action in the
final chapters, read to the students Chapters 18-21.




Attached Exercises

Jury Trial =
The scene iS a courtroom. The prosecutor is standing facing the jury (the
clzss). Walter Baker and his attorney are seated at the-right at a long table

upon which there are many papers and a folder. The judge is seated behind a

desk in the center. The prosecutor has a table to the left. Each witness will

sit in a chair to the left of the judge'!s desk as he answers questions.

Progecutor: The state is going to prove that Walter Baker did enter the apart-
ment of Miss Alice Simonds at Millstone Drive on the evening of October 1l
and did rob her safe of two hundred dollars in cash and a diamond watch
valued at $700.00. ... (pause) The state calls Miss Alice Simonds as its
first witness. IMiss Simonds, do you live alone at Millstone Drive? ¢

Miss Simonds: Yes, I do.

Prosecutor: Now tell us, Miss Simonds, exactly what happened on the evening
of October 11.

Miss Simondst Well, I was Jjust returning from the beauty shop and as I got off
the elevator on my floor, I saw a man hurrying doun the hall from the direc-~
tion of my apartment door. He was about six feet tall, rather heavy, over
two hundred pounds. He had bright red hair, bushy eyebrows and was carrying
a brown paper bag. I couldn't see his mouth and chin because he had his coatb
collar turned up. When I got to my door, I saw it was open a little way, so
I rushed in.and found the door of the wall safe open. My money and watch
were gone, . L called the police.

Prosecutor: Vhat was this man wearing, Miss Simonds? .

Miss Simonds: He wore brown pants and a plaid suit coat, no hat.

Progsecutor: Thank you, Iiss Simonds. HNow I call Archie Sloan to the stand.
(Archie takes the stand.) Mr. Sloan, what is your Job?

Archie Sloan: I run the elevator in the Millstbne Apertment building.

Prosecutor: Mr. Sloan, do you remember taking Miss Simonds to her floor on
the evening of October 117 |
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Archie: Yes, I do. ©She got off the elevator and a man got on and said he was
in a hurry to get down. He had an appointment and was late. So I took him
doun. He left the elevator and went out the side door of the lobby toward
Gray Street.

Prosecutor: Can you describe this man, Mr. Sloan?

Archie: He wes a large man, about six feet tall and with red hair., He was
carrying a paper bag. :

Prosecutors:s Thank you, Mr. Sloan, Now the state calls Officer Johnston to the
stand. (Officer Johnston takes stand.) Officer Johnston, would you tell
us exactly what happened on the evening of October 117

Officer Johnston: Yes. Well, I was cruising in the vicinity of Millstone Drive
Apartments when the call came through. I noticed a man fitting the descrip-
tion waiting for the light about a block from the apartment building. I
picked him up and took him to headquarters for questioning. That's the man
over there. (points to Walter Baker)

Progecutors Was he carrying anything?

Officert Yes, he was carrying a brown paper bag.

Prosecutor: Thank you, Officer Johnston., The state rests its case.

(Defense attorney comes forward.)

Defense Attorneys We will brove’ that this man is not the person who robb: -} Miss
Simonds! apartment on October 11. The deferise calls to the ‘Stand Mr.

Marvin Branoon. (Mr. Branoon takes the stand.) M. B’ranooh,' what is your
occupation? v

Mr. Branoon: I am caretaker at Millstone Apartments.

Defense Attorney:s Tell us, Mr. Branooh, exactly what you saw on the evening
of October 1l.

Mr. Branoon: I saw most of the people who live at the Millstone Apartments -
coming home from work or going to night jobs. | ' '




Defense Attorney: Did you see any strangers entering or leaving the building?

r, Branoon: Mo, I did not. I saw mogt everyone that day. It was my day to
trim the shrubbery out front. Everyone who came in or out either belonged
there, or was with a tenant.

Defense Attorney: Thank you, Mr. Branoon. You may step down. (Mr. Branoon
leaves stand.) The defense calls Sargeant Pepper. (Sgt. Pepper takes
stand.) Sgt. Pepper, did you examine Walter Baker when he was brought into
the station on October 117

Sgt. Pepper: Yes, I did. He weighs 190 1lbs. and is 5 feet, 10 inches tall.

He was wearing a plaid coat, brown pants, and was carrying a paper bag with
his lunch in it. .., He had two sandwiches and some cake.

Defense Attorney: Did you find on him any large amount of cash or a ladyls
diamond watch?

Sgt., Pepper: HNo. He had only $6.40 in his pucket.

Defense Attorney: Thank you. My next witness is Walter Baker. Mr. Baker,
where were you on the evening of October 117

Mr. Baker: I went to work as nsual, I work night at the Smith Truck Co. as a
guard at the gate. |

Defense Attorneys Mr. Baker, why were you inr the Millstone Apartment bullding
on October 112

Mr. Bakers I live there.

Defense Attorney: Thank you. You may step down. The defense rests its case,

Prosecutor: Less than ten minutes after Miss Simonds's safe was robbed Walter
Baker was picked up a blodlc awsy. He fits the description of the burglar -
red hair, tall, and heavy -- and he was dressed as the thief had been when
Miss Simonds met him, The defense has not produced a withess telling us why
Mr. Baker was on the same flobr aa’ Miss Simonds's ‘apartlﬁén’t, hdr why he was
in such a hurry. They have not proven that he d:l.d net come :E‘rom MI.ss
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Simonds’s apartment. The state asks you to find Walter Baker guilty of
burglary,

Defense Attornmey: Walter Baker is not six feet tall, nor does he weigh 200
pounds. Mr. Baker was picked up less than ten minutes after the crime was
discovered. Where were the money and the watch? Finally, Mr. Baker has a
perfect right to be in the Millstone Manor Apartments. He lives there.

He merely needed to hurry tc get to work on time. The defense agks you

to find him not guilty.




‘Color Blind! Vho, He?

This is Mrs. Criswell. She wore a large cartwheel hat. Color her.

These are the birds lirs. Criswell was supposed to watch. Color them as
she saw then. :

These are the same birds, but Clara saw them in a different way. Color
them as Clara saw themn.

These are the friendly strangers. Color the first two as IMrs. Criswell
saw them. Color the other two as they looked to everyone else.
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GRADE EIGHT
REGIUNAL AND POCCUPATIONAL" DIALECTS
I, INTRODUCTORY NOTE T THE TEACHER

The eighth grade dialect unit builds on the concepts of the dialect unit of
the seventh grade, which emphasized these gmgra]izations:

A dialect is a variation in the fom of a,;la.ngu.ag'e characterized by differences
in promunciation, vocabulary, and grammare -

Everyone variles his dialect according to h:i.s age, education, purpose, the
person to whom he is speaking or writing, and the nature of the occasion,

Jargon is the particular form of language used by members of a particular
occupation, avocation, or social groupe. a

This unit should be used as a brief introduction to the regional dialects we
all speak, but.the major emphasis on the observation of dialects in one's own
‘communities and on television and film, and on the way writers use dlalect in

- literature should be placed within the other units of the course where appro-
priate. This introductory unit should make clear some of the differences in
vocabulary, promunciation, and grammar that occur as regional peculiarities
of the oral language rather than as deliberate linguistic choices of writing,
or as "™idiolects" or social-class dialect differences.

II, CONTROLLING GENERALIZATIONS

A. A regional dialcct represents variations in pronunciation, vocabulary,
and grammar which occur in different regions of the country.

B. There is no "standard" American English dialect, "Standard" spoken
English is that regional dialect that is used by the majority of educated
people in any given reglon. '

C. Autbors make use of regional dialects to lend authenticity to their
stories and characterizations. '

D. The mass media provide excellent opportunities to lobserve" a number of
: different regional dialects, ‘ :

TII. SUGGESTED PROCEDURES

Generalization A: A regional dlalect repreaéiits variations in pronunciation,
oo vocabulary, and grammar which occur in different reglons
of the country. v

1. What word do you use?

a. soda, soda pop, soft drink, tonic
be living room, sitting room, parlor, - front room, Or eseecsecse
ces - andirons, dogs, fire dogs, dog irons

P

4. mentel, mantel plece, mantel shelf, fire board

e. roller shades, curtains s blinds, window shades
L-11




2,

3e

L.

f.+ clothes closet, closet, cupbecard, clothes press
8¢ storeroom, lumber room, junk room, catcheall
he porch, stoop, veranda

i, gutter (or roof) eaves trough, water trough

je pail, bucket '

ko, frying pan, skillet, spider

l, faucet, spigot _

m, paper bag, bag, sack, poke

n., 1lift, elevator

How much agreement is there among members of your class? Ask those
students who seem to have a noticeably different usage to tell where
their family came from, Try to determine if the differences are
regional or if they result from some other factors.

- Assignment: In an original cartoon illustrate the type of
confusion that could easily occur between two or more people who
have different language backgrounds. Share your cartoon with
the class, : : ’

Additdonal e’xeréises, emphasizing some of the vocabﬁlary choices that
diffexf from one part of f(..he cox)mtry to another, gre in Carlin,
Discovering Language 2, (Heath) 37-38, Exercise 8, and in Postman,
The Uses of Language, (' nter 16, p. 179186,

1(%ead tl)xe material on "American Speech Aveas" in Discovering Language 2
Heath . .
Then complete exercise 9 on page 39, Do you agree that “regional!
dialects are often recognizable by different word choices people from
certain regions habitually make? - . |

Pronounce the following woids:

greasy  water = oil = 1last

Hary aunt, . ecar - lost
merry tomato barn pav
marry - - pecan , out ' empty
dog - house - -father .- sorry
hungry fire food door

Heip select two or three volunteers to -pi'epai'é é tap"e ;'.:'v'é"cording of
the following passage. Try to select students from different sections
of the country, if this is possible. B

The very rundown character of the park or lot-made Mary wonder

- about the house. - -She.felt she would be sorry, btut she pushed
open the door and went in, . She saw greasy wallpaper, a mangy
dog with no collar licking his sore paw by the ashes and burned=
out logs in the fireplace, a pile of dirtv dishes and emtv cans



Se

seen to last eight years. I!'d give a pretty penny to be able to
make a phone call she said to hergelf as she ssi down to wait.

c830ee

. As you listen with your classmates to the tapings, pay particular

attention to the promunciation of the words in the original list
abave,

Next, listen to the commercially recorded versions of- this passage on
the record, Spoken Fnglish (record ;2, slde 2). Discuss these
questions: ; :

a. How are key,words used to identify a regional dialect?

bs Which regional dialect on the record is most like those recorded
in class? © .

c. lhat are some vocabulary differences in dialect?

d. How do lingiists account for the difference in pronunciation of
English in Colonial America?

e. 'lhy dori't we spell words as th:y are pronounced?

£+ Do all people speak a dialect? Are all dialects equally "good"?

Practice vwriting a phonetic spelling of the way certain gpeakers pro-
nounced any of the words listed in activity L. Use the dlacritical
symbols from an avallable dictionary or, if you recall your phonetic
or phenemic :symbols from grade seven units in the signalling sound
system of English, use these symbols., Uhy is it necessary for
language investigators to agree on some system of recording uritten
versions of regional pronunciations that is different from ordinary
English spelling?

How would you answer these questions?

a. What t%me is it? (It's ten of Loz It's ten t111 two; It's ten
to two

be There!s Harry? (He's over to my house; He! s at my house; He's
over my house)

co Are you veli? (No, I'm sick (at., to, on) ny stomach )

These are called "gramnatical" differencas in dialect, and these
parbicular ones usually occur with regularity in certain regions of
ha country. Can you think of any other grammatical choices that
seem to represent different regional choices rather than "socizl" or

"educat:.onal" cho:lces? '

Ve all vary our dialect from t:lme to time, though the regional flavor
of our speech probably varies very little. Review what you learned
in seventh grade sbout. dlalect variations in general by reading pages
13-16 of Carlin. Discoverine Lancruare. Book 2 (Heath). Do the exere



3.

L.

5.

engage in any of these activities (based on the list of "Baltimorese"
in Peeps' Lexicon of Baltimorese.)

a. Fow do you pronounce these words?

b. In what other ways have you heard them pronounced?

c. Could you put these other pronunciations into phonetic spelling
as lr. Peeps does with Baltimorese?

de thich words in Pseps' Lexicon do you pronowice in Baltimorese?

e. 'lhy do some of you not speak in Baltimorese?

f. Uhat other examples of Bzltimorese can you add to the list?

g. Vhat in our local speech strikes newcomers as umusual?

h, ihich of your teachers speak dialects from other regions?

i. What are the characteristics of their speech?

Listen to a local television newscaster who was born and raised in
this area. Compare his pronunciation of-certain words in the news
to the pronunciation of a newscaster on a national news program. Try
to Tind out the geographical region from which the second reviewer
came. Discuss your observations with those of your classmates in
support or disagreement with this statement: "Educated people from
different parts of the country do not always use the same 'standard!
form of promunciation."

Listen to a recording or a taped record of speeches made by politi-
cians from different parts of the country. Assuming that most of
these men are "educated" and successful citizens, what different
"standard" dialects do they use? What differences in vocabulary,
pronunciation, or graumar seem "standard" to some and not to others?

Listen to a recording of J. F. Kenném”s Inaugural Speech.

a, list examples of vocabulary, pronuciation, and grammar which
characterize President Kennedy's Boston dialect.
b, How do you account for the fact that the differences occur mainly

‘in one of these three aspects of language?
cs Could you assume that Kennedy spoke the "standard" dialect of

his region 3

Listen to a recording of Andy Grifflth's "Whao it was, 1t was
i‘ootball.'.' :

a, Where is this dialect spoken? Do you suppose 1t is "standard"?
Why or why not? .

b, 'hat makes the mohblogue funny?

c. Replay the rucord; follow the transcript as you list.en. On the
transeript mark the dizlectal differences; use a "v" to mark
vocabulary differences, a p" for differences in pronunciation,
) and a "g" to show difxerences in gramnar.



Generalization C: Authors make use of regional dialects to lend authenticity
to their stories and characterlization.

NOTE TO THE TEACHER: Imch of the concrete evidence related to this concept
is provided in specific activities that are included in the literature~based
units of the coursee. See Activity H, "The Play’s the Thing," page D=17; in
the unit "The Story in the Poem," emphasize the dlalectal nature of the folk--
ballad and ask students to find examples of American regilonal dialect differ—
ences when poems appropriate for that purpose are belng studled; Activity i,
in *The Outsider" p. 13 provides some suggestions for notlicing the language of
cowboys; and Activity E, page 8 of that unit deals with dlalect differences
of national groups in this country «- which are not "regional"™ so much as
"foreigna" There will be numerous other oceasions during the year to call
attention to the writer!s use of dlalect == as well as to his problems in
"translating" it into some sort of phonetic spelling that is not too difficult
to read and, at the same time, transmits the flavor of the spesch of a par-
ticular reglon.

l. Read the poem, "Jesse James" by William Rose Benet, in Directions.
List the various words or phrases that seem to you to be part of the
Western dialect. Which woirds reflect a difference from your own
dialect in grarmar? in vocabulary? in pronunciation?

Beside each dialect form, write the form of the word that is standard:
for this region. The list might be organized as follows:

{ WESTERN DIALECT FORM | STANDARD MARYLAND FORM | DIFFERENCE

hawse horse prenunciation

What did the use of dialect tell you about the characters in the
story?

How did the use of dlalect add to the total effect of the poem?
How many words had to be changed to suggest the dialect?

2. Select, from a list ot stories provided‘by your teacher, & story in
which dialect is used. Share your findings related to the questions
below with the class. =~ o '

a, What regional dialect is being used?

be. What characteristics; in grammar, vocabulary, and pronunciation,
of that regioml dialect can you identify?

c. What did the use of dialect tell you about the characters in the

9+A‘h1r9

Why dld the author uvse dialect? , '

How did the author manage to ell the dilalectel -ariations in

such a way as to indicate a regional pronunciatio..

Q2
°

5. List authors who, in your opinion, use dialect effectively. iicciss
with the class.
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a. What contributes to the effectivness of each author!s use of
dialect?

be What historical, geographical, and cultural forces influenced
the dialect used by each author?

Generalization D: The mass media provide excellent opportunities to 'observe"

a number of different regional dialects.

NOTE TO THE TEACHER: Most of the material to develop this concept should have
been used in preceding activities of this unit. To place special emphasis on
the excellence of the various media as sources for oral language variations,
however, any of these activities might be suggested to the students who are
interested:

1. "Monitor' at least ten different television series whose settings are
laid in different parts of the country for five minutes each. dJot
down words that are not generally used in our own region, "phonetic"
spellings of a few words that are not typically prcnounced in a
similar way here in Maryland, and any grammatical differences that
may be regional rather than indicative of a low educational or cultur-
al level. Share your findings with the class; and try to arrive with
the group at some general::.zat.:l.ons about differences in dialect (on
television, at least) in the various reglons of our country. Differ-
entiate between "educated" and "non~standard" uses if you can.

2. The radio is a particularly good medium for listening to spoken
language differences because there are no visual distractions for the
listener. Monitor five or six radio programs in a manner similar to
that suggested in Activity 1. Share your conclusions with the class.
Compare them to the conclusions you reached by observing dialectal
dlfferences on television series.

3. Select a character on television, radio, or in the movies who 1s
associated with a particular region of the country. (Avoid cowboys,
_please!) What expressions and pronunciations does he use that repre-
sent regional dialect variations? What are the variants you yourself
would use?

IV. RELATED DICTIONAHY ACTIVITIES

A,

B,

Look up the pronunciation of the words listed in Activity l, Generaliza-
tion A, in a recent dictionary. What variations in regiunal pronuncia-
tions have you observed that deparb from what the dictionary considers
"standard"? , _

Look up in a collegiate or unabridged dictionary the various terms with
which you are unfamiliar in the list that appear: in Activity 1, under
Generalization A, Does the dictionary classify any of these terms as
regionalisms? What symbol does the dict:.onary use to indicate the terms
that are specific to a region? :

Look up some of the grammatical variations you have discovered during this
unit. Do not use a standard dictionary, however, but go to the library
and look the expressions up in a dictionery of usage. (Your librarian

L=16




will assist you if you need help.) What information does this type of
reference give you?

RELATED EXERCISES A:D ACTIVITIES IN TEACHER REFERENCES AND STUDENT TEXTS

Carlin-Christ, Discovering Langunage Book 2 (D. C. Heath, 1968)
Chapter )J-s Pl 3749

Carlin-Christ, Iiscovering Language, Book 3 (D. C. Heath, 1969)
Chapter 1, pp. 13-17

Conlin et al., Our Language Today, 8 (American Book Co., 1966)
pP. 200~201 (didlect in literature)

Postman, User of Language (Holt, 1965)
Chapter 16, "Your Dialect is Showing"

This chapter should be used in its entirety if the book is available in
your school. :
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GRADE EIGHT
STORTES OF GODS AND GODDESSES

SCOPE OF THE UNIT

Introductory Nots to the Teachsr

- According to Northrap Frye, "any effective teaching of literature has to
recapltulate its hi=tory and begin, in early childhood, with myths, folk
tales and legends. This 18 a valld encugh excrse for teaching myths,
but an equally good reasocn is the delightfully imagiziative quality of
these stories which junior hip . students always find appealing.

The emphasis in this unit is on the Greek myths, but several parallels
will be made with stories from other cultures. Students will see that
myths are something that every culture creatssto bhelp-it cope with the un-
answerable questions of life. Because man wishes to account for his ex~
istence, the myths are usually bullt around the life cycle -~ birth, life,
and death. Certailn basic myths, such az the creaticn storles, are found
in nearly all cultures.

Selence may have answered scme of the questions about human experiences
but for many human predicanents man can still find no smpirical
exXplanations. . Contrary to popular assumption, myths skould not be thought
of as neeessarily untrue. Though not objactively true, they exprass fun-
damsntal feelimgs about reality. They often get at a truth that cannot be
expressed in sny other way. Northrop Frya has called a myth a "mode of
literature in which mer are represented as superior to other men and also
superior to their environment. These men are gods or deml-gods and there-
fore myth becomes 2 sort of religiom."

Beocause the Greek myths are good stories and because they deal with uni-
versal guestions, th-mes from these sivries have been usad in the litera-
ture of every perdiod, cond:l.tionad by the placa, t:l.ma, and ‘artistic powers
of the narratox. , v

The teacher should be aware that the stories of the héroeé s Theseus » Jason,
Heracles, FPerseus, Odysseus, Achilles; and all references to the Trojan War

will bes tcught in the ninth grade. "'herefore, none of these stories should
be used in the eighth grade. g ,

Unit Objectivee
A. Concepts and Genmeralizations: To asist the students to see that

1. Myths are storles of the acts of gods and gbddeasaé that offer
imaginative explanations of the inexpliecable

(a) avout ratural phenomena

(b) about basic buman expariences (birth_. death, hope, suffering,
fear, etc.)
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B.

c.

2. Myths, which avre the coilective exprassions of a group of pecple,
halp us understard the valnes of the culiwmrs that produced them,

3. Myths are storlss widch usually occur in timeless generalized
settings.

4. The anclent myths express univarsal themes whi.ch writers of all
ages have ysed.

S. There are many c¢ifferent versions of the same myth becesuse myths
deal with typlcal experiences and phanomens. .

6. The classical myths have bean preserved in art, music, decorative
design, languags, and literature.

Attltudes and Values: To appreclate the imaginative quall*~, action
and adveniure, simplicity and uniqueness, and universal ii:: 3 of myths.

Skills: To provide oppostunities for the students to develop and prac-~
tice the following skills:

1. To recugnize the characteristics of a myth

2. To interpret some frequent raferences to mythology found in art,
music, language, and litarsturs :

3. 7To make a comparison of various versions of the same myth and find
the common elements and the variationq .

k. To disecerm the cultural values of a soclety as reflected in myths.

Recommended Time Allotment - Six weeks ~ Elght weeks (508 1literature,

30% composition, 20Z language) .

ACTIVITIES

Long~Range Reading and Projects

A,

B,

c.

Assign students to prepare reports ¢n creation stories, flood stories,
and stories about the seascns from other oultures to present to the
class at the appropriate time in the unit. ( See Developmental Activities
Part I: A, I, J3s Part IIt A ) . o ‘

tuderits ern-day examples of Promethean characters ~-
people who sacrifice themselves for the good of others. (For example:
Peace Corps workers, missionaries, Vista workers, scieniists, doctors,
and everyday peocple.) The students shculd be prepared to present the

accomplishments of these pecple in a small group discussion, and to
explain why each person could be conslidered & modern Prometheus.

Have the students find moc

A number of the nature myths not only try to ~xplain how certain cb-
Jects came into exlstence but also reveal what human characteristics
the Greeks approved of or disapproved of. To help students learn how
to find these inferences in their reading as well as %o understand
better the characteristics of a myth, require that all stadents read
five of the following myths and complete the suggested chart,



Myths to choose frou:

"The First Grasshopper"” in Cox, The Magic and the Sword, p. L2
"The Peacock's Tall"® in Cox, The m and the Sword, p. 69

"Eros, Mischief-maker" in Evslin et al. The Greek Sods, p. LO

"The Horse and the Tree" in Cox, Ths Mzoic and the Sword, p. 30

"Poseidon” in Evslin, The firsek Gics. p. 15

"Tha Comlng of Paa" in Cax, The Maglc and the Sword, p. 26
"Aphrodite" in Gox, The Magic snd the Sword, p. 33
"Phastca" in Evslin, The Greek Gods, p. 65 |

Suggested foim tc use for reporting on myths read:

D.

E.

Titie of NHyth

Physical Phonomena Explalined

Role of the Gods

Original Form ‘I‘ramformation
Relationshlp Between Original Form and New Crea,tion

Behavior or Act Rewarded or Puniahed

Characteristic Approved or Disapproved by the Greeks

Write an original myth explaining some natural phenomenon; use as a
mrdel an actual Greek myth. Select appropriate Greek gods and god-
desses and keep in mind that the punishments inflicted on the people
in these stories should reflect present~day wvalues. Chooso from
topics of this nature: . - .. o

Why it rains on week—ends

Why oysters produce pearls

Why the tides ebb and flow

Why the Chesapeake is brown

Why the soll is sandy on the Eastern Shore

Why sea nettles appsar in the Bey in July and August
Why the dandelion turns gray

Why the sandpiper runs out and back \w:l. ¢h the waves

Have students check in the library for any Bcient:l.f:l.c explanation for
the phenomenon dlscussed in thelr myth.

Have some students make a pictorial record (either by their owa photo-
graphs or with plctures appearing in the daily papers) of statues of
CGreek gods and goddesses in Baltimore or Washington. These might be
used for a bulletin hoard dlsplay. ,‘

\’s,
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Initiatory Activities

Man 18 contimmally asking questions aboui himself and hls universe. o
point this out to the simdeate, conduct a general discussion based on the

following questionss

1o VWhat are some of the unknowns in the world ¢oday about which man
is asicing quostions? (As studonts suggest ideas, list them on
the chalkboard)

as What are flying sauceres?

bo What 1s time? Why were we born at this particular time and
not 100 years ago?

ce Why did asn earthquake strike a particular toun in Turkey and
not some other place?

do Why do people persist in doing wrong whan thoy know better?
ee What causes canceri How can leukemia be cuared?

2, After the class has made several suggestions, the following questions
may be used %o divide the list into two categcriess

‘ae Which of these gquestions is man likely to find an amswer for?
bo Which of these quaestions seems unlikely tc be answered?

3, Have students mske a collection of 5 to 10 references to Oreek gods
in the classified pages of the telephone directory o> in current
periodicals, An axplanation should be glven for each cne to show
why the name g9 appropriate or not. The teachexr might prepare
a list of the gods and glve several sources where students can loock
to find other references.

Deve]___.ogmental Activi t:l.es

The stories in this unit will be grcuped in two main categoriess those
having to do with natural phencmena and those having to do with life ex~
periences (hope, fear, death, love, etco)o There may be some overlapping
in cases where a myth explalna a natural phenomana and also

discusses s universal human problemo

Myths Explaining Natural Phenomeng craation_storiaa

Ao Some of the questions man *askeii in the past and 1s still asking today
are, ‘How 2id the unlverse come into being?" '"How did 1life originale?"
To anawer these questions nearly every oculture has produced oreation
stories.




To show how various cultures have attempted to answer these questions,
prepare a tape on which several accounts of the creation of the world
are presented. (Use this exercise to dovelop and reemforce oral

reading skills.)

Greek: The Magic and the Sword, pp. 915

Hebrew: Genesls 1:1-28, 2:1~2

Norse: The Legends of the North, p. 1
or Werd Book m::zclgedia

As they listen to the creation storles, the students should try to
answer the following questions: ]

l. What was present in the universe in the beﬁ::im? g

2. What wers the divisions of the universe? and earth)
. How woére the gods created?

L. What creaturs: appeared first? Next?

5. Who gained conirol of the universe? How?

6. What are tho explanations for the geograph:!.cal features

(rivers, etc.)?
7. What explanations are given for night and day?

B. Assign two students to make reports on the Zuni Indian and the Hindu
creation stories to show that other cultures have also attrupted to
answer this questlion. The narrators should take care to tell them to
the class clearly, so that their listeners may look for the answers
to the above questions. Discuss differences and simllaiities with

Greek myths.

C. To see how science attempts to answer the question of creation, show
the filmstrip *“The Earth Is Forn." Emphasize that when it comes %o
the ultimate question, “How did the universe originate?" scienoe has
no answer as yet.

Suggestions for class discussion: w

l. How do astronomers explain the creation of the earth?

2. How do scientlists explain geogr h:l,cal formations on the earth
(volcanoes, oceans, rivers, etc.

3. How do astronomers predict the earth will be destroyed? Is there
any parallel between the sclentific and the Biblical prophecy?

L. How do scientlsts account for the origin of the univurse?

D. Part of the Greek creation story is involved wit1 stories of how the::
gods and goddesses came into existence. These gods who came into ex-
istence some time after the sky and the earth were part of a large and
complex famlly relationship. To -~~’-retand the genealogy nf the gods,
which is basic to an understandii_ of much of Greek litersiure, have
the class read pp. 9-19 of The Maglc and the Sword and complete &
genealogy chart similar to the one .n the following page. Such a chart
might be used for a bulletin board and cumpleted later., As the unit
progresses, add the Roman names of the gods, in parentheses.

If students have trouble understanding the concept of a genealogy chart,
have them maske up a gemealogy of thelr own famlly and trace it ss far
back as they can.
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E.

F.

"~ Ge

To learn of the Greek vowsiun of the creation of man, have a
student read from pages 17 and 20 of The Magic and the Sword for the
account of the creation cf woman. (Have students read only the per-
tinent information at this time. A dlscussion of the origin of evil
will be taken up later,)

The following questions may b3 usad as a gulde for c}ass discussion:
l. Who created man? Out of wha’ materials?

2. What does the statement that man was "shaped like the gods® stand-
ing "upright with head high" reveal about the Greek's feeling that
man was important? How might this help account for the many con-
tributions of the Greeks in the fisld of sclence, art, and 1i-
terature? Why did the Hebrews object to portraying God in any
image? Some cultures had animsl gods (Babylonlans and Egyptians).
What does the man-~like :l.mage of the gods tell you about the religicus
developmerit of the Greeks?

3. How was woman created? Why was she created? Out of what materials?
v was the malden's name?

To see that other cultures also trled to account for the cisation of
man and woman, read the account of the creation of man and woman as
found in Genesiss 13 26-27, 231 7-8, 23 21-23.

Key Question: What similarities to the Greek story can be found in the
- Hebrew account of the creation of man? How was the role
of woman pictured as gquite different from that of the
Grecks?

The theme of the creation 1s one that has been used often in literature.
To see how the Biblical oreation story has been interpreted by the
Negro culture, read to the class the poem "The Creation" by James
Weldon Johnson from Values in Id,teraturg,(qr play the recording.)

Iisten for the simple but pictorial way ‘in which the following are pre-
senteds

1l. How God created the universe .
2. How God created the things in nature
3. How God created man. ‘ ,

Discuss why the Negro preacher lnterpreted the Creation story in this
manner. Use thls poem to practlce choral reading skills. ,

The 01ld Testament story of creatlon is also interpreted by Marc Connelly
in his play, "Green Pastures," avallsble from the library. Read aloud
the parts of this play which concern the creation of the world and the
creation of Adam and Eve. _

Key Question: How does Marc Connelly mzke this account different from
the Biblical story or the poem by James Weldon Johnson?
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H. As a synthesizing activity for the creation stories, have the class
work together to mrite a creation myth for the Eskimos, one of the
few cultures who do not have a crsation story. Keep in mind the
geography and climate of the Eskimos and the fact that their gods
usually took the form of animals,

Cther Nairral Phenomena: Seasons, Floods, Fire

I. Another natural phenomenon wkich the Greeks and other cultures have
tried to explain with thelr stories is the change in seasons. Have
students compare the Greek account of the change of seasons with that
of the Norse pecple. Before the class readsthese stories, conduct a
discussion on how sclence accounts for the change.

The Greek account of the change of seasons may be found in the story

of "Persephone" from The Magic and the Sword. For the Norse account,
have a student look up the story of Baldur in the Worid Book Encyclo-
pedia or other sources and reisll the story to the class.

Eey Question: How did the Greeks and the Norse explain the change in
seasons?

Je Great catastrophes have been striking the earth ever since the time of
recorded history and they pose the same questicn for us today as they
did in the past: Why did this catastrophe happen to these particular
people? Floods were apparently a catastrophe that many civilizations
experienced because flood stories occur in the literature of Europe,
Asia, and even America. o _

Before students read the flood stories, conduct a discussion of some
of the great catastrophes they have read or heard about -- earthquakes,
floods, landslides, tidal waves. ‘ Why would myths evolve to ex~
plain these catastrophes? ' .

Have selected students read to the class some of the following flood
stories. (Students should practice reading slowly and clearly before
they read to the class. ) -
Greek: Deucallion in Sabin, Classical Myths That live Today
Hebrew: Noah in Genesis 6:5-22, ]:11—2E_ s 016-19, 9:8-17

Other flood stories from the Hindu, Chinese, Seneca, Babylonians,
Navahos may be found in The Tree of Iife by Smith.

The follewing questions may be used for taking notes on the flood stories
and for general class discussionti ’ '

1. From what culture does this flood story come?

2, Why was the flood sent? ‘

3. What caused the flood? (rain, tidal waves, etc.)

L. How long 8id it last? '

5. How did man escape from the flood?

6. What was man able to save from the flood?

7. How was man able to ascertaln that the water was receding?
8. What happened when the £lood was over?

9. How was life re-establishsd or re-created?




The teacher may point out whether there is any archeological evidence
of wide-sproad floods in these areas. How might the myths heip
archeologisis locate flood areas?

K. To see -how the flood story has boen used in modern literature, the
class. may read portions of "Greer Pastures”, the play by Marc Comnnally
which is t0ld in Negro dialect, or the play "Noah" by the French author
Andre Obey, who uses the flood story to discuss the relatlionship of a

'~ man and his family. Sbtudents could do a platform read:l.ng of portions
" of these plays available from the library.

Ccwpare these plays with the story in the Bible in the following waysi

Charzcter of Noah

Heason for the flood _

How Noah's famlly reacted

What happened when the £lood ended

(See also lLanguage Activity A.)

L. The nat phenomenon of fire had tremendous consequences for man, as
the Gre realized. Read the two versioms c¢f the Promstheus story,
found in Evslin et al., The Greek Gods, p. 57, and in Cox, The Magic
and the Sword, p. 17.

Key Question: Why did the gods object to man's having fire?
For further dlscussion:

1. What happened to Prometheus when he disobeyed Zeus?
2, VWhat was man's life like before he had fire?

3. How did the gift of fire change man's life?

L. Wwhat penalty did man pay for receivimg this gift?

M. Zeus makes this prediction in the story of Prometheus: "Iet them (man)
destroy themselves with their new skills."” Write a composition to show
how the gift of fire in the Prometheus myth is comparable to a modern~-
day iglft" such as automobiles, computers, detergents, disposable con-
talners, electriclty, drugs, atomlc power, etc. Include in the compo-
sition (a) how man benefits from this discovery or invention (b) how
man destroys himself. .

Opticnal Activities in conmection with Natural Phenomena‘
'ls Read the myth "The Sleep.mg Lady and the Smold.ng Mountain, " a Mexlcan
myth about the volecano Popocatepetl. This myth can be found in Our
Wonderful World, Vol. 11, p. 299.

Key Question: How does the Mexican explanation of the 6r:lgi.n of vol-
canoces dlffer from the Greek explanation?

Have a student report on the scientific explanation of volcénbas.,

2. Play the Bill Cosby .recording of Noah for comparison with the "Green
Pastures" verslon of Noah.

M-9
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A.

Myths Explaiming Human Experliences

Sickness, suffering, and all the evils of the world pose another-
problem for which men have been trying to find answers. Although
modern medicine may have found ths camse and cure of many formsrly
fatal illnesses, no one has satlsfactorily answered the question as

to why or how certain pecpie must suffer or why wars and killing still
exist. The Creeks used the imaginative story of Pandora to explain
the origin of evil in the world., Read the story of Pandora in

"Trouble Comes to Earth," p. 20, The Magic and the Sword.
Key Question: Why was man being punished?

To see that many versions of the same myth have been handed down from
one genaration to another, have the class listen to the Pandora story
from several different versions. Have students prepare to tell or
road two other versicms from one of the following sourcess

Olivia E. Coolidge, Graek Myths

Edith Hamilton, Mythology

Sally Benson, Qods and Heroes

Evslin, Evslin, and Hoopes, The Greek Gods
Frances E. Sabin, Classical Myths That Iive Today

Have the students take notes in preparation for a discussion of the
following:

l. VUWhy was Zeus angry? °*

2, Uhy was man being punished?

3. Who decided that woman should be created? Why was she created?
What materials were used?

L. What was the maiden's name? Who gave her gifts? Wha' rore some
of the gifts?

5. How did the gods feel about Pandora?

6. How was sho taken to earth? To whom was she presente ?

7. Describe the container she was glven. Who gave it to zer?

8. What were the instructicns she was given? VWhen do we find out
what was in the container? Where did Pandora keep the container?

9. What were the events leading up to the cpening of the container?
Why did Pandora open it? ' ~

10, What were the contents that es caped? What form did they take?

'B.

What was left in the box?

Make a list of those elements common to all three Pandora stories.
Could any of the common elements ba omitted without changing the mean-
ing of the story? what elements vary from story to story? How do you
account for the fact that there are differences in each version of the
same myth? (Not written down at first, translation, very old, ete.)

Have student rewrite the Pandora myth, keeping the common elements
found in the three versions read in class, but creating new variables
which will reflect present-day culture and will interest the audience,
elther a teenage group or a first grade class. _

M-10
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C. To indlcate how the Hebrew culture accounts for the presence of‘ evii
in the world, read Cemesis 2:17 and 3:1-2}4 or play the Charles Laughton
recording "Reudings from tle Bidlc.®

Key Question: In what way is the Hebrew acccunt of the origin of evil
similayr to the Greak account?

For further discussions

1. What tree were Adam and Eve not to touch?
2, How were they persuaded to eat of the frult of this tree?
« Why was Adam gnilty too?
-Le How were they both punished? How was the serpent punished?:
5. Can science account for evil in the world? Can it acoount for the
fact that men kill each other?

D To help students to see how Richerd Armour uses the story of Eve and
the serpent, read to the class, It all startad with Eve, Chaptar 1.

Key question: How does the serpent persuads Eve to eat the apple?

E., Several of the Greek myths deal with the punishment of individuals for
committing cartain wrongs. Read the following myths (available in Fhe
Magic and the Sword) to see what the Greeks considered virtues and
what they considered sins.

"Echo and Narclssus
"The First Spider"
"King Midas® Ears"

Key Question: How does the punishment fit the ‘crime in the above myths?
To help the students undersiand what might be considered virtuwes and/or

sins in anclent Greek soc:.eny, have the students complete a chart si-
miler to this:

Myth Characteristic Admired Characteristic
: - : Or Rewarded : Punished

Echo : - Beauty ‘ Telling tales on gods
Yaiclssus : Beauty f‘ Vanity

Arachne ‘ Skill. in weaving . Pride

K:'.ng Midas Musical abllity Defiance of a god ,

Hama the students discuas how a sim:l.lar chart might be fillled out for our
p*eaent-day soclety.
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F. Echo, Narcissus, and Arachne are punished by the gods with a punish-
ment that fits the crime, simllar to the old idea of "an eye for an -
gye and a tooth for a tooth." Have the studemis write a short myth .
similar to these gln which they devise a suitable punishient for a
modern wrong-doer, such as:

Someone who cheatad on a math test
Scomeone who ate all the cookles at a school party
Someone who pushed another student down the steps
Someone who wrote on a school desk
Someone who broke a school window

Go To illustrate how a modern writer usss the punishment theme in a short
story, have the class read "The Whaelbarrow Boy" by m.chard Parker, from
Who Am T2
Key Question: How does Teddy's punishment "backfiren?!:

Myths FPXP12376.72 Human Experience: Love

Ho Love 1s another universal human experience with which several of the
Greek myths are concermed. Have the students read the followlng myths
and discuas the idea about love that is revealed in these storles.

A way of introducing this toplc might be to ask the class to give some
present-day song tltles that have to do with the idea of love and tell
what they suggest about love.

Myths about love: o

"Narcissus" in The Magic and the Sword, p. !
"Pyramus and Thisbe" in The Magic and The Swocrd, p.50
"Pygmalion and Galatea" in The Magic and the Sword, p. 88
"Eros and Psyche" in Evslin, Ti The Greek Gods, pe-

"The First Kingfisher" in The Magic and the Sword, p. 65

"Eros, the Mischief-maker" in Theo Maglc and the Sword, p. 85

To 1llustrate that these same love themes are still used in stories to-
day, have the students do the following assignments

Find examples of the use of these love themes in books you have read,
current T.V. programs, movies or comlc strips. Iist on a file card:

l. The characters involved in the portrayal of the theme
2. The myth on which the story could have been based

3. One or two sentences telling how the modern story uses one of the
love themes from mythology

I. The myths about love have been used by many authors at different times.
To see how various authors have used the following myths, compares

, "Eros and Psyche" with the falry tale "East of the Sun and West of the }
Moon" or with Shakespeare's Midsummer Night's Dream Act III, Scene 2
(last part)

o  "Pyramus and Thisbe" with Midsummer Nights Dream, Act V, Scene I (last®
FRIC part), Remeo snd Juliet, or Bernstein's Wagt Side e Story.
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Myths Expleining Bumsn Experience - Death

J. Another puzzling human e:merienca is that o_f"'déath. What happens after

K.

one has died? The Greeks bellevad:rthat éveryone went to Hades after
death where his "shade" or sgpirit fluttered about. Hades was not a
place of punishment, although certain individuals who had commdtted
crimes against the gods were punished. Since these myths did not all
come from the same periocd:‘of time, thero are differencez in the des-~
cription of the vaderworld. '

To formalate a visual image ‘of the Greex idea of the underworld, have
the students read the following stories which deseribe the domain of
Hades: ,

"Hades" in Evslin et. al, The Grsek Gods, p. 19

"Demoter” in Evslin at. al, The Greek Gods, p. 22
"Orpheus” in Evslin et. al, The Greek Gods, p. 77

"Why the Seasons Change" in The Magic and the Sword, p. 23
"Orpheus and His Iyre” in The Magic and the Sword, p. L2
"The First Kingfisher” in The Magic and the Sword, p. 65

Key Question: What did the early Greeks think happened to a person
after he died?

Take notes on the following questions for later discussion:
1. What god held dominion over the underworld?
2. Where was the underworld located?

3. What were the divisions of the underworld? Who was sent to each
division? What happened to him there?

L. How did the dead get to the underworld? What were the dead called
in the underworld? (shades, spirits) .

5. Are there any conflicting 1deas expressed in the two versions read
in class? _

6. What evidence of punishment is found in these stories? .
Why were these specific people punished? (Note: The individuals
who were punished had committed some offence against a certain god,

There was no punishment for crimes against other men, such as steal-
ing, lying, or killing.) L

7. Was anyone able to enter the underworld and leave again?

Have students make an 1llustration, a mmral, a map, or a diorama of the
Greek underworld, ' |

Have students retell the Hebrew atory of Lot and his wife (Genosis
19:1-26) and the story of Orpheus and his wife. Compare.

Read to the class "Golden Slippers", the Negro spiritual to .show a vere

- sion of ‘1lfe after death., Have the class 