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ABSTRACT

This study was conducted to discover what attitudes
are held by upper division students regarding an open admissions
policy for entering freshmen when they themselves were admitted under
rigorous standards. Five large institutions were used for ithe study:
2 CUNY schools that had recently adopted an open admissions policy;
Central U., a residential institution where any graduate of a high
school within the State was eligible to enroll; and Midwest U. and
Western U. where most freshmen admitted had been in the top 10-15% of
their high school graduating class. Results varied among the students
surveyed. It was found that students at Central U. held a much more
positive attitude toward open admissions than students at other
schools. The students at elitest schools tended to hold a negative
attitude along with those who had achieved high grades at the CUNY
schools. Also, students from affluent backgrounds were more likely to
feel that open admissions would lower the value of a degree. Black
students and women tended to view open admissions positively. (HS)
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S Open Admissions and The College Environment! X

There can be little doubt that interaction with peers is a significant
part of the environment for most college students., After their extensive
review of the research literature related to college impact Feldman and
Newccmb2 concluded that '"students perform a nmecessary function as socializers
of oﬁe another" (p.331). And clearly the nature of that socialization process
is likely to be influenced by the types of students who enrcll at a particular
college or university.

Thus, when a college significantly changes its admissions policy it is
likely that the student environment will be affected., And it might be predicted
that the attitudes of upperclass students who had been admitted to the college.
under the previous more rigorous admissions standards will comprise a signifi-
cant part of the environment for the students admitted under the new policy.

Open Admissions at CUNY

VThe concept of open admissions, admitting to a given college all high
school graduates who apply, is not new to American higher education, Many, if
not most, land grant institutions were founded as open door institutions. But
various pressures subsequently led most four-year colleges away from open ‘
admissions.

Thus, a significant stir was created in the higher education community

when the City University of New York announced, in the summer of

1A paper presented at the annual meeting of the American Educational Research

Association, April 8, 1972.

zKenﬂeth A. Feldman and Theodore M. Newcomb, The Impact of College on Students.

San Francisco: Jossey-Bass, 1969.
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would implement an open admissions policy in the fall of 1970.  Under the new
policy, all New York City high school graduates were assured of enrollment at
one of the 8 four-year or 7 two-year CUNY colleges. Students with high school
averages of 80 or above or who were in the top half of their high scheol
graduating class were eligible to enroll at a four-year college if they chose
to do so. Other students were assured enrollment in a two-year college.

Although the new policy stopped short of completaly open admission to
CUNY's four-year colleges, it markedly changed the admissions patterns at most
of the colleges and approximately 8,000 students who wourld previously have been
denied admission to the City University were among the 30,000 freshmen who
enrollad at CUNY in the fall of 1970.

During the year prior to the introduction of open admissions, the American
Council on Education was invited by the City University of New York to assist
with an assessmént of the first year cf open admissions. Some early descriptive
data growing out of the extensive data collected for that project have been
presented elsewhere* and the first year impact data are currently being analyzed.
The present study, however, while complementary to that project is based upon
data collected for the American Coun:il on Education's Cooperative Institutional
Research Program (CIRP) and includes nou-CUNY institutions. This study tries to
answer the question, "Among institutions of similar size aud type, to what extent
are attitudes of seniors towards the concept of open admissions influemnced by

the institution's admissions policy?V
P y

*Rossmann; Jes ﬁ?atulty and Administration Responses to Open Admissions at the City
University of New York"
Hall, E., "Attitudes cf City University of New York Students Towards Open Admissions"
El-Khawas, E., "Characteristics of Freshmen Students at the City University of New York"
Papers presented at a symposium on open admissions at the American Psychological

Association meeting, September 3, 1971.
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Method

In the summer of 1971, a sample of studéntslwha had completed the American
Council on Education's Student Information Form (SIF) in the fall of 1967 were
asked to complete a followup guestionnaire which included several attitudinal
items related to open admissions. Approximately 60,000 students were followed
up, with a wmaximum of 275-325 students selected from the larger imstitutions
in the CIRP. Among the schools at which the 1967 SIF amd 1971 followup
questionnaire were administered were two of the eight four-year CUNY campuses
(CUNY-A and CUNY-B). For this study, three other large publie Ph.D. granting
institutions were chosen. At Central U., a predominaritly residential iustitu-
tion, any graduate of a high school within the state was eligible to enroll.
Most freshmen adﬁitted to Midwest U,, and Western U,, on the other hand,VWéra
in the top 10-15% of their high school graduating classes. Midwest U, was also
a residential institution, whereas Western U. was largely a commuter campus.

Thus, the five institutions in this study were two CUNY campuses, both of
which had held fairly strict admissions standards in 1967 but had moved markedlwy
toward open admissions by the 1970-71 academic year; a midwestern institution
{Ce;tral U.) which held an open admissions policy throughout the years 1967-71
and a midwestern and west coast institution ﬁhich held high admissions standards
throughout the four-year period. Table 1 presents data describing the sample
of institutions ind students in the study, Exéept for the first item, which was
based upon a sawple of all entering freshmen at the institutions, all data
were based upon the responses of the sample of seniors. Percentage of response

to the 1971 followup questionnaire ranged from 507 at CUNY-B to 637 at Midwest U.

Findings
Data from those resPQndents in 1971, who had enrolled at one of the above

five institutions in 1967 and had received a B,A. degree by the summer of 1971

_or were planning to continue full-time the following fall, were analyzed to

- -
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assess thieir attitudes toward the concept of open admissions. - The percentage
of respondents saying they agreed with each of seven statements is reported
in Table 2. The students were actually asked to respond to each item along
a 4-point continuum (strongly agree, agree, disagree, strongly disagree); the
agree and strongly agree responses have been combined in Table Z.

These data make it clear that there were some fairly large differences
among seniors at the five campuses in the way they perceived open admissions.

In responding to most jitems, seniors at Central U. (an open admissions
institution) wviewed the concept of open admissions more positively (or less
negatively) than seniors at the other schools. Since these differences may,
however, simply have been reflections of initial differences as freshmen, it
was decided to examine the data further using a step-wise multiple regression
analysis.,

An item from the 1967 SIF ('"Students from disadvantaged social backgrounds
proxie for attitude toward open admissions held at college entrance and was
forced to enter the regression equation as the first variable. All other
independent variables were allowed to enter freely. These independent variables
included attendance at =ach of the five colleges; sex; race; high school grades;
college grades; level of educational aspiration; and level of family income.

A .05 level of significance was adopted for F value entry.

The seven open admissions attitudinal items from the followup questionnaire
were treated as separate dependent wvariables, and the results of these seven
regression analyses are presented in Tables 3-9. The dependent variables were
coded on a 1-4 basis with 4 indicating strong agreement with an item.

These data indicate that even after contrelling on initial attitudes
toward open admissions and in relationship to certain student background and

- achievement variables, the type of admissions policy at the college attended

4
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functioned as a significant predictor of senior year attitudes toward

open admissions. Attendance at Central U., an open admissions institution,
entered five of the seven regression equations as a predictor of positive
attitudes toward open admissiomns.

Having attended either of the two elitist institutions, Midwest U. and
Western U., was a significant predictor of megative attitudes toward open
admissions in two of the seven analyses. There was little commonality, however,
in the ways in which attendance at the two CUNY schools entered the equations.
CUNY-A entered three equations significantly and in directions supportive of
open admissions. CUNY-B attendance entered only two equations and one of
those was in a direction negative to the concept of open admissions.

Among the other independent variables, three variables entered three
equations significantly. Having high grades in high school was related to
negative attitudes toward open admissions and black students tended to view
open admissions positively, as did women.

Level of family income and college GPA both entered one of the equations.
Students from affluent backgrounds were more likely to feel that open admissions
would lower the value of a degree, and students with high GPA's were less likely
to support the idea of having low achieving high school students attend separate
colleges. Level of educational aspiration entered none of the seven analyses
significantly.

Discussion

What implications can be drawn from these data in trying to better under=-
stand the impact of open admissions on the college environment? Two alternative
hypotheses might have been plausible before the data were analyzed. On the one
hand, it might have been argued that students who persist for four years at an

open admissions institution are likely to feel that they and their institution

- would be better off if the "weeding-out process'" among their former student
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peers occurred before rather than after college entrance. On-the other hand,
it could have been argued that seniors in an opeﬁ admissions institution,
becuase they themselves or some of their friends may have benefited from an
open admissions poliecy (as well as for a variety of other reasons), they
would be more likely to view open admissions positively than would their
peers in more selective institutions. It is clearly the latter hypothesis
which receives support from these data.

The data from the two CUNY institutions are perhaps understandably ambivalent.
These student respondents were enrolled at campuses of the City University of
New York during a period of great turmoil and rhetoric (both pro and con)
surrounding the issue of open admissions. It is not surprising then that
there are differential attitudes betwéen the two campuses:and.that attenﬁance
at neithET-campus emerges as a strong predictor of positive attitudes toward
open admissions, It is likely, however, that as CUNY's experience with open
admissions increases (and is reasonably positive), the attitudes of CUNY's
upperclass students will more closely resemble those of Central U.

While it shouid be noted that all of the regression analyses leave more
than 80% of the variamnce unaccounted for, and replication of the analyses with
larger N's is called for, these data do suggest that a university's admissions
policy influences not only the kind of student admitted to a given institution,
but the attitudes which those students hold as seniors toward the admission of
students yet to come. These findings should prove usefulrto those decision
makers and planners who are trying to understand the various implications and

outcomes of altermatives to current admissions policies,
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Table 1

Descriptive Data For Five Campuses

CUNY-A CUNY-B Midwest-A Midwest-B

Western U.

Number of Seniors in Sample N=182 N=107 N=157 N=191 N=149
‘Percentage of all 1967 entering

freshmen with high school

averages of B or beiter 947, 89% 53% 947, 95%
Percentage of 1967 freshmen

receiving B.A. within 4 years 46 37 44 63 58
Percentage of 1971 seniors

with high school averages of

B or better . 95 91 66 ’ 97 926
Percentage of seniors with

cumulative college GPA's of

B or above v . 64 49 55 75 78
Percentage of seniors aspiring

to go beyond the B.A. degree a0 54 55 : 77 74
Pefcentage of male seniors 72 79 53 55 53
Percentage of seniors report-

ing family income of less

than $10,000 (as freshmen) 62 64 40 25 26
Percentage of Caucasian

seniors 88 91 94 95 84




Table 2

Attitudes of College Seniors
Toward Open Admissions

Percentage Agreeing With Statement

Item .CUNY=A CUNY-B Midwest-A Midwest~B Western U.

N=182

N=107 N=157 N=191 N=149

Open admissions (admitting anyone
who applies) should be adopted
by all publicly-supported colleges 47% 35% 52% 249, 247,

Even if it employs open admissions,

a college should award degrees

based on the same performance

standards for all students 95 94 87 80 89

Open admissions is a good idea
because it equalizes oppor-
tunities for higher education 72 57 69 43 48

Open admissions is okay, but the

students who have high school

deficiencies or poor marks should

attend separate colleges 48 45 25 32 40

Open admissions is a good idea
because it offers many students :
a chance ' 82 79 84 65 67

Open admissions lowers the
value of a degree 55 65 28 51 51

Open admissions lowers the
reputation of a college 57 64 39 63 63

Open.admissions discourages
applications from outstanding :
high school graduates - 58 60 38 46 43




Table 3

Dependent Variable - Open admissions (admitting anyone who applies) should
be adopted by all publicly-supported colleges.

Direction and Significance
Level in Final Multiple
Regression Equation

Independent Variables Multiple R  Zero-order r Sign F - Ratio

Students from disadvantaged social
backgrounds should be given
preferential treatment in college

admissions-1967 .22 .22 + 69.57*%
Attending Central U. .32 .22 + 61.23
Attending CUNY-A .39 .12 + 48.99
Attending CUNY-B J .40 -.04 + 8.24
High school grades .41 -.18 - 7.91
*F >'3.84 = P& .05

F #6.64 = P4,.01

F>10.83 = P4 .001

Table 4

Dépendgg; Variable - Open admissions is a good idea because it equalizes
opportunities for higher education.

Direction and Significance
Level in Final Multiple
Regression Equation

Independent Variables Multiple R  Zero-order r Sign F- Ratio

Studénts from disadvantaged social
backgrounds should be given
preferential treatment in college

admissions-1967 .25 .25 + 91.91
Attending Midwest U. «33 -.18 = ’ 59.10
Attending Western U. ' .40 -. 10 - 40.64
High school grades 40 -.15 | - 6.91
Sext* e _ Y-S B .03 F _ s.40

Full Tt Provided by ERIC.

Q B '
*ﬂERJ(: 2-female . o : 7 )




Table 5

Dependent Variable - Open admissions is okay, but the students who
have high school deficiencies or poor marks
should attend separate colleges.

Direction and Significance
Level in Final Multiple
Regression Equation

Independent Variables Multiple R  Zero-order r Sign F = Ratio

Students from disadvantaged social
backgrounds should be given
preferential treatment in college

admissions-1967 : .13 -, 13 - 9.65

Attending Central U. .20 -.14 - 19.39

College GPA ' .23 -.08 - 6,05
Table 6

Dependent Variable - Open. admissions is a good idea because it
cffers many students a chance,

Direction and Significance
Level in Final Multiple
Regression Equation

Independent Variables Multiple R Zero-order r Sign F - Ratio

Students from disadvantaged social
backgrounds should be given
preferential treatment in college

admissions-1967 .24 .24 + 82,03
Attending Midwest U. .32 -.18 = 32.10
Attending Western U. .39 -.11 - 23,30
High school grades ‘ f .39 .14 - _ 7.80
Attending CUNY-A 40 i177' + 5.26
Sex 41 .02 o+ 4,23




Table 7

Dependent Variable - Open admissions lowers the value of a degree.

Direction and Significance
Level in Final Multiple
Regression Equation

Independent Variables Multiple R Zero-order r Sign F - Ratio

Students from disadvantaged social
backgrounds should be given
preferential treatment in college

admissions-1967 .30 -.30 - 79.27

Attending Central U. .39 -—.22 - 49.91

Family Income .40 .06 + 6.75

Attending CUNY-B .40 .14 + 4,24

Being Black ) 41 ~-.14 - 4.10
Table 8

Dependent Variable - Open admissions lowers the reputation of
a college.

Direction and Significance

Level in Final Multiple

Regression Equation
Independent Variables Multiple R  Zero-order r Sign F - Ratio

Students from disadvantaged social
backgrounds should be given
preferential treatment in college

admissions-1967 .28 =.28 - 74.98
Attending Central U. .36 =.20 - 52.83
Attending CUNY-A .37 .01 - 9.02
Being Black .38 ' -.10 - 5.10
Sex | .39 -.14 - ' 4.85

11




Table 9

Dependent Variable - Open admissions discourages applications from
outstanding high school graduates.

Direction and Significance
Level in Final Multiple
Regression Equation

Independent Variables Multiple R Zero-order r Sign F = Ratio
Students from disadvantaged social

backgrounds should be given .

preferential treatment in college :

admissions-1967 : .23 -.28 - 50.06
Attending Central U. .27 .12 - 18.56

12
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and universities for programs, facilities, and services as listed in Section

2 of this Act and as defined by the Commission.

Section 4. ADMINISTRATION AND DUTIES. Of the appropriation made for this

purpose, the Commission for Higher Education may use up to two and one

half percent to administer this Act, provide for continuing evaluation of
its effectiveness and submit reports and recommendations to the Governor
and the General Assembly. In administering this Act, the Commission for
Higher Education shall develop and ucse fiscal procedures designed to insure
accountability of public funds.

Section 5. § is apprépriated for the purpose of this Act.
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ATTACHMENT

THE BASIC POSITIONS OF THE CONNECTICUT
CONFERENCE OF INDEPENDENT COLLEGES

In order to provide each Connecticut resident with the maximum
opportunity to get a good education according to his needs, and in
order to stimulate the development of excellent colleges and uni-
versities in our State, it is desirable to encourage and support
diversivy of educational institutions, both public and private.
The best system of higher education in Connecticut, from both an

academic and a financial point of view, is a dual public and private

system, based on central plahning which expects a growing coordination
of institutional effort and values highly the autonomy of individual
institutions.

The State should provide equal educational opportunity to all of its
residents. It should, therefore, offer financial support, based upon
economic need, to those citizens who seek to enroll in private colleges
so that their financial condition will not impair their choice of the
educational opportunity which best suits their need.

The private colleges of Connecticut accept the doctrine of a reasonable

accountability to the State for all educationalriﬁstitutions as being

11T

compatible with both public financial support and instituticonal autonomy.

January 1972
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