
DOCUMENT RESUME

ED 060 815 HE 002 944

AUTHOR Morgan, George A.
TITLE Final Report to the National Endowment for the

Humanities for Hiram College. The Hiram College
Freshman Year Program.

INSTITUTION Hiram Coll., Ohio.
SPONS AGENCY National Endowment for the Humanities (NFAH),

Washington, D.C.
PUB DATE Oct 70
GRANT H69-0-121
NOTE 320p.

EDRS PRICE mF-$0.65 HC-$13.16
DESCRIPTORS *college Freshmen; College Students; *Curriculum;

*Educational Innovation; Experimental Programs;
*Higher Education; *Program Evaluation

ABSTRACT
This report presents a summary and evaluation of the

new freshran curriculum at Hiram College. The curriculum, established
in the fall of 1969, is based upon the premise that by giving
freshmen more freedom and responsibility, along with the opportunity
for more individual faculty guidance, a college can create an
atmosphere in which both academic inquiry and personal growth will
flourish. The curriculum consists of 3 components: the Freshman
Institute, the Freshman Colloquia, and the Twentieth Century and Its
Roots Course. The content of the focus of the 2-week Freshman
Institute was on language and effective communication. It is fel
that the Institute was successful in increasing student emphasis on
responsible and articulate expression. The freshman Colloquia, also
judged quite valuable, consisted of small groups of 10-12 students
with a faculty advisor. This component continued the emphasis on the
personal dimension of education by improving communication skills,
dealing seriously with academic topics, and by exposing the students
to humane, moral, and aesthetic concerns. The final component of the
freshman program, the uTwentieth Century and Its Roots Course,n was
only moderately well received-in it students examined the major
issues of modern society from many perspectives. Although this course
was not as well attended as expected, it is hoped that it will gain
greater student interest in subsequent semesters. (HS)
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THE HIRAM COLLEGE FRESHMAN YEAR PROGRAM

SUMMARY

The new curriculum is part of Hiram's response, as a community of scholars
dedicated to humane values, to the basic and urgent problems facing higher
education and our whole society.

The curriculum, which began in the fall of 1969, is based upon the premise
that by giving freshmen more freedom and more responsibility, along with
the opportunity for more individual faculty guidance, a college can create
an atmosphere in which both academic inquiry and personal growth will
flourish. It is Hiram's goal that this inquiry be a rational, yet highly
personal, examination of the status of life in our contemporary world
using the wisdom of the past and looking to the possibilities of the future.
We feel that this program will help students and faculty become more under-
standing and imaginative as well as more broadly knowledgeable.

The new Hiram curriculum abolishes the traditional distributive graduation
requirements based on a selection of departmentally-oriented, intro-
ductory courses. In place of distribution requirements, several types of
new courses, which focus on issues and cut across disciplines, have
been developed. Because there are only half as many required courses,
the student has greater flexibility in planning his academic program.
He also has considerable choice among these new required courses.

The focus of the cui-ricuhim is on the freshman year because of its impor-
tance in the development of student attitudes toward education and because
of our belief that it is the weakest part of most college programs, includ-
ing the former one at Hiram. The curriculum is also important to upper-
classmen, not only because it has affected the atmosphere of the college,
but also because the upperclass Interdisciplinary Courses, the Area of
Concentration, and the Activity Units are promising and important compo-
nents of the total curriculum change.

Although it is still too soon to draw final conclusions about the success of
the curriculum, the first year evaluations indicate that, in general, the
freshman program went well. It is being continued in essentially the same
format this year.

ii



Both student and faculty evaluations indicate that the two week FreshmanInstitute was a rigorous but exciting int-oduction to college and to the newprogram. The content focus of the Institute was on language and effectivecommunication. We feel that the Institute was successful in setting thetone for an increased all campus emphasis on responsible and articulateexpression. The 1970 Institute, which was similar in format and goals,
seems to have been even more successful than the 1969 version.

The Freshman Colloquia, small groups of 10-12 students and a professor-adviser, continued the emphasis on the personal dimension of education.There was general agreement among students and faculty that Colloquiawere interesting, valuable, and effective in meeting the established goalsof improving communication skills and advising, of dealing seriouslywith substantial academic topics, and of exposing the student to humane,moral, and aesthetic concerns.

The final component of the freshman program was the year-long Twentiethentury and Its Roots Course, common to all freshmen. In this coursestudents examined the maior issues of modern society from many per-spectives. Student and faculty evaluations indicate that the course wasonly moderately well received. As such it was apparently the leastsuccessful and most problematic part of the freshman program. However,it may be that the positive long-term effects of the course will outweigh
the difficulties of the moment.

We are grateful for the continued support of the National Endowment for the
Humanities. We believe that their faith in Hiram was justified because wefeel that the new cun-iculum is a successful innovation and because there
is already evidence that it is serving as a model for other colleges.

The experience of this past year has st-engthened our belief that the cur-riculum will favorably affect not only the students , but also the whoie
college community. Therefore, although we view the curriculum as dynamicand continually changing in detail, we are firmly committed to the basic
approach and to continuing it after the termination of support from the
National Endowment.

iii

4



TABLE OF CONTENTS

Page
FACE SHEET
SUMMARY
BACKGROUND

1
DESCRIPTION OF THE PROJECT 3

A. The Freshman Institute 3
B. The Freshman Colloquium Program 3
C. The Twentieth Century and Its Roots Course 4

RESULTS AND STATUS 7
A. The Freshman Institute 7
B. The Freshrhan Colloquium Program , 10
C. The Twentieth Century and Its Roots Course ...... ....... 14
D. Other Components of the New Curriculum 19
E. Student Course Evaluations 21
F. The General Impact of the Curriculum on Hiram Students 25

THE IMPORTANCE AND DISSEMINATION or THE RESULTS 34

APPENDIXES
1. Planning the Freshman Program
2. Description of the 1969 Institute
3. Description of the 1969-70 Colloquium Program
4. Description of the 1969-70 Twentieth Century Course
5. Evaluation of the 1969 Institute
6. 1970 Institute Schedule
7. Evaluation of the 1969-70 Colloquia
8. 1970 Colloquium Titles
9. Evaluation of the 1969-70 Twentieth Century Course

10. 1970 Twentieth Century Syllabus
11. The 1970-71 Interdisciplinary Courses, Individualized

Areas of Concentration, and Activity Units
12. Course Evaluation Reports and Tables
13. Office of Education Research Proposal and Report
14. General Impact of the Curriculum: Tables and Reports
15. Publicity about the Hiram Curriculum
16. Comparative Analysis of Three Interdisciplinary Freshman

Programs: Beloit, Hiram, and Wilmington Colleges by
Lewis Marcuson, Wilmington, ACE Fellow



I. BACKGROUND

This report reviews the development and first year of operation of the new
Hiram College curriculum which was supported in part by the National
Endowment for the Humanities.

The curriculum is fresh evidence that Hiram College has the imagination
and courage to try new approaches to education. Since it was founded in
1850, the College has been noted for its sound academic program and its
innovative spirit. For example, in 1934 Hiram pioneered the intensive
study plan under which each student took only one or two courses at a time.

In February of 1967, the President of the College appointed a Task Force to
examine all aspects of the curriculum. The Task Force was composed of
the Dean as Chairman, the President, and twelve faculty members. From
the beginning, discussions focused on students, values, and humanistic
concerns. The main question was how to create the kind of atmosphere in
which aCademic inquiry and personal growth would flourish. joint sessions
with the students' Educational Advisory Committee contributed significantly
to the development of ideas and the direction of the recommendations.

The formal report of the Task Force was distributed in May 1968. Exten-
sive faculty and student discussions continued throughout that summer,
culminating in a two-day, off-campus conference of the entire faculty and
staff in mid-September. In October, the recommendations were approved
in principle by the Student Senate, the Faculty and the Board of Trustees.

At that time the Dean appointed a dixector and a committee for each part of
the program. Each committee included as voting members several students
appointed by the students' Educational Advisory Committee. These com-
mittees were charged to work out the details so that the curriculum might
begin in the fall of 1969.

In December of 1968, the College made successful application for a major
planning and development grant (this being the final report) from the
National Endowment for the Humanities. This grant enabled the College
to give released time and summer assistance to the program directors so
they could plan the program and select the course materials with care.
Appendix 1 contains more details about the planning for each of the three
main components of the freshman year program.
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The new curriculum gives freshmen greater freedom and responsibility along
with an increased opportunity for personal relationships with faculty. This
has been achieved primarily by eliminating the traditional graduation
requirements and replacing them with electives and with three new types
of required courses which focus on issues and generally cut across dis-
ciplines. The Freshman Institute, a ten-day academic orientation to
college which challenges students to be articulate and creative in express-
ing their thoughts, was the first component of this integrated, yet highly
individualized, freshman program. The Freshman Colloquia, groups of
10-12 students and a professor-adviser, extended the emphases on the
personal dimensions of learning and on effective communication into the
school year. In the year-long Twentieth Century and Its Roots Course, the
major issues of modern society were examined from many perspectives.

One major objective of this curriculum was to enhance personal involve-
ment in the educational process by students. The curriculum requires
that each student be responsible for his own education, but it does not
require that he work alone from the beginning. The new freshman program
is designed to encourage independent self-expression while, at the same
time, providing sound models of scholarship and the support of mature
scholars and advanced students.

Another major objective was to promote a broader and more humanistic
approach to education by the faculty. First, the new program encouraged
the faculty to use both new content and new approaches to teaching by
freeing them of the implied responsibility of covering a gene:ally accepted
syllabus as is common in teaching traditional departmental courses.
Second, in approaching the new curriculum, Hiram's faculty accepted the
responsibility of responding to students as persons with individual needs,
aspirations and abilities. For example, the dramatic reduction in empha-
sis on requirements, letter grades and other academic regulations means
that faculty have to respond to students more individually and coopera-
tively than has traditionally been the case. Third, the curriculum promotes
more cooperation among faculty members, who, even at a small college,
tend to teach and work alone, or at best within departments. Those of
us who have tried cooperative efforts realize that they are not easy and
make new demands on time and talents. Several of our faculty initially
expressed this reservation, fearing that the new program would weaken
professional ties and require them to do things for which they were not
prepared. However, the majority felt that, although the curriculum demands
some very real changes in style of work, it enables each faculty member
to teach in the best way--as an intelligent, sensitive human being with a
particular professional and academic background.
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II. DESCRIPTION OF THE PROJECT

A. The Freshman Institute

During the ten days before the opening of the regular school year, the
Freshman Institute provided all 350 freshmen with an extended orientati n
to college life and with an intensive program of study and practice in
communication skills.

Twenty-six faculty members representing most academic departments took
part, each working with a group of about 13 students. Thus, each stu-
dent had the opportunity to work closely with an experienced faculty
member who served both as a writing coach and an adviser during the
student's opening days at College.

The purpose of the Institute is to enlarge the student's understanding of
and to improve his skills in responsible expression. To this end, each
student attended six lectures on various aspects of communication; parti-
cipated in workshops dealing with reading assignments and writing; wrote
four essays which were carefully evaluated and discussed with him, and
gave a brief speech. A few students also took part in panel discussions
and used tape recorders for self-criticism of their speeches. In addition
to these more traditional approaches, the Institute focused on the film as
a means of expression. Besides viewing and discussing four carefully
chosen commercial films, each group of 13 planned and produced its own
8mm. movie.

The Institute was required of all entering freshmen and was graded on a
credit/no credit basis.

Appendix 2 contains a more detailed description of the 1969 Institute,
including a complete schedule of events.

B. The Freshman Colloquium Program

When regular classes began in the fall, each freshman continued his small
group learning experience, meeting in a Colloquium with 11 fellow fresh-
men and a professor, who was usually different from the one he had worked
with in the Freshman Institute. Student preferences, based on one-page
descriptions of each topic, were used to form the Colloquium groups.

The freshmen and their Colloquium professor sought together to accomplish
a number of objectives. First, they explored and reflected upon materials



4

of substantive academic content which, while usually centered on a par-
ticular the_ 2 or topic, did not heavily overlap the introductory course to
an academic discipline. Rather, the Colloquium provided an introduction
to scholarship in the liberal arts tradition. Second, each professor
worked with his students on the development of effective written and oral
communication, begun in the Freshman Institute. Third, the professor
served as his students' academic adviser, giving each one individual
attention in the selection of his courses and the planning of his educa-
tion at Hiram. Finally, the professor sought to cultivate the students'
moral sensitivity, imagination, perspective and taste.

The Colloquium planning committee encouraged a wide variety of topics,
formats, and teaching techniques. The following examples from the sixty
1969-70 Colloquium titles indicate the rich diversity offered: "Evolution
and Modern Man," "History and Fiction," "Computers and the Mind,"
"Concepts and Issues in Human Freedom," "Art: Image, Medium, and
Meaning." Professors employed a variety of informal and sometimes
creative techniques in their Colloquia, e.g., group discussion, the view-
ing of films and slides, independent research, meetings in the professors'
homes, and field trips.

Students selected two Colloquia, one in the first quarter and another with
a different professor and group in either the second or third quarter. The
professor of the student's first Colloquium remained his adviser until the
student selected a specific area of academic concentration.

Performance in the Colloquium was graded on a credit/no credit basis.
Students who received a "no credit" evaluation were given a chance to
receive credit by correcting their deficiencies. Some enrolled in English 101
or Speech 101; others read special assignments and reported on them; and
some took a third Colloquium.

Appendix 3 contains more details about the Colloquium program, a complete
list of titles, .and some samples of the one-page course descriptions.

C. The Twentieth Century Course

The Twentieth Century and Its Roots, a year-long, 15 credit-hour course for
all 350 freshmen, was designed to help students critically examine our
society.

The course was divided into units representing important trends and issues
of the twentieth century. Each unit was introduced with a consideration
of the contemporary relevance, of the problem; in following sessions the

9
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topic was developed and historical background was provided. Three or four
times a week the freshman class met as a whole to hear guest speakers
and films as well as lectures by Hiram faculty. About' once a week the
class divided into small groups, led by upperclassmen, to discuss the
issues, the assigned readings, and the students' position papers.

The various units of the course were:

Fall Q arter

Introduction: Issues of the Nineteenth and Twentieth Centuries
Alienation
Racialism
Industrialization and the Urban Crisis
Modern Science and Its Effect of Society

Winter Quarter

The Image of Man: Literature and the Arts
Socialism and Communism
The Mind of Man: Philosophical Antecedents of Cunent Views
Nationalism
Imperialism and the Europeanization of the World
Population, Poverty, and Pollution

Spring Quarter

War and Revolution in an Age of Violence
Morality in Contemporary Society
Religion and the Church in Contemporary Society
Responses to Crisis: Man's Search for Meaning

The underlying theme of the course was developed as follows:

Twentieth century man may be contrasted with nineteenth century
man, who in general believed that history progressed inevitably
toward a better state of life. This optimistic belief is found in
all facets of life and thought in Western Europe and America.
But twentieth century man has struggled with a rapidly changing
world in which old institutions, values, and hopes are eroding.
The First World War ushered in the era of anxiety, violence,
and frustration. In the Second World War man acquired the
technical ability, for the first time in history, to destroy all
life. Ironically, the scientific and technological foundation

10
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which gave substance to the belief in progress have, in the twen-
tieth century, produced some of man's most serious frustrations.

From this perspective, the course encouraged students' intellectual involve-
ment with the ethical issues of the day. Throughout the course the fresh-
men considered problems like the population explosion and such related
ethical questions as:

Should governments forcibly require birth control? Will some
segments of the population be forbidden to reproduce? Who
will decide these and similar questions , and how might the
decisions be enforced?

Besides requiring the students to exercise ethical judgment and encouraging
them toward moral sensitivity, the course attempted to heighten the stu-
dents' cultural awareness by incorporating concerts, plays, and artistic
events.

The Vachel Lindsay,Room in the library served as an informal reading room
for members of the course. Books, periodicals, and art displays were
provided, and students and faculty were encouraged to browse and read
there.

To facilitate communication, a newsletter, edited and published by fresh-
men, was distributed periodically. It served as a forum for student and
faculty reaction to movies, lectures, etc.

D. The Freshman Year, Overall

Since Hiram is on the 3-3 plan, students usually take three concentrated
courses each fall, winter, and spring. Therefore, in addition to the five
courses in the new freshman program, students take four electives. This
provides an opportunity to explore several areas or to start on a major area
of concentration.

A typical freshman schedule looked like this:

Mid September Fall Quarter Winter Quarter

Institute Colloquium I Colloquium II An Elective
20th Century 20th Century 20th Century
An Elective An Elective An Elective

ii
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III. RESULTS AND STATUS

Although it is too early to draw final conclusions about the success of the
new curriculum, the first year evaluations indicate that, in general, the
freshman program went well. It is being continued in essentially the same
format this year with the help of a renewal grant from the National Endow-
ment for the Humanities.

This chapter of the report provides a critical analysis of the successes
and failures of each of the three components of the new freshman program
and indicates the changes which have been made. Later sections in this
chapter summarize the student course evaluations and the preliminary
results of the study of the general impact of the curriculum on students.

A. The Freshman institute

Both faculty and students judged the Institute to be quite successful. For
example, more than 95% of both groups agreed with the statement that the
Institute was a good way to start a freshman's education and should be .

continued. In his final report the director, Dr. John Shaw, put it as
follows:

Generally speaking, all participants, faculty and students,
entered into the venture with high hopes and good intentions,
and generally speaking the consensus gentiurn was that the
Institute worked well. Teachers met their responsibilities faith-
fully, and students fulfilled their obligations. Success was in
the air and enthusiasm characterized the atmosphere, and most
participants seemed to have a good feeling about the Institute
throughout the ten days. Whil.e it is a cliche that no educational

cexperiment ever fails, in the ase of the Institute I think we truly
are on to a uniquely strong program. There is no question that
it should be repeated as an important component in Hiram's new
program.

Much . . can be done to improve the Institute, . . but I
hope they (the new staff) will . . not depart too far from a
successful formula.

Mr. Shaw's report then goes on to examine in depth each aspect of the 1969
Institute. The complete report, selected faculty comments, a table sum-
marizing faculty comments and ratings, a random sample of student comments,

12
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and an article from the student newspaper by a freshman about his exper-
iences in the Institute can be found in Appendix 5. In this section I will
combine a summary of Mr. Shaw's position with the faculty and student
evaluations and with my perspective as project director, an educational
researcher, and a dean.

As indicated above, Mr. Shaw viewed the Institute as an overall suc-
cess and recommended that we follow a very similar schedule of events
the second year, strengthening what was best and improving what was
less effective or not so well organized. Later, Mr. Shaw agreed to
direct the 1970 Institute. His appointment, of course, led to the adoption
of his recommendations about the general format of the institute. The
complete schedule for the September 1970 Freshman Institute is contained
in Appendix 6.

With regard to the 1969 Institute, both faculty and students agreed with
Mr. Shaw that, overall, it was worthwhile and should be repeated. How-
ever, I think that there was less agreement about why it was successful.
One faculty member said, "I feel this program was one of the most
dynamic academic programs in which I have ever taken part. I do feel,
however, that much of what was planned was not the most successful
part of the Institute." Another said, "The best results of the entire
Institute was having freshmen around without . . upperclassmen who
are afready bored with this life. We hit on a formula that works because
freshmen . . can excite each other. They are unafraid; the atmosphere
is one of 'this is our school'. " Likewise, what freshman felt they got
from the Institute was not always what had been planned. Many felt
they learned to communicate a little better, but even more of them felt
that what they had learned was mainly in the area of adjusting to college
work, making friends, understanding themselves, etc. For example, one
freshman stated, "I loved the Institute. I'm sure that Il1 feel very com-
fortable at Hiram when classes begin. The Institute took care of the
uneasiness of being a freshman. I know what to expect from Hiram and
what is expected of me."

Students, faculty, and the director all agreed that too much had been
attempted for ten days and that the pace was too tiring. One freshman
commented that, "The rumor going around is that if you can survive the
Institute you can survive anything.... The Institute has created in me an
excitement for the coming years, but the frustration of these ten days I
will not forget." Others complained that they did not have time to do their
work well or to rewrite papers. Because of these concerns, one paper and
the speech were eliminated from the 1970 Institute. This was no doubt a
desirable change, but several freshman had commented that the work,

13



9

coupled with the pass-fail grading, helped them get ready for the rigors
of college. Others felt that the fast pace kept them from being home-
sick.

The freshmen rated the Institute quite highly as a vaulable orientation to
the College, the curriculum, the faculty, and the other freshmen. As
indicated above, this seemed to many to be the main value of the program.

Student ratings of the specific components of the Institute, while usually
positive, were lower than might have been predicted. The freshmen, as
a group, were ambivalent about the more traditional aspects of the pro-
grarnthe readings ,lectures, discussions, papers, and speeches. How-
ever, they did rate two important aspects of the program, the writing
workshops and the making of the 8mm. film, as quite valuable.

The sensitivity training session, which students and faculty attended
en masse in the gymansium on the first day of the Institute, was highly
controversial. Mr. Shaw at first recommended that it be held again this
year with somewhat smaller groups and better orientation. He felt that
faculty uneasiness during the session should not be allowed to prevail if
students felt they benefited from it. However, student evaluations were
very mixed. We finally decided to make sensitivity sessions available,
but optional, for each small workshop group in.the 1970 Institute.

In summary, Mr. Shaw's general planning for the 170 Institute was based
on the premise that various components of the program were sound in
principal, but could be improved by better organization, preparation, and
selection. Thus, the changes were minor. There were: four lectures by
outstanding guest speakers, instead of six by Hiram faculty; three papers
and a library exercise instead of four papers; different commercial films;
and new readings. Additionally, there was a general tightening up of
of the organization of the program--better scheduling, greater availability
of filming equipment, etc.

Recently completed evaluations of the 1970 Institute indicate that it was,
indeed, even more successful than the 1969 Institute. Mr. Shaw felt that
he had been able to achieve his goals of better organization and of strength-
ening last year's weak points. Student evaluations were quite positive.
This was especially true of the ratings of overall satisfaction and of pro-
fessers as persons, However, in spite of the careful selection, the fresh-
men were not enthused by the lectures, which received by far the lowest
overall ratings of any component of the Institute. As was the case in
1969, the freshmen viewed the value of the Institute primarily in terms of
the tone it set for the year. The sentiment behind the following freshman

14
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comment would be shared by m ny.

I think that the Institute was a good orientation to college,
and some of the faculty. I'm really glad lhat I took it because
I don't feel as lost now as I did when I arrived. It's like an
extremely effective, rigorous orientation.

B. The Freshman Colloquium Program

Almost all of the freshmen stated that the Colloquium Program should be
continued. About 80% were at least moderately satisfied with their par-
ticular Colloquium sections, describing them as interesting and valuable,
praising the informality, and suggesting that there was better student par-
ticipation than in most courses. Although a number of students were dis-
satisfied with one or both of their Colloquia, most of them still generally
favored the program and its continuation.

Dr. Robert Watson, director of the program, began his report by discussing
the "varying but substantial" degree of success achieved in meeting each
of the four central goals of the program. After making suggestions for the
improvement of the program, he concluded by stating:

I complete these two years of work on the design and implementa-
tion of Freshman Colloquia firmly convinced that the program we
have conceived and operated this year is pedagogically sound.
I firmly believe that the purpose and methodologies of the Fresh-
man Colloquium Program are synonornous with the appropriate and
genuine purpose and methodology of the liberal arts college. Both
harbor a primary commitment to academic excellence in the explor-
ation and examination of problems and issues of mutual faculty
and student interest, and in those processes, a primary commitment
to the dignity and the worth of the human person.

Mr. Watson's complete report and selected comments by students and
faculty are included in Appendix 7. Mr. Watson has integrated much of the
data from student and faculty evaluations into his quite comprehensive
report. The following paragraphs draw heavily from it.

Mr. Watson felt that the Colloquia included both variety and quality of
substantive academic content, the first goal of the program. The sixty
Colloquia were offered in topics "as rich and varied as Shakespeare,
evolution, computers, and love." The Executive Committee carefully
screened each Colloquium proposal to make certain that substantial acade-
mic problems were to be covered and also to be certain the proposed
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Colloquium would not be just an introductory departmental course. That
is, Colloquia were to be different in content and method from the usual
freshmen courses, but academically sound.

Nevertheless, there was faculty and even some student concern that the
Colloquia were not rigorous or substantive enough. One faculty member
wrote, "I was strongly impressed by the sense that they were not chal-
lenged enough and not induced or forced to do enough work." The planned
informality and flexibility of the Colloquia also led to comments like the
following from a student, "My Colloquium helped me develop an interest
in (the subject) ... But if there had been structure and the pressure of
grades I would have gotten more out of it."

I think that the above concern is based primarily on two factors. First,
there was the lack of experience on the part of most faculty and students
with this type of course and especially with the credit--no credit grading.
The adjustment to an emphasis on self-directed and self-motivated learn-
ing is always difficult and anxiety producing. It is interesting to note
that several faculty members commented that they felt more confident about
their ability to work within the credit--no credit grading system after their
second Colloquium.

A second factor influencing concern about the amount and quality of learn-
ing in the Colloquia is, I think, a basic philosophical misunderstanding
or disagreement about the nature of the Colloquium Program. Although we
all want students to learn a lot from their Colloquia, those of us who were
involved in the initial planning intended that learning be defined quite
broadly. It should be noted that freshmen, who have a tendency to use the
term "learn" more broadly than faculty, said (in their course evaluation
ratings) that they learned as much from the Colloquia as from their tra-
ditional courses. I feel that one of the most important things a freshman
(or a faculty member) can learn is that ultimately the student must take the
responsibility for his own education; at best the professor can excite his
interest, guide him, and provide a model of the humane and intellectual
life.

I agree with Mr. Watson that the Colloquia were succes ful in achieving
this first goal of providing substantive academic content. Furthermore,
I felt that we were also fairly successful in reaching students on the
deeper level of their intellectual attitudes. Some evidence of this type of
learning is presented in section E on the general impact of the curriculum.

Mr. Watson concluded that the second major goal of the Colloquium Pro-
gram, improved academic advising, was achieved to a substantial degree.
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Freshmen clearly felt more satisfied with their adviser last May than had
the previous freshman class at that time. I think that many faculty, while
acknowledging some improvement, felt that the original goal of a year-
long, continuing personal relationship with advisees was not fully achieved.
Perhaps that was too much to expect.

The third objective, to continue the all-college emphasis on written and
oral communication begun in the Institute, was also significantly achieved.
Mr. Watson reported that:

Oral communication, most frequently in the pattern of formal or
informal discussion, received considerable attention in both
Colloquia. Some students, however, in their year-end evalua-
tions expressed the desire that even more attention be given to
this dimension of the purpose for Colloquia. Several faculty
members in the program have shared with me their observation
that an unusual number of freshmen this year are willing to speak
and discuss issues in the traditional elective courses in which they
are enrolled. Many factors account for that willingness; I am
certain among them may be the emphasis in the new curriculum upon
oral communication.

Although the amount of student writing varied from one Colloquium to the
next, there was considerable attention to it in almost all.

An encouraging objective measure of the effect of the new freshman program,
as contrasted to the previously required freshman English courses, is the
results of the standardized College Board English Composition Test. Simply
put, relative to their scores as high.school seniors, last year's (new cur-
riculum) freshman did significantly better on the English Composition test
given at the end of the freshman year than had freshmen the year before.
A more complete discussion of these test results will be given in section F.

About the fourth major goal, Mr. Watson stated:

While no effort has been made to identify specific components, the
Freshman Colloquia were also designed to address humane, moral,
and aesthetic concerns. The spectrum of interest in this regard
and the variety of approaches among Colloquia have been rich.
My observation has been that they have been utilized effectively
to that end this year by our faculty. Most impressive is the testi-
mony by nearly eighty-five percent of the students that their par-
ticular Colloquia achieved average to high success in this area.
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In his report, Mr. Watson described a number of administrative procedures
which he felt made the Colloquia successful. For example, a procedure
was developed to maximize student preferences. This led to almost all
students getting their first or second choice both terms; to everyone's
getting at least one first choice; and to about two-thirds' getting their
first choice both quarters.

Mr. Watson reported that all of the forty-five participating faculty agreed
the program should continue; that all those returning to Hiram were will-
ing to teach in it again; and that the majority expressed a strong desire to
do so. For example, one professor wrote in his evaluation, "I think it is
an excellent program--perhaps the most imaginative and most successful
of our new freshman programs (all of which look good to me)... I have not
enjoyed teaching any coarse more than this one." Of course, many faculty
were more reserved, evaluating their particular Colloquium more harshly
than had the students. Many shared the sentiment of one who said, "I
feel the weakest point is probably that the instructor is experiencing a new
situation ... we'll all learn."

As stated earlier, students rated their Colloquia quite highly. This was
especially true first and second quarter. Mr. Watson analyzed in detail
the possible reasons for the lower third quarter ratings and concluded,
correctly I think, that they were primarily due to unusual circumstances
(e.g., the Kent deaths) rather than something inherently related to having
Colloquia in the spring.

Finally, Watson made a number of suggestions. Some of them have been
adopted in this year's Colloquia; the others will probably be considered
as the second year progresses. Watson recommended: earlier and more
careful selection of staff; closer integration with the Institute; resis-
tance of any effort to make sections larger than 12; a review of the credit-
no credit grading; more formal guidelines for the amount of written work
expected; and consideration of the possibility of moving the second Col-
loquium to the sophomore year. He also made several administrative
recommendations.

The new director, Dr. Brainerd Stranahan, has made very few changes in
the basic operation of the program, except those intrinsic to different
administrative styles. That is, the 1970-71 Colloquium Program is iden-
tical to last year's in objectives, in class size, in grading methods, in
student selection procedures, etc. Appendix 8 contains the titles of the
Fall 1970 Colloquia; several are quite similar to successful ones taught
a year ago.
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C. The Twentieth Century and Its Roots Course

Student evaluations of the Twentieth Century Course indicate that it was
moderately well received, being rated about the same as the average,
freshman course had been in 1968-69. As such it was apparently the least
successful and most problematic part of the new freshman program. There
is no doubt that the task of administering the course was heavy and try-
ing. It is also generally agreed, even by the freshmen themselves, that
the students did not respond as well to the freedom and the demands of
personal responsibility as we had hoped. However, I will argue later
that the ultimate educational value of a course, especially one with goals
like those of this course can not be measured entirely in terms of imme-
diate student or faculty satisfaction or even by the consensus of what
students did and "learned" in the course.

Both co-directors, Dr. Wilson Hoffman and Dr. Eugene Peters were dis-
couraged and frustrated by their experiences with the course. Both
reported that th?y felt the course demanded of them an overwhelming amount
of time and emotional energy which was not accompanied by rewarding
outcomes. They felt the course was at best moderately successful ind
that its problems were intrinsic and, thus, not easily solved. 7,oth
recommended that the course be phased our or drastically m.y3ltied. Their
complete reports are presented in Appendix 9 along with se',Jcte:1 com-
ments from upperclass discussion leaders and freshmen, Mr. Hoffman's
report is an extensive and thorough evaluation not only e, the educational
aspects and value of the course, but also of e many administrative and
technical problems which he encountered. He included numerous speci-
fic suggestions for altering and improving the course.

These suggestions were carefully considered in planning for the 1976- /1
Twentieth Century Course. A number of them have been incorporated,
but it was decided to retain the same basic format, at least for this year.
The new director, Mr. Paul Rochford, a member of the staff last year,
evaluated the program quite differently than did Mr. Peters and Mr. Hoffman,
He and his new committee felt that the course was basically sound and
workable. They felt that relatively minor changes should be tried and
evaluated before making any of the major changes suggestee by Mr. Peters
and Mr. Hoffman, e.g., eliminating one or more quarters, s-lfting the
course to one of the upperclass years, or making it optional. The
syllabus and regulations for the 1970-71 Twentieth Centure c.Nurse make
up Appendix 10.

What can be said about the educational value of the cf-e, se last year? As
indicated by ratings of expected satisfaction in September 1969, the vast
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majority of the faculty and freshmen had high hopes for the course. Many
felt that this program would really excite the intellectual imagination of
freshmen. It is clear from the May ratings that, for most faculty and
students, the course in general fell far short of these aspirations. Un-
doubtedly, the relatively large size of the course, the heavy dependence
on the lecture method, and the fact that it was required of all were impor-
tant causes of the relative disillusionment of freshmen. It is not entirely
clear why the general faculty were dissatisfied, but there is evidence that
it was mainly due to discouragement about the freshmen's apparent fail-
ure to respond deligently and enthusiastically.

However, I am sure that Mr. Hoffman and Mr. Peters would agree that if
a college can accelerate students' acceptance of responsibility for their
own education, without too many casualties, there will be positive
implications far beyond the frustrations and evaluations of the moment.
I think we must grapple with three related questions. First, to what
extend did the course fail to reach Or actually impair the educational
development of students? Second, to what extent has this course led
students to increased personal involvement in their education and to other
desirable attitudinal and value changes? Third, how did this course
compare with the likely (or even feasible) alternatives?

Of course these are difficult questions to answer with anything like cer-
tainty. Mr. Hoffman felt that a larger percentage of students were missed
than in his typical history classes. This may be true, but I wonder if we
really failed to reach as many students as we think. Although students
often talk a better game than they can play, I was touched by the follow-
ing comment from a freshman on his first quarter evaluation:

Possibly the reason so many of us have not gotten lots out of the
course is because it is such a change from high school. While
I may not have gotten all I should have out of the course I have
learned other things even more important. I am slowly learning
the value of learning, of doing things on my own for a course.
This is so important. And I think we are all slowly learning
this and next quarter will be better. I hope you are not going
to structure it more... I like the respect the students are
treated with. Next quarter sounds very good. I'm sorry I have
to go home for 3 weeks. I wish we could start next Monday.

Throughout the year, many freshmen expressed similar, if less eloquent,
feelings. A recent discussion, with a random group of fifteen students
who are now sophomores, leads me to believe that we reached more stu-
dents than would be apparent from things like attendance records. All
of these students felt that the course should be continued in the future
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because it had exposed them to a rich mixture of ideas and problems which
are proving even more valuable this year thee had been anticipated.
Several voluntarily expressed embarrassment and guilt about their lack of
effort in the course last year. This could be interpreted as evidence that
the experiment of giving students' responsibility was a failure. However,
I think that the fact that students are beginning to realize that they are
the ones who have lost out is an important first step. One upperclass
student discussion leader put the case as follows:

Though the course had its ups and downs, it has placed the
emphasis on education where it belongs. If colleges.. are to
become truly centers of intellectual endeavor the emphasis and
responsibility for education must be placed with the students...
Although I share the frsutration of Dr. Peters and Dr. Hoffman
about lack of individual responsibility, work, and attendance, I
cannot help but believe that the majority of my discussees as
well as myself were never trained to think for ourselves... pre-
ceding (coming to) Hiram College. Even though some of the
present attitudes and results (seem), .. negative, one cannot
measure results in short run terms. But instead (one) must
evaluate this course, and its resulting effects upon the class
of 1973, over the next four years. Then and only then can en
adequate appraisal... of the Twentieth Century Course be given.
There comes a time when everyone must take responsibility for
their own lives. The 20th Century course offers everyone a
chance, and a chance is all an education, it seems to me, can
offer.

Mr. Peters and Mr. Hoffman would not disagree with this statement, but
they concluded that, rather than leading to increased educational respon-
sibility, the course led many students toward slovenly habits, super-
ficiality, glittering generalities,and watery discussions. Perhaps this is
true, but I am more inclined to believe that these undesirable habits and
modes of thinking were already present in the freshmen. My hypotheses
is that the Twentieth Century Course just brought out into the open what
is always there, but less noticed, in traditional underclass college
courses. The Twentieth Century Course encouraged, even forced, stu-
dents who would ordinarily not venture an opinion, much less take a
position, to do so. I think that freshmen must express their opinions
before they can understand how deep their lack of knowledge runs and
before they can learn to discipline themselves intellectually.

In sum, I feel that the Twentieth Century Course did reach most freshmen
and did indeed have positive long term educational and intellectual
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effects on them. My feelings about this are based in large part on the pre-
liminary results of the evaluation of the general impact of the curriculum,
which are presented in section of this chapter.

All this is not to say that the course went extremely well or that it could
not be improved. But it seems to me that we must always compare our
results to the probable alternatives as well as to the ideal. In this
regard, I feel that, as professors, we tend to overvalue what students
get out of and retain from our regular courses.

In retrospect, it may well have been unnecessary and unwise to expect
new freshmen in a large, required course, no matter now vital the topics,
to suddenly change the habits of twelve years of school. I would hope
that this experience would lead us to search for better methods of bridg-
ing the transition to self-directed learning rather than lead us to abandon
the struggle.

At any rate, this year's Twentieth Century Course is more "structured";
attendance will be taken from the first and letter grades given, though
still largely on the basis of student papers or projects rather than on the
basis of examinations. Although there was general agreement by the end
of the year that such changes were desirable, there was some dissent
especially from students who felt they had matured due to freedom given
to them.

Mr. Peters raised a related question about whether this type of course is
appropriate for freshmen. He now thinks not, stating:

I am now pointing merely to their lack of experience, their
sometimes impetuous judgment, or their youthfulness. What
here concerns me is the simple fact that few if any of these
youngsters have a discipline; most are uncertain as to their
respective majors, and none has achieved anything like a
mastery of a body of knowledge. How then can they be expected
to be generalists at this point in their educational evolution?
They should be reflecting on the issues of the day, but their
reflections are likely to be amateurish. They did not write good
position papers in part because they had no positions to state.
And at the root of it all is the fact that without a degree of
competence in a speciality, one is empty-handed in coming
to the generalities.

This criticism cannot be dismissed lightly because it plagues all of us
within our own disciplines; that is, should we deal with the broad
generalities and the implications of our disciplines in the lower level
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course or must they be postponed until the senior year, or perhaps until
graduate school-. It seems to me that even though it may be more logical
and in some ways more desirable to wait with the big issues, students
will no longer allow us to put them off. We must, I think develop
educationally sound ways of helping freshmen deal with generalities.
This does not preclude the possibility that the Twentieth Century Course
might be more appropriate for upperclassmen, but at least for this year
it was decided to keep the course at the freshman level.

Both Mr. Peters and Mr. Hoffman feel, with considerable empirical sup-
port, that it is very difficult for the large lecture format to be more than
moderately successful. They feel that often a speaker must prostitute
himself in order to get students to pay attention and that several excellent,
scholarly lectures were not sufficiently appreciated. This does seem to
have been the case. Whether it is due to the times, the students' ex-
pectations about the course, or the atmosphere and poor acoustics of the
Hiram auditorium is hard to say. Although students at large universities
often complain about the size of their classes, I think it is safe to say
that even today there are many highly successful lecture courses with
far more than 400 students. Perhaps students are more willing to listen
quietly and attentively to lectures on topics which are less "relevant"
and do not seem to demand action. In his report, Mr. Hoffman suggested
a reduction in the number of large group sessions per week from four to
two. The new syllabus generally calls for three such sessions per week.

The evaluations of the past directors and of the freshmen indicated that
interest in and support of the course decreased as the year progressed,
falling off badly after the May fourth deaths at Kent State and the result-
ing student "strike." There does seem to be reason to believe that three
consecutive quarters may be too long. However, it was decided to con-
tinue with the full year format for this year.

As Hoffman pointed out, the students rated the reading assignments as
quite low in value. Some upperclass discussion leaders went so far as
to tell the freshmen not to read them because they were irrelevant. The
readings, while not flashy, were certainly related to the topics of the
course; were manageable in length; and were not stodgy in comparison
to readings for most college courses. I think here, as with the lectures
and many other aspects of the course, the problem lay more in student
expectations about this "exciting, relevant course" than in the actual
reading list. The moral may be that it is very difficult to deal rigor-
ously with contemporary problems in ways which will be well received
by students. Perhaps students are even more critical than in courses
dealing with traditional academic topics. At any rate the 1970-71 committee

23



19

tried to select readings which would be more appealing, and yet educa-
tionally sound; they include, for example, much fiction.

As implied above, the upperclass discussion leaders were a persistent
and frustrating problem for the directors. Hoffman acknowledged,

Discussion groups, despite problems, ware probably the most
successful--and popular--part of the course... Most leaders
were conscientious and good. Many spent more time meeting
in groups and individually with their students than faculty would
have done. The College owes them its thanks for without them
and their free labor (they received academic credit) the Twentieth
Century would have fallen flat... Yet, the leaders were a serious
problem and caused us more arnelous moments than any other
aspect of the course. We could not control them. Little did we
realize that no matter what we said they would strike off on
their own.

In good part due to these problems, there are only ten student leaders this
year instead of the thirty of last year. They will be paid one hundred
dollars per quarter rather than receive credit, and they will work directly
under the supervision of one of the five faculty members teaching in the
program. Each of these faculty members is released from one regular
course each quarter to work on the Twentieth Century. He will be respon-
sible for four discussion sections, leading two of them each week, then
alternating groups with the two student leaders working under him. We
anticipate that this arrangement will work more satisfactorily.

Finally, Mr. Hoffman recommended that the course be made optional, or
at least one option from among several that students might pick to fulfill
the general goal of acquainting them with the Twentieth Century and its
multi-faceted problems. The recommendation has not been adopted for
this year, but I think it is a good one and would reduce many of the prob-
lems related to the course. However, one original goal of the course
was that of providing a common intellectual experience for all freshmen.

The general issue of the format of the course will be discussed in depth
this year. Some major changes are probable, but it is hard to predict
what they will be at this time.

D. Other C mponents of the New Curriculum

The Freshman Institute, the Colloquia, and the Twentieth Century Course
were funded by the 1969-70 National Endowment grant. This year the
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renewal grant is additionally funding the other three aspects of the cur-
riculum. Thus, it seems appropriate to report briefly on their status.

The Interdisciplinary Courses, generally taught by two faculty members
from different departments, introduce the upperclass student to a number
of disciplines and methods of approaching problems.

These courses have two main objectives: to introduce the student to the
methods and ways of thinking of several disciplines; and to help the stu-
dent find answers to the questions he asks of the various disciplines.
Hiram's Interdisciplinary Courses center around a problem or phenomenon
which transcends the scope of a single discipline and can be studied in
depth from several points of view. The aim is to help students not only
broaden, but also integrate their knowledge.

The faculty developed sixteen Interdisciplinary Courses which will be
offered this year, 1970-71. Understandably, the process of development
proved arduous, time consuming, and expensive. Thus , the College
released about 15 faculty rnembers from one course during the 1969-70
year so they could plan their Interdisciplinary Course for the following
year. In addition, we received funds from the National Endowment for
the Humanities which enabled members of the faculty to devote the summer
months of 1970 to the preparation of these courses. Brief descriptions
of the courses offered this year can be found in AppendiX 11.

As stated earlier, Hiram's Area of Concentration is a broader and more
flexible definition of the in-depth study usually required for graduation.
Besides offering the established concentrations which resemble traditional
majors, we are encouraging students, in consultation with their advisers,
to plan individualized areas of concentration. These concentrations must
have a definite and educationally justifiable aim. They may include an
organized group of courses from more than one department, such as "music
and religion" or "history, philosophy and political science" or they may
focus on an era, problem, or special field of inquiry such as the "Nine-
teenth Century," "Developing Nations," "Afro-American Studies" or
"Comparative Literature." In planning such a concentration, a student may
include independent study and/or study at another college or university.
We have received modest support from the Humanities Endowment to encourage
development of the individualized Area of Concentration. A list of indi-
vidualized Areas of Concentration is provided in Appendix 11 .

The Activity Units Program is an aspect of the new curriculum which we
hope will lead to a broader conception of education at Hiram. The program
was instituted to encourage students to learn about and participate in a
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wide range of activities outside the usual course structure of the cur-
riculum. It was felt that an educated person should develop a number of
skills and interests in addition to reading and writing. The Activity
Units Program began last year, but is still developing. Approved acti-
vities include: orchestra, musical ensembles, debate, the tutoring pro-
gram, dramatic productions, physical education activities (swimming,
golf, tennis, etc.), arts and crafts, the College newspaper, and volun-
tary physical therapy. A complete list can be found in Appendix 11 . We
would like to see this program develop to include many more activities,
especially in the visual arts and in social service areas. We have
obtained a small amount of support from the Humanities Endowment to
serve as "seed money" for the encouragement of such activities.

There are other contemplated changes in the instructional program which
are less clearly formulated, but deserve mention. For several years,
faculty committees have been considering possible calendar changes.
While there is a general acceptance of many features of the present 3-3
calendar, there is considerable interest in adopting a calendar which
would allow the possibility of a short, intensive term when students
could concentrate on one topic, perhaps off-campus. It will also be
financially necessary to build the Freshman Institute into the regular
calendar and faculty loads by 1971-72. While these considerations would
lead one to predict a calendar change in the next year or so, it is not
clear exactly what form it will take.

There has also been faculty discussion aboUt, and student interest in,
providing more opportunities for off-campus study and field experiences.
These experiences might become part of many individualized areas of con-
centration or might even be expected of all students.

We are also considering the expanded use of truly independent study in
which students cover certain subjects with the aid of programmed materials,
tapes, etc.

E. Student Course Evaluations

Although there have been some references to the student ratings in the pre-
vious sections, I want now to examine these ratings per se. Student
evaluations can provide only one aspect of any comprehensive evaluation;
and the use of rating scales offers only a limited view of the variety and
complexity of student reactions. There is also the important problem of
the validity of the questionnaire items. That is, do the respondents
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interpret the questions as they were intended, and will they answer the
questions truthfully. For all these reasons, we have been careful in the
construction of the questionnaires; have always solicited comments as
well as ratings; and have not relied exclusively, or even primarily, on
student ratings in evaluating the Hiram curriculum. I hope that the
preceding sections bear out this statement.

In spite of the problems, I feel that such ratings and the statistical
tables which result from their compilation are important and should be
examined. These statistics have the advantage of representing in sum-
mary fashion the views of whole groups, thus, eliminating much of the
bias which is inherent in quoting selected comments or in using the
personal evaluations of program or project directors. Furthermore,
student perceptions of events are important, even if we happen to feel
they are not fair or valid.

Appendix 12 provides several reports and tables dealing with student course
evaluations during 1969-70. The 1969 Freshman Institute evaluation is
followed by a nan-ative report and tables summarizing the student evalua-
tions of all first-quarter courses including the traditional, departmental
ones. Next there are tables for: Colloquium II (second and third quar-
ters combined); second and also third quarter of the Twentieth Century
Course; the composite of all evaluated traditional courses second and
also third quarter ; and the 1970 Freshman Institute evaluation. It should
be noted that these composite evaluations as well as tables and student
comments about each course were shared with the appropriate program
director and with the professor of the course.

Table 1 provides a comparison of the overall satisfaction of freshmen with
the various components of the curriculum. The numbers in the table are
composites of the ratings of the various class sections of the Colloquia,
Twentieth Century, and traditional (departmental) courses which were
evaluated during the year.
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Table 1. Course Evaluations by Freshmen
1969-70, All Three Quarters Combined

Overall Satisfaction

Rating Categories ColloRuia 20th Century Traditional Courses

6 (Very Satisfied) 30% 8% 24%
5 (Satisfied) 36 32 38
4 (Fairly Satisfied) 15 32 21
3 (Somewhat Dissatisfied) 10 18 12
2 (Dissatisfied) 4 8 3
1 (Very Dissatisfied) 3 2

Average Rating 4.68 4.08 4.59

Several things should be noted about Table 1 . First, there is very little
difference in the average ratings or the distribution of ratings between the
Colloquia and the traditional]. courses. In both cases more than 80% of
the students expressed at least moderate satisfaction. I think this speaks
well for the Colloquia and for the traditional courses, which were electives
or courses related to the student's major area. A second obvious fact is
that the Twentieth Century Course was rated significantly lower than the
other two types of courses.

Differences in the ratings of overall satisfaction at the end of the three
quarters of the school year were small and probably mainly due to factors
outside the courses themselves, e.g., differences in the percentages of
students completing questionnaires and the effect of important outside
events like campus turmoil following the Kent State deaths. Appendix 12
contains a discussion of some of the problems which arose when attempt-
ing to make fair comparisons of the three types of courses and of the dif-
ferences between the fall, winter,and spring quarters.

A somewhat different slant on the same general topic is derived from
ratings on the Satisfaction with Hiram Scale which freshmen completed
three times during the year (September, December, and May) and the
faculty & staff completed twice (September and May). Respondents were
asked at the beginning of the year to rate their e).at_l degree of satis-
faction; later they were asked to rate their actual general satisfaction
with about a dozen aspects of Hiram College. Tables 2 and 3 provide
the ratings of the curricular components of the College. The ratings of
other aspects are reserved for the next section of the report.
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Table 2. Average Freshman Satisfaction--1969-70
(6.0 is very satisfied and 1.0 very dissatisfied)

Expected
in Sept.

Actual
inDeç.

Actual
in May

Changes
Sept. to May

Institute 4.94 4.39 4.49
Colloquium Program 5.04 4.77 4.42 -.62**
20th Century 4.93 4.14 3.81 -1.12**
Elective courses 5.03 4.73
Freshman courses

(in 1968-69) 4.77 4.13 3.92

Table 3. Average Faculty and Staff Satisfaction-1969-70
(6.0 is very satisfied and 1.0 very dissatisfied)

Expected in
Sept.

Actual
in May

Change
Sept. to May

Institute 4.58 4.69 +.11
Colloquium Program 4.89 4.55 -.34*
20th Century 5.02 3.88 -1.14**
Interdisciplinary Courses 4.02 4.20 +.18
Area of Concentration 4.95 4.63 -.32
Activity Units 4.10 3.90 -.20

Several conclusions about the information in these tables can be made. The
freshmen (like most freshmen everywhere) began the year with high expect-
ations for all parts of the curriculum and for most other aspects of the
College as well. As is typical, these expectations were not entirely met
and there was a significant drop from September to May for all types
courses. However, only the Twentieth Century Course dropped as much
as the ratings of "freshman courses" had during the 1968-69 year, i.e., before

* The change or difference is statistically significant at the 95 level of
confidence.

** The change or difference is statistically significant at the 99% level of
confidence.
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the new curriculum. There was significantly less drop in the ratings of
the 1969-70 Colloquium Program, the 1969 Institute, and especially the
1969-70 elective courses than in the ratings of either the 1969-70 Twen-
tieth Century Course or the 1968-69 freshmen courses, in general.

Faculty and staff expectations were not as high as those of freshmen and
their disillusionment was much less, except in the case of the Twentieth
Century Course, for which faculty had the brightest hopes and the dimmest
evaluation. Surprisingly, the Colloquium program did not meet faculty
expectations, but its ratings were still quite high. The other compo-
nents were judged to have worked out about as well as expected, or maybe
even a little better in the case of the Institute and Interdisciplinary Courses.

It is worth noting that faculty and student evaluations in May were quite
similar, with the faculty rating the programs slightly, but not signifi-
cantly, higher.

Appendix 12 provides student ratings of: lectures, discussions, readings,
etc.; the amount of work and difficulty of the courses; and the perceived
effectiveness of the professors. The evaluations also provide information
about which course components are characteristic.

A few comments may clarify the types of results present in Appendix 12.
For example, the student evaluations indicated that the Colloquia dif-
fered from the traditional courses in ways consistent with the goals of
the new curriculum, i.e., discussions, papers, field trips, and student
reports were more characteristic of Colloquia than of traditional courses.
In contrast to ratings of the Twentieth Century readings, which were quite
low, Hiram students rated the readings in their Colloquia and traditional
courses quite high. Freshmen acknowledged that they spent less time on
their Colloquia and the Twentieth Century Course than on their traditional
courses, which they also found more difficult. However, they said they
learned as much in the Colloquia. Finally, Hiram professors were regarded
quite highly in terms of their organization and preparation, fairness in
evaluation, and personal interest in students. They were rated positively,
though less highly, in getting students interested and making learning
active.

F. The General Impact of the Curriculum on Hiram Students

The U.S. Office of Education has agreed to support, through a regional
research grant to the project director, a study of the comparative impact
of the new Hiram curriculum on the attitudes, values, satisfaction,and
achievement of students. The basic design of the study involves a
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comparison of student development dur the last few years of the for-
mer, traditional curriculum with student evelopment during the firstwars-of the new program. Appendix 13 is L'ie rasearch proposal and alater report to the Office of Education. It rita1ns details about the
design of the study and the instruments being ,ised.

This type of research is fraught with difficulties over and above those
intrinsic to any study of people and how they change. Appendixes 13 and14 contain some discussion of the problems and our attempts to deal withthem.

In spite of the difficulties, I feel that this project is both worthwhile andnecessary. It will look at the effects of the curriculum and the Hiram
atmosphere from a number of points of view and will provide data which
will supplement the opinions and ratings of faculty and students. Inthis section I will present some preliminary results of the study, indicat-
ing the kinds of factors we will be studying in the next few years.

The design of this study assumes that students entering Hiram during thefirst few years of the new curriculum will be quite similar to studentswho came to Hiram during the last years of the old curriculum. Several
lines of evidence indicate that during the last half dozen years there infact has been rather remarkable stability in the number and types of stu-dents entering Hiram College.

For example, the average SAT scores of entering freshmen have been rela-
tively constant since the mid 1960's. (Appendix 14 contains a graph
showing the average SAT verbal and math scores each year from 1960through 1970.) In recent years about half of the new students have comefrom the top quarter of their high school class and about ten percent havecome from private schools.

In addition to the traditional admissions data, a number of other sourcesof information Indicate that recent freshmen classes have not differedmarkedly. For example, there were no significant difference between the
1968 and 1969 entering freshmen on the college Student Questionnaire--Part I (CSQ I) scale scores. This was true not only of motivation forhigh school grades and of family social status, but also for the fiveattitude scalesfamily independence, poer independence, liberalism,
social conscience and cultural sophistication. On only 25 out of 200
CSQ I items was there a significant difference between the 1968 and 1969freshmen. The only apparent trend is that the 1969 freshmen were lessinvolved in certain high school extracurricular activities, e.g. ,
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significantly fewer report holding school offices, or participating in
science, music or school spirit activities. The 1969 freshmen also
reported lower movie attendance and dating during high school. The
1970 CSQ I results are not yet available, but preliminary data from the
American Council on Education Student Information Form (ACE) have been
analyzed. They indicate general similarity between the 1969 and 1970
freshmen on several biographical and attitudinal items, e.g. , items about
the percentage planning graduate education, government priorities, cur-
rent political preferences, and attitudes concerning student involvement
in college affairs. One very marked difference is a jump from 28% of the
1969 entering freshmen to 72% of the 1970 group who favor a government
program of tax incentives to control the birth rate. This is no doubt due
to the widespread concern during the past year about pollution and pop-
ulation, which the 1970 freshmen believe should be the top two govern-
ment priorities. The preliminary report on the, ACE data is in Appendix 14.

In summary, there seems to be enough similarity between the first two
new curriculum classes and previous entering freshmen to make valid
comparisons of the impact of college.

Probably the most dramatic results of the general evaluation come from the
freshman ratings on the Satisfaction with Hiram Scale. This short,
locally developed questionnaire, which measures satisfaction with a num
ber of specific aspects of the College, was mentioned earlier in the section
on course evaluations. Table 4 summarizes the results of comparing the
changes, from expected satisfaction in September to actual satisfaction in
May, for the last freshman class to enter under the old curriculum (1968-69)
with the first class to enter under the new curriculum (1969-70). Appendix
14 presents the results more completely.
It should be noted that both groups of freshmen made high and very similar
expected satisfaction ratings in September, at the beginning of the school
year. The only significant difference was that the freshmen who entered
in 1969 expected to be more satisfied with the graduation requirements
which, of course, had changed markedly. In both years new freshmen
expected to be most satisfied with the faculty and least satisfied with
the town and the social life.

In 1968-69, there was a large drop from the expected satisfaction in
September to the actual satisfaction in May in all the rated aspects of
the college except the graduation requirements, which had been changed
during that year as part of the transition into the new curriculum. This
indicates a marked disillusionment during the freshman year. Since, as
Table 5 indicates, there was little difference between the May 1969
satisfaction scale scores of Hiram freshmen and those of freshmen at
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other colleges, it seems reasonable to conclude that this failure to meet
high pre-college expectations is typical, even if disconcerting.

Finally, and most importantly, Table 4 shows that there was a signifi-
cantly less disillusionment last year than in the previous year. This is
indicated by the plus signs and asterisks in the last column of the
table. It follows logically, and s tatistically,, that satisfaction was
greater last May with almost all aspects of the College. The exception
was the social life; this was helped little if any by the changes in cur-
riculum and social regulations.

Table 4 Average Freshman Satisfaction, 1968-69 vs. 1969-70
6.0 is very satisfied and 1.0 very dissatisfied)

1968-69
Expectdd Actual

1969-70
Expected Actual

Net difference--
69-70 change

Satisfaction with in Sept. in May in Sept. in May minus, 68-69 change

The faculty 5.21 4.32 5.36 5.03
The administration 5.04 4.21 5.04 4.71
The students 4.91 4.12 4.83 4.36 +.32**
The town of Hiram and

its location 4.11 3.50 4.08 3.77 +.30**
Your freshman courses 4.77 3.92 4.95 4.40
The graduation

requirements 4.39 4.29 4.88 4.77 -.01'
Your adviser 5.12 4.24 5.07 4.64
The social life 4.20 3.57 4.17 3.73 +.19
The physical fcI1Ities 5.04 4.39 5.09 4.63 +.19

Appendix 14 contains a table which compares the 1969-70 satisfaction rat-
ing of freshmen with faculty-staff ratings of the same aspects of the College.
It indicates that in September the faculty and staff rated all aspects, except
the town, lower than freshmen. However, there was little change in faculty
ratings over the year, probably because most had had experience at Hiram
prior to September and, thus, had more realistic expectations for the year.
May 1970 ratings wore quite similar for the two groups, except that the
faculty & staff rated their satisfaction with the other faculty and with the
administration significantly lower and their satisfaction with the town sig-
nificantly higher than did the freshmen.
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Table 5 presents the ten-item satisfaction scale scores from the e
Student Questionnaire-Part II (CSQ II) developed by the Educational
Testing Service.

Table 5. CSQ Satisfaction Scale Scores

Hiram1 Hiram1 Difference--
National frosh frosh 1970 minus

Satisfaction with Norm Group May '69 May '70 1969

Faculty 25.27 26.02 29.33** +3.31**
Administration 26.33 27.39* 30.14** +2.75**
Students 26.83 25.24** 28.10** +2.86**

The table indicates that, in May 1969, Hiram freshmen were about average
(compared to the national sample of students) in their satisfaction with
faculty; somewhat above average in their satisfaction with the administra-
tion; and definitely below average in their ratings of other Hiram students.
A year later there was significantly increased satisfaction in all three
areas. The 1969-70 freshmen rated the Hiram faculty, administration and
students significantly higher than students at other colleges rated their
teachers and peers. In fact, Hiram freshmen rated their satisfaction with
the faculty and administration higher than did students at more than 90%
of the colleges in the national norm group. Appendix 14 contains infor-
mation about how students answered the specific items which make upthe above three satisfaction scales.

It is clear from Tables 4 and 5 that there was considerably higher satis-
faction among freshmen in May 1970 than there had been the previous May.
It is tempting to conclude that this difference was mainly due to the new
currlculum. While I personally feel that this was the case, it must be
recognized that other factors were also important. For example, the
spring of both years was full of turmoil at Hiram as well as at campuses
in general. And, while the faculty and administration's response to
Black student demands and a class disruption seemed divisive in 1969,
the handling of events following the Kent tradegy in 1970 turned out to be
generally satisfactory, actually uniting most of the community. There
were also some technical differences between the two testing sessions of
the two years which may account for part of the difference. Nevertheless,

1 Asterisks in these columns indicate that th Hiram sample is sig-
nificantly different from the norm group.
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I feel that there was indeed significantly higher general satisfaction in
May 1970, and that this was due, in large part, to the successful imple-
mentation of the new curriculum. One fact supporting this argument is
that the higher satisfaction (and lower disillusionment) scores were con-
centrated in the areas which would, predictably, be affected by the
curriculum; e.g., faculty, freshman courses, graduation requirements,
and advisers as opposed to students, town, social life, and facilities.

Since only one year of the new curriculum has been completed, most of
our information about student change is based on students under the old
ciuTiculum. These data will serve as a baseline or comparison in the
study of the impact of the new program. I will comment only briefly on
the two achievement tests and two attitude measures which we are using
to measure student development.

English Composition (ENG), a standardized achievement test, is one of
the College Placement Tests developed by the College Entrance Examina-
tion Board. Since students in the new Hiram curriculum do not take the
traditional freshman English courses, it is important to measure their
ability to write clear effective English at the end of the freshman year.
The English Composition Test is designed to do this. Furthermore, the
scores can be compared with scores on the CEEB English Achievement Test
which many of our students have taken in high school. It was hypothesized
that the new freshman program will lead to scores at least as high as under
the old required English program. The results of the first year support
this hypothesesis and even seem to indicate that the new curriculum fresh-
men may have done relatively better than the 1968-69 old curriculum group.
Table 6 presents a summary of the scores for the past two years. Appen-
dix 14 presents more details and a discussion of the problem of inter-
preting these results.

Table 6. Average English Composition Test Scores
Freshmen Taking Both Tests

High School Test Freshman Test Difference
Freshmen--1968-69 543 534 -9
Freshmen-1969-70 514 529 -i-15

Difference -29 +24
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The Survey of College Achievement (SCA) is a short standardized college
achievement test developed by Educational Testing Service. It measures
general achievement in five broad areas usually encompassed in the gen-
eral college graduation requirements. Since Hiram's curriculum has
eliminated the traditional requirements, it is important to measure achieve-
ment in these areas. It is anticipated that achievement in the first two
years of the much less prescriptive new program will be at least as high
as under the old curriculum.

Since we plan to give this test only after the sophomore and senior years
(as well as at the beginning of the freshmen year) we do not yet have
results on the achievement of new curriculum students. Scores on all
parts of the test, except the mathematics section, were significantly
higher for old curriculum sophomores and seniors than for freshmen.
Since there has been little academic attrition and the ability level of
these three groups was quite similar, it appears that considerable learn-
ing has taken place at Hiram. Relative to other colleges this appears to
be especially true in English composition and in social science. Size-
able,but somewhat smaller gains were made in humanities and in natural
sciences. Hiram freshmen enter with excellent math achievement scores,
but make little gain thereafter, probably because we have not had a
mathematics requirement and few students outside the sciences take
math at Hiram.

At this time we have national norms only for year-end sophomores. On
all five tests Hiram sophomores are between the 60th and 80th percentile,
i.e., as a group they scored higher than students at 60-80 percent of the
colleges in the sample. The seniors achieved especially well in humani-
ties, social sciences, and English, but we do not know exactly how they
compare with seniors at other schools. Entering Hiram freshmen scored
higher on the humanities and mathematics sections than year-end sopho-
mores at the average college.

As mentioned earlier, there are two forms of the College Students Question-
naire. Part I is for entering students. It is valuable because it provides
a wide range of questions about entering students' educational and voca-
tional plans, their backgrounds, and certain attitudes. We have seen
that these scores can help us to see if the new curriculum is attracting
a different type of student to Hiram. CSQ I also provides a baseline for
measuring changes in attitudes during the freshman year. Many of the
questions are well suited to the types of changes (e.g., increased inde-
pendence and social conscience) with which the freshman year of the new
curriculum is designed to deal.
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CSQ Part II is for enxolled students and complements CSQ I, using many
of the same items to facilitate the study of student change. In CSQ II,
the background items of CSQ I are replaced by items about student per-
ceptions of and satisfaction with college.

When they enter Hiram, freshmen feel they are somewhat below average
for college freshmen in their motivation for good grades during high school.
They are, however, above average in family social status; their parents
have more education and make more money than even parents of students
at other private, non-sectarian,four-year colleges. Hiram freshmen rate
themselves as being significantly more independent from their families
and their peers than the average freshman. They also seem to be more
politically, economically and socially liberal and somewhat more socially
concerned than freshmen at the average college. Finally, they answer
questions in a way which indicates a somewhat greater interest in cul-
tural things than the typical freshman.
Table 7 shows the changes during the freshman year on these dimensions.

Table 7. College Student Questionnaire Scale Scgres
Comparisons of 1968-69 and 1969-70 Freshmeni

1968-69 1969-70 Net
Scale Sept Mor Seipt May Difference

Family Independence 23.3** 24.1** 24.1** 24.8** .00
Peer Independence 24.6**24.6* 25.0** 24.6* -.31
Liberalism 27.1** 27.9** 27.5** 30.8** +245**.
Social Conscience 29.7** 29.9** 28.9** 30.9** +1.80**
Cultural Sophistication 23.8** 24.5* 23.2* 24.7** +.90
Family Social Status 359** 34.6**
Motivation for Grades 24.5@ 24.4@
Study Habits 24.8 25.5
Extracurricular Involve-

ment 20.7 20.0-

'Asterisks in the September and May Columns indicate that the scores of
thejliram sample were significantly higher than the national norm group.
An indicates that Hiram scores were significantly lower than the norm
group.
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The table shows, as indicated above, that freshmen enter Hiram signifi-
cantly more independent, liberal, and socially concerned than freshmen
at other colleges. At the end of the year, they were still significantly
higher on all these dimensions, except peer independence, than the
appropriate norm groups. Although last year was atypical because of the
effect of the May events, students under the new curriculum became
significantly more liberal and socially concerned during their freshman
year than did students under the old curriculum. There is also a hint
of increased cultural sophistication and involvement in extracurricularactivities.

We have some evidence from old curriculum students that there has been
considerable change over the f.Dur years on certain of these dimensions.
For example, seniors viewed themselves as significantly more liberal,
socially concerned, and especially more sophisticated than freshmen here
or than upperclassmen at other colleges. Appendix 14 presents mere
complete information on the CSQ scale scores.

The Ominbus Personality Inventory-Form F (OPI) is a standardized question-
naire designed to assess selected characteristics of human behavior,
chiefly in the areas of normal ego-functioning and intellectual activity.
The dimensions included were chosen because of their relevance to acade-
mic activity or the help they would provide in understanding changes in
students attitudes, values, and interests. The Hiram curriculum is
designed to enhance growth in several of the areas measured by the OPI.
The OPI supplements the CSQ in that it provides a more in-depth measure
of dimensions which are expected to change more gradually, over two or
even four years, as a result of the general change in environment due to
the new curriculum. Therefore, the OPI is given to entering students and
again after the sophomore and senior years.

We do not yet have any information on how new cunlculum students change
on the OPI, but we know that old curriculum seniors scored significantly
higher than freshman on the following scales: Estheticism, Complexity,
Autonomy, Religious Liberalism, Impulse Expression, and Non-practical
Outlook.

Appendix 14 provides a table and a graph which compare old curriculum
sophomores and seniors to freshmen and to the national norm group
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IV. THE IMPORTANCE AND DISSEMINATION OF THE RESULTS

This is a time when many colleges are engaging in curriculum revision. We
have felt for several years that Hiram's program will provide a good model
for colleges that feel the need for a significant curriculum change. We
believe the Hiram curriculum has special merit because it is a significant
move toward a regeneration of humanistic undergraduate education in the
United States. In terms of serving as a prototype for reform, Hiram has
the advantage of being similar in size and organization to many colleges
in this country.

Already faculty or staff members at about two hundred colleges from across
the country have heard about the curriculum, or some aspect of it, and
have written to request information. We have used some of the funds from
the National Endowment for the Humanities grant to develop materials to
send to interested educators. Several colleges and consortium groups
have inVited members of our staff to talk with them about the curriculum.
Other Hiram faculty members have presented information about portions of
the program at professional meetings. In addition, at least half a dozen
colleges have sent representatives to visit Hiram and observe the program.
It is difficult to know the extent to which one influences planning at other
colleges, but we do know that there are several colleges in this area that
know about the Hiram curriculum and are now thinking about or have
recently adopted programs that resemble ours.

The new curriculum has also had an impact on a rather large number of pro-
spective students. There is evidence that a large number of freshmen came
to Hiram this fall because of the new curriculum. This is a time when
applications to private colleges have generally leveled off, but we received
25% more applications last year than in the previous year, which was also
up some from earlier years. We were able to enroll the largest class in the
history of the college without any loss of quality. Of course, our desire
is not simply to attract students or give them what they want, but rather
to provide a sound educational experience for them. It is by now obvious
that we are convinced the new curriculum does this.

Many adult citizens have expressed an interest in the curriculum. Hiram's
president and program directors have been asked to speak at a number of
service clubs, high schools, parents' meetings, etc. They have been
received enthusiastically. This confirms our belief that the curriculum
speaks to an urgent need in our society and educational system.
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The press has been receptive to news released about the grants and cur-
riculum as indicated by about fifteen articles printed in newspapers in
this region. Fred Treesh, a Senior UPI editor, wrote an extended featu e
article which was printed in papers across the country. The Cleveland
Plain Dealer and the Akron Beacon Journal also did major feature articles
on the curriculum during the past year. College Management, Lovejoy's
Guidance Digest, The Chronicle sg Higher Education Saturday Review,
The Christian Science Monitor and Chatat Times also have published
articles about Hiram and the new curriculum. Copies of several of these
articles are included in Appendix 15.

Dr. Lewis Marcus on of Wilmington College wrote the analytical paper,
which is included as Appendix 16, last year as an American Council on
Education Academic Administration Fellow. The paper, which he hopes
to publish in the near future, compares the interdisciplinary freshman
programs Beloit, Hiram, and Wilmington Colleges.

Several Hiram faculty members have expressed a desire to develop articles
on various aspects of the curriculum, but no publication dates have been
set. I would like to write a monograph or book using my extensive
experience with all aspects of the curriculum planning, implementation,
and evaluation. The book would deal with the problems of educational
innovation and use Hiram College as a case study. This project will
depend on the results of the evaluation this year and on the availability
of time to do the job. I would like to work on it in 1971-72, aiming for
completion about August 1972.
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APPENDIX 1

PLANNING OF THE PRESINAN PROGRAM

October 1969



PLANNING OF THE FRESHMAN PROGRAM

FRESHMAN INSTITUTE

The Task Force Report recommended the adoption of a two week academic
orientation to college with emphasis on communication skills. Accepted in
principle by vote of the Hiram College Faculty in October of 1968, the
Institute was planned in detail during the following year by a committee
directed by John Shaw of the English Department. One of the first decisions
was to have the content focus on language and to have ail freshmen attend.
A schedule of workshops for groups of 13, combined with lectures, films,
speeches, and library work was set up during these planning sessions.

After the Committee's recommendations were accepted, a staff of 27
faculty from most academic departments was selected. The staff then agreed
on three text books and a series of assignments. By summer of 1969 all
schedule plans were completed; the selected texts were sent to each student
in August with assignments. For three days in September all 27 members of
the staff were given an intensive training session in the evaluation of
writing and in the conducting of discussion sessions.

THE FRESHMAN COLLOQUIA

The Task Force also recommended the institution of a small flexible
freshman course in which the teacher would also be the adviser. After six
months of planning by the Colloquia cowillittee and its director, Robert
Watson of the Religion Department, a staff of 30 experienced faculty were
selected to teach first term Colloquia. In late May, 1969, a planning
retreat was held for the teachers of fall-term Colloquia to discuss with the
committee and outside consultants how they might put into practice the
purposes of the Colloquia. The advantages inherent in small group teaching
were identified and discussed. The early plans of each Colloquium teacher
were shared, discussed, expanded and modified.

In July, one-page written descriptions were submitted by each teacher
to the Executive Committee, who reviewed them and suggested revisions. The
resulting descriptions were duplicated and sent with biographical data to all
entering freshmen on August 1. By late August, the freshmen had, through
preference blanks, submitted their first four choices for Colloquium. We
were able to give 90% of the freshmen their first or second choice. The
groupings were announced during the Freshman Institute, so that academic
advising could begin prior to the fall registration.

Periodic meetings of the teachers of Colloquia I are being held
throughout the year in an effort to continue the discussions begun at the
May retreat. Topics receiving attention include; the evaluation of
Colloquia, the effective evaluation of freshman writing, improvement in
advising, and the grading of students on a credit, no-credit basis.

Procedures similar to those used in the summer a_e currently underway
in an effort to make thi ty Colloquia II available to the freshmen for the



second and third quarters. Freshmen who wcr gIven their third and fourth
choices for Colloquia I have been assured of thef r first choice for Colloquia
fi; and every effort will again he made to maximize the choices of the other
freshmen.

THE TWENTIETH CENTURY AND ITS ROOTS

The Task Force Report recommended the institution of a year-long
course for all freshmen dealing with the major Twentieth Century problems
and their antecedents.

In the fall of 1968 the Dean asked Wilson Hoffman, History, and Eugene
Peters, Philosophy, to be co-directors of the Course. The Twentieth Century
Committee consisted of the co-directors, four other faculty members, and two
students. The faculty members were from the Departments of Music, History,
Chemistry, Art, and Philosophy. Later, three other student members were
added.

During the fall the planning meetings were aimed at answering a number
of broad questions having to do with the nature and direction of the Course.
It was felt that the impact of modern science and the role of technology in
modern life had to be developed in the Course, and more generally, the
doctrine of progress which has dominated some periods of modern life and thought
was seen to be relevant to the general organization of the topics and issues
to be examined. It was decided that no mention of a thesis would be made to
the students in the Course. The idea was to avoid an initial student bias
that might otherwise develop.

It was agreed to follow a topical, problem-centered form of organization.
It was also decided that the most provocative way to begin would be to open
with a sequence of sessions concerned with some of the most pressing, vital,
and current issues in the United States, namely alienation and racism.

The remainder of the first quarter would he devoted to the meaning, the
nature, and the impact of modern science and scientific thinking. It was
agreed that the second quarter would center on issues related principally to
the social sciences, issues such as war and conflict, imperialism, Marxism,
and popolation. In the third quarter, the Twentieth Centnry breakdown in
religious tradition would be examined; the loss of meaning and erosion of
mores would be focused on early in the spring. And
spring quarter, there would be some effort made to
do we do with the crisis before us; where do we go
this question some reference would be made to ways
(both personal and social) in the past.

toward the end of the
face the questions: What
from here? In tackling
in which others met crises

Grading was discussed. The Committee, perhaps idealistically, decided
to abandon the traditional grading categories. Only pass and fail would be
usd. The theory here was that the student had to be thrown on his own
resources and initiative, not maneuvered by the threat of a grading system.
Nor would there be required attendance at the class sessions. Position papers
would, however, he required, and on this basis a judgment of the student would
be made.

The Committee felt that the meeting of the freshman class as a body,
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under a single roof, would have many advantages. There were in the freshman
program opportunities for small-group sessions which would run correlatively
with the large Twentieth Century Course. Nonetheless, in order to provide for
the students a chance to discuss the readings which were to be assigned on a
regular basis and to exchange their views on the class sessions, it was thought
that the Course should make provision for discussion sections. This was
worked out by making use of upperclass students as discussion leaders.

Though the basic approach in each session of the course would be to
have invited speakers on given topics for particular days, there was among
the Committee members a strong desire to diversify the offerings in as many
ways as possible. Hence, films, tapes, panels, plays, concerts, and other
modes of presentation were adopted as ways of handling material in the
Course.

Speakers would themselves represent posit ons, so that they would not
merely be discussing a topic in a detached way but would stand before the
students as spokesmen for a point of view. They would present and argue Lt.

The Committee, in sum, set guidelines and direction: the Course would
use many media, involve musical and other cultural presentations, though
basically it would make use of speakers, all in presenting issues, problems,
and topics concerning the twentieth century and its roots. The Committee as
a whole could not work out the details of the syllabus, and this task was
largely entrusted to the directors. Their job in choosing readings,
selecting and writing speakers, and making various arrangements continued
throughout the year and over the entire summer. A syllabus was finished and
put in booklet form by the end of August, in readiness for the beginning of
the school year. During the spring, discussion leaders had been selected
and a number of sessions had been held with them, first in an effort to explain
the structure of the Course and later with the intention of helping them with
discussion techniques. During the summer, there was some correspOndence with
discussion leaders in an effort to keep them informed of developments.

44



APPENDIX 2

DE CRIPTION OF THE 1969 FRESHMAN INSTITUTE
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Appendix 2

THE FRESHMAN INSTITUTE

The Freshman Institute, held during the two we ks prior to the fall
term, had two main objectives. First, it challenged the student to be
articulate and creative in expressing his thoughts and provided him with
individualized help in working toward that goal. Second, it offered an
exciting academic orientation to college and especially to the new Hiram
curriculum.

The Institute took the unusual step of involving faculty members from
all departments in the effort of teaching writing and speaking. This faculty
of about thirty Hiram professors participated in a series of pre-Institute
work-shops and training Aessions emphasizing methods of small group teaching
and evaluation of communicative skills.

Beca se of the brief and intensive nature of the Institute its main
value lies in motivating the freshmen, setting the tone for what follows.
However, we believe that the Institute in conjunction with the Freshman
Colloquia and the rast of the new curriculum will lead to more effective
communication than traditional English composition and speech courses.

The primary subject matter of the Freshman Institute was the nature
and function of language. The focus was on improving the student's under-
standing of responsible expression, and on enhancing his ability and
inclination to use language competently.

Much of the work of the Institute took place in groups of 10-12 students
with close guidance by a faculty member. These workshop and discussion
groups providedextensive opportunity to develop communicative abilities on
an individual basis. The Institute aimed at helping the student turn
nondescript, though generally correct writing and speaking, into clear,
logical and effective expression Should students with special problems be
spotted, they receive additional individualized instruction including the
use of programmed materials centering on the particular problem.

In addition to small group and individual instruction, the class as a
whole attended several lectures, short films on language, and feature-length
commercial films selected to provide material for discussion and writing.

Among the unusual techniques which were used to help the student improve
his commumicative skills was the taping or video-tapings of student speeches
for self criticism. In addition, each workshop group produced a short 8mm
movie in order to encourage group participation lnd to illustrate problems of
organization and coherence.

It was decided by the faculty that the evaluation of the student's
Institute performance would be best indicated by the categories of CREDIT
and NON-CREDIT. A student who did not receive credit was given the opportunity
to have the NON-CREDIT changed to CREDIT by either enrolling in English 101
or by doing special work in the Colloquium.
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In conclusion, we hope to make the freshman immediately aware of the
importance of proper uSe of language since it is the chief tool of higher
education and is the characteristic which most clearly distinguishes man
from other animals. One's language is intimately connected not only with
the expression of his thoughts, but also with his personality. Further,
we hope to capitalize on the freshman's eagerness to learn and his receptive-
ness to change during the first few weeks of college. We believe that the
varied programs planned for the Institute will help the freshman develop
positive attitudes toward learning and give significance to his subsequent
veers at Hiram.

Schedules of the staff training session and the Institute follow.

47



2 -3

STAFF TRAININV'SESSION SCHEDULE

;eptember 11
Kennedy Center, Brn Room

9:00 a.m. Opening remarks: President Jagow, Dean MacDowell

Orientation notes: John Shaw

10:00 a.m.
10:30 a.m.
11:00 a.m.

1:3C p.m.

2:30 p.m.
3:00 p.m.

September 12

9:00 a.m.

10:30 a.m.

1:30 p.m.
3:00 p.m.

September 13

9:00 a.m.
10:00 a.m.

11: aelne

Coffee Beeak

Use of Singleton's Style: John Shaw

Use of Beardsley's Modes of A_Tgument:-Geze Peters

The assignment of writing: Charles McKinley, Hale Chatfield

Lunch Break

Use of short films for writing

Preview of Several short films

Writing exercise by staff
Techniques for discussion: Keith Leonard, Bill Carrell

Kennedy Center, Brawn Room

The philosophy of evaluation: John Show

Coffee Break

Samples for evaluation and discussion

Lunch Break

Additional samples discussed

Comments on essays written by staff members on film

seen the day before.

Kennedy Center, Brown ROme

Advice on film making: Carl Joocks

Assignment of library paper: taff

Coffee Break

Preview of Mini Lab: Dr. Ernest Keen, visiting cossultant
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Schedule of events

Sunday, September 14.

1:00 - 4:30 p.m. Residence Hall Registration for New Students
Assigned Residence Halls

3:30 - 4:30

4:30

4:30

Coffee for Parents - Kennedy Center Main

Lounge

Commuting Students Call for Orientation
Packets at Admissions Office

Program for Parents - Hayden Auditorium
Presiding: Elmer Jagow, President

Program for Freshman Women Women's Gym

Presiding: Frances Redmond, Dean of
Students

4:30 Program for Freshman Men Price Gym

Presiding: Richard Caulk, Assoc. Dean
of Students

5:45 - 7:15 Buffet Dinner for Parents and Students -

Dining Halls

8:00 President's Program for Students - Hayden

Auditorium
Presiding: Elmer Jagow, President

10:30 Residence Hall Floor Meetings

Monday September 15

9:00 Orientation Speech Hale Chatfield - Hayden

10:00 Instruction in film making Carl Joecks - Hayden

10:30 Workshop Each student assigned to group

12:30 Laboratory for Human Relations Training-

Gymnasium

7:30 Pre-film talk Keith Leonard Hayden

8:00 War Game Hayden

10:00 Discussion of film (attendance not required)
Brown Room, Kennedy Center



Tuesday, Scptembe 16.

9:00 Lecture: Language as the Unique Possession of Man

Royce Gruenler Hayden

10:00 Workshop

11:00 Panel: The Impact of Oral Communication

Keith Leonard, Carl Joecks, Eva Benstock - Hayden

1:30

2:30

8:00

Wednesday,

Film on Language

Workshop

Meeting of Freshman Honors Students

September 17

Hayden

Kennedy Center

9:00 Lecture: On Good Writing John Shaw Hayden

10:15 Workshop. Theme 11 due

11:30 Film on Language Hayden

1:30 Workshop

7:30 Fre-film talk Keith Leonard Hayden

8:00 The Tenth Victim Hayden

10:00 Discussion of film (attendance not required) Brown Room
Kennedy Center

'Thursday, September 18

9:00 Lecture: On Logical Discourse Gene Peters Hayden

10:00 Workshop

1:30 Workshop

5:00 Theme #2 due

8:00 Film problem seminar (attendance not required)

Carl Joecks Brown Room
Kennedy Center



Friday, September 19

9:00 Lecture: On Propaganda David Fratus Hayden

10:30 Pilm: Alain Resnais, Night and Fog Hayden

1:30 Symposium on Propaganda

3:00 Workshop: start library paper

8:00 Film problem seminar (attendance not required)

Carl Joecks

Saturday, September 20.

Brown Room
Kennedy Center

9:00 Wbrkshop

12:00 Picnic on the Hill

1:30 Workshop (filming activities, library work)

3:00 LANGUAGE PLACEMENT EXAMINATIONS Humanities Building

8:00 Film problem seminar Brown Room
Kennedy Center

Sunday, September 21.

Church of your choice

5:30 President's Reception and Tea - Buckingham

(See Notice on Residence Hall Bulletin Boards for

Specific Time)

Monday, September 22.

9:00 Lecture: On the Library Paper Bill Carrell Hayden

10:30 Workshop

5:00

7:30 Pre-film talk Keith Leonard Hayden

8:00 Fahrenheit 451
Hayden
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10:00 Discussion of film Brown Room
Kennedy Center

Tuesday, September 23.

9:00 Lecture: Hard Times Charles Mc Kinley Hayden

10:30 Workshop

1:30 Workshop. Theme 4 due

1:30 Film problem seminar Carl Joecks Brown Room
Kennedy Center

8:00 Introduction to 20th Century Course Wilson Hoffman

Hayden

9:00 Follow-up Laboratory for Human Relations Training

Wednesday, September 24

9:00 Students meet with Freshman Colloquium Teachers

11:00 First Lecture for 20th Century Course: Alienation

and Black Militantism Jean Noble Hayden

1:30 Grand Showing of best films

4:00 Panel: Black Militantism (20th Century)

7 30 Pre-film talk Keith Leonard

8:00 Juliet of the Spirits

10:00 Discussion of film

Thursday, September 25.

9:00 Final Conference with each student

10:00 Final Ssion

Hayden

Hayden

Hayden

Hayden

Bro n Room

Hayden



APPENDIX 3

DESCRIPTION OF TUE 1969-70 COLLOQUIUM PROGRAM



FRESHMAN COLLOQUIA

The Freshman Colloquium places the Hiram freshman in sensitive and

imulating relationships with a small group of peers and with a cholnr

teacher. Through these relationships the Creshman is challenged to

significant academie achievement is exposed to important moral, aesthetic

and humanistic values, and experiences perceptive academie counsel. The

title "Colloquium," was selected because the above broad purpose will be

achieved within the medium of conversation and writinr.

Throu;,,,h the Colloquium program a number of objeci Lves are being

sought. First, the 10-12 Freshmen and their professor are expLorIn,,
amining and reflecting upon materials and issues oC significant intel

lectual importance to both the students and the professor. While a Collo

quium centers on a particular theme or topic, it is not an introductory

course to a particular academic discipline; rather it is an introduction

to scholar hip in the liberal arts tradition. Second, the students and

their professor are continuing the emphasis upon effective written and

oral communication begun in the Freshman Institute. Thirc the professor

is providing guidance and counsel c ncerning the dimensions of life at

Hiram for his twelve. student,. The various possibilities open to students

in the Himm curriculum will be discussed and attention will b e.iven to

each student concerning the selection of hi academic courses. Finally

the pr-ofesnor is seeking to cultivate the tudcnt's humane, moral, nnd

acs hetic sensitivities.

Since the Colloquia are intended to be v.tal and creative new

approaches to fresian education, the topics and format are left to the

individual professor. He is encouraged to allow for individual interests
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and skills within his group. The dive--ity or subjeet matter among

CollocJia 1- indicated by the list of titles which follows this over ew.

To achieve the purpose and objectives of the Colloquia, the professer

and his stedents are encouraged ho employ any relevant and effective

Leaching techniques. ln arJdLlon to writing arid discussion, reading

listening itl LccL2.on, ubservation, fieAd trips and independent resea.ch

are being employed in degrees best suited to the profes or, his stude

and their subject matter. Informality and flexibility characteriy,e the

method of the Coiloquia.

Students select two Colloquia, one in their first term in coltoge

and another in either their second or third t rm. To facilitate these

selections, each profe writes a pnepage description of the subject

matter and the approach to be employed in hi colioquluni. Included with

each description is autobiographical material describing the professor,

his interests and concerns. Several examples of these descriptions are

appended to this report. The professor of Colloquium I is the student -

academic advisor until he makes his selection of a major a ea of academic

concentration. To encourage the development of a personal relationship

with several faculty members, the student must choose a different profes

sor for the second Colloquium. We were able in almost all cases to give

stucents one of their top %loices. Every at dent received hi rs

choice either in Colloquium I or in Colloquium II arid about twothird9

received their first choice both times.

Each professor frequently provides constructive feedback to his stu

dents about their written and oral expression, quality and manner of thinicimr,,

and a,proach to academic and moral issues. This evaluation is personal

and private, between the professor and hIs tudent. Stud n 4, whose work

iu satisfactory are given the grade of "credit".

55



Students whose work is inadequate or ncomplete are given

credit". The professor of such students, in consultation with the student

and occasionally with the help of the Colloquium Committee, prescribes

measures to remedy the deficiency. Usually this will lead to a chne

in the recorded grade from "no credit" to "credit". In a selective

college like Hiram most failures are the result of lack of interest and

effort rather than lack of ability to do the work. The size and na u_

of the Colloquia has reduced the number of such failures and lead tudnL s

tr) learn because they want to rather than because they have to for a grade.

Evaluations from the first quarter indicate that the great majority

of students and faculty find the program stimulating and worthwhile.

The titles professors' names and depa t ent of the teachers of the

1969-70 Freshman Colloquia are as follows:

WESTERN EUROPE AND THE ATLANTIC COMMUNITY, Mr. Adams, Spani h

MEDIA OF COMMUNICATION Mr. Ball, English

EVOLUTION AND MODERN MAN, Mr. Barrow, Biology

MAN IN HIS NATURAL ENVIRONMENT, Mr. Berg, Biology

EDUCATION: CAN IT BE MADE DEMOCRATIC? Mr. Billings, Soci lo-

5TYLES OF INTELLECTUAL DEVELOPMENT, Mr. Carrel], Education

THE IMPACT OF NAZI GERMANY ON TWENTIETH CENTURY THOUGHT AND
EXPERIENCE, Mrs. Cebulla, German

MAGICAL MYSTERY TOUR, Mr. Chatfield, English

CRISIS IN AMERICA, Mr.Day, PoliticalScience

INVESTIGATION OF BIOCHEMICALLY ACTIVE SUBSTANCES, Mr. Denham,
Chemistry

MAN IN THE ELECTRIC AGE, Mr. Fratus, English

THE DIMENSIONS OF HIGHER EDUCATION, Mr. Giocarinis, History

LANGUAGE, CULTURE, SELF, AND CREATIVITY, Mr. Gustason, Sociology



MONTAIGNE: A RELEVANT MORAL PHILOSOPHER . Ismail, French

EVOLUTION OF MATHEMATICAL CONCEPTS WITH SPECIAL EMPHASIS ON GAME
THEORY, Mr. Johnson, Mathematics

THE DAEMONIC SIDE OF MAN, Mr. Kxüght, Psychology and Biolog.

PRIVACY: PERSONAL AND PUBLIC, Mr. Konick, Psycho3ogy

HISTORY AND FICTION, Mr. Layton, History

A CULTURE IS CHANGING, Mr. Leonard, Speech and Thoatro A

THE MIDDLE NAST, 1917-1967, Mr. McKinley, English

REA= MG AMERICAN HIGHER EDUCATION, Mr. Morgan, Psychology

MAN'S QUEST: VIOLENCE OR HUMANISM?, Miss Parker, Engli-h

COMPUTERS AND THE MIND, Mr. Scalzi, Chemistry

ART: IMAGE, MEDIUM AND MEANING M . Schroeder, Art

DISRUPTION IN PHYSICAL PHENOMENA, Mr. Shaffer, Physics

FIRST PERSON SINGULAR, Mr. Shaw, English

THE RACIAL DILWA IN AMERICA: A LITERARY APPROACH, Mr. Stranahan,
English

MODES OF AUTOBIOGRAPHICAL NONFICTION, Miss Vincent, English

CONCEPTS AND ISSUES INHUMAN FREEDOM, Mr. Watson, Religion

CIENTIFIC VALUES IN SCIENTIFIC PRACTICE, Mr. Wheeler, Phy-

THE JEW IN AMERICA: A SELF PORTRAIT IN LITERATURE, Mrs. Bonsbock,
French

V010E3 FROM THE LEFT Mr. Carrell, Education

MODERN MAN'S SEARCN FOR HIMSELF, Mr. Chatfield, En lish

ENVIRONMENTAL DESIGN, Mr. Cool,Biology

AMERICA IN THE THIRTIES, Mr. Fratus, English

SCIENCE AND SOCIETY: iSOLUTIONS IN SEA1Fi OF PROBLEMS, Mr. Friedman
Physics

RELIGIOUS EXPERIENCE AND EXPRESSION, Mr. Hoffman, Philosophy

ON LOVE, Mr. Hoopes, Philosophy
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WHAT IS A SENSEORAM? Mr. doecks, Speech and Theatre Arts

FILM AND IDEAS, Mr. Langdon, Speech and Theatre Arts

THOMAS MANN: INSTINCT VS. INTELLECT, Mr. Olivieri, German

SOME EFFECTS OF PEOTOGRPAH ON CREATIVE VISION, Mr. Packard, Art

AN APPROACH TO JAMES JOYCE'S ULYSSES, Mr. Stranahan, Encji:Th

CURRENT ECONOMIC ISSUES, Mr. Whittaker, Economics

PERSPECTIVES ON COMMUNICATION, Mr. Bal], English

ARTIFICIAL INTELLIGENCETHE COMPUTER AND THOUGHT, Mr. Comfort
Mathematics

THE ORIGIN AND RESOLUTION OF CONFLICT, Mr. Gulyas, Sociology

AMERICA IN THE COLD WAR, Mr. Kanarek, History

LATIN AMERICA: REVOLUTION OR EVOLUTION? Mr, Melnykovich, Spanish

THE GENETIC REVOLUTION AND A POSSIBLE DILEMA, Mr. Miller, Biology

LITERATURE AS SOCIAL CONSCIENCE: CONTEMPORARY MEXICO, Miss Parker,
English

THE CHAMBERLAIN'S MEV AND MUCH ADO ABOUT NOTHING AT THE GLOBE,
Mr. Shaw, English

THE NONCONFORMIST AS TREATED IN LITERATURE, Miss Vincent, English

(:.;even Col1oquia which are being offered twice (luring the year are listed
only once above.)
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EVOLUTION AND MODERN MAN

The ways in which the principles of evolution interact with
modern man and the organisms in his environment are to be explored.
The first subject to be discussed will be: To what extent has
modern man with his ability to modify his environment changed the
rate of evolution?

A common background for the participants in this Colloquium
will be established by reading, discussion of basic text and prepa-
ration of papers on the principles of evolution, historical human
evolution and exploration of some of the ancient and primitive
cultures and their fates during the first third of the term. A
fie/d trip to a museum will be included during this period.

During the rest of the term more individual approaches will
involve selecting topics of special interest to the students to
increase their depth of knowledge or expand their cultural horizons
in some area of human culture that interests them. These topics
may fall in any field of human endeavor that is attractive to
the student. Field trip arrangements for this time will be made
as this activity. gives substance to a student's report.

The reports will be developed by individual students meeting
with the instructor with the frequency determined by the need of
the student for aid in developing the topics. The group will
meet for exchange of ideas in discussions and in presenting the
students' reports for critical review by their peers approximately
two times weekly. A moderate charge will be required for the
expenses of travel on the field trips.

Required texts:

E. Peter Volpe, Understanding Evolution,
G.H.R. von Koenigswald, The Evolution of Man,
L.A. White, The Evolution of Culture,
Zinsser, Rats, Lice and History,
Faidrey, African Genesis.

James H. Barrow, Jr. Professor of Biology and Director of the
Biological Station. Education: B.A., Emory, 1943; Ph.D.,
Yale, 1951. Scholarly Interests: synecology with special
attention to parasitism.
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FC 101-16

THE DAEMONIC SIDE OF MAN

In contrast to what is good about the human species,
that is, his capacity for love and compassion, the focus of
this Colloquium will be upon that which is basically evil
about him, that is, the aggressive, hostile aspect of his
nature and his capacity for violence. Our studies in this
area will be very broad and range from interpersonal to in-
ternational hostilities.

There are two main benefits which we hope to derive from
such a venture. The first is the opportunity, as a group, to
devise and explore techniaues for gaining and communicating
knowledge. The second and more difficult is to increase our
understanding of ourselves. Any enhancement of self-knowledge
is at least another small step on the road to personal freedom.
Self-knowledge has the effect of making one more humble also.

We will begin by examining the role of aggression in animal
behavior and some of the "built-in4 hormonal and neural mechan-
isms which mediate aggressive behavior in many vertebrates, in-
cluding man. In considering the evolutionary significance of
aggression we may wish to speculate as to its past adaptive
value and the likelihood that modern man will become extinct if
he does not escape this aspect of his nature. With this brief
background on biological man we will turn to the task of attempt-
ing to identify some of the cultural and individual experiontal
factors which reduce, enhance, or alter aggressive behavior.

Early in the term we will decide as a group how we want
to proceed. Possible approaches include the following:

1. Books, articles, plays and films which are relevant
for our studies.

2. Trips and interviews in which we meet and talk with
people in certain identifiable roles, e.g., policemen, militant
social activists, non-violent social activists, and those who
particularly enjoy engaging in or witnessImg aggressive or
violent games such as football, wrestling, or bullfighting.

3. Role playing within the group.

4. The design and execution of an original scientific
investigation of some aspect of aggressive behavior.

W. Rea Knight. Professor of Psychology and Biology. Education:
B.A., Baldwin-Wallace, 1954; M.S., Pennsylvania State, 1956;
Ph.D., Pennsylvania State, 1961. Scholarly_ Interests: experi-
mental and phy3io1ogical factors in animal social behavior.
Other Interest-. outdoor activities in woods and water.
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FC 101-29

CONCEPTS AND ISSUES IN HUMAN FREEDOM

In this Colloquium, we will carefully examine the various
concepts and issues in human freedom. By focusing attention
in our reading, writing and discussion upon the single issue
of racism in America, various central aspects and dimensions
in human freedom and responsibility will be identified and
examined.

Three major historical controversies over human freedom
(one each from the Medieval, Reformation and Modern periods)
will be examined for the insights they shed upon the issues and
dimensions we will have uncovered.

Each participant in the Colloquium will write critical
reviews of the various readings, participate in the leadership
of the discussions,and write a final "position paper° in which
he will present his personal concept of human freedom, specify
the various issues and dimensions in that concept, and identify,
in so far as possible, its historical heritage.

Field trips to the Cooperative Urban Studies Center in
Cleveland and outside resource people will also be utilized
in our studies. The cost for the field trips will be minimal.

The readings for the Colloquium will include:

Augustine, The Enchiridion on Faith, Hope, and Lov
Pelagius, Selected mimeographed materials,
Ernst F. Winter, Erasmus-Luther: Discourse on Free Ill
H. Richard Niebuhr, The Responsible Self,
Joseph F. Fletcher, Situation Ethics,
Martin Luther King, Jr., Why We Can't Wait,
William H. Grier and Price M. Cobbs, Black Rage.

Robert L. Watson. Assistant Professor of Religion. Education:
B.A., Ohio Wesleyan, 1956:, B.D., Yale Divinity, 1960; Ph.D.,

Vanderbilt, 1969. Scholarly_Interests: church history and
historical theology, the sixteenth-century reformations,
contemporary theological and social issues. Other Interests:
family, music, theatre, camping, and athletics.
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Pc 102-1/
Third.Quarter
3-4 M=F

THE CHAMBERLAIN'S MLN AND MUCH ADO ABOUT NOTHING AT THE CLORE

The plan is to investigate in some detail documents and books

relating to the organization and operation of the Shakespearean

company of players (The Chamberlain's Men); then to study Much

Ado About Nothin (1598) and its criticism, and finally to pro-

arEe77517 cédy unpretentiously in an intelligently cut version

of about one hour and a half in length, using simple staging

and contemporary costuming. Thus, the twelve members of the

Colloquium will become the Shakespearean company they have studied,

learning something about the Elizabethan Age as well as about the

stage. Acting experience is not at all a pre-requisite, but an

interest in Shakespeare, or the stage, is. We aim to please

ourselves, and if we do, we may please others, too.

John B. Shaw. Professor of English. Education: B.A., Oberlin,

1947; Ph.D., Johns Hopkins, 1952. Scholar1y Interests:

Shakespeare, writing , and poetry.



flecond Quarter
1-3 M.Th.

SOME EFFECTS OF PHOTOGRAPHY ON CREATIVE VISION

Through critical observation of photographs and films,
readings and discussions, a brief introduction to the history
of photography, and personal involvament with the medium, we
shall attempt to discover some ways in which artistic vision
has been altered and extended in the Nineteenth and Twentieth
Centuries.

The student will be expected to do research on a number
of topics and to draw conclusions of his own. Essays will be
required on ideas which emerge in the discussion sessions and
from reading assignments. These might include such topics as:

the photograph as historical document,
expressivism versus documentation,
the photograph as illustration,
photomontage (stills and film),
motion in still photography and its effects on painting,
time-space concepts (stills, film, painting),
the decline and revival of photographic realism (painting),
the isolation of the moment,
effects of the camera on the impressionists and post-
impressionists,
the illusion of perspective,
photography and mass reproduction,
movie stars and mass production,
film sequence,
sound and the visual image,
television and film, film and painting, painting and TV.

A field trip to George Eastman Houso of Photography in
Rochester, New.York is anticipated.

A partial _list of references includes:

Edward Steichen, The Family of Man,
Nathan Lyons, (ed.), Photographers on Photography,
Eastman House, Vision ana Ex ression,
Marshall McLunan, sIn ers_an 'rig Me ia,
Lucy R. Lippard, Pop Art,
James Hall and Barry Ulanov, Modern Culture and the Arts,
Kevin Brownlow, The Parade's Gone By,
Richard D. MacCann, Film: A Montage of Theories.

Fred M. Packard. Assistant Professor of Art. Education: B.A.,
Louisiana State, 1958; M.A., Kent State, 1961.
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Pr: 1(1i-
.`:,(.r:oriri r t
S-5 M

VOICES FROM THE LEFT

This Colloquium will examine contemporary leftist protest::
of the black movement and the student movement. A very brict
historical introduction will survey the American Revolution as
a social phenomenon, the Labor Movement of the 1830's, populism
and progressivism.

The major objectives of the course will be to seek under-
standings of the changing philosophical positions, strategies,
and tactics of the leftist black movement and revolutionary
student movements. The study of black movements will include
the Civil Rights Movement, SNCC, black power, and black militancy.
The study of the student movements will include student partici-
pation in Civil Rights, free speech movement, student power, SDS,
and the student involvement in the anti-war movement.

The reading requirements for the course will be extensive.
Several papers will also be required.

Bibliography includes:

Carmichael and Hamilton, Black Power,
Cox Comm., Crisis at Columbia,
Galbraith, The New Industrial State,
Hofstadter, Age of Reform,
Horowitz, Power, Politics, and People,
Kunen, The Strawberry Statement,
Lincoln, Black Muslims in America,
Marcuse, Essay on Liberation,
Zinn, SNCC.

Professor William D. Carrell_
Assisted by Mr. Louis Krupnick, '70

William D. Carrell, Assistant Professor of Education. Education:
3.S., Texas Technological, 1960; M.A., George Peabody, 1968;
SchilliTly_Ipterests: history, philosophy, and sociology of
American educatIURT social and political thought of the Ameri-
can Revolution; sensitivity training. Other Interests:
sailing, athletics, and political campaigns.
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APPENDIX 4

DESCRIPTION OF THE 1969-70 TWENTIETH CENTURY COURSE

A. The Twentieth Century and Its Roots Syllabus
B. "20th Century Begins With Ups and Down,"

The Advance, Tuesday, October 7, 1969.
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"The Twentieth Century and Its Roots" is a year-long fifteen credit coursv

common to all freshmen. Its purpose is to help the first-year student examine

and personally come to grips with the basic issues in modern society. The

course provides freshmen with an integrated common experience and an opportunity

to see and hear programs that would not be financially available to smaller

classes.

The theme underlying the course is that manin the twentieth century is

to be contrasted with nineteenth century man who believed that mankind was

progressing inevitably toward a perfect state of life. Traces of this

optimistic belief may be found in all facets of life and thought in Western

Europe and America. Ironically, the scientific and technological founda-

tions which tended to give substance to the belief in progress have, in the

twentieth century, given rise to some of man's most serious frustrations.

The "age of optimism" ended with the First World War. With the Depression

and World war Two came the "age of anxiety, violence, and fragmentation."

Men now found themselves struggling with a fast-changing world in which old

ways, old norms, and old hopes were dissolved and they began seriously to

question whether man might not extinguish himself.

The course is designed to encourage the student's intellectual involve-

ment in ethical issues with which he, as an educated citizen, must coPe.

Take, for example, the population explosion. Should governments forcibly

require birth control? Will some segments of the population be forbidden to

reproduce? Who will decide these and similar questions, and how might the

decisions be e nforced? Such problems, which are being raised repeatedly

throughout the course, plunge the student into concerns where he must

exercise ethical judgment and sensitivity.

In addition, the course aims to heighten the student's cultural
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awareness by incorporating concerts, plays and artistic events into the

program at appropriate points.

The Vachel Lindsay Room in the library is being used as an informal

reading room for members of the course. Books, newspapers, periodicals

and art displays are provided. Students and faculty are encouraged to stop

in to read and to browse. To facilitate communication a newsletter, edited

and published by students, is being printed biweekly. The letter serves as

a forum for student and faculty reaction to movies, lectures, ete.

The course has been divided into fourteen major sections each

representing a topic, trend or issue of the twentieth century. Each of these

topics is introduced to the whole class by a vivid and forceful statement of

its contemporary importance using a guest speaker, film, debate or panel

discussion. Additional class sessions on the topic develwother perspectives

and historical background. Each week the class is divided into small student-

led groups to discuss ideas stimulated by class sessions, readings, and student

position papers.

The Syllabus which follows . - the contents of the cou le as it

is being offered in this academic year. A list of assigned and suggested

readings and details about the mechanics of the course follow the syllabus.
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Syllabus

The Twentieth Century and Its Roots

First ',..barter

September

(1) 23 (Tues. 8-9) Ideas That Change the World

(2) 24 (Wed. 11:15-12:15) Introduction
Film: Breath-Death
Tapes: The Nature of Human Nature

(3) 24 (Wed. 4-6 p.m.) Black Militantism
Lecture: Dr. Jeanne Noble (N.Y.U.)

Panel: Mr. Lonnie Edmundson, Dr. Zelma
George, Mr. Isaiah Williams

(4) 29 (Mon. 11:30-12:30) The New Left
Lecture: Dr. Sidney Peck (C.W.R.U.)

(5) 30 (Tues. 7:30) Discussion Groups (assigned rooms)

October

(6) 1 (Wed. 11:30) The Generation Gap
Lecture: Professor Hale Chatfield (Hiram)

(7) 1 (Wed. 7:30) The Generation Gap
Panel: Mr. Wendell Falsgraf, Mr. Michael

Gee, Dr. Rea Knight, M'ss Patricia
Murtha, Dr. Walter Webb, Mr. Ambrpse
de Flumere (Moderator)

(8) 2 (Thurs. 11:30) Alienation
Lecture: Professor Denez Gulyas (Hiram)

(9) 2-3-4 The Black Experience

Discussion Sessions
Contemporary MoraL Issues, 473-(A0
Human Predicament, 44-60, 306-14
Classics of Western Thought, 5'39-63

(10) 6 (Mon. 11:30) Film: The Nectro and the American Promise

(11) 8 (Wed. 11:30) The Origins of Racialism in the United States
Lecture: Dr. William Banner (Howard)

(12) 8 (Wed. 7:30) The Moderate Black
Lecture: Dr. WilLiam Banner (HowErd)

(13) 9 (Thura. 11:30) Racialism and Its Roots
Lecture: Professor Denez Gulyas (Hiram)
Tape: What is Race?
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(14) 13 (Mon. 11:30) Film: Where is Prejudice?

(15) 15 (Wed. 11:30) White Supremacy and Black Slavery
Lecture: Dr. Albert McQueen (Oberlin)

(L6) 15 (Wed. 7:30) Tape: Race Prejudice
Film: One Potato Two Potato

(17) 16 (Thurs. 11:30) Reflections of Alienation in Our Culture
Lecture/Slides: Professor George Schroeder

(Hiram)
Tape: Professor George Zack (Hiram)
Poetry: Professor Hale Chatfield (Hiram)

Discussion Sessions

(18)

(19)

(20)

(21)

20

22

22

23

(Mon. 11:30)

(Wed. 11:30)

(Wed. 7:30)

(Thurs. 11:30)

Contemporary Moral Issues, 355-404
Human Predicament, 61-77, 221-71

The Urban Crisis
Lecture: Mr. W. Arthur LeMon

Film: Lewis Mumford on the Cit

Film: Death of a Salesman
Panel: Professors Clyde Billings, Keith

Leonard, Eugene Peters (Hiram)

The Industrial Revolution
Lecture: Dr. Wilson Hoffman (Hiram)

Discussion Sessions
Contemporary Moral Issues, 177-259
Urban Violence, 27-72

r ,_zd " (Mon. 11:30) Tacit Assumptions of the 19th and 20th Centuries
Lecture: Dr. Eugene Peters (Hiram)

(23) 29 (Wed. 11:30) What is Science?
Lecture: Dr. Edward Rosser (Hiram)

(24) 29 (Wed. 7:30) The Scientific Revolution and Man's View
of the World

Lecture: Dr. G.W. Morgan (-Brown)

(25) 30 (Thurs. 11:30) The Scientific Revolution and Man's View
of the World

Lecture: Dr. G.W. Morgan ;_Brown)

November

(26) 3 (Mon. 11:30) Charles Darwin and the dea cf Evo1u7ion
Lecture: Dr. James Barrow (Hirarr

70



(27) 5 (Wed. 11:30) The Impact of Evolution
Panel; Professors Royce Gruenler, Michael

Hoffman, George Morgan, Sandra Parker (Hiram)

(28) 5 (Wed. 7:30) Film: Probability and Uncertainty: The
Quantum Mechanical View of Nature

(29) 6 (Thurs. 11:30) Sigmund Freud and the Idea of the Unconscious
Lecture: Professor Ralph Cebulla (Hiram)

Discussion Sessions
Classics of Western Thought, 360-82, 427-44
Human Predicament, 3-17, 81-117
Science and Society, 3-13, 41-49, 57-67, 133-3;

(30) 10 (Mon. 11:30) FreudIs Impact Upon the World
Play: The American Dream
Mini-Lecture: Professor Keith Leonard (Hiram)

(31) 12 (Wed. 11:30) Albert Einstein and The Idea o Relativity
Lecture: Dr. Lawrence Shatter (Hiram)

(32) 12 (Wed. 7:30) Film: SeekinctNew Laws

(33) 13 (Thurs. 11:30) Relativism
Lecture: Dr. Kimon Giocatimis (Hiram)

Discussion Sessions
Classics of Western Thought, 445-73
Human Predicament, 18-24, 41;-44
Science and Society, 51-55, 25-28, 89-93, 95-104

(34) 17 (Mon. 11:30) The Effects of Science Upon the Arts
Lecture: Professor John Socatt (Florida State)

(35) 19 (Wed. 11:30) Film: Assault on Life: Advances in Genetics

(36) 19 (Wed. 7:30) Norbert Wiener and His Influance
Lecture: Dr. Michael Ma..,=ach (Utica)

(37) 20 (Thurs. 11:30) The Implications of Cybernetit=s
Lecture: Dr. Michael Massonh (Utica)

(38) 24 (Mon. 11:30) Film: The Computer and the u no- of Man:

December

(39) (Mon. 11:30) The Impact of the Computer ',Tatcn So7.iety
Lecture: Mr. James Nicht:Lear (Hiram)

(40) (Wed. 11:30) The Bomb
Lecture: Dr. Carey McWiianti lirooklyn (oll(Ne)

71



(41) (Wed. 7:30)

6

Films: The Oeeisi9n to Dro) the Bomb
Civilian Applications of Nuclear Expliv(.7,

Tape: Looking sack at Hiroshima

(42) 4 (Thurs. 11:30) The Dehumanization of Man
Lecture: Professor Paul Rochford (Hiram)

Discussion Sessions
Human Predicament, 118-217
Science and Society, 89-86, 107-3L,

Second Quarter

January

(43)

(44)

(45)

5

7

7

(Mon. 11:30)

(Wed. 11:30)

(Wed. 7:30)

The Image of Man: Literature
Lecture: Professor David Anderson (C.W.F.U.)

The Image of Man: The Poe0_c Vision
Lecture: Dr. John Shaw (Hiram)

The Image of Man: The Poetic Vision
Poetry Reading: Professor Hale Chatfield (Hiram)

(46) 8 (Thurs. 11:30) The Image of Man: Architecture
Film: Survey_of Architecture: Changing C._,ncept

Lecture: Dr. Charles McKinley (Hiram)

(47) 12 (Mon. 11:30) Karl Marx: Man of His Age
Lecture: Dr. Wilson Hoffman (Hiram)

(48) 14 (Wed. 11:30) Marxism
Lecture: Dr. Sidney Hook (N.Y.U.)

(49) 14 (Wed. 7:30) Twentieth-Century Manifestations of Marxism

Lecture: Dr. Sidney Hook (N.Y.U.)

(50) 15 (Thurs. 11:30) Communism: The Hope of the Future
Lecture: Dr. Herbert Aptheker (Tnstitute J.

Marxist Studies)

(51) 19 (Mon. 11:30') Communism: A Remnant of the Past
Lecture: Dr. Wilson Hoffman (Hiram)

(52) 21 (Wed. 11:30) The Varieties of Socialism
Lecture: Dr. Wilson Hoffman (Hiram)

3) 21 (Wed. 8:00) The Warren Symphony Orchestra

(- 4) 22 (Thurs. 11:30) Twentieth Century Capitalism in the Unit,=--

Lecture: Dr. C.H. Cramer (C.W.R.U.)
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Discussion Sessions
Classics of Western Thought, 557-64, 337-5i,

481-33
Contemporary Moral Issues, 14J-76

(55) 27 (Tues. 11:30) The Mind of Man: Descartes
Lecture: Dr. Eugene Peters (Hiram)

(56) 28 (Wed. 11:30) The Mind of Man: Hume
Lecture: Dr. Eugene Peters (Hiram)

(57) 28 (Wed. 7:30) Man the Individual: The Concept of the Indjvi,'

in Kant
Lecture: Dr. John Silber (Texas)

(58) 29 (Thurs. 11:30) Man the Individual: Corruption of the Concept of
the Individual
Lecture: Dr. John Silber (Texas)

February

Discussion Sessions
Classics of Western Thought, 325-36, 404-26,

530-47

(59) 2 (Mon. 11:30) America First
Lecture: Mr. Robert Annable (United Citizens

Council)

(60) 4 (Wed. 11:30) Cultural Nationalism
Slides: Professor Paul Rochford (Hiram)
Poetry: Dr. Charles McKinley (Hiram)
Music: Professor George Zack (Hiram)

f,61) 4 (Wed. 7:30) Film: Mein Kampf

(62) 5 (Thurs. 11:30) Internationalism: The Antidote
Lecture: Dr. Arthur Larson (Duke)

(63) 7 (Sat. 8:00 Paul Winter Contemporary Consort

(64) 9 (Mon. 11:30) PiLm: Ku Klux H_Ian

(65) 11 (Wed. 11:30) Natimnalism: Tble Historical Perspective
'Lecture: Dr. Boyd Shafer (Macalester)

(66) 11 (Wed. 7:30) Natfonaliam: _Me 1-Ustorical Perspective
LecturE: Dr. Boyd Shafer (Macalester)
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(67) 12 (Thurs. 11:30) The United States: Imperialist Power
Films: Imperialism U.S.A. (17/6-196())

Vietnam, Land of Fire

Discussion Sessions
Classics of Western Thought, 494-514

(68) 16 (Mon. 11:30) The Europeanization of the World
Lecture: Dr. Wilson Hoffman (Hiram)

(69) 18 (Wed. 7:30) The Moon: Our First Celestial Conquest?
Lecture: Dr. Edward Rosser (Hiram)

(70) 19 (Thurs. 11:30) The Decline of Imperialism
Lecture: Dr. Hoke Smith (Drake)

Discussion Sessions
Classics of Western Thought, 474-81

(71) 23 (Mon. 11:30) Film: Population Explosion

(72) 25 (Wed. 11:30) The People of the World
Lecture: Dr. Paul Gustafson (Hiram)

(73) 25 (Wed. 7:30) Economic Geography
Lecture: Dr. C.P. Swanson (Johns Hopkins)

(74) 26 (Thurs. 11:30) The Pollution Problem
Lecture: Dr. C.P. Swanson (Johns Hopkins)

March

(75) 2 (Mon. 11:30) The Biolo7tcal T'wE
Lecture: Dr. Dwight Berg (Hiram)

(75) 4 (Wed. 11:30) The Population Explosion
.Lecture: Dr. Paul Gustafson (Hiram)

(77) 4 (Wed. 7:30) Population: The Moral Dilemma
Panel: Father Anthony Esposito, Mr. Donald

Fearn, Rev. Farley Wheelwright, Mrs. Geon:le
Zack, Mr. Ambrose de Flumere (Moderator)

(78) 5 (Thurs. 11:30) The Problem of Mind Control
Films: Brainwashing

Birth Control: How?

(79) 9 (Mon. 11:30) Toverty in the United States
Lecture: Dr. Wilbur Cohen (Michigan)

(80) 11 (Wed. 11:30) Film: Warsaw C3hp.ttp

(81) 11 (Wed. 7:30) Film: Grape-4_ of Wrath
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(82) 12 (Thurs. 11:30) Film: The Moscow Trial

Discussion Sessions
Society and Populatiqn, 1-iit

Third Quarter

March

(83) 30 (Mon. 8:00 p.m.) Films: Turn of the Century
Do- Burning At Noon
Revolution in Russia: 1:7.17

1 (Wed. 10:20)

(11:30)

(7:30)

2 (Thurs. 10:20)

6 (Mon. 10:20)

8 (Wed. 10:20)

(11:30)

(7:30)

9 (Thurs. 10:20)

13 (Mon. 10:20)

World War 1: A Turning Point
Lecture: Dr. Wilson J. Hoffman

Film: Turn of the Century

Discussion Groups: Organization

Films: The Accusqion
To Die in Madrid

The Pattern of Revolution
Lecture: Dr. Wilson J. Hoffman

Ths Loss of Mearclg
Lecture: Protssor Ralph Cebulla (Hiram)

The Moral Dilemma
Lecture: Dr. Royce Gruenler (Hiram)

Discussion Groups
Contemporary Moral Issues, 261-329
Urban Violence) 7-26

The Moral Dilemma
Film: The Stranm

Can Morals Be Taught?
Lecture: Dr. James

The New Morality
Lecture: Professor

14 (Tues. 8:00 p.m.) Armenta Adams (Piano)

15 (Wed. 10:20)

11:30)

Hoopes (Hiram)

George Zack (Hiram)

Law and Morality
Lecture: Dr. Lewis Katz (C.W.R.(.)

Discussion Groups: Paper due



May

15 (Wed. 7:30) The Death of God
Lecture: Rabbi Richard Rubenstein (Pittliburgh)

16 (Thurs. 10:20) The Testing of Judaism
Lecture: Rabbi Richard Rubenstein

20 (Mon. 10:20) The Tempest in tne Rwan Catholic Church
Lecture: Dean William Blakemore (Chicago)

22 (Wed. 10:20) The End of the Protestant Era
Lecture: Dr. Clark Williamson (Christian

Theol. Seminary)

(11:30) Open

(7:30) Film: A Time for Burning

(8:30) Discussion Groups

23 (Thurs. 10:2C) The Future of the Institutional Church
Lecture: The Rev. Albert Pennybacker

(Shaker Christian Church)

27 (Mon. 10:20) "In the Beginning"
Lecture: The Rev. John G. Balyo

29 04ed. 10:20) The Secular Man
Lecture: Dr. Thomas Hanna (Florida)

(11:30) Open

(7:30) The Secular Man
Lecture: Dr. Thomas Hanna

(8:30) Discussion Groups: Paper Due
Human Predicament, 287-97
Contemporary Moral Issues, 511-47, 444-72

30 (Thurs. 10:20) Man in Search of Meaning: Hallucinogenic Drugs
Lecture: Dr. Eli Marcovitz

4 (Mon. 10:20) Man in Search of Meaning: The Occult
Lecture: Dr. Rod Roberts

6 (Wed. 10:20) The Invention of a Culture
Lecture: Mr. Frederic Ramsey, Jr.

(11:30) Discussion Groups

(7:30) Anna Karenina
Breath-Death

-2-
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7 (Thurs. 10:20)

11 (Mon. 10:20)

13 (Wed. 10:20)

11

Primitive Culture as an Antlircloological Model
Lecture: Dr. Paul Gustafscm.

An Institution's Response to Crisis
Lecture: President Elmer Jagow

The Breakdown of Religion in the Twentieth

Century
Lecture: Dr. B.F. Lewis (Transylvania)

(11:30) Discussion Groups: Paper Due
Contemporary Moral Issues, 548-63
Human Predicament, 320-30

(7:30) Man's Response to Crisis
Film: Street of Shame

14 (Thurs. 10:20) Student and Faculty Activism
Lecture: Dr. William D'Antonio (Notre Dame)

18 (Mon. 10:20) Man's Response to Crisis: Summary
Panel: Professors Hoffman, Layton,

Peters, Rochford

20 (Wed. 10:20) Man's Response to Crisis: The Abstract
Expressionists and Their Response to
the Bomb
Lecture: Professor Paul Rochford (Hiram)

(11:30) Discussion Groups

(7:30) Man's Response to Crisis
Film: The Gospel According to St. Matthew

21 (Thurs. 10:20) Man's Response to Crisis: Mechanical-
Chemical Controls Over Man

Lecture: Dr. Edward Rosser

25 (Mon. 10:20) Man in the Future
Films: Futurists

Bertrand Russell Discusses Mankind's
Future
The U beat Downbeat

27 (Wed. 10:20) Topic to be Announced
Dr. John Silber

(11:30) . Open

(7:30) Topic to be Announced
Dr. John Silber

(8:30) Discussion Groups: Paper Due
TheMeaninowentiethCentur 1-208.
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28 (Thurs. L0:20) The Integrity of Man
Lecture: Dr. Robert MacDowell

1 (Mon. 10:20) Student Program

3 (Wed. 10:20) Student Program

(7:30) Film: The Violent Universe

4 (Thurs. 10:20) Student Program

THB POSITION PAPER

Writing a Position Paper

It has become clear in conversation with discussion leaders that
some students do not understand what a position paper is. The
original syllabus attempted to explain what was meant. Let us try
again here.

In a position paper, the author is to take a stand on some issue
and defend his position. This means that a position paper is to
be distinguished from a research paper in which one is presenting
and explaining the views of someone else.

You the author are to advocate and defend your own views. If you
defend your views by reference to the Writings of another person,
you are under obligation to make an honest use of those sources
by careful documentation. See the Hiram College Style Sheet if
you do not know the correct form of footnoting. Any direct quota-
tion from a source and any rewording of a source must be credited
to the source from which it is taken. Otherwise, you risk plagiarism.

It would be better to read nothing at all and make no references to
sources than to do a scissors and paste, unoriginal job. After all,
when you submit a position paper with your name on it, you are
saying (in effect): this is my original work, except where I have
indicated use of other material, and I am to be graded on the
quality of my presentation and argument.

All this suggests that you cannot thoughtlessly throw a position
paper together. ygahave to have ideas and youhave to argue in
their behalf. If one cannot write a position paper (because "I
have nothing to say"), then there is a serious question that he
belongs in a course like this or even in college. After all,
college is not parroting, and this is especially true in The
Twentieth Century Course.
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REQUIRED READING

The following books are required reading and may be purchased in
the College Bookstore. Each student should have all six required books.

Boulding, Kenneth E., The Meanin of the Twentieth Centur . The Great
Transition (Harper & Rows CN 67 ).

Daly, Charles U. (ed.), Urban Violence (University of Chicago).
Girvetz, Harry K. (ed.), Contemporary Moral Issues (2nd Edition, Wadsworth).
Heer, David M., Socikc_plPolaation (Prentice-Hall).
Hirschfeld, Charles (ed.), Classics of Western Thought: Vol. III. The

Modern World (Enlarged Edition; Harcourt,
Brace & World).

Morgan, George W., The Human Predicament: Dissolution and Wholeness
(Brown University).

Vavoulis, Aleander and Colver, A. Wayne (eds.), Science and Society:
Selected Essays (Holden-Day).

SUPPLEMENTARY READING

The following books are not required reading, but it is recommended
that students read beyond the minimum requirements, especially in the
areas of their interest. Many of these books are available in the College
Library or in paperback form in the College Bookstore.

Ader, Emile B., Socialism (Barron).

Allen, Frederick L., The Big Change (Bantam, HC219).

Ardrey, Robert, African Genesis (Dell, 0036).

Arendt, Hannah, Antisemitism (HB&W, HB 131).

, Totalitarianism (HB&W, HB 133).

Between Past and Future: Six Exercises in Political Thought
(Meridian, M151).

Aron, Raymond, The Century of Total War (Beacon, BP 3).

Arons, Arnold and Bork, Alfred (eds.), Science and Ideas: Selected Readin s
Prentice-Hall .

Barzun, Jacques, Race: A Study in Superstition (Harper, TB 1172).

Bentley, Eric, The P1Aywright as Thinker (Meridian, M 6).

Berlin, Isaiah, Karl Marx: His Life and Environment (Galaxy, GB25).

Berry, Brian and Meltzer, Jack (eds.), Goals for Urban America (Spectrum, S-172).

Brinton, Crane, The Anatomy of Revolution (Vintage, V44).

Bronowski, Jacob, The Identity of Man (Natural Hist, B15).

Brunn, Geoffrey, Nineteenth Century European Civilization: 1815-1914
(Galaxy, ZZ 36).
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Carl;om, RacheL, The Silent Spring ((.'rest, T681.).

Cleaver, Eldridge, Soul on Lee (Delta 8163).

Denbeaux, Fred J., The Premature Death of Protestantism (Lippincott).

Ehrlich, Paul R., The Population Bomb (Ballantine, 73031).

EiseLey, Loren, Darwin's Century (Anchor, A 244).

, The Immense Journey (Vintage, V157).

Feynman, Richard, The Character of Physical Law (MIT66).

Fortas, Abe, Concerning Dissent and Civil Disobedience (Signet).

Gardiner, Martin, Relativity for the Million (Pocket Books, PI3 95011).

Grier, William H. and Cobbs, Price M., Black Rage (Bantam, N3931).

Henderson, W.O., The Industrialization of Europe: 1780-1914 (HB&W).

Hook, Sidney, Marx and the Marxists (Anvil, A 7).

World Communism (Anvil, A 62).

Josephson, Eric and Mary (eds.), Man Alone: Alienation in Modern Society
(Dell, 5182).

Kohn, Hans, Nationalism (Anvil, A 8).

Kuhn, Thomas S., The Structure of Scientific Revolutions (Phoenix, P159).

Leavis, F.R., Two Cultures? The Significance of C.P. Snow (Pantheon).

Lee, Dorothy, Freedom and Culture (Spectrum, S-6).

Malcolm X and Haley, Alex, The Autobiography of Malcolm X (EverBC, B 146).

Masotti, Louis H. and Corsi, Jerome R., Shoot-Out in Cleveland (Bantam, NZ5333).

Matson, Floyd W., The Broken Image (Anchor, A 506).

McLuhan, Marshall, Understanding Media: The Extensions of Man (McGraw-Hill,
45436).

McNeill, William H., The Contempor, 141_12114-Present (Scott-Foresman 10).

Mills, C. Wright, The Marxists (Dell, _*70)

Morris, Desmond, The Naked Ape: A Zoologist's Study of the Human Animal
(Dell, 6266 1).

Nelson, Benjamin (ed.), Freud and the Twentieth Century (Meridian, M45).
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Neumann, RObert with Koppel, Helga, The Pictorial History of the Third Neich

(Bantam, S244!)).

Niebuhr, Reinhold, The Irony of American History (Scribner, S8).

Nomad, Max, Aspects of Revolt (Noonday, N212).

Ortega y Gasset, Jose', Man and Crisis (Norton, N121).

Pinkney, Alphonso, Black Americans (Spectrum, S-07739).

Report of the National Advisory Commission on Civil Disorders (Bantam, QZ42.:).

Roth, Jack R. (ed.), World War I: A Turning Point in Modern History (Knopf,

BH 2).

Schoenwald, Richard L. (ed.), Nineteenth-Century Thought: The Discovery

of Change (Spectrum, S-129).

Shafer, Boyd C., Nationalism: Myth and Reality (HB&W, HB50).

Scott, Nathan A. Jr., The Broken Center (Yale, Y 206).

Shirer, William L., The Rise and Fall of Adolf Hitler (Random).

Snow, C.P., The Two Cultures: And A Second Look (Cambridge, CAM 576).

Snyder, Louis L., The Idea of Racialism (Anvil, A 66).

Taylor, Gordon R., The Biological Time Bomb (World).

Tucker, Robert C., The Marxian Revolutionary Idea: Essays on Marxist

Thought and Its Impact on Radical Movements (Norton).

Ward, Barbara, Five Ideas That Change the World (Norton)

, The Rich Nations and the Poor Nations (Norton)

Whitehead, Alfred North, Science and the Modern World (Free Press, FP 93519).

Williams, Charles, WitIcraft (Meridian, M62).

Williams, L. Pearce (ed.), Relativity Theory: Its Origin and Impact on

Modern Thought (Wiley).

Wolfe, Bertram D., Marxism: One Hundred Years in the Life of a Doctrine

(Delta, 5468).
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Odds and Ends

A student must accept responsibility for educatjng himself, even

in formal education, for the educated man is primarily self-educat-T-:i.

Each student should take full advantage of this course. What one

receives from it, or from any course, is prc.portional to the ef*,-=.7-

put into it.

Any course, indeed any undertaking in must, calAiever, hwe

certain rules and regulations. Since such r-F:Imi:dstr-__ ,ia" can bE-

irritating, even debilitating, red tape ir t:11_ ours,-.=- is mininya_

Grading:

The course is offered on a pass-fail basds. Students wiL:.

receive a traditional letter grade, and only pzis (P) or fai2_

will be noted on the transcript at the end of :,:ach quarter. :,57:-_:dEnz:

who fail any quarter will repeat the approprtate material in a sub--

sequent year. The student will be evaluated periodically so he

is informed of the quality of his work.

Attendance and Evaluation:

Each student is expected to attend all functions of the rlirrEl

including discussion sessions. Each will reort his own attedanale.

Every other week each student will subm_ an evaluation for7

his discussion leader with comments about leT----Tires, panels, movil

discussion sessions, etc. Forms will be provided for this purpos.

Attendance should also be reported on them.

Discussion sessions:

The class has been divided into discuss= sections. These ss:177-:ims

provide a forum for dialogue abc:': what- te -p5r-icipants have hear,



seen, and read, and help them integrate the material cohesive

whole. Select uppercla students serve as discussion er Excep:J

for the first meeting ol the discussion groups, the time and place of

meetinu will be determined by the leader in donsulton wzjth his

(Troup. Assignments of students to discussion leaders ar-__isted in

separate handout sheet.

Peading:

A list of recuired readings may be found on page studer-

i.:5 ,---z-tected to read all of the books on the list. Spe.__ rng
':-riments are incorpo7ated into the sY:711abus. Regulre± lgs sheL-__J

be :adied carefully amL:A thoughtfully, not merely skimmed_

Students are encouraged to read more than is requi-ret thE:efore,

a _ist of supplementary readings is provided (p.18). these

books are available in the College Bookstore, most of them

Sone may be read in one sitting. The art of skimming Et'lfi_C f acquir,red

by each student as early as possible in his college care.....

Advising:

Students who have problems with the course or want 1.71:', tl:scruss

ideas should talk with their discussion leader in the d1111=ry.. The

class has been broken into groups of fifty to sixty studAarvt:a v-ith

a faculty member assigned to each group (see handout sheer). These

faculty members are available for conferences during their qloL)szed

office hours. Appointment's may also be arranged with Mr. V.717fman

and Mr. Peters.

Position Papers:

Each student is expected to write position papers as a signed.

papers serve to sharpen onefs thinking and at thf' s_=.(!

p,:-ovddi much-ne et:ice in writing. S67p1e pcsit iR papel- are

included (pp. 10-17).

Papers marked "unacceptable" will have to be rewritten:L.



THE ADVANCE Tuesday Oct. 7 1969

'20th Century' egins
ith ups And Downs

Like the period with which
it is concerned,
"Twentieth Century and It's
ItoKits" course will apparently
have its ups and downs.

iidciit reactim to the new
pmgram is mixed as it enters

second week. The panel
discuss:ion on black militantisrn
eii,oys the distinction of being
tht' mast stimulating moment
of still-infant course, other
parm off the course being less
spimtacular when judged by
stanient opinion. The effective-
nt.z.-1.r. of various facets of the
pmgram is dependent largely
upon the personalities invol-
ved, explained Dr. Wilson Hoff-
mirr.4n, Co-Director of the Course
Connimittee.

ia.aving begun September
Thrd and ending June 4th, the
couirse will bring to Hiram
thirty-three guest speakers,
forn, films, and five distinctly
artistic presentations.

Sinventy-six lectures will be
giwen in addition to seven panel
discussions, three poetry read-
ings, a piano recital, a concert,
a play, and one play reading.

The guest list includes such
figures as philosopher Sidney
Rook, Rabbi Richard Ruben-
stein, Cleveland Urbanologist
Mr. W. Arthur LeMon, black
studies expert Dr. William Ban-
ner, pianist Armenta Adams,
and critic Dr. Thomas Hanna.

The basic format of the
course lies in the Student op-
erated discussion groups; sur-
roundMg that are- the lectures

.and presentations. Course
work will consist of position pa-
pers written by the students to
be presented in discassion
groups, and the required read-
ing.

Arranged into three parts,
the first quarter will consider
the topics of alienation, racism,
industrialization and the urban

crisis, and modern science and
its effect on society.

Winter quarter topim will be
the image of man in Eiterature
and the arts, socialism and
communism, the mind of man:
philosohical antecedents ot cur-
rent %views, nationalism, im-
perialism. population, pov-.
erty, and polution.

In the Spring quarter, the
course will cover the topics or
war and revolution, moral-
ity in contemporary society, re-
sponses to crisis: man's search
for meaning.

Underlying the course will
be the theme that twentieth cen-
tury man may be contrasted
with ninteenth century rnan. An
explanitory pamphlet for the
course states that "In general
(19th Century man) believed
that history progresses towards
a better state of life...Iron-
ically, the scientific and techno-
logical foundations which gave
substance to the belief in pro-
gress have, in the twentieth cen
tury, produced some of man's
most serious frustrations."

Special elements of the
course will be its pass-fail. na-
ture, a student--run newsletter,
and student-run classes at the
end of the year. The newsletter
is to provide a forum of stu-
dent and faculty opinion of the
course and include announce-
ments pertaining to the course.
The student classes will lie pro-
grams arranged by the students
in light of the overall course.

The course is the result of
two years of planning by a task
force appointed by President
Elmer Jagow and assisted by
S.E.A.C. Planning for the
course now rests in the hands
of an 11-man student-faculty
committee headed by Dr. Hoff-
man and his colleague, Dr.
Eugene Peters. Dr. Roland
Layton, Mr. Paul Rochford,
Mr. George Zack and Dr. Ed-
ward Rosser are other faculty
members on the board, which
includes students Bill Bruce,
Steve Kaplan, Ed Kostansek,
Paul Mason and Carole Rudich.
Thirty-three other students
head discussion groups.
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C. Table: Faculty Evaluacion of l9t7---= Fr,is-Iman Institut
D. Random student Comments About the 1969 Freshman Ino-titu_
K. "It Wasn't So Bad", By Bill Parkec-, The Advance, Tuesdam,
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Arv.1...andix 5

DT7ECTOR's EvTION- OF THE FEESHMLN INSTITUTE

(2-2NERA-I MNPORMATION

Tne first Hiram alLL-1.1.ege Freshman Znstitute took place from

Septemer 1-3 to Septer 25. 19E9, with two and a half days

preced:ino for staff trinc. Twenty-six full time faculty taught

aut a-50 ztudents, with t7wo full time consultants, one visitinc

Human F:saatfons TraininF ,eN)ert, and several parr-time helpers.

The schleck2le of events cl,ised by the a--taff and Director the previous

String Term was adhered pretty closely: one film (out of six)

was not shown; the seconrz mini lab v.,as omitted; the final assess-

ment sessZ=m and picnic ve.re not held- Otherwise, films, workshoiDs,

essays, speecales, and lec:tures were p.rea.ented as scheduled. The

schedule :Ls herewith attenhed.

Gienerelly speaking, a_11 participants, faculty and students,

enterea into the venture with high haoes and good intentions,

generally speaking tite aansensus qentium was that the institute

worked well- TeacbeTs -met their resp0=Lbilities faithfully, anc

stlidemts fz;..Ifille t. their obligations. .ialccess was in the ail- ant

ezchuiamar characterized the atmospheme, amd most participants

seemem:= lave a gOod feeling about the Institute throughout the

ten °Lays.. While iv is a c1ich that -4o educational experimenC

ever fails, in the Case ad the Mnstit--aze I think we truly are on

ro a uniqwely strong prOgram. There .s no question that ...,._

be repeated as an iMportant component Hiram's new program.

M ich, however, can be done to imzzove the institute, and



will try -in :this Report to suggest improvements as I go along.

UndoCtedly, the new staff and next Director will wish to change

things, bo= I hope they will pay' close attention to the suggestions

offered here and not depart tat far from a successful formula.

STAFF TR,L1NING SESSION

7-rle schedule for this is herewith attached. We met from 9

till 4 o= .Ltte Thursday and '.-riday, and from 9 till 12 on the

Saturday, =eceding the opening of the Institute. The President

and Dean were good enough to address the first session, thus

enhancing the occasion with a certain importance. "Training" for

experienced facmlty members is a delicate matter; direction from

a peer can be hard to take. I'm happy to say the staff attitude

during these long and busy twa and a half days was admirable.

Espeaia:Llys, the English Department, already well trained in the

teachiw; of writing, was patient and cooperative: those six

membe deserwe high praise.

The objective of these meetings was to provide helpful

gestions amd practical exmerd.ence to teachers unused to correct-

ing, or even commenting on writing, or speaking, as a skill in

itself. Advice was.given, and plenty of practice was provided. In

addttion, we tried to discuss Ipvery aspect of the Institute, offer-

ing advice where possible. 1-was frankly disappointed in several

of the presentations by facUlty members who had not carefully

prepared their materials. As early as the preceding June, I had

askid each performer to be thoughtfully prepared. Eugene Peters



was especially thorozIgh; most of the others were not. The problem,

as usual, is getting facuLty members to take their job seriously

when it is, for them, merely another committee assignment.

For next time, T. highly recommend again the staff training

session, even if many of the faculty have been through it before--

new faculty members will' be there and NO staff, no matter how

expert, is so accomplished at discussing books and films and

writing chat it cannot gain from some intensive training, inclLding

us English teachers. The Director should make more of an effort

to see to it that those in charge of speaking about the books or

events of the Institute should present their material well. Gene

Peters set the right example to follow. We should, of course, not

have Mr. Keene back, nor any one else in his place.

In all, Zid recommend pretty much the same format and schedule

for the Staff Training Session.

SENSITIVITY TRALNING

This is hard to evaluate, or even speak loosely abOut. For

Gne thing, the students, newly arrived and scared, are the focus of

attention, and what we over-thirty people think doesn't count; our

opinion-especially those of us who tend to be close-minded--is

quite literally irrelevant. We can, however, make a couple of

comments regarddng the mechanics of the training. At the training

session the outside consultant, Dr. Ernest Keene, was poor.

Ironically, he himself did more tO alienate his co-workers in the

m=i-lab than any other single factor. He set a slovenly, gimieky,

anti-intellactual, silly tone which destroyed his chances of
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winning any faculty adherenrs to his project.

Mr. Keene's approach at the Institute Lab struck me as all

right, except for a certain asinine preoccupation with the childish

humor about toilets. Mrs. Redmond, or Bill Carrell, could have

done as well if not better, surely. The biggest mistake was in

trying to handle the entire class in one room. Next time, the

group should be split in half, and two halls used.

And I think we ought to try the sensitivity training.again,

despite negative reactions from the faculty. Better orientation

at the staff session, a wiser series of exercises, and smaller

groups to work with might improve the experience.

THE LECTURES

As noted in the schedule the Institute presented six lectures

mostly about writing. These turned out to be of pretty good

quality; all were short (one was presented on paper and not

delivered); most were useful.

Since an important part of college pedagogy is still the

lecture, I think this part of the Institute should be strengthened

to the point of being the most memorable part of the ten days. An

unusually high standard of lecture should be established at this

important juncture between high school and college teaching.

I suggest, therefore, that we reduce the lectures to three or

four, and seek outsiders for these. For example, we might invite

an editor of the New York Times to speak about "good writing,"

or a lively linguist to lecture on Luiguage. I propose turning



the lectures into functions deserving, indeed commanding, the

attention of the students, thus setting the tone for the year ahead.

The regular morning session for the lecture serves also as a

daily opportunity for announcements and so on.

THE FILMS

a. Educational films: two on language.

These turned out badly. One, the first, we had not

previewed and received evidently by mistake. The second we

did not show since the students had laughed at the first--

why further demean the subject of language? We should probably

have shown the second for those who wished to see it. Perhaps,

too, this kind of educational film (which was originally on

educational television) should be viewed by small, and there-

fore less Vdsible, groups of students. For next year, however,

I'd recommend doing without these two films

b. Writing films: five short ones.

These proved interesting, both as examples of film making

and as inspiration for theme writing. The schedule arrange-

ments were successful, I thought, and I recommend this approach

to writing to be incorporated in pretty much the same way next

year.

c. Commercial films: War Games, Blow Up, Pahrenhit WA,

Juliet of the Spirits

The idea of having famous, or notorious, films for three

or four evenings is good. Where we failed to exploit the
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medium, however, was first in the selection of films which

seemed to me to be haphazard and catch as catch can, rather

than methodical and planned. And then, too, the short lectures

before the films were not to the point or useful, which in

turn meant that discussions afterwards would be desultory. We

take far _too much for granted in our use of films; students

generally are not visually, or artistically sophisticated. On

the contrary, they need help, stimulation, direction. Other-

wise, they watch a film like Blow-qp quite uncritically,

getting nothing more out of it than a little prurient entertain-

ment. Furthermore, the films, it seems to me, were not

capitalized upon by the faculty for group discussions, or

writing, or speeches. We could have used the material much

more than we did. I think a better focus on this aspect of

the program should be given in the staff training sessions.

With such an emphasis, plus carefully selected and artistically

related films, plus stimulating prefilm talks--we would have

a strong pedogogical device working for us.

THE FILM MAKING

This, of course, was highly successful. The project was

inherently interesting and it had the side effect of drawing

students together. Considering that it was the first attempt for

us, that we had a paucity of equipment and that time was very short,

we did a fine job. Much improvement in organization ean be made,

however. The setting up of projectors for first viewing, and

editors, could be far more efficient another time. The providing

of ample advice to groups--and teachers--could be extended, too.

91



I see no reason to devote morc time to this entrprise7 tJt. what

time we devote should be more carefully organized. As it was,

despite various difficulties, like a rainy day at the peak camera

shooting time, we still came out with a surprising number of good

films, high morale, and enthusiastic experiences. But we should

not let the success of this single episode lead us to emphasize

the film making any more than we did. It's a pleasant gimmick of

more social interest than educational or creative value.

THE WORKSHOPS

The Institute provided some 18 hours of workshop time, during

which students could write, work at film making, or whatever the

faculty member wished or the group decided. This arrangement of

large blocks of unstructured time is excellent, I think. Students

and faculty alike were aware of the necessity for hard work; much

had to be accomplished; in fact, the single most persistent state-

ment about the Institute was that there was too much to do. But

it somehow all got done, largely because of the workshops: four

themes, a speech, a film prepared, acted, shot and edited, book

discussions, and many formal appointments. All this was done in

ten days.

The combination of the formal lectures with the Loosely arranged

workshops' almost independent work, was a good one for introducing

the student to college life, and I believe most of the students

found it so. They could experience the heady release from high

school structures within a frame that was both permissive and demand-

ing. Moreover, if they misused their timeas most of them did not



do--they were not severely penalized by a grading system.

We did not expect to improve their writing, though some 3eemed

to feel that we did. Our objective was to establish standards and

expectations about good, clear writing. This, I believe, was

accomplished. We hope the students will write carefully from now

on, taking their writing assignments--in whatever course--seriously.

It is clear, however, that we must reduce the number of themes

required from four to three, in order to provide time for more

rewriting. But the focus of the Institute should remain on

communication skills articularl writin and this a t must be

entered into seriously.

The library paper caused consternation, though I believe it

was of great value since it introduced students to the library in

a practical way. More time and better organization are required.

But the idea is right and the usefulness undoubted. Thus, if we

go to three themes next year, one of them should involve some

research, limited and controlled.

The speeches were not successful. Too little time and too

little help at the staff training session reduced this assignment

to near uselessness. I would suggest either dropping the speech,

or else making it work. It should not be an empty gesture at

fulfilling the assignment.

THE DIRECTOR AND STAFF

All told, the faculty participating in the Institute did well.

The Director should not teach, however, for he can not administer
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the Institute effectively and teach his group well, if he tries

to do both. Much of the confusion and many of the weaknesses in

organization might have been avoided had the Director been able

to focus all of his attention on the administration of the Institute.

Now that the Institute has been organized and run once, perhaps

the Director can accept the one salary of $500, rather than $1000,

and not teach at all, thus enabling another faculty member to

teach in his place.

The Director should be invited to the President's Receptic)n,

since he is in a sense the chief administrator for the freshmen

during those ten days.

My only complaint with faculty participants has to do with

those responsible for special assignments in staff trainin,A, or

in Lectures to the Institute: they did nor all take this wopk

eriously enough, as I've already indicated. On the ether hand,

tAle staff did a remarkably fine job of teaching in the work:;now;.

The conscientiousnet;s of teachers, their sympathetic and toctied

Anicern for their students, made a marked impression on the

men, most of whom had never before received this kind of attention.

Many asperts of the Institute pleased me, but none more Own chi

spirit and abilities of the staff of teachers.

Here I might add, too, that I personally received marvti

support7 and help from administrative personnel, from so:retorio,

from secretary helpers, from Ote Library Staff, from the Rupce

(enter, from the Director of the Student Center, and from the rood

:.ervce. No Dirr,ctor of the InsLilutP couLd pc.)ibLy holw

Ii(ALer coopurution.
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SELECTED FACULTY COMMENTS ON THE FRESHMAN INSTITUTE

September, 1969

Rarely is a program successful enough to merit discussion c) it]s improve-

ment. However, the Freshman Institute, or what I saw of it, is al in that

position. The criticism that follows, then, is offered with respect. ±Or what

has been accomplished.
It became apparent early in the Institu:e that the students not antici-

pated the strong writing orientation of the program. This seemed due petrtly to

the emphasis on film in the schedule of the Institute and partly on Yr euphpnisms

about "communication" in the description they received.

A few specific aspects of the Institute seemed to contribute ssaally to

the class identity or common experience that was one of our goal. : the cc-

educational grouping, the film making, and, in our case, a visir .o mv home.

The academic usefulness of the film making experience could have -eerla enhanced,

however, by a chance for critical appraisal.

The positive and enthusiastic attitude of most of the members of my group

finally convinced me that we were accomplishing something--that "something",

however, was somewhat different from my original aspirations, and I'm curious

as to how many staff members had to lower their sights.
Just exactly how far my students progressed in their ability to write, I

don't really know. There was noticeable improvement in two. One student appeared

nearly hopeless. T. think they learned something about organization, paragraph

writing, and unit. They learned to use the library efficiently. What impreSsed

me most was their learning to work together, their good humor and their willing-

ness to work hard on every assignment.

Let me say at the outset that I thought--and continue to think--that the

Freshman Institute was highly successful. It was excellently cf.JI:Tteived and

exceptionally well carried out. Such bugs as it may have had czyold certainly

not have been foreseen. With a minimum of changes, I think the Institute should

be continued.
P.S. It is interesting that the rapport established with those fourteen

kids has not yet broken down. At least half of them have come to see Me in my

office since the regular academic year began, and three or four others have asked

to make appointments to talk about their present work.

The inauguration of the Freshman Institute program in September, 1969, was

an unquestionable success, and a large improvement over the skeleton freshman

orientation program that had preceded it in former years. The Institute was an

ambitious undertaking and required skillful organization and carefully selected

personnel to bring it off successfully.
All in all, it was a good experience and an auspicious beginning for the

new program of freshman studies at the college.

In general, I think the Institute was a success and should be :-....ontinued.

It was a very good environment for teaching writing.
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Selected Faculty Comments on the Freshman Institute (continued)

The main criticism of the Institute of both students and faculty was ""tclo
much to do in too short a time."

As an approach to acclimating student to college life and particularly to
Hiram's new curriculum, as a means of inspiring group identification and inter-
action, as an alternative to the generally uncreattve freshman orientation
programs in most colleges and universities, the Freshman Institute has proved
itself worth the efforts that went into its tmplementation.

I feel this program was one of the most dynamic academic programs that _I
have ever taken part in. I do feel, however, that much of what was planned wave
not the most successful part of the Institute. In general, the lectures were
not directed to the students, their problems, or the topic.

The best result from the entire Institute was having freshmen around
without the vacuum created by seniors and juniors who are already bored with
this life. We hit on a formula that works, because freshmen, left to their
own devices, can excite each other, they are unafraid, the atmosphere is one
of "this is our school." Tt was probably the best positive result coming out
of the entire Institute. I was happy to participate and I learned much more
that I taught (I read the readings!)....

I know it was hard for me to give up time for my own work to take on the
Institute, but I enjoyed it.. At the end of the 10 days, however, I felt that
the check handed me was too little for the effort required! Those freshmen
know how to get their money's worth!

After experiencing the Freshman Institute, my primary thought is that we
have a good idea and can make it work for us even more effectively. The
unknowns we had to work with before are now matters of record as we can much
more easily amend our procedures.

In general, I was very pleased with the Freshman Institute. This was far
superior to any other mode of orientation and general introduction to college
life we have had previously.

The so called "sensitivity training" should be completely omitted. The
only value to this appeared to be the assembly of the class in an informal
situation. This could be achieved in some less structural and silly manner.
A well-run mixer, dance or game night could achieve as much and be entertaining.
This latter aspect does need some attention in the Institute.

A general review and intent of the movies to be shown probably should be a
part of the general faculty training session. Many students, as well as myself,
often wondered at the movies' role in the Freshman Institute.

Eventual participation in the institution by other members of the faculty
would be of value to the college as a whole. My participation has certainly made
me much more conscious and critical of students' writing techniques and errors.
All faculty reading all student papers with more than just content in mind should
eventually improve the caliber of students' papers.

Making a film is a fine and fun idea! The kids learned a great
communicating without words. f again wish there had been more time.
more equipment and a less rigid schedule of filming and editing would
They're producing one thing as a group was a very valuable experience

dynamics as well as visual communication.
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FACULTY EVALUATION OF 1969 FRESHMAN I1NSTITUTE

(.'amment

Positive or Neutral Negative
Making the
Suggestions

A. The books
Evaluations -

Hard Times 3 9 6

Modes of Argument 3 1I 4

Style, 2 12 4

Suggestions -
Reading should be more relevant 2

Eliminate Nard Times 4

Eliminate Beardsley 3

Eliminate Singleton 4

More attention to Beardsley
1and Singleton

Substitute a short novel 1

More use of assigned text 1

B. The lectures
Evaluations -
Suggestions -

7 8 3

C.

Uave fewer
Should be more relevant
Earlier in Institute (as basis

for discussion & writing)

The written assignments
Evaluations -
Suggestions -

8 9 1

1

1

1

Three instead of four 6

Remedial writing course needed 3'

Drop library paper 2

D. The film
Evaluations -
Suggestions -

7 9 2

Short films should be more
relevant 3

E. Discussions
Eva1uations - 2 11 2
Sugges t ions -

F. Student Speeches
EvAluions

1 12 5

t-beginning & end
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Faculty Eva:II:at:Lon of 1969 FI--Ez:man Institute (contifued)

Nc Comment Making the
Positive or Neutral Negative Suggestion

C. 8mm. film making
Evaluaticn -

12 4 2
Suggestions -

It took too much time for
making & editing 2

:eed better film szipervision
Need %ore time for making film 4
Should be more student oriented
Need-more adequate facilities 7

B. Sensitivity training session
Evaluatton -
Suggestions -

Explain sensitivity training
ahead

Need better management
Keep It
Make it optianal

2 7 9

Drop it 3

Need amaller groups

I. Vacuity training sessionE
Evaluations -
Suggestions -

5 11 2

Shorter training prI:gram 2

Longer training proram 2

J. Tightness of scheduling, amount of
work and organization

Evaluations - 0 9 9
Suggestions

Reduce evening commitment 1

Spread themes more evenly
over period 2

Need better integration of
assignments 1

Schedule is too heavy 1

More time for theme evalua-
tion, speeches, discussions,
film making 2

Avoid schedule changes 1

Shorten Institute 1

Lengthen Institute--2-3 days 4

K. Availability of Library
Evaluation -

2 14 2
Suggestions -

Make facilities more available 3

(Open until 11:00 P.M.) 2

Library tours needed 1
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Faculty EvalliatioL of 1969 Freshman Ins,-Jitute (conuinued)

No Comment Making the
Positive or Neutral Negative Suggestions

L. Availability and'adequacy of
the filming eqmipment

Evaluation -
0 14 4

Suggestions
Need more fiLming equinment ,2

Need better microphones
Need overhead projectors 1

Evaluation of the Institute as
while 17 1 0
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STUDENT COMEENTS ABOUT THE 1969 FRESHMAN INSTITUTE

The following comments axe v=,rELI responses by a random (not selective) sample
of freshmen to each of open-ended questions asked of them on the Institute

Evaluation farm; the questia= aie given below, preceding the student comments.
ense to Question II

L. The F.Teshman rnstitute has be=lm described as follows:

iine Fre:shman Institute has two main objectives. First, it will challenge
the student to he artieuilate and creative in expressing his thoughts and
will prowide him with individualized help in working.toward that goal.
Second, it will offer an exciting academic orientation to college and
especially to the new Hiram curriculum. Because of the brief and Inten-
sive nature of the Institute, its main value will lie in motivating the
freshman arid setting the tone for what follows.

On the basis of your experience, we would like to know the extent to which
the above aiims were achieved for you.

It was challenging enough when it came to the writing, however, maybe too
much concern was placed on the papers rather than in helping to get the
students feet under them.

I feel that the new curriculum will be more beneficial than the
traditional because now individuals will be able to concentrate on their
fields than if they had to take the required courses.

The past ten days have been busy ones. I was fortunate to have a teacher
who could help me out in my writing.

We were challenged greatly in being creative. However, while the
individual help was good, there was not enough time for it to be reahy
helpful. When we met with our colloquia teachers, I was disappointed
in the help our group received in planning our schedule. The advisor
knew just about as much concerning the courses offered.

I guess it is normal for freshmen to become so depressed at the
beginning of the college year. But it seemed to me that some of the
kids I talked to, me included, were unusually depressed because of th
tight schedule of papers, etc. If college is going to be as hard as this
institute was then there will some of us who will be going home!

In some ways (getting to know the kids, etc) the Institute made me
excited. I look forward to such activities as choir, tutoring, games and
dorm parties at 12:00 at night.
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Question II (continued)

I was definitely motivated to take an active part in college life and
I became excited about actually starting classes. I feel it helped me
adjust and become part of the school. It was a very beneficial
experience.

All above aims were achieved for me (and by me) satisfactorily. I
feel ready for my 4 years at Hiram, where as before I was scared and
a little confused. Thank you.

The Freshman Institute was a new experience for me. My faculty adviser
was very helpful in guiding my writing.

The Institute was a good way to get to know the other freshman
before the upperclassmen came. It was much more worthwhile than
a "rush week" or weekend conference.

None, it would of been a total lose and bore if not for Keith and certain
students.

The first objective was fulfilled in part but still failed to accomplish
its goal. There were too many papers in such a short time that one
could not concentrate adequately on the papers in order to prepare a better
paper. Therefore, one was only given a slight chance of really
perfecting his work.

It did both.

It was very well achieved. It was a very good introduction to Hiram.

I learned the importance of transition in creative writing. Because of
the lack of concrete assignments, there was no personal growth in my
expression of "ideas. " It did effectively orient me to the college.

I thought that the orientation was exciting and very thought provoking. I
thought it was a good preparatory week for the future.

I think that my writing has improved somewhat. I feel that I have learned
quite a bit during these 2 weeks. I think these two weeks set the tone
for the year and it awakened your mind from the summer.

Motivating one.

The above aims were well reached. I was motivated more than in any
other learning institution. To me, it accomplished its main objectives.
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Question II (continued)

The institute has helped me to realize where my expression and writing
need s improvement and how I may more effecitvely express myself in
the future. It also introduced me to Hiram College life in a way that
allowed me to understand the how, what, where and why of the college
before the academic year was begun.

I think it was a very good program and achieved most of its goals but
not all.

The institute helped me in the first point but as far as introducing me
to the new curriculum, I will have to see what it is like before I
decide whether or not it has really achieved this for me.

I was very much impressed by the entire course. I find that I have
been sobered and will have no trouble in settling down for the work
ahead. I am enthusiastic and hope to learn much.

I have improved my writing with the aid of my instructor.

I think that the institute accomplished most of its aims.

I was definitely challenged to be articulate and creative and received a
good amount of help. I can't really say how well oriented I was
though. I did get to know not only many of the students but some of
the professors, deans and the president. This I feel is important and
one of the institutes best qualities, its not impersonal as are many
schools.

The Institute, in general, helped me in all the areas specified.

I loved the institute. I'm sure that I'll feel very comfortable at Hiram
when classes begin. The institute took care of the uneasiness of being
a freshman. I know what to expect from Hiram and what is expected of
me. The institute work was challenging, exciting, and worthwhile.
For me, the aims of the institute were achieved.

The institute was a bit too long. It got me used to knowing what was
expected of me. It helped greatly in getting to meet classmates.

It was an excellent introduction to college. I felt that for some freshmen
it was more of a frustrating experience than a motivating experience,
but I feel that it motivated me. My only criticism is that there was too
much to do and too little time to do it in.

I learned I need to work on creativity, but I was well oriented to this
college.
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Responses to Question V

V. How much did you learn in the Institute and in what areas?

Mostly I learned to produce papers on a tight schedule.

I learned to get along with other people, meet new people and undergo
a new experience.

Learned to think about communicating. Learned to communicate through
writing.

I learned a great deal in human relations, and a bit of writing style.

I gained more experience in writing. I learned, just a bit better,
how to communicate in a group of kids my own age. In this respect
the Institute was a great success.

Learned about making films, making friends, adjusting to college.

Very much: writing, listening, observing. Little: speeches, film-
making, mini-lab.

I learned to be a little more out-going and more self-sufficient. I

am learning to express myself orally much more than I had before.

I learned about people and also what was expected of me here at
Hiram.

Films, a great deal. People, some.

I think that the Institute was more of a practice ground for college
rather than a learning experience. Any knowledge gained would have
been in the area of film-making and different camera techniques.

I didn't learn very much, but I got into the whole college thing which
is important, and I met my fellow freshmen.

I learned a great deal. It was a great refresher course in writing
and even thinking.

My friends-the educators: This cannot be measured.

I learned how to express my own feelings.

I learned about writing techniques and also filming techniques. I learned
of the Negro demands and I learned that I'll have to really work hard to
keep up with the work.
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Question V (continued)

I learned much in the field of creative writing.

Not too much.

I learned a good deal about -iting.

I learned specifically about where my writing needs improvement.

Style of writing, only small aspect. Gave me a chance to meet more
people and find something in common with some before the upperclass
arrived.

I believe that I have learned some of my weaknesses and how to
correct them.

A little in each area.

I learned a little about budgeting time.

What I learned wasn't really facts or anything. It was experience in
every area of the Institute.

I benefited most from the movie. I feel adjustment was easier to
college life becuase it was just freshmen, and we received a lot of
attention. I learned a few things about myself and also the Amish.
Pm just mainly discouraged with my writing.

I learned how to express myself while under pressure for time, how
to listen to what someone else is saying, and how to use what I've
got wisely.

I'm not sure how much I learned, but I know that the Institute got me
used to the Hiram way of life.

Very good beginning: helped me in writing, speech, and getting
situated.

I learned how to become a better writer and how to communicate better.

Don't know as yet exactly what I learned, or in what areas, but I
know I learned something.

Learned how the college operates.
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Response to Question VI

In summary, do you think we should continue the Institute as the way to start
students' education at Hiram College?

I feel very strongly that you should continue it and learn from each
class how to make it more interesting and useful.

Ye s .

Yes, but there should be more time allowed for it.

Very much so, but cut out the mini lab.

I think you have less thing in the same amount of time but you should
have the institute as a way of starting the student's education.

Yes, it is very helpful.

I think you should because the work is hard and the topics are varied.
This gives the student more opportunity to learn more.

Not unless social activities are more involved and more time devoted
to good writing on maybe one paper or topic a week.

A shorter version. We find what we seek.

I feel that the idea behind the Institute is excellent but the organization
has much to be desired. A better schedule of events allowing the
student to grasp the whole meaning of the situation would be
appropriate.

Yes, definitely, but perhaps with a bit less writing.

Ye s ! Abs olutely !

Of course!

Very much so. Maybe a few alterations, but a very valuable program.

I feel that the time to get your feet on the ground is important as well
as the writing, but I also feel that if there are to be lectures, they
should be far ahead enough in advance to aid the Frosh in th:,.17. writing
and what's expected.

105



Question VT (continued)

Yes, because it gives a new student a chance to express himself in
writing but also physically through the mini-lab.

Definitely yes!

Yes, it is a very good introduction, and gets the students acquainted
right away.

Yes, but I think it should be shorter. It seems to drag out. However,
I think everything was rushed too much.

If the institute is to be continued-and it should be-there should not be
so much to do. A week and a half is just about the right length.

YES!

Definitely it should be continued--it is a very valuable part of one's
freshmen year.

Yes. It is a good idea. The freshman can Iearn their way around
campus and get acquainted better before. the upperclassmen come.

Yes, but either allow more time or plan less activities. Leave the
library open for evening use.

Definitely, any other way would be ridiculous and not as meaningful.
The old way was absurd! Colleges must change with the times.

Yes, I think that overall it is an effective experience.

Yes, it gives freshmen the time to get adjusted before they have to
worry about classes. I think it should definitely be continued.

I think they should have the Institute but it should be when the other
upperclass students are here.

Yes, I think the Institute should be continued but revised considerably.

YesPlease leave out several of the Lectures to allow more time for
work to be completed.

Absolutely, but extend the time a bit, or schedule the activities in a
different way. Very difficult to write essays and attend all functions
of the Institute.
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An article fram Student Newspaper about the 1969 Freshman Institute

THE ADVANCE Tuesday, Oct. 7, 1969

asn't So Bad
Bill Parker

Bill Parker is a member of the class of '73 who
is glad the first "hike" is over and is eagerly
awaiting the end of the next.-Ed.

It's like a 20-mile hike on a sweltering August
day. The sun presses down upon your throbbing
head. Your feet are two sandbags, two hot, sore
sandbags. You kick up dust that catches in your
throat and becomes mud when you drink from your
canteen in a fruitless effort to ease the unbearable
discomfort.

The trek over, you take a cool shower, sit
in the evening air and wake up the next morning
saying, "It wasn't so bad." You don't want to do
it over again, but the mind and body have no
memory of fatigue and your attitude toward the
past d3y's exertion is softened.

So it was with the Freshman Institue, a two-week
journey through thickets of papers, a jungle of
filming and a desert of commercial films endured
by 350 freshmen totally out of shape for such an
exercise after enjoying a summer of leisure.

And the dorm halls were filled with a blue cloud
as freshmen voiced their disapproval after the first
few days of the hike. Turning out papers like GM
turns out Impalas, the newcomers found their main
complaint in overwork and undersleep. Especially
after ho-humming through their senior year, turn-
ing out papers like Ford turns out Edsels.

Then there were the all-day filming efforts. For
a week, psuedo-Premingers scurried around the
campus with a list of shots in one hand and a super-
eight movie camera in the other, the latter an en-
tirely foreign mechanism to all concerned. And,
after the filming, the 26 groups sat 'down for two
one-hour sessions that were studies in frenzy.
"The filming was of value," said Institute Director.
Dr. John Shaw, "because it helped unify the
freshmarl classYlt -was a good -experience for them
to go through as a group." A distraught student
might ask if the Battle of Britain was a. good ex-
perience for the English to go through as a .group.

But then, when the ordeal was over and the
time for judgement had come, the freshmen
thought it wasn't so bad after all.



Student article about the Institute (Cont.)

At the end of the second week of the Institute,
students were asked to evaluate their experience.
According to Shaw, "The consensus seems to be
that the program met its goals, namely to increase
a person's awareness and means of communicating
that awareness, and to orient one to the college
both physically and in the sense of finding Out what
college is about."

Aside from the work load, perhaps the most'prevalent complaint among freshmen was that the
"individualized help" in writing from the faculty
was sometimes non7existent. Shaw says that thestaff never thought of the Institute as Hiram's
answer to "Fourteen Days to Poetic ,Writing." "Wenever inteided that anyone would learn how towrite," he said, adding that 'the value of the work
in communication was dependent upon the tea-chers," many of whom were not English professors.
Shaw inleives, however, that the use of pro-fessors from other departments will lead to "a
tremendous advance' in curing the whole Problemof college writing. All professors will be moreaware of writing."

Shaw notes that upperclassmen found the fresh-
men class more independent than its predecessors,an indication of the effectiveness of the Institute.There will be changes in the program, however.Fewer papers will be assigned next year, but
more emphasis will be placed on the library paper,
said Shaw. He hopes for "a more organized situ-
ation" during student filming. Different books and
movies will be Used. Films with the devastating im-
pact of War Game will not be shown on the fresh-
men's first day at school.

Keith Leonard's Institute group satirized the
program in their film, Leonard says that the stu-
dents "were not necessarily disillusioned" by the
Institute, but felt that some satire was appropriate.
Leonard thinks that some changes could be made

in the Insitute, a lighter work
load being chief among them.
"We tried to do too many
things too fast," he said. "But,
the thing has to be worth sat-
irizing before we would sat-
irize it. J I didn't think a per-
son was worth kidding, I
wouldn't kid him."

Freshmen keel that alittle
kidding is in order, for the
course is worth it. The long
hike is over, and their concern
is now with their first-quarter
classes. And, knowing Hiram,
they have had their cool
shower. It wasn't so bad.
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Texts:

FRESHMAN INSTITUTE SCHEDULE

1970

Hiram College Style Sheet

Strunk and White, A Writer's Handbook

Man: The Dramatic Mode

Mimeographed Library Exercise

Day 1. Thursday, September 10

9:00 Opening Session: Remarks J. Shaw Hayden Auditorium

9:30 Introduction of film making Nubra Watson

10:00 Workshop. Consult rosters for room assignments

12:00 Lunch Group 1 at 12; Group 2 at 12:10; Group 3

at 12:20; Group 4 at 12:30; Group 5 at

12:40; Group 6 at 12:50

1:30 Workshop Group 1 to library: section 1 at 1:30;

2 at 1:45; 3 at 2:00; 4 at 2:15;

5 at 2:30

8:00 Film: Playboy of the Western World

9:30 Informal get-together to discuss film Kennedy Center

Day 2. Friday, September 11

9:00 Lecture on Language Professor O.L. Chavarria-Aguilar

University of Rochester

10:30 Workshop

12:00 Lunch Group 2 at 12; Group 3 at 12:10; Group 4

at 12:20; Group 5 at 12:30; Group 6 at

12:40; Group 1 at 12:50

2:00 Workshop

8:00 Entertainment
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Day 3. Saturday, September 12

9:00 Workshop. Theme #1 due. Group 2 to Library: section

6 at 9; 7 at 9:15; 8 at 9:30;

9 at 9:45; 10 at 10:00

Noon Picnic

1:15 Freshman Questionnaires: all Institute students are

expected to report to rooms as listed below:

Last names from A - E Colton 120

Last names from F - J Hinsdale 214

Last names from K 0 Hinsdale 203

Last names from P - Z Prohring Art Lecture Room

8:00 Film: The Pawnbroker

Day 4. Sunday, September 13

Morning free for sleep, church, or work: Library will be open.

1:30 - 4:00 President's Reception: see schedules in dorms

Day 5. Monday, September 14

9:00 Lecture on Writing Mr. Jonathan Schell, Staff Writer

New Yorker Magazine

10:30 Workshop

12:00 Lunch Group 3 at 12, etc-.

1:30 Workshop Group 3 to Library: section 11 at 1:30;

12 at 1:45; 13 at 2; 14 at 2:15; 15 at 2:30

8:00 Film: Caretaker

Day 6. Tuesday, September 15

9:00 Workshop. Theme tadjusl.



12:00 Lunch Group 4 at 12; etc.

2:00 - 4:00 Language and Math Exams Hinsdale (see

schedule for room assignments)

Day 7. Wednesday, September 16

9:00 Lecture on research and scholarship Professor Robert Waite

Williams College

10:30 Workshop Group 4 to Library: section 16 at 10:30

17 at 10:45; 18 at 11; 19 at 11:15; 20 at

11:30

12:00 Lunch. Group 5 at 12; etc.

1:30 Workshop

8:00 Film: Ulysses

Day 8. Thursday, September 17

9:00 Workshop Film making finished up by 5 p.m. All

sections must be finished, so films can be

processed Thursday evening.

10:00 - 11:30 Theory Proficiency Examination Frohring Music Hall

12:00 Lunch. Group 6 at 12; etc.

1:00 - 4:00 Music auditions Frohring Music Hall

8:00 Drama Production: the multi-media show of last spring

Day 9. Friday, September 18

9:00 Lecture on the literature of protest and propaganda and

film, Night and Fog Professor Warren Taylor

Hiram College

12:00 Lunch. Group 1 at 12; etc.

1:00 - 4:00 Music auditions Prohring Music Hall
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1:30 Workshop Group 5 to Library: section 21 at 1:30;

22 at 1:45; 23 at 2; 24 at 2:15; 25 at 2:30

Day 10. Saturday, September 19

Workshop. Theme #3 due. Group 6 to Library: section 26 at

9:00; 27 at 9:15; 28 at 9:30; 29

at 9:45; 30 at 10:00

Evening party scheduled by upperclassmen

Day 11. Sunday, September 20

Morning free for church, sleep or work.

Afternoon: finish up editing of films

Day 12. Monday, September 21

9:00 Final Session: all work finished and in.

10:00 Students meet with advisors, that is, Colloquium Leaders

Noon. Institute Finished.
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APPENDIX 7

EVALUATION OF THE 1969-70 COLLOQUIA

A. Final Report on the Freshman Colloquium Program 1969-70,
Robert L. Watson, Director

B. Selected Faculty Comments on the 1969-70 Freshman Colloquia Program
C. Summary of First Quarter Freshman Colloquium Comments
D. Selected Freshman Comments on the Colloquium Program, Fall Quarter
E. Summary of the Third Quarter Freshman Colloquium Comments
F. Selected Freshman Comments on the Colloquium Program, Winter and

Spring Quarters
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FINAL REPORT ON TEE FRESHMAN COLLOGIUM P1dGRt 1069-1970
by Robert L. Watson

Director, Freshman Colloquium Program

The first section of my report is devoted to an identification of thc:

various and varying successes of the Freshman Colloquium Program for the

1%9-1970 year. Suggestions for adjustment and improvement in the program

are contained in section two.

Several accomplishments of note characterize the first year of the

Freshman Colloquium Program. The four goals designated as central to the

program were achieved in varying but substantial degrees.

The substantive academw content of Freshman Colloquia included

both quality and variety. Sixty different Colloquia were offered with topics

as rich and varied as Shakespere, evolution, computers, and love. Even

among the seven Colloquia topics that were repeated in the second and

third quarters, a significant variation in content and approach characterized

the offerings.

Every effort was made by the Executive Committee of the Colloquium

Board to examine with great care the descriptions of Colloquia I and II.

A (:olloguium with inadequate content or content that too closely

approximated that of an introductory course in a particular discipline was

returned to the author and not approved until appropriate changes were made.
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Techniques employed by Colloquia teachers also varied widely, but

included an extensive use of discussion, writing, and field trips,

laboratories or studios.

Students recorded through their evaluations that for Colloquia I and

II the amount learned was equal to or slightly higher than the amount

learned in traditional courses, and considerably higher than the amount

learned in other components of the new curriculum. Approximately ninety

percent of the students in Freshman Colloquia indicated that they had

learned an average amount or more in their particular Colloquia.

Acadelic advisinçj was the one goal that applied to Colloquia I

and not Colloquia II. Through Colloquia I, more time was given to the

academic advising of freshmen than in any year in the immediate past.

Departmental Guidelines for Pre-major Advising was edited with the help

of r:epartmental chairmen and used extensively by teachers of Colloquia I

in their advising. The faculty response has been one of appreciation for

the new opportunities that Colloquia I provideded for developing and

sustaining effective faculty-advisee relationships. The students have

indicated their appreciation as well. And while student satisfaction with

advising declined from September to May, the degree of decline was

approximately one-half that of the previous year, and the level of satis-

faction at year's end was significantly more than that registered the previous

year under the former system.
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In its effort to continue the emphasis upon oral and written communi-

cation begun in the Freshman Institute, the Freshman Colloquia also

achieved significantly. Oral communication, most frequently in the

pattern of formal or informal discussion, received considerable attention

in both Colloquia. Some students, however, in their year-end evaluations

expressed the desire that even more attention be given to this dimension

of the purpose for Colloquia. Several faculty members in the program have

shared with me their observation that an unusual number of freshmen this

year are willing to speak and discuss issues in the traditional elective

courses in which they are enrolled. Many factors account for that

willingness, I am certain among them may be the emphasis in the new

curriculum upon oral communication.

Contrary to an occasional rumor that circulated during the year, no

Freshman Colloquium was devoid of attention to written work. While

every Colloquium had the equivalent of at least two modest written assign-

ments, the vast majority had several assignments, among which one or

two were of substantial length. A few Colloquia, by nature of their

content, concentrated very heavily upon written expression.

The student response indicates that considerable attention was given

to written expression. Most encouraging in this regard is the performance

of our freshmen in the standardized English comprehensive tests given

in September and again in May. A year ago in May, the freshmen received
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a score lower than that achieved upon their ent-ance to Hiram College

the preceeding September. This year our freshmen scored higher in May

than in the preceeding September. Many factors clearly help to account

for the difference. One factor, however, may be the new curriculum and

particularly the Freshman Institute and Freshman Colloquia with their

unique but steady attention to the improvement of written communication.

While no effort has been made to identify specific components, the

Freshman Colloquia were also designed to address humane, moral and

aesthetic concerns. The spectrum of interests in this regard and the

variety of apiroaches among Colloquia have been rich. My observation

has been that the Colloquia are ideally suited for addressing this goal

and that they have been utilized effectively to that end this year by our

faculty. Most impressive is the testimony by nearly eighty-five percent of

the students that their particular Colloquia achieved average to high success

in this area.

Beyond the apparent achievement of its stated goals, the Freshman

Colloquium Program has also established some administrative_procedures

worthy of note. Procedures were developed and employed for maximizing

Student requests for Colloquia while still maintaining the limit of twelve

students in any one Colloquium. Ninety percent of the students in

Colloquia I received their first or second choice; eighty-three percent of

the students in Colloquia II received their first or second choice. Every/

student received at least one first choice; a majority of the students
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received their first choice for both Colloquia.

Effective procedures were also established for reading and approving

proposals from the faculty for Colloquia. A majority of the proposals were

returned at least once to their authors for recommended changes testifying

to the seriousness with which the Executive Committee performed its

task.

Workshops and meetings of the Colloquia faculty at Punderson last

spring and on campus throughout the year were valuable in addressing the

particular problems and challenges in teaching Colloquia. Attention to

small group teaching and the development of skills in written communica-

tion received frequent attention.

A Newsletter for the Colloquium Program was published and circulated

fortnightly. The publication contained information concerning speakers,

films and field trips which were planned by one Colloquium and which might

be utilized by others.

Proc,d),res for implementing the Credit, No Credit grading system

were dened. Special attention was given to a system for periodic

checks en the No CI-edits that were given until either Credit was finally

achieved, or the No Credit was registered as a final grade.

Other administrative accomplishments were of less importance; however,

forms necessary for all the procedures of implementation and follow-up

have been designed and kept for modification and utilization in the 'lecond

year of the program.
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A final and important area of accomplishment for the Freshman

Colloquia is the res onse to the ro ram from facult and students. The

forty-five participating faculty are in agreement that the program should

be continued. Of those remaining on the Hiram thculty, all are willing to

teach in the program again; and the majority have expressed a strong

desire to teach a Colloquium next year. The support of- the faculty

throughout the year has been outstanding.

Student response to the Colloquium Program has br:en most encourag-

ing. Ninety-nine percent of the freshmen indicated in their course

evaluations that the Freshman Colloquium Program should be continued.

The degree of overall student satisfaction for Colloquia 1 and Colloquia I I

has been approximately the same. Even though the Colloquia II offered

in the second quarter received the highest rating of overall satisfaction,

the degree of satisfaction with the Colloquium program as registered in

mid-spring has decreased somewhat from the students' high expectations

in September. The decline from fall expectations was consklerably less,

however, than the decline registered by the 1968-1969 ireshmen concerning

their traditional program of the preceeding year.

While overall student satisfaction with Colloquia II (second and

third quarters combined) was approximately thh same as for Colloquia

the thirteen Colloquia Il in the third quarter received a noticeably lower

rating than Colloquia in either the first or the second quarter. A number

of factors likely account for that decline. Satisfacaion with the freshman
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program (traditional or new) usually drops during the third quarter of the

freshman year. Among the thirteen teachers of Colloquia II during the third

quarter, six will not be returning to Hiram's faculty next fall. Their

plrformance in Colloquia II was noticeably below standard.

Further, the evaluations reveal that considerably fewer field trips

were taken and fet,.Yer individual conference or discussions were held

between the Colloquia teachers and their students than in the proceeding

two quarters. While students indicated that the faculty of Colloquia

were interested in them, the degree of interest was considerably less

than that registered during the first, or even second quarters. More

examinations were given in Colloquia during the third quarter; and fewer

students felt that they were evaluated fairly. These differences in the

measured evaluat.zris are at least symptomatic of greater student dissatis-

faction; and they may also be indicative in part of the causes for

dissatisfaction, since they seem to suggest that more teachers of Colloquia II

during the third quarter approached their subject and their students in a

traditional manner (more examinations, fewer field trips, fewer personal

discussions, etc.). The uniqueness of Colloquia was less apparent.
(In addition, the fact that the two' students given a fourth choice in

Colloquia II and sixty-four percent of those given their third choice were

in the thirteen Colloquia II in the third quarter may have had some bearing

on the degree of student satisfaction registered.
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Finally, the campus strike may ha7e affected the performance of

Colloquia II during the third quarter. Theoretically, Colloquia should be

able to adjust more easily and adapt more effectively to such an event.

In practice, that may not have been the case this past quarter since during

that quarter alone traditional courses were rated more highly by the

freshmen than were their Colloquia.

Suggestions for adjusting the Freshman Colloquium Program have been

varied. The adjustments that I advocate pertain directly to personnel,

program and the administration of the program.

A number of adjustments could be made that would help the program

in the area of personnel. First, every effort should be made to correlate

the teaching staffs of the Freshman Institute and 1Yeshman Colloquia.

Inasmuch as the basic purpose for the Institute is also one of the goals

for Freshman Colloquia, that correlation is both imperative and natural.

Insofar as possible, the far.ulty for both programs should be identical.

Further, every effort should be made to identify the capable small

group teachers among our faculty and to release them for involvement

in Freshman Colloquia. The coordinated recruitment with the Freshman

Institute Director should begin early in the spring so that Colloquia are

a part of the preliminy d,3partmental discussions concerning the next
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year's courses. Early recruitment would likely reduce the need for

pressure from the Director or the Dean for participation in the program.

Special efforts at identifying and addressing through workshops and

special meetings the particular areas of concern and need felt by Colloquia

teachers should be maintained, and if possible, enriched.

Other adjustments in the area of program could be made to the henefit

of Colloquia. By far most important is the effort necessary to resist U.,

various pressures to expand the size of the groupings in Colloquia.

Pressure comes from administrators who seek to economize, from students

who seek to procure their first choice in both Colloquia, and from faculty

who seek to clear the way for particular students to study under their

supervision. I contend that the success of Freshman Colloquia is directly

related to the numbers of students with whom the professor must work in

that special relationship. To increase the group size beyond twelve

would seriously jeopardize the chance for continUed success of Colloquia.

Not unrelated to the first program concern is a second. Enough

Colloquia Il should be made available for student.53 so that the groups

,7an remain no larger than twelve, and freshmen and transfer students

who enter during the second or third quarters as well as those who have

received a permanent No Credit from the first quarter or from the previous

year can select a Colloquium 11 also. We did not schedule enough

Colloquia LI this past year; another Colloquium offering would have helpod

immeasureably, and iikely woultl have reduced the nunther oi third and
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fourth student choices used.

Additional consideration should be given to requiring that a student

take his Colloquium II from a professor in a division different from that of

his teacher for Colloquium I. Such a requirement was considered for last

year. When, however, the Executive Committee was advised that it was

probably not feasible with the faculty then involved in the program, the

idea was dropped. Despite frequent reminders to the contrary, several

adviser; illowed and in a few cases encouraged, their advisees to take

their Colloquium II in an area directly related to the subject matter of

their first Colloquium. Such a practice, with certain special exceptions,

runs counter to the best interests of the freshman student and to the

philosophy of the rreshman Colloquium Program. A change of the type

am advocating, if feasible, would speak effectively to the problem.

Renewed consideration should be given to the system for evaluating

student work in Colloquia. Some students and a few faculty have

registered their opposition to the Credit, No Credit system of arading .

Some faculty have objected to the system because they feared that even

when warranted, students would not receive a permanent No Credit.

However, approximately twenty permanent No Credits have been registered

for the year, disputing the claim that none would be given.

A more frequent comment from faculty has been that the use of

grades would motivate the students more. In response to that argument
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one might urge that good teaching motivates students; public grades are
most appropriately after the fact. Private evaluation, so central in our
program, is the most valuable to the student. Therein the student is
informed by the professor directly concerning his shortcomings and a

program is agreed upon for removing the deficiency. While my personal
disposition on the matter is clear, I do feel that another discussion
concerning the employ of letter grades in the Colloquium Program would

be beneficial for those teaching as well as those administering the
program.

While informal minimum guidelines for written work in Colloquia were
established this last Year, a more formal expression of guidelines for

expectations in oral and written communication might be beneficial to
the faculty and ultimately to the students.

Upon the conclusion of the second year of Freshman Colloquia
and its evaluation, consideration should be given to the possibility of

moving Colloquia II into the sophomore year, thereby giving an addi-
tional and special dimension to that year while treeing the freshman year
for another elective course. An additional year of operation should

clarify considerably the appropriateness of such a change.

Among administrative suggestions and ad ustments, four are most
important. First, all students should complete their Freshman Colloquium

requirement no later than the end of their sophomore year. Rather than

placing a college Junior who is delinquent in his requirements in a
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Freshman Colloquium, I advocate the establishment of a special program

designed by the Dean's Office for that student.

Further, an adjustment should be made in the administration of the

monies which are distributed to Colloquium teachers for expenses in

their teaching. A smaller sum should be given to each teacher with the

understanding that additional funds may be drawn upon if needed. Such

an arrangement would arlow for the closer supervision of the budget by

the Director.

Serious considerations should be given to computerizing the

selection processes for rreshman Colloquia. Several c:olleagues in the

computer field suggest that an inexpensive but efficient program could

be written for our needs. The exploration of that possibility would be

worthwhile.

Finally, I strongly advocate that continued selection and extensive

utilization of an Executive Committee for the Colloquium Board. The

program this first year was clearly strengthened by the dedication and

service of those seven committee members. Their function will change

slightly in a second and third year of operation; they will, however,

continue to serve an important function in the overall success of the

program.

I complete these two years of work on the design end implementa-

tion of Freshman Colloquia firmly convinced that the program we have
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conceived and operated this year is pedagogically sound. I firmly believe

that the purpose and methodologies of the Freshman Colloquium Program

are synonomous With the appropriate and genuine purpose and methodology

of the liberal arts college. Both harbor a primary ,-:ommiti-ncnt to academic

excellence in the exploration and examination of problems and issues of

mutual faculty and student interest, and in those processes, a primary

commitment to the dignity and the worth of the human person.

Respectfully suhmitted,
Robert I,. Watson
Director, Freshman colloq
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SELECTED FACULTY COMMENTS ON THE 1969-70

FRESHMAN COLLOQUIUM PROGRAM

I believe the Freshman Colloquium is good and should be continued. If

I teach in it again, I am confident that I can do a much better job.

Apparently same students did not take the program seriously enough.

This is our fault, not the students.

I think the freshman colloquium program is excellent, and I like teaching

in the program. Real strong points are the excellent topics offered and the

fact that the program also enables the teacher to read outside of his own area

and thus to learn considerably.
One weak point is that the students, feeling no pressure of quizzes, tests,

letter grades, or other dealands to produce, may slough off.

I wish to keep teaching in the program, and I don't think the strong

points of the Colloquium scheme need defense orelaboration (mall classes,

personal attention to students, individual selection of topics, etc.) But I

sec two major problems:

1. A lack of discipline and means of evaluation of student performance in

the present system of colloquia. I believe we shall have to evolve some system

of grading the performance of students, either by using the system found in

other courses or some alternative.

2. A. prevelence of amateurism and a lack of academic standards in choos-

ing colloquia topics. I mean no implied attack on any individuals; I myself

am not exempt from this charge.

I had the advantage of attending a small college where a great deal of

personal attention was given to students, in small classes. The colloquium,

it seems to me, cames closer to my valuable undergraduate experience than

anything I have been involved in in nearly 30 years of teaching. I'm just

narrow enough to believe that what was good for me in the late 30's is good for

these youngsters in the late 60's.

Most of the students obviously read widely in the.fairly extensive mate-

riais available to them; and their research papers--the main project of the

course--were far above the standard of those I have received previously in

English 101 courses. The majority of this group seem more certai.n of their

fields than have previous freshman advisees, and all are working out programs

well within the traditions of the broad liberal arts philosophy. Without any

direction oa my part, the class soon discovered that a large part of the topic

was concerned with humane and moral problems.

Many of the students have tended to drop in to see me in my office as the

quarter has progressed, just to chat or to get my reaction to current happen-

ings around campus. They have seemed to feel more at home in doing this, and

have done it sooner, than has been the case in previous years. This may be a

result of the Freshman Colloquium approach we have taken this year.

There is a lack of discipline and inadequate means of evaluating students'

performance in the present system of Colloquia.
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Selected Faculty Comments on the 1969-70 Freshman Colloquium Program (continued)
;

On the whole performance was satisfactory but several of the students
were either unwilling or unable to participate fully. The atmosphere of the
colloquium was very relaxed and casual. This was very pleasing arid satisfactory
for most students. There were those few students who interpreted the relaxed
atmosphere as one that did not require individual responsibility. However, I
feel these students can be handled individually and a change of format is not
required.

The Freshman Colloquium has been a very satisfying experience for me and
I hope it is continued. It permits me to have contact with students other than
majors in my field. More tmportant, however, it broadens my interests and scope
of the area in which I am involved.

I like the program, like teaching in it, and definitely feel it should
be continued. It has a lot of potential, both for faculty and students. In
its favor are: the fact that the faculty member has an opportunity really to
get to know a group of freshmen, and to do something of an academic nature not
necessarily in his own field. This becomes a plus for the student, I think,
who can get to know his adviser and to see a faculty member deal with subject
matter not directly his own.

The negatives center around the pass/fail concept. My impression is that
the majority of freshmen were not ready for it...and some of us were not ready
to use it with freshmen.

I remain a firm believer in Colloquium, but am fearful of it instutiona-
lization into "courses", both faculty pulling themselves into it out of habit
and students pushing faculty into routinizing it.

My feelings are about the same as last term, except that I'm less strongly
in favor of having the colloquia graded. (Obviously, I have gained a hit more
experience in getting the students to do the work without grades.)

Teaching in the program is both rewarding and frustrating; much time is
necessarily spent on new material and so much is required of each individual,
that the usual ratio of success is often not apparent. In a conflict between
1007 idealism and the real world, I think both professor and freshmen, are drawn
to their own inadequacies.

I like the colloquium idea in addition to traditional courses. The colloquia
"round out" the fragmentation of the other courses, but they are not a substitute
for the disciplines the other provide.

The non-scheduled, non-graded and therefore "second place" aspect throws
it in the direction of insignificance in comparison to regularly scheduled,
graded courses. I would support grading and scheduling.

I think the Colloquium in theory, is the strongest and best part of the new
curriculum. .In practice, I'm not sure how it will work out. Many freshmen don't
seem ready to accept the responsibility inherent in this type of education.

My only regret is that other classes cannot enjoy its benefits.
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Summary of First Quarter

Freshman Colloquium Evaluations

An overwhelming majority of the students supported continuation of the Fresh-

man Colloquium program. They described their individual colloquia as interesting

and enjoyable, praising the informality and suggesting that there is better student

participation because of the small class size. Although same students were dis-

satisfied with their particular colloquia, they still generally favored the program

and its continuation.

Several students requested that if possible students should only be assigned

to their first or second choice colloquium. Some students urged better scheduling

and/or more sessions. A few wanted more field trips.

Several students expressed a desire for a wider selection of colloquium topics,

specifically suggesting colloquia in music, fine arts, astronomy, and more in science

and math. A few asked for more consistent workloads withiu their specific colloquium

and from one colloquium to another.

Lastly, some students expressed that the success of a colloquium depends heavily

upon the preparation,"the interest, and the participation of the professor and/or

students.
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SELECTED FRESHMAN COMMENTS ON THE COLLOQUIUM PROGRAM
Fall Quarter 1969-70

It is the type of program that requires a great deal of personal

responsibility. The individual can only get out of it what he wants

to get out of it. If he is not willing to work on his own, and

accept responsibility on his own, then the program cannot logically

succeed.

It is a great idea. Students are not stuck with traditional learning

methods. It gives them variety and freedom.

The descriptions of Colloquium given to the student when making his

choice should be as close to what the course will as possible. I

found mine to be none of what I was expecting from the description.

The interelationship between student and prof on an equal basis

was very successful. Through this type of environment one was enabled

to evaluate oneself--one's values, goals, ideas through reading and

discussion. The group inspired itself--it became self-perpetuating,

without force form the prof.

I think the program is one of the most exciting, interesting ideas

I've heard of in a school. - A great improvement over standard

freshman courses. The discussion helps a lot in grasping material,

especially some of the abstract concepts we discussed in our group.

The more informal atmosphere aids in learning, I think, F. takes

the pressure of a regular course off. Having no grades leaves it up

to the individual how much he's going to get out of a course, which

is how it should be.

I think it is an excellent program and one that should be continu 1.

The size of the groups are definitly a strong point. I would tr

to give a few more choices on some of the subjects that only have

1 for them as an improvement.

Because of credit-non-credit system he has been able to give us uch

more difficult material, comprehension-wise which has been great.

Having had do definite course restrictions, it allowed freedom to
investigate any and all areas of study, showing relationships rather

than dissimilarities between them. I found it thought provoking and

invaluable in helping me to understand myself a little bit better.

I feel that it is an excellent opportunity to learn to communicate

but the college should have impressed on the instructors that it was

not meant to be an indoctrination course and perhaps prepared them

for leading discussions. I have nothing on which to base my opinion

outside of my own uroup.

I think the idea of the program is tremendous--The colloquias vary

quite a bit in the amount of work required, but I suppose you get out

as much as you put into this type of course. The opportunities in this

program were oneof the reasons I chose Hiram. The program gives freedom

of interest to students and of course some will always take advantage.
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It's an excellent idea for it allows the students to see the unit they
are studying in its proper prospective. I wonder however, if freshman
students are mature enough for undertaking such a responsibility. In-
cluding myself.

I think everyone is pleased by the colloquium program. I feel it
instituted discussion. Ahd the idea of a non-graded course makes it
even more meaningful to students. This idea encourages student
to work at their own speed and not have to "cram" which causes me to
forget everything afterwa7ds.

Personally, with reference to my own course, I feel the program is
excellent, and condusive to intellectual development. Small classes
promote discussion. By heresay I understand many--Colloquium's to
bc below par. I can think/of no remedy but to be sure professors are
interested in what they teach. This, of course, applies to students
also.

They have a wide subject range--but none for music. Music is as important
as some of the other fields.

I love the Freshman Program, but I'm a bit leary of it. What are
those frosh who had a colloquium with little or no work going to do
when they get 2 electives with a lot of studying? This first quarter
may have helped us adjust to college life but not to college work.

Its an excellent way to get into an area very deeply and significantly,
with so few people, and interested teachers, it can have beautiful
results. But if the teacher is not sufficiently involved it can fall
apart. The area is so specific that one needs guidance.

Co-ordinates very well with 20th
and individual in attention. It
which is essential. I feel that
have enjoyed them as much as the

Century Course in that is small
lets youknow your advisor personally,
the teachers of the colloquia must
students.

It forces you to generalize and takes courses which you not interested in.

The program has a limited variety of topics. Especially in looking
over the ColloquiaII subjects, I found few of interest to me. The
present subjects, however, seem to offer stimulating and educational
activity for those who are interested in those fields.

The Colloquium program is worthwhile in that it brings the faculty
within reaching distance. It gives you the feeling (false security)
that even if you are estranged from the 20th Century course, you have
at least one contact with the academic world.

No transferable credits to other school.
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Summary of Third Quarter

Freshman Colloquium Evaluations

Do you feel that the program should be continued next year? (VII. item C)

Definitely No No Yes with Qualifications Yes Definitely Yes
0 2 10 73 21

1. An overwhelming majority feel the Freshman Colloquium program as a whole should
be continued. Although some students were dissatisfied with their particular
Colloquia, they strongly support the program and its continuation.

2. Several students expressed disappointment in the professors teaching Colloquia
on the grounds: one, they could not handle the Colloquia format; two, they
lacked interest; and three, they were not adequately prepared for teaching
their specific topic. Some students felt that the success of a particular
Colloquium depended on the professor.

3. A few students suggest there was a need for a wider range of topics, specific-
ally requesting Colloquia in music and astronomy.

4. Of those students mentioning the grading procedure of the Freshman Colloquia
program, more favored having a graded (opposed to Pass/Fail) system.

5. A few students felt that the two hour period was too long for a single meeting.

6 , A few students felt that other students lacked interest and did not take the
full responsibility necessary to make a Colloquium successful.

Other points such as amount of work, lecture-discussion balance, assignments,
activities, motivation, etc., varied from Colloquium to Colloquium and from person
to person.
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SELECTED FRESHMAN COMMENTS ON THE conoquIum PROGRAM
Winter & Spring 1969-70

The colloquium program was one of the main reasons I attended Hiram,
and they have lived up to my expectations. Perhaps I was a bit
lucky in getting two goed colloquiums. So all I can suggest is an
effort be made to keep all the colloquium on a highly inspirational,
personal level. I feel that just as important as keeping the
students stimulated, the new curriculum served to keep the instructors
on a high level of creativity.

The Freshman Colloquium program is an excellent mode for learning
providing the students involved are interested and willing to explore
the eolloquium topic. When the students are apathetic, the learning
experience fails.

On the whole it is a good program, but it doesnft help freshman to.
adjust to college work because it.is not graded. People tend to be
nonchalant about it and it carries over to the graded course.

Each Colloquium must be evaluated on its own merit--its ideal approach
to education!

The descriptions of the courses have both (Golloq. I & II) fallen
short of my expectations and ideas about what the course should be
like. Rather than lie disappointed I think course descriptions should
be more concise. Perhaps mid-term evaluations could help the
professors improve the faults of the Colloquiums since for many it
is their first time for teaching this type of course,

I like it. It allows people (like me) to take a course in a certain
department which we would normally not take. For example, it gave
me the chance to learn some science practical to daily living
without having to take a full science course. ItIs also very flexible

Most courses need to narrow their topics. We could use a wider range
of practical type courses.

It can be very exciting and very dull, varying with the teachers and
students. The freedom of pursuing topics in the freshman year enabled
me to pursue topics I might never have discovered.

DonTt let students fall into a slump. Speaking in terms of this colloquia,
more papers were very necessary. Otherwise, I feel it is a good program
depending upon the professor.

Mine were basically good except there was too much lecturimi and not
enough activities. I recommend more field trips and activities.

More science topics should be given, such as astronomy.

All courses in the college should be organized like this--we would learn
much more relevant material than in lecture situations--restructure
20th Century like this, and it might succeed as a course.
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Perhaps this projram coulu be extended into the next three years--
I see it as potentially the most worthwhile experience in college.

Grading system other than pass or fail.

Grade it. Provide schock tactics, like blood or something like that.

The program enable an individual to pursue humane, moral and aesthetic
concerns in a area which he was pa:?ticularly interested in. The
smallness of the group, and the stimulation of active discussion was
very helpful.

Donrt make the sessions so long I hr. is enough, you tend to lose
interest in the 2 hr. colloquiums.

Make it possible for the student to get his first or second choice,
because those students who do get them, show much more interest and
effort in their work.
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APPENDIX 8

FALL 1970 COLLOQUIUM TITLES
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FALL 1970 FRESHMAN COLLOQUIA.

THE KING OF DREAMERS & THE DREAMER KING, Mr. Adams, International Education.

FACT AND FICTION: THE 1914-1918 WAR IN LITERATURE AND THE PRESS,
Mr. Anderson, English.

EVOLUTION AND MODERN MAN, Mr. Barrow, Biology.
SCIENCE AND HUMAN INVOLVEMENT, Mr. Becker, Physics.
HAN IN HIS NATURAL ENVIRONMENT, Mr. Berg, Biology.
VOICES ON THE LEFT, Mr. Carrell, Education.
NAZISM: PERSPECTIVE& AND IMPLICATIONS, Mxs. Cebulla, German.
BIRD, SERPENT, SUN AND SEA: LIFE AS AN UNREASONABLE ACTIVITY, Mr. Chatfield,

English.
ENVIRONMENTAL DESIGN, Mr. Cool, Biology.
INVESTIGATION OF BIOCHEMICALLY ACTIVE SUBSTANCE, Mr. Denham, Chemistry.
SCIENCE & SOCIETY: SOLUTIONS IN SEARCH OF PROBLEMS, Mr. Friedman, Physics.
THE ABSURD IN THE THEATER AND THE THEATER OF THE ABSURD, Mr. Gauthier, French.

REVERENCE FOR LIFE, Mr. Gruenler, Religion.
LANGUAGE, CULTURE, SELF, AND CREATIVITY, Mr. Gulyas, Sociology.
TOMORROW'S POST-MODERN SOCIETY AND ITS IMPLICATION FOR EDUCATION,

Miss Herndon, Physical Education.
RELIGIOUS THOUGHT: AN EXISTENTIAL APPROACH, Mr. M. Hoffman, Philosophy.
SELF AND SOCIETY, Mr. Hoopes, Philosophy.
THE AMERICAN POLITICAL CULTURE, Mr. Kolson, Political Science,
PRIVACY: PERSONAL AND PUBLIC, Mr. Konick, Psychology.
HISTORY AND FICTION, Mr. Layton, History.
A CULTURE IS CHANGING, Mr. Leonard, Speech.
SOCIOLOGY OF SPORTS, Mr. Malmisur, Physical Education.
THE MIDDLE EAST, 1917-1967, Mr. McKinley, English.
LATIN AMERICA: LITERATURE OF ENGAGEMENT, Mr. Melnykovich, Spanish.
THE GENETIC REVOLUTION AND A POSSIBLE DILEMMA, Mr. Laughner, Biology.
POLITICS OF THE RIGHT IN AMERICA, Mr. Pierce, Office of the Dean of Students.
FREEDOM OF SPEECH, Mrs. Pierce, Speech.
THE COMPUTER AND CALCULATIONS IN SCIENCE, Mr. Rosser, Chemistry.
FIRST PERSON SINGULAR, Mr. Shaw, English.
MODERN MUSIC: NOISE POLLUTION OR ART, Mr. Shelden, Music.
THE IMPACT OF MODERN MATHEMATICS, Mr. Smerek, Mathematics,
THE RACIAL DILEMMA IN AMERICA, Mr. Stranahan, English.
THE AMERICAN CHARACTER, Mr. Strassburger, History.
SATIRIC VIEWS OF SOCIETY, Miss Vincent, English.
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APPENDIX 9

EVALUATION OF THE 1969-70 TWENTIETH CENTURY COURSE

A. A Report on the First Year of the Twentieth Century Course,

Wil Hoffman, Co-director
B. Report on the Twentieth Century and Its Roots Course,

Eugene Peters, Co-director
C. Selected Comments by Upperclass Discussion Leaders

D. Selected reshman Comments on the 20th Century Course, First Quarter

E. Selected Freshman Comments on the 20th Century Course, Third Quarter



A REPORT ON THE FIRST YEkR OF THE TWENTIETH
CENTURY COURSE

The following evaluation of The Twentieth Century and Its Roots is

based upon my intimate association with the course over the past two years.

My work with the course has been a frustrating and enervating experience,

though I have undoubtedly broadened my intellectual horizons, gained

administrative experience (though unwanted), and been associated with an

educational experiment. The course consumed most of my mental and physical

energies oftentimes to the detriment of my teaching duties and my development

a professional historian.

My relationship with the course and the tone of this report might

well be the product of a number Of factors. I aril not, for example, a

specialist in the nineteenth and twentieth centuries. The present century in

fact is one of my weakest both in luiowledge and interest. For this reason,

I was exceedingly reluctant to become codirector. I felt then, and I

believe even more strongly now, that the first qualification of a director

should be his knowledge of the period. My decision to participate was Made

et the last minute only after discovering that my partner and I had independently

devised the same basic syllabus for the course. I think yet that the syllabus

has merit.

Also, I have never- been entirely convinced of the virtues of The

Twentieth (;entury Course and the approach it represents. It iz this aspact

of the Task Force leport that I publicly objected to most strongly. The
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physical nature of the course makes success almost impossible to achieve.

Ironically, The Advance. in its last issue of the year, was not far from the

truth when it referred to the course as "the most impossible in Hiram's

history." Furthermore, the intellectual content of such a course, no matter

how it is arranged and rearranged and juggled about, is suspect. It is

difficult to see how superficiality, glittering generalities, grandstanding,

and mediocrity may be avoided. The content is to a surprising degree

determined by tho physical aspects of the course.- in Many ways the course

reflects the anti-intelloctualism and need for gimmickry prevalent in

modern education. I disapprove of,prostituting intellectual rigor and

diseipline but yet seemed helpless to stem the tide of such prostitution

this past year. I think we have cheated the freshman class.

rinally, I am not a good administrator. I dislike administrative work

intensely and have refused offers in the past to move professionally in this

L. .r)n I am entirely too meticulous about details and am unable to leave

administrative concerns in the office,; Though I am naturally idealistic, my

eleven years teaching experience have taught me to .be realistic about educa-

tion. I well know the difference between what should be and what is. In my

opinion my evaluations of the course throughout the year have been more

realistic and truthful than statistical evaluations by students in the course,

though I c_o not discount such statistics entirely. I am naturally -,uspiciors

of statisti -3. I have lean:Led this year that one does not ha'. to juggle and

manipulate .'valuations to onaho thorn como out favorably; coasoquontly, I
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urge one ;Ind all to be very wary of the mu1titud1nou4; ,tudent evaluations of

the course. There is d iigntficant relationship betwon Ijorieral attendance

liguren and the validity of evaluations. I am not awaro that anyone but tho

directors have made the connection.

OVERALL EVALUATION OF THE couraE

As we approached the actual beginning of trit course this time last

year, Gene and I assumed that it would be moderateW Oticeessful. Because

of its nature, we did not think it would be an overwlfnifig success iior

did we believe it would be an abject failure. We aritIcilzoted neariail of'

the problems we encountered throughout the year, artcl We judged that we

would not reach a number of students.

I think that our judgment was sound. The c;QUrse Was inoe-EatelY

nuccessful, though barely so. We have no figures 011 flow many students we

actually reached; I would guess that we consistently ,c)'t through to 110.0 to

130 students. A few students are stance supporters arld Oelievers.

greatest surprise is that we missed so many. I am fAtrly Certain that our

miss rate is higher than the rate in a good regular ciA40,

This report is concerned chiefly with the prolgehis and failenres of the

(:(urse rather then its successes, mainly because in ly nand the proMems

g-Qs outweigh the successes. --As I look over the year, I exiarciiudo

that th(,.-0 Ire six fundamental tYroblems.

do not believe that tr.c.) course is expeftmental, mu Z3vC, or

new.. As ir educational device, it is in fact about a qe rioration Oiitc
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In thii! early '40's Columbia and Harvard developed courses similar in principle,

and such courses were widely imitated. Within the last ten years both

institutions have dropped such courses, and other institutions are now follow-

ing the leader. Our course was out-of-date when it was instituted. There is

no question in my mind that our course would have been considerably more

successful in an earlier period, even as late as the early and mid-sixties.

By 1970, however, the basic concept was archaic and even reactionary.

2. It stems from the above that the course is out of tune with the

times both in fundamental concept and in actual practice. Students have

changed much in the last decade, and they and The Twentieth Century Course

simply do not mesh. This student generation is activist-oriented, more

undisciplined than usual, and impatient with any but instanteous gratification

of physical and intellectual senses. This generation is WicLuhan's generation

raised on the visual media. While we cannot get away from these attitudes

in any of our classes, I think it is disastrous to create a mass course which

bz its nature must depend upon the lecture method as its prime vehicle and

in which students are essentially passive. From the beginning of the year

students complained about their passive role, and had it not been for the

discussion sections which provided a modicum of activism, the course would

ivave been a failure.

We, might argue that students should be excited and "turned on"

by ,uIeas. Certainly, they were exposed to any number of exciting ideas

1--Tare_ughout the year. Yet, in these days of mass undergraduate education
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most students are here because of social-economic pressures, not because

they are interested in intellectual pursuits. The course should require more

participation by the students, but unless the College is willing to enlarge

the number of faculty involved in the course and expend a considerable sum

of money on audio-visual and other electronic equipment, I do not see how

the lectures can be reduced to any considerable degree. In the meantime

students will continue to sleep, read magazines, wTite letters, walk out

of class to go to lunch, or simply not attend. at is an education to observe

the class from the balcony on any given day. I recommend it heartily.)

3. The fact that this is a required course is detrimental to its

success and acceptance by the students. Anyone who has ever taught such

a course knows that the fact that it is required in itself makes an anathema

to hot-blooded, rebellious students. To require 350-,400 students to attend

a course enmas, especially nowadays, is foolish. Ant it is not wise.

l'orce-feeding in education is nearly always unproductive of the desired

results. Furthermore, we were lucky that most students expressed their

independence by not attending class. They could have taken over. One

studrmt in fact tried to. He failed.

I think that in view of what we know about-the nature of litram

students it ts doubly foolish to require them to attend The Twentieth Century

Course. Our own studies indicate that xwe term to attract students who are

independent and nonconformists. Facul:-.y members constantly complain about
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the high absentee rate in regular classes. Furthermore, as I discovered

and reported in the Honors Assessment Report several years ago, there

are tremendous anti-intellectual pressures upon students in the dormitories,

to a greater degree in my opinion than in most colleges. Such pressures

undo us, and this course is a perfect target. lc quickly became fashionable

not to attend the course, to copy each othei-s position papers, and to beat

the attendance system. Given all of the al4ove plus the natural and desir-

able rebellion of youth (as one student said to another in the washroom in

Bates, "the bastards are actually taking role"), the coarse in my opinion

should be made optional, beginning next year.
,

4. :A number of problems also stemmed from the mass nature of the

cours:. To place an entire freshman class in an uncomfortable and

aesthetically Unpleasant auditorium is, to my mind, inconsistent with

I liram's traditional goals of small classes and close student-faculty relations.

The impersonal, annonymous atmosphere which results is precisely what

many youth object to in eolleges today. And one suspects that many of

(-Jur stwicnts come to Hiram to avoid lcing one of a crowd or a number on

an IBM card. Throughout the year, we received many complaints just on

these grounds. ln this respect aigo the course is out of tune with the times.

The mass nature of the course produced a number of other problems.

Many students, for example, never really considered the course a course

in the usual sense. They were only one of many people and would never

he missed- Other students apparently thought. of w .if.1 (11011 lOd convocation

series which th( y could attend or not attend, work or nol work, according to
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whim. Within the class sessions themselves it quickly became apparent

that an atmosphere, different from that of the usual classroom, prevailed.

Mass psychology ruled throughout the year, and during the first month and

a half the "high school assembly syndrome" was much in evidence. The

class was always restless; students constantly chattered and tittered,

mischief occurred in the balcony (which was quickly closed). One student

enjoyed throwing his socks about; other students slept on the floor between

the seats. By the third week of October, the "high school assembly syndrome"

disappeared, and the Hiram syndrome appeared--and remained for the most

part throughout the year.

The mass psychology prevalent in the course seriously influenced

teaching techniquesor should have. The usual Clasi;'"'-.,-.4n atmosphere

was absent, anci presentations had to be adjusted accordingly. Though

forewarned, many lecturers either failed or were unable to adjust. Some

first-rate scholarly lectures--sJch as that presented by C. i. GYamer of

Gase Western Reserve Universitywere dismal failures in the judgment of

the students. The most successful speakers, according to studont evalua-

tions, vvere those who tended to popularize and play to the crowd, oftentimes

to the detriment of content. In short, the students liked the "swingers"

(Ind were bored by the traditional scholars. Paul Saltman, our most success-

lul swinger, was a. classic example. In his first lecture he said what most

students had had in high school; in his second speech he said little. But

he swang. And ho was dramatic. He mentioned in fact colleges and
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'lruivorniLie:: when ! loy had "played." To the studnt:; ho was tho :;pc.akor

of th(! yr:ar.

All this points to the fact that the director and his speakers

(;onsciously have to adjust teaching techniques and methods. Traditional

methods are unsuitable. Speakers, including our own faculty, have to be

forewarned that they must adapt their methods accordingly; it is not safe

to assume they will realize this themselves. Furthermore, the director must

select his speakers very carefully (as we tried to do). Not everyone can

face d mob. Nor can everyone adjust his teaching techniques sufficiently

to be successful in this situation. Speakers should have balance between

;:onted-it and yle, and they must be encouraged and helped zo use visual

aids. Too many dry speakers quickly produce boredom and an empty

auditorium. Too many swingers wiii also result in boredom and our own

version of The Johnny Carson Show. Movies should be sprinkled generously

among the lectures,

In summary I an . not. certain that a mass course of this type is con-

.ducive to quality education.. Quality control is difficult to achieve, and it

is nearly impossible to pr.t...cmt scholarly, thought-provoking material in a '

cohesive manner. Modio=ity and fragmentation are perhaps the 'inevitable

5. The course is too long. No matter how good a thing is or can

become, it is impossible to sustain interest and attention of young adults

for throe quarters. I wonder how many of us on the faculty could accomplish

this feat with one of our classes for an entire year. The course should
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be reduced to two quarters.

6. The course should not be offered to freshmen. They lack adequate

background, and because of the nature of the course it is impossible to give

them information as can be done in a regular class. In addition, first year

students dre too immature to glean what they should from the course. They

are simply not sophisticated enough to rise to the material. Their level of

eomprehension and understanding is at best elementary, and they are in

most cases unable to grasp interrelationships. How much more valuable

the course would be if it were offered to upper-level students.

Significantly, the rave notices the course has received have been

from older, more mature persons--facuhy, faculty wivis, reporters,

speakers, etc. I:von more important is the fact that most of our dISCUSSiOri

loaders concluded, entirely on their own, that the course should be at

the junior or senior level. I have argued this point for two years; my

experience this year has absolutely convinced me that the course must be

moved out of the freshman year. The great disparity between the course on

paper and the course in reality may be explained to a considerable degree by

the students' lack of background and sophistication and immaturity.

The following conclusions may be drawn from the fundamental

problems of the course.

I.. The course should be phased out of the curriculum. It is not

worth the time, ellort, and moneY expended upon it, and the ultimate goal

may be achieved more effectively i.n other ways. During its second year,

the course should be evaluated honestly and critically. lf there is no
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improvemnt over the first year, it should be apolished regardless

of whether or not federal money is available.

2. The following recommendations should be implemented next

year.

a. The course should be reduced to two quarters, preferably first

and second quarters. This reform may easily be accomplished. Our original

intention was to organize the course around the five or six basic forces

which have molded the modern world; however, a considerable amount of

interesting and significant, but extraneous, material was introduced during

the course of committee deliberations. Extraneous material should be cut

ruthlessly. The syllabus should center exclusively ui:con,-, the central topics.

As a result, the length of the course could be reduced, the fundamental

material would be highlighted, and the content would be more cohesive. I

cannot overemphasize the importance of this recommendation.

b. In conjunction with the reduction of the course to two quarters,

the number of class meetings per week should be cut to two formal class

periods plus a discussion period. Evening classes shouki be avoided with

e group this size.

c. The course should be optional and not required. Students should

have the choice of either taking this course, History 122, or an appropriate

interdisciplinary course.

d. The course should be an upper-level course, preferably Junior

or senior level. Or the course should be opened to the entire student body

on an optional basis.
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EVALUATION OF VARIOUS ASPECTS OF THE COURSE

1. Student Responsibility

It was part of our planning to try to inculcate into stud(mts a sense

()I responsibility for their own education. Hence, we gave students con-

siderable freedom. We did not require attendance (at least originally) or

give examinations, for example. Despite written and oral communication

on the subject, the experiment was a failure. I argued the case before

committee and felt that this was the most experimental aspect of the course.

I was wrong in talking the committee into it.

The failure may be explained by several reasons. First, it is

difficult, if not impossible, to overcome the students' previous educational

experience. The weaning should be a more gradual process and sa not

be attempted in a mass situation. A few students met the challenge; most

students did not and only took advantage of the freedom. Second, freshmen

are too immature to accept so much responsibility. They need rules and

guidance. Rather surprisingly, some of our best students told us that, even

though they appreciated our efforts, they were not capable of disciplining

themselves. In view of our difficulties, I recommend that traditional

grades be reinstituted, that role be taken daily from the beginning of the

year, find that a final examination be given quarterly.

Z. Lectures

During the year, we had some thirty-nine outside speakers, many of

whom were outstanding men in their respective fields. We anticipated

considerable difficulty with them. We thought that a number would cancel,
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and that we would not be able to,get them to tailor their lectures to our

:;yllabus. in reality we encountered few problems. Only one speaker

cancelled (and he did so twice!), and all of them consciously tied to fit

their material into our framewcTk. By avoiding lecture bureaus, we got a

great deal for our money. Although the students may disagree, I think our

outside lecture series was successful.

Strang ly enough, we had more difficulty with our own faculty. Some

of them cancelled, a few were not as prepared as they should have been,

and several were ineffective before the large group. Most of the low points

of the course centered around our faCulty--a fact which, unfortunately, a

number of students recognized. In some cases there may well be repercussions

in clast; enrollments over the forthcoming years. Overall, however, our

((Acuity wai3 extremely cooperative--a few even substituted on very short

noticeand good.

There is one sore point regarding our own faculty. They should be

given at least a token honorarium. We have argued the case for small pay-

ments in the past, but we were forbidden to pay. Now, a number of faculty,

without prompting by the codirectors, also believe they should be paid. The

matter .has been brought up in faculty meeting. It is difficult to explain the

payment of signifiCant sums to outsidet: insider who receives only a

formal expression of thanks. I think that thro will be increasing fa( Aty

opposition to what looks like oxpoitation, and I recommend that token pay-

ments be instituted next year.
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3. Readings

Readings in the course were carefully selected, and, in an effort

to avoid errors made early in the history of the honors program, we deliberately

kept the reading assignments to a workable level. Though a few of the shorter

works were dull, all of the material was relevant.

Few freshmen would agree with the above paragraph. Many 3tucients

complained that the material was irrelevant, and a number of students read

little or nothing. The basic problem is in part the perenniel one of getting

students to read. In addition, I suspect that the present student generation

is not espeically interested in reading.' I can only recommend that readings

be even more carefully chosen and that perhaps a greater emphasis be placed

upon novels and immediately contemporary (relevant) material.

4 . Discussion _groups:

Discussion groups, despite problems, were probably the most

successfuland popularpart of the course. Ironically, we did not originally

plan for discussion groups, We tacked them on almost as an afterthought.

The mist persistent and frustrating problem throughout the year was

our discussion leaders. Most of the leaders were conscientious and good.

Many of them spent more time meeting in groups and individually with their

students than faculty would have done. Several of the leaders were out-

standing.

We sc. .ct u studonts carefully, taking into account a number of

desirable qualities. We trained them in techniques of discussion, and wo

met frequently with them. Moreover, we tried to define their position and
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role. The students themselves were enthusiastic, arid with one or two

-,x7;eptions they worked hard at their job. The College owes them its

for without their free labor the Twentieth Century Course would

,.;ve fallen flat.

Yet, the leaders were a serious problem arid o.:4used U :more

xious moments and frustrations than any other L-..s..Tde of thc course.

could not control Lhem. Little did we realizc , n.13 maurtcr what w.,2

.,d they would strike off on their own and do as :ho poascd.

euses discussion groups operated virtually inaeiK.Aently o tno

the course. Some leaders told students not to the assigned

aterial, others changed the assigned topics of pos:Lzan papors, ono

:,ader conducted sensitivity sessions, another hirr,,:a a prostitL;tc.:

:Dly as a sociological phenomenon), several went to rock groups or ow.:

ko the road,ard oneor two rarely met their groups. One stuck:tit tried --7.7,z

..stigate a revolt against the directors, and a signIficant number of icaeczms

r1y attended cb)ss or discussion leader training ti:4t.s:sions.

A number of things explain our difficulties w th the leaders.

l'irst, wore czobably too lax in our relationship with them in the

beginning. We assumod too much and then had to 'tighten up,. Second,

the student leaders themselves were in an impossible situation. They

were neither students or teachers, yet they had sicathcant Tesponsibilities__

.rnost as though they were full-fledgefl member2 of the facu'lzy. In

short, they wore in limbo. Students should noL be plk,ced i; uch

tionn. Third though eager, (hey won: itnmaturo (Inc' rioxper need.
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They confronted the same problems which beginning teachers face,

without adequate equipment. Gene and I found that a c:onsider ,;2. amount

fif our time was spent listening and trying to solve their problems...,

As result of our experiences, I recommend the following ir

t(; ;;Ludt ,:;c:usston loaders.

Student leaders should be eliminated and a:pfaced by f

We had L-.; ,Lai.e. students because faculty were unavaiia;ple. It was 7go

/Lrig or not having discussion groups. The College ha.s to-

this problem.. Some parents, incidentally, also think students shar.,:id

be used discussion leaders.

Students should be used as aides to faculty loaders. I hawc

used students in this capacity in the honors program, and I used a

my aide this year in my discussion section. It was an extremely effectiwi

device.

c. Training sessions for student aides Should be conductecore

r:very discussion group meeting. We simple did not have time to condu= an

organized program of this type this year,

5. Vachel Lindsay Room

Last summer we physically improved the Vachel Lindsay Rooravething

which should have boon done .years ago. We used the room as a readrng

(110r:tint; place for members of the course. We placed a number of current

:ind eriodicals in the room, and we occasionally

sJdeni pliotorirapi7zic essal and works of art. Students also sludied 1:here.
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It is difficult to evaluate how effectively the room was used. We

found the 70CM rizost useful for meetings, including discussion sessions with

cr speak(r1rs. Some students browsed through the literature, and we found

it iv possic., to kei the sexy materia1 on hand for more than a day. At

(alst W prrvided thriiis to some students. It is my impression, however,

that the roL)i-ri w n: extensively used. Nonetheless, the room should be

reiined for the c:o1=-5e

6. .ilifra;::::usion sessions and teas with the speakers

Whenever 1.)ossible, we arranged meetings in the afternoons between

(-}_lr speakers awl interested students. We often had refreshments. Some of

:nese meetings were: exciting and cirew twenty to twenty-five students. The

...'iccess or fa1lurL1 depended upon the quality of the lecture that morning

-,and the personaiity of the speaker. As the year progressed, attendance at

3uch meetings dedlined. By the third quarter, we u.sually had two or three

3tudents. These meetings should be continued. If their schedules per-

,:riitt,ed, most speakers were interested in meeting students.

7. The Newsletter

Initially, enthusiasm among students for the NeWsletter was high.

r number of stutlents signed up to work on it after the first class meeting.

liccaust: of the pressure of other duties, we were slow in getting the Letter

underway. By the time we got to it, much of the original interest has waned.

1)rIng the first quart-, three freshmen and one junior published three issues.

)urLn c.. the remaining two quarters, three other freshmen put out three issues

wirter. Tr directors published a number of issues which were purely
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uthrilhistrative in nuthre. The of ao:::/ity Liaits cide. not signi

incre-E-Ise the number of sziidenIs -_,,riterested in 1,441tKi.--2.g oia the Letter.

'The Newsletter was .7-L3anoointing; ne-,-...,,a-chaless, it should ofr±:,

retained for at least another -year. It is inexper, ',ve to produce, is n y

means far the director to comrrunicate with the .and ;provides a PL. et

for t creative talents of fraa-hmen. During the szconc and third, quiati,=.3,..

the l=er was mildly controvsiati,. The fact th. t received low =Ind_

may be an indication that it Was read.

In addition, I recommend the following :,.z...ragard to the Newsiczta7:

a. Activity units should continue to be cra-,-t-&

b. A freshman who is interested in journalLsm should be idfict

this summer and asked to serve as ditor.. Ho shcalci be paid a sraai_ .s1.117±

for his duties. Ho should recruit his sff durii-.g -the Freshman Institute,.

c. Students should be given an iszne during the first class trir+-rto,

even if the diiector and his staff have to witte it.

d. The present office in Bates should be retained for the use the

Newsletter staff.

e. The director shamld insist that the -identifying symbol ci the course

(XX, or whatever) be on the motitsthead. This year, the administrativv, Lettur

used the symbol; the student 1.fftter didn't. it :appeared as though wke were in

competition with one another,.

8. Fi Ims_i tapes, panels

tivare rather sut.-z.-.essful in using films. Students nowadays tem(

to be visually oriented; hence, they liked movies., l'urthermore, movie:is

, 155



I E

provic-d. a vp.,.--L.:,::omLe relief from ctures. Our cnoice of films was generally

r;ood, =Ind ,a few ..-7.ovies had a _:_-.-mendous impact upon the students. The

01 .1mE shouA be contin, possiltly increased. And the films should

)(! ju(1;(1.1ou. Ectered throel,:nout 1.ectures.

W( some raxe ive autho tapes which contained

materiiLl per-rLz(---- to the course. We quickly discovered that they we( e aza:

usable for a _crou.p thts size. I dition te prot_orns with audio equipme.nt,

we dist.'cvertrri :nat. students Carl; sustain inte.:-est for long in a voice tn

box. &ur onLy successful use z_r-. a tape occi::::red when we combined ;Lictures

witn sound by u.stmg -an opaque p-7-,jector. It difficult, however, to find

pictures relevara to the content o the tape. ii t.ne f--,..rture tapes should

only be used in cLscussion groups or by indivic- 's in the languaae iuusic

laboratories.

Earriels are also extremely difficult to successfully. Our first

panel was (i!x.ceptiaprially good. 2-1l other panels during the first quarter were

failure:s. As a result, we canzt-o'-' most .panels .substituted other

progriArns. PacrLs should'..n.a2used sparinly and=lould be composed onliy

of Eliralmait.

W.0 arie play ..cludzig the year which was acted exclusively by

freshmen axrd. ,"17.-1-;ted by advaraced drama students. It was immensely

suar:(!ssfukt. Brytse of a number of problems W. h1d to caLick4 am&

Way. Etiort p Lays stiould be .each quarter. Freshmen

houid act in them and even direct thorn.
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AL)_viINTRgMVE PROBLEMS AND RECOMMENDATIONS

Thr- E2:ziminist-ative zroblerm was our lack of help and insufficient

nrAeased time. ':The task of administering this course effectively is an

criormous one. F.Ianriinge ;Keeping paca with 375 students, maintaining records,

listening to the --roL:xms of students a.nd discussion leaders, administrativia,

c:ntertaining ,zspeak=-F...;.,, etc. is an enervating arid traumatic experience. Our

days were todiou,s arad iengthyeightiaen imour days were normal when we

had ono, sometimes two, speakers on campus. The pressures and duties of

the course were raderatthss and pursued us -through vacations and until the

Last class meetipz; of thke year.

To future threctors and frx ti.e 1)..-:tto k. administration of the course, i

strongly rec5ocunend the followinc items.

. Thu) director must have a full-time .administrative assistant. We

repeatedly ft:quested:a work-stidy studr-c7t; howtrver, we never received one.

As a result, we bad o be unduly ccInclmted with details which in turn

reducecl our time for licy matters anid other important business, including

iiivirEg. The :smooth .operation of the .course depends to an amazing degree

upon', small details; i.. when does the scieakor arrive? Who greets him?

Whom dopli he stay? Who entertains? Who picks up his check? Have the

films arrived? ArL:- titm projeczors aN-ailable and operable? Ls the stage

set u 2 etc., etc., etc. It is a c:goss misuse of faculty time and talents

for them to handle such thLings.

Z'acuaty members assigned to the course must have adequate

reloa:;ed n me The director should teach no more than three courses, and
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the stall- should teach no riTore than four. Our staff members had a one-course

reduction for the entire year; lictnee, we did not feel free to call upon them

lor aid as we should have :icon able to do. Few of the staff had tirrno to

lead discussion groups, and none had time to meet with the discussion

leaders assigned to them. A raumber of our problems could have been solved

more effectively and quickly had we had their aid. The College should pro-

vide adequate faculty time to the course or drop the course.

3. The choice of a director is critical, for to a great extent the

success or failure of the course depends upon him. Whoever is chosen .

should be on the young side for psychological as wei l. as physical reasons.

fie must be dynamic, experimental, and flexi:ole. fie should hawe some

(:.'narisrna, for he n6s to control a mob of 400 or so students, a not-so-easy

task as I discovered at our first meeting. Moreover, he must bie

to give up two years of his professional career.

If the cours!c continues for any length of time, there is no question

in my mind that a person should be hired specifically to direct the course.

I think this for three reasons. First, our faculty is not strong enough to

remove iy of its best teachers from the classroom. Second, i cjoced class-

room instructor ralay cc .may not be suited to lead the course. Peter's

principle may easily aRply here. Third, a person specially trained in the

period alontj interdisciplinary lines has to make a more effective director

than a traditionally trained teacher. Institutions such as Illinois and

and ar,..andois train such people. I recommend that the College hire a Ph.D.
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in western civilization with a special interest in the ninotoonth and Lwontieth

centuries. Ills primary duties should be with this course, but he could also

participate in interdisciplinary courses and possibly teach a course or

two in the history department. I think that by such an arrangement everyone

would he happier and the results far superior than at present.

4. When Gene and I agreed to become partners once again, we were

told that the course would be "top priority." Such has not been entirely the

case. Throughout the year, we found that many functions were scheduled

on top of us on Wednesday evenings. One administrator held sensitivity

sessions in competition with us and lured away some of our "sensitive"

:itudents. On other occasions some faculty excused students from attending

our class so that they could drive the ski bus, conduct tours, etc. Students

blamed our course for the tuition increase, partly because of their ignorance

and partly because we were mentioned in a letter to parents. As long as

the federal money holds out, the Twentieth Century Course is one of the

host bargains at Hiram, and it needs all the good public relations it can

get. And we received no aid in entertaining guests. I think that the College

has some responsibility in entertaining at least its most distinguished

quests.

5. The guest room situation at Hiram is deplorable. Last summer

we reserved Miller guest room, the most decent one on campus, for all our

speakers. It was reassigned during the year without our being notified.

Consequently, we had to put distinguished men in the rooms down under.
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We eventually did get a phone jack installed which helped communications

considerably.

The chief problem with the Booth Rooms is st-ategicor perhaps

tactical. How does one get to the room in thc ice and snow and ice and

dark? here is no walk ,nor path, but there are several large, smelly

garbage containers to contend with. It was downright embarrassing to

accompany Arthur Larson, and cane, as he tried to keep his footing on the

hill and as we weaved his way through the garbage to avoid the worst of

the hill. It is a stinking situation. Something should be done about it.

6. We also had a number of physical problems in Hayden Auditorium

and with audio-visual equipment. The problem with Hayden, other than the

fact that it is most uncomfortable (many students complained on this)

and dreary, is that it is overused. We conflicted with both the music and

drama departments. Frequently, we had to set up equipment during organ

lessons, for we needed more than ten minutes to get ready. By accident

or design, the worst organ students were taught during the hour previous

to ours, and Larry DeWitt didn't much care about the interruptions. It was

awkward, however.

During play weeks, we moved to the Ballroom which is too small

for such a large crowd. We eventually solved the problem by using

closed-circuit television so that part of the class could sit in another room.

With an oven larger incoming class, television will have to he used more

extensively next year. The psychology department is generous in loaning
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its video-tape equipment, but next year someone will have to provide a

protable television set. My setnow damaged--will not be available.

It is trc that The Kennedy Center and Hinsdale arc not wired for television;

it should be used more for this course as well as others.

Even in non-play weeks we conflicted constantly with drama students

(not faculty). These students apparently consider Hayden and the equipment

therein their exclusive domain. Microphones belonging to Hayden fre-

quently disappeared, as did microphone stands and patch cords. They often

altered the audio console for their plays so that we had difficulty using

the equipment. On one occasion we found microphone cords cut into pieces.

On several occasions we had to borrow equipment and engineers from the

radio station at tho last minute in order to go on with our show. In short,

found drama students-generally uncooperative and endowed with very

sticHy fingers. We eventually solved.most of these problems by buying

equipment and negotiating a tre a ty with Mr. Underwood (who was very

understanding of the situation, having had Similar experiences) by which

we stored our material under lock and key in his office area (He and f had

the only keys).

With audio-visual equipment our problem was simple: we had to

use equipment designed for classroom, net public auditorium, use. Much

of the equipment in The instructional Resources Center is inadequate for

large groups though we got by using makeshift arrangements. Audio-visual

equipment is indispensable for a course of this type. lf the course
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continues for any period of time, the College should invest in appropriate

equipment. I especially recommend that the College purchase as soon as

possible a modern video-tape recorder which should have campus-wide

use but. would be especially valuable for this course.

Because of my army experience with training aids (my job this year

was very similar to one of my army roles as NCO in charge of training

aids; the chief difference was that I made more than eleven cents an hour),

supervised the use of audio-visual equipment. When my technical

assistants failed to appear, times were frequently tense, and I underwent

under pressure some honest on-the-job training. Fortunately, I had the

aid of an able student assistant, who was also trained by the army, and

Buzx Jackson, who is always cooperative. The task of ordering equipment,

setting it up, and getting it operative is an enormous one. Yet much of

the success or failure of the course depends upon the use of audio-visual

aids.

The director in the future may not.have the competence, nor should

he have to worry about, audio-visual equipment. I recommend, therefore,

that Buzz Jackson officially bo placed on The Twentieth Century staff and

t hat he be put in charge of the technical aspects of the course. He and

his staff should see to it that the equipment is available and operable when

needed, they should operate it, and they should properly secure it when it

Is not in uso. Good technical assistants are indispensable. They should

be under the command of and financial contr
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that Bill Kelly bc retained as chief technical assistant and that his pay be

increased (from $1.45) to keep him with the course as long as possible.

Movies are an integral part of the course, and they also pose a

problm. it is almost prohibitively expensive to use 35mm. movios oxten-

:;lvoly, e:3peclally since most films are available in 16mm. A 35mm.

eommercial film costs a minimum of $115.00 to $120.00, including cost

of a projectionist and transportation, as opposed to an average cost of $40.00

for the 16mm. version. The problem arises in regard to projectors.

Incandescent 16mm. projectors, which we have a goodly supply of in

The Instructional Resources Center, are inadequate in Hayden. This year

we had a working arrangement with Keith Leonard by which we used his

16mm. arch-light projectors, when they were operable and available. We

used them rent-free, but we purchased the bulbs ($37.00 each with a life

of 25 hours.)

This arrangement was generally satisfactory, but on a number of

occasions we had to use the incandescent projectors because Keith was

using his, or his were being repaired, or his could not be located.. I

recommend that the two arc -light 16mm. projectors which the College now

owns henceforth be kept in The Instructional Resources Center under the

control. of Buzz Jackson. By this arrangement, the projectors would be

carried around less, would he available to anyone when needed, and patch

eords and power packs could be kept with the projectors. rurthermore, I

recommend that the College invest in one additional 16 nim. arc-light
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projector for use next year. The projector costs about $500.00 and the powc:r

par± dfl additional $500.00. This projector could servo as a backup pro-

jector when one of the other ones is in the shop, and when the drama depart-

ment is using one of these projectors (they legitimately have first claim

on their own equipment), two would still be available for this courso.

projectors, with proper switch-over equipment, are desirable for long

movies.

Two

Some modifications and repairs also have to be made in the audio

equipment in Hayden. At present the tape deck in the console is broken.

It is desirable to record our lectures.. This deck should not be repaired; it

should be replaced with a deck with optional multi-speed recording. The

present deck records only at high speed; thus, we missed part of evo:y

lecture when the tape had to be flipped. The two speakers which we

removed from the balcony and placed under the balcony effectively removed

the dead spots there. They should be permanently mounted under the balcony

and the wires secured. On several occasions, we found our wires cut or

pulled out of the speakers. The console upstairs should not be available

to every Torn,. Dick , and Harry who passes through Hayden. A cover should

be constructed so that it may be locked and operated only by qualified

personnel. Other minor modifications in the console are essential; they

are listed in the appendix .

recommend that as soon as possible the entire speaker system in

Hayden be updated by professional consultants. The acoustics in Hayden are
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<itrocious, and we had many complaints by students who wore unablo io hear

adequately. Though the present system is relatively new, i think fm-=-7tho

College was badly advised in its installation. I especially recornna-::_hL tho

installation of numerous low impedance speakers throughout the aum um

so that the volume may be kept low and blare and feedioack reduced.

I also recommend that in the future the College coordinate L.

audio systems. It is ridiculous for every system to have differem

jacks. Only authorized personnel should be permitted to operate Jny of

the systems. The modifications made at our request upon The Kennedy

Center system worked beautifully. The system is riow installed as it should

have been in the first place.

SUMMARY OF BASIC RECOMMENDATIONS

1. The course should be phased out of the curriculum. I doubt that

any amount of fiddling with it will produce significantly better re.ts than

we had this year.

2. If the course is ratained, the following should be implemented

next year:

a. Reduce the course to two quarters.

B. Reduce the number of class sessions per week.

C. Give the staff adequate released time.

D. Make the course optional and upper-level.

L. Place Buzz Jackson in charge of the technical aspects of the

course.



F. Reduce or eliminate the use of student discussion leaders.

C. Reintroduce, for the sake of better control and hopefully

quality, traditional cjrades, attendance, and tests.

3. In the long iarue the College should seriously consider hiring

director specially trained for this type of course.

Wil Hoffman

166

28



REPORT ON THE TWENTIETH CENTURY AND ITS ROOTS COURSE

Eugene Peters

Professor George A. Morgan has requesfad- that Professor Wilson

Hoffman and I, as co-directors of The Twentieth Century and Its Roots,

1969-70, write reports on the course. I have decided to submit a letter-

length report. As I understand the request, we have been asked for hard-

nosed appraisal of the course.

I will pass over the many difficulties which we anticipated, most of

which any administrator could predict. Included among those were problems

of scheduling, grading, attendance, hosting speakers, working with

discussion leaders, publicity, mechanics, etc.

Doubtless a course of this sort, designed for relevance, can be

beneficial to a somewhat isolated campus like Hiram. It brings to the campus

important speakers from "the out.iide world." When one thinks back over

the list of visitors who came, he is impressed positively. It might be

argued plausibly that the benefit brought by these guests could as easily

have come in the form of a convocation series. In any event, it must be

admitted that the hope that the course would have a campus-wide impact,

that upperclassmen and members of the surrounding community would

attend, has not been gratified to any great extent.

anticipated that the third quarter of the course would suffer a

greate: tit of interest and attendance than either of the other two quarters .
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This c..Lvec,_ to be the c se. Factors which contt-ibuted to the situation were

the failc-w-cr: the stude nt "salke," the placing of the spring holiday on

a Twe:ltietE. Century day three speaker cancellations, the scheduling of

Dick Gregory on a Twentieth. Century evening, and warm, pleasant weather.

But the problems were not all in the spring quarter. Even in the fall,

it became obvious that all was not well with the course. From written

statements from students in the course, from evaluations submitted by

discussion leaders, and from word of mouth reports, it emerged that students

were not entirely satisfied. Interest lagged, attendance dropped, and there

were comp,aints. Attention span for any given topic seemed short; the

programs on science were given short shrift, and even the movies were not

enough to hold the students.

In the winter quarter, it was decided by the faculty of the Twentieth

Century Committee that .attendance would have to be checked. This policy

was implemented, much to the chagrin of the students, who felt the policy

to be oppressive.

What can be said, in general, of the course? My judgment is that

when a cost-benefit analysis of the course is made, it will be found that

the cost in human terms, and in terms of time and energy, was staggering,

the benefit for members of the course only modest. No doubt better

students would have profited more. But there are two considerations

which, I think, help explain why a course of this kind could not have

enjoyed the success that was desired: the one is psycho-technical,
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the other a matter of educational philosophy.

First, the psycho-technical consideration. Professor Hoffman and

I realized th:.'s year that in prepwing programs for Hayden Audiiorium, for

nearly 400 students, what we had not recognized was that there are

special problems in moving from a small classroom situation to that

quite different settng. The difference is not just technological, getting

the right sound system, the proper projectors, etc. The bald truth is

that what might work beautifully for a group of twenty can flop with

the large group in the Auditorium. Indeed, I found in myself a different

feeling there toward speakers heard elsewhere or movies previewed

under quite different circumstances. One comes to an Auditorium like

Hayden with different expectations and attitudes. He tends to expect

a performance of sorts, even entertainment. His attitude leans toward

passivity. He is influenced by the boredom and inattention of those

around him to a greater degree than in the smaller, more personal setting.

We should have learned something by now about the distinction

sociologists used to characterize as that between primary and secondary

groupings. That distinction, I believe, is all-important in understanding

the psychology of the freshmen members of the Twentieth Century.

Second, the matter of educational philosophy. However much we

may desire that our freshmen discuss, analyze, think on, and write

about the significant issues of the day, however much we may desire that
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they hear these issues nres-11.d from various points of view, the truth

remains that they are freshman. I am not pointing merely to their lack

of experience, them somemes impetuous judgment, or their youthfulness.

What here concerns rf., is the simple fact that few if any of these youngsters

have a discipline; most are uncertain as to their respective majors, and

none has achieved anything like a mastery of a body of knowledge. How

then can they be expe=ed to be generalists at this point in their educa-

tional evolution? They should be reflecting on the issues of the day,

but their reflections are likely to be amatuerish. They did not write good

position papers in part because they had no positions to state. And at

the root of it all is the fact that without a degree of competence in a

speciality, one' is empty-handed in coming to the generalities.

Take a discussion of violence in our times. Most freshmen who

undertake this topic are handicapped in several ways: they have little

knowledge of the history of violence in the U.S., nor are they equipped

with a grasp of the legal or ethical concepts which bear on the topic.

A degree of competence in sociology and psychology are also needed to

handle the matter. It is not surprising that when students are faced with

such issues, their opinions are not very solid and their discussions very

watery indeed. I can only believe that this contributes to a sense of

frustration in the student.

My conclusion is that the course should be phased out. If it is
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not, it should be shortened to two quarters at the most. Moreover, it

should be offered not to freshmen, but to upperclass (probably junior)

students. My judgment is that the course was a moderate success at

best. Its problems are int-insic to it and cannot easily be ironed out.



SELECTED COMMENTS BY UPPERCLASS DISCUSSION LEADERS
20TH CENTURY COURSE - Spring 1970

I am in agreement with the proposed changes in next year's program.
I hope that such changes will facilitate greater involvement in the
course.

I was disappointed that the quality of work did not seem to improve
over the year. The position papers I received this quarter were not
any better than those I received first quarter. The largest failure
in the course this quarter was the lack of interest which overcame
the course in its later stages.

I have students in my discussion who deserve A's and some that
deserve D's. Unfortunately, the inequality of grading robs the A
student of his due reward, thus making him feel frustrated. Many
of my students slid that the lectures were boring and irrelevant.
I tend to agree.

Let mc begin by telling you what it was like to be a discussion
leader - it is the most complete and unique learning experience
I've had at Hiram. To begin with, knowing that you are responsible
for the education of 10 freshmen in the course develops a deeper
sense of responsibility in a discussion leader. Secondly, you
learn to interact with "your students" and how to counteract problems
within the group. It isn't too often that a group of 12 people can
discuss the question of the existence of a "God" without flaring
tempers. I sincerely wish that all of the faculty members of this
course as well as yourself could have seen the growth of my group -
I definitely believe that all of us have sharpened our thought
processes and our minds in the course of this one short year.
And isn't that what education is all about? . . . The problems
are minor and can be worked out with patience and understanding.
Contrary to the opinion of some, I feel that the best way to reach
one's "students" is to develop a friendship with them. This is
where I see the greatest advantage in having student discussion
leaders. I feel that my friendship with the freshmen in my group
is, in some particular cases, responsible for instilling responsibility
in these students somehow. I have managed to develop a rapport with
the students and to have earned their respect. And this has made
them more conscienteous in their work.. . . One girl, in particular, is
a good example. She entered the group at the beginning of 2nd
quarter. She missed the first two discussion groups and wrote one of
the worst papers I've had this year. I told her that she was required
to attend discussion groups and to rewrite her first paper. From
then until the end of the quarter she was at every meeting and
wrote very good papers. She told me that her 1st quarter discussion
leader didn't care - so, she didn't. But, I did care and now she did, too.
My interest and involvement in the course have become so deep that I
am spending three quarters instead of two at Hiram next year in order
to again be a part of this course.
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Since most incoming freshman don't have the groundwork to deal
efficiently with opinion they are not being given a fair chance to
use their own minds to formulate opinions about our complex society.

If colleges and universities are to become truly centers of intellectual
endeavor, the emphasis and responsibility for education,must be placed
with the students. Otherwise college becomes a glorified manpower
training center where a student works for grades that are only partially
an evaluation of what a student really learns. Although I share the
frustrations of Dr. Peters and Dr. Hoffman about lack of individual
responsibility, work and attendance, I cannot help but believe that
the majority of my diScussees as well as myself were never trained
to think for ourselves in our educational background, preceeding
Hiram College. Even though some of the present attitudes and
results are subjectively negative, one cannot measure results on
short terms. But instead must evaluate this course and its resulting
changes upon the class of 1973 over the next four years. Then and
only then can an adequate appraisal or an educational critique of the
20th Century Course be given. . . .I cannot help but pass on a
comment that was made to me by a student who I had felt prior to his
statement had gained little from the course because of his seeming
lack of interest. . ."I don't feel that the effect of this course
upon myself can be measured adequately by my written expression
because I tend to write poorly andcannot express my opinions clearly,
but the course has opened up many of my views of life to newideas
and concepts"

There has been a lot of trouble with discussion groups, mainly I
believe because the student leaders themselves had never experienced
any type of education that involved individual motivation and they,
themselves copped out and took the easy way out. . . I am still
experimenting trying to find methods that will make my group effective.
A lot of things have failed, some of my sessions were complete
failures due to my apathy or lack of preparation, but I realized
that I was only cheating myself as well as my group. So there comes
a time when every person must take responsibility for their own lives,
the 20th Century course offers everyone a chance.
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SELECTED FRESHMAN COMMENTS ON THE 20TH CENTURY COURSE
1st Quarter 1969-70

It has provided me with a deeper insight, supplying me with more
information to evaluate myself.

The Twentieth Century Course is a program totally new and invigorat-
ing. The general areas of study are relevant, and pertinent. The
only possible draw back which I face is the lack of time to complete
all the reading selections. The varied speakers, opinions and areas
covered are very stimulating and interesting.

Much of what we have learned we have been exposed to in high school,
in the community and on T.V.

I am afraid I did not get as much out of this course as I hoped to
because I could not get interested in some of the topics. I'm
afraid I would have learned more if I had taken an elective. But
I'm going to try to get interested in it and learn more next quarter.

I liked the learning about the effects of science, technology and
industrialism on society. For me at least, this is something I had
never been exposed to in the least bit. I think there is a small
problem pertaining to the connections among the general topics.

The course is great. As mentioned before somewhat of a shocker.
It proved that I don't know anything about the cold cruel4Tmorld at
all. The interaction among students is fantastically large. Many
a time I've been in discussions branching from XX Cen. topic.

I like the subjects this course deals with and I think Hiram should
continue teaching it to freshmen. I am dissatisfied with it mostly
because I can't learn all that I want to learn from it.

This course, altho excellent for me, is probably a complete waste of
time for some people who are apathetic & immature; those who need
someone standing over them. This would be true of any course,
however I must ask myself whether freshmen benefit the most from a
course such as this. I have 6 am glad that it was made available to
me at this time. . .

T feel as if a new door has been opened. I have acquired a better
understanding of many topics - and I have discovered new ones.

Twentieth Century Course type of course in which the individual
student can get as much or little out of it as he wants. The opportunities
are available, but it all depends on the student. The lectures were
very informative, and the assigned workload is not very heavy. If the
student will evaluate information & opinions given him, and draw fair
conclusions hc will be a better and more useful citizen.
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The program is remarkably flexible. Student discussion leaders are
a fascinating idea, I'm just disappointed more students aren't taking
the initiative to take advantage of the opportunities given them.
I'm disappointed in myself and I hope other people are too. Perhaps
a catharsis will ensue and we students will become more actively
involved in the program.

Never before has a course been so completely "relevant" (to use a cliche).
And that is the course's value & worth; it can, I think, be stated that simp]

After every class, usually, I'm thinking and wanting to read, so I
feel I have begun a little bit to understand.

I feel that this course has great potential and I would hate to see
it fail because of failure of students to accept the responsibility
necessary for the course's success.

The course discussed too many known facts.

I think I expected something more like a current events class dealing
with problems of today, but I am satisfied, in fact probably prefer,
the way the course actually is. Except for the section of science,
I thought the choices were good.

I think the main reason I didn't get much out of the course and
didn't enjoy it, is that I just couldn't get interested. I have never
liked current events, history, etc. When science was introduced, I
did enjoy it and learned a little, because I like science. The same
goes for math. This is a problem I am going to have to solve myself.

The course has simply drawn me closer to people. I can now understand
people, and cope with problem created by people. I have been enlightened
much on the war in Vietnam and how the world operate.

Format good. The basic flaw is that each area is not probed deeper.
At lunch with black students, I (a white) heard them laughing derisively
at the fact that the course "covered" the topic of racism in about two
weeks. The course doesn't "cover" anything. It only samples topics.
Perhaps this is its intention, in which case a void still exists in
the "Liberal Arts Education" at Hiram.

In 20th Century Course, a relevent, well rounded, fair to most all
sides, education was finally given a try. Congratulations!

It has had no fantastic impact on me, but, as expected, has helped me
better understand the world.

I felt this course exposed me to many ideas that I was not aware of.
I enjoynd the lectures (most) and the films that were presrsnted. I
feel more student participation is in order. After all this course
contains incidents that are effecting us in today's world. I felt our
Discussion group was excellent. This brought ideas of lectures, which
were given during the day, closer to home.



SELECTED FRESHMEN COMMENTS ON THE 20TH CENTURY COURSE
THIRD QUARTER - 1969-70

Great Course, Keep it!!

I think we spent too much lectures on religion.

Should be given to Seuiors or upperclassmen instead of Freshmen.

I think professors should be discussion leaders, rather than students. I believe
this would result in greater attendance at discussion sessions. I also think the
course should be graded rather than on a pass-fail basis.

I don't feel I learned much of anything. It was a waste of time except for the
papers and discussions.

I'm tired of hearing about the bad sides of life. In case some of you haven't
heard, there is a good side.

Something has to be done to promote interest. This is a great course, but it
lacks the interest of the students.

As far as I'm concerned this has most definitely teen the most valuable course I
have yet taken in all of my school experience.

I think its very important that a coure oC ':his nature be offered your freshman
year. It would be nice if high school would better prepare us for this expe-
rience. But it Is absolutely essential twit it be offered.

Topic areas were well chosen -- however lectures (religion, esp.) were redundant.

I feel that there is a need to make the format a little more structured. Most
of the students don't tOce it for a serious class.

Grading system is needed as fair evaluation of some students goes unnoticed on
pass-fail system.

Student responsibility for participation is not enough, must have other restrain-
ing force.

By the end of the 1st year the course seems to have lost much of its interest. It
would help if you could institute some new ideas and interest-getters near the
end of each quarter.

I don't feel it takes the place of the old requirements, and it is definitely
going to create some hassle for people with course schedules.

L think its got the most potential of anything on this campus. More power to
making it better next year.

I definitely think that the XX Century course should not be graded next year.

Bona Fortuna next year.
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THE COURSE

A task force of faculty members was appointed in 1967 by

President Elmer Jagow and commissioned to study the curri-

culum of Hiram College and propose changes where needed.

The Task Force deliberated for a year and a half. During

this time, the members became aware of what today is called

"the need for relevance" in education. In order to help

make the Hiram College curriculum relevant to the present

day, with its fast tempo and multiple social, political

and moral problems, the Task Force recommended a single,

full-year course on the twentieth century for all fresh-

men. That recommendation was approved by the faculty,

and a staff was appointed to put the course into operation

beginning in the fall of 1969.

The course aims not only to deal with the central problems

and issues which beset modern man, but to seek the roots

of these problems. Thus, ideally, the freshman student

will acquire a prospective on the twentieth century which

will give him some understanding of where we are by a

knowledge of how we got here.

THE TWENTIETH CENTURY AND ITS ROOTS is planned in such a

way that the entire year is knit into a coherent whole,

the topics being linked by their relationship with one

another.

Experts in various fields will address the class through-

out the year, and the course will be enriched by plays,

panels, films, and musical offerings. Students will meet

in small discussion groups to digest the content of the

course with one another.



ODDS AND ENDS

Although this course is a departure from routine classroom
procedures, students are expected to master its content in
the ordinary measurable academic ways. It is the responsi-
bility of each individual student to take full advantage
of the possibilities offered in the course.

Any course or program as extensive and complex as the XX
and its Roots must have certain rules and regulations.
Since such administrivia can be irritating, even debilitating,
red tape in this course is minimal.

ATTENDANCE AND EVALUATION

Each student is expected to attend all functions of the

course, including discussion sessions. Each will report
his own attendance on file cards handed in at the end of
each session. On these file cards we ask that a brief
evaluation of the lecture, panel, film, etc. be written.
More elaborate evaluation forms will be distributed at the
end of each of the major topics.

DISCUSSIONS SESSIONS

The class has been divided into discussion sections. These
sections provide a forum for dialogue about what the parti-
cipants have heard, seen, and read, and help them to integrate
the material into a cohesive whole. Each discussion section
will meet with a faculty leader every other session and with

an upperclass student leader the sessions between. Discussio'n
sessions will be scheduled at 11:30 every Wednesday when the
program does not run longer than an hour. Wednesday evenings
are reserved for discussion meetings as well. Since each
faculty leader meets two sections each Wednesday, one of
these must be in the evening. Assignments of students to
discussion leaders are listed in a separate hand-out sheet.

Each professor with his two stuo,:qat assistants will be respon-
sible for and to one fifth of the class. These supersections
are referred to by the name of the teacher, e.g., the Rochford

Fifth, the Chatfield Fifth, etc.

PROJECTS AND POSITION PAPERS

Each student is expected to write position papers as assigned.
Such papers serve to clarify one's thought; they help get
together the various components of the course. Sample position

3
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papers are included (pp 5-13).

Papers marked "unacceptable" will have to be rewritten and
resubmitted for evaluation. Students who have writing prob-
lems will be referred to their advisor for aid.

READING

A list of required readings may be found on page 14. Each
student is expected to read all of the books on the list.
Specific reading assignments are incorporated into the syllabus.
Required readings should be studied thoughtfully and care=
fully, not merely skimmed. -

Students are encouraged to read more than is required; there-
fore, a list of supplementary readings is provided beginning
on page 14. Many of these books are available in the college
bookstore, most of them in paperback. Some may be reaa'inlone
sitting. The art of skimming should be acquired by every
student as early as possible in his college career.

ADVISING

Students who have problems with the course or want to discuss
ideas should talk with their student discussion leader in the
dormitory. Each student also has access to the faculty member
assigned to his Fifth. These faculty members are available for
conferences during their posted office hours. Appointmerits may
also be arranged with Mr. Rochford and Miss Schlemmer.

VACHEL LINDSAY ROOM

The Vachel Lindsay Room in the library (second floor, front)
has been set aside for use primarily by students of the XX
AND ITS ROOTS. Periodicals and books pertinent to the course
are available in the room, and occassionally special displays
are provided. Faculty and discussion leaders drop in, and
sometimes coffee is provided. The room is used for browsing,
studying, and conversation. Every student is invited to take
advantage of it.

NEWSLETTER

A XX AND ITS ROOTS NEWSLETTER will be published periodically
throughout the year by students in the course under the direc-
tion of Mr. Rochfcrd. This letter provides a forum for student
and faculty opinion, includes announcements, and frequently
poetry and fiction. Those interested in working on the NEWS-
LETTER should contact Mr. Rochford early in the quarter. Its
success will depend entirely upon the members of the class,
who, when assigned to the NEWSLETTER, will earvi one activity
credit each quarter for their work on it.



WRITING A POSITION PAPER

1. A position paper is different from a library research
paper or a term paper. Most of the research is done in-
side the skull. This is not to say that sources may not
be used, but only that they play a secondary role. Sources
that are used should be footnoted.

2. A position paper should be written with a view to
reading it aloud to a small discussion group as a discus-
sion provoker.

3. Position papers are relatively brief-- three or four
pages. Each paper must take a position with regard to
some aspect of the major topic under discussion and pro-
vide a rationale upholding the position.

4. Enclosed are two samples: first, a student paper on
which comments and criticisms have been written; second,
the paper in rewritten form.

5. To help show how a good position paper is put together,
there are headlines in the rewritten paper. Such headlines
need not appctar in your papers.
The headlines indicate the organization of the paper.
They represeat guidelines for the author. Thus, he must:

a. Indicate a position,
b. Set a context within which the position has relevance,
c. Define the problem (set its limits),
d. Relate the problem to personal interest or area

of concern,
e. Justify the position (give its rationale), and
f. Conclude.

This particular outline may not apply to your papers.
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REQUIRED READING

The following books are required reading and may be purchased
in the college bookstore:

Alger, Horatio, Ragged Dick and Mark the Match Boy (Collier-
Macmillan 1J4139).

Allen, Frederick Lewis, The Big Change (Bantam HC219).

Barnett, Lincoln, The Universe and Dr. Einstein (Bantam HA4202).

Camus, Albert, The Stranger (Vintage V2).

Cleaver, Eldridge, Soul on Ice (Delta-Dell 8163).

Crane, Stephen, Maggie, Girl of the Streets (Airmont 166).

Davy, Francis X. and Burkhart, Robert E., Perspectives on Our
Times (Houghton Mifflin 3-13485).

Erlich, Paul, The Population Bomb (Ballantine 73031).

Jeffers, Robinson, Selected Poems (Vin. Random V295).

Kelley, William Melvin, A Different Drummer (Anch, Doubleday
A678).

Laski, Harold J., On the Communist Manifesto (Vin. V399).

Mailer, Norman, The Naked and the Dead (Signal Y4087).

Muscatine, Charles and Griffith, Marlene, The Borzoi College
Reader (Alfred A. Knopf Hardback).

Orwell, George, Animal Farm (Signal CT304).

Rubenstein, Richard, After Auschwitz (Bobbs-Merrill).

Steinbeck, John, In Dubious Battle (Comp. Viking Press).

Wright, Richard, Native Son (Harper Row P3055).

SUPPLEMENTARY READING

Ader, Emile B., Socialism (Barron).
Ardrey, Robert, African Genesis (Dell, 0036).
Arendt, Hannah, Antisemitism (HB&W, HB 131).
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Arendt, Hannah, TotaZitcaianiam(HB&W, HB 133).
Between Past and future: Six Exercises in Political
Thought (Meridian, M151).

Aron, Raymond, The Ce?Itury of Total War (Beacon, BP 3).
Arons, Arnold and Boric, Alfred (eds.), Science and Ideas:

Selected Readi?Igs (Prentice-Hall).
Barzun, Jacques, Race: A Study in Superstition (Harper, TB 1172).
Bentley, Eric, The PlaYWright as Thinker (Meridian, M 6).
Berlin, Isaiah, Karl grgrx: His Life and Environment (Galaxy, GB25).
Berry, Brian and MeltOer, Jack (eds.), Goals for Urban America

(Spectrum, S-1/2).
Brinton, Crane, The Aatorny of Revolution (Vintage V44).
Bronowski, Jacob, The Zderitity of Man (Natural Hist, B15).
Brunn, Geoffrey, Nineeenth Century European Civilization: 1815-1914

(Galaxy, BG 36).
Carson, Rachel, The SI:lent Spring (Crest, T681).
Denbeaux, Fred J., The Premature Death of Protestantism (Lippincott).
Eiseley, Loren, DarwiSt's Century (Anchor, A 244).

The Immense Jourey (Vintage, V157).
Feynman, Richard, The Character of Physical Law (MIT66).
Fortas, Abe, Concerni0G Diesent and Civil Disobedience (Signet).
Gardiner, Martin, RektiVity For Millions(Pocket Books, PB 95011).
Grier, William H. and Coblos, Price M., Black Rage (Bantam, N3931).
Henderson, W.O., The 1-ndvietriatization of Europe (HB&W).
Hook, Sidney, Marx arkl the Marxists(Anvil, A 7).

, World Communism Anvil, A62).
Josephson, Eric and mary (eds.), Man AZone: Alienation in Modern

Society (Dell 5182).
Kohn, Hans, National-1,0ln (Ahvil, A 8).
Kuhn, Thomas S., The gtructure of Scientific Revolutions (Phoenix, P159:
Langer, Suzanne, ProbleMs of Art (Scribner, SL35).
Leavis, P.R., Two Cukuree? The Significance of C.P. Snow

(Pantheon).
Lee, Dorothy, Freedom and Cutture(Spectrum, S-6).
Malcolm X and Haley, Paex, The Autobiography of Malcolm X

(EverBC, B 146).
Masotti, Louis H. and Corsi, Jerome R., Shoot-Out in Cleveland

(Bantam, NZ5333).
Matson, Floyd W., The broken Image (Anchor, A 506).
McLuhan, Marshall, Understanding Media: The Extensions of Man

(McGraw-Hill, 45436).
McNeill, William H., fhe Contemporary World, 1914-Present(Scott-

Foresman 10).
Mills, C. Wright/ The Marxiste(Dell, 5470).
Morris, Desmond, The Naked Ape: A Zoologist's Study of the Human

Animal (Dell, 6266 1).
Nelson, Benjamin (ed.?, Preud and the Twentieth Century(Meridian, M45).
Neumann, Robert with fklppel, Helga, The Pictorial History of the

Third Reich
Niebuhr, Reinhold, The Irony of American History

15



Nomad, Max, Aspects of RevoZt (Noonday, N212).
Ortega y Gasset, Jose, Man and Crisi.s (Norton, N121).
Pinkney, Alphonso, BZack Americans (Spectrum, 5-07739).
Report of the NationaZ Advisory Commission on CiviZ Disorders

(Bantam, QZ4273).
Roth, Jack R. (ed.) , WorZd War I: A Turning Point in Modern History

(Knopf, BH 2).
Schoenwald, Richard L. (ed.) ,Nineteenth-Century Thought: The Discovery

of Change (Spectrum, 5-129).
Shafer, Boyd C., NationaZism: Myth and ReaZity (HB&W, HB50).
Scott, Nathan A. Jr., The Broken Center (Yale, Y 206).
Shirer, William L., The Rise and Fall of AdoZf HitZer (Random).
Snow, C.P., The Two CuZtures: And a Second Look (Cambridge, CAM 576).
Snyder, Louis L., The Idea of RaciaZism (Anvil, A 66).
Taylor, Gordon R., The Biological Time Bomb (World).
Tucker, Robert C., The Marxian Revolutionary Idea: Essays on Marxist

Thought and Its Impact on RadicaZ Movements (Norton).
Ward, Barbara, Fi7)e Ideas That Changed the WorZd (Norton).

The Rich Nations and the Poor Nations (Norton).
Whitehead, Alfred North, Science and the Modern WorZd (Free Press, FP935]
Williams, Charles, Witchcraft (Meridian, ,62).
Williams, L. Pearce (ed.) , ReZativity Theory: Its Origin and Impact

on Modern Thought (Wiley).
Wolfe, Bertram D., Marxism: One Hundred Years in the Life of a Doctrine

(Delta, 5468).
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SYLLABUS

THE TWENTIETH CENTURY AND ITS ROOTS

FIRST QUARTER

September

(1) 21 M Paul A. Rochford, Director, The Twentieth Century
and Its Roots
Introduction of faculty, description of mechanics
of the course, responsibilities of faculty, students
and discussion leaders. Comments on the theme of
the course and some of its theses. Preparation for
two polarized views of the present state of turmoil.

ASSIGNMENT # 1: (due 30 September)

Write a position paper, using one of the following
titles:
We are in the midst of a good revolution in nearly
all aspects of our lives
We are currently in a revolution that is causing
a deterioration of life in the XX
The apparent revolution is an illusion occurring
on the noisy fringes

POLARIZATION

Does everyone recognize that a revolution is under way and
the conservatives do not like it, or does the conservative
perception of things deny that a revolution is happening?
Do traditional vaZues (property, the good life) prevail
with the majority of Americans? Are we now in the process
of stepping backward from radicalization? Is there a general
move toward the middle, or will things get wilder before
they get tamer? Does the conscious movement in the directio-
of moral abdication on the part of artists, writers, scien-
tists, and the Zike represent a revolt? If so, is this a
revolt against the values of our society? If this should
be the case, may it be conceived as a revoZt back to what
we understand as til? traditional value structure of earlier
times, or is it rather, in the light of new attitudes, a
revolt against the idea of vaZue itself? Does it constitute
a denial of the meaningfuZness of the human enterprise?

(2) 23 W The Conservative Perception
Lecture: Frank S. Meyer, National Review

(3) 24 Th The Anti-Conservative Perception
Lecture: Professor Sidney Peck, CWRU

(4) 28 M The Two Perceptions of our Current Predicament
Review and Critique: Professor Hale Chatfield, Hiram

Professor Eugene Peters, Hiram
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September

(5) 30 W Films: operation Abolition
Operation Correction

These two films demonstrate that the same body
of facts may be perceived as having entirely
different implications when viewed from a con-
servative and an anti-conservative standpoint.

PROJECT # 1 DUE TONIGHT AT DISCUSSION SESSION

October

ASPECTS OF UNCERIAINTY
THE CONSTRUCTION OF MEANING IN A MEANINGLESS UNIVERSE

In a world that Zends itself to the most polarized of
interpretations, how can the individual hava confidence
in any interpretation? How do we construct a picture of

(6)

reality that we can live with? How do we fit man into
the scheme of nature? Can man understand the nature of
his current predicament in the light of a larger frame-
work?

1 Th The Artistic Search
Lecture: Professor Paul A. Rochford, Hiram
The dilemma of the modern artist who must make
meaningful images in a disoriented world.

(7) 5 M The Scientific Search
Lecture: Professor Edward B. Rosser, Hiram
The new moral and political roblems of the
scientist in the atomic age.

(8) 7 W The Poetic Search
Lecture: Professor Hale Chatfield, Hiram
The role of language in the construction of
meaning.

(9) 7 W Evening Performance: Cieveland String Quartel_

(10) 8 Th The Human Search
Lecture: Professor Warren Taylor, Hiram
The exercise of the mind; searching for the sake
of the search; the intellect as an erogenous zone.

18
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REVELATIONS OF OUR CURRENT PREDICAMENT

October

(11) 12 M The revolutionary Viewpoint Revealed in Folk
Lore and Folk Music
Performance: Stuart Bernstein

Bruce Hutton, Hiram

II

(12) 14 W. Manifestations of the Conservative-Anti
Conservative Points of View on the Campus
Presentation: The Rochford Fifth

PROJECT #2 DUE TODAY AT DISCUSSION SESSION

III

(13) 14 W 7:30 P.M.
Inflation of Popular American Music: A Satire
Performance: Joe Blanche, Hiram

LIFE IN THE XX

Through films, testimony, short talks and ihe like wo
want to get at the quality of life in our century.
What has it been like to live in the XX?
How has the flavor of experience changed from one period
to another (roaring '20's, depressed '30's, etc.)?

(14) 15 Th The XX Examined

(15) 16 Fri XX FLICKS: Little Caesar (Hayden, 7:30 P.M.)

(16) 17 Sat Twelve O'Clock High (Hayden, 2:00 P.M.)

(17) 17 Sat The Burmese Harp (Hayden, 7:30 P.M.)

(18) 18 Sun All The King's Men (Hayden, 2:00 P.M.)

(19) 19 M Thcl XX Examined

(20) 21 W The XX Examined

PROJECT # 3 DUE TODAY AT DISCUSSION SESSION

Components of Our Current Predicament I

(21) 22 Th The Student Revolution and Higher Education
Lecture: Geoffrey Chapman, Hiram

The Revolution of Youth
Lecture: Professor Alan Langdon, Hiram

The Civi) Rights Movement
Lecture: Professor Hale Chatfield, Hiram

The Intellectual Revolution and the Post-Modcfn Mind
Lecture: Professor. Kimon Giocarinis, Hiram
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COMPONENTS OF OUR CURRENT PREDICAMENT II

October

(22) 26 M Moral Revolution: The Breakdown of Obsolescent
Systems
Lecture: Professor Paul A. Rochford

New Morality, Personal Respomiibility, and Situational
Ethics
Lecture: Bill Rudman, Hiram

Scientism and the Technological Revolution
Lecture: Professor Edward Rosser, Hiram

Pollution and Population
Leture: Professor James Barrow, Hiram

28 W Off-Campus Activities

November

3 T Election Day

AFTERMATH OF THE INDUSTRIAL REVOLUTION:
THE QUANTIFICATION OF MAN

To what extent may the change in the flavor of life
be charged against the industrial revolution? Does

man live in a mental climate that was brought about
by science? Has technology, in contributing to our
welfare, created more problems than it has solved?
Who or what is to bZame for the urban crisis, the
revolution in morality? Why do we find it distasteful
to be numbered by comp .ters, but not to be kin to
apes? Does man project a different self-image
because of Darwin? Is an evolutionary change
necessarily for the better?

(23) 4 W Urban Crisis (Ballroom)
Lecture: Dr. Ben Richardson, Church Federation of
Greater Chicago

(24) 4 W Films: Lewis Mumford c-n the City
(Ballroom: T:00, 7:00, oF-T:15 p.m.)

(25) 5 Th Urban Crisis: Architecture and City Planning
Lecture: Victor Christ-Janer, architect

(26) 6 F The Night Thoreau Spent in Jail (Hayden, 8:0..i p.m.)

7 Sa The Night Thoreau Spent in Jail (Hayden, 8:00 p.m.)

20

194
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November

(27) 9 M Morality and the Business Ethic
Lecture: Mark Logan, American Home Products

(28) 11 W Film: Death of a Salesman
Lecture: Professor Keith Leonard, Hiram

(29) 12 Th Society and Technology
Lecture: Dr. Juergen Schmandt, Harvard

(30) 16 M The Industrial Revolution
Lecture Professor John Strassburger, Hiram

(31) 18 W The Scientific Revolution and Man's View of the World
Lecture: Professor G. W. Morgan, Brown

(32) 19 Th The Scientific Revolution and Man's View of the World
Lecture: Professor G. W. Morgan, Brown

(33) 23 M The Revolutionary State of Mind
Presentation: The Chatfield Fifth

(34) 25 W Discussion Group

PROJECT #4 DUE

(35) 30 M Darwin and the Idea of Evolution
Lecture: Professor James Barrow, Hiram

DeceMber

(36) 2 W Social Darwinism (Ballroom)
Lecture: Professor Kimon Giocarinis, Hiram

(37) 3 Th The Impact of Science, Technology and Industrialism
on Society
Presentation: Taylor Fifth

(38) 4 F Tartuffe (Hayden, 8:00 p.m.)

5 Sa Partuffe (Hayden, 8:00 p.m.)

(39) 7 M The Idea of Progresf-
Lecture: Professor _Amon Giocarinis, Hiram



ASSIGNMENT CALENDAR

Mon

1;oizoi Reader

pp 130-154,164-
214, 294-300
& 316-319

JaiNuaj.

i- We_d -1 inur r

5' 4,
1/ 8
Davy & Burkhart
PerspectivesBorzoi Reader

pp 215-242

Rubenstein: AFTER
AUSCHWITZ,pp 1-44

pp 10-14

Borzoi Reader

pp 25-31,406-415

Borzoi Reader

pp 472-476

i3

George Orwell

ANIMAL FA7PM

Davy & Burkhart
Perspectives

pp 177-184

Borzoi Reader

pp 74-85 & 774-779

2.0 2,1



SECOND QUARTER

January

THE INDIVIDUAL AND THE STATE

The authority of national custom and mars opinion has
often been asserted to be overwhelming. Does this
mean that individual freedcm is sLmply illusory?
What freedom does an individual havN to defy
established conventions and mass opinion? Is it not
necessary to construct and submit to a high degree of
political order in order to preserve liberty? If so,
how does one know where to stop? What formula details
the quantity of order that stops short of tyranny, the
quantity of Ziberty that stops short of anarchy? If
these are mutually complementary characters, each of
which is essential to the preservation of the other, how
do we make our poZiticaZ determinations so as to achieve
the baZance we desire?

(40) 4 M

(41) 6 W

(42) 7 Th

(43) 11 M

The Charter of American Individualism
Lecture: Professor Warren Taylor, Hiram

Films: Triumph of the WiLl
The Witnesses (Hayden, 7:30 p.m.)

Totalitarianism in Germany
Lecture: Professor Robert Neil, Oberlin

Language and Thought Control
Lecture: Dr. Fred Bissell

Does rlyranny nearly always come about in the
almost inevitable way suggested by Orwell's
two fables? Is it true that we must be constantly
on guard against the loss of political liberty
in order eo avoid losing it?

(44) 13 W Film: 1984

(45) 14 Th The Social Vision of George Orwell
Lecture: Professor Carey McWilliams, Brooklyn College

(46) 18 M A Shift in Perspective from the Individual's Relation
to the State to the Relationship of the Authoritarian
State to the Power of Ideologies
Lecture: Professor Warren Taylor, Hiram
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January

(47) 20 W Opera: The Consul

A local production by the freshmen under the
auspices of the departments of theater and music.

PROJECT #6 DUE TONIGHT AT DISCUSSION SESSION

IDEOLOGIES AND POWER

Is it the case that an idea propounded in the right
circumstances has the power to affect lives of
millions? What are the varieties of fruit that
Karl. Marx has borne in Russia, in China, in Latin
America, in the US2 To what ends do ideologies operate?
Is communism the opposite of capitalism rather than
of democracy? Are there democratic communist states,
totalitarian capitalist states? Can internationalism
be the co-operation of states having different ideo-
logies?

(48) 21 Th

(49) 25 M

(50) 27 W

(51) 28 Th

February

(52) 1 M

(53) 3 W

(54) 3 W

(55) 4 Th

(56) 8 M

(57) 10 W

Varieties of Socialism
Lecture: Professor Louis Patsouras, Kent

Karl Marx, Man of His Age
Lecture: Professor Ronald Suny, Oberlin

Marxism: Hope of the Future
Lecture:

Marxism: Remnant of the Past
Lecture: William A. Rusher, National Review

Ideology and Power in Latin America
Lecture: Professor George Melnykovich, Hiram

Communism in China
Lecture: Professor William Griffith, MIT

Evening Performance: African Heritage Dance and
Music Ensemble

Film: Red China

Communism in Russia
Lecture: Alfred Levin, Kent

Democracy in America
Lecture: Professor John Strassburger, Hiram
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(58) 11 Th Capitalism in the U.S.
Lecture: Professor C. H. Cramer, CWRU

(59) 15 M Nationalism
Lecture: Professor Kimon Giocarinis, Hiram

(60) 17 W Internationalism: The Antidote
Lecture: Professor Arthur Larson, Duke

PLANET SURVIVAL

While you are reading these words four people have died
of starvation. Most of them children----Paul Ehrlich

(61) 18 Th Classical Formulations of the Population Problem
Lecture: Professor William Pa/mer, Hiram

(62) 22 M Overpopulation Awareness
Lecture: Dr. David Burleson, Carolina Population
Control Center

February

(63) 24 W Film: Project Survival

PROjECT #6 DUE TONIGHT AT DISCUSSION SESSION

(64) 25 Th

(65) 1 M

(66) 3 W

(67) 4 Th

(68) 8 M

(69) 10 W

Problems of Food Supply
Lecture: Professor Edward Rosser, Hiram

The Biological Time Bomb
Lecture: Professor Dwight Berg, Hiram

Poverty in the U.S.
Lecture: Mrs. Lucille Huston, Cooperative Urban
Studies Center

The Relevance of an Ecological Microcosm
Lecture: Professor Steven Kress, Antioch

The Individual Ploouter
Lecture: Professor James Barrow, Hiram

A Chemist's View of Soil, Air, and Water Pollution
Lecture: Professor Joseph Denham, Hiram

PROJECT 117 DUE TODAY AT DISCUSSION SESSION

(70) 11 Th Planet Survival
Presentation: The Rosser Fifth
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THIRD QUARTER

March

ALIENATION

What happens when people are alienated? Is it
possible to be alienated without being alienated
from something? What are the causes behind the

three forms of alienation presented here? How

have they come about? Do the alienated (the young,
the black, the women) have good cause to feel as

they do?

(71) 29 M The Role of the Intellectual Black in the
White Man's World
Lecture: Professor Otey Scruggs, Syracuse

(72) 31 W Black Militantism
Lecture: Professor Edward Crosby, Kent
Panel: Lonnie Edmunson, Zelma George,
Isiah Williams

(73) 31 W Evening Performance: To Be Young, Gifted,
and Black
The New York Company

April

(74) 1 Th The Generation Gap
Lecture: Professor Hale Chatfield, Hiram

(75) 5 M The Generation Gap
Panel: Jeff Liebert, Marnie Whelden, Paul

Martin, Thorn Pendleton

(76) 7 W Film: Nothing But A Man

(77) 8 Th Controversy and Politics of the Moynihan Report
Lecture: Barry Brooks, Student, Harvard Medical

School

(78) 12 M Film: Where Is Prejudice?

(79) 14 W The Origins Of Racism
Lecture:

(80) 15 Th The Moderate Black
Lecture:

(81) 19 M The Origin and History of Women's Liberation
Lecture: Nubra Watson, Graduate Student, Brandies

25



rlo daq

\ "1-1-Nur.5
r-r

2J
Plain Dealer
Series, May 1970

-r:

Borzoi Reader
pp 101-115 &

155-164

Z3

zs

Selections (to be made
later) from Lincoln
Barnett's THE UNIVERSE
AND DR. EINSTEIN

Rubenstien: AFTER
AUSCHWITZ,pp 267-287 a wiz& taoi,

et ca,ww4

cLz
Rubenstein: AFTER
AUSCHWITZ,pp 191-207

& 227-264

Rubenstein

pp 61-111

. 205,



April

(82) 21 W The Liberated Woman Today (Ballroom)
Lecture:

PROJECT # 8 DUE TODAY

(83) 22 Th Women's Lib on Campus
Panel: Officers Of The Local Chapter

THE SEARCH FOR MEANING IN THE POST MODERN ERA

How can the individual reconcile his freedom to
formulate his own inner beliefs with the external
pressures of the state, society and established
religion? Where should man Zook for the sources
of personal convictions -- in reason? experience?
science? traditional religion? Is there a chance
of asserting individual beliefs? Can they be made
the basis of action? How does one fit the whole
atomic-age problem of the moraZ responsibility of
the scientist for the weapons he creates into
this? (Rinstein was a sweet kindZy bushy-haired
fellow who initiated all the trouble we're in
today). Does Camus in The Stranger describe the
human situation with utter despair? How do you
compare and contrast in your mind the withdrawal
to be found in Camus with that to be found in
Thoreau? Have they the same flavor? Do they
spring from different ethical frameworks?

(84) 26 M Einstein, Planck, Heisenberg and Relativity
Lecture: Professor Edward Rosser, Hiram

(85) 28 W Relativism and Cubism
Lectures: Professor Kimon Giocarinis, Hiram

Professor Paul A. Rochford, Hiram

(86) 29 Th Freud and His Impact
Lecture: Professor Warren Taylor, Hiram

May

(87) 3 M The Sexual Revolution and the Future of Sex
Lecture: Professor Paul A. Rochford, Hiram

(88) 5 W Religious Man: Crisis in Judaism
Lecture: Professor Richard Rubenstein,

(89) 6 Th Religious Man: Crisis in Christianity
Lecture: Professor Richard Rubenstein,

26
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May

(90) 9 Sun Evening Performance: Warren Symphony

(91) 10 M Secular Man: Bodies in Revolt
Lecture: Professor Thomas Hanna, Florida

(92) 12 W Themes of Alienation in Modern Painting
and Theater
Lectures: Professor George Schroeder, Hiram

Professor Keith Leonard, Hiram

(93)

(94)

(95)

(96)

(97)

(98)

(99)

PROJECT # 9 DUE

13

17

Th

M

Reaction to the Rational: Return to the Occult
Lecture:

Cybernetics and its Implications
Lecture:

19 W The Computer: A Discussion of Form and Function
Lecture: Professor Edward Rosser, Hiram

20 Th The Computer as Alienator
Lecture:

24 M The Current Scene in Various Kinds of Sounds
Lecture:

24 M Evening Performanr Prr,sh Music Group

26 W Abstract Expre IL linting and Concrete
Poetry in Respu , the Bomb
Lectures: Professor Paul A. Rochford, Hiram

PROJECT # 10 DUE

Carl Fernbach-Flarsheim, Roet

(100) 27 Th The Disintegration of Painting and Sculpture
Lecture: Carl Fernbach-Flarsheim

(101) 31 M Science as the Major Art of the XX
Lectures: Professor Paul A. Rochford, Hiram

Professor Eugene Peters, Hiram

June

(102) 2 W Multi-media: The Scientific Art
Performance: The Layton Fifth

27
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APPENDIX 11

OTHER COMPONENTS OF THE CURRICULUM

A. interdisciplinary Course Descriptions
B. Individualized Areas of Concentration
C. Approved Activity Units, October, 1970



INTERDISCIPLINARY COURSES
The number in parentheses following the

title of the course indicates the division in
which the course fulfills the requirement.

(1) The Humanities and the Fine Arts
(2) The Social Sciences and History
(3) The Natural Sciences and

Mathematics

A course may meet the requirement in
either of two divisions, but not in both.

201. Introduction to the Cinema. (I) This course
aims to define the film, examine the basic concepts
of film, and give the student an understanding of
the motion picture as an art. 5 hours

202. Comparative Arts. (1) Introductory in level,
this course has as its major goal insight into the
meaning and nature of artistic activity itself, under-
standing of the role of the arts in the life of man,
and acquaintance through analysis with some of the
major achievements of Western civilization in music,
literature, and the visual arts. The effort is to under-
stand art by an integrated study of the various art
forms, their interrelations, and their common in-
gredients organized ideologically rather than chrono-
logically. Such major and persistent artistic stances
as the Classic, the Baroque, the Romantic, the
Gothic, and the Realistic are examined without re-
gard to period. The notion of very similar tempera-
ments and achievements in artists from different
periods, countries, and art forms is pursued in con-
nection with Michelangelo, Beethoven, and Milton.

5 hours

203. Hist,,,lc Views of Man. (1) This course will
examine ctive opinions that have been impor-
tant : the and continue to inffuence man's
thinking . Himself. The issues to be discussed
are pertinent to the study of history, philosophy,
theology, and literature. Writers will be selected not
necessarily for their importance as original thinkers
but because they state a particular point of view
in an intere.,ting way. Probable titles for the reading
list are Beowulf, Plato's Phaedo, Epictetus' Dis-
courses, the Book of Joh, Bunyan's Pilgrim's
Progress, Marlowe's Dr. Faustus, and Rousseau's

5 hours

204. The Creative Imagination in Contrasted
Civilizutions. (1) A comparative study of selected
representative styles and values in art, literatures,
.2ind religions of ancrp.nt Egypt, India, and Confucian

nd Taoist China. 'f:Trie reading of comphensive
rnterpretations of thy :ultural achievements'of those
.iocieties together :the reading, in Engkih trans-
...ations, of basic litcry and religious texts ;and the
,ttudy of correlatiom, of meanings and vaiues,- ex-
mressed in literary works, symbolized in .religious
-;aachings, and visualized in art. Humanistic syn-
:theses which seek to reveal the full personality of
,z:vilized individuals and the dominant characteristics

civilized societes are emphasized. 5 hours

210

205. Authority and Community. (1) The analysis,
comparison, and evaluation of the Utopias imagined
by Plato, Sir Thomas More, Jean-Jacques Rousseau,
William Morris, Samuel Butler, Edward Bellamy,
and B. F. Skinner: and for further contrasts, the dys-
topias of Aldous Huxley and George Orwell.

5 hours

206. Satire and Caricature in Literature and Art.
(1) The comparative study of satirization.s of man
in representative works: in Spain, by Cervantes and
Goya; in France, Voltaire and Daumier; in England.
Swift, Hogarth, and Gil fray; in Germany and
Czechoslovakia, George Grosz and Jaroslav Hasek;
in thc United States, Mark Twain and newspaper
cartoons. Background materials which further illu-
mine these works and questions of thc nature of
satire and caricature are also explored. 5 hours

207. Modern Heroes and Anti-Heroes in Life
and Literature. (1, 2) This course, by an examination
of literature, psychology, and current events, at-
tempts to answer the question "What is a hero,
and what does the notion of heroism tell us about
human values?" Readings include fiction, drama,
and poetry by Herman Melville, Joseph Conrad,

Albert Camus, Jean Genet, and other literary artists
as well as psychological and anthropological writ-
ings by such figures as Erik Erikson, Sigmund
Freud, Eric Hoffer. Margaret Mead, B. F. Skinner,
and Allen Whel lis. 5 hours

208. The Visual Arts and The Theatre, 1885-
1935: The Crisis in Realism. (I) This course will
deal with the radical and momentous transforma-
tions occurring in thc visual arts and theatre in

Europe in the half century between 1885 and 1935.
It will explore the similarities in attitudes and be-
liefs among creators in both fields and thc analogies
among their works. It will also view the works
studied against their social, political, economic.
scientific and intellectual backgrounds. It will en
compass the following: The crisis in realism com-
mon to theatre and painting at the close of the 19th
century. The symbolist movement, art nouveau, and
the fin de siecle decadence. 'The cubist movement
and the background of changing philosophical and
scientific conceptions of space :and time against
which it took place. The effects of the new media
of photography and the cinema on artistic thought.
The emergence of artistic themes of dread, aliena-
tions, and despair which signit the profound social
and moral dislocations of ther:erind. The manifes-
tations of ..the non-rational an i'.! irrational ri expres-
sionist, dada, surrealist, and aosairdist art. 5 hours.

209. The Developn- 1-nt of T.t.9th Centin7 Britislt
Social Pretest. (1, 2) ,s course will study ,the evolv

ing protests against the ills of :9th centii7; sociel
which resulted from rapid industrial and tczhnolog !
cal change. Balancing historical and literary ap-
proaches, the course will move from the effects of
the French revolution to the rise of soeiaiism and
the Labor Party; from the poetry of Shelley to the
drama of Shaw. (Fall Quarter in Cambridge, Eng-
land) .5 hours



310_ God and ttve Existentialist Posture. (1) The
course will explore the movement of existentialism
in its quest far meaning in a universe threatened by
absurdity. This will involve an investigation of the
human condition in both its phenomenological and
ontological dimensions. The course will examine
those thinkers who argue that meaning can be found
on/y within the framework of man's finitude, and
those who look tbr a transcendent grounding of
man's existence. Because all agree that man is in a
process of becoming for which he is esse»tially
responsible, the course will search for a meta-
physical understanding of reality which will lend
support to responsible "man on the way." Theistic
and non-theistic existentialists considered will be
Kierkegaard, Dostoevsky, Husserl, Heidegger, Sartre,
Camus, Marcel, Buber, Whitehead and Hartshorne.

5 hours

211. Law and Society. (1, 2) An examination of
the phenomenon of law and its relation to society.
The course will consider problems in the philosophy
of law such as the nature of law and the relation
of law and morality and relate these theoretical
problems to concrete legal issues such as free speech,
civil disobedience, and military justice. 5 hours

212. Meaning in History. (2) A critical study of
the various attempts by social scientists, philosophers
and historians to find what the pattern of the past
has been, elaborate an explanatory model or schema
of social growth and decay, and assign a purpose,
and justificatory value to history. 5 hours

211 The Middle Ages. (I) A general introduction
to the period, stressing cultural and social history.
There will be wide use made of films, tapes, read-
ings, and dramatizations. 5 hours

214. Human Ecology. (2, 3) An introduction to
the basic principles of biological and sociological
ecology and an examination of the modern concept
of the ecosystem with emphasis on man's place in it.
Pollution and population problems will be major
concerns and the Cuyahoga River Basin wilt serve
for purposes of demonstration. 5 hours

215. Introduction to Analytical Methods tor a
Social Science: Economics. (2, 3) The course will
introduce the basic mathematical and graphical
techniques used in economic analysis. These tech-
niques will be of a general nature so that they may
be extended, at least in part, to other social sciences,
i.e., sociology and psychology. No prerequisites, but
students with strbng background in mathematics
andfor economic:4 will be asked to study more ad-
vanced topics. 5 hours

316. Science. ir 20th Century British and Arneri.
can Fiction. (1. he "new physics" of the 20t7a
century the t of relativity and the develop-
ment of quantt mechanics, including the "ur,
certainty princil 'has transformed our view cif
the physical um verse. After briefly examining this
philosophical upheaval in the realm of the scientist,
the course will examine the effect it has had on a

`Z11.

very different kind of man the modern novelist,
who seemingly has had more interest in man's moral
climate than his physical one. The scientific influ-
ence can be seen, however, not only in writers who
deal directly with technology, such as Huxley and
C.P. Snow, but also in the works of such writers
as Lawrence Durrell, Virginia Woolf, and Vladimir
Nabokov. No specific knowledge of either science
or literature will be assumed. S hours

317. The Idea of the World and Modern Physics.
(1, 3) The course focuses on some of the more im-
portant philosophical implications of contemporary
physics. To bring these implications to light, it is
necessary to examine (in general and philosophical
terms) the transformation from classical to present-
day physics. A key problem in the course is the
relation between chance and order in the physical

_world. The broader meaning of the physicist's under-
standing of this relation, not only for the sciences,
but for human life and society as well, will be
examined. A background in one of the sciences,
preferably physics, or in philosophy is recommended.

5 hours



REPORT OP THE AREA OF CONCENTRATION COMMITTEE

The following areas of concentration have been approved for the students indicated

based upon their proposals which include a) a statement of the student's educa-
tional aims, b) a list of courses, and c) a justification of the plan.

Area of
Concentration Student Year Advisor Date Approved

Russian and German Betty-Jane Novicky Senior Adams 11-25-69

Psychobiology Larry Alexander Senior J. Miller 11-25-69

Psychobiology Edward Little Senior Barrow 11-25-69

American Studies Steve Matthews Senior Parker 3-17-69

Classical Humanities Aimee Zele Sophomore Parka 3-17-70

Speech-Communication Jacqueline Karch Sophomore Leonard 4-2-70

Speech-Communication Louise Howells Junior Leonard 4-2-70

Soclo-Political Media Daryl Keiser Sophomore Leonard 6-4-70

Socio-Political Media Greg Uhrin Sophomore Leonard 6-4-70

Fine Arts for Children Mary Jo Edmondson junior Langdon 6-4-70

Foreign Languages Joanne Bokun funicc Adams 6-4-70
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APPROVED ACTIVITY UNITS
October, 1970

All activity units carry one hour credit and are graded credit or no-credit.

Music Activity Units (entrance
103 Concert Choir
105 Orchestra
107 Band
117 Class Piano I
118 Class Piano II
119 Class Piano III
231 Woodwind Ensemble

Speech Activity Units
010 Theatre Production

to all by audition
232
233
234
235
236
237
238

Women's Physical Education Activity Units
73 Tennis
08 Badminton
05 Archery
68 Swimming
45 Modern Dance
37 Gymnastics
20 Camping

Men's Physical Education Activity Units
08 Badminton
23 Canoeing
63 Squash
73 Tennis
45 Modern Dance
68 Beg. and Int. Swimming
28 Folk and Square Dance
43 Horsemanship

Other Acttvity Units
010 Twentieth Century Newsletter
011 Hiram Advance
012 The Lantern
013 Hiram College Literary Magazine
014 Physics Newsletter
020 Off-campus Tutoring
081 Independent Activities

Voter Service and Education via. league
Salvage Art and Repair
French Conversation
Hiram Volunteer Fire Department
The Cell
Religious School Assisting
Hiram Christian Church Youth Education
Cub Scout Assistant Leaders
Draft Counseling Service
WHRM Radio Station
German Discussion

or permission)
Brass Ensamble
String Ensamble
Chamber Singers
Handbells
Recorders
Jazz Ensamble
Piano Ensamble

218 Intercollegiate Debate

28 Folk and Square Dance
43 Horsemanship
50 Senior Life Saving
23 Canoeing
73 Tennis
90 Volleyball (Int. and Adv.)

05 Archery
35 Golf
50 Senior Life Saving
15 Bowling
85 Varsity football
83 Varsity cross country
88 Varsity soccer

021 On-campus Tutoring
025 Physical Therapists for

Lariham Foundation
041 Cheerieading
044 Karate
070 Po2'4-t-feal Campaign Work

of Women Voters



APPENDIX 12

STUDENT COURSE EVALUATION REPORTS AND TABLES

A. Evaluation of the 1969 Freshman Institute
B. Evaluation of the Fall 1969 Courses -- Especially

the New Curriculum Courses
C. "Evaluation Given New Curriculum," by Bill Parker

THE ADVANCE, February 24, 1970
D. All Colloquium II's, Winter and Spring 1969-70, All Professors
E. Twentieth Century Course, Winter 1969-70
F. All Traditional Courses, Winter 1969-70
G. All Traditional Courses, Winter 1969-70, Freshmen Only
H. Twentieth Century Course, Spring 1969-70
I. Traditional Courses, Spring 1969-70, Only Professors returning

to Hiram
J. Traditional Courses, Spring 1969-70, Only Professors returning

to Hiram, Freshmen Only
K. Freshman Institute, Fall 1970
L. Discussion of the Problems of Comparing the Fall, Winter and

Spring Course Evaluations



STUDENTS' EVALUATION OF THE 1969 HIRAM COLLEGE
FRESHMAN INSTITUTE

George A. Morgan

Introduction

The following materials constitute a preliminary evaluation of the
Freshman Institute held September 14-15, 1969. The attached data are
the responses of an essentially randomsample of the students attending
the Institute. On the last day of the Institute all of the 346 students were
asked to fill out a three page evaluation form;287 (8 3 %) returned the
forms. After dividing the forms by the student's sex, every sixth one
was chosen to be included in the sample upon which this report is based.
This produced a sample of 49 evaluations, 25 from male and 24 from
female freshmen.

There are two parts to the report. Part I is the summary of the
students' responses to the objective questions about the various specific
aspects of the Institute. The results are presented in a table which gives
totals for the whole sample as well as a breakdown by sex and by the
students' high school rank in class. Part II is the verbatim responses
of the students in the sample to each of the three main open-ended
questions: one about the extent to whicL objectives wer- met, another
about what was learned by the student, :i.nd a Enal sumary question
about whether the Institute should be continued as the way to start
students' education at Hiram College.

Summary

'This summary pertains specifically to the responses of the 49 students
in this random sample. However, it is my observation that there is
substantial congruence of these findings with the responses of the other
students and also with the faculty evaluations of the Institute.

I think there is no doubt that the students viewed the Institute as a good
way to start college. Only two out of the 49 responded even partially
negatively to the final question, about whether the Institute should be
repeated next year. More than half expressed considerable enthusiasm
or even apparent dismay that the question was asked,.

Analysis of the other open-ended questions indicate that, in general, stu-
dents felt the Institute's objectives were met, but they had been given
too much work or not enough time to do it well. There were more than
three times as many positive comments as negative ones to the question
about meeting objectives. Many Freshmen felt that they learned to



Summary (Continued) 2

communicate at least a little better, but even more of them felt that
what they learned was in the personal and social area, e.g., adjusting
to college, meeting new people, making friends, understanding them-
selves, etc.

Responses to the objective questions about the specific parts of the
Institute indicated mixed reactions to severak parts and the absence of a
general halo effect. There was a substanti al self-acknowledged lack
of preparation in terms of having done the assigned reading, e.g., about
half of the students had not finished the assignments in each book.
Apparently, this was due in large part to their feeling that the books were
only moderately valuable to them. In general, the students as a group
were rather ambivalent about the value of the lectures, discussions,
speeches and mini-lab. However, they felt the writing workshops were
quite helpful. The commercial films and the making of the Smm movie
were rated as very interesting to the freshmen, but in both cases these
features were not rated as highly in terms of their value to the student.
Apparently the objectives of the Institute with regard to these features
of the Institute were net entirely clear to the students.

Ile females tenc to fine the various aspects of the Institute more
val-lable and int,_ tk,sting than did the males. The better students (in
terms of high school performance) tended to do more of the reading and to
value it more highly. They also tended to be more interested in and to
value more highly the other more traditional aspects of the program, e.g.,
lectures and writing workshops. There were no consistent differemces
between the "better" and "poorer" students with respect to the other parts
of the Institute. However, oar ratings of the responses to the summary
question indicate that although *Al subgroups felt the Institute should
definitely be repeated, the "be,.." students were somewhat more
favorable in their comments.

Finally, the Freshmen rated ifie Institute quite highly as a valuable
orientation to the College, the .crxriculum, the faculty and the other stu-
dents. In addition to these high zabjective ratings, many of the comments
indicated that students viewecIT-the Institute as an excellent academic
introduction to college.
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PART I. OBJECTIVE QUESTIONS

here were two types of objective questions. First, students were asked to check
certain categories which provide frequency distributions or numbers of students in
each category. Second, the Freshmen were asked to rate the parts of the Institute.

Sex MALES FEMALES

High School Rank in Top Bottom All Top Bottom All Both
Class 4 3/4 Males 4 3 /4 Females Sexes

Number of Students 12 11 24* 18 7 25 49

Frequency Distribution -- Extent of the Students' Reading
Hard Times

All 9 3

Most 1 2
Less than 5 2 6

Modes of Argument
More than assigned 1 2
All of assigned 5 1

Most of assigned 4 3

Less than 4 2 5

Style
More than assigned 1 1

All of assigned 5 3

Most of assigned 1 0
Less than 4 7

13 I

3 11

8

3

7
7
7

2
9
1

11

13 4 17 30
4 2 6 9
1 1 2 10

4 1 5 8
7 1 8 15
6 4 10 17
1 1 2 9

4 1 5 7
11 0 11 20
2 1 3 4
1 5 6 17

Mean Ratings of the Parts of the Institute

All ratings were made on a five point scale from 1, very low, to 5, very high value
or interest. A mean rating of 3.00 would indicate that the students were neutral
about the value or interest to them of that aspect of the Institute.

Top
MALES

AllBottom
3 /4 Males

HA. Value of Reading
Hard Times 3,73 2.18 2.96
Modes of Argument 2.66 3.18 2.83
Style 3.33 3.09 3.12

B. Lectures
Value 3.33 2.46 2.88
Interest 3.33 2.90 3.08

C, Writing Workshops
4.00 3.54 3.75Value

D. Commercial Films
Value 3.91 3.09 3.50
Interest 4.75 3.63 4.25

E. Discus sions
Value 3.08 3.63 3.34
Interest 3.41 3.21 3.29

2 7

FEMALES
Top Bottom All Both
--4-- 3/4 Females Sexes

3.33 3.20 3.30 3.13
2.95 2.80 2.90 2.86
3.82 2.60 3.40 3.26

3.50 3.16 3.42 3.14
3.22 3.42 3.28 3.18

3.95 3.57 3.84 3.80

3.77 3.00 3.58 3.54
4.17 3.83 4.20 4.23

2.88 2.82 2.87 3.10
3.11 3.66 3.25 3.27



F. Class Speeches

Mean Mean Mean Mean
Top + Bottom Males Top +

3/4

Mean
Bottom

3/4

Mean Mean
Females Both

Sexes

Value 3.41 2.18 2.79 2.44 3.14 2.64 2.72
G. 8mm Film Making

Value 3.50 3.27 3.42 3.72 4.42 3.92 3.68
Interest 4.25 4.16 4.21 4.61 4.57 4.60 4.41

H. Mini Lab
Value 2.66 3.36 3.04 3.55 3.28 3.43 3,27
Help getting to
know people

3.58 3.81 3.70 3.61 3.42 3. 59 3.65

IV. Value of the Institute in
Orienting Students to:

The Faculty 3.83 3.72 3.90 3.72 3.71 3.72 3.82
The Freshmen 4,08 4.00 4.04 4.00 3.28 3.88 3. 96

The New Curriculum 4.08 4.00 3.95 4.33 3.83 4.20 4.10
The College 4.25 3.92 4.08 4.27 3.83 4.17 4.13

Rating of Students'
Summary Statement 4.67 4.09 4. 29 4. 50 4.28 4.45 4.37

*One male student in the sample did not indicate where he ranked in his high
school class. His responses are thus included only in the totals.
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Students' Evaluations of the Fall 1969 Hiram College
Courses--Especially the New Curriculum Courses

George A. Morgan

During the last week of fall quarter classes an attempt was made to obtain

student evaluations in all courses. Rather good samples were obtained for the

two types of new curriculum freshman courses, i.e., 87% response for the Twen

tieth Century and Its Roots course and 85% for the 30 Freshman Colloquia. The

student administered (SEAC) evaluation included 80% of all traditional courses

and 66% of the students in those courses. Better publicity and preparation

should make it possible to include a larger percentage of courses and students

in the future. Nevertheless, almost all large, lowerlevel courses were evaluated.

The evaluation forms used in the three types of courses (20th Century,

Colloquia, and traditional) were purposely designed to provide a coMmon base

of information which would allow comparisons between the programs. There were

additional questions on the new curriculum evaluations dealing with specific

aspects of those programs.

Table 1 provides a comparison of the students' ratings of their overall

satisfaction with the various types of courses. Except for the 20th Century

course, the ratings are a composite of a number of individual courses. You will

notice that students in traditional courses have been separated into two columns,

Table

Rating

1. Overall Satisfaction

New Curriculum
Colloquia 20th C.

Traditional Courses
Freshmen Upperclassmen

6 Very satisfied 33% 22% 21%
5 Satisfied 32 34 37 34
4 Fairly satisfied 13 35 21 24
3 Somewhat dissatisfied 12 13 12 11
2 Dissatisfied 7 4 6
1 Very dissatisfied
Averaff: rating 4.6 4.2 4.5 4.4
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Lhe freshmen in one and the sophomores, juniors and seniors in the other. This

enables one to compare how freshmen reacted to all three of their courses and to

compare this with upperclass satisfaction.

Several interesting things can be seen from Table 1. First, in each of the

three freshman courses and in the upperclass courses, about 80% of the students

said that they were at least fairly satisfied. Only a very small percentage

said that they were very dissatisfied. The average ratings also appear to

indicate general student satisfaction with their courses.

Second, all four average ratings are quite similar. The Colloquia were

rated slightly higher and the 20th Century slightly lower than the traditional

courses. The main difference between the types of courses is that a larger

percentage (33%) of the Colloquium students said they were very satisfied than

was true of the ether types of courses.

Several other tables are appended to this report for the inspection of

those who like to see the data as well as hear the ipterpretation. Table 2a

is a student description of the courses indicating what components they feel

are important or characteristic. As might be expected, informal and formal

lectures, reading, exams and discussions, in that order, are the main charac

teristics of traditional courses. In traditional courses discussions, oral

reports, term papers and conferences with professors are more common for upper

classmen than for freshmen with exams and quizzes less common. Also, as

expected, discussions, short papers, readings and conferences are very charac

teristic of Colloquia. The relatively high percentage of freshmen checking

"interaction among students outside of .s characteristic of the 20th

Century and the'aelloquia was hoped for, but not altogether expected -sult

of the new curriculum. It is gratifying to see that across the board rela

tively high percentages of students say they have personal outside of class

contact with their professors and/or other students.



Table 2h provides the students' ratings of each course component. Most of

the average ratings are moderately favorable, i.e., they are consistently some

what above the 3.0 theoretical "average". In general, informal class sessions

and conferences with professors are rated somewhat higher than the more formal

aspects of class, such as lectures and exams. The reading assignments for most

courses are considered quite good.

The first part of Table 3 indicates that students think the traditional

courses are somewhat more demanding and difficult than the Colloquia and 20th

Century. This is. is especially true for freshmen in their elective course. How

ever, the differences are not large, and it is interesting to note that students

thought they learned more in the Colloquia than in the other courses.

Some of the highest and lowest ratings are found in the part of Table 3

which presents student ratings of the professors. In general, Hiram professors

are rated quite highly, especially with regard to their competence, fairness

and interest in students. They are not considered to be as successful in get

ting students interested and making learning active. I think it is important

to point out that the professors of the Colloquia were rated consistently higher

than professors in traditional courses.

Table 4, which refers to the goals of the Colloquia, indicates that students

feel that there was substantial attention given to each of these goals. Rela

tively more attention was given to the intellectual topic and less to advising.

The Colloquia were apparently most successful in helping students explore the

designated topic and less effective with respect to developing oral communication

and personal advising. It is gratifying to see that the important, but difficult

to deal with, goal -q* - 1op ftimane, moral and aesthetic sensitivity received

moderately higi, ratimis.

Table 5 has to do with special aspects of the 20th Century course. The unit

on racialism was rated quite highly with the other three units (science and
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society, alientation and industrialism) rated positively, but somewhat lower.

Most freshmen feel that their understanding of contemporary society and issues

h.as increased, at least somewhat. They also endorsed the newsletter and think

L_Puld include more information and analysis of speake:rs, but do not especial.ly

it needs to be larger or published more frequently.

In general, the ratings ar _. probably somewhat higE..-r than they4ould

.n if all students had completed evaluations. It is lti.cely that :Inst of t;hc

.,Tio cut class or did not turn in the questionnaire wcurin neutrll or negat

ard the course. Since we obtained questionnaires fr 7 a much a:Igher percenT-

of students in the new curriculum courses (due t t f;:__I,ow-up) it would

Lhe averages are more accurate for them. Considiir traist I thf=mk

courses, especially the Colloquia, compared very fnvc-ahly with the t--

onal ones.

think a few additional comments about the firaT, ,c7aar-t.er ratings for r:te

T ch Century course, need to be made. In absolute t=7,7,s the ratings were vjaT,1e.

--ever, they were about the same as those for most af our larger, lower-le-vel

rses. Many people had hoped that the 20th Century would be more than ':,111:5t-Aler,

, -eived. They felt that, like the Colloquia, this was a program that shmi

excite the intellectual imagination of freshmen. First quarter ratins

re no doubt lower because the course is large, requirt3d of everyone, arsrtil.,

had some administrative kinks. Probably the most impor-aant factor, though, wal-

the initial,feeling of anxiety and frustration producec: by the unusually .larg#

amount of responsibilty thrust upon the freshmen by this course. Many studenft

comments emphasized the difficulty of adjustment from high school courses, but

quite a few alsO said they felt that they have now overenme the shock and matt-

atly. Some people have suggested that the 20th Cent:1.1-y reqUi=s,rs too much

_adependence of freshmen. However, if a college -71. aJ.--ce:3rate adents'

ance of responsibility for their own education without Italy casu. _ties, ens:
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will be postive implications far beyond the evaluation ratings fc: aat quarter.

I think this fall's 20th Century may be a good example of such a --'717.ationl.

In conclusion, these evaluations provide us with an interim lock at the

new curriculum courses and, for the first time, give us a compre,:ansiwe student

analysis of how our courses are received. The response to the tr ieJ. as

well as 'Ale new courses was generally quite favorable.

Table 2a Percentage of Students Cnecking Various
Components as 'Characteristic of the Course

New Curriculum
1Colloquia 20th C.

Trariati
Fresb mr--r.

nur s e s

ne=1 as smeLl

1. Forma: lectures 32% 99% 65% 70%
2. Modified lectures (recitation) 61 52 79 79
3. Class discussions 89 99 52 70
4. Oral presentations by students 58 27 10 26
5. Laboratory or studio work 14 21 23

6. Field trips 48 4 4 13
7. Films and/or tapes 27 99 28 22
8. Examinations 3 77 66
9. Quizzes 5 3 31 23
10. Readings 77 98 71 77

11. Term papers and/or projects 60 10 18 39
12. Shorter papers 77 99 38 32
13. Daily assignments 23 58 40
14. Conferences with professor 75 49 34 Al
15. Stud. interaction outside class 40 52 29 3 4-

1
The 207J-4 Century questionnaire was worded somewhat differently from the 5E4C and

Colloqufa ones. Students were not asked whether the common components, (Le,':tures,
(2f_.7.,,cus-__as, films, papers and readings) of the 20th Century were characteristic.

lust asked to rate them. Thus, in table 2a these arf-r1' nely 1:)0%.
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1.

2.

3.

4.

5.

6.

7.

Table 2b Average

Formal 1s7tures
Modffied lectures (7-ecitation)
Cla's discussions
Ora_ presntati:ans Jy students
LaboratorT Dr amudi7) work

.t.'ield triTs

7__Ims and, Dr ta-aes

Ratings of the Components
2

New Curriculum Traditional Coursel.z.
Colloquia 20th C. Freshmen Upperclasscr,

3.4
3.8
3.9
3.4

(3.8)

4.2
3.8

3.4
3.5
3.6
3.3

(3.5)
3.7

3.7
3.8
3.3

(3.6)
4.0

(2.8)
3.2

3.5
3.7
3.5
3.4
3.6

(3.6)

3.4
8. ..1:- 'inatiazs (2.6) -- 3.4 3.4
9. Qa-izzes (2.6) (2.6) 3.6 3.1

10. Readings 4.0 3.3 3.9 3.8

11. 'rem papers ana ur projects 3.8 (3.5) (3.5) 3.7
12. 3no-ter papers 3.6 3.4 3.5 3.4
-1-3. iEr"Ly assi-71m,nn,s 3.7 3.7 3.5

:.nriferenci ricf.:. professor14. 3.9 3.9 3.9 4.1
15. : uud. interactLxn outside class 3.6 3.7 3.5 3.7

2 _
ratings are or a f point scale with 5 being high. Ratings of components

ch: ed as charmcteristac by less than 20% of the students are in parentheses
to ifldicate that ca:e snould be taken in interpreting them.

Table 3 Average Ratings of Other Aspects of the Courses

DIE7IDULTY LEVEL& WORK

New Curriculum
Colloquia 20th C.

Traditional Courses
Freshmen Upperclassmer

A. Amount of assigmed work 34 33 3-7 3.5
B. Difficulty of wzrk 3.2 3.2 3.5 3.4
C. Toughness of grading 3.0 3,2 3.3 3.3
D. flours spent/week 9.0 hrs 9.5 hrs 12.0 hrs 10.5 hrs

RATINGS OF THE PROFESSOR

A. Presents material clearly 4.0 3.8 3.8
B. Gets students interested 3.7 3.5 3.5
C. Makes learning active 3.7 3.1 3.4
D. G2 anizes & relates material 4.1 4.1 4.1
E. E77,1uates fairly 4.3 3.9 3.8
F. PeI5orally intresteL in students 4.3 3.9 4.0

AMOUNT LEARNED 3.8 3.5 3.7 3.7
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Table 4 Rating of (A) th,:. Amount of Attention to and (B) the 5cees
of the Colloquia imMeetIng Their Stated Goals

A. AMOUNT OF ATTENTION TO

Pir
liTer

Rating
Ave. or
kbove

1. Intellectual topics (con-,ent) ; 94 3.9

2a. Tritten communication 88 3.7
2b. Oral communication 87
3a- Academic advising 2- 0 86
3b. Personal advising 78 .4

4. Asumane, moral & aesthetL.c ounce= 86 3.7

B. SUCCESS OR HELPTULNESS TO S.LuDENT

1. In exploring the topics 2;-: 90 3.9
2a. In developing written communication la 82 3.4
2b. In developing oral communication 1: 77 '3_2

3a. With academic advising 14 82 3.4
3b. With personal advising 13 75 3.2

4. In developing humane & aesthetic
sensitivity

19 80 -7.5

Table 5 Ratirs of Specific Aspects of the 20th Century Course

VALUE OF UNITS OF THE COURSE

% Rating
Very
High

% Rating
Ave. or
Above

Average
Rating

A. Alienation 10 81 3.3
B. Racialism 27 91 3.8

C. Industrialism 7 81 3_2

D. Science & society 15 80 3.4

INCREASE. IN UNDERSTANDING OF
CONTEMPORARY SOCIETY & ISSUES 1.4 e8 3.15

QUESTIONS ABOUT THE NEWSLETTER "i1;2-es

A. Shoule ...T_ be continue,d7
B. Should it be published more frequently? 52 /..2

C. Should it be enlarged? 55 3c

D. Should it include more news about the course? 34 113
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A: art i ch rom NOws apt. r

711E ADVANCE

Feinaary 24, 1970

nvaadation Given
New (Curriculum

Tay Bill Parker
Tha tard work and livy

aweaatiaa of Hiram fantay
nienitiera, administrators and,
aaariaarta was rewarded viall
hag: --a:a:ides" given to rata.

ris v.f the .new curriculam
by aa..----antraan.

Out af possible 6.0 perfez4
sQore, boat the Freshman Cia
laiona ana the:Freshman Insti-
tute recaiwed 4:6 marks in a ra
pant zased on evalaation
forms fillled out by Hire=
freshnuet.

'The azatd es liar the two pro-
grams.antstripped the 4.5 show-
ing oratie Thy traditional courses
and :the 4:2 score posted by the
20th Cisnitha, coarse.

'The nesalt:s were compiled in.

a paper written by Dr.. George.
Morgan Jar the National En-
dustmen% for the Haimanitiesa
winch bad presented Hirair .

with a 490,000 grant for tbe
caaricuimm.

.The ewaluatian was 'very
toCcalloquia dirmur

Dr: 'Houbert Morgan_ "What ia
tahd us: hs that the collogailz
axe doierg Just what th aii. wem
designed to do," he said.

"AD aur major obJectresa
emu to .have been acraunpaaan-
ced," iie went on. -Them aa
substantial improvement in-the
4arnoutta al learning takiag

Otar-area where the Callequiaa
hazte helped is it *regimen
.adiaing. Where the professor
utaa tee student's first collo-
atunint hs also hes ,advistruntit.
'it teediatees an area of tan-
centriatien As a result, "the
deculaFashisdent relationships
are: winless up," said Watson.

"'The Caibequia are significant
became ihey are especjally
comaistent. width the liberal arta
concept of education," Watson.
commented. "It's impractical.
but IV like to see classes cat
'Ver: small aU across the
boaaa -

tne Carria_aa :valuation
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Dr. John Shaw, director of
the Freshman Institute, said
that its score was "almost
believable.- Though freshmen
found the ravo-week stint ex-
hausting at times, 95 per cent
felt it should be continued next
year.

"We gain in one area and
may for iit in another," said Dr.
-Paul Ruchiand in explaining
the lower grade given to the
-20th Centua course. ftochford
will direct taaclass next year.

"We exagaerated the virtues
of a small college by keeping
classes small in the Col-
loquia, aa_ we made up for it
with a large:lecture course," he
rernarldan.

Dr. Eane Peters, who co-
directs the class With Dr. Wil-
son Hoffman this year, felt the
course-was a successful experi-
ment. "I neve- expected it to
be much a:lore than an experi-
ment," he laid. "Last year I
said I didn =ink it would be
spectacular stir would it be a
flop. That'a 7.d.he way it has
worked out."

Peters agreed that some off
the trouble .was..a result of the
lecture atmomiere. "A large
ariitoriunt settling changes
tha psycholou ad the class,"
.he said. "Thercamay be tech-
niques of ovearamaing that."

Elochford, wino 'is beginning
to lay plans ,air next year,
hopes to ove=une it by con-
vetting the ecionse Ito one with
a. teacher-stuttent relationship.
Now freshmen are exposed to
bask concepts, rather than
being taught:them.

As an innovative experiment,
the professors ,agree that the__

20th Century course did
as well aa :could be expected.
bin Rochaima concluded, "It
better imprive aatat year."



course ALL COLLOQUIU Professor ALL PROFESSORS

Enrollment

_Merdh

COMPONENES

346 N=ber of Evaluations 259. Percentage 75

Average
Rating.

& June 1970

OF THE: COURSE

% Rating % Rating
Percent very ave. or

Response high above

1. 'Formal lectures 41 18 77 3.4

2. Modified lectures 77 19 86 3.6

3. Class discussioms 95 28 86 3.8

4. Oral presentattnns by students 76 20 84 3.5

5. Laboratory worlz by students 26 37 85 3.8

6. Field trips 30 38 78 3.6

7. Films and/cr tapes 39 27 86 3.7-

8. Examinations= 6 25 88 3.3

9. Quizzes 7 6 44 2.6

10. Readings 94 41 92 4.0

IL. Term papers and ayr brojects 61 22 94 3.7

12. Shorter papers 83 15 86 3.5

13. Daily assigvinieat 60 12 77 3.3

14. Conferences wial professor 72 21 80 3.4

15. Student interar-ion omtside class 69 12 66 3.0

DiFFICUM LEVEL & WORK
A. Amount of assigned work 100 8 88 3.3

B. Difficulty bf watIc 10G 4 82 3.1

C. Toughness of grading E9 3 80 3.0

D. Hours spertfweek 99 1 23 9.0 hrs.

RATINGS OF THE PROFESSOR
_

A. Presents matterial Clearly 9-9 33 91 3.9

B. Gets students interested S9 30 85 3.7

C. Makes learring accfme 91.9 25 83 3.5

D. Organizes 6 relavu4 material '919 42 94 4.2

E- Ezalimates fairly 91? 35 95 4.0

F. Personally interested in students 999 39 89 4.0

AMOUNT* LEARNED 9E 25 89 3.8

ovEMALL.SAT1SEACTION % for each rating

6: Very satisfiect 23

!I' batisfisd 37

4 Fairly satisfied 19

3 Somewhat d±meetisfied 11
-, Dissatisfied 7

2 Very dissatisfied 3

Ayerage Rating (6 potnt scale) 4.5

All ratLng exciept for the last question are an a five point scale with five being

high. Thus, "'percent rating very high" is the percentage of those responding

to rhat ftem lviOo rated it "5". "Percent :average or above" is the percentage of

3Fs, Vs and among responders. Only the percent responding is shown for

Items which we:e rated by fewer than 50% of those who turned in evaluations.
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Enrollment -- 350
% Response -- 62%

TWENTIKH CENTURY COURSE
Minter 1969-70

% Rating l'J Ratinr

Percent very ave. or Average
Response high above Ratinr:

(AOMPONENTS OF THE COURSE
1. The lectures- 99 12

2. The films 98 16

3. The panels 99 8

4. The discussion group discussions 99 20

5. The papers 98 11

6. The readings 99 8

7. The newsletter 97 3

DIFFOULTY LIWEL & WORK
A. Amount of assigned work 99 2

B. Difficulty of work 99 1

C. Toughness of grading 98 2

D. Hours spent/week 99 0

88 3.5
93 3.7
73 3.1
83 3.5
80 3.3
67 3.0
56 2.6

82 3.0
83 3.0
83 3.0
19 9.0 hrs.

AMOUNT LEARNED 99 13 a7 3.4

10 for each ratinn

OVERALL SATISFACTION
6 Very satisfied 8

5 Satisfied 32

4 Fairly satisfied 33
3 Somewhat dissatisfied 20

2 Dissatisfied 6

I Very dissatisfied 1

Average Rating (6 point scale) 4.1

All rating except for the last cplestion are on a five point scale with Live being
high. Thus, "percent rating ver7 high" is the percentage of those responding,to
that item who rated it "51? . upercent average or above" is the percentage of Vs,
4's and 51s amonE responders.



course T1LADITTONAL GOURSZS Professor
1603 Percentage

Ap. pRoFEZZORS

Enro11ment_260 Number of Evaluations 71

Average
Rating

[larch 1970

COMPONENTS OF THE COURSE

2 Rating
Percent very
Response high

2 Rating
ave. or
above

80 25 81 3.5I. Formal lectures
2. Modified lectures 80 22 83 3.5

3. Class discussions 76 19 76 3.3

4. Oral presentations by students 36 17 75 3.3

5. Laboratory work by students 28 30 82 3.6

6. Field trips 11 30 69 3.2

7. Films and/or tapes 37 28 84 3.6

8. Examinations 85 15 82 3.4

9. Quizzes 32 9 69 3.0

10. Readings 92 29 88 3.8

11. Term papers and/or project* 40 28 89 3.8

12. Shorter papers 29 17 79 3.3

13. Daily aasignments 61 16 86 3.4

14. Conferences with professor 64 30 85 3.7

15. Student interaction outside class 69 17 77 3.3

1)IFF.1CULTY LEVEL & WORK

A. Amount of assigned work 98 15 88 3.5

B. Difficulty of work 98 10 85 3.3

C. Toughness of grading 92 9 89 3.4

D. Hours spent/week 97 3 41 10.5 hrs.

RATINGS OF THE PROFESSOR
A. Presents material clearly 99 34 86 3.8

B. Gets students interested 99 28 81 3.6

C. Makes learning active 98 25 74 3.4

D. Organizes & relates material 99 45 89 4.0

E. Evaluates fairly 96 31 90 3.8

F. Personally interested in students 98 44 87 3.9

AMOUNT LEARNED 99 26 88 3.7

OVERALL SATWACTION
Very satisfied

s satisfied

2 for each rating.

3h

4 Fairly satisfied 20

3 'Somewhat dissatisfied 12

2 Dissatisfied 5

I Very dissatisfied -.5..--

Average Rating (6point scale) 4.5

All rating except for the last question are on a five point scale with five being

high. Thus, "percent rating very high" is the percentage of those responding

to that item who rated it "5". "Percent average or above" is the percentage of

3r0, es and Vs among responders.



Freshmen Only
Course All Trpditional Couraes Professor All P-ofessors
Enrollment c 500 Number of Evaluations 316 Percentage c 6510

Average
Rating

March, 1970

COMPONENTS OF THE COURSE

Percent
Response

% Rating
very
high

% Rating
ave. or
above

1. Formal lectures 69 29 86 3.66
2. Modified lectures 73 27 87 3.64
3. Class discussions 65 20 72 3.27
4. Oral presentations by students 29
5. Laboratory work by students 28

p.26)
3.60)

6. Field trips 9 (3.04)
7. Films and/or tapes 29 (3.51)
8. Examinations 91 17 84 3.45
9. Quizzes 43 (3.39)

JO. Readings 87 29 91 3.83

11. Term papers and/or projects 22 (3.39)
12. Shorter papers 23 (3.58)
13. Daily assignments 66 24 89 3.75
14. Conferences with professor 51 25 82 3.42
15. Student interaction outside class 58 14 76 3.14

DIFFICULTY LEVEL & WORK
A. Amount of assigned work 99 13 89 3.45
B. Difficulty of work 99 8 86 3.36
C. Toughness of grading 95 11 87 3.44
D. Hours spent/week 99 11.0 hrs.

RATINGS OF THE PROFESSOR
A. Presents material clearly 99 34 87 3.81
B. Gets students interested 99 23 80 3.49
C. Makes learning active 99 17 70 3.20

D. Organizes & relates material 100 43 88 3.99
E. Evaluates fairly 97 25 87 3.74
F. Personally interested in students 99 37 83 3.78

AMOUNT LEARNED 99 25 88 3.79

OVERALL SATISFACTION % for each rating
6 Very satisfied 23

5 Satisfied 33
4 Fairly satisfied 24
3 Somewhat dissatisfied 12
2 Dissatisfied 3
1 Very dissatisfied 4
Average Rating (6 point scale) 4.49

All rating except for the last question are on a five point scale with five being
high. Thus, "percent rating very high" is the percentage of those responding
to that item who rated it "5". "Percent average or above" is the percentage of
3's, 4-Ts and Vs among responders. Only the percent responding and average.rating
(in parenthesis) are shown for items which were rated by fewer than 50% of those
who turned in evaluations.
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TWENTIETH CENTURY COURSE

Spring 1969-70

Enrollment--332
% Response--71%

COMPONENTS OF THE COURSE

Percent
Response

% Rating
very high

% Rating
ave. or
above

Average
Rating

1. The Lectures 100 8 79 3.1
2. The Films 100 3 75 3.0
3. The Panels 94 1 52 2.6

4. The Discussion group discussions 100 12 83 3.5
5. The Papers 100 7 80 3.2
6. The Readings 99 7 64 2.9

7. The Newsletter 99 6 55 2.6

DIFFICULTY LEVEL AND WORK
A. Amount of assigned work 100 1 66 2.7

B. Difficulty of work 100 0 64 2.7
C. Toughness of ;grading 99 2 67 2.8

D. Hours spent / week 100 0 13 8.0 hrs.

AMOUNT LEARNED 100 10 82 3.3

OVERALL SATISFACTION % for each rating

6 Very satisfied 7
5 Satisfied 29

4 Fairly satisfied 27
3 Somewhat dissatisfied 24
2 Dissatisfied 11

1 Very dissatisfied _I__
Average Rating (6 point scale) 3.9

All rating except for the last question are on a five point scale with five being
high. Thus, "percent rating very high" is the percentage of those responding to that
item who rated it "5". "Percent average or above" is the percentage of 3's, 4's, and
5's among responders.
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Course Traditional (over 10 students) Professor Those returning to Hiram

Enrollment 1200 Number of Evaluations 753 Percentage 63

June 1970 2 Rating 2 Rating
Percent very ave. or Average
Response high above Rating

COMPONENTS OF THE COURSE
1. Formal lectures 87 27 92 3.8

2. Modified lectures 77 23 89 3.7

3. Class discussions 71 17 80 3.4

4. Oral presentations by students 24 15 71 3.2

5. Laboratory work by students 28 29 86 3.7

6. Field trips 17 37 82 3.6

7. Films and/or tapes 39 21 84 3.6

8. Examinations 88 16 88 3.5

9. Quizzes 32 12 80 3.2

10. Readings 91 31 90 3.8

11. Term papers and/or projects 40 26 91 3.8

12. Shorter papers 37 14 83 3.4

13. Daily assignments 60 18 91 3.6

14. Conferences with professor 63 26 88 3.7

15. Student interaction outside class 64 17 80 3.3

DIFFICULTY LEVEL & WORK
A. Amount of assigned work 98 14 93 3.6

B. Difficulty of work 98 11 91 3.5

C. Toughness of grading 93 10 93 3.4

D. Hours spent/week 98 4 47 11.0 hrs.

RATINGS OF THE PROFESSOR
A. Presents material clearly 99 28 92 3.9

B. Gets students interested 99 25 89 3.7

C. Makes learning active 99 21 . 84 3.5

D. Organizes & relates material 98 47 95 4.2

E. Evaluates fairly 97 31 94 3.9

F. Personally interested in students 98 44 93 4.1

AMOUNT LEARNED 99 26 93 3.8

OVERALL SATISFACTION 2 for each rating_

6 Very satisfied 23

5 Satisfied 41
4 Fairly satisfied 20

3 Somewhat dissatisfied 11
2 Dissatisfied 3

1 Very dissatisfied 1

Average Rating (6 point scale) 4.6

All rating except for the last question are on a five point scale with five being

high. Thus, "percent rating very high" 18 the percentage of those responding
to that item who rated it "5". "Percent average or above" is the percentage of
3r5, 4s and 5's among responders. Only the percent responding is shown for
Items which were rated by fewer than 50% of those who turned in evaluations.
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Freshmen Only
Course_Traditienal (over_10 students)
Enrollment unknown Number of Evaluations
June, 1970

COMPONENTS OF THE COURSE

Professoz, Tnose returning tg Hiram
239 Percentage >50%

Percent
Response

% Rating % Rating
very ave. or
high above

Average

1. Formal lectures 85 36 94 4.03
2. Modified lectures 76 28 90 3.80
3. Class discussions 62 21 81 3.44
4. Oral presentations by students 15 (3.03)
5. Laboratory work by students 32 (3.78)

6. Field trips 18 (3.33)
7. Films and/or tapes 38 (3.48)
8. Examinations 91 15 90 3.50
9. Quizzes 40 (3.24)

10. Readings 90 29 91 3.81

.11. Term papers and/or projects 28 (3.80)
12. Shorter papers 30 (3.28)
13. Daily assignments 63 25 95 3.81
14. Conferences with professor 57 23 89 3.55
l5. Student interaction outside class 59 15 76 3.13

DIFFICULTY LEVEL & WORK
-Amouni-ofA. assigned work 98 17 95 3.65

B. Difficulty of work 98 13 89 3.59
C. Toughness of grading 92 10 88 3.45
D. Hours spent/week 98 12.5 hrs.

RATINGS OF THE PROFESSOR
A. Presents material clearly 99 23 90 3.77
B. Gets students interested 99 21 87 3.65
C. Makes learning active 98 18 83 3.48

D. Organizes & relates material 98 46 95 4.27
E. Evaluates fairly 97 34 96 3.97
F. Personally interested in students 98 40 93 4.05

AMOUNT LEARNED
100 34 94 4.05

OVERALL SATISFACTION % for each rating
6 Very satisfied 26
5 Satisfied 44
4 Fairly satisfied 15
3 Somewhat dissatisfied 11
2 Dissatisfied 2
1 Very dissatisfied 1

Average Rating (6 point scale) 4.77

All rating except for the last question are on a five point scale with five being
high. Thus, "percent rating very high" is the percentage of those responding
to that item who rated it "5". "Percent average or above" is the percentage of
3's, 4's and 5's among responders. Only the percent responding and average rating
(in parenthesis) are shown for items which werft,rated by fewer than 50% of those
who turned in evaluations.
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FIIESHKAN INSTITUTE EVALUATION
Fall 1970-71

Enrollment -- 382
% Response -- 94%

Components of the Course

Percent
2.22p2Dat

% Rating % Rating
Very Ave. or
High Above

Average

AgLLES._

1. The morning lectures 99 1 66 2.74

2. Man: The Dramatic Mode 99 14 79 3.39
3. Library exercise 99 21 76 3.38

4. Writing papers 99 21 93 3.73

5. Faculty help with writing 99. 23 86 3.65

6. Discussion groups 99 27 87 3.69

7. The 8mm film 99 22 81 3.57
8. Films and multi-media show 99 27 93 3.91

9. Student interaction outside class 99 33 90 385

Value as an Orientation to:
1. Hiram's faculty 100 13 70 3.13

2. Other Hiram freshmen 100 32 93 3.97

3. Hiram's new curriculum 99 22 92 3.81

4. The College in general 100 34 96 4.14

Ratingp of the Professor
A. Presents materials clearly 99 48 97 1 4.31
B. Gets students interested 99 34 92 3.91

C. Makes learning active 99 35 90 3.91
D. Evaluates fairly 99 53 95 4.35
E. Personally interested in students 99 66 97 4.51

Amount Learned 99 8 84 3.28

Overall Satisfaction % for each rating
6 Very satisfied 19

5 Satisfied 49
4 Somewhat satisfied 20

3 Somewhat dissatisfied 8

2 Dissatisfied 3
1 Very dissatisfied 1

Average rating (6 point scale) 4.71

All rating except for the last question are on a five point scale with five being high.
Thus, "percent rating very high" is the percentage of those responding to that item
who rated it "5". "Percent average or above" is the percentage of 3's, 4's, and 5's
among responders. Only the percent responding is shown for items which were rated-by
fewer than 50% of those who turned in evaluations.
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DISCUSSION OF THE PROBLEMS OF COMPARING THE FALL, WINTER AND SPRING
1969-70 STUDENT COURSE EVALUATIONS

The table on the next page provides a comparison of the composite fre6hman
ratings for each quarter of overall satisfaction with their particulz=
Colloquia, the Twentieth Century, and their traditional courses. Since t7,ere
were a number of sections of the Colloquia and many traditional courssf
offered each term, the ratings for these are a composite of a number c:
separate sections or courses.

Several things about the table should be noted. First, the rating:,: of th
Twentieth Century Course were lowest each time. First and, especialqT,
second quarter freshmen rated the Colloquia higher than their traditional
(elective or major) course. Third quarter the roverse is the case. A
second related point is that the Colloquia and the Twentieth Century were
rated lower third quarter than first or second while the traditional courses
were rated highest in the third quarter.

To what extent do these comparisons reflect real changes or differences over
the year and to what extent are they due to other factors?

I suspect that to some extent they reflect the suseptibility of course rat-
ings to changing circumstances outside as well as inside the classroom,
especially events as dramatic as the May Cambodia invasion, Kent State
deaths, and resulting campus turmoil. If these ovents did indeed affect the
third quarter course evaluations, it would seem that the Colloquia and
Twentieth Century Course were hurt, but the traditional courses were helped.
While this may seem puzzling, the handling of the May crisis at HImam may
account for it. Students were allowed to withdraw with half credi from
courses,whether or not they worked for credit in the "peace movement."
Howover, it was not very practical to withdraw from the Colloquium or Twen-
theth Century Course because, as-graduation requirementa, thes-e would have
to be completed the next year. Thus, a freshman in a traditional course
who was dissatisfied or who wanted to work on the "strike" could and often
did drop the course, while all but a handful remained in the two new cur-
riculum courses. This, no doubt, led to some inflation of the ratings for
the former and perhaps lower ratings for the later.

Another factor which may have influenced the ratings is the percentage of
enrolled students responding (completing questionnaires). You can see from
the table, that this varied from quarter to quarter and among the three types
of courses. The differences are due to somewhat different testing methods.
The traditional courses were evaluated by Student Senate representatives
during one specific class session during the last week of classes, with no
follow-up. The Twentieth Century was evaluated during class sessions by the
staff,with follow-up first and third quarters. First and second quarter the
Colloquium evaluations were done by mail,with follow-up. Third quarter was
done in class by the Colloquium professor, with follow-up.
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3

Since the forms were very similar and imcIn6ed all tbe instructions, I do not
feel students perceived a difference betweera stu,';=sr-` and facUlty administered
evaluations. However, the follow-up procedures did get evaluations fram
more students than did the one-shot,in-class procedures (benause students
were frequently absent from class). This probably somewhat inflates the rat-
ings for traditional courses. We have some evidece (from one large tra-
ditional class which was followed up at the firtF47 exam) that rating of classes
with only 50-60% of the enrolled students present may be inflated about .2.
Since we consistently got a lower percentage response for the traditional
courses, their ratings should probably be lowered a little (perhaps .1) to
make them comparable to the new curriculum courses.

A third factor influencing the third quarter ratings was the sample of
courses selected for evaluation. All the Colloquium sections and the Twen-
tieth Century Course, as a whole, were evaluated each quarter. First and.,

especially, second quarter an attempt was made to evaluate all lower-level,
traditional courses. However, a few were missed by the student evaluators,
one because the professor denied them entrance. This may have had some
small effect on the ratings. More important was the decision by the stu-
dents to evaluate,in the Spring, only courses taught by professors returning
to Hiram in 1970-71 and only courses with ten or more students. The latter
criterion did not exclude many freshmen, but there were several large fresh-
man courses (e.g., in history, political science and sociology) which were*
omitted because the professor was not returning. This omission probably
helped raise the third quarter rating for traditional courses substantially.
The evidence for this statement is found in a camparison of the third quarter
Colloquia taught by returning professors and those taught by non-returning
professors. The former (returners) were given an average overall satisfac-
tion rating of 4.72 while the latter (non-returners) were rated 3.42. Several
of these same non-returning professors taught traditional freshmen courses
which were not evaluated.

In conclusion, it seems to me safest and most accurate to conlcude that the
Colloquia were rated slightly higher than traditional courses each quarter,
with little change for either type of course over the year. I think that
this rationale would also support the notion that the Twentieth Century
was rated about the same throughout the year, perhaps a little lower second
and third quarters.
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Ev._iluation of the Impact of a Student-Centered
Freshmar Year PrcAram at a Tr Typical" Liberal Arts College

George A. Morgan
Hiram College

Summary

The proposed project is an evaluation of the impact of a new freshman
year program which places the responsibility for learning and social
behavior directly with the student. The Hiram program is more individ-
ualized and provides much more freedom than found in the typical liberal
arts college program, including Hiram's previous program. While the
freshman student is expected to be actively responsible for his own
learning and behavior, he is supported by a strong advising (tutorial)
system which is built into the course structure of the curriculum.

These changes will make the initial college experience for the freshmen of
1969 dramatically different from that of immediately preceding classes. The
potential significance of the curriculum is partially attested to by a
$90,000 planning and development grant from the National Endowment for the
Humanities. The present project, for which OE funds are being requested,
is for evaluation of the overall impact of the first year of the program.

Preliminary data indicate that the class entering in 1969 will be similar
to those of the last few years. The recency of the innovations apparently
has not as yet influenced the type of students attracted to Hiram. Since
the College has data about student changes during the freshman year for the
1968 entering class, we have an unusual opportunity to study the extent to
which a college can alter the kind and amount of impact it has on students.
Thus, the basic design involves a comparison of the classes of 1968 and
1969 with respect to changes during the freshman year in attitudes, achieve-
ment, and satisfaction with various aspects of the environment. It is
anticipated that there will be significantly greater changes in certain
attitudes (e.g., independence and social conscience) and in satisfactions
than in the past. English achievement is predicted to increase.

Successful Research Proposal SubmiLLed
The Chical;o Regional Office or Mucat,ion
August" 1969.
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A. FJ7E=1,LFS AND OBJECTIVES

The proposed project is of h,ott local and more general importance. It is
of value to Hiram ColleTe beca7Lse it is part of the evaluation of major
curricular and social .72hariges :47.ich affect the total life of the College
amd its students. It is of mR7-ional importance because there is evidence
that the type of inteyi2a1-ad, yet-individualized and student-centered
pTogram being initiated at Hiram anticipates a national trend and thus needs
to be evaluated. Although the planning has been done with care and over
several years, thus preceding the current rash of student demands, the
Hiram program is consistent with the cry for freedom and relevance. An
interest in the curriculum and its relevance has been expressed by a large
number of individuals and Institutions, including the National Endowment
for the Humanities which judged the freshman year program to have sufficient
promise to award Hiram a $90,000 planning and development grant.

The proposed project is the second phase of Hiram's comprehensive self-study.
The first phase, which has been completed, involved a study of the college
and its former, rather traditional, curriculum. The second phase, for which
OE funds are being requested, is an evaluation of the effects of the first
year (1969-70) of the new freshman year program. The third phase will be a
longer term evaluation of the whole program and a longitudinal study of its
effects over at least four years.

Descriptive Summary of the New Hiram Program

After nearly two years of planning, the faculty, students, and trustees of
Hiram College approved a major curriculum revision in October 1968. At
that time the President appointed a Commission on Student Life, composed
of representatives of all constituents of the College, charged to recommend
changes in social regulations which would be consistent with the philosophy
underlying the new curriculum. The proposed changes (e.g., no hours for
women, open dorms, drinking on campus) which were approved in the winter
and spring of 1969 give students almost total freedom and responsibility
for their behavior.

The curriculum features an integrated, yet highly individualized, freshman
program. It is based upon the premise that by giving students more
freedom and more responsibility, along with the opportunity for more meaning-
ful faculty guidance, a college can create an atmosphere in which both-
academic inquiry and personal growth will flourish. It is Hiram's goal to
focus this inquiry on a rational, yet highly personal, examination of the
status of life in our contemporary world using the wisdom of the past and
looking to the possibilities of the future. We feel that this program will
help students and faculty become increasingly understanding and imaginative
as well as increasingly and broadly knowledgeable.

The new Hiram curriculum abolishes the traditional distributive graduation
requirements based on a selection of departmentally-oriented, introductory
courses. In place of distribution requirements we have developed several
types of new courses which generally focus on issues and cut across disci-
plines. The student will '2, f greater flexibility in planning his academic
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program because there will be only half as many required courses and
because there will be considerable choice among them. The new curriculum
focuses on the freshman year because of its importance in the development
of student attitudes about education. Appendixes 1 and 2 provide addi-
tional descriptive material about the curriculum and indicate more speci-
fically how the student is given freedom and responsibility within a
structured and supportive framework.

In a world filled with misunderstanding, it is crucial that colleges
concentrate on promoting effective communication. Therefore, the curri-
culum will begin with a two week Freshman Institute which will encourage
the student to be articulate and creative in the expression of his thoughts
and will provide him with individualized help in working toward that goal.
The Institute will be held at the beginning of the year before upperclass-
men return to campus. It offers a unique opportunity for the freshman to
become oriented to the college and the new curriculum and will set the tone
for the four years that follow. It is believed that by involving faculty
members from all departments the Institute and other parts of the new
curriculum will lead to more effective communication thaithe traditional,
required, English composition and speech courses.

Emphasis on the personal dimension of learning and on effective speaking
and writing will be continued in the Freshman Colloquia. In the first
term the student will choose a faculty member, with academic interests
similar to his own, to serve as his teacher and adviser. Each Colloquium
group of 10-12 students will explore a topic such as "American Culture
Through Its Communications Media" or "Concepts and Issues on Human Freedom."
The close relationship which will develop between the tutor-adviser and his
group should enhance self-understanding, moral sensitivity and taste. In
the second or third quarter each freshman will take another colloquium from
a different faculty member while maintaining the advisory relationship with
his first professor.

"The Twentieth Century and Its Roots" is a year-long course common to all
freshmen. The purpose of the course is to help the first year student
examine contemporary issues such as alienation, racism, nationalism, imper-
ialism, and the population explosion. Each topic will be introlduced with a
statement of its importance using guest speakers, films, debates, and panel
discussions. Additional sessions on the topic will develop other perspec-
tives as well as historical background. Before leaving each topic the class
will divide into small groups led by advanced students to discuss ideas
stimulated by class sessions, readings, and student position papers. (Appen-
dix 2 gives details about how this course is structured to promote freedom
and student responsii4lity.) The course will provide freshmen with an
integrated common expdrience and the opportunity to see special programs
not financially available to smaller classes.

Thus, under Hiramts three course-three quarter (3-3) plan a freshman enter-
ing in 1969 will have the following schedule:

Mid-September
Institute

Fall quarter
6611Oquium I
20th Century
An Elective

Winter guarter
C011oquium TI
20th Century
An ElecAve

Spring quarter
An Elective
201h Century
An raec!Liv(!



The student and his tutor-adviser will seek to plan the four electives in
a way meaningful to the development of the student's abilities, interests,
and long-range goals.

In his sophomore or junior year, each student will select a major area of
concentration to which he will devote most of his time in the last two years.
The area of concentration is broadly and flexibly defined as the area
of in-depth stLdy which each student must complete for graduation. It may
be a traditional major plus courses in related or supporting departments.
Or it may be a more individually tailored area of concentration, such as
"Latin American Studies," "Afro-American Studies," or "Psychobiology,"
which will include an organized selection of courses from several depart-
ments. The Upperclassman will broaden and intcgrate his knowledge by
choosing at least three interdisciplinary courses which will cquaint him
with several approaches to a topic or problem. Some suggested titles for
Interdisciplinary courses are: "Perspectives on the Nature of Matter,"
"Poverty in an Affluent Society," and "The Nature of Love."

In the new curriculum students will be encouraged to participate in
activities outFide the normal course structure of the curriculum. Each
student will be required to participate for at least six quarters in activi-
ties such as music, drama, debate, physical education, painting, and tutor-
ing public school children.

Problem and Objectives

The general purpose of the proposed research is to measure the extent to
which students under the new curriculum more closely meet goals, such as
those described in Appendix 3, which are the ones with which the curricu-
lum Task Force began two years ago, than did students under the old, more
traditional curriculum. As is usually the case, the faculty committee
which developed the curriculum had many rather general and not easily tested
goals in mind. However, it seems fair to say that the goals dealt more
with the personal and attitudinal development of students and less with the
acquisition of specific knowledge than seems generally implied by tradi-
tional curriculums. While the curriculum was not based on any specific
theory of education or student development, the committee was clearly
influenced by the writings of men like Sanford (e.g., 1967), Freedman (e.g.,
1967), and Katz (e.g., 1968).

Review of the Literature

Although there is a considerable literature about curriculum development and
evaluation in elementary and secondary schools (e.g., American Educational
Research Association, 1969), there seems to be rather little systematic
research about the effects of the curriculum at the college level. Katz and
Sanford (1962) state, "There is, of course, a vast literature on the
curriculum, but most of it has been concerned with descriptions of existing
programs and with proposals for reform rather than with the demonstration
of effects on students." The great curricular revolutions, including Hiram's
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own single course study plan of the 1930-501s, were not accompanied by
controlled observations that would permit comparisons or separate out
effects due to the curriculum. This latter task is, of course, very
difficult, but it is one of the main aims of the proposed research.

There have been numerous studies of the effects of particular courses
(e.g., Jacob, 1967) or of particular techniques of teaching (e.g.,
McKeachie, 1962), but few have studied the total curriculum. Katz and
Sanford (1962) point out that this has been mainly due to the feeling
that the effect of the curriculum on students is less than the influence
of other factors. Feldman and Newcomb (1969) in their comprehensive
review of the impact of college on students do not even deal with the
effects of different types of curriculums, preferring instead to look at
types of college, sequence of experiences, major fields, residence
groupings, student culture, etc.

The author suspects that there are some additional reasons which account
for this lack of college level curriculum evaluation research. First,
there are major methodological problems. (e.g., Feldman and Newcomb, 1969,
chapter 3). Second is the fact that in recent years there have been great
similarities among colleges in curriculums and graduation requirements.
The exceptions, e.g., Sarah Lawrence, Bennington, Antioch, St. Johns, etc.,
have been distinctive not only in curriculum, but perhaps even more so in
the types of students
Thus, even if one of

they
these

attract and enroll (e.g., Henry and Heist,
colleges demonstrated a change in student

1967).

characteristics which was due to an innovation (e.g., Churchill and Kennedy,
1969) one would question the applicability to other colleges. Because
Hiram has been much more typical of the large number of liberal arts colleges
in the country, the proposed research provides a valuable opportunity to
examine what effects a marked change in a college's program can have.

Hypotheses

These hypotheses refer primarily to the impact which the total new Hiram
program (both academic and social) is anticipated to have on the class
entering in 1969 and on the college environment more generally. Several of
the hypotheses have been strongly implied in the preceding description of
the curriculum.

1) It is hypothesized that students will have a higher satisfaction with
the faculty, administration, students, etc., (See Appendixes 4a, 4b, and
4d) than in the past. Hiram, like many colleges (Feldman and Newcomb, 1969,
chapter 4) has found that students enter with very high expectations of
satisfaction, which are not entirely fulfilled. At least part of this
disillusionment, sometimes called the "sophomore slump," is noted early in
the freshman year. Due to the information Hiram freshmen are receiving
during this summer about the new curriculum, it would be reasonable to
expect even somewhat higher entering expectations than usual. However, it
is still predicted that satisfactions will be higher in December and May for
the class entering in 1969 than for the 1968 group. Some more specific
hypotheses can be made and linked to particular aspects of the new program.
For example, the colloquium program with its close relationship between the
student and his adviser-tutor should he7p maintain the initially high
expectations of satisfaction with "your adviser" and "the faculty." like-
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wise the marked changes in social regulations might be predicted to lead
to higher year end satisfaction with "the administration."

2) It is hypothesized that the types of social and intellectual attitudes
measured by the csq (See Appendix 4d) will generally show more increase for
the 1969 class than they did for the 1968 class. The program's emphasis on
freedom would be expected to produce a significantly greater impact in the
area of "family independence" and perhaps in "peer independence" as well.
The 20th Century course and many of the Colloquiums should lead to a
greater change in "social conscience" and "cultural sophistication." IL
also seems possible that the Colloquiums and general atmosphere would lead
to better "study habits;" and the activity units requirement should lead to
more extracurricular involvement, especially in the fine arts and in service
oriented activities. Students should also ascribe to themselves more
changes in intellectual, philosophical, and personal development than last
year (See Appendix 4c).

3) It is predicted that the combination of the Freshman Institute and the
Colloquiums will lead to better writing and to more open and lucid
discussion of ideas (the latter is not easily tested in this study). At
least, scores on the English Composition test should be no lower than last
year when 10 quarter hours of English Composition was required of all
freshmen. Astints (1968) study indicated that students at colleges with
less prescriptive curriculums, even when controlling for student input,
achieved some more than those at more prescriptive schools. In the present
project only English achievement will be measured, but in the longer term
evaluation achievement scores in humanities, social sciences,'natural
sciences, and mathematics as well as English will be compared with those
of students under Hiramts former more prescriptive curriculum (in which
all students took three courses in science, etc.). It is expected on the
basis of Astints (1968) study and reviews by Baskin (1960) and Hatch (1963)
that the group entering in 1969 with the freer program will do at least as
well as the corresponding class under the old curriculum.

4) It is hypothesized that the perception of the environment at Hiram by
advanced upperclassmen will be significantly higher on the CUES (See
Appendix 4f) "Community," "Awareness," and "Scholarship" dimensions than it
was four years ago. The Colloquiums which emphasize Hiram's dedication to
individualized teaching and faculty concern about students as personsshould
help raise the perception of "Community." The 20th Century course, activity
units, and social regulations all should contribute to increase the feeling
of "Awareness." Finally, the fact of the academic innovation and federal
support for it will help to elevate the perception of Hiram as a college

-,Kiphasizes a se71ous interest in "Scholarship.lf The two new scales,
"Campu$' Morale" and "Quality of Teaching and Student-Faculty Relationships,"
should be fairly high but we do not yet have comparable data from the former
group.

5) Finally, it is hypothesized that faculty will begin the year cautiously
optimistic and will maintain if not increase their support for and satis-
faction with the new curriculum.
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B. PROCEDURES

The basic design of the proposed project is to compare the changes in
satisfactions, attitudes, and English achievement which took place in the
class entering in 1968 with those which will take place in the 1969 fresh-
men. Thus, the research will compare September to May differences in a
number of characteristics for two consecutive classes which will experience
sharply differing freshman environments, but will be quite similar in
terms of input.

Subjects

The subjects in the project will be all freshmen (about 350) entering Hiram
College in September 1969. The control group (about 300 1968 freshmen) has
already been tested.

Materials

There will be three main instruments used in the evaluation of the effects
of the freshman year on the students.

1) Satisfaction with Hiram Scale. This is a nineitem local rating scale
used to measure expecfarratI=Tions (ESHS) of entering students and
actual later satisfactions (SHS) in both December and May. The student
rates his satisfaction with Hiramts faculty, administration, other students
town, freshman courses, graduation requirements, his adviser, the social
life, and the physical facilities on a six point scale (See Appendixes 4a and
4b). Two open ended questions (Appendix 4c) about changes while at Hiram
and critical suggestions have been given with SHS in May.

2) 2211222 Student uestionnaires. CSQ was developed by Education Testing
Service as pal-TOTits Iñstitutonal Research Program. It comes in two
forms, CSQ-1 to be administered to entering students in the fall, and CSQ-2
to be administered to students near the end of the year. The data provided

,deals primarily with biographical details, satisfactions, and attitudes.
The attitudinal items are on both forms so that changes can be studied.

In addition to an analysis of individual items, the questionnaires also are
scored on ten item scales. There are four satisfaction scales - with
faculty, administration, major, and students; five attitudinal scales -
family independence, peer independence, liberalism, social conscience, and
cultural sophistication; and three miscellaneous scales - high school moti-
vation for grades, college study habits, and extracurricular involvement
(See Appendix 4d and Peterson, 1968).

3) College Board English Com osition Exam. This is a 60 minute objective
test designea=measure writing a i ity. The tests are forms of the CEEB
English Achievement tests which most Hiram students take as part the
admissions process, thug providing the opportunity to study changes (See
Appendix 4e).



Design

Schematically the design of the present project with respect to the impact
on freshmen students is as follows:

September December May
Experimental group (1969) csq-1 gSHS SHS CSQ-2, SHS & Eng. Comp.
Control group (1968) CSQ-1 & ESHS SHS CSQ-2, SHS & Eng. Comp.

It is realized that there are certain difficulties with this type of design,
but it is hoped that they will be minimized. The evaluation committee and
the faculty considered the possibility of splitting the 1969 entering class
into old and new curriculum groups. This was ruled out for a number of
reasons, some of which are related to design considerations. First,
because of the attractiveness of the new program to students, it would not
have been possible to persuade a random sample of students to stay on the
old curriculum without the possibility of serious resentment. Second, since
there was sure to be considerable interaction between groups there was the
very real possibility of contamination.

Fortunately for the design, there is preliminary evidence of the similarity
of the experimental (1969) and the control (1968) groups. The relatively
recent adoption of the program seems to have reduced any differences in input
that may result in future years, due to the differential attractiveness of

the program. It will, of course, be necessary to compare carefully the two
groups with respect to many variables.

Of course, differences in the world situation and the general climate on
American campuses between 1968-69 and 1969-7:4 Tay contaminate the results.
It is hoped that the situations will be approximately equivalent due vo the

short time span. Since ETS has available comparable data for other colleges,
it may be possible to look at CSQ changes over this same period for colleges
which did not deliberately change their environment.

As described above, the main part of this pnoject is to measure the impact
of the program on the freshTeq. However, in addition we plan to gather data
concerning how advanced students and the faculty view the environment and
the components of the program. For this purpose we plan to use the College
and University Environment Scales. The second edition of CUES provides
measures of the environment-37aFollege along seven dimensions - Practicalit/,
Community, Awareness, Propriety, Scholarship, Campus Morale,and Quality of
Teaching and Faculty-Student Relationships (See Appendix 4f and Pace, 1969).

The plan is to give CUES to a sample of advanced students and compare the
results with data collected four years ago. Lest formally it is planned to
ask faculty to answer a brief questionnaire at the beginning and end of the

year. It will contain some objective items and a couple of open ended

questions designed to determine satisfaction with the program and morale.
The faculty may also be interviewed informally with regard to their feelings
about the program.

It would also seem helpful to describe briefly the design of longer term
evaluation of which the present project is the first part. The College has
already collected data not only from 1968 freshmen but also from other student
classes and from faculty. Briefly, we have achievement scores (ETS Survey
of College Achievement), and attitudinal data (OPI) for sophomores and seniors.



This, together with OPI/s from new freshmen, will allow us to compare the
four year development of the classes beginning under the new curriculum
with those who spent all of most of their time at Hiram under the tradi-
tional curriculum. The materials described in this paragraph have been
paid for by other funds and are not part of the current request. The same
is true of the evaluations of the specific components and courses which
make up the new program.

Statistical Analysis

Evaluation of changes in behavior is difficult and tricky, but because of
its importance in the study of student development there has been much
discussion and many suggestions (e.g., Warren, Heist and Gurin, 1968;
Richards, 1968; Astin, 1968; Feldman and Newcomb, 1969). The project
director plans to obtain consultative aid with the statistical analysis,
but appropriate generalized T tests and analysis of variance would appear
to be called for in making most comparisons.

C. RELEVANCE OF FINDINGS

This is a time when many colleges and universities are engaging in curri-
culum revision. We believe that the student-centered Hiram curriculum
is of special merit and worthy of support because it is a significant move
toward a regeneration of undergraduate education in the United States.
While the curriculum is continually evolving, we feel that the College is
moving in a direction which will be significant for the future of colleges
in this country. This feeling is supported by the feedback we have gotten
from students, from other colleges, and from reading many of the experts in
this field (e.g., Baskin, 1960; Katz and Sanford, 1962; Hatch, 1963).

Hiram has a number of advantages which make this new program an ideal proto-
type for reform. Hiram is small, good but not elite, and financially sound
though not wealthy. Furthermore, it has been able to generate the enthusiasm
among faculty and students which is necessary for a change in direction to
take place.

The College has been able to be more bold and basic in curriculum revision
than most colleges because of its history of innovation and because this
curriculum was not imposed from the top by a few "visionary" administrators
or faculty. The faculty and students began to feel the need for change
several years ago, before the current climate of "unconditional demands."
This helped Hiram carefully plan a change while other colleges may have to
act more precipitously. If Hiram's program is demonstrated to have effects
in desirable directions, it may well serve as a model for schools which feel
the need for a significant change.

Assuming that the project results support the contention that this change
in the college program has the expected impact, the results take on general
significance beyond Hiram College. It would indicate that by changing the
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curriculum (in the broad sense of that term) a typical private liberal
arts college can substantially change the type and amount of impact on
students even with essentially the same faculty and student input. This
would undercut the frequently held contention that "it doesntt matter
what you do because everything depends on having good students and good
faculty." It is undoubtedly true that the major determiner of output is
the quality of the input (e.g., Astin, 1968); however, educationally the
impact or "value added" seems far more important than whether a
college can recruit students with initially high scores.

The publicity generated by the passage of the new curriculum and the
Humanities Endowment grant has produced many interested institutions and
individuals who are receiving information about the implementation of the
program as it becomes available. Most of these people are also interested
in the results of any evaluation of the curriculum. The fact that many are
now considering similar c'flanges strengthens the value of doing this
proposed evaluation of the first year of the program rather than waiting for
longer term effects and several entering classes.

The evaluation will also help the College make modifications in the curri-
culum so that the desired goals can better be achieved.

If the program is successful and if the evaluation seems to justify it, the
College would like to submit a proposal to the BesearchTraining Branch of
the Office of Education in order to be able to conduct a summer program
designed to train teachers from other colleges in the methodology of
teaching freshman courses similar to the Colloquiums and the Twentieth
Century.
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Appendix 4a Expected Satisfaction with Hiram Scale (ESHS)

COLLME STUDENT QUESTIONNAIRE

HIRAM ITEMS

A. Sex and location of your home

1. Male from the mideast
2. Female from the mideast
3. Male from the east coast
4. Female from the east coast

The next nine questions concern your 'txpeotations at this time
with respect to how sati'sfied you think you will be with each
of the following aspects of Hiram College. For each question
rate your expected degree of satisfaction by choosing an alter-
native from the following:

1. Very dissatisfied
2. Dissatisfied
3. Somewhat dissatisfied
4. Fairly satisfied
5. Satisfied
6. Very satisfied

B. The faculty

C. The administration

D. The students

E. The graduation requirements

F. The Freshman Institute

G. The Freshman Colloquia

H. The town of Hiram and its location

I. The social life

J. The physical facilities of the college
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Appendix 4b

SATISFACTION WITH HIRAM SCALE (SHS)

A. Sex and location of your home

1. Male from the mideast
2. Female from the mideast
3. Male from the east coast
4. Female from the east coast

The next nine questions concern your satisfaction with each of the
follouing aspects of Hiram College. For each question rate your
expected degree of satisfaction by choosing an alternative from
the following:

1. Very dissatisfied
2. Dissatisfied
3. Somewhat dissatisfied
4. Fairly satisfied
5. Satisfied
6. Very satisfied

B. The faculty

C. The administration

D. The stUdents

E. The town of Hiram and its location

F. Your freshman courses'

G. The graduation requiramants

H. Your adviser

I. The social life

J. The physical facilities of the college
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Appendix 4c-1 Expected Student Changes

Student number

What do you expect to be the most important changes in yourself
(philosophical, intellectual, personal, social, vocational, etc.)
during your education at Hiram? (Use the back if you need more
room.)

We have tried to ask some important questions, but it may be that
you feel your attitudes, values, goals, etc., were not adequately
represented by your answers to the objective questionnaires. If
that is the case, you may amplify or make comments in the space
below.
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Appendix 4c-2

STUDENT CHANGES AND COMMENTS

Student Number

Briefly, what do you regard as the most important changes in yourself (philo-
sophical, intellectual, personal, social vocational etc.) that have occured
since you came to Hiram?

We have tried to ask
that you want to say
Please use the space
about how to improve

some important questions, but there nay
ahout Hiram, your education and/or this
below. We are especially interested in
Hiram College.
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Appendix 4d

COLLEGE STUDENT QUESTIONNAIRES

The College Student Questionnaires (CSQ), part of the ETS Institutional Research
Program for Higher Education, are designed to aid institutions to gather kind analyze
large amounts of diverse information about college student bodies. This information
is primarily biographical and attitudinal. There are two questionnaires - Part 1
and Part 2 - with certain sections dup'icated.The purpose in constructing partially
overlapping instruments is to facilitate study of student change between college
entrance and graduation.

The questionnaires were developed at Educational Testing Service (ETS) by Richard
E. Peterson. The general content and item format were suggested by sociologist
Martin Trow,

Part 1 of the CSQ is administered to entering students (freshmen) prior to the
formal beginning of classes. The four sections ot Part 1 contain questions about:
1) educational and vocational plans or expectations; 2) activities, achievements,
and perceptions during secondary school; 3) family background; 4) certain personal
attitudes. Part 2 is administered to any group of undergraduates toward the close
of the academic year. It is in three sections, two of which duplicate sections 1
and 4 from CSQ Part 1. The middle section of Part 2 consists of some 100 questions
dealing with what might be called "student functioning," i.e. , activities,
perceptions, and satisfactions as students at a particular college.

Items: Each questionnaire contains 200 multiple-choice questions and, although
the questionnaire itself is untimed, about an hour and a half is usually required
for students to complete it. Every item in each questionnaire is intended to provide
essentially unique information, and some type of analysis of individual item
response frequencies will generally be the most expedient wy of treating basic
institutional results.

Scales: In addition to analysis at the item level, the questionnaLes also are scored
on 13 scales. With one exception, each scale consists of ten four-alternative
items. These measures, five of which are duplicated in the last section of both
questionnaires, are as follows:

CSQ Part 1 Only
MG Motivation for Grades
FS Family Social Status

(five nine-option items)

CSQ Part 2 Only
SF Satisfaction with Faculty
SA Satisfaction with Administration
SM Satisfaction with Major
SS Satisfaction with Students
SH Study Habits
EI Extracurricular Involvement
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Appendix 4d continued

CSQPart 1 and Part 2

FI Family Independence
PI Peer Independence

L Liberalism
SC Social COnscience
CS Cultural Sophistidation

Comparative Data: In order for an institution to readily compare its data with
those of other colleges, data based on CSQ administrations during the past two
years are printed on the Response Analysis Report in columns paralleling that
of the institution.

adapted from A Prospectus College Student Questionnaires
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Appendix 4e

ENGLISH COMPOSITION TEST

This test is part of the Col liege Board Placement Test Program. It is designed
to help colleges evaluate ability to write clear, effective English. The English
Composition Test uses three different kinds of multiple-choice questions _
selected from the five kinds that are described below.

One kind of multiple-choice question consists of a sentence with four of its
parts underlined and lettered. The student is required to decide either that
one of the four underlined parts of the sentence is unacceptable or that the
sentence has no error.

A second kind of question requires not so much the ability to identify unacceptable
usage as to choose the best way of phrasing a sentence.

A third kind of question presents a sentence containing any one of four kinds of
errors, or no error. No part of the sentence is underlined to call attention to
possible errors, and no other versions are offered. If the sentence contains an
error, the student classifies it according to the kind of error.

The fourth kind of question is based upon a brief prose passage from which a
sentence has been omitted. After each passage several sentences are listed.
First, the student Judges which of these sentences could be inserted in the
passage in order to preserve its style and meaning. After selecting the appro-
priate sentence or sentences, the student must determine why each of the remain-
ing sentences is inappropriat:3.

The fifth kind of question presents a sentence that is correct and acceptable,
but the student is required to rephrase one part in a way that will result in changes
in the rest of the sentence. The change called for might be one that he would make
in editing or revising something he had written. I n his revision, he should stay
as close as possible to the meaning and language of the original sentence.

adapted from Achievement Tests
College Entrance Board
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Appendix 4f

CUES, SECOND EDITION

The atmosphere of any campus is a mixture of features and attitudes, Including rules
;And procedures, faculty characteristics, student interests, courses of study,
zixtracurricular activities, the extent to which there is communication among students,
faculty and administration, and the degree ot awareness, involvement and contrrwersy.
The emphases and variations are among the factors that explain the differences among
colleges and universities, the primary purpose of CUES, Second Edition is to
describe that atmosphere.

The respondents, in most cases students, act as reporters by indicating which of
the 160 statements in the questionnaire are generally characteristic of their college.
They have lived in its environment, participated in its activities, seen its features and
sensed its attitudes. What kind of place do they perceive it to be? Their aggregate
judgment provides an opinion poll which helps to define the prevailing campus
atmosphere. It follows that results are computed and reported for groups, not
individuals, and that the scale scores describe institutions rather than students.

The Scales of CUES, Second Edition

The CUES provide a measure of the environment along five dimensions, or scales,
which appear to reflect ways in which colleges differ from one another.

The five basic scales are Practicality, Community, Awareness, Propriety, and
Scholarship. Two new subscales--Campus Morale, and Quality of Teaching and
Faculty-student Relationships -- have been added to the second edition of CUES.
Descriptions of the scales follow.

Scale 1. Practicality. The 20 items describe an environment characterized by enter-
prise, organization, material benefits, and social activities. There are both
vocational and collegiate emphases. A kind of orderly supervision is evident in the
administration and the classwork. The environment, though structured, is not
repressive because responds to entrepreneurial activities and is generally
characterized by good fun and school spirit.

Scale 2. Community.. The items in this scale describe a friendly, coheszve, group-
oriented c.ampus. There is a feeling of group welfare and group loyalty that
encompasses the college as a whole. The atmosphere is congenial; the campus
is a community. Faculty members know the students, are interested in their
problems: and go out oi their way to be helpful.

257



Appendix 4f continued

Scale 3. Awareness. The items in this scale seem to reflect a concern about and
emphasis upon three sorts of meaning--personal, poetic, and political. An
emphasis upon self-understanding, reflectiveness, and identity suggests the
search for personal meaning. A wide range of opportunities for creativity suggests
the search for poetic meaning. The scale suggests the search for political meaning and
idealistic commitment. There is an encouragement of questioning and dissent and
a tolerance of nonconformity and personal expressiveness.

Scale 4. Propriety. These items describe an environment that is polite and
considerate. Caution and thoughtfulness are evident. Group standards of decorum
are important. There is an absence of demonstrative, assertive, argumentative,
risk-taking activities.

Scale 5. Scholarship. The items in this scale describe an environment characterized
by intellectuality and scholastic discipline. The emphasis is on competitively
high academic achievement and a serious interest in scholarsniP.

Sca1e.6. Campus Morale. The 22 items in this scale describe an environment
characterized by acceptance of social norms, group cohesiveness, friendly assimilation
into campus life, and, at the same time, a commitment to intellectual pursuits and

.,freedom of expression,

Scale 7. Quality of Teaching and Faculty-student Relationships. This 11-item
scale defines an atmosphere in which professors are perceived to be scholarly,
to set high standards, to be clear, adaptive, and flexible, At the same time, this
academic quality of teaching is infused with warmth, interest, and helpfulness
toward students.

Since these scales provide a framework for summarizing and reducing data, users
will find that the full value of CUES is gained by the examination of how each
item is answered.

adapted from a Prospectus on CUES
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Amplification on the Research Design for the Hiram College
Curriculum Evaluation Project - Augusi; 1970

REPORT TO THE CHICAGO REGIONAL OFFICE OF EDUCATION
REVIEW OF DATA-GATHERING INSTRUMENTS

1. Hiram College, Hiram, Ohio 44234
a. Office of the Dean of the College
b. Dr. George A. Morgan, Director of Institutional Research

216-569-3211

2. Title of Study: "Evaluation of the Impact of a Student-Centercd Freshman
Year Program at a 'Typical' Liberal Arts College." This study is part of a
larger self-study and curriculum evaluation project at Hiram College. The
comparison data have already been gathered with support from the College
and the National Endowment for the Humanities.

3. The project is an evaluation of the impact of a new curriculum which places
the responsibility for learning and social behavior directly with the student.
The Hiram program is more individualized and provides much more freedom
than is found in the typical liberal arts college program, including Hiram's
previous program. While the student is expected to be actively responsible
for his own learning and behavior, he is supported by a strong advising
(tutorial) system which is built into the course structure of the curriculum.

Thus, it is hypothesized that the new curriculum, which began in the fall
of 1969, p'...-):rir'es a markedly different college experience:whose effects
should be -1Sured. Office of Education funds are being used for the
evaluatioYI. Jf the overall impact of the second year of the new curriculum.

Since the College has data about student attitudes, achievements, and
satisfaction under the old curriculum, we have an unusual opportunity
to study the extent to which a college can alter the kind and amount of
impact it has on students. The basic design of this part of the study
involves comparisons of changes during the freshman year for the last
class to enter under the old curriculum and the current entering class.
ALlso included is a comparison of changes during the first two years of
college for students under the old curriculum and the first group to spend
two years under the new curriculum. It is anticipated that there will
significantly greater changes in certain attitudes (e.g., independence,
liberalism, and social conscience) and higher satisfaction than in the past.
Achievement scores are predicted to be as high as under the old more pre-
scriptive curriculum.
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Because the design is quite complex, a schematic representation of those
aspects which relate to this study is given below. The Office of Education
support will be used during the 1970-71 academic year to test sophomores
(cohorts I & II, May 1971) and freshmen (cohorts III and IV, September 1970
and May 1971). The abbreviations and design details should be clarified
by the narrative of questions 5 and 6.

FRESHMAN YEAR
Se tember Ma

SOPHOMORE YEAR
Ma

OLD CURRICULUM

Students entering in
1968 and before

1968

CSQ I
ESHS

1969

CSQ II
SHS
ENG

1969

SCA
SHS
OPI

NEW CURRICULUM

Students entering 1969

1969

SCA
CSQ I
ESHS

CPI
II ESHS

1970

_CSQ II
I SHS

II
_CENG

SHS

1971

..CSCA
I SHS

,_COPI
II SHS

Students entering 1970

1970

_CCSQ I
III ESHS

_CPI
IV ESHS

1971

III
...C!S Q II

HS

{ENG
IV SHS

19-72

not yet determinE

4. Title of and need for each instrument:

Al) College Student Questionnaires, Part I--for entering students (CSQ I).
This research questionnaire was developed by the Educational Testing Ser-
vice (Princeton, N.J.) for its Institutional Research Program for Higher
Education. It is valuable because it provides a wide range of questions
about entering students' educational and vocational plans, their backgrounds
and certain attitudes. Thus, it is possible to see if the new curriculum is
attracting a different type of student to Hiram, i.e., we can compare
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students entering in 1968 and 1969 with those entering in 1970. CSQ I also
provides a baseline for measuring changes in attitudes during the freshman
year. Many of the questions are well suited to the types of changes (e.g.,
increased independence and social conscience) with which the freshman
year Jf the new curriculum is designed to deal.

A2) College Student Questionnaire, Part II--for enrolled students (CSQ II).
This questionnaire complements CSQ I, using many of the same items to
facilitate the study of student change. In CSQ II the background items of
CSQ I are replaced by items about student perceptions of and satisfaction
with college. These are, of course, important to the study.

B1) Expected Satisfaction with Hiram Scale (ESHS). This short, locally
developed questionnaire measures students' expected satisfaction with a
number of specific aspects of the College and with expected changes
during college. It provides a baseline for measuring changes in satisfac-
tion during college.

B2) Satisfaction with Hiram Scale (SHS). This scale is the same as ESHS
except that it measures actual satisfaction and perceived personal changes
after a period of time at Hiram. It is needed for that purpose.

C) Omnibus PersonF ty Inventory-Form F (OPI). This is a standardized
questionnaire designed to assess selected characteristics of human
behavior, chiefly in the areas of normal ego-functioning and intellectual
activity. The dimensions included were chosen because of their relevance
to academic activity or the help they would provide in understanding
chances in students' attitudes, values, and interests. Since the Hiram
curriculum is designed to enhance growth in several of the areas measured
by the OPI, its ust: is important. The OPI supplenents the CSQ in that it
provides a more in-depth measure of dimensions which are expected to
change more gradually, over two or even four years, as a result of the
general change in environment due to the new curriculum. Therefore, the
OPI is given to entering students and again after two (and also four)
years under the curriculum.

I)) English Composition (ENG). This standardized achievement test is
one of the College Placement Tests developed by the College Entrance
Examination Board., Since students in the new Hiram curriculum do not
take the traditional freshman English courses, it is important to measure
their ability to write clear effective English at the end of the freshman
year. The English Composition Test is designed to do this. Furthermore,
the scores can be compared with scores on the CEEB English Achievement
Test which many of our students h...lve taken in high school. It is anticipated
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that the new freshman program will lead to scores at least as high as under
the old required English program.

E) Survey of College Achievement (SCA). This is a short standardized
college achievement test developed by Educational Testing Service. It
measures general achievement in five broad areas usually encompassed in
the general (2 year) college graduation requirements. Since Hiram's
curriculum has eliminated the traditional requirements, it is important to
measure achievement in these areas. It is antici;aWd that achievement
in the first two years of the much less prescriptive new program will be
at least as high as under the old curriculum.

5. Respondents for each instrument:

Al) CSQ I. (a) About 200 respondents. (b) Freshman entering Hiram
College in September 1970. (c) Cohort III, which is one half of all
entering freshmen. The sample, approximately a random half, will be
selected by dividing the class alphabetically in subgroups of about 100
so that they can be accommodated in the four large classrooms at Hiram.
The first and third subgroups (e.g., A-F and K-0) will be cohort III and
take CSQ I. In order to keep the response burden reasonable, each
freshman is beIng asked to do only one of the two main instruments. The
alphabetical. division was decided upon for ease of student notification
even though it may not produce a truly random sample.

A2) CSQ II. (a) About 200 respondents. (b) End of year freshmen in
May 1971. (c) Cohort III, which includes all enrolled students who took
CSQ I in September 1970. Thus, this is in essence a follow-up or retest
of the approximately random one-half sample described above.

B1) ESHS. (a) About 400 respondents. (b 6,c c) All freshmen entering in
September 1970, Le both cohorts III and IV.

B2) SHS. (a) About 700 respondents. (b) End of year freshmen and sopho-
mores in May 1971. (c) Cohorts I, II, III and IV, i.e., all freshmen and
all sophomores.

C1) OPI. (a) About 200 respondents. (b) Entering freshmn in September
1970. (c) Cohort IV which will be formed like cohort III (see 5Alc above).
Thus, it will be an approximately random one-half sample.

02) OPI. (a) About 150 respondents. (b) End of year sophomores in
May 1971. (c) Cohortil, which is a sample composed of one half of all
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students who entered Hiram in September 1969, as the first class under the
new curriculum. The sample was drawn in the same general manner as the
one in 5Alc above and, thus, will be approximately a random half. These
students took the OPI as entering Freshmen in September 1969 so this is,
in essence, a two year follow-up.

D) ENG. (a) About 200 respondents. (b) End of year freshmen in May 1971.
(c) Cohort IV, which is approximately a random half of the freshman class.

E) SCA. (a) About 150 respondents. (b) End of year sophomores in May 1971.
(c) Cohort I, which is the other half of the students who entered Hiram
September 1969. Thus, the sample will, be approximately a random half
will be made up of students who took the SCA as entering freshmen.

6. Average amount of time required to complete each instrument:

Al) CSO I 75 minutes Cohort III, September 1970
A2) CSQ II 75 minutes Cohort III, May 1971
Bl) ESHS 15 minutes Cohorts III & IV, September 1970
B2) SHS 15 minutes Cohorts I, II, III & IV, May 1971
C ) OPI 60 minutes Cohort IV, September 1970 and

Cohort II, May 1971
D ) ENG 60 minutes Cohort IV, May 1971
E ) SCA 75 minutes Cohort I, May 1971

7. The subjects will complete the instruments in one of the four large class-
rooms at Hiram College. They will work in proctored groups of about 100.

8. The complexity of the design and the types of instruments used provide a
large number of item and scale scores, i.e., many dependent variables.
There are also many types of comparisons which can be made, e.g., old
curriculum vs. new, beginning of freshman year vs. end of year, Hiram
sample vs. national norm group, etc. This will lead initially to a number
of tables and graphs. In order to handle the making of inferences relatively
parsimoniously and to reduce the problem of multiple comparisons, genera-
lized t tests and multivariate analysis of variance will be used in testing
the significance of most comparisons. The project director is seeking
consultative help in order to deal with the methodological difficulties of
making inferences about student change.

9. Not relevant.



10. It is obvious that the study is in part longitudinal and that students are
tested more than once. In th 'broader study some students will be tested
four times, the beginning and end of their freshmn year, the end of the
sophomore year, and the end of the senior year. In the present study
sophomores (cohorts I and II) are tested once and freshman (cohorts III
a:,d IV) are tested twice, eight months apart. Listed below for the OE
funded part of the study is the cohort, sample size, date and time needed
for testing.

September 1970 May 1971
Cohort Testing Time Testing Time

c, ;0 No Yes, 90 minutes
II c.150 No Yes, 75 minutes

c.200 Yes, 90 minutes Yes, 90 minutes
IV c.200 Yes, 75 minutes Yes, 75 minutes

11. Students' answer sheets are identified by code number, but are confidential
exccA for research purposes and personal counseling at the student's request.
The identification number is necessary for the longitudinal aspects of the
study. No analysis or publication of the date of individual subjects is
anticipated. So far the data have been used only for this general study, but
will be kept available for other authorized research projects. Such authori-
zation must be obtained from the project director who will be careful that
the data is used only by professional persons for a legitimate research
project which will cause no embarrassment or di.scomfort to the subjects.
The data is not part of the permanent record r f the subjects and will be
destroyed at the completion of the overall project.
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APPENDIX 14

GENERAL fMPACT OF TM?. CURRICULUM: TABLES AND REPORTS

A. Discussion of Some of the Problems of Applied Education Research
R. Average SAT Scores for Entering Hiram Freshmen, 1960-70
C. Comparison of 1968 and 1969 Entering Freshmen on the College Stu-

dent Questionnaire I (CSQ T.)
D. Comparison of the 1969 and 1970 Entering Hiram Freshmen with

Natjonal Norms on the ACE Student information Form: Preliminary
Report

E. Freshman Satisfaction with Hiram, 1968-69 vs. 1969-70
F. Satisfaction with Hiram: Comparison of Freshmen with Faculty-Staff,

September and May 1969-70
G. CSQ II Satisfaction with Faculty, Administration and Students Scale:

Responses to Individual Items by 1968-69 and 1969-70 Freshmen
H. College and University Environment Scales (CUES): Comparison of

Freshmen, Seniors and Faculty-Staff Responses to Selected Items.
I. Esprit Scale: Comparison of 1969-70 Faculty with Staff
J. Esprit Scale: Comparison of 1969-70 Freshmen, Seniors, and Faculty-

Staff Responses to Selected Items
K. Average English Composition and Achievement Scores, 1968-69 vs.

1969-70 Freshmen
L. Comparison of the 1968-69 and 1969-70 Freshmen on Several Achieve-

ment Measures and Predictors
M. Survey of College Achievement (SCA) Table: Comparison of Old Cur-

riculum Sophomores and Seniors with Freshmen
N. SCA Graph: Comparison of Old Curriculum Sophomores and Seniors with

Freshmen
0. College Student Questionnaire (CSQ) Scale Score Table: Comparison

of 1968-69 with 1969-70 Freshmen
P. CSQ Scale Score Graph: Comparison of 1968-69 with 1969-70 Freshmen
Q. CSQ Scale Score Graph: Comparison of Entering Freshmen, Year-end

Freshmen and Seniors, 1968-69
R. Ominibus Personality Inventory (OPI) Table: Comparison of Freshmen,

Sophomores and Seniors, August and May, 1969
S. OPI Graph: Comparison of Freshmen, Sophomores and Seniors, August

and May, 1969
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APPENDIX 14

GENERAL EMPACT OF THE CURRICULUM: TABLES AND REPORTS

A. Discussion of Some of the Problems of Applied Education Research
B. Average SAT Scores for Entering Hiram Freshmen, 1960-70
C. Comparison of 1968 and 1969 Entering Freshmen on the Co1lege Stu-

dent Questionnaire I (CSQ T)
D. Comparison of the 1969 and 1970 Entering Hiram Freshmen with

National Norms on the ACE Student information Form: Preliminary
Report

E. Freshman Satisfaction with Hiram, 1968-69 vs. 1969-70
F. Satisfaction with Hiram: Comparison of Freshmen with Faculty-Staff,

September and May 1969-70
C. CSQ II Satisfaction with Faculty, AdMinistration and Students Scale:

Responses to Individual Items by 1968-69 and 1969-70 Freshmen
H. College and University Environment Scales (CUES): Comparison of

Freshmen, Seniors and Faculty-Staff Responses to Selected Items.
I. Esprit Scale: Comparison of 1969-70 Faculty with Staff
J. Esprit Scale: Comparison of 1969-70 Freshmen, Seniors, and Faculty-

Staff Responses to Selected Iz.ams
K. Average English Composition and Achievement Scores, 1968-69 vs.

1969-70 Freshmen
L. Comparison of the 1968-69 and 1969-70 Freshmen on Several Achieve-

ment Measures and Predictors
M. Survey of College Achievement (SCA) Table: Comparison of Old Cur-

riculum Sophomores and Seniors with Freshmen
N. ScA Craph: Comparison of Old Curriculum Sophomores and Seniors with

Freshmen
0. College Student Questionnaire (CSQ) Scale Score Table: Comparison

of 1968-69 with 1969-70 Freshmen
P. CSQ Scale Score Graph: Comparison of 1968-69 with 1969-70 Freshmen
Q. CSQ Scale Score Graph: Comparison of Entering Freshmen, Year-end

Freshmen and Seniors, 1968-69
R. Ominibus Personality Inventory (OPI) Table: Comparison of Freshmen,

Sophomores and Seniors, August and May, 1969
S. OPI Graph: Comparison of Freshmen, Sophomores and Seniors, August

and May, 1969
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DISCUSSION OF SOME OF THE PROBLEMS OF APPLIED
EDUCATIONAL RESEARCH

Action-oriented, applied research in educational psychology, is fraught
with difficulties over and above those intrinsic in any study of people
and how they change. For example, the basic design calls for the com-
parison of old and new curriculum students. This design assumes that the
two groups of students are quite similar upon entrance to Hiram. For-
tunately, this assumption seems to have been true, so far. However,
not only are the world and high schools changing rapidly these days, but
the curriculum seems likely to attract a somewhat different type of stu-
dent to Hiram.

Likewise, although we might like to conclude that differential student
changes are due to the curriculum change, we know that there are other
changes taking place at Hiram and in the general culture which may make an
even more substantial impact on students.

Furthermore, there are the problems of the "Hawthorne effect" and the "self-
fulfilling prophesy" which plague all action research. The former refers
to the fact Chat when people know they are involved in something new and
experimental, they tend, at least at first, to be more satisfied and do
better. Of course, as curriculum innovators we want to take advantage of
this effect, but as researchers we know that this leads to serious problems
in interpretation. It is also well known that subjects in psychological
experiments often try to tell the experimenter what they think he wants to
hear. Thus, a researcher in this setting is torn between a full public
disclosure of aims, hypotheses and preliminary r,.sults (which may facilitate
unders4.anding and cooperation) and the more cautious, scientific path of
keepil- quiet and waiting until all the data are in. This is, of course,
a special problem when preliminary results may have the effect of leading
to changes in the program.
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Cortege Student Questionnaires, Part 1
1968 and 1969 Hiram College.P;ntering Frenhmen
(Institutional Norms for Lntoring Freshmen)

MI FS FI PT
4

SC CS
99

MG . Motivation for grades (while in high school)
FS . Family social status
FI .1ndependenco from family
PI m Independence from peers
L . Liberalism
SC Social conscience
CS Cultural sophistication

97

84

50

3



COMPARISON OF HIRAM FRESHMEN WITH THE NATIONAL NORMS
ON THE ACE STUDENT INFORMATION FORM

PRELIMINARY REPORT

George A. Morgan

The American Council on Education Student Information Form has been

administered each fall since 1966 to several hundred thousand students at all

types of colleges in all parts of the country. The Student Information Form

is designed to serve two purposes; first, to obtain descriptive and normative

data for information purposes; and second, to provide student input for long-

itudinal research (e.g., to assess the impact of different types of college

environments on student development).

Last year (1969) the ACE Form was administered to a sample of 51 enter-

ing freshmen during the Freshman Institute. This year the 1970 ACE Form was

given to all entering freshmen and transfers. The complete results with up-

dated national norms will be available later in the year. The report presents

preliminary data on ehe answers to some of the questions by a stratified,

approximately random sample of 50 Hiram freshmen.

The following tables compare the responses of the Hiram samples (1969

and 1970 freshmen) to the 1969 national sample of freshmen entering four-year,

private, nonsectarian colleges. Both Hiram samples are quite small and may not

be entirely representative of the whole class, Care should be taken in drawing

conclusions. However, you can be quite certain that a difference of 20 or

more percentage points is statistically significant. Note that the question-

naire was administered on the 3rd day of the freshmen orientation, before

students had much chance to be influenced by Hiram.

10/7/70
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Comparison of the Responses of Samples of 1969 and 1970 Entering
Hiram Freshmen with the Weighted National Norms on the

Fall 1969 A.C.E. Student Information Form

AVERAGE
A or

1969
Hiram
Sample

1970
Hiram
Samp_Le.

2%

4-year Pri-
vate Nonsect.
Colleges

GRADE IN HIGH SCHOOL
Ari- 2% 87.

A- 12 12 13

18 22 21
20 24 24

B- 20 28 15

0+ 12 8 12
14 4 8

4 0

RANK IN HIGH SCHOOL CLASS
Top 1 percent
Top 10 percent 557. 507. 62%
Top quarter

Second quarter 25 40 23
Third quarter

. 12 6 12
Fourth quarter 6 2 3

HIGHEST DEGREE PLANNED
None
Associate (or equivalent)

07.

0
0%
2

1%
1

Bechelors degree (B.A., B.S.) 25 28 34

Masters degree (q.A., M.S.) 37 32 37
Ph.D. or ED.D. 25 26 17
M.D., D.D.S., or D.V.M. 6 4 6

LL.B. or J.D. 2 8 3
B.D. 0 0 0
Other 4 0 2
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1969 1970 4-year Pri-
Hiram Hiram _Mate Nonsect.
Sample Sample ---- College

FEDERAL GOVERNMENT SHOULD BE MORE INVOLVED IN*
Control of cigarette advertising 3h% --# 4770
Eliminating violence from TV 34 -- 29
Control of pollution 87 96 92
Tax incentive to control birth rate 28 72 35
Consumer protection 67 72 72

Compensat. edut.-. for disadvantaged 81 80 74
Special benefits for veterans 20 22 31
Control of firearms 66 52 56
Elimination of poverty 80 70 82

Crime prevention 82 78 89
School desegregation 54 52 61
Financial aid for disadvantaged 49 46 57
Control of student activists 31 41

Provision ef birth control infor-
mation and devices. 82

Military involvement in S.E. Asia 8
Development of ABM 12
Control of TV and newspaper reporting 6
Space program 14

CURRENT POLITICAL PREFERENCE
Left 12 12 6
Liberal 35 48 35
Middle of the road 35 26 35

Moderately conservative 10 4 22
Strongly conservative 0 4 3

EXPECTED PREFERENCE IN 4 YEARS
Left 8 14 7
Liberal 55 54 40
Middle of the road 12 14 23

Moderately conservative 16 6 25
Strongly conservative 2 2 5

*Increased involvement or initiate crash program

#Question not asked this year
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AGREE STRONGLY OR SOMEWBAT
Students should have major role in

1969
Hiram

1970
Hiram
Sample

4-year Pri-
vate Nonsect.
College.Sample

design of curriculum 88% 947 90%
Publish all science findings 53 48 57
Individuals cannot change society 35 38 34
College control students behavior

off campus 12 14 22
Benefit of college is monetary 28 44 40

Student should help evaluate faculty 61 66 67
My beliefs similar to other students 47 56 65
Regulate student publications 28 16 43
Marijuana should be legalized 40 62 34

College has right to ban speakers 10 22 97
Army should be voluntary 66 78 58
Give disadvantaged students prefer-

ential college admissions treatment 33 52 42
College too lax on student protest 43 36 53

Liberalize divorce laws 59 66 46
Legalize abortions 88 92 80
Courts protect criminal too much 37 32 46
Abolish capital punishment 83 68 62

Generation gap between student & family 8
Married women should be confined to home 28
Women subject to draft 32
Equal opportunity for women 82 - _

Abolish college grades 60
Everyone should have the opportunity

to go to college regardless of
past performance and scores 44

Filling out this questionnaire was a
drag 44
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CSQ2 SATISFACTION WITH FACULTY SCALE

National
Norm Group

Hiram
/

Frosh
May '69

Hiram1

Frosh
May '70

Difference-
1970 minus

1969

Approximate N =

More than half judged teachers
during_past year to be
superior

Student expectation about enjoy-
ment of courses at least
reasonably well satisfied

Several teachers have been success-
ful in challenging student to
capacity

One or more faculty membersgave
student encouragement in their
field

More than half of past year's teachers
know student by name

More than half of faculty seem-
genuinely interested in students

Very rarely or never were grades
based on irrelevant factors
rather than on quality of work

Most instructors accept or en-
courage reasonable student dissent

Felt all instructors were sufficently
competent in their fields

Quite or extremely satisfied with
opportunities to talk with pro-
fessors

367.

59

40

48

64

54

61

68

38

46

174

347.

55

37

*
56

*
73

* *
66

54

72

36

55*

156

60%**

*
67

45

62
**

85
**

**
87

**
77

**
87

62**

74**

+26%**

+12
*

+ 8

+ 6

**
+12

**
421

+23

+15
**

+26**

**
+19

1
Asterisks beside scores in these columns indicate that the Hiram sample is
significantly different from the National norm group.

p < .05
** p < .01
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v.

CSQ2 SATISFACTION WITH ADMINISTRATION SCALE

National
Norm Group

Hiram1

Frosh
May '69

1
Hiram
Frosh
May '70

Difference
1970 minus

1969

Approximate N = 179 155

Agree--most campus rules are *
logical and necessary 62% 62% 73% +117

Disagree--this college has too much ** ** **
authority over student life 52 66 85 +19

College's deans are most often ** *
helpful than not 60 67 81 +14

Students impression of the cour-
tesy and efficiency oE college's ** **
administration was positive 52 59 80 +21

At least fairly satisfied with
college's assistance with educa-
tional and vocational plans 52 55

*
63 + 8*

Students have at least a moderately
strong voice in formulating **
regulations 44 79 811 + 2

At least reasonably satisfied with
perceived fairness in enforc-
ing rules 66 56

*
62 + 6

Disagree--college treats students
more like children than adults 60 76

**
87
**

+11
*

Students feels there are weak or no
inappropriate external pres- ** **
sures on college 62 46 57 +11*

Student feels that policies on
attendance are mostly
appropriate 69 72 90

** **
+18

1
Asterisks beside scores in these columns indicate that the Hiram sample is
significantly different from the National norm group.

P .05
p < .01

. 277



CSQ2 SATISFACTION WITH STUDENTS SCALE

Hiram
1

Hiram
1

Difference-
National Frosh Frosh 1970 minus
Norm Croup May_ '69 May '70 1969

Approximate N = 139 155

Disagrce--too many students on
campus are too intellectual 61% 587 76%** +187o**

Disagree--too many students on campus ** **
are too extreme politically 64 40 63 +23

Fairly satisfied or better with
honesty of students on campus 65 67 69 + 2

Fairly satisfied or better with
competitiveness of classmates 69 67 73 + 5

Fairly satisfied or better with stu-
dents' concern about social issues 59 56 64 + 8

Disagree--too many students on campus ** *
avoid controversial issues 59 57 7? +15

Disagree--too many students on cam- **
pus are too nonconforming 77 53 /4 +21

Disagree--too many students on
campus susceptible to fads 59 59 53 - 6

Disagrce--too many students on ** **
campus rely on "pull" 49 43 69 +26

Disagree--too many students overly
concerned about social life 37 35 40 + 5

1
Asterisks beside scores In these columns indicate that the Hiram sample is
significantly different from the National norm group.

*
** p < .01

p .05

- 278
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COMPARISON FOR FRESHMEN, SENIORS AND FACULTY-STAFF RESPONSES TO ESPRIT ITEMS

Fresh. Sr.
Faculty-
Staff Fr.-Sr. Sr.-Fac. Ir.-Fac.

Faculty committed to purposes
and ideas of the College 93% 88% 72io

8% -13% -21%

Administrators providing effec-
tive leadership 77% 61% 80% -16% 1e oaf'

Most faculty loyal to the
institution 88% - 6% - 2% -

Strong sense of community 42% 29% 61% -13%
.4E*

+32% 1e*
College is doing successful job

in achieving its various
goals 81% 65% 68% + 3% -13A,

(Keyed to % disagreeing)

Faculty turnover high 41ra 49% 52% + 8% + 3% +iriL

* p < .05
p < 1
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SURVEY OF COLLEGE ACHIEVEMENT (SCA)

Frosh
Sept.'69

Soph.
May'69

Fr.-Soph.
Diff.

Seniors
May '69

Soph.-Sr.
Diff.

Fr.-Sr.
Diff.

N cm 341 234 234

English Composition 47.6 51.5 +3.9** 54.8 +3.3** +7.2**

3umanities 51.0 54.5 +3.5** 57.5 +3.0**

Social Science &
History 48.2 51.9 +3.7** 57.1 +5.2**

Natural Science 48.9 52.3 +3.4** 53.2 +0.9 +4.3**

Mathematics 49.8 50.7 +0.9 50.8 40.1 +1.0

* p < .05
** p < .01

2S4
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OMNIBUS PERSONALITY INVENTORY

Summary Data for Hiram College Students
May and September 1969

Soph. 5/69
Stand.
Score %ile

Soph-
Frosh

Stand.
Score

Sr. 5/69
Sr.-

%Ile Soph.

Frosh. 8/69
Stand.
Score %ile

Sr.-
Frosh

**Thinkin Introversion 48.1 42%, -1.8* 51.4 56% +3.3 49.9 50,', +1.5

Theoretical Orientation 45.8 34A -2.9 49.3 47% +2.5 48.7 45% +0.6

*4(EsWheticism 52.0 58% +0.6 54.0 66% +.2.0 51.4 56% +2.6

**Complexity 52.4 59% -1.2 55.7 72% +4.3 53.6 64% +2. 1*

Autonomy 56.1 73% +2.3 58.7 81% +2.6**1 53.8 65% +4.9**

Religious Liberalism 56.4 74%
**

+3.2 57.8 78% +1.4 53.2 630 +4.6**

Social Extroversion 45.4 32% -2.1 47.8 41% 2.4 47.5 40G,-. +0.3

Impulse Expression 55.7 72%
**

+3.1 57.2 76% 1.5 52.6 60% +4.6**

Personal Integration 48.6 44% -2.2 51.0 54% +2.4 50.8 53% +0.2
**

Lack of Anxiety 47.1 39% -2.5 48.3 43% +1.2 49.6 40% -1.3

Altruism 49.2 47% -1.0 50.6 52% +1.4 50.2 51% +0.4

Practical Outlook 47.3 39% +0.8 44.2 28%
4E*

-3.1 46.5 36% -2.3**

Femininity44asculinity 47.3 39% -0.2 46.0 34% -1.3 47.5 40% -1.5
*x -*Response Bias 45.6 33% 47.8 41% +2.2 48.0 42% -0.2

p< .05
p< .01
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Ravenna Record Courier April, 1970

r rn gets
$110,375

HIRAM Hiram College has
received a $110.375 grant from
the National Endowment for
the Humanities to help carry
out its new curriculum program
which has received national
attention..

Outright funds of $60,375 plus
v710,000 in matching funds will
be for use in the next two
years. Half of the matching
funds $25,000 will be pro-
vided by the college.

Hiram was one of seven in-
stitutions listed in the April
issue of "Changing Times"
as seheals which have modern-
ized their programs to meet
changing needs.

The magazine article notes
that Hiram reduced its require-
ments in majors and replaced
its traditional freshman pro-
gram by tutorials and a common
lecture course.

The two-week Freshman In-
stitute initiated last year
at Hiram stresses communica-
tions skills. A new year-long
course for freshman, "The
Twentieth Century and Its
Roots," examines, present-day
problems and their historical
roots.

Hiram also replaced tradition-
al majors with areas of Con-
centration which are clusters of
related courses crossing de-
partmental lines and making
the curriculum more flexible.

President Elmer Jagow cred-
ited Dr. George Morgan, Hiram
College planning coordinator for
his work on the new curri-
culunt prograM and ip prepar-
ing the proposal which..resulted
in the grant.

The NatiOnal Endowment for
the'.flumanities is an independ-
ent agency of the govern-
ment established five years
ago to support scholarship and
education in the .humanities.

,. Other natiOnal publications
Which have cited Hiram's pro-
apriMi include .the .Christian
'Science 4lonitor-, Saturday Ree

view of Literature, The
Chronicle of Higher Education
and United Press International.

rant

Ravenna Record Courier February, 1969

Hiram receives Grsmt
For New Currkuhun

HIRAM A revamped cur-
riculum program at Hiram Col-
lege eliminating majors and
stressing freshmen orientation
received a $50,000 boost from .
the National Endowment for the
Humanities. The grant to Hiram
was the largest of 40 awarded to
38 colleges and universities and
two other educational associa-
tions.

Some $30,000 has been made
available in direct support. An
additionaleM,000 was offered,
provided Hiram College pro-
duces matching money.

The National Endowment for
the Humanities is a federal
agency dedicated to the support
and strengthening of the study
of the humanities and related
social sciences.

'The new curriculum, to begin
next fall, features a two-week
Freshman Institute before the
start of classes in the fall to
stress,geeativity and self expres-
sion-in workshop-type sessions.

Meeting with a professor in
small 'groups of 10 to 15, the
students will learn what is ex-'
peeted of them at Hiram. In-
dividual thought_ and research
will be emphasized with the idea
that learnin i mo're than re-
roe what .. j. in a text-

fte regular classes start,
freshmen will meet in groups
of 10 to 12 with a professor who
will also be their advisor. At
these Freshman Tutorials, pos-
sibilities for the future will be

discussed and the emphasis will
be on broadening horizons and
stimulating thought in areas of
mutual student-teacher interest.

All freshmen will also meet as
a group in a common course
called "The Twentieth Century
and Its Roots.

In this class, the college will
use many facilities in the ex-
amination of the major pro-
blems and issues of the day such
as raeism, poverty and ur-
ban blight.

Guest experts, campus lec-
turers, films, panels. debates
and many other devices will
be used to stimulate thought
and discussion. Traveling play:
and concerts will also be
brought in to supplement other
materials.

During upperelass years under
the new Hiram program. each
student will be required tc
choose at least three Inter-
disciplinary Courses from a
number which will be available.

These courses will be taught
by two or more professors from
two or more departments. dis-
cussing different facets of the
same problem or topic. In many
eases these courses will re-
place the often-dull introduc.

- tory courses required of students
in areas of study other thar
those of their major interest.

Instead of majors, the new
Hiram curriculum will em-
phasize "areas of concentra-
tion" made up of clusters oi
related courses .

291



Ravenna Record-Courier, Ohio
June 10, 1969

Frello folks!
U. S. Senator '5'.!:^!,..7z/r5.: 'Young is hail-

ing Hiram Colleize .ar Or.- first college
in the nation tr an answer to
student demantir. -lure meaninp,ful
modern cducin.

in Septemb,k, will introduce
a major yeaP7-1-n-.-- .r3e. "Twentieth
Century and frta as a require
rnent for ar 54.5' n. Hiram officials
already have for nationally
known experts to -1. with students
2ed discuss cir ret.:r 'es such as stu-
dent alienatior civil liberties.
pollution and .tait confusion over
moral values. 'F-P tervieWs with
Malcolm X. ..:4amet: sldwin and the
late Dr. Marti-.. sing. Jr. will
1,e shown.

"Were Presie a famed
Hiram alumnus ':oday. he would
no doubt rejoit other university
presidents. ine Stanford of Cali,-
fornia. have va-r-. Hiram express-
ing in'erest in ttU, tigram," Senator
Young :',.eys in urrin from Wash-
ington.'

Young predicte sr colleges will
copy the Hiram 7

Cleveland a)-1;. Dealer
June 11 , LfZI

Lesson Hiram
The comrr Ti-c?laint by student

protesters ever:0w. that higher educe-
lion has failed %r- up-to-date has been
heard and heeded. ;et. Ifiram College.

As a result, -..F.Jram's new course on
"The Twentieth Century and its Room" a
requirement for all freshmen beginning in
September, should be an answer to the crit-
ic& .

Hiram's approach to updating includes
filmed interviews with such persons as writ-
er James Baldwin and the late Rev. Dr.
Martin Luther King and Malcolm X. It also
features discuSsion to be spurred by visitors
to the campus who pr,!' knowledgeable about
such things as rt.: moral values, civil
liberties and pc, do

Hiram's offer:IMF ,ould be worth the at-
t e fl tio a also of educational institutions
which have riot yet found ways to answer
their critics.

Christian Science Monitor

Trends Saturdan May 17, 1969

How relevant can a college gTet?
This fall Hiram College in 'Hiram, Ohio,

will introduce a new yearlomg course for
freshmen called "Twentieth Cntury and Its
Roots."

It's the administration's ;inswtsr to student
demands for more meanir=="IT.' t-clueatiort.

Nationally known experts meet with
freshmen on such eurreot -,:-1.)13:Cti as eiv' !
rights, student alienation, :Dov6-.1.1.y, pollutior
and the current eonfusimn C'rr . oral

Among learning matrk !-..e used %turf.
be filmed interviews wirth oo Rev.
Martin Luther King J:r_. rn X,
with James Baldwin.

Several other univettic r- ong tf-,ern
Stanford, are looking ',Woo t nan
grams similar to Hirart,'

Saturday Review
March 15, 1969

Academie Innovation

IN THE rime of the lcnowledge explo-
sion," student unrest, and the demands
of black students, college educators have
begun to reconsider ti-e structure and
content of their tradition-bound curric-
ula. Recent efforts emphasize .nterdis-
ciplinary study, a flexible individm.lized
curriculum, and a closer working rela-
tionship between professor and student.
Particular stress has been placed on re-
vising the freshman year.

Last month at Stanford University.
the Study of Education at Stanford
(SES), reporting en its two-year exam-
ination of undergraduate education, pro-
posed: a freshman tutorial in which a
professor would work closely with a
handful of students, a minimal number
of required courses, more interdiscipli-
nary work, and strengthened counseling.
Vice Provost Herbert Packer, chairman

k- of the study committee, said the mem-
bers were "profoundly convinced that
the key to changing the cognitive style
of students, of making college a distinc-
tively adult experience, lies in the fresh-
man year."

Educators elsewhere seem to agree.
lWOiflëeln Ohkikai diTOped

, two-week summer orientation' program*
which all freshmen, thirty facuhr

einbers, and thirty upperctrolmen
tows a subject of major colic:ern. Tk
Oraditfonal freshmim program has beed
scrapped for tutorials and a commue
lecture eourse, "'floe Twentieth Century
and Its Boots."
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'New Curriculum
Merits Your Support'

In June of 1%9, Senior Editor George B. I..ci.nard, of Look Maga,
zine autkored :an arti c:le titled "Beyond Cir...pus Chaos, a Hold
Pi:an for Peace."' The article outlined needed changes in all areas
of the College-Univers.:,;y.

Commenting on c-arricultim, Mr. Leonard said "Today's cur-
t:n:1)Juni cheats the ,tridents by splitting oft thought from action,
naiad from body, inteltecl from leeling . "A -.Iirdent must have a
chance to practice the art of putting thought action together ...
the test of this echic,ition w,A1 he not .1 student's ability to ver-
balize, but the .way he :lives."

Last week James l'estoni it) his New Yolk limes syndic.ited
column noted that Harvard University is sking, in private, "Whether
it's past assurnptions about ;minority. kiculty, dmissions, courses
of study, are really relevant to the piobkims ot the 1970s."

IN MY JUDGMEN1, one of lire reasons for the existence' of
Hiram College is its high potential lor adaptability and response
to change. Hiram College, by instituting its "New Curriculum",
seems to be well on its way toward evolving a thoughtful and timely
adaptation to tomorrow's society.

The New Curriculum is the first occasion large amounts of
students and faculty time have been directed in shared inquiry,
into areas of current concern, in the academic setting.

The need of the student to understand, in a personal way, the
climate of these clamorous days, "The Twentieth Century and its
Roots," and make a meaningful response is surely at the heart of
a long Hiram tradition.

IF WHAT I HAVE DESCRIBED for you Old Grads seems too far
out or too much of a change, let ine remind you that Hiram gradu-
ates and friends of Hiram have sekight, through many college
generations to be responsible to the human community.

Hie degree of this responsibility is reflected in the contribution
mrkle in a wide variety of professions and vocations and in the
inspiring way in which many alumni aro human resources in that
community. It %oony; In rile that the "New Curriculum" is in the
same traditioo.

I FT FL fHt New r:iirricolnin ti deserving of your enthusiastic
alid general lioalicial I. Please hevin the new year by send-
ing it check to New Gunicullini, Development 010ce, Hiram College,
which could insure the [Mancini success of the new piograrn. What
better way could you start the l9lOs than by keeping your College
moving ahead to fulfill loday's educational needs for her stuclents.

Sincerely,

.
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alk

Eiv DEENA MIROW

Staff Writer

HILL A M Those who
".-, know what today's

studer.-. -mean when they.
call i -relevant edr,..

w: And the answer .at
Hiram .

"Rele-, ,,it" is artly one
many :i,:oectives w.,ifth nits,
been to descroe the in-
novative "new eur.-iculum-
which 1.2ae.
college. :5 lanes north on
Cleveir=d, introdoced
fa LI.

The is the..7.7---
suit of two years plane-m.4
by all ,zegments of the
pus community. IL incHles
six ,JasLe partsthe
man ansAllute, the fres,nn:au
colluiniurn., the 20th cc:.
and :As routs, areas ,111-

centration, interdiscipiAit.,ry
emir!: es Loci activity urott,

"The idea is to --tiike
leara_aig !mire flexibk: iid
exciL2.g. to dernonstrai,:, Jie
broanes:,--; of k n o
rather than package:it'.ir _lit-
tle boxes called coura?s,"
explained Hiram Present
Eirr-2r .t zigow.

THE CURRICULUM , as
liasei, upon the prem se
"tha: by giving stuzents
mon: freedom and more re-
spolIzJainty, along with the
oppr...,amity for more iadi-

faculty guidance, a
college can create an at-
mosphere in which both aca-
demic inquiry and personal
growth will flourish."

E:,:samen quickly were
initnersed in the "new cur-
rw .,,,rn" when they arrive-4
on '1; !uts last month for a

tk freshman insti-
was geared to

ze c,-Tativity a n d

ludentsspent
mar. s 14 hours a day det--
cu, ,ing books, viewing

THE PLAIN DI.2ALER. NIONl;:kV, O1.'`.):-.:1- 6, 190

1e.t.a
"re*

'5AA, Cao 11 VIT
.4...41 I. .4th,

wifea

LN S01' ataa

Student

thought..zrrovokig
listenir4 to painel discus-
sions and lectures an corn-
municadon anelrelaaan. sub-
jects, aarticipaaing im !hu-
man -.'aiiations labenatories
and wnr7ree fox paaers.

The 350 divided
into ZS sm-a-Tri ,-7.--Ke-L-18, each
with a facultz-- advIscr, for
many of. e -.nrejects, in-
cluthn tian -i:11=in,!, of a
movie.

Each- gmia..i vmas xiven an
"almost faahirr&of" .camera
and eight rrai:,-Jtes -if film.
The at:intents cf,ouidroduce
any kind of motce they
wished as an e.s.ercie in or-
ganizatiorn.,. clear relation-
ships, ceteremee and com-
munication.

M 0 S T STUDENTS and
faculty found the institute
w o r thm hile- mid said it
achieved its paalsstress-
ing the imporrance :of effec-
tive corm:nun:Leal:ion, point-
ing out the neetfor creativi-
ty and imaginalion, break-
ing down tradThlonal facul-
ty-student barriers, giving
the students andriea.of what
their eduzati= should be
like and arrien17g them to
the campus 'and its facili-
ties.

Now that the institute is
ever, freshment..are partici-
mating in two other pro-
pamsthe colloquia and a
course ita 'the twentieth cen-
tury and its roots.

The colloquia aye courses
which center on a particular
theme or to.pi, but are not
introductory adurses a
particular academic thsci-
plUme. They piano emphasis
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on the personal dimension
of learning and on effective
reading and writing and
serve as "an introduction to
scholarship in the liberal
arts tradition."

loreshmen mast taike two
colloquia during their first
year on campus. Each collo-
quia will have 10 to 12 stu-
dents. The 30 topics slated
for the first quartei' include
"The D a em onic Side of
Man"; "Privacy: Personal
and Public".; "The Impact
of Twentieth Nazi Germany
on Twentieth Century
Though and Experience";
and "Education: Can It be
Made Democratic?".

"The Twentieth Century
and its Roots" is a year-
long course which will ex-
amine contemporary issues
such as alienation, racism,
nationalism, imperialism
and the population explo-
sion.

EACH TOPIC will be in-
troduced with a statement
of its importance us in g
guest speakers, films, de-
bates and panel discussions.

In his sophomore or junior
year, the Hiram student will
select, a major areatif con-
centration to which he will
devote most of his time dur-
ing his last two years on
ca nip us.

. It may be a traditional
major such as history or
physics, ,or it may be a
more individually tailored
p ro gram such as Latin
America studies or classical
humanities.

The upperclassmen also
will broaden and integrate
their knowledge by taking

at least three Interdiscipli-
nary courses, each one
taught by at least two fac-
ulty members from at least
two departments.

Along with his academic
credit s. the student also
must receive activity, units
by participating in physical
education, social action
work, dramatics, music,
writing, tutoring or some
other type of extracurricu-
lar activity.

IN ADDITION to academ-
ic growth and development,
there also has been physical
growth and development on
the Hiram campus during
the past year.

Four new buildings
.$1.4-million student center,
a $1.5 - million humanities
and social science building,
$300,000 art center and a
$30,000 biology station have
been opened since last
spring.

The Kennedy student Cen-
ter was made possible
through a gift from Ilkiam
trustee Edwin L. Kennedy
and his wife, Ruth.

When Kennedy, now a
partner in Lehman Brothers
of New York, was a student
at Ohio University in the
1920s, he recieved a $50 stu-
dent loan from a fund ad-
aninisted by a Hiram trus-
tee. At that time, he vowed
he would someday donate
money to the college which
made it possible for him to
continue his education.

The Frohring Art Center
was built with funds donated
by Mr. and Mrs, Raul
Prohring and Mrs. William
Frohring.



Part l-A--Mon., Oct. 13. 117,69
a;:adernie --a-ctruan: 'Man

?nt ft. Topics ru:.;i. thegngrrtl.tr,'intra

larrat," "Caisis .'ameri-
c- "Ilisaary and Tictiort,*
(!ornpuiters and tb

Nh'ziti.." "Art: Image,
turn and Meaning."'

Nnine. of the
an introductory siarve-',
a ,narticolarr
Rai her each is lutemrt.---:
-1-11!,--ItIlIce the stia"ler z?)

'1'Z:11 a r t s sclaola-
!way Eah aourae co: -nt.

that melaiten to his

xi freshmrn
er-- -fled In an itnnova-f.r.-vo

long course, """-Tha
Twentieth Century an, ;
Roots," -which c.a.am71=
cinntemponary isstues
as; alienai fon, rackm, ---t7a-
tionalisin. the generai rim
gap anil the urban
Guest. lectures, films. 7,-;i-
nel discussions, diramatiz
presentations and sma.'
sernin:.- with stutter=
lead are brought into
the «iurse, along with
faculty members 'from a
wide range of depart-
ment

in the instil utr.,
colloquia ,=d "twentieth
century" is on a "pass-
fail" basis.

Three Subjects
Freshmen take one ad-

ditional course during the
t w o academic .quarters
they aae enroll& in crillo-
quia 7-rnd two 7iralditional
courses the other quarter.

iranT several .aanrs ago
pioneered the 3-.3 system
itt which each student
sandies three suhjects dur-
ing each of the three
quarters.

Aspects of the new cur-
riculum applicable to Hir-
amis -upperclasamen, ;.c.ts

weE as freshmenaare
replacement of" naajora7by
areas of concentratiomand
-establishment of anteralis-
riplinary courses taught
by at least two professors
from at least two depart-
monLs.

The areas of concentra-
tion in-whirh The students
study in depth for two
years may involve a single
academic department or
eut across departmental
lines. The atudent may,
with the assistance of his
faculty arbaise.r, devise a
unique area of concentra- 95lion that meets his indivi-
dual interests as -well as

2 - v
I Ira m Co He Dg e k us a es. , r r. ..

a

Ohi,o aperiment May Serve. as Model ,of
Decomputerizcd and Persona! App roach

HIRAM. Ohio (UPI).
DIram roileg,! Prf-r.
Shaw succinctly stf ?115 zon
teday's stialent: "Ite a..ors-
n't want to he aa
cord."

The studant warra 'to
atacEy thinga
and concern hiin. Ile. a-ala;
a closer mlationship with

profeasors I le waling
to plan his own couraa nI
starly, not have it impraaa
on him.

Toward these goata, ir-
am College this year intro-
duced a new curriculum in
which freshmen stady
such problems A R ataarta-
tion and the generation
gap. professors meet their
students in conversation
groups of 10 to 1-t and
contemporaay films and
drama supplement lec-
tures and the clasasic
books.

Unique Programs.
Students. f r e e.d from

many rigid requirements
and arid survvy courses,
may devise unique study
prngrarns that cut across
departmental Ii nei. They
can get, credit for extra-
curricuthr endeavors such
S social work or tutoring

disadvantaged youngsters.
The revised curriculum

may serve as a model ;for
other aolleges seeking re-
levancy and a personal
dimension to education
in a day when students
protest about outmoded
courses and being data
processed through big, im-
personal institutions.

Officials of other schavals,
uding experimental

1-lampAire College being
organized at A ni h e r t,

have visited
to study the new ctaaricu-
lum.

"It speaks to the whole
relevance thingand it
pa sse3 muster education-
ally," says Robert Calk,
associate dean of students.

"It is not ant iriot erient-
ed," adds lmer Jagnur,
president of the 1,1:;0-
atiaaaaaaaber

e g e, tocatedI i LO

soutliet of .

Ta'a revised ,curi:-ic7r.
hint !twinges on tho.
mill ye:7n:r.

Now iitillents arrive or
camtala two weeks beforr
rrgi classes begin tr,
pdrliripmite in a freshman
institute, an exhilarating-
introduction to college
that emphasizes persona7
expression in a variety of
media.

This year's n17 freshmen
worked 12 to 14 hours a
day writing themes, mak-
ing speeches, viewing and
discu ssing provocative
commercial motion pic-
tures and listening to lec-
tures on language a nd:_

communications skills_ Fa-
culty ineinhers met regu-
larly with the students in
seminar groups of a dozen
or less and offered indivi-
dual help as neraleal.

Students also producem .
cight-m inute

fil-aswriting the scripts,
playing the parts, man-
ning the cameras and edit,-
ing the film. One film, far
example, portrayed
through movements of the
hands a range of human
emotions. Another w.a,a
concerned with wastea-E
time, resources and hrta
man potential. A third
focused on loneliness.

Seminar-Type Classes
Once regular classes-be-

gin, the.first-year students-
enroll in freshman coillo-
quia, These 'are :ieminar-
type classes in which lfatar
12 students and professor
take an informal, conver-
sat ional approach to a
:aaroiect.

":--am course descat-
tiona and biographical'
material sent to them dur-
ing the summer, the fresh-
men pick the subject and
the professor for their
colloquia. The instructors
also are volunteers, each
having come forward with
the idea for the 'course he
wanted to teach aml the
ES I

,



GJi Uri

Pills Stress

on individuA
Contale: front Paze
the co 2's very 11-7.:alyiiie

rvlsdon
k

ljtOfl r an administra-
.

Lion-facu..1 task for:az:aid
studen_ advisory -CCM-

ruittec-.
"There a greari deal

of slut:Jen._ input," Pres-
said. "fi'or

e.aample, Liass t;i7e.. The
students 77.z.essed ha-rd on
this. The7 said, one-a you
go past IT, you mig.tt as
well go to ..M."

The resua was that the
freshman institute, t h e
freshmen colloquia and
other courses arc organ-
ized in gronps of 10 LC) 12
stiolents.

"I !lank the students feel
a considerable r:emse of
uthor.th ip and respunsilii-

lity," Jizgow said
Seminar Groups

Prof. Shaw, director af
the freshman institute anti
leader of cnie of its 2G
.F.tlident smith-rat group.
sat with his dozen ALLA-
dents iTt a circle of chairs

C hz4.-.rl
Dicken and what he has
to !.ay to today's wtirld,

nlerailpg
of Dielens' 185A navel
"I lard l'imes," ,Shaar. re-
ferred to one cebaniacter

ho appeared to,neLg,c,as
a successful e
Juan =id of anather wlm
failed.= rise:from poverty-
The pz;3int Miaw, an. :Eni-
c1111 professor, -was mak-
ri7 was that:the aracter

wino made 'it Thad some
sw,;11. assets going for hi=

ice the one Who didn't
Ibi4 only

'ro,o:.; frive
x-e, to the 1:lelai in

1-e ;,:hrqtt., or the pooplz fit
askr'a

.17m7 anim.
group of suiLr-,n1.1

au7ea:.t i to agre:
l)ickerL. coin men ta ry .on
19th cer 71ry Euigl ti -nas
applications today_

Shaviv ended his discus-
sion IT" telling hig, stu-
dents-where he wolaid be

7.-HE NEIGHCOM By Geo=

;..

"at... my husband felt -ter-was getting old to
keil -on teaching colleg.._SO he grew t'nf-7 bccard.

corinow people take krn for a student.''

.for am' zemainder of the
dzay =ad cracouraged them

se him out it they
needezi.Thelp witha theme
ahat was due the .13ext day.

Di:=zussing the close re-
latim hip with students
and Lii e. emphasis on tom-
munication, Shaw set d,
"We'v had freshmen whe
cont. :here and never ;:o.y a
enor: in class for from.

They let. the tricae--.2
article:Lie and v erh
talirx

":Nowf-we. feel Ave_-_.;:a.vaair,
oppomn=ity n 5cet thezuL
raLiiing;. and if they .ger.
startucf, theyIl centime:"

tie said he .exuttats <aro,-
:Inting; effects from :km-

Ltriz,:iwzitIty tmertabwR front
drepturtartentts participat-

ikr, a program tha:
awflha-olt expression.

""fiZ7dara't think any of our
paTifezatra can read a
tlbetne or paper any more
without noik-ing weaknes-
ses 3n-..,....tation," Show

Intimate Chtsses
'The initial reaction it

to the new'
k,uo.,ua.. was. rpositia.....e.
I ittN.e. was =lather oht..,-r-

..Ole eZfect---the entht. A-
.;.:rn of Lhe faculty mein-
tens, young and old, :or-
:st5 unz .seientists, who
ILL their =tall groups of

::..',Thshmen through their

initial p a ce s. i.an7r1age
teachers guided Arn. ma-
kers, mathematiciL.:-.A con-
diucted discussions.or:diter-
ature, scientists ev,ammted
oral and written corn=unt--
cation.

Reacting to tile ,.7:1ose

contact with faculty-mem-
bers anal the intiffiate &a. ss
size, freshman Fred
nf Little Falls,

"If they :lectured in
groups or :zoo we'd ..
mild in thrme days, WSZa.1 be
unreachaliiie after thzt:"

Richard CummirgS or
Windsor, Vt., whcrattend-
ed high sehool in 'Wauke-
gan, Ill., said he found the
small classes and.,==ss to
faculty members lilopres-
.sive."

"7 went In a veT'r iarge
high seliosil.
have this land Of r.tvail.4

Los Angeles ime s
Monday, Oct 1969
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Stinday. Fi-broary 22. 19'm Akron Bron rurn

ro-13.-gr6p iv., ,,

By ITELEN CARRINGER
/Psalm Jourtvl telvca Non wet.-

A young nian in blue je:Fns
was stretcher, out on the floe.e.
his head propped on one bunt.'

A Bali and Chain ..-Cub
pledge, dragging the appropri-
ate symbols on his anide, sat
on a. sofa beslde .one cif the
five g5=Is in the class and a
student -assistant to air his:
place an tree floor.

With dye arrival 4)f the pro-
fessor in -the small, acpeted
room of an okl horn.e mu the
Pirnm Coll(,ge canipina..tLe in-
`'ormal gaillnring rur !. corn-
ull,ete. .1n :Oiliest dear!Ty seri-
cns an iv,ii nCI\stnl.r.usifin phi-
!osnr- 11.rgon.

rAVI, littened intently,
then Tose 'rem his horizontal
Position and sa.t up. He admit-
red was confused; hut he
iac1cinthlngto say:
"r dortt think man is inher-

e n ti y paish or inherently
Fawning relse. I think h e 's
rnostgy o..1=ated. Most freedom
and most liberation lies in the
mind_ ThiS bugs m e about
Marcese (Herbert Marcuse,
Marxist -.iiilosopher). Libera-
tion through revolution at
Prost in physical terms is
i ri of absurd.''

Dr. William D. Carrell, Hi-
ram profesnor and &airman of
t ii r eiic ion dol;Iritnen!,
Nvoited jim to manly.

298

"T agree with all the Indict-
ments of social systems Ma r-
cuse is talking about, btu it
seems to me his idea of resist-
ing and liberating the spirit
isn't an answer. I think he's a

fraud. lle's not out in tiw
streets fighting for anything.
He's in San Diego, basking
under a conservative sun."

DR. CARRELL bridged a
silence with one brief mm-
ment:

"Marcuse would agree with
you that freedom is a quality



of isind and S o is slavery."
The two hours of probing.

messtioning. analyzing called
for deep thinking and serious
study on the part of the fresh-
nien. This was the kind of
weighty stuff most college-stu-
dents, including those at Hir-
sh/, might have expected to
wade into in their junior and
senior years.

B U Dr. Corpell's collo-
quium on "Voices From the
Lee" is typical of the fare
freshmen a r e getting in a
lan pletely I evanmed Hiram

curriculum.
The program has pierced

just ahem- every harrier that
packaged, restricted and

frustrated both professors and
students in the traditional pat-
tern of studies.

II is Hiram's way of making
education personal and mean-
ingful for young people who
a r e demanding answers to
their questions.

MANI plueged its fresh-
men deep into college life and
its objectives in a two-week
institute at the beginning of
the year.

lauring those t w o weeks,
groundwork was laid for im-
mediate serious study In fields
which attracted and interested
the student in a choice of 30
group discussions.

In its new program, Hiram
substituted a full-year course,
"T h e 20th Century and Its
Roots," and the talk sessions
for the usual survey or intro-
ductory courses offered fresh-
men.

'UBE HEART of the pro-
gram is the colloquium, re-
iiiied the first quarter and

'You explore
broad aspects
of a subject'

o e of the .two remainiag
quarters of the first year.

Each colloquium is limited
to 12 students. Some have had
as few as eight.

The een:essa
ni a a 'S :e--
,.-ur.:le2; his advieer ios ss longas it takes the student to ne-ride oe an area of coecentra-
tion. Classes meet at least
twice a week, generally more.

Many a dialog has gone on
for hours in the living room ofthe professor's home. Time,
place and number of meetings
depend not on a fixed sched-
ule bur convenience of those_ .

involved. The student-faculty
relationship is a close one.

SO FAR the program has
worked well. Dr. Robert L.
Watson, director or the freah-
man colloquium program, does
not anticipate any major
changes next year.

Watson is no pipe-smoking,
tweedy, easy-going ivory-tow-
er philosopher. He IS quiet
and studious in appearance,
but intense in his deep in-
volvement with student pro-
grams and obviously pager to
see them move forward.

THE W 11 0 I. E freshman
plan demanded a regrouping
of forces to make possible the
small classes and individual
attention. This was done, not
by enlarging the faculty, but
by offering the "20th Centu-
ry" course to the freshmen in
one large group all 350 of
I hem.

Outlines of the Hirani pro-
posal were so acceptable to
the National Endowment for
t h e Humanities (NEM), it
awarded the college a $90,000
planning a n d development
grant.

Part of the money is being
used to bring outstanding lec-
turers men from Oberlin,
Duke, Brown, Macalester, col-
leges 'and universities all over
the country and pay for
fans and concerts for major
presentations. Each of thel4
broad subjects dealing with
such things as alienation, ra-
cism, nationalism, population
explosion, are covered leter in
small discussion groups.

sliesei ;JT 1:1t,

work r;v,--,i.,cd is '2i1ra Con:a-
ry" relate:: iiir..7cUy to wori,
the diseeedon groups. No pia-
lessor -ar steilent can keep ohe
dscipiire suith as Enelish or
sociology boxed end separate
from all others.

T h e program has opened
new dimensions to professors
as well as students. Soine of
its advantages are ebvious.

Dr.- Paul Gustapeson. chair-
man of the sociology depart-
ment, said, "I ca a spend two
or three days on something I
could only allude to in art ordi-
nary course where you barely
have time to epee the door.
-"When you have 12 stedents

for 11 weeks, you can really
explore bnoad aspects of a
subject."

And Dr. Watson added:-
"If a studeut is ready to do

additional work, you can cut
him loose and let him go."

IITOPESSO4S, base a real
interest in WI a t tlity4 are
teaching because they band-
taller the courses. If their pro-
posals are not acceptable to a
faculty review group, they are
not offered. If they are not ac-
ceptable to students. tbcy
won't survive very long. ,

Topics themselves ate- in-
triguing: Evolution and Mod-
ern Man, The Jew in Ameri-
ca, Modern Man's Search for
Himself. Environmental D c-
oign, Science and Society, Re-.
ligious Experience a n d. Ex-
presSion, and.niany othets:

There is even a eolloeuium
on "Love," with reading from
Plato, the Bible, Freud and de
Rougement required.

s ABOUT the only thing not
included much to siudents'
delight are quizzes and ex;
in rn s., But there's plenty of
writing. In -First Person Sin-
gular," a colloquium taught
by Dr. John Shaw of the Eng-lish department, students
were asked to write a 100-
page typewritten autobiogra-
phy.

Dr., Shaw tried it himself
first to he certaireit wasn't. too
big an order.

"These students have a Int
to give and we want to begin
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apng i, "Ti.ey
nave a frekh V:00.,:i1,-) :1!

"I've liere 13 years."
lie aidee. '1 don't think Mere
has eve: been this kiad of
stimulation. Things are warm-
ly intellectual." .

STUDENTS 'heireselves. in
an evaluation of the new pro-
gram, indicated its strengths.
They liked the interaction
among students. T ii e y felt
they learned more. Most felt
their tindersrairrlinz tits.
teninorary society and issues
had increased.

Hiram's dynamic-president,
Elmer .lagow, said the pro-
gram deals more with what
the aradent can and wants to
learn rather thaw what erns
professor can and wants to
tea ch.

It helps to "ignite" the
young people, he said. ant:Ito
deal with their sense of urgen-
cy as expressed irt that phi
freshman pray tr: "Dear
Lord, teach rne, patience

_.._.__

Akron Beacon Journal
Sunday, February 22,
1970



"What's the answer to campus unrest?" asks Mr. Lloyd Stayer of. Hiram College
in introducing this article about a new curriculum at Hiram. Certainly the cur-
riculum is not the only amwer to his query, but it is a vital factor. Both Hiram
and Southwestern ar Mymphis have came up with new curriculum offerings de-
signed to challenge the freshman: greater emphasis on independent study, close
tresliman-fa:.ulty communication, individ: ally tailored courtes. Mr. Stoyer de-
s-Wiles the plan in operation at Hiram. and in the article following, Mr. Loyd C.
Templeton writes concerning the Freshman Program at Southwestern at Memphis.

THE "NOW" CURRICULUM AT HIRAM

LLOYD STOYER
Director of Public Relations

Hiram College

What\ the answer to campus unrcst?
Some colleges and universities have

tried calling, in police. Others have
taken tough legal action. A few just
sat tight until the disorders bogged
down and died.

But Hiram College in Ohio has taken
some positive steps to gct at the roots
of the issues which have been causing
dissent on U. S. campuses.

A new "now" curriculum put into
effect this fall is designed, to fit the
needs of today's college students.

Aiready it has received national pub-
licity and evoked strong interest from
colleges and universities across the
country.

Ohio's U. S. Senator Stephen Young
has hailed it as a positive step toward
peaceful change on the campus.

The "now" curriculum puts more
flexibility into thc traditional study
program and more relevance into col-
lege courses.

It provides small classes of 10 to 12
students in the freshman year when
young people need them most and
makes possible individually-tailored
courses designed to fit each student's
individual necds.

The new program starts with a two-
week Freshman Institute before reg-
ular classes begin in September.

In this program, groups of 10 to 12
students meet with a professor to learn
what college is all about. The em-
phasis is on creativity and self-expres-
sion. both written and verbal.

Each group of students will use vid-
eo tapes and tape recordings and each
group will write, produce and act in a
movie as a mcans of self analysis.

Whcn regular classes begin, groups
of 10 to 12 students with generally sim-
ilar interests will meet with professor-
advisors.

These classes, called Freshman Col-
loquia, will meet for two quarters of
the freshman year.

Object will be to decide on goals in
life, to broaden perspectives, read and
talk about things of mutual interest
and freely exchange ideas in a sub-
stantive, but informal, atmosphere.

"In many colleges and universities
students don't have the opportunity to
meet in classes this small until they are
upperclassmen or graduate students,"
Hiram College President Elmer .Tagow
points out.

"We think there is a need to estab-
lish a close relationship with students
early and to maintain it throughout
their academic career."

Freshmen as a group will take a
course called "The Twentieth Century
and its Roots" which is desighed to
take a comprehensive look at the prob-
lems of today such as racism, poverty
and the population explosion.

This class will meet throughout the
-freshman year and use guest experts,
campus lecturers, debates, films, plays,
concerts and panels to explore current
issues and their backgrounds.

These class sessions will be fol-
lowed by small group discussions to
add relevance to the larger sessions.

As upperclassmen, each Hiram stu-
dent must Choose at least three team-
taught courses exploring a number of
fadets of large topics such as war and
revolution.

To broaden the approach, the In-
terdisciplinary Courses will be taught
by two or more professors from at least
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two departments.
Those who choose may take a tra-

ditional "major" course of study at
Hiram, but it will also be possible for
a student working with his advisor to
tailor-make a course of study designed
especially for him

These "areas of conon tion" will
consist of clusters of rela:ed courses
which cut across departnwntal lines

"The idea is to 'ILO,. .a-ning more
flexible and exciting . t., dcmonstrate
the broadness of knowledge rattier than
to package it in little boxes ca11.-.11

courses," says President Jagow.
Graduation requirements have also

been made much more flexible.
No more than 10 courses will be IS:

quired in any one college e.:partment,
though the student may :lea to take
more.

And no more than 17 :ourses s.;;I
be required in any area , .t.cci..?1*..

tion, leaving thc student- 1.. time tc.
sample courses in othet

A limited numbei . may
be taken on a pass or fail Nisi:: en-
couraging students to sample subjects
they might miss completely under a
traditional college course of study.

To turn out well-rounded individu-
als, Hiram will Mc() require nartichm-
tion in extra-curricular activities for
graduation.

These "units of participation" will
include physical education and a selec-
tion of activities such af. dramatics,
social action projects. mu,i writing,
tutoring and many others

Hiram, a 119-year-old institution of
1,100 students located 35 miles south-
east of Cleveland, has a long tradition
of successful innovation.

This is where in 1934 the widely-
copied Single Course Study Plan was
born. Under this program students
took one concentrated coursc at a time
for five-week periods.

The college was one of the first in
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Hiram . . . A Study of innovation
Why not go to a college where you can design your own education, make movies, become involved with faculty members

engaged in special projects, and study the problems which face Americans today? This type of program is nothing new to the
administration of HIRAM COLLEGE, which was the first to pioneer the 3-3 plan. HIRAM COLLEGE, a four-year liberal arts
institntion located 35 miles southeast of
Cleveland, has hehind it a long tradition
of successful innovation.

This is where in 1934 the
widely-copied Single Course Study Plan
vras horn. Under this program students
took one concentrated course at a time
for-live-week periods.

The college was one or the first in the
country to adopt the 3-3 Study Program,
still in use at HIRAM. which consists of
three courses taken in each of the three
quarters in the academic year.

This past fall, HIRAM instituted its
lateSt innovation the Hiram
Curriculum. Designed over a two-year
period by students and faculty members
working together, the Hiram Curriculum
has been adopted as another significant
step in adapting higher education to the
needs of our times. It has already received
wi d espread recogn it ion in academic
circles and a major planning and
development grant from the National
Endowment for the Humanities.

The Hiram Curriculum provides
personal guidance and attention to each
student's individual needs. It makes a
concentrated effort to give students a
realistic look at major modern problems.
The curriculum offers students the
opportunity to plan with their advisor an
educational program tailored to fit their
individual needs while still permitting the
option of following a more triglitional
"major" program of study.

The curri culuin consists of an
integrated freshman program, plus a series
of upperclass courses aimed at broadening
and correhiling the student's knowledge.
Highlights of the Hiram Curriculum are:

1. The Freshman Institute During
the two weeks preceding the formal
(elting of the school each September,
the Freshman Institute provides an
intensive program of study and practice
in communication skins. This serves as an
extended orientation course, where a
faculty member works with a group Of
abcul 10 students. There arc assigned
readings, with discussion groups. Each
student writes four carefully-evaluated
essays. The entire group attends lectures.
views films, and participates in panel
discussions. Students use tapes for
self-criticism of speeches, and each r,mall
voup produces its own 8 mm movie. All
freshmen arc required to participate and
are graded on a pass/fail basis.

2. Freshman Colloquia When
regular classes begin in the fail, each
freshman continues his small grour
learning experienee, meeting with 9 or 10
other freshmen in a Colloquium. These,
groups are made up of different students
and professors than those which met
during the Freshman Institute.

The students and their professcar seek
together to accomplish a number of
o bje ctives. They explore, areas of
academic interest and general intellectuai
importance to both the students and their
professor. The course is designed to serve
as an introduction to a liberal. arts
education. In addition, the Eroup
continues to work on the development of
effective written and oral communiication
begun in the Freshman Institute. The
topic and format for each Collociatium is
left to the individual professor, who
allows for Endividual interests, skibls, and
even deficiencies within the group as he
seeks to cultivate the students' moral
sensitivity, imagination, perspective, and
taste.

A variety of informal and creative
t ech ni qu es a re employed in the
Colloquia, usually in the form of group
discussions, reading, writing, films,
independent research, and field trips.

Students select two Colloquia, one in
the first quarter and another with a
different professor and group in either
the second or third quarter. The professor
of Colloquium I serves as the student's
advisor until he selects a specific area for
academic concentration. Students are
graded on a credit/no credit basis, with a
special program designed for those
students receiving a "no credit"
evaluation.

3. Twentieth Century Course
Another freshman requirement is a
year-long course called "The Twentieth
Century and Its Roots." The course
encourages a student's involvement with
the issues of the times, such as racism,
war, poverty, and the population
explosion. In order to explore current
issues, the college offers guest experts,
campus lecturers, debates, films, plays,

MODERN ACCOMODATIONS Henry Hall. a woinen's residence. is one of four new
dormitories situated on the northwest edge of the campus. 111pAM is one of the few
small Midwestern colleges that is tnaintainia.i.L:

01101111.1111101W.
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INNOVATION'S SOURCE This traditionally ivy-covered classroom building houses
many new ideas and approaches in curriculum. Through a variety of options, the
HIRAM student has a large degree of control over his educational experiences.

concerts, and panels. The class sessions
are followed by small group discussions,
and a further attempt at effective
communication, a biweekly newsletter, is
published by the students in the course to
serve as a forum for student and faculty
reaction to lectures, movies, etc. This
course is also graded on a pass/fail basis.

4. Interdisciplinary Courses Eachstudent takes at least three
Interdisciplinary Courses as an
upperclassman. These courses arc taught
by at least two faculty members
representing more than one department.
Each course looks at several facets of a
topic in a manner that is more
comprehensive and broader in scope than
the approach of a single discipline.

Examples of such topics
include: "Man and His Environment'
(biology, sociology), "Comparative Arts"
(art, music, literature), and "The Nature
of Time and Space" (mathematics and
physics). These courses give thc student a
chance to observe within a single course
how several disciplines converge on one
topic.

Thus the Interdisciplinary Course
Program exposes the student to tht
methods and vantage points of several
disciplines. They help both student and
teacher see p topic in broader terms by
demonstrathig the relevance of several
perspectives to the understanding of a
question or the solution of a problem.

S. Areas of Concentration The
Hiram Curriculum permits, but does not
require, students to choose an alternative
to the traditional major. A student, with
the assistance of his advisor, may develop
an Arca of Concentration consisting of a
cluster of related courses adapted to his
individual needs.

If the student desires, his Area of
Concentration may be much more
flexible than a traditional "major"
program which has been a historical
feature of most college educational
programs. Courses in the Area of
Concentration cross departmental lines to
help a student focus on his particular
needs or interests.

6. Activity Units There is an
additional requirement for graduation
under the Hiram Curriculum
participation in extracurricular activities
judged to make the student a
will-minded person. This includes a
physical education requirement and such
activities as music, drama, writing,
tutoring, social welfare programs, fine
arts participation, and other such
endeavors.

In discussing the Hiram Curriculum,
HIRAM President Elmer Jagow says,
"The idea is to make learning more
exciting and flexible, to demonstrate the
broadness of knowledge rather than to
package it in little boxes called courses."

34:=

HIRAM aims to make its new program
modern and relevant without sacrificing
the quality of a traditional liberal arts
education. When he was asked what he
considered to be the key feature of the
program, President Jagow pointed out;
."We think there is a need to establish a
close relationship with students early and
to maintain it throughout their academic
career."
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THREE EXPERIMENTS IN INTERDISCIPLINARY EDUCATION

A study of innovative freshman programs

at Beloit, Hiram, and Wilmington College.

Lewis R. Marcuson
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The call for experimentation and change in the programs of American colleges
has in recent years been increasingly heard. In the expanding literature of
higher education there appears a recurring demand that outmoded curricula and
teaching techniques be rapidly discarded and replaced by new forms, more -Ippropria7=
to the needs of our contemporary society with its new breed of college student.

This interest in innovation is widely shared by college faculty, according
to a research study conducted at the Center for Research and Experimentation in
Higher Education at Berkeley, California, by Warren Bryan Martin and reported in
his recent book, Conformity: Standards and Change in Higher Education. Of the
faculty members surveyed in this study, 66 percent said opportunities for
innovation were very important to them, 28 percent called such opportunities
somewhat important, and only 4 percent stated that innovation was unimportant.

Despite this widespread interest, Martin concludes, actual experimentation
and change are proceeding at an exceedingly slow pace, and the professors are to
blame for this condition. "Faculty are inhibitors of innovation, especially in
the area of curriculum," he states. "And the reason . . is ignorance.
Because faculty are unaware of what might be done, they cling to the familiar."

This judgement is based primarily upon the survey question: "In your
opinion at what colleges and universities are the most promising innovation in
undergraduate education taking place?" Twenty percent of those questioned did
not respond at all to this item, by far the highest rate of no response in the
entire survey. In addition, 17 percent admitted that they did not know enough
about innovation to attempt an answer, and five percent named colleges but no
innovations. The 40 percent who did list both colleges and innovations offered
information that was frequently vague and inaccurate. Martin concludes:
"Faculty left to their own devices to list innovative places and programs
deserve low marks. . CuriositY about innovation is matched by ignorance
of change options."

One explanation for Martin's correct conclusion, I believe, is the
scarcity of useful information about specific innovative programs currently in
operation. Books and periodical articles are detailed in their analysis of
the shortcomings of traditional college programs and fervent in their demands
that these quickly be replaced by more enlightened approaches. 'Useful de-
scription and evaluations of the experiments that have been conducted--par-
ticularly in terms of their shortcomings--are extremely rare. Thus faculty
who are sincerely interested in developing innovative programs can find little
guidance by studying the experiences of others, but must instead discover for
themselves which new approaches will prove successful and which are likely to
fail. This procedure of trial and error--wasteful in time, money, and morale--
might well be replaced by more surefooted forward motion if only detailed in-
formation about the successes and failures of programs at other colleges were
easily available.

As a recipient of a fellowship in academic administration from the
American Council on Education, I had the rare opportunity, during the 1969-70
college year, to study closely the workings of interdisciplinary freshman
programs at Beloit College and Hiram College, while at the same time taking

part in the initiation of a similar project at Wilmington College. The strengths
and weaknesses that became apparent in these three programs had many common
elements, and my own understanding of the dynamics of successful innovation was
greatly enhanced by my ability to compare the workings of these three curricular
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I would like in the following pages to describe the workings of these
interdisciplinary programs, beginning with the Beloit Underclass Common Course,
and then discussing the more recently established Htram New Curriculum and
Wilmington Man in Focus program. Following this description some conclusions
will be offered as to which approaches to interdisciplinary edncation appear
most fruitful, and which present pitfalls to be avoided. ThiF information, I
hope, will aid those embarking on similar experiments at other colleges to
avoid some of the hazards that will inevitably be present and to move more
rapidly toward mature and effective programs.

The Underclass Common Course at Beloit College

A highly developed interdisciplinary program for freshmen is the
Underclass Common Course, which has been offered at Beloit College, in Beloit,
Wisconsin, since 1964. This course, which continues through the three terms
and eleven months of the Beloit "underclass" year, is required of all of the
college's approximately 550 freshmen, divided into classes of about twenty
and led by faculty drawn from alJ academic departments.

This large scale program traces its ancestry to a series of academic
experiments begun in the early 1950's. Its seeds can be found in the publication
"Liberal Education at Beloit College" written by a faculty self-study com-
mittee under the sponsorship of a Ford Foundation grant. In this report, completed
in 1953, appears an imaginative, detailed proposal for an experimental program
of interdisciplinary studies.

The first step toward the implementation of this idea was taken the
following year, when the freshman English program was revised to focus on four
perspectives on mankind, exploring in turn the perspectives of ancient
Mediterranean civilizations, the Judeo-Christian world, Asian cultures, and
modern humanism. A further interdisciplinary venture was initiated in 1958,
with the introduction of the Porter Scholars program for gifted students.

The adoption of the Beloit "new plan" in 1964 provided the framework for
the transformation of these earlier programs into the Underclass Common Course.
Under this plan, a radically new calendar divides the college year into three
fourteen-week semesters, bringing new students to the campus for three con-
secutive terms at the beginning of their college careers, then offering them an
extremely flexible five-term middleclass period which includes an off-campus
work experience and the opportunity for overseas study, and finally a three
term upperclass period on the campus before graduation. The Underclass Common
Course, under the new plan, comprises twenty-five percent of each student's
academic load during his initial year. In addition, during the upperclass
period, students are required to select an additional interdisciplinary course--
either "Ecology of Man in Urban America" (nicknamed "Dirty Cities") or
"Revolution in the Modern World."

The Underclass Common Course, under the "New Plan", assumes the role of
the previous freshman English program in developing student writing skills,
ability in critical analysis, and preparation for independent study. At the
same time it attempts the ambitious task of introducing students to a variety
of viewpoints on the human condition. A central characteristic of the course
is its "commonality" which seeks to foster a community of learning among students
in the course and between students and faculty, This quality is encouraged
through the use of a syllabus of reading and discussion topics developed by a
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Faculty-student planning committee and followed by all UCC sections, most
specifically during the fall semester and in a more flexible manner during
the winter and spring-summer terms.

The general co-ordination of this .:2omp1ex program is the ra]spicibility
of its faculty director, who meets week17 with the faculty-student planning
committee to evaluate the current state of the course and prepare ttie sy11nbus
for future terms. In addition, the entire teaching staff of the course holds
weekly meetings, and during the winter of 1970 a separate sturi4t committee,
consisting of representatives from all of the UCC sections met- -to vnice the
views of the underclass participants and to press for desired Chnnges.

As conceived for the 1969-70 college year, the UCC, subtitled "Man in
Perspective", had a double order of development. The course materials moved
from ancient to modern writings, and contrasted the idealistic with empirical
views of man. Hesse's Siddhartha and The Autobiography of Malcolm X were
assigned as summer background readings to illustrate the idealist-empirical
polarity, as well as ways in which Western man has turned to Eastern thought
tor guidance. The fall term began with Plato's dialogues on the last days of
Socrates, and with the Bhagavad-Gita, representing ancient Eastern and Western
idealist views. Empirical attitudes were then studied in Eisley's The Immense
Journey, excerpts from the writings of Darwin, Freud, Marx, and Mann, Black Rage,
and the behavioral perspectives of Skinner and others. Questions of human free-
dom were approached through works of Sartre, Tillich, and Buber, while the
scientific perspective was defined in such books as Barnett's The Universe and
Dr. Einstein.

During the winter term greater openness and flexibility and a less rapid
pace were incorporated into the course design. The first perspective considered
was the anthropological, through Elenore Bowen's novel Return to Laughter
and several brief articles. The following section, dealing with mystical and
intuitive modes, had as its core text the Chiffese classic of Lao Tse, the Tao
Te Ching.

For study of the aesthetic mode the course departed from its primary
dependence on books as a primary source and turned instead to three films of
Ingmar Bergman, "The Seventh Seal," "Wild Strawberries," and "The Magician."
Intended in this film festival was an illustration of how an artist can inter-
twine religious, psychoanalytical and existential forms of experience to create
a work of art. A final integrative portion of the winter semester considered
the pacifist beliefs of Gandhi, Thoreau and Martin Luther King, balanced with a
second film festival of the works of the Indian director Ray. The concluding
weeks of the winter term, like two preceding periods, were left open for each
class to structure in its own way. A possible use of this period suggested by
the syllabus was the formulation of plans for a utopian community, with
conceptions based upon the ideas that had previously been studied.

The spring term of UCC prescribed a minimum of commonality through the
reading of one anthology of articles concerning creativity, together with the
expectation that eael:. w:-.,et would develop a project, preferably of a creative
nature, during the (.0.atc,r. Me major portion of time was set aside to be used
by each class for the svw.17 in depth of some subject of general interest that had
been announced in adval. t,y the instructor or in some cases .proposed and planned
by a group of students. mong the widely varied titles of 1970 summer UCC
sections were "Human Popation Growth," "Democracy and the Arts," "The Making
of a Counter Culture," "Chqrch Renewal," and "The History of Scientific Ideas."
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Te ,ducational goals arld values in' ,rent in the UCC course during its first
six years, 7?-f operation Llave been articuLa d by Dr. Marion Stocking, its
director half of this oeriod, in all article written for the Beloit
student m-Tazine Envirom, adapted from a :11k given to the entering underclassmen

Septec 1969. Discussi_ng the impact of the course upon the faculty who take
part in Mrs. Stockirlg stiltes that because "faculty from all departments
teach in tAL:s course, ir; is a great education for the whole community, not just
the underclassmen. . .

And because of t1.7e weekly UCC staff meetings, I have a
happy familta2'ity with :faculty from outsiLe of my department--a kind of com-
munity rare ir colleges" Tthe rnle of the faculty member in UCC, states Mrs.
Stocking, is to provide standards of disciplined thinking, discussion, and
writing, and t.n bring his maturity and experience to bear on whatever subject
is studied. . - . The professor should be an example of the process, not an
expert: a madsel of how an educated man learns."

Another basic goal of UCC: stressed by Mrs. Stocking is the innovative
thought that should be nurtured by its interdisciplinary approach. "We need
the light that breaks when the chemist and the psychologist bring their special
trainings to bear upon the same problem," she states. "It can be a source of
great creativity, a force our age desperately needs, this asking of questions
that nobody thought to ask.'

During the winter of le7o there surfaced among some students and faculty
associated with the Underclass Common Cotr'se a conviction that the time had
arrived to reexamine the format of the six-year-old course, and perhaps, move
it in new directions. Some of the articulate student members of the UCC
planning committee and of the larger group of section representatives voiced
the criticism that the course was for them too abstract and theoretical, too
little concerned with the important quest ons that filled their thought and
would shape their future lives. Adverse comments were made about some of the
faculty teaching in the course who, students believed, evidenced little
enthusiasm for realizing the objectives that Mrs. Stocking and others had
eloquently set forth for it. Great expectations had arisen in the minds of
entering students as a result of the unique conception of the Beloit Under-
class Common Course, but after a semester of almost daily participation in it,
many had come to consider it as little different from other high school and
college courses in the approach of their instructors or the stimulation they
received from their participation. There appeared furthermore to be a con-
tradiction between the "community of learners" ideal expressed in the course
description and the role actually being played by the faculty who attempted
to teaching them composition, examine them on the books read, and assign
them grades.

One possible new direction for UCC was proposed by Parker Palmer, a former
Beloit faculty member who had been asked to return to the campus for a brief
visit in the fall of 1969 to advise the college administration on a variety
of issues. In his report following this visit, Palmer proposed that Beloit
create an urban institute in which students, faculty, and others could join
in research activities. The Underclass Common Course, which he admitted
"still worries me for its introspectiveness," might be redirected to answer
the concern of students for contemporary social issues and related to the
urban institute. This conception was supported and further developed by
Provost William Kolb, who also suggested that the course groupings be related
to dormitory living units and that UCC faculty could serve as academic ad-
visors for students in their groups.
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Following lengthy litscussion by the UCC planning committee a new series
of proposals were presented by Professor Dennis Moore, who will become co-
director of the course in the fall of 1970. Professor Moore first speaks of
the rich educational experience the course has provided during its first six
years of operation. "For many students over the years," he states, " the
Underclass Common Course has been one of the most valuable learning encounters
at Beloit, and certain teachers have always enjoyed teaching it. Those who
have- consistently participated in the planning of the course have found
themselves committed to its continuaoce and its improvement in the belief that
it offers and can continue to offer a qinique educational uopportunity in a
unique liberal arts college."

Pt.ofessor Moore next analyzes the source of some of the difficulties
UCC has encountered and the criticisms it has received: "But as the only
required course in a required first year, UCC has been particularly vul-
nerable to student criticisms and as the only truly common course taught it
has also been open to criticisms from faculty members for various reasons.
By those who have developed a negative bias, the course can be described as
one in which instructors, working outside of their fields of competence,
lead students in superficial fashion through profound documents of the liberal
arts culture in which enlightened discussion and intellectual dialogue seem
all too often to give way to a sometimes petty emphasis on writing of a kind
particularly oriented to traditional classes in freshman composition. . . and

in; which evaluation procedures differ so much from section to section as to
make the course resemble in this respect the masS university courses which the
liberal arts college opposes by definition."

To combat some of these difficulties, Dr. Moore and the planning committee
have decided to reduce the course from three terms to two, thereby hopefully
decreasing student restlessness and easing staffing problems. Another major
innovation, proposed by PrOvost Kolb and adopted by the committee, will be
the linking of UCC with the dormitory life of the underclassmen, with many
of the dormitories to be operated on a co-ed basis. Classes will, when possible,
meet in the dormitory lounges, and upperclass student assistants will play
an important role in the course leadership.

The subtitle of UCC will be changed in 1970-71 fram"Perspectives on Man"
to "The Learning Environment," with a revised format symbolized by a series of
concentric circles--an idea contributed by the student planning group. Under

this new conception, the fall term will contain five units: I. The center of
the circle, the growth of the self; II. The first Encounter, the family;
III. The concept of love;.IV. Institutional learning, focus on Beloit College;
and V. Living together in a community. During the winter term, the focus of
the course will widen to include the following topics: VI. Man and his country;
VII. The Family of Man; VIII. Man in the biosphere; the global environment;
and IX. The outer reaches of knowledge.

With these changes, a major revision in the substance of UCC will be
accomplished, moving from a primary focus on the cultural heritage toward a
more intense concentration on education itself, and on the human relations and

social concerns of the students. In its seeking for new ways of serving the
needs of present-day Beloit students, the faculty of the Underclass Common Course
should be able to utilize with profit the years of interdisciplinary teaching
experience that have been part of the educational history of Beloit College.



The "Twentieth Century" Course and. Freshmaal.Coquia at Hiram College

6

Following two years of intensive disc=eston and planning, the new inter-
disciplinary curriculum at Hiram College was :first introduced in the fall of
1969. This innovatiwe program, which replace.:5 the previous discipline--
centered general education requirements fax _all students, is concentrated in
the freshman year but also includes a series of upperclass interdisciplinary
courses. Following a two week fall Institute on the subject of communication,
the two major crograms continuing through the freshman year are "The Twentieth
Century and its Roots,'" m three-term lecture course required of all freshmen;
and a series of approximately sixty colloquia on a wide range of subjects,
two of which are to be selected by each .new student.

The practical problem of insuring adequate faculty staffing for this
major transformation of the Hiram curriculum was studied prior to its approval
by Dr, George Morgan, assistant dean of the college. In his analysis Dr. Morgan
projected a ratio of one faculty member for every twelve students in the
colloquia, and to make this rather lavish proportion viable, a 120-1 ratio in
the "Twentieth Century" in which the entire freshman class would be enrolled
under the leadership of three faculty during each quarter. Additional faculty
time would be gained by the elimination of the two-term freshman English program
and by the deletion of sections of other introductory courses that had pre-
viously enrolled students who were seeking to fulfill the college's general
education distribution requirements. With each department expected to con-
tribute one course each year to the new curriculum for each of its faculty,
Dr. Morgan estimated that the shift could be made without increasing faculty
loads and with the addition of ten sections, or about one and one-half
faculty to the Hiram staff.

"The Twentieth Century and its Roots," the three-term lecture course
in which the entire freshman class is enrolled, has as its aim the exploration
of some of the most crucial problems besetting modern man, and a search for
their roots in the past. A variety of visiting speakers--whose participation
during the first years of the program is among the aspects supported by a
grant from the National Endowment for the Humanities--are invited to lecture
to the enrolled students, members of the Hiram faculty are also utilized, and
a series of films and other cultural programs are presented. Each unit of the
course opens with a lecture which endeavors to clarify as dramatically as
possible the scope of the present problem. The historical background, out
of which current conditions have evolved, is then explored. At the end of
the unit an expert is asked to suggest at least a few of the possible solutions.

During the fall quarter of 1969, the course opened with a study of
alienation in the modern world. Radical and revolutionary groups, black
militancy, and generational conflicts were examined in turn. The course then
moved to explore urban problems and then to the scientific revolution--
pausing to examine such topics as the theory of relativity, nuclear energy,
and the impact of the computer.

In the winter quarter the image of contemporary man as portrayed in lit-
erature, art, and architecture was considered. Differing political concepts
such as communism and socialism were discussed. The pOpulation explosion and
the nature of poverty were also studied during this term. During the spring
quarter the questions of violence and We.:2f, law and morality, and contemporary
religion were considered. The nature of crisis, and the ways in which in-
dividuals and institutions respond to it, was examined. The final week of the
course was reserved for a series of student-planned programs. 310
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Each student, in addition to attending the course lectures and general
programs, was assigned to a small discussion group conducted by an upperclass
leader. He was expected to write several position papers on subjects suggested
by the course. A list of books providing background information was issued.
Grading was on a pass-fail basis, and since there were no examinations, evaluation
was based upon the quality of the position papers.

Running concurrently with the "Twentieth Century" were the intimate
colloquia, in which each freshman enrolled during two of the three terms.
The intent of the colloquia--as defined by the faculty committee which de-
veloped its basic conception--is to place each freshman in a sensitive,
stimulating relationship with his peers and with a scholar-teacher. The intimate
intellectual environment, it is hoped, will challenge the student to greater
academic achievement, at the same time exposing him to important moral, aesthetic,
and humanistic values.

In each of the colloquia the professor and students work closely together

throughout the ten week quarter, exploring materials of substantive intellectual
content. The colloquia is expected to be neither a survey course nor the in-
troduction to an academic discipline, but rather, hopefully, an initiation
into scholarship and the liberal arts tradition. Like the Beloit UCC, the
colloquia is also expected to serve some of the functions previously performed
by the freshman English program, building communicati*ms skills upon the ground-
work laid during the September Institute. Evaluation of student achievement
in the colloquia are provided in two ways, privately by the instructor as to
the student's level of written and oral expression and thought, and with a
recorded grade of "credit" or "no credit."

In the fallof 1969, the initial term of the colloquia program, thirty sections
were offered, ranging widely in subject matter. Among the course titles were
"Western Europe and the Atlantic Community," "Evolution and Modern Man," "An
Investigation of Biochemically Active Substances," "Montaigne, a Relevant Moral
Philosopher," "The Middle East 1917-1967," "Computers and the Mind,"
"Reassessing American Higher Education," and "Concepts and Issues in Human
Freedom." This variety of topics met with one of the intents of the planning
committee, which also urged informality and creativity as desired qualities
of the colloquia program.

An important aspect cf the implementation of the new Hiram curriculum was

the careful evaluation procedure which monitored student reactions throughout

the year. At the end of the fall quarter all freshmen were asked to describe
their attitudes toward various categories of the college curriculum on a six-

point scale--moving from "very satisfied" to "very dissatisfied." In their
responses 33 percent reported themselVes "very satisfied" with their colloquia,
21 percent with their traditional courses, and 8 percent with the Twentieth
Century course. Some degree of dissatisfaction was expressed by about 20
percent with their courses in each of these three categories. Students further
reported that they spent eleven hours each week working on their traditional
courses, as compared to nine hours on their colloquia and nine and one-half

hours on the Twentieth Century course. They expressed the opinion that they
had learned most from their colloquia and least from the Twentieth Century

course.

Student satisfaction with their second colloquia, taken in the winter or
spring term, was comparable to that expressed toward their first. In the
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spring survey, however, the number "very satisfied" with the Twentieth
Century had fallen to 7 percent, while the figure in regard to traditional
courses rose to 23 percent. Some degree of dissatisfaction was expressed
by 38 percent toward the Twentieth Century course and by 15 percent toward
traditional courses. Students continued to report that they devoted the
greatest amount of time to traditional courses, and in the spring stated that
they also learned the most from them.

Another portion of the spring evaluation dealt with general satisfaction
of the students with Hiram College. The 1969-70 freshmen, who had participated
in the new curriculum, reported a higher level of satisfaction with all
aspects of college life than had the predecessors the previous year. The
improvement in rating of faculty and administration was most striking, but
there was also markedly less disillusionment with faculty advising and
graduation requirements. English composition scores were slightly improved
over the previous year, although the traditional freshman English program
had been eliminated.

As indicated by the evaluation figures discussed above and acknowledged
by those associated with the program, the "Twentieth Century and its Roots"
had proven the most troublesome and least popular component of the new Hiram
curriculum--although its rating was no lower than had been the average for
traditional courses at the end of the previous year. An analysis of some
of the factors that had contributed to this difficulty has been made by
Dr. Eugene H. Peters, the course co-director. In addition to the procedural
and administrative problems that can be anticipated in any large-scale
academic innovation, Dr. Peters points to two other, more integral difficulties.
The first of these is the lecture format of the course, in which material is
presented to four hundred students assembled in the large Hayden Auditorium.
"The bald truth," Dr. Peters states, "is that what might work beautifully in
a group of twenty can flop in a large group in the auditorium. . . . One comes
to an auditorium like Hayden with different expectations and attitudes. He

tends to expect a performance of sorts, even entertainment. His attitude leans
to passivity. He is influenced by the boredom and inattention of those around
him to a greater degree than in a smaller, more personal setting."

Secondly, Dr. Peters questions the readiness of the freshmen to function at
the level demanded by the course conception: "However much we may desire that
our freshmen discuss, analyze, think on, and write about the significant issues
of the day, however much we may desire that they hear these issues presented
from various points of view, the truth remains that they are freshmen. Few if
any of these youngsters have a discipline . . and none has achieved anything
like the mastery of a body of knowledge. How can they be expected to be
generalists at this point in their educational evolution? . . . The root of it
all is that without a degree of competence in a specialty, one is empty handed
in coming to the generalities."

Based upon the experience of the first year of "The Twentiety Century and

its Roots" a variety of changes are planned by the faculty directors of the

program in 1970-71. A smaller number of topics will be considered, and these
will be explored in greater depth. In the fall an introductory section will
present various modes of thought, providing a framework within which later
material may be integrated. More Hiram faculty and fewer outside speakers will
be utilized in course lectures, upperclass discussion leaders will be more
closely supervised, and letter grades will be reintroduced to evaluate student
achievement.
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While the ambitious new Hiram curriculum has encountered anticipated,
and some unanticipated, problems during its first year of operation, its
total impact has been judged by those closely associated with it as positive
and successful. Student satisfaction with their first year of college has
increased, and a fresh excitement and interest in the educational process
among the faculty is also apparent. There is confidence that the general
thrust of the experiment is sound, and the new directions to which Hiram has
committed itself will lead toward a more stimulating and meaningful ed-
ucational experience for its students.

The Wilmington College "Man in Focus" Program

The interdisciplinary freshman program at Wilmington College, "Man in
Focus," combines elements of survey course, small group seminar, and in-
dependent study° Unlike its counterparts at Beloit and Hiram, it is
elective rather than compulsory, and in the fall of 1965 enrolled fifty of
the 325 students who comprised the freshman class. "Man in Focus" is a three
term sequence of educational experiences, beginning with co-ordinated
Contemporary Problems and Humanities courses during the fall term, moving
to a variety of small group seminars in the winter, and concluding with an
opportunity for independent study in the spring. In its format, Olen the
program moves from a broad survey to a more intensive concentration on a
single issue, and from faculty direction to student initiative as the year
progresses.

The Wilmington program, like those at Beloit and Hiram, contains elements
and influences that can be traced backward in the college's academic history.
In the 1960's a program entitled "Goals for Americans" brought a series of
speakers to the campus to discuss important topics at college convocations.
Student-faculty discussion groups were organized to examine in greater detail
the questions that had been raised, and academic credit was made available
to student participants. The central theme of the program varied from year
to year, including such topics as American domestic needs, foreign policy,
educational problems, and the role of the humanities and the sciences in
contemporary life.

In the fall of 1968 a series of upperclass Current Issue Seminars was
introduced, considering higher education, the urban crisis, and the American
role in Viet Nam, and the following spring a trial independent study program
for freshmen was initiated. Another important influence upon the "Man in
Focus" program was the thinking of Dean of the Faculty Dr. Sterling Olmsted,
who before assuming his duties at Wilmington had evolved ideas concerning the
value of problem-orientated education which matured during a study he directed
into the role of the humanities in the curriculum of engineering students.

Beginning the "Man in Focus" sequence in the fall of 196S v-as "Problems
of the Contemporary World," a course led by a team of three faculty members
from the departments of history, sociology, and English. In a brisk survey
the course considered a variety of important modern prlems, bog:Lnning with
pollution and population control, and then proceeding to the study of urban
problems, war and peace, the mass media, some aesthetic, psychological, and
religious consequences of modern life, and concluding with a disoussion of
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ways in which educational institutions can better prepare students for the
future world. A variety of films were shown, guest speakers from the
Cincinnati City Planning Commission, the U.S. Department of State, and
from the Wilmington faculty addressed the students, and small discussion
groups met at weekly intervals. In addition, each student undertook an
individual research project in which he studied in detail some contemporary
problem.

"The Human Condition" course (which was offered to one group of about
half of the program's participants in 1969 and will be expanded to three
sections in 1970) is conceived as a needed counterpoint to the Contemporary
Problems course--dealing with those aspects of human experiences which have
proven unchanging across the centuries while the Contemporary Problems
course focuses on those aspects of modern life which are new. Two basic
questions are posed in the course syllabus: "What does it mean to be a man?"
and "What are the constant elements (if any) in the human condition?"

A secondary goal of the course is to help the student to improve his
ability to use language and to give him a better sense of how language
operates in the human enterprise. Basic materials for study are literary
works drawn from a variety of historical periods: Camus' The Plague,
"The Epic of Gilgamesh," sections from the Old Testament, the Chinese
classic Wisdom of Lao Tse, Buber's I and Thou, and poetry of Hopkins,
Yeats, Eliot, and Frost. Student panel discussions of contemporary novels
and individual creative projects are additional aspects of the course, which
substitutes for Freshman English for the students enrolled.

During the winter term students who have completed the fall quarter courses
are given a choice among a number of seminars dealing with contemporary issues.
In the winter of 1970 these included "Individualism," "The Permissive Society,"
"Urban Poverty," and "The Conflict of Generations," led by faculty from the
English, Sociology, and Religion Departments. The work of these seminars took
a variety of forms, including the study of literary and non-fictional works,
field trips, panel discussions, individual and group projects, and presenta-
tions for the college community. In the spring about one-quarter of the
"Man in Focus" students undertook Independent study projects. These covered
a wide range of subject areas, including such topics as "Buckminster Fuller
and the Whole Earth Catalogue," "The Young Socialist Movement," "The Israeli
Kibbutz," "Interracial Adoption, and "Existentialism."

Evaluation of the first year of the "Man in Focus" program was based
primarily upon observatins and judgements of the faculty, who were in-
volved and their inSormal discussions With student participants. Negative
reactions centered most often on the Contemporary Problems course, which,
some students stated, moved too quickly and superficially through too wide
a variety of topics. The large gathering of fifty students with three faculty
members for the Majority of the sessions promoted passivity and lack of inter-
action, except for a few of the boldest class members, whose viewpoints often
dominated the discussions. Some:sttdents also reacted negatively to the
nature of the course content, with its emphasis on complex and worrisome
social problems, the examination of which usually left them feeling depressed
and helpless, rather than confident that they now possessed the knowledge to
cope with the issues raised. The team teaching approach with three faculty
participants had both positive and negative results; a stimulating dialogue
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with the clash of contrasting views was facilitated, but at the same time
students had more difficulty perceiving any clear leadership or central
conception through which the diverse materials of the course could be viewed
and integrated.

The winter seminars met with a more favorable reaction. A few of the
dissatisfied students had withdrawn from the program, and for the rest the more
intimate atmosphere and the emphasis on deeper exploration of a limited subject
matter related to their own interests proved a satisfying change. In the general
evaluation of the Wilmington academic program conducted in the spring, student
comments about the "Man in Focus" program were almost entirely favorable, with
the Contemporary Problems course as well as the seminars receiving praise.
Perhaps the perspective gained with the passing of time helped some of the
students to appreciate more the broad background,they had gained in the fall--and
to realize that this framework enabled them to understand more fully the varied
dimensions of the specific problem explored in the winter seminar.

The independent study aspect of the program had been one of its most
appealing features for students when viewed as a general idea, with its promise
of freedom from class routine and opportunity to explore a subject of their
own choosing. As more specific plans became necessary, however, some of this
brightness faded, and a few of those who had eagerly entered this program be-
came apprehensive about the requirements for self-discipline and individual
initiative now required of them. The participation of Wilmington students in
the nationwide strike in early May was another factor that made concentration
upon these projects more difficult and procrastination easier to justify.
For the majority of those involved, however, these obstacles were overcome
and the projects completed by the end of the term, some of them at an out-
standing level of quality. It can be hoped that the successful completion
of an independent study project during the freshman year will open new horizons
in the education of these students--giving them the confidence and skills to
direct the remainder of their college education along pathways of their umn
choice, with diminishing dependence upon faculty and the fixed college
curriculum.

For students applying for admission to Wilmington College in the fall of
1970, the opportunity to enter the second year of the "Man in Focus" program
was presented as a possible option, and course syllabi were made available to
familiarize those who expressed interest with the specific content and re-
quirements of its courses. As had been true the previous year, the program
proved attractive to many of the most highly qualified freshmen entering
Wilmington. More women students than men applied for the program and more
students from other states than from Ohio.

Based upon the experiences of the first year of operation, revisions in
the program were planned by the faculty. The Contemporary Problems course, it
was agreed, would deal in greater depth with a more limited group of subjects,
with concentration in four areas: population and pollution, urban problems,
war and peace, and educational reform. Time would be reserved for the de-
velopment and presentation of student initiated projects. Fewer meetings of the
entire group would be held, and in their place the primary emphasis would be
upon smaller discussion groups of approximately eighteen students and one faculty
member.

315
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During the winter term of 1971 five seminars would be offered: "Urban
Poverty" (repeated from the previous year), "Chinese Culture in Transition,"
"World Hunger," "Pacifism and Violence as Agents for Change," and "The American
College: Prospects and Problems," led by faculty from the Government,
Agriculture, English, and Sociology Departments. As members of the Wilmington
faculty and administration viewed the program at the beginning of its second
year of operation, it appeared to be succeeding in its goals of attracting
talented and socially concerned students to the college, adding vigor and
substance to their freshman year, and providing them with an understanding of
contemporary problems that would enable them to better cope with the problems
their society would encounter in future years,

Some Conclusions

A large-scale innovative program, such as the three described in the
preceding pages, can be expected to contribute a distinctive quality to the
curriculum of a college and to influence significantly the nature of the experience
students will have during their freshman year. After it has operated for
several years, such a program is further likely to affect the characteristics
of new students and faculty who will be attracted to the college community.

The Beloit, Hiram, and Wilmington interdisciplinary programs have all
contributed these results, but in all three cases, success has been qualified
by the existence of vexing, unresolved problems. I would like, in conclusion,
to attempt an analysis of some of the difficulties that pragrams such as these
are likely to encounter, and some of the crucial questirAls tt must be satis-
factorily resolved before they can be counted as fully successful.

The role of the faculty. A required interdisciplinary program enrolling
a group of three hundred to five hundred freshmen will inevitably demand the
participation of a substantial percentage of a college faculty, and it is upon
their enthusiasm, dedication, and resourcefulness that its ultimate success
will depend. If staffing demands require the conscription of reluctant faculty
through individual or departmental levies, the result of this involuntary servi-
tude may be low morale and half-hearted performance, a major threat to the
success of any educational venture.

While some faculty will quickly and happily adapt themselves to an un-
familiar format and find a welcome opportunity for personal broadening in such
an interdisciplinary teaching experience, others, conditioned by the intense
specialization demanded in their graduate training, will be ill-at-ease
during their initial exposure to a non-departmental format. They may feel
that their knowledge in the new area is far more shallow than that available
for their regular departmental courses, and there will be few experiences in
their own education which can serve as their model.

If a faculty member is expected to serve as a section leader in a large
scale program in which course conception, sequence of subject matter, and choice
of reading materials has been decided by others, he is likely to feel dissatisfied
at this abdication of his usual control over his classroom situation. And if
instead, a "democratic" method of determining course policy through the agreement
of a large number of faculty--and perhaps students as well--is used, the many
hours of meetings that will be required, the frequent debates and misunderstandings,
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and the final compromise solutions, not entirely satisfactory to anyone,
that will be adopted may leave him no less frustrated.

For the faculty member, restless with traditional course content, who
comes to interdisciplinary teaching with eagerness, there may be discontent
of another sort. If he assumes that a change in format will rapidly lead to
greater student motivation, enthusiasm, and depth of understanding, there may be
rapid disillusionment when he observes that his students are equally as
guilty of erratic attendance, poorly prepared papers, and immature conclusions
as they had been in his former "old-fashioned" courses.

Administrative policy will play a major role in determining the attitudes
of faculty toward interdisciplinary teaching. If high quality performance in
these courses leads to recognition through salary increases, promotion, and
grantingof tenure, and if budgets are provided at least equal to those of
departmental programs, the faculty is most likely to put forth its best effort.
On the other hand, when departmental recommendations and the status of the
faculty member in his academic discipline continue to be the criteria for
professional advancement with interdisciplinary teaching considered as a
peripheral activity, and when interdisciplinary programs are financed on a
particularly austere level, only the most dedicated of faculty is likely to put
forth his best effort in his non-departmental teaching. A major strength
of the Beloit, Hiram, and Wilmington programs has been the clear willingness
of the administrative leaders at all three colleges to consider these as high
priority activities and to provide the financial and moral support that is
crucial to their success.

In staffing an interdisciplinary program, it may be wisest for a college
to adopt a flexible policy rather than an expectation of universal participation.
Some faculty can thus be encouraged to continue their teaching entirely within
their own discipline, others can move freely back and forth between traditional
and interdisciplinary curricula, and perhaps a small expert cadre of inter-
disciplinary faculty may be developed--with individuals in each of these three
categories evaluated and rewarded in terms of their contributions to the areas
in which they have agreed to work.

When a college decides to move rapidly into a large-scale interdisciplinary
curriculum, it is unlikely that a large number of faculty who can function
expertly in this new form will immediately emerge° Rather their number is likely
to grow slowly as faculty members already on the staff gain experience in new
subject matter and approaches, and as others with similar talents are attracted
to their ranks. (A survey of student evaluations of their professors in the
Beloit Underclass Common Course revealed that those who had taught this course
five times or more received significantly higher ratings than their less
experienced colleagues.) A gradual movement by a college into an inter-
disciplinary program is, for this reason, probably a wiser policy than a
sudden curricular transformation, if teaching excellence is to be maintained
while the transition is made.

Program format and content. For those who design an interdisciplinary
program, other crucial decisions are needed to determine its structure and
substance. The program may be centered around a humanistic understanding of
the nature of man, emphasizing the cultural heritage of western (and increasingly
eastern) civilization, and the basic philosophical questions faced by men of
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various historical eras; it is this approach that serves as the basis of the
Beloit Underclass Common Course "Man in Perspective," and "The Human Condition"
segment of Wilmington's "Man in Focus." There may be a strong emphasis on
current affairs, as is found in the Wilmington "Contemporary Problems"
course, or these approaches may be interrelated, beginning with present con-
ditions and investigating ways in which the past has influenced themthe
format of Hiram's "The Twentieth Century and its Roots." Another possible
approach is to provide a very open structure, setting up a group of course
called seminars or colloquia, defining educational ends that are to be
achieved through them, but allowing individual faculty members, perhaps
in consultation with students, to define the specific subject matter that
they will explore as a means of reaching.these common ends.

An interdisciplinary freshman prfogram may be required of all students,
as are those at Beloit and Hiram, where the value of common experience to be

shared by all members of the freshman class is stressed. Or the program may
be an optional track, to be pursued by those students who are attracted to it
while others follow a traditional curriculum, as is Wilmington's "Man in
Focus." The class may meet together as a large group for lectures, films,
multi-media presentations, and panel discussions, it may be divided into
smaller sections either following a common syllabus or pursuing their own
interests, or some variation of these formats may be adopted.

Reactions gathered from those associated with all of these structures
suggest that small discussion groups are more favorably received by con-
temporary college students than are large lecture classes, where they must
assume a passive role instead of being active participants. Faculty and
students also appear more satisfied with formats which allow them a role
in selecting what they will study--as in the Hiram colloquia, the Wilmington
winter seminars, and the final term of the 1970 Beloit Underclass Common
Course--rather than following a syllabus or master plan designed for them
by others.

What is the most appropriate length for an interdisciplinary program?
The eleven-month Beloit Underclass Common Course has proven difficult to
sustain into its final summer term, and in. 1970-71 it will be reduced to
two semesters, partly to ease the faculty staffing problem and partially
to sustain student interest at a higher level. The Hiram "Twentieth Century"
course, in the opinion of both faculty and students, also suffered a reduction

in interest during its final months. The Wilmington program, with its move-
ment from fall survey course to winter seminar to spring independent study,
and with increasing concentration on specific subject matter and student
independence as the year progresses, has shown promise of being a sound
approach, and this model may deserve consideration by other colleges.

The level of complexity and sophistication at which the interdisciplinary
program will be pitched also needs careful study by course planners. Faced with
complaints by students that traditional freshman courses are "just like high

school" and the opinions of discipline-oriented colleagues that interdisciplinary
courses are likely to be shallow' and superficial, designers of innovative

programs may feel pressed to make these highly sophisticated, enticing to the
seasoned professional scholar but, as Dr. Peters points out about the Hiram
"Twentieth Century" course, inappropriate to the intellectual background and
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abstracting capacities of all but the most exceptional freshmen. Planners of

a new curriculum have the delicate task of designinga program which is neither
too elementary nor too sophisticated, which will stimulate students without
overwhelming them, which will move at neither too rapid nor too slow a pace,
and which will allow wide flexibility and individual expressiveness, yet

provide enough structure to make probable an educational experience of high

quality.

The student in the innovative program. An experimental interdisciplinary
program is likely to prove an attractive aid in the work of college admissions
counselors, giving a promise of excitement and institutional progressiveness

to potential students. It may lead to an increase in the applications re-
ceived from bright, affluent students who are discontent with their high
school experiences and searching for a major change in the tone fo their

college education. With this high expectation comes the danger of rapid
disillusionment, when the student realizes that the innovative program
consists of such familiar elements as teachers lecturing in classrooms,
desks, blackboards, books to be read, papers to be written, and perhaps

even examinations to be passed. If the course instructor seems half-hearted
in his attitude, uncertain in his knowledge, or old fashioned in his teaching

methods, the student's feeling of betrayal and disenchantment is likely to be

heightened.

Working in support of the new curriculum's success during its initial
year is the student's feeling that he is sharing in an exciting experiment,
encountering materials and methods he has not previously experienced and

which his friends at other colleges cannot share. The hazards of this initial
period include the absence of realistic expectations by students and faculty

as to what the program can achieve, and inevitable administrative misjudge-

ments, which will be magnified in their consequences when there are hundreds

of student and faculty participants.

As the program matures these administrative difficulties are likely to be
resolved, and the faculty should achieve greater command of the course subject

matter. At the same time the atmosphere evoked by exciting innovation is

likely to fade, and the stimulating new program may rapidly become a tired old

program in the eyes of both student and faculty participants. The third, fourth,

and fifth years will probably be the crucial period in which the program will

either prove its long range value or else dangerously decline in impact. This

is the time period the Beloit Underclass Common Course has recently passed

through, and to which its leaders have responded with reevaluation and major

revisions. It is the period of challenge which still lies ahead for the Hiram

and Wilmington programs.

The educational value of interdisciplinary curricula. Beyond the

pragmatic motives of attracting and retaining students, encouraging foundation

support, and providing faculty with a change from their traditional routines,

there lies the more basic question of the long range educational importance of

an interdisciplinary freshman program. In what ways, if any, will a student's
college education be enriched by participating in such a program? In what ways,

if any, will it aid him in conducting his adult life with greater awareness

and effectiveness, iad in making a positive contribution to the society in

which he will live?
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Those who champion such programs as the three described in these pages
point to the growing danger of excessive specialization both in higher ed-
ucation and in American society, encouraging college students to seek the
mastery of a narrow area of expertise, but failing to lead them toward
sufficient awareness of the broad social consequences of their actions.
Interdisciplinary education is a counterforce to this disturbing trend,
encouraging students to see the relationships among all branches of knowledge,
to gain a wider view of their social surroundings, to grow as generalists
rather than only as specialists.

Whether such aims can in realfty be attained by these programs is a
question that requires careful research. At Beloit, where six classes have
already moved through the Underclass Common Course, the opportunity is now
present to draw important conclusions about the real impact on the lives
of those who have experienced it. At Hiram and Wilmington, where the new
curricula are still in a more preliminary stage, several years of study
will be required before such answers can begin to emerge.

While the introduction of interdisciplinary freshman program8 has
clearly been no panacea for any of the three colleges studied, the direction
embarked upon seems to those who have participated to remain a desirable one,
with present achievements and future promise fully worth the frustrations
that have been encountered. For those with the resourcefulness and deter-
mination to combat these inevitable difficulties, the development of such
programs offers an opportunity for leadership in the creation of a new mode
in liberal education, that may better suit the needs of many students in
future years. The experiences of those associated with the interdisciplinary
curricula at Hiram, Beloit, and Wilmington should, during the next few years,
help to answer the question of whether this approach is a valid one, and
whether its promise can, in reality, be fulfilled.

320


