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ABSTRACT
This presentation discusses student-to-student

academic adjustment counseling, presently employed and initiated at
Southwest Texas State University. Since available research results
indicate the conventional pre-college orientation program is not
meeting the academic adjustment needs of beginning freshmen,
Sonthwest Texas designed a program utilizing a team of peer
counselors and including the following essential elements: (1)
formulation of meaningful peer counseling goals; (2) development of
informed peer counseling support; (3) delineation of realistic peer
counseling activities; ({4) provision of adequate peer counseling
facilities; {5) selection and training of peer counseling personnel;
{6) coordination of peer counseling activities; and (7) evaluation
and revision of peer counseling effort. Essential to its adoption on
other college campuses are four essential characteristics: {3) it is
economical in financial and personnel costs; (2) it is acceptable to
both students and faculty; (3) it is effective in both study behavior
and improvement in grade average; and {#4) it is practicai as regards
necessary facilities and required supervision. . {Author/TA)
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In the United Sta+°s R the counseling squeeze of higher educatio? is

-already "a :E‘act. The explosive increase in student enrollment duriﬂg the
| Adecade of the sixties ’ combined with llmited resources available for Coun- -
seling purposes 5 has placec a severe strain on the counseling services
available at many co]_'!.eges . However ’ the urgen+ requirement for mo¥ € and -
. better freshman counseling s 8s ev:|.denced hy the 30-#0 per cent actrition -.
_ rates reported for the freshman year, has not gone Lnrecognized by the
-'tmstees and edministrators at our institutions of higher lea.rning- The}’
are beginning to realize that each early-leaver almost always represem"'s
a significa.nt financial loss to their institut:l.on. Furthermore, they aI'e |
coming to recognize that an effective counseling program is an impoftam"
| variable related to student retention, espec:l.ally in view of the groving
" trend towards lowering the admi‘ssions ”requirements for disadvantaged stu. R
V‘dents. , U ';" o | o :
Kronovet states that 92 per cent of uhe l,378 colleges and uni" c
'versities cmleting a 1966 questionnaire reported hav:n.ng some type Of
: forientation progrem for their incoming freshmen. | While varying in L
| .approach, content, and’ duration, most of these freshman orientation T
t__'programs were provided during the week prior to-the beginnlng of ciasses.
After that the i:acoming freshmen were usually left to their own resoul‘ces} .,

in adjusting to the college commmity and to collegiate academic demallds. TR TR

- However ’ ahout 15 per cent of the reported orientation programs consisteﬁ L

of . a a required course lasting a semester or longer ’ with students recei"inghf'; :

-:cim-m’mmﬂ v




| | | |
credit for satisfactory completion of course requirements. Some colleges )
and univers'ities are thus reversing the trendland expanding their freshman '.
orientationf activities from what used to be fairly simple » brief, a.nd in- -
expensive ei‘forts to what are now much more elaborate ’ extensive » and .
costly programs.e - |
A]_-{;hough the widespread use of brief end simple orientation pro-
grems is leWIy being replaced by more elaborate efforts 3y the results :
reported for most- freshman orientatin activities suggests that a better
definition of goals , contents, and procedures is badly needed. A systematic
review ofl reports--published during the nast--twenty- Years indicates that o
thre"' maJor «approaches to the freshman -ad justment problem have been tried° |
( 1) a pre-college orienuation program cons:Lsting of between two and five :
o 'days of briefings and conferences- offered during the summer or during the :
week before classes begm, (2) = first-semester orientation course con- :

. i'

sis‘bing of a series of regu.larly scheduled classes lasting for between

six ang thri“ty-sa.x weeks, and(3) a program oi’ group or individual counseling o

' sessions offered to predicted low-achievers during their initial semester o

or to probationa.ry students sufbsequenc to. their faihng semester. |
Published evaluations of wpre-co]lege freshman orientation programs

Ny 1ndicate that there is J_ittle or no ev:.dence to suPport the contention

tha‘b such programs help incoming freshmen to rela‘be themse"ves more -~

effectively to the academic conmnmity. Data ana..,,y‘zed by Cole and Ivey

;clearly demonstrated that attendence at the pre-college orientation
program offere"‘ at Colorado State University ma,de little difference in |

lstudent attitudes toward academic achievement or in their subsequent

' _‘ academic success. Foxley evaluated ..he pre-college orientation prOgram at L

., . \

the Univers:uty of Utah and conc Z!J.lded that 5 instead of being or ented to meet

\
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specifie prbgram dbgectives, the participating freshmen were really'being
dis-oriented by the orientation experience. Furthermore, student responses
to.gritgfioﬁ instruments;indicated that a "fun-and-gamesf type of orien- |
tation ddes not meet theiacademic and intellectual expectations and needs

of incoming freshmen.' Ivey reported essentially negative results for a
three-year ¢valuation of.the freshman week program at-Bucknell University.
Jesseph ﬁepérted that students attending the pre-college orientation con-

ferences;at the Univefsitytof Wyoming were not helped %o improve their

| academic pefformance, although conference attendance was positively related

- to- enrollment in study skills classes, use of the-counseling center, and |

persistence in col ege-attendance. ,These findings are in basic agreement ‘

[ ‘b
H l

with the results reported for Auburn University'by Griffin and Donnan and

for Kent State University by Pappas. Thus, the available research results_

indicate that ‘the conventional pre-college orientation program.is not //,,;f_f*“

meeting the academic adjustment needs of beginning freshmer, although

T

’ Whereas the research,flndings are consistent in demonstrating the

.failure of most pre-cOllege orientation programs, the available evidence

e AN ‘

’Wconcerning the value of required college orientatlon courses for first-

semester freshmen is lnconsistent and inconclusrve. Entwisle surveyed

l

- the literature prior to 1960 and found eighteen reports evaluating the -

effectiveness of study-skills courses for college students.. The researchf_ft

results 1ndicated that some academic 1mprovement usually followed a:

.-,StUdVbSklllS course, with the amount of 1mprovement being positively
frelated to the 1ength Of the course, the motrvation of the students, and aﬁff_"‘

the emphasis given to suPervised studying Furthermore¢ all of the

%

voluntary participation college-level courses reported substantial grade ;L” o
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improvement while the required participation courses for students on

scholastic brobation showed only slight 1mprovement 1n academic performance.

These concrusions ere in essential agreement with those reported by Blake
following a 1953 survey which revealed that about one out of ten colleges -

in the United States was requiring all freshmen to take a study-skills

course.

i
I L -
Research reported since 1960 has largely confirmed-the positive

results obtained with voluntary-enrollment how-to-study courses and the

lack of results for required-participation freshman orientetion courses.'-

e

T For example, othman and Ieonard, ina. carefully designed investigation,

- found no 31gnif1cant di ferences in the mean grade-point averages, ’ A

+ur1tion rates, and value orientations for exPerimental students partici-
pating in a semester-long orientation course and control students receiving

no orientation instruction. r"he available research resul s thus indicate ?,f7f
freshman orientation courses to be of 1imited effectiveness except where L
student participation is voluntary and study-skills instruction is em~
phasized. The importance of both course content and student motivation

is further confirmed'by'Berg and Rentel. They found that students who

. were motivated to improve and who voltntarily enrolled in a. study-skills ‘
course did raise their gradedpoint averages, vhereas students whO'were

s1milarly motivated but did not receive study-skills instruction, failed

to make the :same gains. y

.<‘,

In recent years, numerous 1nvestigators have studied the effects of

’ 3
various group and individual counseling approaches upon the academic

achievement of counselees. Of twentybsix studies repor*ed during the -r;ﬂ','f;,;

past twenty%years, only nine produced significant changes in academic ,g.,.”

perfo*mance | Investigators on seventsen college campuses repcrted little

N
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,‘ campus each fa]_'l. are so numerous that it is virtually impossible for

:

or no suctess in improving the academic achievement of counselees experi-
encing schoiastic difficulty. In fact, Goodstein reported that a five-year
follow-un of‘ counseling effectiveness with pro'bationary students at the
Univer31ty O‘.L Towa indicated the counseled group to have a greater percent-
age of’ smdents dismis sed for academic failure while a comparison uncounseled \ ‘
group had s :g;reater percentage of students who graduated. |

- By contrast s counseling programs on nine college campuses produced

significant ;1mprovement in the academic performance of counselees. In all

of the nine Estud‘ies reporti_ng ‘success , student participation in the coun-

. seling progrem wes. on & voluntary basise. '.Comparis,on of the successful and o g

unsuccessi‘ui counseling pro;jec_tls_v further suggests .tha.t sy in addition ,.to"

being somew}iat longer in duration,- the successi'ul programs were 'character—

ized by a more client-centered approach and a more motivation-oriented

content .

The ‘results from over forty investigat’ibns reported during the past

fifteen years thus suggest that & successfu.l co]_lege orientation program

should strive to incorporate the :t‘o].‘l.owing characteristics--voluntary student

participation, client-centered approach, motivation-oriented content s and |

s

study skills emphasis. The problem, -of course, is how to provide such a o _

P

Pprogram in view of the practical realities of -our limited resources. B L e

v —— g0 . b o

At most institutions of higher 1earning s the freshmen arriva.ng on

‘each to receive indiv:.dual attention from personnel workers and facu_lty‘ AR
members.' Because freshmen need immediate information and reassurance Y
during the initial period oi’ adjustment s co]_'!.ege personnel programs are
increasing]y utilizing upperc]assmen to assist in the early orientation &
of freshmen ‘or. to provide help in adapt...ng to dormitory life. In fact,’ FRE
a Asurvey of senior colleges and universities in the United States ,..aen- ) :
ooi=y- }:‘ sl _ revealed that. a.pproximately o out o RRRO

of three such mstitutions were employing student-cmznseling-student

bl S e R T |

e o T e



procedures.'ﬁ Howev‘er5 the student counselor's Job,\h&eenﬁqbeen concerned

with the ini‘i:i oed Aty of incoming freshmen, not

wi‘bh their subsequen

At most colleges ’ the freshma.n must manage ‘bhe required a.djustment

of study habits and a‘btitudes on his own , Tor faculty members and personnel
‘, : N . .
workers simply do not lha.ve the time to give individue.l atrtention to each

‘new studen‘t. Freshmen do not, however , have to be 'withow: effective

guidance in; ad.justing 'to new teaching methods and. expanded study require- } o

ments. Sinée 1959, Southwest Texas State University has used a carefully h

: selected s trained and supervised team of peer counselors to provide the

' needed asssistance in adjusting to the academic demands of college. These .

student achdemic counselors work out of the Testing and xGusd enter, -
receive 40 clock hours of intensive counselor training, and are paid for
their seririces on an hourly basis. . | |

An eigh‘b-step screening process is employed in select:mg these peer '

counselors. ‘ Scholas_tic ability, study orientatlon,‘ academic hlstory,

peer acceptance, leadership experience, and conversational effectiueness_ -

are va::ie.‘ble_s that are systematically evaluated during the selection
process.,’ Th_e training of s‘,budent: academlc counselors is accomplished
through s l!-O-hour instructional prog;i'tzcm--a,ppr(Vaxi.me.":.ehr 30 clock hours |

of intensive tra.imng given during the spring plus a.no'bher 10 hours of

rev:.evring in ‘bhe fa.l'l. The training program utilizes lec'bures ’ demon- o

stra.tions > discussion periods P a.nd prac'bice exercises , as aPPrOPria,te’ .
to assure’ ‘t;he a.cquisition of requisrbe Imowledges and skills Whenever
possible ’ the "buddy sys‘bem is employed to permit experienced peer
counselors to assis‘l: in the tra.ining of selec'tees. Lo | -

Systema.tic ace.demic a.djustmen‘b counseling by peer counselors mcludes

»,‘,
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three sequential guida.nce activities--survival orientation, test inter-

pretation, end study skills instruction. The three student-to-student
I

counseling a.ctivities provide six hours of aca.demic ad justment guidance '-

for each :mcoming freshman All three guidance e.ctivities incorporate

the follomng characteristies: (1) utilization _of the peer ap'proa.ch in
that the cov?nseling is sccor;plished by carefully selected, trained and
supervised 'épperclé.ssmen; (2) utiliza.tion of the group approach in tha.t
<the counseling is done- 1n small dlscuSSlon groups; (3) utilization of the

motivetion a_.pproa.ch in tha.t ea.ch freshman's study 'beha.vior and academc

: values are systematica]ly surveyed; and.(4) utilization of. the..prevention_

‘approach in tna.t emphasis is given to 1dentifying potentia.l a.cademic .

problems and pla.nning appropria.te corrective actions.

The objec tives of the two-hour surviva.l orientation session are to
survey the major ‘factors contributing to scholastic success a.nd sgtis=~
fa.ction, to summarize the differences between secondary school and college

academic dema.nds s to stimulate interest in developing ei‘fective study

skills, and to report where and how students may obta.:.n help with their

pro'blems The o'b,jectives of the two-hour test interpretation session

are to report the results of previously a.dm:.nistered scholastic ability

and achievement tests ’. to examine potentia.l a.cademic difficulties identi- "

fied by the test results ’ to survey cu:rrent study beha.v:.or and mdentify

deﬁ'lcient study skills s a.nd to ana.lyze present schole.stic objectives a.nd

'examine reJated motiva.t'f ona.l pro'blems. The ob,Jectives of the two hours of L

study skills mstruction are to identify a student' s inefficient study

'procedures a.nd to demonstrate effective study techniques to the student.

Specifica.l]y the counseling session is concentra.ted on efi'icient methods .

for reading ‘l‘-extbooks ta.king lectxme notes ’ writing themes and reports,
and preparing for a.nd ta.king exemina.tions. : - t,‘ - e
o '77 [REIE S TONPEN S L S
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A 25-mdnute sound filmstrip has been prepared to show the actual
oneration of our program of student-to-student academic a.djustmen‘b
counseling.; The film is narrated by one of 'bhe student a.ca.demic counse.:.ors
employed byi the Testing a.nd Counseling Center a.‘b Sou‘bhwes‘b Texa.s State
Univers:.tv.i The audience is given a comprehens:we descr:.ptlon of -ell
' counselinv g.ctivitles end is taken ‘bhrough 'the four phases of the student-
counsehn(;-student sequence--sm'v:.val orlenta:bion 9 test 1nterprete:bion 2
~study s‘:i]l_s instruction, and study hebits evaluation. This filmstrip,
"S'buden‘b-to-iS'l;.udent Counseling to Aid Academic Adjustment,” will be shown
N at this~time. Following the filmstrip showing, I will attempt to point out
the advantag‘es of student-to-student counseling and %o delinea'be the es=

sentia" elements of & successful program of peer counseling.

e A avis
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The effectiveness of this student-to—studen‘b a.pproach has been eva.lu-

a:l:ed in order +to assess its 1mpact on study skills, academic a.t‘bltudes and ._ ’

s o r—— s At ot

schola.s‘tlc Success. Experimen‘ta.l and’ control samples , each con‘ba.inmg

.108 men e.nd 108 women, were selected frg the porpl.la:blon of full-time

freshmen enterz.ng Sou‘bhwest Texas S‘ba‘be,@ei&ege-. udents in the -controi . :
(uncounseled) sample were indlv:.dua.]_’l.y metehed with 'those in the experi-
‘mental (counseled) sample on sex, age, high school quarter ranx, high |
school size , cholastic abllrby, a.nd s‘budy orienta.tlon. Experimental
su'bgec‘bs wex‘e orga.nized m'bo 5’-!- counselee groups, wlth 'bhe four freshmen |

in ea.ch gr:cup being ca.refully ma.tched on sex, schola.stic a‘bi]ity, s‘budy

or ienta.tion, and high SCh°°1 quarter ra.nk Six student a.cademic counselors, U L

'bhree men end three women, were randcm]y a.ssigned ‘bo counsel same-sex |

d B . i .
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counselee gf'oups.
i
The Survex of Studjy Ha'bits end Attitudes and the Effective Study Test

were employfd to evaluate the program's effectiveness in cammmicating

{
1nformationi about efficien"' study procedures. Table-l reports the compara«¥ --

tive test-rétest differential for counseled and uncounseled freshmen on
both measitr;s of' study behavior. On both’ instruments, the mean post-
counseling score was s:Lgnificantly higher than the average pre-counseling
score. Consequentlv, the date supportmn.the concluslon that student academic

counselors {rere successful in conm:n:z.cating meaningful information about

' effective study procedures.

The inrpact of academic ad,justment counsellng on su'bsequent scholastic
achievement*was assessed 'by employing the ﬁrst semester point-hour grade
ratio and quality-point total as criteria. The results of this analysis
are reported in Ta"ole 2. Inspection of th:l.s table shows that counseled
students ’_eadi-ned semester ,grades averagin n'e;-ha].f letter g'ad_e and 8.3 |
guality poirits higher than thosg' emg%fmunseied _stndents. . Conse- »

quently, the data support&lthe conclusion that 'student-to-student acadenmie

adgustmenu counsellng 'produced s:|.gn1f1cant 1mprovement in the subsequent
“scholastic achievement of counseled freshmen.

Fovltfun,

Some ,\indicat'!on of the effectiveness of the total freshman counseling
effort at Southwest Texas State University is provided by a report on freshman
to sophomore attriti on ratcs preparea by the !l'ems Coordinating Board for -

Higher Education. The reported attrition rate Tor the twenty-two state-

supported senior co.l.leges and un_versities in Texas averaged 36 5 per cent

*As used in “this report, attrition rate simply means the percentage of students

classified as freshmen in one fall semester who vere not c]assified as sopho-

_ mores in the next succeed:lng fal'.l. semester DR
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~ for 19oh-65,, with all but one of the twen.. '-two institutions reporting a

- first Jear attrition rate. greater than 25 per cent. , The lone exception WaS o

. loss of abou $l,600 to the typical state-supported institution. . The fresh- '

- man to sophomore attrition rate at Southwest Texas State University was approxi- .;

: senior colleges and universities in Texas. This 20 per cent difference thus
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Southwest 'I‘exas State University with an attrition rate of 15.6 per cent for '.

| -fthe 1, h62 freshmen enrolled in the fall semester of l96h

It has been estimated that each college dropout represents a financial

mately 20 phr cent below the 19611--65 average for the twenty-two state supported

represents 290 students retained at an approximate saving O:t' $290,000 of

o 'course, the student-to-student counseling effort cannot claim all the credit

for the comparatively high retention rate at Southwest Texas State University. _-

Still 9 the freshman to sophomore attrition rate was a]most 35 per cent before ..._-.—_3"'_

the program became operational. ~ It is ’ therefore 5 reasonable to assume thatj o X

‘

the student&coxmseling-student approach backed up by the other freshman
g

| .counseling services ’ did make a significant contribution to the 19 per cent e

. drop in the freshman to sophomore attrition rate at Southvest Texas State | G

"'University between the 1959-60 and 1961&-65 academic yesrs. R i_ -

1

o -at a numberx of other colleges ’ primarily in Texas -y with varying degrees
" of success. Since 19611., successful student-to-student counseling programs
| o bave been introduced at ’.T.'exas Llrtheran College, Arlington State College,
S Stephen 7.’ Austin State College, Abilene Christian College, McMurry c:oiiege,‘_f?'-f
" ' West' Texas State University, St. Phillip s College, ,.and Huston-Ti]_'Lotson'
College. Unsucéessful programs were :n.ntroduced’ji and:';.dropped at_the Univer-

L : sity of Texas and at. Houston Baptist College

. %&smﬂdm

The student-cmmseling-student app subsequently been tried
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Inspeciaion of 'bhese-successful and unsuccessful programs clearly in-v--' ¥
dlcates tha'f: a successful prog;ram of s'budent-to-student counseling cannot - --"_..:
" .'simply be v hfted" from one se'bting and ins‘balled intac'b a:b a.nother . . o
- location.‘ Ra:bher 5 the student-counseling-student approa.ch mu.st be care-
. i o
»‘ :E‘ully adap'béd to meet the student needs a.nd loca.l conditions premhng e
on a specific college campus. Consequen‘bly, the following seven require- o

.ments sre s&rgested as essent al elements in a successful progra.m of

1

smdent- uo-itudent counseling. ,

l. Formlation of meaningful peer counseling goa.ls

{
.}; -

. The o'b;jectives for a]l peer counseling activities--:‘ \

RR—
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3 i should be carefully spelled ou‘t‘. in a manner tha‘b

e

clearly recognizes studen‘b ._and 1nst1t11‘bion needs_:;». TR I
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- 'oroblems 5 - a.nd resources.

‘ : Developmen‘b of 1nformeo. peer counseling support.

| ; The student-counseling-student a.pproa.ch should

be effectively sold in a- ma.nner that assures
' 'the aPPI‘oprlate suppor‘b a.nd mvolvement of a.d.--

. minis‘bra‘bion, faculty, and. studen‘bs . :

Ao,

] Del:.nea:bion of realist:.c 'oeer counselig ac"civities. 4

o 0

et

Ihe guidance ac‘bivities to be performed 'by student

e counse.x.ors should 'oe carefu_'ily defined :Ln order ’to
ma.ke certa.in tha:b selec‘ted guids.nce procedures and

' _;"_'materials are a.ppropria"ce 'l:o stated counseling

WO S A R A NINR TS

3 '4';_ - ob,jec'tlves and 'bo 'bhe student-counseling-shzden‘b i

L e,
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approa.ch Ea

'.:':1!-.; ::"'-,”'Provis::.on of a.degpa.te peer counsehng fa.cilltles.
| ]The peer counseling effor'b should 'oe provided

'vith adequa.oe office and classroom space, Pr°Per

-



counseling possesses four characteristlcs essen'bial 'bo 1‘ts adoptlon on - other
- :-'l',’-college campuses. ) First, i'b is econom:.cal in‘ terms of both financial and_ ,

personnel eosbs. Second,_

SR TP S WLEITAN A e 1§
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assure e.fficientA program operation, effectiVe‘ o

T L TR

program supervision, and manifest program - . . | | - o -

oy PEp

' recognltlon. _

' 5_.‘. | Select:l.on and ‘l:rain::.ncr of peer counseling personnel. .

{ | All personnel3 profess:.onal and student dlrec'bly
- mvolved in 'the peer counseling prcgram shou]d be

= carefully selected and given appropriate traim.ng -

" “in order to assure their unders‘bandlng of ‘the’ du:ties

i nir ity e S 5 - i

B .

- and ‘bhe poten‘biali‘bies and- l:n.mrbations 1nheren'b 1n 'bhe

T vy
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o student-counseling-s"cudent approach.

Susey&eee& of peer counseling activaties.

The ongoing program of student-cmmsehng—student |
ac'bivities should ’be,\een%-mma.-hheupowa-sed-by pro- o
fessional guidance personnel *:m order to assure o

; ’efficient , realistic R and coordinated program operation.

-:Evaluation and revis:.on of peer counsellng effort
A.'L'I. aspects of ‘bhe peer counseling program should

be evalaated s,fstema‘blcally and 'bhe ind1v1dLal

.' counselmg ac'biv:!:bies shoald 'be eliminated, rev:.sed,

"or expanded, as approprlate, 'on the 'basis of their o =

£ e Y :'.‘.;w.vh..':;xi.-sm::j.;w;\q,;g.;my,wa:@ R,

"".f., proven effectiveness. . »', % a

-

The program of academic ad.justmen‘b guidance 'bhrough studen‘b-‘bo-student

1

"'”_:u:, is: acceptable'{in_. terms_ of both student and

R
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 amd responsibilities assz.gned to the student counselors T
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| jand grade’ average improvement. Fﬂ‘nally, it is practical in terms 'of both

- ‘.nece ssary facilities and required supervision.
It must be recognized, of course, that each institution has its own unicu.

- get of characteristics and that the student-counseling- anent approach descri'bed |
today is generalizable to another campus on]y to the extent that its insti-» L
' tutional press is similar to that of Southwest Texas State University For
: example, the mera size of the institution is a sig;nificant factor that must |
B " be taken into account. | 'l'he larger_the univers:Lty, the more complex the orga,n. .
. -izational structure, tie more diluted the...admmistrative~‘control over studen-
Joehaa.v:.or, and the more M&e&- the sources of 1nf1uence affecting students. L

o ‘ Whereas a Program of student-to-student counseling can be readily operated. mrt

e _ of the counseling center in a small college, such a program mght 'better be

o "’a course context and give academic credit to the student counselors in recog-

located in the :various residence halls or colleges within - large university. :
Decisions concerning the proper location of the program, as wel... as those con-

3 | cerning program objectives and contents ’ nmst he decided on the ’basis of care-

.fu:L‘Iy defined local needs. EEhe unique characteristics of each institutiou--

o educational purpose, organizational structm'e, learning climate, student sub-

‘culture--must be carefu..ly considered while p.:.anning a student-to-student

, counseling program._ To that end, it would 'be highly desira'ble for student
'"“leaders to 'be included in such planning from the 'beginning. o .. ,
The proper reimbursement of student cou.nselors is another point to be |

considered. In all but one of the student-to-student pro,jects with which I

| _'have been associated s the student counselors undertook their duties as an

J

. a.dded activity performed for financial reimbmsement. Observation indicates 2 |

~' however ) that even the most able of our undergraduates is frequently kept
S L t
- racing to stay caught up with the academic demands imposed by our tension- : }f

producing institutions oi’ higher learning Why not set up the program in

mnition of their training and fcounseling activities? Such com:se-connected
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o value of’ such apprent ceship experience for students enrolled in a teacher t“ain- - .

ing program. ' -, ' | '. R Mcﬂﬁn\aa.m : '- :

AltthW counsellng effectivenessA&na nnportant
an, S

A counseling-student approach may offer a.n a.pprentice-like a.ctivi-ty Vhlch L
E prov1des 2 satisfying outlet for serv1ce motives while givjng an added el
. »dimension to the student's prepa_ra,-tlon for future cereers e ﬁaaahiiigi

f

| cozmnitment and involvement of the students vho counsel.

. 'nine, or 39.2 per cent, decided to become profess:.onal counselors and have
| su'bseq_uently "eceived thelr master s degree and/ or counseling certlflcate.

] Only one of the twenty—nme students ha.d cons:.dered enterlng the counsehng ‘;f"}f

e

hat gL - SRR 1)

-

:.appren ..rceships are common at the graduate level, 80 why not offer a practicum '

i

- experience for undergradua_.te student counselors? One institution, Huston_-y

Tillotson C;ollege in Austin s Texas, has aJ_.ready ‘done so with positive results.

The studenti counselors in their program receive three semester hours of elective * -

college credit for eaczh year's service as a student counselor. The course, which

is. offered ﬁonly <o second&, 23ucation students 2 is Joint]y conducted by the

E education depar‘tznent a.nd the counsellng center. Everyone connected with the
'progz'amf-administrators 3 fa.culty members 9 a.nd students--ha.ve affirmed the positi"'e '

(
i
1
#

evaluzgtion A% perhaps & more s1g11ficant consideration is the personal

In this per:.od

o4 'T)

' vhen .,tudents are questlom.ng the relevance of their learnlng experiences

a.nd are preSsing for mea.ningful involvement L campus affa.lrs P the student- j'.._' ;

i
”

e -

( .

Evidenée as to the student counselor s sense of ccxnmitment and in-_:' o

volvent 1s afforded 'by a fo]low-up of the student a.ca.demic counselors SR

Y

employed bwg the Testlng a.nd Counsel:.ng Center at Southwest Texa.s Sta.te '

Sellegeyating the 1959-60 througs 1965-66 a.cademic yea.rs. or ‘the seventy-", Soh

four students employed as. counselors during this seven yea.r period, tVenty.

\’

. profession pr:.on to their emplo:yment a.s, student a.cademlc couns.lors. o o

Furthemore 5 a.ll but four of the rema.l

o _counselors subsequent]y 'became -----_-- 5
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‘all of them ha;,e' credited their employment as etudent academic counselors with
providing ,traifn-ing and experience that helped and inspired them to enter their.

!
chosen professton.

Recently published reports indicate that the student-counseling-student |

i
approach has bgieen successi‘ull-y adapted to other are'as of campus life. For
example, WaitsE reports an innovative peer counseling_program introduced at

Los Angele’s di§ty College in an effort to diagnose and deal with the special ._
problemc 15’aced!iq by ghetto students recruited into college from inner ci ty high

schools vhere college preparatory instruction is not offered. addition to. ;“ :
counseling- _these students about their special ad,justment problems , the student’_ :

counselors‘ also trv.wto v,iden_tify som'ces of st_udent .dislsatisfaction with the_.';' .

college curricliilinn and operation. The student counselors then report on thes'g. _‘_1‘&'._‘.‘; e

« pege it cme

 potential problem 'areas' to appropriate college admini strators.

In yet another example , a completely student-run‘ .and student- staffed .
~ Advising Office was recently introduced by the School of Education at the
'University of Michigan The stated purposes of this guidance service are to |

_provide supplementa.l. advising by experienced peeis who have completed various

program requirements such as directed teaching and to provide a place where )

; student can talk informally about their aspirations and try to relate these |

tc their selected program of studies. ) " '__,: ._ | | |

| Upcraft recently reported a successful program involving the use of upper-; ', '-,','_?}:_
‘ classmen students to provide academic advisement f‘or freshmen In this program,
the student counselor s role ‘vas. the same as the typical faculty advisor in o " '

I

V Justin Morrill College at Michigan State University. They had complete i‘reedom s

T T P AT e - 2 e o 'w—."r.l"-*'r:". B A R Caantld

to recommend courses and instructorsr They helped students with the admini strative
~5 o S u(«

- complexities of enrollment and scheduling._; They kept and used the academic files .

; i‘or fre«:hmen. z'l'hey advised students rwho vere iq academic difficulty or referre"

_'-them to someone who could help them. E They were available for informal personal

.....



- results are con51stent in suggesting that the use of carefully selected, e ~ '

g

T T el

} o : _
counseling' and§ as 8 source of general information about the college. They

served as & vi?al communication link between the freshmen and the student X
relations offite. 'Drogram evaluation made 'by 'both faculty and students indicates

that the stude t counselors handled their assigned responsi'bilities in an

\

effic ient and éffective manner.

Many othe}' examples mey be found in the recent issues of educational and

. psychological ’journals . Haslam and I recently reported the success*‘ul use of student-’ -
3 _

, to-student study skills counseling in an Upward Bound. Project. Wharton, McKeen,

and Knights ha%—e reported the effective use .of student assistants for faculty advisors L

— at Allegheny College. Wolff has reported the effective use of undergraduates as’ o :.'; ]

campus mental health workers at the Universn.ty of Rochester. T :i'\ | "
Despite the potentialities inherent in peer counseling, many college o B

admlnistrators vill undoubtedly be opposed or apathetic to the expanded use

of student-cmmseling-student 'procedures. '.'L‘hey 'will point out that the approach *

).

& PX3 SPTEE R TAF RIS SRADNT T LIS JERCT e

1is potentially dangerous because student counselors receive on]y limited training ‘;: )
and may not recognize the point at which a problem exceeds their capabilities. e
‘ Although sucn concern in not without Justification 9 fully tested operational

procedures are; available to minimize tne danger. Fur“'hermore, the same dangers *

: o
exist whenever i‘aculty menfners are assigned counseling responsibilities. BRI

In the fiual analysis ;. the student-counseling-student approach is

" best ,judged 'by4the results that have been obtained. Students receiving

peer counselmg out-performed students not receiving such counseling 'by‘ e

' quite substantial margins Comparison test-retest scores i‘or counseled o
students showed significant improvement 1n measured study skills and aca~ ,.

~ demic attitudes . Grade-point averages for counseled students were signl__

.l(..

",.

: ficantly higher than those reportea for uncounseled students.‘ The research

0

o trained 5 and supervised student counselors provides a meaningi‘*..l and effective'fj'.-

e darg‘]y unproductive college pre}

alternative t
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l

. programs now Heing offered by so many of our colleges and universities.

o e P ap— e wan e o e

In conclusion, it should be pointed sut that all too few colleges pro-

| " vide students an opportunity to truly identify with the academic pProgram in
a meaningful d y. In his study of college influnence upon student character, 4«
Eddy concludeds that the colleges which were most effective in reachingz their

students were ithose which afforded opportunity Tex (1) involvement of stu-

dents, (2) icipation of students, (3) eritical thinking of students, and
(4) comnitment; of students. ‘The program of student-to-student academic ad-
justment counskling, as described toda.y, does most definitely make provision

.~ Por all-four. : Furthermore s -this- type of student involvement activity reflects |

- positive, constructive 'behavior rather tha.n the negative ’ destructive bebavior

that chara.cterizes so much . of the recent campus unrest accompan;,rlng stuient ine-

volvenent effofts. _' o .
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:
: R Table 1
COMbARATIVE PERFORMANCE OF MATCHED EXPERIMENTAL (COUNSELED)
AND| CONTROL (UNCOUNSELED) SAMPLES ON TWO IMMEDIATE CRITERIA
: OF COUNSELING EFF:CTIVEN"-'SS
j (Southwest Texas State College, San Marcos, Texzas )
{ Survey of Study
' f . Habits and Aftitudes Effective Study Test
Grcup .| Sex N _l_\l_‘ ' Test_ = Retest . '.Tesi" Retest "
Counseled | Male 108  102.8 R AL S [
Uncounseled | Male 108 04,0  101.8 . 95.8 = 93.5
! A _ .
Counseled  Femaie = 108 115.6 143.8% 8.8 . 111.4% "
" “Uncounsaled  ‘Female ' 108 116.3 T 113.8  99.2°  97.9
Test-retest interval was 12 weel:s for- both instmments. |
*Counseled freshmen scored s:gmfacanﬂy hi gher 'i'han ma'l'chmg uncounseled ,
freshmen on retest (P=g01). | T
| _ Table 2' D e
e CCMPARATIVE PERFORMANCE CF MATCHED EXPERI MENTAL (COUNSELFD: L S
AND:CONTROL (UNCGUNSELED) SAMPLES ON TWO DELAYED CRITERIA T e
. } ~ OF COUNSELING EFFECTIVENESS e
{Southiest Texas State College Sen Marcos, 'T'exa.s) : LA
; A o L ' ' | Wl
| o AR o Pom'i'-Hour Quel y Point =~ 7.
Group . z . Sex - N Grade Average P ofai
" Counseled ; E ‘:Male | 108 - . 2 27* ' .'";'.' 2h.2% |
Uncounseled % . Male - . 108 B I 88 S ' : ' a8 |
Counseled i Female ~ . 108 - z 0% 7 z8.0% :
Uncounselied -F’emal.e R |03' o " 2.05' ',7.'7 ' ~
*Counseled freshmen earned s:gmflcanﬂy hagher grades fhan dtd me'l'chmg
unoounseled freshmen (P=<Ol).; B . :
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