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INTRODUCTION

It is always difficult to report on a project so complex as
3 the Summer, 1970 Neighborhood Youth Corps Pilot Project conducted
Jointly by Kansas State University ana tpe Junction City, Kansas
schocl district. People close to such a program are usually
; involved in the reporting and often tend to assume too much
knowledge of the progfam on the part of the reader. This was a
l_ consideration as the format of this report was discussed and
developed in the Fall, 1970.
A rational approach to the writers of this report seémed to
}'" be to assess the kinds cf aata we had available and “o put these
data together in the most meaningful way possihle so as to transmit
) ; the flavor of the project to potential readers. Obviously this
also suggested that the characteristics of readers had to be kept
j} in mind.
}f To this end, it was concluded that a "people" as opposed to
an "operational" report was most appropriate. Rather than reporting
on the project and the operation of its various phases, we chose

to report the perceptions of people who occupied different roles

in the prcject. Thus it was decided to report on the perceptions

of the project administrative staff, the enrollees, the teachers,

role models, counselors, and work supervisors. Each of these

1? : sections comprises a chapter in the report which, 2long with




L B e T

legaci  jawme)

L

N

chapters on more formal evaluation, conclusions and recommendatious,
and presentation of a dropout prevention model should capture the
essence of this pilot project. In addition, various appendices
which incorporate much of the raw data upon which the chanters are
vased and other appropriate information are included.

Staff members were assigned to write specific chapters, to
integrate them in a meaningful way, and to assist in the putting
forth of conclusions and recommondations and in the presentation
of a propbsed dropout prevention model. Work was allocated in the
Tollowing manner:

Ahcknowledgement and Introduction -
Dr. Joseph A. Sarthory, Project Coordinator

Chapter I, Observations of the Prcject Director -
Mr. Willard F. Dempsey, Project Director

Chapter II, Enrollee Perceptions -
Mr. Franklin Davis, Project Remedial Education Coordinator

Chapter III, rigacher Perceptions -
Mr. Dale Mann, Project Counselor

Chapter IV, Role Model Perceviions -
Mr. Kelth Hanna, Project Administrative A551stant

Chapter V, Counselor Perceptions -
Mr. Phil Wegman, Project Counselor

Chapter VI, Employer Perceptions -
Dr. Joseph A. Sarthory, Project Coordinator

Chapter VII, Formal Analysis of Data -
Dr. Joseph A. Sarthory, Mr. Johnnie Mc Cray

Chapter VI1I, Conclusions arnd Recommendations - Authors

Chapter IX, A Dropout Frevention Model -
Barbara Chance, Dr. Joseph A. Sarthory

The authors sincerely hope that this format is meaningful and
that it accurately and fully portrays the "happenings™ of the N Y C

Pilot Project upon which it reports.

I



OBSERVATIONS OF THE PROJECT DIRECTOR
by

Willard F. Dempsey

ADMINISTRATION AND ORGANIZATION

An Overview

The basic structure of the‘project was the team concept. TFigure

one (1) illustrates this overall project organization. Policy fcr the
project was developed by a committee covs1st1ng of college professors
a school administrator and a_community leader. To carry out plans and
decisions of the committee, a facilitating rather than a directive
supporting staff was developed. The functions of this staff were seen
as providing administrative assistance, overall project coordination,
providing work exyloration sites, proriding bus transportation, writing
reports, sdninistering the project funds, the personnel functions, and

providing facilities and other tasks as directed by the committee.

The . Team Conce;. ¢

Six teams consisting of two teachers, a role model and 10 - 15
enrollees were developed. Every two teams was supported by & college
trained counselor. No "leaders" were appointed. Decisions were to
be made by "the team". Team teachers were tc develop weekly plans
based on broad guidelines furnished.by the committee. Team activities
were to encompass the three basic components of the project: (1) Work .

Exploration (2) Remedial Education and (3) Counseling. At the outset,
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the project staff appeared adequate to the tasks. The administrative
section consisted of a bookkeeper and secretary. An operations
coordinator had the tesk of scheduling and coordination of activities
and a logistics coordinator had the responsibility to procure work
exploration sites, facilitiec and transportation. This distribution
of tasks was designed to leave the project director reasonably free
to administer the total project in conformity with the desires of
the committee.

Getting Started

In retrospect, it seems that certain crucial factors affected
the entire administrative functioning of the project. These seen
to fall in the following categories: (1) A lack of adequate planning
time; .(2) Unforeseen "red tape" in the adminisirative workings of
the sponsoring agency; (3) A shortage of skilled administrative
assistance; and () The concept of an unstructured approach to
remedial education.

The lack of sdequatz planning time resulted in the project being
put together on soumewhat of a "crash basis”. The original assurance
by school personnel that adequate enrollees were availlable did not
materialize. This crisis resulted in "beating the bushes" for
enroliees after school terminated. The concept of providing a
storehouse of job sites was either misunderstood, or for other
reasons failed to develop as planned and again tﬁe crisis was
reswlved by "beating the bushes" for jobs. Eventually eighty some

odd job positions were availlable after the first week.



Prospective employers were quick to realize that the kind of
enrollees they were getting would be detrimental to efficient
production, rather than an asset to it. This attitude was modified
by several meetings where the overall benefits to society were
explained.

Only one bookkeeper /secretary was hired - half the number
programmed.‘ This, coupled with the numerous, unfamiliar admin-
istrative procedures required by the sponsor developed another
crisis that was only resolved by hard work and long hours.

Other ingredients added to the difficulty of administering
this project. The method of selection of role models was one of
these. Tt took a while to find this out. A few of the role models
were highly committed - really dedicated to the task and fully
committed to making the project work. Cthers were not so committed
and their attempts to sétisfy their own need dispositions often
made attainment of the project goals difficult.

The selection of teachers for the project was not really based
on any criteria. Twelve teachers were needed and twelve volunteered.
This situation was accepted as being good. The project had as a goal
the desifability of changing attitudes of teachers as well as those
of enrollees. For the most part the volunteer teachers were not only
good but magnificent. Some were not able to function as effectively
as others. -This situatiqn persisted becéuse of a lack of adequate
supervision at the operational level. Attemptslwere made during the
project to correct this. Two administrators began working with the

teams during the last 4 - 5 weeks of the project.

10 .
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The selection of enrollees>provided the project with exactly
the kind of youth we expected. Barring the vast range of individual
differences that existed, the general statement could be made that
they were alienated, aggressive, and largely anti-establishmeﬁt, at
least on the surface. |
Considering the administrative problems encovntered, the selection
of staff, the short planning time and the disposition of the enrollees,
it now appears that the project had all the ingredients necessary for
a disaster of considerable magnitude. The fact that much individual
growth did occur on the part of the ma jority of the participants is

a tribute to the dedicated staff and enrollees that made it work.
PROJECT COMPONENTS IN RETROSPECT

- Work Exploration Phase

In all probability this was the most successful project component.
Tnitisl difficulties in locating a sufficient number of "non-profit”
public sector work sites was overcome. A delay in site procurement
caused much concern during the first three days of operation and fifty
percent of the enrollees were without work sites.

Prospective employers were quick to realize that "the kind of
enrollees" the project was attempting to find positions for were not
exactly conducive to production. If anything, they woulé probably
be a detriment. This obstacle was overcome only when the attitudes
of prospective employers were modified by severél meetings where the
overall benefits to society were explained.

Enrollees had jobs. They were able to make money asklong as

they held the jobs. They were occupied during the long summer months. .

11



They were able to see, perhaps for the first time, the world of work.
Enrollees were in a work situation where teachers were able to relate
the need for education and provide remedial work as the enrollee
evidenced a need fof it. On this basis-alone, it is believed that
the need felt for continued participation in high school will result
in a lower dropout rate within this group.

Remedial Education

The foundations of the remedial education phase were based on
the ability of the teachers and the role models to relate:

1. The need for continued education

2. Expectations and reguirements of employers

3. Factual knowledge of the world of work, in

terms that would be understood by the enrollees

Teachers varied in their ability to relate on-the-Jjob éituatibns
to remedial education. An example of extremes might be helpful. One
expert teacher could take viftually any work situation, tour, or
activity and turn it int§ a meaningful educational experience because
she was quick to see and feel out student interest. Another was
observed on a tour of a local work estabiishment. The tour was well
planned and executed by the employer who went to great lengths to
mske it interesting. No questions were asked.by the enrollees or the
teacher; no attempts were made to determine entrance requiremenﬁs.or
educational requireménts for obtaining employment. Pay and advance-
ment opportunities were not touched upon. Nothing was accomplished -
the team left.

| The underlying concept of this component was that the enrollees

were not learning up to their potential because school was not relevant

to them. Remedial education was atﬁempted as the enrollees developed




a need to learn based on work exploration.

Some teachers were past masters and had the ability to know where,
how, and when to apply remedial education techniques. Others learned
much during the course of the project. And still others were so
engrossed with survival that this phase was not as fruitful as it
might have been.

Counseling

The counseling component was designed to provide trained counselors
in direct support of teams to assist_teachers in understanding the |
enrollees and to assist the enrollees in understanding themselves,
teachers, and the relationship between the worlds of school and work.

The group counseling area proved an extremely difficult task.

The professors who attempted the initial group session can attes£ to
the difficulty involved. They made little headway with any of the
groups.

Project counselors for the most part are to be commended on their
attitude considering the magnitude of the task. Based on the skill
level of the counselors, the cooperation of team feachers; and the
unique chemistry of the team make up, the degree of success varied
from highly succeésfulvto_unsuccessful. |

In retrospect, perhaps the expected outcomes of the counseliﬁg
phase were unrealistic in light of the limitgd time period of the
project and the broad mix of attitudes, péfceptioﬁs, values, and
"hang ups" which characterized.project participants. Some étaff_
took great affront at any attempt to "pry" beneath the surfaée and
"considered such attempts as an invasion of privacy on the part of
counselors. Others developed new insights concerning ﬁhemselves and

how they were seen by the enrollees. They are now on a level of

13
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understanding of why "this kind" of enrcllee drops out of school.
They are able to communicate this understanding to the enrollee
with a gehuine degree of empathy. They are better individuals for

their efforts.

PROJECT PHASES

Orientation

The orientation phase consisted of a one week period prior to
the arrival of enrollees. Teachers and role models met in informal
sessions led by college prcfessors.

The goéls were to establish an "openness" on the part of staff
to understand the situations experienéed by the enrollees; to reach
a level of self understanding where meaningful communication between
them and the enrollees could be established. These groupvsessions
were held by counselor educators (professors) with a wide range of
knowledge and expefience.

The group presented a formidable task for the counselors. The
group Quickly polarized into smaller fractions of teachers and role
models. Efforts to break down Earriers were resented in some cases.
Outsiders were turned against'as the first available scapegoat by .
the group in general. This was an indication of the degree of
bostility present. To soﬁe this unique experience provided an
opportunity for individual growth and development, for others it
meant a form of regression and deepehing‘of hostile feelings.

The Dormitory Phase

Again, in retrospect, it could be said that this phase was a

mistake. Many staff and committee members felt that it would be
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during the planning phase; Some staff were not ready to accept the
enrollees, nor was the university dormitory staff or occupants, and
-the enrollees were not ready to accept any of them. The situation
grew progressively worse., Some project administrative staff members
and the project coordinator “"rode out" strikes and all night.sit-ins.
To>avoid foreseeable adverse publicity, the dorm phase was terminated

one week early.
CONCLUSION AND RECOMMENDATIONS

Conclusions - Administration and Qrganization

The administrative portion of the project left much to be desired
yet at the same time accomplished a réasonable degree of éuccess
considering the obstacles.invélved.. The administrative section was
hindered by a lack of authority to administer discipline in cases
where needed, a staff unfamiliar with the "unstructured" project, and
sponsoring agency "business" requirements that éometimes bogéed the
staff down in administrative trivia. The lack of adequaté planning
time did not lend itself to developing a completely successful projéct.

Recommendations

In future projects of this nature it is recommended that:

1. A project director be employed and empowered with
total responsibility and authority to control the
project. This includes selection and employment
of administrative assistants, teachers, and role
models. He should report directly to a project
committee. : '

2. The sponsoring agency should make special provisions
to lessen the administrative work load or provide
-~ employees to take an active, working role in
administration. It would be necessary to double
the staff in order to meet State and University
administrative requirements and still find time
to "direct" the project.

15



Recommendations (cont.)

3. At least two full months of compensated work
would be necessary to plan a fully funetioning
project of this nature. A planning staff would
have to consist of a similar committee, the

" director, his assistants, secretaries, bookkeeper,
a representative of the target school staff and
a teacher.

4, A careful selection of personnel, staff and
enrollees be conducted.

5. At least two full weeks of teacher orientaticn
should be provided.

Work Exploration - Conclusions and Recommendations.

With the exception of adequate planning time, employment
site procurement time, and teacher training time to better
accomplish project goals, this phase éhould remain relatively
as it is.

Remedial Education - Conclusions and Recommendations

A greater emphasis on teacher and role model training in

techniques is required.

Counseling Component - Conclusions and Recommendations

Perhaps too much was expected in too short a time for the
desired project goals. Although success was aéhieved in many
areas it was not universal. Either thé objectives should be
more attainable, or the time frame increased, or the number of
counselors increaced, or all three.

Summafy

At the outset the goals of the project committee were not
"out of sight". The professors and staff knew they faced a
tremendous task to accdmplish them. Many of the goals were

reached:

16
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Swumary{cont. )

1. A program of summer employment involving work
exploration, remedial education and counseling
was aveilable for 71 youth who needed the help
offered.

2. Many but not all teachers in the project are now
better teachers for their efforts and will continue
to work with these same enrollees during the course
of the year.

3. Enrollees have a clearer perception of what it means
to get a respectable job and the reguirem=nts needed.

4, Enrollees have met teachérs who were genuinely
interested in their welfare and now have a different
perception of school and the education it offers.

5. Counselors have had a first hand experience at
working under extremely adverse conditions.

6. Professors have seen the difficulty in teaching
teachers and potential dropouts alike, and their
insights into the problems are now sharper, more
clearly defined.

The problems were faced under unuéual circumstances by people
involved in a real life laboratory. These were the same people -
the professors who teach the teachers, the teachers who teach the
enrollees and the employers who hire the dropouts and graduates -
interacting on a day to day basis. Many of the problems on a

persbh:to person basis were worked out and this part of the

educational world is a little better because of it.

s 4
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- ENROLLEE PERCEPTIONS

by

Franklin Davis

Enrollees for this project were chosen principally on the
basis of a broad profile of school performance and socio-economic
status whicu identified them as potential dropouts. The success
of the project can thus best be determined at this point in terms
of enrollee's general perceptions of the project and of specific
comments about it. In order to discover enrollee perceptions, an
exit interview form was prepared and administered by the counselors.
A reproduction of the exit intervie# appears in an appendix to
this report.

The first intervieﬁ item simply attempted'to establish the
enrollee's attitudevﬁéward the project as a whole. Oof gquestion-
naires returned, fifty-five expressed spproval and six disapproval.

The second item sought what the individuals liked best. Many
students expressed more than one liking. The nunber of responses
does not therefore correspond to the number of students. Most
fféqﬁénti& mentioned was work (twenty-eight), followed by living
in the Kansas State University dormitory (four), and chance to
explore”different Jjobs (two).

The next item called for dislikes. These answers were Very
random and were headed by teacher attitudes or personalities and

rap sessions (seven each), followed by the dorm experience and lack

18
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of disciﬁline in the program (five each), late checks and work
requirements (four each), vandalism and field trips (three each),
and supervisors and role models (one each).

The effect of the project on the enrollees found fourteen
denying any effect whatsoever. However, a number of these mayf
have been impressed by the pfogram as a purely dropout prevention
device as they’ explained by saying that they would not have quit
school even without the program. Enrollee effeéts listed included
bether understanding of people (nine), a seanse of responsibility
to Jobs and people (seven), recognized a need for further education
(six), self-understanding and being kept off the streets (three each),
and a negative‘éffect ;nd'money management (two each). .

Suggestions for improving the project are predictably similar
to expressed'dislikes. Most suggested was better discipline and/or
more rules (thirteen), followed by prompt checks (eight), a wider
choice of jobs and activities (seven), more bléck teachers and role

models (four), better teachers (two), and no rap sessions and better

- field trips (one each).

One suggestion which appeared only once on the.interviews was
for some kind of year-round project, yet staff were regularly asked
about this during the summer.

Heading the list of enrollee learning during the project were
Job skills and requirements (twenty), job responsibility (eighteen),
nothing {five) and need for education and improved interpersonal
relationships (four each). These responses‘are strikingly similar
to those Tor effect on enrcllees noted above.

Plans for future education found thirty-six intendiﬁg to terminate

with high school, twenty-three some point beyond, anrd one with nc plans.

19
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Enrollees' responses give one aspect of their perception of
the project. Ancther dimension is added by consulting reports on
individual enrollees a3 submitted by the teachers and role models.
Although termed anecdotal, they in general are subjective in nature
and somewhat lacking in detailed accounts of enrollee behavior. A
representative sampling of theée reports appears belov.

Illﬁstrations from different teacher's accounts will be useful
in pointing out the differences between purely subjective and anecdotal
accounts., The four following cases are from one team. The same teacher
supplied all truly anecdotal material. |

The first case is a young man described as neat, versonable, and
a good worker who communicates well. While the picture is pleasant
enough, it becomes more complete with the following anecdote: The
student observed that teachers and role models suffered more when
checks were late than did students because the former had families to
support. His exit interview was also positive and thoughtful in
every resp;ct.

The next example involves a young black male, descriﬁed as
militant, reserved, insincere, bad attitude,.good worker but lazy.
The anecdotal report relates that he considered a white woman ﬁéachéf
brave for hauling three blacks in her cgr; His exit interview is:
wholly positive and reveals neithér militanéy nor insincerity.

A third report concerns a young black male, usually Quiet,
but sometimes talkative and the team_representative, positi#e ih
appearance an unchanged during the project. The anecdotal report

states that the young man was reporting to a parole officer this




17

because he and some companicns had taken some items from a store the
year before. His a;sessment of the project's importance to him: "I
think it's great. 1If I had had something like this last summer, I
probably wouldn't have gotteh into trouble." His interview.is wholly
positive and thoughtful.

The final report for this team is that of a young black girl,
described as, "Female, Black. Overweight. Revolting ia appearance.
Center of group. Leader. Never missed work until recently. They
(the employers) thought she was a reject from a~three-ring circus."
Compare the above with the concefﬁ expressed for this girl in the
extended anecdotal reporté: The first relates that this girl had - %
dropﬁéd class last yeer, but was going to enroll again this fall
because she found the need for his course this summer. His second
relates her new responsiveness and his own pleasant reaction to it.
The third tells of the girl's telling her friends of her'entﬁusiasm
for the program. This girl "Black. Overweight. Revolting in
eppearance,”" filled no exit interview. Scrawled across the form she
should have filled out are the words, "Dropped from the program.”

This in spite of her attitude, "A good attitude to start with."

This report has no bones to pick with any teacher-£s£ §§. It.
does have the responsibility to point out that within any one team
vere varying degrees of sensitivity to and‘recognitiqn of enfollees.
In the case of the first young man, all factors were positive. The
second assumed unsubstantiated characteristics while the third -either
seemed not to discover or to consider insignificant thevpfoblems which
an enrollee was on the way to overcoming. The fourth was subjectively(

perjorative or, if such handicaps did exist for the enrollee, relates
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no attempt to render help. Only the anecdotal accounts recognize
the intimacies of knowing another person, and sensitivity required
for genuine knowing is revealed in an anecdote concerning the teacher,
his family, and enrollees. A number of enrollees ate dinner at the
teacher's home and met his family. Later in the summer, one of the
teacher's children recognized an enrollee at a ball game and said,
"There's my friend.” Out of the mouths of babes
The next team to be discussed appears to be one which might have
shed a great deal of light on the interactions of student, teacher,
and supervisor. It is almost wholly lacking in purely anecdotal
material. It does offer one interesting study in the case of a
student "black, with a German mother and a black father . . . who
still does not associate too well with many of the black students . . ."
He has his own hangups, including shoplifting. He also wrote the
- assessment of the project which appears below entirely uncorrected.
I PERSONALLY THINK THAT THIS PROJECT WAS A GREAT DEAL
DUE TO THE FACT THAT I FUNALLY GOT A NICE,DESENT, WELL PAYING
JOB. MOST OF THE TIME I ENJOY THE JOB I HAD. I FEEL THAT
THERE SHOULD BE SOME CHANGES MADE THOGH BECAUSE WHEN YOU
LIMIT IT TO THE LOWER INCOME PECPLE YOU GET THE LOWSYESTPEOPLE
IN JUNCTION CITY AND ITS NOT BEING VERY FAIR TO THE HIGHER
CLASSED PEOPLE THAT ARE WORKINGFOR A LIVING WHILE THE OTHERS
SIT PACK ON THERE ASS DOING NOTHING BUT GETTING WELFARE. .IF
I HAD THE CHANCE TO TALK TO THE PERSON OR SHOULD I SAY THE
LOWSY PERSONTHAT MADE THIS FOR ONLY THE LOWER CLASSED PEOPLEA
I'D TELL HIM ABOUT IT!
THE ONLY OTHER THING THAT IT DIDN'T LIKE WAS THE FACT THAT
THE KIDS IN IN THIS PROGRAM INCLUDING ME HAD TO MUCH FREEDOM
AND WE TOOK ADVANTAGE OF IT. THATS WHY WE HAD TO LEAVE CAMPUS
EARLIER THEN WE WERE SOPPCSE TO. BUT IT WAS SILLY THE WAYTHE -
KIDS ACTED BECAUSE IT WAS JUST AS MUCH THERE FAULT AS IT WAS
[ MINE OR THE TEACHERS OR ROLE MODELS OR COUNSELORS. WELL THATS
ALL I HAVE TO SAY BECAUSE IF I SAY ANY MOFE YOU MAY NOT LIKE
MY GRAMMER TO MUCH. '
Interestingly enough, three enrollees.from this team were dropped
from the project in its-closing days. Reports are too scanty to make
ERIC . ‘
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comparisons betﬁeen enrollees' self-perception and teachér perception
of them.

One team offers an interesting study in the relatibnship of
teachers and enrollees. Both teachers were more than usually
active and involved with the students. However, their involvement
seemed to bé more of a traditionally structured kind in which the
teacher maintained a position apart from the student. This team
submitted lpng,'detailed reports of their activities in remedial
education and equally coumplete portrayals of students.and student
progress at the end of the project. However, the reports are clinical
and lacking in anecdotal material. They are as a whole ypositive ,
containing observations such as that one lazy young man learned to
assume responsibility, that a girl had gained confidence and poise,
élthough untrusting of other people, that a third had come from her
~shell of seclusion to identify with the group, that g girl who dropped
out of school last spring now looks eagerly forward to next term, that
still another is very loyal to those he accepts. But indications are
lacking of personal rapport; observations are related rather than
experiences. Recurring throughout this team's perceptipn of enrollees
is the observation that particular studenfs are easily ipfluenced. As
for the students' exit interviews, all expressed appro#al of the project,
pearly all liéted work among ;heir preferences in the progrﬁm, but an
Qnusually small number listed job skills as a learning about the work
experience while responsibility seemed highly important. The observations
above are not offered to support a conclusion; they are made to raise

the question as to whether even benevolently authoritarian teachers
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induce as much persistent change in behavior with the kind of enrollee
found in this program as one who participates more personally with the
‘students: In other words, to what degree is the kind of gtudent
self-perception sought by this program influenced by teacher perception
of his own role and therefore of the students?

One team became known throughout the project for the exhaustive
personal efforts of one teacher and role model. These two became
deeply involved with their enrollees, gaining fine insights and
understanding. Several anecdotal comments from this team follow.

The.first case is a young man whom the anecdotal record reports
as helped tremendously by the project, exhibiting pride in his work
and a desire for specific remedial education. He is recognized as
sensitive about his race and so desirous of peer approval as to
resort occasionally to "bad" behavior to gain it. Another report
considers him a definite leader, concerned with the project, burdened
by fewer personal problems than most, and "a fine young man". His
exit interview states that he disliked the project, desired the
dismissal of teachers and hiring of "brothers", and the project had
affected him in no way.

A young woman is listed as a pérson of high ability with many.
personal problems including serving a pimp. She needs stability
to compensate for a miserable home situation. She sees herself as
benefitting greatly from the program, hoping to attend college long
enough to qualify for a good Jjob.

Another girl, younger than the first, is viewed in both staff

'reports as emotional, confused about whether to adopt a middle-class

white or a revolutionary black ethic, and subject to drugs or alcohol
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usage. She sees the project as good with no negative aspects and
lists an awareness of inter-dependence among people as her chief
learning about work.

The team's role model shows great perception of the problem of
an enrollee in discussing at length a girl who has since left the
project to go to California. The role model recognizes the enrollee
as a sensitive and confused ferson who came to accept and express
her many feelings, although she will continue to need encouragement
in doing so. There is no exit interview.

The final team to be discussed is unique in that®, it is the only
one to work throughout the project under one roof and the only one
to submit perceptions of student repofts on all students by both
teachers and role model,

The first enrollee is a young man who all agree is the group
leader. He is termed responsive, interested, cooperative, but on
occasion a non-cénformist, possessed of his own mind. He seés the
program as successful, but capable of improvement, and blames the
administrafion for the fault;. This placing of blame may seem
proper to him because of his own role of leader which he takes
very seriously.

Another young man is termed variously as adaptable, & hard
worker, reluctant in discussion, a person with a background of
getting into trouble and determined to avoid trouble in the future.
Heisees the program as offering many opporfunities and as also

capable of improvement.

- 25
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A young lady is seen as switching moods frequently, usually
cooperative, sometimes anti-group and anti-white, revealing an
increased sense of responsibility. She sees the program as good,
but is vague about strengths and weaknesses.

One male enrollee is recognized for his short temper which has

‘caused him some problems. He is considered from a fair to good

worker, slow to adapt to new situations. His exit interview is
nearly barren because of his inability or unwillingness to articulate.

Still another young man is pictured as asgood warker, usually
pleasant but sometimes nc: so. He had three separate encounters
with the role model, and the two of them solved their difficulties
without assistance. He faults the program for lack of organization
(his pay was late), but found it agreeable over all. |

The picture which emerges from this team is one in which there
is & high degree of agreement among.the perceptions of enrollees by
staff and between staff and enrollees. Why this fonéistency'exists is
& subject for cqnsideratioh, -Is it a result of spatial closeness or
of interpersonal play or both? Teams too widely dispersed seem tb have
lacked commuhication, but one team working in a small area may have
been lacking some too, as visits by central office staff on five
successive days found tgachers and/or role model absent on errands
three of the five days.

A third way of gaining insights into Lerceptions of enrollees
is through examining the remedial education aspect of the project.
Much sﬁch education developed on the jobs and is perhaps included
in exit interviews under the value‘of work-felated learning. Another 

part is that which developed on field trips and rap sessions. This

<6
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kind of education is generally social in nature and occurred frequently
in the program. However, there is no way to individualize such percep-
tions in this program.

The conclusion of this report will center upoﬁ uow to clérify the
enrollees' perceptions for the consideration of others, how to improve
perception of the enrollee by others, and how to improve that which
the enrollee must personally perceive.

The first step in clarifying the way in which enrollees seem to
perceive the program is refining the present wholly inadegquate exit
interview form. Refinemen£ should take two directions. First of all
it should avoid the near duplication of invited responses among
gquestions. Second, it should be made.at oncé comprehensive and
simple. This can be achieved %y listing poséible responses which
need only checkmarks to express choices. This will have the double
advantagé of presenting alternative for the consideration of enrollees
who do not aliways recall quickly and of facilitating articulétion for
those who find articulation difficult. 'This form should be prepared
early in the program with all faculty and staff as initial advisors and
a committee for finalizing. It would be useful as a reminder to teacpers
during the program of desirable goals at the end. It would, in short,
foster responsibilicy.

How the enrollee is perceived by others is a function of the
position taken by the observer. The aim of the program is to place
the observer (teacher) on azn even plane with the enrollee. Yet our
traditional method of observing assumes detachmeat and ofteﬁ elevation.

But anecdotal reporting involves two or more peoplé and an interaction
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involviqg them. I believe that anecdotal reporting should be a part

of the teacher and role model orientation program. Adequate orienta-
tion would give teachers the opportunity to develop anecdotal techniques.
and, during the program, wouid nECessitate the teacher-role model’s
assuming a different position in regard to the enrollee. Not only

would better perception of the enrollee result; it would be

accompanied by an improved objéct to perceive.

And finally we come to that which the enrollee is to perceive.

He sees not administration but manifestation of administration (checks,
rides, etc.). The attendent prcblems are worked out away from him.
Nearly the same can be said for job exploration opportunities. He

sees what is available to him, but he must maxe some concessions
himself when his particular desires simply cannot be met. The enrollee
is, however, entitled to remedial education experiences which will
fulfill his recognized needs, broaden his horizons, and extend beybnd
his present knowledge. For this enrollee's right to be met,.teachers
must in orientation be made proficient in the particular situtational
education sought by this project. They should practice relating a
particular experience to new learning, even at the cost of ego-security.
Then the perceptions of the enrollee can become both more acute and more
comprehensive.

The typical enrollee in this project perceives it as generally
satisfactory. He is not however, as favorably or cleafly perceived
himself. The ethnicljoke still ié bheard from an ocassional staff
member, and perjoratives intrude -in the rendering of judgements.

Only when We have done all within our power to éliminate'the-fgults
and to add to and reinforce the strengths of this program wiil we

have done enough.

PR
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TEACHER PERCEPTIONS
by

Daie Mann

One of the most essential components of the summer program was
the participating teachers and the profits they reaped or failed to
reap from the entire program. The objectives of the ﬁfogram were
directed toward providing meaningful experiences for the enrollees;
however, to do so necessitated comparable experiences for the
teachers. The possibility of these kinds of things taking place
in the summer program and any carryover effect which might extend
to the ensuing school year were appealing aspects which placed a
great deal of emphasis on teacher attitudes. The resulting experiences
pfoduced a wide spectrum of opinions pertaining-to both posi£ive andi
negative experiences which the teachers garnered from the program.
The opinions were directed toward the personal growth which took
place within each teacher as well as their perceptions of each phase
of the pfogram. The resulting comments pointed out severél constructive
criticisms of the program and suggested possible courses of action for
future programs. What follows ié a presentétion of ﬁhé viéws ofvall
twelve partiéipating teachers‘and‘a close look at some of the feelings
that were expressed. The program will first be viéﬁéd'in itg-enﬁireéy

followed by a look at some of the specific comments and concluded with

a svmmation of the percepfions which were offered.
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THE GENERAL PROGRAM

Many of the overall problems and criticisms were directed toward
the administirative dimension of the program. This.was charged in
large part to the inability of some administrative assistants to
fulfill obligations necessary to the smooth working of the program.

It was also traced to a lack of planning time for.the entire operation
of the program and qualified personnel to put plans into acticn.

Most of the teachers felt there should have been better screenihg
of all personnel on the staff from teacheré to role.models to adminis-
trative staff. They felt some of the role models were worthless and
the teachers not much better. They Weré especially bitter toward the
administrative assistants who ‘caused much undue burden on them because
they had to perform some &¢f the functions which these men were. supposed
to have done for them.

Better selection of students was also viewed és an area for
improvement. The program would have benefitted more peqple if it
had not been so exclusivel& black and underprivileged. Many cul-
turally deprived students without police records and non-trouble-
makers could have been selected. The program could have been hélped
by the inclusion of these students as models for those with differing
sets of values.

There was also a feeling that not enough information was furnished
to the teachers early in the program. There should have been aAmore
careful and detailed explanation of the project to prospective staff
before final commitment to participate was made. A more precise
presentation of what their role was to be and what would be expected

of them would have helped to fulfill their needs.

.. 30




27

Teachers generally felt that the program seemed to be toé long.
Many of the students were observed as very restless during the final
two weeks. Some lost their Jjobs during this time and others dropped
out. The program could have been shortened either one or two weeks
because of the short span of interest in the type of students
participating. Both the students and teachers needed a longer
vacation period because they had just compieted the school year
when the program began and will not be ready to return to school
when it begins for the coming yezr.

A bvetter mode of transportation would ﬂe helpful for future
programs. The use of personal cars was great to facilitate the
program; however, the reimbursement for the use of personal cars
was not enougr to justify their presence. Some teams had difficulty
obtaining cars for transporting enrollees to and from job sites.
Animosities and tensions were taken out on some of the cars with
little concern shown by some enrollees toward some of the cars.
Future programs might employ a bus system or use state or'university
cars for transportation purposes. This would also eliminate-the
necessit& for travel vouchers.

Better communication might have existed at all levels to
facilitate the necessary administrative trivia. Communication
between the project office and outlying areas was sometimes garbled
and confused which produced- some unnecessafy difficulties with
administrative tasks. Teachers were blamed for the continued delay

in pay and often did not have adequate information needed to complete

‘necessary tasks. Much time was wasted getting forms filled out by
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the students. The Monday afternoon meetings were productive as long
as one person was designated to conduct them. It would be commendable
to set up a project office closer to the operational level, many

teachers felt.

PROGRAM COMPONENTS

Orientation

Orientation week for the teachers elicited mixed reactions
from all. Many felt the week should have dealt less with sensi-
tivity sessions and more with planning for.the coming of students.
Some saw the week as worthwhile but less productive than it could
have been because of the domination of most of the week by one of
the role models and a member'of the Project Steering Conmittee.
Dormitory

The dormitory phase wherein the enrollees stayed on the Kansas
Staﬁe_University campus was viewed by all as not accomplishing those
tasks which it was planned to fulfill. Some thought it wés'a complete
failure and should have been dropped completely. Others felt that
despite the shortcomings of this phase, quite a bit was éccomplished.
They felt that both teachers and enrollees benefitted because they
encountered much of the frustratién that was thrust upon them and
were able to know each othér on a more personal level.

Several theories were offered to exﬁlain the reasons for the-
frustration that resulted in the dormitory. The prominent factor
involved the staff's inability to meet the problem head on.and to

"~ 1ift themselves above the snafu. The teachers were all Working
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from diverée philosophies and were not able to initiate the necessary
cooperation for this type of situation. They felt that many theoretical
solutions had been offered to them by the experts in group COmmunigation$,
but these people were never around to help apply their ideas. They felt
the enrollees were for the most part oo immature to cope with this

much freedom and required more guidance and direction from the.beginning.
The failure of jobs to materialize was another dictating factor whicﬁ
left the enrollees bored and scattered in their interests and produced
unnecessafy tension among the teachers and the role models. The
dormitory phase might have been more meaniﬁgful for all if certain
conditions had existed.

- 1. All teachers be required to live in the dormitory
for at least one week.

2. The number of students staying in the dormitory
at one time need not be soc large. Maybe one
team and its teachers could stay in ‘the dormitory
at one time with a different team staying each
week.

3. The dormitory phase might come at a different time

in the program --- either the middle or toward the
end. )

H

4, The length of stay should be only one or two weeks.

5. More structure was needed -~-~- not necessarily the
staff making the rules but at least giving the
students some guldellnes --- something to guide
their actions.

6. The troublemakers should have been dealt with
from the beginning and proper action taken
toward these people.

Work Exploration

The work exploration phase was considered to be the most
successful component of the summer program. It provided some
very satisfying ar? rewarding experiences for most of the enrollees

when working on the job.. It helped the enrollees to develop
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a certain amount of achievement and pride in wvhat they were doing.

It allowed those who would have normally been dismissed to discover

.in their discussions with teachers and supervisors some of the

consequences of inappropriate behaviors they had displayed on the
job. The willingness of supervisors to cooperate with teachers in
this endeavor and to help the enrollees learn responsibility was
excellent. If often extended itself to the point where it provided
an excellent basis for discussing the direct relationship between
school --- teacher and job --- supervisor.

Enrollees would have benefitted even moreso if the job sites
had been secured early and a wide variety of jobs had been avail-
able for them to explore. The groundwork for job exploration was
provided by two qf the teachers while in the dprmitory and this
served as the base support for the entire work exploration phase.
The number of Jjob opportunities for the enrollees usually depended
on the initiative of each team to locate other jobs where they could
place their students;

Remedial Education

Remedial education assumed various shapes and forms and was
viewed in a very broad sense, allowing for a great deal of creativ-
ity in each of the teams. It.could have been improved if more
resources had been readily available for teachers to utilize. Some
tgams were hindered because students had been informed at the begin-
ning of t@e program that there would be no formalized instruction
and refus%d to 1ift a pencil when attempﬁing any form of remedial
education. Scme felt that remedial education should have gone much

deeper in areas of reading and mathematics where the teachers knew
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some of the enroilees possessed low abilities.

Remedial education took place to and from work sites, on the
actual work sités, in discussions after working hours, con field
trips, and .n various opportune situations. The amount of remedial
education that took place seemed to closely parallel the perceptions
of the teachers regarding the value of learning situations removed
from the classroom and £he textbooks. Those who became involved in
all situations were agble to integrate a great deal of meaningful
remedial education and those bound by their traditional roles encoun-
tered frustrations throughout the program.

A certain amount of remedial education occurred on the Jobs with
the teachers going from student to student and discﬁssing the impli-
cations of some of the functions the students were performing. Some
of the teachers were able to ask guestions about various aspects of
the jobs and initiate educational discussions via this approach. This
helped make the job more relevant to the student and demonsﬁrated his
own personal involvement in the job. Many of the teachers assumed the
role of supervisor and defeated any chance of informal discussions
with the enrollees when on the Jjob.

Planned forms of remedial education after work hours ranged
from extreme success to complete failure. This again depended a
great deal on the teachers and their eown perceptions of the worth
of such ventures. Some groups which appeared chaotic were actually
worthwhile because the teachers were often unaware of the learning

experiences that were taking place as a result of the chaos. One
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group was able to read and discuss an entire novel. Another asked
for help in areas of English, Mathematics, and Science because they
truly didn't understand several of the concepts involved with ﬁhese
subjects.

A majority of the remedial education came about after work hours
and to and from the work sites. A substantial number of opportunities
presented themselves here because the students were in a relaxed mood
and enjoyed discussing enything and everything. One teacher noted she
was pleasantly surprised to find that the enrollees seemed to crave
knowledge ~--- as long as they didn't have to sit and listen to a lecture
to get it. Another teacher, who had formerly been against field trips
as an educational method, found that such activities benefit enrollees
to a much greater degree than most teachers were able to observe or
measure. He ascertained that most of the field trips provided perfect
learning situmrtions because of the inquisitive nature of the enrollees
and the;r interest in.the workings of hospitals, zcos, neWSpapers, ete.
He felt these.could be extended to the school situation with proper
organization and preparation.

Counseling ‘

Most of the:teachers felt that counseling was generelly good.
They felt that as the program progressed they were able to see the
value of counseling for the enrocllees. Some felt the counselors
were often tied up with several tasks which did not allow them to
be with the teams as much as was desirable. Many of the activities
in counseling paralleled those in remedial education and so many of

the views are contained in that section as to the worth of counseling.

[
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One teacher felt that the counselor did his best to provide an
opportune situation for both playing and working. She commented
further that sometimes the worst situation was the best. Another

.felt the counselor had heen able to become involved with tne team

in field trips and various activities and had been able to initiate
a certain amount of counseling informally. All in all, the teachers
viewed counseling as an extremely tenuocus function which they had to
i adjust to in order to understand and see the kinds of growth which

1* ' often moved slowly in some of the counseling sessions.

PERSONAL GROWTH AND UNDERSTANDING

The overall feeling of the teachers toward the program was good.

i ' This feeling stems from the ability of a portion of the teachers to
sit back and take a close look at themsélves and the entire program.
When they allowed themselves to do fhis, they found many criticisms
and negative components of the program, but concurrently ascertained
much personal change within themselves. Some teachers admitted that
the worst experiences of the program were actually the best for their
own personal growth. Others viewed these as just another bad experience
and directed their energies toward squelching any future uprisingsf

Several teachers felt they achiéved a marked degree of undeé-
standing of both the black and underprivileged student. .Many
learned to listén more closely and are much more sensitive to what
8 the students are trying to say. They lea;ned not to take offense
to many of the comments that are made by students because these often
have different meanings to the user. The importance of being honest

and frank with students and consistent in policies were also noted as
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excellent domains for understanding students. All of these were
viewed as invaluable experiences which would be extremely helpful
in the classroom in the fall. Some teachers indicated they are
going to be listeners as never before and are going to help people
in charge vnderstand what the students are saying. Many aren't
going to be shocked and as quick to react if a student calls them
a bastard in the classroom. Finally, some felt many teachers
failed tremedously in the understarding départment,and are going to
perpetuate many of their usual procedures when returning to the
classréom this fall.

A number of teachers also indicated considerable personal growtﬁ
and attitudinal changes within themselves becguse of their involve- :
ment in the summer program. ‘The precise amount of growth is difficult
to measure and perhaps is truly gauged in the sincere eipressions of
the teachers when they take a close look af themseives. One teacher
found his criticism of people and willingness to confront them with
this as a detriment when relating to others on a very'personal basis.
Another felt the program had been the most profitable three months
in his 1life. Several teachers felt £hey were more important and
much better people for having participated in the program. Working ~—
with another teacher on & close and personal level was an enjoyable

experience for some because it demonstrated the importance of

.cooperation in order to bring about more worthwhile learning

experiences. One teacher, who felt she possessed a good under-

standing of many cf the students, was disappointed that the progranm

' was so tough Tor her because of the contradictory roles she occupied

which represented both authority and siacere feelings. Some of the

¢
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teachers were relieved the project was finally completed and
indicated no personal change taking place during tne summer

program.
SUMMING UP

The foregoing comments have attemﬁted to accurately portray
the actual feelings of the twelve participating teachers in the
summer program. These were inspired by an array of stimuli”and
contained some very sincere and personal feelings. These varied
from those who felt they had gained a tremendous amount of growth
and understanding from the program to those who felt they had
gained notking. They varied from those who indicated they would
return to school and perpetuate many of the good things from the
summer program to those who felt there were no good happenings
that could be taken back to the classroom. One teacher seemed to
sum up the entire pngram in a statement that said: "Despite the
problems and negative happeningé which were sometimes a part of
the summer program, everyone of the teacueré could not have escaped
being helped in some way." The feeling was that the form this will
assume might not alﬁays be readily apparent because many will'not
be aware until later of the actual influence the program had on

them. With the tremendous number of experiences during the summer
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program and intense nature of many of these, the possibility of some

change resulting in all teachers is almost inevitable.
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ROLE MODEL PERCEPTIONS
by

Keith Hanna

The térm "Role Model" was arrived at through many sessions
with the project committee. It was hoped that young,'college age
people could be located and employed. Their background would be
similar to the students with whom they would work. Although later
it was decid=d the term role model was not the best, other phrase-
ology was used, but "Role Model" stuck and probably was for the best.
The role models' functions were to help students relate ... relate to
the role model as one of them that "made itf;' relate to each other
as ones who can and.must "make it"; relate to teachers, employers,
and other members of the "estgblishment" as people who can help them
"make it" .., anld to illustrate that the best way to "meake it" is to
stay in school.

What follows is a summary of the feelings of these role models
and their perceptions of the project. It is quite interesting to
reflect on the writings of these individuals after observing time '
end effort expended by them. Their growth as well as the growth
of all of us who participated in the project was in dlrect proportion
to the time and effort we were w1111ng to spend in making the project
& success.

Dorm Phase

!

The basic concept of this phase was very gdod, but the planning

and implementation left much to be desired. It was alsc observed by
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role models that all who were deeply involved were to understand
their future roles much better than those who did not live in the
dormitory. It was also felt that the enrollees should have been
separate from those attending the normal summer school at Kansas
State University. Some felt that perhaps this phase would have
been better at the end of the project.

Work Exploration - Experience Phase

Again, due to circumstances, the start of this phase strained
the relationships of all jnvolved. Jobs were not available when
they should have been. Teachers werevasked not to assume the
nestablished" teacher role, but by necessity were, in many instances,
forced to do that very thing. The record-keeping requirzd of
teachers in effect hindered movement from.the traditional teacher'’s

role. A very undesirable aspect was t{ransportation. Teachers

became very disgruntled with some role models when in essence there}
was little role modelé could do to alleviate the situation. Employers,
it was felt, were very cooperative and did a yeoman job of helping

the young people tﬂroughout the summer. Some supervisors were very
negative at the beginning,.but changed positively as they became

more aware of the'concept of the project. This again points out the
lack of planning time and adequate e..planation of the project's
concepts to these supervisors and people working with the students.
Role models felt very awkward during the early part of this phese,

put some who really worked at trying to facilitate and relate teachers

to students and students to teachers became more sware of problems.

In many irstances they were very pleased with themselves and the way

they learned to carry out their assigned'tasks.

it
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It.was also felt that many students did not get a variety in
their job exploration and more effort could have been expended to
this end. Students became very proud qf the fact they were contri-
buting to society. They were accomplishing something for the first
time. Their pay check was a very "high point" for most of these
youngsters, although it became a tender spot for those who's checks
were iate. By this time blame was not put on teachers and role
models for this shortcoming.

Some role models were very critiecal of other role models and
felt much more time should be spent.in evaluation before hiring.
Probaﬁly the'most positive changes in these young people came with
realizations of the need for training and education in order to
provide themselves with opportunities in the future. That the work
"establishmeht" meant something different to each person, that
teachers were humans after all, and that if something is wanted,
sacrifices have to bé made were other pérceived learnings.

Remedial Education Phase

Role models felt that this phase was very successful. They saw
much remedial educatibn taking place at the job site where it was
relative to the job learning skills.. They agreed that structured
remedial education has its value, but is not as effective as that
taking place during the wérking day. Studenﬁs became much more
critical in their thinkigg and less willing to accept negative actions
of théir peers. The realization of the need for an education reached

8 majority of the students. Role models felt this was well worth

" their time and effort.
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Counseling

jImpromptu and small counseling sessions were the most beneficial.
Role models saw little reed, at first, for counseling but became aware
of changes within students as a result of counseling sessions. Most °

are now great boosters of the value of this aspect of the project.

Field Trips

N&t much was said in regards to the field trips. Those who did
mention them feltbthat field tfips could be of great value. Much
planning has to take place in order for these to have desired affects
on the students.
Conclusion

Most role models felt the concep£ of this pilot project had
great merit. Planning anc iﬁplementation should involve much more
time. Most negative reaction was a direct result of flaws in jobs,
payroll, time sheets, transportation, etc.

The project was of great merit. Better planning, bettér results,
More students were changed than were not, more teachers were changed
than were not, more role models were chunged than were not, more
employers and workers were changed than were not. End resulﬁ? A

big Plus ® 6 6 ¢ 6 0 ¢ ¢ OO OGO O OO OO O e but it could have been better.
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COUNSELOR PERCEPTIONS

by

Phil J. Wegman

The counseling phase of the summer NYC project involved three
full-time counselors each of whom worked with two teams. Of the
three counselors, one was a regular full-time high school counselor,
one was a begiruing doctoral student, and one was a'béginning Junior
high school counselor. The three counselors were told to carve out
a role for themselves having as their objectives the facilitation
of attitude change that would help meet the objectives of the pilot
program; namely helping the enrollees réalize the importance of
staying in school. To accomplish this goal meant helping to facilitate
the necessary attitude cha;ges ih ﬁeachers, enréllees, and role models
that would aid in increasing communication and understanding. The f
mddé of operation that finally emerged involved the coopération of
each counselor in the administration of attitude scales, in organizing
group counseling, in counseling individual enrollees, and in serving
as a liason bétween the project committee and the staff., They alsb

served as coordinators, planners, job procurers, and mediators. In

addition, they ailso helped teachers transport their teams from place

to place. In their many activities a unique, untraditional counseling

model emerged. This "new" role of the counselor was due to the setting,
the students with whom they worked, and the typed of situations that

arose during the summer.
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The following discussion will attempt to explain how the various
- activities in which the counselors were involved helped to facilitate
"~ communication, understanding, and movement in the direction of

preventing school dropouts.

Group -Counseling

Group sessions involving teachers, role models, counselors, and

o enrollees were conducted throughout the project. These sessions
i?A produced some very meaningful short-term experiences but encountered
éf some difficulties in the prccess.

| The gains or successes could be characterized by a breakdown in
defensive behavior, an opehness to expefiences, a greater acceptance
- : and understanding of self and others in the groups as well as the
- . acqQuisition of a greater degree of insight into self and others.

The difficulties resulted primarily from a misunderstanding

that many teachers had concerning group counseling. The misunder-
%T standing centered around an overemphasis on content and a deémphasis
. on process. Content, of course, deals witﬁ subject matter of the
task upcn which the group is working; On the other hand, process is
concerned with what is happening between and to group members while
the group is working. Groi:p process deals with such items as morale,
feeling tone, atmosphere, influences, participation, styles of ieadér-

ship, conflict, competition, cooperation, etc. In many interactions

L ‘ during the summer N{C project, very little .attention was paid to
[Z process, even when it was the major cause of ineffective group action.

The teachers! need to have "something happen" or tc¢ be "doing something

constructive”" usually led the group from an examination of process, an

area with which most teachers are not familiar, to an emphasis on

AN
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content, a traditional area of concern for most teachers. Through-
out the group counseling, however, small changes could be seen in
some of the teachers and their views toward group counseling.» Their
willingness to take & risk and step out of their strictly traditional
roles enabled many teams to '"get something going" in their group.

Individual Counseling

Counseling with both students and staff was conducted on an
individual basis for the uuration of the suvimer prdject. The coun=~
selors found that by participating in group activities such as
field trips, transporting students, recreational activities, and

visiting students at Jjob sites and at home, individual counseling

-with students resulted.

In individual sessions, counselors explored with the student
ideas regarding vocations, problems at school, teachers, personal
problems, as well as pést high school plans. In the exit interviews,
students were given an opportunity to examine the kinds of experiences
they had during the summer. In the interviews most students expressed
that they had benefitted from the program in soma way.

The last diﬁension of individual counseling involved working
with the teachers on the various teams. Many of the sessions
centered arsund helping teachers cope with their feelings concerning
students and accepting student behavior not noqmally accepted in
school. Behaviors related to a job, the use ef foui language,
roudiness, and lack of concern for others were some of the aspecis
that the staff dealt with. Through being a®le to talk about their
own feelings concerning the students, teachers were better able to

accept their students. This trend toward trying to understand and
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interpret student behavior as opposed to Jjudging er” -—ondemning it
resulted in some student change in both attitude and behavior.

Summary and Conclusions

The tﬁree major aspects of Eounseling that were undertaken in
the summer project included group counseling, individual counseling
with enrollees, and counseling with teachers. These endeavors
resulted in meaningful experiences for some but not for others.

The majority of students stated that they intended to stay in
school. Most of the teachers grew as a result of the summers
experience, and the students were able to see teachers in a way
they had not been able to before. Frum the helping kinds of
relationships that developed between ﬁost of the people involved
in the summer project, the summer can be deemed a2 success,

Further individial and group counseling ié planned throughout
the school yeaxr wilth the summer project enrollees. It will involve
approximately five teachers, two counselors, and forty studénts who

were involwed in the summer project.
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EMPLOYER PERCEFPTIONS

by

Joseph A. Sarthory

The general consensus of the employers involved in t..z project
was that the work exploration phase was highly beneficial but that
there were problems which reduced the effectiveness of this phase
somewhat. What followé is a brief description of the benefits and
shortcomings of the work exploration phase as perceived by employers
and as reported in correspohdence and conversation with the project

staff.

L

;The employers felt that the grea:t majority of enrollees profited

fromgtheir work exploration. In the words of ene employer: '"Sure
we héd problems and occasionally we wondsred what in the world we
were doing in the program but whzn we saw at least six of thé
students secure real independence and security in the work that
they wererdoing it all became worthwhile. The real exhilaration
will come when, in a few years, these youth have completed high
school and decided onrﬁeaningful careers for themselves."

More specifically, employers saw work as beneficial to the
enrollees in a number of ways. Perhaps most importantly, many

I

of the enrollees became very intefested in the work they were
.doing and perfcrmed their task with a hish degree of skill. 1In
many instances, this was the first experience in which the enrollees
had ever experienced any degree of success and employers often

reported a imarked growth in the enrollee's self concept and feeling

- 48 “L
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of security when he fcund that he could perform a job adequately. This
feeling was manifested on the part of many employers by their willingness
and desire to rétain enrollees as part time employees throughout the
school year. Some supervisors reported that the NYC studeﬂts did a
better job than most of the adults they haé previously employed. The
ca;es of one boy who served as a laboratop&vtechnician and anothe; who
served as & helicopter mechanic come immediately to mind.

Another benefit reported by many supervisors was the growth of
individual responsibility on the part of maﬁy of the énrollees.
Initially some enrollees were late for work, took numerous breaks,
an extended lunch period, dressed slovenly, were discourteous to
supervisors and to those with whom théy worked, and felf that tasks
could be performed in a mediocre manner ﬁhen they felt like doing
them. Unfortunately this behavior pattern persisted in some enrollées
but in most cases enrollees showed much growth and responsibility in
these areas. |

' Superviéors also reported an increased awareness of the reguire-
ments of the world of work on the part of many enrollees. Initiaily,
enrollees tended not to see the relationshipgbefween education
(particularly math and language skills) and the capability to function
effectively in a job. Employers reported an increased awarenesézin.
this dimension and commented that many students intended to complete
high school and beyond so that they could get jobs similar to those
they were performing.

Perhaps an unanticipated consequence of the project as far as

. many supervisors were concerned was an increased understanding of
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and empathy for disadvantaged youth. Many supervisors reported that
their initial attitudes toward the enrollees were negative but that
they became moré positive and accepting as the project prbgressed.
It is also likely that a negative attitude shift occured on the
part of many supervisors however. |

Finally, many employers felt that the enrollees experienced
increased occupational and educational aspirations due to their
exposure to the world of work.

Employers also felt that there were many shortcomings related to
the work exploration phase of the project however. Almost universally,
employers felt that the program "decendeq on them so rapidly" that it
was extremely difficult for them to line up positions and prepare
their staffs for the influx of disadvantaged youth which they experi-
enced. In some cases, employers only had a day orltwo's notice before
a sizable number of enrollees found their way into their sections. The
lack of planning time often made it impossible to adequatel& orient
empioyers and students and often precluded any opportunity to‘assess
student interest and place them in positions in which they indicated
an interest.

Concerning the lack of adequ#te time, some employers suggested
that this might have been dealt with by using a week aé an orientation
-ession - both for employers and enrcllees. The employers felt that
this time could be used profitably to familiarize them with character-
istics of disadvantaged students and to give them the opportunity to
prepare their organizations foi an influx of teeénage employees. They
also felt that this time could be used to orient students as to the

requirements, expectations, etc. of the positions they would be filling.

=0
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It was felt that many of the problems experienced on the job ultimately
resulted from inadeguate planning and preparation time in the recipient
ofganization.

Employers also indicated that in many cases they were fuzzy about
the roles to be played by the role models and teachers and more uncer-
tain as to Jjust who haa what authority over the enrollees on the job.
This problem perhaps can also be traced to inadequate planning time
and orientation. Supervisors also indicated that they were Oftén
uncertain as to what they could legitimately expect from enrollees.
They were unsure as to whether they could expect productiﬁe work from
the enrollees or were expected to tolerate misiakes and some ineffi-
‘ciency in their operation &s they tried to show enrollees how to perform
their tasks. This condition often translated itself into "jurisdic-
tional disputes" between teachers, role models, and supervisors.

Employers also had numerous comments as to the behav?or,of some
of the enrollees. Periodically enrollees disappeared and supérvisors
did not know where they were for an hour to an hour and & half at a
time. This made it difficult to get tasks done that needed to be
completed by & certain time - such as taking and recording & patient's
temperature.

As was noted earlier, enrollees often took extended lﬁnch breaks
which tended to complicate the operation of the recipient organization.
Also, in some caées enrollees used abusive or profane language and
dresszed in such a manner as to be digruptive (short skirts!) or which
did not coitribute to safety or cleanliness conditions required in

certain Jjobs.
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Supervisors indicated that in many cases the behavicr of enrollees
in the dimensions noted above improved markedly throughout the coursé
of the program.. This was frequently due to empléyer—enrollee—teacher
discussions and perhaps also due to the fact that their problems were
dealt with in group and individuzl counseling sessions. In some cases
there was no improvement and enrollees were shifted to positions whiéﬁ
they might like better or in which certain behavorial characteristics
were not so crucial.

In sum, most employers were gener:lly pleased with the objectives
of the project, their role in it, and the performance of the enrollees.
Problems encountered in the work exploration phase could generally be
traced to a lack of preparation and ﬁlanning time which in fact charac-
terized the whole project. Despite this féct, it was the general
consensus of the project staff that the work exploration phase was
most significant and was the priméry factor contributing to any
success experienced with and by tﬁe enrollees. It is obvioﬁs that
the project could not have succeeded without the cooperation, patience,
and willingness to accept somevhat less than perfect performance by

the employers and their supervisors.
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FORMAL ANALYSIS OF DATA

oy

Joseph A. Sarthory and Johnnie Mc Cray

Essentially two classes of data were gathered to assess the
project described in the previous chapters. One type of data has
to do with the "holding power" of the project as measured by the
rate of enrollee retention in the project and by the return to school
rate. The other type of data is attitudinal - ¢hanges in enrollees'
attitudes toward school, teachers and work over the course of the
summer.

Attitudinal data were gathered in a pre and post test design.
Semantic differentials designed to measure enrollee attitudes toward
teachers and school were administered at the beginning and again at
the end of the summer. In addition, a locally developed instrument
utilizing a three point scale to measure attitudes toward eight
dimensions of a job was administered in a prz and post test fashion.
Finally, a 49 item instrument utilizing a four point scale to measure
attitudes toward work was administered to enrollees midway through
the project.

Usable responses to all of these instruments were gathered from
46 of the enrollees in the project (N = L6). All'of the instruments

used to gather data are included in appendix C of this report.

s
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PROJECT RETENTION AND RETURN TO SCHOOL RATE

A. Project Retention Rate
1. Original number of enrollees - 71
2. Enrollees completing the project - 6b

3. Reasons for leaving the project:
Family moved -3
Quit because ci pay delays - 2
Ran off with Fort Riley soldier - 1
Quit because of job dissatisfaction - 1
Essentially, only i enrollees left the project who could
have remained in - This is a retention rate of 94.4% which
is extremely high in N Y C projects. Labor Department officials
have indicated this in conversations with the project coordinator.
B. Return to School Rate
1. Enrollees completing the project - 64
2. Enrollees returning to school - 6k
3. Percentage who returned to school - 100%
As the data indicate, all of the students who remained in
" the project have returned to school this/Fall. Such a retention ;
rate is excellent; especially when many of the enrollees felt s

a desire to quit school at the beginning of the project and saw

no relationship between school and their aspirations.
ANALYSIS OF DATA

Where pre and post test measures were available, a two-tailed

g

T-test for related samples was used to &iscern whether or not there
were any significant differences between the pre and post. The total
sample was treated in this manner as well as subcategories of respon-

dents established on the basis of sex and grade level. 1In the case of

e

]:RJK? the 49 item instrument which was'administered only once during the

-y

t
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project, the sample was categorized by sex and by grade level and a

T-test for independent samples was used. In all cases, a significance

level of .05 was required.

FINDINGS

A. Enrollee Attitudes Toward Teachers

1.

»
t
.

Total Sample

Eleven pairs of bi-polar adjectives comprised the seman-
tic differential which was used to measure enrollee attitudes
toward teachers. With 4S degrees of freedom, a T score of
2.021 was required of = two-tailed test to reach significance
at the .05 level. This occurred in only one case -~ a weuk to
strong continuum - which reported a T score of 2.037. Thus
enrocllees saw teachers as signifizantly stronger persons at
the end of the project than they were perceived as being at
the beginning. -

Sample Categorized by Sex

No significant attitude shifts toward teachers occurred
among the 21 female enrcllees from whom usable data were
gathered.

v Among the 25 male enrollees in the sample, a statisti-
cally significant shift occurred in only one dimension - an
unfair to fair continuum. With 24 degrees of freedom, a T
score of 2.064 was required of a two-tailed test to reach
significance at the .05 level. The T score reported on the
unfair to fair continuum was 2.211. Thus male enrollees saw
teachers as significantly more fair at the end of the project
than they were perceived as peing at the beginning.

Sample Categorized by Grade Level.

Znrollees were also categorized into junior high and
senior high classifications for purposes of statistical
analysis. -

No significant attitude shifts toward iteachers occurred
among the 12 senior kigh (grades 10 or 11) enrcrllees in the
sample.

Among the 34 junior high (grades 7, 8, 9) enrollees, a
significant attitude shift occurred on one dimension of the
semantic differential - a bad to good continuum. With 33
degrees of freedom, a T score of 2.042 was required of a

25



Sample Categorized Ly Grade Level (cont.)

two-tailed test to reach significance at the .05 level and
a score of 2.149 was reported. Thus Jjunior high enrollees
saw teachers as "more good" at the end of the project than
they were perceived as being at the beginning.

B. Enrollze Attitudes Toward Schoo..

1.

Total Sample

Thirteen pairs of bi-polar adjectives comprised the
semantic differential which was used to measure enrollee
attitudes toward school. Statistically significant
differences cccurred in three of these continuua - two
in a positice direction and one in a negai.lve direction.
Positive shifts occurred on boring to interesting and
unfair to fair econtinuua while a negative shift occurred
on a useless to useful contipuum. Thus the total sample
saw school as being more interesting and more falr at the
end of the project than they had at the beginning while
at the same time they saw school as more uselass than
they had at the beginning of the procject.

Sample Categorized by Sex

Among the 21 female enrollees in the sample, signifi-
cant attitude shifts occurred on twoe continuua - one in a
positive and one in a negative direc:iion. On & boring to
interesting continuum, female enrollees saw school as sig-
nificantly more interesting at the end of the project than
they had at the beginning. On the other hand, they saw
school as more useless at the end of the summer on a use-
ful to useless continuum.

Among the 25 male enrollees in the sample, signifi-
cant positive attitude shifts occurred on two continuua -
desirable to undesirable and square to groovy.  Males saw
school as cignificantly more desirable and groovy at the
end of the project than they had at the beginning.

Sample Categorized by Grade Level

No significant attitude shifts occurred among senior
i:lgh enrollees although a positive movement on a desirabli=
to undesirsblie¢ continuum approached significance.

—~chi

Among Jjunior high enrollees, theras was a significant
negative attitude shift on a useful to useless continuun.
Thus junior high enrollees saw school as more useless at
the project's end than they had at its beginning.
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3. Sample Categorized by Grade Level

Another shift approazched significance among junior high
enrollees - a positive movement on an unfair to fair continuum.
A T score of 2.042 was reguired for significance at the .05
level and a score of 2.035 was reported. Thus 1 clearly
discernible trend among Jjunior high enrollees was to view
school as more Tfair than they had initially.

C. Enrollee Attitudes Toward Eight Job Dim ions

In no case, neither among the total sample nor within the
sample categorized by sex and grale level, did sigﬂificani
attitude shifts occur toward any of eight dimensions of a job.
The writers feel that this is probably due to faulty instrumen-
tation in that the three point scale which was utilized perhaps
did not discriminate sufficiently to provide any meaningful
differentiation.,.

D, Attitudes Toward Work

As was noted earlier, a 49 item instrument utilizing a
four point scale was administered to enrollees midway through
the project. Statistical analyses of respohses of the sample
categorized by sex and grads level were conducted using a two-
tailed T-test for independent éamples.

The instrument used to measure attitudes toward work contains
7 subrscales and an analysis was done for each of the subscaleé~as
well as for each of the 49 individual items. The subscales and the
items identified with each subscale as well as the factor measured
by the subscale are included ir. the appendix to this report which
contains the instruments used in the study. In this portion of the
report, findings are reported on the 7 subscéles and then on the L9

individual items of the instrument.
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‘because they feel that they are perceived negatively by

sk

Subscale Analysis, Sample Categorized by Sex

Statistically significant differences between boys and
girls appezred on two of the seven subscales of the instru-
ment. These scales hzd to do with immer satisfaction of -
working and peer relaticnships on the job. In both cases,
girls had significantly higher scores. Thus it appears that
girls experienced more 3inrer satisfaction from their work
explorations than did boys. Also, they experienced more
satisfying peer relationships on the job than &id boys.

Subscale Analysis, Sample Categorized by Grade Level

No significant differences between junior and senior
high students on any of the 7 subscales were reported.

Individual Item Analysis, Sample Categorized by Sex

Significant differences between boys and girls occurred
on 4 items of the 49 item instrument. Each of these items is
listed below along with the direction of the significant 4if-
ference reported.

Item 7

T think there are bound to be one or two workers on any job
who won't cooperate.

Girls scored significantly higher than boys on this item
and thus appear to have more realistic insights into peer
relationships on the job than do boys.

Item 37
I can do no more than wWork my hardest to buck for promotion.

Boys scored significantly higher than girls on this
item. This suggests that boys see job promotion as related
to quantity and quality of their work which girls feel that
other factors (such as personality and dress for instance)
might also be related to one's chance for promotion.

Item L1

I expect to have some trouble getting a job because most - §
employers don't like teenagers. {

In a very interesting résponse pattern, boys scored
significantly higher than girls on this item. Thus teen-
age boys do not expect to get a job as easily as girls

potential employers.

,;:.‘i!‘.;‘!'i‘-i"“"";."““"""““"“"' ..__
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3. Individual ITtem Analysis, Sample Categorized by Sex (cont.)

Ttem 48

T think young people look forward to work because they don't
know what work is.

Girls scored significantly higher than boys on this
item. Thus it appears that girls anticipate working more
than boys from the standpoint of finding out what work is
all about. :

4. TIndividual Item Analysis, Sample Categorized bYy Grade Level

Significant differences between junior and senior high
enrollees occurred on only one item of the 49 item instrument.

Ttem L2

I think you have to have "connections” in most jobs in order
to get a promotion.

Senior high students scored significantly higher than
did junior high students cn this item. Thus it appears that
senior high students do not have a great deal of confidence
in what might be labeled traditional considerations in job

success and feel that personal relationships with influentials
are more important in achieving promotions.

INTERPRETATION OF FINDINGS AND IMPLICATIONS

Enrollee Attitudes Toward Teachers

Although not a great deal of attitude change toward teachers
occurred cn the part of énrollées, that which did occur may b¢ )
rather important. The reader will recall that the total sample
saw tegchers moving to the strorg end 6f a weak to strong con-
tinuum, males saw teachers moving towérd the fair end of an un-
fair continuum, ard junior high enrollees saw ?eachers moving
toward the good end of a bad to good continuum.

It is difficult to interpret responses on the weak to strong

continuum. Perhaps enrollees viewed teachers as making relatively

CEr st e e s e
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independent decisions in rather unstructured situations outside of
tﬁe traditional teaching role and this was perceived positively.

It is interesting to speculate that students saw teachers "getting
out from bekind"” their traditional relational pattern with students
and saw them as stronger persons for being able to do so. Such a
speculation raises questions about the prevailing pattern of role
relationships in school - especially if that structure resuits in
teachers being perceived as weak by at least a certain class of
students. If disadvantaged students see teachers as weak, then it
is difficult to see how they can learn from them and use them as
adult models with whom to identify and from whom to acquire accept-
able behaviors.

It is interesting to note that male enrollees perceived teachers
as more fair at the end of the project than was the case at the
beginning. Again, pe;haps this is aue to a much more inclusive
pattern of interactions wherein students were able to see.teachers
as individuvals and not in terms of some stereotyped role definition.

Finally, junior high students saw teachers as "more goodﬁ at
the end of the project than they had in the begirning. The writers
suspect that this finding is of crucial importance and may suggest
that, at the junior high school level, it is still early enough to
alter students' perceptions of teachers whereas it may be too late
at the high school level. If so, the obvious implication is that

- dropout prevention programs must be initiated in the junior high
schools (at»least as far as changing student attitudes toward
teachers is concerned)} and that the senior high school years may

be too late to initiate significant change in this dimension.

60
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Enrollee Attitudes Toward School
It will be remembered that the total sample felt that school

was more interesting, more fair, and less useful at the end of the

project than was the case in the beginning. Girls repeated this

pattern somewhat in that they also perceived school as more inter-

esting and less useful at the termination of the project. Boys

perceived school as being more desirable and more groovy at the

project's end. Junior high enrollees also saw school as less

useful and the data suggest that they strongly perceived the school
as more fair at the end of the project.

A pattern here is obvious and gives rise to the following
interpretation. School may appear more desirable and iﬁteresting
because enrollees saw the relationship between what they do in
school and thé world of work. It might also be true that the typé
of remedial educatién carriedron in the projeét - largely unstruc-
tured and job-related - was much more meaningful to enrdllees and
that they responded to "school™ in terms of this dimension. If
so, then the obvious implication is that educationzl programs
for the disadvantaged must be clearly related to the wor;d of
work and that the academic component should not be structured
along traditional subject matter lines but rather should be

flexible and adaptable to student needs and interests as they

~derive from learning about the world of work or a specific kind

of job.
It is important to note fhaf school appeared less useful at
the end of the project than it was perceived as being in the

beginning. This is a crucial finding and suggests that perhaps

1
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the students acquired a taste of what school cculd be like because
of the nature of the remedial education component of the project.
Also sugzested is the possibility that students perceived more
clearly the discrepancy between what they do in school and the
legitimate expectétions of employers and the requirements of the
world of work. Perhaps this discrepancy was pointed out more
forcefully by the feeling that school in fact can be more inter-
esting and desirable.

Enrollees did perceive school as more fair at the end of the
project however. Perhaps this has to do with their earlier repore-
ed percepticns of teachers as more fair and augers well for this
dimension of school as perceived b& disédvantaged students.

The reader should noﬁe once again that Jjunior high school
enrollees viewed school as less useful than did high school
students. This suggests that programs must be initiated at the
junior high level in order to maximize the attitudes towafd teachers
and school and by'gaking the curriculum more meaningful.

Enrollee Atﬁitudes Towarda Work
It will be recalled that girls had significantly higher scores

than boys on subscales having to do with inmer satisfaction of work-

ing and peer relationships on the job. This finding is interesting

in 1ight of the fact that boys had significantly lower scores on
items concerning employers' perceptions of teenagers and young
people's desires to find out about the world of work. This implies
the desirability of getting teemagers - particularly boys - invélved
in interactions with employers and the world of work as soon as they

are legally able to do so - in the junior high school years if at

AP e e
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all possible in light of state child labor legislation. Negative
student zttitudes toward work and employment must be dealt with
as early as career or work becomes important consideratioms to
students. This suggestion is highlighted by the finding that by
" their senior highk school years, disadvazntaged students at least
are of the opinion that one must have "comnections" to get ahead
on the job. This perception is tragiciand perhaps partially
explains why many potential entrants ﬁo +the labor force prefer
welfare, hustling, or illegal activities to job situations in
which they don't have the "connections" necessary for advance-

ment to a pay level which affords a reasonably comfortable stan-

dard of living.
RECOMMENDATTONS

Although comments concerning the "suggested shape" of dropout

prevention programs have been put forth in the previous section and
in other parts of this report, perhaps specific recommendations need
to be put forth at this point. Below are some specific recommendations
concerning dropout prevention programs which derive from formal data
analysis and perceptions of project participants.

. 1. Dropout prevention programs must be initiated prior to the
\\\\‘ senicr high school years. Ideally, formal progrems should

begin in th» Junior high school although more adequate
elementary schooling for potential dropouts is also needed.

2. Junior high school programs for potential dropouts should
be vastly different from traditional programs in terms of
curriculum, staffing, patterns, space and time utilization,
ete.

3. Prevention programs should include the following ccmponents
or characteristics:
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a. A different conception of the nature of the tescher-
student relationship. Students and teachers should
be grouped into teams which are together for every
phase of the program.

b. Students should spend at lezast half of the day in a
variety of work situations. Teachers should be there
with them. Time on the joo shculd not only be utilized
to learn a specific job or explore verious kinds of
work. Additionally, employers should interact with .
students and teachers about the legitimate expectations
of employers and employe@s and about the requirements
of the world of work. 2

c. Subject matter content skhould be taught in a way so that
it is related to students® interests and needs which derive
from their work experience. This may occur on the job,
in the school, or in other appropriate locatlons selected
by team members. Traditional ways of teaching subject
content (largely lecture, textbook, so many minutes per
day, so many days per week) should be abandoned. Creatlve
teachers can teach communications skills, math, science,
social studies, etc. as needs and interests in tiiese areas
arise which are job-related. Also implied is the abolition
of traditional testing, grzding, and rsporting procedures.

d. Adeguate vocational counseling should support the progranm.

e. Sensitivity training sessions inciuding teachers, students,
counselors, administrators, employers, and employees should
be incorporated. Thess sessions should deal with basic
human relations and are particularly crucial in situations
vwhere the students are from a minority culture.

f£. Appropriate team sizes might be 2-3 teachers with 30-50
students.

The above list is obviously not inclusive but does represent what
appears to be jlogical conclusions about desirabls dropout brevention
programs as derived from this report. Hopefully programs incorporating
these components will result in more positive student attitudes toward
school, work and teachers; more positive teacher attitudes toward
students who are potential dropouts; more positive and realistic

employers; more meaningful acquisition of conceptual material; schools
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which are more relevant to the needs to certain types of youth; and
finally increased educational and occupational aspirations on the part
of students as the relevance of school to employment becomes more
apparent; Higher education is not ruled out and some students will

no doubt see the value of college preparation in their selected career

aspirations.,
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CONCLUSIONS AND RECOMMENDATIONS
by

The Authors

The conclusions and reccmmendations put forth in this chapter
ere the result of a consensus of the authors of this report. Each
writer read & rough draft of the report, developed independently
his conclusions and recommendations, and presented them in a series
of meetings with the other authors. Out of these meetings came the
content of this chapter.

The chapter is organized in the following manner. The overall
;tructure of the project is considered first followed by a consider-
ation of program components and then the phases of the project in

chronclogical order.
PROJECT ORGANIZATION AND ADMINISTRATION

Conclusions

The team approach to achieving the objectives of the project
was effective but could be made more effective wita modification.
The administrative and organizational structure of the project was
fairly effective but could be improved with some modifications.

Recommendations

1. Responsibility for program must be vested in an individual -
preferably the project director. This responsitility would
include the personnel function. ’ )

2. Essentially business and managerial tasks should be placed
in the hands of a business mznager so as to free the project
director for program and personnel considerations.

66
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Recommendations (cont.)

3.

7.

Adequate planning and organization time is necessary for
program develorment and the bhiring and orientation of
qualified personnel.

Earlier hiring would allow staff involvement in program
development which should facilitate staff identificatiom
with and cormitment to tke project and its purposes.
Staff involvement in the development of Job descriptions
would be particularly zappropriate in this dimension.

The idea of a project steering committee iz a good one
but the committee needs to do more “"steering" and to be
more involved at the operational level.

Transportation through the use of staff cars afforded
great flexibility and the opportunity to irnitiate a

great deal of group and individual counseling. Hcwever,
more reimbursement for the use of personal cars is needed.

The administrative unit should be lcecated closer to the
work, counseling, and remedial education sites. This
would cllow for improved communication, coordination
and decision - making and afford the project direéector
more active involvement ip program zgd in operational
problems and procedures.

The composition of teams as structured in this project
is suspect. The authors are not totally agreed but
feel that team performance in terms of objectives might
be improved by making all or scme of the following
modifications. .

e&. Changing team structure to include one teacher, one
role model and one counselor.

b. Changing team structure to include two teachers ard
one counselor. ;

c. Putting teams - including students - together earlier
and involving them more extensively in orientation.

d. Whatever structure of teams is decided upon, it is
crucial that adequate selection criteria be utilized
and that time for staff development be provided
throughout the course of the project.
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PROGRAM COMPONENTS

Work Exploration - Conclusion

Work exploration was considered by all to be the most successful
phase of the project. Despite this, improvements could be made.

Recommendations .

1. Jobs for enrollees should require some skills and should
not be merely menial tasks. It is difficult tc establish
the relationship between school and the world of work if
the latter is the case.

2. Private employers need to be involved as well as public
employers. This is-necessary for wide application of the
model posed in this project.

3. The responsibilities of employers and supervisors need to
be clearly delineated. Their relationship with students
and project staff must also be clarified. This can be
attained through more extensive orientation of employers -
perhaps including the behavioral characteristics of
disadvantaged as well as the purposes and objectives
of the project.

- b, There must be conscious attempts to help staff relate work
experience to school, to remedial education, and to the
personal grcwth of students.

5. Attention must be given to promoting both flexibility of
movement and stability on the job on the basis of stadent
interest and need.

Remedial Education - Conclusions

The basic model of remedial education as posed in the prcject

was good.

Remedial education in such a program should not take place
within the framework of traditional classroom setting and
methodology.

Recommendations

1. Effort must be devoted to dev1swng queSulons and. learnlng
problems for specific job situations.
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Recommendations{cont.)

2.

Field trips must be highly structured as to objectives and
"teachable moments" so as to ensure appropriate learning
experiences.

A transitional phass from remedial education on the job
back to the school setting is needed. The exact nature
of this transitional phzse is unclear but the authors
agree on the necessity for such a dimension.

Counseling - Conclusions

1.

The role of the counselors was fuzzy. Enrollees saw them
as members of the tesm While teachers saw them as extensions
of the administrative staff.

Groups were not voluntary and the counselors’ funections
were complicated by the lack of group cohesion and identity
which took longer to emerge than in traditional group
counseling sessions.

The concept of one counselor with two teams was good but
implementation was hindered by numerous factors involving
jobs, transportation, administrative.considerations, and
communication.

Recommendations

1.

2.

The counselor's role must be spec1fied and his functions
clearly defined.

Farlier formstion of teams and counselor identification
with teams would facilitate the objectives of group and
individual counseling.

Counselors should be isolated from administrative functions
since such identification hinders the counseling function.

Primary emphasis should be on group counseling with
individual counseling as needed.

PROJECT PHASES

Orientation - Conclusion

The orientation phase was too brief and too unstructured to

contribute greatly to the objectives of the project.
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Recommerdations

1. The orientation phase should be longer and better structured.
Students and employers should be involved and people with
specific competencies related to the objectives of the
orientation phase should be utilized.

Dormitory Phase - Conclusions

The initi=l twb weeks in the dormitory on the Kansas State
University campus were generally viewed negatively by the project

staff. Enrollees generally enjoyed this phase however.

The idea of removing disadvantaged students from their environ-

- ment for a period of time is desirable. Perhaps the university

campus is not the ideal setting for this however.

Recommendations

1. A period of time removed from everyday surroundings is
conceptually sound and should be implemented whenever
possible.

2. Adequate structure and direction must be provided
enrollees in this phase however.

3. A ranch or camp would be more appropriate than a
university campus.

L., This phase might be incorporated toward the middle
or¥ the end of the project when there is more cohesion
and identity.

5. Concerning the team approach, one team at a time might
experience a "retreat" of one week's duration.

6. All project staff should participate in this phase
whether it is done on the team or total enrollment
basis.

De - Brleflng Phase

A 2 - 3 day period should be prov1d°d at the end of such a.project

. to share learnings, discuss problems, and relate experiences to school

and its requirements. The total staff and enrollees should be invdlved.
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Evaluation - Conclusion

Evaluation must include both attiitudinal measurement and a2 longi-
tudinal study of behavioral change of enrcllees and staff.

Recommendations

1. Pre and post measures of enrollees® attitudes toward school,
teachers, work, and themselves suould be administered.

2. Staff attitudes toward disadventaged students should be
measured in a pre and post design.

3. Student changes in grades, atterndance, behavior, and
extra - curricular participation should be measured
in a longitudinal design.

- Follow-Up Phase

: If at all possible, projeét staff should be involved throughout
the school year with enrollees and with the professional staff working
on curriculum éevelopment, insﬁructionél methoaology as well as
participating in group and individual counseling, making home visits,
ete.

Concluding Remarks

The conclusions and recommendations put forth in this chapter
assume that the model described in this report is viable and are

presented with the sincere hope that the model can be utilized

beneficially at other places at other times.




A DROPOUT PREVENTION MODEL
by

Barbara Chance and Joseph A. Sarthory
INTRODUCTION

The dropout prevention model presented in this paper derives -
from the assumption that dropping out of school is not totally a
function of characteristics of youth who drop out. Rather, much
of the responsibility for the “dropout problem” resides with school
systems and the educational practitioners within them. It follows
logically that any attempt to reduce the dropout rate must concern
itself both with changing the characteristics of potential dropouts
and the schools they attend. In essence, a change strategy must be
utilized which promotes improved communication, understandiﬁg and
acceptance betﬁeen students and the schools they attend, as well as
the capability for self-examination and self-renewal Wwithin school
éystems.

To this end, a pilot dropout prevention model wasbdeveloped.'
and applied in a midwestern community of approximatély 25,000
characterized by a relatively high dropout rate and significant
numbers of both permanent and transient minority cultural groups.
The major coﬁponents of the project were a "getting away™ phase,

a work exploration phase, a remedial education and counseling

phase, and a follow-up and evaluation phése.; These components
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were decided upon because they afforded project participants -
students; teachers, role models, counselors, and administrative
staff - the maximum amount of opportunity for constructive and
valuable interaction on a nurber of levels. From this project
"a model for other schools and other areas can be evolved, for
the components are flexible enough tc serve a school system in
a variety of ways.

Perhaps the most unique feature of the model described here
is the tegm structure which was utilized in the attempt to realize
project objectives. Teachers, role models, counselors, and students
were organized into teans whicﬁ persisted throughout the summer part
of the program. Each team was composed of 10 - 12 students, 2 teachers,
and a role model. Each two teams were supported by a counselor who con-
ducted individual and group -counseling with his team members for the
duration. A role model was a college student from an environment
simila; to that of the students in the project whose function was to
facilitate communication between teachers and s£udents. The teams
were together all day, everyday in the work, remedial edﬁéation,
counseling, and recreational phases of the project. This structure
was utilized in the hope that new attitudes and ways of relating
would evolve between students and teachers which would carry over
into the school year and foster changes Qesigned to help retain

disadvantaged youth in school.
"GETTING AWAY"

For the first two weeks of the project, the enrollees and some

staff members lived in a residency dormitory oh a nearby university

campus. For the students, it was a chance to leave the environment
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of their home and comnunity, to explore a college living situation,
and to spend time with the teachers and staff in a rather informal
atmosphere. Although tais phase definitely presented the project
staff with unanticipated problems - some relating to institutional
requirements of the university - it was also a valuable one for the
students® identification with "The Project'. Perhaps this strong
sentiment would not have aris¢n if we bhad begun the summer in small
groups and simply maintained those groups throughout the project.

For the teachers, role models, and staff who lived in the dorm
it was a unique experience. Although the two weeks' stay was certainly
not an altogether pleasant one; there were insighits developed and
friendship bonds formed which would lést the remainder of the summer.
The teachers had an 0pportunity to live and interact with the students
out of the traditional schgol situation, and some of the students
began to see a few of the teachers as "human” during the time in the
dorm. TFor all its problems, the dorm phase was still a moré positive
than negative eXperience

Of course not all school systems would have access to a university
community, but there are a number of alternative ways for the project
members to "get away from it all™ and have %ime to get to know each
other in a more relaxed atmosphere. There are many'Girl Scout and
4-H Camps whick could be used in this manner for a week,ror eveﬁ on
a weekend "retreat" period. Another alternative, depending upon the
size of the gréup, could be & weekend camping trip on someone's farm

or ranch. In a city, perhaps the facilities of a private boarding

"school or even a Y M C A would be adequate. Although our "getting away"
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felt that perhaps this period would have been better had it come more
toward the middle of the project, or even in the final two weeks. The
changing of the time period would somewhat alter the type énd intensity
of group feeling which developed, but the most important consideration
is that of facilitating an opportunity fcr everyone concerned to get
avay from the frustrating, traditional school situation and into a
hopefully more open situation in which better communicatioa ard under-

standing can develop.
WORK EXPLORATION

The work exploration phase allowed the students to explore
numerous occupational experiences. They were allowed to change
Jjobs when they learned the skills of a jcb or their interest level
was low. If they found jobs which suited their abilities and interests
well, they could remain with that job for the summer, gainiﬁg consider-
able skill and knowledge about that particular field of work. Inter-
action with work supervisors waé very good, and the students learmned
aboﬁt legitimate exéectations that employers today have of their
employees. The supervisors also learned something about these types
éf students and that communication, cooperation, and valuable relation-
ships were indeed posSible.

A nearby Army Post was an ideal soufce of jobs in é non-profit
organization. It. provided a wide vériety of work experiences and
ample jobs for a great number of the‘students. Any military instal-
lation would provide jobs in a similar setting. Courthouseé, police
stations, and hospitals were valuabie work experienqes for'phe students

learned more about how these familiar institutions operate as well as

[C)
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bhaving a particular job to do. In the event that the private sector
could be utilized, a variety of jobs would be available to the
students. It is also possible that jobs and student interests could
be better coordinated. Neighborhood or city projects would be excellent
for the students see their work as enhancing the area in which they
live. There w.s a certain amount of pride and feeling of accomplish-~
ment in the students who worked on a particular broject in their own
reighborhood. Having the teachers join the search for jobs for the
students would enable them to get mnre involved in the initial stages
of project deVeloPment. If this job-hunting in public sectors could
begin before school ends in the sPring, good communication and support

could be initiated earlier among teachers, employers, and students.

REMEDIAL EDUCATION
4

Remedial education was planned as a more or less structured com-
ponent of the project. The staff wanted to avoid the tradifional
classroom zpproach which had obviouély been a source of frustration
for both students and teachers. Most of the rgmedial eCucation
occurred at the job sites, for the good teachers could readily
ascertain (froﬁ the situation the student was in) what kelp each
student needed with his job. Ia helping cope with immediate problems
on the Jjob, thé teacher was also able to use the situation for
unstructured remedizl aid in math, communication skills, biology,
and a number of other subjects. A critical point in this operation
was the amount of openness and concern the teacher exhibited. If
these factors were not present, the student would seldoﬁ feel com-~

fortable enough to ask questions or ask for help from anyone.

. .76
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Agair, if the teachers were asked to help secure jobs, some ad-
vance planning and anticipaiion of remedial education could occur.
Employers and teachers could work closely together to explore what
sorts of problems the student might logically encounter on the job
‘and how these problems relate to his past difficulties in school.
With both the teacher and the employer thus primed, the remedial
work would have more of a focus and yet retain its informal atmo-
sphere.

In some cases, perhaps returning to a classxroom situation
would be valuable. Teachers, students, and staff would have to
decide together if this action appeared desirable, for simply
forcing the students back to the slassroom for a certain number of
days would have much the same negative effect as many classes have
had for these students previously. Th= type of remedial education
which occurs on the job or on the spur of the moment is much more
difficult to deal witk; but it can certainly have some valuable

results in illustrating the connetion between job skills and

necessary background in school.
FOLLOW - UP

The project described herein also included a follow-up phase
which continued throughout the coufse of the school year following
the summer phase. Two role models who participated in the surmer
phase worked with students concerning school and personal matters
and also made frequent home visits. .They also participated in

group counseling sessions conducted by the coumselors (who had also

been in the summer phase) with the students and teachers who had

7
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having to dc with designing relevant curricula as well as approrriate
instructional techniques for use with disadvantaged students were also
carried on. It was hoped that these activities would continue the
feelings of cohesion and identity with the project which had been
developed during the summer and would lead to significant institutional
change in the attempt to meet the needs of youth whose needs have not

previously been well satisfied by the school.
SUMMARY

This, then, is our mocdel: combining students, teachers, role
mod=ls, counselors, and staff in a project containing a "getting
away"” phase, a work exploration phase, a remedial education and
counseling phase, and an in-school follow-up phase. All these
components can be adjustéd to fit a particular area and situation,
and all are designed to open better lines of communication and
understanding between schools and students. For unless this
understanding and some form of acceptance is obtained from both
parties, the traditional school system will remain ineffective in

helping these students to reach their fullest capacity as human

beings.




APPENDIX A

PARTICIPANTS IN THE PROJECT



Dennis.Armstead
Nicki Arnold
Melva Aska
Linda Austin
Sharoﬁ Bell

Danny” Bolton

Wheeler Bolton

- Bill Burger

Carol Carter

Nat Carter
Richard Céstillo
Racy Clardy
Willie Cuﬁningham
Cordelia Davis:

Elijsh Davis

Pat Davis

Walter Day

. Linda Edmonson

Matthew Edmonson

Don Edwards

Judith Fields

;»Keanora 
' Iva-Grave.GalloVaY .  |

Reginald Gilbert

ENROLLEES

Brenda Green
Ernest Green
Brenda Griffin
Vennetta Hammond
Vernon Hammond
Quintin:Hatchett
Greta Higgins
Darla Holt
Shelia Hudley
Olevia Humphreys
Pat Humphreys
Greg Jackson
Charlie Johnson
James Johnson
Jerome Kelly
‘Don Latimer
Bernard Liﬁéoln

Duané Long

‘;Tony_LQveft
 ijathy Mahn

‘;Nprﬁafnénﬁl’
‘ ;DiénélﬂﬁzQﬁilierl' "

' Marcia Oates
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Enrollees (cont.)

Ray Oates

Wanda Qates

Pat Olsen

Bugene Perkiﬁs
Sharon Richardson
Joni Roberson

Larry Roehrig

Clara Rucker

David Smith
Doris Smith
Shirley Smith
Joyce Sterling
Larry Tarver
Ruby Thoﬁpson
Velma Vinson
Ken Waner
Mary Webb
Debbie Wertz
Danny White
Gay Williams
Gloria Williams

Gail Wright
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TEACHERS

Alma Brown
Verl Case
‘Carol Darnell
Joan Fletcher
Robert Hartup
Jane Laman
Jim Merklinger
Pat Moser

Vic Osborn
Janie Rhyne
Robert Samlley

Donald Teply
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ROLE MODELS

Barbara Chance
Frank Cleveland

Steve Econ

Bob Hector

Steve Honeycutt
Ear]l Perkins.

Jean Sterling
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STEERING COMMITTEE

Joseph A, Sarthory - Project Coordinator
Gil Browning

Alvin Ferguson

Herbert Kaiser

Wayne ILaughery

Alvin Lewis

William Racek

Leon Rappaport

AIMINISTRATIVE STAFF

Willard F. Dempsey - Project Direétor
Frank Davis - Logisties Coordinator
Keith Hanna - Operations Coordinator

Gale Jeansonne - Secretary/Bookkeeper

RESEARCH ASSISTANTS

(Follow - Up Phase)

Barbara Chance

Johnnie Mc Cray
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APPENDIX B

TEAM ORGANIZATION AND JOB SITES



KANSAS STATE UNIVERSITY
College of Education
NEIGHBORHOOD YOUTH CORFPS

SUMMER PILOT PROJECT

TEAM ORGANIZATION:

TEAM A Teachers; Janie Rhyne
- . Verl Case
Student: Bob Hector
Enrollees; James Johnson

Carol Anni Carter
Don W. Edwards
Shirley A, Smith
Clarence Moreland
Wanda I,. Oates
Cordelia Davis
Darla J. Holt

Larry G. Tarver
Ray A. Oates

TEAM B Teachers: Alma Brown
Viec Osborn
Student : Steve Econ

Enrollees: Ernest Lee Green

Vernon Dean Hammond
Donald R. Iatimer
Marcia Ann Oates
Francis H. Butler
. Judith A. PFields
Doris T. Smith
Joyce M. Sterling
Gebriela Williams
Marvin D. Simpson
Freddie V. Jones
Bernard Lincoln
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TEAM C Teachers: Bob Hartup , ) :
: Joan Fletcher

Student: Frank Cleveland

Enrcliees: Gregory Jackson
Dennis A. Armstead
Eugene Perkins
Tony F. Lovett
Velma Vinson
Shelia XK. Hudley.
Sharon L. Bell
Iva Grace Galloway
Dorothy A. Mann
Kathy L. Mann
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TEAM D ' Teachers: Pat Moser
Jim MerXkXlinger

Student:: Jean Sterling

- Enroliees: Matthew L. Edmonson M
Willie D. Cunningham M
Jerone K. Kelly » M
Bonnie D. Gappa

Gloria Williams

Venetta M.R. Hammond
Norma S. Mann

Deborah Wertz

Gail R. Wright
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TEAM E

TEAM F

Teachers:

Student:

Enrollees:

Teachers:

Student:

Enrollees:

Jane Laman
Don Teply

Barb Chance

Reginald Gilbert
Linda A. Edmonson
Patricia A, Davis
David G. Smith

Qunitin M. Hatchett

Mary H. Harris
Nickie L. Arnold
Judy Beebe

Patricia A, Humphreys

Daniel L. White

William E. Hourigan

Ken Waner

Robert Smalley
Carol Darnell

Steve Honeycutt

Nat R. Carter
Edwin Neal

Elijeh Davis, Jr.
Racy Clardy

Ruby Thcmpson
Clara Renee Rucker
Liza M. Winters
Brenda K. Griffin
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JOB SITES

Team "A" Case, Rhyne, Hector

Richard Casﬁillo
Cordelia (April) Davis
Don Edwards
Kenneth Ford
Greta Higgins
James Johuson
Bruce Muse

Ray Oates

Wanda Oates
Sharon Richardson
Shirley Smith *

Larry Tarver

Team "B" Brown, Osborn, Econ

Linda Austin
Judy Fields
Ernest Green
Vernon Hammond
‘Don Latimer
Bernard Lincoln
Dianne Mc Quiller
Marcia OQOates
Doris Smith

Joyce Sterling

Post Supply (Mr. Hood)

Fort Riley Offcier's Qpen Mess
Family Housing (Proverty Warehouse)
Post Supply

Family Housing (Filing)

Post Supply

Kings Field House (Sports Office)
Poét Supply

Post Supply (Clothing Sales)
Irwin Army Hospital (ILibrary)
Irwin Army Hospital (Typing)

Electricity

Irwin Army Hospital (Dermatology Clinic)

Irwin Army Hospital (Female Ward)

- Junction City (Dog Pound)

Junction City (Dog Pound)
Junction City (Dog Pound)

Geary County (Sheriff's Office)

Irwin Army Hospital (Occupational Therapy)

Irwin Army Hospital (Surgiecal Ward)
Irwin Army Hospital (Pediatrics, Out)

Irwin Army Hospital (Pediatrics, Cut)



Team "C" Fletcher, Hartup, Perkins

Dennis Armstead
Sharon Bell
Bill Burger
Walter Day
Iva Galloway
Shelia Hudley
Greg Jackson
Tony Lovett
Kathy Mann
Eugene Perkins
Velma Vinson

Mary Webb

Team "D"

Wheeler Bolton
Willie Cunningham
Matthew Edmonson
Brenda Green
Jerome.Kelly
‘Norma Mann

Pat Olsen

Larry Roehrig
Debbie Wertz

Gloria Williams
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Junction City (Dog Pound)
Irwin Army Hospital (OBGYN Aid)
Engineer Assistant (Whitside)
Engineer Assistant (Whitside)
Dental Assistant (Whitside)
Nursery (Whitside)

Meat Cutting (Whitside)

Meat Cutting (Whitside)

Data Processing (Patton Hall)
Meat Cutting (Whitside)
Secretary (Whitside)

Secretary (Post Engineers)

Moser, Merkingler, Sterling

Quit
Junction City (Dog Pound)

Junction City (Dog Pound)

Junction City Police Department (Filing)

Electrical Maintenance {Fort Riley)

Junction City Police Department (Filing)

St. Mary Hospital (Manhattan)
Lérge Motor Mzintenance (Fort Riley)

St. Mary Hospital (Nurses Aid)

Junction City Police Department (Filing)
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Team "E" Laman, Teply, Chance

Pat Devis Commissary (Cashier)

Linda Edmonson Irwin Army Hospital (Pediatries Clinic)

Reginald Gilbert Junction City (Dog Pound)

Quinton Hatchett Post Field Maintenance (Mechanic)

Olevia Humphreys Commissary (Cashier)

Pat Humphreys Irwin Army Hospital (Physical Therapy)

Duane Long Post Field Maintenance (Mechanic)

Joni Roberson Irwin Army Hospital {(Nursery)

David Smith Irwin Army Hospital (Orderly)
Ken Waner Post Field Mzintenance (Electronies)
Dan White Post Field Maintenance (Aircraft Mechanic)

Team "F" Samlley, Darnell, Honeycutt

Melva Aska
Danny Bolton
Carol Carter
Nat Carter
Racy Clardy
Elijah Davis
Brenda Griffin
Darla Holt
Charlie Johnson
Edwin Neal

' Clé,ra Rucker

Ruby Thompson

30

Commissary (Cashier)

Quit

Commissary (Produce)
Commissary (Meat Department)
Warehouse

Commissary (Stcre Manager)
Junction City (Dog Pound)
Commissary (Subsistance)
Commissary (Subsistance)

Cormissary (Requirements)

Commissary (Produce)

Commissary (Secretary)
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APTTTUDES TOWARD WORK

When. young people are asked about thelr problems, nearly all
list as one of their major problems selectlng a vocation and
worrying about getting and keeping a job after high school. We
think the schools could help you meet these problems better if
they could understand more fully the attitudes of young people
toward work.

This guestionaire is designed to help you express your
feeling toward work. It is based on actual statements made by
teenagers just like yourseives. We would like to know whether
you agree or disagree with the ideas of these young people.

Name:

Age:

School:

- Dates

- 88
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ATTITUDES TOWARD WORK

Please read each of the statements below and then rate them as follows:

A

Strongly
agree

Indicate your opinion by drawing a circle around the "A" if you strongly
agree, around the "a" if you mildly agree, around the "d" if you mildly
disagree, and around the "D" if you strongly disagree.

a . d D
Miidly Mildiy Strongly
agree disagree disagree

There are no right or wrong answers, so answer according to your own
It is very Imporitant that all questions be answered.

opinion.

A

A

a d

a d

-

D

l'

2.

I would like a boss who would listen to my ideas.

I think holding down a job is a sign of maturity in
a person.

I don't look forward to work unless I can earn enough
money to make it .worthwhile.

I want to work for a person who gives me a chance to show
my ability.

I think the boss is there to help you.

I would like to work with people who live thke same kind
of life I do.

I think there are bound to be one or two workers on any.
Job who can't or won't cooperate.

It doesn't seem as thov - our school helps people get

.Jobs, making sure they get the training needed.

My going to work and holding a job doesn't mean much to
my country s growth and prosperity. .

The way I am treated on the Jjob is just as 1mportant to
me as the money it pays. , A

I feel I anm mature enough to handle some respon51b111ty,
and T appreC1ate its being given me.

I'd rather stick to the friends I've made in my
neighborhood and church rather -Lhan take up with
people where I work

e T T 1T Lt <1 T es ey

Avam




13.

1k,

17.
18.

19.

20.

21.

22.

23.

2h.

25.

26,

27.

28.

90

I think the worker has the right to request and
receive consideration from others.

I would not be as concerned about the benefits a

company has as the salary it pays, when choosing a job.

I don't think it's right for the boss to ask you to

- work late since mostly people have their own plans.

I think the schocls help you get 2 Jjob by training you -
to have favorable qualities, for a Jjob.

I want a fair salary that I feel my work is worth.

I think unions 2re good for groups protection,
because the employer is bound to listen to so

many voices.

I want 2 job with which I have had some experiences,

After I start work I hope I can associate with a better
class of people than those I go arocund with now.

I would like a Jjob which offers a great deal of
advancement.

I want a boss who is kind, but strict.

I think the employer should see to it that the
worker gets the rights that are really important to him.

So many people these days seem hard to get zlong with.
I don't think you should expect to be able to talk
and discuss certain problems with the boss Just as

you would a close friend.

I think it is part of your Job to get along with your
co-workers. .

Salary .is not the main factor in choosing a job in my
;case; it is learning and trying to get ahead, and making
. something of my life.

I'don't thirk I need to admire my boss Jusec because of
hlS position.



29.

30.

31.

32.

33.
3k.

35.

36.

37.

38.

39-

Lo.

L.

2.

L3,

Ly,

45,

L6.
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I thirk anyone who works should take pride in his
Jjob and do the best he can.

I have a tendency to rebel under supervision.

I think the employer has the right to expect good
appearance from me.

Most bosses tend to be not quite fair to everyone in
their employ.

I want to work with people who can get alcng with me well.

Sometimes I think the school goes too far in trying to
help you get a job.

I want to go to work so I can support myself and
won't have to depend on Mom and Dad.

I think most bosses are just average humans like me
but somehow they!ve had pull and money.

I can do no more than work my hardest to buck for
a promotion. .

I want to ﬁork with people who take their work seriously
enough to do a good job.

I think the workser should be able to list his complaints
with the supervisor or boss.

I would like to have the type of work that would be
varied and challenging.

I expect to have some trouble getting a job because

- most employers don't like teenagers.

I think you have to have "connections" in most jobs
in order to get a promotion.

I think the boss should be able to discuss your problems
with you at any time of the day.

I think a person who»tries to do a little more than
he has to may be promcted to a better job.

I have a tendency to dlsllke fbllowlng rules, when I
think I can get by with it. :

I think people who work usually realize the value of
a pleasing personality.

35 -
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A adD Lug.

92
I think I can get a job I'l1l be satisfied with for a
long time even without further training.

I think young people look forward to work because they
don't know what work is.

I want a job where I can please the boss as well as
myself.
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RATE THE IMPORTANCE OF EACH OF THE FOLLOWING ITEMS,

AS IT IS RELATED TO A JOB.

Rating Scale: 3 - Very Important
2 - Important
1 - Not Important

1. APPEARANCE

Being neat and well groomed.

2. PUNCTUALITY

Being on time for work.

3. DEPENDABILITY

Responsible for doing work and fbllowing instructions.

4, INTEREST IN WORK

Being enthusiastic ard interested in work.

5. JUDGEMENT

Making wise decisions about work.

6. PRODUCTION

Ability to get job done on time.
T7- INITIATIVE

Being able to recognize work to be done and doing it
without directions.

. 8. COOPERATION

Ability to get along weli with other workérs.




ol
i SCHbOL ) .
boring - ;nteresfing
desirab;e undesirable
unimportant importaﬁt
pleasanf unpleaéant
bad good
‘useful ﬁseIess
unfgir fair
frieﬁ;;y - unf;iéndlyb
meaningless meaningfui
inte;eéted in me not interested in me
sad héppy
1iked d;:sliiced
groovy»'

square




friendly
unfair
pleasant
not helpful
good
wortkhless

interested in me

TEACHERS

nnfriendly
fair
uvnpleasant
helpful
fad'
valuzble

not interested in me

strong weak -

cool warm

boring interestingv

1iked d;slige&
99 _ |




valuable
deviants
smart

bad

glean~
incap;ble
successful
unpleasant
high
dangerous
aﬁbitiéus

to blame

96

DROPOUTS

worthless

conformists

dumb

good

. dirty

capable

unsuccessful

pleasant

low .

safe

lazy

not to blame
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EXTIT INTERVIEW FORM

Name:

Team:

What d4id you think about the project?
a., What did you like best?

b. What did you like_least?

How has the project affected you?

How woeuld you improve'the project?

What did you learn aﬁout the world of work during the project?

What are your plans concerning your-future education?

401

ey

R PRI TE PRI

e it

e



A Yy ek =

APPENDIX D

LETTERS CONCERNING PROJECT AND ENROLLEE COMMENDATIONS

_ 102

TR




KANSAS STATE UNIVERSITY Mavhattar, Karsas 66502

* .
PRESIDENT'S OFFICE .
_ANDEIESON HALWL

September 1, 1970

Associate Professor Joseph A. Sarthory
Department of Administration and Foundations
College cf Education

Holton Hall_

Mr. Willard F. Dempsey , .

N Y C Project Director ’ -

Department of Administration and :oundatlon;

College of Education :

Holton Hall

Dear Colleagues: ]
Thank you so much for your letter of August 20. Despite the

controversy that it provoked, the Neighborhood Youth Corps Pilot

Project certainly appears to have been successful. The report from

the Geary County Probation Officer is especially heartening and I. R

commend you and your associates responsible for this Project. '

. o Si?erely yours, -~
,‘j i s
\ L{ri}\o‘{' /
S A | g S
L / i
R James A. McCain
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“FICE OF COUNTY ATTORNEY GEORGE F. SCOTT

ARY COUNTY COURTHOUSE . - COUNTY ATTORNEY
NCTICN City. KANSAS 66441 , ‘ ’ Wl‘;’;‘QTNf‘cfu’iff F;-:E—v

NE 238-3812
- Sepbtember 9, 1970

Joseph A&, Sarthory . --
College of Education
Kzunsas. State University
Manhattan, Kansas

Dear Mr. Sarthory:

From the year startirg July 1, 1959, to July 1, 1970, this County khad filec
° about two hundred and sixtesa Juvaenile cases. At least two~thirds of those cases
that came to the Court resulted in conviciionses The reason I am giving these
statistics is to show the czse load that we have in the Juvenile Court. During
the latter part of the month of June and most of July and the early paris of su-
gust I would say we had about three to four Juvernile cases.

I-can't say that the decrease in the crime rate during these summer months
was due to yoar project exclusively, but I +hink your project had a major effect
on the Juvenile crime ratey, I know that many of the Juvenilel!s you had in your
programr were ones who had beexn in Conri many times and were a constant irritation
to ths local authorities. :

Phere is no gquestion in =y mind tkat having these Juvenile's employed durins
the summer months was a greai asset to our community and to th=air future dzvelop-
pent. I would hops that such programs &s this one and others could bz develored
to help these Juvenile's and to improve the Juvenile situation through out the
United States. : - v

If I can ever be of any assistance to yecu or to your staff please don't hes3
tate to so notify me. 3 . -

ERIC - o 104 | I
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PROBATE, COUNTY AND JUVENILE COURTS
GEARY COUNTY
C. ¥ STHMIDT < JUNCTION CITY,. KANSAS €6441
JUDGE
. e Joseph Sarthoxy . : - - August 27, 1970 -
Collegs of zZguecaticen i :
Kaz\.sas State University .
Manhattan, Ranszs d
Dsar Dr. Savrihory: ;
- Fowy that the swmer pilet program is onr, T would liko to ssnd c.lo*w to

you soms of ry observations of the effeet this program has had on our commurity.

. First, end nost obvious, was ths reduction in tho juvenile crime rote.
any norval swmer wo embr-neen 2 draratic incrsasas in 3“vaz‘1119 crima. This

In

Year, howavsr; we exverisuncsd Just tha ovrosite. T have discussad this situation

o with 2 numbzr of 1= f.-m'-z“r"o“cczﬂ.'xt vaovls :r.:r:-‘ ws 2ll agrzed t‘;:’c ths rilotl nrojc:t
was a very vositive factor in the raducition of ‘ecrims in Junction City. Ths work

© exparienca poriicen of ths vregyamy I ‘c.b;l'n’{, had soms significant rosults. It

brought somz young, angry and confussd yourz adults inbo éaily contzeclt with work-
ing sovle who norzally wenld not succiats with this tyes of youth. In vy
conversations with thssz studsnis, I found that thair attitudes towmard ths world
"of work a2nd ¥Ths dun® (-su*carwqo“s) tad changed for ths btetter. The most rofresh-
Ing thirzg was that th adults, workers and sursrvisors charssd thair atiitudss
torzard thsss youths c.z:—a, for the first tira; r22lliy triesd to understzznd then.

So many good things haovcnad to thess yourng rsopls this past swmer. Fo
ore thinz, T think the varticivetion rats w=as re*ar’abls. T krow most of ths
kids, = 5 t&a fact that they sta y,,d with a vregram for two full months indicats
to ma that tha ntsd to be 2 t of it Doinz exvoszd to cecupations t*:e.t
at ons time were 2n imvossible dr beca_'v.a a reality throuzh tbns DrOSTE e

J 2r surs that w3 don't know thoss 3Individvals who wers most irnflusncad
by this prozram, Ferbkavs when a nuater of thess voun 2 veovla are resvectad

5
productivs wenbers of Ansrican commurdities you znd your staff will oxnly thesn
by aware of the iwmract you had ugon t’lu.LI’ lives,. :

I bavo discussad this orozram with many cormunity lezders a2nd it is mwy

opinion that they thinkt vary hichly of ths progrem. Most want it again in ths

- surmer and -many feel it should be con.,lmled durinz ths winter,

Bost wishos for furthsr SUCCSSSa

Very truly yourj,’ 4/‘ /,(’.;’/.7

"Kermztn dlley
Juvanlile FProkation Cfidcer
Goary Couniy ¥onsas

ERIC | - 105
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17 Scp erber 1870

T

ALRDE-H

SUSJELT: Letter of n,preciatiow

fiiss Greta tHiggins
60} s‘* ct. x.!ine
Junciicn City, Kansas 6644

ere arpreciatiocn for the ccoperation and
Division. You are to be commendsd for
&

1. wish to express O ¥ou my S
in i
lecarrning the cdutics assigned to you,

assistaence rendepred the fcus
your Interest apd enthusiasn

Cn bahalf of thz Housing Division personn°l cusr bast w s ¢ with you
235 you continue your education.

Sincerely,

T 'J s PR PR
L SR T A

S. S, VASHBUARN, JR. :
bousing llanager : _

Co,f furnished: :
Junct|$" City Junior Hich School
smeend 3 Jez Sarthory, HYLSq8P, K-State

S 106 _ | _
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i PHEK-CTPA 14 August 18790

SUBJELT: Letter of Commendation

Hiss Syresta Kiggins
€G1 #¥. Vine Strest
Junction City, Kansas £5541

1. On behalf of the Chief, Personnel and Administrative
Servicaes Divisicon, I wish to present vou with this lstte
of commendaticn in recogniticn of your cutstanding per-
formance during yeour two weeks in this Division’s Rescerds
Section. X

2. Your performance exceeded expectations and was accom-
plished with.an absolute minimum of sunervision. Your group,
the "A Pluses,™ has preven that young people can be relied
upon to accomplish a given task. Additionally, thers was
recognizable ieadership which will be an invaluzble asset

in your future endeavors. '

.
38

3. I would like to exsrass my sincere aporeciaticn for &
service that you have rendered this divisien and %he

US Army Correctional Training Facility. Thank vou for a
job done exceedingly well. '

Copy Furnishad:
Lﬁp{’ﬁi1lard Dempsey,

~ NKYC Pilot Procject

- PBir, Kans State Univ

O

[ |
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PHMGK-CTPA ' , ' . 14 August 157¢C

jfiiss Aoril Davis
788 ¥, Sth Strest _
Juncticn City, Kansas 6C441 _ : -

1. Orn behalf of the Chicf, Personnel and Admianistrative
Services Division, I wish to prescnt you with this letter
of commendation in recogaiticn of your ocutstanding por-

. foramance during your two weecks in this Division's Records
Section.

2. Your zarformance excesded expectatiocns and was accem-
plished with an absolute wminimum of supervision. Your group,
the "A Pluses.” has srdven that ycung people can be relied
‘upon to accomplish a given task., Additicnally, there was
;eccgnizab}e leadershic which will be an invaluable asset

in your future endeavors. : :

3. I would like tc expross my sincere appreciation for the
service that you have rendorad this Division and the U. S.
Aray Correctional Training Facility. Thank you for a job
done excesdingly well. f

% i e

. c?"{. AG
Denuty Chie
Adain Svcs

Copr~Furaished:
b%ff/;iliard Dempsey,
HYC Pilot Proj Dir
Kansas-State Univ

108 \
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PMEK-CTPA . _ "~ 14 August 137¢

SU3IECT: Letter of Commendation

[ 29

Hiss

Sheren Richarason
1424 4. 14ty Street
Junction City, Kansas 66441

1. ©Cn behalf of the Chief, Perscnnsl and \gministrative
Services Division, I wish to present you with tnis letter

of commendatisn in racognition of your putstanding per-
. formasace during your two wecks in this Division's Records
Secticn.

2. Your performance excseded expectations and was accom-
plished with an absclute mininum of supervisicn. Your group,
the "A Pluses,”™ has proven that young pecple_can ce ralied
upon to accomplish a given task. Additicnally, theve was
recognigable leadership which ©ill bs an invaluable asset

in your future end2avers.

= "appreciation for the
ion angd the U. S.

3. 1 would like %to express my since
s vis
Thank vou for a job

service that ycu have renderszd th

- -

i
ity.

[ g™

Aroy Corracticnal Training
done exceadincly well.

i ‘_if': - S Y
cCal, A
Deputy Chie Pers &

[
Admin Sves\DNv

) Copy-Furnisacd:

-£>%f%¥§illard Demnpsey.,
HYC Pilot Proj Dir
Kansas State Univ

ERIC |
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3. I would like to express my sincere appreciati
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PHMGX-CTPA _ 14 August 187¢

SUSJECT: Letter of Commendaticn

Junction City, Kansas £6441

. On b2nalf of the Chief, Personnel and Admianistrative
Services Division, I wish to present you with this letter
of commendation in recc;nztion of your os;s*anqinr per-
formance during yeur two waeks in- this Division's Recsards

Secticon.

l)

s}
)

2. Your performance excsedsd expectzaticns and was accon
plishad with an absolute minimum of supervisicon. iear group,
the "A ?Iusos,” has provaen that yourg pecople can be relied
upon fc accomplisa a given task. ﬁ‘d?~1uqa:¥,, there was
racognizable Jeadership which will be an invaluzble assef
in your future endeavors. :

le
*¥
[n}

e

3]

service that vou have rendered this Divisien and .
Aray Cerracticnal Trainiang rcility. Thank you Tor a Jjo
done exceaedingly well. -

—

.6t e H
CPY, A=C
Decuty Chied fers &

Admin Svcs

Copy Furnishad:

r. ¥illard Desmpsay, ]
HYC Pilet Proj Dir, ) .
Kansas State Univ

110 _ o
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11 August 1970

To Walter Day:

Upon your dopariure from Services Division, I would like to commend you
for a Job weoll dona.

You showad greet enthusiasm for the many types of work that had to be
dona. '

You were comscientious and e hard worker., You never once complained

ebout something that you didn?t especialiy want to do.
{

Thanks again for a job well done. ) P
: . . <~
' - : > 777

TCM RIFFEL
PBO )
SERVICES DIVISICHN

ey e
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DEPARTMENT GF THE ARMY . . 108
HEADQUARTERS' 1ST INFANTRY DiVISION (MECH) AND FORT RILEY
FORT RILEY, KANSAS 885442

) l.- ) _ | 13 August 1870

Miss Velma Vinson -7 ; .
1525 North Jackson -
Junction City, Kansas 656LkL1

s —

Dear Miss,Vinson:
4

1t is my pleasure to take this opportunity to extend my sincare

- appreciation for the clerical assistance you have provided the

Services Division organization from 25 June 1870 to 13 August 187C.

.You have been an asset to the organization through your willing-

.ness to coopsrate, conscientiousness in work assignments and .

. pleasing personality which has enhanced the entire office atmosphere. .

My sincere and best wishes to you in continuance of your education
and future employment. ' '

Sincerely yours,

e

7 ERIC T - o

A 7o rovided by ERIC .
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ALRFE-AD . ’ 13 Avgust 1970

SUBJECT: Letter of Commsndation

. o Miss Mary Webb
]P 123 West 9th

Junction City, Kansas 66441

" 1. I wish to take this oprortunity to comxmend you for ths fina jJob
you have dense in the Administrative Section, Dircctorate of Facilities

- I i Engineering, as part of the Neighberhood Youth Corps Summer Pilot
N Project. :
- . 2., I am sure this was the first timé you have had the opportunity to
I P actvally perform office type work and learn the procedures of a military

= organization. Although inexperienced, you displayed a willingness to
S learn new things and in the process was very helpful in the Admini-
i [ strative Section. The tasks assigned to you mdy have seemed insigni-
. ficant at the time but in an organization such as this every little
N bit helps. The interest and pride you tock in the duties you performed
c T are a creditto you and the Corps. This attitude will be of benefit

L“ to you in future Jobs you hold.

. 3. It has been a pleasure for me to supervise someone like you who
{ : is willing to learn and wants to do a Job right. I hope the experience
you gained while working here will ba of benefit to you later on.

{{ L. During this pericd, I am sure you have made many friends among
- . fellow employees with your pleasant personzlity and willingness to
cooperate, .

3 5. I wish you the very best of luck in whatever you do in the future
' and know you have been a credit to the Neighborhood Youth Corps

L
: L . Project. '

6. A copy of this letter will be furnished the Junction City Ssnier
! _ High School for inclusion in your personnsl file.

) JANICE C. PIOCTOR
: Chief, Administrative Section
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"JUNCTION CITY — Seventy-
one Junction City high school
youﬂz currently are spending
nine weeks in a Neighborhood
Youth Corps project that involv-
€5 summer employment, ecuca-
ticnal and social enrichment,
and familiarization with job op-
portunities and the world of
work.

“The pilot projzct is operating
through a $131.000 grant to the
Kansas State University Col-
lege of Education’s adminisira-
tion and foundations Gepariment
and is funded by the Depart-
ment of Labor under provisions
of the Manpower Development
and Training Act.

"The experimental program is
coordinaied by a sieering com
mittea composed of educational
counselors,
ogists. and community leaders,

with Dr. Joseph Sarthory. an as-

sociate professor of educatfion,
as chairman. Willard ¥. Demp-

"sey of Junction City is the pro-

ject director.

The voung people spent two
weeks .on the XSU campus
earlier - this summer Wwhere,
along with their teachers and
supervisors, they went threugh
a program of orientation angd
“sensitivity”  training. Since
then they have been divided in-
to six teams to work at non-
profit institutions, such as hos-
pitals, and for governmental ag-

" encies. such as the city of Junc-
~tion City and Fort Riley.

E

Each team is headed by fwo
teachers from the Junction City
school sysiem, and each has a
college - agé youth—most of
th~m from backrox_nds similer
to-those ol the-enroliecs—io as-

Q

RIC
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SHARING A JOXE in the laooratory of St. Mary T—Iospﬂ:al are Wlll.e Cun-
ningham, seated, and Conrad Nightingale, Kansas State University’s famed
middle distance runner and steeple chaser worked full time in the lab this
summer and will be a senior in K-Sta te's College of Veterinary Medicine this
fall. Cunningham has found a fascma.tmg new world thruuch his use of the

microscope.

stance, considered where sand

comes from, what its properﬁes
are, and what ‘its usefulness is,

The expérimental program
was set up within the Junction
City schocl district because of
its large number of studenis
who come from low  .income
homes. Individuals selected .for
the project had to be at least 14

years of age; still in school but most is changes in attitudes and
experiencing academic difficul behavior,” says Jim Merkling-
ties as evidenced by grades or e, who 2long with Pat Moser

poor attendance;

from families which meet in- g

come criteria established by the
Department of Labor. In all
cases parents had to a2pprove of
the studert’s participation,

“The thing we're siriving for

and come heads the feam of seven voung-




sters workinz at St. Mary Hos-
pital in Manhaitan. Both Merk-
linger, a Fort Riley Junior High
English teacher, and Miss Mo
ser, a Junciion City High School
English teacher, see clanges in
the youngsters—and changes for
the betler.

“One- girl was a loner. Here
she's found someé friends and
has become enthusiastic about
what she’s doing because ' she
can see she is needed znd s

tien.”

?— making a worthwhile contribu-

“Ancther youth has besen such
goad help that he has been offer-
ed a regular, full time job for

gf' next summer.”

|

2- all seemed to know,

EE

Girls on another team worked
two days at the Junction Cily
poiice department filing police
- records and, in the process,

1. Jearned quite a bit about the

workings of a police depariment

7+ as wel,

“One policeman. whem iney
showed

. them the °‘tank’, -the. security

- celis, and the women’s cells.

: And the youngsters talked with

== a prisoner and a parolee.”

Merklinger and Miss Moser
r say that one of the finest things

is;-that has happened at St. Mary

Hospital was insivuction o how
to apply for a job which Judy
=Gerdis, " director of Dersonnel,
igave the. students.

3~ “She let each youngster fill

out an uppiicatien blank and

FILMED FROM BEST AVAILABLE COPY
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then discussed the ihings she

looked for when hiring an em-
ployee.”” -

“It’s hard to change aititudes
and behavior In cne seven-week
period,” Merklinger szys, “but
one of the things we're trving to
feach 'is responsibility. Fer
some of these youngsters just
being somewhere on time is a
big step forward. One boy had
a reputation for being tardy al-
most every school day—but this
summer he hasn’t Tnissed a day
and he's alvars on time,”

And youngsters may leamn
from misiakes, foo.

“One girl was asked nol to
to come back. She was curt to
older peopie. used profanity.
and frequenily was abseni from
her post without telling anyone
where she was going or when
she would be back. Losing this
opportunity could be an impor-
tant lesson for this young lady
—just to know that ceriain
things are expected of an em-
ployee.”

Although the program is plan-
ned to nelp the youngsters, iis
impact may be meoere profound
on the Junction City teachers
who are involved.

<1 don’t see how ihis ean ha!
rom making me a beiter teach-
er becauss I'm a - lot more
aware of a student’s problems.
I really didn’t know these kids.
T've found out that for some of

|

of their lives,” commented one
teacher.

Another projeci teacher. try-
ing to do remediai work in
Engiish and math, has had to
blend his insiruction in with the
sitization. Pay day. for example,
becaine an opporiunity io dis-
cuss what checks were: how
onz gpened 22 gccount at the
bank and deposited money;
what a savings accounft w=as;
what Secial Security taxes, fed-
eral withholdiug, and state
withholding taxes are, and how
they are figured.

“This is a nsw (ic me) and
=citing way fo {each—the situ-
ation approach,” he said.

With aboui {wo-thirds of the
students black and the remain-
der white. boih students and
teachers have learned a lot
about ‘‘sensitivity” snd relating
io others irom different back-
groundas.

“I've learned that when a
black student calls me 2 name
it may not necessariiy be be-
cause he doesnt like me. H

may jusi be reacting becausc -

H

I'm white,” one teacher said.
“He meY not even know why he
doss it himself. You can’t al-
ways take what students say at
2 face value. One youngster who
cusses me 2l the time likes me,
I know, because he's always
hanging around. . .’ :

Although the program will
conclude in August, there will

" Yo achieve these goals, e’ —

them sehool is-the happiesi part

“1i12
be a follow-up study to identify
the parts of the program wkich
were most successful. This will
involve detailed interviews and
surveys with participants and
their teachers by two KSU doc-
toral studenis daring the com-
ing scheol vear. in addition to
foilow-up studies of students’
grades. atiendance. and behav-
tor patterns. The docioral can-
gidates eveniually will write 2
report on their findings.

“Any success realized by the
project will be the result of a
commiiment on the part of all
concerned to make it work.”
concluded Dr. Sarthory. “We
ove a debt of gratitude fo em-
ployers and the Junction Ciy
school district for their cooper-
ation. I fes! particulariy indebt-
ed to Bill Dempsey, the project
director. whase zdminisirative
abiiity has relieved me of a lot
of the pressure of directing such
a corplex operziion.”

Q

A ruiToxt provided by ERIC

£riC

students work five hours 2 day

-on the job—=as hospital and H-

brary aides, cafeleria workers,
warehouse assistants, clerical

workers and spend the remain-
ger of their day in activities de-
signed to increase their soclal
swareness or enrich their edu-
cational. background. Emrollees
are engaged 40 hours a week
and earn the minimum wage of_.

‘While at K-State, the young-
sters took a day off to visit the
State Czpitol and the Stafe His-
torical Museum at Topeka, and
since then smaller groups have
visited the Eisenhower Museum
and home, visited zoos and mu-
seums, zttended a jury trial,
toured- business establishmenis:
=nd educational institutions, and
even gene swimming as a group
project. In each of these evner-
jences the teachers explored the
educational aspecis of the SIU-
ation. The swiamers, for -

20T
. e

£1.45 an hour for their efforis. _ _

" “The

" eouricelors, teachers,
and assistanis are there to
“help set the stage’ to provide
2m atmosphere in Which young-
sters can deveisp an a@ware-
pess of the need for improving

" Basic communication. and com-

putation skills, and to link this
swareness to the school’s edi-

cational programs and the stu-
gent’s future,” explains Dr.

Sarthery. ,

© «What we would like fo do,?
%o comumues, “is o redquce the
alienation fromy school  which
ynany of these youth feel We
hope that tarough this program,
students will develop new inter-
ests, increased educstional and
cccupational sspirations, as
well ag an awareness of the

#kills needed for success in the-

rid ‘of work.”, :
}
. : -
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A group of vouths par-
ticipating in a  federaily-
¥ 1anced Neighborhood Youth
i} orps program conducted
‘tarough Xansas State univer-
sity. X anz:+.tan. have work well
;smderway on a new dog pound
ir the city of Junction City.
‘The pound is located on city
waterworks property on North
Washington street. adjacent to
“e present dog pound, located
i an old buildiug.
4.iThe new pouad was desizgned
:by four of the youths. Danny
LWhite. Dave Smith, DeWayne
- § ‘ong and Ken Waner. according
+ Mrs. Jane Laman, a Junior
".Hign school English teacher
ihere who is serving as one af
Tie  supervisors, along . with
3 ictor Osborn. also on the
Z,unior High staff as a seventh
i grade science teacher. ~

i)

[

Aruitoxt provided by Eric

slanting floor which mav he

and recreation included in the!

THIS WILL BTt A NEW CITY DOG POUND — A new

: ~ North Washington strset wiil provide new and more suitahbl
by a group of youths, under xdult supervision,

is one of the teacher-supervisurs,

! Each of the cemant block
rcompartments will be about!
ithree feet high, with a roof. for|
;shelter for the dogs, with a'
i further outside area for each
‘enclosure. The building will
‘have fencing for the enclosures,
ras well as for a runway at the
icenter and the outside en-
‘closure. It will be fenced and
;open above the compartment!
ilevel for ventilation, but with|
‘a roof over the siructure for'
Iprotection frora weather.

The young persons and the
adult supervisors are doing all
:of the work. One of the workers,
;Dennis  Armstead. has been
‘working on laying of the cinder;
iblock walls and was credited;
;with doing a good job as a!
. mason on his first atlempt. !

Victor Osborn, a science teack

Among others working on the: DeWavne

as part of the federal NYC program. In the
er in the Junior High school, and two workers,
Don Latimer and Dennis Arristead. The pounrd will have 13 conecrete block compartments for dogs, built on a
sashed down with a water hose for cleanli
iterial for each compartment area as well as the intefior runway and outs
!ments will be of the size and height of the concrete blocks at the right, with a
‘The area above will be open to the air but fenced
pound, an eld building. is at the left.

'
! The city of Junction City is
,providing the materials. Tha
;city has realized for seoveral

years that a new dog pouad.

:should be built, replacing the
ipresent inadequate facility.

Joe Roller, assistant _city
jengineer, has provided]
| engineering assistance for the|
iproject, and Police Sgt. Gerald!
1 Haley, city dog .catcker, also!

‘has  been advising- on the|
; project. . H
: The %uilding will be 20 by

132 fect-in size. It will have 13.
icompartaents for dogs, which’
iwould be considered suificient,
;0 hous2 about twice that many!
;dogs when it's possible to
! doubie them up. . !
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i xhope to finish the building by project are Brenda and Ernest
;-' O 'C program. i then. although this may not be! Green.
: E lC'he program will end Aug.;time enough.

ard Mrs. Laman said :hey:

Matthew
{Edmonson, Regzie
Leng,

structure on the city waterworks
e housing for dogs when complete. It is being built

1ness.
ide enclosure.

, With a roof over the entire b

.|

property o

picture at the Jeoft

The posts are for fencing ma-

The dog compart-
roof over the compartment.
uilding. A cerner of the dog

i The regular crew has about
! eight or nine workers, but some
;of them had part of the day
1off Thursday to attend the
isidewalk bazaar. They will
imake up the time by working

Saturday morning. They are
| supposed to work five days a

" jweek, eight-hour days, except!’

ifor some periods of instruction

iDavid Smith and Willie Cun-
and Lindainingham. IR
Gilbert,! They are paid $1.45 an hecur
Pat’ Davis,! for their t-ork. ) -

v At )
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GET AWAY WITH RAY

Team A took a trip to Topeka. The group visited
the state capitol and Swope Park Zoo. The Baboon stole
larry Tarver's keys. His eyes popped out, his mouth
dropped open. "Oh no, there goes itwenty - five dollars
down the drain.” The keeper got his keys, he said if he
swings it one more time he was to take his keys and

choke him with the string on the ring.
» Ray Oates

"Tacos for me, Taecos for you, Mexicans live under
the American Flag too.™

For your eating pleasure this week try the follow-
ing menu:

Ensalada de Guacamoles

Enchiladas

Frijoles Refrito Con Arroz

Rice)

Tortillas

Cerveza

Chile

A-E-I-0-U

(Guacamole Salad)

(Refried Beans with

1
El burro sabe Mas que}tﬁ
Richard Castillo

TAKING CARE OF FEET AND LEGS

To have really clean feet, first you must start by -

Next, you
Apply a good
First,

soaking them in warn water and Epsom Salt.
dry them off thoroughly with a dry towel.
lotion and foot spray. A manicure comes next.

use a cuticle remover, and preferably a light coat of

nail polish. If vour toe nails zre too long it some-
times results in torn stockings. You: 1legs also need
an extra amount of care. If you have very hairy legs
I would recommend neet or nair to remove unwanted hair.
Hair grows back fast on your legs so use it as often
as you need, A splendid 1lotion now on the market is
So Soft. Hose make your legs look nice so I would buy
them ¥c match my ie.'s not because they were on sale.

Wendaful Wanda

****************************

TEAM A
Case.-.-.-.-.~.-.-.-.-.Rhyne.-.-.-.-.-.-. - =.-. - Hector
Richard Castillo, Apr;l Dzavis, Don Edwards, Kenny Ford,
Greta Higgins, James Jobnson, Bruce Muse, Ray Oates,

Sharon Richardson, Shirley Smith, and

Tarver._
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THE POOR FOUR

Peréonal interviews by.........
April Davis

James Johnson --I feel poor be-
cause of no down payments. If
I don't get some money the 3rd
of August I'm going to guit.

Greta Higgins --I don't like it
but thkere's absolutely nothing
I can do about it.

Ray Oates --I'm really mad, and
if I don't get my money by the
third--so I say get on the ball
for money honey

April Davis --This idea of no
money just ain't getting it so
until it comes I'11 Jjust say

"Someday we'll be together.™
‘

DRESS BETTA WITH GRETA

The fashions of today are semi-
minis and maxis. Mini skirts
are going out of styvle.The main
styles of 1970's are bold with
maxi clothes dress, and skirts,
or long straight hair, short,
short haircuts or the real short
curly hair. Big round dangly
earrings are mode today. The
nylons of today are different
colors with big shoes or design

on them. Their outfits have the
vest-skirt match. Then they
have blouses and skirts with

hose to match. The colors for
this coming fall are really go-
ing to be wild. Purples with
red; crange with green and pys-
chedelic colors. The shoes are
mzde with real leather and pat-
ent leath=r with two-inch heels
strapless, some of them have a
heel cut, others have the toe
outv.

Greta Higgins



DEAR AFRO ANNIE
I have 2 problem. It's my boyfriemnd. He's a punk.
He has to have everything to go his way and if it
doesn't he gets the jaws at me and he wants to guit me
but I talk him out of it. Am I wrong to talk him out
of this.
AD from JC

Dear AD from JC, I'm telling you girl, you're a fool
cause me, myself I would have done told him to get the
heck out of here because me, myself I'm no fool, and I
hope you're not.

HeF R RERWH AWK

My problem is my hair. I have z2n Afro and it does
not do right., I wash it once every three weeks aznd it
does right for about a week then it stops doing right.
What should I do? '

WO in JC

Dear WO in JC, No wonder it doesn't do right. What
do you think yov~ head of hair is, a regular do . it
yourself hair washer? You should wash it every day, if
not then every week. : ’
Shirley Smith

SCADS OF ADS

We have for sale a 1969 Boltswagon, Dead Blue with
open cams. Wide oval teeth with clothes hangers and
cussomatic shift. Two owners -- Miss Rhyne and the
man who sold it to her. Price $150. (For sale after
the NYC Project.) -

Larry Tarver

FLASHEH

Miss Rhynre has lost eight pounds in one week, whi
Mr. Veri Case is losing hair rapidly.........and....Js

Bob Hector will get a car better than the Rancho whdn'!

he gets paid, IF HE GETS PAID.

115
- THE RISING PULSE
When the nurse takes the pat-
ients pulse the pulse 1is high

it breaks the wristwatch. - -

When you take a patient's blood
pressure the blood goes to the
head and the pressure at the
feet and all you get is air for
the blood pressure.

(Can you figure out this riddle?
if so you're the grand winner of
Whats Its Contest.)

Sharon Richardson

-

JOCKING IT WITH DON
Sports at its Best

The A Pluses skinned the Kool
Kats 17-4 at the Fifth Street
Softball Park. This event took
place on Wednesday 15, 1970.

‘Our next game will be next week.

I predict 18-7 with the F Troop




| HOLI {[’l'fs ”\atc’r s
Killing ﬁe"' Bg |

Jemes Johnson
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TAT PLUSES

Of all of the groups in the NYC Program
I most certainly believe that the "A"
Pluses are the best group of 211. You may
think I'm saying that because I'm in that
group--as a matter of fact I am. But now,
I want you to listen to reason! .

Our group has gone many places together
and we have been together in almcst every-
thing we d¢ or say. So, now I'll tell
you. We- have played against, with and
most of all watched other groups and their
actions. We have found that they not only
fight against others, but with people
among their own group, so you see. I
could go on and on about this, but I'1l
just end it right here. Saying, knowing
and trying to tell you that the best group
in the NYCSPP would be the "A" Pluse group

+ (as a whole)!

The members of this group are: Richard
Castillo, April Davis, Dor Edwards, Kenny
Ford, Greta Higgins, James Johnson, Bruce
Muse, Ray Oates, Wanda Oates, Sharon Rick-
ardson, Shirley Smith, and Larry Tarver.

Iast, but not ieast, Verl Case, Janie
Rhyne, - the teachers, and Bob Hector, role

model.
April Davis

NYC IMPROVED

I think if this program goes through
next year there should be some rules layed
out Dbecause no one will listen if you
say, "let the kids do what they want.”
That's no- going to "get it". So if this
program works for next summer be sure some

rules are made. .
. Greta Higgins

SPORTS MONITOR

Today, the 4th day of August, the "A"
Pluses are going to play the no names.
Well since the day has gone pretty bad I
guess that means that our team, The "A™
Pluses are going to beat the nobodies,
00OpsS--no names. We will try our best not
to make them lococx so bad.

Reminder

This is a prediction, and we will win.
(If they don't cheat us.)

April Davis

JOB GOOD-PAY POOR

My Job is okay, but the people with
the morey Dbetter come out of their bags.
They tell us that we will get our money
on the 6th, 1Cth, 15th, 20th, 31lst, and
the 3rd comes and we still have no money.

Ray Oates

Adiag_

To Klorox,

Here Klorox is in college and does
not know how to figure this rhyme out.
So, readers see if you can help him out.

A-E-I-0-U El burro sabe was que tu.

(Note to Klorox, A-E-I-O-U has nothing to
de with Adios.) ’

Eichard Castillo



Our group +the "A Pluses" went to the
Vet. Animal Hospital in Manhattan. We saw
the dogs first and where they operate on
them, and saw how you put them to sleep.
Then we went to the horses. One horse was
in the hospital because he Jumped over a
fence and a steel pipe stuck in his side
about a foot. One was in there because he
ate too much. We saw where they keep the
cets and dogs. Then they operated on a
cow to take out a wart. Also they took
some blood out of the cow's neck.

Sharon Richardson

something else, too.  That
work "sucker" supposedly slips out too
much, and I mean really, they say it's a
habit, but I amyself +think that kind of a
habit could be broken if they wanted to,
so they must not want to.

Shirley Smith

This is abocut F Troop during the ball-

'game. A Team should have won, but due to

unfairness, A Team lost. F Troop had a
lead of 3 points when 2 runners were on
base and Kenny Ford was up to bat. He hit
a home run and tied wup the score. The F
TPTroop was up to bat ani this is when it
happened that they did not let their girls
bat, plus all their arguments, so wWe quit.

Kenny Ford

e e
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i1ge
MY OPINION OF THE NXC

Well, I was told to say what I feel.
about the program. I really feel as
though this a good chance for those of us
in the program, and the reason I feel
this way is because of many reasons. I'll
use myself and my jobs as examples

When I had received my first job, I
thought to myself, "these people here
just won't let us be responsible for our-
selves,” and it really hurt, bdut then
one day our boss came over and we, the
girls, got to talking about how we wented
to be responsible for our actions so he
said he would +try it Tfor about the first
hour. We did absolutely rothing except
for talk and tell stories. Then I thought
and asked the other girls, '"look we now
have a big job, lets get to it."  They
agreed. We went back to work. No sooner
than we had started, we stopped and
started talking again. Then we all quit
working and we must have all thought the
same thing because we were quiet then
finally we started working again. THe
way I figure, we must have thought that
we really do need somebody puching behind
us at all times. :

After that we were steadily on tke go
with our job. I must admit we did stop
and talk now and then, bdbut I did more
work than T must have ever done in my
whole life. Ard I fe=1 as though it was
because I felt that since I was on my own
I had better act like I wanted to stay on
my own and be very dependable.

Arother one of my Jjobs was really greszt
except for the fact <that it wasn't any
challenge. I did have a challenge meeting
people, which made me sort of mad be-
cause if I meet people I want to get to
know them better or else not meet them
at all. Now I have a Jjob that I enjoy
except for sometimes it gets boring. And
when anyone gets bored, i* must be a pret-
ty bad day.

April Davis



This Program is & FloPeeiscececccecens
because some people have not gotten a
check since the program started and if we
don't getc our check by the 5th .of August
somecne’'s going to hear a thing or two
from one of the Poor Four.

If they have this program again next
sumner I'm not going to join. I feel 1like
I'm working so other people can get their
money and not me.

Greta Higgins

(Greta finally received a (a) check on the
oth of August. Greta has missed only one
‘day Quring the entire program. She will
admit, however, that she was partly to
blame for the delay of her social security ]
number. )

" rom Team A to all NYC members ------
We ..ope you enjoyed the summer as much as
we did. SEE YOU ARQUND IN SCHQOOL.

i 120

FOOD FLASEH

Mr. Hartup is going to go broke one of
these days because he keeps on eating at
Kentucky Fried Chicken and that is a high
priced place.

P.S. Try not to eat there---eat at Peter
Pan.

Richard Castillo

DIET FLASH

Mr. Case goes on a diet only on week-
days. He did not lose any weight this
week, but???!!{! gained four pounds over
the week end. So will scmeone or even
his wife give him some Metrecal.

Richard Castillo

FUN AND FOOD

The "A" Pluses will have a swimming
party Wednesday from 7:00 to 9:00 p. m.
Tear members will furnish the food for a
picnic after the swim,

(We had the party--it was a blast, and
the food was delicious--baked ham, baked
beans, hotdogs, potato salad, potato
chips, corn chips, watermelon, cake,
cookies, pudding, pop, cucumbers, ard....
music, music, music, music, music, music.

Don Edwards

MOVIE MAKERS

On Wednesday, Juliy 29, we were put on
video tape. We played blindmans bluff.
Dale said for wus to have responsibility,
vhich to some people means revenge. But
we were trying to get people to trust one
another.

Don Edwards
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KANSAS STATE UNIVERSITY Manrbattan, Kansas 66502

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
COLLEGE OF EDUCATION

HOLTON HALL

PHONE: $32-6766

NEIGHBORHOOD YOUTH CORPS

SUMMER PILODT PROJECT

Dear =ole Model:

The Froject Coordinator, Dr. Joseph Sarthory, has asked me to
welcome you as a member of the Summer Pilot Project.

This Project is funded by the U. S. Department of Izbor and by
Kansas State University. The College of Education, Kansas State
University, is the spomscring agercy. As such, you are a direct
representative of Xansas State University. We sincerely hope that you
recognize the importa—nce of the positioa you occupy. So much depends
on how well you perform and how successful you are in providing a
meaningful communications link between teachers and students.

This is a position of -reat trust and responsibility that requires
depth of human understanding, patience, tact, and resourcefulness on

your part.

The Project is to commence on June 8, 1970. The initial crien-
tation session is scheduled at 1:00 p.m.

At this time you will be given detailed information and ideas
that should help you in fulfiliing your commitment to the project.
As you already know, a part of the project's objective is to provide
meaningful communication between Teachers, Counselors, Students, &and
Committee members. Hopefully this will allow participants to form a
new point of view that will provide for change. As a facilitator you
are asked to snter this project with an open mind. This is the single,
most important elemert of the entire project.

The Committee, Dr. Sarthory, and I look forward to werking with you.

Sincerely,

Willard F. Dempsey,
Project Director



QLA!KANSAS STATE UNIVERSITY Manbattan, Kansas 66502

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
COLLEGE CF 'EDUCATION

HCLTON HALL

PHONE: 532-6766

NEIGHBORHOCOD YQUTH CORFS

SUMMER PILOT PROJECT
June 26, 1970

et s

Dear Parents:

poe

Due to circumstances beyond our control, the project committee
has decided to terminate the Kansas State University Phase of the
Nieghborhood Youth Corps summer pilot project.

~ . The project will continue until August 1k, 1970. Enrollees

' ) in the project will be informed of daily pick-up points in
Junction City for transportation to ftheir work exploration

- sites. They will be returred to these same poirts daily at a

' time determined by the teazhers.

- Wz recognize that this is an inconvenience but the interests
of the enrollees and thz successful continuation of the project
are foremost in our minds. We are looking forward to a successful
Junr.ction City phase. Thbhank you for your past cooperation and
kinazess. ,

} Slncerely, ;
! _ Willard F Dempsey, Jr-
Lo Project Director

oy

juamd i)

ig : WFD/sa




R

“QJKANSAS STATE UNIVERSITY Manbattan, Kansas 66502

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
COLLEGE OF EDUCATION -
HOLTON-HALL.
PHONE: 532-6766

—

B R B

: i? t NYC
i Summer Pilot Project
B June 29, 1970
: 0 :
—— To Parents of
3 The Staff of the N.Y.C. Summer Pilot Project regretfully
B ) informs you that your child bas been dismissed from the Project
for violation of the Standzrds of Conduct in the dorm.
: Due to dismissal, his paycbeck will consist of only those .
— days of active participation in the proj ec‘i:.
L Thank you for your cooperationi
> [ Sincerely,
BE
S Willard F. Dempsey
T
A E WFD/sa
B
qe
S
B
i
|
—
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Dear Mr. and Mrs,
The United States Department of ILabor is in the process
of authorizing an educational improvement program thlS summer.
in the Junction City area.
Your son/daughter has expressed an interest in participating
in this program. We solicit your support.
Current plans call for spending approximately three (3)

weeks in a dmoritory at Kansas State University, where your
son/daughter will be able o participate in cultural, educational,

social and recreational events,
During the remainder of the summer they will participate

in work exploration, community developmernt projects, and remedial
education in small groups under the guidance of a teacher.

The program runs from June 15 to August 14 and the partici~
pating students will be paid at the rate of $1.45 an hour.

If you approve, sign the attached form. You will be con-
-tacted by a representative of the program who will answer any

questions you may have.

'Slncerely,

A flrra

Keith Hanna
Co-ordinator -
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Y| KANSAS STATE UNIVERSITY Manbattan, Kansas 66502

o

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
COLLEGE OF EDUCATION

HOLTON HALL

PHONE: 532-6766

NEIGHBORHOOD YOUTH CORPS

SUMMER PILOT PROJECT

H
i

- ’ June 9, 1970

LJ -

— Dear Enrollee:

= We are pleased to inform you that you have been selected as an
. - enrollee in the Neighborhood Youth Corps Summer Pilot-Proj ect spon-
L . . sored by Kansas State University, College of Education. ‘*

Dr. Joseph Sarthory, the Project Coordinator has asked me to
B . welcome you as a member of “Summer Pilot".

- The U. S. Department of Iabor has established your pay as $1.145

— ‘per hour. You are being paid for participation in the project. You

: will be paid every two weeks, for the number of days (Monday - Friday)
~ that you participate. :

We believe that we have an interesting and enjoyable experience

K planned for you. You wiil join a team of fellow enrollees, college
students, high school teachers and counselors. The teams will be
together in most activities. The activities.include: Work experience,
educational help, counseling, college living experience, sports, and
social activities. . -

o

| ——

revvrssd

The project starts June 15, 1970 and ends August 1k, 1970. The
first part of the project will be = three week stay in a Kansas State
University dormitory. The dormitory and all meals are provided at

no cost to you.

i

 —

All this may sound very good and you are probably wondering where
the "hitch" is. Well, here it is. o ' L

—
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.

All ve are asking is that you arrive with an open mind, ready to
take-in the experiences we have to offer. Ve ask you to seek heip
from the members of your team as you feel you need assistance and to

help others in your team.

You may ask "What are the rules?" Our answer is as few "made
rules” as possible. We hope that you and your team members can make
the rules you will follow. We also hope that these rules will permit
you to enjoy a meaningful NYC experience in health and safety.

Just as you must do, Wwe also have rules we must follow because
they are for the benefit of the larger group. As an example, the
University dormitory "house rules” must be honored the same way you
would respect the rules of gcod conduct in a frieads house to which
Ycu have been invited. The Depariment of Labor has set up some rules
along the same lines. Your teams will talk-these over and you will

become familisr with them.

Unfortunately, you will not receive your first check until
July 6, 1970, for your first two weeks. Our only advice is to save
up some spending money as best you can until this time. Perhaps you
can ask your parents for a small loan until your check arrives.

Plan to bring clothing suitable for a variety of work and social
experiences. You will need gym sneakers, gym clothing, swim suits,
and clothing suitable for work, fun, and social meeting with your
teams. There is no need to go to any additional expenses because of
the project. Wear what you think is proper for the ocecasion. You
can go home every week-end if ycu so desire. '

We are looking forward to meeting you and spending the summer
together. Hopefully, we can each learn something of real wvalue.

We plan to meet at Junction City High School on June 15, 1970
at 08:30 a.m. From here you will be taken to Kansas State University
where you will have time tc¢ get settled in Your room and then sttend
our first meeting. Please be on time so others won't have to wait.
Before you get on the bus contact any of the Kansas Siate University
personnel and they will check you off our list and inform you what

team you will be in.
Sincerely,

.y “£i12;2 //

4 ;

7%%2%%2%2@23../%%94%7ﬁ .
Willard F. Dempdey./
Project Director

WED:sa
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HKANSAS STATE UNIVERSITY Manbattan, Kansas 66502

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
COLLEGE OF EDUCATION

HOLTON HALL

PHONE: 532-6766

NEIGHBORHOOD YCUTH CORPS

SUMMER PILOT PROJECT

June 9, 1970

Dear Employer:

The project Coordinator, Dr. Sarthory, has asked me to provide
you with basic information regarding- the project and to express our
appreciation for your cooperation.

The Project is funded by the U. S. Department of Labor and by
Kansas State University. The College of Education is the sponsoring

agency.

The Project is a program designed to provide occupational

‘ exploration experience and remedial education tied directly to this

experience. Enrollees must be 1l years old or older and come Irom
a low income family (criteria is established by U. S. Department of

Labor).

- The Project is an experiment in developing new techniques of
assisting youth who need help. The experimental nature of the
project requires a flexible structure. The basic vehicle to provide
this structure is the team concept. Teams have been organlzed
consisting of two teachers, one college student (role model), and-
12 - 13 enrolliees.

The design of the project is to permit the team (or half a %eam)
to work as a unit in various non-profit agencies. Teachers and
role models will remain with the team ard provide remedial =ducation
during and/or after the work experience as deemed appropriate. The
agency receives job assistance at no cost. In return the team
receives a valid work experlence that can be directly related to

education.

132
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Past experience with numerous work-study pregrams and vocational
exploration programs has proved of limited value. For the most part
the problem of dropping out of school has been dealt with by dealing
directly with the young men and women involved.

As seen by the committee the problem involves more than Just
the youth involved. The home, the school, the community, the
prospective employer are all "eaguses™ of the problem as well as the
enrollees.

The project steering coimittee has reguested that ycu, as a
prospective employer, beccme involved by cooperating with those
responsible foi the project and by providing z meaningful occupational
expereince that can be related to the need for education. We are, in
short, asking you to open up your hearts as well as your place of
employment. ,

Sincerely,

g AT /
e s
Willard F. Dempsey,
Project Director

WFD/sa
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,fT:KANSAs STATE UNIVERSITY Manbatian, Kansas 66502

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
COLLEGE OF EDUCATION
NYC HOLTON HALL

i s ONE: 552-676
Summer Pilot Project PHONE: 552-6766

August 20, 1970

Dear Errollees:

As the sumner draws to a close, the staff of the NY C
prujeci wishes to thank you fer your participation and
hopes that you have enjoyesd and benefitted from the project.
This summer’®s activities were for you and the enthusiasm
znd interest you have shown 2re greatly appreciated.

Hopefully you have learned something of the werld of
work and are now aware that school is related to the Jjob.
Perhaps this kmowledge will motivate you to stay in school
and go on tc college or techinal schcol. Also, maybe you
will now see school and teachers somewhat differently than
you have in the past.

We hope you hkave a pleasant sckool year and that you
will remember and find useful the things we did this summer.
It is possible that a similar program micht be carried on
throughout the school year or at least next summer. This
is not definite as yet but the pessibility is good.

Sincerely,

J. Sarthory,
Project Coordinator

willard F. Dempsey,
Project Direckor

JS:g3
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1 KANSAS STATE UNIVERSITY Manbattan, Kansas 66502

e

DEPARTMENT OF AuUMINISTRATION AND FOUNDATIONS OF EDUCATION
COLLEGE OF EDUCATION
NYC HOLTON HALL

Summer Pilot Project S PHONE: 532-6766

August 24, 1970

Dear Staff:

Time flies! The summer is almost over and the project we
have 1ived with these past months is now terminated. In looking
back one sees a great deal of stress, strain, conflict and
frustration. Buf one also sees a great deai of love, under-
standing, personal growth and empathy.

When we came together in June it was with a great deal of
trepidation and uncertainty. No me was quite sure what to
expect and what we would be doing for the course of the summer.
Perhaps we were all uncertain of our ability to deal with prcblems
with which we had had little experience arnd for which there are
precious few guideliines. . .

As the summer progressed however we became more secure and
certain of ourselves as a certain structure and routine evolved.
Things began to fall into place as most of the employment
situations went well, some directions emerged in the remedial
education ~omponent, and important issues were confronted and
dealt with in individual and group counseling sessions. There
were periods of relative calm and periods of great stress and
perhaps this was to be expected in a project of this nature.

In retrospect, there is no doubt that a grzat deal of good
has been accomplished even though our failures tend to stand
out more vividly. We have introduced students to the world of
work ard in most cases they have done extremely well. We have
successfully illustrated for the students the relatiomship
between school and work and the value of education of job entry
and security. Perhaps more importantly, students and we have
learned how to relate better to those who are "different™ and
to understand how stereotypes and unrealistic expectatioms



-2 - a3

Y
~——

preclude mecaningful interaction. It is a certainty that most of
the enrollees will return to school and will remain through
graduation. For these things, we can take pride and satisfaction

in our efforts.

Perhaps most importantly, each of us has grown personally
this summer. No doubt we have more insights into ourselves
and others and how our behavior affects others. Hopefully we
are more sensitive to the reasons why peoplie differ and more
capable of accepting and respecting those differences. 1Imn the
long run, the changes in each of us may be the most important
result of the project since it is through new ways of relating
that the problems with which we have coped this summer must
ultimetely be resolved.

Thank you sincerely for the commitment and effort you have
put forth this summer. Any success we realize will be lsrgely
due to the high degree of responsibility and integrity you hav2
displayed. It is our hcpe that you feel a high level of satis-
faction with the knowledge that you have taken on a tough task
and performed it well. That is all that can be asked of anyone.
Hopefully our experiences this summer will allow us to better cope
with similar sitcations and persons as we encounter them in our pro-

fessional careers.

Best wishes and sincere thanks.

Regards,

) LA w471§;i.//4§:;ﬁ52§§;b~
4 é:;;i%éé::;hory, -

Project coordinaotr

Willard F. Dempsey,
Project Director
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Vt! KANSAS STATE UNI VERSITY Manbatian. Kansas 66502

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATICN
COLLEGE OF EDUCATION

HOLTON HALL

PHONE: S32-6766

NYC
SUMMER PILOT PROJECT

4 July 1970

Dean Thomas Frith

Residence Hall Program Director
Pittman Building

Kansas State University

Dear Dean Frith,

The N Y C Project staff and enrollees wish to thank
you for the cooperation and support you provided during the
dormitory phase of the project. :

1 realize that at times you experienced unusual pres-
sures and tensions due To the nature of the project, and
your understanding at these times was truly appreciated. It
js obvious that any succesS experienced by the project will
be largely a function of the support of the University and

staff mnembers like yourseli.

&gain, thank you sincerely.

' Regards,

T S

Joseph A. Sarthory
Project Coordinator

Jé/hc
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1 KANSAS STATE UNIVERSITY Marbattar, Kansas 65502

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
COLLEGE OF EDUCATION

HOLTON HALL

PHONE: 532-6766

NYC
SUMMER PILOT PROJECT

¥ July 1970

Raydon H. Robel

Assistant Director

Dept. of Intramurals and Recreation
Ahearn Gymnasium -
Kansas State University

" Dear Mr. Robel,

The N Y C Project staff and enrollees wish to thank
you for the cooperation and support you provided during the
dormitory phase of the project. ' ' :

I realize that at times you experienced unusual
pressures and tensions due to the nature of the project, and
your understanding at these times was truly appreciated. Tt
is obvious that any success experienced by the project will
be  argely a function of the support of the University and
staff members like yourself. : A ‘

Again, thank you sincerely.

‘ Régafds, :

;lyjbséph A Sérthbry. o
Project Coordinator
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KANSAS STATE UNIVERSITY Manhattan, Kansas 66502

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF SDUCATION
COLLEGE OF EDUCATION

HOLTON HALL
PHONE: 532-67€66

B NYC
SUMMEIR PILOT PROJECT

4 July 1970

Case A. Bonebrake
Administrator, Physical Plant

2023 Hunting
Kansas State University

Dear Mr. Bonebrake,
The N Y C Project staff and enrollees wish to thank

' you for the cooperation and support you provided during the

dormltory phase of the project.

I realize that at tlmes you experlenged unusual
pressures and tensions due to the nature of the project, and
your understaqdlnc at these times was truly appreciated. It
is obvious that any success experienced by the project will
be largely a function of the support of the Uhlverslty and

staff members llke yourself,

Again, thank you sincerely.

Joseph A. Sarthory

Project Coordlnator‘
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&\gai KANSAS STATE UNIVERSITY Manhattan, Kansas 66502

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
COLLEGE OF EDUCATION

HOLTON HALL

PHONE: 532-6766

NYC .
SUMMER PILOT PROJECT

4 July 1970

Marilyn Watson
Kramer Food Center _ :
Kansas State University - S . .

Dear Miss Watson,

The N Y C Project staff and enrollees wish to thank
you for the cooperation and support you provided during the
dormitory phase of the project. :

I realize that at times you experienced unusual ,
pressures and tensions due to the nature of the project, and
your understanding at these times was truly appreciated. Tt
is obvious that any success experienced by the project will
be largely a function of the support of the University and
staff members like yourself.

ﬂfﬂ ers B it B aass B s Py ey Man BB

Again, thank you sincerely.

cvpean]

ES

'Régards,'

P A
~" Joseph A. Sarthory. -~ - :
'1 Project“Coprdinator. o

. i
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SIKANSAS STATE UNIVERSITY Marhattan, Kansas 66502

1. : . PEPARTMENT OF ADMINISTRATION AND FOUMDATIONS OF EDUCATION
) COLLEGE OF EDUCATION

HOLTON HALL
PHONE: 532-6766

NYC
SUMMER PILOT PROJECT

B o : N B o Y4 July 1970

[ Hilbert P. Jubelt ' :
E Director, Lafene Student Health Cente
Kansas State University -

E Dear Dr. Jubelt, o

_ The N Y C Project staff and enrollees wish to thank
: you for the cooperation and support you provided during the
dormitory phase of the project. ‘ :

B T realize that at times you experienced unusual
E " pressures and tensions due to the nature of the project, and
your understanding at these times was truly appreciated. It

is obvious that any success experienced by the project will

=R :
: be largely a function of the support of the University and

— staff members like yourself.. '

E Again, thank you sincerely. - , e

g Régards, . L
- s ;?*( B e

t “Joseph A. Sarthory ’ '

" Project Coordinator”

e [
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DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
. : COLLEGE OF EDUCATION
HOLTON HALL

PHONE: 332-6766

: NYC
SUMMER PILOT PROJECT

4 July 1970

Miss Carol Coon
Director,.Goodnow Hall
Kansas State University

Dear Carol,

The N Y C Project staff and enrollees wish to thank
you for the cooperation zand support you provided during the
dormitory phase of the project. o

I realize that at times you experienced unusual
pressures and tensions due to the nature of the project, and
your understanding at these times was truly appreciated. It
is obvious that any success experienced by the project will
be largely a function of the support of the University and
staff members like yourself, .

Again, thank you sincerely.

. Regéfds;_ - - |
Joseph A. Sarthory o
Project Coordinator '
, A
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I KANSAS STATE UNIVERSITY Manbattan, Kansas 66502

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF .EDUCATION
. . COLLEGE OF EDUCATION

HOLTON HALL
NYC PHONE: 532-67606

Summer Pilot Project

- August 20, 1970

peony

Col. Jack Matteson
i Chief of Staff
- Fort Riley, Kansas

Dear Col. Matteson:

The staff and enrollees of the Neighborhood Youth
E Corps summer pilot project wish to thank vcou sincerely
H for your support of our efforts. Without vour cooperation
' and your willingness to provide employment opportunities
~ for disadvantaged youth, the project could never have
gotten off the ground. : ' :

The results of the project are hard to calculate but
- there is no doubt that you have contributed greatly to the
~ present and future welfare of a large number of youth who
needed heip. In that sense, your contribution to the
"social health™” of the Junction City - Manhattan - Fort
Riley areas is incalculable.

 Ju——

Again, thank you sincerely for your help. As was

é noted above, the project would have been jmpossible without
your efforts and your willingness to cooperate.

- S 4

| . Rggards,

g g

_xj;‘Sarthory, _
- Project Coordinator

| e

L Ty
e © ot ..o 7 Willard F, Dempsey,

'"7{Proje¢t Dire¢tor§>3,ﬂﬂf *f;'“

o LT
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DEPARTMENT OF ADMINISTRATION AND FOUMNDATIONS OF EDUCATION -
COLLEGE OF EDUCATION [

HOLTON HALL :

NYC PHONE: 532-676C

Summer Pilot Proj2ct
August 20, 1870

Mr. Harold Deever

Superintendent of School .
Junction City Unified District 475 ' _ !
Box 370 . 5 5
Junc tion City, Kansas 6644l ) :

-

Dear Mr. Deever:

On the part of staff and enrollees, we would like to
thank you for your support of this summer’'s Neighborhood
Youth Corps pilot project. Your willingness to undertake
this program and your desire to help disadvantaged students
stay in school are to be commended.

The performance of your staff members who participated
in the project was characterized by a high degree of dedication
and commitment. The behavior of the enrollees was also
exemplary - as evidenced by the fact that 66 of the imitial
71 complzted the program and that many employers would like
to continue them as part time employees. :

~

We sincerely hope that the project aas been a credit
to your district and ti.t students, staff and community
will benefit in nunercus ways. Hopefully you will also
be willing to support any future efforts of this type
which might evolve. ‘

Regards,

L

,f' J. Sarthory, i

- P;ojeétQCoordinator

"Willard F. Dempsey,”
' Project Director
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KANSAS STATE UNIVERSITY - Manhattan, Kansas 66502

DEPARTMENY OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
COLLEGE OF ERDUCAT.ON

HOLTOM HALL

NYC PHONE: 532-6768

Summer Pilot Project.

August 20, 1970

gy |

: Dean Samuel Keys

z E College of Education

i Holton Hall

T ' Campus

? . Dear Dean Keys:

Eoam The staff and enrollees of the N Y C Project would

like to thank you fer the support and encouragement you
have given us this summer. Your providing us with space

/%ff%/gz

Willard F. Dempsey,
Project Director

 povwmen B

. i and equipment is appreciated as well as your willingness

e £ : to "fight an occassional battle™ with the university

- bureaucracy.

: [: We feel that the proiect has been a.credit to the

3 college and university and will hopefully enhance the

4 professional images of the College of Educetion.

§ IE . Again, thank you sincerely. L
i T : ’ Regards, :
% E | L ' "J. Sarthery,

£ ' ‘ o Project Coordinator
&

E

%

i

JS:gj'

L
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KANSAS STATE UNIVERSITY AMavkattar, ansas 66502

DEPARTLIENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
COULLEGE OF EDUCATION

HOLTON HALL

PHONE: 532-676¢

NYC
Summer Pilot Project

August 20, 1970

Mrs. Lois Brunmeier
Administration & Foundations

Holton Hall

[ Campus
|
Dear Mrs. Brunmeier:
- .
5 The staff and enrolleas of the N Y C Project would
- like to thank you for the "extra miles™ you’ve gone with
- us this summer. Although not affiliated with the project,
; . you have helped in numerous ways and this is truly appreciated.
_ Sincerely,
" ) L//;Z Sarfhory, )
: “Project Coordinator

Willard F. Dempsey,
Project Director

o

—

JS:gj

e
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KANSAS STATE UNIVERSITY Manbattan, Kansas 66502

o]

. B

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
COLLESE OF EDUCATION

MOLTON-HALL
NYZ PHONE: 532-6766

Summer Pilect Project

August 20, 1870

Board of Education
Junction City Unified District. 475

Box 370 '
Junction City, Kansas 6644l

Dear Sirs and HMadam:

The staff and enrollees of the Neighborhood Youth
Corps summer project would like to thank you sincerely
for your support of our efforts. ‘We feel that a great
deal of good has been done which should manifest itself
in a reduced dropout rate; improved attendance, grades,
and behavior on the part of the enrollees in the project,
and on improved capability on the part of the high school
to reach disadvantaged students.

The commitment and professionalism of your staff
members who participated is to be commended. Also, the
- majority of your students whc participated performed
extremely well - perhaps above the expectations which
were originally held for them. ‘Many employers, for
instance, have been extremely pleased with enrollees’
performance and would like to employ them part time
throughout the school year. Hopefully the students
now see the relationship between school and the world
of work and will be motivated to:stay in school through

~graduation.

Again, thank you sincerely for yodr support. Perhaps
you will be kind enough to support any future efforts of
~this kind which might evolve. . : v

Sincerely, o N

¢ 3. sarthory, - _
. P;oject-COOrdinator ,

t::: :%é%?;%zé%?,‘ Q!’

“'Willard F. Dempsey, /-
Froject Director . 7/
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A

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
COLLEGE CF EDUCATIGN

: HOLTON MALL
NYC PHONE: 532-6766

Summer Pilot Project

N - | August 20, 1870

Mr. Alvin Ferguson
- 906 Cedar Street
Junction City, Kansas 66441

[j Dear Mr. Ferguson:

[~ The staff and enrollees of the Neighborhood Youth
< Corps summer project would like to thank you sincerely
B for your contributions to our efforts. Your input was
- i particularly crucial since it was largeiy cognitive and
(3 - resulted in a model which was very successful this summer
— - and which hopefully will also reap long range benefits to
‘ the students, school district and community of Junction

B City.

D It was good to know that you were available at any
time either to pick your brzin or to deal with the many
crisis situations which arose. 1In spite of the many

i problems encountered this summer, we feel that the program
1 _ ' was very successful and that the model we developed has

5 wide application. Neither of these conditions could have
prevailed without your help.

Again, thank you sincerely.

Regards, .

&3, sarthory,
Project'CoordinatOr

ATy

Willard F. Dempse
Project Director

JS:-g3
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- g Lk&id!j KANSAS STATE UNIVERSITY Manhattan, Kansas 66502

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
COLLEGE OF EQUCATION

: HOLTON MALL.

r . NYC PHONE: 532-6756

Summer Pilot Project

B
- August 20, 1970
T
— Dr. Herbert Kaiser
: . - Associate Professor
L College of Education
Holton Hall
Campus

Dear Dr. Kaiser:

The staff and enrollees of the Neighborhood Youth

Corps summer project would like to thank you sincerely

- for your contributions to our efforts. Your input was
"particularly crucial since it was largely cognitive and
resulted in a model which was very successful this summer .
and which hopefully will also reap long range benefits to
the students, school district and community of Junction
City.

-

- It was good to know that you were available at any
time either to pick your brain or to deal with the many
crisis situations which arose. In spite of the many
problems encountered this summer, we feel that the program
was very successful and that the model we developed has
wide application. Neither of these conditions could have
prevailed without your help.

Again, thank you sincerely. . : : o -  §

. Regards, o ‘ ¥
2T I S cjsjizz;:;thory, | ff'\“
S R o e f' Project Coordlnatcr .
R T T ///
. y  » .7.‘11;‘ _ _-Tv, ' .  WlLlard F. Dempse”
‘fﬂ o R “-'_-"Af - o SR o Progect D1rector5‘

L ) . . | JS:gj
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“erisis: ‘situations .which arose: :
: 'problems encountered this summer"weafeelzthat the programj
. was very successful ‘and that the model we,developed has
‘wide’ appllcatlon Nelther of:thes
‘jprevalled without your: help”

DEPARTMENT OF ADMIN!STRATXON AND Fou-«DATxotss o;* EDUCAT}ON
COLL='GE OF EDUCATION.

) ) oL : ' HOLTON HALL.-
- N Y C S . Y. | PHONE: 532-6766 .

Summer Pilot Project

* August 20, 1970

rDr.'Wayne Laughery -

Associate Professor
Cpllege of Education’ —
Holton Hall ) ' S e

Dear- Dr Lauohery.

The staff and enrollees of" the Nelghborhood Youth
Corps: summer project would-like to thank your. 51ncerely
for your contrlbutlons to our efforts. Your input was-
particularly crucial since it was largely cognltlve and -

resulted in a model which wasjvery successful this summer,*

and which hopefully will also reap long range ‘benefits to '
the students school dlstrlctfand comnanlty of Junctlon }.'T

Clty.

It was Crood to know +hat you were avallable at: any

time e1ther to. plck your- braln or to’ deal w1th'the many_y
. In spite- ‘of ‘the ‘many-

conditions could have:
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| KANSAS STATE UNIVERSITY Manbatian, Kansas 66502

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION
' . - _ : COLLEGE OF EDUCATION. .

. . . " . 'HOLTON HALL.
NYC o . _ PHONE: 532-676€

Summer Pilot Procject

August 20, 1970

Mr. Alvin Lewis
119 East Third Street ,
Junction City, Kansas 66441

.Dear Mr. tewis:

The staff and enrollees of the Neighborhood Youth
Corps summer project would like to thank you sincerely
. for your contributions to our efforts. Your input was
particularly crucial since it was largely cognitive and
resulted in a model which was very successful this summer
and which hopefully will also reap long range benefits to
the students, srhool district, and community of Junction -

It was good to know that you were available at any
time either to pick your brain or to deal with the many
 erisis situations which arose. In spite of the many
_problems encountered this summer, we feel that the program
" was very successful and that the model we developed has

'wide ‘application. Neither of these conditions could have
- prevailed without your help. o S

SR Again,'thankyyou éihdegély. a
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HKANSAS STATE UNIVERSITY Manbattan, Kansas 66502

- City.

. DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION -
- : o - COLLEGE OF EDUCATION -

- : S HOLTON HALL
NYZC. . . - * PHONE: 532-6766

Summer Pilot Prbject

August 20, 1970

Mr. William Racek
1322 Summit Street
Junction City, Kansas 66u4ll

'Déar‘Mr. Racek:

- The stéff andvénrollees of thé NEighborhood Youth
Corps summer project would like to thank you sincerely
for your contributions to our efforts. Your input was

" particularly- crucial since it was“largely_cognitive'and'

resulted in a model which was very successful this summer
and which hopefully will also reap long range benefits to
the students, school distriet and commmity of Junction

T-It-Was’godd-to‘kndﬁ‘that you were available at any

time either to pick your brain or to deal with the many - -

crisis_situations“which~arose;lfInhspitewofjthe.many} _ -
problems encountered this: summer, we feel that the program -~ - - - '

"was very successful and that the model we developed has -

wide application. 'NEither‘of'thesevconditiqns'couldfhave

_prevailed without your help.

Bgain, thank yogfsincefgly," '
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STATE UNIVERSITY Manbattan, Kansas 66502

DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION

NYC

COLLEGE OF EDUCATION:
. HOLTON HALL -

Summer Pilot Project . PHONE: 532-6766 .

Presidént James A, Mc Cain
Anderson Hall .
Campus

‘Dear President- Mc Cain-

August 20, 1970

The staff and enrollees of this summer's.Neighborhood
Youth Corps Pilot Project wish to thank you for your - -
support and encouragement. We realize that at times you
were subjected to undue pressures because of the unusual
nature of the project and we sincerely appreciate your

supportive attitude throughout.’

. There is no doubt that a great deal of chial;benefit_“
has accured, the long term implications of which are

difficult to predict. As an example,

the Geary County

- juvenile probation officer reported that juvenile crime
is down 90 % in Junction City this summer and readily
attributes this reduction to the project. The social

~implications of this statistic in the

Junction City,

Manhattan, Fort Riley triad are fantastic. Further it
represents the kind of social commitment & university -

. must make if it .is to contribute meaningfully to the
solution of society®s crucial problems in the last ‘third

of this century. ‘Such a commitment is in line with the

traditional>fdnction540f a land grant’
~with a slightly;different-emphasis, .

. _ Again, thank you sincerely for your interest and support.
<_vWe;fee1ﬂthatﬁthgﬁgniv§:sity;c§n”pe;juspifiably}p:oudfofjitsg-'»““
T efforts-thiSwsﬁmmer{ipﬁpﬁdeftaking*a:SQlutipn”tq.a*¢fpci§l_"

~..and pressing social problem

institution although

inator:
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H KANSAS STATE ‘UN]VERSITY Manbattan, Kansas 66502

.DEPARTMENT OF ADMIN!STRAT!ON AND FOUNDATIONS OF EDUCATION
COLLEGE -OF EDUCATION .
- i : ’ . HOLTON HALL .
CNYZC . " PHONE: 532-6766 .

Summér Pilot Project
August 20, 1970

Dr. Gil Browning
‘Marksville,
Louisiana 71351

Dear Dr Browning: f

The staff and enrollees of the Nelghborhood Youth
Crops summer project would like to thank you sincerely
for your contributions to our efforts.- Your input was

. particularly crucial slnce_lt was-largely cognitive and
resulted in a model" whlch'was,very successful this summer
and which hopefully will also reap long range benefits to
the students, school dlstrlct:and communlty of Junctlon
Clty- ) ’ ; . S

It was good to know that you were avallahle at any
time e1ther to pick your braln or to deal with the" -many
erisis situations which arose.” “In- splte of the many -
problems encountered th1s summer ~we-Ffeel: +that the .program
, - 'was very successful and that the. model we developed has:
P _ ... wide application. . Neither: of these condltlons could have
' prevalled mlthout your help. o T R

Agaln thank you slncerely.
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DEPARTMENT OF ADMINIQ'I‘RATION AND FOUNDATIONS OF EDUCATION
COLLEGE OF EDUCATION

N Y c . ‘HOLTON HALL

" PHONE: 3326768

Summer Pilot Project

l.-v“m“-| ’cm@m' : m ”

August 20, 1970

|
i
i

Dr. Leon Rappoport
‘Associate Professor
Department of Pyscolocy
Anderson Hall

CCampus

[emermend

Npd

‘Dear- Dr Rappoport°

The staff and enrollees of. the Nelghborhood Youth
Corps summer project would like to thank:you sincerely
for your contributions to our efforts.”” Your input was
. particularly crucial since it was” “largely cognitive and
* .- resulted in a model which was very successful this summer
. and which hopefully will also ‘reap long range benefits to-
~ the students school dlstrlct and communlty of Junctlonb

Clty.‘“

—

!

s

It was good to know that you were avallable at any o
‘time either to pick your brain or to deal w1th ‘the ‘many * IR
‘erisis situations which arose. In splte of the many ' e

 problems’ encountered- this summer we feel that the. program '
was very successful and ' that the model we developed has -

" wide application. Neither of- these condltlons could have.

- prevalled WlthOUt .your- help. R . : . S

: L)

A ARG SuR R H A

S B

-
et

Agaln thank you.51ncerely.,:,
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» KANSAS STATE UNIVERSITY Manhatian, Kansas 66502
‘ . ’ . ’ . DEPARTMENT OF ADMINISTRATION AND FOUNDATIONS OF EDUCATION - )
. ' NYC ’ COLLEGE OF EDUCATION..
= - - ) . ' "HOLTON HALL:
: C ; Summer Pilot Project © : PHONE: 532-6766

August 20, 1970

Mrs. Judy Gerdis
Personnel Director

St. Mary Hospital .
Manhattan, Kansas 66502

 I—

Dear Mrs. Gerdis:

L]

mhe staff and enrollees of the Neighbbrhodd Youth'
Corps summer pilot project wish to-thank you sincerely
for your support of our efforts. Without your cooperation

and vour willingness to provide employment opportunities

for disadvantaged ycuth, the project could never have
- = gotten off the ground. S . |

bovevand

_ ‘The results of the project are hard to calculate but
. there is no doubt that you have contributed greatly to the
 present and future welfare of a. large number of youth who
needed helz. In that ‘sense, your. contribution to the.-
msgoial health™ of the Junction City - Mamhattan <. Fort
Riley areas is incalculable. T e

_ Again, thank you sincerely fdrjyoqr7ﬁelp. ‘As was.
noted. above, the project would have been impossible without
your efforts and yqur,willingness to, cooperate. . R

7
i
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Nl kaNsSAS STATE UNIVERSITY Manbaitan, Kansas 66502

- ’ . : . . DEPARTMENT OF ADMINISTRATION AND FOUMNDATIONS OF EDUCATION
. ’ COLLEGE OF EDUCATION

’ N . ‘HOLTON HALL
r' : ' NYC PHONE: 532-6768"

Summer Pilot Project

- | " August 20, 1970

Mr. Frank Keller
2105 Bluehill Drive
Manhattan, Kansas 66502

[

Dear Mr. Keller:

I

The staff and enrollees of the Neighbbrhaqa Youth

—~ Corps summer pilot project wish to thank you siricerely
P for your support of our efforts. Without your cocperation
L2 and your willingness to provide employment opportunities
: - for disadvantaged youth, the projéct could never have
[ gotten off the ground. : S : -

.. . . The results of the project are hard to calculate but

- " there is no doubt that you have contributed greatly to the

, present and future welfare of a large number of youth who
- . . needed help. In that sense, your contribution to the = . .
mgocial health™ of the Junction City - Manhattan - Fort

Riley areas is incalculable. . ° T

_ ; Again, thank you .sincerely for your help. As was .

] : : noted above, the project would have been impossible without
your efforts and your willingness to. cooperate. . co

| Regards,’ .
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KANSAS STATE UNIVERSITY
NEIGHBORHGOD YOUTH CORPS " 15k
SUMMER PILOT PROJECT

STANDARDS OF CONDUCT

Dormitory Hours - All enrollees will be in the dormitory and in their

respective rooms no later than 12 p.m. each evening.

Dormitory Visiting Hours - Enrollees may heve guests of the opposite sex

in the main lobby and basement lobby from 6 p.m. to 9 p.m. each evening.
No guests of the opposite sex are permitted'in the dormitory wings or

individual rooms. ZEnrollees are responsible for the conduct of their guests.

Consumption of Alcochol and General Conduct - No alcoholic beverages will be

permitted in the dormitory or on the dormitory grounds. Drunkenness or

disorderly conduct will not be permitted.

Parties and Meetings - Parties and meetings are restricted to the living

rooms in the basement. The main lobby is not to be used for parties or

meetings.

7»Participation inpActiuities - Enrollees are expected to be on time ét the

uand may'range from oral reprlmand :restrlctlon, removal fromcthe dormltory, if-

appointed place for all.deS1gnated activ1t1es durlng the course of the eight
hour work day.. In addltlon, enrollees are expected tc part1C1pate fully in ",

work experience and deslgnated team act1v1t1es 1n order to be paid

dV:Violatlons - The Standards of Conduct w111 be enforced by all project staff

i personnel. Infractions wlll.be renorted to the Judnc1a1 Comml.tee whlch;?’dzrr

'Acon51sts of two enrollees, two students, two teachers, and a member'of he"_‘r

“fproject staff Punlshment will depend upon the seriousness of the infractlonf

..jwmard Fo Denpsey, Ar.

->n e . wmoa
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NYC

SUMMER PILOT PROJECT

To: Former N Y C Summer Project Students and Parents

From: Barb Chance and Johnnie Mc Cray

Date: October 6, 13970

In our search for part-time jobs, we may be able to find some

baby-sitting jobs for the girls. These jobs would run from 8:00-12:00

P.M. wif.h perhaps some after school. Most of the couples will be from

the N C O Club and Officer's Club, and it is very likely that they will

furnish transportation. If you are interested check below, and talk to

your parents about it.

I would be interested in baby-sittiﬁg.

I would not like to baby-sit.

‘Nax‘n_e :

' Address:

ehone To.:

e Social Security Wo.: _

. ‘Parent's Sigmature
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NYC

SUMMER PILOT PROJECT

To: Former N Y C Summer Project Students
From: Barb Chance and Johnnie Mc Cray

Date: September 21, 1970

NAME:
Some of you have expressed an interest in trying to find a part-time
Job after school.. We do not ¥now whether we can find any Jobs, but if

you are interested we would like to help you try o find a job. ‘

. Please Check - one of the statements below:

I would like to have a job after school.

Iwill not. ‘have time to vq;'k' after school. o

PLEASE RETURN THIS INQUIRY TO THE SCHOOL OFFICE TODAY.




>y .
~
S5T0WT SOTER
Sy eWway - JO Jaquny

| . . STAPSUSE ATTATION ATTOR
| | 1oaroud a.o.ﬂHmyHuzzsm
i . . . §4M00 MINOA COOMNORHOIEN .. .
~_ - o . ALISYGAINO 2LVIS SVSNWY
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‘ »I authorlze the (NYCﬁf Summer Pllot Progeﬂt} to consult medlcal
,u' " authorities- as ‘they deem’necessar
above named person :

I authorlze that necessa y'emerdency surgery anesthetlcs
medlcatlons may be admlnlstered .

It is understood that every ef rt
case>0f?ser10us 1llnes 0
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I hereby é.uthdrizé 'Kansas ‘State University Student health

center to release a copy of RS 'f:“5'7'-mediéa1'

record to a representatlve of the N Y C Summer Progect ThlS

Fort Rlley, for w0rk exploratlon:at thls 1nstallat10n.

b'iSignature of Parent or-Guardian
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TIME SH:ET ; o 160

l Couns°10rs Tlme

: ~'_(hrs) ‘A_Superwsozfs Tlme

Worzc Statlon

‘Location ~ - From To . F

Desecription of work

L

o ‘Total Hours 1st Week _




i ’ RECORD OF HOURS WORKED AND ON LEAVE -161
' ' KANSAS STATE UNIVERSITY, MANHATTAN, KANSAS :

= One copy of this form is to be completed and files wn‘h the Department Head by all Graduate Ass:stants, Research Assistants paid les
1an $500 per month and monthly classified employees covered by the Fair Labor Standards Act. These forms may be discarded three yeas
sfter the period shown thereon. The payroll time card serves as this record for hourly classified and hourly student employees.

This record is not needed for other employees ekcept that classified: employees: who are exempt - from the Act must comp!ete thxs forr

they work on a holiday and when absent from work for any reason except holidays. -
).eave wn‘hout pay for all monthly classified employees is to be reported also on the special "Applxcanon for Leave Wthout Pay” form

E o Employee

Depaﬂment :

Week Beginning SR - — 19 | WeskBeginming_ - © . 0 9
[ : © *. HOURS WORKED- : S HOURS WGRKED : '
Ii‘ Sun. IMon. {Tue. ed. |Thu. | Fri. [Sat. Total B wo » Sun. [Mon. [Tue. ed. |Thu. | Fri. {Sat. Total
*[;wr* o e & & & o | 40 o fwrt o s s s B ofsl o | a0
..E HWT** o : - HWT* | : | : ﬁ
Jg HOURS ON'LEAVE o 1 .. HOURS ON LEAVE )
st ' » C st
I | T 1 Is
ChL R ' ' P
la ’ ~. ' ' o
jomt : , - . ot
1 Total Hours Worked and on Leavé VVifh Pay S L o Totél Hours Worked and on Leave With Pay. .’......‘.‘..:.'......' Co
[ LWOP ] [ | J : I : l : l | e ‘ ~[L'WOP b J r I | ] l | ’ "
: " DISTRIBUTION OF WORK. TIME IN HOURSH = = ST S DISTR!BUTION OF WORK TIME IN HOURSHE
[ Activity | sun:| mon.| Tue. Wed. ‘Thu. | Fri. Sat.- » 1 Achvuty . | sun. I Mon TLe.v Wed. - _’»Thu.';. CFris’ ) Sat
] -‘ General Admin. 1 . o _' s . L - vviée_neral Admin.: B I SRR FRNECY T Sl e
[ A:i:ademicAdmin. o . Y I R Academchdmm B R TR R A
| Researchadmin. | || L] b ] research Admine -
%fif»{li"'e"sbﬁ Admin. 2 R R I R A e ‘Em;;’s‘-sﬁﬁ:Aanﬁ’}i’-J' .
— Instruction . ) ) B ‘lnstruchon i

| Research | Research

] Extension "V.Extensnon

__ Other

1 Proj. Nc

Proj. No

|roine -

Emp!oyees T I TP TE
Slgnature j T T P R

R

rllurm«unmc L g TS N IS

S snncren SR
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- Hours Reported»

Subtotal

: Week of
Su'btotal o
_- Hours Reported :

-' . ’»Balance Carr:.ed Forward 2o

L ﬁi:’f_§ffé-l$' forPer:_od

162

ATTENDANCE REPORT DATA

Pay Period:

Item o ' Hours Worked - Hours Missed = =

+ Balance from‘las}t period.

. :’_Week of . o e e m

+ Balance from last perlod_

- Hours Reported

+ Balance from last per:.od
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‘1. Interviewing -Officef : - 'F‘nroﬂees Soec. Sec. No.

[é?- Enrollees Name , ' SR — R

E3 Enrollees Daté of Birth ' ' LN _ ;""e‘lep one No - — IS i i -

. Enrollees Address o : ' - i L ’ _ el .
o N o oy - - swte N

r:i5 Enrollaes PI ce of Birth — . ‘%‘ o . .‘ : ] “ ‘: i = '~ , . * _
76 Enro}lees Ethric Origin — i “ _ _ - (Specif:-) . | :

_7 En-%l.lees Mér'tal Stau}s,., -' S R . E o |
—1:8 EnrblleeLiVes with - , R ‘ (Speciﬁ_/) :

719, Name of Parent or Gud dian

. 10._A_ddress of Parent or Guaréian v o : . -
,-‘.gL Totcd I‘\umber of Pe;;onb va.ng in huz_soaold .

»2 Total Number oL Persona inF amily

5 Veteran’s Admin

: Other'

I cer’ufy

ihat to thet;bsst of rry knowlodce t‘r-at‘

Sigusiure of Represcntative of Toferviewing !

e that my :cm
1’ ;Newhboruﬁnc_ Yo'vt C 1ps P“Nrmm

Aruitoxt provided by Eric



| VARIOUS TEAM COUNSELING DISCUSSION TOPTCS




| GROUP COUNSELING DISCUS_SION TTEMS

Remeimber' there are no.correct or incorrect answers.-
~ the q_uest:.ons we w:.ll ‘talk about them. ‘ :

What kinds of people:do respect the most?

What do you feel are your a'b:.l:.t:.es a.nd skJ.J.ls‘?

What are your lﬂces'é.nd;vdis]__ik»es?b -

.. What are your special talents?

What: do you like best about yoﬁrs’gélf‘z

What do you like least about"yoﬁrselfé -

What kinds of ;pléq_blé"?dql.&ou Jikethe 'bésf?x o

'Wh at kinds kpf ‘peop. le doyou 14k etheleast‘.? -

CIf you' were serious a.'boutv fmd:v.ng out A h:.ngs yo ) vdo
et the Sm 0

. 165'

L.

" Think a'bout each q_uestlon and then amc e 1t to’ the best of your a’bil:.ty. ‘
After a.nswerlng all




{

ey B e B - T |

.

N moon |

e

12.
13.

1k.

15.

16.

7.

18. -

20.

210

23

are happlestv

If you could_do somethlng tO»make thls world a>better place in
l.wh1ch,to 11ve, what would you do° T -

" 166

ﬁame three people that mean a lot to you in your life?

What are the qualities you like best and least in other people?

If you could take an all expenses pald vacatlon, where would you
go, and what would you like to go ‘and see? s

Why do you like music?

What*s more 1mportant getting an. educatlon, or maklng money, or
gettlng a job, when you get out of school° ,

Have you ever filled out an.applieation for a job before?

Have you ever had a checking or savings a@cotnt before?

pWhaﬁ.is’thellargeSt“émount of ﬁonej}y@ﬁ(vereﬁerﬂhaditoﬁspeﬁqélf';:f‘77’u

From your own experiences what groups of’ perle or 1nd1v1duals fi“"

Where is God? ... .
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TEAM DISCUSSION TOPICS

Methods and Media for finding a ,jobv

1. - Employment bureaus

2. Advertising in newspapers, trade ,journals, ma.gaz:mes
3. | Personal letters of appllcat::_on '
k. Application through personal acquaintances

5. Application in person

Information to be supplied in z written brief or resume

1. ~Educé.‘§ion

2. Experience

- 3. References (former employers,' ta'a.chers, Iiroihinent pecple)

k. Photograph of self

e R R P R T AR R Ry ARTERRe R D [ R e b

5. Apply—for 2 specific position
6. State your quallflcatlons
‘7. Even offer to go to work on pro‘bat:.on

8. _Knowledge of your prospectlve em;ployers buslness ’

. Causes for Dlscharge of Employed Men - Study made by Harvard Unlverslty

: Causes of Dlscharge for l:- OOO men in the survey

La.ck of sklll or techm.cal knowledge

Incompetence S ,
- . Blowness : )
Co ,Phys::.cal Inadapabn.llty

;Insuhordlnatlon RERVA
. "General. Unrellabllity
. Absem:eeism ‘
~ Laziness .
'Trou'ble mak:t_ng
. Vlola’tlon of rules C
. - -Carelessness = - S
. .Misconduct’
). ..Dishonesty . e
- Unclassified = .

BT
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ARE YOU A LEADER?

L B

ATTRIBUTES OF LEADERSHIP - - -

1. Unwavering courage

o

3. A keen sense of Justice

4. Definiteness of decision , . .

-

ko
§

£ .

§ 2. Self céontrol
B

B

-

¥ .
% S. Definiteness of plans
Ry

|

6. The habit of doing more than paid for

W S O T SR
! -

7. A pleasing‘personality

8.  Sympathy and understanding

B~

Mastery of detail

o)
b

10. Willingness to assume full responsibility .
i 11. Cooperation '

12. Can you think of any others you would include?

SQME OPPORTUNTTIES FOR LEADERSETP FOR BOTH MEN AND WOMEN
- | _ 1. Polities . o S ' |
& -2Q_-Banking '
' ‘3. TIﬁdustry

y, Rg;igion.

5. law

v '-: ;55‘ '. o 6._-MédiCinéf
“ . . 7. Education

r l:ij ff8:\fJ§UIpalismf; a;

*ﬁg:9;f;wha£ é1sé§¢éﬁfyoujthihk;65'

The seven.ma;or Positive Fuctions S R
most commonly ubed In creative effbrt;:;*ﬁ:
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IE | THE THIRTY-ONE MAJOR CAUSES OF FATLURE

Lack of a well-defined purposz in life
Iack of ambition to aim above med:.ocrity
Unfavorable hereditary background
Insufficient education = S S =
Lack of self—d1=c1p3.1ne B . o v e e
111 hoalth ‘ SRR S S
Unfavorable environmental inﬂuences during childhood ‘
. Procrastinmation . , , v
‘ 9. 1Lack of persistanc..‘.
E - 10. Negative personality
: '11. Lack of controlled sexual urge ] O
: 12. Uncontrolled desire for something for nothing C:
13. Ieck of a well defined power of dec:.sion T ;
[ ik. * One or more of the six basic fears: 1. povert 3. 2. criticism;
‘ 3. 111 health; L. fear of loss of love of someone;
- ' "~ 5. fear of old age; 6. fear of death.
B 15. Wrong selection of a mate in ms.rriage :
' 16. Over-caution =
- .17. Wrong selection of assoc:.ates in business
' 18. Superstition and prejudice .
19. .Wrong selection of vocation
20. lack of concentration of effort
21. The habit of mdlscrlmlna.te spending
- 22, ILack of enthusiasm
23. Intolerance o ‘
24, TIntemperance or Over-Indulgence -— eat:.ng, sn‘ong drink, a.nd
. ‘sexual ‘activities. - _ e o
“25. In ability to. cooperate with, othe:rs : ;
- 26. . Posséssion of power that. was: ‘not acq_uired through self éffort
. 27. " Intentional dishonmesty . . L R
28. Egotism snd vanity . A e
. 29. Guessing instead of thlnking et '
.30+ " Lack ‘of capital to get started in ousiness S
''31.° Any other" reasons ohat have not 'been included in the foregoing
<.‘list.' S . ! SRS

OS‘QO\yI-P'wl\)H
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TO ALL .}fE!B-EBERSf oF GRoUr F .

. superv:.s ors.

,;m‘mh tlme dur:_ng your brea.ks.

o don’t l:LLe 11: an:y better tha.n you do.‘-v4';‘

paid. We rece:.ved some of the

JOBS l- So :f.‘a.r our work exper:.ences a.nd explora.tlon ha.s been qulte

good. As you know, we ha.ve hea.rd a. number of c'ood comments from your

We do feel tha.t some of you have been_ taklng a l:Lttle ‘booi IR

When you get through w::bh one ,job a.sk :

your supervisor for someuh:_ng else to do. ’f" -

PAY CE:ECKS - As you we:l_l know we ha.ven"'

checks yesterda.y 'bu_ ‘an error wa.s mad

“the checks sO. they ha.ve
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i RRHX W%%a%&%ﬁ"%%%%%* %—PL)HH(—X—X—)HG***

TITLE: SARTHORY - PRE AND POST TESTS ON TOTAL SAMPLE
xes—%%*w%%&a&m+ﬁxﬁx*~>em*xx&x#¥*-m++m%%* Lo

E : T-TEST FOR RELATED SAMPLES . . - . N=bhs
H W%}WM%%HWWW%%W

PROBLEM  T-STAT  DF MEAN-1 MEAN-2 ~ STDV-1 =~ STDV-2

e

1.907 45 3.652 K261 - 1.581  1.75T 'AETITUbEé _’
- 1.985 ks b 326 - 5.065 = 2.232 S 1l.541 - TOWARD -
- 0.325 . L5 Lo17h 4,30k  © 1.901 . - 1.672 ~ TEACHERS

bl
‘:'FS\OOO-QO\UI-F‘Q \V)

V)

3 _

031 |

&=

(V)]

W

W

\O

H

W

L]

\O

W

(V)]

H

5

)

H

[}

&

N

Forsnosi ¢

|

788 1. 836

882« 1.75k ,
: ’ : : R : 1.828 LLlLTe6 A

17 -2.615% 45 - 59718 = 5.087  1.358 - - 2.07T+ . ATTITUDES
18 2.221% L5 3.304 3.935. . 1.604 . 1.890 ~ TOWARD .
19 -1.h72 ks - hoaath o 3.80k 1,717 T - 1.721> SCHOOL

- 20 S -1.159° 45 5,630 " 5.283  1.583 - 1.870 . - - .
21 ~0.hgo 45 - 3.739 . 3.913 © 1.831 = .1.895

. =1l.335 45 - 3.870 S 3.522 0 1.392. . l.T722°

23 - -0.263 ks 3.565 - 3478 . -2.0k0 1.986

2L S .1.762 0 b5 20652 | 3.A7h 0 1.8k0 1.768.

vt '
H
\n
O
[

[
(o)
-
&=
\n
W
[

>
(VY
\n
W
[

%

1
, 2 3 1 | 5
k- =1.819 L4s - 5.957 5.326 ° - 1.673 1.87h -
, ST
1

| e B

N
[\
\V)

: 25 - -1.0k . k5 - 2,630 2,522 . 0.645.°  0.691
5 - 26 -1.093 b5 2,609 . 2.71T7 0.537 - -0i502 el
1 27 . T 1.632. k5. 2,587 2917 . . 0.580 .0 Shh'{v.,ATTITUDES
I 28 . . 0.190. - k5. . 2.301 So2,433 00 T0.61% 0 . 0.7L7. L TOWARD -JOB
- 29 .-1.310 ys. . 2.370 - 2.217 - :0.610 - . 0.728 . ' DIMENSIONS:
.30 - 0.813. b5 . o2.522 . 2,609 7 0.658 . 0. 61hg{w’;*’v%~ii;rﬁix
E 32 . 0.752 0 b5 2,587 o 2.67k$':; C0.61T- ;‘,0;56Qj o

*Significant at .05 level . 'iCrltical t =2l oelﬁ;ﬁ; Bl L
7 S S S ‘-‘,'-(TWO—Ta.:.led@ .05);' R
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*—H(—x—r—x** RN FARRRRHRRNHINRK: ****ac—x—x—aw—x—x—:w-" SIS DR TE SV SRV STEVTTRTe )HHG-HH**-JH(—X-* SRR

TITLE: = SARTHORY - PRE AND POST TESTS ON MALE STUDENTS
H%HWH*%W#%W*X%%%WHW

. T-TEST FOR RELATED SAMPLES = ' N'= 25

B B S e A . e o %WW*%**%WW%W&*W

~ PROBLEM T-STAT  DF MEAN-1  MEAN-2 ‘STDV-1 - STDV-2
i mﬁ%%%ﬂ%*ﬁﬁ%w%ﬁ%%%%%; ’
1. 0.838- 2% L.oko %.360 S 1.59% . . 1.604 - g
2 2.211% 2k - 3.560 ' L4.180o " 1.805 S 1.711
' .3 2.0kk - 2L '3.6k0 . L. 480 - . 1.846 . 1.503
i ko 0.891 24 L.720 - 5.160. - 2.227. - 1.675 ° el
- 5. 1.527 2L 3.6k0 L. LOO. 1.705 1.958 ATTITUDES"
. 6 '1.091 -2k L .720 5.2k0° . 2.208 S 1.hs531 TOWARD ..
i 7 0.42k o h2kp  L.80  1.877  1.735 ° TEACHERS
- .8 1.570 .2k 1 3.360 2000 1.680 . 1.756 .
9 - 0.255 2L ko720 0 k.8kO ©.1.720 ¢ 1.700.
E 10 0.161 ol 3.200  3.280 - 2.021 = 1.969
- 11 . 0.700 =2 3.560 3.880 - 2.162 " 2.223°
E 12 . 1.069 2k 3.200 3.600 1.500 1.871
- 13 2.193% 2L 3.640 " h.600 1.8456 1.500
- 1k S =1.109 2L 5.840 S.uho 1.795. . 1.635
E. 15 . 2.0k a2k . 3.2hko k080 . 1.922 . 1.730
16 . 1.000 24 Lk.080 h.520 . 1.913 ©1.828 : _
17 -1.510 2 5,800 = 5.160  © 1.581 2.01k - ATTITUDES
E 18 '1.483 o 3.680 L;320° - 1.547 1.725 - TOWARD -
19 -0.711 2L L.360 4.080 . 1.729 - 1.956 SCHOOL
20 -0.651 24y  5.480 5.200- 1.584 . 1.848 -
T 21" 0.162 2y - L.ooo . k.080 1.780 ©1.998
E .22 . -1.057 . 2k k_.200 . 3.800 @ " 1.323 1.803
o 23 0.756 24 3.240 - - 3.560 - '2.006. - 2.083
E 2k T 2.535% 2k '2.280 -+ '3.320. . -1.621 1.865
£ . _ , ‘ SR T o
25 . . <1.365° 2k 2.k00 2.160° -  0.76k . 0.7h6.
E 260 1.163 AN 2.520 - 2.680-  0.586 0.557 - L
£ 2T 1.732 - 2h  2.520" 2.720 . . 0.653 - 0. 61hf._;-AT”ITUDns '
28 . -o.6k . F2h - 2:360 .2.280- | -0.638 . 0.792 - TOWARD JOB
7 . 29 -0.801 24 . 2.ko0 2.2hk0. . . . 0.577 5. .0. 779-*_:;D1MEN810NS -
£ 30 . co.272 2k o 2.480. - 2.520 ¢ 0.T1h Y o T 4 R e T S S N
: 31 1. 000 - 2 . 2:2ho 28007 04597 . 0LTOT Ly
O . 32 - 0.0 2k 2.600. 2.600 " . .0.645 L0WSTT e
'i -%ﬁ%ﬁ%}ﬁ%ﬂﬂﬁ%&%ﬁ%}%ﬁ*ﬁﬁ%*_ i
) .*Slgnlf:.ca.nt ‘at .05 -fleve'!__,_ LT e Cr:.t:.cal t = 2 064 -
: ; T Lt LT (TVO-Talledi@ os,;
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-X-)HH(--X—)H(—X—%(—’(—)G Wm%kﬁm%m%&mx%%ﬂ%*%ﬂ*

- TTITLE:  SARTHORY - PRE AND POST TESTS ON FEMALE STUDENTS
HH R R K FIR KRR KA x-m*ac—x—x—»*-meex*ﬁxw*aeﬁﬁ*mh x—x—x—x—x—x*‘e**é—)exaeee—x**mﬁaee

T-TEST FOR RELATED SAMPLES S S } N =21 .
PROBLEM T-STAT DF - MEAN-1 MEAN-2  STDV-1 STDV-2 i
1 0.127 - 20 3.952 © h.000 1.56h - 1.703 :
2 0.197 20 3.k29 3.524 2.063 1.721
3 -0.211 20 L. ok8 3.952 1.658 1.24h
L 0.361 20 k.286 L. 476 1.848 1.721. B .
5 1.123 20 - 3.667 k.ogs5 - 1.kénc 1.513 ATTITUDES
6 1.685 20 3.857 . 4.857. 2.220 1.652 °© - TOWARD
T 0.0 20 ko095  k.o95  1.972 1.609  TEACHERS
8 1.279 20 3.k29 3.857 . 1.568 1.520 . . -
9 0.970 20 %.113 k. 619 1.905 1.284
10 0.105 20 3.095 3.143 2.047 1.797
1 0.528 20 3.190 3.57% 2.089 1.805
i2 2.133% 20 3.143 4,286 2,081 1.765
13 -0.623 20 L.190 3.905 1.965 1.947
ik -1.431 20 6.095 . 5.190 1.546 2.159
15 -1.089 20 3.667. 3.143 1.853 1.682
16 -0.267. 20 L.hog 4,286 1.748 1.793 ,
it - =2,1k6x 20 - 6.190 © 5.000 - - 1.030 2.191 = ATTTTUDES
18 _ 1.711 20 2.857 3476 1.590 2.015 - TOWARD
19 -1.599 20 - 3.952 3476 1.717 1.365 SCHOOL .
20 ~1.013 20 - 5.810 5.381 - 1.601 .. 1.936 '
21 0.548 20 3.k29 3.714 1.886 1.793 '
22 -0.795 20 3.476 3.190 1.h0a 1.601
23 -1.121 20 3.952° 3.381 2,061 1.910
24 -0.2k1 20 3.095 ~3.000 2,022 1.673
25 0.568 ' 20 2. 905 L 2.952° 0.301  0.218 3
26 0.326 - 20 2.7k T 2,762 0.4k63 - 0.436. R :
27 039 20 2,667 - 2,73k 0.483 - 0.463 - ATTITUDES. .
28 - 1.000 . 20 . 2.k29  2.571 0,598 . 0.598 . .TOWARD JOB
29 #1.000 20  2.333 - 2,190 -0.658 - 0.680: . DIMENSIONS -
30 . . 0.900 " 20 - 2.571.-  2.71h . 0.598 . . o463 "
31 .. 0.900 . 20 - . 2,381 - 2,52k 0,590 " o0.602
32 . 1.000. -~ 20, 2,571 . ' 2,762 - .0.598° ' 0.539

fffmmmﬁ@mat@5k@17y7;f}ffnﬁgffnnwlt-2%6 S
e T T I (qu-Ta;le‘d_@v L05)
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E . *X—*-)&-)’—X—-X—x-}.-* **HGH**PLW%}X—X%—XALX—X% X—’(—#—‘(—X—X—*#—X—-)‘-*—X—X—)‘-)HHH(—H(—X X-K-**-)HHH(—X—X—*X—
TITLE: SARTHORY - PRE AND POST TESTS ON SENIOR HIGH STUDENTS '
3 XD EEE DD Y—)‘%HHH(—}HHC H(—)G*Hr*-)ﬂd’*eﬁt—x—)ﬁ&%*x ***—)n—xeﬁet—x—x—xav*xae&x—*ﬁt—y—x—x—*
1E T-TEST FOR RELATED SAMPLES N =12
Wm%%%m%mﬁmmm&
PROBLEM T-STAT 'DF  MEAN-1 MEAN-2 . STDV-1 -+ STDV-2 =
1 ' 1.13k 131 - 3.583  L.167 1.782 S 1.6k2 o
. 2 0.k26 . 11 3.583 3.917 2.065 1.929
[ 3 0.0 11 3.833 3.833 1.337 . 17749
; L . - 0.508 i1 k. 250 L 66T - 2.006 = 2.015 : o
5 0.236 11 3667 - 3.833 1.670 1.749 . - ATTITUDES
lE 6 1.522 11.  3.750 L.333 - 2.301 1.697 - TOWARD
& 7 1.h72 11 3.833 4,583 1.k03 - 1.165 TEACHERS
: 8 1.07% 11 3.250 3.833 1.658 - 1.L67
: 9 0.26L - i L,.333 - Lh.583 2.309 . 1.621
i; 10 1.074 11 2,500 - 3.083 1.931 1.730
11 1.340 11 3.683 3.750 - 1.881 - 1.765
{ 12 .2.609 11 2.333 3.667 1.557 $1.923
13- 2.031 11 3.7 L.l . 2.151 2.065
[? 1k -0.561 11 5.917 = 5.583 1.676 - 2.23h
i 15 : 0.553 11 3.333 0 3.750 - 2.1k6 2.137
16 0.09k 11 ‘L.000 L.083 1.595 2.021 o -
] 17 . - =0.150 131 5.500. . . 5.7 1.784 = 2.021 = ATTITUDES
l; ' 18 - 0.861 11 3.250 3.667  1.603  1.614 = TOWARD -
. 19 - -0.378 i1 . 3.917 ~3.750- - 1.165 1.913  SCHOOL
. 20 - 0.353 .11 5.000° "5.250 1.907  2.137
| 21 . 1.733 11 . 3.250 k67 - 1.288 - 1.586
- 2 O.771L 11 3:.250 . 3.583 - 1.545 1.56k
' 23 =0.3k0 11 2,917 - 2.750 . - 1.929 1.658
@ 2L 1.076 11 - 2.583 - . 3.250 " 1.881 @ 1.ke22
B 25 0.364 = 11 - 2.583 0 2,667 .. 0.793 - 0.651" - SR
! 26 Lak9 - 13 2,583 2.833 0 0.669 0.389 Tl
~ 27 0.0 . . 11 - '2.583 . - 2.583 0.669 . .0.669 ATTITUDES.
28 0.0 - 11 2.7 2.7 0.793 ~ © .0.515 ' TOWARD JOB
l} 29 -0.692 . 11 ' -2..a7 ' 2.250  0.793  .0.75F = DIMENSTONS
ot - 30 l.akg 11027 ¢ 2,667 0 0.793 . C.650 - oo
o 31 1.393 - 1 2367 o 20a7 0.577 . 0.669
n s 32 04692 11 2583 - 2,750 0.669 " = 0.k52
&'_*, | & s Critlcal t= 2 201

(Two-Talled.@ os)
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***%*H%X—)G*-)’-—J&)‘H-* P QU o e e I B S HA—-)(—X—X—)G**H%HH(—)H(-* R ATEVETE EVETEVETY

TITLE: SARTHORY - PRE AND POST TESTS ON JUNIOR HIGH STUDENTS ,
%kmhm%ﬁ%*ﬁﬁ%**ﬁﬁﬂ*ﬂ**%ﬂ*%%%mﬂ%ﬂ% :

Comd BEA

ERp—

T-TEST FOR RELATED SAMPLES : , . N =3k

W%—WHW&WWW%%WXW~WW

PROBLEM T-STAT DF MEAN-1 MEAN-2 STDV-1 STDV-2

N I RN %%WWW**WHWM&%%%*W

1 0.188 33 Aok L,206 1.k80 1.666

2 1.828 . 33 3.471 L.088 1.879  1.730

3 1.478 33 3.824 4,382 - 1.808 1.256

4 0.7h5 33 k.618 k.92 2.089 1.621

5. 2.1hkox 33 3.647 h a2 1.57+ - 1.760 ATTITUDES

6 . 1l.ho1 33 h.529 5.1hk7 - 2.205 1.500  TOWARD

T .-0.173 33 L. 29k L.206 . 2.053 = . 1.822  TEACHERS

8 1.703 33 3.0 3.97T1 1.618 . 1.7h9

9 0.911 33 k.500 Lok - 1.638 .1.k93

10 -0.285 33 3.382 =~ 3.265 2.015 1.943

11 0.587 33 3.500 3.%35 2.205 2,136

i2 1.657 33 3471 k.000 1.762 1.826

13. 0.437 33 k. .o59 k. 235 . 1.808 ©1.634-

1k -1.739 33 5.971 5.235 1.696  1.759

15° o0.h10 33 3.k - - 3.618 1.813 1.633

16 0.588 33 L 324 L 529 1.918 1.727 ;

17 - -2.867=* 33 6.147 koo 1.158 2.110 ATTTTUDES

18 . 2.035 33 . 3.324 . k_029 1.628 1.992 TOWARD

19 . =1.b46 33 h 265 3.824h 1.880 © 1.678 SCHOOL

20 -1.750 - 33 5.853 - '5.29h . 1.7 - 1.801 o

21 - -0.202 33 3.912 © | 3.82k 1.975 - = 2.007 :

22 -1.89% 33 L.088  3.50¢ 1.288 - . 1.796 -

23 -0.1k2 33 3.79% 3.735 ,_2 056 ~ 2.050 -

=318 - 1.380 33 - 2.676 3.1h7 .-,1 854y - 1.893

25 ' -1.529 33 . 2.6k 2471 . 0,597  0.706

26 0.529 - 33 2.618° . 2.676 0.493 0.535 oo :

27 1.977 33 . 2.588 = 2.765 - 0.557 -~ 0.496 " ATTITUDES

28 .0.215 33 ..2.382 2.2 -  o0.551 -.0.783 " -TOWARD JOB

29 . -1.09% "33 . 2.353 2.206 - 0.5k 0729 fDIMENSIONS
.30 . . .0.239 33 - 2,559 . 2.588 - 0.613 - 0.609 , DR

3 0.8h9 }~v-33- v 2. 353. -2, h7;' 0.597 . 0.662

32 0.4h42 ' 33 2. 588 20 6&7 0. 609- 0.597

o *Slgnlflcant at .05 1eve1 |  n 3 127 :’ ‘ 'f ' Cr1t1ca1 t = 2. Oh2
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FINAL TABLE OF SPECIFICATIONS

ATTITUDES TOWARD WORK SCALE

Attitude Toward(Subscale) Percent ' Ttems
1. Rights and Responsi- 1,9,10,11,13,15317:
bilities of Employees 25 18,26,31,39,%5
. 2. Inper Satifications ‘10 © 2,3,29,35,48"
of Working - _ :
3. Chodsing a Job . ‘ 15 - ll;,6,lll-;2l,27,ll-0-,l¥-9
. Supervision and 20 » '5,22,25,28,30,32,
Supervisors e 36,41,23,43
7. Expectations of Future 5 . k2,37,4h
' - Advancement. i o Sl e
) TOPAL . _. 100
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TITLE: SARTHORY - ATTITUDES TOWARD WORK BY SEX

WH*%WM%*%&$&%W‘%%%WW

T - TEST FOR INDEFENDENT SAMPLES . © N-1=25  N-2= 21
%%ﬁ%ﬂ%% R L s N D R R R L E LT
VARIABLE  T-STAT F MEAN-1 ~  MEAN-2 STDV-1 STDV-2
*W%H¥%+W~MW%%XWHH%%*HXW
Subscale 1 -1.93k Ly 37.080 39.571 . L.564 4,081

" 2 -2.780% L) 13.880 15,810 2.651_ 1.91L%

" 3 .0.926 By 21.760  22.5T1 3.086 2.803

" L 1.7 i 24,800  23.190  3.73L  3.655

m 5 _2.638% k&  19.560  21.857  2.709  3.198

" 6 0.236 L) 13.6C0 | ~13.h429 2.517 2.378 |

n 7  0.902 uy 8.880 8.429 1.716  1.650
*Significant at .05 level - . Critical t = 2.021

(Two-Tailed @ .05)
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****************************************************************************
TITLE: SARTHORY - ATTITUDES TOWARD WORK BY GRADE
***********%**¥*************************************************************

T_TEST FOR INDEPENDENT SAMPLES T N-1=31F "TH-2e312
****************i***************%***a***************************************
VARIABLE  T-STAT DF MEAN-1 MEAN-2 STDV-1 STDV-2
**************%*w**************************************************%********
Subscale 1 -0.700 4 37.941 39.000 L.786 3.5k2 ,

" 2 0.282 L3y 14.82k 1%.583 . 2.72% 1.881

" 3 -0.0k9 Y 22.118 22,167 = 2.952 3'.099

"k 1a50 M 2hMa 23.000. 3.9 2. 985

" 5 -1.375 3  20.235  21.667 . 3.075 - - 3.172

" 6 -0.790 bk 13.353 34,000 2.398 2.558

" T -C.TT5 hh 8.559 .~ 9.000 1.637 1.859

*************************%***********#%*************************************
- ' Crltlcal t = 2.021
(Two-Tailed @ .05)
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l TITILE: SARTHORY - ATTITUDES TOWARD WORK (49 INDIVIDUAL ITEMS) BY SEX
T-TEST ¥OR INDEPENDENT SAMPLES . N-1=25 N-2=21
VARIABLE T-STAT - DF MEAN-1 MEAN-2 STDV-1 . STDV-2 -
*XWHW%H+;W%W%%%HXW»kHW—H*
[ 1. -1.460 NA 3.120 3.L476 1.013  0.512
2 . -0.775 L 3.2k0 3.k429 0.879 0.746
: 3 -1.315 Ly 1.760. 2.190  1.091 1.123
I L -1:k462 L) 3.560 3.857 0.870 - = 0.359
: 5 -0.219 L1 3.280 3.333. 0.936 0.658
6 0.943 L)y 2.560 2.286 0.961 1.007
T -2.606% 4k 2.520 3.323 1.122 0.966
E 8 - 0.937 Ll 2.320 2.0s8 = 1.108 0.805
.9 -1.605 Ll 2.600 3.095 1.155 1 0.889
10 -C.639 Ll 3.360 - 3.52k 0.907 0.81%
E 1 -0.053 4 3.560 3.571 0.768 0.576
12 =1.282 Ll 3.040 3.h29 1.020 1.028
13 -1.107 Ll 3.200 3.476 1.000 - 0.602
: 1k -1.060 bl 2.520 2.810 0.872 0.981
{ 15 -0.432 L) 2.2k0 2.381 1.165 1.02k
16 0.651 L) 2.920 2.714 1.038 1.102 s
17 -1.473 L) 3.440 3.762 _ 0.768 0.700
[ 18- -0:561 Ll 3.000. 3.143 0.913 0.793
19 -1.009 Lk 3.000 3.286 1.000 0.902
20 0.062 L) 2.640 2.619 1.186 1.071
E 21 -0.465 RN 3.480 3.572 - O0.Tal’ 0.598
‘ 22 -0.405 Ly  2.6k0 2.762 1.036 0.995
23 -0.990 Ll 3.360 3.57% 0.810 0.598
1 24 -1.358 k. 1.84%0 '2.238 0.898 . 1.091
E 25 1.529 Lk 2.360 1.857 1.186 1.01k
- 26 -0.161 LY 3.0 3.476 - 0.870 0.602.
27 0.140 Ll 3.280 . 3.238 0.936 1.091 -
E 28 0.328 Ll 1.960 - 1.857 1.098 . 1.01k .
= 29 -1.293 Ll 3.320 3.667 1.030 0.730
30 0.95h L) 2.4h0 2,183 °  1.158 - .0.910
E 3 -1.709° yh 3.280  3.667 0.891 0.5TT .
- 32 0.509 R 2.200 2,048 © 1.118 . - 0.865
- 33 -1.33% Ll 3.000 3.381 ~ 1.000 0.921 ..
E 34 -0.029 . Ly 2.800 2.810 1.118 © 1,123 -
: 35 =1.047 L) 3.360 3.619 0.952 «  0.669
" 36 -0.946 L) 2.080 = 1.810 1.038 - .0.873
. 3T - 2.57hx L 3.360° . 2,667 . 0.757 1.965
38 . -0.536 ¥y '3.320 3.k29 . 0o.fB8 .. 0.598 . -
- .39 ~0.133 M+ 3koo - 3.529 . 0.70T 0TG- -
_ Yo = - 0.19%x ko 3.2k0 3,190 7 0.831 . 0.928"
: _ R . 2,60k M 2,320 - - 1.619 0.988 - 0805
1 b2 . -1.hk95 4y 2,120 . 2,571 00.92T Td2y
43 . -pa05 . ¥+ 2,60 ° 2,90 ¢.943 1,030 it
i Sy - 0.750 - Wb 3.400 .3.396° 10.913 - 0.981L oo
.. 45 -oM82 . bk 2.Mho S2.5T1F T 0091 049260 e
Lo ie. W6 - aa.0e2 Bk 3,200 3.429 5 0.8160 . 0676 - L
B S -0.03% - . WM. 20560  -2.571 0  1.193 . 1.076.
EEE W8 o o-ekhex o hLo 2,200 12,905 1.000..
kg o -l.930 - Bh - o . 0-92T
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*m%mﬂ-x%-x:%—»m%&**%ﬁmﬁ%%ﬁ%% TP TR
 PITLE; SARTHORY - ATTITUDES TOWARD WORK (%O INDIVIDUAL ITEMS) BY GRADE ‘ |
4%%%*%%*%%} : e - 3 - . b
. PITEST FOR INDEPENDENT SAMPLES . .7 N--1=3k N-2=12 :
 VARIABLE = T-STAT - IF MEAN-1 = MEAN-2 STDV-1  STDV-2 i
R I R T AT HW%W%%W%% s
1 ~1.051 3.206 3.500 . 0.91k 0.522
2 '0.371 3.353 3.250 - 0.812 0.866 -
3 0.1k2 1.971 1.917 1311k 1.165 :
L 1.138 3.765 3.500 G.606 0.905 |
5 0.678 3.353 3.167" 0.7Th 0.937
6 - =0.951 2.353 2,667 - 0.950 1.073
T -0.387 2.853 3.000 1.105 1.206
8 ' 1.151 2.20h 1.917 ¢-938 i.08%
9 . -0.027 2.824 2.833 1.058: 1.115
10 -1.088 3.353 3.667 G.917 0.651
11 -02100 3.559 3.583 0.T4#6 0.659
12 . .0.196 - 3.235 3.167 1.017 1.115
13 - . -0.428 3.29h 3.7 0.836 0.900 -
1k -0.062 2.647 2.667 0.917 0.985
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INTRODUCTION

The purpose of'this interim report is to indicate the amount
of progress being made during the in-school follow-up phase of the
NYC Pilot Pro;ect conducted 301ntly by Kansas State Unﬁverslty and
Junctlon City Public School System. The: reader w1ll perhaps recall
that the 1n—school phase of the project conslsts prlmarlly of the
efforts of two graduate students who are worklng w1th the pro;ect
enrollees throughout the course of the school year. .Thelr efforts
entail individual and group.counseling, home visits; the stimulation
‘of curriculum modifications; the promotion of'group‘activities among
prOJect enrollees, operatlonallzlnc the "NYC goes. tc college™ concept,
and, in general , anything which contrlbutes to the enrollees’ remaln—
ing in school and experlenclng‘some.success thereln.

The report is structured as follows. In1t1ally there is a

narrative section Wthh descrlbes the efforts .of the progect staff

'school and enrollees durlng the f1rst semester of the 197D 7l schooli

‘year. ThlS 1s followed by a sectlon Wthh affords comparatlve data

- on attendance,_suspenslon lrequnncy, out—uf—school contacts w1th the
‘fi,pollce, and grades of enrolloes in semester I, 1969 70 as compared to 3,

‘semester I of 1970 7l. Enrrllees are oupeg by sex and grade level ,'”:

(Junlor hlgh or senlor hlgh) for thls analvsls-. Also data as to

' retentlon rate and dlsposltlon of enro]lees no - loncer 1n school are

»F\

presented in th1s sectlon-‘




i
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Thé next sectioﬁ describes somé of the operational prdblems
which have been encountered during the in-school phase‘up to this
point. Pinall§ the report Concludeé with a prbjeétion of activities,
problems, and needs for the femainder of the school year‘and beybnd.

It needs to be empahsized thai fhis is an interim report which
is intended to "describe fhe state of the'projeét" at the midpoint :
of the school year. An‘additiopal repért will be»submifted in
June, 1971 which will be thé ferminal feport of the‘prbject;' Addi-
tionally periodic statements.of activities will.bé submitted in the
interim. The June report will afford the Department of Labor and

other interested readers an appraiSal of the effectiveness of the

project at that time as well as a complete analysis of the in-school

phase which will have terminated'with the end of the school year.

'Joseph A. Sarthory
Project Director
March, 1971

7
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NARRATIVE DESCRIPTION OF PROJECT ACTIVITIES
by |

Barbara.J. Chance

Counseling

The counseling component.of the follow-up phase consists of
two dimensions: individual counseling and group'counseling or
discussion groups. Two groups were formed at the High School.
Each meets after school when the students lack something to do
and enjoy getting together to talk. 'Another reason the groups
are after school is -that most of these students,need to be in
class every hour possible. hWe are conducting one group session’
in ‘the Junior High, and anotherlis being conducted by a teacher
who was in the summer"project. At'times the Grcups combine.
Varlous people sit in and contrlbute to groups at both SChOulS,

1nclud1ng counselors, teachers, and people from the communlty.

Problems dealt w1th in group sessions range from superflclalv

grlpes to deep personal 51tuatlons.‘ Most of the students dlscuss N

school teachers, class problems, problems w1th frlends, and

-zﬂ,p‘especlally problems at home.liMany of the students are lIVlng in
o dlfflcult sltuatlons and they seem to feel that perhaps thelr 5

-.f frlends can help them.v Drugs are a frequent dlscu551on t0p1c at .

the h:Lgh school._ Aspects cons:Ldered J.nclude dcncrerous effects,’

how and Where to obta1n drugs, how to keep from ettlng "busted“

; . .
what respon51b111t1es one has to h1s frlends, and what respon51—'

,"bllltles one has toyh;mselr,/_WegfeeT that,the students_bas;callyfl

_?,[,




trust us. It is for this'reaSOn'they come to the grodps and'feel
relatively free to discuss things really importa:t to them.
Individual counseling occurs at both schools. Sometimes
students ask to see us, and other times we ask to visit With.
the students. Much of this counseling deals with attempting
to prevent suspensions before they occur and dealing with a
student’s arrival back at school after avsusPension period.
Other concerns are difficulties with school, aspirations for
jobs or more education after high school, and the ever present
topic of troubles or hard times at home. Individual counseling
gives us more time to be with a student as an individual - to
learn more of his personal concerns and ideas - to help him in
any way we can.
Individual counseling can also occur in less—structured ways.
We have done some home visiting thiS'year.'rstudents who are ex-
pelled for a semester need to know that someone is aware they are
gone and concerned about their return. We have tried to_aid»the
school in promoting this attitudesof concern. Many;times parents’
are not really aware of‘their;ehild’s:situation in‘school; A‘
person coming'odt'from theVSChool is:easier fbrxthem than goinc
to. the sehool themselves However, we also try to get the parents
to become 1nvolved in the sehool w1thout feellng adkward._

Too often students who drop out or are considering dropping

'foﬁthfeel they have no alternatlves except to stay in school or
drop out and do nothlng.‘ In a home v1s1: s1tuat10n, alternatlves SR
'can bo proposed and talked over on a student’ ."home gmnund" In
;‘at least one case of a dropout thls d1scuss1on led to the Job\‘

: Corps rather than the student s staylng at home and d01no nothlng.£; -
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Easy talk over a coke downtown or while shopping in the same‘
store can lead to a better understanding between the students and.'
us. . Sometimes we have felt this type of encounter'has been as
valuable as any other we have structured, for each party is relaxed
and "human™. Somebody who buys the same soap as you do can’t be all

bad, even if he does work in the school.

NYC Club

An NYC Club was organized this semester as an in-school club
at_the High School. Junior High students and those temporarily
out of school are also ineluded in the club, and meetings are held
as far as possible at the best time for all; Officers were elected
in the Club, and avsponsor in addition'to the NYC staff was chosen
from the school faculty. Articles and pictures in the school éaper
explained the club and some of its proposed activities to the re-
mainder of the school.

A Pre-Valentine dance was held February 12 in the Juncticu City
YMCA. The students were in charge of printing the tickets and prgan—
izing the sale of them, They also took charge‘of the door that night
and limited entry to Junior:ahd Senior‘High students 'Ahiive band
performedi and the party‘lastedrfrom 8~Ob to 12-00; Varlous SPOH:OPS“
from the Un1vers1ty, Junctlon C1ty Schools,‘dnd the communlty also
part1c1pated. The dance was a- success, both as a fund ra1s1na pro—h
ject and as en orcanlzed and enjoyahle s0c1al function.

The club plans to have speakers and other act1v1t1es thls'sprlng ,
semester. Plannlng these actlons and just keeplng the club runnlng \

seem to be aood experlences for these students - few cf whom have




belonged to an organization such as this before. They feel more of
a sense of belonging and equality in the school now because the club
is part of the school and meets in school time just as Kays and
Kayettes. ‘Having a comparable organization of their own was very
important to the students. Now that they have achieved‘this, they
are struggling with just what the purposes.of the club should be.
They realize if they are going to have a legitimate club, theyn@ust

plan what they wish to do.

NYC Goes to College

Two Junction City Senior girls were enrolled in a KSU Home
Economics course this semester. They would have been able to
achieve both college and high school credit for passing the course.
Initial difficulties were encountered in trying to adjust schedules
in the high school and the uhiversity. These students needed every
hour they could ha“e at Junction City'and schedules had to consider
this factor. The girls chose a course. they were interested in, and
transportatlon was arranged to get them to and from KSU twice a week.
"Blg Sisters™ For the girls were chosen by the KSU Director of .
Speclal Programs who works with blaok students and recrultment
"The eollege glrls volunteered to help our NYC students learn about

college life, classes, 2ad respons1b111t1es.

After several weeks, the. gwrlb declded +hat the KSU course was =

too much‘of ar added burden to the1r school schedules- They both
had fullvdays and both held part-time jobs, At their request, the

"NYC Goes_to”College",project was terminated.

O A e e B G o
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The girls had been somewhat overwhelmed.at their class, even
though the teacher concerned made a special effort o make them
feel at home. However, they had a chance to see from the ‘inside
what college could be like. The atmospﬁere is different at KSU,
and they had a chance to do some exploring of people and places.
Thus, perhaps the whole adventure was somewhat worthwhile for them.

A favorable foundation has been laid with the University per-
sonﬁel for continuing an operation qf this sort. The Deans of the
Colleges were open to fhe idea of allowing average high school
students, as well as the high achieving ones, to attempt college
courses for credit. Their cooperation .was greatly sppreciatéd
and it is very possible they will continue to cooyerate'with any
future NYC activities at KSU. More consideration will be gi&en

to this possibility in the last chapter of this repcft-

Individual Activities

Although extracurricular activities ddsnot_usually play as
important a part in the school life of pbtential dropouts*as

they do for other'students,imény of our . NYC enrollees have par-

‘ticipated in various activities. This participétioh‘helps to -

establish ties with fhe’schbsl'and othefAstﬁdéﬁfs; sﬁdbwe'féelf'
these ties encourage the student to remain in school. Below are
the‘ﬁames of students aﬁd‘the éciivities in which they have par-
ticipated. |
‘Junior High‘
Racy Clardy:-‘héiped-tb start and participatésfiﬁ“é‘lobél
~‘j§fz band'whichiplays for’dances,in_Junetion
City. = - . : L

-



April Davis: a candidate for president of the student body.

Richard Castillo: Richard reported that he filed a tax
return because he earned $l 400.00 on
- his own last year.

Kenny Ford: played in a local jazz band formed in the school.

James Johnson: piayed in a local jazz band formed in the
' school.

High School

Pat Humphreys: president of the N/C Club, an outstanding
: senior featured in the Blue Jay (schocl
newspaper) . played on the girls® football
team against the women teachers, sewed a
dress chosen by the Home Economics teacher
to go on display in the school window.

Charles Johnson: vice-president of the NYC Club, an out-
standing senior featiired in the Blue
Jay, participated in football and track.

Pat Davis: Secretary of the NYC Club, member of Pzp Club,
chosen as "Wittiest Sophomore™ by the Blue Jay,
played on the girls® football team against the
women teaclhers.

Melva Aska: Treasvrer of the NYC Club, an outs*anding senior
~ featur2d in the Blue Jay, member of Pep Club.

Don Edwards: Chosen as "Wlttlest Junior™ by the Blue Jay,
o participated on the basketball and track teams.,
 The basketball team is now in a tournament on
" the regional level. o

Elijah Davis: chosen as "Best Dressed Man™ by the Blue Jay.
: participated on .the football, track, “and
basketball teams. The basketball team is now
in a tournament on the regional level.

Brenda Green: Member of Pep Club.

Judy Fields: composad and read "Black Poetry™ for a school
' assembly.

‘Quintin Hatchett: a member of the band.

Linda‘Edmonson: 'compﬁsed and read "Blaek Poetry" for a school‘
-‘assembly.

’f':




]
©

ANALYSIS OF DATA

p—

by
Barbara j..Chance and Jchomie McCray

A

Retention Rate

The purpose of this part of our interimfreport is‘to show the; :
percent of students originally in the project last summer who en-

rolled in school in the fali immediately fbllowing the summer pro-

|

ject and remained in school the.first semester, August 28; 1970

to January 20, 1971. Sixty-four (Suj_of.these NYC students entered

‘ I‘.MV‘PAJ

school at this time.

.\,‘,._,,,‘

We do not want to be redundant in this re_ ort; however, it is -

importaht'to remind yoﬁ_that{as we make these3aAalyses weiare deal-

(m-ﬁmi]

ing with students who are potential dropouts,.hasEd Oneeriteria7'i

establlshea at the 1n1t1at10n of the NYC Progect

JoTS

T
l

Durlng the f1rst semester of thls sehool year, elght (8) of

~

the slxty-four students mho enrolled at’ the*begannlno dropped out

i\.

[ o of 'school. The mmber and reason for each drOPout are. as follows-\“'xh
= o School reports show that s1x dropped out because of Personal pro--r“'

.blems and. lack of 1nterest and two Went to the Jbb Corps.- Tne ‘

retentlon rate is, therefore, 87 SA. We hasten to p01nt out that

(s

,the two students who went to the Job Corps are very llkely experl—fffs)

encing some fbrm?ofvschooling andfas‘a result perhaps are not &rop-J;

‘=:S.w~l :

outs in the’traditional'sense. With ‘that in mlnd we could Justlfy -

‘a'retention rate of QLV.Y Thls loss of 9 percent 1s the same as the{!_

Erterem |

Lo
v

:entlre Jurctlon Clty h;gb school student bodv for the 1969 70 school

|

_vear.
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Comparative Data omn Attendance

A comparison of attendance for the fipst semesters of the 1969-70

nd 1670-71 school years is shown in Table 1. The breakdown in the

_table shows the average days absent by males and by females in Junior

" High school and by males and females in Senior High school.

The table indicates that there is a decrease in the average days
absent of boys both at the Junior High and Senior High leyels when
we cqmpare the 1969, first semester, with the first semester of 1970.
Average number.of absences of Junior High males decreased from 13.8
to 7.5 while the decrease among Seniot High males was from 10.5 to
9'8. There is a slight increase ijn female average days absent for
the same semesters mentioned when we observed the data on Junior
High females alome. The Senior High females, (like males - Junior
High and Senior High) decreased in the eomparison. Average number
of absenses ameng Junior High females increased from 9.3 to 12.0
while Senior High females decreased from 13.0 to 11.6. The average
nurber of days absent for all the students in the proiect deereased
from 46.6 in the fall of 1969 to 40.9 in the fall of 1970. ”

When we evaluate the total comparatlve attendance, as shown in
the table, there is a decrease in the days absent by the students
who were in the project. This, we feel confident, is the result of
the COmblned efforts of those mho were involved in the prbject and
graduate assistants presently involved in “the follow—up phase, doing
individual and group counseling with the project students and worklngi
as closely as possible with the administration, stafﬁ and,community

of the Junction City public schools-

198
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Junior High
Male

Junior High
Female

Senior High
Male

Senior High
Female

TOTAL

11

Table l
SCHOOL ATTENDANCE

Average Days Absent

Fall 1969 Fall 1970
13.8 ] 7.5
9.3 ' 12.0
10.5 | 9.8
13.0 | | ll..G‘
'L46.6 : 40.9

199
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Suspension Freguency

The data in Table 2 show the total number of disciplinary
cases which resulted in suspension for Junior High males and
females during the first semesters of 1969-70 and 1970-71 school
years. Theisame is shown for Senior High students. Among Junior
High males, suspensions declined from 9 to.u while suspensions
among Senior High males declined from 33 to 19. As to females,
suspensions declined at the Junior High level from 5 to U along
with a corresponding decrease at the Senior High level from 13
to 7. Total number of suspensions among all students in the pro-

ject declined from 60 in the fall of 1969 to 34 in the fall of

1970.

A comparison of the findings shown in Table 2 would indicate
several areas which need further research and/or study in an effort

to solve the problems of suspension.

i
1
1
|
|
[
[
[
ii

1. Males received more suspensions than females (at least in
the Junction City public schools).

i 2. Junior High students received fewer suspensions than Senior
High students.

Although there is a decline in -the number of suspensions of the
NYC students after their participation in the summer project, we know
that there are still too many of these students being suspended from
school. A reduction can be achieved, hopefqlly,'through continued
efforts on the part of the present graduate assistants working in
the follow-up phase of the project combined with a cdntinued‘cohcern
for this kind of student by the school staff, administration, and the

community.
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Junior High
Male

Junior High
Female

Senior High
Male

Senior High
Female

TQOTAL

Table 2

SUSPENSION FREQUENCY

Number of School Suspensions

Fall 1969 Fall 1970
9 H
5 i3
33 19
13 7
60 34

13
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Police Encounters

With the permission of the Juvenile Court Judge and Chizf of
Police of Junction City, confidential juvenile records were utilized
to obtain the following infcrmation concerning NYC enrollees and
their encounters with the Police. This information will be pre-
sented anonymously, in cooperation with the authorities.

It is obvious, judgiﬁg from.the tallies obtained in Table 3,
thaf total police encounters were significantly reduced from the
Fall Semester 1969 to the Fall Semester 1970. There were 53 total
encounters iﬁ 1969, and only 16 total encounters in 1970. This is
a reduction of nearly 73%. The most Significaﬁt reductions were
for the males, and the only increase was among Junior High females.

Table U4 compares the incidence of crimes classified as felonies.
Tn 1969 there was only one felony committed: in 1970, three were
committed. They entailed two cases of attempted robbery énd one
case of assau’t. All felonies were committed by males. This table
is the only one registering an increase in total police encounters
of any type from 1969 to 1970.

Table 5 shows a drastic reduction in misdemeanors for the males:
19 in 1969 to 0 in 1970 for the Junior High, and 29 in 1969 to 9 in
1970 for the Senior High. Once again an increase is revealed for
fhe Junior High females. Overall, this table indicates a 75% reduc-
tion in misdemeanors from 1969 to 1970. |

| Many misdemeanors end in an éxceptional dispésition: the
offense is not;cleared by arrest and no referral is made to juvenile

court.” More serious offenses and felonies are referred to ccurt, and

. 202




Table 3
B TOTAL POLICE ENCOUNTERS
B Total Encounters

Fall 1969 Fall 1970

— Junior High
Male 19 1

Junior High
- Female 1

- Sanior High
[. Male 30 1z

; Senior High
L Female

SO

- TCTAL | 53 16
c !
- L

| VDI
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Junior High
Male

Junior High
Femalie

Senior High
Male

Senior High
Female

TOTAL

Table U

INCIDENCE OF FELONIES

Number of Felonies

Fall 1969 Fall 1970
0 1l
0 C
1l 2
-0 0
1 3

16
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Junior High
Male

Junior High
Female

Senior High
Male

Senior High
Female

TOTAL

17

Table 5

INCIDENCE OF MISDEMEANORS

Number of Misdemeanors

Fall 1969 Fall 1970
19 0
1 2
29 g
3 2
52 ' 13
205
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Table 6 shows how many of the cases ended in court. Of the total 53

cases in 1969, 39 cases ended in court; of the total of 16 cases in

b sy gy

1970, 3 ended in court.

In percentages, 73.5% were court cases in 1969, and caly 19.7%
wepre court cases in 1970. There were no females invelved in court
dispositions in 1970.

B | When this author first requested information of this sort, Chief
N Ponton and the Juvenile Officer, Sgt. Don Ealy, both expressed the
belief that a great reduction would be found in the amount of crimes
committed by the group of students in NYC. They had previously in-
dicated that they agreed we couvldn’t have picked a "bettex™ group

B for our project - we had the ™nitty gritty rough kids™ of Junction
City. Our project staff would probably concur in that opinion.

The facts show a great reduction in police encounters from fall
of 1969 to fall of 1970. While this positive note cannot be attei-
buted solely to the NYC Piiot Project, it should be recognized that

the Project was the only independent variable operating in that time

P

pericd. In other words, life ir Junction City was much the same for

the studerts from year to year, except fer the Summer Project and the

t l'rv-u‘nl

in-school follow-up phase. The project undoubtedly directly affected

' ‘m«ww-,

many students, discouraged them from crime, and encouraged them to

other productive activities. But perhaps one of the biggest accomp-

' *mum‘

lishments of the Project was tc help increase the awareness of the

Police, the schools, and the community to the characteristics and

Py

needs of the students in N¥C. Much better communication and cooper-

ation between the kids and the Police began this summer and has con-

tinued thfough this year. Many mutual hostilities have been resolved.

-

- <06

e
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Tabhle 6
) . INCIDENCE OF COURT DISPOSITIONS

- Number of Court Dispositions

Fall 1969 Fall 1570
. Junior High
- Male 14 1
N Junior High
Female 1 0
Senicr High
- Male 24 2
Senior High
B Female 0 h 0
5 TOTAL 39 3

.

B
3
§
H
4
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As Chief Ponton says, "You can't help but become involved with these

kids. .And you care - sometimes in spite_of yourselfl™ Community

|
{
: gj . people, the YMCA, and members of the school have_all‘combined to
E: put forth a greater effort to reach and help these students in what-
ever ways possible. Perhaps the Pilot Project’s real contribution
E: to Junction City has been to act as a faC1lltator - to help the

community get together to take care of its own people who need help

and concern - and positive action.

: Achievement

T _ Table 7 shows the grade point averages for forty-one (41)
N students in fall 1969 and fall 1970. There appear to be no mean-

ingful differences, but it is obvious that am overall drop in

) v

grade point average occurred

| fomm—

The greatest cdecrease occurred among the fourteen (14} senior

hlgh females. They dropped from 1.75 in’ fall 1969 to 1.13 in l°70

P |

P

The nine (9) junlor hlch cr1rls dropped from 1.49 in 1969 to 1.13

- in 1970. in both schools the Ulrls’ Urades showed more of a. decreas;r

Iwmkuv;]

thaa'dfd‘the'boys- grades. Each crroup of 9 males showed a decreasef.

Inmml

bof 09 from 1969 to 1970 hardly a decrease at all

It Would seem that the procram has had no pos1t1ve 1mDact on S

AR LR T R TR TR YR A RN T AR A R
I xtpetnyy aw]
L

i ot I

achlevement as reflected by 1mprovement 1n grade p01nt averaces.

e

Tbere could be several reasons for thls. Perhaps the enrollees have‘f‘
-rexperlenced a. sense. of d1s1llus1onment Wlth the course offerlncs 1n :,w

\_I:f*' ca,foﬁl_the school as a- result of thelr work'experlence in 1he summer.
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outlined for a combined program of work and school, including both
the teachers and the students. Hopefully the implementation of
such a program would establish. for the students, a more obvious

linkage between school and work. Having a job and earning a salary

is very important to these stﬁdents, and a visible connectiocn be-
tween that and the school courses could possibly help to raise grades.
Another factor very important in the lives of these students
"is their home environment. One could generally classify them as
being from disadvantaged and/or deficient environments. Obviously

t+his has -had and continues to have a tremendous impact on their

o I toniont RS s B e

performance in school. Unless their environment were enriched, it

E would be unrealistic to expect any great improvement in grades from

one year to the next.

.

In the final analysis., all that is obvious is that some sort

of decrease occurred among the females. The definite factors con-

Ve

tributing to the slight change or decrease in grades as yet remain

unclear, and more investigation into this aspect of the enrollees®

[ -

performances is neéded. The other data we have analyzed show a

s

significahf positive effect occurring between fall of 1969 ‘to fall
of 1970. More effdft must be directed af'recognizingvthe'causal 
factors involved inbgrade performancé and implementing progfams tQﬁ'7

K ' enable the énrQllees,tQ gQhiéve:at thélhiQBQSt~levél“POSSible- R
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[ ‘ Table 7
K AVERAGE GRADE POINT
Average GPA
— Fall 1969 ’ Fall 1970
& Junior High. |

Male (9) 1.42 o 1.33
] Junior High
» Female (9) 1.49 1.13-
- Senior High
Male (9) ©1.36 - 1.27 ~
B Senior High - : S :
|  Female (14) 1.75 | 1.13
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OPERATIONAL PROBLEMS
by

Joseph A. Sarthory

Certain operational difficulties have arisen during the in-
school phase of the project which are perhaps inherent in the
design being utilized. These have not reduced the effectiveness

of project activities but have made operation ard implementation

more difficult. Most are a function of communications with . perhaps

a tinge of role ambiguity complicating the situatiom.

The exact role to be played by the graduate students involved

o

in the follow-up phase has at times been rather unclear and com-

plicated by the fact that they are neither "fish nor fowl™ as far

L1

as membership in the school district is concerned. Their role

N

.expectations have beenvrather clear to the project director but
‘have not always been as clean to the staff of the high school and
— ) junior high school in which they are functioning. There was an
attempt on the part of the principals of both schools to explain

their functions to their respectlve staff but both progect employees

~ have 1nd1cated that they have felt some mlsunderstandlno or mlslnfor—

‘,matlon about thelr efforts at tlmes., Thls‘mlsunderstandlnc has f"““”‘

.._ S

occaslonally contalned an 1ncred1ent of ”do the un1v°rs1ty people f._ .

]

'feel they can do somethlnc the publlc sehools are‘charced w1th9"'d

ﬂvThe wrlter W1shes to emphaslze that there has been llttle of"thls

but that there was some?of”thlq feellnc early 1n the sdhool year f

: Wthh has rapldly dlmlnlshed W1th‘more understandlnc and

t;hefforts between NYC staff nd . school staffF
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The question of the amount and nature of authority possessed " |
by the NYC staffers has also provided some uncertainty. Work with
enrollees often necessitates removing them from other school activi-
ties and the NYC staffers have frequently feared that their efforts
were often exceeding the authority they possess as guests in the
school. The cooperation of school staff has reduced this problem
significantly however, although in future arrangements of this type
much clearer lines of responsibility and authority need to be drawn. P
The pilot nature of this project and the fact that many dimensions
of the NYC staffers’ roles developed over time precluded adeguate
anticipation of and provision for these considerations to some
extent.

The role ambiguity and authority problems noted above suggest
that communication has not always been adequate and facilitative.
The sheer physical distancegbetween the university and school dis-
trict has been the prime factor which has at times contributed to

misunderstanding and needed activities not being performed by a

certain point in time. One aspect of this problem has been within

the NYC staff and has had to do with difficulty of finding a time

when all are available for extended discnssions and’olarifiCation.

This is oertainly at least partially a.function of the fact that .

:»all NYC staffers have other commltments and are essentlally part ‘ f; ;
tlme in. the progect ThlS problem suggests that a. full tlme.person'

to- coordlnate the efforts of the VYC staff and the school staff and rlj:
vvto serve as a communlcatlons llnk mlght W°ll be feas1ble 1n future :

relatlonshlps of th1s type. As an aftertnouaht the communlcatlons ' {:J;v

l]*problemhhas been,further coﬁbllcatpd by the fact that the NYlhstaffers lfo
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have functioned at times independently and at times in an overlapping
manner. One member has conducted groups in the junior hlgh school
for instance while the other member has functioned exclusively in
the high school. This has sometimes resulted in "one hand not knmowing
what the other hand is doing"™, a situalion which obviously has not |
contributed to the most effective allocation of time and resources.
Transportation has been a persistent problem throughout the
school year. NYC staff are using their own vehicles and collecting
mileage - a practice which, though affording maximum flexibility, is
sometimes inadequate to meet project needs.  Efforts have been made
to involve project enrollees in campus activities for instance, and
the personal vehicles of staff members have not been adequate to
deal with the large numbers involved. Working out transportation
for the "NYC Goes to College™ aspect of the project was a real
problem which has only recently been resoclved. Transportation of
enrollees during the school day has been complicated by the fact
that the school is ultimately responsible for students from the time
they board the bus in the morning until the time they leave it.in.the
afterncon and that naximum safety and accountability must:be assured
whenever students leave the school grounds.for some legitimate pur- |
pose. PerhaDs in future projects of this kind'an‘8 or 10 passenger
school bus could be contracted for with the school d1str1ct 1nvolved
'to supylement the use of personal vehlcles of progect staff menbers.;j
“Another area of operatlon Whlch has been of some concern 1sA |

_vthe d1fflculty of f1nd1ng tlme durlng'the school day to schedule'

‘1nd1V1dual,and group act1v1t1es w1th the enrollees. It w1ll be ijd?}r‘

.recalled that the enrollees‘are’"potentlal dropouts"”'”
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do not possess strong academic records. Rather, many have.experi-
enced academic failures and must take a maximum number of courses
during the school day if theyv are to satisfy high school graduation
B requirements. This reduces the capability of maximum flexibility
for project activities during the day - a situation which has been
partially solved by conducting project activities immediately after
- _ the end of the school day. When this is done however, students miss
their scheduled school busses and are assured of a rather lengthy
walk home. Scheduling the "NYC Goes to College™ component was
especially difficult since high school and university schedules

had to be coordinated so that enrollees could take college work and
— at the same time not miss any of their required high school work.

L This latter problem could be worked out through much earlier
establishment of students’™ schedules in light of the university
schedule for the semester in which students will be enrolled or

by the establishment of special classes for "NYC Gces to College™

- enrollees. This is perhaps not feasible umnless rather large

numbers are taking the same course or twe (not a totally desirable
FE alternative since it reduces student chocice as to what he-might
wish to take in college).
A shift in emphasis early in the sohool year from the original
- o d1mens1ons of the fullow-up phase to a search for 3obs for enrollees
was unp”oductlve from at least LWO standp01nts. As it turned out
there were, few jObS 1n the area due to economlc recess1on and employee
B o;cutbadks in both the prlvate and publlc sphere.. ThlS resultedlln then
-4;enrollees hopes for employment belng ralsed and then d1sapp01nted as;v

g " . well as. a. delay 1n 1n1t1at1nghand 1mplement1nc the orlglnal‘aspectsi e
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of the follow-up phase. Perhaps the unfulfilled work aspirations
of the enrcllees was the most unfortunate outcome of this diver-
sion. This feeling of disappointment was compounded by the fact
+hat no funds were available for work experience for enrollees
during the spring semester when the need for employment and sub-
sequent income is the most pressing neesd verbalized by project
enrollees.

One of the dissatisfactions reported by NYC stafiers is the
disproporticnate amount of time they have spent with "trouble-
makers™ at the expense of enrollees who are not in trouble but
who nevertheless need a great deal of support, guidance and
friendship from prcject staff. The enrollee population obviously
experiences more disciplinary problems thar the student body at
large and often a series of crisis situations involving one or
a group of enrollees precludes adequately meeting the needs of
the larger group. This problem has been negated somewhat by con-
ducting regularly scheduled group sessions in whick all enrollees
hopefully are involved - even those not experiencing a crisis at
any'specific point in time. ZEssentially this is an example of
the squeaky wheel getting the grease,when the remaining wheels
-also need grease although not to as great a degree. The'formaé
tion of the NYC Club in addltlon to the recularly scheduled groqp'
sest¢ ions should help deal w1th th1s problem.

Plnally, a problem whlch needs to be ant1c1pated in progects}
of thls type is unexpected turnover 1n school staff - especlally =
' among staff who nave been’very supportlve of and worked very o

;closely w1th NYC staffers and enrollees. In thls case I refer
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|

’I specifically to a counselor in the high school who most closely

i: _ jdentified with the project and the enrollees. This person was
the primary communications link between the NYU staff and the

I: school staff and the one who provided necessary information,

worked out schedules as needed, and was the "contact™ in the

high school when cooperative effort was needed. His departure

~ will be somewhat of a hindrarce although his secretary has been

- very helpful and the total school staff has been extremely

‘cooperative. Perhaps this suggests that more school staff

members need to be involved so that such heavy reliance is not

placed on one member within the system. Future projects of this

B type should take this factor into consideration.

L This section of the report perhaps has sounded negative but

~ this was not its intent. _Rather it has been an honest attempt to

L \

\identify some of the problem areas which have been experie.cud

[; . in a somewhat unique relafionship between a school disteict and

& a university in a pilot program designed to reduce the likelihood

= of potentisl dropouts actually leaving school. The writer wishes
to eﬁphaaize *hat the cooperatlon of the school district has been
“excellent &nd that the benefits which have accrued to enrollees
could not have resulted without its bending over backwards to

B | facilitate the goals of the progect. The problems 1dent1f1ed

- .hereln can perhaps be mltlaated in future progecto by more adequato
E : " plannlnc based on a clearer understand;ng of the roles of the
various pro;ect part1c1pants~ utlllzatlon of a full tlme person

to be respon51ble for admxnlstratlve detalls and to fac1lltate

3 : 'communlcatlons among all part1c1pants, more adequate transportatlon
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capability; and finally more lead time so as to more adequately
facilitate the scheduling of project activities. It is with the
sincere hope that the problems identified in this section will

not be repeated that this rather self-critical analysis is pre-

sented.

B |

s

|
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PROJECTIONS
by

Barbara J. Chance

There are a number of ideas we would like to implement in this
second semester. The whole program is now better organized, and we
have -~ clearer idea of our roles with the students and in the schools.

Group counseling sessions have been very productive of honest
commumnication and exchange of sentimenits and ideas. This semester
we plan to include more resource people from the University and
commmity. These people will be involved in specific areas of
interest to the students such as Vocational Technical schools,
specific college subjects, Black History, local employment oppor-
tunities, and drug prevention and rehabilitation opportunities.
This last topic is particularly vital, for drug use in Junction
City appears to be widespread.

Some joint action is plammed with the Junction City Police
Department. Chief Ponton and his men have been working for some
time on a community house for the youth. It is in a neighborhood
which is directly accessible to many of the NYC'enrellees. We

hope to aid the Police Department as sponsors and to encourage

students to use this center and take cafe‘of”it as their own:

Many of our students, it is felt by the Chief, can be good

influences in keeplnc the center open and the contents 1ntact.

The students are already progectlng thelr 1deas for the summer-li

Ky

- Ones who were in the program last summer want anotheﬂ Juet 1;ke 1t

and many who were not in the procram want to be part of 1t thls tlme. B

'2‘19“
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'to the students last summer, but all the varlous types of‘lnformatloni
owe have p01nt to a favorable ehange -.both 1n attltude and_actlon

Wlth natlonal condltlons as they are, there are many rea”ons4t
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The lack of funds for jobs this semester was disappointing to the
kids. They know there is no assurance of a'project this summer,
but they keep asking just to make sure.

We have been talking abecut the possibilities of a different
format for the summer. We also realize the chances for a program
may be small, but like the students we want to be ready "just in
case™. As was mentioned above, it would be fea31ble to expand the
TNYC Goes to College™ in the summer months. 1In fact, it would be
much easier to organize in the summer. The students are enthusi-
astic abcut the two girls getting to take classes, and there would
be no trouble in recruiting volunteers. Schedules would be much |
easier to arrange, and extra tutoring and individual 1nterests
could be explored.

Another possibility could be more of a wofkestudy type of
situation. All of these students need extra help in school and
extra credit. A program which could add a class component,
especially with students from last summer, would be very effective
if it were organized and explained well.

Perhaps the most important consideration about a summer progect

' is that the students want one. Any doubt of this statement can be'p':'”

quldkly dlspelled by one short questlon of any group of them. It

is Stlll dlfflcult to measure any dhanoes that may ha"e occurrgd
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to relleve the posslb]e tens1ons,_as well as help:LnCr to provlde'
educatlon and - employment w0uld have to be consldered an excellent3
1nvestment - for the students and for the communlty. . ;

Flnally, as th1s report ‘was belnc‘complled two developments

occurred Whlcb opt for a: procram.thls summer. One was a call to

the project dlrector by the Dlrector of ClVlllan Personnel at

‘Fort Rlley 1nqu1r1nc as. LO the likellhood of a summer progect

and 1nd1catxnc the avallablllty of work s1tes and the w1llxnc—"

ness of Fo"t R;ley to partlclpate once agaln Thefother was

a dlscusslon between the progect dlrector and the prlnclpal of“

the Manhattan Area Vocatlonal Technlcal School 1n Whlch 1t was

acreed that an "VYC Goes to AVTS" component would be a loclcalv

and feasible aspect of any future NYC_prOJect 1nvolv1nCr the

tenrollees 1n thls pllot progect;;
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INTRODUCTION

Y
AN

This is the final report of the NYC Pilot Project conducted jointly

l:nywt'

by the College of Education, Kansas State University. and the Junction

Lmnmml

. City, Kansas school district. Two reports have preceeded thls one. The

1n1t1al report described in some detall the summer, 1970 phase of the pro-

l avE A 1

T Ject An 1nter1m report submitted in March 1971 prOV1ded comparat1ve data

| [a——

as to school attendance, suspens1on frequency, out of—school contacts w1th

police, and grades of progect enrollees in. semester I, 1969 70 and in. sem-

 —

ester I, 1970 71.

_—

. This report is structured as follows. The 1n1t1al sectlon reports

the results of an experlmental study comparlng 48 of the enrollees in -
- ‘ _ the progect W1th a control group composed of 48 students of s1mllar soc-'
1al economlc cand- cultural badkgrounds.- These two groups are compared
tas to grades,bsuSpens1on frequency,-attendance and pollce encounters in o
two t1me perlods —vthe f1rst semester of 1969 wh1ch was prlor to the‘¢;f:;:'

1n1t1atlon of the progect and the f1rst semester 1970 wh1ch followed

o FR the summer phase of the progect-: The two groups are compared.as well

'f,as subgroups of Junlor hlgh:school males and fem”misiand senlor hlgh
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The report ends with a section including some conclusions and

observations put forth by this writer and an appendix contalnlnc
some recent correspondence concerning the effectlveness of the pro-
ject by some significant members of the.Junction city commumity.

At this point, I wonld like to express my sincere thanks to all
those mho have contributed to any success the project has experienced.
The support and encouragement of my colleagues'at:Kansas State Univer-

- 31ty are appreclated. So is the willingness of the Junction City

schools to partlclpate in the pro;ect ‘ Speclal thanks go to Mr Thomas

| Kugler, senior high prlnclpal and to Mr. Dav1d Shandy, junlor hlgh prin-
.cipal in Junctlon Clty Accolades go to MlSS Barbara Chance and to Mr.
Johnnie McCray ‘who worked w1th the students throuahout the year and who
are prlmarlly responsible fbr the pro;ect s successes. To Gale Jeansonne,
progect secretary, my s1ncere thanks for her patlence and cons1stently‘
hlgh quallty of work. Flnally, to the kldS who have partlclpated and
who have become my frlends, I express my Joy at hav;r_nO~ come to know
them and extend a s1ncere w1sh that the1r llves and the llVES of all

‘.those 1nvolved w1ll be a 11ttle b1t better as-a result of the pro;ect.;fy

g _Jb's‘”epii-"’Aﬁ.f"- ‘Sarthory
Pro;ect Dlrector
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| A COMPARATIVE STUDY OF PROJECT
PARTICIPANTS AND NON-PARTICIPANTS

by
o Barbara J. Chance
In order to assess the relative effects of the NYC Progect on the

enrollees, a comparatlve study was dore w1th a similar group of students.

Four areas were chosen as 1ndlcators of progect effectlvenesS" school
grades, days of suspens1on from.school for d1s01p11ne, days absent from
school,-and police encounters. The data derlved from these four areas
are examined in two time.periods - flrst semester 1969 and first semester
i970- The data were - 1ncomplete in one resnect or another for all. but
forty eight (48) Progect students, thus our sample number is u8. The‘
distribution is as fol;ows- o |

Seven (7) junior high females
6"black 1 White

Ten (10) _junlor hlgh males ' ’ '
3 blac&, l whlte, l Spanlsh Amerlcan

Blghteen (18) senior high. females"‘ﬁ“
: 13 bladk 5 whlte

Thlrteen (13) senlor hlgh males IR
10 black whlte, l Spanl

ftA preclslon matdhedisample of non-partlc pant




"occupations of the student’'s parents and guardians. Names of occupations

come from information listed on school information cards by the students.

Further verification of occupations was obtained from school counselors

and the juvenile officer of the Police Department. Since race is no

{ womsmee )

longer an item on permanent record in schools, information for this part

 I—

of the matching came from personal knowledge, pictures on file or in the

yearbook, and counselorsr or secretaries acquaintances w1th students-

S |

Although there is some variance in grade level,tthe matched pairs are

_never more than one year apart.

S

The de31gn of this study is a four cell one with Time 1 and Tlme 2

-]

comparisons across all varlables for the experimental and the control

N

groups. The students were not randomly selected - the Progect students

fomsmin]

“were chosen for the progect because they were c1ted as potential drop—

'outs- those in the control group are from similar backgrounds but whose : ;‘

school and community behav1or pattern did not suagest the ‘Same dropout

potential. Thus no really firm conclus1ons or generalizatlons may. be

[: » drawn without a decree of conditionallty 1ncluded-' Grade p01nt averaaes
were computed for all the students on a 4 00 scale CA 4 p01nts, B =3

p01nts, C'— 2 p01nts,_D‘= l p01nt)- Days of suspens1on were found on_ﬁ

) school records, as weref

of days J_ncluded a ha_'Lf
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The success or helpfulness of the project is evident in the fact
that at least 48 of the students who were classed as potentlal drop—
outs completed a successful semester in fall of 1970. (more than U8
completed the semester, but only 48 had a "complete" record for the
purposes of this study) . For the variables 1nvolved in th1s study,
success or effectiveness could be def1ned as: |

1. A rise in grade polnt average
from Tl to T2

2. A reduction in days suspended
from T; to Tp )

3. A reduction in days absent:
‘ from Tl to T2 ’

L. A reductlon in pollce encounters
from Tl to To .

Analysls of Data

' In order to analyze the data collected on the two aroups, a two-
tailed T-test for related samples was utlllzed.~ The purpose was to

determlne if there were any slgnlflcant changes in behav1or from Tlme 1

: untll Time 2 for elther Group. leferences between the groups at the

l two tlme perlods were also reglstered. The total sample was examlned
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',>T—score of 1.671 was requlred for Table 7., No slgnlflcant scores were

observed.ﬂ

e e A

of 1.645 was required to reach significance on Table 1. This score
was reached on the following variables: days of suspension, misde-
meanors and total police eneounters. Thus days of suspension increased
in the time period, and misdemeanors and total pblice encounters (nega-
+ive scores) decreased. ‘

Tables 2 and 3 1nd1cate that changes for the total group were due
to significant changes in the experlmental group - the project students.
With 94 degpees.of freedom a T-score of 1.658 was required for a s1gn1f—
jcance level of .10, and a score of 1. 980 was required for a level of .05.
The .10 level was reached for grade point average (a negative score) show—

ing a decrease in G.P.A. aThe .05 level was reached for misdemeanors and

total police encounters (also negative scores) illustrating that these

variables decreased from Time 1 to Time 2. No significant scores were

observed for the control group. =

Tables i and 5 d1v1de the experlmental group by grade level. Fof
Table 4 a T-score of 1.697 was reguired for s1gn1flcance~ no s1gn1f1—

cance was observed. On Table 5, an increase in days absent for senior

high students was noted.with a T-score significant at the .10 level.

Tables 6 and 7 divide the control group by grade level. A T‘score

. of l 697 was required 1n Table 6 for s1gn1f1cance at the .lO level. ‘A

When the exper.unental group 1s d:Lv1ded by se.x, the s:.gn.flcance

levels used are dlfferent.i The T scores dhserved for females on' varl—?i;fh?f

'?,ables of grade p01nt average and days Of suspen51on.are 51gn1f1cant at 7”T‘
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for significance at the ;95 level. Both scores for misdemeanors and
felonies (t =-2.15, t = -2.15) were signiticant, illustrating the
decrease in these variables for preoject males. The last two tables
divide the control group by sex. A T-score of 1.684 in Table 10 and

1.684 on Table 11 are required for significance at the .10 level. No

significant scores occurred.

- As hypothesized, mno significant change occurred from Time 1 until 

=

. Tlme 2 for the control group. Changes that were statistically signif—

l’i’m’ﬂ'

1cani were registered in the scores of the experlmental group. Grade

point averages decreased over the time period, especially for the project

e

females. Suspensions Increased s1gn1f1cantly for this same group. . Days

absent showed an increase for the Senior High students. Misdemeanors

 J— |

and total police encounters decreased significantly for the project

IO |

males. This fxndxng is consistent with our other observatlonsaconcern—

ing juvenile dellnquency over the time perlod in wtlch the progect hasr

lorimesd

been operating.

The findings in th1s comparatlve study are similar and in acreement

1
8
with those contalned later in thls report. The ellmlnatlon of those ,
j youth without complete records for the two tlme perlods had the effect T
— - of'ellmlnatlng the most dev1art students of the progect group.t ThlS '

-fact should be adknowledaed by the reader when he cons;ders these-re—
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jobs for many during the year, and the disappointment over the lack of
a continuing sunmer project have added to the lack of motivation and -
ihereasing disillusionment with the "system”. Perhaps the project's

greatest contribution has been in helping to lower the crime and juven- . .

ile delinquency rates in the community. I this areaithé project has

aided¢ in changing the institutions of the community as well as trying

to change the youth involved. This actidnrproduced the most favorablé ”

results for all concerned.




Time 1

>Variablé$ T

- Timg»Z Comparlson'for Total SampLeiE

C Xrattue -

Grade -Point
'~ Average "

~.Suspension - ¢

L1370

1eLE

Days Absent

-1.28

Misdemeanors -

. Felonies

:—l 00

.- Total Police -
"Encounters o

 ~_2 20*

96 S
*Slgnlflcant at

Crltlcal t = l 645

10 level
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TABLE 3 -
Time l - Tlme 2 Comparlson for Control Group

Variables - - T j?5?” Degrees 'i_;f  e ipt

: Value ' - of FreedOmf s Value
" Grade Point - S S e
~0.578

Average . -:AO-SGﬁ';ﬁi&uffFJ«@ 9u7‘”?7” 0. : :7i o
Days of B N B S I
Suspension - - I L e f?,; gy 00350}

Days Absent 137 - [ en [~ - p.2u9

" Misdemeanors .. | . 41;38"~7aﬁ'%‘ff~ R L e .0-173“ 

~TFelonies | . 0:.00 .. - 9w - |. 1.000 ¢+
“Total Police | . oo oo oo oo ababo e et
Encounters = .‘—1;38a*'-“"”“”"*1946537”71f3’ e o 2 EEEE KR

fn-= s
*Slgnlflcant at lO level
Critieal t = 1. 658 o

TABLE uAj-fa‘*
Tlme l - Tlme ?~”"nmparlson for Experlmental
Group.- Junlor Hloh S

4;Vériéble3°

¢'Grade Po;nt
'fAverage"-

vf’Susgen31on

- 'Days:Absent

:Misdemeanors

“Felondies
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Tlme 1 - Time 2 Comparlson for Experlmental

Variables

TABLE 5

Group - Senlor ngh

» T
Q,Value,

... Degrees
- of Freedom

Value".

Grade Point
Average

 _1.33

__0.190 -

‘Days of
-Suspension

. -1.05

0

 ouson |
~0.059 |

- Days Absent

.l-93.**f

60

Misdemeanors :

=1.27

60

~T0.212

. Felonies

- -1.00

0. 324N;"

" Total Police
“Encountersi

1.2y

.:.66   ;f43,

60 i

1:5!0 222

‘o
%813
Cr

Tormed ~

-31
'f cant
cal t

. i-" (Ig U

vafiablésyff ¥

at lO lcvel
=1.671

Tlme l = Tlme 2 Comparlson for Control 'f"
. Group-— Junlor Hldh e

_ f;Grade P01nt
- Average.

- Days-of’
”*Suspen51on

" Days:<Absent. 3{;52;

3?Total Pollcé;{fflg

*3Encounters o

11
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“Pime 1 -
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TABLE 7 -

Time 2 - Comparison for Control
Group - Senior High -

’ PR I

oo |

ooy B

Variables

T

" Value

Degrees

© "of Freedom

' Value

Grade Point
Average =

-C.26

60

0.7S88

T

.Days of

‘Suspension

‘0.70

60

0.492 -

Days Absent

-0.35

60 -

0.730.:

'm.\m]

Misdemeanors

—1.Lh

60

- 0.157

Felonies -

60

1.000

. Total Police

Enccunters

~0.00 _

41.447

.. 0.157

{

‘..J

n = 3 :
*S1 gniflcant at .10 level
Critic

al t = 1.671

TABLE 8

Time 1 - Tlme 2 Comparlson for Experlmentali-;  ‘

Vafiablés.

Group - Females R

Grade‘Point'

- Average

’Valu'ef'. | of Freedom' " ‘Value =

= e

| Days-of -
. Suspension -

- Days. Absent B

f2r

.Mlsdemeanors."*‘
- Felonies :

“‘Total,Pollcef

fi;;{}fﬁﬁf-

E‘Encounters B




TABLE 9

Time 1 - Tlme 2 Comparlson for Experlmental o

Group - Males:i

Variables - T ‘ J  G \Z‘Degreéé”

value - of Freedom
Grade Point ' ‘ -1 -
Average = 0.24 R iy

value

0.810

Days of » e » — |
"~ Suspension S 0.26 D B 111

0.797

Days Absent : -0.02 S L i3

—o.98u |

Misdemeanors ' -2.15% t’44."} f‘

0.038

.~O;325

.~ . [ Felonies =50 &
’ ‘1 Total Police : iE — ..

Encounters . —2.15% | _ yy o

n = 23 ' : I
"Slgnlflcant ‘at .05 level e
Critical t = 2.021 o

TABLE lO

Tlme l - Tlme 2 Comparlson For Control
L - Group - Pemales :

_ Variables - o | DegreeS. i
: e »,rValue‘f“f" L of Freedom o

- 0.038

. Gra&e;Pbint

- Average R ﬁ—O 52
~Days -of . Cp
‘Suspension - ) o D 70§

o Days Absent . | - 0. Q0.

“Misdemeanors 7. =103
Felonies" s e 20,000

;1Total Pollce;;j'*

'AEncounters

'Ffﬁ'— e
Slgnlflcant at 510:
Critical t.
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Time 1 - Time 2 . Comparison for Control

TABLE 11

Group - Males -

—71.000 | .

#gignificant at .10 level

! Critical t. =

1.684

Variables T Degrees ° P

. Value - of Freedom ‘Value.
Grade Point : o L hEE
Avera ;e -0.24% L no -0.812

" Days of L R .
Suspension ‘0.66 - ooy 0.519
Days Absent 0.79 : CL o 0.437 1
Misdemeanors -1.00 - L .0.325 .|
Felonies 0.00 v Ly
Total Police : ; ; SO e AP
" Encounters - 21.00 oong “70.325:
n =.23 .
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-d1spos1t10ns, and average grade p01nt

-Retentlon Rate

. ANALYSIS OF ADYA‘II‘A.
‘ by IR S .
‘Johnnle McCray and Barbara J. Chance >

An interim report 1n March 1971 reported enrollees progress at':"

"‘that time. Included were data as’ to the retentlon rate of students

a comparlson of the flrst semesters of 1969 70 and f’ar

1970 7l as to attendance, suspenS1on frequency, pollce encounters,

Alncldence of felonles, 1nc1dence of mlsdemeanors, 1nc1dence of court

Th1s flnal report covers the

-1870-71 school year only.. The comparlsons in th1s report w1ll there

fore,‘be made of the‘fall'semester of thls school year 1970 w1th th1s hgntdu

~spring—semester,,1971;'A‘g,

ﬂf end of th1s school year, May 28 1971 ;the schools,GJunctlon Clty;Junloﬁ"
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fwho started school in the fall were still enrolled at the end.of.this

school year.

Comparative Data on Attendance

{awen]

R M [ m—

o reveals a Sll

m' : A

There is an 1ncrease in the average days absent for males and

females at both the Junior and Senlor chh levels durlnc th1s semes—“ -

ter (1971) when compared w1+h last semester (1970) verage days:'f 'lbgh

absent th1s semester are-’ JUnlor hlgh males l7 8 females 24 4'- h
Senlor hlgh males 14 0 females l3 06. Last semesters averages are

7.5, 12 0, 9.8 and ll 6 respectlvely. Colummar comparlsons for-both -

‘semesters and totalk are shown 1n Table 12 whlchvfollows.

- Suspension Frequen;y

There is a sllght decrease in the number of suspens1ons at both .

-levels and by both sexes w1th a total of 25 for th1s semester (19713 .
,c0mpared Wlth a total of 34 last semester (1970) A breakdcwn of

male—female5 junlor hlgh-senlor hlgh suspens1ons 1s shown in Table 13.

- Average Grade P01nt

A comparlson of GPA s for the fall of 1970 and the spr:.ng of 197l*

ght overall (l 21 to l 31) lncrease;w1tn females
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- TABLE 12
School Attendénce
- Average.pays Absent

Fall 1970 . -~ Spring 1971

Junior High

-Males

B e A

- Junior High

Females

12.0 B .

Senioxr High
Males

Senior High
- Females -

. f“
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 TABLE 13
Suspension Fregquency .
v v;Nw‘nb'er of Suspensions -
Fall 1976 Spring 1971
Junior High _ .
Males - u -2
Junior High » c
. Female 4 b
Senior High - -
Male 19 9
Senior High o S
. Female -7 10
TOTAL 34 25
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TABLE 14

lm "]

- Average Grade Point ‘,v » i,,.. _1 0 ”‘ff,@‘l

| —

Fall 1970 __~ Spring 1971 -

— Junior High , S
' Males , ; . .33 . o120

come)

: Junior High ‘ . ) . I
— - Females - 1.13 o322

Senior Higﬁ’ o : : :
Males_ S .27 b _ o . 1.20

Senior High . o o : ' S
Females : : .1.13 S : 1.53

1

TOTAL - Average | ;1 1.2 1 »' 1.3
Grade Point S O BT S P




'Police Encounters

It is evident from the informatlon found in the Juvenlle records

of the Junction Clty Police Department that encounters w1th the pollce'

decreased in number Stlll fUrther durlng thls sprlng semester. Wef_jf:f“

reported a 70%

decrease from Fall 1969 to Fall 1970. We are happy to e

ter to the sprlng semester‘

report a 30% decrease from the fall semes

thls year.

2 There were 16 total police encounters durlnv the fall semester.%f'

vThlS number was reduced to 1t total encounters durlng the sprlng

There were fewer encounters for Junlor ngh females and

semester.

Senlor'ngh males, Junlor ngh males and Senlor ngh females remalned

‘the same. It is 1nterestlng to note that tnere were no encounters at

all for Junlor ngh females (see Table 15).

Table LG 1ndlcates that there was one 1ess felony commltted durlng

this sprlnc semester. The two. Whldh were commltted were 1ncldences of

robbery by two Senlor ngh males, nelther of’whom were 1n school at*the

‘"tlme-f;"hey had both,been expelled-7

ERIC

Aruitea rovided




_Junior High
. . Females

- Senior:High
7 Males




_ TABLE 16

TIncidence of Felonies

Junior High
Males

Fall 1970

B!

 spramgiem

L 0..

- Junior High

Eemales

PREEY - TEETE e . e . el  =w

:=_Seﬁi6r High '
~“: Males

‘;Senior High}
'~ Females

- TOTAL




TABLB 17

fIneldence of Mlsdemeanors

Number of‘Mlsdemeanors;

_Fall 1970 e Sprlng 1971

~ Junior High T uf .vH~{‘Q  : ;,”:_',v;:"i~:; ,: .1

‘Females ' R B L

Seniér'High‘ ‘a. R B -.- ;;;ﬂf]J'  Co e

Senior High - = ' _ e e e e e e
. Females N ¢ - | B A UCR T N

| -ToraL
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. TABLE 18

Incidence of Court Dispositions:

'Nﬁmber'bflcdurt,Dispggitibhsf' p

Ios

Junior High

Maies

" Fall 1970 : 'Spriﬁg 1971 -

:vii Lo ‘ L - " U'}  

Junior High

'Pemales’

SeniorVHigh,
~Males .

' Senior High

Females

TOTAL

A uiToxt Provided by exic [
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';the Year. At f1rst glance, thls apPears to,be a'hldh»dropout rate —Jff;}j

,1unt11 one reallzes that the dropout rate natlonally 1sdol

25

Once again we cannot attrlbute these favorable results solely to-
the project. However, we have been a part of the effort to 1mprove .
the env1ronment ‘of the youth in Junctlon Clty,'and as. a part of th1s o
effort we have cwptrlbuted to the reductlon in cr1me : Throughoat the

t:me perlod of the progect there has been a. contlnuous slgnlflcant

reductlon in crime for the youth 1nVolved , The 1mportant fact should_u'f_~al

. be ratlonale enouah for the Department of Labor s contlnued 1nterest

and support of projects of ths type. v youth not 1n 3all or 1n a
correctlonal 1nst1tutlon obvvously has a better opprotunlty to stay "

in school and to: experlence success in the larcer soclety.h -

DiscuSsion

An examlnatlon of the data for the school year reflects some
paradoxes wh1ch are d1ff1cult to 1nterpret as to project effectlve—;

ness.ﬂ Concernlng retentlon rate for lnstance,_ls a rate of 73. %/ h‘ii'i-ff'

acceptable or unacceptable, successful or unsuccessful°

1'26 6/ of the enrollees who beaan school 1n the fall did not codpleteﬁgxk

L exceeds 40/ 1n some urban school d1str1cts.3 In llghthof thr_fact thatf




AT L
o O BN

i
i
|
|
I
[
i
I

frere

 ewernd

vpercelved few des1rable changes 1n thelr»llfe spac

before the student who stays in school throuch graduatlon. Data from l
Detroit and other, large c1t1es document th1s phenomenon and succest
that the establlshment 11es through 1ts teeth to d1sadvantaged youth

when it tells them that more- schooling leads to better gob opportun—

ities. Perhaps government manpower procrams need to deal w1th pre—,‘

judicial practlces in the employment structure rather than attemptlng v

-to prepare dlsadvantaaed youth to enter tha structure when ir Ffact

thelr opportunltles are severely 11m1ted.v'

As is commonly reported in lonctltudlnal‘studles of s1m11ar pro-iiv
grams, performance on most of the crlterlon varlables worsened ‘as’ tnc'
project progressed. Whereas the total averace number of days absept
was 40.9 for the fall semestcr, th1s flgure 1ncreased to 68. 5 1n the
sprlnc semester. Thus a smaller number of enrollees was absent almost :

i
i

an average of 30 days more in the second semester than was the case in o

=

the fall semester. ' | o -.f"rljf'lgfe_a “f*f? al;uﬁ}:;hfife

Perhaps many factors contr1buted to thls rather poor record.f‘Nof

,doubt the euphor1a of the summer phase carrled over to the fall,and

'coptrlbuted to a rather decent attendance plcture for that semester._h'V'

ThlS euphorla becan to wear thln 1n,the sprlnc however as the enrollees .d

Tand as the warn

-

weather beckoned Addltlonally, whenflt became:clear that there was no
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" remembered however that perhaps the most "suspension prone” students .
dropped out in the spring semester and»perhaps the.higher absentee'rate

was a better mode of adaptatlon for the remalrlng enrollees than was the

suspens1on route. Thus not a great deal of prlde can: be taken in thls

statistic.

“1ally among the girls 1n.the progect., Thls result 1s encouraglng 1n:

that less progress was belng made Wlth females than wlth the males ln

o

I V : rade p01nt average also 1ncreased in the spr:Lng semester - espec—'

_the project. It is doubly encouraclng s1nce the majorlty of the enrol—

lees who dropped out 1n the sprlna semester were boys and tbus thls

[: statlstlc does not- reflect a “weedlng out“ of the low ach1ev1n0 glrls.-
E _’ » It ‘must be remembered however that there eust more’ 0pportun1t1es for :
the dlsadvantaged glrl than for the dlsadvantaged boy and that such -
i% girls perhaps percelve a more clear and real relatlonshlp between'-"
E tschool performance and occupatlonal success;;Y'_ : ) o
j_[;‘i 7" : _ Flnally; 1t 1s ev1dent that the project has been most successful "-
l% - 11n redu01na the cr1me rate and the number of nollce encounters among o

the partlclpants. Although not dlrectly related to school thls
statlstlc has 1mportant communlty connotatlons whlch may be more'
'1mportant in the long run ' The establlshment of new types of rela—:lﬁﬁ

'thHShlPS between law enforcement personnel and pr03ect partlclpants::hhf*a

The need'dﬁj;f};

f [ aii;flfﬂvls perhaps the prlmary factor contrlbutlna LO thls success
"for 1nst1tutlonal chanae 1n all Jnstltutlons compr1s1ng the llfe spacef
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'mythology and despltn the fallure of hundreds of procrams and bllllonsf;.

ﬂjof dollars to ass1mllate blacks,_

"other "dlsadvantaced" groups 1nt ithe malnstream of the domlnant cul—

CONCLUSIONS AND OBSERVATTONS
_ by :
Joseph A. Sarthory
It is difficult to pull together in a few words the impressions,

benefits, implications, etc. of such a complex undertaking as the NYC

-Pilot Project described herein as well as in twogprevious reports.u

_ Both hard and soft data have been collected andbanalyzed and perhaps

the ultimate interpretation is yet to come and must be in terms of

the enrollees ®ontributions to society.’ Certain understandings‘have-

crystalllzed during the course of the progect however and I feel the
need to share these with the reader in what is hopefully a meanlngful
way.

Too frequently. programs Whlch are des1gned to help the d1sadvan—-
taged or depr1ved proceed from an 1ncorrect set of assumptlons. The

ad3ect1ves dlsadvantaced and depr1ved connote some deflclency in the

client system which must be- allev1ated or removed so that the cllent

can functlon effectlvely in the laraer s001ety.: Thus the cllent 1s

-

"111“ 1n some way and programs are deslgned to:"cure" hlm. Thls‘pi

operatlng assumptlon perS1sts Ain splte of the fact that 1t v1olates‘{“‘f7JAf:”

"the 1dea of cultural plurallsm whlch 1s so prevalent 1n the natlon sfff'

dhlcanos, Indlans, PuertoiRlcans and




-

'gq;ences must be accepted by school

udeflclent but rather as dlfferent in ways that are functlonal and

,ffbas1s of relevant programs and” urrl

"flnstructlonal methodologles

29

‘need to cope with institutional causes of the "social problems™ pro- e

grams such as th1s one are deslaned to allev1ate.

My experiences in this procram have conflrmed a long standlng
suspicion: it is the 1nst1tutlons of th1s country wh1ch-g1ve rise '}fu
te continual social patholocles and not the soc1al groups who are |
served poorly by society’s 1nst1tutlons. It 1s 1nst1tutlons whlch
must change so that they can effectively ‘serve those who»arex“d1f¥’
ferent™ rather than rttemptlnc to. shape those who are dlfferent so‘u
that they conform to the mold of the larger soc1ety.‘ Mlnorlty groups
must be able to retain whatever they des1re of the1r culture and yet
assume enough of the values, attltudesband skllls_ofytheilarger culture'
to function in it effectively; |

To do this,dirstitutions must'reach out to minority groups'on
their terms and noc w1th the” motlvatlon of requlrrng mlnorltles to;.'
conform to 1nst1tutlonal expectatlons or experlence fallure. In -
the educatlonal 1nst1tutlon, thlS 1mplles not emphaslzlng the per—
celved deFlclencles of those who are dlfferent and attemptlnc'to Jd
amellorate them but raiher 1dent1fy1ng the strencths of mlnorlty
group members and bulldlnv on these in. currlculum and 1nstructlonal
methodolooy. What is needed 1s a. totally new perceptlon of the mln- ?:dr”

or1ty group student so that he is no longer V1ewed as 1nferlor and 5 o

fbeneflclal in h1s cultural llfe space Furthermore these dlffer-df:ﬁ

_ole‘lncumbents and serve -as’ the
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‘group values rather than quash them; programs geared to the asplratlons

lvtlonal) were 1nvolved in th
fftlonal or1entat10rs toward cllents who are "dlfferent";’u

ﬁnecessary to meet the needs

30

of minority group students rather than to asp1rat10ns imposed on them

by the dominant culture; the 1nvolvement of m1nor1ty communlty members

in the control and operation of schools serving their offsprlng, and

finally the screealng out of school operatives who are racist and nar-

rowly ethnocentric, both consclously and un"onsclously.

The model developed in this progect 1ncorporates some of the com— l
ponents noted above althouOh in modest proportlon.v The team approach .
represents an attempt to put m1nor1ty group youth and teachers 1n 1nter—
action situations Where the preva111ng deflnltlons accrulng to "studert"
and "teacher™ are no lonaer functional. Hopefully thls can lead to

relationships which are more authentlc, personal and not based on

traditional stereotypes of role and nultural backGround- The type of

JOb “-rolated remedlal educatlon carr1ed on in the progect hopefully
pointed out to students the relatlonshlp between “the worlds of school
and work and suggested to teachers more meanlngful and relevant curric-
ular and Instructlonal content and method01001es for m1nor1ty group |
students. Group sesslons were deS1Gned to break down barrlers between
all part1es 1nvolved to’ acqulre more 1n51ghts 1nto self and others SO

as to promote more authent1c relatlonshlps, empathy,'and.acceptance of R

~ others who are perce1ved as s1gn1f1cantly dlfferent.; Communlty elements '?ffi_

- from other 1nst1tutlonal settlncs (polltlcal law enforcement recrea—$::*~f“7'

e bellef that they"have contrlbutlons to make
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‘among progect youth and illustrates. the rlpple effect of 1nst1‘u--

*”

Attitudes have shifted on the part of some school operatives and.also'
on the part of some of the youth toward the educat10na1 1nst1tutlon. ' B
Perhaps more s1gnlf1cantly, llnkages have been establlshed between law. |
enforcement agencles and youth which sucgest more. posltlve perceptlons

of each other by both partles.“ The~changed conceptlon of law enforce;

ment of the comnunlty po11ce department 1n questlon perhaps explalnSMi“'bd:alﬁf;

as much as anything the 51gn1f1cant decrease in pollce encounters

tional change Wthh hopefully w1ll expand. These 1nst1tutlonal
changes -~ref1ected in this progect in educatlon and law enforcementw
must occur in the- polltlcal economic, and social.spheres of:societys
if accord is to be reached between mlnorltles and 1nst1tutlons and
meaningful social progress is to be recorded 1n the remalnlng portlon

of this century. In this context perhaps the NCY progect has contrl-i:?ﬂir{

buted in some small way to .a dlfferent modenzand set of. assumptlons?"

'fby which,to meet the needs'of-thoSe who are'”differentf;t

s
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Dr.
College of Education - ~ .7

‘Kansas State University. S T T T e
«quhattan, Yansas 1065093 T

wo

De 'Dr. Sarthorv,i”

N 1 would like to take this means to
con rts, John Mclray: and Barbara. Chance,
.Wlt; our stuaents tnrsuch the

. ; I have sern an . earnest e;f
our Suudents 4in. pursuing an. educaulon
JX have ta_ked.u1th,both, and: can personally tPStlfJ

5_Cerlt§ and dedlca*lcn to the baSkS thev yrorked with.

2 change of attitudes and goals by ”
the

~and L. ‘am proud to have. been 2ss0 iaLed ub,botn tne VYC students

ana thelr counselors.

T feel the m03u 1mporoant part of

I def:nately saw
. Senior High: NYC - stuaents,.

senjoyed  béing ¥l

Joe Sarthory - f JC' 'tf;afﬁﬁ S L EE

 eipre S:uO you
my. thanks for Wox klna .
WYC P*lot progect z',; =

ort made bv Baro ana Jonn to help
tnat vuuld pe.long lasting.

-ﬁd'youf:

“to the 31n—'

ould be’tbat
%nilof OLr
S€ stuaenus
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June 1C, 1971

Dy. Joe Sartnoxry
coliege of Education

Kansas State Univers ity
Manhattan, Kansas 66502

Deax JO

I would like to tell you how ﬁuch the summeY Pilot
project has helped certain of our students to develop
a cooperative attitude with staff and administratoxs
this year. You and Johrnie Mclrays Barbara Chance,
and all the Junction City High School staff nembers
who wo;LeQ with the stuoents, axe to be coacratulated.

I don't caxe to aaejl on what ‘the school yeax mlgbt
have been like had we not had all of you fine people
zh our students puilding attitudes of .
cooperatnveness togard the high school. e -
I partlcularly would like you to exnress my thanks
to Johnnie and Barbara for leaalng their stugents in -
- developing & porsonal feeling’ of respons:blllty
toward the school and the communLty. 1 definitely
feel .the Pilot project was: a prime lQCLOT‘ln the
developﬂeﬂt ‘of a student body w1111ng ESsH éooperat°:’
w1tn the sta_f and aamlnlstratlon thls year.

you and if there 1s anyth1ng

Agaln, thanks to a11 of
ox Barbara, in any

T can &o to assist you, Johnnle,
way,,pleasevlet_me knGw,

Thomao G. Lugler
Prlnqlpal
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Barbara Jd. Chanc ' ' S ' S o o Co
R¥C Project : ‘ : B o g T ' - "
Holton‘3a11 : , S S

Kansas State University : ‘ T , o o '
'handavuan$ Ks. 66502 o o R T L
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Dnar Barbara

-In reply to vour letter rsference the Youth Project, that the coll ge super71sea 1&St

E
{ summer I will express my feelings reTevedcp this nvoJevuo :
— I feel it was a very worthwhile ,rdject'in'tlat it urnﬂsqeu eﬂnloyment for a 1arre

! nomber of young psople. o - :

The group of young people involved in the project. is the Jardacore group of teenuarers

in our community. : : ; _ L : : RS

o I

It was noted that dae to this group wor {ing.last snuumer our Juven11e crlme raie a;ona

» this group was ooune
" Due to the formation of ths nllot progect we ware hale to work c’ocelv w1t ome of
this group ard now have‘estaollsnaa a clo e relutwonshlr v1bh thls crovv\ :

L)

I have been vorking 1v th tnls groan for aﬁmost a.year, and ‘on tne 1st- of dune op ened
a Commun_ty Centsr for tris group that was 1nvol"ea in ‘Lis prodecte ' S

. . I have 1earncd c;\fbe Droblems in their qo"os, that has been a mago“ fkctor in the . -
cnlld's Tehavior =znd: one to furnish them with SOIQ.affevulon and “naerstand ixzs that may;ﬂg

cqanbe thelr ideas- aooﬁu the morld t ey 11ve_1ne : L - e

.

f
[

!

LSS S

S e In an efforf co furnlsa some nmeans of recr ation- for tne unﬂerpr1v1leavea ve. now hav  .f

.HP center with tno f011041ng acb1V1t10 3for them to take “art in:- Pool, basxeuball,

[} Volley~ba11 p:ng ‘pong, Badmintcn, rpelcv:.ulcn ﬁhSlc ana danc1ngo

PR In coz"lasxon tne grovnq Has oroven +ﬂat thej La. cnan*e and oenafe tnﬁm 1ves,;btt'“
+ it does tuke someone to czre for. Jhe and to sk om=one does care zbout their

_ problems°'

5 fcel that thb pro;cct was z gre at successs
jeCt.lngeperJlng.hf a vote of th amcso e

“uz/ﬁébef g SR
_G rala ronhon, ' S

Arui o povidedoy exic
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