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ABSTRACT

The purpose of the research project was to differentiate among black

college students by attitudes and behavior in relation +o social character-

istics in order to relate better to individual needs. The method of inves-

tigation was by individual interview of 144 black students and a control

group of I59-white students. A questionnaire was designed which used both

standard survey research scales and orf.ginal measures of attitudes and

protest activities. The NUCROS computer program was used to establish re-

lationships.

Important social characteristics which emerged were social class, sex,

age, religion, and status as a veteran. Each was related to attitudes

toward separatismg.integration and toward the political system. Each was

also related to participation in protest activities and to attitudes toward

oneself. The integration experience itself emerged as both related to

protest activity and certain political attitudes. The conclusion was that

the integration experience built support for the political system:

A vast array of differences in personality, attitudes, and behavior

was demonstrated among blacks. These differences provide educators with

insights on addressing the needs of black c+udents. Evaluation of the

positive effect of integration on attitudes and behavior led to strong

recommendations to restructure education based on integrated groups, rather

than neighborhood.
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Preface

Questions of conscience sometimes are raised concerning the use of

research results by those who do not share the values or intent of the re-

searcher. These doubts were resolved by my clear conviction that the

momentum of social change cannot be reversed and that the information

accumulating regarding the black American will be used to educate other

Americans in need of understandina the inevitable.

Exciting changes are underway among the youth of the nationchanges,

which I regard as a political "good." My hope is to monitor a movement in

motion, and offer recommendations for constructive alternatives. Love of

the nation means to me, giving credence to the aspirations of all Americans--

and soon!

I wish to thank Northwestern University, where I learned to read criti-

cally, Washington University, where I learned to think analytically, and

Forest Park Community College, where
I learned to observe systematically

the real life panorama of people and problems that cont;titute a def:nitive

education. Richard E. Dawson, my friend and mentor, tolerated and guided

the unfolding and union cf all three.

Gratitude for financial support for my graduate education goes to

Washington University with a particular fondness for private institutions

who have faith in the performance of women with families. Carl A. McCandless

was among the early believers. I thank John Sprague for imposing rigorous

standards of both scholarship and clarity of expression in my years of tute-

lage.

ii
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Forest Park Community College lent all kinds of mora and institu-

tional support for my rel:earch capabllity. The bulk of financial assis-

tance for this project came from the U.S. Office of Education under the

auspices of the Department of Health, Education, and Welfare. This

support I gratefully acknowledge. Responsibility for interpretation of

materials is mine alone.

5



Table of Contents

PART I

INTRODUCTION -- STATEMENT OF THE PROBLEM

CHAPTER I -- BACKGROUND OF THE BLACK STUDENT MOVEMENT 6
The Student Revolution 7

11 Identity If
III Intellectual Roots 14
IV Tactics 19
V A Movement In Motion 23

CHAPTEP 2 -- THE RESEARCH RESIGN AND PROCEDURE 27
Design and Verification of the Ouestionnaire 28
Research in Operation 34

CHAPTER 3 -- THE RESEARCH SITE 40
The Institution 41

11 The Students 46
III Role of the Researcher 54

PART II 66

CHAPTER 4 -- ON BLACK SOCIOLOGICAL DIFFERENCES 70
Trust 71

II Personal Competence 80
111 Political Efficacy 87
IV Race Relations 94
V The Findings 99

CHAPTER 5 -- ON BLACK POLITICAL D:FFERENCES 103
1. Attitudes on Separatism-Integration 104
11 New Left Attitudes 115
III Protest Activities 121
IV The Findings -132

CHAPTER 6 -- THE INTEGRATION EXPERIENCE 134
1 Educational Output 136
11 Integration and Protest 143
III Integration and Political Attitudes 152
IV The Findings 159

.------

6



PART 111 162

CHAPTER 7 KEY SOCIAL GROUPS 165
I The White Female 166
II The Young Blacks 174
III Blacks and White Non-beiievers 177
IV The Veterans 179
V Summary 182

CHAPTER 8 CONCLUSIONS AND RECOMMENDATIONS IN EDUCAT1CN 134
-1 Questions and Answers 185

II Recommendations on Integrated Education 188
!II Towards a New Educational Policy 191

BIBLIOGRAPHY 195

APPENDIX A 199



List of Tables

Table

Table

2.1 -
2.2 -

3.1 -
3.2 -
3.3 -
3.4 -
3.5
:.6
3.7 -

Respondents
Interview record

Program percents
Father's occupation
Income
Area grew up in
Lives with
Ideal place to live
High School

36
37

43
48
49
50
51
52
53

3.8 - Religion 54
3.9 - Trust distribution (total sample) 58
3.10- Personal Competence distribution i.total sample) 58
3.11- Political Efficacy-college-distribution (total sample) 59
3.12- Polilical Efficacy-local-distribution (total sample) 59
3.13- Protestpercent yes 63
3.14- Kinds of issues 64
3.15- Results of Protest 64
3.16- Future protest 65

Table 4.1 - Trust distribution (black) 72
4.2 - Trust distribution by_soelal class (black) 74
4.3 - Religion (black) 76
4.4 - Frequency of religious attendance (black) 78
4.5 --Low trust by age (black) 79
4.6 - Trust distribution--veterans, non-veterans, female

(black) 80
4.7 Personal Competence distribution (black) 82
4.8 - High competence by age (black) 84
4.9 - High competence--veterans, non-veterans, fenala

(black) 84
4.10- Political Efficacy-local-distribution-total and by

class (black) 89
4.11- Political Efficacy-college-distributiontotal and

by class (black) 89
4.12- High efficacy by interracial contact (black) 90
4.13- High local and college efficacy by religion (black) 91
4.14- High local efficacy by age (black) 92
4.15- Characterization of Race Relations by high trust,

high competence, high local and college efficacy
(black) 98

Table 5.1 Distribution of black responses on Four Public
Policy Areas 106

5.2 - Pro-integration answer by class (black) 107
5,3 - Pro-integration answer by sex (black) 108
5.4 - Pro-Integration answer by religion (black) 110
5.5 - Distribution of black responses in Four Areas of

Education 112
5.6 - Pro-separerist answers by sex 113
5.7 - Pro-integration answers by religion 114
5.8 - Distribution of black responses in New Left

Scale Items 118



5.9 - Percent answering pro-rew Left by class and sex
(black) 120

5.10- Distribution of black responses on Protest
activities performed 124

5.11- Distribution of black responses on future protest
activities 126

5.12- Protest activities by class (black) 127
5.13- Protest activities by age (black) 131

Table 6.1 Distribution of responses on integration experiertce
by race 144

6.2 Protest Activities by race and integration
experience 145

6.3 Future protest by race and integration experience 146
6.4 - Comparison of white segregated protest 147
6.5 Future protest of whites by integration exberience 147
6.6 - Protest of blacks by time of racial contact 148
6.7 Prctest of whites by time of racial contact 149
6.8 Distribution of total responses in four public

policy areas 154
6.9 - Distribution of total responses in four areas of

education 155
6.10- Separatist nesponse by race and high school integra-

tion experience 155
6.11- Separatist response by race and college accuaintance '56
6.12- Separatist rsponse of blacks by time of racial

contact 157
6.13- Separatist response of whites by time of racial

contact 157
6.14- Distribution of total responses on New Left scale

items 158

Table 7.1
7.2 -
7.3 -

Local and college efficacy by race and sex
High trust and high competence by race and sex
Integration response on four areas of public policy

68
69

by race and sex 169
7.4 - Separatist response on four areas of educational

policy by race and sex 170
7.5 - Pro-New Left response by race and sex 171
7.6 Protest activity by race and sex 172
7.7 Future protest activity by race and sex 173
7.8 Young black and white self-attitudes 174
7.9 - Protest activity by race of young groups 175
7.10- Future protest activity by race of young group 176
7.11- Pro-integration answers by non-believers 178
7.12- Pro-New Left answers by non-believers 178
7.13- Black and white veterans self-attitudes 180
7.14- Protest activity of veterans 181

7.15- Future protest activity of veterans 181

vii



List of Figures

Figure 4.1 High competence range of income (black) 83
4.2 - High competence range by skin color (black) 86
4.3 - High efficacy-college by skin color (black) 93



PART I

I NTRODUCT I ON--STATEMENT OF. THE PROBLEM



Introduction

Pronouncements from black militant leaders that the civil rights

movement is dead and that we are now entering a phase of black rebellion

or revolution pose questions to the social scientist and to the nation as

to the depth, content and direction of the current movement. Presiden-

tial commissions and study groups have repeatedly warned of growing

hostilities, violence and deterioration of relations. The National Com-

mission on the Causes and Prevention of Violence
1

stated in its (ast re-

port that American cities are on their, way to becoming places of terror

and fortresses "in a few more years." A 1969 Newsweek
2
survey of atti-

tudes of black Americans demonstrates impatience with the failure of

American institutions to meet the problems dramatized in the last decade

desoair of unchanging white attitudes.

Targets of militancy are governmental agencies and decision-making

bodies, business and labor, and all levels Of education. American

colleges and universities from Cornell to San Francisco State are particu-

larly Subject to increasing racial cleavage and polarization of extremist

groups: Differential responses from educational institutions have been

noted across the nation, but conviction is lacking that uneasy compromises

have met the problem. Viewing integration in education as an initial

civil rights goal, we are forced to take a hard look at the places now

integrated, which, nevertheless do not serve as social models and do not

offer a panacea for social ills.

Community colleges are viewed as less subject to national protest

movements and less likely to experience disruption. However, -:wo of the

I. Report Summary published in the St. Louis Post-Dispatch, November 24,
1969

2. "Report From Black America," Newsweek, 'June 30, 1969
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2

three .St. Louis-St. Louis County Junior College District colleges were

interrupted by student sit-ins involving black students in 1969-70.

Forest Park Community College, the urban college of the multi-campus

setting became subject to the spill-over of the national malady of urban

problems and tensions, as well as the explosive issues on the minds of

college students in every location. Specific demands at Forest Park,

having 40% black students at the time of the early protests, related to

black 'studies, black faculty, allocation of funds to black events, black

representation to governing committees, black section of the library.

Extremism erupted from both political.poles at the college and re-

sulted in suspension of cIasses, court actions, sporadic fires, cafeteria

boycotts, a flag episode, and repeated bomb threats. Black and white

proteStors cooperated on some issues; other incidents polarized around

race. In the setting of the inner city, where the college approaches

the "ideal" in terms of truly integrated education and a genuinely open-
!

door College, mere physical presence of groups in an integrated setting

In no way suffices to address inherent problems of the nation. It is

clear that we do not know enough about addressing the needs of individual

studerits.

Once difficulties arise at a particular college campus, suspension

of normal classroom routine is not unusual: The suspension is usually

folloWed by a series of informal dialogues0-o discuss pertinent issues.

At Forest Park, in the midst of a rap session with students, faculty,

admini:strators--an attractive, articulate land angry young black inter-

rupts 4he aiscussion on curricula by shouting. "What does Beowulf have

to do:with _a life?" An epic poem attributed to about the Eight Century

13
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A.D. and telling a tale of kings, and swords, and dragors, Beowulf had

come to symbolize the thrust for relevancy, demands for black studies,

separatism. Implicit in the challenge is the whole host of frustrations

experienced in the American educational setting, as well as the broader

concerns of the black revolution. Beowulf is expendable and was dropped

from department curricula, as Forest Park Community College joined the

growing list of colleges and universities whose operation was temporarily

shattered in the academic year 1969-70.

A change in a reading list, reallocation of funds in student activi-

ties for spJakers, approval of a black studies department-- have these

changes really solved the problem or have we merely temporized? Charles

Hamilton draws attention to the importance'of the black college student

in his discussion of Black Power. He notes the burgeoning of black

students' groups across the country, stating, "The students are discussing

problems of identity, of relevant curricula at their universities, of ways

of helping their people when they graduate. 113 The potential black leader-

ship is presently in training at institutions of higher learning, and as

such, deserves our careful research attention. A promising group of

young adults has entered the hallowed halls.

The study which follows set out to inrestigate the content and direc-

tion of the black student movement and the;individuals caught up within

the movement. Personality, social group membership, political attitudes

and protest activity--each are a specific focus of inquiry. Relationships

among -t-hese variables were investigated inlan attempt to better understand

the needs of black youth. The eliminationlof Beowulf may serve the needs

3. Hamilton, Charles V., "An Advocate of Oack Power Defines It (1968),"
16 Wagstaff, Thomas, ed., Black Power:; The Radice! Response to
Wh'',1te America, Glencoe Press, Beverly Hills, 1969, p. 131
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of expediency, but before other art forms of western culture also are

abandoned, perhaps, we need to tnvestigate the depth of the problem.

.After all,

....Beowulf was a prince

Well loved, followed in friendship, not fear."
4

Part 1 of this research project serves to introduce the study, ex-

plain +he method of the research, and discuss the locale of the study.

ChapteiT I provides the underpinnings of black student concerns and a

review,of the progress of the movement. The choice of measures, verifi-

cation:of the instrument, and the methodological procedures are described

in Chapter 2. Chapter 3 defines and describes the research site.

4. BeOwulf, translated by Burton Raffel, A Mentor Classic, The New
American Library, New York, 1963, lines 913-914
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CHAPTER I -- BACKGROUND OF THEJ3LACK STUDENT MOVEMENT
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Chapter 1

A discussion of the black student movement necessarily is inter-

twined with recent general student concerns and the broad intellectual

background of black thought. For the black student, the student revolu-

tion and the black revolution are in practice inseparable. A brief re-

view of each will provide a framework for understanding the black

student involvement in each and lead to the specific concerns of this

research project. The first section of Chapter I will attempt to draw

together the changes and issues of the American student movement in

general and the role of the black student within it. The remaining part

of the chapter will review highlights oF black thought over time.

Section II introduces black thinking on the problem of identity or

the struggle of the individual to resolve living in American society

with his blackness. Differences In goals of black leaders in the past

and In the present are discussed in Section III. Section IV reviews

differences in tactics advocated by.-fte same thinkers. A focus is pro-

vided by recent activists on youth and attendant social change underway.

A description of changes in the civil rights movement follows In Section

V. This serves to rejoin the discussion of both the black revolution and

the student revolution.
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The Student Revolution

Racial cleavage and student extremism on college campuses have

moved to the forefront of American problems in the recent past. Activi-

ties of the black students especially have received considerable attention,

if little understanding. Student protest in the year 1969-70 took on

mammoth proportions as college after college suspended routine classes

in the wake of violence and threats of violence.

Single issue protests had characterized the student movement start-

ing at Berkeley in 1964 and throughout 1964-65. Early protests focused

on campus issues related to food services, 'dress and dormitory hours,

underground newspapers. After the 1964-65 academic years, protests

generally broadened to social and political issues of national and inter-

national importance. The current student movement has been characterized

as concerned with three main issues: the treatment of racial minorities,

the engagement in Southeast Asia, and the role of the university.
1

Analysts of student protest distinguish between the activities and

interests of the white and the black students. A shared concern is

racism and especially institutional ra--.:ism. Typically, the reference is

to institutional arrangements such as standard placement tests, which are

useful to place white middle class children, but tell us virtually nothing

of the'potential of lower class children--black or white. What is essen-

tiaily different from earlier civil rightslprotest activities, is the

new awareness among the young of black pride and black dignity. Always

in evidence is a carefully executed deterrOnation to stick to the racial
;

point. In general, the black student was riot seen participating in the

Vietnam moratoria or the Kent State mourning. Some interest was shown

1

I. Report of the President's Commission or; Campus Unrest, Extra Edition,
Commerce Clearing House, Inc., New York, 0 Chap. 2, pp. 10-12

18



from the black veterans on issues such as the Lieutenant Calley decision,

but by and large, black student protest has been limited to the concerns

within the parameters of strictly black problems. White student concerns

usually cover a broader range of contemporary problems.

The President's Commission on Campus Unrest states, "Black student

unrest Is, therefore, not identical with white student unrest, and Black

student unrest cannot be seen as simply 'campus unrest.' it extends be-

yond the college and university campus andi in varying degrees, involves

the total Black population of America."2 The National Commission on the

Causes:and Prevention of Violence reports,;"Black student spokesmen are

at leaSt as militant as white radicals, especially in the tactics they

advocate and use. But tlack student organizations have been more oriented

toward,neaotiating specific reforms and concessions than have white

radicals." 3

Smilarities in tactics are noted, and occasional alliances are not

unknown. The purpose of black protest is rarely to destroy the educational

institution, but rather to reform it in order to address specifically

minority group needs. ....the formal involvement of Black student

groups:in issues not directly related to mtnority student problems has

been in most cases, 1imited."4

The Urban Research Corporation studied 232 campuses in 1969 to

identify causes of student unrest and protest. "Black recognition" was

the principal issue reported, with the majdrity of incidents coming from

2. Report, ibid., Chap. 3, p. 7

3. Skolnick, Jerome H., Director, Task Force of Violent Aspects of Protest
and Confrontation of the National Commission on the Causes and Preven-
tiOn of Violence, The Politics of Protest, Clarion, New York, N.Y.
10020, 1969, p. 13'

4. Report, op. cit., Chap. 3, p. 7
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predominantly white institutions in the North. "Specific issues in-

cluded: 'provide more courses on Black studies,' 32 percent; 'increase

numbers of Black students,' 24 percent; 'hire more Black faculty and

staff,' 23 percent; 'end discrimination and honor Blacks,' 15 percent;

'provide more facilities for Black students,' 9 percent; 'increase Black

representation on general committees,' 8 percent; and 'support off-campus

Black power,' and 'hire Black employees, 4 percent."5

Traditionally, the bulk of black youth, who received any higher edu-

cation at all, have been educated in all Negro colleges of the South.

Greensboro, North Carolina, in the winter of 1960 marked the beginning

of overt student activity. Four college freshmen at North Carolina

Agricultural and Technical College quietly sat down at a local lunch

counter and asked to be served. The sit-in movement was launched, 46e

thereafter spread rapidly all over the South and to the rest of the

nation.

Initially the activists were well-dressed, young, middle class

blac.s. High school blacks Joined the college students by the second

day, and white students by the third aay. :rhe chronicler of the student

movement, Jack Newfield,6 views Greensboro;as the inspiration for the

Free Speech Movement at Berkeley (1964), ttie teach-ins, and the whole

host Of activities which followed In the Ocade of the sixties.

The organization growing out of the sit-ins was the Student Non-
,

Violent Coordinating Committee. Led by John Lewis, the organization

was committed initially to passive resistance in order to illustrate

5. 10d., pp. 24-25

6. Newfield, Jack, A Prophetic Minority, Signet Books, 1301 Avenue of
the Americas, New York, N. Y. 16019, 1966, p. 44

20
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continuing injustices. The election of Stokoly Carmichael in 1966 to

leadership of SNCC marks an important turning point in the black student

movement. Anti-white feeling had grown, and the new leaders insisted on

"...the necessity of independent black polttical, economic, and cultural

institutions."
7

The erosion of the civil rights movement's commitment

to non-violence had reverberations in campus protest. Militancy in-

creased in Southern black colleges in 1966 and 1967. 8

The President's Commission on Campus Unrest points out that 50% of

blacks attending college today are enrolled in the 123 predominantly

black institutions. These institutions are perenially underfunded, and
1

strong?recommendations to correct this situation, follow in the report.

Little:attention is given to the junior colleges, who are perhaps best

equipped to pick up the growing numbers of blacks determined to obtain

a higher education. Very fine arguments can be presented to seek ex-

cellenCe in either predominantly black or predominantly white educational

institUtions. Also to the point of the nation's concerns may be to see

if those institutions, presently integrated, will provide information

nalative to American youth needs.

The problem of black-white relations CS peculiar to the United

States: Joseph A. Callfano, Jr:. in a crosS-national study, noted the

absence of racial tensions in universities !investigated, except in the

United1States. He warns, "The extraordinarily explosive and complicating
?

nature!of the black-white situation on the !American campuses and among

American youth should not be underestimated."
9

7. Report, op. cit., Chap. 1, p. 27

8. NeWfield, op. cit., p. 75

9. Califano, Joseph A., Jr.,, The Student Revolution, A Global Confronta-
tiOn, W. W. Norton & Co., Inc., New York, 1970, p. 59
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Increased political consciousness of black youth also is evident

from the nature and quantity of high school protest. Sporadic outbreaks

were eVidenced in urban schools beginning in 1967. Protest escalated
,

in 1968-69 and virtually spilled over In 1969-70 concomitant with the

planned moratoria and spontaneous eruptions. in summarizing high school

protest by black students, the' Task Force noted, "Both middle- and lower-

class youth participate in such protests, often with the active support

of their parents and local community organization. u10 The Tas.k.Force

further states, "Although interracial violence continues in varying in-

,

tensity', black and white students occasionally, demonstrate more solider-
'

ity than they have in the past."11 The kinds of issues involved, the

direction and content of the movement need to be understood. Demands

for separatism warrant careful investigation.

II Identity

Understanding the concerns of black yoOth requires some background

knowledge of the problems common to all bIaCk Americans. Social scien-

tists and journalists are giving increasing attention to the psychologi-

cal prolplem, or specifically, the crisis ofIself-identity posed by growing

up black in the United States. Reports of j conferance at Tufts Univer-

sity, Boston, published in Negro Self-Concet12 gives attention to identity

problemS in pre-school and early school yearis. The importance of self-

!concept is clearly established.

10. SkOlnick, op. cit., p. 167
. i

II. ibid

-4-
12, 'NegrO Self-Concept, Implications for School and Citizenship,

)01cOraw-Hill, New York, 1965
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Perhaps James Baldwin states the problem best. In reference to the

people Who somehow manage to avoid all the pitfails of growing up in the

urban ghetto, Baldwin says, "They work in the white man's world all day

and come home in the evening to this fetid block. They struggle to instill

in their children some private sense of honor or dignity which will help

the chid to survive. This means, of course, that they must struggle,

stolidly, incessantly, to keep this sense alive in themselves, in spite

of the Insults, the indifference, and the cruelty they are certain to en-

counter; in their working day....Such frustration, so long endured, is

driving strong, admirable men and women whose only crime is color to the

very gates of paranoia."13 The effort to cope with the daily insult to

one's sense of personal worth obviously must have a bearing on subsequent

attitudes and behavior. Without pretending any expertise in personality

developMent, it is eminently clear that as individuals and as a group,

the ansWer to the question "Who Am 1?" will:be crucial to understanding

the people involved in current social and political movements.

Eldridge Cleaver discusses political manifestations of the problem

at the group level. "Self-hatred takes many forms....Ethnic self-hate

is evem more difficult (than individual)* to detect. But in American

Negroes, this ethnic self-hatred often takes the bizarre form of a

racial kleath-wish, with many and elusive manifestations. Ironically, it

provides much of the impetus behind.the motivations of integration. And

1

the at+empt to suppress or deny such drives.in one's phyche leads many

American Negroes to become ostentatious separationists, Black Muslims,
-

* EditOr insert

13. Baldwin, James, Nobody Knows_My Name, T e Dial Press, N. Y., 1961,
pp. 59-60
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and back-to-Africa advocates.
I4

At.the individual level, Martin Luther King's concern is expressed

for the youth. "One of the most serious effects of the Negro's damaged

ego has been his frequent loss of respect for himself and for other

15 King notes that many older blacks and some younger blacksNegroes.

as well'have suffered so many defeats that motivation is now absent.

"But there is a host of Negro youth who stil) have the will and the

capacity to achieve excellence in their varibus fields of endeavor.

Doors of opportunity are gradually opening....The great challenge is to

prepareourselves to enter these doors as tkey open.
u16

Alvin F. Pouissaint,
17 psychiatrist, Oscusses negative self-esteem

and suppressed rage in terms of adult manifestations. He outlines alter-

native means of expressing the rage as channeling it to either competitive

events .or by identification with the oppressor. A third alternative is

identif)cation with persons, objectively like themselves, such as Malcolm

X,ancithe fourth outbursts in violence. Which alternative a particular

individual is likely to choose is undefined.

The problem of coping with a black identity evidentally begins at a

very early age and is never absent on into adulthood. Attempts to re-

solve the problem are approached by variousithinkers at both the Individual

level and the group level. Differential means of resolving the dilemma

14. Ceaver, Eldridge, Soul On Ice, McGraw-Hill Book Co., N. Y., 1968,

pp. 100-01

15. K0g, Martin Luther, Jr., Where Do We PO From Here?, A Bantam Book,
Harper & Row, N. Y., 1967, p. 146

16. ibid, p. 149

17. Daly, Charles U., ed., Urban Violence,. the University of Chicago
Center for Policy Study, Univ. 'of Chicago.Press, 1969, selection by
POuissaint, Alvin F., "The PsychoLogy of a Minority Group With Im-
plication for Social Action," pp. 32-3324
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are in evidence. The pervasive ever-recurring problem lays a framework

for understanding the demands and campaigns.to uplift the morale of a

whole group in toto as a means to absolve difficulties of a conglommera-

tion of Individuals. Political manifestations of the problem are rooted

in black thinkers of the past.

III Intellectual Roots

Two strains of thought can be identified over time in the literature

on black protest. One theme running through black intellectual thought

stresses integration, the other, separatism. The more radical separatist

programs advocate "Nick to Africa" kinds of solutions or seek separate

geographic units within the United States. The "separate but equal" kinds

of argaments also may be subsumed under this intellectual strain.

The roots of separatism appear very early in black political thought.

The American Colonization Society founded bY Martin Delaney, appeared in

the mid-nineteenth century. Before the Civil War, serious consideration

was gWen to the problem in conjunction with asking tor U. S. support for

emigration of blacks to Liberia. Augustus Washington, in a letter to the

New York Daily Tribune, June 9 and 10, 1851; speaks to this notion. "He

who woald not rather live anywhere in earthlin freedom than in this country

in socCal and political degradation, has no+ attained half the dignity of

his matihood. I hope our Government will justly recognize the independence

of Liberia, establish that line of steamers; and thus give Africa a rein-
:

forcement of 10,000 men per annum instead of 400."18

18. Storing, Herbert J., ed., What Country. Have I? Political Writin s112y_
Black Americans, St. Martin Press, N. Y. 1970, se ection by
Woshington, Augustus, "African ColonizationBy A Man of Color", p. 25
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Marcus Garvey and his Back to Africa MoVement in the 1920's demon-
,

strate the same theme of separatism in the tWentleth century. An early

precursor of Black Power, Garvey spoke to black pride, race dignity, and

political and economic cooperation and contrOl. ...a West Indian of

magnetiC appeal, (he)* brought to Harlem's messes a doctrine of emancipa-

tion through separatism--' !pack to Africa'..L.His movements brought parades'

and uniforms and excitement to the streetS of Harlem.'
19 Garvey attracted

1

widespread interest and sympathy from milliohs of blacks in answer to

edicts Such as, ...we are calling upon the four hundred million Negroes

of the sc)rld to take a decided stand, a determined stand, that we shall

occupy a firm position; that position should be an emancipated race and a

free nation of our own. We are determined +hat we shall have a free

country we are determined that we shall have a flag; we are determined

that we:shall have a government, second to none in the world."
20

;

The most recent form of separatist theMes are found in the literature

and programs of the nation of lsiam. Ole Black Muslims advocate complete

physica,1 separation of the races and seek aseparate geographic entity

which eventually would be independent of whitessocially, politically,

and economically. The extraordinary succesS of the Muslims in re-habili-

tating 'prisoners and addicts and placing them in rural occupations attests

to an tinderstanding of the identity crisis,leven if the political pro-

grams 4pear unrealistic.

* EditOr Insert

19. FUllinwider, S. P., The Mind and Moo
Ptess, Homewood, Ill. 1969, p. 25

20. Gt-ant, Joanne, ed., Black Protest, se
Philosophy of Marcus Garvey," Fawcett
COlumbia, 1968, p. 201

26

of Black America, The Dorsey

lection by Garvey, Marcus, "The
, PublicPtions., Inc., Greenwich,
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Among the more moderate leadership, but nevertheless, separatist in

nature, is Booker T. Washington. There seems to be some argument presently

in historical interpretations as to how much of Washington's philosophy

was intepectual conviction and how much expedient for the times in which

he livedi. It is clear that Washington accepted American culture and con-

comitant)y materialism, and encouraged blacks to start learning how to ad-

vance economically. In his famous address at Atlanta, Washington advised,

"No race! can prosper till it learns that there is as much dignity in tilling

a field las in writing a poem. It is'at the bottom of life we must begin

and not 'at the top. Nor should we permit our grievances to overshadow our

opportunities."
21

The, wait and see" or "improve and things will get be.i"t6r" is the part

which modern militanTs find so galling. CarMichael and Hamilton do a searing

account of the Tuskegee faith in Chapter VI Of Black Power.
22 And yet Storing

points out, "Washington's acceptance of an equal but separate' status for

blacks seems again not unreasonable to many blacks disillusioned with 'inte-

gration'i and doubtful about its political ano moral implications. Washing-

ton's priinciples of education, beginning witn training to meet the immediate

1

needs ol earning a living and domestic economy and broadening out to moral

and liberal education, are seen to have relevance to some of the educational

problemS tnat our school: have yot to solve."
23 It seems at times as If we

are back where we started, except that the commitment is renewed--this time

1

with IoVe.

1

21. Storing, op. cit., selection by Washin4on, Booker, T., "Atlanta
ExOsition Add-ess," t. 60

22. Catimichael, Stokeley and Hamilton, Chzdr,les V., Black Power: The

Poptics of Liberation, Vintage Books, i9ew York, 1967, Chap. VI,
pp.! 122-145

23. Storing, op. cit. pp. 57-58
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A second strain of thought running through the literature by black

Americans is the general theme we shall call integration. The term

itselflias shifted in meaning to those concerned with it over time, but

it generally applies to the thinking of theimajority of blacks, who have

decided to come to some kind of terms with living in America.

THe black abolitionist Frederick Douglass abhorred the American

Colonilation Society and all it stood for. Douglass was among the early

voices!raised, chal!enging Americe to live up to her own principles. In

a Four4h of July address on slavery in 1852, he spelled out much of what

we hear daily today on the treatment of black Americans. "Whether we

turn to the declarations of the past, or to the professions of the pres-
;

ent, the conduct of the nation seems equally hideous and revolting.

America is false to the past, false to the bresent, and solemnly binds
1

herself to be false to the future."
24 Although, viewing the United

1

Statesias the white man's country, and blacks as Abraham Lincoln's "step-
!

children," Douglass, nevertheless, insisted on full political equality.

The towering intellect spanning severa4 generations, and at odds
1

with BOokw' T. Washington, is W. E. B. Du Bois. His intellectual devel-

opmentlfrom the period 1897 into the 1950' 1 has been the subject of much

scholarly inquiry. Contradictory elements found in Du Bois's work are

not u4sual for one who lived and worked through so many social and

political movements. At the risk of over-simplification, 1 rely on

JoanneiGrant to spell out a rather basic difference. "The Negro protest

moved ;in two directions: toward separation and toward integration. The

two foremost Negro leaders were Booker T. Washington, who advocated self-
k

he'n ahd training for jobs and business through which the Negro could

24. S`toring, op. cit., Douglass, Frederick, "Fourth of July Oration,"
pi. 32
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become independent, though socially useful; and W. E. B. Du Bois, who

also stressed education,.but whose ultimate goal was integration of the

25Negro into American society with full equality.- The goals of the

two men, in the absence of a time overlay, appear on the surface to

differ radically. More meaningful distinctions between these two giants

of blaek thought will be made shortly in trms of tactics.

TO return to the discUssion of integration as a goal, an older word

used in this context is assimilation, meaning racial amalgamation. "The

focus,Ipolitically, legally, socially, and In every other conceivable way,

is on the individual human beings, the color of their skin being funda-

mentally irrelevant.
26

The recent civil rights movement or the older

human eights movements all jpresume an end +o color consciousness. Racial
;

amalgaMation as a goal per se is not crucial, but rather a natural occur-

rence tollowing from normal daily living in an integrated setting.

1

The meaning of integration has undergone another shift with the

growth of militancy. It can be described as a rather frank admission of

certain differences in interests, which although ideally should not be,

in fact are, based on race. I have heard it referred to in my own ex-

perience as "the salad bowl" theory.27 The notion is explained to mean .

1

a goodIsalad has different colored vegetabres mixed together to be appe-

tizing!and enjoyable. Storing explains it as, "...the more recent think-

ing islin the direction of integration in the more precise sense of

makingia whole out of parts that are and reMain distinct. 28 The new

25. Grant, op. cit., p. 175

26. Storing, op. cit., p. 4

27. l)give credit for this terminology to Dr. William H. Moore, black
a6thor and educator, with whom I had the pleasure to work for one
academic year.

28. Storing, op. cit. p. 5

7(..9
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meaning of integration is not to be construed as more than superfi-

cially separatist, but rather a distinCtion of dignity.

The Task Force points out it is misleading to assume that the ad-

vocates of black separatism are retreating from confrontation politics

on the Assue of integration. This line of i-hinking of course, harks

back to Washington, but with the tactics oCDu Bois. "It also fails to

appreci?,ate the fact that black protest now aims, at least in theory, at

a tran4formation of American institutions rather than inclusion into

them."9 The theoretical change in the meaning of integration finally

comes to grips with the problem of identity:at the individual level with-

out escapism at the group level. It also may provide the necessary link

between the black and white student movements who share a concern for

racismand who share a set of values commit+ed to honesty. Here then is

the real crux of the movement for the 19701S and it is this notion that

the present study hopes to monitor.

IV Tactics

Tt. two strains of thought toward separatism and toward integration

are crOss-cut by two modes of actions recommended by the leadership.

One set of leaders advocates direct action,'often militancy, and more re-

cently iponfrontation. The real functional value of the "black rade" pro-

jected py each of these leaders -has been inthe context of the identity

crisis.; A very tough, unafraid, male image has been projected to the

youth, ;which whether intended or- not, is the real contribution of the

presen-Iji militants.
1

A isecond set of leaders spoke in the past to self-help and

1

29. Skolnick, op. cit., p. 161

30
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Individualism, whrch more recently has internalized Into seeking a dis-

tinctiVe black culture. Some intellects seek to establish liaison with

the African past or with Islam. Others sum 'ill arily reject this identity

and seek to verify a distinctive life style; in America that is uniquely

"black:" This includes the literature on "Soul", certainly the music

associated with jazz and blues, and the cur'rent rhetoric, "you have to

be blaOk to understand the black experiencel."

Early leaders embody both modes of action and their tactics suggest

that the choice has more to do with personality than with goals. Freder-

ick Do4glass fought slavery and the American Colonization Society with

equal iervor. Booker T. Washington, the architect of patience and cm-
!

promise (or self-help), assumed leadership of the movement in the late

nineteenth century. "Washington had the confidence of white politicians

and philanthropists in the North, and this gave him control over the

appointments of Negroes to polLtical jobs ahd over the flow of funds into

the coffers of Negro educational Institutions."30 It also brought him

into fierce competition with Du Bois.

"As Washington preached the doctrine ok separation of the races, and
;

both North and South adopted segregation las, Du Bois pursued equality

throughi agitation."31 Du Bois was part of the Niagara Movement, a founder

of theiNAACP, and a successful editor of thie NAACP journal Crisis. Both
;

men wee concerned with education for blackl children. Distinctions are

often ri/ ade that Washington focused on the masses, while Du Bois's con-

cern wls for the "talented tenth." Equally evident, is the difference in

tactict. Du Bois believed in confrontation. politics. Washington's style
1

30. Firliinwider, op. cit. p. 66

31. 4arit, op. cit., p. 177

31
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was reticent. In retrospect, differences in goals in the long run proba-

bly weee not too distinct. Washington's evntual goal in theory should

lead td an integrated society based on equality.

Pie official goal of the NAACP always has been integration. Tactics

have Wen in the legalistic framework but on the scale of the test case

which Would be categorized as direct action. The success of the impor-

tant legal-constitutional principles won byithe NAACP made possible the.

emergerice Of the charismatic leader the Reverend Dr. Martin Luther King.

As a 14ader and as a person, Dr. King's sheer brilliance as a political

strate6ist should not be overlooked. His volume Where Do We Go From Here?
32

spellsiout the logic of coalition strategy and adds a dimension to the man

usuallY, not noted in his biographies.

Dr. King's rationale for confrontation:politics is discussed in his

classil "Letter from Birmingham Jail." "Weiknow through painful expel--
I

ience *hat freedom is never voluntarily given by the oppressor; it must be

demanded by the oppressed. Frankly, I have, yet to engage in a direct-

'

actionccampaign that was 'well timed' in the view of those who have not

suffered unduly from the disease of segregation. For years now I. have

heard +he word 'Wait!' It rings in the eae of every Negro with piercing

famili4rity. This 'Waits' has almost always meant 'Never.' We must come

to seei with one of our distinguished juriSts, that 'justice too long de-
;

layed is justice denied."33 As Dr. King s cut down in 1968, it is ironic
i

that Ole movement is already shifting away !from integration per se.
;

1

Direct!action tactics are not abandoned, bt4t rather the shift is in goals.
i

1

i

The rhetoric becomes black "self-determinalion."
1

1

32. 14ng, Martin Luther, Jr., Where Do WeiGo From Here?, A Bantam Book,
i

Harper & Row, New York
1

I
1

33. Storing, op. cit., King, Martin Lutherf, Jr. "Letter From Birmingham
Jiail," p. 120 i

: !

;

!
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Malcolm X, Eldridge Cleaver, Stokely Carmichael, and Huey Newton

all speak in one context or another to coalition politics with emphasis

on cooperation among the young. But it is the "salad bowl" theory.

Coalition politics are to follow the drive for black unity. Bargaining,

quite Clearly only can be done successfullywhen one is bargaining from

a position of strength. Hope is seen among,the white yOuth.

Cairmichael and Hamilton spell it out as, "Black Power therefore has

no connotation f 'go it alone.' Black Power simply says: enter coali-

tions Only after you are able to 'stand on your own.' Black Power seeks

to cornect the approach to dependency, to remove that dependency, and to

establiish a viable psychological, political; and social base upon which

-the black community can function to meet its needs.-34 The tactics are

Du Bold, the goal reminiscent of Wa§hIngton only the time is sooner.
c

Hdey Newton, minister of the Black Panthers, spells the notion out

bluntlY1 in answer to a question on coalitiohs with predominantly white

groups.4 "We have an alliance with the Peace and Freedom Party. 35 The

Peace and Freedom Party has supported our ptogram in full and this is

the criliterion for a coalition with the black revolutionary group. If

they 114d not supported our program in full, then we would not have seen

any r4son to make an alliance with them, because we are the reality of

the oppression....Therefore we should decide what measures and what tools

and what programs to use to become liberated. Many of the young white

revolut/ionaries realize this and I see no reason not to have a coalition

with tiem.36

34. Carmichael /I Hamilton, op. cit. p 81

35. This is the party from which Eldridge Cleaver ran for President of
t ne United States In 1968.

36. YOung, Richard P., ed., Roots of Rebellion, "Huey Newton Talks to
t lie Movement, Harper 8. Row, New York, 1970, pp. 376-7



23

SCholars differ over exactly what the final thinking was of Malcolm

X. StOring views Malcolm as murdered when he was still thinking through

his intellectual position. He does state a+ one point in a speech, "We

will work with anybody, anywhere, at any tiMe, who is genuinely interested

in tackling the problem head-on, nonviolently, as long as the enemy is

37
nonviollent, but violent when the enemy getslviolent. "

One of the great admirers of Malcolm X!was Eldridge Cleaver. Both

receivrid much of their education in prison. Despite associations of "gut"

languade with Cleaver, he went on to develop his own considerable talent

to a degree of eloquence. The following probably best expresses the

marriage of goals and tactics in the future, for the youth.

"At times of fundamental social change, such as the era in which we

live, 0- is easy to be deceived by the onruO of events, beguiled by the

craving for social stability into mistakingltransitory phenomena for en-

during reality. The strength and permanencr of "white backlash" in

America is just such an illusion. However much this rear-guard action

might seem to grow in strength, the initiative, and the future, rest with

those whites and blacks who have liberated themselves from the master/slave

syndroMe. And these are to be found mainly among the youth.
38

V A Movement In Motioll

The foregoing survey of the growing literature on black Americans

demonstrates that protest activity, the urge to be separate from the

larger society, concern with seeking an identity of one kind or another--

37. Storing, op. cit., Malcolm X, "The Ballot or the Bullet," p. 161

38. Clraver, Eldridge, Soul On Ice, McGraw-Hill Book Co., New York,
1968, pp. 66-67
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all are nothing new in the black experience. The important difference

which concerns us today is the momentum gained in the current movement.

Brown Topeka
39 is close to two decades old. A whole generation has

grown up, a few living the new experience, but many believing in it--

one more time.
j

The terminology of the broad movement has shifted from civil rights,

which had been largely directed to favorable legislation, judicial deci-

sions and the implementation thereof, to black power and the politics of

liberation. Stokely Carmichael and Charles V. Hamilton state, "...Black

Power r/peans that black people see themselves as part of a new force, some-

!

times called the 'Third World,' that we see our struggle as closely re-

lated to liberation struggles around the world."
40 The shift is also

geographic. The locus of the civil rights Oovement had been the American

South. The liberation movement centers priinarily in the urban ghettos of

the North and West.

Aithird shift is also noted in the clss bases of the black libera-

tion mOvement. A task force report submitted to the National Commission

on theCauses and Prevention of Violence notes, "The civil rights movement

was largely middle-class and interracial. The liberation movement

attempts to integrate middle and lower class elements in rejection of

white leadership.
41 Fourth, tactics also have shifted from emphasis on

nonviOlence and passive resistance" to "self-defense and freedom by any

39. 347 U.S. 483,74 S Ct. 686, 98 L. Ed. 673 (1954). The reference is
tO the Supreme Court decision orderind desegration of schools at all
levels of education.

40. Carmichael, Stokely anG Hamilton, Chariles V., Black Power, Vintage,
New York, 1967, p. xi

4i. Skolnick, Jerome H., Director, Task Force on Violent Aspects of
Protest and Confrontation of the Natidnal Commission on the Causes
and Prevention of Violence, The Politilcs of Protest, Clarion, New
York, N. Y. 10020, 1969, P. 130

35
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means necessary.
42

Y8uth concerns have undergone important changes. Militant leaders

have plionounced the general civil rights movement dead and have heralded

a new Ohase beginning, of self determination and black rebellion. The

1

Newsweek
43 survey of attitudes of black Americans in 1969 pinpoints the

highest percent of disaffected to be among the under-thirty black popula-
i

1

tion of the North. Over one-fourth favored soi-ting up a separate black

nationiwithin the United States and close to one-third did no-;' consider

America worth fighting for. The group was Lot separated by education.

S4veral broad themes -relating to self-concept, goals, tactics--

1have been developed thus far of significance to the black student move-
!

ment. !Important questions have been raised. What progress has been made

in thekearch for an identity? Is the direction of the movement essen-

tially!separatist in nature? What choice olf tactics is likely to be
1

elected to pursue a particular set of goals? What are the relationships

betwee$ personality, social background, goals, and tactics? Finally,

what it the extent of disorientation to the American political system?

Interest in answers to these questions invites a formal research design.

42. lipid.

43. Newsweek, op. cit.



26

CHAPTER 2 -- THE RESEARCH DESIGN AND PROCEDURE

Design and Verification of the Questionnaire

Research in Operation



2 7

Chapter 2

The problems discussed so far, and the questions posed by the

literature reviewed--together provide a framework within which to select

proper measures to probe into the behavioral differences among black

students. His opinions of himself, his attitudes toward the larger

society, his liklihood to take action, all form a nucleus from which to

construct a proper questionnaire. The measures of social background

differences present in any large group were added as standard variables

of importance in determination of human behavior. Correlations were

sought among the variety of attitudes, behavior, social characteristics,

life experiences, and so forth.

The objective in establishing a meaningful sequence of relationships

is to better understand the educational needs of black college students.

The presumption is that race alone is an insufficient criterion for under-

standing the problems of individual blacks, who are too often lumped to-

gether in one undifferentiated mass. Precise knowledge of differences

among blacks, rather than obvious similarities, should enable educators to

plan better for current needs and to anticipate wisely, future problems.

To achieve the goal to explain differences among black students and

to avoid generalizations thar may hold true for all students sharing

other characteristics nbt including race, a white control group wa5. added

to the broad study. The interview instrument was designed with the plan

in mind that questions should be framed in a manner suitable for re-

sponses regardless of race. The first section of this chapter provides

the rationale, description, and verification of the questionnaire.

Secondly, the method of administering the questionnaire is described

38
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and the sampling procedure is explained. Last, the method of data analysis

is explained.

Design and Verification of the Questionnaire

Development of tne major data gathering instrument took place in the

early months of 1970. The final instrument was in shape by June. See

Appendix A for the complete instrument. Explanation, validation, and the

rationale of the questionnaire follow.

Questions are raised in much of the literatgre which suggest that

attitudes toward existing institutions and feeling of ability to effect

chan§e are relevant to political behavior. Charles Silberman states, "The

Negro's self-esteem suffers not only from the hurts of discrimination, but

also from his sense of powerlessness and impotence, his conviction that

whites control everything..." Charles Hamilton argues that "Black Power

must ...deal with the obviously growing alienation of black people and

-their distrust of the institutions of this society.- 2
Joel D. Aberbach

has devised a measure of political alienation in terms of interpersonal

trust and sense of efficacy. His study concludes that "...there is in-

ferential material to support the notion that the powerless are hostile

to local authorities..."3

The data gathering instrument was designed to investigate each of

the phenomena thought to be related to political attitudes and one form

I. Silberman, Charles E., Crisis in Black and White:Vintage, Random
House, New York, 1964, p. 115

2. Hamilton, Charles V., "An Advocate of Black Power Defines It (1968)",
in Wagstaff, Thomas, ed., Black Power: The Radical Response to
White America, Glencoe Press, rever y Hi s, '6 p.

3. Aberbach, Joel D., "Alienation and Political Behavior, " American
Political Science Review, March, 1969, p. 98

aS
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of political behavior--protest activity. Included in the instrument are

sets of questions on social characteristics of respondents, attitudes to-

ward self, l'rust in people, feelings of personal and po!itical efficacy,

and orientation to existing Institutions. One section specifically in-

quires as to degree and kind of political participation in relation to

protest activity.

Initially the interviewer gathered a social profile (Section I) of

the interviewee by posing routine questions of age, marital status, length

of residence, type of neighborhood, income, mligion, etc. A question

was posed in this section to establish the interviewee's perception of

social class.

Measures of trust in other people, sense of personal competence, and

feelings of political efficacy were selected as dependable indicators of

human differences. Both the measures of trust and personai competence

were of a forced choice (either/or) nature. Measures of political efficacy

were on a I to 5 scale.

Section 3 of the instrument includes the Personal Competence (Campbell,

et.al., 1960) set of seven questions. These have been used in several ISR

studies to establish links between personality and political behavior.

The notion of competence is defined as a "feeling of mastery over the self

and the environment."4 The construct validity cf the Personal Competence

Scale is supported by consistent replications in election studies. Per-

sonal competence also has been shown to correlate with trust in people.
5

The three questions on Trust in People (Section 3) were applied to a

nationwide sample by ISR. Correlations with efficacious political attitudes

4. Robinson and Shaver, Measures of Social Psychological Attitudes, IRS,
Chap. 3, p. 108

5. Ibid., Chap. 8, p. 530

40
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are impressive.

Political efficacy, or "the feeling that political and social change

is possible, and that the individual citizen can play a part in bringing

about this change,
"6

has been shown to ccrrelate w4th level of participa-

tion in voting behavior studies. The political efficacy scale (Campbell,

et.al. The Voter Decides, Evanston, Illinois, Row, Peterson and Company,

1954)
7
was rephrased and applied to college (Section 2-Handout A) and

community (Section 4-Handout C), the foci of this study.

The increasing amount of racial conflict in American colleges and

universities, prompted attention to this phenomenon both in relation to

student attitudes and behavior. The assumption was that protest activity

may be sparked by a number of perceived social ills. The goals of protest

activity may, nevertheless, differ in terms of desires to effect change

within the existing society or to accumulate sufficient power to remove

a specified group from the context and control of the existing society.

Or, is the goal essentially separatist or integrative in nature? The

reality of either goal is not the question here, but rather the perception

of what may be accomplished.

For purposes of analysis, separatism is assumed to include a separate

and distinct geographic entity such as is advocated by the Black Muslims.

The notion further includes the rhetoric of "self-determination," meaning

a minimum (if any) social contact between the races and complete economic

and political control of black communities, wherever they exist, by

blacks.

6. Robinson, Rusk and Read, Measures of Political Attitudes, ISR.
Chap. 12, p. 459

7. ibid., p. 460

41
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In the educational context, separatism is presumed to mean a separ-

ate and distinct black curricula, created, directed and taught by blacks.

Questions were designed to pick up white extremists as well, who would

also give lip service to the informal notion of complete separation of

communities by race.

Integration, on the other hand, is assumed to mean significant re-

structuring of existing institutions to eliminate racial bias. This

would include fair housing, fair employment, public accommodations, and

equal educational opportunities.

It was assumed that the integrationist would prefer a free and open

housing market where individuals could choose neighborhood and type of

dwelling to suit their particular needs. In employment, it is assumed

that the integrationist would prefer equal opportunities ir-a-n-Zpen job

market. Although compliance with public accommodations legislation has

been good in both the North and South, it is assumed that white and b:ack

extremists would prefer separatism in this area.

In education, it is presumed that the integrationist would not ob-

ject to a few courses focusing totally on black Americans for cultural

enrichment, but would object to a black studies major as irrelevant to

the reality of American life.
8

It is further presumed that the integre-

tionist would prefer that the contributioNs of black Americans to history,

literature, sciecgce, art, and music would be rnutinely included where

relevant In any course.

Questions in the area of voting rights were excluded from this study.

The presumption was that the average respondent would be below voting age

8. This point of view has been expressed by black economist, W. Arthur
Lewis, "The Road to the Top is Through Higher Education - Not Black
Studies," The New York Times Magazine, May II, 1969.
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at the time of the study and not be able to clearly distinguish between

parflcipation and boycott of electoral politics.

The statements on separatism-integration were posed in mixed order

as shown in the interview instrument under Section 2, Handout B relating

to the educational context, and Section 4, Handout D relating to general

attitudes. The two sets of statements.were validated by extracting them

from the interview instrument and presenting them to a Political Science

class (N=58) to check ir arnal consistency of response agreement. State-

ments were re-phrased where no-match responses exceeded seven.

Political participation in terms of protest or counter-protest

activity is investigated in Section 5. Given that we are in a period of

rapid social change where conventional values are increasingly challenged,

it follows that broad agreement on methods no longer exists. Protestors

have moved to unconventional methods to express grievances. These in-

clude moving the argument to the street, use of obscenities, destruction

of property, fire-bombing, and refusal to conform to the usual decorum in

courtroom procedures.

The Participation Scale (Section 5) Is an original attempt to differ-

entiate between types of protest activity in which college students would

be likely to partIcipate. It is framed in terms of escalating degrees of

intensity of activism, first in terms of activity already performed, and

second in terms of activity respondent would be willing to perform. Re-

sponses fall in "yes," "no," or "don't know" categories. Total sample re-

sponses are reported in Chapter 3.

The New Left Scale (Section 6) designed at Columbia (Christie, et al,

1969)
9

is directed measurement of discontent with the existing social

9. Robinson and Shaver, op. cit., Chap. 6, pp. 388-391
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order. The scale was specifically developed to monitor attitudes of

college students. The 1SR commentary was satisfactory in terms of small

sample validity and internal consistency. A Likert-scale format was used

from I to 7.

The complete scale has 62 items, pro- and anti-Left. I have ex-

tracted 15 items (9 pro-Left, 6 anti-Left) of pertinence to this study

(Section 6). These include orientations to existing institutions as well

as alternative methods of political participation. Some statements were

rephrased in more simple /anguage. Measurement of intensity follows the

interview format on a I to 5 scale.

Open-ended questions were posed in several sections of the interview.

The interviewee was asked to characterize his integration experience in

Section I, personal influence at the college in Section 2, and kinds of

issues and protest activities in Section 5. Section 7 was all open-ended.

The interviewee was invited to discuss his likes and cEslikes about the

St. Louis area, his likes and dislikes about the college, and his evalua-

tion in general of educational opportunities in the St. Louis area. He

further was asked to characterize race relations locally and to describe

the ideal place to live. The rationale for this part of the instrument

Wds an attempt to define orientations to the community, which might serve

as a building block to improve race relations.

Se(:t!on 8 of the interview instrument asks the interviewer to note

his observation of respondent's personal appearance. The rationale for

sk'n color differentiation is to determine whether or not the color caste

system is still relevant to black Americans.

The overall design of the questionnaire was to alternate oral and

written parts of the interview to avoid fatigue or boredom.
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Non-controversial kinds of questions were at the beginning of the interview.

More sensitive issues were introduced later when it was presumed the Inter-

viewer would have established some rapport with the intervie-ae. The

interviewers reported no difficulties administering the instrument.

Prior clearance of the instrument was received by the Depa:-tment of

Health, Education, and Welfare. The instrument also was submitted to and

approved by Washington University as appropriate to proper standards of re-

search dealing with human subjects.

II Research in Operation

Lack of candor characterizes interview situations involving people of

different races. The key personnel were selected to avoid race bias. Pro-

ject interviewers numbered four, two-blaCk--one male and one female; and

two white--one male and one female. Each was carefully selected as to

personality, separately trained in the mechanics of interviewing, and

thoroughly coached as to the importance of the project. 10
By and large,

we were able to keep both race and sex constant by our system of setting

up appointments. Errors in appointments by race were corrected on several

occasions by the interviewers themselves. In two cases, one white male

and one white female were interviewed by the black male and black female

interviewers respectively. The interviewers reported "no problems" in both

cases. Sex was kept constant in all cases but four. One white male was

interviewed by the white female interviewer, and three black females were

interviewed by the black male Intcirviewer.

10. I am indebted for excellent background material to Backstrom, Charles
H. and Hursh, Gerald D., Survey Research, Northwestern '..miversity
Press, Evanston, 1963
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A random sample of the student population was taken from the first

registration list plus the list of late nagistrants. Early registration

figures provided by the Office of the Registrar indicated 4784 in the first

list, plus 563 late registrants for a total of 5347. Ten percent of the

college population was drawn from these lists. The decision to work with

the early lists was based on a probable delay of one month for computer

service in order to obtain the second registration list. No screening was

done between part and full time, or between day and night students. Each

group is viewed as part of the college community and therefore as relevant

subjects of inquiry.

Names ware drawn in the amount of 478 from the first registration

list by pulling every 10th label from an alphabetical computer print-out of

all names. A list of late regisrrants was obtained by checking fee re-

ceipts and drawing every 10th name to add to the sample. This provIded an

additional 56 names for a total of 534. In some cases, labels on the com-

puter print-out contained only the name and no address. We were able to

locate addresses through file records in all cases except two. Thes'a names

were deleted from the sample. A letter was constructed to go out to the

remaining students.

The breakdown of the sample population is shown In Table 2.1 Iden-

tification by race of those in the sample with whom we had no physical con-

tact was made largely by address. In a few cases, where addresses were

incorrect or not informative, identification was decided by names.

Response to the first letter was good and sufficient to lead to appoint-

ments for 130 to 150 people. Telephone contact was initiated at the same

time to recruit interviewees where the number of scheduled interviews was

running low. In that the smallest part of the sample was the black male
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Table 2.1

(Number) (Percent)

White male

White female

Black female

Black male

Population total

174

129

128

101

532

32.7

24.2

24.1

19.0

100.0

group, the earliest and most intensive efforts were in this category.

Follow up was osJqually intensive, but later, in the white female and black

! female groups. Some telephone contact and recruitment through classroom

inste-ucto occurred in the white male group, but efforts were less inten-

sive in this group.

A reminder was sent out by mail approximately -.wo weeks after the

initial letter. For those students who could be identtfied by program,

fer efforts were made by requesting their classroom instructors to en-

courage the student to participate. A report form was sent to the instructor

to return to the Prokoct Director. Table 2.2 illustrates the results of the

contact by group.

A total of 303 valid interviews were completed. Appointments were

made for 46 additional peple to be interviewed which were not kept. All

potential interviewsep received an appointment form either in person or by

mail to serve as a c.-Imirder. Those who -Failed to keep their appointments.

received a follow-up note. The reasons for non-execution of interviews

varied. In some cases th.t interviewer cancelled and we were unable to re-

schedule the appo!nim6nt in other cases where twra appointments were made
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Table 2.2

Respondent Completed App'ts Made Refused Lost No
Interviews But Not To Be Personal. Total

Kept Interviewed Contact
Made

White Male 78 (45%) 15 (9%) 2 (1%) 11(6%) 68 (39%) 174 (100%)

White Female 81 (63%) 10 (8%) 8 (6%) (5%) 23 (18%) 129 (100%)

Black Female 84 (66%) 11 (9%) 3 (2%) 1 (0%) 29 (23%) 128 (100%)

Black Male *60 (60%) 10 (10%) 4 (4%) 6 (6%) 20 (20%) *100 (100%)

*61 of 101 respondents were completed. One was deleted at interviewer's
suggestion. Interviewee insisted a 3rd person be present.

and neither kept, we dropped efforts at further contact.

Flat refusals to be interviewed numbered seventeen. Some of these were

received by letter, others by telephone, others in person. Another 25 were

designated lost. Included in this count were initial letters returned

without being delivered; mo record anywhere in,dictrict cross files of the

student;' and responses from someone receiving the student's mail that the

student had left town, dropped out of school, was drafted, etc-. The remain-

der of the sample where no personal follow up was made, in many cases was

because the student had no telephone. In the white male group, less

effort was made in that response from the largest group was adequate.

Office space and facilities were provided for the Interviewers by

Forest Park Community College. Three adjacent offices were allocated for

use. Comfortable, quiet surroundings were provided to execute the inter-

views. A number system was used tc guarantee anonymity of the student.

Names of partIcipants subsequently were destroyed.

All interviews were executed in the period October 5 to November 17,

1970, with the bulk of the interview, complete in the first four weeks.
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Daily records were kept of the progress of the project. Each interviewer

received a copy of his scheduie for the next day one day in advance.

Phone numbers were provided whenever possible, to enable the interviewer

to confirm his appointment and thereby remind interviewees to come. The

schedule was returned to the Project Director the next day, accompanied

with the number of the Interview Instrument or by an explanation why any

one interview was not executed. This enabled us +o follow up each missed

appointment and keep records of those completed. The interviewersfaith-

fully reported each contact.

At the completion of the inter*iews, a code book was designed as the

initial step in processing the data. Open-ended questions were given

numeric categories after a reading of 80 or 25% of the instruments. Infor-

mation was transferred to data sheets and then key punched on cards by

assistants at Forest Park college. All cards were verified at the district

computer center.

The NUCROS 1

1 cross-tabulation program was modified for use to district

computer storege facilities. Simple 2-variable correlations were run with

card control for race. In order to run more complex correlations, the pro-

ject was moved to the Washington University computer center. The larger

storage capacity of the Washington facilities allowed us to control for

third and fourth variables. The NUCROS program was used at both centers.

II. Program description and instructions were taken from Janda, Kenneth,
Data Processing, Application to Political Research, 2nd ed., North-
western Univ., Press, Evanston, 1965; pp. 161-167, Appendix CI
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Chapter 3

A case study is of value in social science research if the research

site has sufficient similarity to other areas so that hypotheses or re-

commendations are relevant to other institutions. Forest Park Community

College was selected as a college having general applicability to student

protest, and especially to the concerns of black students. The college

is an urban, two-year institution, located in a major American city, St.

Louis, Missouri. The diversity of the student body is legion, attracting

as it has a broad range of age groups, social classes, and fields of

interest. In addition, 'the racial composition of Forest Park is 40 to 45%

black, and as such nresents a rare opportunity to study integration at

work.

As author of this research effort, I should explain my role and back-

ground. I joined the faculty of Forest Park in fall 1967 as an instructor

in Political Science. Some of the observations in this chapter are based

on my own experience. Interest in the progress of race relations and in

the educational needs of a fascinating cross section of society, as wall

as the national discontent of college students, followed naturally from

being in the midst of it.

lhe data and tables presented herein ere based on a random sample of

the student body taken in fall 1970, for use in this project. This chapter

presents a description of the educational setting in which the college

functions, vignettes characterizing composites of students I have known,

general distribution breakdowns of the data based on a frequency count,

and gin e:planation of the development over time of the interests of the

researcher.
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1 The Institution

Belief in a free public education for all is a part of the early

American heritage. The amount of time per year and the number of years

that Americans spend in some sort of formal instruction has lengthened

over time. The technological state demands personnel with special train-

ing. It also provides the citizens of the state with increasing amounts

of leisure time in which to pursue interests not necessarily related to

the means of making a living. In either case, another dimension of educa-

tional opportuni+y has been added by the junior college movement. Growth

has been so rapid that no one is sure one year how many new colleges will

open the next year.

A public community college receives its financial support from all

three levels of governmentnational, state, and local. Contributions

from the federal government normally are small and earmarked for specific

outlays, such as building funds. In Missouri, a low tax but anti-tax

state:, the state itself has not kept up with other states in the union,

and dropped from about one-third of the cost of educating the student in

1969-70 to one-fourth in I970-7. The Junior College District of St. Louis-

St. Louis County relies on the goodwill of the local voter where the bulk

of financial support rests.

In January 1971, the college district, not yet ten years old, was

cited by the Colleae Entrance Examination Board as among the nation's

leadeIrs "in .affering easily accessible past-secondary education to large

numbers of persons. Unusual leadership in the person of Dr. Joseph P.

osand, President of the Junior Collcge District was a part of the citation.

I. St. Louis Post-oispatch, January 3, 1971

S2
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The easy accessibility of the district to black students, which was the

crux ot the award, was an obvious reference to Forest Park Community

Colleae, the central city campus of the multi-college district. On Febru-

ary 16, 1971, the local voters rejected for the second time a bid for a

small property tax increase to support the Junior College District. The

money was needed to offset reduced state aid. Enrollment had increased to

over '9,500 total of the three colleges at the time of the tax defeat.

An inquiring reporter for the St. Louis Post-Dispatch, metropolitan

daily, asked a few voters why they voted against the Junior College Dis-

trict. From the Forest Park service area, one comment was, "Kids giving

orders all the time, demanding this, demanding that. And those goddamned

teachers taking it. If you ask me, it's a lot of baloney."
2

Another com-

ment ran, "1 was talking to some of the guys who went over to Forest Park,

and they said the only people over there are niggers. I'm not voting for

niggers. They don't want an education. They just want to raise hell."
3

Inside the college the picture looks a,little different.

The sample for this study taken in fall :970 revealed the population

to be 42.9% black, slightly more than that estimated for the previous year

4
when the estimate was 40%. A bre7.kdown of the population by sex in the

sample showed 52.4% male, also a percentage increase in male students from

the previous year.

Among Forest Park students is Mary H., white, female, age 47, suburban

2. St. Louis Post-Dispat=zh, February 22, 1971

3. ibid.

4. No records by race are kept at Forest Park. This was the working figure
used as a basis to negotiate student demands for the 1969-70 academic
year.
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housewife, children all grown or in college. Mary says to her advisor,

"1 don't know what to do when 1 finish .ere. I'd like to transfer and

get a degree in counseling and guidance. By the time I have the M, S.,

I'll be past fifty. Do you think 1'11 be able to get a job?" The ques-

tion is really, "Is there arything useful left in life that 1 can do?"

Community college personnel are called upon to cope with these kinds of

problems-- discrimination because of age, discrimination because of sex.

Forest Park College offers a wide choice of two year, career-bound

programs in answer to the question of those who seek training for a speci-

-Flo occupation. rTypical programs in the career area are nursIng, restau-

rant management, law enforcement, fire protection_ automotive technology,

secretarial training, hospital records. In addition, a program TO upgrade

neglected reading and math skills is offered in conjunction with intensive

counseling and group guidance. This program entitled General Curriculum

has drawn nat!onal attention for its remedial recovery work. A special

racruitment program, privately funded, whose efforts are directed to the

poor, is entitled Project Ahead. Breakdown of enrollment based on the pre-

sent sample by program or recruitment is in Table I.

Table 3.1

Name of Program Percent of Total
Enrollment*

Number

General Curriculum 11.6 55

Project Ahead 2.0 6

Business 13.5 41

Liberal Arts 32.7 99

Career 36.0 109

* Column does not add up to
know.

100% rn that remainder were no answer or don't
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Informal conversation with uducators from Forest Park and state legis-

lators followed a public hearing of the Missouri House of Representatives

Education Committee. Representatives from the area of South St. Louis,

a hardcore anti-tax area, whose constituents are in the Forest Park college

vicinity, fired a number of questions and comments at us.

"The parking lot, the gymnasium--what do you need with an Olymphic-

size swimming pool?"

"Physical education is an Important part of a college program"

"Not for junior colleges!" '

"It's all right for Notre Dame to have a footbal! team, but junior

college students can't l.ave a basketball team?"
5

"The theatre building--the s:tudent enter--why do you have to have

those fancy trimmings?"

"Arts and recreation are part of education and should not be limiteC:

to the privileged."

"You burned up an $8000 piano. Is that any way to behave?"

"No, it is not. We abhor property destruction. There is no evidence,

however, that the fire was started by our students. We are in the heart of

the city and are subject to incidents of vanHalism as well as any other

public building."

"Gentlemen, 1 .hope you will incraase stata aid to public colleges.

Support is needed so that in a few years, someone else will not have to dis-

cuss the needs of the same people before the welfare committee."

5. Football is not a part of the St. Louis-St. Louis County Junior college
program. No athletic scholarships are awarded for any sport.
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The St. Louis area junior colleges in the district are open-door

colleges, meaning there is no cutoff point in test scores which operates

to screen applicants for higher education. The only requirement is either

a high school diploma or a passing grade on the high school squivaler'7

exam (GED). The policy results in a wide range of student characteristics

in that it attracts both the student unable to afford the hign prestige

priva-'-e universities in the vicinity, and the student (with or without

financial constraints) who cannot qualify academically for other colleges

and universities.

In answer to a question regarding attendance at another college prior

to entering Forest Park, one-third responded "yes." Of this group,-a

majority had been in attendance at a four year college or university.

Cases have been observed whereby stud..x.its performed poorly in another

co!lege setting and the community college provide6 a se.77.ond chance. in

-lese types of transfers, often some years have elasped between the first

and second attempt, am, the edge of maturity makes a considerable differ-

ence In performance. .Mbre than.once a male student has announced he has

decided to go into the army and then re-enter college, because, "The

veterans are so relaxed here and are not worried about grades."

Students also transfer from resident colleges when financia comidera-

ilons or changes in marital status force a re-considerat!on of life style7s..

In the survey, which inquired as to the reason students picked Forest Park

as their college, 71.9% stated convenience of locat!on, price, or both.

The essence of the community college clearly has ben its easy accessibiliti

and low cost opportunity. Hostility of the local voter to widespread confu-

sion on American campuses is a genuine threat to the philosophy and life of

the community college.
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11 The Students

"What are the black students like?" is a frequent question asked of

white Forest Park faculty members by outsiders. The question itsPli= is

annoying. But, despite weariness with stereotyping, the question is

answered,

"They are just likJ the white studentsall different from each other."

Perhaps James Baldwin says it better, "...though white people often

seem to expect Negroes to produce nothing, but exceptions, the fact it that

Negroes are really just like everybody bise. Some of them are exceptional

and most of them are not."6

Among the exceptional is John W., black male, age 35, twelve year Post

Office employee. John stops in a faculty office to discuss his future. He

is finishing two years of studies in art and has found to his amazement

that he ls good. He can paint; he Can sculpt. "i never dreamed while work-

ing at the Post Office of going to college until the Junior College opportun-

ity opened." Based on the quality of his academic standing, John received

a letter urging him to apply for a scholarship in order to continue his

studies at a four year institution. Excitement at expanded horizons, here-

tofore unthinkable, is clearly evident. The man has a wife and three chil-

dren and all the attendant obligations. In addition, the time in at the

Post Office adds up to numerous employee benefits. What to do? These are

the kinds of problems Fores/ Park has.

The composite characterization of the Forest Park student is that he

is under twenty, he works, and he is single. A statistical breakdown of

those interviewed from the survey sample showed 64.7% work, 38.3% full time

S. Baldwin, James, (r_y_21NobodIvs.Narne, The Dial Press, New York, 1961,
p. 105
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and 26.4% part time. Marital status breaks down as 70.6% - single, 22.1% -

married, the remainder - divorced, separated, or widowed. Contrary to

myths about immaturity of college students, only 47.2% are under 20. The

next largest age group is between 20-29 with 41.3% in this category. The

30-39 group is 8.9% of the population, and the over 40 group, 2.6%.

A prolonged strike--by local utility workcers, by the United Auto

Workers, by the Teamsters--it does not matter uThich - each dip in the economy

or change in local employment causes a functioning classroom to shrink as

;
students disappear to attend to other pressing problems. Not unusual other

explanations received for course-s dropped are "work hours changed," "drafted,"

"death in the family," "leaving town." More than likely when the emergency

is over, the student will be back.

The random sample of students in this survey showed 48.5% just enterina

Forest Park. Second semester students numbered 12.9%, third - 17.5%, fourth -

7.9%. In addition, 12.5% stated they had been at the college more than four

semesters. Explanation for this number lies in the fact that students often

enroll at less than full time7 and proceed at a pace commensurate with their

other plans and life situation.

Faculty at Forest Park college pay attention to the cost of course

materials. Whether a book is $2.95 or $3.95 may make a difference in which

week the student can buy it. The following tables will show that most of

the students are not the victims of'extreme poverty in that it is no doubt

rare that extremely poor people would appear, without extensive recruitment,

at a community college. The students, however, are accustomed to handling
-;7

7. One survey taken by the college in July 1970 of applicants for fall,
showed 39.7% to be "special status," meaning planning to take 6 hours
or less.
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their own finances and are acutely aware of the price of everything. For

example, several student-initiated boycotts of the college cafeteria were

successful in obtaining wide support throughout the college. Prices were

reduced and food services increased.

The survey inquired as to what social class a student belonged to, and

46.2% stated working class and 52.2% middle class. The occupation of the

student's father was answered mainly in blue collar areas, both laborer

and skilled workers. Together tlIes4 two occupations totaled 58.7% of the

sample. This percent of blue collar workers is higher than for the popula-

tion at large, and considerably higher than what is normal at co/lege and

universities. White collar--clerical, sales ranked third. See Table 3.2

for breakdown. Income range centers at $7000-10,000 with 22.5% above that

range and 38.0% below. Table 3.3 illustrates the breakdown.

Table 3.2

Father's Occupation Percent* Number

Skilled worker 29.7 90

Laborer 29.0 88

White collar (clerical, Sales) 15.8 48

Business (own or manage) 5.6 17

Professional 3.6 II

Farmer 3.0 9

Law enforcement, military 2.6 8

Other 2.6 8

* Percent does not add up to 100%. Some did not answer or did not know.
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Table 3.3

I ncome Percent* Number

Under $3000 6.6 20

$3000-5000 13.9 42

$5000-7000 17.5 53

$7000-10,000 31.4 95

$10,000-15,000 17.5 53

Over $15,000 5.0 15

* Percent does not add up to 100%. 3 refused; 22 did not know.

In general, the Forest Park student is likely to be the clerk who

checks you out of the grocery store, the ticket-taker at the ballpark, the

food server at the corner hampurger chain, the umpire at the Khoury League

game, the business trainee. The student is an office manager, a secretary,

a steel worker, a saleslady, a truck driver, a nun, a postal clerk, a house-

wife. Some come to train for a position in life, other to broaden their per-

spectives, a few in search of knowledge for its own sake. Forest Park is a

summary of diversity offering in microcosm a panorama of the total society.

Much of what can be learned is not in any particular book or classroom, but

rather a gift of experience, offered in every corner of the college.

A large majority of Forest Parles students grew up in the St. Louis

area. Some 80.2% answered "yes" to this question. The survey breakdown

by location is shown in Table 3.4. Of students who did not grow up in the

area, 28 (8.9%) were from the South, and 33 (10.6%) from non-South. In

addition, 37.3% of the student/s fathers were born in St. Louis, and 42.9%

of the mothers.
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Table 3.4

Part of St. Louis area student
grew up in.

Percent Number

South St. Louis 29.7 90

Central St. Louis 14.5 44

North St. Louis 12.5 38

West St. Louis 9.9 30

St. Louis County 7.9 24

Different places in the city 1.7 5

Mixed city-county 1.3 4

Mixture-St. Louis area and other 2.0 6

Despite the remarkable stability demonstrated in Table 3.4, 64.0%

have lived in their present address under 10 years. The American penchant

to move about in an area no doubt Is shared by St. Louisans as well. A

majority (56.4%) stated they lived in homes that were owned by themselves

or their families. Types of dwelling were a majority of single family

homes, also numbering 56.4%. The breakdown on the question as to with whom

the student lives is shown in Table 3.5.

Russell Lynes, in an article on junior colleges, reports in 1966
8

that authorities on higher education expect less than one-third to transfer

to four year institutions although two-thirds -hi three-fourths state an

intention to do so. A more recent study on all higher education was pub-

lished by the Department of Health, Education, and Welfare. The report

pointed out that of those entering college now, less than half finish two

8. Harper's, selection by Lynes, Russell, "How Good Are the Junior Colleges,"
Nov. 1966, p. 55
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Table 3.5

Student lives with Percent Number

Both parents 46.5 141

Spouse 21.1 64

Mother only 12.9 39

Other relatives 7.6 23

Alone 6.6 20

Father only 3.0 9

Friends 2.3 7

years of study and about one-third finish four years.
9

It doss not appear

that any marked differences exist between types of institutions or in the

five years between nsports. If failure to obtain a degree is a measure of

success of American education, and 1 am not at all sure that this is a

viable theory, then the errors still are being compounded.

The hopes and dreams of all students do not necessarily relate to de-

grees or certificates. Questions were posed about the future as to whether

or not they planned to make the St. Louis area their permanent home. A

definite yes was the answer from 42.5%; 38.6% said no; and 18.8% did not

know. Next we asked where the students thought the ideal place to live

would be. The dream of a beTter life in the West lives on in that 28.7%

mentioned a Western state. Second named in answer to this question at 19.8%,

was some specific part of the St. Louis area. A significant 8.6% named a

foreign country
10 (Canada was popular), and a cynical 6.9% stated there

9. Report summary published by the St. Louis Post-Dispatch, March 9, 1971,
Article by Wyant, William K., Jr., "Panel Criticizes College Policies"

10. A Gallup poll published in the St. Louis Post-Dispatch, March 21, 1971,
reported 12% nationally would like to live abroad.
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was no ideal place to live. Table 3.6 illustrates the breakdown

Table 3.6

Ideal place to live Percent Number

Western state 28.7 87

Specific part of St. Louis area 19.8 60

Foreign country 8.6 26

No ideal place 6.9 21

Rural area or smaller town 6.6 20

Eastern state 6.3 19

Southern state 5.9 18

Midwestern state 3.6 II

Other 5.0 15

* Column does not add up to 100% in that some responded "Don't know" or
did not answer.

Contributing to the background of the research interest is the story

of a black G. 1., top student, who stops in to see me one day. The problem

is his kid brother Tom, who had been graduated ftrst in his class in one of

the city public all-black high schools. At this point in history it is good

to be black and bright, and the younger brother is offered scholarships to

a number of high prestige private universities in the North and Northeast.

The time is early November, midterm grades are out, and Tom is flunking.

He wants to come home Thanksgiving and stay home. My advice is that Tom is

young and homesick. Get tough. Make him stick it out.

What gnaws at the back of the mind day after day is the all-black high

school where Tom was Number One, and the affluent 98% white, private univers-

ity. The change in social milieu, the cuItural shock--no one prepared this

63



53

student to move into another world. No wonder he cannot study. On the

other hand, the suave sophisti,..ated brother who has done his hitch in the

army and moves with ease in an integrated setting is doing top work at

Forest Park. This is the beginning of the toCus and emphasis on the inte-

gration akperience. When? How much? How long? The socialization proce-

dure into all of the American black and white worlds must have an important

effect on subsequent behavior.

A check of the survey figures shows the following breakdown in terms

of high school Integration background. See Table 3.7. A significant per-

cent appear to be coming from largely segregated backgrounds. The number

coming frOm Parochial schools also invited further scruitiny in that the

Parochial schools were mostly Catholic, and these high schools were dese-

gregated before 1954. A breakdown of the religiol,s preference in the sur-

vey is 5hown in Table 3.8.

Table 3:7

High School Percent Number

City--public---predominantly black 27.4 83

Parpchial (Catholic, Lutheran) 24.8 75

City--public--predominently white 17.2 52

St. Louis County--public7-predom. white 9.6 29

GED* 5.3 16

Other MisSouri high school 2.3 7

put of 511"q_---....- - 13.5 41

* General Equivalency Diplome

64



54

Table 3.8

Religion

Catholic

Baptist

None

Lutheran

Methodist

Other Protestant

Jewish

Other Non-Christian

Percent

35.6

26.1

10.6

6.6

5.0

9.6

3.0

3.0

'Number

108

81

32

20

15

29

9

9

111 Role of the Researcher

Out of suburban security and freshly released from constant child

care, 1 arrived at Forest Park as a new faculty member with most of the cul-

tura myths intact. Qualifications for my job were a brand new Master's

Degree in Political Science, training as a social scientist (but no ex-

perience), some share of human warmth, and a considerable determination

to understand the people with whom 1 was to share knowledge. It was the

fall of 1967 and the college campuses were quiet.

My education in race relations began with the black faculty and admin-

istrators, who must spend a lot of time socializing white people, one by

one, into the competence of black people. The black students at this point

seemed very shy, are very quiet, and are no:- found in very great numbers in

my classes. The better students tended tc be female, and in fact, the black

male is largely absent. The next year there are more black students and

more males. Natural hair styles began to appear here and there, and the
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changes we had been reading about in the west coast start to mushroom in

the Midwest.

My area of interest focused on state and urban poiitics and especia!ly

on race relations. The summer of 1968 I started to research the field

localiy and seek a fit with what literature was available on northern'

cities.
II

1 began to teach a course in this area in my second year at

Forest Park. After class'one day in the fall of 1968, I was courteously

approached by four black males who explained their preference in terminology.

"We'd like you to use the word 'black' when your lecture refers to us.

'Negro' has a connotation of slavery and subsurvience, and we don't like to

use the word any more." This request was complied with.

In the same academic year an all-black student organization was formed

called the Association of Black Collegians, one of seven in the St. Louis

Metropolitan area. The organization remained small in number, but had a

great many sympathizers. Sporadic incidents in the spring of 1969 centering

on Malcolm X day and other occasions lorecast the clashes which would occur

the next year. A triggering incident in early fall ied to the temporary

suspension of the organization and polarization of the college right and

left. The nationwide moratorium on Vietnam provided the impetus for a com-

plete explosion of tempers, and the college closed several days as it

succumbed to the national malady. The usual compromises were made, and

most of the promises kept, but times are uneasy, and doubts still arise as

to whether or not the problems are really understood.

Daily contact with the vibrant flow of black youth should prepare the

social scientist to construct some theories, test some hypotheses, and

II. "Negro Political Patterns in St. Louis", an unpublished manuscript,
was the title of the research effort.
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recommend some actions. One experience after another finally compounds

into a coherent whole, defines the research focus, influences the value

position. Other incidents plug into the picture which is beginning to

emerge.

The day after the assassination of Dr. Martin Luther King, Jr. (1968),

having no classes, I went out to a popular restaurant to hear what people

were saying. Sitting alone at a table, I was approached by Alex R. one

of my black students who worked as a draftsman for an architectural firm

in the neighborhood. As he stopped to chat with me, conversation stopped

all over the restaurant, I could feel race tension as people in the vicinity

stiffened themselves.

We discussed the term paper he was working on and his transfer plans

for his junior year. We exchanged condolences regarding the loss of Dr.

King. Alex predicted corrsctly, "I imagine there will be some serious re-

percussions around the nation." In retrospect, more serious still is a

situation in which suspicion must accompany an interracial conversational

exchange. I shall need, I felt, to look deeper into the field of race rela-

tions. If the educational job remains undone, then perhaps we still do not

understand the problem.

Stereotypes abound in our society--(a11 white people look alike)--

and the need to understand individual differences among human beings be-

comes evident to the researcher. Matthew P. stops in the office to explain

his late term paper. He had been picked up in a police roundup, which is

nothing unusual for city blacks. He told the story of a strest robbery

in which a white workman had been robbed by one short and one tail black

young males. A group of college studenTs congregating in the vicinity

several days later, were picked up. Matthew was the shortest, and a friend
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going to a down state college was the tallest of the group. They were

identified by the victim in a lineup as the robbers. As Matthew explained

it, "He was one of those white people who think Negroes all look alike,

and he picked us. my friend wasn't even in town at the time of the robbery."

Mrs. P. had trouble raising bail for her son and he was in jail three

days. Six months and $800 later the charges were dismissed. Matthew's

paper on "equal opportunity," incidentally, was one day late.

Those who teach in the inner city learn to accept an arrest, a deten-

tion, a courtroom appearance as among the legitimate reasons for missing a

test or cutting a class. The white student who lets his hair grow tells me

he Is coming to realize the same experience. Automatic assumptions based

on appearance--color, hair- whatever--these are an insult to a number of

young Americans. They also are a common ground of experiences.

The wide variety of experie'ces that both black and wnite students

described to me over my several years at Forest Park, sparked my interest

to distinguish among the studen-N, differences based on a systematic study.

Among the measures selected to distinguish personality differences thought

to be related to political behavior were trust in people. Table 3.9 illus-

trates the breakdown of the total sample, black and white. The three ques-

tions on trust were of a forced-choice nature. No trusting responses were

scored 1, and three trusting responses were scored 4, 12
The general pattern

of the college shows an equal distribution with close to 60% leaning to the

trusting side. Meaningful interpretation of this measure and those follow-

ing await separation of the data by other variables.

A second measure of interest selected to distinguish among the students

was the personal competence scale. This measure consisted of 7 questions,

12. Elimination of the zero was for convenience in statistical analysis
by computer.
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Table 3.9

Trust in People Percent Number

Low 1 20.5 62

Medium low 2 21.1 64

Medium high 3 28.7 87

High 4 29.7 90

also of a forced choice nature. No competent answers were scored I, and

all competent answers were scored 8. The distribution of the total sample,

black and white, is shown in Table 3.10. The bulk of the sample centers in

the middle range of personal competence with the highest percent scoring

6 and 5

invite

respectively. The distribution of the scores is broad enough to

further scrutiny of the data in correlatibn with other variables.

Table 3.10

Personal Competence Score Percent Number

Low 1 .7 2

2 1.7 5

3 9.2 28

4 18.2 55

5 21.5 65.

6 24.4 74

7 18.2 55

High 8 6.3 19

Political efficacy or the feeling an individual has ability to effect

change, was measured in two ways one in questions regarding the college,
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As an adjunct to my growing interest to distinguish systematically

among students by personal traits, an interest grew regarding student

attitudes toward the American political system and policy decisions emana-

ting from the system. The American political party battle has been assumed

to exist within a broad area of consensus. V. 0. Key, Jr. states, "Any

competitive party system must rest on an agreement among all concerned

about certain fundamental principles. In the United States, as in other

working democratic regimes, such a consensus on fundamentals prevails,

thouah no precise understanding may exist about what the fundamentals

are. "13 My experience in my role as instructor in American politics is

that the fundamentals are so elusive that we can no longer walk into a

classroom and assume a broad area of agreement, or even a universality of

belief in the legitimacy of the American political system. Belligerent

and angry challenges the first week or two of classes are nothing unusual.

The questioning may come from barefoot whites or turned-off blacks but it

is usually there. Time is needed to establish a rapport and a sense of

mutual respect.

The rhetoric of radical revolutions and simple solutions moves about

the buildings of all college campuses. For example, the word "socialism"

is bandied-about enough that a number of students have stopped in to try

out the word and see what it means. Bobby Seale or Angela Davis buttons

alert the political scientist to the broader political scene that the

students are watching. As a researcher, one should investigate both the

appeal of the New Left movement -- what may be viewed as anti-system senti-

ments -- and the appeal of separatist tendencies, also a part of current,

radical black sentiment. Questions have been selected, which specifically

13. Key. V. 0., Jr., Politics, Parties, and Pressure Groups, 5th ed.,
Thomas Y. Crowell Co., New York, 1964, p. 222
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monitor discontent with the existing social order. Another set of questions

has been designed to distinguish between attitudes oriented to separatism

and attitudes oriented to integration. Distribution on these attitudes are

discussed in detail in subsequent chapters.

City college students constantly amaze me. The many lives they success-

fully juggle into one, the wealth of knowledge they already have before for-

mal study is undertaken, the communications network for supply and exchange

of informatIon--all add up to a warm, fascinating conglommerate of people

from whom 1 continually learn. In the formality of teaching Urban Politics,

I find for the local scene, 1 can do the ecology, show population shifts

and changes in voting strength. I can-compare ward returns, trace the his-

tory of party dominance over time, demonstrate the early entry into politics

of the black St. Louisan. But as to the nitty gritty of what's really going

on, the students tell me. Collegians, who grow up in the central city, know

a lot that is not in the textbooks.

In the spring of 1969 the white students stop by to tell me the rumor.

"We hear Badaracco's 14 going to win."

"Don't be ridiculous. With 4 out of 28 Republican wards in'the city,

a Republican can't win a city wide office."

Badaracco won the election. White South St. Louis turned out heavy.

The eight black wards boycotted the election in that a black had not been

nominated by the Democrats. The black students filled in the rest of the

story. "The word was out to staY home." Of those who voted, a number

switched party.

End of spring semester 1969, the black students stop in after class.

14. Badaracco was the Republican candidate for President of the Board of
Alderman, elected at large, city of St. Louis..
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"Doesn't look like any trouble this summer."

"I'm glad to hear that."

"But, you know,the churches...they really haven't done their share."

The summer of 1969 was the time of disruption of one church service

after another throughout the St. Louis metropolitan area. I remember

thinking, "...the students told me. 1 just was not listening." I decided

to stop teaching local politics and let them tell me what was going on.

One student in particular served to synthesize for me this last focus

of interest. This student used to disappear and reappear regularly with

the local black/white confrontations. The student, Albert F., was a very

bright, very angry black G. 1., who was rarely seen out of his combat boots.

He disappeared when a black widow with eight children had her house bombed

for daring to move into an all white, poor neighborhood. We heard that

black vigilantes were standing guard around the clock. Albert disappeared

mnen some of the integregated high schools in the area split open with race

He disappeared every time something was happening in the city

whether or not the story was in the papers. He appeared in my office one

morning, disheveled and cut up.

"I was beat up by the police last night...I've decided you're right,"

he said slamming his fist down on my desk. "I'll beat them with my head.

I'm going to be a lawyer. There has to be another way."

The commitment to action, the wealth of information available to the

activists, the measured use of time as a precious resource--all alert the

researcher to inquire as to the kind and degree of political participation.

Given the nature of the disruptions at the college and problems in the

community, how many have participated in some sort of protest activity?

How many, if sufficiently interested in an issue, might engage in some sort
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of protest in the future? What kinds of issues interested them? A seT

of questions was designed to determine what type and extent of protest

antivities might the students participate Tn. And who is likely to mani-

fest this kind of behavior at all?

Table 3.13 Illustrates that a high percent of the survey sample have

signed petitions. A good number have attended rallies and have tried to

persuade others to their point of view. Very few have destroyed prop4rty.

A higher percent have protected it. The kinds of issues varied, and Ian

interesting 17.5% were involved more than once. Table 3.14 gives the break-

down. Results of the protest activity are shown in Table 3.15. Success

or partial success is reported in 31.4% of the cases.

Table 3.13

Protest Participation Percent yes Number

Petition--to object to a policy 57.4 174

to uphold a policy 32.0 97

Stay home 27.1 82

Attend rally--to object to a policy 26.7 81

to uphold a policy 1.61 35

Observe picket line 22.8 69

Persuade others--to go along with protest 21.5 65

not to go along with protest "21-.8 66

__ ..._

Cross picket line 12.9 39

Walk the picket line 3.0 9

Protest Property 8.9 27

Destroy Property 2.3 7
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Table 3.14

Kinds of Issues Percent Number

High school, or at another college 21.1 64

Local cc!lege issue 14.9 45

Local city issue 3.3 10

National issue 4.6 14

More than 1 college issue 3.3 10

More than 1 kind of Tssue 14.2 43

Table 3.15

Results of Protest Percent* Number

No change 17.8 54

Partially successful 18.2 55

Successful 13.2 40

No answer 7.9 24

Don't know 8.3 25

* 33.3% (N=101) of respondents were not asked this question.

An explosive potential exists for the future. Students were asked

how they would react to an issue on which +hay felt strongly. Table 3.16

demonstrates their answers YO this question and suggests the nature of

peace is tenuous.
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Table 3.16

Would participate in future Percent Answering
Yes

Number

Rally 92.7 281

Petition 88.1 267

Persuade others (try to) 72.9 221

Picket 57.1 173

Protest property 53.8 163

Strike 50.5 153

Cross line 42.2 128

Stay home 29.4 89

Destroy Property 5.6 17 ..,

Overheard at the Midwest Political Science Association meeting....

Where were you social scientists fifteen years before the riots in Detroit?

We're not interested in taPking to you now....

You mean to say the only changes implemented in Detroit were in administra-

tive reform so that people can be processed more rapidly? Then it will

happen again....1 hear the University of Minnesota is recruiting black stu-

dents. Do you think you could take the cold up there? Baby, I've been cold

all my life....Don't forget the only functioning Model Cities is in Chicago.

Sure the machine runs it. Is it an exercize in democracy or a question of

bureaucracy? I'm just telling you, it functions....At Wisconsin, 1 don't

leave any of my research on campus. I carry with me only what I need each

day. And now, student radicals are starting to come around our homes. I'll

have to get out....Of course, the question needed to be raised whether Bobby

Seale or any other black can get a fair trial in the United States. And

equally important is the question whether or not black people think there is

justice for them in the United States....
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Part I
discussed the background of the study, the research site, the

methodology, and the problems Which sparked the study. Part II reports

the results of the study based on a number of comouter runs constructed to

correlate key Independent variables with the dependent variables. A cer-

tain constellation of political attitudes, those orisnted to separatism-

integration and those inquiring as to New Left sentiments, constituted two

of the major dependent vlriables. An important focus of interest or the

third dependent variable, was a particular aspect of political behavior,

protest activity.

An additional interest of tha research project was to establish rela-

tionships between social characteristics, such as age, class, sex, religion

and the aforementioned attitudes and behavior. Concern with identity or

self-concept and the relationship to attitudes, behavior, and social char-

acteristics, was another dimension of the research project. Measures used

to tap this notion were trust in people, personal competence, and sense of

political efficacy. Interest in the effect of integration on the dependent

e.-let:les, formed the last major area of -investigation.

Chapters 4 and 5 have a black emphasis. Chapter 4 reports on the mea-

sures of trust, personal competence, and oolitical efficacy. Each of these

were found to have no correlation to the-dependent variables. However, other

sicnificant relationships were ee-ablished between these variables and cer-

tain social-characteristics. Chapter 5 spells out the details of the politi-

cal attitudes investigated and statements of protest activity, past and

future, as a form of political behavior. The relationships of social group

memberships to the dependent variables are established.

A major independent variable having an effect on the political attitudes

investigated and on protest behavior, emerged as experience with integration.
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The integration experience, especially in education, and how early in

life, becomes a full discussion in Chapter 6. This chapter reports the

findings with equal attention to the black and white experience.
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CHAPTER 4 -- ON BLACK SOCIOLOGICAL DIFFERENCES

Trust

II Personal Competence

Ill Political Efficacy

IV Race Relations

V The Findings
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Chapter 4

"The more fundamental question is whether color alone is a unifying
orce sufficient to weld together in a monolithic (or, better, monochroma-
tic) sociopolitical movement a black minority exhibiting an immense spec-
trum of needs, want, desires, and intentions based on conflicting systems
of value."'

Barriers to understanding are built by the Penchant to stereotypR

people who fail into one or another typical soci° lagical grouping. The

categorization of people by race, sex, income, age, occupation is obviously

a useful method for social scientists to analyze data. And in many cases,

we find aroup membership whether primary, secon dary or ca tegoric has

significant relationships to other manifestatiOn5 Of behavior. On the

other hand, the classification of black people bY race alone as a basis of

generalization is fraught with dangers cf over-siMblification. In the

irst place, the group itself is large In number and is sufficiently dis-

persed that life experiences vary greatly. In th Second place, the In-

inite variety of personality, attitudes, and behevior is often lost in the

attempt to draw broad generalizations of use to reserchers. And third,

other useful sociological groupings such as ace, %eX, religion, class in-

advertently may be glossed over unless proper PreQautions are taken to con-

trol for them throughout the process of investigating the i Mpact of nace.

This chapter reports findings in the area of black social groups,

typically used by social scientists to distinguish behaviorial differences

among all human beings. Initially, the researcher' hypothes ized that measures

of trust, personal competence, and political efficey would show some correl-

lation to the dependent variablesa specific set of political attitudes and

I. Lincoln,'G. Eric, "Coior and Grou0 ldentitY-411 the .United 5tates." in
paedlus,,Color ahd Race, Journal Of. the AmerIch Academy of Arts and
Sciences, Spring, 4967

SO
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a select pattern of behavior, protest activity. This hypothesis was

disproved. No correlation was found between these three independent

variables and the dependent variables. However, a number of correlations

were established relating these three independent variables to social

group memberships. The findings are reported In this chapter to demon-

strate the rich 1.eriety to be found among black Americans. If the notion

finally can be shattered that "all black people are alike," then these

findings can add to the knowledge available to educators who wish to

address individual needs of their students.

The chapter is separated into parts to discuss individually the

measures of trust, personal competence, and political efficacy and their

correlations to social characteristics. In addition, the three measures

were found to relate to perceptions of race relations, and these findings

are reported in the fourth section. The fifth section of this chapter

summarizes the findings.

1 Trust

Increasing concern is noted among political scientists with the com-

ponents of system support. Alienation, political cynicism, and political

trust are concepts receiving attention in the attempts to define, measure,

and correlate these variables.
2 In discussing political trust, Aberbach

2. Much of the recent work appears to rest on Kenniston, Kenneth, The Un-
committed: Alienated Youth in American Society, Dell Publishing Co.,
New York, 1965. Concepts have been refined and specified by Aberbach,
Joel D., "Alienation and Political Behavior," American Political Science
Review, March 1969; Aberbach, Joel D. and Walker, Jack L., "Poiitical
771-igT-Mnd Racial Ideology," American Political Science Review, December
1970; Jackson, John S., "Alienation and Black Political Participation,"
paper delivered in the Midwest Political Science Association annual
meeting, Chicago, 1971; Finifter, Ada, "Dimensions of Political Aliena-
tion," American Political Science Review, June 1970.
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and Walker note that sometimes it is related to social status or feelings

of political efficacy and sometimes it is not. "In most instances it is

strongly related to measures of trust in other people, but again, not

always. n3 Further commentary relates trust or distrust to a political

milieu, involving in some cases personality variables and in others commu-

nity norms. It is suggested that bad decisions by a political system may

move a distrustful person to "extreme, perhaps violent protest.4

In the study at hand, the ISR Trust in People
5
measure, an adaptation

of the Rosenberg Faith in People Scale, was selected as a measure of trust

at the individual level. The distribution of trust responses of black

students is shown in Table 4.1.

Table 4.1

DISTRUBUTION OF TRUST RESPONSES OF BLACK STUDENTS.

Trust Percent Number

Low 1 33.3% 48

2 23.0 33

3 23.6 . 34

High 4 20.1 29

Total 100.0 % 144

Trust in people was run against social class,-an enduring correlate

of differences in political behavior. Indicators of social class typically

3. Aberbach and Walker, op. cit. p. 1200

4. ibid., p. 1202

5. Robinson and Shaver, Measures of Social Psychological Attitudes, Insti-
tute of Survey Research, Chap. 8, p. 532
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used are education, occupation, and rncome. Each of these indicators in

black society in the past have had arbitrary ceilings imposed on them, and

therefore were viewed as likely to obscure differences, rather than iden-

tify social class. St. Clair Drake
6
approaches the problem of identifying

the status hierarchy in black communities by distinctions in "life style."

Drake extracts social class differences based on educational and occupa-

tional differences, and on basic values, but not on income diffarentials.

Drake maintains that a job ceiling, which has existed because of discrim-

ination in employment, imposes an income ceiling.

Income and job ceilings have undergone rapid change in the late

sixties. Education level was not a useful indicator for a group uniformly

college students, nor was it felt that parents' education would be particu-

larly informative in this study for the students, black or white. In addi-

tion, since a focal point of inquiry in the research project was the stu-

dent's perception of himself, the decision was to use the student's oral

response to the question on social class. Wherever the student placed him-

self was the measure used, whether or not other indicators might persuade

sociologists to place them elsewhere. Perception of social class was

assumed to pick up differences in life style described by Drake for the

black student, and would serve equally well as a uniform measure for the

white student. About two-thirds of the black students called themselves

working class. Less than one-third of the white students stated working

class. None elected to call themselves upper class.

The relationship of trust to social class among the black students is

6. Drake, St. Clair, "The Social and Economic Status of the Negro in the
United States," reprinted in Black Conflict With White America, Van
Der Slik, Jack R., ed., Charles E. Merrill Publishing Co., Columbus,
Ohio, 1970, p. 12
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shown in Table 4.2. In the area of low trust (1+2), 58.3% of the working

class students score in this range, as compared to 52.2% of the middle

class 'students. The middle class black student is therefore somewhat (but

not much) more trusting of other people than the working class black stu-

dent.
7

Table 4.2

Trust Black Social Class
Working (N = 96) Middle (N = 46)

Low I 35.4% 28.3%

2 22.9 23.9

3 18.8 34.8

High 4 22.9 13.0

Experience of the black student with integration was hypothesized to

be an important factor in determining black attitudes, and, indeed, Chapter

6 will discuss the impact of the integration experience at length. The

measure of Trust in People was run against integration experience in high

school, and frequency of interracial contact both on and off campus. Blacks

coming from segregated high schools were found to be considerably more

trusting than those from integrated high schools. Using (3 + 4) as a trust-

ing score, 38.6% from integrated high schools (N = 83) were trusting, and

50.8% from segregated high schools (N = 59) were trusting.
8

TINe higher

trust scores of students from segregated high schools suggests lack of

7. The white control group was far more trusting than its black counter-
part. The working class white (N = 44) scored:31.9% low trust, and
the middle class white (N = 104) scored 28.9% low trust.

8. The same kind of relationship held for the white group. Coming from
an integrated high school (N = 94), 64.9% scored in (3 + 4) range.
Those from a segregated high school (M = 64), 81.2% scored in the
(3 + 4) range.
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challenges to existing values. Students in a homogenuous surrounding sim-

ply remain oblivious to societal changes, whereas those who are exposed to

new experiences may become distrustful at least initially.

Black students were asked questions regarding frequency of contact

with people of a different race on campus. Of the least trusting blacks,

41.9% mix frequently, and of the most trusting blacks, 45.8% never mix.

Off campus those of low trust mix more often than those of high trust. The

off campus responses appeared to include on-the-job contact. On campus con-

tact involves more choice. Lack of trust does not seem to deter a signifi-

cant number from mixing and suggests that other variables possibly of a

7-e^scrati4.y nature, probably determine whether or not a student mixes

socially with white students.

Patterns of behavior related to religious preference have been observed

by social scientists and often much group solidarity documented in areas of

positive acts, such as voting, or in areas of opinion surveys. The lessen-

ing of religious ties among white youth is already the subject of much dis-

cussion. The religious background of the black American is of equal interest.

The institution of the church has been an important social and some-

times political center for the black American over time. E. Franklin Frazier

notes that in the mass migration from the rural South to the Northern urban

centers, blacks tended to continue their religious affiliation. He esti-

mates some two-thirds are Baptists and close to one-third Methodist with a
9

few Episcopal or Presbyterian. The new middle class, which is stratified

more on occupational lines, is less religious. Frazier notes that the

search for status and prestige is not verified by white society, nor found

9. Frazier, E. Franklin, The Negro Church in America Schocken Books,

New York, 3rd ed., 1969, p. 50-51
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in the Negro church organization. "This probably accounts for the fact

that the past two decades middle class Negroes have been joining the Catho-

lic Church."
/0 Lower class blacks are assumed to have been attracted as

well by better educational opportunities and aid received during the de-

pression.

The breakdown by religious preference in the survey somewhat follows

Frazier's expectations. (See Table 4.3). The 53% Baptist is not unexpected.

The higher than expected number of Catholics and presence of some Luther-

ans is no doubt related to the historical background of the city. The

Catholtc Church in St. Louis exercised leadership in opening its doors and

its schools to black Americans before 1954. The heavily German background

of St. Louis no doubt explains the presence of some Lutherans as well.

Those answering "None" to the question on religious preference are of

interest throughout the study. This group ranked 58.3% in the very low

trust range (Score I). Also ranking very low on trust (Score ,1) were 36.0%

of the Catholics, and 27.6% of the Baptists.

Table 4.3

Religious Preference Number

Baptist 76

Catholic 25

None 12

Methodist 9

Lutheran 7

Other Protestant 6

Other non-Christian 9

Total 144

10. Ibid., p. 80
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Social disorganization accompanied mass migration to the cities. A

new basis of organization was needed to fit city life. Frazier notes the

church declined in influence as an "agency of social contro."
11

The

Aberbach-Walker study of Detroit adds evidence to this theory. In investi-

gating political trust, the researchers found individuals were more trust-

ful who were born in the South, than in the North, "...and people who have

active affiliations with churches (ie., are members of churches or church-

related groups) are more trusting than those who are inactive.
"12 They

further state, "...individuals who have broken away from the traditional

moorings of the church are also less likely to believe that government re-

presents a benevolent authority.
"13 The Detroit study was investigating

political trust, or orientation to government. The present study inquired

as to personal trust or trust in other people. We recall that the group

answering "no religion" was much more distrustful of people than the other

religious groups. This finding added to the Aberbach-Walker finding on dis-

trust of government by non-religious people, together suggest that frequency

of attendance at religious services should be checked against other variables.

The "none" group is small in the present study, and therefore, how often re-

spondents who answered with a religious preference, attend services is

worthy of investigation.

The relationship of low trust to frequency of attendance at religious

service is shown in Table 4.4. A curvilinear relationship emerges as shown.

Those who never attend a religious service are the least trusting of other

people. Those who attend services regularly rank 14 percentage points lower,

II. Ibid., p. 72

12. Aberbach and Walker, op. cit. p. 1205

13. Ibid
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but still demonstrate a significant majority as distrustful. Clustering

in between, Just below a majority are the groups who attend either occa-

sionally or infrequently.

Table 4.4

Frequency of religious
Attendance

Low Trust (I + 2) Number

Never 76.9% 13

Infrequently 46.6 30

Occasionally 46.1 39

Frequently 62.9 62

One explanation is that those Who never attend services are the "none"

group who already are established as distrustful. Those who attend services

frequently may be dependent on religious solace, rather than having faith

in other people. The in-between groups may be those who view both church

attendance and other people in a more relaxed manner.

Table 4.4 also reveals an interesting comparison to the Detroit study

by the numbers themselves in the distribution of religious attendance.

Translated into percentages demonstrating religious ties, 43% attend services

regularly and 27% occasionally for a total of 70% having fairly close ties to

the church. Aberbach and Walker found in the Detroit study that 67% of re-

spondents born in Michigan were mot even members of the church.
14

In the

present study 80.2% of respondents (biack and white) grew up in the St. Louis

area. ,Even though the samples are not strictly comparable, the differences

between the two cities suggest that the urban milieu differs considerably. A

comparative study with proper controls of religious ties in different urban

14. Aberbach and Walker, "The Meanings of Black Power: A Comparison of

White and Black interpretations of a Political Slogan," American
Political Science Review, June 1970; p. 376
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settinos may produce important variations.

Age differentiation demonstrates significant relationships with trust

levels. Table 4.5 illustrates a very cynical group in the 16-20 age range,

far exceeding normal adolescent disenchantment. The white control group

showed a similar progression,
15 but nothing like the jump in distrust

shown by the youngest black group.

Table 4.5

Age--black group Low Trust (I + 2) Number

16-20 70.9% 62

21-25 47.5 40

26-30 45.9 24

31-35 46.2 13

Based on the white figures, one might argue that "trust increases with

age." However, the extraordinary jump in distrust of the youngest black

group looks like far more than youthful cyncism. The figures may indicate

an extremely bitter group, such as was discussed in Chapter 1 in relation

to the Newsweek survey of June 30, 1969.
16 That this group will become more

trusting as its members grow older, is an assumption we cannot make or even

hope for given inattention to their problems. The-finding forewarns the

researcher against any superficial glossing over of the data.

A social group of much interest and a subject of increasing attention

15. Itge-white group
16-20
21-:25
26-30

16. Newsweek, op. cit.

89

Trust CI + 2) Number
33.3% 81
29.4 51
18.2 11
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by the national media are the black veterans. There were 28 black vets

in the study, 45% of the black male sample. Their distribution on trust

scoees was not too unlike the white veterans (N = 30), who were slightly

more trusting than the black veterans. Table 4.6 shows a comparison among

all black respondents. The black vets are clearly much more trusting of

other people than the other black males. The black female falls in be-

tween the two groups.

Table 4.6

Trust Scores Black Vets

Low I 21.4%

2 21.4

3 32.1

High 4 25.0

(14 = 28)

Other Black
Black males Females

45.5%

27.3

15.2

12.1

(N = 33)

32.5%

21.7

24.1

21.7

(N = 83)

Aberbach and Walker in their nssearch studied the appeal of the black

power slogan. They do not interpret the slogan as a call for separatism,

although they note such sentiment could grow. Rather they state, "Today,

we find, instead a deep concern with the rights of and desires for nespect

within the American black community.
"17 The desire for respect, which

again must be verified by white people as well as black, moves us to try to

approach the notion of self perception.

11 Personal Competence

The concept of identity is crucial in numerous studies by social psy-

chologists. And for understanding the black-American, the notion forever is

17. Aberbach & Walker, American Political Science Review, June 1970, op. cit.,
p. 387
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approached under a variety of rubrics. Erik H. Erikson criticizes re-

searchers for molding the notion to fit their particular investigation.

Social scientists "...try to treat these terms as matters of social roles,

personal traits, or conscious self-images, shunning the less manageable

and the less obscure (and often more sinister) implications of the con-

cept.
18 Erikson further states that in spite of the misuse of the term,

"...it does seem to speak to the condition of many serious observers at

this juncture of history.
"19

Despite the importance attributed by researchers in race relations to

the notion of identity (self-esteem, self-conceptwhatever), attempts to

operationalize the concept have led nowhere. The 1SR Measures ce.' Social

Psychological Attitudes reports some 200 scales deVeloped "...most used

only once.
20 Fearing to tread where psychologists and sociologists have

no consensus, I selected a measure commonly used bit political scientists,

...especially where there was an interest in links between political be-

havior'and personality. "2! The Personal Competence Scale
22 has been used

in 1SR voting behavior studies in various forms since 1956. It has been

shown to correlate with Trust in People and has shown consistency in replica-

tion in election studies. Nevertheless, no correlation with either political

18. Erikson, Erik H., "The Concept of Identity in.Race Relations: Notes
and Queries," Daedlus, The Negro American--2,,Journal of the American
Academy of Arts and Sciences, Winter, 1966, 13: 146

19. Ibid.

20. Institute of Social Research, The Universtty of Michigan, Ann Arbor,
p._45. (The Cantril Self Anchoring Scale wasconsidered, but did
not seem to oet at what was wanted).

21. Ibid., p. 102

22. Ibid., p. 105
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attitudes investigated or protest activities was found in the present study.

The distribution of responses is shown in Table 4.7.

Table 4.7

DISTRIBUTION OF PERSONAL COMPETENCE RESPONSES OF BLACK STUDENTS

Personal Competence Percent Number

Low I .7 1

2 i.4 2

3 11.1 16

:4 16.7. 24

5 20.9 30

.6 22.9 33

7 20.1 29

High 8 6.2 9

Total 100.0 144

Personal competence did show some interestingLrelationships to other

social characteristics. The scale has 7 questionsof a forced-choice nature.

A point was scored for each "competent" answer. Eech average score was pro-

moted one so that the scale runs from 1 -N) 8. Upper competence level is

based on adding together those who scored 6, 7, or18. Matching high compe-

tence to grade point average produced an expected correlation. Slightly

more black B students (50.0%, N = 16) feel competent than black C students

(46.5%, N = 43).

Social class was established in this study by respondent's statement of

class. The expectation is that class woutd match cOmpetenCe., and it does.

Again using those in'the upperCoMpetence range (6. 8), 47,0% of the

working class students (N = 96). and 56.6% of the Middle class students
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(N = 46) score as highly competent.
23

When competence is matched to family income range, often a social

class indicator, the relationship does not progress systematically upward.

Figure 4.1 illustrates a curvilinear relationship which peaks at the $5000-

7000 range. 24 I know of no reason for competence to drop off after the

$7000 income range, and I only can surmise that another variable intervenes.

By religion the Baptists respondents feel the most competent with 50%

scoring in the 6 - 8 range. 44.4% of the Catholic group scored in the

competent range. The group stating no religion was the least competent

Figure 4.1a

% scoring in
High competence
range (6 + 8)

70

65

60-

55

50

45

40

35-

30.
Income range

Under $3000- 55000- $7000- $10,000-
$3000 5000 7000 10,000 15,000
(13) (25) (29) (45) (18)

a. Exact figures were Under $3000-38.3%, $3000-5000-44.0%, $5000-7000--
65.8%, $7000-10,000-53.6%, $10,000-15,000-50.0%. Only 5 respondents
had an income over $15,000.

23. The white control group scored similarly at 41% working class, and
51% middle class. Blacks are ahead in competence in both instances.

24. In the white group the percent feeling competent increased steadily
upward with income.
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group with only 33.3% scoring in the (6 - 8) range. Frequency of atten-

dance was matched to competence, but no relationship emerged.

Personal competence apparently increases with age. See Table 4.8.

The very young group, ages 16-20, who scored tow in trust are also low in

competence. Again a significant gap is noted between this group and all

otners. A high percent of the black veterans score high in competence

with a significant drop off to the male non-veteran, and then the female.

See Table 4.9.

Table 4.8

Age High Competence (6 - 8) Number

16-20 37.1% 62

21-25 52.5 40

25-30 54.1 24

Table 4.9

High Competence (6'- 8) Number

Black veterans 67.9% 28

Male non-vets 48.5% 33

Female-non-vets 43:4% 83

The color-caste, status hierarchy among black Americans fascinates the

researcher. Whether its existence continues in the face of the "black is

beautiful" campaign, suggests itself as a proper inquiry to monitor change.

Based on the mulatto offspring of white slave masters, who often then freed

the child, a kind of snobbery by color gradations evolved which was rein-

forced 'by the existing admiration of what is "white." James Q. Wilson in

his landmark study Negro Politics noted the impact of color on professional
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opportunities, marriage prospects, social fife. In discussing Chicago

black leaders, he stated, "Politicians and Baptist ministers tend to be

darker.in color than lawyerS, doctors, and ministers from Congregational

and other 'upper class' churches. More dark-skinned leaders are found

in groups with a 'mass base'. (labor unions, Baptist churches, politics)

than in groups with a 'professional baset."
25

At the personal level of treatment within the family, the problem is

often compounded. Elliot Liebow points up the importance of skin color

in family interpersonal relations with the lighter complexioned child

often favored. Richard, who was one of the darker-skinned men in the

study Tally's Corner, is quoted as saying, "All the time I was coming up,

I kept hoping somebody would have a baby darker than me. "26 Malcolm X in

his autobiography reveals he was his father's favorite because he was red-

haired and the lightest. His mother, a proud West Indian, and asnamed of

her white father, liked him the least.27

The dehabilitating effects of favoritism in faMilies based on color

gradations, and governance of subsequent opportunities in the outside

world based on the same criterion, suggest a good many problems to be dealt

with at a number of levels. Meanwhile, it is important to see whether this

kind ofl sub-divison continues.

25. Wilson, James Q., Negro Politics, The Search for Leadership, The Free
Press, New York, 1960, p. 171. 1 observed the same phenomenon on
dOing research on my study "Negro Political Patterns in St. Louis."
op. cit.

26. Liebow, Elliot, Tally's Corner, Little, Brown 4 Co., Boston, 1967,
p. 251. Black students have verified this experience to me on a
number of occasions.

27. Little, Malcolm, The Autobiography of Malcolm,X, with the assistance
of Haley, Alex, Grove Press, New York, 1965, pp. 2-4,7
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Interviewers
28 were asked to record color gradations on the instru-

ment. .Personal competence was matched to skin color with results recorded

in Figure 4.2. Respondents having a medium skin color had the highest per-

cent feeling competent. This result adds evidence; to the Drake and Cayton
29

theory that skin color is lessening in importance--at feast, in terms of

psychological damage to the child. The very dark respondents had the

lowest.percent feeling competent, but the very light respondents were next.

Admiration for lightness appears to be declining, although the very dark

are still disadvantaged. Medium, light, and dark are all three coupled

with higher competence. Pride in blackness seems to be working, and evi-

dently must be relevant to American society before blackness is irrelevant.

Figure 4.2a

% Scoring in
High competence
range (6 - 8)

60

55

50

45

40

35
:-SKiN COLOR

Very Very
Light Light Medium Dark Dark
N = II N = 24 N = 48 N = 38 N = 21.

a. Exact figures were very light--45.5% high competence, light--50.0%,

medium--56.2%, dark--47.4%, very dark-58.2%

28. Both project black interviewers ranked themselves as "light." One
Commented that it was now fashionable tO putlightbabies in the sun
for tan.

29. Drke, St. Clair and Cayton, Horace R. Black MetropoliS: A Study

Of Negro Life in a Northern City, Vol. 11,1-larper & Row, New York,

17627pp. 495-506
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III Political Efficacy

Measures of political efficacy, viewed as an attitude about oneself

and one's effectiveness in the political process, are widely used in

Political Science research. Interest in broadening participation in the

political nrocess is common, ranging from cross-national studies of

developed or developing nations to the strictly American scene. The latter

includes specifics on Washington, D. C., nagional emphasis, or local com-

munity kinds of scales. The Political Efficacy Scale, developed by the

1SR, measures "a person's subjective competence in politics", and demon-

strates "high correlations with political participation questions and the

act of voting itself."
30 The scale is constantly adapted to suit different

research designs. For purposes of this study, similar adaptations took

place, changing the focus to local dovernment In one part of the instrument

and to the college in the other instance. Effectiveness of students in

college decision-making logically is of interest in this study.

Commentary of the 1SR on the original scale runs, "The socio-economic

status:variables, income, occupation, and education, were highly positively

relate0 to the Efficacy Scale, with men scoring hiher than women, Negroes

scoring lower than white...." The relationship between political efficacy

and political participation held even when controlled for eight demographic

variables.31 More recent studies break down political behavior into two

broad categories of participation, traditional or conventional and protest

or unconventional.
32 Conventional participation includes well-researched

activities such as voting, contributing money, attending a meeting, "talking

30. Robinson, Rusk, and Head, op. cit., p. 443

31. Ibid., p. 459

32. Jackson, op. cit. 97
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1

politics," etc. Protest activities include formerly unconventional be-

havior, such as sit-ins, rallies, boycotts, petitions, and activities

generally protected by the First Amendment. Radical protest activities

would include participation essentially anti-system and outside of the

legal framework, such as arson, rioting, destruction of property.

The Jackson comparative study of selected Southern col!ege students

demonstrates that when efficacy was tested separately for relationships

to traditional participation and protest activitieS, the relationship did

not hold for the latter. Professor Jackson states, "...efficacy is

systematically related to traditionl behavior butinot to protest be-

havibr...
"33 The Jackson study argues that "...participation in protest

activities is a social and personal activity as well as a political phe-

nomenon, and it is increasingly bound up in the self-concept of young

blacks"34, My data yielded similar results. Political efficacy at the

local level and at the college level was not related to protest activities.

In addition, these measures were not related to attitudes on separatism-

integration or to New Left attitudes. Efficacy measures correlated to

certain social characteristics, and some differences from ISR findings

emerged.

The measures for efficacy for both local government and

were scored similarly in a Likert like scale from 1 to 5. In

of the college efficacy measure, no respondents scpred 5, and

was cotlasped to a 1 to 4 scale for purposes of computation.

efficacy toward the two institutions varied when run against social char-

acteristic as follows. The general breakdown in etficacy scores and the

the college

the case

the measure

Feelings of

33. Ibid., p. 29

34. ibid., p. 25
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breakdown by class are shown in Tables 4.10 and 4.11

Table 4.10
Total Black Black Black

Efficacy (local) Distribution (143) Working Class (95) Middle Class (46)

Low I 21.7% 21-1% 23.9%

33-6 30.5 39-1

28.0 29.5 23.9

11.9 13.7 8.7

High 5 4.9 5.3 4.3

Table 4.11
Total Black Black Black

Efficacy (college) Distribution (144) Working Class (95) Middle Class (46)

Low

2

3

15.3%

45.1

33.3

High 4 6.3

14.6%

42.7

35.4

17.4

52.2

28.3

7.3 2.2

The tables show that the working class black student feels slightly

more effacious locally and at the college, than does the middle class

student- Using CI -I- 2) in each scale as a measure of low efficacy, 63.0%

of the middle class score low on local efficacy and 69.6% score low on

college efficacy. This contrasts with a low score of 51.6% of the working

class in local efficacy and 57.3% in college efficacy-35 The findinos in

relatton to class run contrary to 1SR data on feerings of efficacy toward

the national government. Normally middle class people feel more efficacious

toward government. With the increasing numbers ot black mayors and repre-

sentatives now in local office, it is conceivablefa shift in attitude is

35- The white working class also scored higher in college efficacy. The
difference in local efficacy was neoligible 4ith a blight edge to the
working class.
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occurring toward local government in major cities as the "turf" of the

black working classes. Logically, this could include an urban public

college within the confines of a major city.

Black students coming from an integrated high school feel slightly

more effacious locally. Scoring in the (4 + 5) range were 18.3% from

an integrated setting, and 15.3% from a segregated setting. Tne relation-

ship reverses for college efficacy where students from segregated high

schools feel more effacious. In a (15 + 4) score range, 42.4% of the

students from segregated high schools feel effacious as compared to 38.5%

of those from integrated high schools. 36 The reversal may be related to

the degree of concentration of blacks at the college where an ethnic stake

is "felt" and pursued as such. Possibly, students from segregated high

schools feel slightly more comfortable in pursuing 'black interests."

This notion receives some credence by comparidg frequency of on cam-

pus contact. Those who get together frequently or occasionally feel less

effacious, than those who get together infrequentlyi or never.37 See Table

4.12. Blacks who avoid the whites definitely feel 'more effacious at

%.college. This phenomenon may be separatist orienteq.

Table 4.12

On campiis contact High efficacy (3 + 4) Number

Never 43.9% 41

Infrequently 64.3 14

Occasionally 23.5 17

Frequently 30.6 36

36. The White control group who were from integrated high schools, felt
more effacious both locally and at college.

37. The relationship is opposite for the white groilp.
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The breakdown of efficacy scores by religion show a reversal between

groups on local and college efficacy. Those stating no religion feel most

efficacious locally and least at the college. The Catholic group feel the

least effaciously locally and the most at the college. The Baptists stay

in the middle of each, but feel more efficacious locally than at the college.

See Table 4.13. The white Catholic group also ranked high in efficacy at

the college, 60.2% scoring in the (3 + 4) range (N = 83). As the total

black and white, largest single religious group at the college (35.6%),

feelings of efficacy no doubt are enhanced. A plausible theory which

follows is that sense of political efficacy goes up in relation to concen-

tration of a group. 38 By frequency of religious attendance, the "Never"

and "Frequently" groups hover at the 50 percentile with the middle groups,

"Infrequently" and "Occasionally", falling lower on local efficacy. The

relationship reversed for college efficacy.

Table 4.13

Religion High local efficacy High college efficacy
(3 - 5) (3 + 4)

None 63.7% (11) 33.3% (12)

Baptists 50.0% (76) 36.8 (76)

Catholics 28.0 (25) 40.0 (25)

Age differentiation prod.-ed no significant finding for college effi-

cacy, but rather a clustering around the 40 percentile. When respondents

are divided by age to check feelings of efficacy locally, a significant

38. Other research demonstrates that where an ethnic or racial group is
cOncentrated in large numbers in a city, votiilg turnout goes up. See
Banfield, Edward C., and Wilson, James O., City Politics, Vintage,
Random House, New York, 1963, pp. 230-31
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relationship is shown. The younger groups clearly feel more capable of

effecting change locally. Once again the very young group (ages 16-20)

demonstrates a significant jump from ail other groups.
39

See Table 4.14.

Table 4.14

Age High Local Efficacy (3 5 ) Number

16-20 59.7% 62

21-25 40.0 40

26-30 30.3 23

31-35 30.8 13

The black veteran feels effacious at the college, but much less so

at the local government level. The black female ranks first in efficacy

locally. Extended discussion of the data by sex is reserved for later

chapters. By race, it is briefly noted here that they are almost equal in

local efficacy with whites having a slight edge. At the college, the blacks

feel considerably more effacious than the whites. The interesting skin

color correlation reappears for college efficacy (only). See Figure 4.3.

39. The white control group was about the same inthe 21-25 age group
with 41.3% (N = 51) feeling effacious. Of the 16-20 age group,
51.1% (N = 80) feel effacious. Note that theijump is not nearly
so large as in the black group.
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Figure 433

% Scoring in
High Efficacy
Range (3 - 4)

50

45

49

35

30

25
Very Very
1-191EIL Light Medium Dark Dark
14-=-1-1 N = 24 N = 48 N = 38 N = 21

_

a. Exact figures were very light-27.3% hich-College e:fficacy, light--
45.6%, medium, 48.0%, dark-41.6%, very dark-33.4%
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IV Race Relations

In the routine running of the independent variables discussed so far,

a relationship of each emerged to characterization of race relations by

respondents. The question was stated simply, "How would you characterize

race relations in the St. Louis area? Responses were classified into cate-

goriesl on a scale from "bad" to "good." Typical responses were as follows.

I. BAD (UNQUALIFIED)

Working class male--age 34--No religionveteranRacial tension is high

here. All we need is some one to set It off.

Working class malear 29--Bapt1 st--vetaran--They are all very poor. The
K. K. K. still exist in gOuth St. Louis. Black people who have achieved
the income to 1:ve in these areas are afraid to live there. If the Ku Klux
Klan doesn't get then,.the police will.

Working class maleage 25BaptistveteranBad! There is a lot of preju-
dice among black and white people. There are a lot of places in StLouis
where if a black man went he would be looked at like he was crazy. I have
seen quite a few fights between blacks and white over blacks trying to move
into houses. It's always the white people who are against interracial
marriages. They are the ones who throw the Molotov cocktails. It's like
they are saying this white woman is too good for this black man.

2. POOR --(TENSE, DISTRUSTFUL, PREJUDICED, HYPOCRITICAL)

Working class male--age 21--Catholic--non-veteran--We have never*had any
riots,ibut on the other hand the sly prejudices would make Cone] think
that it is a potential powder key for trouble.

Working class male--age 18Baristnon-veteranThese aren't too good.
You can get on a bus and see little white people sticking their noses up
under their hats. You can just about characterize most of the race rela-

tions as being phony. You could meet somebody you don't really know and
just look down inside them and see all the prejudice inside them.

Middle class male--age 30LutheranVeteranPoor, just like any other
city.: Whites socialize at job leve s. bUt the domestic environment is
completely severanced.

Working class femaleage 20--no religiOn-7Very pOor. No matter how old-

you are, you are still the little colored girl (work). I've seen peopke

stopped for no reason. if a black becomes pregnant no matter who the guy

*editor inse7t
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is--parents can accept. If a white becomes pregnant by a black* she is
banished. Happened repeatedly in [suburban communityll. Black
men wearing naturals stopped on the street for no reason. Schools--if
all black--administration thinks everything is fine. When integrated, ad-
ministration updates everything, new books, better teachers, etc..

Working ciass male--age 30--Baptist--veteran--Hypocritical. The white man
feels he can smile in your face and still stab you in the back at the same
time. He hates to realize that the Negro can see this. He doesn't rea-
lize tht he is dealing with a new Black man wt.o has changed his philosophy
from "gt I live and nothing happens" to "if I live I'm poing to make it
happen."

Working class female--age I9--Baptist--We are no different from other cities
except we don't let ourselves go and let the white people know how we
really feel about them. We are afraid. The blacks in St. Louis really have
too much to lose by confronting white people openly, because economically
we might be a step ahead of blacks in other big cities.

3. MIXED--(SOME POSITIVE, SOME NEGATIVE CONNOTATIONS)

Working class male--age 20--Catholic--non-veteran-Everything is ok because
nobody ',is really thinking about change. Mbst of the people are ignorant and
not even thinking about change. Even me. I use to think of myself as con-
servatiVe but I'm changing over a little bit.

Working class male--age 34--Catholic--Veteran--On the top it seems to be a
smoo-4-hly working thing, but beneath it all there is still that friction and
hatred that lurks in any other city.

Middle class female--age 17--Methodist--All right from what you hear, but
deep-down it's tense. St. Louis is like sitting on a keg of dynamite wait-
ing for the right thing to make it go off. Hidden feelings.

4. FAIR- -(DESCR1PTION MOSTLY GOOD, BUT NEEDS IMPROVING)

Working class maleage 19--Catholic--non-veteran--Fair. A black might get
along with a white because he (the black) has a little bit more than the
white. Adam Clayton Powell is like a half-white politician. He puts up a
front for everybody. He tries to act black in front of black people...and
then goes back to his white people and takes on another role. That's about
the way race relations are in St. Louis. Blacks now think they are equal to
whites, but they are only fooling themselves, by trying to imitate and im-
personate the white--that's not being equal.

Working class male--age I8--Baptist--non-veteran--Pretty good. The black
people are demanding what they should have had long time ago. White people
are accepting this in the city but in.the country, it's another story. The
whites had better accept this or they will have another Watts on-their hand--
it's slowly building up.

*editor deletion
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5. GOOD

Working class male--age 18--Baptist--non-veteran--Good. It is not as bad
as it use to be about 3 or 6 years ago, when you couldn't got out of your
part of town. Like they said all niggers stay in your part of town and
white folks in theirs.

Working class female--age 26--Holiness Church--Nice--people work, eat, go
places together.

A number of responses did not fit these categories in that interview-

ers answered by comparing relations to other places. Two "worser" cate-

gories, (getting worse, and worse than other cities) were dropped for this

chapter in that two few black responde-?s fell in these areas. Samples of

the "b tter" categories are as follows.

6. GETTING BETTER, BETTER AMONG THE YOUNG

Working class female--age 33--Baptist--They are better. With integration
of schools, children are thrown together more and parents are beginning to
accept. No contact 10-15 years ago like there is now.

Working class female--age I8--Baptist--Seem to get along fair. The older
generation are the big blockage. Younger people will mingle until an older
person breaks in and tells kids others are not good enough for them. They
get older and start to listen to older people. When they are Jittle they
play together and don't care till an older person breaks them up.

Middle class male--age 29--Baptist--non-veteran--Some of the disturbances
people are causing. 1 don't think they really feel that way., i.e. (Percy
Green). It's not as terrible as some cities, thanks to our Negro leaders.

think race relaticms here are pretty good. The young people are really
setting the pace. People fear the unknown, but now that we are going to
school together, we are finally learning that we are all human.

Middle class female--age 23--Lutheran--I think they have reversed. Whereas
there was open prejudice from the white standpoint before, now there is open
prejudice from the black standpoint. 1 feel that the whites are trying much

..harder, especially the youth. The whites are walking around expressing all
this great love for niggers, with their "right on's" and stuff. 1 feel they
are actually trying but who wants it.

7. BLifER THAN OTHER CITIES, RURAL AREAS

Middle7class male--age 22--Baptist--veteran--Fair compared to most places.
You don't have that much racial violence compared to a place like 1 just came

_
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from--New York, N. Y. Race relations here could be better, but there has
to be more understanding between the races. I said it was fair because
the city is nearly 50% black and tn most cities that size, you have much
more racial agitation.

ReSponses to the invitation to characterize race relations by the

black students break down as shown in the column fuetherest left of Table

4.15. The percentage of these students who rank high in trust, competence,

and effi,cacy is shown for each response across the table. Generally, those

students who see race relations in a negative way are low in trust and

personal competence, but rank high in local and college efficacy. Con-

versely, those who perceive race relations as fair, good, improving tend

to be higher in trust and competence, but lower in local and college effi-

cacy.

A logical relationship exists in these finding's. One might expect

that those who are not trustful and not feeling competent would see race

relations as poor, whereas those whd are trusting and feeling competent

would see race relations as good. Further, we would expect that those who

feel caPable of changing situations will view them as needing change, while

those who do not feel capable of effecting change, Will view them as accep-

table.
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Table 4.15

Characterized race High trust High High local High college
nalations as (3+4) competence effrcacy efficacy

(6-8) (3-5) (3+4)

Bad ((6) 25.0 27.5 46.6(15) 50.1

Poor (38) 44.7 50.0 52.6 36.8

M:xed (17) 47.0 52.9 5.9 58.9

Fair (23) 56.5 52.2 21.7 30.4

Good (10) 50.0 60.0 30.0 20.0

Getting better,(16)
better:among the
young

50.0 68-8 6.3 37-5

Better,than (12)
other cities,

33.3 58.3 41.6 25-0

rural areas

(total) 132
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V The Findings

A summary of the findings thus far on differences among black people

appears usetul at this point. The importance of social characteristics

and their relationship to the independent variables in explaining signifi-

cant social and political movements and the individuals caught up in them,

cannot be underestimated.

The initial findings of the project demonstrate important attitudinal

differences among black Americans in relation to a variety of social back-

ground factors_ Whether or not an individual feels trusting, competenT,

or efficacious is in a sense an attitude about himself or herself and does

tap certain aspects of self-concept that particularly interest the politi-

cal scientist.

Trust in other people was found to be more a middle class phenonmenon

rather than working class. Religious groupings showed the Baptists rather

high on trust. The Catholic blacks also showed a significant majority

trusting, but less so than the Baptist. The "no" religion group showed a

majority distrustful. By frequency of attendance both the never and fre-

quently respondents were distrustful, with those attending services occa-.

sionally or infrequently clustering in between. The under-20 age group was

by far the most cynical. The black veteran was the most trusting.

Personal competence was found to correlate with social class, but not

income. Rather a curvilinear relation emerged which peaked at the $7000-

10,000 range. The religious groups broke down with the Baptists the most

competent, the Catholics next, and the "none" group, the least. No relation

was found to frequency of attendance. Competence appeared to increase with

age, and the under-20 age group felt the least competent. The black veter-

an ranked the highest on personal competence.
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;

Political efficacy at both the local and college level was highest

among working class blacks. By religion, the Catholics felt the most

effacious at the college, and the "none" group locally in the community.

By frequency of religious attendance the Never and Frequently groups both

felt more efficacious at the college. The under-20 ace group felt highly

efficacious locally. No correlation of age to college efficacy emerged.

The black veteran felt efficacious at the college, but not at the local

level.

Attitudes toward oneself were viewed initially as crucial to the

study. The measures used to approach this elusiveiconcept were found

to be related to perception of race relations, also assumed to be a part

of the attitudinal constellation. The more trusting and competent student

tends to view race relations optimistically. Those who feel capable of

effecting change see race relations negatively.

An interes+ing aspect of the survey was the documentation of change

in color caste. Efforts of the young to eradicateicolor distinction or at
;

least move away from admiring "lightness" appear to be successful. Those

having a medium shade skin color ranked highest T-"both personal compe-

tence and in college efficacy.

The importance of the integration experience emerged early. A rela-

tionship was found to trust and efficacy, but not to competence. Those

coming from segregated high schools were more truSting and felt more effa-

cious at college, but less effacious locally. A gOod number of distrustful
i

blacks mix regularly with white students on campus; Those who mix frequent-

i

ly or occasionally are low on sense of college efficacy.
;

None of the measures discussed so far showed &IN, correlation to uncon-

yen-I-tonal political behavior, ie. protest activitits. Integration was

. 1

;
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found to relate to trust and efficacy, but not to Competence. Those

coming from segregated high schools were more trusting and felt more effa-

cious at college, but less effacious locally. A gOod number of distrust-
!

ful blacks mix regularly with white students on caMpus. Those who mix

frequently or occasionally are low on sense of col1ege efficacy.
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CHAPTER 5 -- ON BLACK POLITICAL DIFFERENCES

Attitudes on Separatism-Integrajtion

II New Left Attitudes

Protest Activities

IV The Findings
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Chapter 5

"I have a great deal of faith in my own ability to perform. And 1 also
have a great deal of faith in our system to respond. The system canIstand
a great deal of improvement. But nobody has shown me a better one."

The question raised regarding the direction of the black student move-

ment is whether or not it is separatist in nature, and thereby moving away

from integration as a goal in American society. A second area of interest

is whether or not existing institutions are viewedias likely to and capable

of responding to the needs of blzIck Americans. These two sets of attitudes

are the major attitudinal dependent variables of the study. Political atti-

tudes, which are supportive or non-supportive of the existing socio-political

order, are presumed to either constitute a ratification or rejection of

decisions emanating from a political system. If the American political

system.is viewed as capable of responding to the rieds of black Americans,

we expect support for the system to remain constan*. The converse is also

true.

Section I of this chapter provides a full discussion of the background

and results of the survey in regard to attitudes oriented to separatism and/

or integration. Section 11 reports on New Left attitudes of black Americans,

particUlarly in regard to approval or disapproval of various tactics to

effect:or prevent change. The relationship of each set of attitudes to

sociallgroup membership is demonstrated.

The focus on political participation is limited in this study to pro-
,

test aCtivity. This mode of political action is defined as a tactic used by

citizens openly to attack public policy decisions.1 Protest has become a

. I. Gibson, Kenneth Allen,.Mayor of Newark, New Jei-sey, Quoted in Newsweek,
August 3, 1970, p. 22
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familiar method of political action by college students, and for black

students, a useful tactic on or off campus. Our interest is in the extent

to which the tactic has been used in the past and Its to be used in the

future. Section 111 of this chapter discusses protest activity in relation

to soclal characteristics of the survey respondents. Section IV summarizes

the findings of Chapter 5.

1 Attitudes on Separatism-Integration

Attitudes on separatism-integration refer to race-related policy changes

emanating from Presidential orders, Supreme Court decisions, and Congress-

ional laws. Beginning in the 1940's with the first executive decree from

Franklin D. Rooseveit on equal employment through 4ncreasingly strong

policy pronouncements ending with the Fair HousingiLaw in 1968, the direction

of public policy was to provide the legal framework for a racially integrated

society. The question has been raised in social scientist literature and by

popular journalists whether or not integration is still a goal among black

Americans. More radical black organizations speak to the notion of separa-

tism, and the appeal of a separatist society is attributed largely to the

young.

The Aberbach-Walker study found evidence of a: developing racial ideology

which included a favorable interpretation of blacW power and a preference for
;

militant leaders. Their findings correspond to lhje Tomlinson
2 study of Los

Angeles. The Detroit study states, "This ideologyi is not a manifestation

of growing sentiments for separation, but of a miliitantly expressed ideology

of protest which demands quick and effective action to better conditions for

2.. TOmlinson, T. M., "The Development of a Riot Ikleology Among Urban
Negroes," American Behaviorial Scientist, 196E4 pp. 27-31
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all black people:.3 The researchers note that less than 2% of blacks endorsed

the notion of separatism.

The present study approached the notion of seParatism in a different

and more detailed manner. Attitudinal statements Were constructed in four

crucial policy areas. Two statements were posed in eacil area which were

assumed to measure both a separatist direction in one and an integrationist

sentiment in the other. These were presented to the student in a mixed

order as a handout in which respondents selected alnumber from 1 to 5, which

best described his feelings. 4 Pro-separatist statements were scored 7he

reverse of pro-integration statements so that in all cases the higher numbers

represented opinions leaning to integration answers and lower number leaning

to separation answers. The policy areas and attitUdinal statements as follows.

Strongly Moderately Neutral Mode.rately Strongly
Agree Agree Disagree Disagree
5 4 3 2 1

Public Accommodations

I. a) people should go to restaurants, movies, and dances that cater to
people of their own color. (Separatist)

,
.

b) Where one goes for entertainment should be determined by one's
rsterest, not his race. (Integrationist) !

1

,
s

Housing i

. .

I

2. a) 1 think brak and white people should live iri their own neighborhoods
and not try to mix. (Separatist) i

,

1

1

b) I think people in the United States would be,better off if all neigh-
borhoods were racially mixed. (Integrationit)

3

3. Aberbach and Walker, APSR, Dec. 1970, op. cit.,! p. 1211

4. Scte Chapter 2, for validation procedure and Appendix A, Handout D for
order of presentation. Consistency of repliesiis sometimes less than
statistically desirable. Ambivalence on the part of respondents appeared
toiplay a nole.
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Political Representation

3. !I like the idea of a separate black nation Within the United
1States. (Separatist)

b) Blacks should be fairly represented and sho6ld participate in .all
:levels of government in the United States. (Integrationist)

Employment

4. a) 1Black people should work only.in their own Communities and stop
1 working within the existing power structure; (Separatist)

b) Black people should try to get jobs in all Occupations in the U.S.
(Integrationist)

The distribution of responses of the black student shows that all re-

sponses are highly skewed toward integration. In each distinct policy area,

some differences are noted here and there. These will be discussed subse-
1

quently. The overall initial picture is that very large majorities in all

arcas prefer entertainment, housing, and jobs to be on an open basis, mld
1

do notlfavor the separatist option. Political representation (b).evokes

highlylintegrationist answers, and only a small percent (8.4%) even like the

idea of a separatl black nation. See Table 5.1.

Table 5.1

DiM-ribution of Black Responses

1

in Four PublicHpolicy Areas

1

Question
Separatist

2 3
Integrationist

4 5 Number
1) Publfc Accom. a) 2.8% 8.4% 8.4% 21.7% 58.7% (143)

b) 4.2 1.4 .7 3.5' 90.3 (144)

2) Hous'ing a) 2.8 2.1 8.4 14.7 72.0 (143)
b) 4.9 14.0 (5.4 24.5 41.2 (143)

;

3) Po1.1Rep. a) 4.9 3.5 11.2 11.2 69.2 ( 143)
b) 0.0 1.4 3.5 6.9 88.2 (144)

4) Empl*y. a) 2.1 4.2 5.6 15.4 72.7 (143)
b) .7 .7 1.4 8.3 88.9 (144)
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In breaking down the data by class, Table 2 demonstrates that the

working class scores somewhat higher on integrative responses on Public

Accommodations than do the middle class. On the Housing (b) statement, the

middle class black also drops down 10 percentage points below the working

class. The working class was more insistent on proper political represen-

-----
tation,'(3b)but also preferred the notion of a separate black nation (3a)

more than the middle class. The two groups are c!ose to equal on employ-

ment responses. See Table 5.2.

Table 5.2

Question

a)

b)

Percent Answering Pro-Integ. (4 + 5) by Class
Working Class Middle Class

1) Public Acco. 82.2%
95.8

76.1%
89.1

2) Housing a) 86.3 86.9
b) 68.4 58.7

3) Pol. Rep. a) 77.9 84.8
b) 96.9 91.3

4) Employ. a) 88.4 86.9
b) 96.9 97.8

Clearly equal opportunities to make a living are of high priority with

both social classes. Given this, the data suggest the middle class black

may be slightly more in favor of choosing home and recreation within an

ethnic confine. This adds evidence to the Aberbach-Walker conclusion that

the "black bourgeosie" is passa." Cultural isolation from other blacks no

longer is attractive as a goal. On the other hand, to be politically dis-

tinct has less appeal to the middle class black. This finding lends some

5. Aberbach and Walker, APSR, Dec. 1970, op. cit., pp. 1214-15. The ref-
erence is to the political and social elite group described by Frazier,
E. Franklin, Black Bourgeosie, The Free Press, Glencoe; 1957.
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substance to Thomas Pettigrew's theory that integration as a gol priority

has undergone some change--at least in terms of the middle class black.

Pettigrew states, "Influential black opinion turned in thc. late 1960s from

integration as the primary goal to other goals--group power, culture, ident-.

ity, integrity, and pride."
6

Pettigrew feels that most blacks do not see

these goals as conflicting with integration, and the data from the present

study bear this out.

The data on the four public policy areas were separated by sex to

investigate differences of opinion. See Table 5.3. Once again, as by class

a very high rate of agreement is shown on employment responses. The black

male is more insistent than the female on full political representation,

but the male drops down significantly in percent Giving an integration re-

sponse on the appeal of a separate black nation. The black female finds

this notion less attractive than the male. Politics in the United States

heretofore has been largely a male prerogative, and I would assume this ex-

plains the difference in answers by sex. The black female might see little

Table 5.3

Question

1) Public Accom. ai
b)

2) Hetiiing

3) Pol Rep.

4) Employ.

Percent Answering Pro-lnteg. (4 5) by Sex
Male Female

76.2%
90..0

83.3%
96.4

a) 83.0 89-3

b) 66.1

a) 71.2 86.9

b) 98.4 92.8

a) 88.4 89.3

b) 98.3 96.4

6. Pettigrew, Thomas F., Racially Separate or Together?, McGraw-14;11, Inc.,

New York, 1971, p. 297
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stake personally in regard to who controls the decision-making institu-

tions.
7

In the areas of both Nousing and public accommodations, the black

male is less pro-integration in outlook than is the female. 1 would assume

that the thrust for black dignity would be of more psychological value to

the male than the female. The institution of slavery did not recognize

marriages among black people and buying and selling of slaves occurred

without regard to family attachments. Young .7.hildren, however, were

usually left with the mother, until the child was of "marketable" age. The

matriarchial society was reinforced after slavery ended officially by

several factors. The female tended to have access to more education and

to-perform better in the educational setting.
8 The female was not viewed

as an economic threat.

In the period of the mass migration in the 20th century, still under-

way, the female in the urban setting once again was usually better able to

find and keep a job, no matter how menial. Many black males were unable

to obtain regular and promising employment. In addition, the initial Aid

to Dependent Children legislation, required absence of the male from the

home. In the midst of a male dominant culture, what occurred was a specific

group of males, in this case black, were stripped of all opportunities to

live up to the ethos of the culture. A wealth of literature deals with the

attendant psyzhological effects
9 on the group who has lad the least

7. This theory is buffered by adding th, whi4-e male response to the ques-

tion on Political Representation (b). Only 82.1% scored pro-integra-

tion on this as compared to 98.4% of the black males. I think we tapped

the nitty gritty of "power" here, not prejudice.

8. Poussaint, op. cit., p. 31

9. See, for example, Liebow, Tally's Corner, op. cit. for a rationaliza-

tion procdure, or Poussaint, op. cit., .for Varied personality adjust-

ments to this phenomenon'.
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opportunity to bulld its ego. The greater appeal, therefore, of black

solidarity by exclusiveness in housing and choice of recreation to the

male is not a surprising result.

In separating the data by religious preference, it quicky becomes

evident that the group stating "None" is considerably more separatist in

orientation than the Catholics and Baptists. See Table 5.4. In the

housing policy area, for the first time a black social-gr6Up-drops below a

majority giving a pro-Integration answer on one of the questions. The

"None" group clearly insists on full political representation and the right

to go anywhere for recreation, while, at the same time, a number prefer to

live and seek entertainment separately. They also enjoy the notion of a

separate black nation and are the least supportive of integrated employment.

The Catholics and the Baptists are close in a number of areas with the

Catholics less enthusiastic about public accommodations, and the Baptists

about housing.

Table 5.4

Percent Answering Pro-Integ. (4 5) by Religion

Question None (12) Catholic (25) Baptists (76)

1) Public Accom. a) 63.7% (11) 76.0% 82.9%

b) 100.0 (12) 80.0 96.0

2) Housing a) 63.7 (11) 92.0 89.5

b) 45.5 (12) 80.0 68.4

3) Pol. Rep. a) 63.7 (II) 80.0. 78.9

b) 100.0 (12) 92.0 96.1

3) Employ. a) 81.9 (11) 92.0 88.2

b) 83.3 (12) 100.0 100.0

Moving the discussion of attitudes on policy decisions to education,

two sets of statements were constructed in the area of policy controlled by
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colleoe administrators. As shown below these relate to the race of the

instructor (1) and the method of presentation (4). Both (I) and (4) re-

flect typical demands of college activists for black studies. Statements

in (2) represent the studentls choice of a major, and statements in (3)

inquire as to the student preference in classmates. The latter has been,

of course, a matter of great concern in implementing public policy deci-

sions nationally. Locally, college policy has been a matter of free choice.

The format of the statements is the same as the other policy areas

with the reverse scoring for those pro-separatist preferences.
10 State-

ments for this section follow.

Strongly MOderately Neutral Moderately Strongly
Agree Agree Disgree Disagree

5 4 3 2

Instructor

I. a) Black instructors are the only people qualified to teach black
Americans their history and culture. (Separatist)

b) A fair presentation of the heritage of black Americans can be
taught by any qualified black or white teacher. (Integrationist)

Curricula

2. a) The way things are going in AmerTca, black students would be better
off to major in Black Studies and plan to work with just their own
people. (Separatist)

b) Black students ought to study what white students are learning in
order to oompete in American society. (Integrationist)

Classmates

3. a) I would prefer to oo to college just with people of my own color.
(Separatist)

b) 1 think a racially mixed college offers the most d3sirable education.
(Integrationist)

10. See Appendix A, Handout B for mixed order of presentation.
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Me+nod of Presentation

4. a) The best w6y to teach black heritage is in separate courses focusing
totally on the black American. (Separatist)

b) The best way to learn the contributions of blacks to American civili-
zation is to routinely include that information in any and all
courses where relevant. (Integrationist)

The overall distribution of i-esponses show a sizeable majority prefer

integrat:on (4 + 5) in terms of classmates. See Table 5.5. Almost as high

a percentage do not wish to limit their curricula to Black Studies. Never-

theless, 49% (1 + 2) want the courses to be available separately, even

though 66% (4 + 5) choose the integration answer on the companion statement

on method of presentation. (4b)

The same ambivalence is evident on the set of statements regarding the

instructor in that a majority (1 + 2) feel only blacks.can teach black

Americans their history, out also agree (4 + 5) that a fair presentation can

come from any qualified instructor.

Table 5.5

Distribution of Black Responses in Four Areas of Education

Question
Separatist

2 3
Integrationist

4 5 Num.

1) Instructor a) 28.5% 7.2.2% 6.9% 17.4% 25.0% (144)
b) 11.8 15.3 9.7 29.9 33.3 (144)

2) Curricula a) 5.6 6.3 8.4 21.0 58.7 (143)
b) 11.2 13.3 14.7 23.0 37.8 (143)

3) Classmates a) 1.9 4.7 18.0 2!.5 54.2 (144)
b) 4.2 4.9 10.5 30.8 49.6 (143)

4) Method a ) 23.8 25.2 16.8 16.1 18.2 (143)

b 4.2 10.4 19.4 22.9 43.1 (144)

4 22
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The data were separated by social class, but differences by class

were negligible for all statements except (lb) and (4b). A fair presenta-

tion by any instructor was expected by 67.8% (N=96) of the working class

blacks, but only 54.4% (N=46) of the middle class blacks. The statement

on the best way to learn blhck contributions is to include it in any course

where relevant, also showed a ciass difference. Of the working class black,

71.9% (N=96) gave a pro-intearation response, but onlv.54.3% (N=46) of the

middle class gave an integration response. Insistence of separate black

studies with black instructors, appears to be more a middle class demand

than working class. This finding appears to fit the earlier finding on

class reflecting a shift in goal priority among middle class blacks, anc

more concern with black culture.

A few differences appeared in the data when response were separated
fr

by sex. Scoring was shifted in this instance to a separatist total by

adding + 2) on the 5-dimension scale. The black male scored more separ-

atist than the ft:male on both presenting Black Studies separately (4a),and

in majoring in black studies in order to work with black people (2a). The

black female on the other hand is more separatist regarding the value of a

racially mixed college (3b). See Table 5.6.

Table 5.6

Question

Percent Answering Pro-Sep. (I + 2) by Sex
Male Female

4) Method a) 59.3% 41.6%

.

2) Cur.Tcula a) 15.3 9.5

3) Classmates b) 1.7 !4.3

A few interesting patterns emerged when the data were divided by re17-

gion. The "None" croup was the least enthusiastic about a racially integrated
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college with 72.8% (N = II) scoring pro-integration, as compared to 96.0%

of the Catholic (N = 25) and 82.9% of the Baptists (N = 76). The ambiva-

lence on method of presentation noted in the general distribution breaks

down by religion as shown in Table 5.7. The gap is widest for the "None"

group.

Table 5.7

Question

4) Method a)

b)

Percent Answering Pro-lnteg. (4 + 5) by Religion

None Catholic (25) Baptist (76)

9.1% (11)
75.0 (12)

44.0% 31.6%
64.0 57.9

A general commentary is pertinent on all of the attitudes investigated

so far. In almost all racial Policy areas, big majorities are oriented to

integration. The exception is the demand for black studies taught by black

instructors, but it stops there. Pettigrew refers to "selective separatism"

among young ideological blacks. "They often call for selective separatism

of one of more aspects of their lives while also demandina their riahts of

entry into the society's principal institutions. It is no accident that the

most outspoken members of this faction are college students in prestigious

and predominantly white universities."
It The desire to have biack studies

and black instructors appears to be a manifestation of selective separatism,

serving as psychological reinforcement, but not functioning as a polit:cal

movement in itself.

Pettigrew, op. cit., p. 298
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11 New Left Attitudes

Much of the literature describing the thinking of the New Left,

whether by its advocates or analysts, spells out what New Leftists are

against. Objections to militarism, racism, materialism, are common.

Further criticisms are bureaucratic manipulation of people's lives,

(middle class as well as working class), poverty emanating from unequal

distribution of the wealth, and each of these resting on unequal distri-

bution of deCision7making. These issues in broad summary are the most

widely discussed among the New Left.

Gary R. Weaver
12 describes the student movement in general as

broadly humanitarian in a way resembling the Romantic movement in Europe.

The students are further conr:erned with maintaining tneir individual iden-

tity in the midst of the technological state. Last, they are insisting

on the implementation of the democratic ideals. The student "left", com-

posed mainly of people under 30 who identity with the movement or the

college community, is viewed as the vanguard of the movement. Weaver

states, "The entire movement, llowever, including its vanguard, is intelli-

gible only as an dmalomation of individuals who share a mood, a cultural

revision without the structure and iinear direction of a political ideology.

One may discern Marxists, Neo-Trotskyites, pacifists, Democratic Socialists,

Yippie-vpoliticiaps of joy,' Americans for Democratic Action, and a host of

other traditional ideologues, but when one looks for a common political de-

nominator it is nowhere to be found. The answer lies in the ambience of a

I3
generation born after the failure and death of Ideology.

12. Weaver, Gary R., "Introduction", in Weaver & Weaver, eds., The Univer-

sity and Revolution, Prentice-Hall, Inc., Englewood Cliffs, New Jersey,

1969, pp. 1-4

13. Ibid., pp. 1-2, footnote I
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The shared mood that Weaver refers to, does not offer a positive pro-

gram for an alternative sbciety and as such would not be viewed as a polit-

ical ideology by some analysts. Others, such as Dolbeare and Dolbeare,
14

include a discussion of the New Left in their volume on American ideologies.

The ideological base is the New Left call for significant restructuring of

society and its institutions. How much the mood is shared by black radi-

cals is an open question in that they tend to remain distinct at meetings

o. Left Radicals. Where a semblance of uniformity may be found is in tac-

ti,,:s.

In discussing tactics of the New Left, Dolbeare and Dolbeare state,

"Nor do they consider it necessary, desirable, or profitable to work for

chanae within the existing framework; they endorse and promoteextralegal

and sometimes violent alternatives as the only means with a real chancc of

success under the circumstances."
:5 Approval or disapproval of these kinds

of tactics, working outside of existing societal or political institutions,

is the set of attitudes of in-!-erest to the present study.

A 62-item New Left Scale
16 was des.gned at Columbia University, New

York City, following the disruptions of sprinl 1968. The 1SR recommends

that the first ten or twenty items on the scale may oe sufficient for re-

search purposes.
17 The items selected as shown below were chosen from the

total sample in order to select attitudinal statements of most relevance

to the prcsent study. Most of the items refer to tactical options

14. Dolbeare and Dolbeare, American ideologies, Markham Publishing Co.,
Chicao, 1971, pp. 145-184

15. Ibid., p. 146

16. See Chap. 3, Page 5 for validation.

17. Robinson and Shaver, op. cit. p. 386
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pursuing political goals. A few (No.'s 8, 10, and 13) refer to philosophic

positions, and No. II inquires as to the proper role of educational institu-

tions.

New Left Scale Items

Strongly Moderately
Agree Agree

5 4

Neutral

3

Moderately Strongly
Disagree Disagree

2

I. Authorities must be put in an intolerable position so they will be
forced to respond with repression and thus show their illegitimacy.

2. Disruption is preferable to discussion for changing our society.

*3. Radicals of the left are as much a threat to the rights of individuals
as are the radicals of the right.

4. The streets are a more appropriate medium for change in our society
than printing presses.

*5. The courts are a useful method for changing policy.

*6. There are legitimate channels for reform which must be exhausted be-
fore attempting disruption.

7. Extensive reform in society only serves to perpetuate t e evils; it
will never so!ve the problems.

*8. Anyone vIlo violates the law for reasons of conscience should be will-
ing to accept the legal consequences.

*9. It is possible to modify our institutions so that the blacks can be
incorporated on an equal basis into our contemporary society.

tO. Although men are basically good, they have developed institutions which
force them to act in opposition to their basic nature.

II. Educational institutions should adopt and promote political doctrines.

12. Politica! groups cannot cooperate with each other without sacrificing
their Zntegrity.

13. A commitment to action is more socially relevant than a commitment to
any specific philosophy.

*14. Provocation of the police should only be a by-product, not a goal, of

mass action.

15. The only way to combat violence is to use violent means.

* REyERSE SCORING
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Anti-New Left statements were scored the reserve of pro-New Left state-

ments. Higher numbers represent pro-New Left Choices. in overall averages

of the 15 items, all pro-New Left items washed out. Anti-New Left based

on scoring (1 + 2) equalled 77.6% with the remainder scoring 3, and none

18
scoring 4 or 5. Meaning can be extracted from the Scale by looking at

the distribution of Individual items fn Table 5.8.

Table 5.8

Distribution of Black Responses on New Left Scale Items

Anti-New Left
Question 1 2 3

Pro-New Left
4 5 Num.

1. Force 14.8 19.7 30.3 26.0 9.2 (142)

2. Disrup-
tion

23.2 24.6 18.3 26.1 7.7 (142)

3. Left
radicals

25.4 31.0 27.5 10.6 5.6 (142)

4. Streets 17.5 27.3 17.5 25.2 12.6 (143)

5. Courts 21.0 35.0 14.7 18.9 10.5 (143)

6. Exhaust 28.7 40.5 19.6 7.0 4.2 (143)

7. Reform 20.3 29.4 18.9 21.7 9.8 (143)

8. Violates 44.4 31.0 9.1 12.0 3.5 (142)

9. Modify 49.0 32.2 8.4 5.6 4.9 (143)

10. Men 5.6 9.9 9.9 40.8 33.8 (142)

11. Educ. 19.6 11.2 25.9 28.0 15.4 (143)

12. Groups 20.4 23.9 23.9 22.5 9.2 (142)

13. Action 8.4 21.0 28.0 25.2 /7.5 (143)

14. Provo. 27.5 33.1 20.4 10.6 8.4 (142)

15. Violence 47.5 24.1 8.5 10.6 9.2 (141)

Score 9.1 68.5 22.4 0.0 0.0

18. In the white control group, score 4 and 5 also wash out. However, the
white group is more anti-New iteft with 88.7% scoring (1 + 2).
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Item 10, a Marcusean proposition, receives a resounding pro-New Left

majority with 74.6% scoring (4 + 5). Ranking second highest, although

considerably lower, with the black students is Item 11, which refers to

the proper role of educational institutions. A significant minority of

43.4% do not see learning institutions as neutral places, but rather pre-

fer them to advocate a particular point of view. It is noted in passing

that only 19.0% (Item 14) agree that police should be provoked as a goal,

and only 19.8% (Item 15) agree that only violence combats violence. Item

9 demonstrates that a very big majority of black students feel American

institutions can be modified to provide equality for blacks. Almost as

high a majority feel that law violators for reasons of conscience, must

accept the consequences. (Item 8).

Seven items from the New Left Scale were selected to break down further

by social groups for comparative purposes. Items 1, 2, 4, 5, and 6

appeared to best approach the notion of attitudes toward proper tactics to

pursue political goals. Items 7 and 13 reflect a philosophic stance and

help pick up those committed to action. These will be referred to subse-

quently in the study as the key New Left Items. Several have a wide dis-

tribution, others are interestingly uniform.
19 Some of the items evoke a

relatively high pro-New Left response; others, a relatively low response.

A breakdown of responses by class and sex is shown in Table 5.9.

Attitudes toward tactics (the first five items) outside of the legal frame-

work, in general receive more approval from the middle class black. The

working class is more action-minded and more likely to reject reforms as

shown in the last 2 items. By sex, the black male opts more for disruptive

19. Time constraints of this particular research project prevented Gutt-
man scaling or other correlations of these particular items. They
are presented here in this form as useful items in terms of present
interest and future development.
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tactics than the female and is more action-minded. The black female has

less faith in reform. It would appear at this point that disruptive tac-

tics appeal somewhat less to the female, which in turn may be related to

fear of violence.
20 The middle class preference for disruptive tactics may

be related to more contact with institutions which appear unresponsive to

their grievances. No meaningful patterns among blacks emerged by either

religion or frequency of church attendance.

Table 5.9

Percent Answering Pro-New Left (4 5) by

Question Class Sex

Working Middle Male Female
(N=95) (N=46) (N=59) (N=84)

Force 34.0% 37.0% 44.1% 28.9%

Disruption 31.6 39.2 45.8 25.3

Streets 33.7 45.6 37.2 38.1

Courts 29.4 28.3 32.2 27.4

Exhaust 9.5 15.2 119 10.7

Reform 33.7 28.3 25.4 35.7

Action 45.2 39.1 47.4 39.3

20. Scoring of the white control group by sex doeS not follow the same
pattern, so the supposition must be qualified by race. See Chapter
7 for a discussion of the white female.
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Protest Activities

Theoretical literature on protest is rather sparse. The increased

use of protest by varied groups as a method of political participation, has

contributed to attempts to conceptualize protest activity. An early effort

to place protest activity in a framework comes from James Q. Wilson
21 and

related specifically to use of protest by black Americans. Wilson charac-

terizes protest as the only tool available to the powerless. In essence

the implication is that groups who have no resources with which to bargain

in the political arenas, create a resource by attracting attention to their

grievances, or later, of course, by actually stopping the function of a

particular institution by the use of protest activities.

Protest activities of the sixties were used with success to dramatize

lack of compliance with the law. Marches, sit-ins, parades--in the South,

were all upheld by the Supreme Court as protected by the First Amendment.

These kinds of protest activities were frequently an adjunct to decisions of

the courts or to legislation already passed. They were an option exercized

in lieu of further court actions, which were characterized as slow, expen-

sive, and one-by-one. Protest activities among students have undergone

some changes as to the specific style of the protest and as to the target

of the protest. In the late sixties and into the 1970s the focus is fre-

quently directed at changes in existing policy, rather than dramatizing

lack of compliance with policy pronouncements. Educational institutions

themselves are often a specific target receiving demands for internal re-

form, as well as serving as a convenient stagina area to dramatize

21. Wilson, James Q., "The Strategy of Protest: Problems of Negro

Civic Action," Journal of Conflict Resolution, 3, Sept. 1961,

pp. 291-303
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objections to national policy decisions, such as the war in Vietnam.

The newer form of political participation, ie. protest, has led to

more sophisticated attempts to conceptualize the whole notion of protest.

Michael Lipsky defines protest, "...as a mode of political action oriented

toward objection to one or more policies or conditions, characterized by

showmanship or display of an unconventional nature, and undertaken to ob-

tain rewards from political or economic systems while working wIthin the

"22 .

systems. Lipsky's framework of interpretation views protest strictly

as a strategy and spells outa formula for attracting publicity in order

to mobilize third parties to whom the system is more likely to respond.

Again protest is viewed as a resource of the powerless, not necessarily

black people, however, and not to the exclusion of groups holding other

resources. The nature of student protest presently is not necessarily with-

in the system.

Another dimension is added to protest theory by Kenneth E. Boulding,23

who views it wi!Ilin the context and culture of the whole society. Boulding

argues, "Protest arises when there is strongly felt dissatisfaction with

existing programs and policies of government or other organizations, on

the part of those who feel themselves affected by these policies but who

are unable to express their discontent through regular and legitimate chan-

nels
24 Success, Bouiding argues, rests on how widespread is the belief

on which the protest rests. Or if a protest movement is trying to move a

22. Lipsky, Michael, "Protest As a PolItical Resource," American
Political Science Review, 62, Dec. 1968, p. 1145

23. Boulding, Kenneth E. "Towards a Theory of Protest," from Anderson,
Walt, ed., The Age of Protest, Goodyear Publishing Co., Inc., Pacific
Palisades, Calif., 1969. This artitAe is a reprint from Bulletin of
The Atomic Scientist, Oct. 1965

24. Ibid., p. vi
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society in a particular way, then "...the techniques for creating the pre-

conditions for change may be very different from the techniques required

for crystallizing it.,25 If a society is divided, counter protest may be

triggered. Boulding thinks protest is not likely to push a social system

in a direction that it has not been heading anyway. He argues that the

dynamics of social systems are not entirely random, and that systems move

however pa!nfully slow towaro "payoffs."

Here a distinction is made between educational movements which prepare

a society for change, and protest movements which crystallize the change

for which the society has been prepared. And even then these protests can

fail if the nature of the protest Is such that animosity is raised over the

form, rather than the substance of the protest. It is the dimensions dis-

cussed by Boulding that this study attempts to monitor.

The style of national college protest in the late sixties governed the

format of the protest questionnaire. Questions were designed to inquire

about both protest and counter-protest activities performed. Included a/so

were questions on escalating degrees of activity from those within the

system, (sign a petition, attend a rally), to those clearly a felony (des-

truction of private or public property). Other questions in between were

.asked as to whether a student would stay home, observe the picket line,

persuade others, walk or cross a picket line. See Table 5.10 for distribu-

tion of responses.

25. Ibid., p. vil
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Table 5.10a

Distribution of Black Responses on Protest Activities Performedb

Percent
Question Ans. Yes Num.

la. Have you signed a petition to object to a policy
you thought was unfair? 50.3% (141)

* b. Have you signed a petition upnolding a policy deci-
sion you thought was right? 32.6% (141)

2a. Have you ever attended a rally to protest a school
decision? 28.2% (i42)

* b. Have you ever attended a rally to uphold a school
decision? 12.7% (142)

3. Have you participated, in a way, by just staying
home when a strike was in progress? 33.1 (142)

4. Have you participated in a student strike by
observing the picket line? 26.8 (142)

5a. Have you talked to others to_trv to .rarsuade them
to go along with a student protest activity? 19.1 (141)

* b. Have you ta!ked to others to try to persuade them
not to go alona with a student protest activity? 15.6 (141)

6a. Have you walked a picket line in conjunction with
a student strike? 3.5 (141)

* b. Have you crossed a picket line when a student strike
was in progress? 5.7 (141)

7a. Have you destroyed any private or public property
as a means of student protest activity? 2.8 (141)

* b. Have you protected private or public property when
other students wanted to destroy it as a means of
protest? /10.6 (141)

a. Order of questions has been changed in this table to illustrate break-
_down of responses. See Instrument, Appendix A, Sec. 5 for developmental
sequence of questions.

b. Despite repetition of student protest at college, respondents discussed
any kind of protest in which they were involved.

Responses in the b category are assumed to be of a counter protest nature,
objectina either to the policy or the method of protest or both.

. 134
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A high percent (60.3) have signed petitions objecting to a policy and

half again as many have signed a petition of a counter protest nature. Over

one-fourth (23.2%) of the students have attended a rally to protest a deci-

sion, and not quite half as many have attended a rally of counter-protest.
26

About one-third of the students stayed home when issues erupted; over One

fourth observed the picket line. Under one-fifth try to persuade othgirs to

go along, and even less (15.6%) try to persuade others not to go along.
27

A small percent either wa:ked a picket fine or crossed it, or destroyed pro-

perty. A larger (10.6%) croup have protected property.
28

A second set of similar questions was posed for the future prefaced by

the remark, "Now suppose while you were at colleg3, something came up in the

future that you felt pretty stronaly about one way or the other..." The

distribution of responses is shown in Table 5.11. A very high majority say

they would attend a rally, sign a petition, strike, picket, and persuade

others. Less than a third say they would stay home, and about a fourth wou;d

cross the picket line. A very small percent would destroy property, and a

very large minority would protect it.29

26. Approximately the same pattern is seen in The white control group. The

blacks are slightly more active but the reiationships are similar.

27. The white control group showed a lot more willingness to taik. The com-
parable figures were 23.4% tried to persuade others to go adona, and a

big shift is shown by 27.2%, who tried to persuade others not tc go

alona, a counter protest activity. (N = 158;

28. The comparable white figures were 2.5%--waik a picket line, 19.7%--

cross a picket line, 1.9%--destroye-j property, 7.0%--protected property_
The much higher percent who crossed a picket line is viewed as counter

protest.

29. The white figures werq similar in a number of instances. Differences

were noted in what only 42.5% said they would strike, 82.0% would try

to persuade, 51.6% would picket, 60.1% would cross the line, and

69.1% would protect property.
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Table 5.1/a

Distribution of Black Responses on Future Protest Activities

Ouestion

1. Would you go to a rally to hear it discussed?

2. Would you sign a petition stating a position
one way or the other?

3. Would you join a student strike?

4. Would you walk a picket line if you agreed
with the strike?

5. Would you talk to others and try to persuade
them to your point of view?

6. Would you just stay home?

7. Would you cross it [picket line] if you did
not agree?

8. Would you destroy any public property or
private property if you thought your cause
was just?

9. Would you protect public or private property
if other students wanted to destroy it as a
means of protest?

Percent
Ans. Yes Num.

94.3% (133)

89.9 (139)

68.4 (133)

66.4 (140)

63.8 (141)

29.4 (136)

24.6 (138)

7.0 (142)

43.3 (134)

a) Order of questions has been changed in this table to illustrate break-

down of responses. See Instrument, Appendix A, Sec. 5 for developmen-
tal sequence of questions.

* editor insert

From the series of questions on protest activities performed, seven

questions were extracted to be run against other variables, and six ques-

tions from the series on future protest activities. These were selected

on the basis of a wide distribution of responses of the total sample, not

on a protest, counter-protest criterion. The relationship of social class,

an important correlate of protest behavior in other studies of black college

136
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students, is shown in Table 5.12.

Table 5.12

Question
Percent Answering Yes to Protest Activities by Class

Working (N = 96) Middle (N = 46)

Rally to protest 31.3% 19.6%

Petition to object 60.0 58.7

Petition to uphold 33.0 30.4

Observe picket line 29.5 21.7

Stay home 36.8 26.1

Persuade to 21.1 13.0

Persuade not to
,

13.7 17.4

Future

Strike 72.1 64.4

Stay home 28.0 30.2

Persuade 63.2 70.5

Picket 68.1 66.7

Cross line 29.0 18.2

-Protect property 36.7 53.5

The working class student was slightly more inclined to engage in pro

test activities than the middle class student. A barely higher percent

signed petitions of either nature, observed the picket line, and tried to

persuade more people to go along. A somewhat higher percent of working

class students attended rallies and also stayed home.
30

The middle class

30. This question is harder to interpret in that in some cases it appeared
to be in the nature of a boycott, and in others simply from fear. A
few viewed it as an opportunity to skip school without penalty.
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black was slightly higher only in terms of persuading people ndt to go along.

On questions in the future, a little more activist positions are taken

by the working class, who are ahead on statements they would strike, picket,

and cross a picket line. The middle class is more likely to try to per-

suade and considerably more willng to protect property. As to who would

stay home, the working class figure drops from 36.8% who did stay home to

28.0% who would in the future. The middle class moves in the other direction

from 26.1% who did stay home to 30.% who would stay home. The net result

for the future is the middle class is more likely to stay home, although

the difference is small.

It is always a hope in social science research to build on the work

of others. Often it is difficult to do so because of disparity in measur-

ing techniques, or in sampling procedures, or in differences of locate of

studies, etc. Most of the work on biack political protest has been done on

college students, largely on all-black colleges, often limited to the Sou4n.

The seminal work of Southern black politics is the volume by Matthews and

Prothro.
31 in their comparative study of rates of participation of college

students in protest activities in the early sixties, social class emerged

as the single most important demographic variable. The relationship was

stated, "The higher the social and economic status of the Negro student,

thaLmore likely he was to become an active member of the movement.
32

John

M. Orbell's
33 study, based or, the same data, confirms the Matthews and

Prothro finding.

31. Matthews, Donald R. and Prothro, James W., Negroes and The New
Southern Politics, Harcourt, Brace and World, New York, 1966

32. Ibid., p. 418

33. Orbeil, John M., "Protest Participation Among Southern: Negro College

Students", American Political Science Review, 6, JUne 1967
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A study by Orum and Orum
34

conducted two years after the Matthews and

Prothro data, reports contrary findings. The Orums claim a much more

representative sample in that it is drawn from largely all-black colleges

throughout the United States. On the other hand, respondents are limited

to seniors. The Orum study found that students from lower socio-economic

status were about as likely to participate in protest activities as those

from higher socioeconomic status. Income measures and other class indica-

tors varied from study to study. The present study used respondents'

statement of class.

Despite the disparities in methods of collecting data and in measures

used in establishing correlations, changes in the movement nevertheless

may be hypothesized. The Orums point out that in the two year interval

between collection of the Matthews and Prothro data and their own, overall

=articipation doubled. They speculate, "During the intervening two years,

it seems likely that many students of lower-class origins became involved

In the protest movement. Consequently, the earlier class differences be-

tween participants and non-participants would tend to disappear."
35

The

present study shows a slightly higher rate of participation of working class

black students, which further suggests a movement in motion. The types of

protest activities have changed in relation to grievances and concomitantly

the nature of the question posed in this survey are different from the

earlier surveys. The conclusion is that protest as a viable means of

34. Orum, Anthony M. and Orun, Amy W., "The Class and Status Bases of

Negro-Student Protest," in Van Der Slik, Jack R., Black Conflict With

White America, Charles 1. Merrill Publishing Co., Columbus, Ohio,

1970, reprinted from Social Science Quarterly, 49, Dec. 1968

35. Ibid., p. 208
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political participation evidently has filtered down to all layers of

society and is becoming a rather common means of both publicizing and nego-

tiating demands from various American institutions.

The data on protest activities were divided by sex with the expecta-

tion that males would be more inclined to direct action political partici-

pation than the females. This was generally true among the black respon-

dents. In terms of activities already performed, the black female was more

involved in counter-protest activities in that she signed more petitions

upholding institutional decisions than did the males, and she more frequent-

ly attempted to persuade people not to go along with a particular protest

activity. This would fit, on the surface, notions of women as the more

traditional members of a group, and the perpetuators of the status quo.
36

The female also stayed home more than the males. On statements of future

activity, the male stated more often that he would strike, persuade others,

picket, and cross a picket line. Again the black female would prefer to

stay home. She also is more willing to protect property.

The black veteran was separated out of this group to be scored indivi-

dually. Regarding past protest activities, he was the least active of any

group in the study so far. On statements about the future, he is the most

likely to use persuasion and also the most likely to cross the picket line.

These findings fit intuitive observations that he is usually a serious,

determined student. The researcher does not deny that a revolutionary poten-

-Hal may exist among returning black veterans, as the mass media so fre-

quently claims. I would simply qualify the proposition by stating--if it

Is true, then they are not the veterans in college. This claim is further

36. For a full discussion of attitudes and behavior by sex, consult Chap-

ter 7.
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buffered by the next set of findings.

To further investigate these activities, respondents were divided

by age. Table 5.13 illustrates that the youngest group in the 16-20 age

range, contains the most Oolitical activists. They are far ahead of all

other groups in attending rallies, signing petitions to object to policy,

and in talking to others-either persuading others to go along or not to

go along. For the future all groups age 30 and under, appear willing to

talk more or to persuade others, to their point of view. The "stay home"

responses for the future decrease at age 25 and under, and increase over

25.

Table 5.13

Question
Percent Answering Yes to Protest Activities by age
16-20 (62) 21-25 (40) 26-30 (24) 31-35 (13)

Rally to protest

Petition to object

Petition to uphold

Observe picket line

Stay home

Persuade to

Persuade not to

41.9%

74.2

33.9

27.4

33.9

25.8

22.6

71.7

23.7

63.9

68.3

26.7

46.6

10.0%

47.5

33.3

20.0

37.5

15.0

10.0

71.4

30.8

69.2

72.5

23.1

37.8

25.0%

52.5

30.4

34.8

26.1

13.0

!7.4

63.6

30.4

78.3

59.1

34.8

47.8

23.1%

53.8

38.5

30.8

46.2

15.4

0.0

66.7

50.0

46.2

69.2

8.3

41.7

Future

Strike

Stay home

Persuade

Picket

Cross line

Protect Property
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IV The Findings

The answer to the question on the direction of the black student move-

ment is that it is highly pro-integration in nature although integration

as a goal priority has shifted. Attitudes toward American institutions as

demonstrated in the New Left Scale, still are supportive of the system.

Direct action tactics as a New Left point of view are favored by a number

of blacks. Actual participation in protest activities has been common for

quite a few blacks. Even greater numbers state they would participate in

protest activities given salient issues in the future.

Political attitudes and protest behavior showed some interesting

variations as a function of social characteristics. Middle ciass blacks

were somewhat less in favor of integration in public accommodations and

housing. By sex, the black male was less pro-integration than the female.

By religion, the "None" group is the least pro-integration in attitudes.

On educational policy, black studies with black instructors receives

some support. However, very few wish to limit their own curricula-to

black studies, or their classmates to just blacks. The black female gave

the latter notion a modicum of support. The black male gave slightly more

support to black studies and a black major, than did the female. The

"None" religion group proved to be the most separatist in educational atti-

tudes. The demands for separatism tend to be selective and forecast a new

kind of integrative theory of the "salad bowl" variety.
37

The New Left movement, essentially viewed as white middle class in

social base, was reviewed for black atfies, especially regardina tactics.

When scores for items were averaged, neither blacks or whites scored pro-New

Left in averages, although the blacks were slightly less anti-New Left than

37. See Chapter 1 for the intellectual underpinnings.



the whites. Faith in the essential "goodness" of man was expressed, re-

form of institutions to include blacks received a majority, and violence

is largely rejected as a tactic. The b'acks were highly action-minded.

Approval of tactics outside the existing legal framework received more

support from middle class blacks. By sex, the males preferred disruptive

tactics more than the females.

Protest was introduced as a s+rategy of the powerless, but framed in

the context of support from the community within which social change is

occurring. An analysis cf statements of activities performed and projected

future activities, revealed an extraordinarily active group in areas with-

in the political system. Destruction of property received little support.

A broadening of the base of political participation of working class

students--in some activist areas passing up the middle class students. The

black male was more active in most protest activities than the female. The

black veteran in most activities was least active. Age emerged as a major

sscial arouping having a relation to protest activities. The younaer

blacks are the most active in several key protest styles.

The dependent variables were found to have strong relationships to key

social characteristics, ie. class, sex, and age. Religion and status as a

veteran also emerged as social characteristics having some influence on

either attitudes or behavior. No cause and effect relationships were es-

tablished between attitudes and protest activities. Another independent

varibie was souaht to explain participation in protest activities and differ-

ences in political attitudes.
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Chapter 6

'It is, however, not thelobject of the law to change attitudes as such,
but to change behavior."

Racial integration has been spelled out clearly as a matter of public

policy in all phases of American life. Compliance with the directives to

eliminate racial discrimination has been relatively good in sore areas of

policy, such as public accommodations, and imoroving in other areas, such

as employment where sufficient administrative machinery was provided to

enforce the directive. A bastion of resistance still remains in both

South and North regarding racial integration of the public schools. Delays

and court case strategems continue in the South, and the exodus of whites

from mixed housing areas p-rOcee-cis in the North. Nevertheless, some inte-

gration in education beginning at various ages of the children, has taken

place. The question that interests social scientists and educators is

what is the effect of integration on the children?

White parents often tend to react with all sorts of irrational, pre-

judical stereotypes if they hear their children will be bussed in the name

of integration to formerly all-black schools. Will it lower the perfor-

mance of their children to be exposed to black children, who traditionally

score lower on standardized national ability and achievement tests? Will

white children be infected by behavior patterns upon contact with children

coming from homes of people who are "different?! Black parents, on the

other hand, often view with distain efforts to relieve overcrowded ghetto

schools by bussing their children to formerly all-white schools, where

the black children are not welcome. What will It do to the child's

I. Lockard, Duane, Toward Equal Opportunity, The Macmillan Co., New York,
1968, p. 9
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emotional development if he is expected to learn in a hostile environment?

Section 1 of the present chapter will discuss the effect of integra-

tion on academic performance or what we will refer to as educational out-

put. To many Parents this alone is the criterion of what constitutes an

-education.- Grades and test scores have been emphasized for so long that

great difficTies are encountered in communicating the value of the total

setting of education. Those who view education as part and parcel of the

total socialization process, are increasingly out of touch with those who

view it as an 8:30 to 3:30 operation in which sufficient numbers of facts

are stuffed in sufficient numbers of heads to prepare the "luckier" chil-

dren to compete for positions of varying levels of expertise in the techno-

logical siate. The question is raised as to the meaning of education.

Aside from educational output, the integration experience itself

emerged as a major independent variable having an effect on political

behavior investigated, ie. protest activities, one of the key deuGndent

variables of this study. The correlation of integration experience to

protest behavior is reported in Section Il. The relation of political

attitudes, both toward separatism-integration and of the New Left variety

to the integration experience is reported on in Section III. Section IV

summarizes the findings.

Educational Output

The Coleman Report, Equality of Education Opportunity
2

i, s a major

contribution on the effects of integration on the performance of black

children and other minority group children. Using scores on verbal

2. Coleman, James S., Equality of Educational Opportunity, U.S. Govern-

ment Printing Office, Washington, D. C., 1966
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achievement tests, the Coleman study looked at five variables: school

facilities, school curriculum, teacher qualities, teacher attitudes, and

student body characteristics. The conclusion spoke directly to the value

of integration for black children. "The one variable at The level of the

school that does make a strong unique con:ribution is the educational back-

ground and aspirations of fellow students--The student body variable."
3

The report further describes what approaches an "ideal" formula in

terms of an integrated setting, cr a proper composition of the student

body. The first general result documented on student body characteristics

is, "...as the proportion of whites in a school increases, the achievement

of students in each racial group inareases." Secondly, "...this relation-

ship increases as grade in school increases." And third, the higher achieve-

ment of all racial and ethnic groups is found in schools with greater pro-

portions of white students. This is attributed to "...better educat!onal

aspirations that are, on the average found among white students.
4

Coleman

subsequently interpreted this to mean that in a proper integrated settinc

the performance of white children stays constant and that of black children

improves.

A great deal of disagreement and confusion followed the Coleman report,

which is a compilation of tables and graphs which constitutes a virtual

challenge to interpretation. Ciearly the latter finding above is subject

to the usual ambivalence, are we talking about race or class? Daniel

Moynihan argues from the data that the "absolute necessity of racial inte-

gration" is demonstrated. Race is not the single determinant of class in

the United States, but it is "the single most inclusive determinant."

3. Ibid., p. 311

4. Ibid., p. 307
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Moyhlhan says that what Coleman has shown is that "...the achievement of

lower class students is raised when they are included in a predominantly

middle class school, and that the corresponding achievement of the midd!e

class student is not thereby lowered."5 It is exposure to a middle class

milieu, or the resources provided by the other students, which make UD a

proper educational balance. And the middle class children evidently should

be a majority.

Self-concept, as well, appears in evaluating the success of the child

in school. Coleman reported, "If a child's self-concept is low, if he

feels he cannot succeed, then this will affect the effort he puts into the

task and thus, his chances of success."6 Despite this obvious proposition,

Coleman argues in a follow-up article that exposure to children with a

better vocabulary, fm- children performing at a better level serves to moti-

vate the child so exposed, to improve his own performance. "The psychologi-

cal environment may be less comfortable for a lower class child (and there

is, some evidence that it is), but he learns more.
7 Coleman's answer to

black parents who express their worry over personality damage, apparently

would be to undergo the escomfort anyway.

The argument over improved performance of black children no doubt has

touched the hearts of few Americans, who nevertheless decry the growth of

welfare rolls or other alternative remedies to poor education. However,

5. Moyhihan, Daniel,P., "Education of the Urban Poor: Reflections on the
Coleman Report," in Shank, Alan. ed., Political Power and the Urban
Crisis, Holbrook Press, Inc., Boston, 1969

6. Coleman, op. cit., p. 281

7. Coleman, James S., "Toward Open Schools," in Writ, Frederick M., and
Hawley, Willis D., New Dimensions of Freedom in America, Chandler Pub-

lishing Co., San Francisca, 1969, reprinted from The Public Interest,

Fall 1967



educational failures among myriads of white children are receiving atten-

tion and increasing numbers of complaints from parents. Those children,

whatever the color, who are "mis-educated" or simply bored to death, often

are graduated from high schools lacking even the basic skills in reading

and mathematics. In addition, education in the broad sense of the word,

has prepared many children neither to do meaningful work nor to live in a

multiracial society.
8

Whether or not a multiracial society is desirable to all segments of

the population is beside the point. The society exists and the time is

now. Moynihan points out, "...education is the product of ths total environ-

ment of the child, of which the school as such is only one, and probably not

the most powerful, of multiple factors."
9 If we move the discussion away

from national achievement standards, and view education as a means to intro-

duce the child to the larger society, then we can return to the discussion

of the composition of the student body as the most important educational

tool.

Coleman points out that integration is equally important to both white

and black children. "Yet most white children grow up having no conception

of Negroes as individuals, and thus develop wholly unnatural and ambivalent

reactions to Negroes as a group; most Negroes are in a similar circumstance."10.

8. The scope of the present study precludes a discussion of the blueprints
for change in educatjon, ie., the educational parks or central learning

centers. Beyond the acquisition of basic skills, a great deal of diver-
sity in educational experience Is on the horizon. The financial commit-
ment and restructuring of tax resources in education obviously await the

change in national priorities. Samuel lubell in The Hidden Crisis in
American Politics, W. W. Norton & Co., Inc., New York, 1971, predicts
that the clash of interests in the 1970s will be the "military-industrial
complex against the health-educational-research complex." p. 23

9. Moynihan, op. CiT. p. 419

10. Coleman, "Toward Open Schools?, op. cit. p. 188
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The point to be made here is that the ill effects of the segregated environ-

ment on the white children is rarely discussed in that "education" per se

is so often measured by test scores of one kind or another. The psychologi-

cal damage is emphasized by Erikson in that "...the middle class culture,

of which the slum children are deprived, deprives some of the white chil-

1

dren of experiences which might prevent much neurotic maladjustment.
"1 At

the college level, student accusations c4 hypocrisy and student demands for

relevance appear to be a groping for an honest introduction to the total

society. Erikson sees, "...an exquisite poetic justice in the historical

fact that many white young people who feel deeply deprived because of their

family's 'culture' find an identity and a solidarity in living and working

with those who are said to be deprived for lack of such culture."
12

Diver-

sitv in social class and racial composition of the total educational environ-

ment is then essential for the well being of ail Americans.

The present study inquires into the nature of the integration experience

as an independent variable. The question was open-ended and phrased simply

as, "In your own words, how would you characterize your integration exper-

ience?" Commentary from both black and white students follow which illus-

trates the theses advocated by the foregoing discussion.

Increased respect for and among blacks is shown by the following comments.

Working class male--black--a e 19--Catholic--1 went to an all white grade
school; but the whites and b acks didn t get along too well because the

whites were poor whites. The neighborhood was pretty good and the whites
couldn't understand how blacks could be living in those nice houses. The

teachers were the same way--same prejudice feelings as the students. After

a while they learned that we didn't want to.be mistreated and called nigger.
The teachers used to set up in class and sing songs like 'Ole Black Joe.'

After a while they found out that-we had pride just like white people and

that-we demanded respect too.

II. Erikson, op. cit. p. 156

12. Ibid.
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Middle class male--white--age 21--Catholic--veteran--At first I wasn't too
particularly fond of 'em, at first very prejudiced. Underline that very.
Now it seems like the colored race has completely changed and they have more
pride in the way they look, what they're doing, and where they're headed.
Or maybe it's just me.

Working class male--black--age 34--No religion--veteran--Prejudices and
bias exist. Lots of people try to polish it ur3, but basically 1 feel that
all people are prejudiced. As far as prejudice is concerned, it really
doesn't matter to me, just as long as people respect me. Don't like me or
love me, just respect me as a human being.

Middle class female--white--age 19--Methodist--Well, I would say I've met
a lot of resistence from my mother, but other than that I feel you should
do as you feel. The difference between the races is not enough to separate
us. The basic differences are like let's say, where you were raised. 1

think everyone should be proud to belong to their own race, but they should-
n't have prejudice toward other races.

Learning through association is demonstrated.

Working class male--white--age 20--Catholic--It's been an education in it-
self, really. They actually have more or less the same values, goals and
they're basically the same people that we are, that you are.

Middle class female--black--age20--Catholic--Been a wonderful experience--
get to know both sides--many white -friends didn't know us until high school--
weren't allowed to associate till then.

Working class female--white--age 43--Catholic--It's been quite pleasant.
I've enjoyed people of other races that I've met. They've not been a prob-
lem. I've learned to be more understanding of other people's problems.

A few described personal incidents.

Middle class male--black--age I7--Baptist-- When I first went to *
High the whites usbd-to-try-to-jump on me because 1 was short and little
and always the black students would come and help me out....after the second
and third year, it was pretty good . .The farther out west you go the less
the white people want to see you. Some white people don't want to see you
and others see you and don't see you. The people out there in *(suburban
community) where my mother works seem to treat us okay. They filled out my
papers for school.

Working class male--white--age 20--Catholic--Well, when I went to *
(high school)*, I didn't want to go because I heard so much about it. And

at first 1 had a little trouble. But I got along, and I didn't have as
much trouble with black kids as I did with the administration. And you
learn a lot, what the other side has to put up with. I had a lot of trouble
with the administration. They made me cut my hair. And I could understand
what the black people have to put up with. 1 could cut my hair, and shave

* editor deletion
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my moustache. But they can't. They're different from the moment they're
conceived.

Some struggle painfully with new concepts.

Middle class male--white--aae 21--Catholic--Frustrating, because 1 have
basic prejudices which 1 1Ty to fightbrought on by home environment.
Education has opened the door, 1 guess, to belaying my prejudices.

Working class maleblackage I8--no religionWhites in general carry a
certain amount of racism regardless of how liberal they seem. I feel that
I have been a victim of institutionalized racism as well as individual
racism through out my learning process.

Middle class male--white--age 19CatholicI'm in kind of a hassle about
it--my views are changing, but I'm not sure what my views are, and I think
integration is good--1 don't have anything against any other race.

Middle class female--black--age 18BaptistYounger people can get along.
Older people against ntegration. Parents didn't want it but it worked
out-fine with the kids.

Working class female--black--age 20--Baptist--(Junior high--first contact).
We didn't have educational background whites had--rough.

Blaaks integrated very young find it easy.

Middle class femaleblackage 20--Baptist (integrated from grade school)
Real nice. Just another person to me. xace doesn't matter.

Working class femaleblack"age 21Catholic (integrated from grade school)--
Oidn'tAnow much about it When I was small. A lot:of stuff going on first
year of high school. By time I graduated, they had accepted us. Gets better
all the time.

Working class femaleblackage 36BaptistI've been integrated thorouahly
from pre-school. No unpleasant experiences personally. Some job discrimina-
tion.

Coleman paraphrased the results from his study, as "...the educational

resources provided by a child's fellow students are more important for his

achievement than are the resources provided by the school board.
"13 The

students in the present study appear to give affirmative reactions to the

integration experience as an education in race relations. What was testad

13. Coleman, "Toward Open Schools", op. cit. p. 186
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formally were the relationships of an integrated environment to protest

activities and to political attitudes.

11 Integration and Protest

Despite increasing de facto segregation in the great northern cities,

we were fortunate in the present study to pick up a number of respondents

who had some experience with integration. Some of the students' first

exposure to people of another race was in high school or college or the

armed services. Others were exposed much younger either in grade school

or pre-school. Many live in integrated neighborhoods.

The questions reported on in this chapter from the survey,
14

and the

numbers answering yes or no by race are shown in Table 6.1. The search

of educators to evaluate the integration experience joins at this point

the search of political scientists to find key independent variables to ex-

plain facets of political behavior, (in this study--protest activities).

Orbell focused on intergroup relations as one factor to explain protest

actiVities of black college students. He found, "Certain structural posi-

tions In Negro society are characterized by higher awareness of the wide

society, and, as a consequence, individuals are more prone to develop the

particular set of attitudes and perceptions that lead to protest.

The present study found that both black and white students, coming

from integrated high schools, were more active in participating in protest

activities. Based on Orbell, we would hypothesize that awareness of

those students not culturally isolated, contributes to a significant in-

crease in participation. Table 6.2 illustrates participation by race in

1,15

14. See Interview Instrument, Appendix A, Page 3

15. Orbell, op. cit., pp. 454-55
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Table 6.1

Question

I. Was the high school you
attended integrated?

2. Are there any people of differ-
ent races living on your block?

3. How about in the general vicin-
ity in which you live: are there
any people of different races
living in your neighborhood?

4. Are you acquainted with any
people of a different race from
your own here at Forest Park?

5. How about before coming to
college here--were you friendly
with anyone of different race
in high school?

6. In grade school?

7. Pre-school?

8. In the service?

Black
Yes

NUMBER OF RESPONSES
Whites

No Yes No

83 59 94 64

84 59 44 113

107 37 99 56

97 47 137 22

100 44 106 53

54 90 32 127

30 109 10 148

26 2 26 26

protest activities, controlling for whether or not the high school attended

was intearated.

Both black and white students from integrated high schools went to

more rallies, signed more petitions of either a protest or counter protest

nature, and talked more in an effort to persuade. The integrated student

also stayed home more when a protest was in progress. The segregated

student observed the picket line slightly more than the integrated student.

In general, the black student was more active in participation than the

white student with the notable exception that the white student is more

willing to talk and persuade (either way) than the black student.



Table 6.2

PERCENT ANSWERING YES TO PROTEST ACTIVITIES PERFORMED--BY RACE AND
HIGH SCHOOL INTEGRATION EXPERIENCE

Black Students White Students

Question Att, Int. Att. Sea. Att. Int. Att. Seg.

H. S. (83) H. S. (59) H. S. (94) H. S. (64)

Rally to protest 31.3%/ 23.7% 27.7% 21.9%

Petition to object 67.1 / 50.8 59.6 50.0

Petition to uphold 37.0 27.1 31.9 29.7

Observe picket line 26.8 27.1 18.3 20.3

Stay home 39.0 25.4 23.7 18.8

Persuade to 23.2 13.6 25.5 20.3

Persuade not to 15.9 15.3 29.8 23.4

In answer to questions on protest activities that respondents would

perform in the future, the black student from 3n integrated high school

would increase and maintain his activist role. See Table 6.3. The per-

cent of blacks who would stay home is close to equal for the future, a de-

crease from past activities for the integrated student, and an increase for

the segregated student. The white student from a seareqated high school

in the future plans to assume a more activist role than the white from an

integrated high school.
16

Responses to the question on interracial contact on campus
17

were corre-

Iated with statements on protest activity performed in the past. The re-

lationships shown in Table 6.2 stayed about the same for the black students

for this correlation. For the 22 white students who had no bi-racial

16. See Chapter 3 for breakdown of total figures on future participation.
Very high percentages of all students state they would participate in
most protest activities in the future, given sufficient cause.

17. See Table 6.1, Question 4
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Table 6.3

PERCENT ANSWERING YES TO FUTURE PROTEST ACTIVITIES BY RACE AND
INTEGRATION EXPERIENCE

Question
Black Students
Att. Int. Att. Seg.
H.S. (83) H.S. (59)

White Students
Att. Int. Att. Seg.
H.S. (94) H.S. (64)

Strike 73.3% 64.3% 39..8% 47.2%

Persuade 66.7 62.1 81.7 82.5

Stay home 29.1 29.8 27.8 38.1

Picket 71.6 61.4 48.9 55.9

Cross line 27.2 21.4 57.1 64.5

Protect property 38.5 50.9 68.8 69.5

acquaintances, the rate of participation in protest dropped considerably.

A comparison of these responses, to the responses of whites from segregated

high school (Table 6.2) is shown Tr Table 6.4. Apparently, a very apathetic

group has been isolated in terms of both exercizing initiative for new

acquaintances or for participating in political processes.

In response to questions on protest activities to be performed t..n the

future, whites who have bi-racial acquaintances say they will become more

active, and the 22 students who have none, will not. Table 6.5 illustrates

the comparison. It appears that the effect of the integration experience
-

on white students is to increase political participation for all except

those who remain culturally isolated even within an intearated setting. In

the black group the relations on statements about the future remain about

the same as shown earlier.

The impact of integration was investigated from the standpoint of how

early in life the experience occurred. See Table 6.1. Friendly high school

156
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Table 6.4

PERCENT OF WHITES ANSWERING YES TO PROTEST ACTIVITIES PERFORMED--
BY SEGREGATION EXPERIENCE

Question Att. Seg. H.S.
(64)

No bi-racial acq. at
college (22)

Rally to protest 21.9% 9.1%

Petition to object 50.0 50.0

Petition to uphold 29.7 27.3

Observe picket line 20.3 4.5

Stay home 18.8 13.6

Persuade to 20.3 13.6

Persuade not to 23.4 4.5

Table 6.5

PERCENT OF WHITES ANSWERING YES TO FUTURE PROTEST ACTIVITIES BY
INTEGRATION EXPERIENCE

Question Att. Integ. Have bi- Att. Seg. No bi-
H.S. (94) racial acq. H.S. (64)

at college
racial acc.
at college

(137) (22)

Strike 39.8% 45.5% 47.2% 23.8%

Persuade 81.7 85.2 82.5 63.6

Stay hOme 27.8 31.8 38.1 31.8

Picket 48.9 54.3 55.9 36.4

Cross line 5!.1 59.8 64.5 63.6

Protect property 68.8 70.8 69.5 59.1



contact for both races exceeded the numbers who attended integrated high

schools. Table 6.6 illustrates the relationship of friendly racial contact

to protest behavior. In general, the earlier the black student had friendly

racial contact, the less he has participated in protest activity. Per-

centages fall fairly steadily on the five activities viewed as protest in

nature. Those activities of a counter protest nature show almost no differ-

ence In activities the earlier the contact.

For the black student who has had no friendly racial contact in each

of the three circumstances described, the relationships are reversed.

Those who are still isolated in high school are the least active group. In

comparing those who did and did not have contact in grade school, the rela-

ticmship is the same as high school with the integrated student generally

more active. However, when the two pre-school groups are compared, the

segregated group is generally more active except in the two areas of a

counter-protest nature.

Table 6.6

PERCENT OF BLACKS ANSWERING YES TO PROTEST ACTIVITIES PERFORMED BY
TIME OF RACIAL CONTACT

Question Friendly Racial Contact in
H.S. (100) G.S.(54) Pre-S

(30)

No Friendly contact in
H.S.(44) G.S.(90) Pre-S.

(109)
,

Rally to protest 31.0% 29.6% 23.3%1 20.5% 26.7% 29.4%

Petition to object 63.0 61.1 60.0 51.2 58.4 59.3

PetitiOn to uphold 35.4 35.8 36.7 27.9 31.5 30.8

Observe picket line 27.0 27.8 20.0 27.9 27.0 28.7

Stay h.-....me 36.0 29.6 30.0 27.9 36.0 34.3

Persuade to 23.0 24.1 16.7 9.3 15.7 19.4

Persuade not to 18.0 20.4 20.0 9.3 12.4 13.9
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These results qualify Orbell's findings with a time dimension. Evi-

dently the eariier the contact or exposure (friendly) to the larger society,

the less likely the black is to develop perceptions that lead to protest.

On the other hand, confirming Orbell, continued lack of friendly contact

in high school and grade school decreases protest activities as compared to

those who have contact.

The behavior of the white group in the same settings is compared in

Table 6.7. Only 10 had pre-school integration experience so this group

was dropped. A comparison of those having friendly racial contact in grade

school, showed the more active group was the one having interracial contact.

This same relation was showed for the whites having friendly contact in

high school. The overall percentage of whites participating in protest

activity was about the same for grade school or high school friendly contact.

For those of no friendly contact, the percentage shifts to grade school no-

contacts as more active in all areas than high school no-contacts.

Table 6.7

PERCENT OF WHITES ANSWERING YES TO PROTEST ACTIVITIES PERFORMED BY
TIME OF RACIAL CONTACT

Question Friendly Racial Contact in
H.S. (106) G.S. (32)

No
No Friendly Contact in
H.S. (53) G.S. (127)

Rally to protest 32.1% 31 ..rp
za

. 13.2% 24.4%

Petition to object 62.3 56.3 43.4 55.9

Petition to uphold 34.0 37.5 26.4 29.9

Picket 20.0 21.9 17.0 18.3

Stay home 22.9 22.6 18.9 21.3

Persuade to 28.3 31.3 15.1 22.0

Persuade not to 30.2 40.6 22.6 24.4
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Table 6.6 illustrates that the same is true of the black students,

having no contact in either high school ot grade school. The comparable

finding suggests that if racial isolation continues for either group, each

tends to become more disinclined to participate in the political system.18

Orbell's argument, we recall, is ihat exposure to the wider society

increases protest participation of black students. The present study

confirms this (if ti's exposure does not begin prior to grade school) and

adds that the same is true for white students. In addition, Orbell states

that high prestige colleges, high socio-economic status, and urban resi-

dence, all involve high levels of interaction with wider society. This

s4-yle of political behavior appears to begin at high status colleaes,

ually West and East coast, and then filters inward geographically, and down-

ward socially. Interaction with the wider society is the key, and this

atmosphere is provided by an integrated setting.

A political "good" noted so far as a spin off of integrated education,

is that achievement test scores improve for blacks in a proper integrated

setting, while white scores do not decline. The second important finding

is that protest activity also increases as a result of the integration ex-

erience. Orbell notes, "So long as the objective conditions exist, we can

expect the increased communication between the races will bring a furtherance

of protest, not a quieting."
19 For those who view protest activities as a

political "bad," then obviously integration must begin pre-school where it

does not increase this kind of participation. Less the finding be used to

argue that integration should be avoided in that it increases protest activ-

ity, it is well to view this mode of political participation in perspective.

18. No pattern (black or white) was demonstrated between past integration
experience and future protest behavior.

19. OrbelI, op. cit., p. 456
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We have already seen that it has become commonplace as a strategy for many

groups. For the powerless, ie., blacks and/or college students, it has

been the only resource.

At a time when many political theorists are questioning whether the

present system of government can respond to the demands of a rapidly

changing technological society, a new means of expressing po!itical grie-

vances has appeared. 1 would like to argue that protest activities are

a political "good." They are a specific and effective means of expressing

grievances which may be negotiated rapidly, while still allowing time for

the electoral process to catch up with social change. The mode of partici-

pation does not replace regular elections, or at educational institutions--

contractual appointment or slower decision-making procedures. Rather pro-

test activity complements existing democratic procedures and serves as an

immediate safety valve for deeply felt grievances.

No credence is intended to be lent to irrational and pointless protest

activity either. Obviously, any political strategy, to be successful,

must be used with judicious restraint. Where it has been successful, this

is a proper mode of participation. Kenneth Boulding warned that i1 the

form of protest becomes offensive, it may trigger counter-pnatest, and there-

by fail to serve its purpose. Accordingly, we must view protest activities

as any other weapon in the political arsenal--used wisely, it is beneficial

to a democratic system and adds to the stability of the state. As such,

would argue, that interaction of black and white in a wider societal context

will build support, (if a bit noisy), for the political system.

161



152

Ill Integration and Political Attitudes

A perennial question in social science is the relationship of law to

attitudes and behavior. Should attitudes change first and then receive

ratification by law which will enforce behavior? Or should law change

behavior first and then new attitudes will follow? A formidable argument

for the latter point of view is presented by the integration experience.

In a non-educational context, Duane Lockard provides considerable

evidence of changed attitudes based on laws requiring desegregation in

public accommodations, employment, and housing. In public accommodations,

desegregation laws offer "an excuse to do the right thing.
20

In employment,

Lockard found, "...once Negroes had been hired and catastrophe did not

follow, attitudes changed--not only on the part of the employer but employees

too, who found through simple association with Negroes that they did not fit

the stereotypes inculcated by the prevailing culture.
21 In education, the

Coleman Report states, "The survey data also show that white students who

first attended integrated schools early in their school careers are likely

to value their association with Negro students." The7data shcw that "...the

smallest percentage of white students who would choose all white classes or

all white friends are those who first attended classes with nonwhites in the

early grades.
22 Pettigrew reports similar results, stating, "...white

adults who experienced integrated schooling as children differ from compara-

ble whites in their greater willingness to reside in an interracial neighbor-

hood, to have their children attend interracial schools and to have Negro
- -----

20. Lockard, op cit , p. 10

21. Ibid., p. 9

2. Coleman, Equality of Educational OpportAni ,

162
cit., p. 331
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friends."
23 The integration experience fol1owing the present course of

public policy is expected, therefore, to show a relationship to political

attitudes.

Major public policy decisions beginning in the forties consist of

increasingly strong pronouhcements regarding integration in all aspects of

American life. Despite differential compliance with the several areas of

public policy and variations by different sections of the nation, behavior

has been changed to a considerable extent. The question remaining is what

effect the changed behavior has had on political attitudes, both toward

the policies themselves and toward the political system.

A sufficient number of respondents in the present study had exper-

ienced integration in one form or another, to allow us to investigate the

effect on attitudes. Table 6.8 illustrates the distribution of the total

sample black and white, in response to statements on public accommodations,

housino, political representation, and employment.
24 Very small numbers

give separatist responses. Using (4 + 5) as a sum of integration sentiment,

large majorities support integration in public accommodations, political

representation, and employpE-7. The only area of the four still showing

some sensitivity is in housing. Statement (2a) receives an 81.2% majority,

but statement (2b)
25

droi;s down to 60.0%. This is a clear majority, but

considerably lower than the other big majorities.

The second set of political attitudes surveyed was in relation to edu-

cational policy. The distribution of total responses, black and white, is

shown in Table 6.9. Again significart majorities of both black and white

23. Pettigrew, Racially Separate or Together?, o . cit. p. 65

24. See Chapter 5 for.exact statements.

25. Statement (2b) read, "I think people in the United States would be
better off if all neighborhoods were racially mixed."
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Table 6.8

DISTRIBUTION OF TOTAL RESPONSES IN FOUR PUBLIC POLICY AREAS

Question
Separatist

3
Integrationist

4 5 Num.

1. Public Accom. a 3.0% 4.6% 8.3% 25.4% 58.4% (302)
3.6 1.3 .3 10.2 84.5 (303)

2. Housing a 3.3 3.3 11.9 17.8 63.4 (302)
5.6 15.5 18.5 25.7 34.3 (302)

3. Pol. Rep. a 3.3 2.3 7.3 10.2 76.6 (302)
1.0 3.0 5.6 17.5 72.9 (303)

4. Employ. a 2.0 2.6 5.0 22.1 68.0 (302)
1.0 1.3 3.0 13.5 80.9 (303)

prefer integration in most areas of education. Classmates and curricula re-

ceive resounding endorsements for integration. Support for separatist posi-

tions (la) and (4a)26 are in the realm of black studies with black instruc-

tors as shown in Chapter 5. These two statements along with the housing

response, were extracted for further testing with controls for integration

experience.

Table 6.10 shows that both black and white students, who attended inte-

grated high schools, give more support to black studies with black instruc-

tors than do the students from segregated high schools. In general, the

blacks give much more support to those two policies than do the whites. In

housing, both blacks and whites from integrated high schoo;s are more separa-

tist in their preference than are those from segregated high schools. About

one-fourth of both blacks and whites from integrated high schools do not favor_

--26. Statement (la) read, "Black instructors are the only people qualified
to teach black Americans their history. Statement (4a) read, "The_ _

best way to teach black heritage is in separate courses focusing
totally on the black American."
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Table 6.9

DISTRIBUTION OF TOTAL RESPONSES IN FOUR AREAS OF EDUCATION

Question
Separatist

1 2 3
Integrationist

4 5 Num.

I. Instructor a) 17.8% 19.8% 8.3% 25.1% 29.0% (303)
b) 8.9 12.5 9.9 36.3 32.3 (303)

2. Curricula a) 3.3 4.0 6.6 21.8 64.0 (302)
b) 8.6 15.3 16.8 28.4 30.4 (302)

3. Classmates a) 1.0 3.0 16.2 18.2 61.7 (303)
b) 2.6 4.6 14.2 31.7 46.5 (302)

4. Method a) 16.8 20.1 15.2 27.4 19.8 (301)
b) 3.3 9.6 15.8 31.4 39.6 (302)

racially mixed neighborhoods. 27 The one-fourth not in favor is much lower

than we would expect based on the national population trends of whites to move

to the suburbs and incidentally away from blacks.

Table 6.10

PERCENT GIVING SEPARATIST RESPONSE (1 + 2) BY RACE AND HIGH SCHOOL
INTEGRATION gXPERIENCE

Black Students White Students
Question Att. lnteg.

H.S. (83)
Att. Seg.
H.S. (59)

Att. lnteg.
H.S. (94)

Att. Seg.
H.S. (64)

Instructor (a) 56.6% 44.0% 27.0% 23.5%

Method (a) 52.5- 44.0 26.9 29.6

Housing (b) 25.6 10.2 27.6 15.6

27. The housing question was also run for black and white living in inte-
grated and seoregated neighborhoods. Black responses leveled off to
18.9% each, supporting separatist responses. White responses shifted
as follows. Those living in an integrated neighborhood (99) gave 21.3%
separatist response, and those living in segregated neighborhoods (56)
gave 28.5% separatist response. This argues for behavior changing atti-
tudes.
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The data were divided for the same three questions by whether or not

respondents had bi-racial acquaintances at college. Table 6.11 illustrates

the breakdown. Compared to Table 6.10, the percentage of blacks who favor

black studies with black instructors decreases with college contact and

increases for those with no white acquaintances. The white students with

black friends, in favor of black studies stays about the same as in Table

6.10. Whites with no black friends favor black studies much less. In the

question of housing, both black and white students with bi-racial acquain-

tances are less in favor of segregated housing than those students with no

bi-racial acquaintances. It appears that the hard core of those who remain

isolated by race even in an integrated setting, remain immune to new ideas.

Those who have contact across race lines moderate their views. This sug-

gests that integrated educational settings need to be constructed to provide

maximum exposure.

TabIe 6.11

PERCENT GIVING SEPARATIST RESPONSE (I + 2) BY RACE AND COLLEGE
ACQUAINTANCE

Question
Bi-Racial Acquaintance in College
Black Students White Students
Yes (97) No (47) Yes (137) No (22)

;nstructor (a) 49.5% 53.2% 27.7% 13.6%

'Method (a) 46.9 53.2 28.7 13.6

Housing (p) 16.7 23.4 21.9 31.8

The time dimension was investigated for the three political attitudes

by comparIng friendly racial contact in high school, grade school, and for

the blacks--pre-school. Table 6.12 illustrates the b!ack responses and

Table 6.13 the white responses. Blacks integrated from pre-school are
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clearly less supportive of separatist points of view. The housing question

for.both blacks and whites shows that the earlier the friendly racial con-
.

tact, the less supportive each group is of segregated housing. In sum, of

the three questions at all sensitive to separatist sentiment, the influ-

ence of the integration experience is clearly to modify attitudes of both

blacks and whites to c-onform to the present course of public policy.

Table 6.12

PERCENT OF BLACKS GIVING SEPARATIST RESPONSE (1 + 2) BY TIME OF
RACIAL CONTACT

Friendly Racial Contact in No Friendly Racial Contact in
Ouestion H.S. (100) G.S.(54) Pre-Sch H.S.(44) G.S.(90) Pre-School

(30) (109)

Instauctor (a) 50.0% 53.7% 36.7% 52.3% 48.9% 54.1%

Method (a) 34.0 46.3 36.7 34.9 50.6 53.7

Housing (b) 20.0 18.5 13.3 16.3 19.1 20.4

Table 6.13

PERCENT OF WHITES GIVING SEPARATIST RESPONSES (I + 2) BY TIME OF
RACIAL CONTACT

Question
Friendly Racial Contact In
H.S. (106) G.S. (32)

No Friendly Racial Contact In
H.S. (53) G.S. (127)

Instructor (a) 26.4% 28.2% 24.5% 25.2%

Method (a) 25.7 25.0 28.3 27.0

Housing (b) 26.5 18.8 16.9 24.4

Pettigrew speaks to the old adage, "Laws cannot change the hearts and

minds of men." He claims that they do through a vital intermediate step.

"Laws first act to modify behavior, and this modified behavior in turn changes

the participants' attitudes.... Behaving differently is more often the

167
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precursor to thinking differently.
28 The present study resoundingly adds

evidence to this theory.

The next set of attitudes investigated was the seven questions drawn
29

from the New Left Scale. Distribution of total responses, black and

white, are shown in Table 6.14. The first four tactical items demonstrate

some New Left sentiment. The fifth tactical item shows preference to work

first within the system. On the last two items which are philosophic in

nature, reform is credible, but action is preferred.

Table 6.14

DISTRIBUTION OF TOTAL RESPONSES ON NEW LEFT SCALE ITEMS

Anti-New Left
Question 2 3

Pro-New Left
4 5 Num.

Force 25.4% 20.1% 27.1% 19.5% 6.3% (298)

Disruption 40.3 23.1 12.9 16.8 5.3 (298)

Streets 23.8 29.0 13.5 24.1 8.3 (299)

Courts 20.5 33.0 13.2 24.1 7.9 (299)

Exhaust
,

38.6 37.0 13.2 6.9 2.6 (298)

Reform 29.0 31.4 14.9 17.8 5.3 (298)

Action 9.2 20.8 24.8 28.1 15.8 (299)

The key New Left items were tested by race controlling for high school

integration experience, college bi-racial acquaintance, and the time dimen-

sion of friendly racial contact in high school, grade school, and pre-school.

No meaningful statistical correlations emerged. The integration experience

28. Pettigrew, Daedlus, Fall 1965, op. cit. p. 990

29. See Chapter 5 for selection procedure of the seven key New Left items.
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clearly effects attitudes as shown on integration policy, but there is no

correlation with attitudes regarding tactics or philosophical positions.

I would theorize that other experiences would affect these attitudes. For

example, if students are involved with the courts, and they find the pro-

cess responsive to their needs, then they will view them as legitimate.

Conversely, if they do not find the courts responsive, then the expectation

is that they would become disoriented to the courts. The integration ex-

perience was not a proper variable to explain New Left orientations.

IV The Findings

The broad question was posed as to the meaning of education and as to

the proper setting in which Americans should be socialized into living in a

changing society. The Coleman Report was reviewed in which the finding was

reported that the key variable related to educational output is the compo-

sition of the student body. A replication of the total society in terms of

racial composition and social class approached the notion of the ideal

setting, even at the expense of some psychological discomfort.

The integration experience emerged as a major; independent variable

tending to increase protest activities of both bIaCk and white students.

More black than white students participated in this form of political be-

havior. The white student was more willing to talk or persuade others.

In response to statements about the future, both black and white students

stated that they will step up their rate of participation given sufficient

cause. A time dimension was introduced to explain the integration exper-

ience. Of those who had friendly racial contact, the later the contact

began,' the more active he was in protest activities. Of those who had no

friendly racial contact, the later this circumstance continued, the less

169
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active was the student. Similar, relationships emerged for the white group.

The argument was introduced that protest is a means, and a legitimate

one, of participating in the democratic process. It is a strategy, open

to all, but particularly a strategy of the powerless. Used wisely, it

serves as a method of communication that complements the slow process of

the electoral procedure. Protest activities arose spontaneously as an ad-

junct to the proper functioning of a democracy in the context of a techno-

logical society.

The question of the relationship of law to attitudes and behavior was

opened and tested by looking at several sets of political attitudes and

their differences based on enforced behavior, ie., integrated education.

No relationships were established between integration experience and New

Left attitudes. However, significant attitudinal changes were documented

in acceptance of public policy decisions on integration.

A high rate of agreement was found in both black and white acceptance

of integration in public accommodations, employment, and political repre-

sentation. Some white reluctance was shown in acceptance of integrated

housing, evidentally still a sensitive area for a sizable minority. In

educational policy, integration in classmates and curricula is a settled

issue. Black studies with black instructors receives some support from

both blacks and whites from integrated settings. Blacks with white friends

become less supportive of black studies, and the support remains the same

among whites with black friends at college. Viewing black studies, as we

have, as an identity reinforcement, it appears that blacks with broadening

experience, need it less. Whites of integration experience are more suppor-

tive of black studies than are segregated whites. This indicates white

support for what is viewed as something their black friends want. Students



who do not mix even in an integrated setting, do not appear to benefit from

the integration experience.

Some studies on racial attitudes of blacks and whites demonstrate

significant gaps in perceptions or attitudes.
30 The remarkable agreement

on major issues of public policy further illustrate the beneficial effects

of an integrated education.

30. See for example, "A Comparison of Negro and White Attitudes: Two
Different Worlds," Lemberg Center for the Study of Violence in
WHt and Hawley, eds., op cit., pp. 159-166
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Part 11 reported the major findings of this research project and the

correlations established among variables. Part III deals with interpreta-

tion of the research results, conclusions and recommendations, In the

process of testing and relating the dependent and independent variables,

certain key social groups emerged as crucial to interpretation of the

findings. These groups are discussed in Chapter 7. Recommendations follow

as to the role each may play in order to build support for the political

system. Sex emerged as a social grouping of significance, especially

the white female. Age, in particular the 16-20 grouping, demonstrated

differences from all other groups worthy of particular attentioo.. Veterans,

as a discrete group, also showed a distinctive pattern of special interest.

Although small in number, black and white persons answering "none" to the

question on religion, were viewed as introducing important differences by

race that may be indicative of trends for the future.

Chapter 8 brings into focus the basic research findings. The questions

raised initially are reviewed, and answers supplied as nearly as possible

from the study. Based on the evidence in this study emanating from the

integration experience, 1 shall go on to argue a specific policy of struc-

tured integration in education, a kind of policy that really has not been

tried. Last, I shall attempt to link the recommendations in education to

other riejor changes which are already in the literature. The recommenda-

tions in Section ill of Chapter 8 are based on my value position that educa-

tion is inseparable from the total socialization process. The ideas ad-

vancedare radical in the sense that their adoption would require the

abandonment of old concepts as to the nature of education. I do not see

the change that is necessary as an, impossible hurdle, given our failure in

so many cases to prepare American youth to live in the technological state.
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Chapter 7

The tedious process of correlation should not obscure the very real

human beings about which social science research seeks information. In

this n-,rticular research project it has been cur stated goal TO distin-

guish individual differences among black students in order better to

address their educational needs. There was never any presumption that

one answer would emerge. Rather the infinite variety of personality,

attitudes, and life experiences were anticipated.

Interpretation of the findings requires some broad conclusions to be

drawn and specific recommendations to be made. A focal point of organiza-

tion turned out to be an emphasis on certain key social groups. From the

long procedure of testing relationships of numerous variables to social

groupings, four categories emerged as worthy of special attention, both

for interpretation and for recommendations. Section 1 of this chapter

discus'ses the white female. The results characterizing her thinking and

behavior were mot anticipated, and in fact, were astonishing. Section 11

of Chaipter 7 presents the young blacks.in the 16-20 age group. These re-

sults fall within expectations. Documentation of trends that were sus-

pected may nevertheless hurry along attention to phenomena which are

occurring.

A third social group of significance is characterized as the non-be-

lievers. Although the numbers who have abandoned any religious formalities

are few in this study, characteristics of this group are reported based on

our knowledge of their size and importance in other major American cities.

Section III discusses the non-believers. Similarities and differences of

black and white veterans are discussed in Section IV. The black veterans
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in particular are viewed as a key g.--oup with a leadership potential.

Section V presents a brief summary of the key social groups, and recommen-

dations concerning them.

1 The White Female

The conventional view of the female In all societies holds that she

is more conservative than the male. Having strong family concerns and in

most societies the obligation to raise the young, she is the bearer of

tradition and the transmitter of t culture. Further, her lack of ex-

posure to the wider society reinforces her penchant to conservatism. In

discussing cross-pressure in voting behavior, Lipset states, "There is

evidence that women in most societies are more conservative and more reli-

gious than men, with these differences most accentuated on the working-

class level. Such variations in the values of the sexes may flow from

varying life experiences. Husbands are more exposed, in both their work

and their leisure activities, to the modal or predominant opinion of their

class. Women, particularly housewives, are less involved in the intra-class

communications structure, see fewer politically knowledaeable people with

backgrounds and interests similar to their own, and are therefore more

likely to retain the dominant conservative values of the larger culture.

So pervasive is this prognosis of women in our cuiture that researchers in

political science often do not institute controls of the data by sex.

Voting behavior research in the United States documents differences in

turnout by sex and finds a relation to both education and regional location.

I. LiPset, Seymour Martin, Political Man, The Social Bases of Politics,
Anchor Books, Doubleday & Co., Inc., Garden City, New York, 1960,
pp. 216-217

196
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The less educated woman is less likely to vote than the male counterpart.

In the'AmeriCan South, the woman is also less likely to vote. Campbell et.

al. explain this as follows. "This differential probably reflects a lag in

sex-role change in this area, relatively sheltered as it seems to be from

many modern cultural innova-.-ions.
"2 Differences in voting turnout Py woman

is consistently 10% below that of men.
3 Kirsten Amundsen in a recent study

points out, "The difference in election turnout between the sexes has

grown less significant as the years have passed, until in the national elec-

tion of 1968 it was not more than 3.8%."4 The fact that important differ-

ences are occurring in American society regarding changes in sex roles is

not an arguable point. What is of interest to the researcher is as follows.

Given the wider exposure now of women to the larger society, are there any

inoortant differences emerging, not just in voting behavior, but in other

'nodes of political participation and in political attitudes?

The data for the present study, were routinely separated by sex as well

as race and other typical social groups. A sense of political efficacy, we

recall was a measure used in the study which was found to be related to

social characteristics.
5 Campbell et. al. found that it was in the sense

of political efficacy where men and women differed the most sharply and

consistently. "Men are more likely than women to feel that they can cope

with the complexities of politics and to believe that their participation

2. Campbell, Converse, Miller, & Stokes, The American Voter, An Abridgement,
John Wiley & Sons, Inc., New York, 1964, p. 256.

3. ibid.

4. Amendsen, Kirsten, The Silenced Majority, Women and American Democracy,
Prestice-Hall, Inc., Englewood Cliffs, New Jersey, 1971, p. 134

5. See Chapter 4 for discussion of the correlations of this measure.
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carries some weight in the political process.
"6

The two measures of politi-

cal efficacy used in the study are shown in Table 7.1.

Table 7.1

Soc;al!group High local efficacy High college efficacy
(3-5) (3 + 4)

White female 51.3% (80) 31.2% (80)

Black female 48.8 (84) 39.2 (84)

White male 39.7 (78) 29.9 (77)

Black male 39.0 (59) 40.0 (60)

Both the white and the black female score higher than the male counter-

s..art on local efficacy. The relationship does not hold for colleoe effi-

cacy where the data divides more meaningfully by race than by sex. The

feeling of higher efficacy at the college by blacks is discussed in Chapter

4. Nevertheless, Table 7.1 indicates some interesting differences by sex

in the study.

Table 7.2 demonstrates differences by sex in trust in people and by

personal competence. Here the white female begins to emerge as a category

of some significance. She is far ahead of all other groups with 82.7%

scoring in the high trust range, even though she and the black female do

not feel as personally competent as the males do. The black male scores

the reverse of the white female in that he feeis the most competent and the

least trusting.

The broad acceptance of all groups of the course of public policy

in integration was noted in Chapter 5. Nevertheless, differences in degree

6. Campbell, op. cit., p. 259
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emerge when.the data are divided by sex. Table 7.3 demonstrates a quite

independent position taken by the white female on the four basic areas of

publiC policy.

Table 7.2

Social group High Trust (3 + 4) High personal
(6-8)

competence

White female 82.7% (8i) 44.5% (81)

Black female 46.4 (84) 44.0 :84)

White male 60.3 (78) 52.5 (78)

Black male 40.0 (60) 56.6 (60)

Table 7.3

QuestiOn Percent Ans. Pro-Integration (4+5) by Race and Sex
Black Black White White
Male (N=60; Female (N=84) Male (N=78) Female (N=81)

I. Public Accom. a) 76.2 83.3 80.8 93.8
b) 90.0 96.4 94.9 96.3

2. HOusing a) 83,0 89.3 73.1 80.3
b) 66.1 65.5 48.7 61.7

3. Pol. Rep. a) 71.2 86.9 92.3 93.8
b) 98.4 92.8 82.1 90.1

3. Employment a) 88.4 89.3 89.7 95.0
b) 98.3 96.4 88.3 96.3

In the questions on public accommodations, she is the most pro-integra-

tion in response in that she scores in the 90 percentile on both statements.

On the two questions on employment, she is the most pro-integration on the

(a) statement and is in agreement with the blacks on the (b) statement. On

political representation (b), she is ir closest agreement with the black
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female. On the (a) statement regarding a separate black nation, she is in

agreement with the white male. The black male, as was noted in Chapter 5,

finds this notion the most appealing.

The only really sensitive area remaining in public policy was in

housing. Here the departure of the white female from the white male point

of view is significant. The white female is much more supportive of inte-

grated housing and is closer in general to the black point of view. Since,

traditionally, choice of housing or neighborhood, at least in middle class

culture, is the female prerogative, the much more liberal point of view

expressed here, emerges as significant. Housing backs right into neighbor-

hood schools and invites scrutiny into the white female responses to the

separatism-integration statements on educational policy.

Table 7.4

Question Percent Ans. Separatist (1 2) by Race and Sex
Black
Male (60)

Black
Female (84)

White
Male (78)

White
Female (81)

I. Instructor a) 51.7 50.0 33.4 18.5
b) 30.0 25.0 17.9 14.9

2. Curricula a) 15.3 9.5 6.4 0.0
b) 23.8 25.0 23.0 24.6

3. Classmates a) 6.7 6.0 3.9 0.0
b) 1.7 14.3 8.0 2.5

4. Method a) 59.3 41.6 24.4 28.8
1 b) 13.3 15.5 14.3 8.6

Table 7.4 presents pro-separatist scores by race and sex. The white

female' is the least separatist of all groups regarding black instructors.

On the method of presentation, she prefers the material to be in regular

courses, although she supports black studies slightly more than the white

180
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male. The white female scores zero in recommending blacks major in black

studies and zero in preferring to go to college with all whites. The

second half of the classmates statement puts her In agreement with the

black male and not at all supportive of separatist sentiment. The second

half of the curricula statement finds her in agreement with all other

groups. lf the white female is not the conservative defender of the status

quo which much of the literature assumes her to be, then her potential as

in a period of racial cleavage deserves serious consider-

toward New Left sentiments, especially statements on

interest.

Table 7.5

a moderating force

ation. Her attitudes

tactic's, become of

Question Percent Ans. Pro-New Left (4 4- 5) by Race and Sex
Black Black White White
Male (59) Female (84) Male (76) Female (80)

Force 44.1 28.9 19.7 16.3

Disruption 45.8 25.3 14.4 10.0

Streets 37.2 38.1 27.6 28.8
V

Courts, 32.2 27.4 28.9 41.3

Exhaust 11.9 10.7 6.6 10.1

Reform 25.4 35.7 17.3 15.1

Action 47.4 39.3 42.1 50.1

Table 7.5 shows the white female to be largely committed to working

within the system. She is the least supportive of force and disruption.

She is in agreement with the white male on the streets as an inappropriate

medium for change, although the courts as an alternative, appeal the least

to her. She believes in reform to solve society's problems, but is the
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most action-minded, even passing up slightly the black male. This brings

up the question of her actual participation in protest activities.

Table 7.6 illustrates participation by race and sex in protest activi-

ties in the past. Attendance at rallies is close to the same for all

groups except the black male, where a slightly higher percent have partici-

pated. The.white female is close to the blacks on signina petitions to ob-

ject to policy decisions. The white male lags behind the other three

croups in this case. Both the white and the black female are almost ecual

on signing petitions to uphold policy decisions, in each case ahead of the

males. The white female observed picket lines just below the blacks, but

quite a bit more than the white male. He was the one who stayed home

during disruption the least. The black female stayed home the most, and

the black male and white female fall

Table 7.6

in between the two extremes-

Protest Activity Percent Ans. Yes by Race and Sex
White
Female (81)

Slack
Male (60)

Black
Female

White
(84) Male (78)

Rally to protest 30.0 26.2 25.6 25.9

PetitiOn (object) 61.0 58.3 50.0 61.7

Petition (uphold) 25.4 38.6 25.6 37.0

Observe picket line 27.1 27.4 14.3 23.5

Stay home 22.0 41.7 16.9 25.9

Persuade to 18.6 19.0 16.7 30.9

Persuade not to 5.1 22.6 28.2 27.2

Moving into the arOa of persuasion, the white female has talked the

most to persuaae people to go along with a protest activity, and is close

to equal with the white male on persuading people not to go along. This
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phenomenon suggests once again the white female as a potential moderator

in times of political protest.

For statements regarding future protest activity, the white female

plans to be less active. She is once again very willing to try persuasion,

and expresses a willingness to protect property. The percentage increases

of those who would stay home in the future, over those who did in the past.

The white female is the least likely to strike or picket and very likely

to cross the picket line. See Table 7.7.

Table 7.7

Future
Protest Activity

Percent Ans. Yes by Race and Sex
White
Female (81)

Black Black White
Male (60) Female (84) Male (78)

Strike 81.4 60.8 49.3 35.2

Stay home 20.3 35.4 23.0 40.0

Persuade 72.9 59.8 82.1 82.3

Picket 72.9 64.2" 61.6 42.3

Cross iine 27.1 23.7 61.3 59.5

Protect property 34.5 49.4 61.3 76.6

Reviewing the attitudes of the white female, she is very much pro-

integration, but prefers working within the system. Her interest in protest

as a mode of political action appears to be declining. Persuasion appeals

to her the most. It was pointed out in Chapter 5 that animosity aroused

over the form rather than the substance of a protest activity may lead to

failure to produce the desired change. Those having grievances to express

may wish to respect the form preferred by the group having the most sym-

pathy with the substance.
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11 The Young Blacks

It was hypothesized in Chapter 4, based on evidence of lessening

importance of skin color gradations, that pride in blackness or "black is

beautiful" is a successful campaign. We also noted in looking at the data

that the 16-20 year old age group departed significantly from all other

age groups on the mea3ures used to tap attittades about oneself. The

young biacks then become an important group to watch and to compare to its

white counterpart.

Table 7.8

Social Group Low Trust High Compet. Local Eff. College Eff.
(I + 2) (6-8) (3-5) (3 + 4)

Black 16-20 age
group (N=62) 70.9% 37.1% 59.7% 38.7%

White 16-20 age
group (N=81) 33.3% 40.8% 51.1% 259%

A description of the two groups may be extracted from Table 7.8. As

pointed out in Chapter 4, both groups are progressively less trusting, the

younger the group we are surveying. However, the blacks show an extraordinary

jump, which we viewed as extremely cynical and not just a function of youth.

In feelings of personal competence the two group are close to equal with the

young whites having a slight edge. In terms of feeling of efficacy, both

locallY and at the college, the young blacks feel more capable of effecting

change. This finding is viewed with particular significance in that in

other SRC research, blacks traditionally score lower on political efficacy

than whites. The finding lends credence to the theory that what is occurring

with the young blacks Is an increased sense of political awareness. The
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young blacks are not at all trusting of other people, but nevertheless,

feel capable of changing institutions.

The data were checked by age for participation in protest activity.

Among the blacks, a higher percent of the young group attended rallies,

signed petitions to object to policy, and talked more either to persuade

or not to persuade others to go along with their views. On statements

regarding future activity, the young blacks are highly likely to strike

and disinclined to stay home. Willingness to persuade increases considerably

over past attempts at persuasion.

Table 7.9

Protest Activity Percent of 16-20 Age Group Ans. Yes by Race
Black (N-62) White (N= 81)

Rally to protest 4i.9 30.9

Petition (object) 74.2 70.4

Petition (uphold) 33.9 33.3

Observe picket line 27.4 21.0

Stay home 33.9 27.2

Persuade to 25.8 29.6

Persuade not to 22.6 33.3

_

A comparison to the white control group ages 16-20 is shown in Table

7.9. .The figures are remarkably similar. A higher percent of the young

blacks attended rallies, and a higher percent of the young whites attempted

to persuade people not to participate. But, by and large, the groups were

equal y active.

7. The 21-25 black age group were just as likely to strike in the future
and even more willing to use persuasion.
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On statements regarding participation in the future, a divergent point

of view, black and white emerges. Table 7.10 illustrates that the young

blacks are much more willing to strike. They are less inclined to stay

home or cross a picket line or to protect property. The young whites are

more IncLred to try persuasion and are twice as likely to cross a picket

line. The differing statements about future action convey, an uneasy pie-

./ture in which incidents which polarize around race carry an explosive poten-

tial. This invites us to check the attitudes of this age group.

Table 7.10

Future Percent of 16-20 Age Group Ans. Yes By Race
Black (N=62) White (N=81)Protest Activity

Strike 71.7 49.3

Stay home 23.7 28.7

Persuade 63.9 86.2

Picket 68.3 55.7

Cross line 26.7 49.5

Protect property 46.6 66.2

The expectation is that this group would be the most separatist in out-

look on the key attitudinal statements, and it is. The young blacks pre-

ferred black studies with black instructors 5nd separate housing more than

any other group, black or white. The young blacks also evidenced more pro-

New Left attitudes in tacties. Action is preferred by this group, more than

any other group. Attitudes themseives were not related to behavior in this

study. However, attitudes are viewed as important components of system

support, and the pictqre is bleak.

We have at hand a group of distrustful but efficacious young people

leG



177

who give the most support to separatism and disruptive tactics. Their

willingness to participate in protest activities of the future is clear.

The findings add to the wealth of other governmental reports and warnings

issued over the last several years. The persuasive evidence conveys ur-

gency to address the needs of these young people. Funds must be allocated

and an educational environment constructed which will offer them the same

opportunities as white Americans. Support for the political system will

come from those citizens who have access and entry to that system.

111 Black and White Non-believers

Another social group of interest, though small, includes those blacks

and whites who answered "none" to the question on religion. Given in-

creasing evidence in social science research of the decline of influence

of religion, those respondents who state specifically that they have no

religion, assume importance as indicators of trends in the future.

A description of the two groups reveals some important differences.

Of the 12 blacks professing no religion, 58.3% rank at rock bottom (score 1)

on trust, whereas in the white group of 20, 50.0% rank at high trust

r.sre 4). A similar difference emerges in the measure of personal compe-

tence. In the black group, only 33.3% score in the upper range (6-8), but

65.0% of the white group score in the upper competence range. In local

efficacy, the black no-religion group scores 63.7% high efficacy (3-5).

Th white counterpart levels off at 50.0% high local efficacy. At the

college, the whites of no religion feel more effccacious with 40.0% scoring

high (3+4) and only 33.3% of the blacks scoring high. What emerges is a

small group of distrustful blacks feeling not too competent persorally, but
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efficacious at the local government level. The white non-believers are

trusting of other people and feel personally competent. They feel less

efficacious locally than the blacks, but more efficac:ous at the college.

On attitudes toward separatism-inteoration, the white non-believers

are much more pro-integration than the blacks. Attitudes toward tactics

shows the blacks leaning more pro-New Left than the whites except that

more faith in the courts Is expressed by the black non-believers than the

whites. Consult Tables 7.11 and 7.12.

Table 7.11

Question Percent of Non-belieVers Ans. Pro-Integ. (4+5) by Race
Black (N=12) White (N=20)

Instructor (a) 41.7 70.0

Method (a) 9.1 60.0

Housing (b) 45.5 70.0

Table 7.12

Question Percent of Non-believers Ans. Pro-New Left (4+5) by Race
Black (N=11) White (N=20)

Force 45.5 20.0

Disruption 18.2 5.0

Streets 27.3 20.0

Courts 27.3 50.0

Exhaust 9.1 10.0

i-eform 45.5 5.0

Action 63.7 50.0

On protest activities performed the black non-believers were more ac-

tive than the white In every instance except stayino IN:ne and persuading



not to go along. Regarding statements on future protest activities, the

white non-believers intend to be more active in all areas exceot that the

blacks will be more likely to strike.

The groups discussed in this section are small and compared to cities

such as Detroit
8

, St. Louis looks rather religious as yet. Nevertheless,

the black non-believers appear cynical and lacking in personal competence

when compared to the white group undergoing the same phenomenon. It also

appears that as the whites move away from r,ligion, they become more pro-

integration. The blacks, on the other hand, move in the opposite direc-

tion, to become more separatist in _outlook. Just as the one group begins

to build an inclusive culture, the other group rejects it. The blacks have

been more active in protest in the past, but the white non-believers will

be in the future. A trend of increasing alienation may be occurring in

the blacks, which cannot be viewed as supportive of the political system.

The white non-believers may be the logical ones to communicate with this

group.

IV The Veterans

A fourth social group of interest to emerge from the study are the

black and white veterans of the armed services. Journalists and national

media commentators have speculated endlessly on what m-sle the black vetaran

will play if he comes home to the same discrimination he left behind.

Polarization around issues by race has )een evident among men in uniform

as well as within the general public.

Chapter 4 pointed out that the black veteran in comparison to other

8. The Aberbach-Walker study of Detroit showed that 67% of their respon-
dents born in Michigan were not members of a church. See Chapter 4.



blacks was the most trusting and the most competent. He felt efficacious

at the college, but not locally. Table 7.13 compares him to the white

counterpart. A remarkable similarity in scores emerges. The white veteran

is slightly more trusting and competent, and the black slightly more effica-

cious both locally and at the college. The figures invite speculation that

similarity of experience in the service contributes to the leveling off

evident on attitudes toward oneself.

Table 7.13

Social Group High Trust
(3 4)

Black vets (28) 57.1

White vets (30) 63.3

High Compet. High local High college
(6-8) eff. (3-5 eff. (3+4)

67.9 33.3 46.4

73.3 30.3 39.3

The veterans as a group have been less active in protest than other

social groups. A breakdown of activities by race is shown in Table 7.14.

The white veteran has attended more rallies, signed more petitions to ob-

ject to policy decisions, and persuaded others more either way. The black

veteran has signed more petitions to object to policy decisions, observed

the picket line more, and stayed home more. In a number of instances the

figures are rather close.

On statements of future activities, the black veteran is far more

likely to strike. The white veteran doubles his likelihood to stay home.

The black veteran is less inclined to do so. Both are equally willina to

try to persuade people to their point of view. The black veteran Is mcre

likely to walk a picket lire, and the white veteran to cross it. The

white veteran is more concerned to protect porperty. See Table 7.15.

Viewing the two groups of veterans in perspective, both rank high in
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Table 7.14

Protest Activity Percent °f V
f %ts Ans.

Slack ,

lA.3

Yes by Race
White (N = 30)

Rally to protest 20.0

Petition (object) 51- 36.7

Petition (uphold) 23.3

Observe picket line 13.3

Stay home 33-3
17.2

Persuade to 7.4
23.3

Persuade not to 5.)
20.0

Future
Protest Activity

Strike

Stay home

Persuade

Picket

Cross,line

Protect property

Table 7.15

Percent 4)!, Vet Ans Yes by Race
aasL`22:z...31 White (N = 30)

77-8

29-6

81-5

70.4

29-6

33-3

38.5

34.5

80.0

59.3

65.5

74.1

attitudes toward themselves and fair1Y hfh in college efficacy. Each has

been less active in Protest than other S1I groups, and each shares at

least a willingness to talk or use D.ertlasion in the future. The veterans,

and especially the black veterans, °11 be viewed as offering a leadership

potential, so far largely untapped.
Since the bl..ick veterans feel mucn more

competent and trusting, and offers in adclition the edge of maturity, t'.ey

appear to be the logical group to work wi
1- the young blacks of the 16-20
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V Summary

Important social groups have been extracted from the study and dis-

cussed in terms of what each has to offer toward understanding the black

student movement. The young blacks are seen as a potentially explosive

group deserving of particular, immediate attention. The biack non-

believers also are seen as moving away from system support. A reservoir

of leadership was suggested as possibly coming from the black veterans.

The white female was introduced as a moderating force. Her attitudes are

the most pro-integration but she disapproves of disruptive tactics. Re-

commendations were made as to roles each group could play to moderate

existing race tension.

Theodore Roszak inquires, "How do Black Power, black culture, black

consciousness stop short of becoming stepping stones to black consumption,

black conformity, black affluence; finally, to a middle class America of

another color?"9 The underlying assumption is that the education job has

not been done too well with white youth, and therefore the challenge ahead

is more than just closing an economic qap, but rather in building a better

society.

9. Roszak, Theodore, The Making of a-Counter Culture, Anchor Books,
Doubleday 8. Co., Inc., Garden City, New York, 969, p. 68
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CHAPTER 8 -- CONCLUSIONS AND RECOMMENDATIONS IN EDUCATION

I Questions and Answers

11 Recommendat.ons on Integrated Education

III Toward a New Educational Policy



Chapter 8

"In a real sense, integration has not failed in America, for it still

remains to be tried as a national policy."

The major focus throughout this research project was the direction and

content of the black student movement. Intellectual roots in the past pull

the movement in either direction, toward an essentially separate society

and toward an integrated America. An overview of past history must des-

cribe this society as separate and unequal, then and now. The specific

programs of separatism today are distinctive in that the geographic and

economic independence sought, give to the program the essential missing in-

gredient, a sense of human dignity. The counter urge and more generally

accepted goal has been historically and is today, a truly integrated

society. But again the essential ingredient and in fact, the only terms on

which the goal can be negotiated, are based on an equal sense of personal

worth.

The salad bowl theory referred to in Chapter 1 needs to be spelled out

more explicitly. 7he ingredients will be' different from each other to

create a beautiful salad. Translated into people, this means a combination

of personalities, social groups, social and political attitudes, and be-

havioral characteristics. It will incidentally contain different colors of

skin sLbsumed under a rubric of several races. It is a proper combination

of people and experiences that this chapter hopes to recommend as a first

step to a truly integrated society. So far, we have not really approached

the challenge of integration in education by more than a body count.

Part 1 of Chapter 8 will attempt to draw together the major findings

I. Pettigrew, Racially Separate or Together?, op. cit. p. 297



of this project by answering the questions posed in Chapter 1 and at later

points in the study. Part 11 will offer specific and immediate recommenda-

tions for integrated education. Part III will introduce a totally differ-

ent kind of educational policy. The concepts will be new, possibly shocking,

but I think, offer an honest appraisal of what needs to be done. The

recommendations in this chapter are directed in a broad context toward a

new national educational outlook. These include a change in the traditional

educational tax structure, the basis of drawing school district lines, use

of physical facilities, and the organizing principle of student aroubs. A

specific proposal is submitted to the sponsoring institution of this re-

search project--the St. Louis-St. Louis County Junior College District.

Questions and Answers

A question raised early in the study and one of enduring interest in

black literature is what progress has been made by black college students

in the search for an identity. Despite the difficulties in operationalizing

the notion of self-concept, some evidence, nevertheless, appeared demon-

strating increasing self respect among the blacks. Many are still distrust-

ful of other people, but a majority fall in the higher range of personal

competence. Veterans feel particularly competent. Increasing numbers of

black students feei politically efficacio:ss, and especially -Its youngest

age group in the study Lightness of skin color showed a decline in impor-

tance, which suggested that the pride in blackness effort, is reaching the

college student. A proud sense of identity related back to integration

theory, which was described as "making a waole out of Parts that are and re-

main distinct."
2 This conveys a new mearing to the term in that for the

2. Storing, op. cit., p. 5. See Chapter

195
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first time it is based on eqUalitY, rather than imitation of some set

standards.

The new definition of integration in effect answers the second question

raised regarding whether 0r rkit the b lack student movement was essentially

separatist in nature. The data showed resounding endorsement of public

policy decisions ffirming integration as a goal High majorities OT the

white students endorsed integration Policy as well. Some shift in goal

priority among the black studen T .s was evident. This not; .on was introduced

n3
as "selective sepw-atism. Ihe select iveness in this case related to

approximately half of the 6lak students endorsing black studies with black

instructors, but nevertheless endorsing integration in all other aspects

of American society. The Pa!'t "selected out" by the blacks returned us to

the notion of identity, this time relating to one's heritage.

A third question ra ised in the study was in regard to the choice of

tactics. High peNcer -ages " black students have participated in protest

activities and even higher ntJrnbers st ted that they would use this tactic,

given sufficient tau5a, in the future, Protest activity in itself was pre-

sented as a useful and legitimate means of participation in the political

system. New Left attitudinal measurez showed a high Percentace of blacks

to be committed tc:1, aio Within a h and used wisely,,-roper framework then,

it was argued that protest erriplementS other methods of Political partici-

patton.

Another question posed in rel ation to the extent of disorientation

to the American Political 5Ystem- This question was aPProached through the

New Left Scale. @oth blacK and white students were found to be well within

3. Fettigrew, at'ete Or TO ether?, opRa(-_ia I . cit. 13. 298. See
...:hapter 5.



the system in attitudes, but with the blacks slightly less anti-New Left

than the whites.

Relationships were sought between social group membership and person-

ality, goals, and tactics. Each of the dependent variables was found to

be related to group memberships. Variations in attitudes toward oneself

were also related to specific groups.

In the course of the study several other questions were raised, which

were assumed to be of interest to social scientists and educators. The

relationship of law to attitudes and behavior, a basic social science

concern, was discussed in conjunction with the integration experience.

The course of public policy decisions was described as pro-integration.

integration in education, a policy enforced by law, was investigated in

depth as an effect on attitudes and behavior. Resounding evidence of in-

creased participation wiThin the political system, was accumulated as a

result of interaction among the two racial aroups. In addition, approval

of the policy decision on integration was extraordinarily high and much

higl-!ar than general public opinion surveys. The effect of integration on

first behavior and second attitudes was impresive.

Finally, the meaning of education Itself was raised. Educational out-

put, as measured in standardized achievement tests, was discussed and re-

sults of the integration experience documented in terms of this measure.

However, the validity of measuring the American educational system in terms

of skill output is seriously questioned. The infinite variety in American

blacks demonstrated in Chapter 4 is surely applicable to American whites as

well. How well we are preparing all of American youth to !Tye in a multi-

racial society with a sense of personal worth and human dignity, regardless

of natural abilities--seems to be the last question we must attempt to answer.



II Recommendations on integrated Education

The most important finding to emerge from this research project ifias

the beneficial effects of integration in education. Those students who

had experienced integration in education were more active in political

participation--protest activities in this case. Protest was viewed as a

political "good," when properly conducted. Students using protest as a

method of participation were viewed as acting within the framework of the

political system. A second political "good" emerging from the integration

experience was a broad acceptance of public policy decisions in all areas

of integration by both black and white students. This finding too was

viewed as a component of system support.

When the findings on the effect of the integration experience on both

political attitudes and participation are added to the Coleman data on test

scores, we must conclude with a very strong argument for integration at all

levels of education. The circumstances of the integration, however, need

to be much more structured than they presently are. Clearly, just putting

together people of both races has not improved relations either in South

Africa or at Forest Park. Pettigrew distinguishes between "desegregation"

and "integr-ation." He refers to Godron Allport's review of the proper situ-

ation in which prejudice is lessened. "Prejudice is lessened when the two

groups: (I) possess equal status, (2) seek common goals, (3) are coopera-

tively dependent upon each other, and (4) interact with the positive support

of authorities, laws, or custom.
4

Each of Allport's criteria should be met deliberately. The first

4. Pettigrew, Thomas F., "Complexity and Change in American Racial Patterns,

A Social Psychological View," Daedlus, The Negro American, America*1
Academy of Arts and Sciences, Fall 1965, p. 957
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criterion was to "possess equal status." Status we noted earlier in order

to have meaning, must be verified by relevant others. I believe that im

groups properly constructed, much of this will occur naturally, the more

so the younger the children. The attitude and manner of the adults,

teachers and counselors attached to the group, also will be important. All

educators need to be trained in the importance of identity for black chil-

dren so that some extra effort will be forthcoming to verify the dignity

of these children.
5

Allport's second criterion "to seek common goals" certainly can be

implemented through the guidance of the teacher. The overall common goal

already is to learn and the teacher can set up innumerable secondary goals

and projects in which the students learn to work together. This will de-

velop the group cohesion at early ages that can be transferred graciously

at a later age to living in a multi-racial society.

The third criterion recommended cooperative dependence on each .other.

Pettigrew discusses this notion in terms of interracial athletic teams.

I would add here that those teachers who find games, debates, group competi-

tion a successful method of teaching should simply, artfully construct her

teams so that divisions are never by race. The positive support of authori-

ties, laws, or custom makes up Allport's fourth criterion. The law has

been clear since 1954. Support of authorities varied in different parts of

the nation. Adoption of a true commFtment to integration in educational

policy would demonstrate the proper support from authorities. Change in the

custom no doubt would follow last.

5. [personally see the role of black studies as temporarily useful to
affirm identity. Some empire building is occiwring in the area of black
exclusiveness, which concomitantly developes into a vested interest in
segregation. 1 would beware of the people whOse careers rest on a
divided society.
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These general recommendations in education for teachers and counselors

also apply specifically to Forest Park Community College. An overall goal

of this study has been to gain information to address better the needs of

black students.i A wide diversity of personalities of blacks has been demon-

strated, and a fairly universal identity problem has been introduced. I

recommend that both new and old faculty receive some minimal training in

the black experience. --iareness of the identity problem must be fostered,

and the Importance of verifying the status of each individual student must

be emphasized. This training must be constantly qualified by the expecta

tion of the infinite differences in personality and problems.

Sponsorship of student activities always should be black-white teams.

Faculty should encourage integrated activities by organizing them around

interests that are neither ethn'::: or racial. Student representation on

appointive committees should include members of the key social groups as

outlined in Chapter 7.

Finally, I believe the St. Louis-St. Louis County Junior College Dis-

trict should adopt a new educational policy of integration of all three

colleges. I have argued and I do argue that education cannot be measured

strictly in terms of grades or test s=res. It is a part of the total

socialization process and as such must replicate in the student body a micro-

cosm of the total society. A description and rationale follow of a new kind

of educational policy recommended for national public schools, including

community colleges.



ill Toward A New Educational Policy

A vision of a new national outlook in education requires not only aban-

donment of old concepts on which American education rests, but also an

understanding of American politics. Politics are often defined as "the

allocation of scarce resources." The presumption is that at any one time

there is some finite quantity of resources located in a nation-state over

which groups will compete. Entrenched interests, who are rece:ving a lion's

share of the resources are not expected to grandly offer to take less.

They will 4urther strive to use their talents and skills to both conserve

these recources and to perpetuate their own existence. Recommendations to

either change the allocation of resources or to re-structure a system of

dispensing rewards, necessarily will be viewed as radical. Nevertheless, as

sentiment grows in a nation-state regarding the use of resources as unjust,

then the system of distribution of resources also may be called into question.

Amono the sacred concepts in American education remaining today is the

neighborhood school. Traditionally, education has been the subject matter of

the state, and in fact, rests in many states securely in the hands of the

local community. The burden of expenses in most instances rests on the prà-

perty taxpayer. The tax base varies enormously from one school district to

another and leads to a great difference in expenditure per pupil. Since in-

corporation of communities tends to center around people of similar life

styl , then the exclusiveness of school districts is reinforced by a homogenity

of the student body. The children of the poor and of the wealthy school dis-

trict, in their unequal race for test scores, rarely meet except in competitive

athletics. Education as a microcosm of the real world is a picture book

fantasy.



My first recommendation for a new national educational policy is that

we abandon the concept of the neighborhood school. The cultural isolation

that is its inevitable by-product, is failing to educate the children, both

rich and poor. In addition, the property taxpayer has been increasingly

burdened with taxes for local services and is startino to revolt, especially

in terms of support for education. I would prefer a different tax source

for education, coming from the national budget and distributed on a much

more equitable basis than is now occurring. My second recommendation is

that the size of the school districts should be large. They snould be drawn

to provide a broad heterogeneity of race, class, life style, etc. that truly

reflects and encompasses the breadth of American life.

The third change recommended is that education should be mobile. One

of the primary objections to central learning centers or educational parks,

is the horrendous expense involved constructing centers of this nature. I

would suggest as an alternative to use the existinc physical structures,

but to move the children regularly as a part of their socialization into

the total society. In terms of reallocation of resources, this means a vast

increase in funding for transportation facilities. My argument for the shift

in funds is that people of the technological state will be highly mobile.

We may as well get on with the job of providing rapid, efficient transporta-

tion of whatever kind is suitable to a particular area. But let it start

with +he children we are educating to understand a whole society. Let them

spend some time in a series of different areas. Bussing is not to be an

issue in that all children will be mobile.

My fourth and most important recommendation relates to the composition

of the student body, or In the plan so far a series of groups rotating

around a large school district. The composition of the groups should follow
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what has been learned from the Coleman Report, and the present study.

Each group should be predominantly white middle class. i would suagest

that minority group members should not exeed one-third in any group, and

also should not drop below actual percentage of the population. Based on

results regarding sex of the present study, I would further recommend

that the groups shou!d be divided about equally male and female.

What I envision is simply registration at some central point at

which the student is evaluated by class, sex, race, family background, etc.

From that point the student will be assigned to an educational group wno

will stay together unless parents rove out of the district, and who will

move about as a part of the learning process. A program should be developed

to enhance group cohesion. Certain key faculty members and counselors

shouId stay with a group for the years within the competence of the educa-

tor. Others should be attached to the physical structure who can convey

the sense of the neighborhood to the student group. Ideally, the neighbor-

hoods will alternate from urban, suburban, and rural.

By way of summarizing the general recommendations i believe support for

a new kind of educatione; policy will not be as difficult to build as it

first appears. Muco questioning of education is occurring anyway, and

numerous studies have been ordered. It is not only the failure to reach

black students that is evident. It is the copping out and dropping out of

white students, often of the most affluent backgrounds, that is also creat-

ing the necessary stir. Wben the discontent of the over-burdened property

taxpayer is added to the situation, a nucleus of support may be provided to

move education in a new direction.

I recommend that the St. Louis-St. Louis County JuniorCol lege District

lead the way in adopting the new educational policy. A minimum of l00
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students from each of the three col:eves should be carefully selected to
A

begin in the mobile education. The first semester might place the students

at Meramec, the second at Fokest Park: and the third at Florissant Valley.

I would call them the "JCDs" and lend prestige to the group. Each semester

the group should be In possibly two courses together to maintain group co-

hesion. For Their other courses, they should diversify by fields of inter-

est into the general courses offered at the college. The fourth semestcr

should be open choice or possibly field work. Transportation is a must

every semester.

A second group of the same size shoulls start the second semester and

begin the rotation, until every student is incLuded as a matter cf educa-

tional policy. Allowances should be made that some students will drop out.

These should .de replaced by other students of similar background to those

who left a group so that the composition of the group stays constant. The

goal will be to detach people from particular institutions, while bui!ding

loyalty to a particular group which resembles The overall society.

A careful survey of attitudes and behavior as well as academic mea-

sures should be kept of each group from beginning to end. Views on inte-

gration po!icy, attitudes toward civil liberties, attitudes toward tactics--

changes in any of these areas over a two year period would serve to demon-

strate how well we are educating the child. In the process, I believe we

will build support for a political system that is open and honest and offers

a fascinating educat'on to its youth.
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INTERVIEW INSTRINENT I nterv i ew Number

SECTION 1 .SOCNU.PkOPILE

1. Counting this semester, how many semesters have you been at Forest Park?

2. a) Did you attend any other college before coming to Forest Park

Yes ; No
b) (If yes) -Name of college

City

3. :tinat high school did you graduate from?

Name ; City ; GED

1--ar, you tell me whether you were in the upper third, middle third, or lower

third of your high school class?
Upper ; Middle ; Lower

5. What program are you in at Forest Park?

General Curriculum; Project Ahead

Career, Name of Program

Transfer
Business
Liberal Arts

Have you decided your maj or?

6. What is your grade point average so far at Forest Park?

7. (If respondent is a returning student)
How do you think you are doing this semester?

Better than last semester?
Worse than last semester?
About the same as last semester?

8. Taking everything into consideration, what do you think your chances are
of comp61eting the program you are in at Forest Park?

Definitely will complete ; Probably will complete
Probably will not complete ; Definitely will not complete

DK,

9. Do youl3lan to finish four years of college and get a degree?.
Definitely yes ; Probably-yes ; Probably no

Definitely no DK

10. What occupation do you plan to be in when you complete your education?

First choice
Second choice
DK

11. Do you:think the program you are in is directly related to your goal in terms

of an occupation or job?
Definitely yes ; Probably yes Probably no

Definitely no DK

_ 210
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I:act-view Nunher
_

12. Whom do you live with? Alone ; %lothc-r only , Fathc-r only
- ----,Both parents ; Other relatives ; r-riencs ; Spouse

13. Do you (your parents, relatives) awn the place you live in, or rent?
Own , Rent

14. What kind of home do you live in? Single family ; Duplex
Multi-family ; Shared apartment Rent a room
Project

15. How many years have you lived at your present address?
Under 1 year .; Years

16. a) Did you grow up in the st. Louis area? Yes No
Uf yes) What part of the area did you grow up in?

c) (If no) Where didy61717-grow up?

17. a) Was your father born here? Yes No OK
b) (If no) How many years has he lived nere?
c) Where was he from originally?

18. a) Was your mother born here? Yes DK
b) (If no) Haw marry years has she lived nere?
c) Where was she from originally?

19. Where are your grandparents from?

20. a) What kind of work has your father done most of his life?

b) VELIFC-IiRis present 3-8t-t---itle?

21. a) Does your mother work? yes No
b) (If yes) What kind of work can she do?
c) What is her present job title?

22. a) Do you work? Yes No .

b) (If yes): Full time Part time
c) What kind of work can you JO?
d) What is your present job title?

23. a) (If living udth parents) Not counting your own job what would you say
the approximate yearlY income of your family is?

(OR)
b) (Ifmatried or on own) Uhat would you say your approximate yearly income is?

Ubder $3000
$3000 to $5000
$5600 to $7000
$7000 to $10,000
$10,000 to $15,000
Over $15,000
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INTERVIEW INSTRINENT

intr...,rview Number

, 1:11- is ahe
diff.erent social classes. Most24. There's quito a hit of salk-,1 v&

, middle class, or upper class.people say they belong so t..)

Which would you call yoUrs9

Now, I would like to azi yOte abOUt how much contact you have

had with people of othel,-

,e4c1
25. Was the high school you atv t-- --?

in the Yes No

(If- yes) What would Yol?:atniatle ycjent=r ,z . be of ma and white
students at your higll
% Black -0. Le other

6es 1
26. Are there any people c). dit ra iv11-1cr on Your block?

Yes. ; NO

. -J in wh;
27. a) How about in the generv't% , kch vou,live; are there any

in YOUr
people of different lArOlg Tle ,.orriood? Yes ; No

Q blac-,: and white people to be?b) What would you esti3mate.w'ie P
% Black

0

28.

30.

°Sher

-41)), le of a _, ..

a) Axe you acquainted laati4 ' )111eqP Nb ciki7i7Teient race from your own here

at Forest Park? Yes /pZi----, the;:----,
.

ID) (If yes) How often do YaQ, g-t togtin 'ITTT1 tsons of other colors here-

to study, hav a celce, li, to aro . , or ot er such things on campus?

Frequently _____; Occg c)11-1.-Ily ,,------' Infrecillently , Never

What about off campus-11ov? zr1 do / togethPr with acquaintances of

other races away from caPIP,ftp,_
;r tnFrequently , ticci9' -.4.-ily ---- fte7ent1y , Never

-t)
here,

a) How about before ceimln 0 IA C..0116 1? N._ -were You friendly with anyone

of a different race in '11 schtY° No Les
- No
,

b) Ingrade school? Yes //,___; ------..-----

c) Pre-school? Yes ,..._/'--)

d) In the service? Te-5 -/-*,__;
i-acter

31. In your own words, how wtkv
i

cha- yotlr integration experience?

. or
32. a) What is your relous,5

en
-...entiriCation? Catholic

't 1
Baptist ; Neu-loci)/

Other Protestant (tome, -------------,

Other A %e 1 Fren,
b) How ofte-H7do you at7venwAr I'v-ice5

Infrequently ; NO r
'1'-'ntlY

f,...

unions? Yes

-k Glabs
33. a) Do you belong to alv oY

X()
, til-gartiztiorls, Churdh groups, or

,
None

- Occasionally

;
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INTERVIEW INSTRUAENT Interview Number

b) (If.yes).What are the names of the organizations?

34. a) Do you belong to any on-campus clubs or organizations? Yes No
b) (If yes) What are the names of the organizations?

c) (Interviewer should note if interviewee states why he does or does not
belong to any (ormore) organizations)

35. a) How often do you attend any college events such.as sports, plays, musical
events, speakers on campus? Frequently ; Occasionally ,

Infrequently ; Never
) Which of these events do you attend? Sporting events? Yes ; No

Names of sports
As a spectator? ,

As a participant?
c) Plays? Yes . ; No Spectatorr ; Participant?
d) Art Festivals? Yes , No Spectator? ; Participant
e) Speakers? Yes , No
f) Dances? Yes ,

- No

36. Would you mind telling me your age?

37. Are you a veteran? Yes No ; Presently in service

38. What is your marital status? Single ; Married Divorced
liSeparated Widoja--

,

,

39. (Interviewer should mark) Sex: Male ; Female
Race: Blac'k--- ; White

Other

213
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Interview Number

SECTION 2 POLITICAL EFFICACY (COLLEGE)

I. am interested in how you feel about Forest Park and the way it is run.

I'm going to give you a list of statements to read. The scale runs from One to

five, ranging fram strong agreement to strong disagreement. Please circle the

one that best fits the way you feel. (Interviewer gives interviewee handout A.

When interViewee finishes, Dose open-ended questions as follows.)

(Open ended) How much influence would yau say you have here personally at

Forest Park?

SECTION 2 - SEPARATISM-INTEGRATION (COLLEGE)

There's been a lot of talk about the best way to offer courses when bla,:a.

and white students go to college together. Read this next list of statements

and mark how you feel about each one. (Give interviewee handout B.)
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INTERVIEW INSTRUMENT Interview Number

SECTION 3 PERSONAL COMPliTbNCE

Now, I'd like to ask you a couple of questions about your own personal

plans in life.

1. Have you usually felt pretty sure your life would work out the way you
want it to, or have there been times when you haven't been very sure about
it?

Usually pretty sure Sometimes not very sure

2. Do you.feel that you are the kind of person who gets his share of bad luck,
or do you feel that you have mostly good luck?

Nbstlygood ludk Share of bad luck

3. When you make plans ahead, do you usually get to carry out things the way
you expected, or do things usually come up to mak& you change your plans?

Things:work out as expected Have to change plans

4. Are yoU the kind of person that plans his life ahead all the time or do you
live more fiom day to day?

Plans ahead Live from day to day

5. Same people feel like other people push them around a good bit. Others feel
that they run their lives pretty muth the way they-want to. How is it with
you?

Run own life

6. Would you say yaa nearly aIways finish things once you start them or do you
sometimes have to give up before they are finished?

Get pushed around

Always,finish Sometimes give up

7. If youihad your choice, would you rather have a job where you gave the orders
or a job where somebody else told you what to do?

Rather'give orders

216

Rather be told what to do
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INTERVIEW INSTRIliaNT Interview Number

TRUST IN PEOPLE

1. Generally speaking, would you say that most people can be trusted or that
you can't be too careful in dealing with people?

Most people can be trusted
Can't be too carefUl

2. Would vou say that most of the time, people try to be helpful, or that they
are mostly just looking out for themselves?

Try to be helpful
Look out for themselves

3. Do you think that most people would try to take advantage of you if they
got the chance ol would they try to be fair?

Take advantage
Try to be fair

SECTION 4 - POLITICAL EFFICACY (ST. LOUIS AREA)

I have a set of statements I'd like yau to read. now, which relate to the

St. Louis area as a whole. Circle the number that best tells how you feel ab..-!rut

each statement. (Give interviewee handout C.)

SECTION 4 b1-4,ARATISM-INTEGRATION (GENERAL)

There seems to be a difference of opinion as to how black and white people

should live and work in the United States. Read the following statements and

circle the number which best fits how you feel. (Give interviewee handout D.)
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INTERVIEW INSTRUMENT Interview Numrser

SEC'ION 5 PARTICIPATION

A lot of people have been objecting to the way things are done in educational
institutions and around the nation in general. Protest activity by students
has become rather common. I'd like to know how you feel about expressing
grievances; For instance,

la.) Have you ever attended a rally to protest a school decision?

Yes No NA

lb.) Have you ever attended a rally to uphold a school decision?

Yes No NA

2a.) Have you signed a petition to object to a policy you thought was unfair?

Yes No NA

2b.) Have you signed a petition upholding a policy decision you thought was
right?

Yes No NA

3a.) have you participated in a student strike by observing the picket line?

Yes No NA

3b.) Have you participated, in a way, by just staying home when a strike was
in progress?

Yes No NA

4a.) Have You talked to others to try to persuade them to go along with a
student protest activity?

Yes No NA

4b.) Have you talked to others to try to persuade them not to go along with a
student protest activity?

Yes No NA

5a.) Have you walked a picket line in conjunction with a student strike?

Yes No NA

Sb.) Have you crossed a picket line when a student strike was in progress?

Yes No NA
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6a.) Have you destroyed any private or public property as a means of student
protest activity?

Yes No NA

6b.) Have you protected private or public property when other students wanted
to destroy it as a means of protest?

Yes No NA

(If student has engaged in any protest activity, pose open-ended question)

I'd like to hear more about your protest experience. What kind of issues came

up that made you feel you should protest?

What were the results of your protest activity?

218
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INTERVIEW INSTRUMENT Interview NUmher

Now suppose while you were at college, something came up in the future that you
felt pretty stongly about one way or the other.

7) Would you go to a rally to hear it discussed?

Yes No
. DK

8) Would you sign a petition stating a position one way or the other?

Ye.F No DK

9a.) Would you join a student strike?

Yes No DK

9b.) Would you just stay home?

Yes No DK

10) Would you talk to others and try to ipersuade them to your point of view?

Yes No DK

lla.) Would you walk a picket line if you agreed with the strike?

Yes No DK

11b.) Would you cross it if you did not agree?

Yes No DK

12a.) Would you destroy any public property or private property if you thought
your cause was just?

Yes No DK

12b.) Wbuld you protect public or private property if other students wanted to
destroy it as a means of protest?

Yes No DK
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INTERVIEW SARUMENT Interview Number

SECTION 6 NEW LEFT SCrUE ITEMS

The next set of statements are just sort of general statements about
1

politics in; the United States today. Mark these the same way as the other state-

ments you've been reading. (Sive interviewee handout E.)

SECTION 7 OPEN-ENDED QUESTIONS

1) What doiyou like about the St. Louis area as a place to live?

2) What doryou dislike about the St. Louis area as a place to live?

:
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INTERVIEW INSTRIMENT Interview Number

3) How would you evaluate educational opportunities in the St. Louis area?

4) What doyou think about housing conditions here locally?

5) How would you characterize race relations in the St. Louis area?

221
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INTERVIEW INSTRUMENT Interview Number

6) Do you plan to make this area your permanent home? Yes ; No DK
Where do you think the ideal place to live would be?

7) What do you like about Forest Park College?

8) What do you dislike about Forest Park College?
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INir.RVIEW INSTRUAENT interview Number

9) Haw did you happen to pick FOrest Park over the other colleges in this area?
(If respondent does not mention Meramec or Florissant, interviewer should
pose these alternatives.)

10) What name do you like best to refer to non-White people?

Coloredlpeople Black Negro Afro-American
Other

,

OBSERVATION OF INTERVIEWER SECTION 8

Skin Color:(

7

White '

light , Very Dark; Light ; Medium , DarkBlack, 1.Tery

:

Hair Style::

White Male,
f

White Female,

Black Miale,
!

i

Black Female,

Long , Average , Short Beard?

Long , Average , Short

Long , Short

Beard?Natural ; Straightened ,

Jong Short,

Natural ; Straightened
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A Interview Number

1) I don't:think college administrators care much about what people like me
think.

Strongly
Agree

Moderately
Agree

4
Neutral

3

Moderately
Disagree

2

Strongly
Disagree

1

2) Subjecvmatter and content of courses are so complicated that a person like
me really can't know what should be taught in various courses.

Strongly
Agree

5

Moderately
Agree

4
Neutral

3

3) I don't think I understand how things

Strongly
Agree

5

4) People iike me

Stiongly
Agree

5

Moderately
Agree

4

Moderately
Disagree

2

Strongly
Disagree

1

are decided in this college.

Moderately Strongly
Disagree Disagree

2 1

Neutral
3

don't have any say about what the college does.

Mbderately
Agree

4

5) StudentS like me Icnow what
what codrses they take and

St7mgly Moderate
Agree Agree

5 4

Neutral
3

Moderately
Disagree

2

Strongly
Disagree

1

-is best for them and have-the right to determine
what courses are taught here.

ly
Neutral

3

Moderately
Disagree

2

Strongly
Disagree
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Interview Number

1) Black instructors are the only people qualified to teach black Americans
their history and culture.

Strongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree

5 4 3 2 1

2) Black students ought to study what white students are learning in order to
compete in American society.

Strongly Moderately Mbderately Strongly
Agree Agree Disagree Disagree

5 4 2 1

Neutral
3

3) I think:a racially mixed college offers the most desirable education.

Strongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree

5 4 3 2 1

4) The best way to teach black heritage is in separate courses focusing totally
on the bdack American.

Strongly Mbderately
Agree Agree

; 5 4
Neutral

3

Mbderately
Disagree

:

Strongly
Disagree

1

5) A fair presentation of the heritage of black Americans can be taught by any
qualified black or white teacher.

Strongly Moderately
Agree Agree

5 4

6) The way:things
major in Black

Strongly
44gree
: 5

Neutral
3

Moderately
Disagree

2 ;

Strongly
Disagree

1

are going in America, black students would be better off to
Studies and plan to work with just .fieir awn people.

Moderately
Agree Neutral

4 3

Moderately
Disagree

2

Strongly
*Disagree

1

7) I wouldlprefer to go to college just with people oi my own color.
I

Strongly Moderately Moderately Strongly
Agree Agree Neutral Disagree Disagree

,

i

5 4 3 2 1

8) The best way to learn the contributions of blacks to American civilization
is to rOutinely include that information in any and all courses where rele-

;vant.

Strongly Mbderately
Agree Agree

S
Neutral

3

Moderately Strongly
Disagree Disagree

2 : 1
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Interview Number

1) I don't think I am able to understand how things are decided in this
community.

Si-rongly Moderately Strongly
Agree Neutral Disagree Disagree

3 2 1

Moderately
Agree

4'

2) Sometimes local politics and government seem so complicated that a person
like me really can't understand what's going on.

Strongly

iAgree5

1

3) ?eoplelike me

Strongly
!Agree

5

Mbderately
Agree

4
Neutral

3

Moderately
Disagree

2

Strongly
Disagree

1

don't have any say about what is done in this community.

Moderately
Agree

4
Neutral

Moderately
Disagree

2

Strongly
Disagree

1
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Interview Number

1) People should go to restaurants, movies, and dances that cater to people
of their own color.

Strongly
Agree

5

Moderately
Agree

4
Neutral

3

Moderately
Disagree

2

2) I think people in the United States would be better off
hoods were raciallymixed.

Strongly
Agree

5

Moderately
Agree

4
Neutral

3

Mbderately
Disagree

2

Strongly
Disagree

1

if all neighbor-

Strongly
Disagree

1

3) Blacks should be fairly represented and should participate in an
of government in the United States.

Strongly
Agree

5

Moderately
Agree

4
Neutral

3

Moderately
Disagree

2

4) Black people should workfonly in their own communities
within the existing power structure.

Strongly Moderately Moderately
Agree Agree Neutral Disagree

5 4 3 2

5) Where one goes for entertainment should be determined
not his race.

I

Strongly Moderately Strongly
Agree Neutral Disagree Disagree
: 5 3 2 1
;

I

6) I like !the idea of a separate black nation within the United States.
;

S rongly
Agree
: 5

1

7) I think black and white people
not trx to mix.

I

Strongly
'Agree

Strongly
Disagree

1

levels

and stop working

Strongly
Disagree

1

by one's interest,

Moderately
Agree

4

Moderately
Agree

4

$ 5

8) Black People should try to get

Moderately
Agree

4

Strongly
lAgree

5

Moderately
Agree

4 -

Neutral
3

should live

Mbderately
Disagree

2 ,

Strongly
Edsagree

1

in their own neighborhoods

Moderately
Neutral Disagree

3 2 i

Strongly
Disagree

jobs in all occupations in

Mbderately
Disagree

2
Neutra

3

227

the U. S.

Strongly
Disagree

1

and
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Interview Number

1) Authorities must be put in an intolerable position so they will be forced
to respond with repression and thus show their illegitimacy.

Strongly Moderately
Agree Agree

5 4
Neutral

3

2) Disruption is preferable to discussion for

Moderately
Disagree

2

changing our

Strongly Moderately Moderately
Agree Agree Neutral Disagree

5 4 3 2

Strongly
Disagree

1

society.

Strongly
Disagree

1

3) Radicals of the left are as much a threat to the rights of individuals as
are the?radicals of the right.

Strongly Mbderately Strongly
Agree Agree Neutral Disagree

5 4 3 1

Moderately
Disagree

2

4) The streets are a more appropriate medium for change in our society than
printin.i presses.

Strongly Mbderately
Agree Agree Neutral

5 4 3

Moderately
Disagree

2

5) The courts are a useful method for changing policy.

Strongly Mbderately
Agree Agree

5 4

Mbderately
Neutral Disagree

3 2

Strongly
Disagree

1

Strongly
Disagree

1

6) There are legitimate channels for reform whiCh must be exhausted before
attempting disruption.

Strongly Mbderately
Agree Agree

4
Neutral

3

7) ExtensiVe reform in society only serves
never sOlve problems.

Strongly Moderately
Ac,ree Agree Neutral

: 5 4 3

228

Moderately Strongly
Disagree Disagree

2 1

to perpetuate the evils; it will

Moderately Strongly
Disagree Disagree

2
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E (2) Interview Number

8) Anyone who violates the law for reasons of conscience should be willing to
accept 'the legal consequences.

Strongly
Agree

Nbderately
Agree

4
Neutral

3

Moderately
Disagree

2

Strongly
Disagree

1

9) It is possible to modify our institutions so that the blacks can be incor-
porated. on an equal basis into our contemporary society.

Strongly
Agree
' 5

Mbderately
Agree

4
Neutral

3

Moderately
Disagree

2

Strongly
Disagree

1

10) Although men are basically good, they have developed institutions which
force them to act in opposition to their basic nature.

Strongly
Agree

5

Moderately
Agree

4
Neutiml

3

Mbderately
Disagree

2

Strongly
Disagree

1

11) Educational institutions should adopt and promote political doctrines.

Strongly
Agree

5

Moderately
Agree
4

Neutral
3

Moderately
Disagree

2

Strongly
Disagree

1

12) Political groups cannot cooperate with each other without sacrificing their
integrity.

Strongly Mbderately
Agree Agree Neutral

5 4 3

13) A commitment to action
specific philosophy.

Strongly
Agree

5

14) Provocation of
actiaa.:

Strongly
Agree

5

Mbderately
Disagree

.2 ,

is more socially relevant

Mbderately
Agree Neutral

4 3

the police should only be

Mbderately
Agree

4

15) The onlY way to canbat violence

Strongly
Agree

5

Moderately
Agree

4

Neutral
3

is to

than a

Mbderately
Disagree

2

a by-prod*t,

Mbderately
Disagree

2 1

Strongly
Disagree

1

commitment

Strongly
Disagree

1

to any

not a goal, of mass

use violent Means.

Moderately
Disagree

2 1

Neutral
3
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Strongly
Disagree

1

Strongly
llisagree


