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PREFACE

ThiS'fina1.report is a synthesis of 1iving experience of the Clark
College Education Staff -in planning, developing, and implementing. the
Clark CoI]ege E1ementary Teacher Education Modei (CCETEM) It can best
be described as an exciting adventure cha"acter1zed by cha11enge,
cooperation, and change.

The Director and Co-director wish to express the1r appreciation to
the Clark C011ege administrative officers, facu]ty, staff, students, -and
all the consultants -who not,only.gave uynstintingly- of their services and-
time, but;offeredumany constructive suggestions and aTso.much encourageé
ment. Especially do we wish to thank PRESIDENT -VIVIAN W. HENDERSON for -
having ‘urged the staff to participate in'the_USQE MODEL PROJECT. -

Pear]ie C;'Dove,mDireqtor~

Rebeqca?E.-quis, Co-Director -
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SECTION I

ORIGIN OF CLARK COLLEGE
ELEMENTARY TEACHER EDUCATION MODEL -
' 1969-1970

INTRODUCTION

When-the Clark College Staff Project Director and Associates were
faced with the responsibility of evaluating the voluminous documents com-
niled by the nine'Phase_Ivinstitutions which'deve]opéd:comprehensive
elementary teacher education modelé fdr-the purpose of .determining their .
feasibility for'"ten deVe]oping:institutions,ﬁ the-task‘coqld-have‘beenv
approached as a chore or é-cha]]enge.: Our staff; optimistically, chose
the.]atter alternative. - One of the outgrowths -of these deliberations was
the“démeTépment_of-critenia tq serve as-a guide for evaluating the several
modeis. Judgments. were to be made,'therefore,;after-consideringtthe
following questions:. |

Are any “commnon features" identifiable that can be assessed
as trends in the education of teachers for elementary schools? .

Can the model- be adopted to a four-year, four-ﬂor‘five-year,‘
or fivg-yean program without destroying its -effectiveness? .

- What was the most distinctive or innovative feature of the
respective model? - _ S

What feature(s) of ‘the models is already operative in the
Clark College program? ' ’ .

. Which phase(s) of the respective model- is desirable'or.could'
"be tested successfully without increased faculty. facilities.
equipment, or faculty.agproval?u. '

Which phase(s). of the respective model is desirable or could
be tested successfully only with increased faculty and/or
in-service faculty training, additional facilities and -
‘equipment, or faculty approval? |

Is it possible to articulate-a phasé(s) of the Elementary -
Teacher Education Models with the overall curriculum revisions:
,present]yfbeing studied? Lo : ;

~ Are there significant behaviors of,éffectiyeVtéachersfneeded-

by -Clark College ‘students -that have been omitted from the .
modeis? . : o R e

1.
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II.

PROCEDURE

In-House Meetings

In an effort to involve as many members  of the-.Clark Staff ‘as .possi-
bie in projecting changes to strengthen the present teacher education
program, numerous "in-house" meetings were held;- The “"in-house"
meetings were held.with;"on—going"-committees, counci}s; and depart-
ments -chosen by-the-facu1ty,and/or.administnativefstaff to study the
most expeditious route to take in implementing the recommerdations
made as a result of a 1966-1968 comprehensive -Institutional Self-
Study.. Some of the-groups-withrwhich;thevproject-staff met
periodically werei; | |

A. The Teacher Education Committee -

B. . Curriculum Revision Task Force

C.. Council of Academic-Officers -

D. DepartmentfofiEdueation and-Psycho]ogy-
E. . Teacher Education :Students

Druing the months of February and March, the project staff synthe-
sized its findings w1th those- of ‘the groups referred to in the
preced1ng paragraphs in orger- to -present a report. for a rev1sed
elementary teacher education program to the faculty for action. -

Site Visits To. Phase I Schools -

During -the week of November 17-21, 1969 Mrs. Dianne Watkins, the -
staff: member- who cecordinated "communily-based professional laberatery
exper1ences," visited Teachers College, Columbia University. The
purposes of her- visit were:: (1) to receive- f1rst hand information
necessary  for. a re-examJnat1on of our profe351ona1 laboratory
experience program,. and (2). to recommend restructuring the program.
in. the light of these findings, and -applicable data gathered from a
study of -other. Phase - I Mode]s - Visits to ether Phase -1 1nst1tut1ons

and the Un1vers1ty of w1scons1n was to be dec1ded upon after the -
' proaect staff -had an opportun1ty to- study the Phase 1L Feas1b111ty

Reports wh1ch were des1gned to test the eff1c1ency, pract1ca11ty,

.and cest of'the components, systems and/or subsystems of the

’. - - 8'-'
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Iv.

respective models.

Use of Consultants

A.

Clark Co]]ege,fin connection with Florida A & M, Livingston, and
Tennessee State Universities, held a two-day Elementary Teacher~
Education Work Conference with Dr. Calheun Collier of Michigan-
State University, Drs.. Charles Johnson and Gi]bert Shearron -of -
University -of - Georg1a, Dr. James M. Cooper -of -University of ..
Massachusetts, and Dr. w11ford Weber of Syracuse University.

Mr. Grover.Simmons, Director, Atlanta University Center Computa-.
tion :Program, .served in-a consu]tative capacity in working with
thefProject Director-toidetermine the most effective use of -the
computerized materiaIS;developed,by modél directors which could
be purchased and used in any -projected program -for ouyr institu-
tion.: |

Members of -the Georgia State Department of Education met with
the staff to deteriine ‘if ‘the projected program was1jn-keeping

with, criteria on which programs are approved leading to pro-.
fessicnal certification. .

Other -Activities 1969-1970

A.

The Project Director attendedaa-cohference‘sponsored by. the -
AACTE/University - of‘Pﬁttsburgh Urban Edueationa1 Leadership
Development Proaect September 19-20, 1969 to exp]ore the
poss1b111ty -0f Jo1n1ng the . consort1um

- The- Proaect Director part1c1pated in the AATCE/Temple Univer-

sity. WOrkshop in "Systems Mode]s, and Teacher Educat1on
November 2-44 1969. 8 '

A Clark Co]1ege Team. composed of the V1ce Pres1dent ‘an -
_Ass1stant Professor of Mathemat1cs, and an Ass1stant Professor
'of Sc1ence Educdt1on attended the AACTE/At]anta H11ton Inn -
workshop, November 16~n8’ 1969 L o 7
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V. Decisions Relative to Applicability
A. Feasibility of -Use of Models at Clark College

It was -agreed that we would use -the eclectic approach and combine
the best features of,the following models:

1. General.Liberal Education .Components
MichiganAState University
Syraqusé'Universi;y
University of Pittsburgh

2; Sensitivity Trairing/Human-Relations:
Syracuse University
Un1vers1ty of Massachusetts -

3. Proficiency. Modules -
Michigan -State University
Syracuse'University-
University -of- Georg1a
University of W1scons1n

4,__Computer,and Dial Access Units, CAI.,
CMI, IPI, and other Technclogy
Michigan'State*UniyerSityf
Syracuse’Univérsipy'
UniversjtyxoffPittsburgh
’ Univepsi;y-of~Massachusetts

5. Self-Pacing Alternative Learning
Strategies;;ahd‘CareenALaddersj
'WiChigah State, Uhiversity
Syracuse Un1vers1tv '
Un1versity of Georgia
Uniyers1ty“of_Masgaqhusetts

6. »Coa11t1ons _

| ' Syracuse Un1vers1ty |
Un1versity of Georgla
Un1vers1ty~of W1scons1n




7. Extensive Use .of Professional Laboratory
Experiences  and/or Clinical Experiences
Michigan State University
Teachers_Co]Tege,-Co]umbia University
University'ofoeorgia
University of Massachusetts -

The toughest decision facing our. dinstitution was=determ1n1ng“the-
dispatch with wh1ch we cou1d use- our ‘administrative .and human.
resources to vast1y strengthen, expand - and mod1fy .our teacher
education. program by . implementing many. of ‘the promns1ng “inneva--

~ tions presented in the. Comprehens1ve E1ementary Teacher Education
Models.

B. . Possibilities of Implementation
1. Administrative or Human Capabitities .

The administration and staff of Clark College were present1y
operat1ng in a- sett1ng of. high asp1rat1on and great optimism, .
and we sensed a major breakthrough for the College in the>
specific areas of studentipart1c1pat10n and - awavreness,
curr1cu1um rev1s1on and adm1n1strat1¢e vaform. Even'though;
some of the 1nnovat1ons cou1d be accomp11shed without in--
creased facu]ty, fac111t1es9 and equipment, new hard. ware"
and "soft ‘ware" were necessary: if .we were to make: optimum
changes Us‘ng the “systems approach “u

2. Inst1tut1ena1 Framework

In.terms of institutional- framework .any type of. educat1ona1
change for contemporarv black 1nst1tut1ons must honor comm1t-;
ments to: ‘ '

a) adopt features of 1nnovat1ve programs necessary for 1ts
trainees to- deve1op the profess1ona1 teach1ng competenc1es-
believed to be-: needed in. cop1ng effect1ve1y w1th the
1arger, p1ura11st1c, v1ab]e socrety of the 7G's..'

b) strengthen the phase of 1ts teacher educat1on program
which it has foqnd to be effect1ve. h1stor1ca11y, in
tra1n1ng *eachers W1th vary1ng degrees of expert1se who

ERIC s
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have rendered much, needed service in predominantly racial,.
urban, -ghetto, and -rural schools.

Anticipated Changes in- Program Due to Study.of -the Models

After. having studied the models, we envisioned many desirable -
changes which could be made at Clark-College in the Elementary:
Teacher Education. Program.; These, HoweVer, would require
additional personne], ‘expanded fac111t1es, and add1t1ona1
unrestrlcted funds te Droduce the kind of teachers, wh1ch the
70's demand.



SECTION II-

DEVELOPMENT OF CCETEM: A PERFORMANCE- -
BASED. TEACHER EDUCATION PROGRAM -
1969-1970

The projected Clark QOI]ege.Elementary-Teacher_Education Model -
((CCETEM) reflects. the institution's best effort in structuring a
performance-based teacher education program ut11lz1ng features of - the
Comprehensive E]ementary Teacher Educat1on Models devekoped under the
auspices of the USOE/BR and-an 1nst1tut1ona1 Se]f -Study ent1t1ed Teacher
Educat1on Programs. Status, Funct1ens and PrOJectJons (May - 1969 - April.
1970)

This section of .the report is presented din- three phases and-a
summary -statement. The first phase, cons1st1ng of a descr1pt1on of -,
teacher- educat1on programs , focuses primarily .on. o;aect1ves and curricu-
lum design.. The Professional. Educat1on Componenc is . presented in the -
second -phase. with spec1a1 -emphasis on a pro;ected program for beginning
laberatory experiences .in the_freshman_yeqr,anq extending them ver;1cq]1yg'
as .well as;horizonta]]ygthroqghout‘the-four years-ofzpreservice‘educationb.
The thjrq;phase-du;1ines the'projected Clark:College E}ementary.Teacher-
Education. Model (CCETEM) and the feetorsnthet:ihf}uenced'its-devetopment:




DESCRIPTION OF -THE TEACHER EDUCATION PROGRAMS
OF CLARK COLLEGE

Objectives
The curricula for teacher. educat1on programs ‘at C]ark College are
designed to ach1eve five obJect1ves

1.. To deve]qp those behav1grs,which.might“assistfstndents,
in -becoming pnodnctive,gcoping, professionally oriented
teachers -in a pluralistic society.

2. To:provide prospectivehteaehers an opportunity to:

a. acquire a -broad general educational background. -

b. specialize and/orfconcentrate in an academic
discipline or "unified-cohe-pnogram.“.

c. -gain knowledge of. certain-professional. under-
'standings and "know-how"..

d. learn how to utilize ‘the' new technology -and

media with :some degree of expert1se°-

3. To prev1de W1de and varied professional-1aboratory -settings -
for prospect1ve ‘teachers . to study "ch11dnen and youth."

4. To familiarize students wi.th- the 1nd1v1dua1 -and cooperat1ve
endeavors ava11ab1e for becom1ng “11fet1me" students°

5. To deve]op some strateg1es for dea11ng with, interpersonal -
”re1at1onsh1ps of rac1sm, co?]eCu1ve barga1n1ng dn- profess1ona1'
organ1zat1ons, and group.. dvnam1cs

Competenc1es

The major obvect1ves of the. Teacher Eoucat10n Program(s) of. CCETEM-'f
are designed. to resu]t 1n the accomp11shment of the fo]]oW1ng des1red t '
competenc1es B o ' o o

COMPETENCY NO. 1: The student shou]d demonstrate that he 1s an: accept--’
| able, adaptab]e, and product1ve person.h_yllv e :




When a prospective teacher has this competency-he.has acquired
those behaviors which demonstrate that he accepts himself and is .
aware of -his own vaiues. and at the same -time 1is -cognizant that
other 1nd1v1dua15/groups may hold contrasting values -which must be
understood and respected. .

CCMPETENCY NO. 2: The student should acquire an awareness, a concern;
and a sense of‘respons1b111ty -in regard -to perennial human- problems,
contemporary events:, issues and “problems by studying Tanguages, the -
humanities*, social and natura] sciences, ancient and/or modern
c1v111zat1ons, and profess1ona1/spec1a11zed educat1on courses

COMPETENCY NO. 3: The student should be able to- -identify the theoret1ca1.‘
basis undergirding profess1onal knowledge and demonstrate -that:
he/she knows how: to use it as well as evaluate its .use in real 11fe=
situations-. . '

COMPETENCY ‘NO:: 4: The student should demonstrate: that he -knows. how - to
acquire know]edge and how to use it. -

With this: competency a prospective teacher shou]d be able to acquire :
the skills to help. h1m Jearn for-himself that which -is- needed to -
become a "1ifetime student." Further, students should realize the
tota] teacher educat1on exper1ence as be1ng coherent, cumu]at1ve,
and un1f1ed '

COMPETENCY NO. 5:. The student should be able to demonstrate: -that - he is
competent to. handle responsibTy controvers1a1 1ssues as they might .
ar1se. '

W1th th1s competency the - prospect1ve teacher should be ab]e ‘o do‘
the fo]]ow1ng (1) create in the c]ass room an: atmosphere of .,
freedom for*students -to ra1se quest1ons dea11ng with cr1t1ca1

1ssues of the t1me, (2) be -able to express his or. her op1n1ons on
controvers1a1 issues" substant1ated by facts- and/or cred1b1e ev1dence,
(3) upho]d protect and defend ‘the, fundamenta] freedoms as -docu~
mr*ted in the h1storybof our country. | B

*The human1t1es core 1s be1ng rev1sed.- It w111 probab]y 1nc1ude trad1-;
t1ona1 as well: as nontrad1t1onal human1t1es coursns

e
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Curriculum Designs

The various components of-the Clark College curricula.reflect the
best judgment of -the appropriate members of the_facuTty;*staff, students,
a]umnj,;and'profession as a_who1e,'and aresdesigneduto'aChieVe theostated
objectives.. Further; the curricula reflect the needs of the particular
. clients -served by -Clark College. It 1is hoped-that-the curricula will.
provide a climate wh1ch w111 encourage optimum performance of 1nd1v1dua1
'students as well as mot1vat1on to compete successfu]]y in our dom1nant
cu]ture.

The distribution of: component areas of -the teacher educat1on cur-
ricula is commensurate with the guidelines of the Profess1ona1 Standards -
Movement (NCTEPS) They suggest ‘that -the four years ef the program for
preparing e]ementary teachers wou1d 1nc1ude approx1mate1y 45 to 50
semester hours of general educat1on, 27 to 36 hours. of professional
educat1on,.and.39 to 53 hours in area(s) of concentration .and electives;
and ‘that secondary teachers might-include 45 to 50’semester hours - in -gen-
eral educat1on, 20 to 25 hours of profess1ona1 educat1on, and *50 to 60.
hours. in the areas of concentrat1on and e]ect1ves. (See F1gure 1. )

Genera1’Education:Program

The general educationfprogram has : been concentratéd for -the most
part, in the first two years.. However, as a result-of an Inst1tut1ona1
Sel f-Study (1966 68), a Curr1cu1um Task Force is present]y working .to - |
implement recommendat1ons of the Educat1on Program Comm1ttee +o extend
the general educat1on program from the freshman through the sen1or year
rather than concentrate these studies in -the first. two years A program.
model for E]ementary Educat1on maJors is proposed as -a "p110t study"* for-
enter1ng 1970 freshmen us1ng th1s approach

N Profe551ona1 Educat1on Sequence

In keep1ng w1th the trend of construct1ng prof1c1ency modules to
eva]uate teach1ng behav1ors rather than cover:ng course content ‘the .
profess1ona] educat1on sequence 1is presentequn terms of_component;areas :'

*See AppenQix'II'page.54;_
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for-which?we hope to develop modules as- expeditiously as possible with
accompanying present courses.  The trans1t1on from courses to- prof1c1ency1
modules will -be done gradually '

FOUNDATIONS OF; EDUCATION COMPONENT
(Introduct1on to Educat1on)

BEHAVIORAL - SCIENCE COMPONENT

(Human Growth and Development
and’ Educat1ona1 Psycho1ogy)

CURRICULUM AND. METHODS COMP@NENT

(Pr1nc1p1es, Mater1als, and
Methods .of E1ementary In-:
struction and. Pr1nc1p1es,;
Materials, arnd: Methods in
Secondary Schpols)

INSTRUCTIONAL MEDIA*

SOCIETAL FOUNDATION COMPONENT -
(Schoo],and;Society)

PRACTICUM COMPONENT

(Profess1ona1 Laboratory
Exper1ences and- Student
Teach1ng)

. Spec1a11zat1on and/or Concentrat1ons,:_}

It -is our be11ef that the preparat1on program of - prospect1ve

teachers, 1rrespect1ve of 1eve1, shou1d prov1de some depth in: an academ1c¥_.,N' |

'd1sc1p11n° or a concentrat1on 1n a "un1f1ed corec,,

| E]ementary Educat1on MaJors3_""

B E]ementary educat1on]maJors, 1n add1t1on to the spec1a11zed courses] .

‘“requ1red for- cert1f1cat1on, a]so elect an area of concentrat1on wh1ch

*Thi5~édmﬁdnent“iSUinathegproeessLdffbe{ngﬁdeyelopethf L

e
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approximates the "unified core" areas of the.contemporary- elementary
Schoo],curr1cu]um This concentrat1on is -essential for these reasons:

1. It equips-the prospect1ve ‘teacher to work in-a self-contained
classroom, in a d1fferent1ated staff’ sett1ng, and prov1des a-
sound basis .for further spec1a11zat1on at- the graduate level.

2. It also prov1des the prospective teacher an opportun1ty to
exp1ore an -academic’area w1th some depth as shown in-Figure -1. .

Secendary~Education Majorsf

The program cf. spec1a11zat1on d1ffers for. ‘the -various programs in :'
terms of respective areas. The average program. encompasses from 33 to
51 semester hours. The areas for wh1ch teachers for secondany schoo]s
are prepared at Clark Co11ege fol1ow

Art
Business, Educat1on-
Elementary Educat1on
-Eng]1sh

- Home Ecohom1c=
Languages -
Music :
‘Science and: Mathemat1cs-
Soe1a1‘5tuq1es ”
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Professional Education Component

The professional education component is designed to carry.out the
major objectives of gaining knowledge of certain professional understand-
ings and “know how b’ Another “important objective includes providing a,
wide variety of c11n1ca1 experiences .for students to. study children and

~youth. With the increased use of-teehno1ogy in support of the.teachjng-
~ learning cycle"and the -impact ‘of :"social crises" effecting changes in

educat1ona1 SLPUCtUPeS objectives such as 1earn1ng how. to use the new .
techno?ogy and media effect1ve1y, and strateg1es for -dealing with 1nter—
personal re1at10nshjps of racism:and other_areas of human.discord must
be provided. -
o Proposed Professional Education
Sequence Excluding- Profess1ona1.
Laboratory Exper1ences
The present professional education sequence, excluding professional-
Taboratory exper1ences, for the 1ast severa1 years has 1nc1uded Intro-
duct1on to Educat1on -3 semester hours, ‘Human Growth and Deve1opment =
3. semester hours, Educat1ona1 Psychology - -3 semester hours, and Teaching
Procedures and Pract1ces - 3 semester hours.. ’

Two -other. courses -are recommended in. order to provide exper1ences
in keep1ng with the obJect1ves of developing some degree of expert1se An

us1ng the "new- techno1ogy" and -meeting "social crises." These two three-g

semester-hour courses, which were formerly e1ect1ves, are Scnoo] and
SOC1ety and Instructional Media. With these add1t1ona1.courses,_the
total hours in the-professionaJgeducation-sequence"prior;toastudent

~ teaching would increrse ‘to 18 semester hours.

Profess1ona1 Laboratory Experiences,
Inc1ud1ng Student Teach1ng '

‘ The co11ege has ser1nus1y stud1ed the. recommendat1ons re1at1ve to -

lprofess1ona1 1aboratory,exper1ences made by the visiting team of 1964.

The numerous 1nno¢at1ons be1ng proposed by state and nat1ona1 organ1za--f

- ;t1ons as we11 -as profess1ona1 soc1et1es ‘and. groups have a150 been
‘rev1ewed in. order to. eva1uate profess1ona1 1aboratory exper1ences from

as - broad a. stance as- poss1b1e.. Th1s phase of -the report w111 cons1der

‘the. fo11ow1ng po1;c1es and procedures govern1ng the profess1ona1
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laboratory experiences; evaluation of recommendations by -the 1964 visit-
ing -team, current innovations, and projections.

Policies and Procedures Governing
Profess1ona1 Laboratory Experiences

~The policies. and procedures - govern1ng»profess1ona1 laboratory.
experiences :were developed cooperat1ve1y by .the Atlanta Un1vers1ty
Teacher Council and the Georgia State Consultant: ‘for Teacher Education.
These policies were based-upon the original recommended standards of the.
Amer1can Association of CoTTeges for -Teacher Educat1on. Recommended -
Standards Governing. Profess1ona1 Laboratory Exper1ences and Student

Teach1ng and EvaTuat1ve Cr1ter1a.

Partners 1n Learn1ng . A Guide. to StUdent Teaching,}Bu]TetTn IIL,
pub11shed by The Schoo] of - Educat1on, AtTanta Un1vers1ty, in 1955, in-
cTudes ‘comprehensive guidelines for the cooperative student teaching
program: The respective colleges -in the Center have suppTemented the-

‘basic gnidelines; with handboeks or- other documents which reflect any

changes in basic palicies and procedurestgovernlng professional labora- .
tory .experiences.

Evaluation of Recommendations
by. the.1964 Visiting Team

1. The Detartmen+ Cha1rman teaches one course per semcster and is re-=

' T1eved of superv1sory resouns1b111t1es unless there is an extenuating -
c1rcumstance

“2: “Since - the Pub11c Schoo] System now has the respons1b111ty of ass1gn-

ing. student ‘teachers, . the Co]]ege ‘has. no control over giving.
superv1s1ng teachers adequate not1f1cat1on of a student teacher* s
arrival unless the coTTege coord1nator rece1ves the. list of p]ace-f ,
ments .in time... The. V1s1t1ng Comm1ttee stated dur1ng conferences with -
student teachers that some students arr1ved at school when the superf
vising: teachers were not expectlng them '

3. After careful study of whether or not to make "Septembor Exper1ences“]a'

mandatory, the Teacher Educat1on Comm1ttee agreed that it shou]d
_rema1n opt1ona1 - The: reason is that the maJor1ty~of our students
come from fam111es whose resources are - qu1te T1m1ted Many of them
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find it difficult to finance the senior year of college without full-
time summer. employment.. Further, conferences with couwselqrs,:p1acei
ment d1rectors, and -students revea]ed that the money -stu ;dents  could
earn dur1ng the last week of August and the- f1rst two weeks of
September was most essential to the financial security of.these
students. in the completion of their college work. However,‘students
who can ehgage in "September Expériences“ without‘extreme.financial
sacrifice,_do-sotin the city, out of thetcity}”and‘out of the state.
Reports from the small number of students by'administrators who coop-
erate with the program have been mest positive.

The response ‘last -year -to requests. from, pr1nc1pals fqr approximately -
ten students. who_could have part1C1pated in c1t1es other than -
Atlanta* was rather nebulous because of -the “trans1t1ona1 state" of -
1mpenq1ng.schoo1 administrative changes¢result1ng from- compliance:
with federal court orders. | |

4. Opportunities for observation of chi]dken and . yodth at various com-
munity . centers, city schools 1nvo]ved 1n EIP; pr1vate schools,
housing proaects, and other agencies are constantly be1ng exp]ored

5. Cellege supervisors with. one c]ass do not- superv1se more than tweive
students per.quarter. - Also, academicians from the Co]]ege assist in
visiting students when-feas1b]e anq app]1cab1e, Theaacadem1c1ans,
who teach the methodsland'content courses fbr proSpeétive student
teachers, are not-more act1ve1y 1nvo1ved in p]anned observation -and
part1c1pat1on ‘because of course schedu]es and c]ass 1oads rather than
interest. In a small college,. W1th a Timi ted numberof . students -in-
specific f1e1ds:and with the ratio from field- ‘to’ field shifting
constantly, it is not possible to have: the same type of -involvement
characteristic of 1nstitutions‘whd~traih:200-300 pl@é-students-d
Yean.‘ | ' *t‘

CurrentInnovations -

for Laboratory Exper1ences-

A part- ~time director of -tutorial programs was h1red for the 1969- -1970
'schoq1 term. . Her responsibilities, among others, 1nc1uded planning
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orientation-sessions for training tutors, supervising tutors in the- -
fie]d-'and determining-]ogistics with‘administrators of centers.

Field exper1ences are required as.an integral part of -these courses:
Ch11dren s Literature, Methods of Teach1ng Read1ng, and Curr1cu1um Mate-
rials ‘and Methods.. Whenever schedules permit, field exper1ences are
coord1nated w1th Introduct1on to Educat1on°

Projections*

Now that a-full-time coordinator of field experiences has been re-
quested, more ‘and varied’types of‘laboratory centers have been identified,
and modifications proposed in students course 1oads, a p1lot proaect for
e]ementary education majors .which. w111 begin f1e1d exper1ences in the
freshman year and extend throughout the four years of co]]ege has - been
proposed. Of course, the comp]ete 1mp1ementat1on o the ‘program depends -
upon -staff and- acceptance of. the program by - the facu]ty The deliberate
speed with, wh1ch such a program can be 1mp1emented in. the secondary .
educat1on programs depends upon -the proposa]s -of the Curr1cu1um Rev1s1on
Task Force.A An outline of -the sequence of profess1ona1 1aboratory
exper1ences -is presented by years

Freshman Year

" The program would requ1re each student enrelled. in the Elementary.
Educat1on Department to spend a m1n1mum of. 18 c]ock hours per semester
observ1ng in: d1fferent k1nds of c11n1ca1 sett1ngs “for exp]oratory
purposes.. Students wou]d be QU1ded in bu11d1ng concepts to make later
career decisions on.roles teachers perform, persongl qua11t1es and. pro--
fessional- sk11ls needed for success. in teach1ng at and in d1fferent-
adm1n1strat1ve units, and se]f—eva]uat1on of: strengths and weaknesses Ffor
cont1nU1ng in the program.; :

Sophomore Year _

Students have, three -courses. dur1ng the sophomore year for wh1ch
laboratory exper1ences are an 1ntegra1 part Each student will be re-.
qu1red to engage’ in 1aboratory exper1ences in one'’ of these courses.
These courses-are: Introduct1on to Educat1on (E]ementary and Secondary)

| *Sae Figure 2, Page 21. -
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and Children's Literature. .

Field assignments.will be made by teachers of required courses and.
wi]}-be'directly-related,to the understandings and skills emphasized in
the content of these -courses. For example,. students enrolled in
Children's L1terature can be assigned to conduct "story telling hours"
for a specific. age 1eve1 or for different age levels, over a given period -
of time.. The student would be requested to ebserve whether the ‘needs -and -
1nterests identified by. profess1ona1 writers of ch11dren s.anthologies |
are more app11cab1e to m1dd1e class ch11dren so ca1Ted "d1sadvantaged“
or "suburban children.' ' '

Tutorial assignments-on a ene-to- -one bas1s cou]d be made in connec-
tion with the course Introduct1on to Education. | It 1s conce1vab1e that -
such experiences in clinical sett1ngs wou]d be he]pfu] 1n assisting .
students :to build a ph1losophy of. what it means to accept children for
their innate worth as -human be1ngs and out of that ph1losophy will grow
real understand1ng° Real-Tife prob1ems for which tutors try to find
their -own. answers, such: as "How do I work with - k1ds whbse value con-
cepts- differ from mine?"  "What ‘are the factors wh1ch are more 1ikely to
cause -school .failure?" "How. can I use my creat1ve ab111ty in the selec- N
tion :and construct1on of. materials which; are. re]evant to student needs?" .
can be answered if students develop such a ph11osophy

Fo]low-up seminars’ for tutors as- -well as- c]assroom d1alogue will
help students build a: foundat1on for: 1mprov1ng the1r understand1ng of
~ children and -youth and furn1sh better mot1vat1on for an understand1ng of ..
the concepts studied in-the psycho1ogy courses wh1ch fo]]ow in the. junior
yeanr. i

Junior Year

During ‘the junior year, 1ab0ratory experiences wuﬁ]d be better
structured and p]anned in connection w1th these courses'

Human Growth and Deve]opment and
Educat1ona1 ‘Psychology ..

Methods of Teach1ng Read1ng ‘
*Methods of Teach1ng Soc1al Stud1es (when app11cab1e)

*Th1s :course -is only. requ1red for E]ementary Educat1on MaJors w1th a
concentrat1on 1n Soc1a1 Stud1es 4 ;
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Data are a?readyfon;file:withtthe_1ast Teacher;Education Self-Study

whichrenumerates how, psychd]ogy courses -utilize 1aboratory experiences
For purposes of this. report we will explain. the present procedures used
in connect1on with Metheds of -Teaching- Reading. The instructor of the
course requires -each student to select a laboratory center.in which he or

she will devote a minimum. of -one hour per. week demonstrat1ng the use of a-

particular concept, understandings; and’ sk111s 1earned in the theoretical
aspects ‘of -the course on a one-to-one ‘basis or W1th small groups.
Students -also have ‘an opportun1ty to 1earn how. to use reading machines
and other media with "live subjects.”

With, the background‘experiences of exp]oretory‘nature, behaviora1
science courses. related to practice, - and’ opportunity to pract1ce teach1ng

skills on a.one-to-one basis or with small groups ,. the . student approaches

the senior year with a richer degree of read1ness for assuming the role
of a. student teacher

Senior Year

The Teaching Pract1ces -and the -Instructional Media - courses will
provide complementary 1aooratory‘exper1ences, In add1t1on to the contin-
uation of laboratory experiences, such techn{ques as s1mu1at1on, .case\
presentat1ons, human relations workshops, and other innovative ;practices
will be,1nvestngated . The cu1m1nat1ng exper1ence w111 be Student ' \\
Teaching. ~ \

Some of -the features .ncorporated in the plan are currently in.
progress as ind 1v1dua1 components - The proaected plan attempts -to 1ncor-

porate . the best features of. ongo1ng 1aboratory experiences w1th

1nnovat1ons.

20
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Proposed. ETementary Education Program \

The-proposed”program-which-fo]]bws,-hopefu]]y,,wiTl;be-approvedifor
1mp1ementat1on by September, 1970.

The program which we. hope to effect. as a "p110t study" with the
1970\1ncom1ng freshman class - represents the concerted efforts of profes-
sional.educators whoe propose neu-directions for~program-deveTopment in
teacher education as we11 as input from. students, a]umni, education
staff, department cha1rmen, members of the. counseling staff, pr1nc1pa1s,
and ‘the Assoc1ate Dean of the Co]]ege.{

Some factors-that 1nfTuenced the-program mode1~were'

1. The current Tower d1v151on course-and hour Toad were not-
| rea11st1c in terms of -.the d1ff1cu1ty of courses - concentraued
in the freshman and ‘sophomore years. Typ1ca11y, students were
tak1ng as many: as seventeen hours wh1ch d1d not leave suf-
ficient “time Tor the. average student to make adequate prepara- .
tion for them,.

2. The proposa] made by the Teacher Educat1on Committee during
the. Inst’tut1ona1 Self-Study te spread the Genera] Education -
‘requ1rements throughout -the four years was adhered to..

3. 0pportun1t1es shou]d be provided as-early as poss1b1e for
students -to -engage - 1n c11n1ca1 -type exper1ences This idea
was -expressed succ1nt1y by-Dr. Col]1er one .of the persons who
deve]oped the Berav1ora1 Science: Teacher Educat1on Program
(BSTEP) durTng his - presentat1on -at -the Elemeritary Teacher
Educat1on work Conference on Four Mode]s, Teacher Educat1on
ProJect - USOE/BR This conference was .hosted by .Clark
College -in cooperat1on with FTor1da A &M Un1vers1ty (Talla-
hassee)., L1v1ngston Un1vers1ty (L1V1ngston ATabama), and
Tennessee State Un1vers1tv (Nashv111e) Dr. Co]11er stated:

We have been concerned for-a-long" time -about the -
kinds and’ amounts and-quality of our:clinical experi-
~ences.  For: many years it has been’ genera]]y some N
, September exper1ence ‘or ear]y exper1ence with-a.child,
going . in'and seeing a-scho¢1 for a period of't1me, andj'.
student teach1ng. We have had ‘the internship somewhatg
fragmented and somewhat separated We believe . truly
that if th1s person is 1nterested at all in: teach1ng
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that his experience should flow throughout the full

four years -of college, starting very. ear1y in_the
freshman year.. It starts here because not only is it
open-ended but -it widens: The first experience we have
planned ‘here is what:we now call exploring teaching.
What we want to do is provide some kind of experience
where very early the student can start exploring -teach-
ing. He will .do some “tutoering prooab]y on-a 1-to-1
basis, he may do some with a very small group, he may
spend some time at the. YMCA, a settlement house in the -
inner c1ty--a11 ‘kinds of poss1b111t1es. Here is a .case-
we -think in which we need to. work with -all the . varied
types of community -agencies ‘that-have ‘any re1at1onsh1p,~
that we can determine, with the. public schools. and.the
teacher's job-as well as just inside the c]assroom.-'
Some will be on campus -and some will be off campus. We
will, provide :a number of simulated kinds of expérience
here, as well as-.in-some other situations. The second
experience is Career. Decision. ' One aspect involved 1in
this decision is to try to.get answers to the ‘questions:
Do I really want to teach? . If so, what kinds-of.
youngsters do I want to teach7' Am I more.interested ‘in
teach1ng preschool., ‘or primary school, or middle-school? -
Would I'prefer to be a self-contained classroom teacher,-
trying -to:have sole’ respons1b111ty for the experiences
of these youngsters, or do I ses myself becoming more of
a -specialist with a broad background? - Do I want to be a-
team teacher? - Do I want to teach in inner city, suburban-
areas, or rural areas? These are kinds of questions we
will be raising with the students and. he1p1ng them to:
seek some valid answers about ‘their career dec1s1on.'

. The representative on the Teacher Educat1on Committee from the

English. Department in cooperat1on with .the Chairman and\staff
has -provided course offer1ngs for all elementary education -
majors .as well ‘as- course ‘offerings in the concentration based

‘upon a suggest1on made by the 1964 V1s1t1ng Team of-the Georg1a’

State Department of ?dUCatlﬁﬁa ahey recommended that "the.
Eng]ish'erartment examine;a11 prqspect1ve_teaehers" needs 1in -
regard :to composition andfaral'expression{ In-instancestwhereg;
after their;general"edgeatiOn;coursesg;students?stiil have, |
serious,limitatiqns,:we'snggest_advanced_compositioniand
speech." I | - o

The - extens1ve use. of med1a and other aids. in pub11c schoo]s
resu1t1ng from educat10na1 techno]ogy makes it a1most mandatory
that today 3 graduates of - teacher educat1on programs be -pro--
vided experiences - to assist them in. understand1ng the -
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technologies that- make'such‘media and materials usable in their .

teaching and deve1op the skills for using them with some degree
of expertise.

6. Recognition that schools do not belong exclusively to educators
points to the need.for providing -experiences for examining the
values,;institutﬁons and-social structures .of American society--
focusing specifically on. the roie of the school in shaping
public policy in the midst of social change.

7. . Input resulting from a study of :the nine comprehensive-teachen
education.models which was -developed under.the auspices of the.
USOE/BR. -

8. - Feedback from students for the past five years, who must take
the NTE as one of the requinements for- employment “in the
At]anta Pub11c Schoo1 System, reports that the present ‘'system.
for fu1f1111ng the ‘humanities requirement prepares. them for -
this-section of neither-the NTE-nor GRE, the.items of- wh1ch,
are selected on the basis of centent va1§dity -of .teacher educa=
tion programs (NTE) and 1iberal arts ¢ r1cu1a (GRE)

On the basis of this rationale, specific changes are~ref1ected in
the proposed program agreed on by the Teacher Education Committee for
prospect1ve elementary educat1on teachersa '

1. Freshman students would- take a maxlmum of- four ‘courses. and, if
the student had ser1ous read1ng ‘problems -as revea1ed by test -
scores he cou]d take - on1y three courses the second semester,“

2. Laberatory exper1ences for- exp10rat1on in pub11c school- and
social agenc1es wou]d beg1n in the freshman. year and - extend
throughout .the student s co]]ege program.

3. Physical SC1ence Survey for. E1ementary Sch001 Teachers would’
be meved to the. eophomore year. ; Consu]tat1on with the. in- |
structdr of the course, revea1ed that the. course depends uponf '
understand1ng and’ knowledge of mathemat1cs 101 102. . It -is. |
vunrea11st1c for students to fo]]ow a-year ‘s sequence of Survey
.of B1o1og1ca1-nPhyS1ca1 Sc1ence 1rrespect1ve .of readiness.
F1ex1b111ty wou]d a110w a student to fo11ow such ~sequence on]y '
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8.

if he were ready to do so..

It is hoped that a -one-semester humanities course with a

strong literature base would be designed for elementary educa-
tion majors fn lieu of six hours of Introduction to Literature.
These students. a]ready are requ1red to take Children's Litera-
ture for cert1f1cat1on purposes which would add.up to six

-semester hours: of 11te“ature.

A required. two-hour - spec1a11zed course entitled Colloquium
(318) is -proposed- by the Eng]1sh Department to further
strengthen communlcqtjon.sk111s of-all prospective -elementary .
teachers. |

The-brqgram also proposes. four houns-ofjreligionﬁratner-than-

. Two nequired:three—semesten-hour~courses,areaadded.to the pro-
‘fessional education seqnence and a- tota] of three hours credit

fcn laboratory- experiences and seminar is gwen° The -courses
are: Instructional Media and-School ‘and. Society. :

Teach1ng of Health and Physical Education will be taken in
lieu of Phys1ca] Educat1cn (Genera] Education).

A comparisen of the content distribution of the two programs with
the d1str1but1on 0of semester hours suggested by ‘the professional
standards movement of . the National Commission on Teacher Education and’
Profess1ona] Standards (NCTEPS) for e1ementary educat1on maJors is found
in Figure 3 wh1ch follows:
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FIGURE 3
DISTRIBUTION OF PROGRAM CONTENT

Present . Proposed
_ | NCTEPS- . Program Program
General | 45, . " |
Education 50 - 52* 46
Professional 27 .
Education - 36 18%*. | 27
Concentration**. 39 24 - 18
and 53 17. 20
Specialization ' 41
Electives , Not 9. _9
. , Stated. 120 120

*Exceeds NCTEPS maximum- suggested standards.
**Balow NCTEPS ‘minimum suggested standards. :
***Concentrations can .be: classified -as restr1cted electives since the
student can make a cho1ce within 11m1ts.

——

Evaluation

The ‘propesed program is equally as.strong in .content*, but-the dis-
tribution of courses, the pacing, and the. timing -are more. rea]istic in
terms of the c]ients‘served . Further, the red1str1but1on of the program
more. nea“]v approx1mates NCTEPS' suggested ‘standards. - Alsoy opportan1ty'
is - allowed for ‘the colloquium, elective nontrad1t1ona1 courses, and
laboratory exper1ences** beginning in the freshman year and extending -
throughout .the prepanqt1on period.

Summary -

With . the comp]etidn,of Phases I and II, we had hoped‘to.secure*
funds, personnel, facilities, and materials to'c0hdJCt'a "pilot study"
to evaluate the potent1a] effect1veness -of .CCETEM beg1nning w1th the -
1970 freshman class. S1nce fund1ng .to 1mp1ement the total program was
not ava11ab1e at the end of the 1969- 1970 schoo] term, we used funds
from the. USOE/BR (1970-1971) to 1mp1ement the Freshman Year Professional
Educat1on Component, ‘

*See'Ppoposeq Proqram, o ~ **Shewn 1in Figure'I; Page'14
Appendix II, Page 54. S : ‘ ,
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SECTI-ON III

IMPLEMENTATION OF THE FRESHMEN YEAR COMPONENT- OF
¥A0FESSIONAL LABORATORY EXPERIENCES OF - CCETEM
‘1970~ 1971

Interest. in conduct1ng a- “p110t study” to: eva]uate the potential
effect1veness of CCETEM was. h1gh :among the-:Clark Co]]ege Education staff-
and Teacher. Educat1on Comm1ttee Ideally ; we were anxious.to implement
the entire prOgram,\but it was. unrealistic to do so in terms-of our
present -resources. both human and phys1ca1 However, careful assessment
of our:. strengths and. 11m1tat1ons was - made and we dec1ded to use a]] the
financial resources prov1ded by USOE- to implement one sub- component of -
the Profess1ona1 Educat1on sequence--BEGINNING LABORATORY EXPERIENCES IN -
THE FRESHMAN YEAR.

quther,~we would seek funds, human' resources, and teaching aids
to. implement -as.many -of ithe other components -of "CCETEM as possible -
during .the 1970-1971 ‘school “term. | ‘
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RATIONALE

A1l entering freshmen at Clark are asked to indicate their major
field of interest dur1ng ‘the co]]ege freshmen - orientat1on period. - Even
though a few students are undec1ded the. maJor1ty of-them have already
made a tentative career choice-..

The major focus on this portion of .the report will be centered on
the experiences of 26 members of -the 1970 freshmen students class who
expressed-an~interest-in-becoming-e]ementary-teachers.

Gne -of -the innovative features: of CCETEM is that it provides early
involvement of students-in 1aboratory experiences -that will assist -them-
in:viewing the profession-rea]istical]y, observing/participating in tasks:
performed by educational workers, -and assessing. the1r strengths and 1imi-
tations in terms .of cantinuing -in the profession: Spec1fica11y, CCETEM
supports the pos1t1on of Fred T. Wilhelms:

"The  freshman-year -of co]]ege is none too early to-start-a
program which progressively .enriches a student's self
concept and takés him.on- the road to everything that pro--
fess1ona11sm means. If we want a. free-swinging autenomous, :
sensitive student at graduat1on, we cannot afford years of"
subserv1ent detent1on in a home for- dependents "k -

It is in this context-that-a "pilot. sfndy' was, conducted providing :
freshmen: students -who are enro] led 1n the e]ementary teacher education
the opportunity. to engage in 1aboratory exper1ences,pr1or to making ap-
p]1cat1or for.entering -the Teacher Education Program in the spring of
the1r sophomore year. Prior to th1s study, freshmen had 1ittle-or no.
provision for. work1ng in schools w1th adm1n1strators, teachers, and |
- children prior-to the junior or senior year. They- usually took most of
the1r theory courses- 1n 1so]at1on and received . mosit of their c]assroom
exper1ence dur1ng the sen1or year ‘as.student teachersaz

This -pregram. attempts to plan sequent1a1, 1ntegrated, superv1sed ‘
clinical experiences.beg1nn1ng,W1th_freshmen‘(who will be called "pre--
teachers") andfcq]minating withfstudent'teaching or an internship.

*Fred Wilhelms, : Rea11gnments for: Teacher ‘Education (The 11th Char]es
Hunt- Lecture AAcTE) .
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ADMINISTERING THE “PILOT STUDY"

In,retrospect, certain decisions were made prior to implementing
the program as follows:.

1.

The need for employing a full-time Director of Clinical
Laboratory -Experiences.

. + Provision for joint-planning .and decision-making with

pubiic school and-college personnel.

Establishment of procedures for the placement of pre-teachers.

. Identifiqation?of enabling -activities .for pre-teachers.

Director of Clinical Laboratory Experiences

In August, 1970 a Director of Clinical Laboratory Experiences was
added to the stéfff The'jéb description whigh-foi]ows~gives:some indi- -
cation of -the important .role.he would play in providing opportunities .for
teacher -education stqdents to interpret -and apply principles of “educa-
tionél theory .and for the.deve]opment-ofﬂteaching skills.

The-job- description for.- the Director;is'1isted~be1cw:-

1.

2.

Inform the. education staff of significant developments.in 1abo-
ratory experiences .or clinical phase of teacher3education,

Serve as the principal liaison between Clark College and the
personnel of the centers which serve as partners .in providing
laboratony-experigncés for_the_preService education of
teachers. . |

Provide the leadership fornplanhing_the;sequential‘prqgrams-
for ‘aboratory experiences of-teacher education students -with
teachers of academic,tprofessional and specialized education
courses. '

Collect -and centralize data needed by the staff in making
Jjudgments relative to the quality -of performance of studies in
laboratory experiences- prior to student teaching.
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5. MWork with college supervisor of student teachers in planning
' student ‘teaching experiences.

6. Design a system to synchronize data on students enrolled in.
Teacher Education.. This would-include simulation, micro-
teaching, reports., evaluation, and-others.

NOTE:- I,VIt was -agreed that-in deve1op1ng -a new position, the complete
job descr1pt1on would evolve on the basis of experience.

2. Further, the job-of-placing students for Clinicai Laboratory.
‘Experiences above the freshman year was not among the assigned
tasks the first year.:

Provisions for -Joint Planning and-Decision.
Making with Public-School and College Personne1

Dr. Sidney Estes, Director-of -the EIP program, contacted the col-
lege during ‘the 1969-1970 school year-re1at1ve to discussing ways in
which -the. pubtic schoo1.and-co11ege-cqqu-eooperate in strengthening-
teacher education. We-askedetb>meet-w1th-the:EiP:staff to discuss;the
proposed. plan of placing freshmen in schools as "pre-teachers."
Initially, we felt: that our "pilet program" would have a better chance
of succeeding if we worked with a group that had already expressed an-
interest .in working w1th the college.. This request was granted and
dur1ng the conference session with the EIP- personne1, some pert1nent
questions were- asked about - the obJect1ves, eva]uat1on, supervision by.
college personnel, co11ege cred1t and how the_program could contmbq_te~
to the improvement of- teacher educat1on In some instances, we had-
definite -answers, but in other. 1nstances, we had to admit.that: we were
seeking answers.. However, at the conclusion of the conference, Mr.
Blackshear -expressed an interest in accepting freshmen students - to work ..
at-E. A. Ware Elementary-School for a trial period beginning in September
i970. In terms of guiding principles for the program, it was agreed
that: -

1.  The principal, .teachers, and college director of clinical
laboratory experiehces-cqoperatively plan an individual pro-
gram for each "pre-teacher." |
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2. The-teacher, college director of laboratory experiences,
and “"pre-teachers" identify the tasks to be performed since
studies: in the area of -the roles of paraprofessional and/or
"pre-teachers" -are sparse. |

3. = Since freshmen were developing competencies identified in
CCETEM by the experiences provided in the- freshmen courses
in which -they were enro11ed, a level. of competency for -
respective tasks as "pre-teachers" was not specified.
Instead, it was-anticipated that "pre-teachers" would begin
to find answersuto'some'Very-important questions--Is teaching
different from whét,l expected? Do-1I have~sufficientgintere§t
in teaching as a profession? Do I have the qualities of
leadership and ‘professional attitudes needed in educational
work?

4.- Evaluation wou1d be based on conferences with supervising
teachers, participation in "the pre- teqrh1ng seminars'" and
student products..

5. It was -agreed that no more than 5 "pre-teachers" would-be .
| placed-in any one center.

6. The Direc;or;of~CITnica1 Laberatory - Experiences wou1d'remain'
at the school with "pre-teachers" the entire ‘time-they .are in
the schools.

Procedures -for Placing-"Pre-Teachers" -

During the freshmen Week College Orientation session of the 1970-71.
school ‘term, students-who expressed an interest in becoming e]emehtary
teachers were asked to meet with ‘the staff in the Department of Educatwn°
CCETEM, in genera], and the Profess1ona1 Laboratory Exper1ence cemponent,
in specific, were d1scussed with the group. "Prefteachersﬁ ‘were also
introduced -to the Director of Clinical Laboratpry Experiences who sched-
uled a series;of sessions :to set up procedural steps for- implementing the -
program. Once the Director of Clinical Laboratory experiences had infor-
mation relative to the grade level the "pre-teachers" pbeferred, he began -
to méet wi*h principals and teachers. = After several .interviews and
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meetings with administrative personnel, the "pre-teacher" was assigned to.
a specific school, supervising teacher, c]ass,'and_grade level or cluster. .

At the time of the target date . for beginning the project, according
to our contract with USOE the- Atlanta Board of Education was in the
process of selecting a coordinator-of student teaching. Mr._Judd Sapp
was appointed to coordinate the placement of students for all professional
laboratory experiences after the program started. Contacts have been
made to utilize his services in the placement of "pre-teachers" beginning
in-September 1971. . However, .for the'year'1970-1971'we:p1aced “pre-
teachensﬁ in the‘following zchools: E. A. Ware, E. L. Connally, English.
Avenue -Primary, and East Lake Elementary- Schools:

Throughout the entire assignment of -the "pre-teachers," they at-
tended seminars, - passed -in weekly accounts of the1r experiences -in the
school., held forma] and 1nforma1 conferences w1tn pr1nc1pa1s, supervising -
teachers, the D1rector of C11n1ca1 Laboratory Exper1ences, -education staff -
members.; -and attended. worksnops - (when app11cab1e)

The Role of -Supervising Teacher
in the "Pre-Teacher" Program

The supervising teacher and the “pre- teachers“ cooperat1ve1y se-
lected enabling activities and naterials needed to support the teaching-
lTearning .experiences for a specific class in terms of the "pre-teacher!'s"
competencies, needs, end;interestsi SometimeS'the-cooperating‘teacheri
worked independént]y with- the "pre -teacher." . In otner'instances, the . two
worked as a, "team." 1In still other 1nstances, the . cooperat1ng teacher
Served as “"catalyst"-in helping the "pre- teacher“ in accommodating and
assimilating the school m111eu and/cr assuming 1ncreas1ng1y more ..
difficult enabling activities. '
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Enabling ActivitiesK“PrefTethers?-Performed

Duties normally performed by "pre-teachers" can be classified into
thr- “reas:. Working with Teaching Aids, Secretarial/Housekeeping and

Cle om.Management Activities.
Working with Secretarial/ Management
Teaching .Aids - Housekeeping Activities
1. Operate audio- 1. Keep ¢ Tassroom- 1. Listen to reading-
- visual equipment. attract1ve groups
2. Assist in making 2. Do necessary- 2.,h<s1st teachers -
of .teaching aids. - - typing. “in working -with
, - students whc have
- learning dis-
ab111t1es.
3. Help set up | 3. Take attendance. - 3. Read stories and’
experiments;, N poetry-to class.
4. Assist :in preparing 4. Correct papers:

- games, puzzles; and -
:bu11et1n boards ’

5. Prepare ‘and. draw _ 5. Assist teachers .
- transparencies. in promoting self-
: discipline among "
pupils (when. ap-.
p11cab1e) '
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EVALUATION OF THE “PRE-TEACHER" PROGRAM" :
STRENGTHS - AND RECOMMENDATIONS -FOR IMPROVEMENT

Strengths

1.

Twenty-six freshman elementary education majors had the opportunity
to view "teachjng in the real world."

An analysis of “seminars, formal/informal conferences, student
diaries, and on-job performance reveal that this group.is.more sensi- .
tive .and aware of a variety -of:

a. administrative organizational patterns
b.. teaching and/or learning styles,

c. applicability- cf mu1t1sensony aids -
as comp]ementary teach1ng aids '

d. types of educational positions -

e.. school plants.and services

f.. administrative styles:

g. tasks performed by teachers, adminis-.
trators, superv1sory,,and aux111ary
personne]

h. multi- ethmc(cu]tura'l and socio-economic:
settings in which they must 1earn to
work)

Two students had: some doubt about the1r cont1nu1ng in- the field and -
asked not to be assigned to an elementary school the second: semester,

Students saw the need for studying the.profess1ona1 and/or special-
ized course outT1ned in CCETEM

Prospective students who.are minoring in educat1on expressed an
interest in the program. o

. Students are beg1nn1ng to- eva1uate -their own competenc1es for con--

t1nu1ng in the; profess1on
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| FIGURE 4
CYCLE OF THE "PRE-TEACHING" PROGRAM

CLARK COLLEGE FOUR ATLANTA PUBLIC SCHOOLS
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DIRECTOR OF LABORATORY EXPERIENCES

SUPPLEMENTARY STAFF
- CHILDREN

FRESHMEN
"PRE-TEACHERS"
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Recommendations.forvaprovement

1.
2.

That the "pre-teacher" program be continued- and evaluated. periodically.

~ That Personnel Services schedule freshman whc. express an interest in

majoring in elementary education to be placed in the same section of -
Foundatioirs' of Learning. - Further, the. Director of -Clinical Laboratory
Exper1ences work c]ose]y w1th the teacher of the course in order to
have more time :to study profiles of these students prior to placing
thém in the publlc sqhoo]s ‘the second semester*.

That a.system be worked out to transport. students. to and from centers .
at no.cost -or-a minimum fee, 1if beginning profess1ona1 laboratory
experiences -in the freshman year becomes - a rnqu1remenf at-the end of -
the "Pilot Program."

That-personnel. be provided by each department preparing .students. for
teaching in secondary schoo1s to-assist in the p]ann1ng and super-
vision of their. c11n1ca1 -experiences beginning .in the fneshman year,
and- cu1m1nat1ng with student- teaching or-an internship,

That studen;§>put?in,two hours .daily for -18 -weeks (second ‘'semester)
instead of -one hour daily for 36 weeks in order to implement recom-
mendation:numberrz,l

That funds be sought to, purchase more “soft ware" for the development ..
of "protoco] materials" and video taping "critical teach1ng 1nc1dentsi“

That a research specialist :be hired as. soon as possible to assist in
des1gn1ng a p1an to eva]uate the effectiveness of CCETEM.

. That provisions be.madeAforvreleased-tlme of an education -staff mem-

ber-toiassistﬂteachers.of'professiona] and/orfspecialfzed courses -in
the development of proficiency medules. If courseé weré.modularized;,
it would more ]ikély ensure’ that laboratory and/or clinicai experi-
enceslbecomé-an integral part'of‘eveny‘coqnse..

That all seniors be requiréd«to\engagé in September -Experiences. since
the co]]ege‘will-institute‘the;4-1m4 p1an_beginning-in September 1,
1971.

*See -Figure 5, Page 39.
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QUESTIONS ABOUT THE “PRE-TEACHING PROGRAM"
WHICH "NEED - FURTHER EXPLORATION

"Change is characteristic of education." For this reason, we do -
not envisicn a static program. Questions have been raised and solutions
to these questions have been attempted. As some ofvtheﬁissues-have been
resolved, others have appeared. . There is a need for further study, more -
research,.and-eharing of ideas;concerning»the‘use~of?"pre-teachers"-to~
enhance teacher education programs.. Some of -the quest1ons and 1ssues
which need to be.raised are stated below. b

1. What is the Jegar,state-offthe "pre-teacher"?

2. Who -should set up criteria for. the evaluatien of "pre-teachers"?:
Who should eva1uate?..What.shoq]d be.eva1uated?:-Shou1d-a level of -
competency for tasks -be established?-

3.  How can- training programs be made flexible enough'tq provide for-
individual needs in various .categories, yet spec;f1c enough to be .
practical and-useful? '

4. How may "pre-teachers" maintain unity? What typesgof?instruments-
may- be .used to. keep 11nes of commun1cat1on open?

5. W111 clipical experiences in educat1on eventua11y be patterned after
those in med1ca1 schoo]7

6.  Who will transport "pre-teachers“ ‘to .various schoo1s7 Who W111 pay
the . oost7

7. Who will determine the schools? - Who would make necessary arrange--
ments? | : |

8. What- procedure might be used in order to. acqua1nt and keep the public:.
1nformed about the use of aux111ary personne1 in epucat1ona1 programs?

9. How can we.utilize teachers and adm1n1strators more adequate1y in
clinical, exper1ences7 : L

10. Should more time be. included in elinioal experienoee? Why?
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FIGURE 5
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THE PROFESSIONAL EDUCATION COMPONENT
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SECTION IV

PRCGRESS: TOWARD- IMPLEMENTING
- OTHER PHASES ‘OF CCETEM-
i 1970 1971 '

CURRICULUM OF CCETEM

The Teacher Education Committee, -Council of Academic Affairs, and:
Facuity approuved CCETEM for .inclusion in the Se]f—Study Report of -Teacher
Education, April -1970. The V1s1t1ng Team appointed by the Georgia State.
Department of -Education to evaluate Teacher Education -Pragrams for Five-
Year Approva] in its report recommended oo "that the E1ementary Educa-
tion Department immediately 1mp1ement the new. requ1rements for- genera1
and prote=s=ona1 education proposed in CCETEM. "

Professional Education Sequence
Beyond -the Freshman Year

The courses Ch11dren s Literature, Methods of Teach1ng Reading,
and Curr1cu1um and ‘Methods (Secondary) have been restructured to include -
Laboratory -Experiences as. an 1ntegra1 phase of the enabljng activities.

Student teaching options - have been widened to perm1t students who
have been engaged in Clinical Laboratory Experiences in S1m11ar ‘socio-

| economic ' settings for two or more years to choose a d1fferent setting for

student teaching. :

This year the college used funds from several scurces to subs1d1ze
a limited number of seniors -to teach in res1den+1a1 schoo] sett1ngs,
northern suburban and private schools to comp]ement the1r -previous
experiences work1ng in southern, pub11c, urban/1nner c*ty schoo]s as
follows: ‘ ' :
Ethical Cu]tura] Schoo]s~-
New. York. C1ty

Jobs Corps-Center;
Atlanta, . Georgia

Southern Student Teaching Program
' Rochester New York




Use of Proficiency Modules

QT@rk"Co]]ége, along with a number-of other institutions, was
selected to validate profﬁciency‘moduTes-deve]oped by .Independent lLearn-
ing -Systems of San-Rafael, California, in these courses:

Ideas and Expression’(_gsic English Modules)‘was used by the
instructor to assist those students: who' rece1ved an-Incomplete -
in English 107 ‘because they needed to further strengthen their
communication skills.

~Mathemat1cs for E]ementary Teachers was used by the instructor
fbr the part1c1pants enro]]ed at. C]ark in the Career -Oppor- -
tun1t1es Proaect

Introduction to Genera] Psycho? ogy (one sect1on) was
organ1zed in -the trad1t1ona1 manner and a.second section
used the. prof1c1ency modu]es

Plans are be1ng made-to develop modules for Children's Literature .
and finalize those for Instruct1ona1 Med1a during :the 1971-1972 schoo]
term.
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COALITIONS -

AACTE/University of-Pittsburgh Urban
Leadership Development PrOJect

I.. OBJECTIVE

The long - range obJect1ve of .Clark College's participation in the
AACTE/University .of- P1ttsburgh Urban Leadership Deve]opment ProJert
was-to establish a. Tra1n1ng Complex Center. in keeping with- the ideas
proposed in Teachers for the Real World. 1In order to achieve this
goal,  the 1nst1tut1on has. been work1ng d111gent1y for the ‘past two
years.

IT. PROGRESS : TOWARD ACHIEVING THE OBJECTIVE (1970—1971)
A. On-Campus. Resources -and Facilities

When we started with 'the project in 1969, neither  the Educa-
tion nor the Audio-Visual Departments -had enough trained
personne]/fac111t1es/equ1pment necessary for-serving the train-.
ing functions we had envisioned.

With financial and/or consultative assistance from the Clark
College Departments: of Mathemat1cs -and Physics USOE; Consortium
of Southern Colleges for Teacher Education, and AACTE/Urban
Leadersh1p Deve]opment Prooect between, 0ctober 1970 and May
1971, Frank Edwards- (D1rector) and John Thompk1ns (Associate -
D1rector),were,ab}e to accomplish the following intermediary
steps toward the deve]opment'ef.a Clark College Training Comblex.
Center: |

1) Trained- education staff, pre-service educat1on students, and’
student. techn1c1ans in acquiring skills necessary to prepare
education .students -for using ‘technology creatively .in
teaching—]earning-situatione. |

2) Insta]]ed closed c1rcu1t television fac111t1es which include-
a comp]ete television stud1o (three cameras, switches, unit-
recorder) and a two- channe] R.E. closed c1chJt transition
system (ten rooms). - |
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III.

3) Designed a Teaching Demonstration Center which is housed in
a former chemistry laboratory.

4) Developed protocol materials.in cooperation with the Atlanta
Board -of Education and Atlanta University graduate students.
These are primarily pilotlmaterials,in which the staff and
student -technicians experimented with. various lighting tech-
niques, using equipment most effectively, communicating with
projectionists and sound effects. |

Specifically, our tw0~portable'productions'tO'date'are
the following multi-media.(tape, slides, video) presentations:
a) An Experiment in Coalition: Career Opportunities Project
(COP) on Instructional Teams -
b) An Unfinished Story: The Clark College Elementary Teacher
Education Model (CCETEM)
5) Recruited students who will beceme audic-visual technicians -
trained in television production ani visual -communications.
6) Rescheduled most proféssional and specialized education
courses so that students can observe.staff members demonstra-
ting the methodology . they espguisse. '

PROJECTIONS

On: March 16, 1971 when the staff opened the Instructional Com-
ponent of the Teacher Training Cocmplex Center, we felt like the

-woman model for Virginia Slims who gracefully slinks out while

musicians .in the background sing ‘Tustily, "You've come a long way,

baby." However, such ecstasy Was-short lived -and the staff was re-
minded of the. words penned by Robert Fhost—-“we have miiec and miles -
to go before we sleep." | -

If we are to continue strengthening .thé componeits s* the Train- .
ing Complex Centép;(and'we_are‘determihed_to-do so), we will nead
additional'staff,-more viable coalitions with scheol/nonschool
educativezagencies; and;funds-to-purthase "soft ware," upkeep of
"hard ware," dial-access, storage ahd;retrieva1 systems..
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Career Opportunities Program

We have cooperated with the Atlanta Board of Education and Georgia
State Universitywin:proyidingrtraining for 69+ Career Opportunities :
Project participants Who'are assigned as paraprofessionaTs-in the Atlanta -
Public ‘Schools. The program permits further opportunity for the college -
to eva]uate the use of modules, f]ex1b1e schedu11ng, and including labo-.
ratory exper1ences as an integral part of all course work with student
whose_background experiences and-preparation for co]]ege work are even -
more varied*than-our'regu]ar;constituency,_

Consortium of Southern Colleges for Teacher Education

One of the most positive outcomes.of cur. involvemert with -the USOE
Teacher-Educetion Project was the establishment of the Consortium of
Southern Colleges for Teacher Education. The interest, expertise, -and
product1v1ty of this group went far. beyord the original research efforts
of deve]op1ng model e1ementary -programs.. We learned from each other,
shared resources, disseminated materials, and held workshops ‘on the
campuses of participating colleges. Presently, we are seeking funds to
keep .the group.ih»tact, |

Teacher - Corps

Clark College is one of the institutions part1c1pat1ng in the
Atlanta Teacher Corps Consortium, Cycle VI. Five+ Clark seniors -entered
the .program in June 1971.

Among .other concomitant outcomes, the Clark College liaison teacher.
(Associate Director cf. Project) wi11 ‘evaluate the modules developed under.
the supervision of.the Directors. of ‘the Un1vers1ty of Georgia Education
Models (GEMS) to determ1ne their app11cab111ty for use at Clark College.
S*mu]taneous]y, the D1rector of the Project at Clark r‘ohege is using
Phases of the. Ch11d Deve]opment Module with sixteen volunteer students
in a surimer -course be1ng offered at At1anta Un1vers1ty - Five ‘Students-
in the course did not choose to part1c1pate and they are.being taught
separately.
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It is the plan of our staff to make whatever modifications we deem
necessary on the basis of-evaluation by the Directar and Associate "
D1rector before making the transition from our traditionally-structured
courses to completely modularize the fo]]ow1ng

. Methods of Teaching Reading
- Human Growth and Development

School and'Socjéty
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SECTION v
CONCLUSIONS AND SUMMARY -

Even though CCETEM“has-not'mad&-theAcomplete four-year cycle, on
the basis of -our impTementation'of the Freshman-Year Professional Labo-
ratory Experiences and "piloti.testing" several of the -other components,
we believe CCETEM is—beginhing~to take -effect on institutional change.
Specifically, the‘observab1e=éhanges we noted are the following:-

Faculty

1. The members of the TeacherAEducation Committee from the Departments
of SocfalAStudies?and-Modern-Foreign-Languages are planning to -
‘modularize and/or team teach their.respective-Curricu]um and Methods -
courses.

2. 'ine entire facu]ty-is-studying recommendations of the Task Force
which would widen opt1ons for -General Educat1on :0f ‘secondary minors
as well as ensure the continuat1on of the General Education Com-
ponient of CCETEM beyond the “P110f Study. "

3. The Departments: of Mathematics -and Phys1cs‘have'given'financia13
support for the. purchase of "hard ware" to further-strengthen:the
Instruct1ona] Media Component of - the Professional Edycation Sequence.

4. Faculty members in Academic Areas are being-used to teach in the
Career'Qppqrtunities.Program, In working Withvparapnofessionals,
they are.learningf“first?hand“ the knowledge,. skills, énd apprecia—
tiqns-pre—servicéiteachers.needwto function effectively in "the real
world of teaching." - | |

5. College faculty members are -1earning. to .use multisensory media.in
p]aﬁning-their own’c]aSS'presentatfdns |

6. Faculty members from the. Departments of English, Mathemat1cs, and.
Psychology cnoperated in testing the applicability for .use of
modules "developed by Independen; Learning Systems Corporat1ons at
Clark College. |

7, Faculty members are beginning :to ‘increase ‘their expertise .in working
with students!whose background differs from that of the so-called
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“typical freshmen."
Students .

"Pre-teachers" see the need of -taking courses outlined in CCETEM as
a -result of -their observation/participation experiences. in the -
freshman year.

Students are becoming more creative :in their class presentations
since teachers are varying ‘théir teaching styles.

Students who have had clinical experiences in a wider range.of multi--
ethnic and socio-economic settings feel that they can cope more’
effectively with the "real world of teaching" than students whose
experiences. were limited to mqnoéethnic/smciOeecunomic settings.

Students who have had experiences in modularized courses feel con-
comitant learnings may be highly important outcomesféuch as (a) self--
reliance  (b) initiative (c) independent habits of study -and

(d) uti]ization of-pnob]em¥so]ving techniques.

Stgdeni§-ane not only developing knowledge, skills, and value
judgment. in selecting-and using;mu1tisensdnyvteachingﬁaids; but ;are
becoming creative producers of these type materials.-

o
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PROJECT ‘STAFF AND CONSULTANTS
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PROJECT -STAFF
1969-1971

Pearlie C. Dove, Director:

Rebpcca E. Davis, Co- D1rector

Rubye B. Decoley, Reading Specialist
L.uvenia Cliftoen, Adm1n1strat1ve.Ass1stant
Frank Edwards,~Media Specialist

John Thompkins , Director of Clinicai Laboratcry
Experiences - (1970-71)

Helen Toliver, Staff Relfef and’ Curricuium: Consu]tant\

Dianne Watkins, Part-time Coordinrator of Professional
Laboratory . Experiences (1969-70)

OFF-CAMPUS-CONSULTANTS_

American Association .of '‘Colleges for Teacher.Education

Dr. -Richard James-
Assoc1ate Director

AACTE/Un1vers1ty ¢ Pittsburgh- Urban Leadership -
' DeveTopment Proaect

Dr. Wilford Innerd, Associate Director
Dr. David 0'Gorman, Director

ATLANTA. BOARD. OF EDUCATION -
ADMINISTRATIVE STAFF

Mrys. -Saimuel Bacote, Director, Career ‘Opportunities Program
.Br. Jarv1s ‘Barnes, Assist.: -Supt. “for ‘Research and-: Deve]opment
Drg S1dney.Estes, ‘Director, Education Improvement Project

Dr. R. Rue1-Morrison,'Director, Inservice Education

Mr. Judson Sapp,: Coorc1nator, Student Teaching

Mrs. Myrtice Taylor, Assistant Coord1nator, Career -
' 0pportun1t1es Program ‘
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PRINCIPALS .

Mr. Jdohn S. Blackshear, E. A. Ware School

Mrs. Julia Mitchell Glass, East~Lake_Sch001
Mrs.-Sté]1a3Lewis,-Eng1ish Avenue Primary -School
Mr.- R: H. Wilson, E,_L,-Conha]!y-Schdo1 '

GEORGIA-STATE'DEPARTMENTZOF-EDUCATION

Mrs.., Maenelle Dempsey., Consultant, -Teacher Education .
Mr. . W. Dwight Ezell, Consultant, Student Teach1ng

Dﬁ, W1111am Leach - Associate Director, Teacher:,
Education Services '

INDEPENDENT'LEARNING’SYSTEMS

Mr.‘CharIes E. Mobley

Director of Marketing :and
Behavor1a1 Consu1tant

MODEL DIRECTORS

Dr. CaThoun Collier, Michigan State University -
Dr. James - Cocper, University of Massachusetts

Dr. Charles Johnson, Dr. Gilbert Shearon,; .
Un1vers1ty of. Georq1a

Dr."wiiford Weber, Syracuse Unjvers1Qy

TEACHER-CORPS

Mrs. Mae: Armster, .Associate Director
Dr. Lucille Jordan, D1rector

Mrs. . E11zabeth McCarton Brown ,
E]ementary Coord1nator




ON-CAMPUS CONSULTANTS

ADMINISTRATION
Dr. Edward J. Brantley, Vice President

CURRICULUM TASK FORCE MEMBER"
Mrs. Isabella Butts Jenking .

FACULTY- AT LARGE
DEPARTMENT OF MATHEMATICS.
Mr. Calvin C. Clifton, Assistant Professor
Dr. J. J. Dennis, Chairman

DEPARTMENT OF PHYSICS ..
Dr. 0. P. Puri, Chairman

STUDENTS
Elementary Education Majcrs
Miss.Kathy-Hutchihson, Freshman
Miss Juanita Pace, Senior

Secondary .Education Minor
Mrs. Carla Brice Ross, Senior

TEACHER 'EDUCATION COMMITTEE /

*Mrs. Gladys Cothran..,,.;..Cha1rman, Department of Business Education :
Mfs.»Charlotte Davis....Assist. 'Professor of Social Science Education
Mrs. Ficra. DaV1s.;...;..,;..,;.Cha1rman, Department of Home Economics -
Mrs. Wiliie C. Davis........... ‘e..s....Associate Proféssor of Engx1sh7
Miss Lure11a Freeman.ﬂ,;.,,...Ass1stant Professor of- Fbre1gn Language
Mr.-C. D. Gillespie.....ooooveniian.. ~...;...«...;.,..Dean of Students
Mr. James Green.,ﬂa.ﬂ.;,,.;...Assoc1ate Professor ‘of American History
Mr. Calvin .Grimes----............Acting Chairman, Department of Music
Mr. J. E.- Hopkins............... ---Acting Chairman, Department of Art
Dr. Lloyd Howe]]..;...;.,.;...;.,.;..D1rector, 13~Co1Tege Program and’

S s .>sociate Dean of Instruction

Dr:- Charies Hubert...,.;.,,;.,.;,,.;...Assoc1ate Professor of Bioloav

Min  Chanwlas Thoao-.
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REQUIREMENTS FOR A PRUPOSED
BACHELOR OF ARTS DEGREE IN ELEMENTARY EDUCATION
'LEADING TO PROFESSIONAL CERTlFICATION '
~ 1965-1969

General Educaticn Semester
Courses Hours

College Orientation .
Physical hducat1on

U. S; History.

Ideas -and Expression
Introduction -to: Literature
Humanities

Algebra and Trigonometry
Modern Foreign .Language -
Religion and-Philosophy .
Physical Sc1ence and Biclogy -
Speech

Geography

N
\alwm\lmo\mwmmm—lm

Total
Professional Education .

Introduction to Education

Human Growth and Development and’
" Educational Psycho]ogy '
Principles, Materials, Methods ..
Student Teach1ng

U
lowe w

0

Totg].
Specialized Subjects.

Health Education :

Children'!s Literature

Methods of Teaching Reading

Creative Expression

lodernr Mathematics for Elementary
Scheol . Teachers

lu: WM W

-
-~

Totalv

N
K-S
*

Concentration

Art

Biology
Chemistry
English
French
Mathematics -
Music -

*Tvanty-four houwrs sbove Fresimen-Level Courses.




CCETEM

REQUIREMENTS FOR A PROPOSED BACHELOZ OF ARTs .DEGREE -
IN ELEMENTARY EDUCATION LEADING TO -PRO¥ESSIONAL CERTIFICATION
| (SEPTEMBER, 1970) o

FRESHMAN YEAR
First Semester - Hours SecohdJSemést@r,:'-- Hours

Ideas and Expression 105- 4 Ideas and Expragsion 106 4
Biological Science 101 3. Fundamentals Ot -speech 101 3
Intreduction ‘to Modern  Introdyction to podern
Mathematics 101 ' 3 Mathematics 102 3
United States History 213 - 3 United States Nistory.214 3
Laboratory Experiences- 1 Laboratory .EXPeyjences 1
14 - 14 .
SOPHOMORE .YEAR
Physical Science 311 4 Concentratijon - 3
Foreign Language -101 3 Geography -101 3
introduction to Education 211 3 Foreign Langudge 102 3
Children's Literature 212 3 Humahiti&S'(therature) 204 3
Art/Music -362/324 3~ Music/Art 374/326 3
/Y : T . . , T5
-JUNIOR YEAR
Religion-103 2 Concentration 3
Concentration 3 . Concentration 3
Concentration 3. '
Human Behavior. 311 3 Educational PSychology 312 3
Health ‘Education 213" 3 Colloquium 318 ' . 2
Methods of-Teaching 415 : School and SoCiety 358- 3
Reading . o 3 . Elective I 3"
. - 17 7
_ SENIOR YEAR
Religion (Elective). 2 - Student Teachlng 446 6
Conicentration - ' 3 Education :SemM har 449" 1
Curriculum and:.Teaching- Etective ~ B19cked 3
Proceduvre 441 = ' 3 ' ‘ '
Instructional Media 342 - 3
Methoeds ‘of -Teaching -Math. 311 -~ 3
Elective o ' 3" _ —
' 17 10

55

59




ELEMENTARY EDUCATION (Cont'd) .

The concentration areas for Elementary Education majors are .pre-.
sented in -this order:

Art -

Language Arts -
*Library.Science'

Music

Physical Science
Quantitative RelationshipSz
Social Studies '

General Educdtion Core by
Special Permission -

<tudents wno have to take read1ng must have. the1r program p]anned 1nd1-,
v1dua1}y by -the Cha1rman of the Department. :

*The. L1brary-sc1ence concentrat1on must be-approved cooperat1ve1y by the
Department “‘Chairman and. the Dean of *he Schoo] of. L1brary Serv1ce

(At]anta Un1vers1ty) R
| | 56
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REQUIREMENTS FOR'A PROPOSED BACHELOR OF ARTS: DEGREE
IN ELEMENTARY EDUCATION LEADING TO PROFESSIONAL CERTIFICATION
- (Revised June 1971) '

FRESHMAN. YEAR
First Semester Second Semester

G.E. 105 - Ideas and.Expression- 4 G.E- 106 Ideas and Expression 4
G.E.. 101 " Biological Science 3 G.E. ‘101 Fundamentals of. Speech 3
G.E. 105 Intro. to Mod:. Math. K 3 G.E. 106 Intro. to Mod: Math. - 3
G.E. 213 U.S. History- 3 G.E. 214 U.S. History 3
G.E. ‘102 Foundations of' P.E. 100- Laboratory
' ' Learning 2 o1 Exper1ences 2.
15 . 15
_ SOPHOMORE YEAR
G.E. 311 Physica] Science 4 G.E. 101 Geography - 3
G.E. 101 Foreign Language 3 G.E. ‘102 Foreign Language . 3
P.E. 2117 ’'Intro. to Education.- 3 .  G.E. 204 Humanities %L1t ) 3
S.C. 212 Children's L1terature 3. ‘ Concentration 3
S.C. -362- Art/Nus1c 3 S.C.- 324~ Music/Art 3.
324 16 T 362 ' 15
' JUNIOR YEAR
G.E- 103 . Religion/Philesophy 3 P.E. 312 Educational Psychol. 3
o Concentration S.C.- 318- Coiloquium - - 2
Concentration . 3 S.C. 415. Methods of Teach.
P.E. 311 Human Behavior 3 ' Reading 3
S.C. 213 Health Education 3 Concentration - 3
s.C. 311 Methods of Teaching Concentration . 3
P Mathemat1cs 3 Elective 3
18 17
SENIGR YEAR
P.E. 441  Curriculum-and P.E. 446 Student Teaching 6
‘ Teaching Procedure 2 P.E. 449 Education :Seminar 1
P.E. 342 Instructional Med1a 3: - ETective-Blocked 2
P.E. 350 School and Society - 3 ' o
o ' Concentrat1on 3
Elect1ve _;1, .
15 - g.

G.E. Genera] Educat1on
P.E. - Professional Education
S;C. Specialized. Courses

NOTE:- See-page 56 -for ‘an exp]anat1on of concentrations. . This .is a re-
7 vision-of CCETEM based on the -faculty. having passed a- reconimendation -
to reduce Re11g1on/Ph1Tosophy from four to’ three ‘hours and the

add1t1on of 102 Foundat1ons of Learn1ng.,

N ‘5'7-
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ELEMENTARY -EDUCATION (Cont'd)

Concentration requirements may be satisfied by taking 18 hours above
freshman-level coubses in the following areas:

Art:

*General Education
Laﬁguage Arts
Musie.i
Physical Science:
Quantitdtive Re}ationships;
Social Studies

**| ibrary Science

*Genera1 Educat1on Concentration may - be fulfilled by tak1ng six hours each
in three -of the college d1v1s1ons (SC1ence and Mathemat1cs, F1ne ‘Arts--.
Languages , SOC1a1 Stud1es). . .

**Upon approva] of the Department Cha1rmen and the Dean of- the School of |
L1brany Service (Atlanta Un1vers1ty) | o
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