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ABSTRACT

This paper was prepared for a social studies
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social studies should in some measure change the behavior of the
students {a sharp departure from the rationale of the information and
storage retrieval learning theories of the forties and fifties).
Since values held by an individual or group are powerful determinants
of behavior, the social studies teachers must be concerned with
values and value systems. . The curriculum should be designed around
their needs and interests to generate relevancy, rather than reflect
the dictates of the discipline. Knowledge is essential but if
outcomes are not so much what a student knows but how he behaves in
certain situations, content becomes not the end but the means.
Students who have been exposed to several years of social studies
should exemplify the following behaviors: 1) examine social issues
critically; 2) question assumptions; 3) be suspicious of action that
limits the rights of others; 4) identify and reject prejudice; and,
5) determine reliability of information sources. When the social
studies program accomplishes some of these purposes, it has justified
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THE ROLE OF THE SOCIAL STUDIES

IN PUBLIC EDUCATION

| wouid like to review, if | may, some of +he influences
that have directed curriculum planning‘in the  social studies through-
out the forties and.fiffies, +hose two quiet, and in retrospect,
immensefy attractive decades. This will, | assure'you, Bé a brief
flashback since there is noThlng more deadly than the intellectual
concepts of the immediate preceding decade. W

A major influence in the development of a social studies
curriculum has. been, and I‘expecf will continue to be, the predominant -

position of history. . No matter how much a curriculum designer might

have wiéhed to introduce new content from the social scienées, he did

so at his own peril. Teachers had been prepared in the field of history -

and insisted on Teachlng it to the exclusion of other content irres-
pecflve of provuncual dlrecfive The vocal public, these Deing
newspaper editorg politicians, and some university professors, were
convinced that the study of hisfory and hisfory alone would prodﬁce
the informgp cifiéen and Tha+ any move To‘inTroduce other content was
a threat fo the securi+9 of the state. And further, the curriculum
designers themselves inall probabllify heid a deep and abzdlng fanTh

“Tn the efflcacy of husforlcal | iterature to create the good C|T|zen

«




Accordingly, if one examfnes the social studies curriculum
of Jjunior and senior higq schoo?s for the fifties and sixties in this
and, | suspect other progincés, one can readily detect a strong orientation
towards the discipline of history. Ancient history held sway in Grade
X, modern history dominated the content of Grade Xl‘and international
affairs with Canada’as the central focus gave substance to the Grade
X1l cou}ge.

A second influence, which might be termed the social studies
"syndrome", provided some slight justificaticn for that title on Alberta
curriculum publications. The proponents 6f social studies heid the
view that other disciplines within the family of social sciences had
much +6 con%ribuTe towards an understanding of the current social
scene. And further, that content relevant to a pérTICQIar topic could
be selected firom a discipline without a full-scale exploration of its
content and‘s+ruc+qre; Whatever the merit of this eclectic practice,
if has had little accep+ance from the specialist who feels that one
should either drink deep]y from his fount of knowledge or else go thirsty.

The Alberta social studies CUrricUIUm of the fifties reflected
a desire to move beyond the myfh-facT-Iegeﬁd of historical narraTive ‘
by introducing genefalizaTions derived from one or more of the social
sciences.(Z) ,ThroughouT the various units one may find concepts drawn.
from the field of economics, such as the factors of production, the
relationship of supply and demand in the estab!ishment of prices, the

¥
theory of marginal utility. True, the emphasis in this selection
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has been strongly classical with the Marshalian tradition very
much in evidence. The Keynesian influence had nbf yet penetrated
the conventional wisdom adhered to by curriculum builders in remote
mid-century Alberta. Similarly those principies selected from the
field of political science were in the best traditions of Bagehot. They
. reflected the more static and s+ruc+ura{ approach to the study of political
institutions rather than the dynamic behavioral interpretation that is
cﬁrrenTIy the vogue within this discipline.

These are illustrative more of the +ype of content seiected
than of the social studies approach. Since the curriculum guide
was written in the early fifties, swaeping changes have apparently
occurred among the social sciences. tinstitutions are befng analyzed -
from the behaVioral.raTher fhan the structurai view. How one crystallizes
this dynamic emphasis into tidy statements to be:%ncluded in a curriculum
guide poses a problem which at this moment | would rather avoia. |

A third influence éffecTed the organiza*ion rather than the -
nature of content; this was the concept of the unit method. A unit
essentially is a body of content organized.around some central co-ordinating
theme which could be cévered ina six fo eighT-Week period. The theme
might be topical, such as the story of Transporbfion, or it might
pinpoint a social issue such as the provision of low-cost hausing. While

the units in THe Alberta curriculum tended to be phrased as ﬁroblems, they
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were in effect devices for organizing content into comprehensive
wholes. They provided the neans for introducing distinct divisions
in the, year's work, each with emphasis on one or another of history,
geography, economics, political science or cuituratl an+hropology.
'Anofher influence not generall? understood but noneTHeIess
significanf is réfle¢fed in the series of genefa[izafions contained in
‘each unit. One of the mosflau+henfic but least accepted of principles in
learning is that individual faqfs disappear from'onefs memory very
quickly but general statements or principles Ténd to remain as part of one's
permanent framework'of-knowledge; One may immediafely recall such
generalized concepts in sciencé_as Archimedes' Principle or Newton's Law
of Motion without rémemberihg +he details leading to their enunciation.
The generalizaffons listed in ths Qarious units 6f the Alberta curriculumﬁfﬁ
guldes for Grades VIl o X1 were, in effecT; conclusions, Teﬁfaf]ve or
otherwise, generaliiéd,sfafémen?s and principles.
The effect of listing generallzafions was unexpected.  Instead
_of using These sTaTemenTs as models and developing similar or the same
concluslions from the defalled sTudy and discu55|on of historical fact,
many- teachers regarded fhem‘as precest To be taught. FurThermore, we
soon discoveer that a sTaTemeﬁT accepTaBle"To one historian as an

insightful conclu5|on drawn from a serles of historical facts, mrghT to

another, illustrate unlnformed bias. In The evaluaflon of hlsTorlcaI
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general izations one hisToriaﬁ's considered judgement may to a
colleague refiect professiona] ineptitude. Such are the hazards of
printing pithy statements intended to summerizz iengthly intellectuai

explorations.

No exéursién into the past can be compieTe without reference -
to The EnTerpriSBSS)The term dominated eIemenTary'socjaI STﬁdies in
the Province of AlberTé for the best part of three decades. The word
.brings nqéTaIgic memorles of coﬁTroversy wifh wide extremes of support
andIOpposi+fon, At least for a $h6r+ period of time. in this cenTury the
elemenfary school bécame the focus of aTTeh?fon; Pgs+-§econdary and
VOca+ionél education had not yet usurped the centre of the stage.

The enterprise or the activity movsmeni4)cons+ifu+es perhaps, the
£irst major attempt in our cénTu}y.To change teaching pracTice."STaTed
simply the Théofy underlying this énferprise was that to learn, students
must enter ac+fveiy fnto the teaching-learning process. They must have
establ ished clearly conceived learning purposes and they must achieve these
Throuéh reading, discuésing, wrlTiné, drawing, and buIldinQ. The student
rather +hén the subject became the cénTre of concern. |t did not matter so

umdch what particular se+'of'fac+s he mastered provided'ThaT through their

usé he developed gqod habi{s of lnvesTigafing, consoi fdating, and clarifyingwx
content, cdnTenT'whfch to him was relevanT To.achieving objectives that he
had.played.a part in developing. Currently, we might say that his response
should be agressive;:ThaT IearninghcannOT take place unless The learner

: (5)
is seeking to overcome some disturbance within his cognitive limits.

o, - cees.b
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The activity movement marked the first important assault
on Thé predbminanT learniﬁg theory of Thié cenTury: Irrespective
of officiai pronouncements we have based teaching practice on what
might be ferméd the information storage and retrieval theory. This
theory views the learner as a passive vessel frr.fhe_sforage of
facts. The success.éf the learning process is measured by the speed
and acchacy with which These.facfs can bé recalled. |f they cannot
be recalled, one assumes that the learner has not been taught
the facts at all of has been TéughT them very poorly indeed.

| This theory has domiﬁaTed twentieth century sducational pracfice

from ‘the primary to the graduné sCHoo!. Nowhere did it ﬁold sway so
completely as in'The’unfversI+{es. 11+ provided a'raTioﬁale‘for the
practice of“ﬁis+ory professors atthe Uni&eréiTy'of AlberTa some years ago
~asking freshménuTQ‘recall lists of unrelated hfsforical or geographical
. facts at the cohmencemenf 6f the university yéér; Armed with not unexpecTed'
low scéres-These academjciah;'Then‘pon+ificafed to the press on the
inadéduécies of hiéh schgol soclal studies.

I hope this rév]ew.has not proved to tedious. | fe=al somewhat
Iike a man who has ﬁnexpe¢+edly come across a -love letter written many
years‘ago; The words are stillthere but TImg has eroded the emotion.

And he wonders why words that once were so moving can no longer arouse

anything more than wistful memories of an early attachment.
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A recent period of major curriculum reform comﬁencing ‘
some seven or eight years ago seems now tc be drawung To a close.

Shocked by -Sputnik in 1957, the Ameiican nation parTucu!arIv became
acutely conscious of certain problems in public education. The drive

to examine and remedy ins+ruc+ione| inadequacies- was unders+ending|y
diirected first towards mathematics and science. Great nztional

commlittees in varioﬁs subjeCT fieles, Iiberailylf{nanced, with memberships
drawn ffom practitioners in the disciplines, teachers and curriculum
special ists, turned their attention to the anaiysie of content, the
erodue+ion of curriculum maTer?alsuand TherimprovémenT'of teaching.

The basis for reform resided‘in +herana|ysis of discipl inary
eTruc+ure, Fach discipline has, so it is argued, a unique structure
capable of being iden+ifieﬁ and described. A structure consists of the
basic asSumpTions or principles from which content is derived. It -
‘involves the me%hcds through which new knowledge is discovered. It
indicates direction for growth, that is, frontiers for fur+hef exploration.
I+ provides insights into the loglc of the discipline and into its
inherent [n+egri+y. "An understending of structure should provide an
individual with the power to move confidenle within the d!SCIp||ne though he
may not have mastered its total content. ©

A d|s+|nguishing feature of The sTrucTuraI approach resides in The g
'|n+er—rela+|onsh|p of content and method. It |s-|mpossib|e, apparenfly,

to separate the Techutques of The discipline from its basic assumptions
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and from the expanding body of knowledge deriving from these sélf
evident truths. The chemist employs labocratory procedﬁres to test
hypofhéses and tfo establish new principles. Hlis is the inducfive;
experimental péfh in the accumulation of facts. To undersfand the
structure of chemistry the siudent mﬁsf search ou; its bésic principles
in the same fashioh féllowed by the practitiorer of the discibline. The
student must tread in the footsteps of the scientist to discover anew
the trail that he has blazed. The study of science must, according To.
.This view, take plaee in the Iéborafory.

A cardinai principle of the sfrucfuraliéf is that serious -
study of the disciplina should commence early in the child's school
career. . Bruner, the prophet of the mcvement, asserts that a concept . -
can be understood and learned at ény age if ff is prbpérly presented, a
statement which must be accepted with some reservation. Accordingly,
such basic mafhemaf!cal concepts as grouping and the enUmeraTion system
appear in the beginning years of Thelnew.méfhemaflcs. |

| tzarning Through discovery has become +hé new watchword in .
educational practice. Again the emphasis is on an acfive,fnquiring
approéch with the learner seéking to recohsfruc+ significénT concepfé
fhfough'readihg,»inVesT?gaTing and Iaboratorylexperfehce. The movement
qonsfffﬁfes the §gggpg*g§§gulf-of the century on the information storage

énd retrieval Theory‘of learning.

ce-9
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What trends in theory and practice appear lmmlnenf?v_We
are now enfering the age of the cdmpufer. It is not my_ln?enfion
to forecast the Influence of hardware on teaching proﬁedure. There
are others moré compefen? than | to do this task. | find howéver,
the concept of systems analysis fnfriguing. | sugpecf that the
development of this concept in public education may influence curriculum

design in a variety of subjects. Syé#ems analysis could direct the. .

seiecfidn and organization of_con#énf, the deployment of teaching

personnel, the nature of fhe-féach!ng method ahd.+he evaluation of

teaching results.

A teaching or learning system consists of certain inputs.

~ These will encompass such components as content, instructional aids,

curriculum méferials, and Teachfng time arranged to éch!eved'fhe'desired
oufpuf most effecfively and wffh minimum cosTf- The oquuT-mhéT be clearly
identifiable and measurable._ Through the iﬁfluence of quénTifiable
results, one may adjust the rate ahd.quan?ify of inputs to achieve an
Increése in efficiency. fhe evélua*ton of such Teachfng_provides

the feedback leading to a more real istic rearrangement of inputs. A

_continuing analysis of teaching-learning affectiveness Is essential in

~ : (7)
the systems approach.

: The key to success.in the analysis of a system resides In the

clarity of objectives. These must be'sfafed in pehavjdrél terms; Théxﬁ

“improvement of‘a sklll, +he develOpménT of‘a‘vo¢abQIary, the application

of a mafhemaficaf concept . iOne_Can.Immediafely;name'CérTain disciplines,

the contents of whichvmake poséible,?he'idehfificafibh of specific -
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objectives: foreign Iaﬂguagé insTruch;n, vocafional education,
reading, and mathematics are among such.

Methods employed in the teaching of reading over the past
TWO'decades.provfde a crude illustration of the systems approach. The
reading series consisted of a control led vocabuiary.organfzed fo.provide
increasfng power in word recognition. The lnpufs included the reader
himsel f-as a major insfrumenf,,fhe reading group, and’feacher directives.
The output, the capacity to recognlze_words,_ﬁas measurable by pfedeférmined
tests. The total sysfem was ﬁeafly packaged In the teacher's guidebook. .
The 'system did not, of éourse;'feach liferafuée; it purported only to glve
the student mastery over written symbols. This it did effectivel&,
irrespecfivg'of 1ts well recognized |imitations.

The systems abprdach Is In effect an_englneerfng}concepf. I+
has had widespread application in the mlllfary lhdusfry, “The millf;ry
services have,'so it is reported, used systems analyslis fb feach a
variety of skills ranging from the training of pllots to fheAIearnlng of
a foreign Iaﬁguage. It has been for them an extreme!y powerful too! for
effective féachlng and learning.

Many of the research aﬁd development,lndusfriés.fhaf have served
the vésf indusfrialémllifary cdmpléx,iﬁ fhevunifed States are now furhing
.thefr attention fo‘éduéafloh. Large Sums_éf'moneyifor research and

development made availabie through the U.S. Office of Education account
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in some measure for this attraction. We can look forward to an
increasing number of learning packageé being nade available through

- the efforts of These research industries. The knowledge industry may
replace fhaf of the mi{ifary,as'a fiela for project seeking.

These are some of the ldeas Thafihave inflhenced, are now
influeneing, or will_infLuence curricujum ﬂes«gn in a variefy of
‘subjecfs. They'consTifuTe a baekdrop agagnsf which we mlghT view
proposals for change in the social sTudles. They provide a basis for
‘identifying the major Issues of any currlcutum conference.

How successful has the SOClal studies been during the past two
decadss in meefing its objecfives? Has it taught sTudenTs to think
crifically, To search for relevant facTs before roming to conclusions?
Has it established those values which rovude The besT d|recT|ves for
action in a democrafic socla#yr Has it affecfed in any measure the
.social or political behavior of students? Has it removed prejudices
for which There is'liffle 0r~no infellecfuai‘jusrificafion? Hes it

engendered |nTeresT in reading critical evaluaflons of the current scene?

Or is social sfudies a. subJecT which The maJorITy of students take

because it is required, a subjecf which has luffle relevance To their
felt needs or to an undersfandlng of SOC|eTy as They see IT? ‘This is

an exceedingly dlsfurbing quesfion.

May I presehf as a basic assumpflon Thaf the SOClal sTudles should -

(8)
-in some measure and to some_degree change the behavror of students.
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— llsuspecf that whatever our views on seclal studies
instruction we would all accept this statement as a paramount objective.
Differences develop, however, when we consider ways and'means for its
achievement. 1 shall, | expect, need to be much more explicit in
sfaflng my poslfion if | am to provlde a modicum.of intellectual challenge
Through the social sfudles a s+uden+ should acquire certain
skills basic to s+udy in a range of d|$C|pllnes wlfhln the social sciences. -
He shoud learn to handle relevant materials of both the pr|n+ and non-print
‘vaflefy. He sheuld_learn the .sources of fhese maferials, hdw 1o disfinéuish
those that are lmmedlafely herfinenf, how fo glean information from +them, -
how to organlze Thie‘lhformaflon to reach,ellher'fenfaflve or final
- conclusidns.h |
'hln Short;vfhe discovery mefhod,le'as significant in the social -
studies as 1s any other field. One might say quite 'lrufhful ly that
social sfudles Teaehers ploneered in this apphoach Nonefheless;'
informaflon sforage and retrieval’ Theorles have had a sfranglehold on ¢
method in most social sfudles classrooms.
The values-held by an: lndlvldual or by a group are powerful
. defermlnanfs of behavuor. A value ‘may. be deflned as a pred1sposn+lon to -
behave in a cerfaln manner. “Obviously 1f The'soc1a| studies is to affect

i behavior, feachersfmusf be concerned with values and value systems.

.....|3
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Exploring the field ol values presents problems of extreme
complexity. The line between the crlflcal examination of and an -
euTrighT indoctrination in a value is exceedingly fine. The fear of
crossing this |ine has caused many educators o avoid any reference to
values or value systems. 'Nonelhelese, if we define our cbjectives in
behavioral terms we cannot deny eifher'fhelr existence or influence.

| An essenfial feaTure of a democratic soclefy is its pluralism.

! haVe never agreed, for instance, that we live in a Chrlsfian democracy.
To place a quallflcaflon on the Term democracy no maTTer how.worfhy, is
to deny its essential lnregrlfy. l accept however, Thaf Chrlsllanlfy,
along with Judaism and the numanlsflc traditions of The Graeco-Roman

-.'civillzafions have given us rich legacles in values;_all of which ftend
to focue on lhe worth of The‘indlvldual; These yalues.are of immense
slgnificance as a‘counferbalance'fo the dehumanizing influences of an
expanding Technlcal sociefy Sdmehow,'ln some way,vfhe eocial sTudies
Teacher has the responslblllfy of maklng *nls rich tradition meaningful-
in the lives of his students. |

An examlnaflon of the value: held by lndlvnduals or by groupe
-in- lnformal Jr formal organlzaflcns would be useful Tne SOCIOIOQISTS
_have made us senslflve to The influence of values in The funcllonlng of
organlzaflons or lnsflfuflons. Perhaps The *lrsT sTep in an appralsal

| of values is a wlllingness fo accepT Thelr |nfluence on. |nd|V|dual or:

group behavnor.' We have learned a greaf deal abouf the performance of

b.'.‘ .’.."4‘
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school staffs in certain underprivileged communities by identifying
the value system dominating their freatment of individual students
from such communities.

The third side in the Triangie of objecfiveslfhef | have been .
constructing is that of know!edge. Whaflknowledge is essential if one
holds that the major task of socfal sTudies Is to influence behavior?

Let me emphasfze immedfafely that know | edge of‘undersfanding
is essential. The approach | wouid employ is basically cognitive. ,lnf

his search for information the sTudenT should use everv avallable

resource, both primary and secondary.'.HoweVer, + would be mosT dlfflcuIT

to argue that any particular body of informaffon is essential in the

development of a parTicipaTTng-clleenry. I f we emphasfze as outcomes

not so much what a student knows but how ne behaves in certain situations,

then confenf becomes not the end but The means. : ,
For that reason | am opposed, and have been for many years, to
external examlnaflons unless these test the capaC|fy to deal wnTh
materials raTher than the recall of informafion. Further, | am opposed
to single text book auThorizaflons at d to prescrlbed syllabl. Atl
These are unconsIsTenT with The polnT of view I have been expressing.
l am not opposed, however, to cenfral at Thorlfies (whether They be local
| provincial, or neTionel) provlding bo?h-mafenlals and ooncepfs_for +he

development of effeoflyedlearning, “This is a function of Ieadershfp;

.15
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If there is a specific‘body of historical information which
every Canadian citizen should posseSS to be displayed at appropriate
times, then we should develop learning packages'in history to reduce
to a minimum the time spent on Information sTorage and retrieval.

| would like to clarify furTher what | mean by*behavloralF*
objectives. | am nof, of course,.fhinking of the behavior of.individuals
who enter agressively into communify projects such as communify chest
fund drlves Though | am noT opposed to this overt expression of citizenship.
Nor, on the other hand, am | interested in developing peace marchers .
though | am not parficularly offended by This Type of behavior. I would
| ke students who have been exposed to several years of soclal sTudies To
. exempl ify To a degree at leasT such behaviors as These. to examine |
social issues crlfically reserving Judgemenf until evidence is secu.ed
to question assumpfions;_To be SUSpiclous of action that |imits the
rights or freedoms of individUals;'To idenfify and reject prejudice as a -
basis for social action; and to be alerT to the reliablllfy of sources of
-|nformaT|onf9) | :

If the social sTudies program accomp! ishes some}ofifheselpurpOSes,
1% has Justfied its role.as a compulsory subJecT / lf it fails to have ,
any or little influence on sTudenTs, Then we should quesflon |Ts usefulness
as a universal requiremenT | | |

To achieve behav1oral objecilves an organized program of sTudies
must have meaninq To sTudenTs.‘ STudenTs mus+ un some'way accepT learnnng

acTiv1Ties as belng relevanf To Thelr own purposes or in some way perTnnenT v

to Thaf,whlch To;Them appearswsigniflcanf.,. . o
. ) . T ' A ‘_ . ‘ ) ‘. ooc..ls
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A possible method of approach resides in the identification
and study of issues. An Iséue is defined as a point of either
Interest or conflict within a social organization or within society
which demandé resolution. In any attempt to resolve the issue either v
directly or vicariously, information gathering, sfﬂdy and -discussion
are essential. Obviously the class should not be !imited to ore
discipline in exploring The'fofai'field'of knowlédge which may have
relevance to an understanding of the issue.

The icsues might be drawn from.The immediéfe social environment.
The Iarge high scheol Is, for instance, a social org nizafign revealing
characterIstics of the generallfy of such organizations. ffhére_is
within the school a hierarchy of posifions each with its own expectations.
The school organizafibn has Its réference'grbups; its év0wéd purposes,
and its value system. The confiict of inferésfs between the institution
and the individual is frequently more evi&enf Than in most sodial organizations.

Dr. Wllliam Knill of the Faculfy of Educafion, Unlversify of
Alberta, along with oThers, has been making a study of adolescenf SOCIeTy
within the large Alberta hlgh school. His parflcular |nTeresT resides
within the area of political socIology He. is.sfudying the parTucupaflon
of students in sTudenT governmenf parfncularly, and in the range of
exfra-class ac+|v1+|es These schools provude.[ He speaks of the aluenafed
sfudenf in Thls Iarge romplex school soc:efy and marks h|m as the. p055|ble

'forerunner of the allenafed cifizen in our rapldly-developed urbanlzed

..on‘.'i




- 17 =
culture. | would be loathe to see the social studies classrooms of
Canada'breaklpg out Info units of study on the al ienated student in
the same manner as we used to study Indians in the enterprise program

of the fortkes and fifties. Nonetheless, this topic illustrates a

possibility for the direct study of the immediate soclal environment which .

might have meaning for the student end which at the same time would
identify a signlficénm problem in current society.

- Significant issues may pe drawn from the edolescenf sub-culfure,
it such achallyiexisfs distinct from aoplflsociefy;' The use of drugs
among this gropp consfffufes a'gravefsocial'155ue of élarming proportions.
Here the quesfion of values emerges parfiéuiarly.fhose claShee-ln values
- fhaf are: apparenf befween generaflons. I f the approach in such a study
is one of inquiry gifh an aTTempT to get at the reasons_forpfpis social
phenomenon, one.cenrreadily imaginemfhe impecT_!f might have on students.
I+ is possible to identify a number'of Issues drawn from the adolescent
sec+or of eociefy and from its infererelaflonShips with other sectors, all
of which might have meaning to sfpdenfe and effhe same Tlme'yiekfa rich
harvest in social undersfanding

No social studies program can, however, be limited to The

immediate environmenf. I+ must touch on Issues of national and international -

'significance if it is to achieve its total purpose The problem of

making these issues signiflcanf to the s+udenf |ncreases in complexufy as

+he focus shifts. from The sub—culfure of The adolescenf To that of the

provincial andAnafional_commuany.
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Issues of deep social slgnlficance, having meaning.for both
“youths and adults, do exlsT WIlhin these broader !imits. Automation
is one which both intrigues and alarms. Buckingham, in his book

entitled Aufomaflon, l1+s Impact on Buslness and People analyzes the

components of automation, ‘providing both h historical and contemporary
perspectives. The first sTep in the painful evquTlon of this new
social force.was Taken with the mechanlzaflon of industry. This cenfury
has contributed its emphasls:on the process of contirnuous flow, one
which was pioneered by the car'lndusfry. More'recenfly the appiication
of the automatic control with its capaclfyvfor'feedback has added a
further slage in the evolullonary process or, as some writers say, has
.created a second lndusfrlal'revoluflon. Buckingham insists that a fourth
componenf,‘fnaf of sclenfl?lc rationalism has served as a dynamic for
the series of sTages‘ln the evolvemenl of modern Technology.- Scientific
raflonallsm is the lnfelleclual force that persuades man to accept the
"appllcaflon of loglc lrrespecllve of lTs culTural consequences.

Any s?udy of auTomaTlon musT of necesslTy be lnfer-d|SC|pllnary
Aufomaflon has its rooTs in the past, wlfh |Ts cenTral focus on the
producTnon and dlsTrlbuTlon of goods- lT is creaTlng sacial problems of
lnesTnmable magnlfude- furfher, l# is influencing The psycnelof individuals
ln ways of which we have not yet become fully aware. - |

I feel confldenf Thaf currenfly The lndusTrlal arts Teacners
are among Those almosT excluslvely concerned u;fh Th:s currenf phenomenon.
1t is, noneTheless, an. lsSue affecflng The naTure of- modern socleTy ‘
in ways not yet compleTely apparenf No one can deny the study of

automation a place ln*The~soclal's+udles curriculum. | L9
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Or tet us consider an issue equally significant and of
necessity closely related to that of automation. | refer to the

rapid urbanization of modern society -~ the growth of the city. Harvey

Cox has written a compel!ing book entitied The Secular City with this
descriptive phrase on its cover;_..;." a ceiebrafion of its liberties
and an invifafion to its discipline." A‘sTudy of this issue would
Inevitably draw on the disciniines of history, sociology, economics,
'po|i+icai science, cuiTuraI anfhropology.;..ufne list.is endless.
On the world scene we.are faced with a plefnora‘of cholces,
each reflecting a concenfrafion of unresolVed issues in international .
refations. Using Vief Nam as a medidm one can explore such problems
~as the balance of power in Asia, The_nafure of war In the atomic age,
industry in.developing na+ions.v Or if we wish to study a natlicn aT
peace, we can examine the fascinating story of Japan's industrial growth,
| am presenfing the case here'for an emerging and dynamic ¥
curriculum, By emerging | mean the focus 1o be on issues or Topics
deriving from the immediaTe social environmenf of students or on those
demonsfrably part of the currenf'social scene. Dynamic | define’as .
belng relafed to change keyed to currenT sociefy and shlffnng in emphasls.
as currenf issues become resolved and new ones appear. L
thers wili think immediafely of less compllmenfary epiTheTs d
to descr-be This approach ihey will say ThaT The proposai iS hardly |
- new since it is, in effecf,:a,descripflon,cr}The_enferpruse program of
the forties, a sad event in Thezhisfory afiggr}iamum innovation. I '
| would find it most difficult to counter this criticism,

ceees20
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The most telling criflcism however, will be that the
emerging curricuium may become ephemerai, lacking in depth or
penetration, scattered in emphasis and pcssessing the inherent
dangers of endless repetition and ineffective moralizing. Whether
the risk of such limitations is greafer with this approach than wlfh
the more highly structured and inevitably static approach of fhe
prescribed curriculum is moot. .
'lf we start with the view that sociat sTpdles should change
the behavior of students we move inexorably.to The'concluslon that
- the curriculum should be deslgneo around Thelr needs and lnTeresTs rafher-
~ than the dictates of the discipllne. The challenge To.creaTe this design
has remained consfanT ThroUghopT our cenTury; Are we now any better able
\*\To meet the challenge or must we cling to the TesTed and familiar devices
of prescrlbed Texfs, highly organlzed and exTernally devised pregrams of
study and Tradlflonal sysTems of evaluaflon? Perhaps the following
conditions may assure. greafer success:
. We are lnfinlfely beTTer equipped To supply currlculum '
materials. lerarles have improved and Thls lmprovemenf is conTnnunnq
'fhe insfrpcflonal maTernals‘cenTres~add new.dlmenslonsefovour.sources of
information. We are onllhe verge-of;qevelop@ehlsbln cohpufer service.
which will enlarge lhe scopekof our'learnlng:resoUrces. 'Televisionlfhrough
uelesTar will evenTually brlng the world lnfo our classrooms |n ways yet

unforeseen. Thls is one eXC|T|nq fronfler Wthh has yeT to be fully

explolfed.
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2. learning through discovery is gaining respectability

in the é&ademic world. Academicians are beginAiné to accept that
learning something oi the Tools, both material and intellectual by

which a practitioner accumu|a+es knowledge may be as significant in
understanding a disﬁip|ine aé mastering the fofai of its accumulated
information. |

.1 am not minimizing the difficui+ies that curriculum designers
face in the establishment of a raiionale.fér the application of the
discovefy method in the sociai studies. Pnocédures of investigation may
be established which will have a common identity among all or most of
the social sciences. Conceivably, Too,.éerfain assumptions from which
knowledge is derived in one discipline may apply in one of its closely
re|a+e& neighbours in the social science field.
3. The concept of systems analysis may be useful ly émp|§yed
In the social studies. - can see its application in the myth-fact-legend
insfruc+i5h that passes fgrlhis+ory in our elementary grades. | do not
deny the desirability of every Canadian citizen's knowing certain
historical faéfé. éackaging cér+ain:of these into a sysiém‘+o be
learned quickly and effecilve|y has inieresf|ng possnb|||+|es
4, We are now ready to ac cep+ that the amount of know|edge has -

becoﬁe_so volumihou§ that no sing|e persen could hope in one ilfe+|me to
encompass more than a tiny portion. The arguments of fhe essential ists
~are Becoming increésing|y meaningless. .wifh»so much to |earn‘how can we

possibly prescribe Thaf_which everyone should know?

...V. 522
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If this is the case then we need a rationale for the

selection of knowledge. The rationale of The emerging and dynamic

curriculum makes more sense now than it did in the forties. | suspect

that 1+ makes as much sense as any rafidnale that has:yet been developed.

The success of this type of curr10ulum desugn, or any other for
that maffer, resides with the Teacher. _1f the teacher Is broadly
educated within the social sclences, and has pursued one or more
disciplines in reasonable depth, then the probab il ity of success Is
enhanced. 1f, on the other hand, he is dependent on textbooks and on
such ready-made crutches as work books and Taachers‘ guides, then

obviously the emerging and dynamic curriculum is not fer him. Perhaps,

 .however, an even greater impediment to The'developmenf of resourceful

teaching is the administrator who lacks confidence in the teaching staff
and who believes that learning is more |ikely to take place if teachers
are provided with syllabi containing prescrlpflons of highly systematized

bodies of knowledge.
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FOOTNOTES

l. This paper was prepared for a soc:al studies curriculum conference
in Alberta in June, 1967. It provides a point of view in curriculum
building which migh+ be useful in establishing a national service in
the field.

2. The writer regrets the frequent reference to Alberta; however, the
paper was as indicated above, prepared for an Alberta audience.

3. Enterprise, a term unique to Alberta, for a period of three decades
dominated discussions about education among the teachers and parents

of that province. |t eventually developed such emotional connotations
that cautious Departmental officials removed it from the title of
official bulletins.

. 4, The activity movement of wh:ch the enferprise was a variant

.originating probably with the Virginia State Curriculum in the early
thirties had a widespread influence throughout North America. The
activity curriculum was an attempt to crystallize the philosophical
concepts of John Dewey into a workable design for teaching.

5. Contrary to what one might think 1f he were to read the Alberta
course of studies published in the early forfies the Enterprise Program
was not based on The HaII-Denn:s Report.

6. | assume that. everyone is familiar wnfh Jerome Bruner's book entitled
Process of Education.

7. A most useful publlcafion by Jean Hills of the Centre for Advanced
Study of Educational! Administration, University of Oregon, entitled
Towards a Science of Organization, explores the theory of sccial systems
for the busy reader. The views expressed on the school.as a social system
lead one to be pessimistic.about measuring Its output.

8. An article entitled Reach, Touch, and Teach by Terry Borton in

"Saturday Review", January I8th, 1969, leads one to wonder what would

happen if schools actually succeeded in changing the behavior of students.
Society might then become acutely conscious of the power of this institution

‘and seek to I|m|+ its acfivifles.‘ | think we are safe for a while yet!
9. | suspect these views are somewhat academic for this era of participatory
democracy. | would rewrite this paragraph if | acfually knew the implica-

tions of the term participatory citizenship.




