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ABSTRACT

The goal of civic education in a democracy must be
mindful political activism. If civic education is to have a positive
effect on the development of this activism: 1) it must provide
curricnlar content which reflects the reality of political/social
life; and, 2) teachers and administrators must exemplify, in and out
of schocl, a model of active and mindful civic behavior worthy of
emulation, and the school as an institution should furnish a model of
such behavior. On both counts, I must be very critical of the reality
of American education. The greatness of America is exaggerated; its
problems, mistakes and weaknesses are minimized or ignored; and,
iittle heed is given to how political and economic power has bheen and
concinues to be exercised. Schools are concerned more with
maintaining authority and exacting obedience than with building
self-esteem and individuality. And, while teachers may rule the
school with an iron hand, they are notoriously placid and uninspiring
citizens. The real trouble lies with a conception of education which,
if it was ever valid, no longer fits our circumstances. It is time
that American education outgrows its babysitting, propagandistic
role, that it abandon its pretense to be the guardian of all wisdcm,
that it be more willing to share its problems and perplexities with
youth, and devote itself to the cultivation of moral sensibility and
intellectual honesty. {(Author/AwWW)
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The Idesl and the Rzality

X h;ve taken ¢he liberty to sub-title my papcey "The Ideal and
the Reality." 18 will give me the option of treatingvthe,reality
noc.only as #t is today, but az it must become if democracy 1s to
survivf.

It 48 imperative fin a dembcracy that the eitizen be active for

. the causes in which he believes. Activism may be d;rEc:ed at consexving

present value or it may be directed at changing a preéent‘condition or

injustice. The ideal end to be gsought ie mindful and socially respon-

sible activiszm. We neither want to create a society of revolutionaries

.nor & society dominatad by the status quo. Mimndful change for the
1mﬁroved quality'of 8ll our lives is the only reasonable goasl. In a

- democracy, this must mean the encouragement of mindful non-conformism

as well as of hindful\couformiSm. Mindless conformity and obedience,

© m—— e

traq&éncly'confused with patriotism, i3 not consistent with democrh&y;‘

it {3 a travesty on~demncracy‘té teach children’blind_pgttiotism.
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Democracy was born lo an act of disobedience--it rcould easily die in an

k act of okadience. The greatest courage required of the citizen £s that

! i .
1 L
: of standing for what he believes is right, in opposition, if aeed be, to

the majority. Abraham Lincoln recognized this truth when he safid, "It is

a ain to be silent when it is your duty to protest."
) - ‘
i

Demoqracy i{s a pragmatic philosophy unburdened By dogmas ;xceﬁé that
which re&pects.fhe cight of the individual.to participate in political
choice. For democracy to work, the citizen must want to participatce in
the decision making process, he must be protécted in this right aad he

. . ¢
wust believi in his own intelligence and political efficacy. At the same
time, he must reapect the opinlon of others fog under the rules of
' democracy,.mianity opinion way become majority opinion, as it ?rcqueucl?-
d;es in the United States.
The goal of c;vic aducation in a democracy must be mindful political

activism. In such a society, the end in view is the progressive resolution

~ of social 111s and the improvement.of society. This should never be

- —

confused with mere social tranquility or with the supprassion of the
- aggrieved. Xn the words of B;~F. Skinner,’"The orly geniuses produced

by the chaos of society are those who do something about it."

- ) 2
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In this view, education should look with faﬁor on the recent
upsurge of scudeut activism in the Uniced States. It is not s phenomenon
to be spurned or suppressed, but rather te be cultivated aﬁd directed
into'useéul channels of public service and individual ;e1f~£u1f111ment.
;t ia the cltizen who is passive, 1ndif£grent. or skeptiéal of democratic
ingtitutions that pogelthe greéterbthreat t; Arzrican democracy. The

moat frightening aspect of the American zituation today is the growing

numberxr ofiour young citizens who doubt the zwedibility of the system or
have lost hope that we can rectify cancerous socolal 1lls. To the extént
tirtat the schools have produced.mindfml:activism, we have succeedad; to.

the extent that we have produced indifference, we have failed demoecracy.

Many school people disclaim responsibility for tdday's student
activiem, féarihg to ba seen in the public eye as a devisive influence
or a3 sowing discontent with the status quo. It is doubtful, however,

that achéolsvcaq claim the credit for student-activism, for the heavy

weight of education is ciearly on the side of mindleab‘qbedience”and

conformity to the status quo. Student activism is better explained by

e oo et .

the‘out~of-schooi~experiencqs of youth in a world of instant informétion

.;' :3



Shirley H. Engle--4
via modern media, a world which finds it increasingly difficult to hide
from the view of youth the discrepancies between the ideal and the
rzalities of the social scene whether at home or in far away Vietnam.
Thexe is the possibility that student activisé is a re#:tiou to the

"miqdless unrealicy of the scthI tu the face of modera 1éstant access to
information from the Zeai world. Many students, frequently.includiAg'
the most intgliigenc, are fed up with the "we:afe the greatest, zll ig
right with the world" wversions of‘society taught in school, whicﬁ are in
euch vivid coatrast to the teﬁsions and catastrophic problems bannered

:pn daily néwspapers every day-. 'Thére is 2lso the poséibility that a
cgedibiiity g4p exists between studeats and the school establﬁshment

bocuusg the agchool establishment dous-uét reflect participatorf democracy.
3athe? than from among theirfﬁéacheré, student§ find their civic heroas

' among their own peers or among those in the world of art or music.

The stand I aw taking is not for wore student activism merely fox

s

We have student activism in America already on a

-

the sake of adtivism.

———
LR S . e =

scale never dreamed of a mere five or ten years ago. A very intelligent

__and articulate minoxrity of the studeats in evary high schoui and college
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fn America and in many elementary schools are in well reasoned rebeilion

+
¥

against the'bureaucraciz lock step of the American educational system,

!

Polle indicate that well over half of the student population in American
#chools covertly support this rebellion. If we count among the rebellious

those who have pre-matureiy dropped out of school and, more sigalficantly,

»

those who; while remaining in school, have eimply turned us off and are
o longer listening to our shop woxn prescriptions, it becomes clegt that
ou? achéols face « major crises of wills. ¥t is not more of this kind of
confrontation nor is it more rgpressive measures that are needed. Rather
;g is the opening up of new channeis of comunication and interaction
bath among studentg_and,between scudgnts ana adults that is iwmperative.
cbildreg are right in insiéniug that educstion somechow apecak mo?é c;early
ép the problems of America and they are right, in rthe face of so much
uicertainty, that education be freer than ;t 1a; tﬁat in a nation which
pzqfésaesrdgmocraéic pPrinciples, schools must themselves be symbols of 

L

democracy. They are right in resisting the mindless and senseless tasks

el S .

to which they are too often set inm school. They are right im resisting

the heavy bureaucracy and authoritarianism so commen in the American’

.- ] 5



Shizley H. Engle--€

educational establishment. But mere negative activism arising out of
exasPeragion and disillusionment with the system does not add up to a
good education. rit does afford the opportunigy and the drive Ffor reforms
in educa;ion long overdue. Student activism should bﬁlseized upon 2s an
'opportunigy; to treat it as an iil is :p ruan the risk of'destrcyiné all
that is pogitiye in the American democrati;hsysCem.

Having said this, I s§a11 make two claims concerning the teachér
and civicgeducation 23 follows:

i) 1f ai;ic education {8 to have a positive effect on the devélopment
of responsiblg student activisp; it must provide curriculay content vhich
roflects the reality of poliﬁ;cal ané social lifé; mythological heros;
tales, and oversimgle ux clearly biased Qersiona of history and current~
gffaigs gijz-no.longer dg. In short, thosé engaged in civic edneation
.nit insist on the right and must ;igid;y adhere to the principle of

"tdtling it like it reslly ie", the dross éloug.with the gocd.

2) I1f civic education is colhévg a positive affect in developing

- .
- ..

mindful studeat activism, teschers and achool administrators must .

- exemplify, in their own style of living, in and out of school, a model
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og active and mindful eivic behavior wor;hy of emulgtio;. The school aa
an institution ahoul§ also furnish a model of such behavior. I shall
discuss each of these claims briefly under the complementary headings,
the reality and the ideal.
Does the school curriculum.reflgct honestly the reaiity of political
' aﬁd gocial 1ife? I regret to gay the answer geems to be no., What children
get in school i3 a vastly over-simplified, romanticized version of American
bistory and political life, past and-present. Thg greatnese of America
is exaggerated, its prﬁblems? mistakes; and wegknesses are wminimized or.

ignored. For iostance, the grzat miscarriages of justice toward blacks,

American Indians, and other minorities in the history of this country are

-

.
>

gslossed over or misvepresented. While considerable atteation is péid-:o
abstract forms ¢f government and economy, little heed is giﬁen to how
politigal and economiec power has been and contiﬁues to be exercised in
scFuaiizy. Aqd;public affairs are generaiiy interpreted.itom a whice,

e

protestant, midgle class point of view. The points of view of the less

éppulegt and less prestigious are ignored or soft pedaled. Indeed by

setting widdle class bellefs as the guiding criteria), minorities are .

. 7
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made to seem unworthy of respect without this ever being said in so many

words. It is little wonder that so many of the children of the poor, the

|-
{

the rural impcverished and of racial minorities either turn us off

or diop out of Amerlican education.

4 number of serious studies of American Civic education substantiste
i: .
thia conclusion., I can cite two. Robert Hess of Stanford Universiéy

who made 2 careful study of political learning in the echouls concludes:

"yhe schoals have coatributed zo divisions within the society by teachiag

- 8 view of the nation and its political processes which is incowmplete and

simplistic, stressing values and ideals but ignoring social realitie§ ...
the main type of civie education stresses character building and respect
for vules and authority, under cutting the creation of urgency about

change and the solution of problems . . . civic education emphasizes the

vote and minimizes other political processes . . » it creates distaste in

* children for conflict and division within thersociety thereby fostering

avoidance of uspleasant social and politiczl facts.”

- " -

-Another réseatcher,'Edgar Litt, finds that in civie education we

diseriminate, unthinkipgly, between. the children of low and'high ac¢ialm

. 8
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economic groups teaching thg former a view which has governmental institutions
working in harmony for the benefit of citizens while we teach the latter how
 901itics really works and how the system i3 used by those who seek to

‘advance their interests,

Why do we perpetrate this heax upon American children and youth? We

~

believe, I think falsely, that children are too young tc¢ handle the full
truth or that children must be soclalized by their elders before théy

can be trusted with gensitive and really important matters. It is ny

1 N

helief that character and intellectual and seocial stability in youth arge
not: builec by séoon feeding and overprotecting them against the day whken

théy will be told suddenly, “It wasn't that way at all." In contrast,

/ .
the trauma of such a reversal; coupled as it must bz with overtoues of
misplaced trust, may seriously uphinge all but the strongest of
pergonzlities., Chavacter 1s better bullt on the pragressi§e development

of a sense of aucceés in dealing with reality. The individusl who has

experienced real success as well as some failure; the person who has

c—" v —

-learned from poéitivevditect experience that proBIems, both personal and

- . ——e— s Lo am mmmmaes s s R

 societal, can be dealt with, the person who has learned to have some
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éqnfidence in human problem solving abil;ty is iess.likely toe panic in
the face of future problems of even g?eater sogial magnitude. As Bruner.
hag indicated, the oﬁly way to learp to splve problems is by engaging in

dolving them.

Te protect youth from the arené'of social problems umtil such time

a3 some kind of basic indoctrination has beeq accomplished or dntil‘hé
hos presumedly & sufficient storehouse of information is bankrupt on
32111 another codnt. There is no possibili;y, given modgrn media aad -
modern exposure to a varlety of influences, for.yoth c@‘grow up inna;eﬁt
of the prcblame which beset our societ}. .To attempt Such_isvonly tg

make khe school appear ridiculous. Crime, drugs, wars, poverty, pollution,

-

political and economic cupidity, moral uncertainty are everyday events
in the 1ife of youth today. There is no longer any age of innocence., .
in part, our lack of candor with yduth»aiso stems from our perception

of education as primarily thevtransﬁisSion oE know1edge ffom the older aud

S ——

supposedly ledzneé to the young and untutored. Rnowledge in this view

tskes on the nature of something fmmutable to be mastered or memorized

without being turned over in the'ﬁiad or questioned. Out'of'suéh'i notion.

10
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comes the ground covering syndrome, the textbook, the exposition of

R i

!

. }
information through lectures, the frequent testing for the retention of
] .

e -

informaéion, competitive grading, and the like. All of this is compounded
to the breaking point by the explosion of knowledge which adds tremendously

4

each year;to what must be ﬁembrized wﬁiie there 18 no wa} of adéing to
the time.gvailable to tﬁe student to accowmplish the ta;k. Tho;ght,i
. cuutempla:ion, éenuine quesﬁioning, turning matters over in the nind, ‘
problemétic situations which require a more'leisurgly intellectual approach,
all :@ese get shunted aside in the manig to cover the grouand.
Irpnically, knowlédge with such a :raditional_view-of.educatiOu;
tends to take on an ilmmutability quite uncharacteristic of knowledge as
the séholar conceives of it. To the scholar, knowledge is conpinuaiiy
changing 1o cantéxt aﬁd content, is held in great téhtativeness, is
continually queséigﬁed gﬁd revigsed and the sesgch for»new knowledge 1is
re@i;e;ted as new éuestio§s are posed by the drift and delibfrate éhange
in humgg‘socieiy.. Fg£ thé scholar, there ate‘no,final answers. To

treat knowledge as it is treated in many schools is teo perpet:gte a

cruel hoax on students. To gain merely memoritor ends, we rudely iaterrupt

o1
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the search for truth which is the hallma;k of scholarsh;p. It is no
wonder thzt scholars frequently express horror at the textbook versions
of knowledge /hich we insist children learn under penalty of grades and
failure in school or the implied threat of failure in iife.

For many chil&teu, our menia for ground covering brééds only an
acceptance of falluwe, for others a sease ;f irrelevancy, for those'who

l‘aea through the chg:ade, gkepticism and loss of_hope in the viabiliéy
of Americ%n democratic institunions may result, We can 111 afford any
of these resulis.

We muast take a fresh look at what we conceive of as knﬁwledga'and
as the proper content of education. Such a looklwill recognize that
knowledge iz really a proceés as well as g product,'and that to éepatat;
the two in uss or 1n‘1ea¥niug 1s to désttoy the function of kncwledée.

;lhowledgé deﬂénds é# an attitude of'mind chﬁrqccertzéd moré by.aeekinél
:hsh by cextainty. it dependé on thé_abili#yandfmillinsnesglgo;grou#d

P

one's assertioans on evidence, to Spprqach learuing,ih:ﬁhac‘Brunér_refers:

- ———

to as the "hypothetical" as opﬁoged to the ”exPDSitégy" hb§d-’,Th1351l the .

component of knowledge ﬁbich gets Shortnchanged under ground coveiing'
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procedures. - Our responses to the explosion of knowledge should be to

i
slacken the’ memoritor pace, to ask wmore fundamental questions, tc utilize

rather thaa to master data, to seek a more problem-oriented contesxt into

which to fit educational effort.

The perpetration of scholastic uareslity wupon our children alse

arises out of the cefcher's fear of reprisal frqm various vocal minmorities
iﬁ our society who f£ind the- status quo'to their Xiking. To éuch groups,
the consideration of problems or controversial guestions are branded as
subversive or unAmerictn. In a mos% unAmerican wa;, theae groups insist’
on oﬁeﬁience to their pzrticular gzt of beliefs ﬁh}ch tgey equate with
the American way. The éxtent to which teachers knugkle under to s%ch i
pregsure is of course unknpwn bui: 4% is obviously substantizi.. The émall'
numbexr of cases iﬁat c;ne.to_light whén.scme'tn#éher.coﬁteéta his right
te séadewic treeé;m are in no w&y repteseﬁtacive of the total. On the

S,
\

basis .of studies made by Welson and Roberts, Lunstyum, Jeaninga and

otherslfit 1 Elear,;bgt extreme vight wing orgzanizations, powerftl

breséure gfoups, and fanatics of all;kinds do pﬁwerfully-Shape the school

curriculum to suit their narrow biases. Teachers, particularly ‘the most
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sble ones, coutinually work in an atmosphere of fear of unreasonable and
ftequently.ungreunded attack.

Whar than aoust be done to bring a greater sense of reality and

greater substance to the content of civic education? We must unfaliteyxingly

sceept an activist philosophy of human development and of education

.

consistent with the qembcracic philosophy which embraces both mindful

conformity and mindful nomr-conformity. HNothing short of this is couzistent
!

with the potentialities of a vwapidiy changing scientific-technological

age, the exact unfolding of which is beyond prediction. It is timu thet

Americen education outgrows its babysitting, propagandistic, loco parventis

tola, that it abandor its pretense to be the guerdian of all wisdom, thak

i1t be moro willing to share its problems and perplexities with youth and

devote itself exclusively to the culeivation of woral szosibility and the

rigors of intellectual honesty, the only role worthy of the name education.

Thf:l “overhauling" should insure l:hf'.’(i‘: civic ie:iu'c:at:ion Qtudy, in dept:h,‘

-

the really important guestions econfronting socliety: poverty, pollution,

—-— - . . e s enmame

crime, war, justice, revslution. Teachers must insist on the right to
study such questiops.if democracy 18 to sucrvive, = = - - R

.14

c. e e — . D
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Mzy I now turn ¢o my Second claim, which {e, that the school azs

a system and its facglty as individupals within the system, musé provide ‘
& wodel of mindful activism if it is the expuectation that this kiud of
social behavior is to be assuwmed by students.‘ Démocratic.wayé of
- behaving can hardly be 1ea¥ned in aé'arbicrary o authoritafiau school
‘climaces Mindful.activism will hardly follow from the example of téaéhers
who demonstrate QO‘confidence in intellectuality or who, through eithar
slothfulpness or fear, disengage themselves from public affairs, ‘choosing
not to become involved. 7That tﬁe young emulate those whom they find éost
cradible 1a well sttested to by studiéé in education and psychology. fha
,credibiliiy of schools and school peoplz as models for youthfhi enulation
is sexiously compromisad by the evideag'hypocracy in our schools between
word and deed. Exhortation t; think and to be pne's'o;n man are harxdly

credible 1n a system whicl puts so maay zestricticns on thinking and in

which one may be actually pupished for showing indepsudence of éhqughc.

=

-

Mindful activism is;ﬁardly credible when learned atout f£rom Cimorou. gy

pacifistic teachers, Schools are hardly credible-where_preoccupgtién

with the trivial has‘driben the feairy importaat quéstions'out»of the



Shivlzy H. Engle--16
realm of education or where living stricFly by the rule is given more
importance than questioning the vélidity of the rale, Schools lack
credibiiicy whgre arbitrary and authoritarian administrative practices
charade as democrgcy. Students in such schools are foiced to tuen their

emulation to wore convincing and meore credible models ouéside the scheol

.

or from ampngl;heir gwn'peers.
To what extent do schools p:avidé a climate for the developmenﬁ of .
student c%pacity for mindful aativiam?t To what extent do teachers provide
. " medals worthy Qf eﬁula:ion in this respec:?f On both qount;, I musé ha
very critt?al of Americap education.
In the words of one analﬁst, schools aré coécerned wore with matutainiﬁg
nuchcrity aand steting obediénce then éith.building aelﬁ-qséeem ;gd ‘
‘1ndtvidué11ty.1 Numevrous studigs% i#cluding thos§ by Stouffef,2 an& by

Ress and Forney? merely confirm what is well koown that schools ev#luate

- the behavior of students mainly on tﬁe»badis of reapect for authority

v

-
~

— -

Irriedenbetg, Edgar Z., The vanishing Adolescent, 7D¢ T4 .
ZStouffer, George A. W., "Behavior Problems of Children as Viewed by
Taachers and’ Mental Hygieniats." ,

33@33, Robert D. and Foruey, Jadith Ve, "The Developmert of Basic T
Attitudes and Vzlues: Toward’ Goveznment and Citizen.hlp During
the Elementary School Years." . _




T ‘ ' ‘ Shirley H. Engle--17

and orderly behavior including conformity to school regulations, however

i
H
.
'
9
i
\
.

érbitrary cﬁese may be, and at che same time tend to disregard or depreciate

!

active democratic participation, Students soon learn to hunt for the
right signals and to give the tescher the response wanted sometimes at

the cogt of considerable loss in self-ssteenm and individuality.

H
!
!

? 3

Why are schools so cppressive of independent thioking and democratic

\

patticigatiou on the part of students? It is because schcol peoplie fake
quite geriously tﬁeit'functidu to ptgpare children for adult xoles by
giving them thé vaiues, knowledges, and skills believed by adults to bes
.Qasirabla. The legal besis of the school acceunts thié ﬁat&rn&llstic
relationship. Students are required by law tw attead school. éineg
children are presumed to be inuocent of their adult'needa,védulgs
prescribe what shall be taoght and hoew the schbgl will ﬁe opexrated. While
in schoqi, Student; are subject tovthe autho%;ty;ef schooi officials, énd

_have\very=11tt1e to say éboyt what and how they are to be taught.

B ‘.

- Se—.

School administrators tend to see.the shhoo1 as an agency of the

, goverwment'add ofvéhevéommunity t6 wHich théy are answevable in terms

of the efficiency with wﬁich_presctibedgvglues.”knowiedgg=aqdi$kills_a:e
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t;ansmitted to children. Administrators_tend to become precccupied
with macéeré of efficiency and coatrol. Careful ?bservegs of American
educational institutions sre struck dy the too spparent paralléls between
ausch institutions and ghe lock step of ﬁilitaéy establigh;ent. The

- movement of students thfough the syétem is carefully controlled at
almost every point, the enfor;grg being grédes.and the threatcened I;ss
of extra curricular priviledges. Student goverrment, nctoriously
farcical, 1is used primarily to dissipate hos;ility to arbitrary c;ntrbls
rathei than to permit auy réal participation-;n contrgl. "Without delving

ia depth iatoc the s&bject, ray I suggest that studeants are the last

important group in America from whom are withheld their basic civiec rights.

e
»

The privaéy_of studeuts -way be invaded by achoel authafities at will.
Studeuts may be convicted of violatiﬁg the most, arbitrary of schocl rules

aithout even a semblance of due process. It.isfno wonder ia America

today that thousamis upon thousands of.students,_including‘many_af the
mcat jutelligent, hrg i uﬁenvoraailent'revOlt against the systeuw ﬁhich,

———— s

despite thé best’of intentions, is intolerabiy opprgsaive and almoat

~ completely destructive of the ends of’ﬁindful;aéégviSh._'in-many schools,

18



'Shirley H. Engle--19
the revolir is so wlidespread that schools are literally in a state of

seige aund teachexs are in embarrassed route,

»

Let us turn our searchlight on the teachers. Do teachers p:ovide
positive models of mindful activism? While teachers may rule the school
with an iron hand, they are notoriously §}acid and uniuséiring citizens.

‘Teach&ra tend to avoid the public eye, are\;éldom community leaders;
asd are infrequently cqnsulted oo public affairs, The.pgblie image of
the teachér 15 one of innane n2utrality. He 1s szen as a steward of the
Apubitc will, not an actor in the public arena. He carries nowhere near
the ﬁreacige.thag i3 ascribed to lawyers, or physicians, or even to
ministers, many.of whom of late have bezn constant p:oddere of public
opintcnf Militancy on:the part of teachers has arisen of late, but has
been concerned primatiiykwith matters §f wage;and working conditions.,

. ostensibly with the welfare of\chtldren in mind,xqﬁd hag not beean conceéxned
#pgreciably with euch funéémeﬁtalqgesﬁion§“§e the rightlgf academiél
Etaedog“for both éecher§ and:atuaents.‘ Mosg teachers tgtreaé to the
aafggyféf hééching trivig, aﬁoidingcongrovgtsial 1;9&#3.: gnfew, Qﬁ?

~ are bold enough to run the risk involved {n déaiing‘with-cohtrdversy,
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are in continual fear of public reprisal, unprotected by their fellow
reachers who would prefer not to get involved. With the exception of the
universities, teacher unity on &atters of academic freedom has been, for
the most part; abortive. National associations §E teachers, below the

.college level,.have beea notoriously ineffective in protecting the right
of academic freedom for their members.

I.may aound, at this point, ss 1if I am castigating school peaple
ipdividually and in general for hyﬁocrac&, cupidity, egregibugness,
and shortyightedness as well ag a host of other educational crimes, Not
at all. School people are generally hardworking, conécientibué people,

trying mightily ageinst increasingly overwhelming adds to mefit'the

-

.
>»

‘confidence which we have placed in them.to socialize our child:en in the
ways of their elders. If anything, séheel people suffer from overactiag
the vgry'role welﬁave %istorically e#peéted ﬁhgn Ea fulfill. The

trouble lies £n a'conceptibh'6£ e&nqatién ﬁhich,vif ;t w#g ever compieteiy
~va1id,,ﬁ§ iang;r ficémou; cif@?@ggépmés.  At;d:t1me‘yhen ;hé‘méréx
ScfuéEUrebgf our society is,beiﬁg'quéstibngd gt itg fbudéq#ioﬁsg #ﬁén ?

. sesrch- for a-new and better morality is so ébvicuslﬁ”tﬁé7moscfiﬁportant
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order of business for ocur society, we treat children as if no questious

were being kaised, ag 1f there was indeed some anclent and unguestioned

i

morality whiéh it 18 our unbounded duty to traasmit, unta?nished, to youth.
A1l of us are caught up in this hypocracy, parents, th; public,‘even the
president;of thé.United States as well as teachers, We are perpetrating
on yadth,:in high good faith, a hoax which youth can readily Qee is‘just
that. 1he }ow credibility of schﬁ&ls aad school people is the 1nevitab1e'.
:esult;

411 of this does not meaun that ous society ;s in peril of disinte#ratiou.
It may indeed mean that we are régrquping on stronger giouﬁés than existed
before. rhefe are ﬁo ?xoblgms confrqnting us.today that will not submit
to.thé.applicatiou of intelligence and pragﬁatic good wil}. A;though the

ukure is indeed uncertain, although the answers to our probiems are not

presentiy crystal clear, the processes by which prehlems may be resolved

- sve within our grasp. These processes must be incorporated into the wvery

- f -

- coitkant of out'scﬁolastic studies so that frank, socially sensitive, and

jatellectualiy honest ébnfrontatioﬁS'wi:h'our pgﬁﬁiéms'may be achivved.

With this goal ia vieh;”schools'shouid’take_onga very difﬁetent*io;g
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than they have occupied in th; past. The role of the school becomes
ﬁore that of deiiberated eriticism and reconstruction of society Fhan that
¢f transmission. With such a role, an honest sense of history 1s still
of great importance, -

Accepting such a changed philosophy_of education will necessitate
.drastic modification.of'the control of eduﬁgfion. Authoritarian paﬁterna
" of school control which vest all power in the adult schocl official will
necessariﬂy be wodified to allow effective participation by students. 1
‘would predict that owce this 18 done honestly the problem of student
zevolt will melt away.

Secauélf, teachers and students must be freé to inquire, discuss
openly, follow eay lead, purgue any prablem wherever this pursut: may
taks them., The publicvmuat be Qade to understand che absolute‘neceaeity
of this position Lf education 18 to be bf any §a1u§ is a period of moral
an@ political t#ahsi;ion and chaggef

T%fphers bhc&l@;g;ganize, 1€ neid ke, to‘protgcc'gheir academic
freedom, ﬁagh individual téacher must gccgpt his responfibiliqy to”

protect fellow teachers in the exercise of academic freedom. Furtherwore,

g
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students must be helped to see that academic £readom is equally meaningful
and efually vital to teachers, students, and citizens. Associations such

a8 NCSS must make their very highest priority the protection of the rights

of students and teachers to pursue an education free of resiraint or

" {nterference from any special intersst, Teachers and students also need

to be encouraged to exercise their rights to participate normally and to
be leaders in the publiz areana. With these imperaéivee in wind, a long
overdue and absclutely necessary new day will come in Americen civic

aducation.
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