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ABSTRACT
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covers the principles of day care that must be the foundation of any
program. It reviews the developmental needs of children from birth to
age three, and outlines some of the cautions and controversies
involved in infant care programs. Chapter Two is designed to remind
program develpers of the practical problems involved in organizing
and running a day care center, and offers some suggestions for
dealing with these problems. Chapter Three again deals with the
issues of dav-to-day operation of a center for infants, Chapter Four
of fers suggestions for activities to carry out with infants of three
age levels: birth to one year, one year to two years, and two years
to three vears in six areas; language, gross motor development, fine
motor development, self awareness, thinking, and social
responsiveness and mastery. The Appendixes offer a list of
information sources on day care and child development, a list of
suggested eguipment and supplies for an infant-toddler center, and a
list of commercially available toys and books approprlaté for
children under three years of age. [Author/CK)
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Foreword

| believe that we have embarked upon an
exciting new venture in formulating a public
policy for the developmient of our Nation's chil-
dren. The materials presented in this volume are
one result of this ventuia.
of those outside of government, the Office of
Child Development, in cooperation with the Of-
fice of Economic Opportunity, funded a Child
Development/Day Care Resources Project. This
Project enabled a brozad-based and representa-
tive group of non-governmental child develop-
ment experts, practitioners, and parents to bring
fresh perspectives to the questions of methods
and goals for the Nation’s day care efforts.

The Project included planning, preparing
and publishing a series of handbooks on day
care practices appropriate for infants, preschool
and school age children. in addition, twenty
child development and education resource ma-

Sam Granato
OCD Project Manager

Sheila Sullivan
Assistant Project Manager

Donald Cohen, M.D.
OCD Reviewer
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terials were modified for use in day care, and
ten resource papers on day care were prepared.

Under the direction of Dr. Ronald Parker,
more than 200 individuals were involved in this
national effort. Many of the issues thay addressed
are complex and controversial, and | should em-
phasize that the following material represents
a consensus of the contributors’ views.

| believe that the ideas and suggestions
contained in this and the other handbooks in the
series will be of invaluable assistance to those
wishing to provide the best passible care for the
Nation’s childruiz. They do not attempt to provide
all the answers or to lay down a sat of inflexible
rules, however, | regard them as excellent state-
ments of our current knowledge about deveiop-
merntal day care.

it is the responsibility of the Office of
Child Development to make such knowledge
available to all who can use it. Our goal is to
raise the guality of children’s lives. The publica-
tion of this series is one step on the way to
acnieving this goal.

@Wfﬁ@

EDWARD ZIGLER
Director
Office of Child Development



Preface

To provide up-to-date, substantive infor-
mation on the various components of a compre-
hensive day care program, the Office of Child
Development is publishing a series of Handbooks
covering child development, administration,
health, nutrition, s¢ :ial services, and parent
involvement.

This volume is the first in OCD’s series
of Handbooks dealing with the child development
aspects of any good care program, no imatter
what the setting. The principles can apply in
day care centers, day care homes, institutions for
dependent children, or hospitals, and ought to
be helpful to any parent or caregiver responsible
for infants and young children.

Day care programs for infants and tod-
dlers, organized with great care and operated
with vigilance, reflect a blending of the conviction
of the importance of experiences during the first
few years of life; concern about possihle harm-
ful conseauences if these programs ara not well
carried out; and satisfaction that such programs
meet an acute family need and serve a major
function in strengthening family life.

If there is any consensus about infant
care programs, it is that we must keep an open
mind about them. For many years professional,
health and welfare organizations concerned with
standards for day care and with organized pro-
grams for children have urged that chiidren
younger than three years not be in group care.
Family day care, in which a small number of
children are cared for in a private home, has
always been the preferred method of care for the
very young. Even with this as a model, in actual
fact large numbers of babies have been cared
for in inadequate, unsupervised settings since
this was almost all that was readily available.

Controversy existed concerning the ef-
fects on babies of being away from ’heir mothers
for part of the day. Some felt that the separation
itself would have detrimenial effects. Research
has now shown that it is the inadequacy of the
care frequently suffered in such settings that
harms the child and probably not the fact of the
brief separation itself. Now being rethought are
the ways to ensure the quality of mothering care
the baby receives for the hours he is away from
home as well as at home and the ways in which
day care programs may most effectively meet the
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reeds of babies and their families. Much of the
movement in rethinking day care services for
infants and toddlers came from threz sources:
experiences in the first three years of life for
later development; research on the affects of an
enriched environment during those early years;
and a long and serious look at the effects of
Head Start and similar programs where two con-
clusions were drawn—programs must begin be-
fore children are three years old, and most im-

them. Only when the entire family unit is
strengthened will there be important and lasting
changes in the child. Families need and want
good day care programs. Parents care about the
welfare of their children. They must be helped to
achieve this.

Day care services in the form of center
or small group care with heavy emphasis on par-
ent involvement in policy setting, administration,
as staff members, and in various program serv-
ices are increasing. These services are potentially
family-strengthening rather than parent-and-
child-separating. Parental responsihility for the
child is supported; the center staff shares with
the parents in enriching the child's life for a
period of time during the day.

In emphasizing the central importance of
the family we are not suggesting that parents
alone should be expected to supply all needs,
even those of the very young child. In earlier days
in our country, and happily still for some families,
there were grandparents, aunts, uncles and cou-
sins, neighbors and friends who could he counted
on to help young parents in their development
as nurturers of children. They provided encour-
agement, models, advice and sympathy in time
of trouble, and direct care which gave support
for many varied aspects of parenthood. Today
for more and more parents and children these
supports are not easily available, if at all.

However, in recent times there has been
a great increase in what we know about how to
understand, protect and stimulate the physical
and mental growth of children and about the
damage to a child’s development that can occur
if we fail to do so. But we have not translated
knowledge into effective action programs on a
broad scale. It is vitally important that our na-
tion, and specifically the child’'s own community,
take steps to insure that the health and develop-
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ment of children are properly protected and
supported.

We will improve our chances to achieve
this goal if we begin at the beginning. We must
provide pregnant women with excellent care and
we must have good day care services from birth
onward. Family oriented day care carefully
planned and carried out, contributes enormously
toward the goa! of providing adequate services
to strengthen family life. Good care programs are
based on the needs of childrer and families.

We have tried in this Handbook to make
axplicit what we now understand these needs
to be. At the same time, we see a network of
day care services as only a partial solution to
ceriain family problems. This network is not a
panacea. The success of day care programs de-
pends on the existence of economic ‘and social
policies that themselves lend support to and
enrich family life. Availability of day care centers
makes it possible for parents to seek jobs to
relieve poverty in the home. There are countless
other families, not economically impoverished,
who also need and desire these opportunities and
would benefit from these services.

A system of excellent day care centers
may also serve as the focus for giving adolescents
experience with children. Learning to be a good
parent 1s as important as any other kind of
learning, if not more so.

The day care services now in existence
for babies range in gquality from custodial situa-
tions whose only virtue is that the children are
fed and protected from physical danger, to superb
programs in which the child’'s environment is en-
riched in personal, social, intellectual and physi-
cal ways that lead to rapidly accelerated develop-
ment. A crucially important consideration as a
matter of nationial policy is whether the country
can mount and is willing to pay for programs
that are far more than custodial, even if not ideal.
To do so will require a long term commitment
to recruitment and training z: people to staff
these centers, and a commitment for funds to
support them in a way that will be of major bene-
fit to the people who use them. A question for
current national planning and setting of priorities
and goals is, will we mount these programs at a
tevel of quality that ensures that they are bene-
ficial and not damaging? We must take an eyes-
open henest look at the real world. In addition
to excellent, good and mostly good families, there
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are also families of all social levels in which
terrible things happen to children. Some are so
terrible that the child dies or becomes physically
or mentally crippled for life. There will be, if we
are not extremely careful, day care services that
are equally terrible for very young children. We
must not create or sponsor services which dam-
age children. Good day care services will require
adequate staff and money, and people with a
great supply of energy whe will watch over the
services with sustained interest.

Day care programs for children under
three vears of age exist now, in varying degrees
of quality. What must such care programs include
to ensure quality? We have tried in this Hand-
book to discuss relevant issues as we now best
understand them. There is no one proven way of
providing quality day care, and it is essential that
a variety of alternatives be available that fit the
needs of the children, their families, and their
communities. All the alternatives should support
and strengthen the family and insure the optimal
development of the child.

This Handbook is divided into five sec-
tions: Chapter One covers the principles of day
care that must be the foundation of any program.
It reviews the developmental needs of children
from birth to age three, and outlines some of the
cautions and controversies involved in infant care
programs,

Chapter Two is designed to remind pro-
gram developers of the very practical problems
involved in organizing and running a day care
center, and offers some suggestions for dealing
with these problems. Chapter Three again deals
with the issues of day-to-day operation of a cen-
ter for infants.

Chapter Four offers suggestions for ac-
tivities to carry out with infants of three age
levels: birth to one year, one year to two years,
and two years to three years in six areas; lan-
guage, gross motor development, fine motor de-
responsiveness and mastery,

The Appendixes offers a list of informa-
tion sources on day care and child development;
a list of suggested equipment and supplias for an
infant-toddler center, and a list of commercially
available toys and books appropriate for children
under three yesars of age.
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CHAPTER ONE
GUIDING PRINCIPLES
FrINCIPLES OF INFANT DAY CARE

What are the guiding principles of infant

day care that must be respected in any setting if
a true developmental service is to be performed?
What are the characteristics of an environment

that seem most likely to enhance child develop-
ment?

The environment must supply for the

infant:

1.

o

w

. Verbal

Adequate nourishment from the time of con-
ception onward.

. Protection from and prompt care of physical

disorders and diseuse; support in overcom-
ing vulnerabilities; physical safety and rela-
tive comfort.

A relatively small number of adults having
continuing, focused and affectively mean-
ingful relationships with the child; adults
who encourage reciprocal interactions.

Frequent contacts with adults and other chil-
dren, contacts that are predominantly grati-
fying, expressive and warm.

interaction; a ''speaking partner".
Sound alone does not stimuiate speech de-
velopment; verbal exchanges do. Free and
open verbal communication is essential,

The support of an adult who helps the child
learn controls—what is permissable and what
is not, prohibitions that chanriel and foster
growth; an adult who helps the child learn
to become competent and effective himself;
an adult who has a relative sense of compe-
tence in handling the child’s behavior,

. Adults who are examples of relative success,

who show the child what it is to be proud
and have high self-esteem; adults who are
models for the child to imitate and with
whom he forms positive identifications;
adults with a relative degree of satisfaction
with themselves and their lives and a rela-
tive freedom from depression and & sense
of powerlessness.

8.

10,

11.

12.

13.

14.

15.

16.

17.

Adults who respect the child as an individual
and who respect his family and ethnic
identity.

. Adults who are sensitive to, and respect,

each ch’ld’'s different style of development
and his unigueness. Babies are different and
all ‘care-giving activities must be organized
around an acceptance of that difference in
tempo, stvle and approach.

Relative consistency, regularity and order in
the physical and interpersonal situation—
regulacity of mealtimes, badtimes, in the ai-
rangement of furniture; stability of adults in-
volved with the child.

Variety, flexibility and change in the physical
environment, within the structure of con-
tinuity.

Responses that are dependent on and di-
rectly related to, the child's behavior; re-
sponses that reward and reinforce rather
than responses that are random and unre-
lated to what the child does.

Learning conditions conducive to the acquir-
ing and practicing of skills; opportunities for
action, and aobjects to manipulate, explore
and master; opportunities to utilize emerg-
ing skills and support right from the begin-
ning for the baby’'s use of his own abilities.

Protection from overwhelming emotional
states such as anxiety and terror; freedom to
express feelings and attitudes.

A balance cf more gratification than frustra-
tion; of more rewards and pleasure than pain,
failure and frustration.

curious about what goes on around him.

Sensory, affective and social stimulation ap-
propriate to the child’s developmental stage,
and individual needs; physical handling to
aid in the formation of body image and motor
skills; an environment rich enough in ap-
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propriate stimuli to serve as a foundation
for the development, expansion and exten-
sion of thought processes.

18. Adults who allow and expect a child to con-
tribute to family life and the community, ac-
cording to his develecpment capacities.

li. DEVELOPMENTAL NEEDS

You will be anxious to learn everything
possible about providing the best care for the
babies entrusted to your keeping.

Scientists, physicians, nurses, psycholo-
gists, ancd parents are discovering new and in-
teresting things every day about how bahies
learn and what kind of surroundings will help
them develop and grow to their fullest potential.

Why do some babies play contentedly
while others cry or complain much of the time?
Why does Johnny walk so much sooner than

Was she just “born smart” or did her parents
do something that helped her develop more rap-
idly than other babies?

A baby needs much more than adequate
physical care. To understand what some of these
other needs are and why they are important, et
us go back to the time of his birth, long before
he comes into your care, for it is here that his
story begins.

Baby is an individual

The first thing to learn about a baby is
that he is an individual, different from every other
baby.

Unfortunately, many young parents tend
to view their newborn child as a lump of raw
clay, to be moulded to suit their own dreams
and ambitions. But the happy baby is the one
whose parents understand, right from the be-
ginning, that he is a tiny, but complete, human
being with rights, feelings and needs uniquely
his own.

The moment a child is conceived, he joins
a particular kind of world and begins to effect
changes on that world. The new child is a com-
plex bundle of genetic endowment and potential;
what he will ultimately become depends in large
measure on the interaction of his particular set
of endowments and potentials, with the experi-
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ences he has in the world—both before and after
birth.

Does this mean that the care he receives
will not be of paramount importance in his de-
velopment? Of course not. Everything that hap-
pens to him, no matter how minute, can influence
his attitude toward the world and his reception
of the people in it.

Nature has assigned to him two tasks that
will keep him busy throughout his lifetime.

The first of these is to survive, the second
to learn about the waorld in which e lives.

Adequate food needed

His first need is adequate food. This is
his most basic requirement even beforo birth. If
fiis mother is badly nourished during pregnancy,
the baby will suffer.

After birth, he will grow rapidly for sev-
eral years, and severe malnutrition during this
time can cause damage that may never be re-
paired in later life. Of particular importence to
him is sufficient protein (containad in meat, fish,
fowl and dairy products). Studies indicate that a
lack of protein during infancy can cause perman-
ent injury to body and mind. The foods he eats
play a large part in determining both the pattern
of his physical growth, and the development of
his nervous system and his brain.

Even if the amount of food is not re-
stricted, a lack of essential nutrients—like iron—
in his diet day after day, may cause apathy. He
will lose interest in doing anything and cease to
carry out his second great task—that of exploring
and learning about his world,

Disease has the same result; if a pregnant
woman has many illnesses, her baby will be af-
fected. If baby himself is repeatediy ill during

be limited.

People are necessary

Important as it is, proper nourishment
is only one of baby’'s basic needs. If he receives
good physical care—feeding, bathing, toileting—
he may still fail to develop, to gain weight or to
learn, if he is not given care by warm, responsive
adults who are consistent in their behaviour.

People are necessary to babies; no care-
fully engineered machine will ever replace the
tender affection between mother and baby, the



little smiles and gestures that let baby know that
he is special and precious to someone.

A baby cared for by a small number of
people, who 'et him guide the care he receives,
usually develops predictable rhythms in sleeping,
crying, eliminating and feeding long before the
baby dependent upon an adult’s schedule which
between the baby's needs and the adult’'s care
that makes the difference.

Baby needs security

From this it can readily be seen that one
of the most important things about the relation-
ship between a baby and his mother or other
caregivers is the sacurity it provides for the child.
He needs to feel protected, to know he will be
relieved when in distress, and that his needs will
be met as they arise.

His attachment to others is based on trust
and occurs when a small number of adults pro-
vide continuing and consistent psychological and
physical care for him. These basic, lasting at-
tachments must, of course, operate in both di-
rections; just as the child should become at-
tached to his mother so should the mother be-
come attached to the child.

Special relationships between mother and
child develop out of the day-to-day routine of car-
ing for baby. As the mother feeds, holds, com-
forts, smiles and talks to her baby he gradually
learns to recognize her and know that she is
different from other people. For most babies this
awareness of mother as a special person occurs
before five months. For some it may have oc-
cured by one month.

Distrust of strangers

By the time baby is eight months he may
be distressed when approached by some other
caregiver, or a stranger, and show his painful
feelings by crying, frowning, or withdrawing in
the presence of a stranger. Of course, the amount
of distress he feels will depend largely on
whether or not he is familiar with the substitute
caregiver and how much time he has spent in
her care and in the physical setting.

When he is to be given into the care of
a day care center it is important that mother and
caregiver work together to make the transition
easy for him. This can best be done by giving

him a chance toe become acquainted gradually
with the caregiver and with the center while
mother is stili present.

The importance for a child’s development
of these deep and meaningful relations with the
caregiver may be seen in settings such as an
institution where conditions for their formation
are absent. For example, in an orphanage where
only one or two adults have the care of many
children, or in a hospital with a similar situatian.
In such settings baby will fail to develop normally
unless he receives individual attention and care
similar to that he would have received from
mother iri his own home,

When a child attends a day care center
and is with his parents only in the evenings, he
has to have his needs for primary attachments

Baby must be “turned on”

It is through his special relations to
adults that baby learns to pay attention to his
surroundings and to remain alert and curious for
long periods of time. Without such a relationship
to encourage him, he will tend to become less
interested in the world, less ‘“turned on.” This
“turned on’’ quality is the basis for ail his future
learning. He wants to know that his actions affect
the world and that he, himself, is a worthwhile
person.

His own responsiveness, his smiles, gur-
gles and wavings indicate to those around him
that he needs stimulation of all of his senses—
he seeks to be held, to be touched, to hear and
see more and to move.

The baby himself makes a large contribu-
tion to this growing “love-affair with the world.”
A baby’s responsiveness, his smiles and gurgles
and wavings signal to people that he is there, and
wanting contact.

Learning a language

One of the difficult tasks facing a baby
is that of learning a language so he may com-
municate directly with others.

A sense of being understood is crucial
for him if he is to continue trying more and more
compiex use of babbling, gestures and later
words, in communicating with others. Babies (par-
ticularly in institutions) who do not have someone
special who understands them and encourages
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their attempts to communicate, soon stop trying
to talk. While such babies begin to babble at a
normal age, they soon cease to do so and further
language development is seriously impaired. The
same is unfortunately true of babies in families
where parents have almost no time or energy to
spare for regular aitention to them.

The first months of a baby’s life are spent

and learns to tell them apart. Long before he can
form any words himself he knows how to tell
different scunds apart—his mother's voice, the
sound of his own name, the sound that means his
bottle or © ing time.

In .ne early months his babblings begin
to express his feelings of pleasure, displeasure,
eagerness and satisfaction. One of the games he
will enjoy most and that will help him to learn
best, is for an adult to mimic his sounds. This
will make it more fun for him to make the sounds
and he will try harder than before.

When he is about seven months old his
interest in sounds and words will greatly in-
crease, He listens more carefully to words that
are familiar to him such as ‘baby”, “kitty”,
“mommy.” Now he is able to repeat sounds like
“"da-da,” even if he does not alwavs use it cor-
rectly to refer tn “daddy.” Asked to wave “bye-
bye” he gives the right response and even seems
to understand what “no-no"” means, although he
may not always obey the command.

Language involves understanding

Language involves understanding as well
as speaking. When baby is first struggling with
the use of words he will understand far more
than he can actually say. At twelve months he
will not be very articulate, but he will under-
stand most of what is said to him and he will
jabber happily in response, letting people know
what he feels and wants by pointing. In this
jabbering will be an expressive quality, much
like adult conversation but still lacking in words.

By eighteen months he boasts a vocabu-
lary of definite words. He uses these single words
to represent a whole idea or train of thought. He
will say “eat” when he is hungry, and *no” when
he has had enough. He gradually shows that he
understands the use of words to replace gestures,
and that he understands complex statements like
“put the ball on the chair.”

Then jargon gradually gives way to words

and the two-year old uses two-word sentences
and follows verbal instructions easily. His sense
of himself becomes expressed in his language.
“He” and “mine” are often hea:rd at this time.
This is a crucial stage in his awareness of him-
self as separate from other people. Language
here helps to clarify who is who and how “I”
and “you” are different. He practices language
guietly to himself, and “tries-out” the meaning
of words.

The two-year old likes stories that help
him learn about the world; stories about himself
or people close to him, or stories about his
favorite belongings. In this way he learns how
to describe things with language.

By the time the child is three, he has a
firm foundation of language. He knows rules of
grammar without knowing he knows. He laughs
or looks puzzled if someone uses a nonsense, all
scrambled-up sentence, even though he does not
know why it sounds so funny. He is comfortable
with words and uses them dramatically. He
chants and talks about people around him, asking
endless questions. He discovers the word “why”
and counts on it to bring forth a barrage of
words from his favorite adults. Although these
guestions may seem pointless or exhausting to
you, they are his way of clarifying his under-
standing of *he use of words to express ideas
and feelings.

Bahy tries to discover everything

The proces< of learning, for a baby, is one
of discovery. He becomes aware of an object, a
sound or a new sensation and his curiosity is
aroused. He seeks to discover everything he can
about this new thing. If it is a toy, he will test
it against the experience of his five senses. He
will explore it with his fingers, taste it, bang it
against something to héar the sound it makes,

It is therefore important that he continu-
ally be exposed to new and challenging situa-
tions, objects and activities. Otherwise, when he
has satisfied his interest in the things he already
learning.

it is the job of his mother or caregiver
to maintain a stimulating environment around
him. And provide him with a variety of new and
interesting experiences.

Each day he will learn more about the
world in which he lives. He learns the sound of
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his raitle or the noise his bottle makes as it
empties. He learns the shape and color of his
loys, the feel of his blanket as he snuggles
against it. As he gets to know these things, he
becomes curious about new and different things.
If nathing new appears, he stops paying attention.

New experiences are related to the old
and both are important for his learning. The
growth of the ability to think is fostered in
settings that offer a wide range cof experiences
and possibilities for learning. Unfortunate indeed
is the poor baby v:ho is left continually lying in
his crib without the possibility of explering the
floor and whe is offered few, if any, playthings
and little or no attention! Such a child will lose
interest in the world around him. A baby seems
to exercise all of his senses with an object. He
holds an object and watches it as his hands turn
it over. He rubs it against his face, and inevitably
tries to put it into his mouth. Later, when he
can sit up in a high chair, he will bang objects
endlessly to hear the sounds. Pots and pans
especially, with their clang and ciatter, provide
a great source of satisfaction to the baby as he
teaches himself the relation between his own
action and the sounds it produces, as well as
the relation between the collision of objects and
noise.

As he grows, he will become more in-
ventive in his exploration, if he is allowed to do
so. His skill at crawling, creeping and walking,
as well as his ability to manipulate things with
his hands, eriable him to extend his field of
learning, not only about the world but about his
abilities to control and influence that world.

If, at this age, he is at home, he will
crawl into cupboards, swing doors open and shut,
bang ashtrays, tear paper, wear mommy’s shoes,
dig into bags, boxes and purses, and take cans
and bottles out of cardboard boxes and put them
back again. If he is in a day care center he needs
to find the same opportunities for free explora-
tion; without them he will become bored and

The ordinary environment is packed with
thousands of objects and things that interest
baby: trees, windows, shoestrings, rugs, holes,
blankets, stoves, sinks, pipes, books, wastebas-
kets, lamps, and chairs. The list is endless.

Natural curiosity brings baby in contact with the .

environment and he learns from this contact and
then organizes the mass of experience.
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Mentally, a three-year-old has already or-
ganized his world. He knows something about
spatial relations; that is, where the Kitchen is in
relation to the living room, where his house is
in relation to the neighborhiood. He knows that
the world is full of similarities—a tree is more
like another tree than it is like a car. He has
learned differences—his mother's face s different
from his father's face. He is grasping concepts.

The infant needs freedom to explore and
encouragement tc be curious zbout the world.
Much of what a child learns in infancy is self
taught through exploration of new places and
things and through the opportunity io look at,
handle, feel, smell, touch and chew objects. In-
fants must be given sufficient time, incentive, and
opportunity to exercise this precious avenue of
knowledge. An environment which permits and
encourages exploration is important in the devel
opment of basic learning skills 2nd in the devel-
opment of a self identity. Through a process
of maturation combined with experience, the
infant gradually becomes aware that his actions
suich as crying, dropping toys or opening cabinets,
result in changes in his environment. Curiosity
and the opportunity for exploration expand the
infant's experience and he learns more about
his widening world. The more he learns, the more
curious he becomes and the more he wants to
learn. He even learns to learn. The environment
must permit exploration within the limits of
safety; it must be interesting but not everpcwer-
ing; and must include responsive understanding
people.

Baby's self image

Directly related to baby's ability to learn
is growing self image, his confidence in his own
ability to affect the world around him. His sense
of competence and effectiveness is built from
many sources beginning with his earliest experi-
ences; his expectation that his needs will be
filled most of the time, his ability to predict the
consequences of his actions with a reasonable
degree of certainty, the sense of being able to
produce an effect on the animate or inanimate
world, and a feeling that someone cares.

Seif-confidence cannot develop without
a model—someone to show him how it is done
and have enough sense of themselves to treat
the child as a valued individual.

Children from disorganized families see
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all around them the lack of rewards for striving
and trying. Their parents may be hard working,
but subject to trial after irial and repeated fail-
ures. The frustration of pride and self esteem is
enormous. Before such a child can learn, his
sense of powerlessness must be diminished.
There is, of course, a direct relationship between
a sense of effectiveness and an ability and a de-
sire to learn. it is the desire to use a skill, rather
than the skill itself, that frequently differentiates
children from more and less deprived back-
grounds. The sense of helplessness leads to the
lack of effort.

The relationship between baby and adult

.is very important in solving the problem of mas-

tery and seif-awareness. If mother does not allow
the baby to “test thie limits” in an appropriate
fashion, or if she discourages any show of inde-
pendence or initiative, the results may be battles
that never cease, rebellions or utter passivity.
The root of the feeling, ! can’t do anything
right" ar “I'm no good,” may begin to grow at this
crucial stage of emerging awareness unless care
is taken. B~"y is delighted by his new skills and
this pleasure that he feels may be one of the
most important factors in developing his future
feelings of competence.

Managing his feelings

Learning to be aware of complex feelings
and learning to manage them is one of the mast
important tasks faced by every baby. This learn-
ing comes about through his relationships with
others and his participation in their lives. He
learns that he and other people may have strong
feelings. He sees that these may be managed
without disaster. If he has help with his feelings
when he is very young, he will develop his own
ways of coping with them as he grows older.

When he is very young he wiil have to
begin dealing with feelings of frustration. He will
sometimes have to wait for his feeding when he
is hungry. He will miss mother when she is out
of the room, and not know how to find her. He
will want desperately to walk, only to find that
he cannot even stand steadily on his feet. He
will be unable to reach the cookie jar, and mother
has said, “no.”

At such times, he needs an aduit to help
him over the rough spots, ta bring him solace,
and enable him to experience the positive feel-
ings of love a2nd joy. The spark that goes between

a laughing baby and a loving adult is beautiful
to behold. It lays the groundwork for baby to
understu.'d that he can effect a response in the
world, and communicate with others.

Then, once convinced that the world is
a pretty good place, he reaches out to it, both
literally and figuratively, to explore, discovar and
learn more and more about that world. As tic boe-
comes better able to use each of his senses, his
creativity and imagination urge him on to further
and greater experimentation and learning.

On the other hand, the baby who receives
no attention, who is left to feel that no one cares
and that the world is a boring place, will not
reach out and explore. As a result, he will not
learn. For example, by the age of six months a
baby, reared in a sterile hospital ward, will refuse
to grasp a toy in front of him. If it is placed in
his hands, he will drop it.

Appreciation is important

It is essential that the mother or care-
giver appreciate the baby and communicate this
feeling to him. He needs to know that others see
him as a worthwhile person with a special identity
with unigue needs and as an important member
of the family and of the community.

Sometimes a mother who loves her child
deeply doesn’t realize that she is failing to com-
municate i 2r feelings to him. He must be made
aware no' unly of her love but of her respect for
him, if he is io learn to respect himself,

He needs the opportunity to develop a
positive identity of his own. He will gradually
come to know himself as the same persch yester-
day, today and tomorrow even though there are
changes in him and in the world around him. He
expects the peonle with whom he lives to recog-
nize that sameness. This identity that he is es-
tablishing must include a sense of worth if he is
to reach his full potential in learning and being
a competent human being.

His sense of self begins when, as an
infant, he commences to know his own body, its
sensations and its boundaries. He learns to recog-
nize his mother, his father and other people who
are regular in his life and he sees that they are
different from each other and that he himself is
separate from all of them.

Over a period of months he will learn
his own name, and over a period of years he
iearns his home, his sex, his street, his feelings.
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He learns how others feel about him and what
they expect of him. He learns the habits, be-
haviors, likes and dislikes of those closest to
him. Later he will also know that he is a membear
of a larger social group, an ethnic group and a
culture that also has customs and expectations.

The very young child develops some of
his identity by imitating the behavior of others
and by absorbing their attitudes and ideas. These
then become a part of him and of his picture of
himself, Some things he can be taught, but much
more he will “catch” from the arttitudes and
actions of those around him. It will be easier for
him to develop along these lines if he receives
the care and attention of both mother and father
or of substitute male and female figures.

A child’s growing sense of competence
and effectiveness in dealing with the world is
built from many sources starting with earliest
infantiie experiences: an expectation of gratifica-
tion of most needs, most of the time; an ability
to predict the consequences of his actions with
a reasonable degree of certainty, and the sense of
being able to prodiice an effect on the animate or
inanimate world and to have someone care.

Self confidence and a sense of being able
to have an effect on the world cannot develop
without a model—someone who shows the child
how it is done, and has enough self confidence
in themselves to treat the child as a valuad
individual.

Children from disorganized families have
motivational structures that are appropriate to
.what they sense and their families sense are the
lack of rewards for striving and trying. They have
self-image that are consistent with what they see
reflected back to them from their families and
from the larger society. The frustration of pride
and self esteem is enormous. The sense of power-
lessness must be diminished before positive
changes can occur in learning. There is a direct
relationship between a sense of effectiveness and
an ability and a desire to learn. The desire to tse
a skill rather than the skill itself differentiates
children from more and less deprived back-
grounds. The sense of helplessness leads to the
lack of effort.

Limits and boundaries
A baby needs adults who set limits and
boundaries yet help him to deal with his frustra-
tions. Learning limits of acceptable behavior
Q
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helps baby to understand the organization of his
world and his place in it. He develops a sense of
resnonsibility from knowing what is acceptable
and what is not. Such limits are, of course, frus-
trating for him, and he needs help in learning
that anger is acceptable and containable, that
there are ways of dealing with strong feelings, and
that there are satisfactory substitutes for what
he cannot have and may not do.

Adults and confidence

Baby learns what people are like and
what to expect from them by itaitating and iden-
tifying with those people who are important to
him. He must have contact with people who have
a reasonable sense of cornfidence themselves. A
child surrounded by people who believe them-
selves to be failures will not learn that it is pos-
sible to bectme a competent and reascnably
successful person. A child learns from the feel-
ings of people significant to him; he may learn
to be curious and creative, or to be passive and
limited. He may learn to strive and try, or he may
learn to avoid a sense of failure at ali costs by
simply not trying.

Children are amazingly adaptable and
learn to read clues from adults that may never
be spoken in words. They can learn to cope with
just about anything but the ways in whicnh they
do so may severely distort their abilities to laarn
in other situations.

For example, a three-year old who has
learned not to listen to a mother who is always
screaming and yelling threats, may at six transfer
that “not listening” to the teacher in school and
be unable to take in enough of what she is saying
to learn academic skills.

Adults maotivate him

Children eventually learn to learn. Hope-
fully they will do so because they are intensely
curious about the world around them and seek
knowledge for its own sake, not because some
adult tells them they must learn. In the broadest
sense the desire to learn has its roots in baby’s
earliest years with an adult who respected his
uniqueness, his individuality, his style, his efforts
and his attempts to succeed no matter how feeble
at first.

He must have encouragement in order to
persist and move forward. An atmosphere that
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demands conformity and total control, and that
offers few opportunities for independent action
and thought encourages restricted, unmotivated,
non-learning children.

Summary of goals

What then are the developmental goals
for a child from birth to age three? What are the
monumental tasks we expect he will carry out in
his exciting and rapid growth in the early years?

® Gaining increasing control aver his body
systems: development of regulatory physiologic
mechanisms; gross and fine motor development
and coordination.

® Increasing awareness of the seif as a
separate identity; a sense of self involving who
and what he is.

® A sense of effectiveness and competence;
a sense of controlling his destiny at least to a
limited extent—the opposite of powerlessness and
sense that no matter what he does it makes no
difierence.

@ The ability to communicate neeads, wants,
feelings and ideas; the use of verbal and non-
verbal methods of communication; the develop-
ment of a sense of being understood.

@ The ability to take initiative, to be curious
and exploratory, the ability to act.

® To have hope and faith and a belief that
the world is, by and large, a good place.

® The ability to trust others and be trust-
worthy; to develop a sense of responsibility.

@ The ability to give and receive from other
people; to be appropriately dependent and ap-
propriately independent; to cooperate with others
and to respect others.

@ The ability to be flexible and open to new
ideas, new feelings and new people.

@ The ability to think, to remember, to order,
to perceive, to categorize, to learn, to be creative
in intellectual processes, to attend, to observe, to
inspect and investigate, to refiect.

@ The development of skills, and techniques
for gaining skills.

® To be motivated to broaden knowledge
of self, others, the inanimate world and the world
of ideas; to explore and to discover.

® The ability to control impulses when ap-
propriate or to express them when appropriate; to
be able to affirm and negate; to exclude; to post-
pone; to hald on and let go; to follow rules and
to believe in their importance.
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As time passes, children normally change
in their needs ard their characteristics. Parents
know in painful ways sometimes that “good”
infants become demanding, tyrannical two-year
olds. Active, irritable babies may easily became
placid and relatively calm toddlers. Adults need
to adapt to this growth and change in the child,
and recognize there will be fluctuations in degree
of independence. Ways of expressing feelings
will alter and preferences for activities will vary.
The image of a child should not be fixed forever.
Narmai babies are highly varied and variable.

1. PROGRAM CGAUTIONS

A. CENTRAL ROLE OF
HUMAN RELATIONSHIP

The meaning of the deep and special
relationships between child and adult is dis-
cussed in the section on developmental needs.
The importance of that tie cannot be overem-
phasized but it may present some problems for
you in day care planning.

A mother may feel she is “losing” her
baby to the center and also feel that he will be
less attached to her as he grows more aitached
to the caregiver. You must help her to see that
a child loves easily and deeply, that there is room
for more than one person in his heart. Children
are not less attached to their mothers when
they are involved in good care experiences. In
fact, research has shown that there are no sig-
nificant differences in attachments to their
mothers between babies who have had day care
experience and babies raised only in the home.

A serious problem can arise, however, if
the caregiver feelz she must prove herself to be
a better mother than the child’s own mother. It
is the rivalry that causes the trouble, in much the
same way that rivalry between mother and father
disturbs the child.

Be sensitive to any special feelings of
rivalry, envy, jealousy or guilt that the mother
may feel toward the caregiver who is with her
child in what the mother may idealize as a “per-
fect” or “easy” situation. Clues to a developing
conflict may be found if there are continued
and severe problems when baby arrives and
leaves the center. Also, the mother may report
problems that arise with baby at home over the
weekends or on days when he is not brought
to the center. Careful attention should be paid



to the parent’'s feelings under these circum-

stances.

Multiple mothering

Many people have worried about “mult
ple mothering,” feeling it is bad for infants to Le
cared for by more than one person. Actually, very
few babies have an exclusive relationship with
their mothers. Fathers, grandparents, aunts,
uncles, brothers and sisters and cousing are very
much a part of the scene in most families.

However, there is evidence that it is better
for baby if the number of adults caring for him
iz kept smali. If he is cared for by too many
people there may be a slowing of his over-all
development. His human relationships must be
predictable, continuous, focused and consistent
to produce the best results. This is possible only
if a small number of adults care for any one child.

In the day care center you might have
one caregiver responsible for four children, rather
than have two caregivers share the responsibility
for eight children.

Again, it is necessary to remember the
individuality of the baby; the problem may vary
from child to child. Some babies easily tolerate,
and indeed thrive, on many relationships, while
others appear to do well only when the number
of relationships is kept small. It is clear from
research in residential institutions that many
factors are involved; the particular strengths of
each infant and the quality of the caregivers.
What infiuenices the strength of the attachment
of a baby to an adult is not only the total amount
of care given but also the sensitivity of the care-
giver in responding to the baby's signals and
the feeling of attachment that develops between
them.

Actually, to use the term multiple mother-
ing is in itself misleading, since the arrangements
being discussed here are those in which there
is one prime mother figure with supplementary
caregivers. Continuity is provided by the primary
maternal figure even if there are changes in the
caregivers employed at the center. This has a
very different outcome than a situation in which
no single person has the major mothering re-
sponsibilities. Vastly different effects are seen
if muitiple mothering occurs in situations where
there is inadequate attention paid to the infants,
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the multiple mothering occurs in a setting where
each caregiver develops a close relationship with
the child, responds sensitively and warmly to him,
and in which the general level of stimulation is
high and appropriate.

Another issue of concern has been one
of the actual separation from the mother during
fact of separation itself is detrimental to the
baby’s development. Further thought has clarifiec
the different effects of total and final separation,
and temporary separations with reunions, essen-
tially the situation of a day care setting. Repeated

union is not known to have detrimental effect;
in essence it is identical to a home situation in
which the mother goes out frequently during the
day for long hours, leaving someone else in
~.arge. The continuity of the home setting is
present. For the day care center, the continuity
of the physical environment, the continuity in
the patterns of caregiving and stimulaticon, the
continuity in timing and scheduling, the con-
tinuity of the other children, all serve the same
a simple event with simple and predictable con-
sequences for the child. As is repeatedly true in
working with infants, attention must be paid to
the details of each individual situation.

In addition, the infant’s reaction during
the first days or weeks of his participation in the

not just in the physical surroundings, but in the
kinds of stimulation he receives (through touch,
vision and vearing) and in the kinds of responses
by the caregivers. All of this may result in environ-
mental unpredictability from the baby’s point of
view. Working with the parents to ease the transi-
tion will be most beneficial to the baby.

B. DEVELOPMENTAL VS CUSTODIAL
DAY CARE

The possibility of maternal “deprivation”
has also been raised in group care situations, and
again caution must be exercised in setting up
infant programs. Adeguate food, clothing, warmth
and shelter do not alone make adequate, develop-
mentally sound programs. Maternal “deprivation”
may be used as a shorthand term for insufficient
interaction of adult and child, not just insufficient
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visual stimulation. Mobiles may hang over the
cribs but the centers will still be warehouses for
children if there are not enough staff and not
enough well trained, adequately motivated and
sensitive staff to engage in meaningful and de-
velopmentally appropriate reciprocal exchanges
with the babies. The learning conditions must not
include confinement in cribs, or being propped
all day in front of the television s.* Lack of op-
portunity to practice skills; unprec. :tability or
chaos in scheduling; lack of attentiun to indi-
vidual differences and individual needs and no
recognition and encouragement for achievements
al! lead to dreadful situations: custodial care that
means apathy, boredom and distorted develop-
ment.

Diversity of models

There is no ane perfect environment for
the development of a “perfect child.” Far from
it; there is no one model of child development
and no one model American child. People are
unique and different from each other and America
is a land of cultural differences and richness
which cannot and should not be boiled away in
the melting pot.

We find all around us today enormous
pressures toward uniformity, conformity and
standardization, We want i¢ stress here that it
is absolutely necessary for an infant care pro-
gram to be specificaily aimed toward the indi-
vidual needs of the babies, their families and
their circumstances. What a specific family and
a specific group of families believe is correct
behavior and what they desire must be the
standard around which a day care program is
built.

These standards will, of course, differ
from place to place, trom community to com-
munity. The needs and standards of behavior
in a city are different from those in a rural area;
different ethnic or religious groups have different
customs and values. These differences must be
reflected in the day care program if the program
is to be effective for the particular children in-
volved. Although the principles of day care and
the developmental tasks of childhood are uni-
versal, the way in which those principles are put
into practice must depend upon the immediate
situation and culture.

Parents and the care center

Later in this Handbook the crucial roles
of parental involvement and parental control are
discussed in detail. These are of vital importance
in order to ensure the most profitable use of the
day care center to strengthen families and en-
hance the development of the children. Programs
that do not involve parents may find that there
develops an alienation between the parents
and the center. Parents feel they are being
excluded, and center staff feel the children are
being dumped. Only if there is full parental in-
volvement may problems such as this be avcided.
Differences in developmental goals and methads
between parents and the center may exist; these
must be discussed and resolved. If they are not
the child will suffer. For example, a mother with
many children may need to have quiet, non-
curious children in order to rmanage her house-
hold. If the center staff thinks that only alert,
demanding and highly verbal children are accept-
able, conflicts are sure to erupt. Children are
withdrawn from programs because parents feel
they are being over stimulated or overexcited.
Again, careful attention to parental needs must
be paid and parents must understand and be in-
volved in setting developmental goals and means
of achieving these goals. Respect for cultural and
ethnic differences in desired behavior is essential.

Staff support

To care for a tiny child, to watch him
unfold and develop abilities and talents, to see
him learn and grow is a privilege that carries with
it satisfaction seldom equalled in any other
career. Of course, such a career also brings
enormous responsibilities.

Good programs of day care are not easy
to provide, People who choose to help with the
rearing of children not their own take on crucially
important work which hopefully will bring.per-
sonal satisfaction to them as well as support for
the child and family in need of the service.

In planning the operation of a center
you must understand that those persons you
employ as caregivers are as much individuals
with personzlities and needs of their own as are
the babies for whom they will care. As they pro-
vide for the needs of their charges they will at
the same time be living the days of their own
lives. They will feel pleasure and joy in their
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contacts with the babies and others associated
with the center; but they may also feel anger,
jealousy, competitiveness, frustration, physical
and psychological exhaustion and other normal
emotions.

Parallel ther 'o the needs of the child,
and of basic importance in meeting those, are
the needs and feelings of the caregivers who have
the responsibility for him.

If day care services are to fulfill their
promise, careful attention must be paid to the
support—both psychological and financial—of the
caregiver. Careful attention must also be given
to recognizing those qualities of character that
will enable her best to contribute to the growth
of the child. Some caregivers are axcellent with
very young infants and less good with toddiers.
Parental behavior is never static; theré are dif-
ferent degrees of parental comfort with different
stages of growth in their children and this is
equally true of caregivers in centers. The com-
patability between the caregiver and the child
must always be heeded. Such characteristics of
the baby as his degree of activity ar | passivity
will influence his relationship with adults.

A caregiver's style is also important, A
great difference exists betwecn teaching desired
patterns of behavior and merely trying to sup-
press or eliminate undesired behavior. The first
encourages the child to explore, to discover, to
seek, to learn while the second suppresses his
normal interest in his world, and leads to restric-
tion and limitation.

Program content

In recent years much has been heard of
“packaged” programs for ‘stimulation” of in-
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fants and young children. It is the intent of this
Handbook to emphasize an understanding of the
quantity, quality and variety of experiences neces-
sary to enhance a child’s development. The in-
tensity, the timing and the context of any ex-
perience is all-important for the child. What is
most impartant of all is the give-and-take be-
tween infant and caregiver involving activities
initiated by the infant as well as by the adult.
Baby's self-assertion and his spontaneous ac-
tivities must be coordinated with the caregiver's
activitirs.,

Adapting individually appropriate activi-
ties to group care is frequently a problem but it
is good to remember that babies learn a great
deal by watching an adult play with another baby
just as they learn from each other.

It is not the sheer amount of stimulation
that baby receives that is important but the way
in which it is organized and its suitability to his
age and stage of growth. The encouragement of
meaning and information in the relationship be-
tween adult and chiid fosters the growth of knowl-
edge in the broadest sense.

Think, for example, of the difference in
result between thrusting a doll into the hand of
an apathetic baby and propping it there, and the

mouth, clothing details, colors and size to a
baby who has been brought to alertness by the
exclaiming voice of the adult. The nature of the
adult encouragement and presence is extremely
important to the ultimate meaning of any one
piece of behavior.
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CHAPTER TWO
ORGANIZING A DAY CARE CENTER

I. PRINCIPLES OF DAY CARE PROGRAMS

Satisfying the needs of children and their

families must be the goal of any program if it is
to be successful, Flexible, mutually agreeable re-
lations between pareénts and caregivers must be
achieved. Let us look at some important planning
guidelines,

1.

First, emphasis should be on strengthening,
not substituting for, the families’ child-rearing
capacities. This is an important consideration
when day carc allocations are made, when
programs are developed, and later, in attitudes
taken. Subtle attitudes of competition with
the parents in caring for the child “turn off”
parents who need to feel that they are in
control of their child and of arrangements for
his care. If day care is viewed as a supple-
ment, not a replacement for the child's home
life, the center can succeed in strengthening
the family life by giving the family more op-
tions and more tangible assistance in child
rearing.

In order that the largest number of families
of high quality programs, they should be con-
veniently located, responsive to emergencies,
dependable, and reasonable in cost.

To reach and recruit those persons
who may not seek out organized facilities, you
must have a genuine willingness to bend to
the sacial experience of different families. Day
care centers and other kinds of arrangements
should be approachable and comfortably fa-
miliar. Personai and contractual relationships
should be easy to manage.

Different types of day care service should be
available through the same agency so that a
family with children of different ages can re-
ceive effective care services—such as home
care, family day care and center care—from the
same source. For families rejecting organized
facilities, some programs should be designed
to strengthen informal care arrangements
made by parents. The community should be
able to look upon the day care center as a
source of information, consultation and re-

4.
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source-development on day care.

referral networks so that parents can be
helped to make suitable day care arrange-
ments. This may ease the difficulties many
parents have in finding and completing new
day care arrangements, and is particularly
important in times of stress, as for example,
when there is a new job or a divorce. Outside

for the family to make successful decisions,
and reduce the strains and tensions for any
young childentering a new environment.

The stability of a day care experience in any
setting depends on the stability of the setting
itself, the stability of the staffing and the
stability of parental use cf the setting. Day
care centers usually offer a more permanent
setting than family day care, as they are less
likely to move their location. They are also able
to sustain a program despite changes in staff.
However, the profit a child gains from the day
care program depends heavily on his family's
willingness to use the setting and to convey
their approval to the baby.

. Although any out-of-home care provides a

child with new experiences, there are differ-
ences between types of day care arrange-
ments. Family day care, home care or center
care may afford little or much stimulation for
the child. Center care for infants and toddlers
offers greater possibilities for controlling rich-
ness of environment. What children need from
their day care arrangements is detailed in this
Handbook, particularly in Chapter One (Guid-
ing Principles). What is important to note here
is that neither the adequacy of home life nor
of the day care arrangements can be taken
for granted.

. Infants and toddlers may be disturbed by

strange people and places. Bridges must be
found within their experience to link home
and day care setting so that they feel secure,
in the center as well as at home, Some care
settings will seem stranger than others, and
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parents can make it easier for them by arrang-
ing visits and sending along a favorite toy. The
center can also bridge gaps for the child by
communicating with him in a familiar tone and
style; the caregiver can use non-verbal, body
language, such as teuching, to which the child
is accustomed. Respect and affection are con-
veyed to the child in these and many other
ordinary ways. Successful bridging is accom-
plished when parents and staff cooperate in
making the day care center just as familiar to
him as his home, when both places are equally
comfortable and satisfying to him.

Often a child must adjust to a new setting,
and, at the same time, become used to day-
time separation from his mother and other
family members. How quickly and easily he
can adjust will depend partly on his indi-
vidual capacity, and partly on the length of
time involved in the separation. in general,
shorter separation periods are easier for an
infant or toddler to manage. His ability to
adjust quickly and easily, in turn, affects his
response to the new relationships and learn-
ing experiences. Caregivers can help by rec-
ognizing that the child will adjust to a new
setting most easily and securely if he is grad-
vally introduced into it. Abrupt separations
or breaks from parents should be avoided.

. Caring for children is gratifying, but has
stresses and strains that can affect an adult’s
ability to meet the needs of children. Con-
tinued long-term, long-hour responsibilities
can result in fower-quality care for the child
by otherwise effective people. Hence, pro-
grams that provide shorter hours, or tem-
porary help, can be built into any of the
models of day care described.

Il. ADMINISTRATIVE PLANNING
Parental invelvement

[t is important that parents be drawn
into the life of the day care center. They may feal
a natural anxiety about leaving their child in
the care of others and will went to have a part
in determining what programs and procedures
will best contribute to the child’s welfare.

The center's policy-setting body should
be composed of parents whose children will be
cared for by the center, and other representatives
of community organizations who will be selected
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by the parents.

There are several methods of program
operation that the policy-setting body can con-
sider in making a selection best suited to the
aims and goals of their day care center. One
method would be to have total parental control
in administrating and offering center services; a
second would use staff control in conjunction
with active parental involvement; a third would
provide joint parent-staff control.

Whichever method is chosen, it is im-
portant to protect language and cultural differ-
ences wherever possible. Both staff - ~d services
should reflect the desires of indiv. il parents
and groups of parents.

This section presents details of parental
involvement as staff members, in special pro-
grams and outside activities, and some reasons
for lack of parental participation in day care
centers.

Before proceeding to these considera-
tions, let us first examine a few ideas on parents’
feelings about using a day care center.

Parental feelings ahout day care services

A mother may seek day care services for
many reasons. Her family may need the extra
money she can earn from an outside job. She
herself may need the perscnal satisfaction she
gains from a paying job or some other activity
that does not include the child. She may have a
large family or illness in the family or for some
other reason need assistance in fulfilling her
many responsibilities.

When this mother brings her child to the
day care center her feelings may be quite mixed.
She may be delighted that Jonhnny wiil receive
good care and support but at the same time be
unsure about being away from him, afraid that
he will forget her, and fearful that another will
supplant her in his affections. She may feel sad
or guilty about leaving him and jealousy may
alternate with feelings of approval in her mind.

This kind of mixed emotion can become
intersified as time goes by. Each morning when
she drops Johnny by the center, she may see him
run joyously to greet the caregiver. It will please
her to know that he is happy there, that he is
giving and receiving affection, but feelings of
jealousy may be aroused because his smile is for
another. She may react to this by trying to com-
pete with the caregiver for his attention.
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Most parents feel happy and satisfied
when their child is given an object or an oppor-
tunity that they themselves lacked. But this too
can arouse mixed emotions, If the father always
longed for a bicycle or an opportunity to study
music, seeing Johnny receive these things will
please him but may at the sama time give rise
to memories of past reseniments.

Difficulties can grow out of these mixed
emotions, if staff members do not understand
their causes. Where problems arise between
parents and caregivers it is always the child who
is adversely affected. He cannot understand why
two people whom he loves do not love each other.
He may become confusea about where his own
loyaity should belong.

Such difficulties can be avoided if parents
and staff members give some thought to how
to work together on a give-and-take basis. For
instance, staff members may have to learn tc be
more sensitive and sympathetic; but parents must
alsc be aware that, for caregivers, there are cer-
tain days when frustrations may outweigh the
satisfaction they usually derive from this career.

Program planners should not only take
responsibility for personnel, but also be respon-
sible for establishing communication channels to
resolve difficulties and misunderstandings.

Parental involvement in special program
services

The needs of some parents may differ
greatly from the needs of others. A mother trying
to raise a child or children alone may need
guidance in her efforts to be both mother and
father to her little ones. The center can assist
these mothers by special efforts.

The children also will need some spe-
cial’zed attention. They need the experience of
woi king and playing under a man's guidance. A
maie staff member might also take the children
on occasional outings.

Special help may also be needed by very
young parents with a first born infant. They may
be unsure of how to handle baby and uncertain
of his needs.

The center can also arrange for parents
to meet with each othier for purely social reasons.
Activities for all family members can be planned
around a variety of interests. Parents may enjoy
raising money for a project that will enrich the
lives of their children at the center, say a new
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piano, or audig-visual equipment. Or perhaps
they prefer to contribute their own talents and
materials to the center. In addition to giving
active aid as a staff member or assistants, there
are many smaller ways in which parents with
more limited time can contribute. A group of
mothers could begin a sewing club to make cur-
tains for the center or bibs and aprons for the
children. Fathers can contribute their skills in
carpentry or cabinetmaking, painting or in many
other fields.

The center can aid parents in selecting
toys and equipment that are safe and of good
quality. When parents desire to make toys them-
selves, the center can provide instruction and
assistance.

Parental involvement and outreach activity

Families may need help in areas ou.side
of child care. Parents may not know where 1o
apply to receive needed heaith care or to receive
welfare assistance to which they may be entitled.
The center can direct these parents to the agency
that can best help them.

If the family's problems are financial, the
center may be able to suggest job training pro-
grams and perhaps act as an intermediary be-
tween the parent and the agency sponsoring the
program. The same is true for families who need
better housing, legal advise, and other services.
A special area in which the center can provide
help is in the area of recreation. Most communi-
ties offer many recreational programs which in-
clude a wide variety of activities such as sports,
free movies, plays, concerts and other entertain-
ment, needlework and craft classes and cthers.
In many instances families are unaware of these
programs, or if aware, are ignorant of the scope
and extent of them. The center can help get each
member of the family involved in a recreational
activity tailored to his interests and abilities.

The center, in some cases, may wish to
hire a staff member whose primary job is to assist
with family problems,

Reasons for non-participation

Sometimes parents are not willing or able
to participate in day care center activities. The
most common reasons given for lack of partici-
pation are: work schedule (i.e. meetings he.d at
times they cannot attend), transportation prob-
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lems, need for babysitter, and heavy demands
of family life.

Mot of these problems are fairly easy to
solve. Meetings can be rescheduled and staff
members can help parents to find babysitters and
transportation.

There are, however, other reasons for
non-participation. These reasons concern atti-
tudes which mothers, rightly or wrongly, some-
times think social workers, physicians, nurses
and teachers express. With the help of r-others
who use day care services, many of these reasons
have been identified. When they exist they need
to be corrected. Some of the attitudes the parents
believe the staff may have are:

“The day care center provides a wonder-
ful service and parents should recognize its serv-
ice to them and to their child.,” This attitude of
total sufficiency does not leave enough room for
cooperation in developing the best program for
the child.

“Parents should attend center meetings
so that they car learn how to raise their children.”
Rather than telling parents what to do, staff mem-
bers should discuss with parents methods that
succeed with children. This is more likely to en-
courage parent atiendance at meetings. Staff
members should also try to supply the informa-
tion parents consider essential. They need to
share information and respect the parents’
wishes, rather than try to dictate conditions for
participation.

“The staff disapproves of your methods
as a parent and has definite rules for children in
the program.’ The staff should not reject or de-
fine parents as incompetent peop'e. When indi-
vidual parent behavior conflicts with center
policy, the staff should try to assist, explain and
discuss such difficulties in an effort to work prob-
lems out amicably.

“The staff disapproves of parents’ use of
physical punishment.” Discussing reasonable al-
ternatives to physical punishment is more effec-
tive than chastising parents. If parents are told
about factors in chiid development, they may dis-
card physical punishment in favor of other cor-
rection methods.

“The staff believes that many parents
know very little about their childrer’s nutritional
and physical needs.” information should be care-
fully gathered before such accusations are made.
For example, in one program staff members
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blamed a mother for her child’'s malnutrition.
Later it was discovered that the major cause for
this condition was that ihe child was a slow eater;
the mother assuming that he was finished, re-
moved the food too soon. Informing the mother
about necessary amounts of fuod, and advising
her to schedule more frequent, smaller feedings,
helped solve this problem.

The need for options

Within the context of parental coniroil and
involvement, parents should have opportunities
for options. The parent should have the privilege
of choosing when, how, and at what levels he
wants to participate in the planning or operation
of the center. While parents should be actively
encouraged to participate, the staff should also
make clear to parents that only certain kinds of
participation are essential to the well-being of
the child.

Parents whose children cannot be accom-
modated at the center, for whatever reason,
should be helped to find appropriate services
elsewhere. Those whose child has outgrown the
age range served by the center should be allowed
to keep their children there until other accom-
modations are found.

Parent involvement as staff members and
voiunteers

Some parenis may wish to bacome reg-
ular staff members at the day care center where
their children are enrolled. Priority for employ-
ment should be given to those who are qualified,
according to the criteria set by the board. If em-
ployed on the staff, parents who are also board
members should pe helped to clearly separate
their board/staff/parent roles. In addition, the
center should offer in-service training that en-
ables the employed parent to take on successively
more complex and demanding assignments.

Parents who do not work in the program
on a regular basis may wish to assist occasionally
with various center activities and should be en-
couraged to do so. This encouragement should
include more than just helping parents feel wel-
come and useful, If, for example, a parent needs
medical attention in order to meet standards for
those in contact with children, the center should
assist her in obtaining it. Parents should be in-
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or work @z volunteer caregivers.

Parent involvement in the regular program

There should be both planned and in-
formal opportunities for interaction among
parents, children and staff members. This should
start when the parent considers enrolling his
infant in the center. A thorough explanation
should be given to parents regarding the pur-
poses of the center and how it is run. Parents
should also be encouraged to visit the center to
learn from their own cbservations and to ques-
tion what is taking place. From the beginning,
the parent should be assured that although the
center staff will be giving his infant the same
kind of careful attention and care the parent
does, the staff is not attempting to be the in-
fant's parent—only the parent can fill that roie.
in addition, the parent should be shown that his
role as a parent will be supported.

One way this can be accomplished is
through frequent opportunities for parents to par-
ticipate in day care/child development discus-
sions. Further, group activities among parents
may facilitate exchange of ideas so that parents
can develop a more objective view of their child
and realize how much they have in ccmmon with
other parents.

Daily introductions of each child to the
person who will be directly caring for him are
important. There should be opportunities for ex-
change of information and feelings between the
child’s parent and his caregiver. The same Kind
of exchange could take place at the end of the
day so that the parent can share in the child’s
play.

Formal conferences are important, too.
Staff members, the center &dministrators and
the parenis can all meet together and in separate
groups. At these sessions, important information
about the infant and his experiences, past and
present, can be shared. The center staff and the
parent can work together on mutually agreed-
upon goals for the child. They can work out ways
in which it will be possible for the parents and
staff to deal with tha infant's behavior in similar
ways. They can also decide on constructive ac-
tion concerning any problems the child may have,
particularly if these problems have been created
by his attention at the day care center.

It ’s often an advantage to the center and
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the parent to have a staff member visit tne in-
fant's home to talk with the parent there. Such
visits may increase the staff member's under-
standing of the child’s background ard needs as
well as improve his knowledge of the needs and
aspirations of the parent. In particular, it may
help the staff member to recognize any special
arrangements or services the child or his parents
may need in connection with the child’'s attend-
ance at the center.

Ethnic relevance

Regardless of the locale or method of
grouping in a center, the varying ethnic and cul-
tural backgrounds of the families involved must
receive the closest attention. Almost every group
of children will represent several cultures and
often severa! languages. Programs should in-
corporate and preserve elements which reflect
those ethnic and cultural backgrounds. Parents
should have an opportunity to select or approve
of the ethnic content of a given program. In this
way both parents and children identify with day
care center activities.

In those areas of the country where fam-
ilies use two languages, e.g.,, Spanish and Eng-
lish or American Indian and English, both lan-
guages should be used and the children’s
familiarity with both strengthened. Characteristics
of both cultures should pervade all aspects of
the program.

. A curriculum which values cultural dif-
ferences should -be part of the child’'s program
from infancy. In programs that involve only mi-
nority group children, bilingual, bi-cultural edu-
cation must be an integral part of all daily ac-
tivities. But in programs containing only a portion
of children from a particular ethnic group, iwo
arrangements might be made. An authority fig-
ure (probably a parent) from a minority group
can be included in the program, and special cur-
guage skills and cultural awareness can be used.

In order to meet the special needs of
ethnic groups, curriculum compenents should
include these four areas:

Self-identity. Children need to develop
self-awareness and a positive self-image. It is
recommended that more than one language be
used in the learning process; and that there be
focus on the concept of skin color differences,
and the use of bilingual songs, games, finger
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plays, stories, and games. For childrerr who must
fulfill multi-cultural roles a positive image of this
should be envisioned by the caregiver and com-
municated to the child. Emphasis should be
placed on the value of being multi-lingual and
multi-cultural.

Cultural awareness. The child should
identify with or relate to the two or more cul-
tures of which he is a part. He should be educated
to allow him to make a maximum contribution to

tures should be a part of all programs dealing
with minority children and room environments
should reflect these cultures. The nutrition pro-
gram should reflect a variety of reprasentative
foods, and minority group holidays should be
celebrated.

Bilingual competency. Children should be
encouraged to verbalize in more than one lan-
guage. Caregivers and other children should ap-
preciate nonverbal behavicr as a suitable expres-
sion of feelings. Teachers should be nilingual to
serve as good listening and speaking models.
Teaching of standard English should not be
guage or dialect and a child should be given
recognition, praise, respect and encouragement
in his use of both languages. When appropriate,
pre-reading and pre-writing activitiars should be
conducted in both languages.

Family awareness and participation. Re-
spect for a child’s home should be expressed
through positive caregiver-child-parent interac-
tion. Parents should be involved in decision-mak-
ing at a policy level in all areas affecting the
child’s education; parents should be encouraged
to share the child’s experience in center activities.
Caregivers should promote and support the con-
cept of parents as authority figures; they should
also make home visits wh=: oossible.

TYPE OF DAY CARE SETTINGS

What happens when the family reaches
beyond its own resources for assistance with the
care and rearing of its children? There are three
basic kinds of settings in which supplemental
care iIs apt to take place.

1. The child may remain at home and have some-
one come in to take care of him. This is “home
care”.
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2. He may go out to the home of ¢ .eone who
lives nearby in the same general neighbor-
hood. This is *family day care’.

3. He may go to a center organized for the care
of a group of children in a building that is
not a private residence. This is referred to
as “center care”.

Programs for these three settings can
occur under different auspices. Setting alone
does not assure quality of care of educational
enrichment, health service ~r social service. A
day care setfing organized under community
auspices can, with adequate funding, provide a
complete care service which meets the needs
of children. On the other hand, the private day
care available to many families may lack educa-
tional facilities and, in rare instances, may ne-
glect t 2 child. Situations like these call for a
different approach to day care planning. In such
settings, the child's prospects for development
must be improved by bringing in additional serv-
ices and resources which the settings lack. This
can be done through licensing of facilities, li-
censing personnel, training programs, consulta-
tion and health services, home teaching, social
services and neighborhood or community orga-
nizations.

Arrangements for center care

Day care programs must be flexible
enough to make the lives of children and their
families easier, more productive and more ful-
filling. Here are a few examples of arrangements
which have been found useful by some groups in
establishing center programs.

The neighborhood center is a common
type. Rarely self-supporting, it often receives
funds from public agencies, local charities, spe-
cial grants from Federal sources, and contractual
donations from companies whose employees it
serves. QOccasionally, neighborhood canters are
run for profit by a private group.

Often staffed by community people, neigh-
borhood centers usually keep closely allied with
the needs of the community, and can provide a
variety of services. One such center in New York,
trained mothers as day caregivers and supervised
them in family type day care. it arranged job
training for the mothers of the children, and
helped in job placement. In Baltimore, one center
provided group care at the center, and also had
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home visitors who cared for the children and
provided them with educational experiences in
their own hcmes for short periods of time each
week. This center also served as a place for
educating parents about nutritional needs of
children; soon the services were expanded to in-
clude consumer education on meeting nutritional
needs on limited incomes. Legal assistance in
public housing laws and other topics of adult
concern became part of the center’'s activities.
After-school programs were sometimes run for
the older brothers and sisters of all the children.

In the Southwest, several programs are
serving mobile populations such as migrant work-
ers. Thaose children who would normally spend
the day in the fields, or be cared for by older
brothers and sisters, now enjoy stable care by a
staff which travels with the workers, These cen-
ters may be in mobile homes or in local facilities
such as churches.

A growing number of industries are build-
ing day care centers into their plant sites. In
companies that depend largely on female employ-
ees and suffer from high turnover as their em-
ployees leave to have children, such industry-
relatad centers can be an economic, as well as
social, investment. In addition to negotiating such
benefits in a new contract, a number of labor
unions have established centers of their own for
their members’ use. If a center concentrates on
serving employees from one firm, it may be easy
for it to adjust its activities to the specific needs
of the group; for example, a center located in a
hospital serving its nurses and other staff may
be open 24 hours a day, although no child stays
in the center longer than his parent’s work shift.
Urban companies may combine resources to set
up such canters, and often loak to outside groups
for assistance in setting up good centers.

Staff selection

How does an employer determine who ta
hire for a particular job? What interview tech-
niques are most useful? How does an applicant
assess her desire for and satisfaction with a par-
ticular Find of job? Day care center administra-
tors may find the following suggestions helpful
in interviewing applicants for staff pasitions.

in a job interview the administrator
should know the questions he wishes to ask,
should also encourage questions from the appli-
cant. While it is hard to determine an applicant’s
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ability to wark with chil-lren solely from an inter-
view, the administrator can attempt to judge the
applicant's attitudes toward children, toward dis-
cipline and toward new ideas. A trial period from
four to eight weeks is advisable for staff mem-
bers, so bath administrators and employees can
test their abilities in working with children and
other staff members. Procedures for terminating
jobs without undue strain should be set.

Finally, administrators should arrange for
potential staff members to talk with other people
in their field, to share ideas about the work in-
volved at day care centers.

Administrative procedures

A director, the staff, and parents share
the responsibility for seeing that a day care cen-
ter program runs smoothly and meets the needs
of children and their families. To facilitate this
kind of administration, the following suggestions
are presented.

1. Establish a grievance procedure, so every
staff member and parent will know how and
where to express complaints, and can voice
opinions through established channels.

2. Have frequent informal sessions to discuss
problems or special conditions long before
major crises erupt.

3. Stress open acknowledgment of, and sensi-
tive awareness to, possible difficulties when
there are ethnic differences between staff
and children.

4. Develap good communication between staff
and parents. Parents should be included,
whenever possible, in the decision-making
processes.

5. Be responsive.to each individual staff mem-
ber as a human being, with a life both inside
and outside the center.

6. Do not allow the center to be exclusively
child-centered, although the primary staff
function is care of children. Children need to
experience the world of adults as it touches
their lives, in ordar to learn their place in
that world.

7. Assign parents working as staff members to
a room or section other than that where
their own children are placed. It is difficult
for both child and parent to develop new
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ways of relating lo each other, and it is un-
fair to other children if one is singled out for
special attention and care.

8. Tell staff members when they are succeeding
and when they need to re-evaluate their be-
havior as staff members.

9, Consider the need for staff counseling at all
levels. A counselor who helps with personal

this kind of personally exhausting work.

10. For a smoothly functioning staff, be willing
to adapt to the needs of both adults and
children. Many employees will be women
day care arrangements must be made to free
them to work.

11. Remember that staff members grow and
change. Continuing to treat someone as a
trainee long after he is a fully-functioning
member of the staff may lead to dissatisfac-
tion and disappointment.

12. Turnover may be a major problem, and to
minimize this, eliminate some of the most
frequently disturbing situations leading to
resignations, such as long hours, limited op-
portunities for advancement, lack of privacy,
uneasy relations with other staff members,
difficult children to care for without extra
support, high demands on the stamina and
physical energy of the staff, and low salaries.

13. Clarify work arrangements. Don’t assume that
a job description, once given, is completely
absorbed and understood.

14. Provide opportunities for constant learning
and outside stimulation. It is all too easy to
become bored by working exclusively with
infants and young children all day. To pre-
vent this, staff members might occasionally
exchange duties. Also, arrangements could
be made for staff to attend special meetings
and conferences, observe in other centers,
and have discussions with other staff mem-
bers about children and on-the-job-problems.
Outside speakers can be invited to talk at
staff meetings and abundant, interesting
reading material can be made available.

Staff-child ratios

To guarantee optimal development of in-

fants and young :hildren in group care, a low
ratio of children to caregivers is preferable. High
quality of a few will not make up for an insuffi
cient number of caregivers. But neither will a
large number of caregivers substitute for quality
care. Caregivers who must supervise large num-
bers of children may neglect certain children and
become exhausted. States differ in their licensing
requirements regarding ratios. The average ratio
recommsanded is one caregiver for each three
children under one year of age, one for each four
to five children from one to two, and one staff
member for each six children between two and
three years old. Ideal ratios might come closer to
one caregiver for each four children under two
years of age, and one caregiver for every five chil-
dren between two and three years of age.

Characteristics of good caregivers

Obviously, no one person will have all the
qualities described here. Initially, however, a
caregiver should aiready have some of these char-
acteristics; others may be acquired through train-
ing and experience. In general, the following
qualities are important for a good caregiver:

1. She should be patient and warm toward chil-
dren, This warmth is the basic ingredient in
the caregiver-child relationship. Only with
patience can the child be helped to develop,
and the raregiver survive the strains of this
type of wor.
She should like children, be able to give of
herself to them, and receive satisfaction
from what they have 1o offer. She must be
able to appreciate the baby as an individual,
since this is vital to his growing self-accept-
ance. A caregiver also needs to have a sense
of humor,

3. She should understand that children need
more than simple physical care. She should
have some knowledge of the practical care
of children and be willing and able to learn
from other peoplie.

4. She must be able to adjust to various situ-

ations, understand feelings, and help chil-

dren to handle fear, sadness and anger, as
wel! as to experience love, joy and satisfac-
tion.

She should be in good health. Since chil-

dren possess abundant energy, the caregiver
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must herself be energetic and imaginative in
order to teach and discipline them.

6. She must be aware of the importance of con-
trolling undesirable behavior, but must not
be excessively punitive or given to outbursts
of anger.

7. She needs to show initiative and resource-
fulness in working with children and be able
to adapt the program to meet their indi-
vidual needs and preferences.

8. She must be acquainted with, accept and
appreciate the children’s cultures, customs
and languages if they are different from her
own. Helping the child develop a sense of
pride in his own unigueness is vital.

9. She must respect the child and his parents,
regardless of their backgrounds or particu-
lar circumstances, thus helping the child
learn to respect himself. Her own self-
respect will aid her in imparting this quality
to others.

10. She should be ahle to wark with other adu.:s
and get along with the other staff members
in order to provide a harmonious atimosphere
at the center.

11. She should have a positive interest in learn-
ing, understand the importance and variety
of learning needs in a young child, and be
responsive to the child’'s attempts at learn-
ing in all spheres.

Use of paraprofessional staff

Because professionals may be more expe-
rienced and mare accustomed to the demands of
work at day care centers, this section concen-
trates upon the role of the paraprofessional at a
day care center. The rationale for using parapro-
fessionals at a day care center is based on: 1) the
importance of making jobs available to the gen-
eral population serviced by the center, 2) the
ability of paraprofessionals to enhance communi-
cation between the center and the population
serviced by the center, 3) the ability of parapro-
fessionals to complement the work of profes-
sionals by sharing responsibilities for daily care
and training of children. Paraprofessionals, how-
ever, need training as well as carefully planned
and supervised job roles.

If they are low-income people, they may
have been recipients of social welfare and have

Q
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negative feelings toward administrators, profes-
sionals or persans in authority. But this suspicion
and hostility must not obscure the goal they share
with professionals: providing the best possible
program for the childr  To deal with problems
caused by such differences in staff members, it
might be helpful to list some factors for consid-
eration in using paraprofessionals as staff mem-
bers,

1. Paraprofessionals are frequently people who
like action. Spending time discussing the
care of children increases their need for re-
lated activity. On-the-job training, or periods
of work spaced between training sessions, are
better arrangements since these combine
thought and action.

2. Paraprofessionals can become very enthusi-
astic about their new role, and this can result
in an unfortunate letdown as they become
aware of realities in the day-to-day routine of
caring for many young children. To maintain
interest, novel and challenging training ses
sions (such as video taping) can be sched-
uled.

3. For paraprofessionals, written certificatior, or
recognition of the newly acquired skills in
caregiving is beneficial. This proof of train-
ing might enable her to get employment eise-
where if she moves to another community or
wishes to apply for a batter job.

4. As a paraprofessional becomes more compe-
tent in her new role, she can relate more
easily to professionals. It is important for her
to take pride in personal growth but not lose
the ability to work effectively with the people
she knows best.

When paraprofessionals and profession-
als share responsibility for children in a center,
certain difficulties may arise. Adding a parapro-
fessional to a staff assignment previously con-
trolled by a professional may cause unpleasant
feelings in both. For example, a professional
might resent a loss of administrative control; or
she might relegate the paraprofessional to un-
challenging duties.

The following suggestions may be helpful
in preventing difficulties between professionals
and paraprofessionals:

1. Paraprofessiorals and professionals could
join the staff at the same time and be trained



together. If training is a continuous process
in the center, new paraprofessionals can be
incl. ded in the ongoing sessions, as well as
being a part of the initial training program.
2. A division of labor can be agreed upon be-
tween staff members before hard feelings
develop over privileges and responsibilities.
3. Both paraprofessionals and professionals
should be equally responsible to a third su-
pervisory person. Professionals should not

students only.

4. Paraprofessionals should have a role in plan-
ning the center. The process kv which they
assume this role will differ from ane center o
another.

5. Staff counseling should be available at all
times t help the paraprofessional deal with
such problems as stage-fright and self-doubt.
Counseling can help the professional realize
that she can assist the staff in creative use of

Volunteers as staff in the day care center

The use of volunteers in a day care center
is a debatable topic. Their interest in children
and their help can add to the program. However,
volunteers should not work directly with children
unless they show a great aptitude for this kind of
work, and agree to accept supervision. A volun-
teer who appears on some days and not on others
may destroy the continuity of care for children
and the morale of other staff members. There-
fore, volunteers should be required to commit
themselves to a definite schedule of service, al-
though their schedules may be more flexible than
those of the regular staff. In this way, the volun-

members of the day care staff.

STANDARDS FOR DAY CARE CENTERS

For years, some states have set standards
for out-of-home care in an effort to spell out con-
ditions necessary for the safety, health and care
of children. These standards have frequently been
used to upgrade facilities with inadequate atten-
tion to basic requirements, but unlicensed or
the rule rather than the exception, particularly in
the infancy age range.
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How are parents to examine standards set
by local communities? Or assess the adequacy of
the arrangements they make for the care of their
children? One center may be crowded but filled
with warm, attentive, knowledgeable caregivers.
Another may have more than adequate space but
be devoid of stimulating objects and human
warmth.

With some of the principles given in this
Har.dbook in mind, parents may attempt to judge
for themselves whether their child’s needs are
being met. With some of the standards discussed
below, they may judge the adequacy of the physi-
cal arrangements in those cities or counties not
having regulations. Standards need constant revi-
sion, especially for infant care, as we learn more
about the strengths, weaknesses and conse-
guences of various approaches to the group care
of children.

Three major points seem to be in most
states’ definition of a day care center: 1) care
must be limited to less than 24 hours per day;
2) a minimum number of children (from three to
nine) must receive care; 3) the care shall be apart
from the children’s own parents.

Few states have specific definitions for
infant centers, but they do incorporate specific
necessities in the requirements for the center if
infants are to bea included,.

In most staies, standards for day care
centers exist in two forms: as written recommen-
dations or goal standards, and as legal require-
ments, written into state laws and/or local codes.
miliar with ooth written recommendations and
legal requirements. Licensing of a day care cen-
ter by the state may depend upon its fulfillment
of the particular legal requirements; howaver,
any additional written standards should also be
taken into account, since local codes are often
developed on the basis of these written goals,

Environmental design and physical facilities

A day care center should be cesigned
with both use and attractiveness in mind. In addi-
tion, the needs of both children and staff must be
considered, since arrangement and design at the
center can foster or hinder the children’s devel-
opment and the staff’s comfort. Keep in mind the
specific needs of the children who will be served,
the function of the centar in the lives of the fami-
lies, and a built-in capacity for adaptation or



modification when needs arize.

Unfortunately, very few day care groups
have an opportunity to design their facilities. The
staff usually has to remodel old, and perhaps in-
adequate, areas. If possible, it is very helpful for
the staff to look at different settings, and to dis-
cuss ideas on advantages and disadvantages with
caregivers from other centers. If it is impossible
to have a separate facility for the day care center,
the next best choice is to locate quarters espe-
cially designed for a center in an apartment
building, community center, school, church or
settlement house. Spacious old houses can be
converted, but usuzlly at great cost. Problems are
bound to arise when centers must share space
with other occupants in a multi-function building.
vide proper surroundings for children and are dif-
ficult to administer. The division of space, and
size and location of the rooms will. affect the
staff’'s ability to carry out the appropriate pro-
gram and protect the children. The following
ideas apply to design and physical facilities:

These general facilities should be in-
cluded: playrooms; coatroom space; toilet and
handwashing facilities for staff and children (one
washbasin and one toilet recommended for every
8 to 10 children and located off indoor and out-
door play areas); separate kitchen facilities on
the ground floor; utility rooms for cleaning, stor-
age and laundry.

It is also necessary to include: an isola-
tion room for sick children; medical and first aid
reception room, staff room and rooms for special
staff such as nurses, psychiatrists, elc.); and stor-
age space adjacent to playrooms,; the kitchen,
utility and medical rooms, etc.

The following considerations may be help-
ful in planning outdoor spaces:

Outdoor play space—75 square feet of
playground space for each child using the area
at one time is recommended. One should con-
sider good drainage, several different kinds of
surface covering (hard and soft surfaces), sun
and shade, safety (stable attachment of perma-
nent equipment, enclosed swing area, entire play
area enclosed with at least one exit onto the

street) Roof playground—The surface of the play-

ground must not be injurious to children, should
be enclosed, and should have a direct exit to a
fire escape.
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All centers should include sanitary pre-
cautions in their planning, with special attention
being paid to water, sewage disposal and drain-
age systems, food, cleaning, screens and per-
sonal supplies of the children. A first aid hand-
book and a handbook on poison should be avail-
able,

Take into consideration ventilation and
heat (artificial ventilation should be provided if
there are no windows); illumination; soundproof-
ing and color.

Finaily, the kinds of equipment needed at
a day care center will vary according to its pur-
pose and the age groups it serves, but, in gen-
eral, all centers will initially need: educational
equipment and ample supplies (of toys, arts and
crafts, etc.); child-size bathroom fixtures and
room furniture for staff rooms; standard kitchen
equipment and fixtures.

Health maintenance program

One of the most important aspects of
group day care is providing and maintaining a
positive program for protecting the health of chil-
dren and their caregivers. A center oriented to-
ward families will include the health of parents
and other family members in its concern. An
excelient Handbook covering issues of health pro-
grams for day care centers is Health Services—a
guide for project directors and health personnel,

ill. PROGRAM PLANNING

The center can plan its program to pro-
vide a detailed schedule of activities for the chil-
dren, or it can be more flexible, leaving planning
of activities up to the caregiver each day.

The decision as to which type of pro-
gram will depend largely on the experience of the
caregivers. For a newcomer it is better to have
activities spelled out as this will help her toe be-
come acquainted and feel comfortable with the
children right away. Do stress that where specific
activities are outlined these are to be considered
only as suggestions. The caregiver should use
them as a starting point and let her own feelings
and enjoyment of the children carry her on to
other activities.

For infants with special needs, activities
can be incorporated into the daily program. For
example, one child may need special work with
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language. A ‘“tutor’” might come in and carry out
a pre-arranged set of language activities with the
chiid. The caregiver should provide practice in
the area of the child’s interest or nead. The care-
giver and the specialist will need to keep each
other informed of their activities.

If budgeting realities do not permit hir-
ing specialists, you will have to decide whether
an attempt should be made to set aside part of
the day for caregivers to carry out special pro-
grams with the child, or whether to try to com-
bine special activities for individual children with
the natural events of the day.

There is no reason why both approaches
cannot be used. A caregiver, for example, might
make a special effort during a child’s bath to talk
to him and try to encourage conversation with
him and, in addition, allot ten minutes during the
day for individual language games for this child.

The main advantage of having a particu-
lar time for activities is that the caregiver will
devote special thought to the child’s needs and
how to meet them. Otherwise, these considera-
tions may get lost in the press of caregiving
activities.

Mixed-age and same-age grouping

Two major plans exist for day care age-
grouping, one which places crib babies in one
group, toddlers in another, and toileters in still
another, and “family groups” in which infants of
a given age are mixed with other children of a
variety of ages, typically ranging up to five years.

The mixed-age family plan is more natu-
ral, closer to the real home arrangement, and

together. Qlder children serve as examples for
younger children and can be a help in caring for
them, which in turn gives the older children a
sense of pride and responsibility. in some re-
spects, infants are likely to get more attention
than when they are grouped together. Mothers
know that older children often have a great deal
more patience than an adult in trying to wrest
a smile, giggle or gurgle from an infant, and
infants under three sometimes have better play
experiences with older children than with peers.
Under this plan, infants do have the choice of
playing with children at a variety of ages.

The mixed-age plan is not without its dis-
advantages. Infants at some ages require more
staff energy than they do at other ages. Without
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careful planning, staff might spend undue time
with the most active children and insufficient
time with the more gquiet, undemanding children.
A second difficulty relates tc safety. Older chil-
dren, hecause of their greater size and mobility
can, even unintentionally, pose a threat ta younger
children. For example, the 14-month-old toddler
may accidentally step or fall on the creeping in-
fant of seven months. The hyperactive two-year-
old may fling one of his less favorite metal or
wooden trucks across the room to fall where it
may. The use of this i.lan requires careful thought
about how to cope with the unique needs and
tendencies of children at the various ages. The
reader is reminded that in this Handbook mixed
grouping rzfers only to babies in the 0 to 36
month age range.

If the same-age plan is chosen, the care-
giver should consider the individual level of each
chiidren at the same level to play together. Also,
she should realize that a six-month-old who is
able to sit alone should not be propped up
simply because other six-monthers need to have
support; a ten-month-old who is walking well
should not be kept from thirteen- to eighteen-
months-olds simply because they are three to
eight months older.

A twelve-month-old child who can talk
and recognize objects should be permitted under
certain circumstances to join an eighteen- o
twenty-four-month-old group working in this area.

Of course, as with age, level of develop-
ment in one area is not the only consideration
when grouping children for an activity. A child
who has developed more rapidiy than his peers
in general motor coordination, for example, might
be too immature emotionally and socially to be
grouped with older children.

Children with special problems

Right now there is a great deal of em-
phasis on providing early day care programs for
infants who have special problems such as deaf-
ness, blindness, cerebral palsy, mental retarda-
tion or behavior disorders. People who work with
these children have two opposing views.

Some believe the child with a special
problem needs to be in a day care program spe-
cifically designed to help him overcome the
effects of his problem as he grows and develops.

Others think the child with a special prob-
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fem should be in a day care program with infants
that do not have this problem, so that he will
observe the normal and learn to respond as most
babies do, rather than only being with other chil-
dren who have the same difficulty.

it is necessary to consider how much
extra time staff will have to spend caring for
such a child and whether the problem is so great
that caring for this child will reduce the level of
care given to the others.

One way to make this decision is to con-
sider each child as an individual. Take the child
inta the program on a temporary basis for long
enough to get acquainted with his behavior and
needs. Then decide whether the child and the
program belong together.

Individualizing group care fer infants

Each infant in a day care program is
an individual. .He has a set of behaviors,
likes and dislikes, strengths and weakness-
es, experiences, inherited traits, and a pace
for doing things that is like no other infant.
Even in the midst of group care routines
there is, and must be opportunity for each
child to be treated individually in a manner
that best meets his personality needs.

Caregivers must always be very con-
scious of the relationship between what they
do with children and how the children re-
spond. There is no toy, activity, equipment,
physical care or combinations of these in a
program that can, of themselves, assure de-
velopment. But a caregiver who sees how an
infant reacts and uses that information to
adjust the program tc the unique require-
ments of that child opens the door to devel-
opment. The caregiver must be able to ob-
setve intelligently, think about the meaning
of a child’'s behavior, and translate his con-
clusions into what needs to be done.

Group care can be individualized in
many areas of the daily routine as detailed
below.

Feeding. Children do not need to be
fed on a rigid schedule. If permitted, infants
will choose their own feeding time. Know-

something to play with while another is
being fed.

Sleeping. All infants do not require
the same amount of sleep. Those who take
only short naps-should not be left in their
cribs for long periods waiting for the other
children to awake, Infants who always sleep
less than the others can be the last ones
put to bed and the first ones taken out of
their crib when naptime is over.

Affection. This is perhaps the most
obvious area of care in which attention is
given to each child in a different way, Aiso,
cuddling, cooing, kissing, rocking and pat-
ting are usually offered to one child at a
time. It is important to know how each child
reacts to affection. Some will want and ac-
cert endless amounts of cuddling or rock-
ing. Others may struggle to be put down
after a few seconds. Infants also act differ-
ently with some adults than they do with
others. While affection is usually spontane-
ous and not something planned or pro-
grammed, caregivers should be aware of giv-
ing this kind of personal attention daily.

Diapering. Diapering obviously has
to be a one-to-one business. However, this
time can be used to talk and smile with the
baby as well as change the diaper. A care-
giver can exercise the baby's arms and legs,
sing, and play touching, patting and rhythm

Individual activities. In many day
care programs the caregivers may wish to
set aside a short period for individual activi-

child will spend a few minutes with a care-
giver who has planned some appropriate
activities. It is very important that the choice
of any activity be based on an observation
of the child's behavior. Activities must be
selected for each child according to what
he enjoys or according to what in his devel-
opment needs strengthening. There is no list
of activities that will be exactly right for any
child. It is up to the caregiver to think about
the child and try out activities with him.

ing the child well helps you decide when he
is hungry. Keeping a record of feeding times
will soon show each child's pattern and
when feeding times can be anticipated. One
child may enjoy being propped up or given

Watching over the development of the child

Those who conduct day care programs,
particularly in centers, must be alerf to.cues from
the child that suggest a departure from health
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and normal development. If, for example, there
are conspicuous delays in the child's physical
growth, or his ability to move, grasp, creep, play
and respond to people and things, he may be in
trouble in his overall development. [f he has the
skills, but does not use them, he is also in
trc Jle.

Some of these problems may be transient
and do not have serious implications. One of the
characteristics of young children is the rapidity
with which behavior can change. The child under
the impact of an illness or a crisis at home may
regress to less mature levels of development and
just as quickly return. However, there are two
good reasons for recommending that staff be-
come sensitive to each child's developmental
achievements and style of functioning. First, it is
important to intervene early in problems ¢ devel-
opiment because it is easier to correct most of
them if they are recognized early. Second, such
awareness enables the staff to respond to the
children in an individual way.

Caregiver as the major ohserver

There is no good substitute for knowing
a child if one expects to safeguard his health and
development. Part of this knowing comes from
seeing him day after day. Part of it comes from
keeping in close touch with his family to ex-
change information about him.

Areas of ohservation

Three areas of infant behavior that offer
clues to the child’s well-being are physical iliness
and disability, levels of development, and styles
of personality functioning. :

Physical illnesses can be acute or chronic.
The most frequent occurrence in the young
child is some kind of acute illness ushered in by
fever, vomiting, diarrhea, a cough, runny nose,
skin rash or other signs. He may be more irritable
than usual, may cry and seek or need more hold-
ing, and sometimes not want it when he gets it.
He may be “droopy” and lacking his customary
energy and alertness.

Chrunic iliness may be detected even if it
does not have serious aspects that attract imme-
diate attention. The staff may become aware that,
as compared with his earlier behavior, the child
is not doing as well, and his problem may be
identified by referring to accurate health records.
No caregiver can afford to be lax in contributing
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to the content of these records. She will also be
aware of the chiid's health history as reported by
the parent.

The child might also have some kind of
physical disability. Some are easily visible but
others may become apparent anly after months or
years. It is important to learn to recognize these
conditions and help the family find the services
they need for treatment.

in the earliest years the mind and body
are less separate than they are later. The very
voung child reacts with disturbance in body func-
tions and in general development not only when
he has a physical illness but also when he en-
counters emotional stress. Disturbances of eating
and sleeping, failure to grow normally in height
and weight, symptoms such as diarrhea, vomit-
ing and skin rash may be caused by such deficits
in his psychological and social experiences. Keep
this in mind when evaluating a child’s illness or
failure to thrive.

Levels of development

Standardized tests and other measure-
ments based upon studies of thousands of in-
fants and young children can be used to assess
a child's general maturity and his level of func-
tioning. One can measure levels of motor skKill,
problem solving, speech, social development and
others using tests that compare a child's per-
formance with the -expectations held for most
children of his age. There are also shortened
versions or ‘‘screeiiing” tests derived from the
more extensive scales which provide a quicker
but less detailed method of measurement. Both
the full scale tests and the screening tests are
specialized procedures which might not be avail-
able in the community. Few centers would have
staff members or consultants who are skilled in
their use. But widespread efforts are now being
made to train nurses and others to use the
screening tests.

Another approach is represented by the
Charts of Behavioral Characteristics (at the end
of this section) in which expected developmental
steps and attributes are organized into categories
and into the age spans during which they appear.
It is possible by using these charts to determine
the approximate level of the child's development
in the areas of body expression and control, emo-

language and self-awareness.



Charting ohservations

People who have been around young chil-
dren and find them interesting have learned far
more about child development than they may be
aware of. With a system of nrganizing these ob-
servations the caregivers can capture on paper
the ever-changing picture of the child.

Any assessment of a child’'s ways of ap-
proaching the world, his style of doing things and
what he is capable of doing, must take into
account the enormous individual differences be-
tween babies. Children develop at different rates
and in different ways that have nothing to do with
“better’” or “worse’’; they simply are different and
individual.

What you want to know are a parlicular
child's strengths and weaknesses. How does he
solve problems or attack new problems? How
does he deal with frustration and anger? How
easily does he “fall apart” under stress? How
easily does he accept substitutes for what he
can't have or do? Is he curious and does he want
to know about a lot of things, or does he sit
quietly and not seem interested? Does he need
a great deal of aduli help in getting started in
activities, or does he consistently refuse any
help?

Does he get along with adults and chil-
dren easily, or is he especially shy or overly
aggressive? [f another child hits him, what does
he do? How does he deal with threat? Does he
laugh and play easily, or is he usually sad and
somber? Is crying at the least provocation a way
of life for him, or can he stand just about any-
thing?

Does the child turn always to the adult
for help, scarcely wanting to try things for him-
self? Or does it never occur to him that the adult
might be a source of help and comfort? Does he
give up too easily or become extremely sensitive?
Does he have wide and guick mood swings, or is
he relatively stable in terms of feeling? Does he
seem suspicious of the adult and other children,
and easily frightened?

If you have this sort of information about
a child you can help him over the “rough spots”,
and be on the lookout for elements in the day
care program that seem to be disturbing all the
children.

Suggestions for an cffective system of
monitoring:
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1. When a developmental problem is noted or

suspected, do not rush into action unless the
problem is acute or clearly serious. Take time
to see whether there will be a marked or per-
sistent change in the child’'s performance or
emotional state. Decide whether a discussion
with the parent about staff concerns is neces-
sary and who should do it. Do not raise paren-
tal anxiety unnecessarily, but the parent must
be a part of any plan that goes beyond the
usual program.

2. Establish a regular procedure through which

the observations and concerns of the parent
and staff are reported to the director of the
program. Attention to these clues from the
child takes two directions: (a) There should
be continuing discussion and planning for the
child’s day inta which observations about his
health and behavior are fed. Special attention
can be directed by staff to understanding the
significance of the problem as well as helping
to alleviate, it through added or more indi-
vidualized support to the child. (b) Further
thought can be given by the leadership of the
program to the question of whether a referral
should be made to a physician or othzr heaith
service.

3. Make referrals only when this has been dis-

cussed with parents in advance; assist them
in identifying appropriate resources. Be pa-
tient and supportive if they cannot follow rec-
ommendations.

4. Develop a system of record keeping which

reflects the goals of the program and is real-
istic to expect of the staff.

5. Keep in mind the goals of the program and

those for each child. There must be a con-
tinuous process of monitoring and adjusting
if goals are to be reached.

CHART OF BEHAVIORAL CHARACTERISTICS

To enhance understanding of infant de-
velopment, some types of infant behavior are
characterized here by age range. Only a few
examples are listed in each category. Only the
roughest idea is noted of where the behavior fits
chronologically. Normal babies are highly varied
and variable. No one baby fits all of the total
patterns presented.
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BIRTH TO 6 MONTHS

THINKING

Baby discriminates mother from
others, is more responsive to her
Baby acts curious, explores through
looking, grasping, mouthing
Recognizes adults, his bottle, dis-
criminates between strangers and
familiar persons

Shows he's learning by anticipating
situations, responding to unfamiliar-
ity, and reacting to disappearance of
things

Uses fnaterials in play such as
crumpling and waving paper

Loocks a long time at objects he's
inspecting

LANGUAGE

Baby coos expressively, vocalizes
spontanecusly

Baby vocaiizes over a sustained pe-
riod of time to someone who is im-
itating his sounds

Baby babbles in word-sounds of two
syllables

SOCIAL PLAY
AND
RESPONSIVENESS

Baby imitates moverents

Gazes at faces and reaches toward
them, reacts to disappearance of a
face, tracks face movements
Responds to sounds

Smiies to be friendly

Mouth opens in imitation of adult
Baby likes to be tickled, jostled,
frelicked with

Makes social contact with others by
smiling or vocalizing

Quiets when someone approaches,
smilas

A mutual exchange goes on between
adult and child through smiling,
play, voice, hodily involvement

BODY EXPRESSION
AND CDNTROL

Baby develops own rhythm in feed-
ing, eliminating, sleeping and being
awake—a rhythm which can be ap-
proximately predicted

Baby quiets himself through rocking,
sucking, or touching

Adjusts his posture in anticipation
of being fed or held (in crib, on iap,
at shoulder)

Head balances

Baby turns to see or hear better
Baby pulls self to sitting position,
sits alone momentarily

Eye and hand coordinate in reach-
ing. Baby reaches persistently,
touches, manipulates

Retzins objects in hands, manipu-
lates objects, transfers from hand to
hand

Baby engages in social exchange
and self-expression through facial
action, gestures, and play

SELF-AWARENESS

Baby smiles at his own reflection in
the mirror

tocks at and plays with his hands
and toes

Feels things about himself through
such actions as banging

EMOTIONS

Baby shows excitement through wav-
ing arms, kicking, moving whole
body, face lighting up

something, such as his bottle

Cries in different ways to say he's
cold, wet, hungry, etc.

Makes noises to voice pleasure, dis-
pleasure, satisfactions

Baby [aughs
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6 TO 9 MONTHS

9 TO 18 MONTHS

THINKING

Baby shows persistence in doing
things

Becomes aware of missing objects
Makes connections between objects
—pulls string to secure ring on the
other end, uncovers a hidden toy
Increases his ability to zero in on
sights or sounds he's interested in
Baby's attention span is prolonged
Baby shifts his attention appropri-
ately, resists distraction

LANGUAGE

Baby babbles to pecple

Says “da-da” or equivalent

Notices familiar words and turns to-
ward person or thing speaker is re-
ferring to

Shows heé understands some com-
monly used words

BODY EXPRESSION
AND CONTROL

Baby sits alone with good coordina-
tion

Manipulates objects with interest,
understands the use of objects—
rings a bell en purpose

Practices motor skills, crawls, stands
up by holding on to furniture

Uses fingers in pincer-type grasp of
small objects

Increases his fine-motor coordina-
tion of eye, hand, and mouth

Baby cooperates in games

Baby unwraps an object, takes lids
from boxes

Recognizes shapes in a puzzle board
Names familiar objects

Baby becomes increasingly curious

THINKING about surroundings, sets off on his
own to explore further than ever
before
Becomes more purposeful and per-
sistent in accomplishing a task

LANGUAGE Baby jabbers expressively

Imitates words
Says two words together

BODY EXPRESSION
AND CONTROL

Baby stands alone, sits down, walks
with help

is gradually gaining control of bod-
ily functioning

Throws ball

Becomes more aware of his body,
identifies body parts

Stands on cne foot with help

Wr ks up and down stairs with help
Needs adult as a stable hase far op-
erations during his growing mobility
and curiosity

SOCIAL PLAY

Baby plays pat-a-cake, peek-a-boo
Responds to verbal request

Imitates actions

Stops his own actions on command

Shows pleasure when someone re-
sponds to his self-assertion

Shows pleasure in getting someone
to react to him

AND from an adult
o Takes the initiative in establishin RESPONSIVENESS | | ,___ . . "
SOCIAL PLAY social exchanges with adults ¢ Uises ggstures and words to make
AND U y e o his wants known
RESPONSIVENESS _ﬁdgrstands and adapts to social Focuses on mother as the only per-
signals " mermit t - .
. ) son he’ll permit to meet needs
Shows ability to learn by demonstra- - — -
tion Baby becomes aware of his ability
— to say “no” and of the consequences
Baby listens and notices his own o | of this
SELF-AWARENESS | hame SELF-AWARENESS | 5hows shoes or other clothing
Makes a playful response to his own Asserts himself by “getting into
image in mirros everything”, “getting into mischief”
Bezins to assert himself Wants to decide for himself
Baby expresses some fear toward Baby shows preference for one toy
strangers in new situations over another
Pushes away something he does not Expresses many emotions and recog-
EMOTIONS want EMOTIONS nizes feelings in other people

Gives affection—returns a kiss or hug
Expresses fear of strangers

Shows anxiety at separation from
mother, gradually masters this

Q
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18 TO 24 MONTHS

18 to 24 MONTHS (cont'd)

Child says the names of familiar ob-
jects in pictures
Explores cabinets and drawers

Begins to play pretend games

Child uses two-word sentences

Has vocabulary of 20 to 50 words
Begins to use “"me", “I", and “you"
Follows verbal instructions
Listens to simple stories

BODY EXPRESSION
* AND CONTROL

Hand coordination is increasingly
steady—child can build tower of
many blocks

limbs into adult chair

Runs with good coordination

Climbs stairs, using rail

Uses body actively in mastering and
exploring surroundings — an active
age

Child desires to be independent,
feed self, put on articles of own
clothing

Shows intense positive or negative
reactions

ate

Shows some aggressive tendencies—
slaps, bites, hits—which must be
dealt with

Shows greater desire to engage in
problem-solving and more persist-
ence in doing so

Develops triumphant delight and
pride in his own actions

Becomes frustrated easily

24 TO 36 MONTHS

RESPONSIVENESS

Child scribbles with crayon in imita-
tion of adults’ strokes on paper
l.ikes parents’ pessessions and play
that mimics parents’ behavior and
activities

Follows simple directions

Tests, fights, resists adults when
they oppose or force him fo do
something

Child is able to differentiate more
and more between people

Child ean name many objects
Begins to grasp the meaning of num-
bers

Child's memory span is longer
Child’s ability to reason, solve prob-
lems, make comparisons develops
Child grasps the concepts of color,
form and space

Begins to respect and obey rules
Shows strong interest in investigat-
ing the functions and details of
household objects

SELF-AWARENESS

Child recognizes body parts on a
do!t

Identifies parts of own body

Child takes a more self-sufficient at-
titude, challenges parents’ desires,
wants to “do it myself”

Child's sense of self-importance is
intense—protests, wants to make
own choices

Child uses language as a way of
communicating his thoughts, repre-
senting his idezs, and daveloping
social relationships

Child enjoys using language, gains
satisfaction from expressing himself
and being understood

Understands and uses absiract
words such as “up”, “down”, “now”,
“later”

BODY EXPRESSION
AND CONTROL

Child can jump and hop on one foot
Child walks up and downstairs, al-
ternates his feet at each stair
Begins to notice the differences be-
tween safe and unsafe activities
Expands his large muscle interests
and activities

Tries hard to dress and undress him-
self
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24 TO 36 MONTHS (cont'd)

Child tests his limits in situations
involving other people
Says "no” but submits anyway
SOCIAL PLAY Shows trust and love

AND Enjoys wider range of relationships
RESPONSIVENESS | and experiences, enjoys meeting
many people other than parents
Likes to try out adult activities, es-
pecially around the house, runs er-
rands, does small household c.iores

Child becomes aware of himself as
a separate person, can contrast him-
self with another

Expresses preferences strongly
Expresses confidence in own activi-
ties

Expresses pride i achievement
Values his own property

SELF-
AWARENESS

Child strives for mastery over ob-
jects

Child can tolerate more frustration,
more willing to accept a substitute
for what he can’t have

Shows strong desire for independ-
ence in his actions

Gradually channels his aggressive
tendencies into more constructive
activities

Uses language to express his wishes
and his feelings toward others
Shows a developing sense of humor
at surprises, unusual actions, etc.

EMOTIONS

Follow-through and coordination of services

Certain studies indicate that the gains
made by a child exposed to the Head Start expe-
riences were immediate, but of short duration.
This would imply the need for a follow-up pro-
gram to sustain and reinforce those gains. When
this became apparent, certain limited efforts at
correcting this condition came into existence.
These new programs have been called “Fallow-
Through”.

It is widely believed that the first few
years of an individual’s life lay the foundation for
all later growth and development. Because of this
belief numerous day care programs have been
started in this country, focusing on the child
under age three. The need for very careful follow-

up or follow-through of the infants’ experiences is
important too if the children are to maintain their
gains.

Gacd programs are needed for children of
all ages. Planning for them involves the coordi-
nation of services and cooperation of many mem-
bers of a community. Carefu! attention, boundless
energy and large amounts of money must be
available . to develop new resources and to
strengthen existing ones. Each community will
have its priorities for establishing programs and,
all too frequently, these programs have to com-
pete with each other for the money necessary for
their existence. A good day care program for chil-
dren up to three years old should be followed by
an equally good one for children over three. While
there are limits to what can be estahlished at any
one time, parents and other program planners
need to be vitally concerned with helping to de-
velop resources that provide good experiences for
children for the years before or after those in-
cluded in any specific program. Child develop-
ment services cannot be developed on an effec-
tive scale in any community without cooperation
and coordination of its resources. '

Process of follow-through

At all stages when the child moves from
one program to another, special efforts must be
made to make this transition as comfortable and
positive as possible. The parents must be in-
volved in this follow-through process, since they
are the primary source uof influence on their chil-
dren’s lives. They should have a good under-
standing of their child’'s stage of development In
any program serving their child. There is, there-
fore, need for communication between parents
and the staff of those different child service sys-
tems.

In all instances, parents should retain the
right to decide whether or not records fram one
program will be shared with another program or
with a school system. Very careful attention must
be given to the use of information or records con-
cerning the child so he is not stereotyped. If the
parent consents to the release of information
about the child to another program, agency or
school system, it is the duty of staff members to
communicate, share information, and attempt to
dse this information only in a manner that might
benefit the child.
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CHAPTER THREE

DAILY PLANNING FOR

Arrival

A tiny baby may react very little when he
arrives at the day care center and is transferred
from one pair of comfortable arms to another; but
as he gets a little older you will be able to see
the effects of things that have happened to him
at home, how much sleep he had, whether he had
breakfast and whether the adults who waked, fed
and dressed him were relatively calm, or upset,
angry or irritable for any reason.

Your attitude and behavior when baby
arrives will affect his mother’s attitude about
leaving him and her real feelings will get across
to the child. Even if she brings him regularly, he
will know more and more certainly if she ap-
proves of the center for him and if she is happy
about his being there. Mother's emotional “OK"
is very important to baby.

Sharing information

Parents who are too shy to come in to
talk at other times often talk freely when thay
bring baby to the center in the mornings. New
mothers may use this time to ask advice about
child development and care. Others talk about
what they like or do not like about tihe staff or
the program.

This is also when the mother should tell
you when baby ate last, whether he seems well,
or if anything has occurred that might affect him
during the day. She should also tell you who will
come for him and how you may reach her if you
need her during the day.

Distress upon arrival

A part of your job is to support the rela-
tionship between the mother and her child. Baby’'s
arrival at the day care center must be carefully
planned with this in mind. A baby who has toler-
ated his mother’'s absence very well during his
first year of life may, as he grows older, begin to
show distress or anger when she leaves him.
Duiing his first year of life he has developed
strong emotional ties ta her and he now begins
to fear that he might lose her. This can happen
even when he loves and trusts his caregivers and
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is natural at his age and period of emotional and
intellectual growth,

Some babies will express their concern’
by clinging to mother and crying, others become
guiet and serious w'ile still others refuse to say
goodbye to mother. Some show anger quite
openly.

Sometimes children seem happy and
calm at arrival but show signs of distress later
in the day.

You will need to show patience and under-
standing and be prepared to make suggestions
about how the baby can be helped to feel more
comfortable in the sefting. This may mean ar-
ranging for mother or another member of the
family to spend extra time in the center. Or per-
haps the baby can spend a shorter day at the
center temporarily. The important thing is that
you always be ready to adapt the program to the
child’'s changing needs.

Heaith supetrvision

A well cared for baby who has learned to
trust his parents, accepts, as a matter of course,
that something will be done for him when he is
sick or in pain. His body and feelings are under
the watchful care of his parents and only gradu-
ally will he learn to care for himself. Trust and
mutual affection between mother and child—
“mamma will kiss it and make it better’—helps
him to tolerate pain and jllness.

Children whose bodies have been ne-
glected do not learn to take care of themselves
nearly so well as others. They do not have the
same awareness of being full or empty, sick or
well, safe or in danger.

" Extra attention at the center

How baby feels physically will influence
how he behaves. If he is feeling miserable he may
need extra rest and cuddling or close observation
for the appesarance of new symptoms. At such
times it is best if he receives the extra attention
from a caregiver who is familiar to him. He will
be more comfortable with her and she will be
more alert o changes in him.

41



You will have to make decisions about his
immediate care. Should he remain in the group,
or be placed in a quiet rocom apart from the
others? Should his mother be called? Should his
diet be changed?

The answers will vary according to the
child and the circumstances. Some mothers want
to be called even if baby's symptoms are minor
ones. Others, expecting to be called only in case
of emergency, would be alarmed beyond reason
by such a cail.

Giving treatment thoughtfully

You may be called upon to give medicine
to a baby, or treat some kind of eye, ear or skin
disorder, or change bandages for old or recent
injuries. Frequently, you will need to give help or
comfort. When there has been an accident or an
injury, always think about how it will appear to
a tiny child. For example, a small cut may bleed
know it isn't serious. Many children will gather
around to look at ancother child’s injury; athers
will actively avoid it. U'sually they will not ask for
an explanation, but it helps to give one. They can
be disturbed by what they do not understand.

if a treatment is going to hurt baby, tell
him so. Let him cry and then comfort him, lov-
ingly. Sometimes you will have to help him stop
crying later on. If he falls or gets hit, tell him
what has happened to him. “You ran into the
table and hit your head. It hurt”” Qr “Johnny
stepped on your hand. He didn't mean to, but
I know it hurt.”

When one child hurts another intention-
ally—pushing or hitting or biting—both children
will need your attention. The victim needs fo be
comforted and given a chance to express his out-
rage; the aggressor needs to be told that he is
behaving badly, but at the same time he needs
to understand that you do not dislike him because
of it. Patiently make him understand that his
actions must not be repeated because they hurt
anather person.

When one child is tenderly cared for fol-
lowing an accident or an injury all the other chil-
dren will feel more secure, knowing they also will
be cared for if the need arises. Also the interest
in their bodies that is shown in helping them to
brush their teeth and wash their hands gives
them a feeling of being protected. All these expe-
riences help prepare them to cope with distress-

ing events that may arise when they are on their
own.

Feeding and eating

Feeding a child not only nourishes him
physically but also gives him a sense of your love
and interest in him. Mealtime should be an im-
portant social and learning time for him.

Usually, it is best to hold a baby when
you feed him. Sit in a comfortable chair so you
can relax and cradle him in your arms. See that
the milk, which should be body temperature,
drops easily from the nipple, but not in a fast
stream. Baty will probably take an active part in
the feeding. When the nipple is touched to his
cheek or the corner of his mouth, he will turn
toward it, tzke hold and begin to suck eagerly.

Some babies suck strongly and steadily
with a “no-nonsense” kind of behavior, others
suck a few miinutes, rest, and begin again. If he
should becoma so active or excited that he loses
the nipple, and hegins to cry, try to calm him
before giving him the nipple again.

Feeding will take from 20 to 30 minutes
and it is important that you continue to hoid baby
until he is finished. You can talk or sing to him,
and by the time he has finished he should be
satisfied, comfortable and ready for sleep or play.

When you give him strained baby foods
for the first time, he will meet many exciting new
experiences. He will be held in a straighter posi-
tion, and will be fed with a spoon which feels very
different in his mouth than the nipple did. He wili
find strained foods have a new thickness and he
will discover many new tastes. Some babies will
be very clear about what foods they like and dis-
like, others will take whatever is given them. Talk
to baby more now, at feeding time. He is more
wide-awake as he eats and is ready to notice what
goes on around him. Make mealtime an occasion
vou and baby can both enjoy.

By the time he is six months old, he will
reach out to take his own bettle, and with a little
help can guide ii to his mouth. He may reach for
the spoon and fuss if he cannot have it. He can
now push the spoon or bottle away if he does not
want it. You may be tempted to hold his arms so
they cannot get in the way, but this would be an
unwise thing to do. It is better not to fight him,
but give him something else to hold, a crust of
bread, or another spoon.

You may find yourself opening your own
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mouth when you give him a bit of food. This is
good becauze he is old enough to imitate what he
sees. By seven or eight months he can usually sit
in his high chair to eat his solid foods although
he will still relax in your arms for his bottle.

At this same age he will be able to feed
himself a cookie or cracker and you should let
him do so since this gives him another chance
to take an active part in his feeding. He may not
eat much of it, but he will look at it, taste it,
smell or bite it, and make chewing and swallow-
ing movements. He gets better at it with practice
and gets more out of it than just the food con-
sumed. He is learning that he can do things .or
himself. Such little things, learned one at a time,
help him build up a sense of self-confidence and
teach what he can do.

Later, when he is ten or twelve months,
he will be able to pick up bits of food between
his thumb and fingers and will be eating some
food that is not strained, such as mashed table
food which has lumps or bits that he must chew
before swallowing. Canned foods, called junior
foods, can be used as this time. Chewing is usu-
ally pretty well developed by eight or nine months
whether he has teeth or not.

Baby's active part in mealtime should be a
going thing by now. You can give him some finger
foods such as small bits of meat, vegetables or
fruits or dry cereals to feed himself. He also
needs a chance to feed himself with a spoon but
you should be there to guide him. It is an art to
know when to allow him to help himself and
when to take over and do it for him.

As far as you are concerned feeding time
may seem most difficult when he is between 12
months and 18 months old. He can walk alone
and may fuss when placed in his chair at meal-
time. He is more independent and strong
minded, too, and not so cooperative as he used
to be. He insists on doing part of the feeding
himself but cannot handle it completely. Also, by
this time he is interested in throwing things and
in messing, especially in getting his hands into
the soft food.

For some time his self-feeding will be a
mixture of spoon-feeding, finger-feeding and
cup-feeding. By 18 months he should be pretty
good at getting the food to his mouth without
spilling it, but some of it will still invariably end
up on the floor, on his face or in his hair. This
may be hard to take, and really expecting him to
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do it all does put too much of a strain on him.
On the other hand, feeding him entirely keeps
him too babyish and passive. Try to reach a happy
medium and tolerate the mess.

From about 21 to 24 months on, a child
who has had adequate help in learning can feed
himself fairly well most of the time. He will be
able to sit in a chair, using a tray or a table.
Give him small amounts of food at first, and more
as he is ready. The social time of sitting at the
table with others, where he can hear conversation
and laughter is important for him. Some things
will be said to him, but much of the time he will
spend looking and listening between bites.

If he is in group day care he will be eating
usually with other young children. Mealtime will
go better when only two or three toddlers are fed
at one time. When older children are present it is
often easier to arrange a pleasant mealtime for
several children including the small baby. Some-
times, the older ones can help the younger. How-
ever, the two-year-old is at an age when he be-
comes easily upset or overexcited. When this
happens he should be comforted and helped to
calm down. If he is overtired he may need rest
more than food at the moment.

Do not expect every child to eat at the
same pace. A toddler in one chair may spend fif-
teen pleasant minutes feeding himself a bowl of
cereal while the child next to him may want help
after he spoons in the first mouthful. A child who
sees food coming and cannot wait for it without
crying can be taught patience but only as he
iearns that you are going to see that he gets food.
Toileting

During his day at the center an infant will
need to have his diaper changed many times.
Each time the task can include moments of
friendly communicatiorr between you and baby
which will contribute to his growth.

Don’t try to teach him toilet control dur-
ing his first yrar. During this time the emptying
of the bowsl and bladder is a reflex action which
he cannot control. When the time for training
does arrive at around 18 months, it is important
that it be coordinated with his home training.
Talk with his mother and see what method she
is using to teach him. Two different methods, in
two different places would only confuse him and
will probably delay his training.

Let a caregiver he already knows and
loves have charge of his training since in the
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beginning he will attempt control mostly because
he wants to please. He will have no understand-
ing of what you are asking, but he will want to
do it to make you happy. Watch for some sign
that he is about to have a bowel movement and
take him to the toilet.

Before he is ready for training he should
have been walking long enough so that he will
not resent sitting on the potty for a few minutes.
If he is just beginning to walk he will be so
anxious to try his new skills that he will complain
bitterly about sitting for even a few minutes.

He shoulid also be talking well enough to
learn to associate a few simple words or a phrase
with toileting. The words will differ in different
families, and what they are doesn't really matter.
What is important is that he can understand them,
and that they are used consistently both at home
and at the center.

The seat he uses should be comfortable
and secure; any feeling of uneasiness will inter-
fare with his success. If he is uneasy about
heights, let him use a chair low enough for his
feet to touch the floor. If he is not afraid, he can
use a seat placed over the large toilet seat, but
be sure it supports him securely and has ade-
quate back and arm rests and a firm footrest,

Be prepared for many ups and downs in
the process of establishing control. “Accidents”
will happen when he is sick, tired, or merely too
invalved in play. At times he may resist training
but if you do not take such times too seriously
they probably will not last long.

In the beginning he should not be re-
guired to sit morz than five or ten minutes and
you should stay with him. Don’t read to him, or
tell stories as this will only distract him and may
keep him from grasping the purpose. When he
has completed his mission show him that you are
pleased but don't exaggerate or act excited.

Should he be punished if he has his
bowel movement in his pants? No, certainly not;
but do let him know that you are displeased. It
will do no harm to show him you do not enjoy the
odor or the incessant cleaning up.

If he wants to see the bowel movement,
let him. However, it is probably best in the begin-
ning to wait untili he has left the room before
flushing the toilet as the noise and the disappear-
ance of the stool may frighten him. When he is
older, he may want to do the flushing himself.
If he wishes to smear or play with the stool, he
should be stopped, but not punished.
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Some children will be fairly well trained
by age two, but for others it may take longer.
Also, do not expect toddiers in groups to be able
to contr  their bowels on a group scheduie. It
simply doesn’t happen this way. You must treat
each child individually; but it is true that chil-
dren do sometimes learn by imitation, and the
toddier who ohserves quite informally when with
others, may learn from example.

Any stress placed upon the child, such as
illness, separation from someone he loves, or any
other drastic change in his life, may bring on tem-
porary loss of control. If this backsliding lasts
more than a few weeks, professional help may
be needed.

Urinary control is easily taught once
bowel control is well on the way. It will require
that you take him to the toilet often during the
day and he should be in training pants because
this will clarify what is being asked of him. As
long as he is in diapers, he expects to use them
as he always has and can be confused if asked
to use the toilet and is then put back in diapers.

Unfortunately, some parents and caregiv-
ers tend to battie with the child over toilet train-
ing. This is missing the whole point. The aim is
to join forces with that part of the child that
wants to learn and grow. It is far better to help
him esw.ash his own controls, and thus feel
more in charge of himself, than to make him sub-
mit out of fear.

Rest, solitude, and peaceful moments

Do not keep baby busy all the time. He
will need some quiet time every day to spend as
he chooses—playing with his toys, sucking his
thurmb, looking at a book, thinking his own
thoughts, singing to himself, or perhaps merely
day dreaming.

One benefit of quiet is physical rest but
there are other g~od results. Such moments give
him a chance to know himself, to explore the
world that is growing in his own mind. This helps
him learn to solve problems and prepares him to
handle stress by thinking and planning ahead. It
also permits him to enjoy the experience of re-
membering past events.

Different children will choose to obtain
their quiet periods in different ways. Johnny may
want to play alone in his crib for a short while,
while Billy will prefer to be held. One may want
the sandbox or the corner of the room all to him-
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seif and another meay enjoy hiding behind a cur-
tain or in a big box.

It is possible that an older child, say be-
tween one and three, may develop some fear of
being alone and need an adult to be with him
when he rests or plays quietly. Knowing each
individual child and his needs wiil help you to
provide the best setting for such peaceful
moments.

Of course, one quiet period will occur
quite naturally when the children are put to bed
for their regular nap time. It may require some
planning on your part to arrange for each child
to have a crib or cot in a place conducive to
sleep, but it is important to do so since the
children vitally need this rest and replenishment.

Most very young children will be ready
for a nap after lunch but do keep the program
flexible enough to allow for a child who has a
different rhythym. The tiny babies, of course, will
sleep several times during the day and m~vy need
a separate area from the older children who have
a regular nap time.

For a short while before nap time, activi-
ties should be slowed down so the children will
not be too excited to sleep. You might read or
sing to them, or simply sit nearby so as to en-
courage them to fall asleep easily.

Piay, toys and creative activities

How often have you given any thought to
the function of play? Of course it is fun, and you
can see that the baby enjoys it very much, but
play also serves another purpose for him. It helps
him to learn how things work, what they look
like, and how he, himself, can make objects work
for him. He has an enormous reservoir of natural
curiosity, and an equally enormous drive 1o learn
how to do things and what adults are all about.
He will use play to practice doing what he sees
others doing and to pretend to be other people,
like mommy and daddy.

You must see that his toys are neither too
complicated nor too simple for his level of
growth. It is very frustrating to give a child a
complex puzzle intended to teach him the rela-
tionship of shapes when, in fact, he is too young
to understand what to do with it. It is no less
frustrating for him to have nothing but a small
squeeze toy when he is already capable of open-
ing and closing boxes.

Safety

When purchasing toys or other items for
a day care center, the first thing to be considered
is, of course, safety. Always check for sharp
edges, parts that fall off or can be hitten off, small
pieces that could be swallowed by a baby, or the
potential of electric shock. Remember too that
paints and stuffings can be dangerous since baby
will always try to put everything in his mouth.

Heavy objects should be stabie enough to
support baby if he uses them to pull himself to
a standing position. Braces and legs on a table
ar a rocking chair may entrap him so that he
twists and wrenches a muscle, or gets his head
caught in a place from which he cannot get out.
Many toys catch fire easily. Others have parts
that spring off and could endanger his eyes.

Obviously no day care center can be com-
pletely safe, 'but if you give safety top priority
when you design the setting and purchase the
equipment you will greatly lessen the danger of
accidents and injuries.

Bear in mind the center must be desigried
to allow infants to be safely out of their cribs,
on the floor, able to explore and move around
without the danger of being stepped on by the
toddlers. You might manage this by blocking off
a corner of the room with heavy furniture, or a
small fence. Play pens are usually too small and
restrict the baby's movements, although they do
have some value as a ‘“resting place” for quiet
periods.

Toys that are safe for older children can
be dangerous for little ones. For example, beans
and buttons or a metal car that amuses an older
child can speli peril for a toddler or an infant.

Indoor-outdoor

No day care center should be exclusively
indoors. Babies need to play outdoors even if
only a small area is available for this. In the
country there will, of course, be no problem; in
the city, you might perhaps devise a play area on
the rooftop, in a back yard, or a city park. How-
ever, a play yard at a distance from the center
itself might present too many problems of trans-
portation. Even carrying the babies a short dis-
tance is difficult if there are more infants than
caregivers.

Best of all is where the play area can
adjoin the indoar area so the children can go in
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and cut by thomselves. Toddiers enjoy running
back and forth, checking in with you and then
running out again, refreshed by the human con-
tact. Babies at the crawling stage are encouraged
to try to g=t around by the iure of the great out-
doors. Many centers have paved their outdoor
areas with artificial turf rather than using black-
top, but this can cause infants to develop friction
burns from the dragging contact of arms and
legs on its surface,

Television in the daily program

Television sets should never be used as
“babysitters.” Although an infant is at first fasci-
nated by the movement and sound, the fascina-
tion soon wears off and he then becomes de-
pleted and apathetic. The set is unresponsive to
him. He cannot communicate with it. Boredom
is dangerous for infants since this leads to with-
drawal and lack of interest in his surroundings.
It should also be remembered that a television
set may offer temptation to staff members to
watch their own favorit- programs to the baby's
detriment.

Some programs such as “Sesame
Street” are excellent for short perious of time for
two-year alds but not for very young babies.

Recordkeeping
Most programs will have to keep at least
three types of records:

1. Those required for a legal, technical or medi-
cal purpose (license, health certificates, em-
ployment records, etc.).

2. Those that record the planning and procedures
of the program (evaluations, objectives, train-
ing programs, etc.).

3. Those that refer specifically to the physical
and mental development of the child (health
records, assessment of developmental status,
feeding schedules, etc.),

An excellent review of the necessary
records may be found in “Day Care Standards for
Infants and Children Under Three Years of Age,”
prepared by the American Academy of Pediatrics.

Visitors
Because infant day care is still a novelty
in the United States you should expect to have

many visitors to the center in the early years.

Of course, the most frequent visitors will
be parents and they should be made welcome at
all times. They may wish to talk with a caregiver
or to participate in activities with other parents
and such visits do not necessarily inciude a visit
to the nursery.

Suggest to parents that visits to the
nursery should be planned ahead so as to
avoid disruption of the children’s day. Some
parents will be unable to schedule their visits
because of their work or other demands or their
daytime hours. When they drop into the center
make them welcome and try to reciprocate by
visits to their home when possible. The relation-
ships that can develop in this way can have in-
valuable benefit to effective day care.

Other visitors may be students, repre-
sentatives from other children’'s agencies, rela-
tives of the children, developers of new day care
Programs, researchers, residents of the commun-
ity, or just members o the general public curious
to see how the program works.

They will probably arrive with pre-con-
ceived attitudes about the program and maost will
have dozens of questions to ask. It may help to
have a pamphlet prepared which answers the
more basic, general questions. This will allow
more time to discuss the intangibles.

Most visitors will have a deep interest in
the children, and no matter how self-disciplined
they are, many will find it hard to avoid lavishing
attention upon the babies and thereby disrupt-
ing the program. To avoid this, it would be well
to set up some rules based on the following
guidelines:

1. Visits should be planned in advance so that
some staff or parents are available for dis-
cussion, information, and a tour of the center.
Knowing the purpose of the visit beforehand
allows staff to prepare meaningfully for the
visitors. Advance notice as to number of visi-
tors enables staff to determine whether the
group can visit in the children’s room, during
any given time without disrupting its smooth
functioning.

2. Visitors, who for legitimate reasons, wish to
take pictures, or to observe for research pur-
poses, must obtain permission from the head
of the center. Written parental consent of
those babies to be photographed or studied is
required by most centers.



3. Visitors with obvious ilinesses (a bad cold for
instance), should not visit the nursery. Visits
should be postponed until such time as they
no longer imperil the child’s health.

4. Visitors shouid not give toys, candies, or any
other objects to the chiidren as this can be
disruptive.

5. Whan visiting the nursery, children must be
accompanied by an adult.

Caregivers in day-long contact with little
children sometimes long for adult companion-
ship. However, while the presence of visitors may
provide such companionship it may be at the
expense of the children’s care.

Departure time

Departure time can be difficult since by
the end of the day parents, children and care-
givers may all be tired, cross and out of patience.

Mothers may sometimes be late in arriv-
ing and find a caregiver who is impatient to get
home herself and a child who is upset at being
the last to leave.

There is little you can do about the fa-
tigue factor, but when planning the program, do
take into account these last few minutes, and
try to arrange the program so as to make them
as pleasant as possible.

When conditions permit, this is a good
time for the mother to receive information about
the child's day or to sit for a while and talk about
herself and not at all about her child.

Anything you tell the mother about her
child should be carefully thought out and tactful
as the child will probably hear what you say.
Moreover, parents are often sensitive and quick
to take offense.

The first question many parents ask is
“tas he heen a good bay today?” You should not,
of course, withhold any information of signifi-
cance from them, but do give some consideration
to the mother’s state of mind. If she is overly
tired or in a hurry, postpone those interesting
instances of the child’s day and his progress until
another time.

Pleasant end-of-the-day departures are
boons to good caregiver-parent relations and are
worth planning and working for.
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CHAPTER FOUR
ACTIVITIES FOR INFANTS

This section contains exampies of activi-
ties that will aid baby in his task of learning to
know the world about him. Please bear in mind
that the suggestions given are examples only.
From them you can develop dozens of other
games and activities to aid the child in your care.

Remember that each baby is a person in
his own right. He has his own personality, his
own likes and dislikes, and his own individua!
needs. What pleases another baby may make this
one howl with rage.

His rate of learning may be faster or
slower than another baby his age.

Your own likes and dislikes are also im-
portant. Don't play a game or engage in an
activity with baby if you personally dislike it. He
will sense your dislike and will withdraw from
you. You w:il be able to find numerous other
activities ywu can enjoy together.

If he has done something nicely, tell him
so. This will encourage him to try again. Should
he try again and not succeed praise him for his
effort.

Some activities suggested for small
babies will also be appropriate for older babies;
at the upper age levels continue all activities
begun at the younger levels, making them ap-
propriate to what the child is doing.

Talk to baby whenever you are together.
Tell him about everything you are doing and en-
courage hin: to answer you.

Make sure that he is “tuned in" to you.
Speak to him as an individual, using his name,
and looking at him, so he will know you are
speaking to him.

All of the exampies of activities given in
this section have three special goals.

1. To encuurage the child gradually to develop
the ability to get along with adults, other chil-
dren and things.

2. To help him to master, to cope, and to learn.

3. To teach him that there are many different
ways to approach the world and that he should
accept and respect the ways of others.

You should watch baby carefully and
change the way you handle him and the games
you play with him on the basis of how he re-
sponds to what is done.

Remember always that no games or ac-
tivities are “special” by themselves, The warmth
and the feeling involved are what ccunt. Babies
sense encouragement to learn, to experience, to
enjoy. They will sense just as quickly attitudes of
discouragement and disinterest, and will become
apathetic.

Activities for babies shouid be woven into
the framework of all the natural approaches to
them. They will want to learn, they will be in-
terested in what is going on around them, and
above all else, they will be encouraged to be
curious and active.

Never force baby to re:pond. Don't push
or overload him. He will tell you when he has
had enough play or attention or when he wants
more. Watch for his cues of irritability or crying.
He may turn his head away, or slap at your hand.
All these actions indicate that he has had enough.

Pay attention to baby's rhythm of activity.
If he is enjoying something and wishes to con-
tinue don’t interrupt him. Don't force him to
change activities simply because you think it is
time for him to change to something else. Let
him have the repeated experience of being able
to complete an activity and to satisfy his curiosity
completely about an object. His attention span
will be longest if he is allowed to follow his own
rhythm and interest.

Time for gentle, unhurried games and ac-
tivities with individual babies may well be scarce
for you. If this is true many activities may be
carried out with several babies included as par-
ticipants or involved as spectators. Several babies
sitting together in a circle will watch in fascina-
tion as some game, for example pat-a-cake, is
played with one of them. They learn by watching
also and as they grow older they will learn from
each other.

Again, please remember that the follow-
ing examples of activities are just that—examples.
Hundreds of other activities can be developed
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for individual babies in their own special settings.
Think of things to do that relate specially to
who the babies are, who their families are, and
where they are growing up. Make the activities
appropriate to the families’ and the program's
goals for each child.

The activities included in this section were com-

piled from a number of sources. Credit and particular
thanks ga to:

Currn:uium fur Bll’th to Six. PC) Box 63, Leﬂtchﬁeld ken
tucky 42754 (in mimeo, undated).

Gordon, Ira. Baby Learning Through Baby Play: A Parent
Guide for the First Two Years. New York: 5t. Martin's
Press, 1970.

Hunlmgtc\n, Dorothy S. An Infant Development Program
for Deprived Families. Washington, D.C.: Children's Has-
pital of the D.C, 1969 (in mimeo).

Kagan, Jerome. Activities for Infants. William James Hall,
Harvard University, Cambridga, Massachusetts, 1970 (in
mirneo),

Lambie, Dolores. Personal Communication.

Levy, Judith and Wykle, Gayl=. Activities for Babies. Par-
ent and Child Development Center, 601 North Street,
New Orleans, Louisiana 70130 (undated).

McKee, Charles and Wweil, Linn. Can | Love This Place?
Washington, D.C.: Education Systems Corporation, 1969,
Painter, Senevieve. Infant Education. San Rafael, Cali-
fornia: Dimensions Publishing Co. 1968. (P.0. Box 4221.
=an Rafael, California 94903)

Painter, Genevieve. Teach Your Baby. New York: Simcn
and Schuster, 1971.

Schaefer, Earl. Infant Home Stimulation Program. Wash-
ington, D.C.: National Institute of Mental Health (in
mimeo, undated).

Segner, Leslie and Patterson, Charlotte, Ways te Help
Babies Grow and Learn: Activities for 'nfant Education,
World Press, 1970. (Availabla for $2 t.um Mrs. Dorothy
Anvik, John F. Kennedy Child Develcrment Center, Uni-
versity of Colorado Medical Cente, 4200 East Ninth
Avenue, Denver, Colorado 80220)

I. BIRTH TO ONE YEAR
Encouraging language developme;it

When you approach a baby to pick him
up, bend over him, smile and speak softly to
catch his attention. He will become quiet and
look directly into your eyes. Then he will begin
too coo and gurgle. These small sounds are his
way of speaking to you. Smile and speak to him
again.

If he is still a tiny baby it won't matter

a7

if you use baby iaik or nonsense words. What is
important is that you imitate the sounds he has
made himself,

Also it is important that he knows you are
pleased by his babbling and you are responding
to him with sounds and words. You have shown
that speech—language and sounds are important.

Often you can start a game by alternating
his sounds with yours, Eventually you will both
become so involved in the game that it will be
impossible to tell who is imitating whom. This
kind of play helps him to become aware of his
own sounds and he can soon recognize their sim-
liarity to yours. He experiences a sense of
accomplishment.

Sometimes after imitating his sounds for
a little while you can then change your pro-
nunciation of the sound so that it becomes part
of a word. For instance, if he says “ga, ga, ga,”
change it to sound like the “ga” sound in “gar-
den,” or “guard.” Later you might change your
pronounciation even more or perhaps just say
the whole word. Then give him a chance to
imitate you,.

Talk to the baby frequently, saying words
as you normally do, assuming he will understand
you. Probably he will smile and babble an answer,
his way of zsking you to continue talking with
him.

He will also enjoy listening to pleasant
conversation between children and adults. Some
babies grow quite excited when talk is going on
around them, in.fact, try to join in the conver-
sation, spitting forth a volcano of sounds in their
eagerness. Always call baby by his name or the
nickname that his mother calls him. Say, “Here
is John's bottle,” ““Here is John's toe,” or “Look
what | brought for John.” Soon he will realize
that “John” is his own special word, and that you
only use it for him. He will begin to respond by
looking, turning his head or babbling whenever he
hears it.

Frequently point out objects that hold a
special interest for beby and say the name dis-
tinctly. For example, always say “bottle” when
you bring his milk or water or juice. Say, “Look,
here is mama,” when his mother arrives and he
sees her. He will begin to listen carefully and
ook interested or pleased when he hears certain

words. Even before u-derstanding them com-
pletely. he associates them with a pleasant
experience.



When you and baby are doing something
together, talk about what you are doing. Put all
your actions into words. Say to him, "Now we
are going down the steps,” “Now let's look at the
picture book.”

When you are dressing, feeding or bath-
ing him, tell him what you are doing to him.
“Now, let's turn you on your side, Johnny.” “Hold
tight to my finger,” “Let's rub your tummy with
soap.”

If an older baby makes a sound that is
similar to a word don't imitate his sounds, but
speak the word correctly to him. Should ~u act
out the word for him, or show him the object
it represents, you will help nim to understand
its meaning. It is best if you combine the word
with two or three others to make a short sen-
tence or phrase. For instance, if he says “sss’ you
might say, “See, sce John’s ball.”

Even a baby under six months may enjoy
looking at picture books. He does not understand
what the pictures are, but he likes to look at
them.

Hold him comfortably on your lap and
turn the pages of a book with large, clear pic-
tures in it. Talk to him about the pictures and
what they mean. Being held, and the sound of
your voice, and iocking at ihe pictures will all
add up to a pleasant experience for him.
_ Point to the different objects
picture.

“See, Johnny. Here is the sun, and this
is a house.” Long before he can say the names
himself he will be able to point to the correct
picture when you say its name to him. For in-
stance, when you say, “Johnny, show me the
dog,” he will paint proudly to the picture of the
dog.

in the

By the time he is one-year old he may
be able to turn the pages of a large book easily
himself. He will also enjoy looking at old maga-
zines or catalogues from mail order houses. Don't
miss the opportunity to point out and name cb-
jects to him and then repeat his sounds and
words.

Bahies love to be sung to, and they won't
criticize your voice. They don't care if you sound
like Dionne Warwick, Joan Sutherland or the local
fire siren. Nor will they care if you know the
lyrics or not. You can make up the words as you
go along. Sing about whatever you happen to be
doing at the moment.

You can sing to Johnny not only while
racking him, but also while dressing him, feed-
ing him, bathing him, or when the two of you
are just playing. Sing anything you like—a simple
song you already know or one you make up
about him.

Be certain to look at him while you sing
so he will know he is still the center of your
interest and a part of the activity. He may try
to sing with you.

If vou like, you can also use records to
interest him in listening, but try whenever pos-
sible to accompany recorded songs with dances
or finger play and talk to him about the scngs
being fast or slow, loud or soft. Again, the idea
is to be sure that he feels he is involved per-
sonally in the situation.

Songs can be used to introduce new
games to Johnny. Hold his hands and sing, “pat-
a-cake,” making the motions to fit the words.
After three or four times omit the mations while
still singing the words. See if baby will pat-a-
cake by himself. If not, do something else ror
a while, then try again.

Pat-a-cake, pat-a-cake, Baker's man
(Clap baby's hands together)

Bake me a cake as fast as you can.

Rell it, (roll baby's hands)

And pat, (pat baby's hands)

And mark it with a — (baby's initial)

And put it in the oven for — (baby’s name)
and me.

(Say last line faster and put baby's hands
on his stomach in a fast motion.)

Babies like to watch and play with their
fingers and toes. This opens the way for still
more games you can play with Johnny. Name or
count his fingers and toes and other parts of his
body. '“Here is Johnny's mouth and here is
Johnny's nose and here are two little eyes.”
Touch the part of the body as you say it.

Then there are all kinds of finger and toe
games you can play with him that will make him
laugh with delight while he is also learning. How
about, “Ten Little Indians,” “Peek-a-boo,” “This
Little Piggy Went to Market,” “Little Hands,”
“Thumbkin,” or “Little Bird Sitting on a Hill.”
These are games that will be fun for both of you.

When baby is old enough to control and
direct some of his own bhehavior at wi'l, and
when he can begin to understand spoken com-
mands (for the average baby this is around nine
months of age) he can, in a very primative way,
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learn to follow your directions.

and pantomime when you say, “Johnny wave bye-
bye to mamma,” wave your own hand to illustrate
your meaning.

Some of the directions he can follow
early are “No," “Come here,” “Stop,” “Give that
toc me,” “Do pat-a-cake,” and “Wave bye-bye.”
When saying any of wese to him, be sure to il-
lustrate your meaning. Shake your head or vour
finger for “no.”” Hold out your hand for “give it
to me’” and show him how to clap and wave.

Remember that it takes a lot of repeti-
expect him always to get it right the first time,
and don’t expect him to remember today every-
thing he was able to do yesterday.

If he has waved “bye-bye” everytime you
told him to for several days, and then suddenly
seems to have forgotten how, you must realize
that this is a natural development. Don't try to
force him, and above all, never make him feel
that he has done wrong by his failure to respond.
Wait a short time and then begin quietly to teach
him ‘bye-bye' again as if it were something
entirely new to him. This pattern of repeated suc-
cess fallowed by failure may be repeated several
times before the idea is firmly established in his
mind. ] ,

He will understand by your voice and
actions what you say to him long befaore he be-
gins to speak understandably himself. If you say
“Open your mouth, Johnny'" while you are dress-
ing him or bathing him, he probably will not
understand you; but if you are {ceding him, and
hold the spoon to his mouth as you say the words
again, he will understand, and do as you ask.
Learning to imitate your actions will encourage
him to imitate your speech.

Baby's understanding of the world comes
to him through his senses.
item within his reach? Hand him a rattle and
watch how he touches it, looks at it, tries to put
it in his mouth., He may first shake it hard and
gurgle delightedly when he hears it make a noise.

These actions are his attempts to dis-
cover everything he can about the strange object
in his hand. We say we give a baby a rattle to
“play with.” Actually, it would be more correct
to say we give it to him to “learn with.”

This is why baby will eventually reject the
rattle and howl with disappaintment if you offer
it to tim agai. and again. He has studied it
carefully, knows everything it can teach him. He
is now eagerly seeking something new.

When he is chewing on a rubber doll to
discover its taste, banuing a cup on his tray to
make sounds, or op  ng and closing a box to
explore the relationship between the parts, he is
learning something about how to learn more.

You can best help by providing him with
toys that encourage handling, and exploring size,
color, shape, texture, movement, position and
sound,

With just a little encouragement from you
he will be a:tive, explore and continually learn.
toys. At home he would play with pots, pans, old
cereal boxes and other items readily at hand. At
the day care center yocu can easily provide sim-
ilar objects to fascinate and amuse him.

He needs toys that enable him to use his
sense of touch. Give him crib toys he can mouth,
textures he can feel in silk, old towels, rough
cotton, aluminum foil, wax paper, and fine sand-
paper.

Give him a soft plastic “clutch ball” or
a soft rag doll to grasp, let go of, and feel; or
a ciean spoon to hold, and put in his mouth. He
will like to feel the shape of it in his hand and
in his mouth.

Outdoors, let him feel bricks, sidewalks,
grass, leaves, dog fur, or tree trunks. When he is
old enough, let him lie on a blanket and roll
over and over. Help him, if he needs help. He
will feel his whole body as it touches the ground
when rolling.

Don't rush him at bath time. He loves to
play in the water. Nowhere else does he get the
same feel of hard, soft, wet, dry, warm, and cold.
Take a few minutes to let him play with water
toys and pat and splash in the bath water.

With all the plastic containers available
today, making bath toys is easy. Wash them care-
fully before giving them to baby, and don't use
glass bottles. In order to show him color dif-
ferences, you could add a few drops of food
coloring to the containers filled with water, As
baby plays sing or chat:

Right hand splash,

Left hand splash,

Up, down

Splash, splash all around.
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Peek-a-boo games delight baby and help
him to learn to observe. Sening a face in so many
ways excites him and mukes him more inter-
ested in !'=2arning.

Frovide him with a variety of things to
look at even when he is quite small by hanging
pictures or toys over his crib, on the crib bars
or an a nearby wall.

If you hang a mobile over the crib or play-
pen he will watch it move and try to reach for it.

Create variety by putting a piece of elastic
across the crib and attach different objects to
it; these could include old costume jewelry,
crumpled pieces of aluminum foil, colored plastic
measuring spoons, bright pieces of papar cut into
spirals, squares or circies.

Play games with him by moving bright
objects from side to side or in a circle about 15
inches from his face. Talk about what vou are
doing and smile and praise him as he watches.
Later when he is between three and six months
play similar games holding him in your lap. Move
the toys before his eyes in every direction so that
he must turn his head to follow its movements.
If he trys to grasp the toy, let him have it to
explore.

You can both have fun with mirror games.
Show him his eyes, nose and mouth, saying the
names as vou do so. Show him your own eyes,
nose and mouth and let him compare your re-
flection in the mirror with your actual face.

When baby lies on his back and looks at
his hands place a rattle or a small plastic toy
near his hand. See if he will look at the toy and
then back to his hand, and fin=lly clutch the toy
and bring it to his mouth. If nct, help him reach
the toy.

Show him a rattle, then move it toward
him, saying “Get the rattle” He won't under-
stand the words at this age but will begin to
associate words with meaning.

Encourage him to change a toy from one
hand to the other. Put his left hand on the toy
he is holding with his right hand. See if he will
change hands. Show him how.

Play “stop-start” games with him. Take
any colorful object and move and shake it rapidly
in front of him. After moving it up, Gown, back
and forth or around about a dozen times, stop
suddenly in front of baby. After a second or two
of no movement, start agai. )

He should be surprised by the stop and

interested when the action starts again. Try this
with different objects and also with your hands.
Move your fingers in an irregular, interesting way.
Or open and close your hands quickly in front
of his face.

Gently shake a rattle about a foot from
baby's ear. He will probably kick or turin his
head toward the sound. Do it again with his
other ear,

FPut in baby's hand a string attached to
a rattle or a bell over his crib. Show him that if
he pulls the string he makes a noise.

Hold a rattle or a sct of keys about 12
inches from his face and shake gently, moving
from side to side, up and down, or in a circle.
Crumple paper and let him hear the sound.

Bounce him up and down as you sit and
he will imitate. If you say ‘“bouncy-bouncy” he
will soon learn to bounce only when he hears
the word.

Give him a plastic ball when he is on the
floor. He will push it easily, then creep after it.

Attach a string to an embroidery hoop
or a favorite toy. Place it out of reach but give
him the end of the string and show him how to
pull the string to get the top.

Give him a plastic cup with a handle.
Let him see how he can turn it upside down,
then right side up again.

For a “busy-box”’ or *activities board"” buy
simple household objects such as a door knob,
light switch, roller skate wheel, door bolt, cabi-
net latch, screen door hook and eye or others
and attach to a sanded and painted board. He
will spend long periods of time in front of this
board opening and closing things and making
them turn.

Show him some pop-beads, then pull them
apart. Hold the broken pieces two or three inches
from each other. He may look from one part
to the other as if trying to connect them and
remember how they looked before. After a while

put them back together.

Remove the cover from a familiar can or
jar. Hold the cover close to the jar and wait for
baby to look back and forth from cover to jar.
Then try holding the cover further from the jar
and see if he searches for it. )

While he is watching build a tower of
many objects, far a2nough from him so he can
see the whole. Then, one by one, remove the
separate parts of the pile and line them up
across the floor. When you have finished, rebuild
it.
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The best way he can learn how things
look a3z they move is for him to move them him-
self and watch them change. Encourage his
active playing and discovering,

Give him a crumpled piece of paper to
uncrumple and recrumple so he may observe it
change shape.

Roll a ball towards him. He will see it
rolling and will want to roll it himself. Wind a
moderately long colared ribbon around your fin-
ger. Encourage him to pull on the loose end of
the ribbon, As he pulls, the shape of the ribbon
changes into that of a long string.

Gross motor development

Baby can develop coordination of his
muscles only by practice. He needs the freedom
to move in space, to exercise those muscles re-
peatedly while awake.

Dress him in loose clothing, so he will
push, creep and crawl. Later he will pull himself
to a standing position, learn to walk and to climb.

You might play exercise games with him,
such as moving his legs and arms, holding him
up in sitting and standing positions, pu. ng him
up, and tossing him gertly in the air.

If you hold him in your arms and dance
to music, he will enjoy the feeling of moticn,
rhy;"hm and the contact with you. Hold him up-
right, so he can fook around and see the world.
Support him gently but firmly against your body.

When he lies on his back, grasp his
hands and pull him gently up to a sittiig posi-
tion. As he gets older he will pull himself up as
you hold his hands.

After he develops some control over his
back muscles (at about three months) he will
enjoy being propped up into a sitting position for
short periods. He may, of course, be held sitting
in your lap when he is younger. He will be en-
couraged to develop better head control by
learning to turn his head in this position. At-
trac’ ve toys within reach on a table surface or
hanging in front of him encourages him to reach
out and learn to grasp objects.

At around six months he may start to
crawl, roll, scoot or in some other way learn to
get from one place to another. He will work hard
at this and you can see him working his knees
under himself and then rocking back and forth
on his knees, To help baby learn to do this, give
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him the opportunity o lie on a ciean rug or
blanket which will not slip or roll under him.
He'll have some problems and may fall on his face
and bump his nose, but soothe and comfort him,
then let him get back to his work.

Place a favorite toy out of the baby's
reach so that he must crawl to get it

Create a safe, attractive area in which
he can crawl about freely. Place toys for him to
play with and pictures for him to look at, and
remove all objects which he might damage or on
which he might hurt himself.

Pull the baby to a standing position and
iet him get the feel of his weight on his feet.
Don't always hold him by the hands; sometimes
hold him by the waist or hips to help him use
his hands to balance.

Encourage him to pull himself up to
standing by the rail of his crib or the side of his
playpen. He aiso should have the apportunity to
pull himself up on furniture that is of e right
height and which he will not damage. Actually,
a toilet seat is about the right height for many
children to pull themselves up by. It is stable
and will not slip as furniture might.

Put the baby in a wallar or “jump-seat”
in which he can practice making his legs stiff
and putting his weight on them without having
to stand up by himself.

A walker is a small canvas seat sus-
pended from a square metal framework. There
are four legs extending from the framework and
they end in rollers. Even a very young baby put
in this soon learns that by pushing his feet
against the floor he can move himself about. This

the movement of his legs, and most of ali makes
it possible for him to move about long before
he can walk on his own. Do not overdo this, how-
ever; short periods of time in a walker are best.

When he has learned to stand firmly on
his feet while holding on to something, take both
his hands and squat-in front of him. He will take
a step forward if you pull him gently toward
you. Babies vary widely in the ages at which they
begin to walk, and in their eagerness to be able
to walk, so be careful not to force him to do
something he is not ready to da. If he seems
reluctant or scared, stop and try again another
time. If he does it well, try letting go of one
hand, but help him maintain his balance with
your other hand.



Next increase the distance between you
and the child very gradually, inches at a time.
Always be available to comfort the child if he
falls and hurts nimself, or to praise him when he

Walk with him while holdmg both his
hands as yon move backwards. When he is will-
ing, walk with him,

Babies under one-year old respond to
music and show an interest in rhythm. As soon
as they are old enough to hold on to samething
and/or coordinate the movements of their arms,
they will try to move in a close approximation
of the rhythm of the music. Soon after they learn
to walk, they will be interested in moving their
bodies or “dancing” or marching to the music.
This should all be encouraged.

Fine motor development

Hold a bright object or toy eight to ten
inches from the baby's eyes as he lies on his
back in his crib. Hold it steady until he sees it,
then move it slowly as long as he follows it with
his eyes. As he grows older, he will turn his
head to follow it for a longer time.

Use crib toys and cradle gyms attached
to the side of the crib (and hanging inside the
crip) to atiract baby's attention to objects and to
give him plenty of practice reaching and grasp-
ing. You can make a cradle gym by tying a length
of heavy gauge elastic across the crib and at-
taching short lengths of thinncr elastic to it
Then tie on two or three small objects, such as
an empty spool of thread, a smooth plastic spoon,
large bell, plastic bracelet, a rattle, or other toys
too large for him to swallow. Be sure to tie all
toys securely so the baby will not be able to
pull them off. Even before he is able to coordi-
nate his movements to the point that he can
grasp the objecets, he will find that by hitting the
gym with his arms the toys will bounce. Change
the objects on the cradle gym frequently, and
change slightly their position on the crib.

Give ihe very young baby a small toy
such as a rattle to hold by placing it in his hand.
He will probably hold it for several seconds and
wave it in play, and/or bring it to his mouth to
taste, even if he does not look at it. £n nlder
infant may explore carefully any object placed
in his hands. He will inspect a toy carefully by
turning it over in several directions while look-
ing at it. He will poke with his fingers as he ex-
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plores the details of the toy.

To help him learn to use his hands, put
a small safe tov that is easy for him to grasp
(such as a telephone-shaped rattle) into one hand
a few times each day during his second and third
months. Vary the toys and objects to provide a
variety of textures, shapes, materials and associ-
ated sounds. As his skill in grasping such toys in-
creases place the toy near his hand so that he
begins to reach out to grasp the object on his
own initiative.

Squeeze toys can be made from pieces of
worn fabric or oil ¢loth which can be s.wed to-
gether and stuffed with old nylon stockings.
Babies prefer vivid colors. A doughnut shape is
easier for small hands to pick up than a solid
one. Squeeze tays which make a noise can be
purchased at the dime store, but be certain that
the noise maker will not pop out. Check all such
toys for small moving parts that the baby could
accidentially break off with his mouth and
swallow.

In the bath, let him play with his wash-
cloth or sponge. He will squeeze it, and may suck
it too.

When at the table give the baby a small
piece of cracker or cereal by placing it before
him. At first he will be able to put his hand on
it but not be able to pick it up. You can help
him by putting his thnmb and forefinger on it,
with your fingers on top of his. Gradually he will
learn to pick it up by himself, first by scooping
it up with his whole hand, then by using only
his fingers.

Let him finger-feed himself. He will be
able to do a pretty good job when he can use his
fingers well to pick things up. However, he will
be messy. Be sure both you and he have on bibs
or aprons, and that he eats in a place which
can be cleaned easily.

As a first step to teaching him to feed
himself, give him an empty spoon to play with
while you feed him. Then help him fill his spoon
and put it to his mouth by himself. At first, he
will lose a lot on the way to his mouth but he
will impmve with pr’actice
use unbreakable (plastic or metal) cups WhICh
are small enough for him to grasp with both
hands. First give him an empty cup with which
he can play while you ar_ feeding him from a
cup. Then put a few drops of something he en-
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joys (such as juice) in the cup and let him try
to drink from it. Training cups are available
which have spouts with small holes. Anather va-
riety has a series of small holes at the rim of the
lid sa that it feels more like drinking from a
regular cup. Lids also vary in that the kind with
the spout is usually solid so that the child can-
not see the liquid while the second kind with
holes near the rim is transparent so that he can
see. There is bound to be a lot of spilling, so
give him a little bit at a time. He will often throw
the cup, so make certain the lids are on tight.

Self awareness

Let baby feel the different sensations of
his body by blowing on the back of his neck or
on his stomach, tossing him in the air, tickling
the soles of his feet or playing with his fingers.

In strange or unsettling circumstances,
familiar things may be comforting to baby for
they are his link with home. This comfort toy
may be a cherished teddy bear or an old blanket.
It is often the objects he sleeps with. He should
not be expected to share this toy with other
children. He should never be teased or repri-
manded about his need for his comfort toy. It
fulfills an important function in his early young
life by helping him to master stressiul situa-
tions, long before he can verbalize his feelings.

_ To encourage self identification, play
such games as, “Where's Johnny” or “What's your
name?”’ Answering back with his name will
quickly teach it to him. As he gets older he will
learn other people’s names, and that they are
separate from himself.

Teach him to identify the parts of his
body by the name game. Name your nose, your
eyes and so forth. Make him point to each part
as you name it. You can carry the game one step
further by holding a mirror in front of baby and
taking his finger and touching each part of the
face and naming them out loud.

Wave and talk to him using the mirror.
The experience of looking into the mirror is ab-
sorbing for babies. Put an unbreakable one in his
crib so he can use it when he is alone. Give him
a cracker to eat while he is looking at himself.
He will see his mouth, tongue, teeth and how he
chews.

Use the baby’s name often when you talk
to him and use the same name at all times.
Always call him what he is called at home.

Always respect what he doc .. Respect for
a child must begin early. Respect him for trying
to pull to sitting even though he falls over; for
trying to walk even though he falls every time he
takes a step; for being eage- to learn about the
world even though he messes things up doing it
and for desiring to grow at all times even thcugh
he may try too hard and overreach his present
abilities.

Social responsiveness and mastery

When you hold the baby, iook directly at
him. Eye-to-eye contact helps him to focus for
longer periods of time, and is part of his early
social response. Smile at him, with your face
close to his. Encourage him to smile at you by
tickling his stomach gently, and talk to him when
he responds,

will often watch your facial expres-
sions. Show him different expressions such as
ing your mouth or smacking your lips. When he
is several months old he will try to imitate some
of your expressions. Get him to imitate you as
you nod your head slowly.

Call him by his name everytime you ap-
proach him and when you talk to or ahout him.

Touch him gently and warmly. Allew him
to touch you, to feel your face.

Hold your head very close to his.

Play peek-a-boo (do not hide your face
for long .because he will lose interest quickly)
using a diaper, a thin piece of paper (tissue
paper) or a clear plastic bib as a screen.

Wait until he is banging his fist or cup
on his table. Take the cup from him and imitate
his rhythmic banging. Return the cup to him, and
he will do it again. Keep playing this game, imi-
tating his other movements and encouraging him
to imitate you.

Wave bye-bye and see if he will do the
same. If he does not, wave his hand for him. He
will gradually learn the motion.

Pat your hands together. See if he vill
“pat-a-cake.” You would pat his hands together
while you say the words.

An infant loves to watch other people. Let
him watch you do your routine chores around the
center. Talk to him while you work.

Allow a child to warm up to a stranger or
a strange situation before he acts “himself.”
Never force him to go to someone he is afraid
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of. Reassure him with your rresence until he
fee - comfortable.

An important emotional development in
his life is his sense of power and joy at being
able to influence and control the people and
things around him. He nzeds many chances 10
push, pull, move and ring the mobiles, crib toys,
bells and other things around him. He needs to
be shown th-' you will respond to his needs if
he cries, frets, or shows you he is uncomfortable
or unhappy.

Hold and cuddle him while you feed him,
rather than propping his bottle for him in his
crib. Baby, mother and caregiver will be happier
if a regular feeding schedule can be worked out
for him. Feeding should be a time for pleasurable
relaxation and communication for both the infant
and the caregiver. Hold him comfortably and al-
low him to take his time eati g and sucking. He
needs contact, warmth and the softness of the
human body during this time. Talk or sing to
him as he eats. Allow his hands to be free so he
may touch the bottle, spoon, food or caregiver
if he wishes.

When he learns to crawl, give him the
freedom to explore his envircnment. Be sure the
area in which he crawls has been “baby-proofed”
for his safety and sn nothing will be damaged.

. ONE YEAR TO TWO YEARS

Language

Ask the child to do small, simple tasks.
For example, ask him to bring you his shoes, put
the ball in the toy box or show you his hair.
Praise him when he does what you ask him to
do. Don't let him become discouraged or feel
he's been a failure. If it seems that you are ask-
ing too much, stop. Try again on another day.

Praise him and talk to him while you do
things with him. Put his actions into words for
him, emphasizing the important words, For exam-
ple: “Loak at what Johnny's made. He's made a
tower of red blocks.”

Use words to label different qualities of
objects (hard, soft, fuzzy, smooth, prickly) and
shapes of objects (round, square, tall, short).

Talk to him about relationship ideas,
using toys ta demonstrate the meanings of new
ideas {such as in, on, under, hot, coid, wet, d.y,
different colors).

ERIC
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When you give him several items such as
cookies, shoes, pieces of candy, count them aloud
and encourage him to say the numbers after
you. Don't expect him actually to start to count,
but he may add “number words” to his vo-
cabulary.

Other counting activities are:

Counting the child’'s fingers or toes.
Learning “How old are you?”

C~unting blocks as you and the child
stack them in a tower.

Counting songs such as “Ten Little In-

dians.”
Counting objects in pictures.
A child » learn new words when he

sees pictures of onjects and is told their names.
He can also learn the use of the object through
pictures. When he sees a picture of a cup, for
example, you can pretend to drink from the cup.
Encourage m to imitate you. After showing
him several times, ask him “Show me ~hat you
do with this?” When you see a picture of a cup
say “Show me what you do with it.”

If he has a hard time naming pictures
in books give him an object which is shown in
a picture, such as a spoon, comb, toothbrush, or
soap. Then say “Put the (spoon) with the picture
of the (spoor..” Pictures of fruit are particularly
good, since he can touch, taste and smeli the
thing he is asked to match with a picture.

Glue pictures of objects onto large en-
velopes. Give the child an object, name it, and
ask him to put it in the bag that has on it a
picture of that object.

Young children icarn new words most
quickly when meanings can be demonstrated to
them. The words listed below can all be part of
a one- or two-year old’s vocabulary. With the words
are some suggestions for how their meanings
can be demonstratc 1 to the child. Use this list
as a beginning, then choose more words on your
own and make up ways to illustrate for the child
what they mean:

Hot: hot water, your coffee, heated milk,
cocoa.

Cold: juice, milk, snow, ice, your hands on
a cold day.

Siow, fast: body movement, rhythm instru-
ments, playing with cars.

Stop, go: same as slow, fast.
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Over, under: paper dolls, boxes, body parts,
pictures, toys, table and chairs.

Full, empty: a cup full of juice befare drink-
ing and empty after drinking, cookie box.
butterflies, triangles, people (you and child).
Open, shut, or close: boxes, covers, pictures
of objects opened or closed, doors.

Boy, girl: brother, sister, pictures of children,
children in the group.

Round, square; geometric cut-outs, painting,
pictures, objects in room.

Down up: body movement, Ring-around-the
rosy, location of toys: “The toy is down
on the flooi;” “The toy is up on the shelf.”
Quiet, loud: inside voices, outside voicss,
TV, rhythm instrument. ’

Ask him to point to various parts of his
body (such as his nose, ear, hand, leg, foot, etc.).
This activity can be varied in many ways. Each
child will have his own favorite way of playing
it.

Then ask him to point to different parts
of your body.

Play the game with two children together.
Ask each one to point to the different parts of
the othar's body. You could alsc open a magazive
or book and find pictures of people then ask the
child to point to the different parts of the body.
Point to the part of the body yourself and ask
him “What is this?"”

Play the "Please and Thank You” game.
Give him a small toy and then say, “Please,” as
you put out your land to show him you want it.
When he gives it to yuu say, “Thank you.” Do it
again; he will think this fun, and will later learn
to use these words.

Use the words, “after”, and “before” so
he will learn about the past, present, and future.
“After you drink your milk you may have the
cookie.” “Before we go for a vk, you must take
a nap.” “Now we can go out.”

When he asks for something and you are
busy you ca. say, “just a minute,” or ‘in a
moment.” He will begin to learn time words, and
to wait. Also mention times to him. “Time to
eat,”” “Time to take your bath,” “Time to take
your nap.”

Encourage him to speak on his own by
asking him to n. ie familiar objects such as his
bottle, crib, cup or shoe and to ask for his toys.
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Let him make decisians in matters witich
concern him. Dces he want to go for a walk or
stay inside, which toy would he like to play with
and so on.

A homemade walkie-talkie is a good way
to encourage him to speak and to listen. To make
this is very simple. Remove the tops from the
tin cans (10-15 oz. size), and wash them thor-
oughly. Punch a hale in the bottom of each can,
making sure that the jaggr edge of the hole is
in the inside of the can. In t one end of a one
or two yard piece of string into the hole at the
bottom of one of the cans (outside to inside), ¥~ ot

2 string, and puil to make sure it is fastened
securely. Repeat the same procedura withh the
second can using the other end of the string. You
and baby can speak and listen to each other
through the cans. When he speaks into his can,
you hald yours to vour ear and listen. Show him
how the walkie-talkie works by holding his can
to his ear and talking into yours. Ask him ques-
tions and urge him to answer you by using his
end of the walkie-talkie.

As you look through picture books, maga-
zines, or catalogues with baby, ask him, *Where
is the —?" (use names of familiar objects).
The child will be able to point to many pictures
that he is not yet able tc name. When he points
to the correct picture, say “Good,” “That’s right,”
or “Yes, that's a dog.” Make him feel good and
successful at these little accomplishments. You
can also point out the names of objects that are
not as familiar because this is the way he learns
about them. If possible, call attention to the
names of objects on outings and then, on
returning to the center, strengthen the experience
by looking at the same things in books,

As vyou read stories with him, ask him
simple q. stions about the story, such as “What
is the dog's name?"” “What did the boy do?"”

Sometimes a catchy tune will help a shy
child to sing and move rhythmically with the
music. A song like *The Cuckoo Clock” is good
because it is catchy and the words are simple.
This song is found on Learning As We Play, Folk-
ways Records. This record is also excellent as
an accompainment to “noise-making” or “music
making"” with homemade musical instruments
such as bells, sticks, drums, objects that shake
or rattle. Another record that is good for this type
of activity is Circus Rhymes for Children by Frank
Luther (Blais, 1968).
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Play singing zames with small groups
of children. Examples of games children enjoy
are:

Blay “Jack-in-the-hox". Say,

Jack is down, (child creuches down)
In his box
Up, up he comes. (child jumps up)

Play this like a game while saying the
wards.

Do finger-play wiih the child. Play the
game, “This-is-the-wey,”” and act it out as you
sing.

This is the way the baby does,
Clap . ..clap ... clap ... clap;
This is the way the baby does,
Peek-a-bog, | see you;

This is the way the baby does,

Creep ... Creep ... creep . .. creep;
This is the way the hahy does,
Sleep .. . sleep'. . . sleep . . . sleep.

Play the game, “l .Jiggle.”

| wiggle my fingers,

| wiggle my toes;

| wiggle my shoulders,
| wiggle my nose;
Now no more wiggles
Are left in me;

So | will be still,

As still as 1| can be.

“Ring-around-the-rosy”: (Hold child’s
hands and walk in circle. On “Down” fall to floor.)

Ring-around-the-rasy
A pocket full of posies
Ashes, ashes

We all fall down.

Sailing Boat song—you hold child’s -hands
and walk slowly in circle. On “Go so fast” either

5ailing Boat, Sailing Boat,
Go so slow

Sailing Boat, Sailing Hoat,
Go so fast

While listening to different types of music
+he child learns to respond in body language ana
rhythm as well as with a wide range of words.
Some children are soothed by music while others
are stimulated to dance, bounce and gurgle in
tune. They will often burst out into spontaneous
singing.
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Thinking

Now is ihe time to teach baby the con-
cepts of “one” and “many.” For example: “Here's
one biock, and here are lots of blocks.”

He will enjoy activities that involve size
concepts. For example: Big, little, and middle
sized objects are pointed out to the child when he
aas a large and a small cookie, vurious size books
or other objects.

Two different sized round objects are
placed on the table and he is told, “Give me
the big one,” Give me the little one.”

Help him form the idea of more or less by
placing things (bits of cereal, blocks) in piles
and having him point out which pile has “more.”
A similar idea is that of “oneness.”

Have him play “one for you, one for me”
or place an object {penny) in each of five cups,
then place the second in each, etc. These activi-
to go along with them such as, “Give mother
two pennies in her box, give brother two pennies
in his box, give baby two pennies in your box.”

Teach him size relationships by showing
him how to put smaller boxes and cans inside
larger ones in proper sequence. A smaller can,
for instance, would have to be removed if a
larger one had not been placed first.

Matching: two colored chips (red-blue,
red-yellow, or blue-yellow) are placed on the
table. Give him one of the iwo colors and say
“Put this one with the one just like it.”” When he
is successful with two colors, give him three
colors from which to choose.

identifying: Place two colors and later
three colors on the table, Tell him, “Give me the
red one,” or “Give me the yellow one.” Name
the colors of the objects in the room, the child’'s
clothes, etc. Encourage him to call things by
their color.

Grouping: Put two or three different pic-
tures on the table and ask him to find a picture
the same as the one in your hand.

Pipe cleaners, clay, and aluminum foil
are all good materials to show him that new
forms can be made from old. Begin by making
a bracelet or necklace out of a pipe cleaner and
then undoing it to make another shape lik> the
letter “T.” Clay can be used to construct faces,
animal forms, or familiar objects.

A game that will intrigue him at this age
is to blow up a balloon and while he is looking
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at it, gradually let the air out until it gets smaller
and smaller and smaller. Repeat this several
times. After he becomes bored, blow up the bal-
loon and rather than let the air out gradually,
let the balloon go suddenly and watch it fly across
the room.

Another good game involves harmless
vegetable dye and water. Pour one or two drops
of the dye into the water and let him see the
change in the color.

Slowly build a tower of blocks, calling his
attention to the tower as you build it. Then pick
up a doll, and knock the tower down, making an
five or six times, then build a tower, bring the
doll close to the tower, but leave the tower
standing.

Take a large picture from a magazine,
show it to baby, then slowly tear it in half, and
and that in half again, until you end up with
10 or 20 pieces of paper from the oiiginal. Put
all the pieces back together again and show bab,
you have made a whole picture again. This can
be tried with clay, with cardboard or with paper.

Take a wooden spoon or wooden mallet
and hit different glass bottles or ash trays in
front of the child so that they make distinctively
different noises. Play a melody five or six times
and then shift the melody. The number of varia-
tions is enormous, and of course, he will be inter-
ested in making his own melodies.

Cut doors on the sides of the top of a
cardboard box. Large boxes can be used as
houses, tunnels or doors. If you use a combina-
tion of boxes, chairs, small tables, or other ob-
jects he can learn to crawl over, through, around,
under as you talk to him about what he is doing.

Circles, squares and triangles cut out of
cardboard can be used for matching. While both
of you are sitting on_the floor facing each other,
shake a small toy until his eyes are on it. Move
it along the floor slowly until you push it behind
your own back. Encourage him to crawl around
you to find it. Put a briefcase or large pillow
between you and the child. Move the toy slowly
aleng the fioor until it is behind the brizsfcase or
pillow (on your side) so he can't see it. Encourage
him to crawl around it to find the toy. Then move
it behind him. Encourage him to turn his body
around to see the toy.

Hold him upside down for a moment so
that he sees the world in this way. Hold him
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firmly around the middle, facing away from you.
Whirl around gently.

He will learn concepts through “doing.”
As he learns to dress himself, talk to him about
what he is doing. For instance, after his first
birthday. he may become interested in pulling
off his own socks and can learn the concept
of “pulling.” He may also like to pull off his own
hat at this time. Later, if given help in getting
his legs into underpants, he may be able to pull
them up. Then, given a little help with the heel,
he may be able to pull on his own socks.

Give him doughnut-shaped stacking loys.
He will poke his finger through the hole and
learn that there is an inside and an outside.

Give him a cup and a spoon. If he does
not think of putting the spoon into the cup, show
him how to do it. At first he might miss the cup.
This is not easy for him because letting go of
an object in a small space takes practice. At first
he may just drop the spoon; only later will he
be able to actually put the spoon into the cup.

Around the age of 12 months, he will
begin to discover how to put one thing inside
of another. He really is not ready yet for square
nesting toys, but a variety of round empty metal
cans will amuse him. Start with small frozen
orange juice size (be sure there are no sharp
edges from the can opener) and add other soup
and vegetable cans of different sizes. When he
is ready for nesting .square boxes you can make
a set out of different sizes of plastic milk cartons.

Felt board: Paste a colorful piece of felt
(you can buy this in a five-and-ten-cent-store) on
a piece of heavy cardboard. Cut shapes out of
scraps of felt—such as from old hats, flannel, or
velveteen. If you are artistic you can make animal
or people shapes; if you cannot draw, trace them.
But odd shapes do every bit as well. Show baby
how to put the shapes on the felt so that they

creates no mess to clean up.

He will learn about shape and size not
only because every day he will see things that
are big and little, square and round, short and
tall, but because he will hear people talking about
size and shape. Thus, no matter where you are
with him or what you are doing, you shouid talk
about the shape and size of things around you.
You can compare two objects, or two people (you
and the child for instance). You can also let him
experiment with shape and size. Let him put
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small things in bigger things. Let him tiy to put
round blocks in square holes and find that this
will not work. Let him feel the edges O round
objects and square ones so he can learn to know
+he feel of various shapes even with his eyes
closed. Let him trace shapes with his fingers.
Make shapes in sand paper or other textured ma-
terials for him. Peg boards, form boards and
large simple puzzles can provide him with les-
sons in different shapes and sizes.

Children love to rip a:.:d tear. Keep a stack
of old magazines and newspapers on hand for
this work. Show baby how to tear; then show him
how to poke holes with the handle end of a
wooden spoon. He'il have a great time making a
snowstorm of newspaper all around him. After-
wards it can be scooped up in a matter of sec-
onds. Tearing and poking are always good ways
for a child to learn to use the zmali muscles of
his hands; also it provides a safe outlet for ag-
gressive feelings.

A hole puncher is a tool that fascinates
a child. Just let him punch away at a newspaper.
If he uses white wax paper, save the little
punched out disks. They can be put in a jar
filed with water, and if you put the lid on
tightly he can shake the jar and make & snow-

storm. . L
Place light blocks in a pile in front of

him. Build a tower with two or three of the
blocks. Ask him to do the same. If he doesn’t
do it, hand him a block and tell him to put it on
top of another, demonstrating as you talk to him.
This activity will help him to understand that
objects can be combined to make other objects.

Put small toys into a larger container and
take them out. Show him how and he will do it

over and over again. ) )
Show him a puzzle and talk about it while

it is still in one piece, and then allow him to
dump the pieces out of the box. Show him the
side with the colors on it, and the rough side
and how the pieces fit together. Then you can
allow him to try to fit the pieces Wwith, of course,
you lending a helping hand. At this age use only
simple two- or three-piece puzzles.

A toddler loves to pull things out of
drawers, cabinets and big bo:es. Give him a box
full of old letters and papers; it will keep him
busy for a long time pulling the stuff out. A
drawer filled with old pots and pans, pie plates,
covers, empty cans, percolator, teaspoons or
wooden spocns, will fascinate him. Line up old
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fashiornied clothespins along the edge of a loaf
pan. After you set them up, show him how to
pull these off and drop *nem into the pan. It's
more fun if you line them up again when he
has pulled them =ail off.

Three or four poker chips can be placed
to form a design; the child can copy the pattern.

Varching either by listening to music or
while making rhythrns with pan lids, oatmeal
box drums or sticks will delight the child. You
will be able to think of ali kinds of toys which
can be used for marching games.

Let him play in sand, sawdust o1 clear
soil. He can learn to use toy trucls, spoons and
wooden blocks. This is a place where he can use
his own imagination. '

He will also enjoy playing in water. Not
only will he like taking a bath or visiting the
Leach, but he will love to play in the sink or in
a bowl of water. It can be creative and reward-
ing play for him and the mess can be controlled
by supervision.-Put a generous supply of news-
papers down on the floor. When ne is very young,
he will love simply to splasn and to put things
in the water (a boat can be made out of a plastic
milk carton).

Playing with tcys such as patting the dog-
gie, pushing a toy car around and puiting a doll
baby into bed provides an outlet for a child’s
feelings, stimulates the learning of language and
permits him to experiment with different activi-
ties that will develop his imagination.

Gross motor development

A toddier likes to pull practically any-
thing attached to the end of a string or a rope.
Choose something that doesn’t weigh much sc it
won't bang the furniture. If it broduces sound as
it is pulled this will delight him. Some good pull
toys are:

An old metal measuring cup, old brace-
lets (wooden, heavy plastic or metal), empty
spools (thread, typewriter or films), toilet paper
or towel tubes, pine cones, old stuffed animals,
ice cream cylinder cartons, small boxes, hair
rollers, wooden spoons and metal jar caps.

You can put two or three of these on the
same string. Be sure to knot each object a few
inches apart. To make a train, attach several ice-
cream cartons or small boxes. To make a centi-
pede, alternate metal jar caps and empty spools.
Rollers strung -end-to-end make a marvelous
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worm. Run a string through round ice-cream car-
tons from the lid to the bottom and secure it
with a knot so it can be pulied around. Empty
shoe boxes strung together with strong string
make cars, trains and boats, which can be pulled
either empty or full.

Let baby walk up and down stairs, jump
off stairs and jump ov~. objects. Help by holding
¢ne or both of his hands when he first tries each
of these activities. Later he may stil! need you
near to give hirn self-confidence,

Show him how to zlimb through a small
loop, under a board, under a table or between
two chairs to see how much space he himself
takes up. Vary the amount of space he has to
move about in by lowering and raising the board
or using different table heights.

Give him large balls (beach balls for
example) to kick, and small balls (such as tennis
balls) to throw and catch.

Using a plastic or wooden hammer with
a pounding bench develops arm and shoulder
muscles plus hand-eye coordination. At first, he
will pound with his whole arm. Later, he will
begin to use his wrist. It is important that the
pegs are loose enough in their holes in the
board so that he will be able to hammer therm
through.

A toddler enjoys playing with dirt, sand
and water. An old tire makes a good sandbox.
A pile of sand or loose dirt will keep him oc-
cupied for hours. Give him a stick or spoon g
dig with and a pan or small bucket of water.
An old strainer is good for sifting.

Dress him in old clothes: then he can
stir, dip and splatter and neither he nor you
will worry about his getting dirty.

A long piece of cardboard on a slope on
a lawn makes a wonderful slide on which a child
may learn to slide on his back and his stomach,
either head or feet first.

In the winter, a box makes a goud sled.
In the fall, rake large piles of leaves together
for children to play in.

Children enjoy walking on different kinds
of surfaces. Let baby walk on grass, soft ground,
sand, sidewalk and wooden boards or ramps.

Even one-year olds enjoy gentle swinging
on a swing set. A good way to be sure the child
is safe is for you to hold him on your lap as
you sit in the swing.
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Fine motor activities

Encourage the baby to reach for small
objects such as raisins or other bits of food.
Give the child objects of various sizes, shapes,
and textures for him to grasp, feel and explore.

Grocery bags, pieces of cardboard, or
wrapping paper make good surfaces on which
he can draw with large crayons. Remember that
making the picture is much more important to
nim than is the finished product, so don’t tell
him how it should look. Let hini do it his way.

A one-year old may enjoy sitting down
and rolling a ball back and forth with you.

Between a year and 18 months of age,
baby may begin to put blocks one on top of
another to make towers. Later he wili be able to
build a variety of structures out of different size
blocks. In general this is a rewarding activity for
A child, because it gives him an opportunity to
create something out of his own efforts.

At this age he may enjoy playing with
pop beads. Let him play with string, whole, until
he discovers how to pull it apart. When it is
apart, pop beads make good toys to put in con-
tainers and then dump out. Putting the beads
together is much harder; he may not master
this skill as quickly as he will that of pulling
them apart. Be sure that he is old enough to
understand not o put the pop beads in his
mouth. If there is any danger of his swallowing
the beads do not use them.

To strengthen his fingers,
squeeze toys to play with.

Give him several cans or boxes of dif-
ferent sizes. He will have fun nesting or building
with them.

give him

Srif awareness

Use baby’s name often when you talk fo
him. Use the same name at all times, and be
sure it is the name used at home.

Ask hirn to point out a doll's eyes, nose,
mouth, or to show facial features in & picture,
and then show him his own features in a mirror.
Talk to him about the color of his syes, hair,
and skin. Talk about the c¢lothes he js wearing.

Acting in front of a mirror is fun for
most one-year olds. Putting on hats or other bits
of costume will help him to be free in his actions.

The environment in the day care center
should be designed so that it is easy for the
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young child to take care of his own needs: to
eat, to get a drink, feed himself. He should have
his own,coat hook and cubby hole with his name
on it for his personal possessions. This will not
cnly give him a sense of privacy but will help
him to learn who he i3 and that he is a separate
and important person. Mirrors in the playroom
and batroom will contribute to his self-ide .tity.
He will enjoy pointing out parts of his body for
you as he sees himself in the mirror.

In an effort to be independent, he niay
begin trying to dress himself. This must be a
gradual process and he should be encou.agad.
Give him as much time as he needs. Do not ex-
pect him to do too much. During this time he
will become interested in pulling off his socls.
While he cannot always manage the heel, you can
start the sock over the heel and let him pull it
off the rest of the way. (The child learns how to
do this task backwards first.) He can also take off
his hat, Later he will hold out the right arm or
leg as he is dressed.

He becomes more adept at feeding him-
self during this year. All of his efforts shouid
be encouraged. Sit and talk to him about what
he's eating so that eventually he finds eating a
social time. At times it will be difficult for him
to sit down to eat because the world is so in-
teresting. Let him stand and eat and then be
off about his business—playing.

At the beginning of a day, sometimes he
will need help getting started, even if he's play-
ing with something familiar that he can do by
himself. Sit down beside him or join him on
fhe floor and show interest in the material. Your
own enthusiasm will do a lot to interest him.
Before stopping play, give a five or ten minute
warning so he can finish what he is doing. If
he's really involved and doesn't want to stop, be
firm but talk about what he can do the next time
he plays with these materials.

If he is to sleep or eat at the center, he
should have a cot or 2 mat and a bib of his
own, marked in the same way as his cubby.

You might ask each mother to bring a
complete extra change of clothes to leave at the
center for her child. These clothes should be
familiar to the child, marked with his name and
he should know where they are stored. If an ac-
cident occurs, and he needs to change his clothes
during the day, he will be more comfortable
knowing the clothes he changes into are his own.

Respect any and all promises made to
the child.

Help him or her feel good about his or
her sex.

Celebrate the child's
feel that this is “his” day.

birthday. Make him

Social responsiveness and mastery

Children are fascinated with adult activi-
ties. When they begin to imitate these activities,
they acquire new skills and an increased sense
of ~ompetence. Thus this imitation should be
encouraged. Ask them to bring things to you,
put napkins on the table or empty ashtrays.

Let a child play on the floor near you
while vou prepare meals in the kitchen, or carry
out any other “family-type” activity. Involve baby
in the daily life of the center.

He may love to go for trips, rides, walks,
and pulls in a wagon. During the outings talk
about what you see together, allow him to talk
with other people you may pass. If he wants to
carry a favorite teddy or comfort toy on the
outings let him.

He will like playing with dolls, holding;
them in his arms, rocking them to sieep, and
giving them a bottle. Covering the doll with a
blanket to keep warm or wiping the doll's nose
with a kieenex or a handkerchief helps him learn
to do the same things you are doing for him.

Hold a block -1 each hand and hit them
together. Let baby wractice what you are doing
at the same time.

Put some blocks in a container and shake
it to make noise. Give it to him to try. Show
him how to play pat-a-cake with a doll's hand.
Play peek-a-boo by ducking out of sight. Show
him how to duck out of sight. Give hira a toy
phone and dial a number. Show him how to dial.
Make smacking noises with your lips and then
kiss him on the cheek. Put your cheek against
his mouth and encourage him to kiss you.

Play, “This Little Piggy Went to Market.”
Let him have a turn to point to your toes. Say,
“Whee, whee, whee!

Make a coughing sound. Help him to
make a fake cough. Breathe hard anci make pant-
ing sounds. See if he will imitate sounds like,
“br,br" ‘“‘oh,oh” “ghrrr.” Put your hzind over your
mouth and say, “Wah,wah,wah,”” Indian style. Now
put your finger to your lips and say “Shhh.”

60

63



Show him a flower and put your nose on
it and sniff. Pretend to drink from a toy cup; give
him the cup.

ill. TWO YEARS TO THREE YEARS
Language

Give the child directions ‘¢ follow: “Close
the door,” or “Get my shoe.” Be sure to make this
a game and fun for the child.

To teach him about pictures and words,
cut pictures of ordinary thirigs from magazines.
Show him the real object and its picture and
tell him to put them together. The picture you
choose should be very plain and as much like
the object as possible. Look for pictures of spoon,
cup, toothbrush, soap, foods. Sometimes the
box or wrapper in which a product is bought has
a picture you can use. It is best to put the picture
in @ box or small pan or attach it to a paper bag
because the child will more easily understand
what you want him to do if he is asked to put
the object into something. Tell him, “Pui the
soap into its box (or a bag).” You can then let
him pretend to wash his hands with the soap. If
these games seem too difficult or if he does n. .
seem to like them, stop and try again in a few
weeks. Do not push him if he indicates he is not
ready.

Ask him to point to parts of the body:
head, nose, eyes, hair, mouth, neck, knees, arms,
feet, toes, fingers, nails, belly button. He will be
able to point to more than he will be abhie to
name.

During his bath, tell him, -‘Wash your
hand”, “Wash your other han<d”, {knee, other
kree). Keep it fun. He will enjoy washing himself
and learn the names for the different parts of his
bedy at the same time.

Give him simple words to describe what
happens to things. For example, if he sees the
dog run, say, “dog run.” When the dog has gone
away, say, '‘dog all gone.” He will learn to say
these. He probably already knows “all gone” from
eating his meals.

Show him that you have words for all his
actions and for your own actions. “Johnnv is
throwing the ball”” “I'm mzking lunch.” *Jim is
hammering nails.”

When he points to something, as if ask-
ing what it is, give him the word he is looking
for. Encourage him to repeat it after you.

Show him that talking is used for ex-
pressing moods and feelings. You can do this
by using different tones of voice and changing
the loudness and scftness of your voice. This will
come naturally in your day-to-day life with the
chiid.

Help him put his own feelings into words.
If he wants to throw something because he is
angry, stop him from throwing it by saying, “I
know you are angry with me, but | can't let you
throw that at me. Tell me that you are angry.”

When eating he will understand “more”
and “no more”, and will probably learn to say
them soon.

He can begin to learn different words for

people. At first he said “mamma’” when he saw

any lady, or “daddy” for any man; you can now
teach him, “lady,” “man,” “boy,” and “girl.”

Once he starts to talk, he may not al-
ways remember a wurd that he knew the day
before. Just tell it to him if he points and he
will then say it.

Ask him to show you liow to use certain
objects shown in pictures. For a2xample, show
him a cup and say, “Show me (or tell me) what
you do with this?" If he cannot show you, show
him yourself.

Give him a t
tend conversations.

Teach him t!
or those he does r

elephone to use for pre-

ames of unusual objzcts,
often see in the home or
center. For example -oois such as screwdrivers,
hammers, and saw are interesting to a child.
Demonstrata how ti :y are used.

Flay the game “This is the way we wash
our clothes,” “eat our lunch,” “throw our ball,”
elc. He can do the action, and will soon learn
to say or sing some of the words while you sing
and do the actions.

When you read to a child encourage him
to inteisrupt you and talk about whatever he likes.
The stories and pictures may remind him of him-
self or playmates or the dog that scared him
or something else that happened in his day. He
may want to talk it over with you. Often a book
will free a child to talk about some things that
are bothering him that he doesn’t quite dare
bring up directly. It's easier for him *o say, “You
know Curious George is scared” than it is for
him to say “! am scared.” This leaves you a
good opening to say, “Are you scared? | get
scared too sometimes. What are vou frightened
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about?” Many small worries and wild and wooley
fantasies that upset small children are often
laid to rest this way.

He may become fascinated by one par-
ticular book or record and want to hear it over
and over again. On some days he may listen as
long as patience holds out. (Be careful not to
change a word or skip a line. He will catch you
if you do). On other days he may not be inter-
ested at all.

Every time it is possible, help him count
items ranging in number from one to ten. Count
his cookies, shoes, blocks and toys. Help him
learn his age. H~ will probably not yet learn to
count, but may hegin to develop a ‘‘number
sense'’.

Use pronouns such as “1”, “me”, “you",
“they”, “we’’, when talking to the child. Encour-
age him to use these words, too. He may con-
fuse them at first; with practice he may get them
right.

Cut action pictures frorn magazines and
coloring books such as a child throwing a ball,
washing, gardening, ironing and say, “What is the
boy doing?" If he does not know, tell him and
ask him again. He will learn the meaning of
actions and start to learn to tell a story about a
picture. Choose picturés which show action with
which he is already familiar.

Help him to talk in complete sentences
by elaborating on what he has said. When he
points to a doll and says, ‘pretty”, ycu reply
“Yes, that is a pretty doll. She has pretty red
shoes on.”

Teach him to plan with words as he

solves a problem. For example, when he is putting -

together a puzzle, you say and then have him
say with you, “We start at the head; turn it
around slowly until the piece will fit; then put
it in”, and so forth. After he learns to say it
aloud, teli him to whisper it. And, still later,
tell him to say it to himself.

Use a tape recorder to allow him to
hear his own voice.

When he asks many “why"” guestions, ask
him what he thinks before you give him the
answer. Then you can discuss his ideas with him.
Ask him to make decisicns about what he would
like to do. Encourage him to express his likes
and dislikes. '

~Use verb tenses correctly yourself and
do not correct the child if he makes mistakes. If
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he says, “I eated ihat %esterday”, you can say,
“Yes, | ate that yesterday also.” Actually, in mak-
ing that mistake, he certainly shows that he is
learning about the rules of our language—we
say, “heat-heated”, “need-needed".

Teach him to be considerate and to give
other people a chance to speak. Many children
need a great deal of attention and get it by
talking constantly. Respect him by giving him a
turn to speak when adults talk, but do not allow
him to monopolize the conversation. Adults thern-
selves set a poor example when they chatter con-
stantly and do not allow the child to speak. Mu-
tual respect goes a long way in teaching many
of the good thing. we B Tor et SRVIRR A

In introducing a young child to music,
have him sit next to you or on your lap. This will
help to convey the rhythm of music more ef-
fectively. Clapping his hands together or banging
on a drum or fioor gives him a sense of rhythm
and movement. Or,'if he prefers, he can do simple
body movement such as stamping his feet,
marching, jumping, or swaying back and forth
to music.

He may want to listen to the sound of
music without doing anything else. He should be
encouraged, but not forced, to do more. When he
is ready, he will want to march around and dem-
onstrate more actionis. The next step and the
most difficult is for him to be abie to play rhythm
instruments such as drums, sticks or bell brace-
lets in time to music. This takes a lot of concen-
tration and may come slowly.

Thinking

Size activities: Give the child three nested
boxes to place one into the other. Start with
boxes quite different in size so that there is a
lot of space between boxes and they are easier
to placa. After he can put three together, give
him four and then five boxes.

Turn the boxes upside down and en-
courage him to build 2 tower starting with the
largest on the bottom and the smallest on top.
Show him how to put one penny in a little box,
two pennies in a middie size box, and three pen-
nies in a big bex.

Color activities: Put a rad sock on his
foot. Show him a red and a yellow sock and say,
“Which one goes with the one on your foot?”
He will learn to match colors. Do the same with
red and blue, blue and yellow. As he selects the
color, say “Yas, red,” or the other color name.
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Put a red cardboard (2” x 27) and a
blue cardboard on the table (use bright colors).
Give him a red one in his hand and say, “Put
this with the one just like it.” If he does nct do
it, show him that it goes with the red one, and
say, “Red"”. Ask him to hand you first one, then
the other. Do the same with red and yellow and
with yellow and bilue. Make these activities: into
games, to hold his interest. Encourage him to
name colors of other things found in the center
(red dress, blue book).

Form Activities: Make or buy a form board
with just three holes cut out—a circle, a square,
ar- a triangle. There are some on the market
w...l many pieces and many colors. Do not try to
use hese at first because they are too compli-
cated, and the colors can give the child help in
matching so that he does not learn about the
shape. Place the circle, square and triangle in
front of him and encourage him to put them in
the right holes. He may be able to place only the
circle at first. Show him how to do the others,
but do not work at it too long if he cannot see
where they go. Encourage him to play with the
shapes and explore the board.

A form box is a box with a lid in which
holes in the shape of various forms have been
cut. A form box that is simple and easy to use
is most recommended. Some of those available
in stcres have holes in the shape of cylinders,
cubes, squares, triangles, and arches. Children
enjoy matching the solid form to the shape of the
hole in the lid of the box by putting the form
through it.

Puzzles should be simple, big, and bright-
ly colored. You can begin with two- or thres-piece
puzzles and then try others containing more
pieces.

Put three or four poker chips or buttons
on a 3” x 5” card in a design. Give him the same
number of chips or buttons and 2 card and have
him copy your design. Make another design and
play the game of his copying that one too. Let
the child make designs for you to copy.

He can also learn form by copying your
design in drawing outlines of circles, sqguares,
and triangles and through free-hand drawing
using fingerpaint, water colors, crayons and magic
markers.

Put doughnut blocks on a stick (three or
four). Turn the stack upside down and let the
rings fall off. Give him the blocks so that he can
try to put them on the stick and then turn it
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over. He may be able to nut them on the stick
but not understand turning the stack over to
remove the blocks. Encourage him to try it nut.

Show him how to hang clothes on hooks
and towels on rods so that he can learn about
hanging things and about things going up and
down,

Let him scribble with crayons on paper.
Show him how to draw a vertical and then hori-
zontai line. He will imitate your line if you make
it a game. Laugh and say, “whee!” as you draw
the line.

He should be encouraged to climb
through a small hoop, under a board, under a
table, and between two chairs to experience the
amount of space they take in the environment.

Make an incline by propping a piece of
cardboard on a small box. Take a marble and
show the child that it rolls down the inciine by
itself. Give him the marble and let him try.

Play, “Where’s baby?"* ook for him when
he hides behind a chair, table, or sofa.

Roll a kall to him and let him roll it
back to you as you both sit on the floor. Throw
a ball to each other. He will now be able to
throw, even if not very straight. He probably just
waved it at yo.- when you tried at an earlier age.

He will enjoy pouring water frem a small
pitcher or a cup into another cup while ke is in
his bath or outdoors.

Give him marbles to put into a box or
other container. He will have good practice in
letting go and putting them in a definite place.
If he puts them in his mouth, take them away
from him. Do not give them back until he learns
that they do not go into his mouth.

Show him how to make a train with
blocks by lining them up. Push them along say-
ing, “choo, choo, choo”. He really wiil not know
about the noise of steam engines and probably
will never see one except in books, but he will
love playing the game anyway.

Show him how a set of three nested cups
fit into each other. Give him the cups (not in
order) ali at once in front of him and see if he
can put one into the other correctly. This may
take some practice; it is easier if the cups fit
together easily. If you have a set with six cups,
give him the very largest, the smallest, and one
in the middle to start with,

Put out a long necklace (15” of small
linked chain will do) all stretched out, and a
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plastic cup. See if he will try to put the necklace
into the cup. ¥ he does not do it, take the
necklace and put it into the cup behind your back
and then give it to him so that he sees the neck-
lace inside the cup. Take the necklace cut of the
cup and give both of them fo him again. See if
he tries to put the necklace into the cup. If he
cannot do it, show him how to bunch it up first,
or dangle it in, or roli it up and then place it into
the cup.

Put a toy on the table so the baby can
reach it. As he looks at the toy, put your hand
or a piece cf cardboard between the toy and the
chiid. See if he will push your hand out of the
way or knock down the cardboard to find the
toy. If he does not, show him what to do at first.

Show him a toy he likes and place it out
of his reach on a flat pillow. Fix the pillow so
that he can reach only nne corner of it. Tell him
to get the toy. !f he is not able to get it, show him
that he can pull the pillow which will then bring
the toy near enough to him. Do this several times.

Put a small box with a lid but with no
toy in it into a large box and close the lid. Give
it to him and see if he remembers that there
is no toy in the boxes. Now put a toy in a smalli
box and put the lid on, then place the closed
box into a third box which is still larger and place
the lid on it. Ask him to find the toy.

Children under three- don’'t paste very
well, but love to make designs. You can give baby
vaseline or cold cream to smear on a cookie
sheet and he can make swirly patterns with his
hands. The vaseline or cold cream is much easier
to wash off than mud and helps some small
children, who have a great urge to be messy, to
become more cooperative. This also is not harm-
ful if put into the mouth.

Put a2 few common objects inio a paper
bag—a carrot, a comb or a favorite toy and ask
him to tell you just by feeling the objects what
they are. Don’t let him look in the bag. Teach
him to recognize objects just by their shape or
texture.

Put objects in a plastic bottie—beans,
rice, rocks, toothpicks, screws, and then shake
the bottle. Teach him that some make a loud
sound and some make 2 ¢ sound. They all
sound different!

Show him how to csunt the fingers on
his hand. Ask him, “How oid are you?” Show

@ ' ow to hecld up the proper number of fingers.
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Sing counting songs with him (Ten Little
Indians). When he eats cookies, let him count
them first. Let him stack blocks and then ask
him to count them. When he reads a book and
there are several animals or objects, ask him,
“How many butterflies are there?” Let him count.

Cut numerals 1, 2, 3 out of sandpapser.
Tell him the names of the numerals and iet him
trace his fingers over them so that he can see
the shape and feel it too. Help him learn the
names of the numbers,

Try putting two cups on the table, one in
front of him and one in front of you. Show him
how *o play “One for me, and one for you.” Fut
= penny into his cup, then one in yours; keep on
until ali are in the cups. In titnhe you can go up
to five pennies in each of five boxes. To maxe the
game more interesting, after he places the pen-
nies you can pretend that each of the boxes
holds money for different members of the family
and that you are going to buy candy at the store
for him, for mother, sister or brother. Move the
pennies to another side of the table where you
pretend the store and the storeman are.

Teach the child to count to ten. He will
not know the meanirg of the words, but he will
learn that those are the words used for counting
and he will like tc say them.

Ask him to tell you what he has done
during a period when he has not been with you.
Explain ahead of time what is going to happen
during a period of a few hours—breakfast time,
lunch, painting time, cleanup time, time fo g0
home.

Aid him in using past and future tenses
of verbs as in the use of “yesterday”, “today”,
and “tomorrow”. Mention the time to the child
while looking at the clock. Relate today to yes-
terdav and tomorrow—"I'll see you tomorrow” or
“Yesterday we looked at the animals”, or “Today
we'll paint with magic markers”.

Give him three or four pictures that are
all alike but one. Tell him, “Give me the one
that does not belong with the others.”” When he
gives it to you say, “Yes, it is different’. Use the
word “different” the next time you play the game.
“Give me tha one that is different.”

Put three diff :rent picture cards on the
table. Showing one wrich you hold in your hand
say, “Give me the one that is the same as this
one’’ (in your hand). He will learn what “same’”
means. Later play the same game, using four
different cards on the table from which to choose.
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Cut out five pictures each of people, food,
dogs, cats, and birds. Prepare a box for the pic-
tures of each of the five groups. You should say,
“Put all tbe dogs in the dog house (or box). Put
all the birds in the bird box, etc.” After he has
learned two categories, each with five pictureas,
the number of pictures in each group can be
increased. You can also increzse the number of
categories he works with at any one time.

Children who have many chances to
watch others learn faster. Show baby how to imi-
tate non-human things—how to imitate a growing
flower or how to imitate a tree swaying in the
breeze. There are hundreds of things you can
have the child imitate.

Show him pictures and tell him to imi-
tate the action. Yawn like the yawning bear in
the picture; pound with a hamimer like the picture
of the workman. Give him dolls and stuffed ani-
mais, pots, pans, play dishes and the like. He
will pretend that he is taking care of his baby
or eating with a friend.

Get down on the floor with him and both
of you pretend that you are a dog, horse, a cat,
a cow. Walk on all fours and make the sound of
the animal.

Scoop up a spider, some ants or worms
in a glass jar. Punch a few holes in the lid to
allow the creatures to breathe, and add a hand-
ful or two of dirt, some grass, and leaves. Let the
child watch the ants and worms rnake tunnels
and the spider spin a web. A maghnifying glass
‘makes watching more absorbing. Also, watching
a kitten or gerbil or goldfish play and grow is a
wonderful experience in fun and learning. Since
it is very difficult for a young child to gauge the
difference between squeezing and holding very
gently, you need to be with him when he is play-
ing with a small pet and show him how to hold
it. Another way to provide play with animals is
to make a bird feeder and listen to the child's
questions and comments as he watches the birds.

The two-year old child especially enjoys
very simple stories about himself and his every-
day activities. A variation on making a scrap book
is to make a “movie” or a “TV” by drawing or
pasting pictures on a roll of shelf paper that
is secured at each end to an empty tube like a
scroll. An empty cardboard box makes the screen
or TV set. As you or the child tell the story, wind
the paper from one tube to another. This helps
him to get an idea of story sequence. Ask gues-

tions such as, “Who is that?” “What is he dcing?”’
“What will happen next?’ and “What happened?”

Gross metor development

Most of the child’s exercise will be in
walking, running, climbing, carrying things and
so forth, which he will be doing on his own at
this age. He should have time during the day
to be indoors and outdoors in such play. A walker-
wagon will ge good to steady himself, and iater
he can put blocks and tovs in it to carry them
from place to place. Any toys which have a
string for puliing or a handle for pushing or pull-
ing are fine for him when he is walking. En-
courage him to push rather heavy objects such
as chairs, or large boxes. He will enjoy being
chased as he runs. Let him chase you too.

Allow him to craw!l under and between’
things to find “lost” toys. Build an ‘“obstacle
course” with chairs, tables, blocks, etc. that he
can wiggle his way through and eround. Two-year
olds love to play under a table which has chairs
pushed part way under it.

Make a “tunnel!” by cutting two sides out
of large cartons and placing them upside down
in a row on the floor. He can craw! through the
tunnel. Show him how to walk and run to the
rhythm of music or to a drum beat. Do not expect
his rhythm to be perfect, but he will enjoy fitting
his activity to music.

Play “! am a mirror”. Stand or sit facing
him and have him copy everything you do. Start
with simple activities such as touching your
head or swinging your arms, and then try harder
activities. After a while change around and let him
choose the activity and you imitate him. Teach
him to: walk forward and backwards; balance on
one foot; hop or one foot; walk on tip-toe; lie on
his back and “pedal a bicycle” with his feet in
the air; turn around (sitting and standing); jump
over a thin book or small piece of paper; walk
up and down stairs (by three years of age a child
should be able to walk up and down stairs alter-
nating feet).

Help him learn to balance by having nim
walk down 2 2" x 4 balance beam or walk along
a line drawn on the fioor. Show him how to do
a somersault by rolling him over. Then let him”
try by himse!f. Give him help until he is able
to push himself all the way over. A two-year old
will especially enjoy rough-housing with an adult.

Allow him to use a box, step-stool or
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chair to climb to get scmething he wants. He
~will begin to understand zbout heights as well
as practice climhing. A toy on which he can sit
and push himself and ride is fun and good for
exercising his legs.

So that he may learn about directions
and space let him explore and talk about explor-
ing. He can craw! through a box or barrel, go
up a ladder, swing higher and highsr, come down
a slide, hide in a box, and steer his tricycle
arcund a tree.

Play ball with him so that he can practice
throwing and running after the bali. It will still
be rather difficult for him to catch the bali. Have
him kick the ball as well as throw it.

Teach the child to throw a bean bag at
a target and to ride a tricycle.

You can make a good bridge by support-
ing a large wooden plank with a couple of large
and sturdy tcy building blocks, just a few inches
off the floor or ground. Crawling or walking over
this plank bridge helps develop his sense cf
balance.

Planks can be found at any lumber yard
and many times they will be given away as small
ends of building material. They will be used
endlessly if they are light and small enough for
the child to lug around. Sand them down so that
there are no splinters.

Two-year olds enjoy both single and dou-
ble swings. They will not yet be able to pump
themselves, but will demand to be pushed for
long periods of time. Provide a low slide for the
toddler to use. This will give him practice climb-
ing, as well as an opportunity to try sliding in
different positions.

Fine motor activities

Give the child crayons and paper and let
him design and scribble as he pleases. He
shouldn’t be made to feel that his picture must
look like something to grown-ups. He will simply
enjoy creating something himself. More impor-
tant to him than the final product of a picture of
somathing, is the fun he had making it. En-
courag.: his efforts without trying to help him
make his picture; he would rather do it alone.
The child will be very proud, and know that you
respect his weork, if you hang his pictures up
where they can be seen and admired.

Different kinds of paper and drawing ma-
:lﬂrials will give the child different kinds of ex-

periences. For variety try: large paper bagsl cut
in half, walipaper, brown wrapping paper, ngws-
paper, shelf paper, shirt cardboard, paper piates,
construction paper. Try using sach of these kinds
of paper both wet and dry.

Drawing supplies that should be avail-
able for the child's use are: ballpoint pen, col-
ored pencils, crayons, poster paint, felt-tip pen
(be sure it’s washable ink), fat pieces of soft
chalk, soap paint (soap flakes, food coloring, :nd
water), and fingerpaint.

Wiih a little help he will be able to draw
the outiine of a hand or foot. Draw a “funny”
picture of a face or person, with the arms or eyes
or sorne part of the body in the wrong place. Ask
him “Wlhat is wrong?” Have him lie down on a
large piece of paper and trace around him. Then
pin it up on a wall and let him color in his
outline.

Give him a blackboard and several large
pieces of chalk. He wiil enjoy being able 1o draw,
erase, and then draw again. Give him some simpie
lines to copy by drawing them on a piece of paper
yourself (s.:ggestions are straight lines going dif-
ferent directions, and X and a circle), but don't
limit a child’s drawing time to this kind of copy-
ing activity.

Outside, give him a smali bucket of cizar
water and a clean brush and allow him to “paint”
such things as trees, the sidewalk, outdoor toys,
or the side of the house.

Make fingerpaint (the recipe is below) and
allow him to use it on either paper or & cookie
sheet or tray (often these are better for first
experiences). Children reed an opportunity for
messy play, and fingerpaint is a good outlet for
their feelings. Be sure te cover the child and
the area where he works with aprons or an old
shirt and newspaper.

To make fingerpaint: Mix flour and salt
with a little water to make a base the consistency
of thick gravy. Jse food coloring to make dif-
ferent colors of paint.

Put a little poster paint or homemade
paint into a shallow pan and put a few paper
towels in the bottom to make a stamping pac.
Give your child a few big sheets of white paper
or cloth. Cut 2 potato in half, or a green pepper,
or a cucumber, and show him how to rub the
vegetable slice over the paint-soaked towel, and
then print it onto the paper or sheet. He may
drag the siice back and forth over the paper
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rather than making one firm print—that takes
practice and he will learn in time; meanwhile,
he is having just as much fun.

The following items make fine printing
forms: keys, hair-rollers, sponges, pencils, leaves,
half orange or lemon, a wire whisk, a small
wooden spoon.

Yous can use anything which makes an
interesting outline and which won't be hurt by
the paint. If the child is reaily having fun, you
might have him decorate a roill of white shelf
paper or a paper toweal.

Give him almost anything such as srnall
stones, breakfast cereal, macaioni, acorns, grains
of corr, or any other small object to paste on
a piece of paper. He m.y not build a “picture”
but will make an arrangement which is pleasing
to him. This is very good to develop fine finger
skill.

To make paste add water (a little at a
time) to a handful of flour until it is gooey. It
should be quite thick, so it doesn’t run all over
the paper.

Children between two and three love to
play with somethingz they can pound and squeeze,
take apart and put together again. Tearing and
pounding gives them an opportunity to express
their feelings they are not able to put into words.
A fretfui child will often be much calmer and
happier after a good pounding session with clay.

Play dough—the recipe is given below—
can be stored in the refrigerator in a plastic bag
or covered jar for several weeks. Children can
pull and pound it, and then it can be collected
and put away for another day, or they can make
things and leave them out to dry and harden.
Small children may put this dough in their
mouth. It won't taste good but it won’t hurt them.
Have the children sit at a table, or on the floor,
using a cookie sheet for a working space. Dust
each child’s hands with a little flour so that the
dough won't stick to his fingers. He may want to
pound and squash the dough with his hands, or
he may have fun with a roliing pin, cockie cut-
ters, dull knife, forks, and spoons.

Recipe for homemade play dough: 1 cup
salt, 1% cups flour, ¥2 cup water, 2 tablespoon
salad oil (optional), a few drops of food coloring
if you want color. Add the food coloring to the
water before mixing it with the flour and salt for
even coloration. '

Give him simple, three-piece puzzles to
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put together. Show him how to dump the pieces
out on the table, and then help him to see the
relationship between the piece and the place it
fits. You can do this by having him feel the edge
of the piece and the nole to see that they are
similar, or by nutting the piece right rext to
tive hole where it belongs so thiat he only has to
slide it into place. Let iim work as slowly or
gquickly as hs pleases.

Avoid frustrating him, by keeping the puz-
zles simple and by being available to help him
wheri he runs into difficulty. ilelp by praising him
and simplifying the problem, not by doing the
puzzle yourself.

Encourage him to make towers with
blocks of different shapes and sizes. He will also
discover many other uses for blocks at this age.

Keep a stack of old magazines and news-
papers on hand for him to tear up and punch
holeas in. Sit down with him and show him how
to tear; then show him how to poke hoies with
the handle end of a spoon. Hole punchers fasci-
nate a child. Let him use this tool on old news-
paper or waxpaper.

Give him a plastic drinking straw and a
cup or empty juice can filled with soap flakes
and water. At this age he can learn to Dblow,
not suck, if you show him how. Since the cup
is bourid to overfiow, it is best to use a tray
under it. To make bubbles strong enouzh to
float in the air without breaking, add a tiny
bit of cooking oil to the soap and water mixture.
The bathtub and outdoors are good places for
soa: bubbles.

Give him short pieces of macaroni (the
kind with holes all the way through) to string on
a shoelace. Some childien will enjoy painting
the macaroni with food coloring and drying them
before they are strung.

Pipe cleaners are fun to twist and attach
together to make a wide variety of sculptures.
Empty spools can be strung on varn or a shoe-
lace. These too can be painted before they are
strung.

Hand puppets are easy to make and chii-
dren usually enjov playing with them. It gives
them an opportunity to take on other roles, to
pretend they are other people and even animals,
and offers an excellent opportunity for the stimu-
lation of speech. You can make interesting hand
puppets from old socks or from. paper bags. You
do not have to have =latorate plays for the pup-



pet. It is best to improvise as you go along, start-
ing with pretend situations taken from the child’s
everyday life. For example, act cut a mother and

little boy sitting down to eat lunch, or two chil-

dren talking avout what they would like to do
when they go out to piay.

A child two-and-one-half years old or
older usually enjoys cutting with toy scissors.
This is a hard skill to learn, and he will need
a great deal of practice before he can really con-
trol the scissors. As he becomes skillful, he may
enjoy making a scrapbook by cutting out pictures
and pasting them on paper.

A two-year-old is fascinated by the me-
chanical things around him. Let him turn lights

on and off, open doors by turning the knobs, turn

on the water faucet. and play with windup toys.

Jars with screwtop lids make good tcys for him -

to play with.

Buttoning, and opening and closing zip-
pers is fun for him and he will be proud when
he can fasten his own clothes. At first, use items
of clothing with large buttons or zippers. You
hold the cloth and let the child work the zipper
or butten. Teach him to take off and put on his
shoes, his jacket or sweater. At this age he wil
also enjoy washing and drying his own har '

Salf awareness

Ask a child often to tell you his tii. .« aiiu
last names.

A fun activity is to have him lie down on
a large piece of wrapping paper while you trace
around the outline of his body with a bright red
crayon. His name can be written or the paper and
the outline hung on the walil. A few months later
another one can be drawn to show him the
changes in his growing body.

Hang recent photographs of him on the
wall. He will enjoy seeing his own picture, as
well as those of his friends. Point to his picture
and ask, “Who is this?”’

He has a wide range of feelings: fear,
sympathy, anger, jealousy and anxiety. He needs
help in learning how to oxpress these verbally.
You can begin to label the child’'s feelings long
before he can express them. He learns to say,
“I'm mad at you”, or “You hurt my feelings”. He
also finds that feelings are not so strange, for he
is able to talk with other people about how he
feels.

Sing body part songs such as: “Put your

finger in the air”, “If you're happy and you know
it, clap your hands”, “Clap, clap, clap your
hands”, “l am very small, | am very tall”’, and
“Mary wore her red dress”.

Children like to pretend. They like to
make believe that they are someone else, that
they are older, that they are in some way dif-
ferent than what they are, or that for the moment
the world around them is different. This is an
important part of their development and a way
for them to try out new ideas and express them-
selves. Help the child pretend; let him pretend
that the toy car with which he is playing is a real
police car. Let him pretend that he is his mother,
or father, or older sister. Let him pretend that
he is an animal of some sort Let him pretend
that he is an astronaut, firern...n or a poticeman.
He doesn’t need any props for pretending, but

. sometimes props help. Use clothes which adults

have discarded for dressup costumes. Use empty
food containers to make a grocery store. Often in
the course of prétending he can learn a great
many things. For example, when he is playing
grocery store, he can learn about how to buy
and sell things, how to count, how to identify
boxes, and how to tell colors and sizes. Costumes,
"=28s up corners, doll houses and the like all
courage pretending.

Take him to laok at himseif in the mirror
when he has on dress-up cloti. ... Write his name
on his drawings and pictures to help him as-
sociate his name with his achievements. Ask
him where on the picture he would like you to
put his name before you write it. Hang his art
work on the walls so that he and others can
admire his work.

Let him learn responsibility by helping
with setting the table, putting his own clothes
away, etc. Show him that you expect him to be
able to de these things.

Social responsiveness and mastery

Play follow the leader with the child.
Have him imitate little actions you do, and then
give him a turn to be leader. Here are some
suggested activities for the leader:

Scratch the surface of the table, drum
your fingers on the table, open and close your
fist, bend your index finger, open and close your
mouth with smacking sound, blink your eyes,
touch your chin with your forefinger, wrinkle
your nose, pull your ear lobe, pat your cheek,
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strike the back of your hand with the other hand
or tap your kree.

Let him help you choose which clothes
he will wear each day, if there are extra clothes
at the center and encourage him to dress him-
self. Help him only when necessary. Teach him
how to button, snap and zip.

Give him his cwn washcloth and tooth-
brush and show him how to use them by himself.

Encourage him to take more responsibil-
ity for simple actions around the center: clearing
the table, carrying cups, putting toys away, fetch-
ing something for a younger baby, etc.

Help him engage in activities with other
children. At first, his contact with another child
may be physical; he may sit very close (or even
on top of another child), touch another child's
hair, arm, or stomach. This is his way of explor-
ing another person; he uses the same techniques
he has learned to use with new objects. As he
becomes more comfortable, encourage him to
exprass himself verbally and to play with the
other children. Help him to engage in group activ-
ities such as building, stories, dancing, eating or
singing.

Although at this age a large part of a

child’'s play starts out as individual activity, en-
courage sharing and taking turns v.ith toys and
equipment. The children will gradually learn to
play with each other, especiaily if this is en-
couraged by you,

Hand puppets are fun and give a child the
opportunity to take on a variety of roles, and to
pretend that they are other people or even ani-
mals. They alec offer a wonderful opportunity to
encourage talking with a2 second person (adult or
child). Help the children to improvise stories
about their lives at home and in the center.

The child usually loves short trips. Taik to
him about what he sees and hears. l.abel objects
for him and listen for his comments. Going new
places also provides the chiid with many ideas
for imaginative piay later on. Here are some sugz-
gestions for trips:

A tour of the day care center, a trip te an
sffice building; tihis wiii be particularly exciting if
one of the child's parents works there; a walk
in field or woods, a visit to the post office, fire
station, florist, food factory. printing press, police
station, farm, zoo, pet shop, library, grocery store.
Many children will enjoy looking at or making
books about their outings.
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APPENDIX A

INFORMATION SOURCES CN
DAY CARE AND CHILD DEVELOPMENT

Organizations publishing informative
materials

Association for Childhood Education International
3615 Wisconsin Avenue, N.W.
Washington, D.C. 20016

Bank Street College of Education
69 Bank Street
New York, New York 10014

Bureau cf Child Development and Parent Education
New York State Department of Education
Albany, MNew York 12201

Canadian Welfare Council Research Branch
55 Parkdale Avenue
Ottawa 3, Ontario

Child Study Asscciation of America
9 East 89th Street
New York, New York 10028

Child Welfare League of America
44 East 23rd Strect
New York, New York 10010

Day Care and Child Development Council of America
1426 H Street, N.W.
Washington, D.C. 20005

Educational Resources Information Center (ERIC)
U.S. Department of Health, Education, and Welfare
Office of Education

Washington, D.C. 20202

ERIC Document Reproduction Service
The National Cash Register Company
4936 Fairmont Aventie

Bethesda, Maryland 20014

Family Service Association of America
44 East 23rd Street
New York, New York 10010

National Association for the Education of Young Children
1834 Connecticut Avenue, N.W.
Washington, D.C. 20009

National Committee for the Day Care of Children
114 East 32nd Street
New York, New York 10016

National Federation of Settie/nents and
Neighborhood Centers

232 Madiscs Avenue

New York, New York 10016

Office of Child Development

U.S. Department of Health, Education, and Weifare
Washington, D.C. 20201

Cffice of Economic Opportunity

1200 19th Street, N.W.

Washington, D.C. 20036
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Environmental standards;
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Chandler, C. A, Lourie, R. S., and Peters, A.; Dittmann, L.
(Ed.). Eariy Child Care. The New Perspectives. New York:
Atheizon Press, 1968,

Churc i, J. (Ed.). Three Babies: Biographies of Coghitive
Devel.gment. New York: Randem House, 1966.

Cravinic, J, Delicardie, E., and Birch, H. Nutrition,
gro'vtin and neurointegrative development. Supplement io
Pediztrics, 1966, 38, No. 2, rart 1.

Depr .tion of Maternal Care. A Reassessment of its
Effec’ . "zneva, Switzerland: World Health QOrganization
1962

Drillien, C. M. The Growth and Development of the Pre-
maturely Born Infani Edinburgh and London: E & S.
Livingstone, 1964.

Fraiberg, S. H. The Magic Years. New York: Charles
Scribner's Sons, 1959

Frank, L. On The ! .ipartance of infancy. New York: Ran-
dom House, 1966.

Gordon, |. Intellectual Stimulation for Infants and Tod-
diers. institute for the Development of Human Resources,
College of Education, University of Florida, Gainesville,
Florida, 1967.

Gray, S. and Klaus, R. The early training project and its
general rationale. In Hess and Bear (Eds.), Early Educa-
tion. Chicago: Aldine Publishing Co., 1968.

Hammond, S. What to Expect of Twos, Threes, and Fours.
Nursery School Portfolio, Leaflet #1. Washington, D.C.:
Association for Childhood Education International.

Hartley, R. E, et al. The Complete Book of Children's
Play. New York: Columbia University Press, 1960.

Hess, R. D. and Shipman, V. Early experience and the
socialization of cognitive modes in children Child De-
velopment. 1965. 36, 869-886.

Hess, R. and Shipman, V. Maternal influences upon
early learning: The cognitive environments of urban pre-
school children. In Hess and Bear (Eds);-Early Educa-
tion. Chicago: Aldine Publishing Co., 1968. .
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Hunt, J. McV. Intelligence and Experience. New York:
Ronald Press, 1961.

Hunt, J. McV. The psychological basis for using pre-
school enrichment as an antidote for cultural depriva-
tion. In Hellmuth, J. (Ed.), Disadvantaged Child Vol. 1.
Seattle: Special Child Publications, 1967.

Huntington, D. S. (Ed.). Caregiving and the Challenge of
Infancy. Washington, D.C.. Children's Hospital of the
D. C. Aldine-Atherton. In Press.

Hymes, J. L. A Healthy Personality for Your Child. Chil-
dren's Bureau Publication No. 337, U.S. Department of
Health, Education, and Welfare. Washington, D.C.: Gov-
ernment Printing Office, 1952. (20 cents)

Hymes, J. L., Jr. The Child Under Six. Englewood Cliffs,
N.J.: Prentice-Hall, 1963.

Malone, C. Safety first: Comments on the influence of
external danger in the lives of children of disorganized
famiiies. Amzarican Journal of Orthopsychiatry, 1966, 386,
3-12.

Marans, A. E. and Lourie, R. Hypotheses regarding the
effects of child rearing patterns on the disadvantaged
child. In Helimuth, J. (Ed.), Disadvantaged Child Vol. L
Seattle: Special Child Publications, 1967.

Marans, A, Meers, D, and Huntington, D. The preventiun
of culturally determined retardation. In Chandler, Lourie,
Peters; and Dittrran (Ed.), Early Child Care: New Per-
spectives. New Yorx: Atherton, 1968.

McCartney, ). A Good Day for the Twos and Threes. Nur-
sery School Portfolio, Leaflet #2. Washington, D.C.
Association for Childhood Education International, 1961.
(10 cents)

McFarlane, J. W., Allen, L., and Honzik, M. P. A Develop-
mental Study of the Behavior Problems of Norma! Chil-
dren Between 21 Months and 14 years. Berkeley, Calif.
University of California Press, 1954,

Medinnus, Gene (Ed.). Readings in the Psychology of
Parent-child Relations. Mew York: Wiley, 1967.

Murphy, L. B. Personality in Young Children (2 vols}). New
York: Basic Books, 1956.

Murphy, L. B. The Widening Worlid of Childhood: Paths
Toward Mastery. New Yoik: Basic Books, 1962.

Provence, S. and Lipton, R. Infants in Institutions. New
York: International Universities Fress, 1962.

Rheingold, H. The effect of environmental stimulation
upon social and exploratory behavior in the human in-
fant. In B. M. Foss (Ed.), Determinants of Infant Behavior.
New York: Wiley, 1961.

Skeels, H. Adult status of children with contrasting early
life experiences, Monographs of the Society for Research
in Child Development, 1966, 31, No. 105.

Stone, L. J., and Church, J. Childhocd and Adolescence.
Second Edition. New York: Random House, 1968.

Teaching the Dis~dvantaged Young Child. Fifteen articles
from Young Children. Washington, D.C.: National Associa-
tion for the Education of Young Children, 1966
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Thomas, Alexander, et al. Behavioral Individuality in
Early Childhood. New York: New York University Press,
16%3.

Weikart, D. and Lambie, D. Preschool inteivention through
a home tesaching program. In Helimuth, 1. (Ed.), The
Bisadvantaged Child Vol. 2. Seattle: Special Child Pub-
lications, 1968.

Wolf, K. M. As Your Child Grows: The First Eighteen
Months. New York: Child Study Association of America,
1955, ;

Woodcock, L. P. Life an&_l Ways of the Two-Year Old.
New York: E. P. Dutton and Company, 1941.

Journals

A source of articles and reviews, studies and comments.
These are available in libraries, especially those con-
nected with universities.

American Journai of Orthowsychiatry, 1790 Broadway,
New York, New York 100192. An interdisciplinary journal
published 5 times a year. Subscription is $12.00, avail-
able to members. Single issues, $3.00.

Child Development. Published by the Society for Re-
search in Child Development, Universitiy of Chicago
Press, 5750 Ellis Avenue, Chicago, IlI. 60637. $15.00
per year. One of 3 publications of the Society. The
others are Monographs of the Society for Research in
Child Development ($12.00 per year) and Child Develop-
ment Abstracts and Bikliography ($8.00 per year).

Childhood Education, published by the Association for
Childhood Education International, 3615 Wisconsin Ave-
nue, N.W. Washington, D.C. 20016. Membership in the
organization ($6.00 regular, $2.50 student) includes the
magazine.
While focused on schools, generaliy has a point of
view of value to all professions working with
children.

Children. issued 6 times a year by the Childien's Bureau,
U.S. Department of Health, Education, and Welfare. To
subscribe, send $2.00 to Government Printing Office,
Washington, D.C. 20402.
An interdisciplinary journal which .arries articles
on topics of interest to those who work with chil-
dren and families and also gives news of current
developments, new books and pamphlets.

Child Welfare. Journa! of The Child Welfare League of

America Inc, 44 East 23rd Street, New York, New York

10010.
A professional journal concerned with the welfare
of children, with practical methods, research and
education, as they relate to child welfare services
and with issuss of social policy that have bearing
on them. Published 10 times a year. Subscription,
$5.00. Single issues, 75 cents.

Exceptional Children. Published by the Council for Ex-
ceptional Children, 1201 16th Street, N.W,, Washington,
D.C. Published 10 times a year. Available to members
at $8.50 per year; to agencies and libraries at $10.00.
Also issued is a quarterly, Education and Training of

75



Q

FRIC

Aruitoxt provided by Eic:

the WMentally Retarded. $5.00 a year. Both are for pro-
fessionals.

Young Children. |ssued 6 times a year _by ti.e National
Association for the Education of Young Children. Articles
of interest to teachers and others working with young
children (preschool, primary) and their parents in day
care centers, camps, nursery schools, and other settings.
Members of NAEYC receive Young Childrer as part of
their membership privileges, non-members may subscribe
for $5.00 annually from 1834 Connecticut Avenue, N.W.,
Washington, D.C. 20009.

/ .
Background reading on low-f:icome families
and the children who grow up in
disorganized conditions

Bloom, B. J., Davis, A, and Hess, R. Compegnsatory Edu-
cation for Cultural Deprivation. New York: Holt, Rine-
hart, and Winston, 1965.

Brown, C. Manchiid in the Promiset Land. New York:
Macmillan, 1965.

Chilman, C. S. Growing Up Pacr. Welfare Administration
Publication No. 13, Division of Research, U.S. Depart-
ment of Health, Education, and Welfare, Washington,
D.C.: Government Printing Office, 1966.

Coles, R. Children of Crisis: A Study of Courage and Fear.
Boston: tittle, Brown, 1964.

CROSS-TELL. Resource material prepared by Communi-
cating Research on the Urban Poor, 1101 M Street,
N.W., Washington, D.C. 20005. Incluces: Poverty’s Chil-
dren; Three Generations; Telling It Lik2 It Is; Culture,
Ciass and Paverty.

Hareington, M. The Dther America. Poverty in the United
States. Baltimore, Md.: Penguin Books, 1962.

Irelan, L. M. (Ed.). Low 'ncome Life Styles. Welfare Ad-
ministration Publication No. 14, Division of Research,
US. Department of Health, Education, and Welfare,
Washington, D.C.: Governmert Printing Office, 1966.

Kugel, R. B. and Parsons, M. H. Children of Deprivation.
Children’s Bureau Publication No. 440, U.S. Department
of Health, Education, and Welfare, Washington, D.C.:
Government Printing Office, 1967. (35 cents)

Liebow, E. Tally's Corner. Boston: Little, Brown, 1967.

Pavenstedt, E, (Ed.). The Drifters: Children of Disorgan-
ized Lower Class Families. Boston: Little, Brown, 1967.

Schorr, A. Paor Kids. New York: Basic Books, 1966.

Publications for parents

Children’s Bureau publications for Parents. Available from
Government Printing Office, Washington, D.C. 20402.

No. 4 Prenatal Care ...coocoooovevvoenieonvcenenno . 20c

8 Infant Care ........ccoeueee. 20c

30  Your Child from: 1 to 6 20c

324  Your Child from 6 t0 12 .veeveeeeeeenennn.. 55¢

337 A Healthy Personality For Your Child . 20c¢

347 The Adolescent in Your Family ............ 25¢

371  Your Gifted ChRild ..ccooveeeriieeeereieeeeeenn, 20c
76

374 The Mentally Retarded Child at Home .. 35¢c

384 Your Children and Their Gangs ............ 230c
321 Mientras su Bebe Esta En Camino
(Spanish) ..o 20c
391 When Your Baby is On the Way .......... 15c
400  Your Baby's First Year ...ccceooeevevevienn.. 30c
400 E! Primer Ano de Vida de su Bebe
{Spanish) .....o.cocccceviiivceiiin 20c
411 Dey Care for Your Child in
a Family Home ......ccooeveeeniiin . 15¢c
412 Day Care for Other People's
Children in Your Home .................. 15¢
413  Your Child from 1 t0 3 ccoevveeeeveeneiin. 20c
423  Your Teenage Children and Smoking .... 15¢
431 Moving Into Adolescence ......c...ooueivnn... 25c¢
446 Your Child from 3 t0 4 ..coovvevivireniiii, 30c
470 Fire! Fire! Look Out It Burns 15c
471 Teach Children Fire Will Burn 20c
473 Safe Toys for Your Child ......ccccvvvevinni. 20c
Folders
No. 8 Breast Feeding Your Baby 20c
13 When You Adopt a Child .................. 15¢
14 Foods Your Children Need 10c
39 The Preschool Child who is Blind ........ 20c
40 The Premature Baby ...ccovecevreverccneeniinnn, 20c
41 Your Children’s Feet and Footwear ........ 10c
38 Accidents and Children .....cccecevevennnnn..e. 15¢
52 The Child with a Speech Problem ........ 25c
56  Immunity-—Protection Against Disease . 20c
Headliner series
1 A Creative Life for Your Children ........ 35¢

Activities for infants

Breckinridge-Grayson Counties "-rent and chit' ¢ .,
Curriculum for Birth to - Jon Leitchfield,
Kentucky 42754 (in mimeo, undated).

Gordon, Ira. Baby Learning Through Baby Play: A Parent
Guide for the First Two Years. New York: St. Martin's
Press, 1979.

Levy, Judith and Wykle, Gayle. Activities for Babies.
Parent and Child Devefopment Center, 601 North Street,
New Orleans, Louisiana 70130 (undated).

McKee, Charles and Weil, Linn. Can | Love This Place?
Washington, D.C.: Education Systems Corporation, 1969.

Painter, Genevieve. Infant Education. San Rafael, Cali-
fornia: Dimensions Publishing Co, 1968, (P.0. Box 4221,
San Rafael, California 94903)

Painter, Genevieve. Teach Your Baby. New York: Simon
and Schuster, 1971.

Schaefer, Earl, infant Home Stimulation Program. Wash-
ington, D.C.: National Institute of Mental Health. (in
mimeo, undated).

The Education of Children Aged One to Three. Available
from Dr. Paul Furfey, Infant Education Research Project,
The Cathoiic University of America, Washington, D.C.
20017.
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Segner, Lesiie and Patterson, Charlotte. Ways to Help
Bahies Grow and Learn: Activities for Infant Education.
World Press, 1970. (Available for $2.00 from Mrs. Doro-
thy Anvik, John F. Kennedy Child Development Center,
University of Colorade Medical Center, 4200 East Ninth
Avenue, Denver, Colorado 80220.)

Program materials from on-geing
infant projects

THE CHILDREN'S CENTER

Dr. J. Ronald Lally

Project Director

100 wainut Place

Syracuse University

Syracuse, New York 13210

A curriculum description for the Children’s Cen-
ter will be available in June 1971. The following mate-
rial and a comprehensive description of the Center may
be obtained by writing: Miss Nancy Desiderio, Publicity
Director, 100 Walnut Place, Syracuse University, Syra-
cuse, New York.

Honig, A. & Brill, S. A comparative analysis of the
Piagetian development of twelve-month-old disad-
vantaged infants in an enrichment center with oth-
ers not in such a center. Paper presented at the
meeting of the American Psychological Assuciation,
Miami Beach, September 1970.

lally, J. R. Development of a day care center for
young children. Progress Report, 1969-1970.

Lally, J. R. Syracuse University Children’s Ce.ter:
A day care center for young children. Department
of Family and Child Development, Syracuse Univer-
sity, Syracuse, New York, February 22, 1970

Lally, J. R. & Smith, L. Family style educztion: A
~aw concept for preschool classrooms combining
multi-age grouping with freedom of movement
among classrooms. Paper presented at the rneeting
of the American Psycholc ~ical Association, Miami
Beach, September 1970.

Lally, J. R. Comprehensiv services for families of
young children: Home visation and family style
educzation. In Bettye Caicwell, (Ec.), Readings on
Day Care, New York: Holt, Rinehart & Winston, Inc.,
197:.

Wright, C,, Lally, J. R. & Dibble, M. Prenatal-ps:t-
natz! intervention: A de-cription and discussion of
oreliminary findings of a kome visit progra— sup-
plyir z cognitive, nutritional and hezith information
i0 disadvantaged homes. Paper presented a: the
meeting of the American Ps..hological Associaiion,
Miani. Beach, September 1577,

THE DEMONSTRATION PROJECT IN
GROUP CHKRE OF THE INFANT

Dr. IV.ary Elizabeth Keister
University of North Carolina
Greenshoro, North Carolina 27412
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A number of publications on infant day care are
available from Dr. Keister including:

Arnote, T. Learning and teaching in a center for
the care of infants and toddlers. University of
North Carolina, Unpubiished manuscript.

What parents should look for: Special provision for
infants and toddlers. University of North Carolina,
Unpublished manuszript.

The following may be obtained for $1.50 per
copy from the National Association for the Education of
Young Children, 1834 Connecticut Avenue, N.W., Wash-
ington, D.C. 20009:

Keister, M. E. “The <ood life” for infants and
toddlers. Report on @ lemonstration project, 1970.

PARENT AND CH!LD CENTERS

These programs include elements of day care
and home intervention programs for infants. There are
36 PCC’s that are funded by the Office of Child Develop-
ment and the Office of Economic Opportunity. The PCC's
perform extensive whole-family, community-oriented serv-
ices, with infant care and development as only one of
many social targets. More information on Parent and
Child Centers can be c¢atained by writing for:

Parent and Child Center: A Guide for the Deveiop-
ment of Parent and Child Centers. Office of Child
Development, U.S. Department of Healch, Education,
and Welfare, Washington, D.C. 26201.

EDUCATIONAL INTERVENTION AT HUME
BY MOTHERS OF INFANTS

. wvierle B. Kariies
Institute for Research on Exceptional Children
Department of Special Education
403 Eac: Heaiey Street
Champaign, Hlinois 61820

Karnes, M. B. Infant Curriculum. University of 1lli-
nois, Unpublished manuscript, 1970. (Will be ready
for publication in 1971. . ne cost has not yet been
determined.)

Karnes, M. B., Studley, Wm. M., Wright, W. R., &
Hodgins, A. S. An approach for working with mothars
of disadvantaged preschool children. Merrill-Palmer
Quarterly, 1968, 14, 174-184.

Karnes, M. B., & Badger, E. Training mothers to in-
struct’ their infants at home. In M. 3. Karnes, Re-
search and development on preschool disadvantaged
children. Final Report, May 1969, Project No. 5-
1181, Contract No. OE 6-10-235. Eureau of Re-
search, Office of Education, U.S. Department of
Health, Education, and Welfare, Vol. !, 245-263.

Karnes, M. B., Teska, J. A, Hodgins, A. S., & Badger,
E. D. Educational intervention at home by mothers
of disadvantaged infants. Child Development, 1970,
Vol. 41, pp. 925-935.
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PARENT EDUCATION PROGRAM

Dr. Ira Gordon

Project Director

Institute for Development of Human Resources

Ccllege of Education

University of Florida

Gainesville, Florida 32601

The following are available upon request to the

Director:

Gordon, 1. J. A parent education approach to pro-
vision of early stimulation for the culturally disad-
vantaged. A project of the Institute for Development
of Human Resources, College of Education. Univer-
sity of Florida, Gainesville, Florida. 1968. (Mimeo.)

Gordon, 1. J. Early child stimulation through parent
education. A final report to the Children’s Bureau,
Department of Health, Education and Welfare, Grant
No. PHS-R-306, Gainesville, Fiorida. 1969.

Gordon, 1. J., & Associates. Reaching the Child
through parent education, the Florida approach.
Institute for Development of Human Resources,
College of Education. University of Florida, Gaines-
ville, Florida. 19689.

Gordon, I. J.,, & Associates. Relationships between
selected family variable and maternal and infant
behavior in a disadvantaged population. Institute
for Development of Human Resources, College of
Education. University of Florida, Gainesvilie, Ficrida.
1969. (Mimeo.)

Sordon, 1. J, & Associates. Home learning centered
activities for twes and threes. [nstitute for the
Development of Human Resources, College of Edu-
cation, University of Florida, Gainesville, Florida.
(Paperback approximately $3.50.)

Available from St. Martin’s Press:

Gordon, 1, J. Baby learning through bahy play: A
parent’s guide for the first two years. New York:
St. Martin’s Press, 1970. (Paperback $3.95.)

MOTHER-CHILD HOME PROGRAM
(RESEARCHED BY VERBAL
INTERACTION PROIJECT.)

Dr. Phyllis Levenstein

Director

Mother-Child Home Program

30 Albany Avenue .

Freeport, New York 11520

A manual is in preparation by the Director, to be
available at a later date, covering program and curriculum
planning, suggestions for intervention or training, and
supervision and facilitating administrative forms. Copies
of the following are available upon request to the
Director.

Levenstein, P. Verbal interaction project, first year.
Supplement to November 1968 Progress Report,
Mother-Child Home Program, 1967-1968 “Double
Intervention.” (Materials and Raw Test Data.)

Levenstein, P. Individual variation among preschool-
ers in a cognitive intervention program in low in-
come familizs. Paper presented at Council for Ex-
ceptional Children, Conference on Early Childhood
Education, New Orleans, December 1969.

Levenstein, P. Cognitive growth in preschoolers
through verbal interaction with mothers. Reprinted
from American Journal of Orthopsychiatry, 1970, Vcl.
40, No. 3, pp. 426-432.

Levenstein, P. Cognitive growth in preschoolers
through stimulation of verbal interaction with moth-
ers. Paper presented at the 46th Annual Meeting,
American Orthopsychiatric Association, New York,
New York.

Levenstein, P. & Sunley, R. Stimulation of verbal
interaction between disadvantaged mothers and
children. Reprinted frorn American Journal of Qrtho-
psychiatry, 1968, Vol. 38, No. 1, pp. 117-121.

Levenstein, P., Principal Investigator; Sunley, R. M,,
Co-Director. Aiding cognitive growth in disadvan-
taged preschoolers. Children’s Bureau Research
Project: R-300: Mother-Child Home Program, 30
Albany Avenue, Freeport, New York.

YPSILANTI-CARNEGIE
INFANT EDUCATION PROJECT

Dr. David P. Weikart

High/Scope Educational Research Foundation

125 N. Huron

Ypsilanti, Michigan 48197

Videotapes and films of the infant home-teaching
program are available for loan from the Director upon
request. A mimeographed paper on the final summary
of the teaching agenda. and final research data is also
available from the same source.

Lambie, D. Z., & Weikart, D. P. Ypsilanti-Carnegie
Infant Education Project. In Hellmuth, J. (Ed.), Dis-
advantaged Child, Vol. 3. New York: Brunner/Mazel,
Inc., 1970.

Weikart, D. P., & Lambie, D. Z. Early enrichment in
infants. In Dennenberg, V. (Ed.), Education of the
infant and Young Children. New York: Academic
Press, 1970.

Weikart, D. P., Rogers, L., Adcock, C., & McClelland,
D. The cognitively oriented curriculum: A framework
for preschool teachers. Washington, D.C.: Mational
Association for the Education of Young Children,
1970.
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APPENDIX B

SUGGESTED EQUIPMENT AND

SUPPLIES FOR AN

INFANT-TODDLER CENTER

The attached list has been prepared in response to 5 Cribs 29.50 ea.
numerous requests. It is based on our two-year experi- 5 Crib mattresses 18.98
ence of operating a Center for the daytime care of 2 Childcraft Cribs
infants and toddlers. Our Demonstration Nursery Center (with mattresses)** 39.95ea.
provides all-day care for 15 infants and 10-12 toddlers. 14 Saran Cots 15.75 ea.
It has a staff of five full-time care-givers for these babies; 2 Port-A-Cribs 39.95 ea.
a part-time Janitor, a Cook, a Nurse, and a Director. The 4 Boston Rockers (adult size) 34.95 ea.
Nursery is housed in the education wing of a church, 2 Boston Rockers (child size) 19.95 ea.
and we are permitted to use several cribs and the 2 Cosco Playpens 26.00 ea.
child-size tables and chairs belonging to the church. 2 Training Chairs 6.99 ea.
] 2 Training Chairs (Paterson)** 5.99 ea.
ggnﬁgkgﬁaﬁngﬁﬁ;sg:;eg?r:ter ! Cgsco Ba.by Walker 13.00
2 High Chairs 24 95 ea.
The Demonstration Project is supported by Grai't No. D-258 1 P!ay N Eeed Table 36.95
cnilure:'smt‘aézéea’u,_u'.ss. Depariment of Hualth, ’ 2 High Chairs (Peterson)** 19.45 ea.
Child Welfare.Res(.aargﬁaggg;tl?é;%ovx.ggg{?on Grants Prog'ram g gz:)l’;(xeDizzllg:/msgtaizssels fggg::
Appreci:t'.i‘:nui;mg(::s:é{sgg b:g:tge?;riggi%an atto E';‘:J?'?:‘?%{l?s guide. 6 Pegboard Screens (Used for
room dividers, displays 16.00 ea.
6 3 Panel Woven Lattice Screens
(Used to create privacy at
_ (NOTE: In instances where more than one type of the same nap time) 19.97 ea.
item has been used, our preference is indicated by **.) 1 Fold away storage unit (toys,
L display unit, room divider) 95.00
Furnishings 1 Muiti-storage Unit (Used for
approximate books, records, cubbies) 94.50
quantity item unit price
1 Refrigerator (counter size) $79.95 . .
1 Twin (2 seat) Stroller** , 29.95 Linens and supplies
1 Convert-A-Stroller (rumbie seat for .
extra child) 3295 auantity tem R e
1 Clothes Hamper 12.98 5 Crib Bumpers $5.86 ea.
2 5 x 6 nylon carpets (for chiidren 12 dz. Fitted Crib Sheets
to sit on for play or to listen 6 dz. cotton at 4 for 3.72
to stories) 9,87 ea. 6 dz. cotton & dacron** at 2 for 3.50
4 12”7 Wall Clocks 13.98 ea. 3 dz. Quilted Mattress Pads
2 Small Electric Clocks 9.98 ea. 24 - 1.57 ea.
1 Garment Rack 12 - at 2 for 3.14 ea.
(coat rack for visitors) 16.98 5dz. Felt Lap Pads
1 File-Desk Cabinet 43,95 (packages of 4) at 2 pkg. 2.36
1 Two-drawer File 16.95 3-Y%2 dz. Crib Size Felt Pads at 2 for 2,78
1 Steel Shelves with 10 boxes (used- 3-% dz. Crib Blankets
for cubbies for personal clothing 24 - all cotton 2.87 ea.
of toddlers) 10.33 18 - acrylic** at 2 for 7.80
4 Safety Gates 3.69ea. 1-¥2 dz. Receiving Blankets
4 Cushions (plastic cover) 3.69 ea. 10- at 2 for 3.00
1 Stereo Record Player (Zenith) 109.65 6 - at 3 for 2.94
1 Ste-eo Table 14.98 2- at 2 for 1.99 .
4 Audiotronic (record players) 12 Bath Towels 2.57 ea.
Model 300-T 4734 ea. 5dz. Washcloths
1 12 Chord Auto Harp 39.75 12- .73 ea.
4 2" Foam Pads (26” x 54") 48 - at 6 for 1.68
(Used as seats, and cushions 2-Y2 dz. Terry Fingertip Towels at2for .96
under indoor climbing 2 Bath Towels (Provincial
apparatus) 1.66 ea. print for wall hangings) 1.86 ea.
79
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25 yds. Muslin (to make dust covers

for cribs on weekends) .37 yd.
1 Pocket Shoe Bag (Used as

mail center for staff) 1.97
2 Peg Boards (Used for hanging

wash cloths) .84 ea.
20 Peg Board Hooks .09 ea.
1 gz. Chrome Towel Clips (to hold

dental towel, used as

disposable bib) .60
50 %" Dymo Name Badges at50for 10.50
2 Child Harnesses 2.75 ea.
12 pkgs. Iron-On Labels (Center's

“name tapes"” for linens) 1.25 pkg.
1z Plastic Zipper Bags

(for staff clothing) 3.00 ea.
1 box Denta! towels—polyback (used as

disposable bibs) 795 ea.

Note: The Nursery Center uses_ the local diaper service. The
cost of this service averages $55. per month. Parents hring
each day sufficient changes of other clothing for their children.

Toys for motor activities

guantity item

approximate
unit price

**These items purchased at % price (as indicated)

aivrng close-out sale.

oS Hollow Block Cubes
Child-sized Doll Carriage
Child-sized Doll Bed
Doll Bedding
Rocking Horses
Double Wheel Kiddie Cars
Walker Wagon
Rocking Boat
Incdoor Gym House
Doorway Gym Bar
set Hollow Blocks
Scooters
Wagon
Wood Stake W=zgon
Wagons
Fire Chief Cycle Wagon
Tricycle
. Tricycle
16” Tricycle
12” Tricycle
Floor Punch
Infant Bathtub (used for
water play)
Hot Rod Go-Cart
Dnll Carriages
Rock and Stack
Playskool Unit Blocks
Tonka Trucks
Playskool Pounding Bench
Pull Toys
Playskool Dairy Wagon
1 Pull Toys (telephones,
pull-a-tune, ete.)

et et et et et et N N NN

$ 850ea.
23.00
13.35
5.95
14.00ea.
9.95 ea.
6.75
25.95
29,50
8.95
28.00
7.59
10.66 ea.
18.88
4.29 ea.
19.92
11.33
10.33
12.69
10.69
489 ea.

4.95
10.95**
4,50 ea.**
1.00**
2.77 ea**
1.98 ea.**

1.29
1.99 ea.

3.99

1.00 to 1.50 ea.

Manipulative toys

gquantity item
Playskool Puzzles

Sifo Puzzle

Stacking Pyramid

Six Inch Prism
Texture Ball

Fiexi-i-Pet

Set Cloth Foam Blocks
Thumper and Drum
Roll-A-Wheei
Fun-Nez-Men

Sound and Action Blocks
Roly Polys

Set Plzyskool Blocks
Dress Me Dol!
Playskool Hour Glass
Junior Lock Box

Gear Go

Bendi-Baby

Visi-Tune Hurdy Gurdy

- e e ) NS e N

Crih tovs

guantity item
Cradle Play
Teething Ring

Crib Mobiles
Dumbel Rattle
Mumbo-Jumbo

Pram Beads
Suction Spin

Disc Rattle
Sensible Rattle
Baby Biow Teether
Building Beakers
Squeeze Toy

Clutcn Balls
Packets and Pockets
infant Chimes Mcbile

e )N e = W)

Outdoor play equipment

guantity item

1 Garden Umbreila (used to shade

sandbox in summer)

Umbrelia Base

Swing Canvas Seat

Swing Bucket Seat

5 ft. Gym House

Playground Sculpture

{including instaliation)

1 8’ x 10’ outdoor storage
playhouse (built to
specifications)

2 6’ x 6’ Sand Boxes
(built by student assistant)

Materials
Sand
Paint

W

Y

approximate
unit price

$2.00ea.
1.75
1.00
1.95
5.00
6.00
495
4.95
3.00
1.88ea
3.69
2.25ea.
4.98
6.75
1.99
8.95
3.50
8.95
4.00

approximate
unit price

$ 5.00
1.25
4.00ea.
2.25
1.50
2.00
1.00
1.25
1.75
1.50
2.00
1.00 ea.
1.50 ea.
5.00
5.95

approximate
unit price

$28.95
5.98
1.98
2.99
169.00

1,000.00

450.00

90.00
14.00
7.00

i
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Books

guantity

1

1
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Marine Clear Coating (for
painting outdocr items)

title

LS1 Paperbook
Colfection
20 Titles

is This You

Clifford The Big Red Dog
Hi Diddle Diddle
Where Have You Been?

Caps For Sale

The Witch Next Door
Where is Everybody?

7.98

publisher

Scholastic
Magazines
and Book
Services

Englewood
Cliffs, N.J.

Bread And Jam For Frances

Flip
Mop Top
Just Me

The Carrot Seed

The Little Fish That Got Away

The Happy Egg

The Story About Ping

Nothing To Do

Curious George Takes a Job

Curious George

Kenny's Monkey
Mow Animals Sieep

Counting Rhymes,
Art Seider
123,
Art Seiden
Baby's Lullabies,
Art Seiden
Andy Astronaut,
Daphne Davis
Fred Fireman,
Joe Kaufman
Peter Policeman,
Craig Pineo
Zeke Zoo Keeper,
Joe Kaufman
Baby Animals,
Gyo Fujikawa
Little Red
Riding Hood,
izawa
Busy Timmy,
Kathryn Jackson
The Touch
Me Book,
Pat & Eve White
Fur and Feathers,
Deans Rag Book
Fun Bath Book,
Edu. Aids Pub.

McLoughlin Bros.
McLoughtlin Bros.
McLoughlin Bros.
Golden Press
Golden Press
Golden Press
Golden Press
McLoughlin Bros.

Dairisham, Inc.

Golden Press

Golden Capital

Platt and Munk

Grossett & Dunlap

N = N W

=R
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It’'s Fun to Eat
Animal Friends
For Baby
Baby’s Own Book
Baby's Farm
Animals
Baby Playthings
Baby's First Book
Baby's Things
My First Toys
Things To See
A Friend is
Someone Who
Likes You,

Joan W. Argland
Here We Go Around

. the Mulberry Bush,

Alice Schlesinger
See What Baby
Can Do
Rain,

Virginia Parsons
The Golden
Dictionary
Snow,

Virginia Parsons
What Animals Do,

Richard Scarry
Egg In The
Hold Book,

Richard Scarry
Songbirds,

L. A. Hausmon
Telephone,

Virginia Hubbel
The Big Parade,

A. Xnudsen
Our Friend The
Policeman,

David Cuniff
Chicken Little,

Marjorie Hartwell
Words,

Selma Chambers
Thingsin
my House,

J. Kaufman
Whisper In My Ear,

Richard Scarry
The Apple Book,

Dick Martin
Big And Little,

J. Kaufman
The Snowy Day,

Jack Keats
A Child’'s Garden
of Verses,

Robert Louis

Stevenson

Grossett & Dunlap
McLoughlin Bros.

McLoughIin Brgos.
McLoughlin Bros.

McLoughlin Bros.
McLoughlin Bros.
McLoughlin Bros.
McLoughlin Bros.
McLoughlin Bros.

Harcourt, Brace, &
World, Inc.

McLoughlin Bros.

McLoughlin Bros.
Doubleday & Co.
Golden Book
Doubleday & Co.
Golden Press

Golden Press

Grossett & Dunlap
McGraw-Hill, Inc.
McGraw—HilI, Inc.
McGraw-Hill, Ing. i
Whitman
Publishing Co. 7
Golden Press 2

Golden Press

Golden Press
Golden Press
Westeirn
Publishing Co.
N.Y. Viking Press

Whitman
Publishing Co.

8l



Phonograph records

guantity

1
1
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title
25 Nursery Rhymes
Atice in Wonderland-
Pinocchio
Bab:z in Toyland
Kiddie Pop Parade
The Heart of the
Symphiony
The Sleeping Beauty
Reverie
Nut Cracker Suite
The Songs from the
Wizard of Oz
Susan Reed
Mother Gnose Songs
Wayfaring Scranger
Riddle Me This
Peter and The Wolf
Sing Along Volume I
The Little Engine
That Could
Nursery Rhymes
Let's Be Fireman
Let's Help Mommy

Clap Hands—Up Up Up

Hot Cross Buns

Teddy Bears' Picnic

Puff, The Magic Dragon

American Felk Songs

Children's Songs

Music Time with
Charity Bailey

Bedtime Stories &
Songs

Little Toot

Somebody's Tall &
Handsome

Babes in Toyland

It's A Small World

Acting Qut the abc's

The Three Little Pigs

Fidd!e Faddle

Songs to Grow On

More Mother Goose

Great Piano Concerts

Peter Rabbit

Chiidren’s Concert

Arthur Fiedler
Pnston Tea Party

Golc cnt Slumbers

I’'m Dressing Myse!f

The Story of the

Music Box

Bye-Bye

Sleepy Time

Baby's Bath

Big & Little

Everyday We Grow

What Does Baby See

Rhythm & Game Songs

company
Happy Time
Mercury

Happy Time
Happy Time
RCA

Columbia
Columbia
Columbia

Disneyland Record

The Electra Corp.

Decca
Columbia
Riverside
Happy Time
Happy Time
Happy Time

Dipiomat

CRG

CR%

Pram Records

The Children’s
Record Guild

Happy Time

Happy Time

Folkways

Folkways

Folkways

Happy Time

Happy Time
AVan Ayr

Vista

Wait Disney
Walt Disney
Walt Disney
RCA
Folkways
Happy Time
Walt Disney
Rocking Horse
Columbia
RCA

Caedmon
CRG
Caedmon

Pram Records
Pram Records
Pram Records
Pram Records
Pram Records
Pram Records
Folkways

1 Counting Games &
Rhymes

1 Mcre Learning
As We Play

1 Learning As We Play

1 The Music Man

1 The King and |

1 Romeo and Juliet,
Andre Kostelanetz

1 My Fair Lady

Posters

quantlty title

1 Community & Home
Helpers

1 A Trip to the Farm

1 Food and Nutrition

1 Socia! Development

1 Helpinig and Sharing

1 Circus

1 A Trip to the Zoo

Household items used for toys
matoerial

I. Boxes
large cardboard cartons

middlesized cardboard cartons
with homemade rope pulls

small cardboard cartons and
cigar boxes

Il. Kitchen Utensils
plastic sugar scoops
plastic mixing bowls

plastic spoons

plastic ice cream containers

measuring cups
measuring spoons
coffee cans

juice cans

plastic dishpans

plastic containers with
homemade handles of rope
or string

plastic pHisoHex bottles or
jugs

plastic spice shakers

aluminum pie pans

g

Folkways

Folkways

Folkways

Capital

Rogers &
Hammerstein

Columbia

United Artists

company

David C. Cook Pub. Co.

David C. Cook Pub. Co.
David C. Cook Pub. Co.
David C. Cook Pub. Co.
David C. Cook Pub. Co.
David C. Cook Pub. Co.
David C. Cook Pub. Co.

purpose

playhouse and/or
hiding

climbing, pushing,
pulling

manipulative play

sand shovels

nesting toys; creative
play in housekeep-
ing corner

creative play in
housekeeping
corner

storing manipulative
toys; rattles

sand toys

rattle

storing toys, making
drums, rattles

paint containers for
easel, pull toy if
adapted with
string

water play, storing
toys

may be used for
storing manipula-
tive toys such as
wooden beads,
rig-a-jigs, etc.

water play; manipu-
lative toy

sand or water play

rhythm instruments



oatmeal boxes

liquid detergent bottles, hand
lotion bottles

cookie cutters and press
(preferably plastic)

canister set

1li. Miscellaneous

fabric pieces

brown paper bags

bean bags—plastic, washable
diapers

hats made from paper bags

old shoe

flour (1 cup) sait (¥2 cup) water

flashlight
spools

plastic patio lanterns
string, yarn, and rope
wallpaper sample book
small alarm clock

ladies purses (with handies)

wheels (from movable furniture;
and broken toys)

drums, rattles
water play

play dough

storage for various
articles

various textures for
developing feeling
of touch

storage, wastebasket
liner

develop large muscle
skills

baby doll blankets;
creative play

creative play

lacing

play dough

manipulative toy

block building;
rattling device for
rattles

to add color to room

to make handles, to
string wooden
beads

cut and paste; add
color to room

to help develop
listening skills

creative play

to push and pull

Uniforms

Uniforms are provided for all staff members. Since
there is a such a great variety available, choice can be
made according to needs and tastes.

Each nursery assistant has three uniform dresses
(of the skimmer style) and one lab coat (dresses blue,
coat blue). This spring we discovered a very attractive
pantdress, and one has been ordered for each assistant
who would like to have one.

IV. Wall decorations can he made from:

. magazine pictures mounted on cardboard

. designs cut from contact paper

pages from discarded hooks

place mats

stuffed animals—small

. fabric bought by the yard (for example a circus print,

£ or mother goose print)

vinyl or heavy plastic bought by yard—should be color-
ful, and heavy duty

PopwN R

N

Health supplies

The following items, used regularly, are purchased as
needed from a local drug supply house:

Sterile Cotton Balls

Caldesene Pov/der

Desitin Ointment

pHisoHex

Soap, Antibacterial

Band-Aids

Hydrogen Peroxide

Merthiolate

Facial Tissue

Q
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The first year of life

Toys

Mobiles

Dangling Toys for Crib-
Cradle Gym

Little Music Boxes

Cuddly Crib Toys

Rattle

Bell

Teething Rings

Fill ‘N’ Dump Toys

APPENDIX C

COMMERCIALLY AVAILABLE
TOYS AND BOOKS

(REFERENCE: “Ways to Help Bahies Grow and Learn:
Activities for Infant Education,” by Leslie Segiter and
Charlotte Patterson, John F. Kennedy Child Development
Center, University of Colorado Medical Center, Worid

Nesting Toys

Stacking Toys

Blocks

Unbreakabie Mirror

Rubber/Piastic Squeeze
Toys

Rag Dolls

Balls

Floating Bath Toys

Large Plastic Beads

Books

Pat the Bunny
(Golden Press)

Touch Me Book
(Goiden Press)

IS

Things to See
(Platt and Munk)

Baby’s First Book
(Platt and Munk)

ee

{Cloth Books)
Appreclation is expressed for parmission to reprint this copy-

right material.

The second year of life

Toys

Small Zoo and Farm
Animals

Form Box

Simple Puzzles (1-4 Pieces)

Formboards

Blocks of all sizes

Snap Beads

Fill ‘N’ Dump Toys

Push-Pull Toys

Nesting Toys

Stacking Toys—Graduated
Rings

Musical Toys

Baoks

Baby Farm Animals
(Golden Press)
Is This the House of

Mistress Mouse
(Golden Press)

The third year of life
Toys

Play Dough
Beads to String

84

Wooden Toys large enough
to sit on and in—
Truck, Airplane

Balls

Play Phone

Hand or Finger Puppets

Plastic Nuts and Bolts

Mallet and Peg Toys—
Pounding Bench

Dolls

Sandbox, Sand Toys,
Digging Toys and Bucket

Swings

Best Word Book Ever
(Golden Press)

Golden Shape Book
(Golden Press—entire serles)

Stick Horse
Piay Phone

Simple Puzzles (4-8 pieces) Lotto-Matching Colors,
Peg Board and Pegs Forms

Blocks Play Tabie and Chairs
Pounding Bench Toys for pretend play—
Swings Stove, Sink, Refrigerator,
Wagon Dishes, Mop, Broom,

Rocking Horse Ironing Board and iron,
Scrubk Board
Balls

Dolls—Poli Clothes

Books
Go, Dog, Go
(Harper and Row)
Peter and the Wolf
(Doubleday)

Giant Nursery Book of

Things That Go
(Doubleday)

Toys that can be made

Dangling crib toys
Attach bright cloth, ribbons, colored paper, shiny jewelry,
spools, measuring spoons, etc, to cord or coat hanger.

Hang from the sides of the crib or from the ceiling.

Rattles

Fill small plastic bottles or orange juice cans with large
buttons, bottle caps, large stones, etc.

Tape or glue the top on securely.

Use objects which cannot be swallowed if rattle breaks.

Cuddly toys

Use a pattern in cutting out material.

Sew two pieces of terry cloth (old towel) or other material
together.

Stuff with washable items such as rags and old nylons
or with foam rubber.

Feelie ball
Sew different textured materials (silk, wool, cotton, vel-
vet, fake fur) together to make a ball.

Stuff with rags, old nylons or foam rubber.

Things to explore

Children can learn about color, size, shapes, and sounds
from things around the house . . . pots, pans, tins
(muffin, pie, cake); boxes (cereal, shoe, berry, match);
cans, bowls, plastic glasses, cups and bottles, wooden
spoons and bandage cans.

Puzzles

1. Use pictures from cereal or other colorful boxes. Cut
into large pieces.

2. Paste magazine, newspaper, or catalog pictures on
cardboard fror: boxes. Cut into several pieces.

81
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Color and shape lotto

Cut out different colored squares of construction paper.
Paste on a piece of cardboard box.

Cover the toard with Saran‘Wrap or clear contact paper.
Child matches colored paper squares to those on the
board.

Also use different shapes of the same color for matchirig.

Peg bhoards

Cut commercial peg board in 12" squares.

Glue two squares together to make it deep enough for
pegs.

Golf tees can be used for pegs.

Busy hoard
Attach workable hardware fixtures (hinge, sliding door
bzIt, door knocker, door knob) to a Eoard.

~ . aKs

Sut out large pieces of pap:  bag.
Fold in half.

Sew together with yarn or siring.

Paste magazine, newspaper, story.

Push-pull toy

1. Tie a cord to each end of a coffee can or oatmeal box.
Fill with bottle caps, spools, bells, stones, old jewelry,
or things that make noise.

2. Make a train by tying several boxes together. Fill them
with objects which make noise.

Fill ‘n’ dump toys

Cut a hole in the top of a container (coffee can, oatmeal
box, salt box).

Provide small objects (spools, clothespins, corks, jar
lids, plastic spoons) for the child to put in and dump out.

Nesting and stacking toys

Use graduated size cans, boxes, bowls, pots, pans, cups,
and glasses to fit into each other and stack into a
pyramid.

Blocks

1. Use assorted sized wood scraps from a {umber yard
or building site. Sand off rough edges and paint with
nontoxic pain:. I

2. Use pint, quart, half-gallon, 'and gallon-sized milk
cartons which have been thoroughly washed out.

Cut cartons to desired size and push them together end
to end. They can be covered with contact paper and filled
with small objects which make noise.

Stringing objects
Use an old shoelace, yarn, or string. String spools, beads,
macaroni.

Puppets

1. Paper-bag puppet

Fill the end of a small bag with cotton or crumpled
paper.

82

Insert a stick or pencil.

Tie a string around the stuffed end to make a head.
Paint or draw on a face.

2. Glove-finger puppet

Cut the finger off a glove.

Draw a face and body on it.

3. Potato puppet

Cut a hole in the potato for a finger, or insert a stick.
Draw, paint, or pin a paper face on it.

4. Sew material around the top of a can of Crazy Foam.

Mrisical Instruments
1. Drum
1=:: 1 oatmeal box. Glue top on.

Cove  th: ends of a coffee can wi-1 pieces of rubber
fre™ an inner tube.

Lac : iogether with a shoelace or h:avy cord.

!=z= nencils or sticks to pound.

2. Yambourine

Pic:ze bottle caps and string on a circular piece of wire.
Tie bells on the edge of a paper plate.

3. Shakers

Fill milk carton or small plastic bottles with beans, peas,
or macaroni.

4, Sticks

Use pencils or sticks.

Dress-up play

Give child old hats, shoes, purses, and clothes.

Make hats out of paper bags.

Make clothes out of blankets, tablecloths, or scraps of
material.

Make a house by putting a blanket over a high table.

Doll furniture

Make stove, cupboard, sink, and refrigerator by painting
large cardboard cartons or large crates (cantaloupe
crates).

Make a doll bed out of a box filled with scraps of
material.

Cardboard iunnel
Cut ends out of several large boxes.

Attac!: boxes to make a tunnel for chiid to crawl through.

Play cube
Cut various size holes in sides of large carboard box
for child to crawi through.

Balance beam
Rest a board 1 foot wide and 3 feet long on a single
layer of bricks.

Sand play

Give the child spoons, cans, plastic bowls, boxes, cups,
funnels, and sieves to fili and dump.

Cut a bleach bottle in half—use the bottom half for a
pail-use the top for a funnel or scoop.
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Water play

Put water in a tub or bucket outdoors.

Use the sink or bathtub indoors.

Give the child plastic contairers, sponges, corks, bar of
floating soap and soap flakes to play with.

Plzy dough (Recipes)
i. 1 part flour
1 part salt
Y4 part water
Mix together to a soft consistency. Wiil keep 3 or 4 days
wrapped in wax paper stored in a cool place.

Z. Y2 cup cornstarch
1 cup salt
12 cup cold water
Mix together and boil. Mixture will thicken. Cool and use.

Finger painting
Use newspaper or shelf paper. Old shirts or blouses
make good smocks.

4% U.5. GOVERNMENT PRINTING OFFICE: 1972 ©O—441—C55
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Child Development Series
Day Care
Reader Evaluatien Form
Your assistance in helping us evaluate this publication, Serving Infants, will

be most valuable. Please fill out the form, cut it ouf, and mail to the
address listed below.

1. Dees this publication provide the kind of information that is helpful to
you? Yes [J Ne[J

2. Does it contain information and advice which is new to you or do you
feel you already possess the knowledge? Yes [ No [

* 3. Is the publication easy to read and understand? Yes 1 No [

4. is the subject presented in an interesting style? Yes [] No [

5. Does the publication omit substantial information that you believe should
be included? Yes [ No [0 If s0, What? ....ococovoeoreeeeeeeeees

........................................................................................................................

...............................................................................................

. Location of Program

Public Education Division
Office of Child Development
P.O. Box 1182

Washington, D.C. 20013

ATTENTION: Handbook evaluation

87

e LU i b et et e 4



