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PREFACE

As Library Technical Assistant programs continue to be established,
it becomes essential to survey operations critically for the
purpose of evaluation and improvement. With this thought in mind,
administrators, librarians, LTAe, and other interested people
gathered at the Sherman House in Chicago on February 5 and 6 to
look at tha training for and teachers of library technicians.

Dr. Lester Asheim, Director of the Office for Library Education
ALA, elaborated on the position ALA holds regarding LTAe. In his
usual succinct manner he "zeroed in" on the place this employee
occupies in the library employment field.

Dr. Charles Evans presented a unique address concerning the teachers
in LTA programs and gave much worthwhile. -leen if debatable,
information on this too frequently overlooked topic.

In an effort to obtain erase roots information, a panel composed
of both employers and LTAsiddressed the group. They presented
views and ideas which were important to them and of concern when
looking toward program evaluation.

With all these facts in mind, the group then considered the four
courses Which seem to be basic to most programs. Objectives, content,
and teaching methods were discussed in order to gain insight and
aesistance in meeting the needs of both employers (or potential)
employers and students.

This was an exploratory workahop Which proved to be all too brief.
Among other reeults, it revealed that (1) there is a real need for
an understanding of LTA:5 and the programs initiated for them, (2)
the curriculum (as well as individual courses) need to be re-eval-
uated constantly, (3) curriculum content must be relevant, (4)
honest counseling is essential, and (5) more reflection should
come about locally in light of national trends. Perhaps few
questions were answered, but some problems were identified which,
after all, is the first etep to be taken. An exchange of ideas,
interaction, and an awareness of programs is a much-needed reoult
of such a meeting. As evidenced by these proceedings, the
workshop was a success.

The Program _ommittee wishes to thank, again, all those who gave
of their time mnd assistance.

The editor, too, is grateful to all Who helped -- and especially
to a behind-the-scenes assistant, Mrs. Toni Carbonara, without
whose efforts this meeting would never have been convened.

The Editor
November, 1971



PROGRAM

Workshop on LTAIS---Their Teachers, Their Training, sponsored
by the Central Region of the Council on Library Technology and
co-sponsored by Wilbur Wright College, City Colleges of Chicago
held February 5-6, 1971 at the Sherman House Hotel, Chicago,

FRIDAY, FEBRUARY 5, 1971
Presiding: Richard L Taylor, Chairman, COLT Central Region

9:00 asm. Registration

9:30 a.m. Introduction
Richard L Taylor Chairman
COLT Central Region

9:45 a.m. The LTA and the ALA
Dr. Lester Ashelw, Director, Office for
Library Education, American Library Association

11;00 a.m. Teaching the LTA
Dr. Charles Evans, Assistant Professor, College
of Library Science, University of Kentucky

12:15 p.m. Luncheon

Presiding: Mrs. Noel Grego, Kennedy-King College,
City Colleges of Chicago

1:4.5 p.m. The Employer Looks at Training
Mrs. Stella Gomes, National Easter Seal Society
for Crippled Children Library

Mr. Lennart Olund, Lyons Township High School
Library

Mr. Glen Scharfenorth, University of Illinois
at Chicago Circle Library

3:00 p.m. The LTA Looks at Training
Mrs. Carol Carter, St. Patricks High School

Mrs. Loretta Harris, University of Illinois
Medical Library

Mrs. Betty Schwartz, LTA student
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SATURDAY, FEBRUARY 6, 1971
Presiding: Sister M. Chrysantha Rudniks CSSF, President COLT

9:.00 Workshop sessions concerned with the four "basic"
LTA courses:

Reference Services - Mr. Hubert Davis, Associate
Professor and Ltbrary Director, Southwest
College, City Colleges of Chicago

Technical Processes - Mrs. Alice Naylor,
Co-ordinator Library Technology Program,
University of Toledo Community and Technical
College

Audiovisual Services - Mrs. Betty Duvall,
Assistant DeAn, Florissant Valley Community
College, St. Louis

Introduction to Libraries - Mrs. Dorothy T.
Johnson, Co-ordinator Library Technical Assistant
Program, Cuyahoga Community College, Cleveland

12:30 p.m. Luncheon

2:00 p.m. Adjourn

PROGRAM COMMITTEE

Noel R. Grego
Kennedy-King College, Chicago

Sister M. Chrysantha Rudnik, CSSF
Felician Colleges Chicago

Richard Campbell
Wilbur Wright College, Chicago

Ridhard L Taylor
Wilbur Wright Colleges Chicago

5



FRIDAY, FEBRUARY 5, 1971

OPENING SESSION
Richard L Taylor, Presiding

I see some very rosy-cheeked faces out there. It's hard to
understand, really, because we had a balmy day in Chicago
yesterday -- a bad day -- but a balmy one. I was going to
check on the weather conditions but decided against it. The
latest prediction I heard was for two or three inches of snow.
I vividly recall about four years and a week ago when they
predicted four inches of snow and we got thirty-six or
something like that. So I didn't dare go to look the situation
over. Welcome, in spite of everything, to Chicago. In
addition to strikes and fogged-in airpoTuts, all I need is a
thirty-six inch snowl

Libm,ry Technology is A reality* Library technicians, too, are
realities. And so are positions for such people -- people we
hadn't heard much about just a few years ago. And that is
exactly why we're here. Each one of us iS interested in SOMB
phase of this development. We are interested in employers and
the type of individual they are looking for when, in many cases,
they have to restructure their classification and pay plans to
make room or make a place for thi5 particular person. We're
interested in the LTA who has completed the program or who is
enrolled in the program and in finding out information from
this person so that we can change if need be or see how on-the-
job performance makes uae of the skills and information he has
obtained through such a program. We are interested because its
our responsibility. And that's why we're heret

I am confident you didn't brave the elements to hear me ramble
on 50 let's get down to the business at hand and, indeed, its
grat business as far as I'm concerned.

Our first speaker needs no introduction at all. He has been a
leader in library education in many roles and as you know is
currently Direetor of the Office for Library Education, American
Library Association. I'm delighted that Dr. Asheim could work
this Regional Meeting of COLT into his busy schedule. I am
going to turn the meeting over immediately to him. Dr. Asheim.

14-



THE LTA AND THE ALA
Dr. Lester Asheim

Thank you, Dick. Dick really shouldn't be surprised at the
wPather for whenever librarians meet at the Sherman Hotel, as
some of you know, this is what happens.

I see sn many of my friends and those who have heard me before
I fear some of you are going to be forced to hear again that
which you have already heard. But if you will forgive me for
that, perhaps it is useful to repeat a little simply because
some of this may then feed into the discussions and what you
will be doing for the rest of the workshop.

It is probably always a good idea, whenever one is trying to
communicate, to begin by defining one's tel,as. Take the title
of my talk, for example, "The LTA and the ALA". No group knows
better than this one what an LTA is, so I can skip that. But
the ALA part probab?-y does require definition. For the purposes
of my remarks today, the ALA means, not the organization itself,
but only its statement on Library Education and Manpower, which
was adopted as official policy in June of last year and, as I
understand, is in your hands. My assignment is to try to clarify
the implications of that policy for the training of LTA's.

As you know, the statement is concerned with the preparation and
use of personnel at all levels of library operations, from the
Clerk to the Senior Librarian. But today, I will try to hold
myself specifically to those aspects of the statement that relate,
directly or indirectly, to the training and use of the Library
Technical Assistant, a category now officially recognized by the
ALA as an important level of supportive staff.

The Policy Statement has been set up as thirty-five numbered
paragraphs, each stating a specific point about some aspect of
training, education, or utilization of library personnel. Only
three of these deal directly with the Library Technical Assistant,
but before I come to those particular sections, let me pull
together, from some of the more general sections, those rec-
ommendations Which are relevant to the role and training of the
LTA, although they do not specifically name him.

The statement begins, for example, by setting its sights on the
highest standards of library service for all kinds of libraries,
which means that we must make effective use of a great variety
of manpower skills and qualifications. To meet these standards,
the statement goes (Jn to affirm that supportive as well as pro-
fessional staff are needed in libraries, and attempts to suggest
the ways that both supportive and professional staff can best be
-repared and used to insure the achievement of superior library
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service This is something new for ALA whlch, although it has
long accepted the need for staff below the level of professional,
had not provided any guidance or real recognition for che important
contribution that supportive staff can make to library,service,
until the report of the "Deininger committee" in 1958,-1- and the
subsequent work on "Criteria for Training Programs..." of the LED
Interdivisional Conlmittee on Training Programs for Supportive
Library Staff.2

To promote the most effective use of manpower at all levels, a
career-ladder approach iL suggested, through a set of broad
classifications of nositions in libraries, each of which contains
several levels of promotional steps; each of which provides that
the top salary shall overlap the beginning salary in the next
higher category to give recognition to the value of experience
and knowledge gained on the job; and each of which assumes some
form of continuing education - formal or informal - as the basic
justification for promotion in all ranks. While heavy emphasis
is placed on formal schooling - and I shall elaborate on that
point in a moment - the statement makes it quite specific that
personal aptitudes and qualifications in addition to academic
ones should be taken into account in the selection of applicants
for any level, particularly where work with others, the public,
or with special audiences and materials is involved. (Paraz,Traph

21)

I presume that so far, there isn't anything here that raises a
serious question or poses any kind of threat to current training
or use of LTA's. If anything, it opens the field up much more
widely than ever before by its official recognition of the LTA
as an approved level of supportive staff needed in libraries of
all kinds. So let us move on to the specifics and their
implications, and let us begin with the Table, since that, meant
as a visual aid, seems to be the part of the statement that almost
everyone quotes, misinterprets and criticizes.

As in all parts of the scheme, there are two titles at the
Technical Assistant level. One, for positions which require
library-oriented qualifications, bears the title Library Technical
Assistant (LTA); the other, for positions at the same level of
training and background but not requiring library-related
qualifications, is called Technical Assistant. (Let me, to save
time in my remarks today, use the acronym LTA as meaning both
aspects of this level.)

1"The Subprofessional or Technical Assi t", ALA Bulletin,
62 (April, 1968), 387-97.

2"Criteria for Programs to P epare Library Technical Assistants,"
l'ED Newsletters #68 (Februarys 19 9), 7-16.
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The reason for this double column throughout the Table is that
libraries very frequently need specific skills which are special,
and not necessarily those limited to library operations. Ts,ke

for example, introductory data processing, or poster design, or
handling of audio-visual equipment. lese are skills that can
be used in a great variety of agencies, not only the library, and
a library would be delighted to get a competent data processor
or poster maker, whether he had had any knowledge of how libraries
operate or not. For such skilled positions, a special category
has been established to permit libraries to hi:,e persons with the
needed skill without having to qualify them unaer some kind of
inapplicable library title.

That is why the jobs at this level, although they assume some
post-secondary schooling, do not make the full, two-year degree
an absolute requirement. The Table permits considerable flex
ibility: The applicant should normally have had at least two

years of college-level study, which could mean an A. A. degree,
with or without LTA training, or post-secondary school training
in relevant skills (for example, courses in art and design in a
technical school which would qualify him to be the poster maker
the library needs). The Statament does not require that all
LTA jobs be filled only by those who have had LTA courses leading
to the A. A. degree because - and this is a key concept in the
Statement - the jobs in the LTA categories assume specific
"technical" skills.

These need not be clerica] skills - there is a category for
Clerks. But neither need they be a broad overview of library
science, since many of the supportive jobs most needed in
libraries are related to a specific specialty. One of the major
justifications for the use of supportive staff is "that in many
of the tasks done...one can find many separable elements or
components (of the service which can be provided at a much lower
center of gravity than is traditionally the case."1 There is no
reason why a person must go all -tee way through the master's
degree to do many of the essential tasks in a library which
fully-qualified librarians now perform. But if this is true,
then the reverse is also true, and there is no reason why the
staff member who performs those separable elements of the total
task must be trained in the entire gamut of operations with
which he is not expected to deal in any case. I do not mean to
say that the student should not be shown the place of his
particular operation in the total picture, or its relation to
other functions that together add up to the purpose of his work.

1Sumner M. Rosen, "New Careers and Adult Education," in
Esse s on New Careers: Social Im lications for Adult Educators.
Notes and Essays on Education for Adults, Syracuse:

Syracuse University Press, Publications in Continuing Education,
1970, p, 7.
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On the other hand, it seems to me that the wide range of introductory
courses in all aspects of librarianship, which now characterizes
so many of the LTA programs at the junior college level, is really
in conflict with the professed intent of these programs, which is
to prepare supportive staff. You will see a reflection of this
conviction as we continue 1,o go through the Policy Statement.

This view point is probably the most controversial part of the
Statement as it regards the role and the training of the LTA. The
basis of it is this paragraph in the Statement (paragraph 23):
"Because the pvinciples of librarianship are applied to the
materials of information and knowledge broader than any single
field, and because they are related to subject matter outside of
librarianship itself, responsible education in these principles
should be built upon a broad rather than a narrowly specialized
background education,"

In other words, although the principles of librarianship can be
stated in terms that perhaps could be mastered at the level below
that of the graduate school, they have full, professional import
only when they are related to a broad, background knowledge of
other subject matter. The librarian does not perform any of his
library skills in a vacuum; he selects, acquires, catalogs,
classifies, interprets, and communicates in relation to a subject
matter, and it is this combination of technique plus broader
knowledge that makes the librarian's activities professional.
Without the subject content, the application of techniques is
simply a matter of skills and training; technical, but not
professional.

Now, the LTA programs actually contain only one year or a little
more of general college work; the second year is essentially
concerned with technical courses. This prepares one to be a
technician, not a professional or even a pre-professional; not
only because the courses are technical, but also because the
limited amount of general education eliminates a major component
of the librarian's professional education. Remember that the
librarian's prcfessional education is not just the fifth year
in a library school; it is the full five years of post-secondary
education. For librarianship, in its professional aspeccs, is
not just the little things one does in a library. And that is
why we are concerned that some LTA programs are trying to suggest
that the training they provide meets all the requirements of
library content needed to fulfill the fifteen or eighteen hours
of librarianship specified for state certification of school
librarians. The professional part of the librarian's qualifications
is not just a few tricks of the trade; it is how one uses what
he knows - and what he knows is not just library skills but also
library principles and theories plus. The plus is a broad
background of education.

10
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Although analogies with other pl-ofessions are no, always valid,
let me take sn example to illustrate my point. Anyone can be
taught to read a fever thermometer, and these days it is seldom
the doctor who takes the patient's temperature. The doctor's
professic_aal contribution is not that he can identify when a
temperature is above normal; it is that he takes that datum and
putting it together with other information and other knowledge
comes up with a judgment. The value of the technical assistant
to the doctor is that he can take a temnerature and record it
ccurately; he is not expected to have a smattering of knowledge

about all the other data and experience that the doctor brings
to bear on his ultimate decision. In fact, the technical
assistant who begins to think that he can go beyond the limits
of his special skills is no longer useful as an assistant. His
little knowledge can indeed be a dangerous thing.

So, too, in a library. A technician is most valuable if he is
more highly skilled in a specific technique than if he has a
superficial, half-education in general library principles which,
as supportive staff, he shouldn't be called upon to apply. An
LTA is not a watered-down librarian; but a skilled person in
his own right in particular functions.

The nature of the responsibility of the LTA, as stated in the
Table, is that he deals with "tasks performed as supportive
staff to Associates and higher ranks, following established rules
and procedures." Remember that there are several promotional
steps within the LTA ranks, and that room is made for the LTA
to take on responsibility for supervision of lower ranks as he
moves up the ladder. But professi-mal decision-making is not
one of the responsibilities of this category.

At this point, let me make a small side-excursion into a
description of the next higher category in the present policy
which, although it represents two more years of schooling, is
still seen as a supportive staff category: that of Library
Associate (or Associate Specialist for the position requiring
non-library-related qualifications). Here a person with a
bachelor's degree, with or without course work in library
science; or a bachelor's degree, plus additional academic work
short of a master's degree, is eligible for supportive res-
ponsibilities at a higher level, still normally working with
established procedures and technique, and with some supervision
by a professional. The point of this classification, representing
as it does at least a full baccalaureate background, is that the
position should be one which requires subject knowledge, and
judgments based upon it, which could not be required of a
graduate of a two-year college program.

Here again we see the basic premise in operation: the librarian
must have a broad background of knowledge and education in order
to apply library principles to the materials of information and

11
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knowledge with which a library deals, and many assignments exist
in libraries where library knowledge is Jess important than
general education in the handling and organization of these
materials. Thus persons holding the B. A. degree, even without
any library courses, bring to the library something that library
school or library training courses alone cannot give - a background
of four years of college education.

It is this background that makes the basic distinction between the
LTA and the Associate, and it ls because the Associate already
has this background that he or she is eligible to move up to the
first professional category by taking a program leading to the
Master's degree in a library school. The LTA, with only a two-year
program behind him is at least three years away from the first
professional c Iification; one-and-a-half or two years is not
four years. For that reason, the policy suggests that the training
courses for LTA's at the junior or community college level should
be recognized as essentially terminal in intent, designed for the
preparation of supportive rather than professional staff. (para-
graph 24) Notice the phrase "in intent" which modifies "terminal."
This is important because it underlines the point that graduates
of the two-year programs are not prohibited from taking the
additional work leading to the bachelor's and then the master's
degrees, if they can qualify for the upper division and advanced
programs. But this is obviously an indirect and less desirable
way to move toward the professional qualification. Because we
have had instances of students who have gone into LTA training
under the delusion that they were well on the way to professional
status, the policy urges that students interested in librarianship
as a career should be counselled to take the general four-year
colThge course rather than the specific two-year program, with
its inevitable loss of time and transferable content. If the
student, for whatever reasons, prefers to go the junior college
route, he should be informed of the limits on his career
expectations unless he goes on to the complete schooling required
for professional recognition. I know that nobody here fails to
make this clear to the incoming student, but some educators in
LTA programs have failed to do so in the past, as the naive or
disillusioned correspondence received in my office from their
students makes clear.

A complication with which the junior college programs themselves
will have to grapple arises from the number of different ways
that their programs are used. In some cases, and the U. S.
Government's interest in promoting junior college programs under
the Vocational Training Act is quite specifically oriented to
this point of view, training of technical assistants is designed
simply as job training with little concern for the agency in
which the job is located. It is a means for qualifying people
for employment, with the major stress on the individual and his
ability to earn a living, rather than on the needs of the
particular Vocation or profession in which he is placed. For
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this reason, the Policy Stai,ement makes the point that in many
cases it would be better from the standpoint of the student to
be taught general technical skills applicable in a variety of
job situations rather than those limited -solely to the library
setting. This gives the student whose interest is in a job rather
than a professional career a wider market for his talents. But
thanks to the Policy's recognition of the value of special,
non-library-related skills, the library remains an important part
of that market.

Another use to which these courses are put is that of providing
a skill for women who :wish to return to some kind of employment
after marriage and after the children are grown. Often these
persons do have more formal education - often they have a
bachelor's degree and in some cases a master's - but what they
want now is enough special skill to get an interesting and
satisfying job. Many are not particularly interested in a career,
and many may even be interested only in part-time employment.
Most of these students take only the skills courses they need;
they do not follow the full program nor aim for the A. A. degree.
This is why so many of the LTA programs, after years of operation,
still cannot tell us much about the history and placement of
their graduates. By definition, they have not had many "graduates";
most of their students have simply selected a few individual
service courses to qualify them for local employment. But again,
the applicant for admission to these courses should be fully
informed about the choice he or she is making; too many of the
people who have taken this kind of partial training then expect
a clear path up to full professional status, and if that is what
they wanted, they should have taken the professional program at
the graduate level rather than course work designed for the
undergraduate.

Indeed, one might well raise the question whether a different
kind of courses should not be designed for persons who already
have a college education, since they are eligible for assignment
to positions in the Library Associate rather than the LTA
category. Courses designed for the LTA provide useful basic
background for anyone who worIrs in a library of course, but may
not be as pertinent as special training would be, based upon the
broader educational background that the student already has
acquired. The course titles at both levels might seem to be
essentially the same, but teaching method and approach would be
different. As in lower and upper division work in the college,
the content and the manner of presentation should be different
in a course offered to freshmen from one offered to seniors.

Which leads us into the trickiest part of the whole Policy
concept: Its emphasis upon formal schooling. There has never
been a discussion of the proposed Statement in these past two
years which has not, at one point or another, come up against
the fact that there are people without a foriaal academic

13
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background who somehow have acquired all the talent and know-how
that we assume comes from schooling. The Policy Statement does
not provide very specifically for that kind of brilliant exception.
But a statenent of policy, of course, cannot be built upon
exceptions; it must state the usual and normal route toward the
qualification. If someone asks my office how to prepare te become
a librarian, he does not want to be told that it doesn't matter;
if he is brilliant enough his talents will be recognized
eventually. He wants to know which route is most likely to take
him where he wants to go - and that route, to all intents and
purposes, is the route of formal preparation. The best the Policy
can do is to recognize thet exceptional people do occasionally
come forward - and I assure you that it is much more occasional
than regular or we wouldn't remember the particular instances -
and ths- it does: one, by noting the importance of personal
aptitudes and qualifications in addition to the academic ones
(paragraph 21); and two, by suggesting that "Until examinations
are identified that are valid and reliable tests of equivalent
qualifications, the academic degree (or evidence of years of
academic work completed), is recommended as the single best means
for determining that an applicant has the background recommended
for each category." (paragraph 20) This seems to me to be an
invitation and a challenge to educators and librarians to design
examinations that will be acceptable as means for identifying
the person whc has acquired the qualifications through other than
the normal means. We certainly don't have them now. Meanwhile,
any policy is subject to administrative interpretation in
exceptional instances, but it would be a poor policy that was
set up on the grounds that all of its recommendations may be
ignored whenever it suits your convenience. Rules may occasion-
ally be broken, but rules are essential.

To summarize, then: The new Statement of Po14, recognizes the
importance of supportive staff, and provides for formal categories
of employment which will make possible the wider and more efficient
use of supportive staff of different kinds and at different levels
The LTA is seen as essentially a technician, with highly specialized
skills, whose role is to support the professional but not to
substitute for him. Given the nature of librarianship - that it
deals with knowledge and information in tholer eeveral forms -
emphasis must be placed on broad general education as the basis
upon which promotion and qualification for professional appointment
takes place. For the LTA, whose educational background is limited
to two years of college-level work, upward mobility is limited
also, but the categories of technical assistants provide for
promotion and elevation to supervisory status - and encourage
additional education to qualify for advancement into higher
categories. However, for the person who already knows that
librarianship as a professional career is the goal he seeks, the
logical preparation is not through the LTA training at the junior
college level, but through a full, four-year college baccalaureate
course which qualifies him or her for immediate admission to

14
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professional library education at the graduate level. LTA training,
serving as it does several different vocational purposes, may have
to be revised to supply different kinds of training routes toward
different goals. And the level of the Library Associate, for
which many current LTA programs really seem to be lweparing their
graduates, must be seen as representing a different and higher
level of preparation which does not properly belong, or at least
not entirely, in the junior or community college.

And now I am supposed to leave time for discussion. I hope that
my remarks have set up enough targets for you to shoot at to assu e
that the discussion will be a lively one.

Discussion

Ta_iy1= Thank you, Dr. Asheim. As he has already pointed out,
this is your time to comment or ask questions.

Question: Perhaps you can expand your remarks on the approach
to teaching library science or librarianship on the undergraduate
level either in the junior college or the four-year college or,
for that matter, even on the graduate level.

Asheim: I don't want to step into the area of the next speaker
and I certainly won't give you a lot of instruction on how to
teach. But it does seem to me that at the LTA level where, indeed,
the major concern of the library in seeking LTAs is to find
people highly qualified in skills, here the training probably is
training in skills and routines, in the jargon, in the language,
in how-to-do-it. The Policy Statement suggests that in the upper
division, that is, what we now call undergraduate work - preparation
for the bachelor's degree and the associate levels of employment -
that the education should be much more liberal and general in its
content than specifically technical. Courses here, for example,
in the history and the role of the library, In children's liter-
ature, and other such course work which, in a sense would be darned
good liberal education for anyone whether he went into libraries
or not, seems to me appropriate. And at the graduate level, of
course, we begin to get into theories and principles of the role
of the library and how one continues to plan for better, more
comprehensive, more widely used service. This is no longer just
the techniques, you see. The techniques then become tools used
by the staff not necessarily by the librarians themselves to gain
the ends.

Response.: I had greater reference to the instructional approach
used by instructors of LTA courses or instructors on the graduate
level.
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Asheim: It would seem to me that in the LTA courses there might
be a lot more use of actual experieneepractieume-the laboratory

than would be true at the graduate level, for one thing. I would

think that there would be much more need to stress the sudent
occupying himself with practice than tninking broadly and
philosophically about practice.

Question: HEkve you given thought to examinations that might be
given to those coming into the LTA program with experience and

thus being given some credit?

Asheim: I'm not an expert on test construction. I don't know

what kinds of examinations could be devised that would get us

at what we really want. As you know, one of the major problems
with testing now, and this is true of all education not just
library education, is that we cPn get at pieces of information
pretty well but we can't get at how well people think. It would

seem to me at the level of the librarian, we are much more
interested in his attitudes, his ability to put things together,

his ability to see relations and use them constructively to come

up with new solutions to all problems, than we are to whether
he can check which of the five following definitions applies

to this word. Now, obN,iously, there are ways of examining this
and presumably in universities we are doing a great deal of
examining for this more subtle and intangible thing. But our
problem is to try to get at this some way so that we can say to

someone who has never been to school, never been to a particular
school, never been exposed to some of the kinds of experiences
that we want them to be exposed to, has indeed somehow mastered
what we expect the student to know. The exam does not tell us

everything. The teacher does not think he knows all about the
student simply by giving him a written exam. He knows about him
throughout all of the course work and how he operates in a greet

variety of ways, how he responds. We don't have this with

someone who hasn't gone through that so the problem is one of
getting at exams which will satisfy you and tell you that th,
person without the formal instruction knows all we want a person
with a formal instruction. How to construct these, I don't know.

But I think it would be one of the most interesting things for

all of us to try to establish.

question: My Curriculum Council has a copy of the ALA Standards
which refers to the LTA as a Media Specialist. I have been told
to change the wording to comply. What should I reply as I draft

my response this weekend?

Apheim: Well, part of your response, of course, is that Media
Specialist applies only to the school librarian and if this is

all that you are teaching perhaps there is no reason why you
shouldn't change the title. If* however, you are applying your
program to a broader spectrum of possibilities for your students,
then it would seem to MB that the School Media Specialist is too
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narrow a title for your program. Technical Assistant wording is,

as you know, a category and not a job title into which technical

aides and school aides fall. You are net in conflict at all with

the School Media Standards by having a program of this kind --

depending on the content, naturally, of your courses. But I

should think there his problem is tl , he has assumed that the

standards which apply to a particular segment of librarianship,

that is, the specific titles used with the standards, are there-

fore applicable across the board and, as of yet, they are not.

Question: Going back to examinatiors, isn't there something we

can learn from the British system of exams or even from this

country from the system that the registered nurses go bhrough or

the legal profession or the medical profession in their exam-

inations which are a requirement for a state license?

Asheim: This has often been suggested and recommended, as you

know, and the possibility that there should be a national exam-

ination which qualifies a person rather than an accreditation of

the school is something that has ofter been suggested as an

alternative. The British, as you kne-1, are at this moment moving

away from that in a sense. The atterdance at school is now much

more a requirement because they are moving in a direction of

actually sitting in the classroom rather than taking by corres-

pondence or any way you would wish study that would then let you

take the exam. So if there is something to learn, one of the

things is that they are not satisfied with that either. We hallo

tended, and this is historical with us, to want to have the

freedom of the individual school to develop in the way that it

wishes to go. Many schools do not wish to have to start teaching

toward an examination set by outside agencies but rather to design

programs which can constantly be flexible and go in the direction

that they, that particular faculty, think it should go. This is

part of the conflict. There are certainly values in a standard

which is acceptable across the board and this is what the British

exams are, When someone has the LA or FLA we all know what that

is. But I think many of us like it our way on the grounds that

when we want to be better than the national exam, we are free to

be. Its the conflict that hasn't been resolved.

Question: About salary. It is assumed the salary is the same in

this Figure I for the two rows of positions. In other words, the

Senior Librarian and the Senior Specialist are on the same salary

schedule?

Asheim: Yes, that was certainly the intent. The idea here

specifically is to recognize, as we have often failed to do, that

professional qualifications are not only library qualifications

there are many other professional people -- there are many other

people qualified in the things that we want from them. If we want

a highly qualified personnel administrator who has'all of the

qualifications that we have but in his field, then it seems to me

1,
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we should recognize him with salary and status. We, ourselves,
have been second class citizens SD long among the other professions
that I'm afraid we are guilty now of-trying to find someone we can
look down on and when we get a non-librarian on our staff he is
frequently treated as an outsider. I think we ought to grow up
to that now.

Question: Does it not seem now, with the surplus o
trained people in the country, the Associate bracke
superfluous?

professionally
seems

Asheim: It depends on what you are speaking about here. If you
are saying since prcfessionally qualified people can't get jobs
we ought to open up jobs for them below that level, then I would
say OK if that's what you want. If you are saying the library
associate is exactly the same as the librarian and, therefore, why
do we need both of them, I say no. It is a matter, I think, of
defining jobs more clearly. Remember it is not necessary for a
library to have all of these categories on its staff. Many librarie
may not need people in particular categories. But as you know,
many libraries have long wished they could hire people with a
bachelors degree, without library education, to use their partic-
ular subject qualifications in a particular department within
the library. Not requiring them to have all the library education
that qualifies them for promotion to Director of the Library. Many
people are ea7er to have this kind of job in the library where
they can use their subject knowledge. They have not been available
to the library except as clericals or as professional librarians
which they are not. They are professional "something else" or
they are qualified in some other area so that all this is trying
to do is make more clear what the talcnt is you are using -- the
expertise you want -- and the level o, which you are employing it.
The other problem, that is, since the e may be a squeeze now on
jobs, it may be harder for qualified people to find openings and,
therefore, we should make more openings at whatever level at which
they can go seems to me an economic problem. And if librarians are
willing to take jobs that do not use their talents completely in
order to have jobs at all, then there is nothing we can do about
that. It is too bad that the situation is like that.

Response: Based on limited experience, something is still not
clear to me. When I worked at a university, they would hire an
associate as you describe and he would wind up doing cataloging
and other librarian-type work. It was an easy out for them.

Asheim: I think there is a difference again between the definition
we are trying to set for a librarian and the one that has trad-
itionally been used which is anybody who works in a library and
does things that libraries do. The Library of Congress for a
long time has done just that -- taken people with language skills
or subject skills, trained them in how to do the cataloging or
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the classification that the Library of Congr ss wants, and use
them as specialists in that area period. They are not concerned
with library operations whatsoever except to catalog. They are
not concerned with the profession as such since their job is
simply to get these tasks in cataloging done. This seems to me
the kind of job where following the rules set by librarians one
routinely applies them. It is not full librarianship but becomes
a routine kind of task. Setting up the rules in the first place
is professional. Following the rules afterwards, gradually becomes
less and less professional. And this is true of all professions
where, gradually, certain skills once used by the professional
are now being handed to supportive staff t lo.

Question: I wonder if somewhere in the statement you might not
be concerned with the specific kind of traIning recommended?

Asheim: It certainly was the intent of the policy statement to
be broad enough to encompass that. You will notice that there is
nowhere in here, and many people complain about this, specific
instruction about what should be in those courses or what should
an LTA have taught to him as compared to what an Associate gets
taught. In dealing with training in education it is constantly
stressed that innovative, new approaches, nontraditional means
are to be encouraged and looked for in library schools and in
programs of training for library workers so that I would think
that any program eager to respond to new demands, willing to
experiment in new ways has the support of the policy rather than
its opposition. It does not heve instruct5on on how to do this,
this is true. The policy does not attempt to instruct in that
way. Thus it never occurred to me for a minute that the new
technology or the new devices or the multi-media approach is not
assumed in this. You remember that in the original definition we
say something about knowledge and information in all of its forms.
We have not held ourselves to print, we have not held ourselves
even to print and audiovisual, we are open to whatever the next
one is that gets invented next week. And I would hope that in
the training programs this would be stressed.

Question: I believe I detect a difference in emphasis between
the statement and the federal regulations, GS 1411. You, by that
I mean ALA, stress the significance and importance of schooling,
whereas, the feder 1 regulations stress the importance of performance.

Asheim: Certainly I would not object to the general principle
that performance, of course, is the key. The problem, I think, in
most employment is you do not yet have the experience of performance.
And I gather that you would not want a policy from ALA Which
states in effect that you should not have any requirements of
people -- you ought to hire them and then if they louse things
up in six months get rid of them. Obviously, we want something
better than that as a definition of that it is that goes on in
our libraries. I would think that within the library situation
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itself, however, it is obviously within the competence and res-
ponsibility of the administrator to determine that people are
capable of advancembnt to hiuher responsibility. You will notice
that we say somewhere- in the Statement that just getting a degree
is not a key at all. It is the quality of the responsibility
carried by the individual. If someone who starts in at the
associate level takes courses and becomes a masters, he continues
as an associate if he has no other responsibilities than the ones
he already was taking before the degree. He is not a librarian
on your staff, he is still an associate although he holds the
degree that qualifies him to be a librarian. And that seems to
me, then, to be the responsibility of the administrator to use
the people at the top of their talent and to give them the title
and remuneration reflecting that talent. I think our problem
is that in stating a policy that is going to be applied across
the board to all kinds of libraries across the country not to
provide a weapon which makes it possible for a complete down-
grading of any qualifications or any kind of performance as the
way of going ahead. And a statement that would in effect say,
do not have this and do not have that, leave it up to you to
decide, is not a policy.

Response: I should point out that there are many jobs at each
level which a person has to be able to perform before he can
move on.

Asheim: Yes $ the federal regulations have many more levels tha,1
we do in the statement here and, as a matter of fact, there has
been a lot of complaint that we have too many in ours. So I
don't know if we would have made people happy by going in that
direction. Making people happy, of course, is not the intent.

Response: I've been involved with LTAs for one month so I really
shouldn't open my mouth. But I have been a librarian for twenty
years and there are some problems in my mind. I'm not sure its a
question I have to ask but some problems. I'm afraid the attempt
to define the difference between an LTA and Associate Librarian
reminds me of my trying to defend myself among my peers as a
professional librarian (which you say is a bad term.) But I
think the fact that we have said that all these years means we
don't know what a librarian is or we are not doing what a
librarian should be doing. And T think the problem, ultimately,
gets to be that. If there is such a thing as a librarian, we do
not have to go through such painful exercise to- try to test what
a library technician is. I'm in a cormttunity college which has
written objectives. They are behavioral objectives concerned
with the students as people. What bothers me about this statement
and about the discussion is that we are saying LTAs need to know
how to do this procedure but not why it is being done. It seems
to me that If a person came in off the street and wanted to know
why, we shoidd tell him. It seems to me in good library admin-
istration the janitor should know why you're doing what you're
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doing. The way we define the limitations or what we teach a
library technician should be a human one. We are developing
these people as much as they can develop and I don't see any
reason to put clamps on them saying you are a technician and
you are not to know anything else.

Asheim: I think there are three things there, at least, I want
to answer. It was not the intent to put a clamp on and say to
the student you need only know how to do this never mind why.
If you will look at the course descriptions in many LTA programs,
they seem to be the course descriptions from Columbia, Chicago,
and Berkeley....History and development of libi,aries, History of
books, etc. All of this for people who, when they now go out
to find their jobs, are wanted for technical skills and not for
this. I am not saythg taey should not know why they are doing
what they are doing but I am saying if we are going to be fair
to these students, we ought to let them know, and we ought to
prepare them for, the level for which they are going to be
qualified. I have had letters from students in library technical
assistant programs saying I'm completing my AA next month and I
wish to become an Art Librarian. Where should I apply? They
have had no instruction, no guidance, no help from the school
itself which has told them simply do you want to join the library
profession? Become an LTA. I say that that is misguidance. And
if you are concerned with the human aspect of tnis total problem,
that's one of the human aspects. I would hope that the teaching
here, as on any other level, would be good rather than bad and
that where you are teaching skills you would indeed teach them
in a context and make them not only how to do it but the stress
is on how to do it. You are not asking the LTA when he goes out
to devise new systems, to revise the objectives of librarianship,
you are training him to be helpful to the librarian to which he
goes at that particular level. I hope there is nothing in this
policy that pulls out the human and, as a matter of fact, I have
tried to build in at least one aspect of the human that seems to
be lacking in some of these programs. I would guess that the
objectives of your junior college are to prepare people for the
kinds of things for which the junior college is ready to prepare
them. And you do not say, come here on your road to becoming a
brain surgeon, you know. Do you want to be a lawyer, stop in
for a year or two of introductory courses. You do try to show
them what it is you are doing. And to the student who does go the
junior college route, for a great variety of good reasons, I think
it is only fair to say to them, when you are finished with this
you will be qualified to do these things. But if you want to do
other things, you're going to have to go on. If you are not yet
prepared to take the BA, do not forget that somewhere along the
line you may have to go on to the BA if you want to move up in
this field.
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INTRODUCTION
Richard L Taylor, Presiding

In addition to bedng interested in the LTA and the prof-ram, we
are also concerned with teaching the LTA as witness one of the
questions we had earlier this morning. So we are delighted to
have as our second speaker this morning Dr. Charles Evans who
is Assistant Professor, College of Library Science, University
of Kentucky. Among his duties he is Coordinator for the LTA
programs administered by the University but carried on throughout
the junior colleges in the state. I'm sure he will have a lot
to tell us about th,' teacher, perhaps a bit of infovmation about
what he feels the teaching of LTAs should be concerned with -- a
subject we will be exploring durirr, the workshop both this
afternoon and tomorrow.

Dr. EVans, its all yours and I'm certainly glad you could get
here from Kentucky.

TEACHING THE L. T. A.
Dr. Charles W. Evans

Thank you, I'm glad I could get here, too. At times I was
doubtful.

I have to amplify the introduction given me a little bit since
I got a better introduction a week or so ago. I went to a party
and when the lady introduced me she said, This is Dr. Evans.
He's the kind of doctor that can't do you any goodi Maybe there
is some truth in that. Last summer I saw this chart that was
passed out this morning -- Mr. Asheim's categories of library
personnel -- and I was very pleased to see that I am what is
called a Senior Librarian. It seemed to be very appropriate
when I saw it since I had just passed my fortieth birthday.
My students don't use that title, they have their own Choice
ones -- with reason I'm afraid. The title "Teaching the L.
T. Ao" gives me an option to talk about just anything and that's
probably what I'm going to do -- just feed you some ideas I
have gathered.

The LTA program is a community college program designed to
prepare people for careers in non-professional library work.

There is much food for thought in this definition. Let's take
it apart and see what it means.
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First, the propTam prepares people for work. This means that it
doesn't aim to provide a general education; it doesn't aim to
raise the cultural level of ita students or to increase their
sense of civic responsibility; or to serve them or change them in
any other way. It just prepares them for work. All other
objectives, however worthy they may be, are outside its scope.

Second, the program prepares people for library work. This means
that it equips its graduates not merely to work in libraries,
but_to do work that is peculiar to librarianship. Its courses
concentrate on library skills, like shelf maintenance, book
repair or cataloging and not on skills that, though useful --
even essential -- to libraries are equally a part of non-library
enterprises like janitorial work, plumbing, accounting, or
typing.

Third, the program prepares people for non-professional work
only. It excludes preparation for professional work, which was
defined in 1948, for librarians, by Theodora Brewitt:

"professional" duties are those whose adequate
performance involves the ability to exercise
independent judgement based on an uzlderstanding
of the elements of library service.i

We recognize this professional work as the special province
of librarians, whom Lester Asheim has described as "those who
qualified by background and training to go beyond the level
of application of established rales and techniques to the analysis
of library problems and the formulation of original and creative
solutions for them.1t2 The LTA program, then, must aim to prepare
its students to apply established rules and techniques of
librarianship in order to implement the judgements, or decisIons,
made by librarians.

Fourth, the LTA program prepares its students for careers in
library work. This means that it must do more than prepare them
to hold a job; it must develop in them the capacity for on-the-job
improvement of their skills and for the acquisition of new skills
and knowledge that may be useful in libraries.

1A,L.A. Board of Personnel Administration, Subcommittee on
Analysis of Library Duties. Descriptive List of_Profess_ional and
Non- rofesajonal Duties in Libraries Pre:aminar Draft. Chicago:
mar can brary ssoc atlon, 19 p. vi.

2Lester E. Asheim, "Education and Manpower for Librarianship",
ALA Bulletin 62 (October, 1968), 1096.1
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Finally, the fact that the LTA program is a community college
program means that it must be tailored to fit the needs of the
local community. (As their name implies, community colleges tend
to be much more closely oriented to the special needs of the
surrounding area than are most four-year colleges or universities.)
There are two implications in this: 1) The program must teach
the technical skills that are needed in local libraries, whether
or not they are among those listed by Asheim as appropriate to
the LTA class; and 2) it must teach the skills that are appro-
priate to the abilities and educational attainments of its
students. Since these may range from the dull-witted to the
brilliant, and from high school drop-outs to college graduates,
it must be prepared to teach library skills not only at the
Library Technical Assistant level, as Asheim has defined it1
(though it is probable that a great majority of its students will
fit there), but also at the Library Clerk and Library Assistant
levels.

Perhaps the most basic element in the operation of an LTA program
is a clear concept of the place that its graduates are to occupy
in the library.

Now, without the LTA, the library staffs are generally composed
of two groups of people, In one are what we shall call clerks,
for want of a better name. These people have no special training
in library work, and they do only the library work that requires
no special training. In the other group are the librarians who
have special training, obtained in library schools, and who do
all of the library work that the clerks canIt do. Between them,
these two groups manage to do all of the work in the library.
Where, then, does the LTA fit in? It is obvious that if they
are to find employment they must displace either clerks or
librarians. Since the clerks do only work that requires no special
training, it is equally obvious that the LTA program, if it is
to be of any value to its students at all, must prepare them to
do some of the work that is now being done by librarians. But
is it practical to try to prepare people at the community college
level to compete with people who hold masters degrees in the same
eubject? Indeed it is.

There are, basically, two ways to train LTAs, and each one does
prepare its graduates to compete for amployment with library
school graduates. Both are related to library school training
programs for librarians.

In one, or at the most, two years of study, library schools must
introduce their students to all aspects of library work and to
all types of libraries. They must cover a wide range of technical

1"Library Education and Manpower, " American Libraries, 1
April, 1970), 342.
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tasks in their programs, but they simply do not have enough time
to make their students expert in any single area of library
technology. Consequently, the normal library school graduate
emerges as a jack-of-all-trades -- in library technology at
least -- and master of none.

The first approach to training LTAs utilizes a program of in-
struction as nearly like that of the library school as is possible.
Such a program consists in the main of a group of required
courses which, together, give the student a broad introducti_on
to library technology. The graduate of a program like this
is really a watered-down librarian and, like the librarian, he
is very mobile; he can do almost any type of technical work
about as well as a beginning librarian could, and like the lib-
rarian, he can work in any type of library. He is less valuable
than a librarian, however, because he lacks the latter's pro-
fessional ability. Hence, he must work for less. This approach
to LTA training, the imitation library school approach, gives its
graduates this one advantage over library school ,raduates in
the competition for technical-level positions in libraries:
they must work cheap. This is a very real advantage -- it will
gain them employment in many libraries -- but it doesn't seem
to me to be one that will inspire much enthusiasm in prospective
students.

The second approach to training LTAs is based on the belief that
although librarians need a broad knowledge of librarianship --
their professional competence depends on it -- technicians do

not. It gives the student a course of study that is quite
different from that of the library school. Instead of giving him
a broad introduction to many skills, it aims to make him expert
in a few skills, by giving him training that is intensive rather
than extensive. The graduate of this type of LTA program might
be prepared to do one type of library wo:k only, e.g., bib-
liographic searching, or work with audiovisual materials, or
he might be prepared for work in a single type of library, a
school library, for example. In either case, he would be much
less mobile than a graduate of the first type of program but,
when doing the work for which he is qualified, he would be much
more valuable. He wOuld also be more valuable than a new library
graduate doing the same type of work. That is the advantage that
this type of program would give to its graduates; a much more
substantial advantage, and one of more lasting value to libraries.

Here let us digress a minute to consider the attitudes of librarians
toward LTAs and the "competition" that the latter may give them.
The image that many librarians have of the LTA is that of the
"watered-down librarian" or jack-of-all-trades technician that
is produced by the first type of LTA program we discussed. Many
fear competition from this type of LTA, and perhaps with some
justification. They fear that Gresham's Law -- that bad money
drives out good -- may operate in librarianship as well as in
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economics so that the less valuable "watered-down librarian"
may tend to supplant fully-eualified librarians n all levels of
library work. They do not really fear that librarians will lose
jobs when technicians become available. They do fear that the
availability of a cheaper substitute will tend to reduce lib-
rarians' salaries, with consequences that are distinctly unfavor-
able to librarians and -- in the long run -- to libraries as well.

On the other hand, the technical expert produced by the second
type of LTA program is no threat at all to librarians, since such
a technical specialist could no more be substituted for a librarian
than an optometrist could replace an ophthalmologist. It is true
that they will fill jobs that otherwise would have to be filled
by library school graduates, but they are a threat only to those
librarians who are de facto technicians. They will give library
technology an expertise that is wanting in many libraries, and
they will free librarians from technical routine -- both in fact
and in the minds of non-librarians. (The effect of the LTA on
the librarian's image has not, it seems to me, been given the
consideration it deserves; it should be wholly favorable.) The
long range consequences of the employment of these technicians
must be beneficial to libraries, to library patrons, and to
librarians most of all. The attitude of librarians toward them
should be an extremely favorable one.

The success of any LTA program is dependent, to a considerable
extent, on the support of local librarians. This support probably
will not develop spontaneously; some librarians might actually be
hostile to a technician program, as a result of a misinterpretation
or of misinformation. Hence one of the basic steps in teaching the
LTA is the laying of a solid foundation for the success of the
teaching program, by getting information about it, information
that is both accurate and complete, into the hands of local
librarians. Tell them what is going on, and keep them up to datee
Give them first-hand information as much as possible. invite
local librarians in, to see your program and meet your students,
at least once a year. Then send them all a newsletter whenever
you have any news -- at least once a semester, in any case -- to
keep them up to date. High school guidance counselors and any
others who might send students to your program should also be on
your mailing lists, and included in your invitations.

Treat every one of your students as an individual. This is a
dictum to Which nearly every educator, whatever his subject,
would subscribe today; for many of us, however, it is little more
than a platitude. But it is a basic rule in teaching library
technical assistants. Your students may have a wide variety of
backgrounds and a wide variety of needs. They may range in age
from teenagers to senior citizens. Some may have a great deal
of practical experience; others will have none. Some may have
barely managed to finish high school while others may be college
graduates. Some may be highly skilled in the use of books and
some may barely be able to read. Some may be very familiar with
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libraries and others may know almost nothing about them.

Do not try to teach the same group of technical skills to every
student. Instead, help each student identify the technical
skills most suited to his background and his abilities. Don't
try to prepare people for work they can't handle -- for example,
don't try to teach someone who is barely literate how to review
books. Some of your people should concentrate on learning mech-
anical skills; e.g., how to make slides, splice film and run
motion picture projectors. Others should concentrate on verbal
skills; they might be prepared to tell stories to children, or
to teach people how to use the library. You must guide each
student into the type of work that will make the best possible
use of his abilities in the library. As a matter of fact, you
are likely to find that counseling, not teaching, is really the
most important part of your work.

You must plan an individual program for each of your students*
Obviously, you'll need more to work with than a few catch-all
cuurses in library technology. Develop a number of courses, so
that your students can specialize. Then supplement them by
utilizing all of the other courses offered by your college; and
don't hesitate to push your students into courses outside library
technology if they need them* For example, see that any would-be
bookmobile technician gets a course in driver training if he or
she lacks it. Then, for some students at least, you'll have to
invent special courses or individual study programs. Here your
local libraries can be especially helpful. For example, assume
that you have one student who wants to became a specialist in
the restoration of rare books. You might arrange for such a
student to begin by doing some work with book menders in the
processing department of a local public library; then move him
on through the mending department of a local college, and
eventually to training in a rare book library.

Begin your program identifying the technical skills needed in
your local libraries. Then prepare your students to fill those
needs, Teach your students to do the work that is needed in
your local libraries, and teach them to do it exactly as your
local librarians want it done. For example, if you teach a
student to file cards in a dictionary catalog, don't try to teach
him the ALA rules for filing catalog cards. Teach him the filing
rules that actually are being used in the libra_y in which he
will work, if you can.

Try to get your studen s to commit themselves to a specific type
of work -- and to a specific employer, if they can -- as soon
as possible. Having a definite objective before them will add
meaning to their training and may provide a motivation sufficient
to carry some people through the program Who would lose interest
and drop out if their goals were less clear. Perhaps even more
important is the fact that if you know what work your students
are going to do, you can prepare them to do it, and to do it well.
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Remember that although a philosophic understanding may be essential

for the professional work of the librarian, practical application

is the name of the game for technicians, and its very difficult

to teach your students the specific details that effective
practical application demands, without reference to a ,cific

library.

Try to arrange work-study programs for as many of your students

as you can. Find part-time employment for them in local libraries.
Often, this will develop into permanent, full-time employment
after they finish their studies, and their on-the-job experience

can strongly reinforce your teaching.

Involve the local libraries in your teaching as much as possible.
Use them as laboratories if you can, and get the local librarians

to work with your students in their libraries, if they will. Use

the "hands on" approach to teaching as much as you can. Get your

students out of the classroom and into direct contact with the

tools that they will use in their work. For example, if you teach

people to do ready-reference work, do not just show them reference

books in a classroom. Get them into libraries -- preferably, the

libraries in which they plan to work -- and teach them to answer
the questions that are asked there -- including questions like

these:

1. What time does the libr ry close on Saturday?

2. Have you got Mrs. Piggle-Wiggle?

Where is the lady's room?

Any properly-trained technical assistant should be able to answer
such questions in his library with no difficulty. It would be
embarrassing, both for the LTA and the library, if he could not.

But the ability to answer questions like those depends on knowledge

of the library itself, rather than on knowledge of books or of

general library practices. It is vital for the technical assistant,

whatever his library specialty, to know his library. For example,

he needs to know its layout; its own special vocabulary (and every
organization develops a language of its own that is unintelligible--
or misleading -- to outsiders); its staff members -- who they are

and What they do; where it keeps things; and what its rules are.

Helping your students to learn things like this is an important
part of your job, -- and one reason why you want to know exactly
where they will be working after they finish their studies. Even

if you don't know where they will be working -- and, of course
you can't know this about many of them -- you can teach them What

they will need to learn, even though you may be unable to teach

them the information itself.

As you may have guessed, each of the questions I cited as examples

was one that I failed to answer as a new reference librarian. (I
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had to get the answers from a clerk.) You see, my library school

professors did a great deal to prepare me for librarianship; but

they never warned me tnat one of my basic needs in a strange

library would be to locate the ladies' room. Try to do better

with your students.

There is one problem that exists whenever you involve a working

library in your teachint; program, either as a laboratory or as a

site for practice work. Take care to make these library activities

real teaching experiences. Don't allow them to evolve -- or

degenerate -- into nothing more than free labor for the library.

Laboratory or practice work sessions should be planned only to

benefit the student, not the library. In fact, a cooperating
library should never get any direct benefit fram your student

practice -- except well-trained staff membersi (Naturally, this

isn't true of library work for which students are paid. There,

their work itself is of primary importance, and what they learn

while doing it is secondary.)

All of your students have to learn something about the simpler

technical routines, like shelf maintenance and the operation of

circulation systems. This is a necessary part of their introduction

to library work. But don't do more than introduce your students

to skills like these. Don't, for example, spend your course Ome

in making your students expert in charging machine operation.'
Instead, concentrate on the more complex library skills -- like

using Sears or the Decimal Classification tables -- that can't

be mastered on-the-job easily by untrained people.

When you teach students a technical skill, you need not necessar-

ily teach them all the minute details. For example, if you teach

students to write personal name headings according to the AnElL,

American Catalog Rules, don't spend time teaching them the

differences between the treatment of compound surnames in Spanish

and Portuguese. Instead, concentrate on the most camonly-used
techniques, and build their skill in -these. Repeat. Practice.

Develop speed and accuracy* Get your students to take pride in

the expert performance of their technical tasks. Always remember

that technicians need not know how to do very much, but they must

be expert in what they do know.

The program that you develop for your students probably will be

planned for four semesters of study, and will qualify them for

an Associate in Arts or comparable degree. This is as it should

be, since it is in accord with most patterns of study in community

colleges. Remember, however, that While a degree may be almost

llhere is an exception to this. You may have some students

of less than average ability who aren't capable of mastering LTA-

level skills but could, with your help, learn simple skills, like

shelving or filing, well enough to make them useful members of a

library staff. Such students wouldn't qualify for an A.A. degree,

but they should be helped to learn all that they can* They need

training more than your more able students do.
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viL a to a librarian, since it is the only proof he has of his
professional competence, it's much less important to technicians,
who have skills that they can demonstrate on the job. The basic
criterion for any position is the ability to do the job. If
your students have this ability, they may not need a degree. You
will find -- even with a two-year training program -- that some
of your students won't bother to qualify for the degree. (So
don't measure your effectiveness by the number of degrees you
award.)

Don't let yourself become too committed to the two-year pattern
of study. You may have some students who would be better served
by a shorter program -- one year, perhaps -- and you may have
others who will need more than four semesters of work. Try to
provide these if you can. It may even be possible for you to
provide upper-division or even graduate-level courses, through
cooperation with the extension department of a four-year college
or university.

Whatever you do, remember that you are preparing your students
for careers -- not just jobs -- in library technology. Prepare
them, then, to grow in their work. Try to develop in them an
attitude toward their work that will encourage them to continue
to enrich and to develop their skills after they leave the college.
Acquaint them with the opportunities for continuing education
that are open to them, apart from their work -- whether these
be in your school, or elsewhere.

Many of the opportunities for advancement open to your students
in libraries will require the supervision of other non-professional
employees. Try to include in their course of study some intro-
duction to supervisory work, 80 that they will be able to qualify
for promotion.

Finally, what sort of people should you get -- if you can -- to
teach your LTA program, and where should you go to find them?

Some of your instruction must be given by people who are working
in libraries. This is implicit in the involvement of local
libraries in your educational program. But your faculty should
be composed -- as much as possible -- of full-time people, rather
than of full-time librarians who just teach a course on the side.
The librarians that you get to come in during the evening or on
Saturdays to teach one class usually are able people, and are
sincere believers in the value of skilled non-professionals to
libraries. (You wouldn't want them otherwise.;) But they really
can't give the time to teaching that an LTA program demands.
They simply cannot give the individual attention and special
instruction that many of your students will need.

Your instructors should know something about the subject you
expect them to teach -- that goes without saying. It doesn't
necessarily follow, however, that the person Who knows the most
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would be the best choice as an instructor. The instructor must
not only know his subject, he must be able to communicate with
his students and he must be able to teach them. Teaching ability
is especially important in a technical program, where some students
will lack competence in formal education. This lack must be
offset by the skill of the instructor. So if you have to choose
between an expert librarian and an expert educator, take the
educator. After all, you're helping people to learn, not running
a library, and helping people to learn is what educators are
supposed to know how to do.

Now, where could you go to find a competent full-time instructor
for your program?

Most of us try to find our instructors among working librarians,
We have access to another source of instructors, however, which
seems to me to have great potential, but which is often overlooked:
the library school.

Last year one school did show exceptional good sense by hiring a
brand-new graduate from my school, the College of Library Science
in the University of Kentucky. This graduate is a mature lady
(i.e., she's about my age); she has library experience, ability,
and personal qualities that would make her an ideal choice for
almost any position. She was -- obviously -- an exceptional
student; but we have other exceptional students, many of whom
have qualities that would be invaluable in a technical assistan
training program. I am sure that there are equally well-qualified
students in other library schools as well.

There is a special characteristic that many newly-graduated
librarians have, which makes them especially attractive for LTA
programs. They are ready to begin a new career, and they are
ready to grow with an expanding program.

This is exactly what teaching the LTA is. It is not just another
variety of librarianship. It is a new career. It i2 challenging.
It is demanding. But it also can be very rewarding and very
satisfying. With the right kind of people, it can make a great
contribution to librarianship and to soci ty.

Discussion

Response: I have several points to make but I quit writing them
down. One of them I'll just mention in passing. I don't think
that a good teacher could be someone right out of library school
because I feel one needs experience in libraries before he can
teach LTAs what to do. But the one thing that I really wanted to
plug was the fazt that while it might be fine to involve the local
libraries in establishing experience, I really think sending these
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students out to work in the library before Uaey are trained is an
imposition on that library. The advantage of the LTA is to come
to the library already trained and if you send the student out,
this is in-service training in the library and the library might
as well hire someone to do this training.

Fwans: Do you want me to refute those arguments? I can't because
they are points of view. But I am going to start by criticizing
your argument that newly Eraduated librarians couldn't be good
prospects for teaching.

Response: Without experiencel

Evans: Now you're qualifying your statem nt. Remember that you
get all kinds of people in library schools. The lady that I
cited had ten years of work in a library before she came to get
the degree. And she was a lady with tremen-Jous ability -- not
potential but demonstrated. She had all kinds of ability in the
past and we have plenty students like this. Anu, where do you go
to find someone with experience? (I wans,ed to point this out.)
You may find people who are unemployed and looking for employment
who have suitable background in library schools. The alternative,
it seems to me, is to try to go into a library and find somebody
who is committed to a job and try to hire him out of it which can
be a bit of a problem sometimes. I don't mean to say that E new
library school graduate who may be a young lady twenty-three years
old and who has .naybe never worked in a library at all should be
brought in and given the job teaching people. And I do want you
to pet away from the idea that librarians should be teachers in
these programs, that is, that all the teachers necessarily should
be librarians. You're going to be teaching technical skills,
you see, and what you want is to have a teacher who can teach the
technical skill. It may be that you're preparing a technician
for work with film, that is, photographic materials in the
library. Now, it may be a good idea tu in a photographer
rather tnan somebody with a library degree. If you can, get the
two mixed, a librarian who knows photography. That's fine, but
if you have to choose between an expert in photography and a
librarian, take the photographer who knows the techniques you're
trying to teach.

Now, to the point about in-service training. I'm not implying
here that you should simply send your students out to learn how
to work in a library but that you take them to the library and
show them what is going on. If you can involve the librarian in
teaching, get them to show your students what they are doing, if
they choose to do this. You will find, I think, that librarians
are awful hams. I can see this as a teacher. I know librarians
who just love to have our students come visit. Call them on the
phone and ask to bring your class over to see how the technical
processing department operatesL Almost certainly they welcome
us with open arms -- usually not only with open arms but with
coffee and Danish and things like that. They take plenty of time
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to tell us how they do thinus. It's a flatterinr thing to be
asked for your advice and your opinion. In fact its one way of
buttering librarians up. I don't mean that you should send them
out just to work and get paid for it, learn on the job, and get
a degree on the side. Not a bit.

Response: B t the work study program...

Evans: Oh, yes, but a work study program is a little different.
Send a person out who is unskilled, get him into a library, there's
a lot of room in I:braries, clerical positions, for example.

Response: That's what I think the librarians would object to.
This costs them money to train these people.

Evans: Oh, no, I'm not talking about training them. I'm talking
about putting them in a job at the unskilled level.

Response: How can you put somebody in a job without training him
how to do what he is supposed to do?

Evans: Librarians are doing this all the time. What I'm trying
to say here is that it is better to teach a clerk how to do
advanced skill beyond his present clerical ability so he can tie
the two together rather than take someone into a classro m and
teach him skills completely isolated from libraries.

Question: At the University of Kentucky, do you teach exclusively
librarians or do you teach LTAs? I should think it would be very
interesting if a library school taught both levols. The distinction
between the two could be made clearer. How would you differentiate
at each level?

Evans: I agree with you wholeheartedly. I didn't tell you the
truth here. I said the University of Kentucky does not teach
technicians. It does, but the College of Library Science does
not teach technicians, it teaches librarians only. It happens
that in Kentucky there are fifteen community colleges around the
state and these are a part of the University of Kentucky. They
provide, at the community college level, technical courses so
you see, strictly speaking, the University does both. I agree
with you that library schools -- now I'm changing the meaning of
library school -- should be involved in the teaching of all kinds
of library work, really. It isn't really necessary to disassociate
these two in practice. We could do it on the University campus
right in Lexington because a part of the University is two-year
schools. We have one of them right on campus, the Lexington
Technical Institute, and although there is no library technical
assistant program in the Institute right now, it could be taught
there and then we would all be on the same campus. It might be
that we would be able to work together to some dagre. I can
conceive of practice sessions that would involve both technicians
doing technical work and library school students in effect directing
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the technical work and deciding how to use echnicians. In other
words, to expose our students to the use of technicians. They
get along entirely without technicians at the present time, of
course.

Question: I was hoping that with this talk on teaching the LTA you
woul0 have drawn sn the experience we had -- several of us in this
room -- in the workshop at Rutgers. To get on a personal course,
I feel the term library technical assistart is obsolete and we
should think in broader terms of a media technician. You will
note that tomorrow we have four workshops on the four basic courses
for library technicians. Ild like to have you draw on your
experience and give a critique on the four courses that are supposed
to be basic.

Evans First thing, to get back to your terminology question
here, T must say I agree with you completely. I did draw on my
experience this summer. Ilm drawing on it somewhat in helping
to plan the program in Kentucky. What Ilm telling you is not what
we did, but what I have decided we did wrong because our program
is basically the watered-down librarian approach as are the four
basic courses. This whole concept of let us teach the technician
the broad array of technology -- let us cover technical processes,
public services, administration and so on -- and teach them to
work as an assistant at all of these levels is, I thtnk, wrong.
The basic notion here is wrong. He may learn enough -- he may
learn plenty in any of these courses so he can go out and get a
job but our basic concept should be on picking out the skills
within the library which he can handle best and then develop those
skills to the fullest. This may mean you prepare a person only
for work in technical processes and ignore much of the skills
that would be used in readers services or elsewhere. In other
words, make them all specialists.

Que tion: How would you revamp the courses?

Evans: The only real change I would make, apart from getting some
more courses in there, so that the person could specialize more,
would be to get away from the required list. Say to a person, in
order to be a technician you must take Library Technology I, II,
III and IV and then if you graduate, go out and get a job. I
think what is necessary here is to sit down with the student,
examine him, find out what kind of a person he is, Tdhat it is
he can do best -- whether he has mechanical skills or verbal
skills -- what his educational background is, and then plan a
program for him. Again, it may be a required program but one that
is required just for him. You might say to him take Library
Technology I, II, III and IV or you may say take Library Technology
I only and then other support courses. I want to get away from
the pattern -- take a block of courses, then you get a degree,
then you look for a job. The individual who goes through this sort
of survey program really is not expert in anything, and a librarian
who was a little cautious about hiring technicians might really
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wonder unat he was ouyinG.

ruestion: Aren't you locking them in since the national pattern
is to change jobs a number of times? I think such a plan would
hinder a person -- if he were a specialist -- if he were to move
from, say, Kentucky to California.

Evans: I've got to back up here and speak to that. You didn't
quite understand me. Oh, yes, you did understand me very well but
there was one little point you missed. You mentioned Kentucky.
Please remember I am giving you my opinion. I am not telling you
how it is done in Kentucky. I am telling you the way I think
Kentucky should dnange. My ideas have evolved from my experience
with Kentucky and elsewhere.

Response: I want to talk on this point. I think there is a
serious flaw in what you're saying. You must remember that in
eacli library the given routines and procedures are in a constant
statd of change ana its impossible to teach the e specific routines
of a ,-iven moment because they are chancring every day. It seems
to me tilat is a very serious flaw in your curriculum.

7,vans: My concept, not my curriculum, please. Because I don't
havc a clurriculum.

Laiestion: I don't taink it would work and be beneficial to
librarianship. It seems to me you have to -ive them broader
training along the lines of these basic rorrsesc They have to
know what a shelf list is, what's on a shelf list will differ from
one library to another but you have to give them the concept of
a shelf list -- this is an inventoPy of what's in the library.
You just don't try to perfect in specific skills. If you do that
or as its done in a given library, in larger communities its
im ossible to know where they are going to work.

Evans: I think you are over simplifying my argument here. I
thought vou were going to debate with the lady behind you but
since you have the same argument, I will speak to both. I don't
propose that you teach extremely specific points. This could be
carried too far. You expect an employee to I,arn on the job how
things are changing and I would assume your students would have
the same kind of learning. But what I mean is, to get this more
precisely, if you have in your mind that your student will be
working in a Dewey-classed library, teach him to use Dewey and
don't bother teaching him Library of Congress. Don't try to teach
classification schemes in the abstract. Don't give him a variety.

Response: But he's not going to stay in the same job.

Evans: indeed so. This is where the lady was criticizing me back
there. She says he is going to go anywhere and I agree. I agree
completely that he may move. We know this. But I do believe that
the technician should be prepared for a specific type of work and
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this means an orientation to a specific type of library and,
indeed, a specific library if you can. There is one thing aboht
technicians, they know how to do it in the library as opposed to
the general understanding of the librarian. And se if you can
fit them to this they become more and more valuable. If you just
tell a ,,ery vague notion of technique so that they can apply what
they k'iow in all kinds of libraries, they are not going to be
very skilled. They are not going to have much, when they walk in
looking for a job, that the librarian couldn't teach to an un-
skilled person very, very quickly. (I mean about his own library.)
They really haven't got much to offer a local library. What they
do have to offer t2 expertise and tl _t means application to a
specific situation. Now I have to go one point further, here,
you're speaking about mobility. Librartans are very mobile. Its
inherent in professional training that they be prepared for mobility
because it goes with this broPd background you must give them. A
librarlon has to be able to fit into any type of library because
he's noL. allowed to work in any library as a professional unless
he's acquainted with all types of libraries. What a technician
has to offer is his special skill and one of the advantages of
hiring a technician is that they come into your library and they
are less mobile. They learn how you do it in your library, they
stay with you for years. I have to quote my mother here. I quote
my mother to every group and say the same little speech. Although
some of you have heard me taJk before, its always tl-e same thing.
My mother sent me to library school -- she put me on the bus, you
know. My mother was a nonprofessional librarian -- she was a
clerk, that was her title, intermediate clerk. She gave me those
words of advice when I went off to library school. She said,
Remember, Son, one good clerk is worth two librarians. All through
library school I thought that was awfully funny. Then I repeated
this very funny remark to a very eminent librarian on the west
coast. (Eminent not only in status but also in competence -- a
really good one.) And this individual didn't think it was funny.
She looked down her nose at me and said, Why, everybody knows
thatt What she meant -- and what my mother meant -- was that a
good clerk is someone with experience who can work in your library,
who knows all the symbols used in your catalog, who can fihd things
in your library; who can work with people who came in there, who
knows where your ladies' room is. The librarian is not of much
value, really-- the new librarian who knows all sorts of
principles.

For example: I assume evorybody here is a librarian and I suppose
everyone of you wDuld consider yourself a oompetent librarian. If
you were at the University of Kentucky, and I'm not touting this as
an excellent library, I'm just citing it as an example. If you
walked in there, you couldn't do reference work in that library very
well. You couldn't find anything. You couldn't road the symbols
on the catalog cards. What does a star mean on a catalog card?
None of you know because I'm talking about one specific library.
The star means the book is in the Rare Book Room. Mhere is no
uniform symbol here that you can teach in the abstract in library
school. But you could prepare somebody to work in that library.
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I have to go ono step further here ( I keep advancing one step
at a time.) If you teach somebody to do this and you teach him
that this is the way we do it in this library, it does I ve trans-
ferability to a degree. At least he knows the kind of thing he
has to look for in libraries. He knows about funny symbols in
libraries and he has things built into his head. This is the way
they do it at the University of Kentucky or this is the way they
do it in Chicago Public. Then if he goes to California (and I
happen to be from California incidentally) if he goes to work in
the San Diego Public Library (which is one I worked for for years)
things will be different. But he will have in his mind that this
is the way it was in the University of Kentucky as opposed to the
concept of tais is the way taings are done in libraries period.
The latter is what you are likely to give him if you ust teach
him in a classroom situation. This happens in library schools as
well as technical programs. If you bring a librarian in to do
'Iae teaching what does he really teach? Very often what he teaches
Is this is the way we did it where I DM710 from. However, he often
doesn't tell you that that is what he's teaching. He says this
is the way its done and he stops right there. And you go out
assuming you know how things are done. There is a difference in
the way things are done generally and the way things are done in
one specific place.



INTRODUCTION
Mrs. Noel Grego, Presiding

This morning's discussion focused on the educator, on our
training program and on what our programs were designed to do
(or what they were designed not to do.) This afternoon we
have a chance to look at those who have been enrolled in our
programs and those who will be employers of library technical
assistants. So often at our carlier conferences, it was said
if we could only see a living, breathing LTA -- we now have
them and they're here this afternoon to comment on the programs
that we have designed for them. Also, the employers are here
to comment on these programs.

Sinee I am chairman of this afternoon session, I have taken the
liberty to change the program around a bit. We Will hear from
our LTAs first. They are rather new at the role of addressing
a group and are quite anxious to talk with you. We thought we'd
let them talk first and then they could enjoy the rest of the
program. Our first speaker will be Mrs. Carol Carter who is a
graduate of the program at Wright College and is currently
employed at St. Patricks High School in Chicago. Our second
LTA will be Mrs. Loretta Harris who is now employed at the
University of Illinois Medical Library. She is currently
enrolled in the LTA program at Kennedy-King College. Mrs. Betty
Schwartz, our third speaker, is a student at the College of
Du Page and will graduate in June. We will first hear from the
LTAs and then from the employers. They will address you without
interruption. Unless you have some burning question Which you
feel you just must ask after the presentation by the LTAss we'd
like to continue and then after all talks have our discussion.

Those representing our amployers are Mrs. Stella Gomes of the
National Easter Seal Foundation for Crippled Children Library,
Mr. Lennart Olund of Lyons Township High Schoel Library, and Mr.
Gln Scharfenorth of the University of Illinois at Chicago
Circle. Our first speaker, Mrs. Carol Carter.

THE LTA LOOKS AT TRAINING

Carter: I am employed at St. Patricks High School, a parochial
EUFgrichool of about 1700 pupils with a library of over 20,000
volumes and subscriptions to some 125 periodicals, more or less.
We have two full time liiirarians plus myself and a library club
of boys who volunteer to do things that the librarians need to
have done. Having been employed only the last two months. I
am very new at this Whole thing but I can say that the four basic
courses I took at the City College were really very Important
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to me. I went to St. Pa s having never worked in a library
before so this was a new experiences The two librarians came
to the school the same year I did so we were all new on the
job and right now we're in the process of working together and
reorganizing the whole library which means we have a big job
ahead of us. When I arrived at St. Pats and they told me what
I had to do and the way they did things, it took only a short
time -- perhaps a week -- for me to catch on to the system
that they use and really begin to work. Another thing that I
thought interesting was that the librarian told me that I ghould
become acquainted with the stacks Which gave me a chance to do
just a little bit of everything. To me, that on-the-job training
specifically was the whole answer to the situatior, If I had
had any idea of where I was going to work when I took the courses,
maybe that would have made it an entirely different picture.
But I didn't. And if I had any recommendations so far as LTAs
in high school libraries is concerned, I have found that more
experience with periodicals is desirable. While we can go ahead
and point out to students where they can find the periodicals
and help them that way (there's at least 125 different varieties),
I thihk I could relate to the whole situation a little bit better
if I had had more familiarity with them. If there were some sort
of a listing of typical high school library periodicals they
could give you When you're taking the course work, it would be
helpful. We use the Dewey Decimal System there, and while I was
familiar with it, I'm not an expert by any means. But if I had
another suggestion to make I mould say' maybe we could spend a
little more time with classification and also with Seare aaitsL
Headinge. I really don't think being a specialist 17-3Fe area
is-the answer because, from my personal experience, I feel
covering the whole area in general gives you the picture that
you really need when you go into a library for the first time --
especially if you've never had any experience before. This
morning I was talking to a lady about medical libraries and so
forth. I think that is an interesting area and maybe the City
College could expand in that direction in case somebody really
knew that they were going into that area. It would be a whole
new door to open, so to speak. As far as Where I work, I enjoy
the work and getting acquainted with the Whole set-up in the
library rather than specializing in one thing makes it more
interesting.

Harris: To try to evaluate the value of a LTA program, I think,
is very difficult. In the first plaoe, I've been in a library
situation for thirteen years starting as a photo technician and
working all the way up to the present position as an LTA and a
searcher. I enjoy searching. This does not mean that I find
that the LTA program has been of no help to me. I'm going to
comment on what Carol said. Even after being in a library these
many years, I don't understand seeing people come in with any kind
of a difficult problem. Maybe its because I find it hard when
you talk to someone and you say "Library of Congress" and they
look at you and don't know What you're talking about. I guess I
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sort of assume When someone comes in that he's had experience or
had some kind of training and this oort of thing should not be a
blank to him. Taking a course has helped me in my job. I found
that I was lacking in some areas of bibliographic work. This
helped me In learning library terminology and in learning why
you're doing things and how to relate to What you're doing in
situations. I believe that just being with a student from another
1-brary in the classroom situation is a learning process and this
too, to share your ideas of your own library, is very helpful.
I believe, also, that the general overall picture for the LTA is
a very good program. I like the idea of not specializing but
introducing the person to some of the Naried things he is expected
to do and situatione he will face in a library. Working only in
a technical services area, 1 found that the public services course
was very helpful. Who's to say you will always be in a technical
services area? I want to say that I'm glad that whoever thought
of the program finally realized that it was time that we train
library workers at this level. Persons are being trained in other
fields and this is the first that I know that they have actually
tried to train people to work specifically in a library. I only
wieh that they would not limit it to just technical assistants.
Again, I have to speak from experience. I think that clerks, or
even typists, coming Leto the library Should be familiar with t:kes
library terms. Maybe they should take just one of the courses,
especially the introductory course or maybe the public services
course. But I do believe that it might be helpful for the empleyer,
and certainly the LTA Who is a supervisor, to have someone who
you can talk to and not have to go from scratch to find out what
a shelf list is, you know, or something like that. Other things
I would like to see in the LTA program would perhaps be some
supervisory course, maybe if not an entire course, some part of a
course. Perhaps just an added feature of the program. And last
of all, I'd like to say that I hope that the librarians don't
think that we're here to replace them but to help them with any
problems and sort of alleviate some of the work load.

Schwartz: I'm coming in on the other side of the fence so to
speak, so I'm not really sure What it is that I ean offer.
have had no library experience whatsoever -- I've never worked
in a library. I am almost through with these courses now so
can't tell you how they would relate to work experience. I can
say the one thing that I've been very pleased about is the
flexibility of the program. The fact that there are certain library
courses that you must have but there is a lot of room for other
courses you want to take besides that. If you're strong in one
field, fine, you can go on in that or you can skip something else
if ite not so great. I appreciate Une fact that the idea is to
have an overall background. The one thing that I think I would
really like to see is some kind of discussion or, I suppose, more
formal goal as far as I myself am concerned. I'd like to know
that when I finish there are certain job opportunities offered
to me but I'd like to know a little more specifically what?*
where?, and salary? I think that having either somebody come in
and talk to us or perhaps whoever is in charge of the program
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be able to give us more specific information would he very helpful.
find, very honestly, that Iive learned a great deal today lust

in a very brief conversation at lunch. There wore a lot of questions
that were unanswered for me that were kind of vague. I realize
there are things you don't know but I think that people in different
libraries have a good idea of what they are looking for in an LTA
and I'd like to see it spelled out a little more clearly for all
of us. We have, at Du Page, an in-serv,ice training program which
we go into just before graduation. I tnink this will probably be
the most beneficial thing in the world for me because it will give
me a chance to take scime of the skille that I've learned and use
them and I feel that there's a certain security in working with the
1:".brarian rather than having to ge out and start on your awn first
and wonder What do I do first? So this is really all I can think
of to offer at the moment. I donit know what else, really.

Ore o: I said at the outset if there were any burning questions
ft you had to ask, you coruld ask them now or else hold them
until after we've heard from the employers. So, do you have any
queetions that you feel you must ask right now?

Question: One thing I wanted to say, these ladies are the second!
=777-and fourth LTAs I've seen trained and may all our studer,-4
be of their calibrel A gentleman friend of mine behind me is
pressuring to ask a question. The first two speakers, did you
have a practicum or an in-service training course and did it hel.p
you? And then, specifically, I have a question for the first
lady. The questions you ask like better knowledge of periodicals,
better use of Dewey, and all that sort of thing, this gives me
the feeling that you're doing reference service. Is that your
position in the library Where you're working?

Carter: Not exactly. First of all, I didn't have any experience
at-all before I came to this program nor did I have an in...service
training course. And as far as the periodicals are concerned,
at St. Pats we keep them back of the desk. After the students
look up the articles, they bring us a slip and we go back to get
them the magazine. But my idea was that we have so many different
kinds of magazines that I wasn't familiar with -- especially in
a Catholic school where we have a great many religious magazines,
and also technical magazines, you know, like Popular Mechanics.
There are many that I am not really familiar with. I think that
if we just had some sort of briefing session so that we could have
an example of some of these magazines that we could go through
or know something about them to me that would be a help. We're
handing out magazines tdat, you know, we've never seen before. I
think they should have some sort of, like for a high school, list
of periodicals for high schools or periodicals that are relevant
to a Catholic school, or something like that, so that we could...

Comment: So you'd know the tool you were handling?

Carter: That's right. That's my idea.
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THE EMPLOYER LOOKS AT TRAINING

Grego: Mrs. Gomes.

Gomes: I would like to describe to you the library situation at
the National Easter Seal Society (not Foundation) so that you can
see how this relates to our needs in u library technician -- we
call our person a library aide. We do have a position for one
library aide, whiCh I have really been selling today -- it has not
been filled since last November. We are at a loss to know what
happens to the graduates of these programs because we have no
recourse to either a list of graduates or there really is no follow
up. One of the persons who spoke before me thought there should be
eome counseling done in order to tell the prospective graduates
where positions might be open and I think from an employers point
of view, too, we would like to know Where the graduates are, where
they are going, and if they are interested in the position or
positions we might have. Now the library of the National Easter
Seal Society is a special library medically oriented but nevertheless
more special than medical because we deal with rehabilitation
material. In addition to a basic collection of books and pamphletso
bibliographies that we compile ourselves in the area of rehabil-
itation and in special disability areas, we also serve the Easter
Seal affiliates and the general public in and around the medical
center area. We publish a monthly journal entitled "Rehabilitation
Literature" and this is one of the basic functions of the library
staff. It is an abstracting journal that abstracts and reviews
books and journals that touch on the subject of rehabilitation. So
this makes our situation a little different fro", -ae school library
or the university library that needs a technical assistant or a
library technical assistant.

We look for our LTA to be able to do all the supportive tasks for
smooth library operation sueh as checking in periodicals, shelving,
filing, typing catalog cards, and certain circulation routines
which might be more simplified than in a general larger library.
There are special tasks relating to our specific function such as
proof reading the journal material which is of professional content
and calibre and, therefore, presents a problem if somebody is not
able to determine the difference between a physiologist and a
psychologist or something like that. We also send out free package
materials -- a package library to anybody who writes !.n for in-
formation from all over the country. They may be students, pro-
fessionals in the paramedical field or professional schools of
physical medicine and particularly occupational therapy, physical
therapy and so on. So our technical assistant is required to put
together package libraries depending on certain disabilities. They
may be CVA or amputations or physical or speech defects of some
kind. So because of this I think that an LTA program needs to
have, if they want to be employed in a special library such as ours
or wherever there is this need for specialized knowledge, field
trips or one-day seminars and have people in these fields tell a
class what some of the specific requirements in a library like this
are. I think that the LTAs need to be instructed not only on the

42



routines but also on a general willingness to be there and to
work. This might just be a problem that is local to uhere the
Easter Seal Society is located -- being on the west side of the
city -- but when the job gets to be dull (there are certain
routines like just mailing packages out which is very, very dull)
we find that our LTA gets bored and decideo to quit. Now I do
not know how to teach a person or how to advise that a curriculum
teach the LTA that we need to be able to depend on nim. The
professional staff cannot possibly function, there just aren't
enough hours in the day or hands to do all the work that is
necessary. This technical skill is one that is very necessary
for the smooth operation of our library. I do not know why it is
that people yust feel that they need to be so mobile or just leave
jobs without staying in it. Every professional or non-professional
opportunity will have some boring tasks but I find that any kind
of program with a specific or specielized type of training makes
the participant feel that he should always be looking for greener
pastures. I think this is a very wrong attitude because it leaves
the libraries very, very dhort staffed for long periods of time.

Another important item from the employer's point of view, and of
benefit to the technical assistant, is job classification. in
businesses, foundations, special library situations and the like
there are generally two classes of employees -- exempt and non-
exempt. It is up to the librarian, I think, to establish In sudh
a system the need for specialists. In most special libraries you
have an exempt position and a non-exempt position and no in-betweens.
So I think that librarians, who recognize the need for technical
assistants to keep their operations smooth, need to work closely
with their personnel departments to up-grade levels, to make
in-between levels between the professional and the clerk-type
position because of the skills.

Perhaps it would be a good thing for a prole- ional association
of some kind for library technologists' such as ALA or COLT, to
keep technicians up-to-date in the area, interestod in his or
her career, and give them a common meeting ground. It might
provide a centralized placement service or something like that.
It would be some place Where an employer would have a way of
reaching prospective library technicians also. I don't know what
else, from the mployers point of view, would interest you but I
would be willing to answer any questions relating to the special
library or a library such as we have at the Easter Seal Society.

question: On the matter of dependability, (I don't have any LTAs
and have not worked with any as suoh) I feel many times people
seek greener pastures because When we first get them we don't
explain to them that this is the beginning salary schedule and
there will possibly be raises. Of course, I look for greener
pastures, you look for greener pastures, everyone does and since
the cost of living and all of this is rising, I think that this
is a real problem. Perhaps profession-wide in a particular areas
salary schedules; can be set up and presented to people when they



begin so that they can see that they can gain more salary not only
for being there for a period of time bat perhaps with increased
responsibilities2

Gomes: Thank you for the comment.

Olund: Before I mention what we at Lyons Township High Sdhool
expect from an LTA, let me just say that I am bringing my remarks
from a background of working in elementary and high school
libraries. I'll try to restrict my comments and my views from
the standpoint of school librarianship and as I have seen it in
practice in Illinois. Lyons Township High School is a fairly
largo comprehensive high school in La Grange and Western Springs.
We have a two/two system which means that freshmen and sophomores
go to the school in Western Springs and the other two years at
La Grange. The student body of 5100 is split about in half
between the two schools. We have about 25,000 volumes at one
campus and a little less than that, perhaps 20,000 volumes, at
the other. I have a staff of ten professional people, six
secretaries, and one man who is an electronics technician. Let
me give you a little background about my school so that you'll
be able to see that we nc3d certain types of peopleo We don't
have differentiated staffing by any means, but we do expect, of
course, to fully utilize any of our employees and, then, some have
greater strengths than others. .je do centralized processing for
both schools and, therefore, technical services are centralized
at one campus. The cataloger, a professional of course, has two
secretaries working for her. 1 -ave two media specialists working
in the audiovisual area and each has an AV secretary (or library
technical assistant or what have you) for which we have a job
description prepared. From this you will see what we expect of
the AV secretary. Then we have clerks or secretaries that work
in the area of circulation. And you librarians, of course, know
all the work that is involved with circulation. At one school we,
have one circulation desk on one floor and this secretary handles
that desk plus periodicals. The other school has a two-floor
library and so we have two circulation desks and have, again, two
clerks working full time at the desks. We have reference librarians,
and myself, and I have a secretary who does much of the district
work and so forth.

It might interest you to know that when we advertised for an AV
secretary this last time, we must have had twenty or twenty-five
applicants right from our area. Seventy-five per cent of them came
with some degree of college experience and some of them -- maybe
six or so -- were college graduates. We ended up hiring a Lyons
Township High School graduate (it shows a little prejudice here)
and one who had gone to the University of Illinois and graduated
in three years as a foreign language major. She came to us
because she had always wanted to work in a school situation but
not in the teaching area. She was an excellent typist, ale had a
real brain in her head and we felt we could use this person. You
see, she had a willingness to learn and an a.ptitude toward work
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and we felt we could easily train her for the position. She's
working out beautifully. Now, we don't call her an LTA and perhaps
you would classify hel, as a para-professional, but at least she is
working out and is doing what is on our list here except for key-
punching. That comes later.

Now, on the other hand, working with her is a high school girl
in the EMH program who we have cleaning film. We had her last
yes..il as a library aide a the circulation desk and then put her in
the periodical room. She had some trouble relating and finally
we found a job for her -- that of cleaning Kad splicing film. I'd
like to hire her full time next year and have her work right side
by side with this college graduate. Now she is not an LTA either,
to be sure, because she just came out of a high school program for
menally handiapped and her experiences are limited as well.
But she will be working in our area -- in the media field. So you
can begin to see a little bit of what we do.

Now, let me say that I want my people to be flexible; I like to
see some potential in people so, when I interview them for jobs,
I hope that I can read into their interview some degree of these
potentials for betterment. I like them to show initiative and
along the lines, you know, of being able to tell them this is what
you are to do, go ahead and do it, and don't let me hear about It
unless you have problems. Particularly Important at the high
school level, and in our area, is that we need to have somebody
who has good rapport with students and teachers. Any of us walAt
to have good rapport with the people we work with. Many of these
secretaries or clerks or LTAs are going to be working with students.
These kids, you know, come in with film and we help them produce
an 8mm film for a topic they are doing in humanities. Or they'll
come in with certain art books, perhaps, and we make slides.
We'll make tapes for them and we'll have these people working right
with us in the prcluction room. So you see its important that
such a person has pod rapport with the student -- one who is
but pleasing. Then you know how teachers aret You have to ha,
a lot of patience and a lot of understanding to deal with teachers
who can be quite demanding. Certainly another area is that they
have to be adaptable to many, many things.

I'd like to go down this list roughly and just bring out a couple
of points. Tbis is a job description for what I would call an
AV secretary.-1- If I were writing a job description for the person
in technical processing, that would be a little different because
she is involved with processing all types of AV and print material.
If I had the job description for the circulation people, it would
also be different. People who also do & little supervising on the
floor and a little mlnor reference work or work with reserves and
bibliographies, of course, make up another category. But let's
look at the example you have before yout Typing, electric type-
writer, type fifty-five to seventy words per minute, use the

page 93.
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carbon ribbon and so forth; filing, this means filing in the
regular card catalog and of course filing above the rod (can't
let them drop their cards in the card catalog); there are mundane
things -- somebody talked about routines -- that they have to do
such as dust and clean the equipment and so forth, preventive
maintenance of course; changing chemicals and making transparencies;
there are a lot of clei ,cal-type duties, production duties, they
have to be able to work well with their hands and be able to do
it quickly because, you know, the job orders get piled up and the
teachers want their dittos and they want film and all the work that
has to be done -- posters, signs and the like. Film cleaning, of
course is delegated to our student as you know and Uaen film rental.
We have a $7500 film rental budget which in itself involves a
lot of films. In addition, we own about 300 films. There is a
co-op library that we are a part of as well. We use a lot of
people in the library. I have a $7500 budget for aides--for
student aides so we have paid aides before and after school. I
also have a number of aides Who work for us through the study hall
system and volunteer mothers that help from the community. All
of this calls for a lot of supervision. So there's administrative
work involved as an LTA because she may have half a dozen kids
and a couple of mothers working for her. She has to organize her
time, and to lay out the work for these people as they came in
periodically. She has to know exactly what's going on and be
able to delegrtte responsibility so supervision is involved. We
have our AV Aterial in the production room and have it arranged
by accession number -- we don't have Dewey, we don't have LC,
just simply an accession number. We have a book catalog and then
a card catalog for AV materials. She also has preventive main-
tenance and cleaning and daily shipments of supplies and equipment
that come through that area. WO are also responsible for ID
pictures -- Polaroid pictures are taken of the 5100 students and
this makes things pretty wild once in a While. We have our
inventory and AV rentals on computer so we are involved with print
outs. We'll be going into circulation by computer and there will
be a lot of keypunching involved.

Another big area is preview requests - everything previewed in
the school by any of the 300 teachers has to come right through
me or through my librarians. Everything funnels, then, through
this one secretary who handles all the preview requests for that
one building. We will not order anything in the way of audiovisual
material unless it is previewed. Maybe its too bad we can't do
the same for books -- some of these books are getting to be quite
expenaive.

Well, I wanted to say just enough to whet your appetite and perhaps
give you a obance to ask some questions. I suppose you can hold
the questions for a few moments. OK, one.

Question: This description for an LTA, do you in fact have some
employed?
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Olund: Well, no, I'm considered a potential employer. I'm looking
for one, in fact I came here hoping that all of you would be LTAs
so I could, maybe' steal one. No, really, I would like to have
one and that's a good point. Let me say that I am very much in
favor of the LTA program and I would like to hire someone' the
only problem is, I wonder if we could pay that person what he
should get ecause of the salary schedule as its tied in to the
system now.

Question: What is that salary?

Oluhd: Well, they have four categories for secretary -- category
Mi-(ninety per cent of the secretaries in the school are in this
category) would be about $5100 a year -- a 12 month year.

Question: From what you zaid right then you suggested you might---
make some differentiation at least salary wise be',ween an LTA and
a secretary and a clerk; however, in your discussion it seemed
as though they were all one and the same.

Olund: Yes, they are all one and the same at this point. In
fact, I failed to mention we have one para-professional who is
paid a little more so there is hope we can get into our system
what I would call an LTA slot so that we can say this person
really deserves this much because of the training.

QUestion: Am I correct in thinking that you see an LTA being the
same as a clerk or a secretary?

Olund; Y_s right now. When you get down to the local level of
what that person is going to do, it doesn't really make too much
difference where or how she got her training just so she's trained
and she can do the job.

Question: The reason I asked is because in our library (I am a
Director of Libraries) we look for the third person -- straight
secretary, first level secretary -- as being our lowest level
staff member while when we hire, we haven't yet, but when we go
to our new.campus and hire LTAs, we look at them as being inter-
mediate positions and they're not going to be doing the same things
as the clerk or a typist or a secrettunror at least they better
not be otherwise we're paying them too much.

91und: This is what I'm working for in our school.

peharfenorth: I hope everyone's pork roast is a little lighzer
than mine is right now. I was very surprised to be asked to speak
to this group. Mrs. Grego and I have been in several meetings
talking about LTAs. I don't know if she recalls what my first
impression of the Library Technology Progrums was. There was a
remark someone made about teaching a course -- the beginning course
in library technology and I said "What source material will they
use as supplementary materialt." The answer was "Oh, they don't
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need any." I thought what is going on e? And that was my
first impression of the library te hnology program. Then a
short time after that one of our very professional LTAs invited
me to a meeting here. This was the first insight I had into the
program other than a bad one, And since then I've been attending
and gaining insight into what your project is and scmehow trying
to compare with our Library Technical Assistants at the University
of Illinois. There seems to be a great deal of difference
between the two things. Perhaps today we oan get into some dis-

cussion of it.

At the present time we could not employ a graduate of a two-year
program as an LTA. They would have to have their degree -- their
A.A. degree -- and at least two yt rs of experience in a specific
field that we would employ them in, This is primarily due to
Civil Service regulations and the way the class specs have been
set up for LTAs. There is a movement now to change this, to
honor the two-year program. Its a very questionable thing in
my mind. Perhaps leaving this point and jumping into what we
do in our institution and then come back and compare the two
things.

Presently we have two types of LTAs. However, there is no dis-
tinction between them on the records. I think the type we have
been talking about here today are those who are acting as section
heads -- perhaps clerical supervisory people, working at the desk,
supervising reserves, circulation, reference when the reference
librarian is not there. (Not giving reference service, right?)
We have LTAs who run the card sect1on, Some of these people have
degrees (meaning the B.A. degree) and some do not.- Our second
category of LTA would be the recent graduate, perhaps, with a
major in a foreign language working in the verification section,
in the searching section, working as cataloging assistants. Again,

the two things are very different. The qualifications you expect
would be different. For the clerical supervisore, you would want
someone who perhaps has come up through the ranks as a clerk-typist
typing catalog cards* experiencing the various problems they
encounter, understanding the boredom of typing cards all day long,
the monotonous tasks that must lee done as opposed to the verifier
or the searcher Who has had a very academic background. Now, for
the last two years, I have bean trying to fit the library technology
project into the university level and have' frankly, found it
very difficult unless the person has had some practical experience
in a library. And this may be the way it should be. I think the
LTA, as a two-year graduate, has no experience. If he were to
spend two years in an institution -- a smaller college, a public
library -- he would then gain enough experience to come to our
institution. This might sound rather egotistical and I don't,mean
it to be that way. I think you have to look at sizes of institu-
tions, needs of the institutions, and needs of the person you're
going to employ. Related to this same subject, I think could be

salaries. Perhaps his salary of $5100 is not the norm for the
graduate of a library technology program. Can anyone give a
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figure of what the starting salary is normally or is there no
norm? I think we have to stick to the Chicago area because finding
out what an LTA makes down in southern IllinoIs, I thiAc in Chicago
it would be almost double.

Enal: $7200 in California.

Scharfenorth: The University Civil Service System minimui is
$58-00 for an LTA I, LTA II is $71000 These are rough figures.
LTA III is $7900. The beginning professional salary is $85500
So there is close comparison between the LTA III and the beginning
professional. However, I think many LTAs graduating from the
program are not thinking In terns of coming in aa a supervisor
of a section immediately, or being expected to work in a biblio-
graphic section using foreign languages and that by two-years of
experience they would gain this. Going back to their beginning
salary, if it is $5100, you come in then at $6300 after two years
is not that bad assuming there is a marked movement of increase
in the basic salary. One of the dangers I have felt, I would
assume it happens although we never had an applicant with an A.A.
in library technology, as I think has been then the case in Mrs.
Gomes1 experience, do they think that they will go on and get a
B.A. and perhaps on to get a Masters degree? Or are students
somehow misled into this? By the way, we had a very interesting
luncheon discussion. Mrs. Gomes and I said its too bad we couldnit
turn the table aroulid and start going on the subject. Will they
want to go on or are they hampered somehow/ We were talking about
the eighteen hours for accreditation in a school library and,
not having much experience in school libraries, I think many people
start this prograM, complete the eighteen hours and then say, OK,
I want to get a Masters degree now. I only need eighteen more
(I believe this was the comment Mrs. Schwartz was making) but
that's not so. Perhaps the school will accept six hours. What
happens to the other twelve?

EnAmnse: Loat. So what?

Seharfenorth: So what, if they are aware of it1

Schwartz: If they are told before hand. But you see, they're
not. This was my complaint.

Response: Counseling should be a part of the program.

Schwartz:. Its not in my program. Its not even at our school
as a matter of fact.

Response: One aspect we could talk about here is
yoU go into a program and they don't tell you

everyone of the people in my program lid) this is
program, you can't transfer these library credits
become a librarian go over to the liberal art- a
come here. Be honest with these people.
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Schwart4.: But its only fair to be houest and to tell them this
before they enroll in the pr gram.

Response: Can't the smiling librarian who uses common sense in
everything say, sorry but you don't belong in this program?
That's a basic counseling problem.

Carter: You can also counsel them to go aheRd and become a
librarian. You don't have to say we don't want you.

Scharfenorth: Right.

Response: I mean we don't want you in the library technology
program.

Repyonser Also, they could counsel you to take a proficiency
examinationg' For example, say, take a reference course in the
two-year program and they want to continue in Library Science.
At NIU (Northern Illinois University) they can take a proficiency
examination to get credit.

Scharfenorth: For a B.A. in library science, is that correct?
or an M.A.?

Resppnse: For a B.A. -- a major.

MAR2nEer We (Northern) don't have a major, we simply have an
undergraduate minor.

Scharfenorth: OK. I think this is not the trend in many in-
TEITUT=7- I don't think there are that many that offer minors
in Library Science. Now again, I'm speaking off the top of my
head on that subject. Are there?

Response: Yes.

Scharfencrthr There are many? OK. I think we are about ready
for discussion. What I have left to say is going to came out

later.

Response: I just want to try to clear up confusion I have in my
mind. You're talking about an LTA job classification In your
library and we're talking about an LTA class coming out of our
program. You're saying .that our LTA class needs two years of
experience in arder to get into your classification. Now, my
question here really is could a person coming out of one of our
programs enter your institution at a lower level?

Scharfenorth: This is vihat I had left to say. Yes, someone with
two years of college automatically could fall into a clerk-typist
classification -- only a clerk-typist because that's the only class
we use. Civil Service has Library Clerk, Typing Clerk and so on --
you can choose the title. And after two years of experience in



our library, yes, they could move into an LTA job but it would be
for this two-year period, a clerical position, very likely typing --
giving him background, however, in my library's operation.

Question: Would you hire a fresh library sdho 1 graduate to be a
reference librarian in your library?

Scharfenorth: Yes.

Question: Without experience?

Scharfonorth: Right.

question: Why wouldn't you hire an LTA without expepience?

Gomes: Bemuse its written down in the books not to. They require
two years of experience if you are a two-year college graduate.

Scharfenorth: Right. It goes back to the old question, I think.
I-have my own feelings on examinations under Civil Service. There
are none for academic. What do they tell you? You have a person
in front of you. In your interview you determine what he can do
and you're often hampered -- and we would be hampered -- becausP
I think there are people coming out of two-year programs who are
very, very capable people and I would like to hire them as beginninE
LTAs. But I cannot.

Responee: This is true in New Jersey. Because we don't have any
provision for any middle-level person, they're either clerical or
librarian. We have an internship category that permits a person
to remain in that category for only two years and then its up and
out or either badk and down.

Response.: Well, that was Mrs. Games' point. Its up to the lib-
rarians to try to influence personnel officers and civil service
etc. which is a very hard thing to do. This is up to the admin-
istrators to make them do it one way or the other.

Scharfenorth: I think Mrs. Grego is ready to take the podium for
questions a1though that's what we have been doing for a

Grego: I wasn't really ready to take the podium. I just wanted
to make ware that Mr. Scharfenorth had finished his preseiitation.
I know that you are all very anxious to ask questione so at this
point we wili open up for discussion.

Responser Mr. Scharfenorth's library and mine are under the same
Civil Service system. We are governed by the same rules. But each
librarian and his civil service officer may interpret the ruleS
someWhat differently. Now, we interpret the-rules quite diff-
erently., or I should say I interpret the rules differently and I
persuaded my civil service officer to go along with me. We have
not had any graduates from any program but we have promoted to
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LTA I, LTA II, and LTA III even people Who have very little college
but Who have proven themselves in their jobs. Sc, I would differ-
entiate between coming to the job and promotion once one is on
the job. For entrance to LTA, I would require at least, and I
would be inclined (and I think our training officer would go along
with me) a graduate of an A.A. programs However, for promotion
within, we ac.7..opt experience. We also have two kinds of LTAs.
LTAs where maybe linguistic and other background is Important
and LTAs who need to have professional proficiency in technical
phases of work. And we treat them exactly alike. If, suppose,
an LTA II is an LTA II regardless of the type of work he performs.
If he is an LTA III, he is an LTA III regardless of the specifi
work he perform and regardless of his background. Now, it is
very interesting, and Mr. Scharfenorth and I have talked about
this before, that tha University Librarians of the State of
Illinois have met and we have compared our different practices and
some follow his pattern, some follow my pattern and some follow an
in-between pattern. At any rate, it is very important to be able
to convince ones personnel office how to interpret a rule and what
is very important is how the librarian feels about the category.
He can very often lose the personnel officer in one direction or
the other. I won't say what is better or what is worse* Now the
problems at the University of Illinois Chicago Circle are somewhat
different from mine. They need more people with linguistic skills
I say in my library this is not so important except typical
proficiency or typical skill and I think my personnel officer goes
along.

Scharfenorth: There's: one danger in that. We brought up the, sub-
ject of no middle road. Now I look upon the LTA classification
in Civil Service and I'm assuming that this is What library
technical courses are also for a road between clerical and
professional and I think if we look at the individual in a job
whether we have them already or simply call something LTA and
thoy're clerks, we're abolishing the middle road*

Question: I would like to know in reference to the high school
set up, what consideration he has given to considering the LTA
as para-professionals and what others think of this Eis terminology?
For placement?

Olund: A para-professional has to have feur years of colleae.

QueEtIon: Is this your school's definition?

Olund: Yes.
qualffy, you

SPITIA942
Tg.171-g-Uoday
you comment?

Right. One that I have working could very well
know, as a para-professional.

thought I detected a shudder on the part of our LTA
hen the typing requirement was mentioned. Would
I'd like to hear about that.

S2



Sl

Schwartz: The only coma nt I would have to make is that I get
a feeling you're looking for supergirl.

Carter: Well, best typists, I think, are considered between
66 and 75 words per minute and, golly, we're not that, I'll tell
you that right now. That's a very pofessional person.
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SATURDK , FEBRUARY 6, 1971

INTRODUCTION
Sister M. Chrysantha Rudnik, Presiding

We will embark upon the real workshop session of this meeting.
There is one change in the program this morning. UThe technical
processes section will be presented by Mrs. Alice Naylor from
the University of Toledo. Mrs. Noel Grego had a misil J last
Saturday, injured her ankle and is not able to make the present-
ation today -- she's here but not able to participate in that
way. She will offer her wo-ds of wisdom in the group, I'm

sure. Mrs. Naylor is right here to my left.

Mrs. Betty Duvall is Assistant Dean, Florissant Community
College in St. Louis. She is the Director of the LTA 'program
there and hapPens to be local arrangements chairman for our
St. Louis meeting in May. From the work I have been doing
with her and with Dorothy on this, I can't wait until we meet
In St. Louis. Betty will lead the workshop section on audio-
visual services.

The first person on the list and the next person I'll introduce
is Mrs. Dorothy Johnson who is Coordinator of the Library
Techni-al Assistant program at Cuyahoga Community College in
Cleveland. Dorothy is Vice-President of COLT and also the
rrogram chairman for St. Louis which promises to be a very good
meeting. Dorothy will take care of the Introduction to
Libraries discussion with you.

The other person, Mr. Hu7pert Davis, Library Chairman, Southwest
College, City Colleges of Chicago is directing the LTA program
there. He comes to us with experience in the Chicago system.
He will handle reference services.

We will count off and run two groups concurrently. At 10:30
we will break for coffee and then you'll exchange your groups.
In that manner, each person will be ihcluded in each of the
four areas. This is a workshop which means if you have anything
you can offer, suggest or the like, the group leader will be
more than happy tb accept and entertain such suggestions or
comments. At the same time each member w111 benefit from your
experience. Let's get on vith the business of the day.
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REFERENCE SERVICES
Mr. Hubert Davis

I guess with Women's Liberation we defer the fairer sex to last
nw so I'm constrained to be first. I would say that our
library technology program in the Chicago system, and especially
at my college, could, perhaps, be characterized by a song, or
a kind of song popular several years ago -- about half a decade
ago -- known as rork, rattle and roll. At the present time
we're trying to get a district-wide program in 111 the colleges
and so, therefore, it's a little rocky. Each -amester we change
instructors and so at the beginning of each semester they rattle
on until we can find the syllabi and get going. We just kind
of roll with the punches from semester to semester and right
now we're rolling with a strike. So I think this best describes
our program here in the City Colleges of Chicago. During the
years we have published, at various campuses, a little brochure
that describes the course offerings which are also listed in
the catalogs of the Colleges -- the college district. We have
what are called four basic courses -- An introduction to library
procedures which is an overview of the program; then we move
into what are callcd the more technical courses which is public
services. (They have called lt reference this morning but I'm
going to approach it and describe to you the program as we teach
it.) Then we have cataloging or materials prepal-ation, we have
acquisitions procedures and also audiovisual. Because a number
of our students are either teaching in elementary schools or
will teach in elementary schools, we have added to this a school
library procedures. We have access to a manual of operations
put out by the Chicago Board of Education for these teachers.
Then we add to this, two practicums, so this gives us a real
curriculum -- a full cu=iculum -- and also qualifies the program
for state support on the technical and vocational programs.
would now like to concentrate on the public service area.

The public service course was designed to train the ' chnical
assistant, I prefer to think of the technical assistant as the
operator in the system. The sys.tem could very well go on if
the administration were not thera on a day-to-day basis or if
they fail or if we had to give up clerical work it is germaine
that we do have the operator. And so, therefore, this public
service course is decl_gned to instruct the operator in the
public services. This is the person that the public first en-
counters since this is the person who is sitting at the reference
or circulation desk. It is quite sometime before they get
around to the reference litirarian -- the professional person
at the reference desk. Whether they are asking where the room
is at the end e-r' the h-11, or where the pencil sharpener is,
or where the dictionary is, or where they can go register --
they always hit the person at the circulation desk. Therefore,
all public services are divided into two sections: first,
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circulation procedures. It depends on the instructor whether
he wants a textbook or a workbook. I prepare a bibliography
and tlien we usually refer to one or two texts consistently
throughout the course. For the first half of the public service
course students are introduced to the traditional Newark method
of charging books as the basic charging method. They learn
this and after the Newark method, at my sehocl, under pain,
duress and a great deal of objection they are given a course
in systems analysis in which they must buy an IBM template and
learn how to chart a flow chart of a system. In other words,
they first learn a hw_ic circulation system and, secondly, they
must flow chart. This makes them look at a system logically --
chart it out -- so that they can see each step. Once they have
accomplished these two things, they then go on field trips.
They have an introductory lecture where I talk to them concerning
the punched card. Then they go to a library which employs
the punched card system, they have access behind the desk, they
watch it, they come hacks they flow chart it and make comparisor
to the basic Newark system. During the next week they have
another lecture on photo charging...

Question: You mentioned field trips. Is this a part of the
class assignment?

Davis: Yes. When we set up the instructional periods, they
are allocated eight weeks for circulation. We then figure two,
three or four hours of this is given to field trips. In other
words, where they meet two days a week, they may have instruction,
let us say, on Tuesday and instead of meeting on Thursday, we
may have a fiel trip on Friday. Obviously, the field trip takea
up more time than actually an hour and fifteen minutes of class.
When they go on a field trip, then we come back on the next
Tuesday and discuss what they saw. They turn in their analysis,
we discuss it. Then we consider the punched card and the next
Saturday we go to another library. This goes on until they have
exhausted the various kinds. Then we also do photocharging,
mechanicll charging, and finally, their last encounter is at
my library where we are introducing automation -- or automatic
procedures of punched card and computer applications. In other
words, they get an overview of all kinds of circulation procedures.
The point this is that I feel it gives them a better background.
Aost of the LTAs come up through the system and they know only
one kind of system and know it quite well. This will enable
them, because they are going to be on a rather mobile job market,
to go from one section of the country to another or from one
library or library system to another and at least they will know,
basically and in principle, the various circulation applications.
Taien they complete this, they have a review which is patterned

ter the Civil Seririce examination, that is, multiple choice.
ey must again flow chart by analysis a particular circulation
,,ystem and be able to give its advantage.3 and its disadvantages.
Now they are ready to sit at the desk -- at the circulation desk.
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The next step they do is to go through scheduling. They are
given vital statistics of an imaginary library -- number of
volumes, circulation, number of hours of service, numbe of
personnel including librarians, technical assistants, pages and
they are to effect a schedule of service. This gives them an
overview of public service. They may go to another library and
copy this down but they must be able to give a rationale. And
then again they are tested by being given a different set of
figures for Which they must distribute their personnel. I have
found out that most of the LTAs, having been clerks for quite
some time, can make up a schedule much bettor than the librarians.
You know, they don't really know when to schedule a librarian
because they feel a little squimish about saying the librarian
has to be there at eight o'clock when they know he never gets
there until ninel But they have a much better feeling for
scheduling.

Now they are ready for reference procedures. We divide the
approach to reference into what we call the locators and what
we call information retrieval. I try to use emerging vocabulary
with them so that they will understand the difference between
data location and infovmation retrieval. They are to know
that the stacks, to them, is the information bank and that this
is where the information is retrieved. They are told that they
are really doing data location when a patron comes in. Of
course we take them th:ough the basic kinds of materials in
reference -- the encyclopedias, etc. -- this part is very much
like a professional library course. They examine major lists
and major encyclopedias and are given a library assignment where
they go through certain gazetteers, maps and other kinds of
locators. Again they have an in-depth assignment and at the
completion of this they are given typical questions -- questions
that my reference librarians and others have had. These are
given to them and they are expected to tell what locator they
would go to to provide the information. We also have such
questions as: Where do I go to order a book? Mundane questicns
like Where is the thermostat? This way they are able to answer
all kinds of questions relating to public service, not only
information. As a final part of their instruction they can
either spend a class period behind the desk, a class period at
the reference desk, or they can spend a period revising the
catalog. In other words, they have learned filing rules and
they know how to approach the card catalog. We judge them on
their response in answering information.

Question: When you say revising you're using that in the
cataloger's sense of checking to see that filing is correct?

Davis: That is correct. In other words, we tell somebody that
they are to look for information on the "Civil War" in the
card catalog. They go to the card catalog and start extracting
information and at the same time see if the information is
filed correctly, that is if the cards are in proper sequence.
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Also, they are redin5, th.e :br.J.ed LL Filng, Rules so
they know -Thether Or a person, then,
is put at the circulation ay-: many information questions,-
location ciuestic.n.,-ar Is at this desk, All the
way from the 2-.1r.r.u3:0_tI.on to reserve questions and
data questions,. F-",n-ce sit 1:he .eference desk. Many times
when the reference lirarian is rot there or is teaching a
ellAss we can then place an LTA ':there. She is able, at least,
to direct -eople to fil)d infro-mation in ,:he reference area,

Question: .Llong that J.Jne, have you ever stressed, in the
instructional part the course, responrib43ity to recognize
the 1-:_mitations to handl,: queatons since ti:.Ls person is not
a reference librnian? How dr-es he cope, how is he caut..ioned
to recognize this

Davis: In my libra-c7, I talr:, trlo posit:on that -uhe librarians
are instructors ard thah when they are cr duty, they are in the
library which is analogl--)us to being In the classroom. So when
a student asks a ouestion, my clerical staff as well as the
LTAs ala trained to r,s(i- the stude:A.t. "Do you know how to use the
Readers Guide?" When they receive the answer of "no", or some
indicatin tnat the person requesting the information is un-
familiar with the use of a gIve,n locat.)r or given information
tool, he is then referred to P Librarian. If the person knows
how to use an index, then the clerk or the LTA can certainly
provide them with the irdex, the ency-,lopedia or whatever is
needed. So I stress differences. 1 feel it is up to the
librarian to do the Instruction on how to use the material.
To give you an example, if a student comes in and says he wants
something on humane treatment, the gal at the desk says "What
do you want, books or periodicals?" He says, "Well, I want
magazines like Time." "Do you know how to use the index?" He
says wno". "Then go see Mr. Hensley (our Reference Librarian)
and he will shr)w you." If on the othel- hand the student says
"Yes, I know how to use the index." "The index is located
the7ce on such and such a table the periodicals are located
here, microfilm is there." So.

Question: That's easy with location, but if its a question
requiring knowledge of a subjectl What you're saying (and
its good) if you know how.to use something you can find the
answer, but questions don't always fall in that kind of pattern.
There are locator questions and there are "reference" cluestions.
I think its important for an LTA to know her limitations and
I don't think its fair to the patron for the LTA to spend five
or ten minutes trying to answer a qiestion she's not qualified
to answer. She should immediately recognize this limitation
and do a referral.

Davis: I deliberately begped that question because (l) of
increasing lack of personnel and (2) more and more reliance on
the clerical and technical assistants. I am assuming, and I
hope you will assume, that in such a situation the reference
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librarian or the librarian is indeed supervising that unit and
that he will hear a question and should be able, then, to evaluate
it. That's the way our area is physically located. I have found
it to be, sometimes, a waste of personnel to instill into a
clerk or a library assistant that you can only answer certain
kinds of questions and the other kind has to be answered by a
professional librarian.

Response: I agl-ee. No, I don't think they should be categorized
but what I'm saying is that recognizing their limitations should
be a part of, some place along the line, the instructional phil-
osophy that no matter how good you are, know your limitations so
that you don't waste time -- your time and Ghe time of the patron.
That's what I'm trying to say. I think we are essentially in
agreement but you are saying it is the assumed function of the
supervising librarian. I'm just asking if this is a part of
the instructional program?

Davis: Actually, in instruc,tion I have soft peddled "refer this
to the librarian, refer Ghat to the librarian" because most of
our LTAs have had some kind of library exposuree They are
familiar with this rigid taboo of beyond pointing to a door*
they are supposed to report questions to the librarian. Most
of them are familiar with this and so what I try to do is tone
this down so they can gain some sort of confidence as well as
competency in training.

Question: An example of the problem is that the patron doesn't
always know. Once I had a patron who wanted a map of California
and the clerk referred her to the atlas. It just so happened
that she really didn't want a map of California at all but some
detailed information about the state. We had a whole file of
material but she was afraid to admit that she didn't know -what

she wanted. There is danger sometimes in clerks doing this.
I was curious whether your LTAs in your classes are trained just
for your library or are they for other kinds of libraries?

Davis: Oh, no. One area of instruction given to LTAs is in
the analysis of reference questions.

Response: The reference interview?

Davis: Yes. We've said in our course description public
relations so we do take some time up with this. When a patron
comes into the library there is a patron-staff interview so
that they will generally know what is wanted. At this point
they find out sometimes that they cannot ascertain what the
patron wants. Then they refer him to the librarian.

Question: You mentioned that you used two textbookse What
are they?

Davis: I use Tauber, Technical Services in Libraries as one
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and the ALA Filing Rules. Of course, Lyle, The College Library.
In addition we have-727151bliography of other sources. These are
the textbooks I have found to be most helpful.

Question: You use the abridged ALA Rules?

Davis: Yes, in the class. The other one is on reserve for
consultation.

Question: Do you actually have a working catalog that they
file in?

Davis: They do not file. They simply Observe. They come to
the card catalog to watch my staff. Another thing I do at the
beginning of the class is to send the students out to some other
library and they adopt that library as the one they are going
to work in for that semester. Now in. the Chicago Public Library
this has caused some consternation because they think our students
are spying. After one or two weeks they become rather familiar
and they are accepted by these libraries. They go to that
library to answer their questions; they go to that library to
observe filing; they go to that library to observe organizational
patterns. I don't like them to come to my library because I'm
not training them for my library. The only reason they come
to my library is because we happen now to be the only library
that has an IBM or automated procedure*

Question: They can choose any kind of library they want to?

Davis.: Yes. One woman who was an LTA was also a hospital
volunteer. They decided they wanted to have a patient library
and she was seen several times bringing in public library books
to the patrons so they asked her if she would organize the
library. She just happened to take acquisitions first, then
public services second. This is really a special library. We
have them in parochial school libraries, we have them in school
libraPies, we have them ,00rking in college libraries, in
business libraries. There are some secretaries downtown who
want to get out of the commercial world and want to become LTAs.

Question: The people Who are taking courses, are they wives
Wo are returning for a career or do you have a large number
coming directly from high school? What is the proportion?

Davis: I would say, not only at my campus, but at most of the
campuses, it is primarily upgrading of a present position.
That's the larger portion. Secondly, then, those who are
returning to the labor market more mature women who are
returning to t1 labor market.

Question: Is this a day program or evening program?
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Davis: It depends upon the administration of the college. At
my college the courses are taught in the late afternoon, night
and Saturdays. This is the way most of the colleges have it.

TECHNICAL PROCESSES
Mrs. Alice Naylor

First of all, most of you know I am an intarloper here. I have
no experience except one month but Ilm here because of an
accident and I do have some experieace with technical services
as an aaministrator. But what I'm going to do is not give you
a talk but have a brainstorming session so that whatever anyone
of you would have given in your speech, weIll get all together
on the board. I can see now there is some need for this because
in Mr. Davis: extremely helpful talk, I think we should let
him talk for another two hours. He was talking about things
in what was called your public services course which somebody
else may have assumed was in their technical service course,
So what we are going to do, hopefully, is answer two questions.
One is going to be what is technical se /es -- What do you
think should be included in a technical s..2vices course? And
the second question welre going to ask is what do we teach in
relation to these? or perhaps we might set into how because
I think some of Mr. Davis: "bows" were very interesting. So
those will be our two questions: What is technical processing?
and How and What do we each in them?

fes222se: As it relates to LTAs?

Naylor: Right, as it relates to the LT Ind as it relates to
the other courses. Now, the way this gram is set up we have
reference defined as "reference" and n defined in broader
terms of public -.Jervices; we have an i roduction course; we
have audiovisual; and we have technica processes. So those
are the four "basic" courses. Presume: ly, then, everything
that we should be teaching LTAs should more or less be able to
be fit into these four general categories even though you may
go off in other directions.

Response: Your comment here is already made, really, by pointing
out that Mr, Davis has in his public service program some things
that might be picked by other people in technical services.
Often this thing is just arbitrary. If youlre going to plug
the whole course into just four semesters a sitting, well, then,
you've got set olocks of time and it may not divide neatly into
what a library will call technical processes, public services
and so on. So you just tie in those things which seem to fit
together and it may well be that you:11 put circulation routines
at one place in technical services and another in public services
and we donit want to get too hung up on what goes here and what
goes there.
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Naylor: No, we're not trying to definc what you put in any one
course, what we're trying to define is what of technical processing
you would want to teach library technicians. Letts start to
define, then, and let's be specific. What real brainstorming is
is that we dontt stop to analyze anything. Wetre just going to
bry to COME, up with as many ideas as we can. Everybody throw
out just whatever he wants and Mr. Davis is going to write it here
on the board. When wetre done we'll take a look at it and see
what wetve got. What are the things that we want to teach LTAs
that can be defined as technical processing?

Organization of materials
Acquisition
Searching
Cataloging
Processing
Receiving
Record keeping
Bookkeeping
Files and filing
Financial accounting
Inventory
Sources of material jobbers and publishers
Binding and binding procedures
Weeding
Shelf maintenance
Accessioning
Ordering of catalog cards
Forms
Mending
Labeling
Reproduction
Bibliographic searching
Selection tools and selection organization
Bibliographies and Production of bibliographies (new titles)
Supervision of personnel
Analysis, at least use of flow chart technique

Naylor: OK, we have this list. Is there any particular item
you want to begin with and discuss?

Response: Filing.

Naylor: All right, let's talk about filing. What kind of
files will LTAs be involved with?

Response: I think before you get there (somebody talked about this
yesterday) you must emphasize time and time again the utter
importance of proper filing. The attitude is Important. No
matter how dull and boring this thing becomes it has to be done
right.

Letts summarize as we go along, so accuracy. Accuracy
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cannot be over exaggerated as far as handling of library files.

Response: Another point is, I think, that filing is arbitrary --
its just a set of arbitrary rules that puts things in a pre-
determined order so that anybody else coming in can "lin" file.
Finding is the reverse of filing. No discretion, no thinking --
and if there is thinking and somebody puts it in the order that
lq seems" important there is something wrong with the rules.

Naylor: Like on a flow chart, you would not have decisions
here, you want to follow rules that are established.

Response: I teach my students not so much mechanical filing.
I teach them to interpret the rules. If they know why a certain
thing follows a certain thing, they can translate this to a
patron who is looking for something. Subject cataloging, how
to handle punctuation -- the LTA knows why this is. Each person
has the new simplified in her hand and on her desk. The filing
errors have dropped tremendously because they ',maw, then, why a
thing happens.

The point is that we're interpreting the rules rather
than actually giving them hours and hours of practice. You're
emphasizing why they're doing it.

Iitapase: The clerks used to all come out and file above the
rod. The librarian would sit there hour after hour and check*
The minute we took the professional librarian off of this and
put the senior clerk out there with them answering the questions,
then and there the filing problems stopped. Now we go out once
a month -- the whole batch -- and file. When they ask should
this go there the senior clerk simply says what do the rules say?
This has been tremendous. I teach this concentrated in the
periods of instruction.

Naylor: Do you use the ALA abridged?

Response: Yes, for class and I give it to the clerks.

Naylor: Does anyone use LC filing rules? And if so, what do you
do if you have both?

Response: We have a divided catalog with eight and a half million
cards in the public catalog. The subject catalog is based on
the LC filing rules with four exceptions. The author-title
catalog is based on the old 1908 filing rules with many exceptions.
Ve deal with all these languages, the initial articles, and we
go over this. A person cannot revise unless he has been a pro-
fessional cataloger for six months, which means we train students
and you get to the point where you can't stand it. Finally I
got E 3M teachjng machine and with a single reflex camera took
pictures of catalog cards and made slides. I then recorded the
rules on magnetic tape, rewrote a manual, aad drew up sets of

63



62

cards so that a person could learn filing on his own.

Naylor: Did you ever think of putting it out for the public
too?

Response: We hope someday.

Response: One point I want to make here is that there are lots
of ways to file things and each way is equally good. Just to
take a couple examples, you can take several editions of a book --
entries for different editions -- and you can file them in con-
secutive order or in inverted order and each one is equally
good. You can take an umlaut -- an "o" with an umlaut, a simple
example of one letter -- and there are three ways to file this.
And again each is equally good. Suppose you are going to train
people just for one library, you know that this individual will
go out of here and spend the rest of his life working for Chicago
Public. Then you can show what they do and nothing else. If
you aren't in this position, then the best you can do for your
student, if you don't know where he's going to work or you expect
him to move around, you do him a great service to make him realize
that the library he's in is not the only library in the world.

Naylor.: I have two major libraries in my town. One is LC and
one is ALA. LTAs could easily be going back and forth on jobs.

Response: It is 1:mportant first to analyze what is to be filed
and then what rules -- alphabetical, numerical, etc. -- are
necessary to accomplish the task.

Question: Should filing be mechanical?

,Response: The teaching of filing is by no means mechanical but
the doing should be arbitrary in the library itself.

Naylor: I think I'll go home and put in a whole course on filing.

Response: There's a point here, that simple filing rules actually
work. We have a feeling the bigger you get the more complicated
you have to be.

Response: All of this is just stressing the principles of filing
and the variations involved. They can do the variations by
observing the principles involved.

Naylor: They learn the processes of figuring out 1,Jay and.how
filing is done. OK, let's pick another topic. I thought that
was very good. What's another topic you'd like to discuss?

Response: How about searching?

Naylor OK, let's take searching. Y:e had some confusion on it
even wi 3r we brought it up. What is it and what do we do with it?
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Response: All right. I don't think we talk about it here. I
think its acquisitions related.

Naylor: But isn't acquisitions a part o'f technical services?

aesponse: Well, OK, if that fs the way its divf.ded here.

Navlor: Technical Processes in our curriculum is Technical
Processes I and Technical Processes II. Acquisitions and cat-
aloging all come under that title which is the way libraries
are organied and probably a good way to do it. If LTAs get
into a big system they are going to be in a technical processing
department and they will be divided up into these segments.

Response: Bibliographic searching in the oiler department is
different from searching in the cataloging department.

Naylor: OK. Well, what is it in the cataloging department?

Response: Verifying author entry, verifying subject headings
for catalogers, checking subject headings.

Naylor: Fine, it's verification in the cataloging department?
What do they do?

Response: Shouldn't they possibly verify before they catalog?
You have to verify before you order.

Naylor: So let's go back to the acquisition department.

Response: I'd like to get in a "high level" techni-;a1 program.
I think we tend to look down on their work sometimes. Bibliographic
searching to verify the accuracy of an entry or a request from
the faculty when a faculty member turns in a suggestion -- somebody
in the acquisitions department must get the correct bibliographic
information because its up to him to supply this. It means
somebody may have to search foreign language bibliographies and
this can be technical work done by technicians. That's one type.
Then there is the other "in house" checking -- looking in the
catalog to see if we have it -- looking in the "out order" file
to see if its on order.

Naylor: In other words, youtve divided 4-.he work into identifying
the unknown title or request and then the "in house" checking in
which you are verifying what you already have.

Response: I cannot take this particular approach. I prefer to
stress the use of bibliographic tools and once you learn the
bibliographic tool, then its of little consequence where you do
your searching in the order department, in acquisitions, In
the public service area. First you learn to use the tool -- its
more important than searching here, searching there. You learn
the tools and no matter where the need is you use them.
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lag:2z: What you have is two points of view. In one area we
were talking about the kinds of searching LTAs will be able to
do and what you're saying is what do we teach them so they will
be able to do it.

Response; I was talking about different levels of searching.
Some people speak of searching and they mean checking the public
catalog and other times it means checking something else.

Response: I am concerned with tools because if you do interlibrary
loans you have to do verification.

Naylort In other words, you think the emphasis should be on the
different sources where you find information about library
materials -- whether they are in the library or whether they are
not.' .4nd then, depending upon your information, you might go
into the kinds of questions you are going to get in order to
use those tools.

Response: We are making a point here and saying that you don't
really break your program up and say today we are teaching pvblic
services, today we are teaching technical processes. They are
all closely related, You can't really cut a library up in
segments.

Response: For example, in our course, when I teach what I call
acquisitions, I divide it into two: one is familiarity with
all kinds of tools; two, is procedure.

Naylor: One of the advantages of using the flow chart, if you
are going to spend time looking for some informatio- at one stage
of the operations don't make it necessary for someone to do it
again later. That shows the close relationship, too. The
information should be accurate since it follows through for
everyone who uses it later.

I'm sorry we don't have time for more -opics. At least we've
begun and we have material to discuss at a later date.

AUDIOVISUAL SERVICES
Mrs. Betty Duvall

Our LTA program at Florissant Valley is in its fourth year. We
have been teaching this course for three years now. I might
impress you by telling you how many people we have in the program
and then I'll tell you why. We have about fifty-five to sixty
people. This is partially due to the fact that we are doing a
program under a federal grant in conjunction with the St. Louis
Public Library, Actually about thirty of these people are
employed by St. Louis Public. In thinking about how I would
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tell you about our AV course, it seemed only appropriate that
I should make an audiovisual presentation. And alsop as Director
Gf a program, it seemed it might be beneficial for you to hear
from the person who actually teaches the course. That's who
you'll hear on this tape as you see the slides. I hope this will
give you a practical idea of how we approach this specific course.
I have passed around to you a courso syllabi and biblicsgraphies.
In addition to that, the textbook we use is Jerrold Kemp, Plannin
and Producing. Audiovisual materials. Let's do the slide-tape
and then talk about what you see here after you've seen it.

"Change....changeo...change.o..chanwe

Change is the name of the game. And, at Florissant Valley
Community College awareness of change in audiovisual technology
is a big part of our Library Technical Assistant program. We
all agree that modern library services are changing, and today's
library assistants must be prepared for a career which encompasses
a great deal more than simply checking out books. Today's lib-
raries in toc:,y's schools furnish a wide and assprted variety
of reference and source material and supplement to the student
and instructor. And that's why today's teachers can call upon
their libraries for more pertinent, more stimulating assistance
than ever before, and the Library Technical Assistant must be
prepared to meet the challenge. Realizing that there may be a
reluctance on the part of an instructor to jump on the audiovisual
merry-go-round without advance preparation, the Library Technician
must have a broad knowledge of what is available and how it can
best be used. The course is called Audiovisual Materials and
Equipment and has been trught for the last three years by Roger
Schnell who describes the program thusly:

What we are offering is an elective pot pourI of experience
with many kinds of audiovisual materials and equipment. It is
really a lot of fun for all of us.

The class meets once a week for three hours in a new facility
designed specifically for the course. Here are examples of the
various types and kinds of equipment that the teacher is likely
to encounter in audiovisual resource centers.

Here is an opportunity for hands-on experience with naterials
and equipment.

We do spend more t!me on materials than on equipment, maybe 1/3
of the course is on operation of equipment and the other 2/3 on
materials, and where to buy the materials and make materials and
evaluate them. It seems the software is much more important
thall the hardware. They,11 become familiar with using the equip-
ment once they have the materials. Its what you do with the
equipment that seems much more importanb than how you operate :to

Roger feels that this hands-on type of experience can be very
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valuable in helping to overcome the student's reluctance to try
something new and different.

Well, when most of the students come into the course, they're
right from the library program and they really haven't experienced
audiovisual materials and equipment and don't know what to exnect.
It takes maybe two or three sessions to get them to see that,
there is something in the library besides just books and records
and this type of thing. What we hope to have the students realize
within a very short time is that there are other things that are
resource materials,. such as overhead transparencies, tape recordings,
mountings, slide series, charts and F.raphs and what we expect
the student to be able to do is not,only realize that these exist
and are important to have in the classroom and resource center,
but how to prepare these materials for their own teachers.

In recent years, more and more types of audiovisual material
have become available. The processes by which they are produced
are many and varied. Roger is not so much concerned with specific
processes as he is with getting across 1:10 idea that the students
and teachers can, indeed must, be familiar with them and can make
these processes work for them.

Every time we've taught it, we've done difrerent processes. F--q
one week to the next there is some new technique that will come
up and will fit into the course and we will do it. Let me list
a few of the things that we would do. One of the very simple
thinvs we would do woulo be dry mounting pictures, which is a
very simple technique. There are quite a few different ways of
doing this -- putting cloth backing on charts which is also
simple, but it- inexpensive way to protect materials for
use in the c- ;uch as National Geographic maps. That's
for a week c ald spend on tills type of thing. Then we'd
alternate be etual makirw; materia± and operating the
equipment. One week we'll learn how to operate a :J_Cce of equip-
ment and the sources of the materials to use on it, and maybe the
next week we'll be making original materials to use on the equipment,
such as doing simple thinEs like slides or operating filmstrip
projectors, and then learning to make simple filmstrips without

phouography. Phere will be a technique to use that type
or material for these different types of equiplcrt. One of the
things we've done this time more than evor before is the evaluation
of materials. Not that the person is ,:;oing to be aualified to
really evaluate these materials for the classroom teacher, but
its hoped that they'll get some idea of the criteria that teachers
are Eoing to look at in evaluating the materials and requesting
them. We don't do a film appreciation-type program in the
evaluations, because we can't Let into too much or that tye of
thinL, lout whet I have done with the courre, and the students
seem to enjoy, is that we'll sho1,1 different kincls or films such
as ,the new discussion types of films, as oppoed to the old
1950 .,-..ncyclopedia Pritannica film to show that an open-ended film
is here rather than the simple lecture-type film, and then we'll
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actually discuss these in the classroom for a few minutes or tenminutes, or whatever the students would want to do, to show them
how they are going to be used by the teachers they are workingwith in the classroom. It is hoped that they'll see the value ofhaving certain types of films over those other types of films --why a teacher might insist to have a film in color as opposed to
black and white or vice versa, or some of the problems a teachermie;ht encounter in the classroom, and they might want a specificmaterial -- and by doing a very simple elementary evaluation withthe students in the LTA program, I think it relates closer to
what they're going to be doing with the teachers in their ownmaterials centers.

Response to the course has been gratifying so far, and it hasbeen filled to capacity each semester.

Being a junior collee, we are always looking for community
service programs. And whet we have done since the LTA program,which has never had more than seventeen students in the audio-visual course, we've opened up the class for the area high school
and urade school teachers. This has been a big advantage, becausewithin Ulla same classroom and learning the same techniques andusing the same materials with the LTA students, are professional
teachers that are going to be using these mater:als and the
materials they are making in their own classrooms, and as such,the LTA student is getting actual experience working with teachersin a learning situation because they are helping each other makethese materials. It isn't me giving them materials saying, 'Well,we'll use the rilmstrip series or transparency series this way.'
They are actually seeing teachers making slide series or filmstrip
series or transparency series that they are going to use in their
classrooms, and the next week the teachers come back and talk
about how wonderful that worked or how bad it worked, or whatever
it is. :t gives an invaluable experience to the LTA student
that he probably wouldn't have any other way if they were justLTAs working in the course. And its somei;hing that wasn't reallyplanned, it just evolved that way and now I think its developed
to such a point that its an integral part of the program and ofvery great value for the LTA student.

Remember what we said about change earlier, here's a course thatmust change to be of value. The tightly-structured lecture labis out and freedom is in.

The techniques and materials and evaluations that are usuallypresented in this introductory course of audiovisual materials
are on a level that sophomore or juniors in college can handle
very -)asily. Its taught like a graduate seminar course; atleast I would try to structure the course in such a way that eachstudent is able to follow what he would be most interested inwithin making materials. The things that they would think maybenefit themselves with some guidance from me. It makes the
course have a lot of freedom in it that they may not expect to
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see until they would reach graduate course and these people
would never- probably see this type of freedom and work on their
own in any other way.

This is an expensive class to teach. Audiovisual materials are
not cheap, Roger spends around $300.00 a semester in materials
alone, but then the returns are also high.

This is one of the problems that usually found in most of
the graduate schools when they offer a course in audiovisual
materials for teachers. They usually expect a student to go
out and buy the materials; and we've all been students before
and, usually, if we're given a list of materials to buy, we buy
the cheapest thing we can get by with, and this doesn't really
work as far as I'm concerned with the students, because if I
were to give them a list of materials to go out and buy, say a
certain kind of cardboard or picture series or anything we might
want to work with, they are naturally going to buy the cheapest
thing they can find -- you can't blame them -- because books are
expensive and materials are expensive and most of the trouble
they will have is even finding materials such as dry mounting
paper and this type of thing because it isn't something that is
sold at the local dime store and most graduate schools expect
the students to go out and do tlis, and I've always thought this
was wrong. One of the things we've been fortunate in doing is
providing this as a budget item in our department and then goinE.
out and buying the exact materials so every student is working
with the same type and quality of materials that they would
probably see in a classroom. This helps to make the course
much more real for the student than throwing the student in the
dilemma of trying to find materials that night or might not worko

I just don't think you can expect the student to go out and buy
the right materials when they have not had the experience to
know what dry mounting or thermal transparency mateDial is.

Roger admits that his course is only a begi_ _recting
the teacher or the student toward the many resources now
available.

There are just too many things to cover with just one audiovisual
course, so what we try to do is give them a basic introduction to
what is available in audiovisual and how to make some of the
simple things and show the students what resource centers contain.
At least it is hoped that when they enter a resource center, they
will be familiar with a lot of the available prccesses and materials
that can be at their disposal.

Because this course cannot reasonably hope to cover every aspect
of audiovisual presentation, another change was incorporated.

There are many audiovisual textbooks. We've tried three or four
different ones and we've had the students evaluate it each time.
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The one we're now using is called P1ar and P, Alucing Aud-
71sual Materials. Its not necessarily a textbook, as suchs as
much as it is a reference book. The author is Jerrold Kemp.
The nice thing about it is that theres too much material really
to use as a textbook, but as a research book for the studen
after he or ,he has finished the program, he can fall back on
this as rcference. Because most of our instruction is done
with hand-out sheets that will describe what is being done this
week or the next week. The textbook gives additional information
that if the students want to go into a special technique or
something that is a little bit more fine, or difficult, he can
do it.

The question has been asked, of course, Why bother to teach how
to prepare audiovisual materials when there is such an amazing
&moult produced comrercially every year?

I don't want to use too many commercially prepared things except
films and other tynes of materials that we're going to use for
evaluation because if I would do t:1-s, the student would almost
disbelieve what I have actually be-n doinps in the classroom.
I am trying to show them how to mal:c materials to fit the way a
class is being taught, instead of the class being directed with
materials that are available. So, it almost requires the
teacher preparing materiais that L-, going to fit his class and
this way the students actually see that these materials can be
made and think, 'Well, ma:Tbe I can make this also.' It isn't
something that was printed by a t72ansparency company that was
purchased and not been using, its things they've actually seen
made, and one thing that we're tr '_ng to do all during this
semester with the students, is ge 'hem to use materials that
are useful.

Because Roger feels that change can provide vitality, he believes
in asking for and makes good use of criticism from the class.
Each semester ends with written criticism and suggestions.

The comments that we've usually gotten at the end of the course
are the ones that have changed the course for each semester.
They've been very helpful and the comments from the students
in the LTA program have actually been more helpful than the
so-called educators. One of the comments we've gotten from the
LTA students that has directed our whole structure of the class,
is that when we first started teaching the class, it was only
in production of materials, and was a two-hour credit course.
Some of the students had been working in materials centers and
had requested we start offering an operation of equipment portion,
which I really didn't want to teach, and we had excluded when
we first started the program. But since we try to make the
program fit the students' needs and i7-ley felt definitely that
they should have this part of the program, we started offering
it as a three-hour credit course with 1/3 of the time oeing spent
on the use of the equipment; but whet I have also done is stress
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the software in using this material since they are going to
forget how to operate a piece of equipment after that night, I
know that, until they actually start using this equipment in
a resource center.

And so, here is part of our answer to the new technology of
education. As more and more machines appear on campus, as
more and more materials and processes for stimulating student
interest become available to the teacher, the library or
instructional resource center's role of support expands. Just
as yesterday's library could be depended upon for books and
films, today's library is called upon for a multitude of support
materials -- some of which did not exist only a few years ago,
and more of which will appear in the future. Part of the answer
is the Library Technical Assistant program, and a relevant,
changing experience with all kinds of modern AV tools.

Roger pretty well sums up the objectives of the course as
building self-confidence.

I hope that what they would take with them when they are finished
with the class is a realization that there is something besides
books in a library, something besides records in a library, that
filmstrips and tapes and charts and transparencies and all
these other types of things that we have been producing have an
equal part in the library resource center, not just a library,
but a resource center. Another thing I would hope they would
take with them would be a brassiness about confronting a new
piece of equipment, maybe they wouldn't be afraid to thread a
projector, that they're not going to ruin the projector; that
they wouldn't be afraid to make a transparency, they're not
afraid to ruin this type of machine, not that they are going
to do it right because once course is not enough to give them
the experience that they're going to have to have in actual
use in a resource center, but at least they'll have the confidence,
I would hope, maybe to try some new things and try experimenting
with different types of equipment."

Duvall: What actually happens in this course is, as you heard
on the tape, it is taught once a week for a three-hour period.
When the students come in there is prepared at each student
station the materials they will be working with during that class
period depending upon the point they are on in the syllabus. If
they are on the first session, rubber cement mounting, usually
there are handouts which explain what they are to do with this.
Then the teacher does a demonstration showing the project, how
its done, and then the students are on their own in a laboratory
experience to prepare this. If they can complete the project
properly in thirty minutes, they are free to go. If it takes
three hours, the teacher is there to work with them for three
hours to see that they learn how to do it. It is a very informal
class, you can see from all the Pepsi and coffee. I think some-
times he lures people to this class by bringing a lot of Danish
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and coffee in. But that's the approach. Questions?

Response: I'd just like to say that the text is the best I've
ever seen on the subject and the one they use at the University
of Wisconsin with each graduate student in audiovisual production.

Duvall: I might mention that I had trouble finding a copy to
bring with me today because Roger, who teaches the course, has
destroyed his. The pages are all torn uut and made into handuuts
and one thing or another. It is a very practical book.

Question: Who is the publisher?

Duvall: Chandler. I think the distributor is SRA.

Question: I gather from the slides that this course is basically
a skills coarse?

Duvall: That's riF-ht.

Question: There is no attempt to introduce the value of this
kind of material in the process?

Duvall: I think that is something you talk about every evenine-
maybe indirectly sometimes. There's not any place in the syllabus
where it says "tonight weIll talk about value". That's an ongoing
process.

I'd like to offer a point here. We have a problem
with this kind of course. If I can take a minute or two to talk
about the problem it might help somebody who is heading up a
program. We planned a four-course pfogram. We didn't have any
course in there on audiovisual. The notion was that this would
sort of 'get in". We would get Technical Processes and somebody
would sneak in some audiovisual, in Reference they would _eplr

5n some. This is the way we would try to f u,
planned it this way and then we had second unoughb. We were
going to put in an audiovisual course, a fifth course. So the
Dean of the Library School picked out one he had read about
somewhere from a California school. He handed me this and said
If quick, get this in" since it was about to go to the curriculum
committee for approval. I sat down and wrote up a proposal for
the course -- the course description -- and their title was
Multimedia Utilization which looked a little strange in our list
which was Library Tech I, Library Tec II, III IV and Multimedia
Utilization. But it went through and was approved as we had
written the description. It was intended to be a course roughly
like this one. First we looked at the title and began to think
after it had already been approved that Multimedia was a bad word.
Multimedia is redundant. Media by itself is plural. Further,
media is a bad word all by itself because you donit know what they
mean. What they mean is educational media when they use that term.
Audiovisuals is What we meant so we had to worry about that name.
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But then I got stomped on by the College of Education, by the
man who teaches this same basic area in education. He has a
courL'e called Educational Media Utilization and he said I was
going to have to change my title completely because the school
boards ,iould hire people with our capability. Because the title
was so similar he felt there would be much confusion even though
wo were attacking the subject dlfferently. Their course was one
which did give some emphasis to this hand-drawn material -- very
little instruction (I audited it so I found out what it was like.)
Basically it was a course for teachers in the value of audiovisuals
in the classroom, when to employ them, what different types were
good for. Very little, really, of the how-to-make-it approach.
You see, the emphasis was on the use. Now, one thing it seems we
ought to do, and of course this is what they told me, is to reverse
the procedure, put the greatest emphasis on the practical -- how
to create the stuff, how to run the machines and so on with much
less of what its good for.

Duvall: I think thatss true. And I think if we have accomplished
one thing at Florissant Valley that is what we've done. This is
a very practical course.

Response: Another point I'd like to just throw in here. This we
call a technical course. Itss part of the technician programs
seems to me that working librarians (I mean by this professional
librarians) should come in and take this "little technician course"
which could be of great use to them. And I would like to have ti-le
ability to refer library school students to this kind of course
so that they, too, could learn some of these things.

Duvall: So that they, too / would have a brassiness about facing
a machine?

Response: Yes.

Response: At rldiana University you canst get out of ' _e Masters
program without having audiovisual training. The atti 1de et' one-
third nnd 7,wo-thirds, I think, was something that was or less
maintained in that aspect and for those people who ha,' had
previ us experience with operafting equ_pment, it was a7aalable --
the t_71e, '111 types of things such as programmed materE s, handouts
that a_lowed you to go in and work on your own. I wou-Jd assume
that -he same would exist for technicians. IL miEht takt2 one
person an hour to learn how to operate a machine and her only
fifter-lh minutes. They learn at their own 2a,e. The p- grammed
ins'o1,7_tion technique was very effective.

Duvall, I think thaL technique can be applif,d to a lc of these
course_ we teach. The uni-igs that science pEople are ing and
the thi-igs ralat PDstiethwait at Purdue has c_one are c_ ite similar
to our set-up. We've got the built in lab right there. we have
the reference section, we've got technical services ai.ea and
theress no 2eason why we should take these people intc a formal
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classrool-1 situation, it seems to me. The trouble with UP in
applying this approach, is that it takes a lot or time to develop.,
I think it is a fine approach.

Resnonse: If there is anything needed for LTAs its audiovisual
and I wonder, if every LTA student in your college is required to
take this course before he ,<:ets his degree and what if someone
really has ten thumbs?

Duvall: If someone has ten thumbs he will reduce them to two in
this course because it is that kind of approach. Its an eltive
in our program riEht now. I wouJd like to see it required. I

think it should be required of every LTA. So far, the people who
have gone into school libraries have found it a lot more valuable
than those who have gone into special libraries or even those who
have gone into public libraries. I think they should have it but
at our school ii is not required. We do try to advise students
into it.

Question: You mentioned the value of having the school people
in this class. I wonder if in your college you have an audiovisual
section -- I don't know what you call it -- a department of audio-
visual? Could it be that this course could be taken by any student
in the college whether he be majoring as a school aide or LTA or
whatever and Eet the information?

Duvall: Yes. That's probably the one thing that we have dcii
that makes this course different from others. We involve the LTA
in working with the teacher -- the community service LTA co-spon-
sored kind of course so that the LTA is actually working with
teachers.

Response: This is a good course for teachers or anybody who needs
to work with audiovisuals, not just technicians.

Duvall: Right. And the materials the teacher makes this week,
he is going to use in his classroom tomorrow Its the LTA and
the teacher in the course working together in teams. This, I
think, is the thi,ig we should be working toward. Offering the
course as community services allows that.

aaaLar2La: At the College of Du Page they don't include the
audiovisual in the requirement for the LTA but they suggest it
very strongly as an elective. They seno the LTA student for
the audiovisual courses in a different department.

Duvall: They have a good situation that we don't have. They
have the LTA program separate from the Learning Resource Center
which is as it should bd. Ours is not. I am Director of the LRC
and Director of the LTA program which is not recommended by anybody.

Response: I assume, after seeing the slides, that the LTA
students are mature housewives and not high school students...
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Duvall: No, that is not true. Toward the end, for example, there
were some younger students shown.

Response: Anyway, my question has to do with the concern of the
LTA program attracting the person looking for a new career as
opposed to getting the high school graduate into the program.

Duvall: When we first started the program we only had the housewives
that you talk about but now we have the housewife and the high
school graduate. I don't know exactly how we did that. I think a
lot of things have been involved. We have a lot of very attractive
young ladies in the program. We have one very handsome young man
in the program, too.

Question: In the LTA program, is there any attempt to recruit
high school graduates?

Duvall: Oh, sure. You bets

Questionsz You mentioned you supply the materials that are used.
Do you have a lab fee?

Duvall: No, we don't. There is no cost to the student except for
regular tuition cost.

Question: Would most institutions be likely to have a lab fee,
though?

Duvall: I would think so. I'd like that.

Response: In other such courses in the college there is a lab
fee. I don't see the difference.

Duvall': The reason we don't have a lab fee is our own college
supplies the teachers, I think a lab fee is reasonable.

Question: My question here is in reIltion to treating the person
in the course. Now in speaking about t'ne field, you encounter
various types of equipment. This is new and its growing. I just
wonder if its a valid thing to get them so involved in making
these various types of articles or materials when the equipment
is going to change by the time they're through?

Duvall: Well, the type of equipment that chanes is the tape
recorder and the projector. The equipment that he makes the materiE_
on does not change basically. So that is why we don't spend a lot
of time on equipment. Most of the time is spent with material.

Response: But it still gives the student a self assurance that
he or she can go in and try a multiplicity of types of projects
and come out of it learning something and accomplishing something.
So, therefore, when he comes up against another new thing, which
he is going to come up against, he's nct afraid and this is part

76



75

of the whole battle.

Question: Let me throw in a budget question. You're teaching an
LTA course and you don't have the funding to use this equipment --
say $300.00 a semester. What do you do then? How do you teach
it? You do not haqe the equipment you want to have and you cannot
get it. This is coming.

Duvall: This $300.00 is only Cor materials not Cor equipment.

Lesponse: There are places that do not have this equipment.

Duvall: Then, maybe, they ought to think twice before they offer
the course.

Lie=2211e.: I would say they shouldn't have the course if they don't
have the equipment.

Response: But they will demand it. When they ask for these
associate degree programs, they will ask for the audiovisual colarse
and will not be immediately budgeted for it.

Duvall: If-you say you're going to teach a reference course and
the only reference books you have are Websters Third and an
encyclopedia, where are you?

Response: I've encountered this problem myself.

Duvall: I don't deny that. I'm sure you have, I think we all
have* But if you're going to teach the course you have to have
the eauipment and the materials.

Response: So you have to run around from.school to school to
accumulate all of these?

Response: No, you set up your LTA program and say, "Look, this
is a $1600.00 per student cost. Will you fund it, yes or no?"

Response: The administrators of academic institutions sometimes
look at this as a cheap addition to the program and don't spend
any money on it. Library schools do the same thing. I heard of
one recently that the state government decided it would have a
librar school in its university and it budgeted $50,000. They
brought a consultant in and the consultant quite frankly told them
to forget it. (They probably settled on the consultant fee of
50,000.)

Duvall: That's a danger with LTA programs in couirp-mity colleges
because community colleges are always looking for additional
curricula and, as you say, the administrator says, "Oh, boy, this
is a cheap one that doesn't require all the equipment that the
engineering technology does." That's not righti
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INTRODUCTION TO LIBRARIES
Mrs. Dorothy Jnhnson

I think perhaps this course, The Introduction to Library Organ-
ization, is the least controversial of all the other courses. I
was sitting in the audience here for a few minutes where they
were talking about reference and technical services and all kinds
of questions were being asked and all kin_s of puzzlements were
being ironed out. But most people agree that the library technical
assistant has to be even some kind of overview -- a total program
overview. There has o be some kind of general introduction to
-what 2, library is, how its organized, its overall superstructure,
physical superstructure, as well as the internal workings and
organization of the library. I feel that much of the content of
such a course has to be based on whatever has happened in your
iparticular community concerning libraries. 'Whether they are
college and university libraries, industrial librarf_es, special
libraries of all kinds, community college 1A'iraries all of them
offer a different chance to introduce the student to a type of
library organization and service. Let me explain a little further
what I mean by that.

We are located in an area in Cleveland that was cleared by the
Urban Renewal Program. And "urban renewal" is a term in itself
that conjures up great pictures of what is happening in a
community. A co/mwanity cannot go into an urban renewal program
wholeheartedly without affecting half of the population of that
town. We are also located geographically in the city where great
roads cross and meet -- great highways, super highways meet so
that access to this college is quite easy from any section of the
county, actually. So we have a great diversity of students who
attend the college from all over the county. The population of
the Metropolitan Campus is between ten and fifteen thousand
students with about three to five thousand students on outlying
campuses. So its a huge segment of the educational system in
that community. Much of what we teach in this course has to do
with the library set-up in the vicinity. This is a community
that has had a great deal of publicity -- library publicity. Some
of it was good -- a lot of it good -- and some of it not so good.

Several years ago Cuyahoga County Library which is one of the
largest county systems in the country had to go to the voters
to have the levy passed because they were sorely in need of funds.
That levy failed. And so there was a great deal of hubbub in the
community about why it failed. You know the whole picture of the
tax structure for libraries became an issue in that community.
So we felt that our students needed to know something about
finances -- how libraries got their finances and this is a part
of organization. It wasn't something that we had just pulled
out of the air, it was something that had happened to us. This
became a part of our teaching plan for organization of libraries.

On another basis, the State of Ohio has had a revolutionary kind
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of approach to its State Library organization and so we felt
students ought to know what was happening on the state level with
the Ohio Library Development Plan because eventually we hope that,
in Ohio, this plan for a systeias approach would affect very
significantly the library technical assistant. So part of the
course is devoted to that kind of teaching.

Then after spending some time with that kind of structure of
organiz_ition, we move Into the internal structure of libraries --
how its organized, how people go after retrieving information
from the library. Then we may bring in here all types of
libraries. Our own college library is used as the laboratory.
We use the pamphlet that was devised by our library staff and its
an introduction to that library -- how to find materials in that
particular library. Then we spend a great deal of time in letting
the library technical assistant know what his or her function is
in a library. We devise organizational charts, we collect organ-
izational charts from libraries in the vicinity and we specifically
fit in the library technical assistant in the chart where he is
likely to bu once he is through with the program and he coes to
get a job. Let me back up just a bit. Much of this material we
use we devise ourselves because it is local and because it does
peotain specifically to our own problems.

I have a tape I want you to hear (and I'm not going to play it
all.) I just want to give you an idea of the kinds of materials
that can be developed. This is a series of slides that we deve3oped
in our classes to introduce this class to our own particular
library. The voice on the recording was done by one of the
instructors in that library. Here are a few slides to give you
the idea:

"One of the most important parts of any college is its library.
Sooner or later every student goes there either out of choice or
necessity. We want to show you through this slide presentation
how to make effective use of your Metropolitan Campus Library.
Here now, we have a yoang man with a _specific problem. He has to
find magazine articles on urban renewal. He is telling his problem
to the lady at the circulation desk. She, in tarn, introduces him
to the Reference Librarian whose job it is to answer such questions
as this young man's. The librarian and the student take the first
step toward locating periodical articles and consult the periodical
index. The most popular index is the Readers' Guide which indexes
many widely -ead magazines. The first entry un-c77-7TUrban Renewal"
seems to interest our young man. "The city is the frontier" --
a catchy title for an article. But this is no ordinary article,
it's a -eview of a book on urban renewal. And a book is even better
if the library has it. To see if our library does have the book,
the student must consult the card catalog. Every library has a
card catalog but never are card catalogs alike. This card catalog
has three sections identified by colored tabs on the filinE drawers
of each section. There's the subject (yellow), the title (green),
and the author (white). Our student can look there for his book."
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just wanted you to get an idea of some of tne types of intro-
ductory materials that we use bul,3 this type goes on in the usual
manner tracking down the item this young man was looking for.
This is material that students can Use on their own in addition
to handouts produced by that library to help with problems. We
find that very often, because we ho.ve a diverse group of students,
the use of our particular library becomes an important part of this
organization teaching problem. Since this tape was made, our
library has been reorganized. We have moved into new quarters
and practically all of tbe systems have been computerized so that
now our problem becomes providing:, a new tape and we are working
on that project which introduces the student to computerized
systems -- the book catalog and so on and its differences, We
use these materials in teaching orientation of libraries.

Another great part of our organizational structure in this course
is to give considerable attention to the school library. We do
that, again, because of the situation we find ourselves surrounded
with in this community -- a community that found itself committed
to establishing elementary school libraries in each elementary
school. This became a great problem that everybody in the com-
munity worked on so we spend a great deal of time working with
school libraries, their probaems, and so on. Many of our people
go into school libraries as media aides. We are also very heavily
surrounded by industrial and special libraries so this becomes
a part of the program. We are just a block away from the downtown
four-year institution so that college and university libraries
become important to us, too, and we spend a good deal of time
talking about organization there, problems and use and so on.

One of the reasons for organizing it this way, in addition to
giving the student a broad overview of libraries, a student at the
same time is seeing possibilities of his own work in a particular
kind of library. He gets to visit each one of these and gets
to know more about them in order to determine whether he should
work here or there or elsewhere. 1 think this is important. So
we spend time introducing him o various types of libraries,
Then another significant part cf this would be these slides on
school libraries and what the library technician is actually doing
in given situations. Because, as 1 mentioned before, the peculiar
situation in our school libraries, our library technical assistants
are used as media aides in the schools. We feel it is very
important at the outset to let the library technician know what
she is going to do, what she is qualified to do because we have
graduates who are doing special jobs in school libraries. These
slides were actually taken on the job showing all kinds of jobs
that are available.

(Among the slides shown were those illustrating LTAs at work
in the following situations.)

1. Collecting and mainta_ming professional magazines in
an acquisition department. Also checks them for reviews.

so
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20 Doing bibliographic searching.

3. Maintaining publishers1 notices and lists on file
and routing them to various faculty members.

4. Performing initial work in the receiving area.

5. Assembling slips returned from computer center with
order and cataloging information.

6. Assisting students with problems in a high school
Media Center.

7. Keeping a pamphlet or vertical file for ready use.

8. Assisting the school librarian.

9. Assisting teacher with a piece of equipment.

10. Helping students with equipment.

11. Organizing media materials.

12. Producing matrials for teachers.

13. Graphic work for a transparency.

14. Working with a group of students in reference area.

15. Filling in at circulation desk.

16. LTA, librarian and library aides working together
on a circulation problem.

17. Gathering subject material for a teacher.

18. Preparing a bulletin board display.

19. Aiding in catalog maintenance and upkeep.

20. Pointing out location of materials.

21. Handling periodicals.

22. Supervising reading room.

The supervisor of schools in our area tells me that the library
technical assistant has certain alaracteristics that she is quite
aware of and appreciates. First of all, most of them are young,
flexible, work well with older librarians and they communicate
very effectively with students. So they can use them in a variety
of ways.
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This supervisor also points out that she has had a rather
difficult time with teachers and librarians who have been involved
with Lraditional uses of library material in getting them to
relate to media. And she appreciates having a younger person
who has had instruction in media use so that it makes the
transition from one type of material to the use of another type
of material very easy.

We developed these slides because we have many questions about
what kinds of jobs are we going to get when we get finished with
this program. Much of our material explores this subject. Any
qmestions?

Question: I was very interested in your orientation slides. I
wanted to know if he four I the book in the catalog and found -,he
book in the library. ',Jha liappened?

Johnson: Host of you, t:r1 aure, have a grou of slides that o
through the steps of fil-_d1ng a book. Actuall_y the slides take
you 7-1ght to the end -- ti student finds the book, he Ohecks it
out Ead goes on his wayc _;_ad each slide just advances the prncess
step by step.

Question: He doesnit have to go in the stacks? He goes to the
shelves and locates the book?

Johnson: Our library is located on four floors. So he has to
be taken -- he has to know and these little books tell him
what part of the collection is located on what floor. There are
signs and all that.

Question: Is this a two-credit, hour course?

Johnson: Yes.

Question: Do you have anything in this course on working with
others or human relations or inter-relations or anything like
that?

Johnson: Some of it threads through. In the slide presentation
you saw that relationship between the technician and others.
Specifically, in other courses this is emphasized strongly. For
example, in the complete program they take a eourse on just that--
how to relate to other people, human relations or that sort of
thing. It's ,a separate course in itself. But threading through
all of these, its very difficult to talk about any of this without
talking about relationship with other people.

Question: Is that course a required course, the relationship
course?

Johnson: Yes, it is one of the required courses.
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APPENDIX: FIVE

LYONS TOWNSHIP HIGH SCHOOL

Job Description for Library-Media Center Technical Assistant
(AV Secretary)

1. Clerical duties
a. typing
b, filing
,. dusting and cleaning strfaces of equipment
d. changing chemicals in processing equipment
e. making transparencies
f. answering telephone
g0 sorting and distributing mail as necessary
h. running and operating general office and duplicating machines

2. Production duties
a. ditto masters and mimeograph ste :11s
b. transparencies (heat and chemic-_
c. paper copies (photo)
d. laminating processes
e. film and auto tape spli-:ing
f. posters and signs (lettering), a lays

3. Film cleaning
4. Film rental

a. receive
b. record
c. disburse
d. retrieve
e. ship back

5. Co-op Library
a. book films
b. ship films
c. retrieve

6. Supervise aides in production room and equipment room
7. Supervise distribution of AV material
8. Preventive maintenance and cleaning of equipment
9. AV shipments of supplies and equipment

a. receiving
b. verifying for payment
c. inventory and assignment of AV number
d. stenciling of equipment

10. Supervise student aides in taking ID pictures
11. Key punching
12. AV material preview requests


