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ABSTRACT
A 20-week experimental study investigated effects of

2 group counseling techniques as aids in improvement of academic
achievement and self-concept of 144 Mexican American pupils from the
4th, 5th, and 6th grades of 2 elementary schools. Also used in the
study were results of a pilot project conducted with Mexican American
pupils to compare the Semantic Differential Technique and the

Self-Esteem Inventory in measurement of self-concept. Two dependent

variables were studied: (1) total academic achievement on the
Comprehensive Test of Basic Skills and subtest scores in reading,
language, and arithmetic and (2) total self-concept measured by the
Semantic Differential Technique and the feelings toward nationality
subtest. Independent variables were (1) comparison of the Bicultural
Group Counseling Treatment, designed to develop pupil pride in ethnic
background, and the Traditional Group Counseling Treatment, which
placed emphasis on school adjustment and improvement in academic
achievement; (2) treatment effects on the school attended; (3) male

and female effects produced by treatments; and (4) comparison of
treatment effects on foreign-born and native-born pupils. This latter
comparison was possible in only 1 school because of its almost equal
proportion of foreign- and native-born students. Pre- and post-test
scores were analyzed using analysis of covariance. Findings indicated
that none of the variances for the treatments variable proved
significant although significant interactions were found in several
control variables. The pilot study reported a fairly positive
correlation between the Semantic Differential Technique and the
Self-Esteem Inventory for measurement of self-concept. (Author/NQ)
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ABSTRACT

THE EFFECTS OF TWO TYPES OF GROUP COUNSELING UPON THE ACADEMIC

ACHIEVEM3NT AND SELF-CONCEPT OF MEXICAN-AMERICAN

PUPILS IN THE ELEMENTARY SCHOOL

The purpose of this experimental study was to investigate the

effects of two different group counselirg techniques as aids in the

improvement of academic achievement end self-concept of elementary

school Mexican-American pupils. Also included in the study were the

results of a pilot study conducted with Mexican-American pupils to

compare the Semantic Differential Technique and the Self-Esteem Inv-

ventory in the measurement of self-concept.

One hundred and forty-four pupils from the fourth, fifth and

sixth grades of two selectbd elementary schools (School "A" in Stock-

ton and School "B" in Redwood City, California) comprised the sample

for the study. The study was conducted over a period of twenty

weeks.

Two dependent variables were studied: (1) total academic

achievement in the Comprehensive Test of Basic Skills (CTBS) and

subtest scores in reading, language and arithmetic, and (2) total

self-concept measured by the Semantic Differential Technique and

the feelings toward nationality subtest.

The independent variables were: (1) a comparison of Bicultural

Group Counseling Treatment designed to develop pupil pride in eth-

nic background and Traditional Group Counseling Treatment commonly

practiced in many schools with emphasis on school adjustment and

improvement in academic Achievement, (2) treatment effects on the

school attended, (s) male and female effects produced by the treat-

ments and (4) a comparison of the treatment effects on the foreign-

born and nazive-born pupils. This comparison wan only possible in'

School "B" because of its Almost equal proportion of foreign-born

and native-born woulents.

Th. data collected consistel of pre-test and posttest 'scores

in academic achievement ind self-concept. The data were analyzed

by various 2X3X2 factorial designs of three-way Analyses of covari-

ance for the dependent variables of academic achievement and self-

concept with the independent variables of: treatments, schools

and sex. Dite for the dependent variables of academic Achievement



and self-concept with the independent variable of birthplace were ana-

lyzed by various 2X3 factorial designs utilizing two-way analyaes of

covariance.

The findings ineicated that none of tke variances for the treat-

ments variable proved to be significant in this study. Significant

interactions were found in several control variables. These were (1)

females were significantly better in language than males; (2) School

"B" subjects demonstrated greater improvement in self-concept than

did School "A" pupils, and (3) foreign-born students achieved sig-

nificantly greater improvement in (CTBS) arithmelic subtest in com-

parison to native-born subjects. The pilot study :reported a fairly

positive correlation between Semantic Differential Technique and the

Self-Esteem Inventory for the measurement of self-colicent.

Conclusions drawn as a result of this study indicate that the

results must be considered with caution because of the following weak-

nesses: (1) the weekly group counseling sessions with the treatment

groups may not have been frequent enough to bring about change; (2)

the twenty-week duration period of the treatments may not have been a

long enough period of time in which authoratative evaluations could be

made; and (3) the treatment conducted in this study was not an integ-

ral part of the school curriculum. These weaknesses appear to be com-

mon with most bicultural studies programs found in many schools. The

following implications and considerations which could strengthen bi-

cultural programs arise as a result of the study. These are: (1)

Bicultural studies must be carefully developed with innovative prac-

tices and frequent sessions should be conducted during the week; (2)

the programs should involve the total school curriculum of the stu-

dents in order to affect self-concept and academic achievement. Non-

Mexican-American peers, teachers, administrators and the community

must all be involved in the program in order to affect self-concept

and achievement; and (3) school districts should recruit and maintain

well qualified minority teachers and administrators with whom minority

pupils can identify.

vi
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CHAPTER I

THE PROBLEM AND DEFINITIONS OF TERMS

I. INTRODUCTION

"We're the best kept secret in America," was the response a

Spanish-speaking housewife gave to a Newsweek
1

reporter interviewing

her concerning the problems of Spanish-speaking people. McWilliams
2

reports that various Mexican-American leaders including Dr. George

Sanchez, educator, and Edward Roybal, California congressman, have

very similar feelings. Both feel that other Americans in the United

States have little knowledge concerning Mexican-Americans and their

problems. Sanchez is reported to have stated that Mexican-Americans

are like an orphan group, the least known and sponsored and the least

vocal large minority in the United States.
3 Roybal declared that the

Mexican-American of the Southwest is hardly known on the East Coast

and not much better understood in the Southwest itself.4

This lack of knowledge concerning the Mexican-American appears

to be no longer true, especially in the area of education. Current

literature reports that there has been 4A increase in federal, state

and local educational assistance programs for Mexican-American pu-

pils.
5 These programs indicate a growing awareness oa the necessity

of improving education for these students.

1 "U.S. Latins on the March,"
uMe 67, May 23, 1967.
2 Corey McWilliams, Mexicans
sity, 1968).

Newsweek National Affairs Section,' Vol-

In America. (New York: Columbia Univer-

4Ibid.

5Thomas P. Carter, Mexican Amwricans In School: A History of Educa-

tional Neglect. (New York: College Entrance Board, 1970).

11
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Mexican-American students in general have been found to have a

lower scholastic achievement and self-concept than do other white pu-

pils, according to Coleman,
6

Carter,
7
and Hishiki .

8
Justin, Bernal,

10

and Erickson,
11 report that the Mexican-American is one of the least

educated citizen in the United States. Bernal 12
found the average

Mexican-American of the Southwest drops out by the seventh grade. In

California, 73.5% drop out before graduation and in Texas the figure

is 80%. A San Francisco Sunday Examiner and Chronicle
13

article re-

ported that the median educational attainment for Mexican-Americans is

6.2 grades, for other whites 10.7 and for Blacks 8.7 grades.

Various authorities, including Ulibarri,14 Caskey,15 and Ramirez,16

report that group counseling programs are needed for Mexican-American

pupils in order to communicate to them the importance of obtaining an

6James Coleman, Equality of Educational Omportunity, (Washington:

Office of Education Publication 38000, 1967).

7
Carter, oA. cit.

8Patricia Hishiki, "The Self-Concepts of Sixth Grade Girls of Mexican-

American Descent," California Journal of Educational Research, 20;

56-61, March, 1969.

9Neal Justin, "Culture Conflict and Mexican-American Achievement,"

School .and Society, 98; 27-28, January, '1970.
10Joe Bernal, "I Am Mexican-American," Today's Education, 58:51-52,

May, 1969.
11Charles A. Erickson, "Uprising In the Barrios," American Education,

4:29-31, November, 1968.
12
Bernal, OD. Cit.

13News item in The San Francisco Sunday Examiner and Chronicle, Septem-

ber 13, 1970.
14Horacio Ulibarri, "Educational Needs of the Mexican-American," Na-

tional Conference on Educational Opportunities for Mexican-Americane,

April 25, 1968.
15Owen Caskey, "Guidance Needs of Mexican-Americans," Proceedings of.

the Invitational Conferences, Lubbock, Texas, 1967.
16Manuel Ramirez, III, "Identity Crisis In The'Barrios," Music Educa-

tors Journal, 5669-70, Mays 1970.

_ 12



education. Ulibarri
17 further reports that counseling programa for

the Mexican-Americans should attempt to enhance their self-concept,

which could lead to improved academic achievement. Bancroft
18

adds:

Disadvantaged youngsters have been the concern of many local,

state and national programs developed in the last few years.

Many of these have gained impetus through the availability of

federal monies. The greater emphasis on more adequate guidance
and counseling services in these programs seems quite appropri-

ate to those who have primary responsibility for planning and

implementing such services. The task remains, however, of chl-
termining effective ways in which counselors can work with dis-

advantaged youngsters.

In the preceding introductory comments and quotations, the re-

searcher has indicated that: (1) Mexican-American pupils in general

have been found to have lower academic achievement and self-concept

in comparison to other white pupils and (2) there is a need for guid-

ance programs that will aid the Mexican-American students to improve

their self-concept and academic achievement. Research evidence is

needed to determine the effects various types of group counseling may

have upon the self-concept and academic achievement of Mexican-Ameri-

can pupils.

II. THE PROBLEM

Statement of the Problem

The purpose of this study was to consider the effects of two

different group counseling techniques as aids in the improvement of

self-concept and academic achievement of Mexican-American pupils:La

elementary school. The data were considered in the following four

areas: (1) a comparison of the effects of Oroui Counseling Approach

Number One (Bicultural Counseling) designed to develop pupil pride

of their.ethnic background and Group Counseling Approach Number. Two

(Traditional Counseling) commonly practiced in most schools with

17
Ulibarri, 21.124 Jait.

18John Bancroft, "Counseling The Disadvantaged," The School Counselor,

14:149-157, January, 1967.'



emphasis on school adjustment and improvement in scholastic achieve-

ment, (2) the effects of the above treatments upon pupils attending

two different elementary schools (3) treatment effects on the sex of

the students and (4) the effects on foreign-born and native-born

students.

Significance of the Study

This study was felt to be one of importance for the following

reasons:

1. It may add knowledge toward the solution of Mexican-

American educational problems of having lower academic

achievement and self-concept in comparison to other

white pupils.

2. This appeared to be a timely study due to the increased

concern displayed by educators in attempting to make

education more relevant for Mexican-American pupils.

3. The literature reviewed indicated that there was little,

if any, research concerning the group counseling of

Mexican-American pupils in elementary school.

4. The research findings of this study may add pertinent

information concerning Mexican-American students' self-

concept and academic achievement due to differences of

sex, place of birth or attendance in different elemen-

tary schools.

5. Thia study may be of help to school districts having

Mexican-American pupils in determining the types of

counseling and educational techniques that could be

most beneficial in the enhancement of their self-con-

cept and academic achievement.

III. PURPOSES OF THE STUDY

It was the purpose of this study to investigate the effective.

noes of certain counseling techniques as aids in the improvement of

the self-concept and academic achievement of Mexican-American pupils

attending two different elementary schools. Empirical data relative

to the self-concept as measured by the Semantic Differential and its

subtest dealing with feelings toward nationality, Comprehensive Tests
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of Basic Skills total scores and scores of the subtests in Reading,

Language and Arithmetic were collected for a pretest - posttest re-

search design. These data from the two schools (School "A" and

School "B") were tested for correlations with the two types of group

counseling approaches and other variables listed to determine if sig-

nificant relationships existed.

The researcher was concerned specifically with: (1) deteimining

which type of group counseling method, if any, would significantly

improve (the self-concept and academic achievement, (2) the effects

of the treatments upon the pupils attending School "A" as compared

to those in School "B," (3) a comparison of male and female effects

produced by the treatments and (4) treatment effects on foreign-

born and native-born pupils. (This comparison was only possible in

School "B" because its population consisted of a fairly equal propor-

tion of foreign-born and native-born Mexican-American students.)

IV. ASSUMPTIONS AND LIMITATIONS

This study was based upon the following assumptions and limita-

tions:

Assumptions

1. That the Mexican-American pupils in the two schools of
the study are representative of the general Mexican-
American population found in elementary schools of the
Southwest.

2. That the Mexican-American stmMcate in the study will
accept a non Mexican-American counselor and.respond to
this counseling.

3. Thafthere will be no exceptional students among the
population involved in the research.

4. That the instrument devised for measurement of self-
concept will accurately measure this component.

That the Self-Esteem Inventory will be an adequate in-
strument for validating the Semantic Differential used
for measuring self-concept.
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6. That the Comprehensive Test of Basic Skills will accu-
rately measure the reading, language and arithmetic of
the Mexican-American pupils.

7. That there be no adverse effects or negative influence
on the pupils from publicity concerning the actions
and opinions of militant Mexican-American pressure groups.

Limitations

1. Those inherent in the nature of the randomly selected
populations of the two schools.

2. Those inherent in applying the findings of this study to
similar schools.

3. Those affected by the individual bias of the researcher.

4. Those inherent in the nature and scope of the various in-
struments used in the measurement of self-concept, ace-
demic achievement and validation.

5. Those resulting from teacher bias in the subjective
grading and treatment of subjects involved in the experi-
ment.

6. Those inherent in the variables selected by the investi-
gator for the population of this research.

Those resulting from peer group actions and comments rela-
tivi to the special attention given the Mexican-American
pupils in the treatment groups.

8. Those inherent in the psychological area of studying self-
concept behavior and attempted modification of this be-
havior.

9. Those resulting from the utilization of one counselor in
both schools.

i
V. DEFINITION OF TERMS

The major terms used throughout the study.will have the following

definitions:

1. Self-Concept: A composite of numerous se1S-preceits, it is
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a hypothetical construct encompassing all of the ialues,
attitudes and beliefs toward one's self in relation to
the environment.9 In this study, the individual's
feelings toward self, ethnic group, most teachers and
his school will encompass his self-concept.

2. Mexican-American: The Mexican-American of the Southwest
United States is referred to by a number of different
names; he is designated as Spanish American, Latin Ameri-
can, Spanish-speaking and so on. This confusion is
understandable, since none of the above terms is truly
adequate or precise and they all lack authenticity in
some degree. The group is not a historically,genet-
ically or culturally homogeneous one. Some writers in
recent years have settled on Mexican-American as most
closely approximating a suitable term, though it is not
acceptable to some sectors of this population group -
for example, the Spanish American of northern New Mexico
and Southern Colorado. The term "Mexican-Ameripn" is
most generally accepted and less objectionable. ' For
this research project the definition most acceptable
was the following from Samora21: "Those who have come
to the United States from Mexico and their descendante."

3. Group Counseling: Group Counseling consists of whatever
activities a counselor undertakes in an effort to help.
two or moxe clients engage in certain behaviors Ihat will
lead to si resolution of each client's problems.24 It is
considered to be professional attempts to help non-psy-
chotic clients to examIne and modify this behavior and
values through small group interaction. There is no body
of theoretically related knowledge on which the practice
of group counseling can be solidly grounded.23

4. Semantic Differential: The semantic differential is a
combination of scaling procedure and controlled associations.

19
john Fietrofesa, "Self-Concept: A Vital Factor in School and Career

Development," The Clearing House, 44:37-38, September, 1969.
20

Carter, op. cit.
21
Julian Samora, La Rasa: Forgotten Americans, (South Bend, Indiana:

University of Notre Dame Frees,
22
John D. Krumboltz and Carl E. Thoreses, Behavioral Counseling Cases and

Techniques, (New York: Holt, Rinehart and Winston Inc., 1964).
23
Alan Anderson, "Group Counseling," Rgview of Educational'Researci*

3:209, April, 1969.



-8-

The subject is provided with a concept to be differen-
tiated and a set of bipolar adjectival scales against
which to do it. The subjects task is to indicate for
each item (pairing of a concept with a scale) the di-
rection of his assockation and its intensity on a
beven-step scale.24

5. Academic Achievement: Scholastic grade point average
and standardized achievement test scores in reading,
language and arithmetic.

6. Machismo or Macho: These terms are used by most Mexi-
can-Americans in referring to males. It means being
m.sculine, having strength and courage.25

VI SUMMARY

The first chapter of this report has given an introduction to

the dissertation, stated the problem, reported on the significance of

the study, explained the rationale for the treatments, outlined the

assumptions and limitations upon which the study is based and defined

the important terms used in the report.

There will be four additional chapters to complete the remainder

of this research study. They will be as follows: (1) Chapter II:

Review of the Literature Related to this Study, (2) Chapter III:

The Design and Procedure of the Study, (3) Chapter IV: Presentation

and Discussion of the Collected Data, and (4) Chapter*V: Conclu-

sions Based on the Research Investigation and Recommendations for

Further Study.

24Charles Osgood, et al., The Measurement of MeaninR, (Urbana, Illi-

nois: University of Illinois Press, 1957).

25Carter, op. cit.
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CHAPTER II

REVIEW OF LITERATURE RELATED TO THIS STUDY

The literature relevant to this study was examined in three

specific areas: (1) that which related to MexicanAmericans in the

United States including historical, cultural and educational back

ground, (2) that dealing with group counseling and (3) the research

findings relative to selfconcept in the areas of academic achieve

ment, sex differences and ethnic studies. Each of these areas will

be reviewed separately.

I. 2EXICANAMER ICANS

There .appears to be a paucity of literature available concerning

MexicanAmericans, but a growing amount of interest is now being di

rected toward this area and more writings are becoming available.

Historical Background

Placing the discussion of MexicanAmericans in proper perspec

tive would be this quotation from Dr. Julian Nava.
1

All Americans represent some minority group. Swedes,
Germans, Italians, French, Jews, Indians, Poles and many
others. In spite of social differences they have formed
a strong and united nation. We have-been successful in
many areas, a few being: space exploration, scientific
knowledge and cultural achievement. Since 1787 American
institutions have been a model for oppressed people in
many parts of the world. It is remarkable that the pre
sence of so many races, religions and beliefs has not
-torn the nation apart. The United States has many social
problems, a good way to solve some of these problems is
to gain greater understanding about minority groups, to
help all gain a oetter life in the United States. The
United States tradition has been one of building strength
out of diversity.

1Julian Nava, MexicanAmericans, Past. Present and Future, (New York:
American Book Co., 1969).
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The Spanish-speaking in the United States have moved to the

North from Mexico; whether born in Spain or Mexico, the present-day

Spanish-speaking people of the Southwest came North to the United

States from Mexico.
2

Racially speaking, the Mexican-Americans are Caucasian for the

most part and are classified as such in the United States Census;

nevertheless, they have the racial visibility of a special family of

Caucasians.
3 Biologically speaking, the Mexican-Americans are of

mixed Spanish and Indian ancestry.

The first white explorers of the United States were the Spani-

ards. Spaniards and Mexicans were the first white settlers of the

Southwest.
5 These people have been settled in the Southwest for

more than 350 years;
6 they were residents of this region before the

Anglo-Americans arrived.
? The people were by nationality first

Spanish (1598-1823), than Mexican (1823-1849) and then American,

following the treatiof Guadalupe Hidalgo in 1848.8

The Mexican-American population of the United States was very

small until the large immigration from Mexico between 1910-1930.

Since 1920 there has been a steady yearly immigration from Mexico

to the United States and it continues today. Most of these people

and their descendants are United States citizens by birth or natural-

ization.
9

2Carey McWilliams, North From Mexico-The Spanish-Speaking People of,

the United States, (New York: Greenwood Press Publishers, 1968).

3Julian Samora, La Raza: Forgotten Americans, (South Bend, Indiana:

University of Notre Dame Press, 1966).

4Carey McWilliams, Mexicans In America, (New York: Columbia Uni-

versity, Teacher's College Press, 1968).

5Daniel Valdes, "The United States Hispano," Special Education,

33:440-42, April, 1969.
6
Samora, op. cit.

?McWilliams, or. cit. North From Mexico.

8'Samora, op. cit.

9Ibid.



The Mexican Revolution of 1910-1920 brought thousands of refugee

Mexicans to California. They served as a source of cheap labor and,

as a consequence, lived under depressed socio-economic conditions.

These people, unlike most immigrant groups, have not had to cross an

ocean to get to the United States. They have always been drawn to

the borderlands by a feeling of continuity. Culturally and psychol-

ogically, Mexicans have never emigrated to the Southwest; they have

returned. They therefore differ in the concepts of "acculturation"

and "assimilazion" from the European, because the European could cut

off his European roots. But the Mexicans are at home in the South-

west because it is similar to Mexico both physically and culturally.
10

The Mexican-Americans are the largest ethnic group of the South-

west.
11 They are concentrated in California, Texas, New Mexico, Ari-

zona and Colorado, where they make up 12% of the total population.12

McWilliams,
13 reports that the Mexican-Americans are the third lar-

gest ethnic minority in the United States. He further states that

there are approximately six million in the country and their number

is increasing rapidly. The census does not usually include the actual

total of Mexicans in the United States, for as late as 1954 it was

estimated that at least one million Mexicans had entered the country

illegally and many were lost in the census count. The growth of

Mexican-Americans in California was 87.6% between 1950 and 1960

censuses and this was due mainly to natural increase. This is a

young group with a very high birth rate.

The Mexican-American is a highly urbanized group. Over 80%

live in:urban areas according to the findings of Blatt
14 Samora,

15

10McWilliams, op. cit.
11
Samora, OD. Olt:

12McWilliams, OD. cit. Mexicans In America.

13Dia.
14Gloria Blatt, "The Mexican-American. in Children's Literature,"

Elementary Englisk, 45:446-51, April, 1969. .

15Samora, OD. Ot.
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17
and McWilliams.

16
Moore reports that Mexican-Americans are moving

into the cities faster than are either the Blacks or Anglos. Approxi-

mately 80-90 are native-born and the trend is increasing.

The 1960 census indicated that one out of five Mexican-American

families was officially considered to be poor.
18

Nava
19

reports

that in 1960 one-third of the Mexican-American families earned less

than $3,000. He also reports that Mexican-American families are

usually larger than average and in many cases children have to drop

out of school to help support the family. The income of the famay

has increased as they move into urban areas, however, many families

still have a poverty struggle.

Samora
20 states that as of 1960 only 4% of the Mexican-Ameri-

cans were in professional occupations as compared to 8% of the Anglo-

Americans. Seventy-five per cent were engaged in labor type of occu-

pations. McWilliams
21 reports that Mexican-Americans have made some

gains in professional occupations, but that progress is still 4ery

slow. An example of this: of approximately 25,000 students at the

University of California in Berkeley in 1967 only 78 were Mexican-

American. During the same year, out of 26,000 enrolled at the Uni-

versity of California in Los Angeles.only 70 were Mexican-American.

In 1966, there were more Blacks enrolled in state colleges of Cali-

fornia than Mexican-Americans, although there were more Mexican-

Americans in the state than Blacks.

Samora
22 states that World War II was the beginning of the im-

provement of economic conditions for Mexican-Americans. The federal

government began to sponsor programs to improve the bicultural

16McWilliams, op. cit..

17
Joan Moore, Mexican-Americans: Problems and Prospects., (Madison,

Wisconsin: University of Wisconsin, 1966).

3Samora, pp. cit.

19
Nava, op. cit.

20Samora, op. cit.

21McWilliams, OD. cit. North From Mexico.

22
Samora, OD. Cit.
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situation of the Southwest. Mexico and the United States agreed to

regulate the flow of Mexican labor across the border. This move

helped to alleviate bicultural problems because the most serious

threats to effective programs of acculturation have been the large

scale immigrations from Mexico. The Mexican-American began to de-

velop self-consciousness and political awareness following the War

and since the beginning of the Negro Civil Rights movements in the

1950's. The 1960 presidential campaign brought about great Mexican-

American involvement. Their vote won Texas for John F. Kennedy.
23

McWilliams adds that the grape pickers strike, beginning in Sep-

tember, 1965, in Delano, California, brought much national attention

to the Mexican-American plight in the United States. This strike

and others by migrant laborers have inspired the Mexican-American

to achieve dignity, respect and equality.

Nava
24 reports that Mexican-Americans are taking part in elec-

tions and many have been appointed to gov)rnment jobs. EXamples are:

Vinoente Ximenes, a chairman on President Johnson's cabinet commit-

toe on Mexican-American affairs, Armando Rodriguez, Coordinator of

the Education Program for the Spanish-speaking United States Office

of Education, Dr. Hector Garcia, member of the United States dele-

gation to the United Nations, Raul Castro, United States Ambassador

to El Salvador. Many have been elected to national political offi-

ces, including Senator Joseph Montoya of New Mexico, Representative

Henry Gonzalez of Texas, Representative Eligio de la Garza of Texas,

and Representative Edward Roybal of California. Though this number

is farbelow the Mexican-American proportionef the population, it

appears that progress has been made. Nava
25

continues that there

is a trend toward increased intermarriage between Mexican-Americans

23
Me Williams, op. cit.

24
Nava, OD. Oit.

25'
Ibid.
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and others.

Many Mexican-Americans are presently trying to define who thv

are, Divisions among this group are perhaps evidenced in the many

names that they use to identify themselves.
26

"Chicano," which is

increasingly being used to identify Mexican-Americans, was defined

by the late Ruben Salazar
27 as being one who wants to be a Mexican-

American with a non-Anglo image of himself. He resents being told

that Columbus discovered America, when his ancestors the Mayas and

Incaswere here first. He feels his culture predates the Pilgrims.

The word "Chicano" is a short term for Mexicano. Chicanos are

fighting to become Americans with a Chicano outlook.

Nova reports that Mexican-Americans are at a crossroad; they

must decide what they will do with their lives.
28

Leaders are

arising who appear genuinely interested in helping their people im-

prove their situation.
29 Although national recognition of Mexican-

American problems is increasing, much more research is needed in

the immediate future to provide a basis for helping Mexican-Ameri-

cans.
30

Summary

Some of the literature concerning the Mexican-American ethnic

group's historical background in the United States has been reviewed.

As a result of this review, the investigator has concluded that there

is a scarcity of research available in this area. The historical

26
Nava, pp. cit

27
Ruben Salazar

Angeles Times,
28

Nava, pp. cit
29

Samora, op. cit.

Nava, op. cit.

, A Selection of Columns Reprinted From The Los
(Los Angeles, February 6, 1970)..

30
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background, past, present and future outlook of Mexican-Americans

were discussed by various authorities. The literature indicates

that Mexican-Americans are economically and socially worse off than

most groups in the United States. They constitute the largest eth-

nic minority of the Southwest and rank third nationally. National

recognition of Mexican-American problems is increasing and many new

Mexican-American leaders are arising to help improve the groups sit-

uation.

Cultural Background

In the literature relative to the Mexican-American culture,

most authorities emphasize the great differences between this cul-

ture and the dominant Anglo culture. Many report that the Mexican-

American's strong cultural ties have prevented him from becoming

better assimilated in the United States.

Zintz
31

and Schwartz
32

report Mexican-American cultural values

differ from Anglo culture in the following ways: 1) in the past,

little value was placed on education, especially for females, 2)

fatalistic feelings that man has little control over his natural

or social environment, 3) time is to be enjoyed in the fullest and

must not be postponed, 4) present needs usually have priority over

future needs - there is little emphasis on delayed gratification,

and 5) success is viewed in terms of inter-personal relationships

rather than in terms of material acquisition. Justin
33 feels that

the Mexican-American cultural values of fatalism and the lack of

emphasis on delayed gratification are the two values that cause the

most conflict between Anglo-American and Mexican-American. Carter
34

31Miles Zintz, Education Across Cultures, (Dubuque, Iowa: William

C. Brown Co., 1963).

32Andrew Schwartz, "Comparative Values and Achievementaf Mexican-

American and Anglo Pupils," Cooperative Research Program Report no.

OSER 34 H.E.W. & U.C.L.A., February, 1969, P. 38.

33Neal Justin, "Culture, Conflict and Mexican American Achievement"

School and Society., 98:27-8, 1970.

34Thomas P. Carter, Mexican Americans in School: A History of Educa-

tional Neglect, 'New York: College Entrance Boaid, 1970).

25
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in his research conducted with California freshmen students sup-

ported Justin's viewpoint. He found that Mexican-American stud-

dents have a much higher belief in fatalism and lack interest in

delaying gTatification in comparison with Anglo pupils. The find-

ings showed that 55A of the Mexican-American pupils as compared

to 22% of the Anglo group agreed that planning ahead made people

unhappy. Porty-one per cent of the Mexican-Americans and 25% of

the Anglo-Americans felt it was best to live for today and let to-

morrow take care of itself. More than 90% of the teachers in the

school found the Mexican-Americans to be fatalistic in outlook.

According to Raydon
35 and Johnson,

36
the Mexican-American

family is a tightly knit patriarchal society. The father has all

the authority, although the mother is the center of the family.

The eldest male child inherits the father's authority over the

family when the father dies. Carter,
37

Landes, 38 and Schwartz 39

report that the male is superordinate to the female. Carter40

furthermore states that boys are strongly influenced by the macho

(male) role of the father. The boy is taught that he is developing

into a man and he must behave like a man. The boys are encouraged

with the need to establish a masculine image and to defend honor.

The Mexican-American calls this machismo. Carter
41

feels this may

be the reason why female teachers have trouble disciplining Mexican-

American boys and also may partly explain the high drop-out rate for

3 5Robert Hayden, "Spanish Americans in the Southwest, Life-Styles
Patterns and Their Implications," Welfare and Review, April, 1966,
p. 20.
36
Kenneth R. Johnson, Teaching The Culturally Disadvanta ed Pu ils

(Chicago: Science Research Associates, Inc., October, 1966

37Carter, op. cit.

3 8Ruth Landes, Culture in American Education, (New York: Wiley Co.,
1965).

"Schwartz, op. cit.
40Carter, OD. cit.

41 Ibid.

26



boys. A boy is macho if he is on his own, earning money and self-sup-

porting.

Samora
42

and Bernal
43 have found that Mexican-Americans in most in-

stances speak both Spanish and English, which indicates a strong tenacity

in maintaining their culture. Bernal
44 also reports that the Mexican-

American has maintained his language for at least five generations,

which is longer than any other ethnic group in the United States. He

feels that this is due to the proximity of the Mexican border and the

Spanish language television and radio programs, newspapers and movies.

The maintaining of an ethnic language may be beneficial in aiding

acculturation, according to Samora.
45 He states:

Use of the vernacular languages of a minority group living
among people of another language has usually sped up the process
of acculturation and made easier the learning of a second lan-
guage for communication with the majority group. Where this
policy has not been followed, the vernacular language has been
neglected or suppressed, the result has been a continual clea-
vage between the minority and majority group. What can con-
tribute more to self esteem than the recognition of one's ver-

nacular? We all love to be addressed, even if brokenly, en la
langua que mamamos (in the language we suckled, in our mother's

tongue).

Justin46 disagrees. He feels that if a group speaks a foreign

language and if they hold on to a culture that is incompatible to the

dominant culture they will be subjected to discrimination. He also states

that the Mexican-American has the characteristics of a dark skin and dif-

ferent customs, which make him physically distinguishable from the Anglo

majority. The differences add to the possibility that the Mexican-Ameri-

can will be discriminated agiinst.

The following poem sums up fairly well some of the feelings Mexican-

Americans mily have concerning their cultural conflicts with the dominant

Anglo-American culture.

42Samora, or. cit.

43Joe Bernal, "I Am Mexican-American," Today's Education, 58:51-52, May,

1969.

44
Ibid.

45Samora, OP. Cit.
46

Justin, op. cit..
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WHO AM I?

*I am Joaquin
Lost in a world of confusion
Caught up in a whirl of a
gringo society
Confused by the rules
Scorned by manirulations,
and destroyed by modern society.

My fathers
have lost the economic battle
and won
the struggle of cultural survival
And now!
I must choose
Between
the paradox of
Victory of the spirit,
despite physical hunger

or
to exist in the grasp
of American social neurosis
sterilization of the soul
and a full stomach
yes,

I have come a long way to nowhere
Unwillingly dragged by that
monstrous, technical
industrial giant called

Progress
and Anglo success
I look at myself,
I watch my brothers
I shed tears of sorrow
I sow seeds of hate.
I withdraw to the safety within the
Circle of Life . . . My Own People. 47

47RodolfO Gonzales, I Am Joaquin, (Syracuse: Gaylord Pamphlets,
1967).
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United States society has adopted and integrated a great deal

of Mexican and Spanish culture. Art, ideas, customs, missions' and

churches of the Mexican-Americans have been accepted by many other

people in the United States. Most of the older cities of the South-

west were built by Spaniards, Mexicans and Indians, a fact that is

taught to all American pupils in the schools. Our cowboys owe much

to the Mexican vaquero. American miners learned techniques of

placer and quartz mining from the Mexicans.
48 McWilliams

49 lists

other contributions of the Mexican-American culture to the Anglo cul-

ture as being: 1) the Spanish words in our language, which are very

numerous such as ranch and adobe, 2) food - encheladas, tortillas

and ccrn are consumed by many people of other heritages and 3) the

architecture of ihe buildings in our cities of the Southwest was

adopted from the Mexicans.

Rivera
50 feels that the best solution to the problem of the

Mexican-Americans' culture conflict with Anglo culture is for the

schools to teach the Mexican-American students more about their cul-

ture. These students need pride in their ethnic background in order

to develop a sense of identification. Cultural pluralism is the

strongest and best solution, because the person can identify with

his ethnic culture and heritage On one hand and still be a good Ameri-

can citizen. By fusing both cultures, a new and better whole should

emerge. The Mexican-American wants to add the values of his cultural

and historical roots of Mexico to American society as a contribution

to our nation.

Summary

Writers indicate that the great differenoee between this culture

and the dominant Anglo culture have been the main reasons for the

Mexican-American's difficulty in assimilating and have subjected him

48Nava,

49McWilliams, OD. Cit.
50Feliciano Rivera, A Mexican American Source Book, (Menlo Park,

California: Educational Consulting Associates, 1970).
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to discrimination. The authorities feel that the close proximity

of the Mexican border has been the chief reason why the Mexican-

American has retained his culture longer than any other ethnic

group. Mexican-American culture has contributed a great deal to the

United States culture and society. Some authorities feel that cul-

tural pluralism is the best solution because the Mexican-American

needs to develop pride in his identity and that the schools should

teach the Mexican-American more about his culture.

Educational Back round

Education, like other areas concerning Mexican-Americans suffers

from a scarcity of literature and research. The research that is

available indicates that Mexican-Americans have been neglected in

their education and, therefore, have done poorly in school.

51
Carter, who has perhaps written the most extensive and infor-

mative book concerning the education of Mexican-Americans reports

that in the first 30 years of this century the concern of the major-

ity for the schooling of Mexican-Americans was negligible. Educa-

tors shared society's view of the Mexican-American being an outsider,

a person who was not expected to participate fully in American life.

Little was done to remedy the educational problems of Mexican- Ameri-

can children. Most dropped out of school upon completing the pri-

mary grades. Carter
52 gives an example of early twentieth century

educational literature relating to Mexican-Americans by quoting this

1914 statement of McEwen: "Just so surely as Booker T. Washington

is right in saying that Tuskegee and similar institutions are the

ultimate solution of the Negro problem, so surely is the same kind

of education the necessary basis upon which to build a thorough and

complete solution of the Mexican problem. Like the Negro the Mexi-

cans are a child-race without the generations of civilization and

51Carter, pp. cit.
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culture back of them which support the people of the United States."

During the depression and after, many rural Mexican-Americans

moved to the cities and brought their problems to a wider conscious-

ness. Educators during the 1930's and 40's began to see the school

as a method of acculturating the Mexican-Americans. School programs

for them emphasized vocational and manual arts training, English,

health and cleanliness and the learning of such American values as

punctuality. World War II brought some more changes with the devel-

opment of intercultural education. This was a gesture toward the

appreciation of Latin American cultural heritage and a means to

strengthen the "Good Neighbor Policy" between Latin American coun-

tries and the United States.
53 Carter,

54 Farmer, 55 and Parsons
56

indicate that the schools of the Southwest have directed their edu-

cation toward the Anglo pupils and ignored the Mexican-American.

Samora57 reports that this neglect caused Mexican-American parents

to develop an attitude of resignation concerning education.

Carter58 reports that schools have categorized the Mexican-

American as a vocational, or an agricultural, worker type. He feels

that this categorization has unconsciously encouraged Mexican-Ameri-

cans to fail academically and drop out early. This has also caused

Anglos to believe that Mexican-Americans are inferior and lack in-

itiative, and this attitude persists today.

Parson's 59 research conducted in a three-year study of an agri-

cultural town in the Southwest during the 1960's substantiates

53 Carter, OP. Cit.

54Ibid.

55George L. Farmer, Education: The Dilemma of the Spanish Surname

Americans, (Los'Angeles: School of Education, University of Southern

California, 1968).
56Theodore Parsons, "Ethnic Cleavage in a. California School," Unpub-

lished Doctoral dissertation, Stanford University, .1965.

57Samora, op. cit.

58Carter, op. cit.,

59Parsons, op. cit.

31
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Carter's opinion that schools have discriminated against the Mexican-

American. The study reports that in one school a teacher upon being

asked why she had an Anglo boy lead Mexican-American boys out of the

classroom to the playground explained that the Anglo boy's father

owned a big ranch and that one day the boy would have to learn how

to direct Mexican workers. Another teacher had Anglo pupils help

Mexican-Americans recite in class. She said the reason for this was

that the practice draws the Anglo pupils out and gives them feelings

of importance. The school principal in explaining the grouping in

reading said, "We thought that white children would get more out of

school if they could work faster and not be slowed down by Mexicans.

We thought the Mexican kids wiuld do better work if they were in

classes geared more to their level. We thought that maybe we could

give them some special attention. Everyone is happy about the

grouping programs. The Mexican parents have never said anything,

but the kids in school are doing better. I guess the Mexicans are

more comfortable in their own group." Parsons
60

also reports that

sociometric tests given to the MexiCan-American children showed that

they also shared the view held up to them that Anglos are smarter.

Lately, Mexican-Americans have become restless and much of

their militancy has been directed at eaucation. Erickson
61

gives

an example of this militancy by quoting Rosalind Mendez, a graduate

of an East Los Angeles high school, who said:

From the time we first begin attending school we hear

about how great and wonderful our United States is, about

our democratic American heritage, but little about our

splendid and magnificent Mexican heritage and culture.

What little we do learn about Mexicans is howthey merci-

lessly slaughtered the brave Texans at the Alamo, but we

never hear about the child heroes of Mexico who courag-

eously threw themselves from the heigats of Chapultepec

60Parsons, op. cit,.

61Charles A. Erickson, "Uprising In the Birrios," American Educa-

tion, 4:29-31, November, 1968.
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rather than allow themselves and their flag to be cap-
tured by the attacking Americans. We look for others
like ourselves in these history books, for something to
be proud of for being a Mexican and all we see in books,

magazines, films and television shows are stereotypes
of a dark, dirty, smelly man with a tequilla bottle in

one hand a dripping taco in the other, a serape wrapped

around him and a big sombrero. But we are not the dirty,
stinking winos that the Anglo world would like to point

out as Mexican. We begin to think that maybe the Anglo
teacher is right, that maybe we are inferior, that we
do not belong in this world, that as some teachers ac-
tually tell students to their face - we should go back

to Mexico and quit causing problems for America."

Steiner's
62 inteniews with Mexican-American youth suprort

Rosalind's commentary. He feels that many Mexican-Americans de-

velop an inferiority complex about their race because of what is

taught in schools. A Mexican-American youth told him that he was

taught that Anglos are good guys and Mexicans were bad. The teacher

made the Anglos feel superior and the Mexicans developed a guilt com-

plex. Erickson
63 feels that young Mexican-Americans who speak out

are education's best friends because they are working to bring

changes in education since it affects them most intimately. They

themselves have probably been victims of our schools. They have

seen the hopes and dreams of brothers and sisters, friends and chil-

dren destroyed by a system which has been indifferent to their needs.

They are not talking about destroying the system, only in improving

it. United States Commissioner of Education Harold Howe II is

quoted by Erickson
64 as having told the National Conference on Edu-

cational Opportunities for Mexican-Americans in April, 1968 that

our schools have failed to meet the needs of helping Mexican-Ameri-

cana reach their full potential.

Statistics on the education of Mexican-Americans reported by

62
Stan Steiner, La Raza: The Mexican Americans, (New York: Harper

and Row Publishers, 1970).
63
Erickson, oD. cit.
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66
Bernal,

65
Coleman and Carter

67
indicate that these students have

one of the highest drop-out rates found among all ethnic groups in

the United States and do poorly on intelligence tests, standard-

ized achievement tests and school grades as compared to Anglo peers.

Coleman's
6
8 study found Mexican-Americans rank fourth among six

ethnic groups compared on achievement test scores. The ranking of

these groups on the achievement tests was in the following order:

white, Oriental, American Indian, Mexican-American, Puerto Rican

and Negro. Eighty-five per cent of the Mexican-American students

in this sample ranked below the other white group. Their reading

and verbal ability was found to b e two years behind the white stu-

dents in sixth grade and three and a half years behind by twelfth

grade. This national sample also indicated that Mexican-American

impils in relation to other ethnic groups: 1) rank high in deter-

mination to stay in school, be good citizens and attend school regu-

larly, 2) rank low in planning to attend college, 3) have equally

high occupational aspirations, 4) have the lowest self-concept and

5) express a much lower sense of control over their environment.

Gordon's
69 findings contradict Coleman's of equally high occupa-

tional aspirations, in that he found Mexican-Americans have lower

aspirations than do other whites who live in the same neighborhood.

Additional statistical facts concerning the education of Mexi-

can-American which are pertinent to this study include the follow-

ing: 1) Bernal
70 has found that the average Mexican-American drops

out of school by the seventh grade. In California 73.5 per cent

drop out of high school before graduation. Texas has the highest
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drop out rate for Mexican-Americans - approximately 80 per cent

drop out prior to high school graduation, 2) Carter
71

adds that

Mexican-Americans start out in school fairly close to other white

pupils in all measured achievement ahd remain close until third or

fourth grade. After the beginning of intermediate grades these

pupils begin to fall progressively further and further behind other

white achievement norms. Research indicates mertal withdrawal takes

place and is displayed by boredom, failure to work, inattentiveness

and discipline problems beginning from third to sixth grade. Boys

withdraw mentally earlier than do girls. It is almost impossible

to compare the achievement uf Mexican-American and other white

peers over twelve years of age because so many Mexican-Americana

have dropped out. The Mexican-Americans who do reach the last

years of high school are similar to their peers, since the diver-

gent ones have long since dropped out. Carter
72

continues with

the information that Mexican-Americans do almost as well as other

white counterparts in spelling, grammar fundamentals and arithme-

tic achievement, almost approaching local or national norms. How-

ever, they score very low in language arts areas. 3) Grebler73

found th.at despite the role of women in traditional Mexican cul-

ture the average amount of schooling is about the same for males

and females. 4) Mexican-Americans are underrepresented in college

attendance. In California it was found that only 7.42% Spanish

surnamed pupils attended junior colleges, whereas 13.30% of the

school population in the state was Spanish surnamed as of 1966.

The pupils who do begin college suffer a higher attrition rate than

do other groups. Males appear to have a lower college drop out

sMINIMMIIIPIM

71
Carter, op. cit.

72
Ibid.

3Leo Grebler, "The Schooling Gap: Signs of Progress," Mexican-
American Study Project, Advance Report No.7, (Los Angeles: Univer-
sity of' California, Graduate School of Business, 1967) mimeo&aphed.
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rate than do the females. 5) Carter
74 found that Mexican-American

youngsters perform better in schools having a low percentage of

minority group pupils, especially in elementary and junior high

schools. Other-white pupils are not affected by the school's eth-

nic makeup. This indicates that ethnically mixed or schools having

a majority of other white pupils helps to improve the Mexican-

American academic achievement. 6) Carter75 reports that Peal and

Lambert's (1962) research on bilingualism showed the bilinguals of

an ethnic group perform slightly better than monolingual in both

verbal and nr,n-verbal intelligence tests. This study was considered

one of the best couducted in this area becausm of careful control of

socio-cultural factors and widespread testing An six Montreal French

schools. As a general rule it has been found that children entering

school directly from Mexico achieve better than United States-born

Mexican-Americans.
76 7) Research indicates that other white and

Mexican-American teachers appear to be; equally effective or inef-

fective with exican-American children.
77

Samora,
78

Carter,
79

Nava,
80

earmer,
81

Bernal,
82

Erickson
83

and

74Carter, OP. Cit.
75Ibid.
76

Ibid.

77Ibid.
78Samora, ps.

79Carter , apj_. c it .

8°NaVat OP. Cit.
81Farmer, OD. Cit,.

82Bernal, or. cit.
83Erickson, CD. Cit.
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Barba84, to mention a few writers, report that schools should teach

the Mexican-American pupils about their culture, language and heri-

tage. Students need to find out about Mexican contributions to

United States society. Barba,85 in continuing the discussion,

states that if the schools become better able to guide Mexican-

Americans in their bicultural life this should strengthen cultural

awareness, self-image and be an asset for personal and national se-

curity.

Nava
86

summarizes the need for bicultural education in the

following statement given to the California state legislative com-

mittee meeting conducting a hearing on the education of Mexican-

Americans in Stockton, California, on October 28, 1970.

As long as Mexico and the United States share a border,
Mexican-Americans will be with us, unlike the other na-
tional background groups. As long as Mexico is next door,
Mexican-Americans will therefore pose some sort of a di-
lemma. I don't say a problem, I say a dilemma, and it is
a dilemma because it is going to be up to all of us to de-
termine whether it's a problem or whether it is a source
of enrichment to American society. But there's certainly
going to be Mexican-Americans here and, of course the num-
ber is increasing.
So, I tell school boards and colleges to fasten their

safety belts because of a number of different factors, not
romanticism or Catholicism, but because Mexican-Americans
have mcre children than the average Anglo-speaking family
and they are increasing at roughly twice the rate of every-
body else. So, when I said this to a nationalist the other
day he said, "Yes, Julian, we'll sometime get it back, you
know, just simply by the ballot," and of course he was
being facetious, but educators art gradually recognizing
and I'm not sure the State has, that the numbers are
growing greater and with the constant influx from Mexico
we steadily have brand new Mexican-Americans starting the

84Alaa A. Barba, "Project Move Ahead," AMAiovisual Instruction
14:34-5, December, 1969.

8511a..
86Nava,

pp. cit.
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beginning of a continuum at the end of which you might

say is assimilation if not acculturation or biculturalism.

This is not true to same extent with other national back-

ground groups.

Carteral? adds that few Mexican-Americans have benefited from our

educational system. Mexican-Americans find little reward in educa-

tion and are, therefore, not motivated. They find school punishing

and so do not achieve and persevere. Samora
88 feels that in our

society, education has been the means for upward social mobility for

most ethnic groups, but education has not been nearly so effective

for the Mexican-American.

Summary

Literature concerning the historical background, cultural back-

ground and education of Mexican-Americans in the United States has

been reviewed. The researcher has traced some of the history of

the Mexican-American from 350 years ago to the present. The findings

indicate that Mexican-Americans had settled the Southwest before the

Anglo-American. The Mexican-Americans are the largest ethnic minor-

ity in the Southwest. Many writers report that the great differences

between the Mexican-American culture and the Anglo culture and the

proximity of the Mxican border have caused the Mexican-American

to retain his culture longer than any other ethnic group.

Tha review of educational literature indicates that Mexican-

Americans have a record of poOr achievement, a high drop out rate

and are discontented with the schools. Many authorities feel that

the best way to improve the Mexican-American's educational achieve-

ment is to provide these pupils with bicultural education. It is

felt that bicultural education may motivate the Mexican-American to

61Carter, OD. cit.

8°Samora, OD. Cit.

OD,
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improve in educational achievement and also gain pride in his'iden-

tity.

Research findings of the authorities indicate the following edu-

cational facts pertinent to this study: 1. Other-white and Mexican-

American teachers are equally as effective with Mexican-American pu-

pils in school. 2. Mexican-American pupils begin to fall behind

academically at the beginning of third or fourth grade level.

3. Mexican-American pupils appear to perform better in majority

schools. 4. Mexican-born pupils seem to achieve better in school

than do the native-born Mexican-Americans. 5. Both Mexican-American

males and females appear to receive about the same amount of educa-

tion. Boys appear to withdraw mentally in school earlier than do

girls.

II. GROUP COUNSELING

Research is meager in the area of counseling at the elementary

school level and in counseling of ethnic minorities. There has, how-

ever, been much research conducted in group counseling at the seoon-

dary school level.

Krumbolts
89 defines group counseling as consisting of whatever

ethical activities a counselor undertakes in an effort to help two

or more clients engage in certain behaviors that will lead to a

resolution of each client's problems. .He feels that there are two

main reasons for having group counseling rather than individual coun-

seling, which are: 1) greater effectiveness and 2) efficiency.

Its efficiency is in the fact that a counselor can help more than

one client in the same amount of time usually devoted to just one

student. A stronger justification for group counseling is in the

89John D. Krumbolts and Carl E. Thoresen, Behavioral Counselinft
Cases and Tpchnicues, (New York: Holt, Rinehart and Winston Inc.,

1960.
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area of effectiveness: in many cases clients learn better from one

another when they are in a group situation. Dinkmeyer
90

adds that

the main purpose of group counseling is to facilitate the educational

process. Pupils tend to feel more comfortable in a group with their

peers rather than in a one-to-one relationship with adults. Mowrer91

feels that because of its efficiency and effectiveness, group coun-

seling is the wave of the future.

Research regarding the basic question of comparing the effec-

tiveness of group counseling and individual counseling shows incon-

sistent findings. Hewer,
92 in reviewing the research of Wright,

Folds and Gazda, reports that their findings indicate that both coun-

seling methods are equally effective. Gizdi
93 reports that Davis'

(1959) research indicated that students who received group guidance

showed significant gains in citizenship grades as compared to those

who received individual counseling. Ho other research was found con-

cerning the comparison of group and individual counseling. However,

it would appear that if two or more clients are in need of similar

counseling, then group counseling would be the most efficient be-

cause of the opportunity for the counselor to work with the maximum

number of pupils with a minimum amount of counselor time.

90Don Dinkmeyer, Developmental Group Counseling, (Chicago: DePaul

University School of Education, 1968).

910.H. Mowrer, "Preface," (In George Gazda and Mary Larsen, "A Compre-

hensive Appraisal of Group and Multiple Counseling Research," Journal

pf Research and Development in Education, Winter, 1968, p.l.

92Vivian H. Hewer, "Group Counneling," The Vocational Guidance Quarterl

16:250-1, 3968.

93George M. Gazda and Mary Larsen,Leurnaoficip_landDeveloment
in Efteation., Winter, 1968, pp. 74-5.
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Benson
102

and McDaniel
103

reported positive academic achievement as

a result of group counseling in their studies. Rappoport
104

and Cap-

lan
105 found no change in academic achievement; however, signifi-

cant gains in the self-concept and school adjustment of secondary

pupils resulted from group counseling.

Che8tnut,
106

in reviewing group counseling literature, stated

that few studies indicated that group counseling produced improvement

in academic aChievement. He adds that investigators have usually

found some subjects gained in achievement, while others remained at

the same level or became worse. Gazda and Larsen107, who thoroughly

reviewed 104 group counseling studies conducted between 1938 and

1967, found that approximately 50% of the results indicated improve-

ment in academic achievement and 20% found improvement in self-con-

cept. They further state that the majority of these studies report-

ing significance came from simple uncontrolled descriptive research

studies. In conclusion, they state that group counseling research

is therefore inconclusive.

102Rona1d Benson and Don Blocker, "Evaluation of Developmental Coun-
seling with Groups of Low Achievers in a High School Setting,". School,
kunselor, 14:215-20, 1966.
103Harold McDaniel and Boyd Johnson, "Effects of Group Counseling on
Achievers and Under-Achievers," Journal of Secondarv Education, pp.
136-139, March, 1969.
104David Rappoport, "Small Group Counseling," The School Counselor.
15:121, November, 1968.
105Stanley Caplan, "The Effects of Group Counseling en Junior High
School Boys Concepts of Themselves in School," Journal of Counseling
PsycholoRY, 4:124-28, 1957.
106William Chestnut, "The Effects of Structured and Unstructured
Group Counseling on Male College Student's Underachievement," Journal
of CounselinR Psvcholoftv, 12:388-94, 1965.
107George Gazda and Mary Larsen, "A Comprehensive Appraisal of Group
and Multiple Counseling Research," Journal of Researoltand Develom-
ment In Education, 1:68407, Winter, 1968.

42
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Group Counseling Research With Ethnic Minorities

Amos
108reports that past research concerning the counseling of

minority students is very,meagers therefore, it is difficult to

evaluate the effects of counseling on these pupils. One of the few

research studies conducted on the counseling of Mexican-American stu-

dents has been reviewed by Klitgaard109, who reports that Marlin.

Tucker, a counselor in a San Jose high school conducted group coun-

seling sessions with Mexican-American students concerning their

special problems and the cultural differences of their ethnic group

in comparison to the Anglo culture. As counseling progressed, the

pupils began to take pride in their heritage and also showed im-

pravementin their academic achievement. Many of these pupils be-

came student leaders and also received scholarships to various uni-

versities. In concluding, Klitgaard
110

states that the results from

this study indicate that group counseling can produce successful re-

sults with.Mexican-American pupils.

Another study concerning group counseling of minority group pu-

pils vas conducted by Gilliland,
111who counselled black high school

studentsi the results showed significant gains in academic achieve-

ment for both males and females.

From the research reviewed, the investigator has concluded that

group counseling could be successful in improving the academic

achievement and self-concept of Mexican-American pupils. The issue

would be what methode or approaches might be most effective with

108William Amos and Jean Grambs, Counseling the Disadvantaged Youth,

(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1968).

109Guy C. Klitgnard, "A Gap Is Bridged," Journal of Secondary Edu-

cation, 44:55-57, February, 1969.
110all

.

11-1 -.purl Gilliland, "Small Group Counseling With Negro Adolescents

In a Public High School," jNaElysi_lpizourofotIo, 15:147-52,

1968.
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Mexican-American students. Bernal,
112

Rowan,
113

Samora,
114

Carter,
115

Erickson,
116

Farmer,
117

Ramirez
118

and Gonza1es
119are among many who

feel that teachers and counselors should instruct the students about

their own Mexican-American culture and values. Successful Mexican-

American leaders who are contributing to United States society

should be brought to school to discuss career attainment and the

advantages of remaining in school. Biographies about Mexican-Ameri-

can heroes should be made available to the pupils. These types of

bicultural programs should help the pupils gain pride in their heri-

tage and thus aid in motivating them toward being successful in

achool. By providing an accepting and helpful environment, this

should aid the pupils in gaining identification within the two cul-

tures and also enable them to select the best of both cultures with-

out having to reject either.

Hawk
120supporta the feelings of teaching and counseling of pu-

pils with a bicultural approach by reporting that a child usually

identifies with an ethnic group at an early age. If the values of

the child's subculture are unique and if there is cleavage between

this subculture and the dominant culture, then the child must be

assured by the school that he belongs and is cared for. Hogg
121

and

112Bernal, op. cit.
113Helen Rowan, "A Minority Nobody Knows," The Atlantic MonthlY,

219:47-52, June, 1967.
114Samora, op. cit.
115Carter, OD. Cit.
116

Erickson, op. cit.
117Farmer, OD. cit.
118Ramirez, OD. Cit.
119Henry Gonzalez, "Hope and Promise: Americans of Spanish Surname,"

The American Federationist. 74:13-16, June, 1967.

120Travis Hawk, "Self Concepts of the Socially Disadvantaged,"

Elementary School Journal, 67:196-206, January, 1967.

121Thomas Hogg and Harlin McComb, "Cultural Pluralism: Its Implica-

tions for Eduoation,".Xducational Leadership, 27:235-38, Deoember,1969.
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Ether
122also concur by stating that schools need to become socially

relevant and must concern themselves with the development of the

self-identity of all pupils. If the schools*fail to recognize

cultural pluralism, then they encourage the social problems of

the culturally different youth - dropping out, unemployment, hos-

tility and withdrawal from nociety.

This review indicates that research is needed concerning the

type of group counseling approaches or techniques that would be

most effective with minority group youngsters. The traditional

group coUnseling approach as defined by Dinkmeyeri2Ind Oelke1;24

involving problems of adjustment, feelings of self, learning of

aohievement and study skills, discussions of school, family,

teacher, peers and ther problems, is the most common type of

group counseling method employed by mest.counselers and might be

one method tested with minority group youngsters. Another type

of group counseling approach could involve the bicultural coun-

seling as suggested by the experts concerned with problems of

the Mexican-Americans. This approach as mentioned previously

would involve teaching the pupils about their culture and heri.

tage. Successful speakers of Mexican-American heritage, whe have

contributed te our :moiety, could be brought te the schiml.

graphies about famous Mexican-American's Could be furnished te

these pupils and could be discussed.. Other materials.might be

films, filmstrips and records pertaining to Mexican-American cul-

ture. Fieldtrips to Mexican-American museums would also appear

. -

122John Ether, "Cultural Pluralism and Self Identity," Batumi;
;aaderwhip, 27:232-34, December, 1969.
123Divveyer, OP. Cit.

124Merritt Oelke and Merle M. Olson, "An Evaluation of Discussion
Tepics in Croup Counseling," Journal of Clinical Psychology, .,

18:317-322. 2962.



to be pertinent in this type of counseling approach. This type of

counseling approach may help develop the pupils, pride in their

ethnic identity and thus lend to motivation in academic achieve-

ment. This approach stressing the development of pride in ethnic

identity and the traditional approach should be tested and com-

pared for effectiveness with Mexican-American pupils.

Summary,

Group counseling encompasses many different objectives.

Many authorities agree that group counseling is advantageols to

individual counseling because of time efficiency and the effec-

tiveness of learning from peers. The literature concerning group

counseling studies indicates inconclusive results concerning its

effectiveness in the improvement of academic achievement and self-

concept. Many writers feel that Mexican-American pupils may gain

the most benefit from a counseling approach that strPsses the

development of pride ix ethnic identity. Experimental studies

are needed t determine which type of group counseling approach

would be most helpful in developing the self-concept and academic

achievement f Mexican-American pupils.

The final section of this chapter will reiriew the literature

pertinent to the area of self-concept.

zu. SELF-CONCEPT

The literature relating to self-concept will be reviewed

under six general headings. These encoipase (1) a brief dis-

cussion of the importance of self-concept, (2) self-concept's

effect on academic achievement, (3) the effect intellectual

ability has n self-concept, (4) self-concept differences which

. may be attributed to race, (5) tke influence significant others
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have on self-concept and (6) sex differences in self-concept of

minority group pupils.

Theorists Serbia,
125

Rogers,
126

Slaygg and Combs,
127

and Cooper-

smith
128have stated that the self-concept is of paramount im-

portance in man's total behavior pattern. Coopersmith
129

relates

that most theorists feel that there are four major factors con-

tributing to oelf-concept, First, is the amount of acceptance,

respect and concerned treatment a person re3eives from otherm.

Second, is a history of the person's successes. Third, is the

person's values and aspiratioas and fourth, is the person's man-

ner of responding t devaluation. The ability to reduce failures

helps to maintain an individual's self-cencept.

Self-Concent's Influence on Academic Achieveeent

The self-concept's effect on academic achievement has been

the subject of much educational research. Most findings indicate

that there in a significant relationship between self-concept and

academic achievement. In studies sponsored by the United States

Office of Education Cooperamith,
130

Broolcover,
131

Combs,
132

and

125T
. R. Sarbin, "A Preface to a Psychological Analysis of the

Self," Paeholoeical Review, 59:11-22, 1952.
126C. R. Rogers, Clipnt-Centered Thera:Di, (Boston: Houghton
Miflin Company, 1951).
127D. Snygg and A. W. Combs, Individual Behavior (New Mx*:
Harper, 1949).

128Stanley Cooperesith, "A Method for Determining Types of Self-
Esteem," Journak of Educational Pi:yokel:kin', 59:87-94, 1959.
12

9123alt.
130Stanley Cocpersmith, "Studies in Self-Esteem," Scientifto
Amemican, February, 1968, p. 162.
131Wilbur Brookever, A. Patterson and S. Thomas, "Self-Concept of
Ability and School Achievement I," U.S. 01114e of Education Research
41Tfeet_No. 85, (E. Lansing, Michigan: Mictdgan State trniv.,1962).
A'd Arthur W. Combs and Aaniel Soper, "The Relationship of Child Per.
oeptions to Achievement and Behavior in the Early School Tears,"
Snice of Education Research ProJect N. 814, (Gainsville, Florida:

University of Florida, 1963).

47
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Bledsoe
133

have shown that self-concept and academic achievement

are related to one another. Research conducted in various studies
by Reeder, ,

134
Walsh ,

135
Campbell ,

136Pink ,137Pachal138and Caplan139

have also found a positive relationship between self-concept and

academic achievement. Boyd McCandless,
14

w0ho has reviewed much of

the research in the area of self-concept, reports that most re-

oearch in the area has been concerned with the idea of good-bad

or positive-negative relationships. He defined self-concept as

the area of self-evaluations and private experience, mainly pri-

vate although it is partially translated into what a person says

133Joseph Bledsoe, "Self-Concepts of Children and Their Intelligence,
Achievement, Interests and Anxiety," Childhood Educatkon, 43:436,
March, 1967.
134Thelma Reeder, "A Study of Some Relationships Between Level of
Self-Concept, Academic Achievement and Classroom Adjustment," Un-
published Doctoral Dissertation, North Texas State College, 1955.
135Am Walsh, Self-Concent of BriEht Brio With Learninn Difficul-
ties, (New York: bureau of Publications, Teachers College, Colum-
bia University, 1956).
136Paul B. Campbell, "Self-Concept and Azademio Achievement in Middle
Grade Public School Children," Unpublished Doctoral Dissertation,
Wayne State University, 1965).
137Martin Fink, "Self-Concept As It Relates to Academic Under-
achievement," California Journal of Educational Research, 13:57-62,
1962.

138-s-
illy J. Paschal, "The Role of Self-Concept im Achievement,"

22EX-M1-91-ENIF-titt 37:392-96, Pall, 1968.

139Morris Caplan, "Self-Concept, Level of Aspiration and Academic
Achievement," The Journal of Nerxo Education, 37:435-39, 1968.
140Boyd McCandless, Children andAdolescents Behayior and Develckp-
ment, (New York: Holt, Rinehart and Winston, 1961).
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and des, by his attitudes and by the beliefs he expresses. He

further states that the self-concept is learned and has properties

similar to drives. If a person is geed in art, he will work at

maintaining or improving this skill. On the other hand, if he is

poor in speaking, he will not take up public speaking. Frazier

and Combs4 i lin their research support NeCondless, thinking, in

that they found most failures in spelling and reading are due to

a pupil's attitudes in these areas, rather than his incapacity.

Hanachecki
42agrees by etating that people live in a manner that

is consistent with their self-concept. They behave like the sort

of person they conceive themselves te be. The student who con-

ceives himself a failure type of persn can find all kinds of ex-

cuses to avoid studying, doing classwerk and homework or partici-

pating in class. Frequently, this persn ends up with a low grade

which he predicted he'd get in the first place. Now this person

feels he has proof that he is less able.

The Effect ef Intellectual Abilitv on the Se 11-Concent;or Ethnic Groups

Research studies in the field f self-concept indicate that

there is no relationship between self-concept and intellectual

ability. Walsh,
143Bledsee,

144tanning and Robbins
145have related

that a low self-concept is the main cause of poor academie

141J. Frazier and R. Combs, "New Horizons in the Field of Re-
search% The Se lf-Cencept," Nducational Leader:0gs, 15:315-28,
1958.
142Don Ham:check, "Self-Concept Implications For Teaching and
Learning," School and Community, Nay, 1969, pp. 18-19-

'43Walsh, os. cit.
144-s- ledsoe, en. cit.

145FM* Lansing and ft. Robbins, "Children In Trouble: The Child
Who Won't Try," Instructor, 77:181, March, 1968.

'4
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aohievement. Brockover
146in his research study found that a per-

son's self-concept functions independently from measured intelli-

gence in predicting academic achievement. Zaharan147, by using

cluster analysis in his research study, found that intelligence

and self-concept were definitely not related.

Hishiki
148compared the self-concept, academic achievement and

intelligence of sixth grade Mexican-American girls in certain East

Los Angeles schools to sixth grade ether-white girls in some Geor-

gia schools. Her finds showed: (1) The Mexican-American girls

nad lower self-concepts than the other-white girls. (2) Mexican-

American girls who had high self-concepts had better academic

achievement than did these with low self-concepls. She also cos-

pared her results with the studies of Fin1c149, Brookover
150

and

Bledsoe,
151who used only other-white subjects in their research.

Th2 2omparisons showed an even greater correlation between self-

concept and academic achievcment for the Mexican-American girls

than for other-white subjects in all these studies.

146Wilbur Brookover, et al., "Self-Concept of Ability and School
Adjustment,II," V.S. Office of`Education Research ProJeckIto.1636,
(East Lansing, Michigan: Michigan State Univervity, 1969).

147Hamad Zahran, "The Self-Concept /n The Psychological Guidance

of Adolescents," :Die British Journal of Educational PsycholoRr,

37:237-38, February, 1967.

148ratricia Hishiki, "The Self-Coneept of Sixth Grade Girls of

Mexican-American Descent," California JournitLef Educational

Research, 20:56-62, March, 1969.

149Fin1c, on. eit.

1 5°Brookover, osj_111.
151Bledeoe, OD. Cit.



Ausubel and Ausubel,
152Battle and Rotter,153Newton,154

Witty,
155Ravighurst and Moorefield156, Tanenbaum,

157
and Kvaraceus

and Crams
158have reported that the culturally different and eth-

nic minorities appear to mirror the negative attitudes others

have of them and reflect this discrimination in their own nega-

tive self-image. Coleman159found that ethnic minorities, namely

P2Ausubel and P. Ausubel, "Ego Development Among Segregated Negro
Childrentrzin H. A. kassow (editor) Aducation in Derroseed Areas,

(New York: Bureau of kublications, Teachers College, Columbia

University, 1963, pp. 109-41).
153E. Battle and J. Hotter, "Children's Feeling@ and Personal Con-

trol As Related to Social Class and Ethnic Croup," Joqrnal of Per-

sonality, 31:482-490, December, 1963.

154Euncice Newton, "Bibliotherapy In the Developlent of Minority

Group Self-Concept," The Journal of ,NeAxo Education, 38:257-65,

Summer, 1969.

155P. S. Witty, The Educationally Retarded and Dinadvantazed,

(Chicago: National Society for the Study of Education, 1966 Year-

book, p. 384).
156Robert Ravighurst and Thomas Moorefield, "The Disadvantaged in

Industrial Cities," in P. S. Witty (Editor), The Educationally

Retarded and Diradvantazed, (Chicago: National Society for the

Study of Education, 1966 Yearbook, pp.8-20).

157Abraham Tanenbaum, "Social and Psychological Cnsitierations in

the Study of the Socially Disadvantaged," in P. S. Witty (Bator),

The Educationally Handicapped And DisadvantaRed, (Chicago: Na-

tional Society for the Study of Education, 1966 Yearbook, pp.

40-63).
158W. Kvaraceous and J. Grams et al., "Negro Self-Concept: Impli-

cations for School and Citizenship," U.S. Office of Education,

Washington, D.C., 1964.
159Coleman, OD. OA:
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Mexican-Americans, Negro, Puerto Ricans and Indian-Americans,

have a lower self-concept than do the Caucaeian majority. Soares

and Soares
160

contradict the findings of most authorities. In

their research they found disadvantaged youngsters of Negro and

Puerto Rican ancestry in grades four and six in New York City to

have a slightly higher self-concept than did middle-class white

youngsters in other New York City schools. They concluded that

these findings are probably not accurate, because the Caucasian

youngsters had to compete with other middle-class Caucasians like

themselves; whereas the school of the disadvantaged Negro and

Puerto Rican pupils was only composed of these two ethnic groups.

Carter
161

found contradictory results from his study with ninth

grade Mexican-American pupils in California. The Mexican-Ameri-

can pupils self-concepts were similar to the Anglo-American pu-

pils. As a group, the Mexican-American pupils in the study did

not feel inferior but felt that their teachers considered them

to be.

Sianificant Others

Many of the authorities reviewed emphasised the important

role that significant others have in the developmento f a person's

self-concept. The investigAtor felt that a discuasion of this

factor which influences the self-concept would add important in-

formation to this study.

In his study conducted ever a four-year period of time,

Brookover
162

found that the perceived evaluations significant

160
A. Soares and L. Soares, "Self-Perception of Culturally Dis-

advantaged Children," kmmicanEducational Research Journal,
6:31-46, 1969.
161

Carter, 221.911.
162

Brookover, OD. it.

52
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others (teachers, counselr, parents or friends) have of a person

have higher correlations with development of self-cncept than

any other vatiable. Ludwig and Maehr
163

in re7iewing the research

literature of self-concept found that Mead (1934) and Sullivan

(1953) theorised that the development and change in the self-con-

cept are caused by the response of significant others. Their

theory was supported by the research studies of Videbeck (1960).

Maehr, Kenning and Metzger (1962) and Haas and Maehr (1965),

who found that the self-concept does vary predictibly with the re-

action of significant others.

Sex Differences in the Self-Concept of Minority Grown Pupils

Research related to the sex differences ia the self-concept

of minority pupils is meager. However, several studies that pro-

vide pertinent information concerning tnis area have been con-

ducted.

Soares and Soares
164conducted research with Nerro and Puerto

Rican subjects in grades four through eight in New York City, on

self-concept. Their findings indicated that the males of both

ethnic groups studied had significantly higher self-concepts than

did the females. Carpenter and Busse
165

found in their research

study with Negro pupils in first to fifth grade that the males

had superior self-concepts to those of the females. Carter
166
and

Landes
167indicated that since Mexican-American culture placed

females in a subservient position to the males, that Mexican-Ameri-

can females would most likely have inferior self-concepts in com-

parison to the males.

163David J. Ludwig and Martin L. Maehr, "Chamgms In Self-Concept
and Stated Behavioral Preferences," Child Development, 37:463-67,

1966.
164Soares and Soares, OW cit.
165Thomas Carpenter and Thomas V. Busse, "Development of Self-Con
cept in Negro and White Welfare Children." Child_ Develovnent
4:935-39, September, 1969.
166

Carter, on. cit.
167

Landes, OD. Cit.
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sammucc

Most of the writers, reviewed felt that the self-concept

highly affects man's behavior. They report that there are four

major factors contributing to self-concept: acceptance, succes-

ses, values and the ability to reduce failures.

Research findings indicate that self-concept and academic

achievement are significantly related. Sone authorities felt

that the self-concept affects stueents0 academic achievement even

more so than does intellectual ability.

Although research findings are not consistent, the majority

of writers reviewed reported finding a lower self-concept for mt-

nority pupils in comparison to the majority. The findings also

indicated that there appeared to be a higher correlation between

self-concept and academic achievement for minority pupils as com-

pared to this correlation for majority students. These investi-

gators also reported that male minority group pupils generally

had a higher self-concept than did their female counterparts.

According to the findings cited above, it would appear that

minority pupils' self-concepts, in particular, need to be en-

hanced in order to bring about improvement in a.lademic achieve-

ment.

'Summary and Cone lusians frost Ake_ Reiloy_s_t_tht_Literattlre

The investigator has concluded, after completing the review

that: (1) althougk there is a scarcity of research available

concerning Mexican-Americitns, national recognition of this eth-

nic group is increasing, vith the objective of improving the

lives of these people, (2) the great differences between the

Mexican-American and the Anglo-American culture have been the

chief reason for the Mexican-American's difficulty in becoming
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assimilated and has alre caused them t be discriminated against,

(3) the Moxican-American is one of the least educated citizens

of the United States and has a very high drop out rate, (4) Mexi-

can-Aterican pupils begin to do poorly in school in about the

third or fourth grade, (5) the Mexican-American is lower in both

aelf-concept and academic achievement in conperison to the Anglo-

Anerican, (6) a bicultural type of education or group counseling

approach may be most beneficial in aiding the Mexican-American

toward improvement in self-concept and acaeemic achievement,

(7) research findings indicate that self-concept and academie

Achievement are highly related, (8) studies are needed to deter.

eine whether a traditional type of counseling approach or a bi-

cultural type of counseling approach would be of most benefit

in the imprwement of the self-concept and acadenic achievement

of Mexican-American pupils, and (9) sucn studies would contri-

bute valuable information in the area of the counseling and edu-

cation of Mexican-Americans.

The literature and research pertinent to this investigation

have been reviewed in Chapter I/. The research design and the

procedure used in this present study will be presented in Chap-

ter III.



CHAPTER III

THS DESIGN AND PROCEDURE OF THE STUDY

The preceding two chapters presented the background information

concerning the study. This chapter will discuss the research de-

sign, describe the instruments used to collect the data, define the

population, the schools and outline the procedures of the study.

A final section of the chapter will be devoted to stating the hypoth-

eses and problems analysed.

I. RESEARCH DESIGN AND INSTRUKENTS

In order to analyse the data to be collected, the researcher

with the aid of Dr. William Theimer, Director of the Educationai Re-

search Laboratory at the University of the Pacific, designed the re-

search Procedure and selected the statistical method to be used. An

experimental pretest-posttest control group three-way analysis of

covariance design was selected. This type of design permits three

independent variables to be correlated to the dependent variable.

Xerlinger
1
states:

Analysis of covariance is a form of analysis of variance
that tests the significance of the differences between means
of final experimental data by taking into account and ad-
justing initial differences in the data.

The dependent variables of this study were the pre and posttest

soiree of the Comprehensive Test of Basic Skills and of the self-con-

cept scores. The independent variablet considered were: (1) two

types of group counseling treatment or lack of this treatment, (2)

two elementary schools (School "A" and School "B") and (3) sex of

the pupils in the study.

1
Fred N. Kerlinger, L.__Legiglarshairgilul, (New York:

Holt, Rinehart and Winston, Inc., 1964).



Table I, below, graphically presents the 2X3X2 research design

used in analysing the data of the study.

TABLE I

THREE-WAY ANALYSIS OF COVARIANCE DESIGN*

TRNATKENTS

SCHOOL
*A*

BICULTURAL

cougMfma

TRADITIONAL
GROUP

COUNSELING CONTROL males

Pretest-Posttest

C.T.B.S

Sk.I.F-CONCErr

Pretest-Posttest I Pretest-Posttest

C.T.B.S I C.T.B.S.

SELF-CONCEPT SELF-CONCEPT

SCHOOL
ego

Pretest-Posttest

SELF-CONCEPT

Pretest-Posttest '

C.T.B.S.

SELF-CONCEPT

C.T.B.S.

SELF-CONCEPT

females

THREE-WAY ANALYSIS OF COVARIANCE DESIGN*

* This 2X3X2 researck design used in analysiag the data of this

study was selected upon the advice of William Theimer, Ph.D.,

Director of the Educational Research Laboratory at the University

of the Pacific.

11.
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AA additional independent variable considered was the compari-
son f foreign-born to native-brn pupils. This comparison was pos-
sible only at Soaeol "B" since approximately 50A of its Mexican-
American students were foreign-born. A two-way analysis of cevari-
ance design was utilized to analyse the data. This type of design
permitted the two independent variables efs (1) birthplace and (2)
treatments to be correlated to the dependent variables scores of:
1) C.T.B.S. and 2) Self-Concept. Table II, below, represents the
2X3, two-way analysis of covariance design that was used to analyze
the above data.

TABLE II

TWO-WAY ANALYSIS OF COVARIANCE DESIGN*

TREATMENTS
BICULTURAL TRADITIONAL

GROUP GROUP
COUNSELING COUNSELING CONTROL

I Preteet-Posttest

C.T.B.S.
FOREIGN-.
BORN

t NATIVE-
BORN

SELF-CONCEPT

Pretest-Posttest

C.T .B . S.

. SELF-CONCEPT
i

1 Pretest-Posttest

C.T.B.S.

SELF-CONCEPT

Pretest-Posttest

C.T.B.S.

SELF-CONCEPT

Pretest-Posttest

C.T.B.S.

SELF-CONCEPT

TOTAL POPULATION

Pretest-Postest

C.T.B.S.

SELF-CONCEIT

seimm 66

*This statistical approach and research design was selected upon the
advice of William Theimer, Ph.D., Director of the Educational Research
Laboratory at the University the Pacific.
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kateamiaitarzstatta.aajdultit
Ia a thoreues review of the lltonture coaeorning the self-:ten-

cept, the investigator could not find a standardised test that mea-

sured a person's foeliLes in regard to hie ethnic croup. A meaure-

ment of the Pexican-American pupils' feelings concerning their eth.

nic group was deemed eenential for this renearch, since the Bicul-

tural Counseling Method of thin study attempted to enhance the self-

concept and academic achievement by improving the pupils' pride in

their ethnic heritage.

Kerlinger
2 reports that the Semantic Differential Technique can

be applied to a variety ef research problems. He also states that

the technique is reliable and valid for nest research problems. The

instrument is flexible and easy to adapt to various research demands.

It is also quick and economical to administer and score. The Seman-

tic Differential Technique was developed by Osgood in 1946. It pro-

vides for a more sensitive measure of responses which express the

meaning certain stimuli have for a person. The subject is given a

concept and a set of bi-polar adjectival scales en which he is to in-

dicate a position where the concept fits for him.

An example of a concept and the scale is the following:

(Concept) My Nationality

(strong) (average) (neutral) (strong) (average)

good bad
1 2 3 1 2

The subject will rate his feelings toward his nationality by plac-

ing a check in the space that indicates these feelings.

2
Kerlinger, op. cit,.



Two &misters* ar involved in valciag a rooponae. no first in-
wlves tno selectios as to which of the twit adjectives boat describes
Hi* cgosteept (NJ hatinality) t. the rupil zed the ascnd deoisioa La-
/solves the ders,' t which the adjective once:Impasses the sissies.

Roth3used a semantic differential tecnniqus t aseess the of-
fectn of Black Stidies on the solf-concept of fifth grads pupils

taking those courses. He found the technique mat effective in asses-

sing attitude changes in the self-concept. Di Vesta,
4
Downing

Sand

Ma1tz
6fond that this technique was highly reliable and practical in

the measurement of self-concept. Test-retest were reported as fel-

lows: Sol ley,
7

0.87, Helper,
8 0.66 to 0.83 and Osgood,' 0.85.

in light of the review of the literature presented, the re-

searcher constructed a Semantic Differential instrument to collect

data for this study. The vocabulary for the test was selected through

the researcher's experience in teaching and counseling with elementary

school Mexican-American pupils. The instrument was composed of four

Rodney W. Roth, "The Effects of Black Studies on Negro Fifth Grade
Students," Journal of Negro Education, 38:435-39, Fall, 1969.
4F. Di Vesta and W. Dick, "The Test-Retest Reliability of Children's
Ratings on the Semantic Differential," Educational and Psychological
Measurement, 26:605-17, 1966.
5R. Downing, G. Moed and B. Wright, "Studies of Disability: A Tech-
nique For The Measurement of Psychological Effects," Child Develor-

ment, 32:561-75, 1961.
6H. E. Maltz, "Ontogenetic Changes In The Meaning of Concepts as
Measured By The Semantic Differential," Child Development, 32:667-74,
1961.
7C, Sol ley and R. Stegner, "Effects of Magnitude f Temporal Bar-

riers, Types of Goals and Perceptions of Self," Journal of Experi-

mental Psychology, 51:62-70, 1956.
8Di. Helper, "Parental Evaluations of Children's Self-Evaluations,"

Journal of Abnormal and Social Psychology, 56:190-4, 1958.
9Charles Osgood et, al., The Measurement of Meaning, (Urbana, Illi-

nois: University of Illinois Press, 1957).
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rob0000lo, ego) owitaiata4 tweaty.five pair. of bipolar adjoetives.

Self-concept attitAdoft wre to be rated es the followitg concepts:

(1) oationalityr (2) soli, (3) lost teaehors and (4) school. Scoring':

was tabulated by aseirning ene to five points to ach its,: five for

tht strongest self.concept, four for the next etrengest and so on

down th, scale with one point awarded to the poorest self-concept

possible for the item. A copy of the instrument to located in Ap-

pendix B of the present study.

In order to test the validity of thir instrmsent for the reasure-

ment of self-concept, the inventigntor conducted a pilot study with

twenty-rine Mexican-American pupilo at Burbank School in Stockton.

The Semant4t Differential prepared by the researcher and the

Coopersnith
10 "Self-Esteem Inventory" (SEI) were both administered

to the students.

The (SEI) is a fifty item "like me," "unlike me" questionnaire

concerning the self-attitudes of students stated in easy language.

The (SEI) is partially baaed on items from the Rogers
11

and Diamond

Scale. Coopersmith
12workea with ever one thousand fifth and sixth

grade pupils to refine the instrument. He foulid that the (SEI)

scale correlated significantly at the .01 level with the Iowa

Achievement Test Scores. An example of an item on the (SEI) is the
like me unlike ne

following: I spend a lot of.time daydreaming.

Total self-concept is derived from the number of high self-esteem

items marked by the subject. This score is then multiplied by two.

10Stanley Coopersmith, The Antecedents of Self-Esteem, (San Fran-
cisco: W. H. Freeman and Company, 1967).
11Carl Rogers and R. Dymond, Psychotherapy and Personality Change,
(Chicago: University of Chicago Press, 1954).
12Stanley Coopersmith, "A Method fer Determining Types of Self-
Esteempu Journal of Educational PsycholegY, 59:87-94, 1959.



Ks potato are allowed for ley ovolf-ooteem flee, eleeted. A copy

f the (1) in located In Appendix C of tat4 tufty.

A hparson r corrolaqt,n was comp3tod by the Investigator for

the corm, obtained en tno, NorsAtir Afferentlal and the (nzi) in

the pilot etudy. TAO en ranled fron a high of 0.611 correlation

for total Semantic Differential and Sa t 0.461 corrlation (the

loweot) for nationality Semantic Differential oubtest and :Jet.

These findinda, therefore, indicated that the SEI eeasured approxi-

mately 37A of nimilar attitudes found in the total Semantic Ditfer-

ential and about 20.4 found In the nationality subteet. The corre-

lations for all Semantic Differential tests with the SEI were found

to be eignificant 1..eyond the .01 level. These findings, therefore,

indicate that the Semantic Differential instrument constructed by

the investigator correlated fairly positively with the (SEI) for

the pilot study population. Tables III, IV, V, VI and VII present

the findings of the pilot study.

TABLE III

Pearson r Correlations (SEI)and Semantic Differential (Total)

Mean Self-Concept Scores
(SEI) 56.55

Semantic Differential 373.62
29 -df 29 r 0.611 p < 01

TABLE IV

Pearson r Correlations (SEI) and Semantic Differential (Most Teachers)

Mean Self-Concept Scores

(sEI) 56.55

Most Teachers 97.10

N 29 df 29 0.490 p /- .01

key if r Rums of freedom



TAI0444 V

zstizzztaasarrtuttalejsth:thic.26...Ltinzt:t iffr.tl !Imo

;:crviol

29 df 29
56.55
90.5s

r 0.509 p < .01

TABLE VI

kearrnn r Correlutioilt (LY.1) and 1)c-mnt1c1Different141 (MYvelf)

Etin_alico es
(SE/) 56.55
Myself 93.)

29 df 29 r 0.527 p < .01

TABLE VII

Rearson r Correlations (SRI) and Semantic Differential (Nationality)

Mean SelfConcept Scores
(SEI) 56.55
Nationality 92.14

29 dS 29 r 0.461 p < .01

Selection of a Standardized Achievement Test

The Comprehensive Test of Basic Skills (CTBS) was selected as

the standardized achievement instrument to measure the pupils' pre

treatment and posttreatment achievement in reading, language and

arithmetic. One of the reasons for its selection in the study was

that it is the state mandated achievement test, administered yearly

to all sixth grade public school pupils in California. Level 2 of

Forms Q and R is designed for students in grades four, five and six;
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therefore, 111"14 41110 C.q114 be admiaistered to ail tne pupil. tn.

v4lved In the study. T. CTB5 ortes is trqet.sred wttn a rattonale

that delimit* the seep* f the tests ts t. areas of baste skills

heeded IA tse academie discipliner. The teats are desirned to allow

leachers to understand pur,ilt or itrolAps' strengths and weaknesss in

terns of the c4rr1culur.

The CTDS Eullettn nf Technical Data
14reports tne following infor

mation concerniN: the teats' advantages for reoearch:

The CTBS Expanded Standard Score Scale has a number of

properties which together rake it uniquely advantageous for

use in research. The combination of interval scaling, long
term stability, wide range of perforlance covered, and nor
malcy of distribution occur for no otner type of scale.

Typical standard scores have a limited range. Grade equi
valents do not form an interval scale and may not be nor
mally distributed. daw scores present problems when the re
search design calls for retesting with a different form or

level.
An example of a research program whicn illustrates the use

of the F.xpanded Standard Score Scale would be a study com
paring the performance of an experimental vs. a control graup

on a prepost testing schedule. The use of Expanded Standard
Scores would be in keeping with the assumptions of normality

of distribution and interval scaling wnich are necessary for

the use of analysis of variance or Student's t which might

be used to test for significant differences in growth between

the experimental and control groups.
Other research programs are designed to test for the impact

of a change in school policy on basic skills learning rates.

Many such studies are longitudinal in nature requiring the

use of a scale which will not vary between testing times, or

which gives comparable scores independent of the grades or

levels involved. For example, when a tax measure fails to

13Verna White, "Tne Comprehensive Tests of Basic Skills: A Rejoin
der From the Publisher," Journal of Educational Measurement, 7:60-62,

Spring, 1970.
14Ca1ifornia Test Bureau, "CTBS Comprehensive Test of Basic Skills,"

Bulletin of Technical Data No. 2, p. 11, September, 1969.



pose sal classes oust be !accessed is else bes's*, of
pantie 114Parner samprilsot. p OA* 01t be latorested !a
chookine the topset of such !Accoste4 olise cis 04 the
grewth of baste stills aoross grail."). As saattair example,
one el*fut wion to compAre lonr:-torm performance in two tel-
lar schools, wnero A0 school non inatitsted an innovation
in tsachin4 seined* or curriculum and the ther has not.
Tte CTDS 4xpanJor1 LtanAlard beoren facilitate such lonri-
tqdinal studies.

Bocaqs, of the advantages cited above, it tould appear that the

CTBS wan an ideal instrument for thin study. Aa additional feature

of the CTBS that yrovided added appeal for the purples of this study

was its independence of form and level, sires an alternate form was

administered for the posttest and the Stockton school (School "A")

found it 13ore expedient to have their fourth grade students tested

with a different level of th u. teat.

II PROCEDURES OF THE STUDY

The investigator decided to conduct the research in two elemen-

tary schools in order to improve the generalizability of the findings.

Permission to conduct the research was granted the researcher by Jack-

son School in Stockton (School "A") and Garfield School in Redwood

City, California (School "B"). The two elementary schools approxi-

nat,ay one hundred miles apart had a sizeable Mexican-American popu-

lation. The ethnic and racial population of the two schools in per-

centages during the 1970-71 echoolyear was as follows:

(School "A") (School "B")
15 16

Racial Group Jacknen School Garfield School
Mexican-American 42.5% 32.8%
Other-white 15.4% 58.4%
Black 14.9% 4.6%
Oriental 19.4% 2.4%
Other non-white 7.8% 1.8%

100.0% 100.0%

15
Stockton Unified School District, Racial and Ethnic Report, (Stockton:

Office of the Superintendent, October 21, 19695-mimeographed.
16
Redwood City School District, A Report on Alternate Plans to Correct

Ethnic Imbalance in the Redwood City School District, (Redwood City:
Office of the Superiutendent, October 1, 1970) mimeographed.



As th tavoetteeter teeame *ergo fastliar lath tts two mr:!4)41111

4* fo4nA tato follovtan o1ot1Arittios ald dtfforome,e, 0050 f Ca, dif-

ferenes tocau variebles to the etwdy.

(Schoftl *A")
,r7r:111 (4tockten)

1. AvAric7e 1.4. tv.P. (119 -
4th, 5th and £th graders
of Vexic.tn-A-erican dercent.
Lorge-Thorndtce Test 1969-70)

2. Workini: class neighborhood,
co7pored mainly of lower rocio-
econcolic class (according to
school officials).

3. Large elementary school -
650 enrollment in 1970-71,
(according to school officials).

(tiekool "3")
Garfield :;ehool (Redwood City)

1. Averege 1.4. 90.6 (91 - 4th,
5tn and 6th gradero of )lexican-
American ancestry. Lorge-
Thorndike Test 1969-70).

2. Working class area of the city.
Most of the population would be
classified as lower income class
(according to school officials).

3. Considered a large elementary
school - enrollment 746 in 1970-71
(according to school officials).

DIFFERENCES
(School "A")

Jack8on School (Stockton)

1. Over 50;4 of the school pop-
ulation'is of minority ethnic
groups.

2. Located in an urban community.
(Stockton is the largest city of
San Joaquin County, having a
population of 112,000.)

3. More than 90% of the Mexican-
American pupils were native-
born.

....M.

(School "B")
Garfield School (Redwood City)

1. More than 50i; of the students
belong to the majority ethnic
group.

2. Located in a suburban community.
(Redwood City is considered a
suburb of San Francisco - its
population is approximately
60,000.)

3. Approximately 505 of the Nexi-
can-American pupils were
foreign-born.

The researcher selected the fourth, fifth and sixth grade levels

because it was felt that the students in these grades were mature

enough to understand the counseling presentations and test directions.



itna evacuee/se 4(eI4e4 toe Xerittrea-Aserteaa pevitattan at NOM

OCh001 tato two ceoestioot (I) by trade levels - fourth, fifth and

*lath acid (2) by 471 from *Ca grade lovol. Yret thew tw catocorlool,

twelve maloa had twelve finales f eaca grade level wore randomly se-

lected to be tn the, study at seri school. ?hut, thirby-rtx boys and

thirty-rix nirlo, a total of seventy-two pupils, were oelectod from

each school to be in the etidy, for a erand total of ono hundred and

forty-four pupil, in tne two echoola combined. Tne seventy-two sub-

.1..ctc from each school were administerei the CTIIS and Semantic Differ-

ential technique in early November 1970. These tent results were the

pre-tent data. The post-tests were administered at the end of Vay

1971, following the completion of the counseling treatments;.

Description of Research Groupe 0 Roth Schools

The seventy-two subjects from each school were dichotomized by

randomized selection into three main groups containing twenty-four

members (twelve males and twelve females) in equal representation

from each of the three grade levels). The three groups were treated

for twenty* weekly sessions in the following manner:

Group #1 - (The Bicultural Counseling group). This group

was divided into two subgroups containing twelve members

(six males and six females equally represented from each of

the three grade levels) was counseled for forty minutes once

a week. The counselor employed techniques and methocIs of

developing ethnic pride. Mexican-American speakers, movies,

filmstrips accompanied with recordings and biographies and

literature concerning the culture and heritage of Mexican-

Americans were provided for the pupils. In addition, the

group was taken on an eight hour fieldtrip to Mission San

Juan Bautista to visit the museum and view the artifacts of

the Mexican, Indian and Spanish builders. Group dynamics

techniques that insured the participation of all members

were an important facet of the counseling. Similar materials

The total of 20 group counseling sessions was decided upon by reviewing

over one hundred group counseling studies. In the review of available

research it appeared that group counseling conducted over a longer period

of time was mere successful in assessing growth in skills.

67
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and techniques were employed for this group at both schools.
Counseling was conducted on Mondays in Redwood City and on
Wednesdays in Stockton.

Group #2 (Traditional Group Counseling). This group was se-
lected and dichotomized in the same manner as Group #1 de-
scribed in the previous paragraph. The group received tra-
ditional group counseling approach. This approach attempted
to improve the pupils' self-concept in scholastic ability.
School adjustment along with the learning of scholastic
skills of listening, studying, preparing reports and how to
take tests were reviewed and discussed. Discussions also
involved the common problems brough.tup during the sessions.
Guidance and study skills movies were viewed and discussed.
This group took a fieldtrip to San Francisco. A planetarium
show concerning space explorations was seen. The _aquarium,
various museums and the zoo were also visited on this trip,
which lasted for about eight hours. Group dynamics tech-
niques were utilized by the counselor in order to insure the
involvement of all members. The counseling sessions were
conducted on Thursdays in Stockton and on Fridays in Redwood
City for 40 minutes.

Group #3 (Control Group). This group containing twenty-four
subjezIts (twelve males and twelve females equally represented
from the fourth, fifth and sixth grade levels) did not meet
as a group with the researcher.

The researcher, an experienced and certificated school counselor,

conducted the counseling at both schools. A dated session by session

accounting of the counseling techniques and materials utilized in

Gxoups #1 and #2 at each school is located in Appendix A of the study.

11.

III. STATISTICAL PROCEDURES AND HYPOTHESES

The purpose of this research study was to explore the effects of

two types of group counseling.upon the academie achievement and self-

concept of elementary school Mexican-American stUdents. The data were

collected and treated in four areas: (1) effects of the two types of

group counseling treatments (2) school ("A" or "B") attended by the
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students, (3) sex of the subjects and (4) birthplace (native-born or

forelgn-born) of the students (this comparison was only possible at

School "B". The possible interaction of treatments, school and sex

was also analyzed. A three-way analysis of covariance research de-

sign was utilized to analyze the effects of the independent varia-

bles: treatments, schools and sex. The relationship between treat-

ments and the foreign-born-native-born variable was analyzed by a

two-way analysis of covariance.

IBM cards were punched for each student to indicate the following

data: (1) identification number of the student, (2) place of birth,

(3) school, (4) sex, (5) counseling method or control group, (6) pre

and post total CTBS scores, (7) pre and post reading score, (8) pre

and post language scores, (9) pre and post math scores, (10) pre and

post Semantic Differential scores. This data was then analyzed by an

electronic computer, utilizing the MANOVA program.

qypotheses of the studv

There are five major hypotheses in this study. They aro concerned

with the relationship between the counseling treatments, schools, sex,

place of birth and the dependent variables which consist of the scores

for academic achievement and self-concept. These hypotheses are:

1. Bicultural group counseling will produce more significant im-

provement in academic achievement and self-concept areas than

traditional gToup counseling or control.

2. Mexican-American subjects attending School "B" will be signi-

ficantly better in the improvement of academic achievement
and/or self-conciept than School "A" pupils because of bicul-

tural group counseling.

3. Male Mexican-American students will,improve more significantly

than females in the areas of academic achievement and/or self-

concept due to bicultural group counseling.

4. Foreign-born Mexican-American subjects will have greater sig-

nificant improvement in academie achievement and/or self-con-

cept due to bicultural group counseling than the native-born

pupils.
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5. There will be a significant interaction between counseling

treatment, sex and school attended in relation to the self

concept and/or academic achievement.

IV. SUMi4ARY

Chapter III has (1) discussed the research design and instruments

used in the study, (2) outlined the procedures, (3) defined the popu

lation and described the schools, (4) reviewed the statistical pro

cedures and (5). stated the hypotheses and problems to be analyzed.

Chapter IV will present an analysis and findings of the collected data.
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CHAPTER IV

PRESENTATION OF THE COLLECTED DATA AS REVEALED BY THE

INVESTIGATION

It was the purpose of this research study to consider the effects

of two types of group counseling treatments upon the academic achieve-

ment and self-concept of elementary school Mexican-American students.

The data were collected and treated in four areas: (1) effects of

the bicultural group counseling and traditional group counseling,

(2) School ("A" or "B") attended by the subjects, (3) sex of the pu-

pils and (4) birthplace (foreign-born or native-born) of the subjects

(this comparison was only possible in School "B" due to its having

an almost equal proportion of native-born and foreign-born pupils.

The data considering the effects of treatments, schools and sex were

analyzed by the implementation of three-way analyses of covariance

research designs. The relationship between treatments and birth-

place was analyzed by two-way analyses of covariance designs.

The data were examined by utilization of three-way analyses of

covariance research designs to:

1. Find whether bicultural group counseling was signifi-

cantly better than traditional group counseling in the

improvement of academic achievement of randomly selec-

ted Mexican-American pupils in elementary school.

2. Discover if bicultural group counseling produced more

significant improvement in the total self-concept of

pupils involved in the study as compared to tradi-

tional group counseling.

3. Assess the possible differences in the improvement of

academic achievement due to the counseling treatments

with subjets who attended elementary School "A" or "B."

4. Determine whether pupils who attended School "A" or "B"

differed significantly in self-concept improvement be-

cause f the counseling treatments.
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5. Measure the possible differences between male and female
subjects' academic achievement improvement due to the
counseling treatments.

6. Discover if male and female subjects differed signifi-
cantly in self-concept improvement because of the coun-
seling treatments.

The data were also analyzed to censider the possible effects of

the independent variables of sex and school to:

1. Determine if in relation to the counseling treatments
there was a significant interaction between sex and
school in the improvement of academic achievement.

2. Measure the possible differences of improvement in self-
concept.due to the treatments of males and females at-
tending elementary School "A" or-"B."

3. Assess whether there was a significant triple interac-
tion between treatments, sex and school in relation to
the subjects' improvement in adademic achievement.

4. Treat the possible triple interaction between treatment
methods, sex and school for an effect upon self-concept
improvement.

Data were analyzed by two-way analyses of covariance research de-

signs to:

I. Discover if bicultural group.counseling was significantly
better than traditional group counseling for native-born
or foreign-bern subjects (found only in equal proportion
in School "B") in terms of improvement in academic
achievement.

2. Measure the possible differences in the improvement of
self-concept between foreign-born and native-born sub-
jects (School "B") due to the counseling treatments.

In order to make an analysis of the data, tne investigator had

the information punched onto IBM cards and proceSsed by an Inter-

national Business Machines computer located at Stanford University.

Due to incomplete data in'seme areas the total number of subjects
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cards that could be processed by the computer was reduced from 144

to 134. The results of the processed data are presented in a number

of tables included in this chapter and Appendix D of this report.

The tables are analyzed and explained in the following pages.

The dependent variables of this research study were pretest-

posttest scores for: academic achievement measured by total CTBS

achievement tests and CTBS subtests of reading, language and arith-

metic and 2) self-concept measured by the Semantic Differential

(total score) and the feelings toward nationality subtest.

The hypotheses of the study stated in null form are:

1. There will be no significant difference between treat-

ment methods in the improvement of academic achieve-

ment and/or self-concept.

2. Mexican-American subjects attending the majority ele-

mentary school will net be significantly better in

the improvement of academic achievement and/or self-

concept than the minority school Pupils because of

the treatments.

3. Male subjects will not improve more significantly than

females in the areas of academic achievement and/or

self-concept due to the counseling treatments.

4. Foreign-born Mexican-American students will net have

greater self-concept and academic achievement than the

native-born because of group counseling treatment

methods.

5. There will not be a significant.interaction between
treatment, sex and schools in relation to the self-

concept and/or academic achievement.

I. THREE-WAY ANALYSES OF COVARIANCE PRESENTATIONS

Data in Tables VIII, IX, X and XI present the results of the

analysis of covariance for change in total academic achievement and

subtests of reading, language and atithmetio. The independent
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variables were: (1) treatments, (2) sex and (3) schools.

Variance for the treatments variable indicated no significance

in change of total academic achievement and subtests. The variable

represented the mean pretest-posttest scores of randomly assigned

subjects receiving: 1) bicultural group counseling, 2) traditional

group counseling and 3) the control group.

Null hypothesis number one stating that there will be no sig,

nificant difference between treatment methods in the improvement of

academic achievement and self-concept was accepted.

Variables of treatment and schools did not demonstrate a sig-

nificant variance in their interaction. Thus, the comparison of

schools for difference in treatment effects proved to be non-signi-

ficant.

Null hypothesis number two reporting that there would be no sig-

nificant interaction on the subjects' academic achievement change

due to school and treatment was accepted.

The independent variables of sex and treatment also proved to

be non-significant. These variables represented the pre and post-

test mean total CTBS and subtest scores of the sixty-seven male sub-

jects compared to the sixty-seven females involved in the study.

Null hypothesis number three indicating that the sex of the

subjects and treatment would not produce significant differences in

academic achievement was accepted.

The triple interaction of treatment, sex and school in the area

of achievement was found to be not significant. Thus, each of these

independent variables did not significantly produce an interaction

or offect on the other variables. Therefore, null hypothesis num-

ber five relating that there would be no significant interec;tion

between treatment, sex and school was accepted.
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Likewise, the interaction of school and sex variables proved to

be non-significant. Therefore, in comparing the differences of

change in academic achievement of males and females attending School

"A" and School "B", the interaction produced was not significant.

Only one of the F ratios from the table of academic achievement

(Table X) proved to be significant beyond the .05 level of signifi-

cance. This significance was found with the control variable of sex

for the CTBS language subtest. Pretest and posttest raw scores of

change in language indicated that the girls scored greater change

in improvement than the boys.

The cell means presented in Table XII report that the females

mean score of 40.57 in the pretest improved to 47.90 score for the

posttest, a change of 7.33 mean points. Males pretest score of

38.22 improved to 43.02 mean points in the posttest, a change of

4-4.80 mean points. The females --I-7.33 mean points gain as compared

to males +4.80 imean points gain produced a significant variance be-

yond the .05 level of significance.

Appendix D will contain the tables of cell means for the non-

significant variables.
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TABLE VIII

ANALYSIS OF COVARIANCE FOR CHANGE IN (CTBS) ACHIEVEMENT

TEST SCORES - (TOTAL) Pretest-Posttest

Scores df SS MS F sig.

Treatments 2. 604.000 302.000 0.488 NS

Sex 1. 1959.500 1959.500 3.164 NS

Schools 1. 626.625 626.625 1.012 NS

Treatment X
Sex 2. 30.750 15.375 0.C25 NS

Treatment X
School 2. 330.313 165.156 0.267 NS

Sex X School 1. 655.500 655.500 1.059 NS

Treatment X Sex
X School 2. 1606.813 803.406 1.297 NS

Within 121. 74931.438 619.268

Total 132. 80744.939

Degrees of freedom F Test for significancedf

SS Sum of squares sig. Significance

MS Mean squares VS Not significant
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TABLE IX

ANALYSIS OF COVARIANCE FOR CHANGE IN (CTBS) READING SUBTEST

'Source SS MS sig

Treatments 2. 207,633 103.816 0.807 NS

Sex 1. 14.582 14.582 0.113 NS

Schools 1. 427.652 427.652 3.324 .NS

Treatment X Sex 2. 293.688 146.844 1.141 NS

Treatment X School 2. 510.727 255.363 1.985 NS

Sex X School 1. 207.633 103.816 0.807 NS

Treatment X Sex
X School 2. 236.422 118.211 0.919 NS

Within 121. 15568.129 128.662

Total 132. 17466.466

-SU]

df
SS
MS

Degrees of freedom
Sum of squares
Mean squares

F Test for significance
sig. Significance
NS Not significant



-68-

TABLE X

ANALYSIS OF COVARIANCE FOR CHANGE IN (CTBS) LANGUAGE SUBTEST

,Source df ,SS MS F

Treatments 2. 118.027 59.014 0.848 NS

Sex 1. 344.633 344.633 4.953 < .05

Schools 1. 152.824 152.824 2.197 NS

Treatment X Sex 2. 97.684 48.842 0.702 NS

._Treatment X

School 2. 218.926 109.463 1.573 NS

Sex X School 1. 117.063 117.063 1.683 VS

Treatment X Sex
X School 2. 99.637 40.818 0.716 NS

.Within 121. 8418.672 . 69.576

Total 132. 9567.466

Degrees of freedom P Test for significance:df

SS Sum of squares sig. Significance

MS Mean' squares NS Not significant
Significant at .01 or

.05 level
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TABLE XI
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ANALYSIS OF COVARIANCE FOR CHANGE IN (CTBS) ARITHMETIC SUBTEST

Source f PS MS F sig.

Treatments

Sex

Schools

Treatment X Sex

Treatment X
School

Sex X School

Treatment X Sex
X School

Within

Total

2. 57.801 28.900 0.188 NS

1. 316.742 316.742 2.064 NS

1. 271.840 271.840 1.772 NS

2. 39.613 19.807 0.129 NS

2. 256.242 128.121 0.835 RS

1. 138.641 138.641 0.904 NS

2. 207.359 103.680 0.676 NS

121. 18566.176 153.439

132. 19854.414

df Degrees of freedom Test for significance

SS Sum of squares sig. Significance

MS Mean squares NS Not significant
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TABLE XII

MEAN CHANGE OF SCORES IN THE (CTBS) LANGUAGE SUBTEST BY SEX

mALEs FEMALES

Pretest 38.22 40.57

Posttest 43.02 47.90

Total change 1-4.80 + 7.33
Male N 67

Female N. 67 Total .N 134

The analyses of covariance for change in total self concept mea-

surement and feelings toward nationality subtest are presented in

Table XIII and in Table XIV of this divsertation report.

One of the F ratios for significance from each of the three-way

analyses of covariance for total self-concept and nationality sub-

test proved to be significant beyond the .01 level of significance,

which was the control variable of school for both.

The cell means, Table XV for total self-concept change in School

"A" and School "B",:indicates that: the subjects in School "B" had a

+24.862 mean score improvement from pretest to posttest, while School

"A" subjects improved only+ 2.227 points. The difference of change

la this comparison between majority school and minority school sub-

jects was significant at the .01 level of significance. Thus, School

"B" students had significantly, greater improvement in total self-con-

cept measure in comparison to School "A" pupils.
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Table XVI, reporting en the cell means of change in the self
concept -s-ubtest concerning feelings toward nationality, show a 9.1 5

points gain for Scheel 93" pupils from pretest to posttest. School

"A" subjects had a 5.38 points posttest gain over the pretest score.

The change difference between School "B" and School "A subjects was

significant at the .01 level. Therefore, School "B" subjects im

proved in their feelings toward their nationality more significantly
than did the School "A" students.

TABLE XIII

ANALYSIS OF COVARIANCE FOR CHANGE IN SELFCONCEPT

Source df SS F sig.

Treatments 2. 542.375 271.188 0.127 NS

Sex 1. 543.000 543.000 0.255 NS

Schools 1. 25979.688 25979.688 12.200 <.01
Treatment X Sex 2. 105.500 52.750 0.025 NS

Treatment X School . 2. 208.875 104.438 0.049 NS

Sex X School 1. 1897.375 1897.375 0.891 .NS

Treatment X Sex
X School 2. 5510.563 2755.281 1.294 NS

W it hin 121. 257673.250 2129.539

Total 132. 292460.626

Key

If Degrees of freedom F Test for significance
SS Sum of squares sig. Significance
MS Mean squares NS list significant

< Significant at 601 or ..05
level

obb
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TABLE nit .

ANALYSIS OF COVARIANCE FOR CHANGE IN SELFCONCEPT OF FEELINGS TOWARD
NATIONALITY SUBTEST

Source 6s MS sig.

Treatments 2. 150.762 75.381 0.394 NS

Sex 1. 38.805 38.805 0.203 NS

Schools 1. 1613.063 1613.063 8.426 < .01

Treatment X Sex 2. 177.008 88.504 0.462 NS

Treatment X School 2. 71.594 35.797 0.187 NS

Sex X School 1. 482.664 482.664 2.521. NS

Treatment X Sex
X School 2. 627.395 313.697 1.639 NS

Within 121. 23163.512 191.434

Total 132. 26324.803

En.

df Degrees of freedom
SS Sum of squares
MS Kean squares

. F Teit for.significance
sig. Significance
NS Not significant

Significant at the .01 or
.05 level
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TABLE XV

MEAN CHANGE OF SELF-CONCEPT BY SCHOOL

School "A" School "B

Pretest 367.535 378.548

1

Posttest 369.762 403 .410

4

Total I ÷2 227 +24.862 :

: .School "A". N -.L. 65

School aB4 N69 Total N.= 134

TABLE XVI

MEAN CHANGE IN SELF-CONCEPT OF FEELINGS TOWARD NATIONALITY

SUBTEST

Pretest

Posttest

School "A" School "B"

93.03 . 97.07

98.41 106.22

Total change +5.38
School* . N e: 65
Scho.511, . N 69 Total N =134

4 9.15
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Since none of the F ratios from the three-way analysis of covari-

ance of treatments with total self-concept score and the nationality

subtest were significant,further explanation is not needed. The fol-

lowing null hypotheses are therefore accepted.

1. There will be no significant difference between treatment
methods in the improvement of academic achievement and/or

self-concept.

2. Mexican-American subjects attending bchool "B" will not
be significantly better in the improvement of academic
achievement and/or self-cencepp than the school "A" pu-
pils because of the treatment.

3. Male subjects will not improve more significantly than fe-

males in the areas of academic achievement and/or self-

concept due to the counseling treatments.

4. There will not be a significant interaction between treat-
ment, sex and schools in relation to the self-concept and/

or achievement.

The cell means of the non-significant F ratios of the various

variables analyzing the self-concept and the nationality subtest will

also be found in Appendix D.

II. TWO-WAY ANALYSES OF COVARIANCE MESENTATIONS

Data in Tables XVII, XVIII, XIX and XX present the results of the

four two-way analyses of covariance concerning: 1) change of scores

in the Comprehensive Test of Basic Skills (CTBS) in achievement total

test, 2) Reading (CTBS) subtest, Manguage (CTBS) subtest and 4)

Arithmetic (CTBS) subtest. The independent variables were birth-

place and treatments. None of the treatment analyses for birthplace

proved to be significant. Therefore, the following null hypothesis

dealing with birthplace was accepted. It reads, "Foreign-born Mexi-

can-American students will not have greater self-concept and or
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academic achievement than the native-born because of the treatment

methods."

One of the F ratios (Table XX) from the analyses of covariance

for change in total (CTBS) and (CTBS) subtests proved significant

beyona the .05 level. A significant interaction for the control

variable of birthplace was found in the (CTBS) Arithmetic subtest.

The Cell Means Table XXI for change in arithmetic achievement

reports that: the foreign-born subjects gained+9.67 mean points

improvement from pretest to posttest compared to a gain of-1- 3.43

points for the native-born. Thin difference in gain was found to

be significant at the .05 level of significance, favoring the

foreign-born.

Appendix D will contain the various tables for the non-signi-

ficant cell means for the variables of birthplace and treatments.

ANALYSIS OF COVARIANCE

TABLE XVII

FOR CHANGE.IN (CTBS)

AND NATIVE-BORN

TOTAL BY FOREIGN-BORN

Source a SS MS

Treatment 2. 839.012 419.506 0.596 NS

Birthplace 1. 1086.414 1086.414 1.544 NS

Treatment X Birthplace 2. 559.898 279.949 0.398 NS

Within 62. 43621.777 .70.577

Total 67. 46017.101

sig.

df Degrees of freedom
Test for significance

SS Sum of squares
sig. Significance

MS Mean squares .NS Not significant
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TABLE XVIII

ANALYSIS OF COVARIANCE FOR CHANGE IN (CTBS) READING SUBTEST BY

FOREIGN-BORN AND NATIVE-BORN

Source 4f

Treatment 2.

.Birthplace 1.

Treatment X Birthplace 2.

Within 62.

Total 67.

SS MS F sig.

416.855 208.428 1.451 NS

47.410 47.410 0.330 NS

294.438 147.219 1.025 NS

8903.527 143.605

9662.230

ANALYSIS OF

TABLE XIX

'OVARIANCE FOR CHANGE IN (CTBS) LANGUAGE SUBTEST

BY FOREIGN-BORN AND NATIVE-BORN

Source df SS MS F sig.

Treatment 2. 300.582 150.291 1.660 NS

Birthplace 1. 3.703 3.703 0.041 Nb

Treatment X Birthplace 2. 36.387 18.193 0.201 NS

Within 62. 5614.633 90.599

Total 67. 5955.305

4%.

IgEL

df Degree of freedom
SS Sum of squares
MS Mean squares

Test for significance
sig. ;Significance
145 Not significant
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TABLE XX

ANALYSIS OF COVARIANCE FOR CHANGE IN (CTBS) ARITHMETIC SUBTEST
BY FOREIGNBORN AND NATIVEBORN

b eurce df SS MS F Sig.

Treatment 2. 212.781 106.391 0.627 NS

Birthplace 1. 809.172 809.172 4.766 .05

Treatment X Birthplace 2. 64.801 32.400 0.191 NS

Within 62. 10525.801 169.771

Total 67. 11612.555

1.522,

df Degrees of freedom F Test for significance
SS Sum of squares sig. Significance
MS Mean squares NS Not significant

Significant at .01 or
or .05 level

TABLE XXI

MAN CHANGE IN (CTBS) ARITHMETIC SUBTEST BY BIRTHPLACE

Pretest

Posttest

Total change

Foreign-barn Native-born

48.74 48.49

58.41 51.92

+ 9.67 -1-3.43

Fore ign-bern N =

Native-born N =

Total N

31
38
69
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Tables XX and XXI present the two-way analyses of covariance,

comparing the total self-concept and feelings toward nationality

subtest for the foreign-born and native-born subjects.

Nmne of the F ratios in these tables proved to be significant

beyond the .05 level of significance. As a result of these findings,

null hypothesis number four, indicating that foreign-born Mexican-

American students would not have greater self-concept improvement

than native-born because of the treatments, was accepted.

TABLE XXII

ANALYSIS OF COVARIANCE FOR CHANGE IN SELF-CONCEIT

BY FOREIGN-BORN AHD NATIVE-BORN

df 8SSource

Treatment 2. 145.500

Birthplace 1. 207.438

Treatment X Birthplace 2. 566.188

Within 62. 157465.500

Total 67. 158384.626

MS F big.

72.750 0.029

207.438 0.082

283.094 0.111

2539.766

AWL
df Degrees of freedom F Test for significance

$S Sum of squares sig. Sienificance

MS Mean squares NS Not significant

88
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NS

NS
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TABLE XXIII

ANALYSIS OF COVARIANCE IN SELF-CONCEPT OF FEELINGS TOWARD NATIONALITY

SUBTEST - FOREIGN-BORN AND NATIVE-BORN

Source df SS MS P Sig.

Treatment 2. 25.641 12.820 0.052 NS

Birthplace 1. 98.180 98.180 0.397 NS

Treatment X Birthplace 2. 163.582 81.791 0.331 NS

Within 62. 15328.078 247.227

Total 67. 15615.481

12,y,

df Degrees of freedom F. Test for significance

SS Sum of squares sig. Significance

MS Mean square NS Not significant
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III. SUMMARY

This chapter has presented data in three general areas:

1. Three-way analynes of covariance designs were done for
the dependent variables: total (CTBS) achievement test
scores, (0TBS) achievement subtests in reading, language
and arithmetic, self-concept measured by the Semantic
Differential and the nationality subtest of self-concept.
The above dependent variables were analyzed with three
independent variables.: a) treatments - (Bicultural
group counseling, Traditional group counseling and Con-
trol), b) sex of the subject and c) school attended -
elementary School "e or "B.*

2. Two-way analyses of covariance designs were run ft. order
to compare foreign-born and native-born subjects (found
in fairly equal proportion only in the School "B") with
the treatments listed in number one above. The depen-
dent variables for the two-way analyses of covariance
were birthplace and treatments.

3. Cell means of independent variables that were found to
be significant beyond the .05 level of significance
were presented in various tables throughout the chapter.
Tables for the non-significant variables are presented
in Appendix D of this report.

In analyzing the data, the researcher, with the aid of an Inter-

national Business Machine computer, first considered the four three-

way analyses of covariance done for the dependent variables of (CTBS)

achievement total and the subtests for reading, language and arith-

metic. None of the treatment analyses in the academic achievement

area proved to be significant. Thus, null hypotheses numbers one,

two, three and five in relation to treatment, school and sex were ac-

cepted. The language analysis f covariance with sex control fr the

dependent variable reported significance. Females were significantly

better (.05 level) than males in the imprvement f CTBS language

scores from pretest to posttest.
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The treatment analyses with the dependent variable of self-con-

cept (total) and feelings tward nationality subtest also indicated

no significant variance. Significant interactins at the .01 level

were found for the control variables of school attended with both

dependent variables of self-concept (total) and feelings toward

nationality subtest. In both analyses the subjects from School "B"

improved more significantly than students in School "A."

The independent variable of treatments with birthplace produced

no significant variances in either academic achievement or self-

concept. Therefore, null hypothesis number four was accepted. It

reported that foreign-born Mexican-Americall subjects would not have

significantly greater improvement than the native-born due to the

treatments.in academic achievement and self-cncept.

The control variable of birthplace indicated significant vari-

ance in the (CTBS) arithmetic achievement subtest. This significant

variance at the .05 level favored the foreign-born subject.

The final chapter of this report will present conclusions based

upon the investigation. Recommendationi will also be made for further

research'in various areas of this study.
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Various conclusions and recommendations were developed from

this research in relation to the assumptions and limitations stated

in Chapter I. These will be discussedin the following pageN.

I. CONCLUSIONS DRAWN FROM TH1 INVESTIGATION

Conclusions are utlined under two subheadings: (1) conclusions

drawn from the various three-way analyses of covariance exploring

the effects of treatments, sex and schl on the subject's academic

achievement and self-concept and (2) conclusions based upon the two-

way analyses of covariance examining treatments and birthplace of

Students for effects upon academic achievement and self-concept.

Conclusions from Three-Way Analyses of Covariance Research

This section of the study considered three independent vari-

ables. They were: (1) type of group counseling treatment (bicul-

tural or Traditional received by the subjects, (2) sexpand (3)

elementary schol (School "A" or Scheel "B") attended.

The dependent variables were: (1) pretest-posttest academic

achievement test (CTBS) total scores and (CTBS) subtest scores in

reading, language and arithmetic areas, and (3) pretest-posttest

self-concept total score and the subtest scores in feelings toward

nationality.

Nene of the variances for the treatments variable proved t be

significant in this stay. Therefore, all of the ireatments'null

hypotheses were accepted. They are stated as follows:

92
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1. There will be no significant difference between treat-

ment methods in the improvement of academic achieve-

ment and/or self-concept.

2. Mexican-American subjects attending School "B" elementary

school will not be significantly better in the improve-

ment of academic achievement and/or self-concept than
School "A" pupils because of the treatments.

3. Male subjects will not improve more significantly than

females in the areas of academic achievement and/or
self-concept due to the counseling treatments.

4. There will not be a significant interaction between

treatment, sex and schools in relation.to the self-con-

cept and/or academic achievement.

The results of this study should be considered with caution, be-

cause of the following weaknesses: 1) The weekly group counseling

session with the treatment groups may not have been frequent enough

to bring about change, 2) The 20-week duratioL period of the group

counseling sessions may not have been a long enough period of time

in which authoratitive evaluations could be made, and 3) The group

counseling conducted in this study was not an integral part of the

school curriculum.

The weaknesses listed above appear to be.common with most of

the bicultural studies found in many schools. 'Certain implications

and considerations that arise as a result of this study would streng-,

then bicultural studies programs. These are as follows: Bicultural

studies programs must be carefully developed with innovative prac-

tices and frequent sessions should be conducted during the vneek,

2) the programs should involve the total school experience of the

students in order to affect salf-concept and academic achieVement..

Non Mexican-American peers, teachers, administrators and the community

93
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must all be involved in the studies because these factors influence

the self-concept development and academic achievement of the students,

and 3) school districts should recruit and maintain well qualified

minority teachers, counselors and administrators with whom minority

youngsters can identify.
1

The investigator agrees with the viewpoint of Forbes, who states

that the varied background of experiences and skills of Mexican-

American pupils should be utilized as the means to develop their po-

tential and also for the enrichment of the school program of non-

Mexican students. Cross-cultural education will acquaint students

with the rich heritage of the Southwest. The school should also

serve as a bridge between the Mexican pupils, environment and the

adult world that they will enter, which will often be of mixed Anglo

and Mexican culture. Caldwe112 supports this viewpoint in stating,

"Our basic interest is not in studying about other nation-states.

Our basic and inescapable need is to learn how to communicate with

the peoples of ther cultures. This problem begins right at home

...The American.curriculum should pay more attentin to the inner

space of our own mixed national Cultural heritage. Learning to under-

stand and communicate with our own cultural minorities will help us

to understand ur neighbors arund the world."

An important justification for establishing bicultural educa-

tin studies is the fact that the role of the Mexican-American in

the United States culture has been neglected. The meager literature

that is available in school textbooks has often tended to depict

Mexican-Americans in an uncomplimentary stereotype theme.
3 The

1
Jack Forbes, "La Raza - brings much to ..the school," CTA Journal,
October, 1969, pp. 15-18.
2Oliver Caldwell, "The Need for IntercultUral:Education In ()Ur IJi-
versities," Phi Delta KanPan, 52:544-45, Mlni41971.

3 Iii4uro Cabrera, Emerking Faces The Mexicin-AMericans SacraMento:

William O. Brown Publishers, 1971Y.
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ultimate justification f federal, state and lcal subsidation of

bicultural programs for the Mexican-American is that this aid will

benefit all other Americans in the long run. 4

The control variable of sex indicated significant variance in

the (CTBS) language achievement subtest. This variance favored the

female subjects at the .05 level of significance. The finding ap-

pears to be consistent with previous studies of Carden, 5 Peltier
6

and McFarland, 7who compared male and female academic achievement.

Significant variances were found for the school attended control

variable in the areas of total self-concept score and feelings toward

nationality subtest of the self-concept. Subjects attending School

"B" elementary school had significantly greater improvement in total

self-concept measurement and in the self-concept subtest of feelings

toward nationality.

Some probable reasons for this finding favoring School "B" sub-

jects in self-concept areas might be the following: (1) the faculty

and curriculum of School "B" may have been instrumental in causing

the pupil's self-concept to be improved significantly, and (2)

School "B" started a bilingual program in Spanish for primary school

children that year and the director was a Mexican-American. The

school had three Mexican-American teachers and a vice-principal of

Mexican-American ancestry. The knowledge of having a bilingual pro-

gram in the school and also the fact that several of the teachers

and administrators of the school were of Mexican-American descent

4Hector Farias, Jr.i "MexiCan-American Values and Attitudes. Toward
EMnation," Phi Delta Kaman, 52:602, June, 1971.
5Bartell W. Carden, "Sex.Differences In Sáhool Achievement," The Ele-
mentary School Journal, 68:427-34, May, 1968. . .

6
Gary Peltier, ";Sex Differences In the School:. .Priblem and Proposed

Solution," Phi Delta Karoan, 50:182-85, November, 1968..

7William J. McFarland, "Are Girls Really Smarter," The Elementarv
School Journal; 70:14-19, October, 1968:
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might have significantly impressed upon the subjects that Mexican-

Americans could be successful. This contrasted with the situation

at School "A", which did not have any Mexican-American teachers or

administrators. The improved self-concept of School "B" subjects

did not, however, produce significant adademic achievement improve-

ment. The investigator feels that this was due to the short period

of time over which the study was conducted.

Conclusions From Two-Wav Analyses of Covariance Research

. The two-way analyses of covariance findings for treatments and

birthplace indicated no significant variance; therefore, null hypoth-

esis number four was accepted. It reads: "Foreign-born Mexican-

American students will not have greater self-concept and/or academic

achievement than the native-born because of group counseling treat-

ment methods."

The control variable of birthplace produced a significant vari-

ance in the area of (CTBS) Arithmetic subtest. This finding favor-

ing the foreign-born is consistent with Carter's 8 studies.

II. RECOMMENDATIONS FOR FURNER STUDY

The researcher believes that this investigation has demonstrated

the need for further study in the areas of group counseling treat-

ments in the bicultural education of elementary school Mexican-

American pupils. Since there has been a scarcity of these studies

conducted with elementary school Mexican-American subjects, it is

hoped that the findings of this study will help interest others to

conduct similar research. School districts and varioui branches

of government have provided schools and researchers funds to

8Thomas P. Carterl.Mexican-Americans In School: A HistorY of Educa-..
tional NeRleot, (New York: College Entrance Examination Board, 1970).
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develop educational programs to improve the learning of minority

group pupils. However, guidance services in these programs can of-

ten mean the difference between mumess or failure, The main task

is that of determining the effective ways in which counselors can

work with minority group students. The following specific sugges-

tions are felt by the investigator to be most taportant:

1. Research might be done in a similar manner of the present

study with the exception of having mere frequent sessions with each

group every week and utilizing separate counselors at each school.

2. Longitudinal studies be conducted with similar treatments

of the present study following the students through the high school

years.

3. Other group counseling studies be made utilizing similar

treatments of the present study and employing a Mexican-American

counselor.

4. A follow-up study of the 134 subjects involved in the

present study.

5. Individual classrooms of the subjects involved in the

study should be studied in rder to determine the types of programs

or teachers which tend to promote growth in self-concept and aca-

demic achievement for Mexican-American subjects.

6. Investigations of the group counseling treatments of

this current study in many elementary schools having Mexican-American

subjects throughout California and the Southwest.

7. Research is needed t determine if planned meetings be-

tween parents and counselor might produce more significant results

for the group counseling treatments.

8. Investigations.of the feelings of the subjects involved

in this study. What did the subjects iu the different greup coun-

seling treatments sections think or feel was happening to them as a
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result of the Sessions?

9. Further research is needed in the area of comparing the

achievement and self-concept of foreign-born and native-born Mexican-

American students.

10. Studies comparing elementary school Mexican-American

students with other white peers and other ethnic groups in all areas

of academic achievement and self-concept are needed.

III. SUMMARY

The current study has attempted to answer certain questions con-

cerning the effects of bicultural group counseling and traditional

group counseling upon the academic achievement and self-concept of

elementary school Mexican-American subjects in two selected schools.

The investigator feels that the non-significant findings of the

counseling treatments may.be due to the following: 1) insuffi-

cient frequency of sessions, 2) the short period of time over which

the treatments were conducted, and 3) the fact that the group coun-

seling did not involve the total school program of the students.

Various suggestions alitiviewpoints concerning bicultural stu-

dies were given. It is hoped that this information will prove valu-

able for school districts planning educational programs for Mexican-

American students. These school districts may profit from the find-

ings of the study by realizing that bicultural studies should become

an integral part of the school curriculum and that sufficient time

and effort are required in order to make the program a snecess:

One finding of the study indicated that School "B" which hap-

pened to have a majority of non,-Mexican-Amorican students was in

fact improving the self-concept of its Mexican-American pupils.

Some reasons why this occurred may be due to the fact that School "B"



had a bilingual program and several of the teachers and administra-

tors were of Mexican-America# ancestry. Hopefully, the results of..

the above finding may encourage more Mexican-American students to

become educators.

Many unanswered questions have been exposed by this investiga-

tion in group counseling of Mexican-American elementary school stu-

dents. The total areas of the education and counseling of Mexican-

American pupi2s indicates a lack of research, as evidenced by the

limited number of reported studies. Hopefully, this study will be

the beginning of numerous studies dealing with the bicultural edu-

cation of elementary school Mexican-American students.

Additionally, this investigation has revealed a fairly posi-

tive correlation between Semantic Differential technique for mea-

suring self-concept and for the Self-Esteem Inventory. This re-

sult may help school personnel and future inveStigators in the se-

lection of a self-concept instrument to be used with elementary

school Mexican-Aserican students.
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APPENDIX A

DESCRIPTION OF ACTIVITY IN THE GROUP SESSIONS

Both schools provided the investigator a classroom in which to

conduct the counseling meetings.. The meetings usually lasted for

forty to fifty minutes. At Jackson School (Stockton - School "A")

the meetings were conducted in the pre-school room located in the

basement of the school. The Garfield School (Redwood City - School

'0) meetings were held in a classroom at a Catholic Church Sunday

school building located next to Garfield.

At the meetings the members usually sat around a large table or

placed their desks in a semicircle facing the investigator.

DATED SESSIONS

December 7, 1970. First meeting of Bicultural Counseling Group
(Redwood City). The meeting was spent in de-
veloping rapport between the counselor and stu-
dents. Students were told that the meetings
were to be held in order to help them do better
in school. Various activities of future sessions
were outlined briefly.

December 9 1970. First meeting of Bicultural Counseling Group
(Stockton). The activities were similar in na-
ture to the Redwood City meeting listed above.

December 10., 1970. First meeting of Traditional Counseling Group
(Stockton). Students were told the nature of the
meeting and future meetings. Each member was
asked to comment on any school adjustment or
achievement problem that he had.

December 11, 1970. First:Traditional Group Counseling session (Red-
wood City). The activities were similar to the
Stockton meeting of the previous day.
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December 14, 1970 Bicultural group counseling (Redwood City). The

pupils were furnished biographies of successful
Mexican-Americans,including: Julian Nava, Edward

Roybal, George Sanchez, Armando Rodriguez, Joseph
Montoya and Tony Sierra. Discussions followed

the oral reading of the biographies.

December 16, 1970 Bicultural group counseling (Stockton) meeting.
Same as December 14th meeting in Redwood City.

Traditional Group counseling (Stockton). This

session was devoted to the discussion of common
school problems of the members.

December 17,217.2.

December 18) 1970.

January 4, 1971.

January 6, 1971.

Januarx 7, 1971.

January 8, 1971.

January 11, 1971.

January u, 1971.

January 14 1971.

January 15, 1971.

Traditional Group Counseling (Redwood City).

Same as December 17th meeting in Stockton.

Bicultural Counseling (Redwood City). The stu-

dents orally raad and discussed biographies of the
following Mexican-Americans: Jim Plunkett, Lee

Trevino, Judge Harold Medina, Pancho Gonzales,
Robert Acosta, Tony Calderon and Raymon Carrasco.

Stockton - Bicultural Counseling meeting was very
similar to January 4th meeting in Redwood City.

Traditional Counseling (Stockton) School adjust-
ment and achievement problems of individual mem-
bers were discussed. They were tutored in arith-

metic and language.

Redwood City Traditional Counseling session was
held in the same manner as the Stockton meeting of

January 7th.

Bicultural Counseling (Redwood City). Biographies

of previous weeks concerning successful Mexican-
Americans were reviewed and discussed. Viewed

filmstrip Mexican Heritage.

Bicultural Counseling (Stockton). Activities
were the same as Redwood City of January llth.

Traditional Group Counseling (Stockton). Study

and listening skills were discussed and reviewed.

Redwood City Traditional Groupqounseling activi-
ties Were the Came as Stockton's JanUary 14th.'



January 18, 1971.

January 20, 1971.

January 21, 1971.

January 25, 1971.

January 27, 1971.

January 28, 1971.

January 29, 1971.

February 12 1971.

February 3, 1971.

February 4, 1971.

February 5, 1971.

February 8, 1971.
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Bicultural Group Counseling (Redwood (ity). Re-

viewed last week's filmstrip on14exican Heritage.
Read and discussed biographies of 14exican-Ameri-
can leaders: Bert Corona, Louis Duarte, Caesar
Chavez and Ernesto Galarza.

Bicultural Group Counseling (Stockton) as per

January 16th session of Redwood City.

Traditional Group Counseling (Stockton). Re-

viewed and discussed study and listening skills.
Individual members discussed ways and methods that

they felt would help them improve in achievement.

Bicultural Group counseling (Redwood City). Re-

viewed various biographies of past sessions. The

second half of the session ws spent.viewing and

listening to La Raza Series filmstrip on Mexico
of the Indians, accompanied with a record. This

was followed with a review discussion.

Bicultural Group Counseling (Stockton) as per Red-

wood City January 25th session.

Traditional Group Counseling (Stockton). Dis-

cussed scholastic problems concerning individual

members. Methods of improving achievement in Math

and Reading were reviewed.

Traditional Group Counseling (Redwood City) as per

Stockton session on January 28th.

Bicultural Group Counseling (Redwood City).

Viewed and discussed movies: The Aztecs of Mexico

and Mexican-American Heritage and Culture.

Bicultural Group Counseling (Stockton) as per

February 1st session in Redwood City.

Traditional Group Counseling (Stockton) viewed
and discussed movie, Getting Along With Others.

Traditional Group Counseling (Redwood City) as per,

February meeting of Stockton.

Bicultural Group Counseling (Redwood City) viewed

and discussed movies: Mexico Northern and South-

ern Regions and Mexico, Central and Gulf Coast.



February 10, 1971.

February 11 , 1971.

February 17j 1971.

February 18, 1971.

February 19, 1971.

February 22( 1971.

February

February

24, 1971,

25, 1971
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Bicultural Counseling (Stockton) as per Febru-
ary 8th session in Redwood City.

Traditional Group Counseling (Stockton) viewed
and discussed movies: Learning Through Cooper-
ation and Preparing a Class Report.

Bicultural Group Counseling (Stockton). Re-
viewed biographies of successful Mexican-Ameri-
cans presented in earlier sessions and read new
biographies concerning: Edmund Galindo, Eugene
Galindo, Alex Garcia, Hector Garcia and Alfonso
Gonzales.

Traditional Group Counseling (Stockton). Dis-
cussed school adjustment problems and viewed
the movie, Workin With Others.

Traditional Group Counseling (Redwood City).
Viewed and discussed movies: Learning Through
Cooperation and Working_ With Others.

Bicultural Group Counseling (Redwood City). Re-
viewed biographies of successful Mexican-Americans
presented in previous sessions during the first
part of the meeting. During the second half of
the session, the La Raza Series filmstrip with
record, Twilight of the Gods was viewed and lis-
tened to.

Bicultural Group Counseling (Stockton) as per.
Redwood City meeting of February 22nd.

Traditional Group Counseling (Stockton). Discus-
sed report card grades of each group member and
reviewed learning skills of taking notes, outlining,
study habits and proper attitudes in school.

Traditional Group Counseling (Redwood City) as per
February 25th meeting of Stockton. This group, in
addition, viewed the movie, Preparing a Class Report.

Bicultural Group Counseling (Redwood City). Re-
viewed biographies of successful Mexican-Americans:
Edmund Galindo, Eugene Galindo, Alex Garcia, Hector
Garcia and Alfonso Gonzales. Report card grades
were reviewed and discussed.

February 26, 1971.

March 1, 1971.

104
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March 31 1971 Bicultural Group Counseling (Stockton). Reviewed

report card grades and viewed two movies: Mexican

Hacienda and Tina a Girl From Mexico.

2.4arch 41 1971. Traditional Group Counseling (Stockton) viewed
movies: Yours, Mine and Ours and Goin. To School

Is Your Job.

1:212,1911 Traditional Group Counseling (Redwood City) as per

Stockton session of March 4th.

March 8 1971. Bicultural Group Counseling (Redwood City) as per

Stockton session of March 4th.

March 10, 1971. Bicultural Group Counseling. (Stockton). Viewed

and discussed movies: Arts and Crafts of Mexico,

Parts I & II.

March 11 e 1971. Traditional Group Counseling (Stockton). Discus-

sed school adjustment and personal problems of

each member.

March 12# 1971, Traditional Group Counseling (Redwood City) as per

Stockton meeting of March Ilth.

March 15, 1971. Bicultural Group Counseling (Redwood City). Guest

speakers: Ruben Lopez, Director of the High School

Equivalency Program and throe Mexican-American stu-

dents in the program. The speakers, two males and

two females, discussed their problems in dropping

out of school and the importance of staying in school
and getting good grades.

March 17, 1971. Bicultural Group Counseling (Stockton) same speakers

and similar discussions as the Redwood City meeting

of March 15th.

March 18, 1971. Traditional Group Counseling (Stockttn). Reviewed

study skills and methods of improving achievement

in various subject areas, such as arithmetic, langu-
age and reading.

March 19, 1971. Traditional Group Counseling (Redwood City) as. per

Stockton meeting of March 18th.
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March 242.1911.

March 25, 1971.

March 26, 1271.

March 29, 1971.

March 31, 1971.

April 12 1971

April 2_, 1971.

April 12_, 1971.

April 14, 1971.
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Bicultural Group Counseling (Redwood City). Re-
viewed and discussed talks of previous week's
speakers. Viewed and listened to filmstrip La Reza
Series with records The Pioneer Heritage of Mexi-
can-Americans in the Southwestern United States,

Bicultural Group Countseling (Stockton) as per Red-
wood City- meeting of 'biarch 22nd.

Traditional Group Counseling (Stockton). Discussed
individual school adjustment and scholastic achieve-
ment problems.

Traditional Group Counseling (Redwood City) as per
Stockton meeting of March 25th.

Bicultural Group Counseling (Redwood City). Re-
viewed previous week's La Raze filmstrip and viewed
a new la Raza filzastrip, The Far Frontier, and lis-
tened to the record accompanying it.

Bicultural Group Counseling (Stockton). Sergeant
Benitez, Mexican-American police officer from the
San Joaquin Sheriff's Department spoke to the pu-
pils. Law enforcement and minority groups' situ-
ation with the law were discussed. Also discussed
were drug abuse and the importance of obtaining a
good education.

Traditional Group Counseling (Stockton). Reviewed
test-taking techniques and study skills.

Traditional Group Counseling (Redwood City) as per
Stockton session of April 1st.

Bicultural Group Counseling (Redwood City). Guest
speakers were Mexican-kaerican educators.. Albert
Moreno, Vice-Principal of the school and Daniel
Trujillo, Bilingual Coordinator of tho school, spoke
to the pupils. The speakers discussed how they be-
came successful and that each and everyone of the
students could be a success's if they worked hard and
got a good education.

Bicultural Group Counseling (Stockton). Reviewed
filmstrip of the Mexican-American Pioneers of the
Southwest. Viewed filmstrip The Far Frontier (La
Raze) series accompanied with a record.



April 15, 1971.
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Traditional Group Counseling (Stockton). Discus-

sed individual problems pertaining to school adjust-

ment.

April 161 1971. Traditional Group Counseling (Redwood City) as per

Stockton meeting of April 15th.

April 19, 1971. Bicultural Group Counseling (Redwood City). Guest

speakers, Ruben Lopez, Director of the High School

Equivalency Program, returned with three new Mexi-

can-American students to discuss the program and

the importance of school. The pupils had requested

that he return to speak to them. Rebecca Rector, a

Mexican-American college student from the University

of the Pacific, also spoke to the students about her

background and the importance of school. The last

five minutes of the period were spent in discussing

the procedures of the next week's upcomingfieldtrip

to Mission San Juan Bautista.

Apra_2111M.

April 22, 1971.

Bicultural Group Counseling (Stockton). The same

guest speakers as the April 19th meeting in Redwood

City spoke.

Traditional Group Counseling (Stockton). The pupils

were tutored on the mathematics procedures of multi-

plication and division. (Most members of the group

had requested this tutoring.)

April 23, 1971. Traditional Group Counseling (Redwood City). Study

skills were reviewed and discussed.

April 26, 1971.

April 28, 1971.

Bicultural Group Counseling (Redwood City). The

whole group and the counselor took a fieldtrip to

Mission San Juan Bautista in Hollister to visit the

mission, museum, park and viewed the artifacts of

the earlyMexicanAmericans, Spaniards and Indians.

The fieldtrip, including busfetraveling time, lasted

for approximately eight hours.

Bicultural Group Counseling (Stockton). Discussed

Missions of California in preparation for the up-

coming fieldtrip of the following woek. Guest

speakers: Rebecca Rector and San Juan Marquez, Maxi -

care-American college students from the University of

the Pacific, spoke on ethnic pride and the necessity

of getting a good education.
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April 29, 1971.

May 3 1271.

May 5, 1971.

May 6, 1971.

MAY 71 1971.

May 10, 1971.

May 12, 1971.
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Traditional Group Counseling (Stockton). Reviewed
and discussed report card grades.

Traditional Group Counseling (Redwood City) as per
Stockton meeting of the April 29th.

Bicultural Group Counseling (Redwood City). Guest
speaker, Caesar Munoz Plaza, Mexican-American di-
rector of the district's ethnic studies program,
spoke to the pupils about their ethnic identity
and the importance of' achievement in school.

Bicultural Group Counseling (Stockton). This group
took the same fieldtrip as the Redwood City group
did on April 26th.

Traditional Group Counseling (Stockton). Discussed
procedures for the fieldtrip to San Francisco for
the following week.

Traditional Group Counseling (Redwood City) as per
Stockton meeting of May 6th.

Bicultural Group Counseling (Redwood City). Re-
viewed biographies, filmstrips and movies that were
a part of the counseling sessions. Discussions also

involved planning a party for the final meeting,
which would take place the following week.

Bicultural Group Counseling (Stockton). The final
meeting consisted of a short review of the coun-
seling program, which was then followed by a party
at which refreshments were served.

May 13, 1971. Traditional Group Counseling (Stockton). The group
with the counselor and several parents took a field-
trip to San Francisco to visit the planetariun, mu-
seums and the zoo. A picnic party was held in the
park. This was the final meeting for the group.

May 14, 1971. Traditional Group Counseling (Redwood City) as per
fieldtrip of the Stockton group of May 13th.

May 17, 1971. Bicultural Group Counseling (Redwood City). Final
meeting. A short film, Mexican-American Culture and
pesiny was viewed. Tho counseling program was then
riefly reviewed, which was then followed by a party.

May 21, 1971. Traditioanl Group Counseling (Redwood City). At the
final meeting a reviow of the fieldtrip and counseling
program was held. A party followed.
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Tho purpose of the word lista is to find out how you feel about certain
people oi things. The two words on each line have opposite meanings.
Your first job is to choose the word that best gives your feelings about
the person or thing listed and underlined at the top of the lists. If
your feelings are strong, place a check (1.$/) in space one next to that
word. If your feelings are only average, place your check in space two
of that word. If your feelings are not described by the two words on the
line, check space three under the Neutral column. Record your first feel-
ing, but do not be careless. Work quickly and place only one check on a
single line. For this page, follow the above directions to describe your
feelings about School.

1. gaol

(Strong) (Average)

SCHOOL

bad

(Strong) (Average)(Neutral)

2. likeable.

1 2 3

not likeable

1 2

3. unattractive

3

attractive

1 2

4. pleasant

1 2 3

not pleasant

1 2

5. interesting

). 2 3

boring

1 2

6. ISMS

1 2 3

right

2

7. necessary

2 3

not necessary

1 2

1 2 3 1 2

8. difficult itta

9. dirty

3 1. 2.

clean

10.bright

1 2 3

dark

1 2

11.not friendly

1 .2 3

friendly,
1 2 3 1 2

1e9
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SCHOOL Test (cont.)

SCHOOL

(Strond( Average) (Neutral ) IStrong) (Average)

12. happy

13. unfair

2 3

14. valuable

1 2

2

15. understandia_

3

2 3

16. pre 'udiced
2 3

17. comfortable
1 2 3

18. kind
1 2 3

19. superior
1 2 3

20. selfish
1 2 3

21. important
1 2 3

22. honest
1 2 3

23. clear
1 2 3

24. ,dependable
1 2 3

25. painful
1 2 3

110

sad

fair

not valuable

not understanding

not prejudiced

not comfortable

mean

inferior

not selfish

not important

not honest

IEEE

not dependable

pleasurable

2

1 2

1 2

1 2

1 2

1 2

1 2

1 2

1 2

1 2

1 2
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Ori this page follow the directions given on page onehOwever, this time
describe the feelings you have toward yourself.

MYSELF

(Strong) (Average) (Neutral) (Strong) (Average)

1. mod
1

2. weak

3 . stupid
1

4 .not pleasant
1

5. nervous
1

6 . beautiful
1

7. not honerit
1

8. selfish
1

9. not likeable
1

10.hard worker

11. peaceful
1

12. sickly
1

13. brave
1

14. unfair
1

15. successful
1

2

2

2

2

2

2

2

2

2

2

2

-r--

bad
3

strong

1 2

3

smart

1 2

3

pleasant

1 2

3

not nervous

1 2

3 1 2

.wrjz
3 1

honest

3

not selfish

2

3

likeable

1 2

3 1 2

3

warlike

1 2

3 1 2

3

afraid

1 2

3

fair

1 2

3

ftiluxe

1 2

3 1
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MYSELF Test (cont.)

MYSELF

(Strong) (Average) (Neutral)

16. ,superior

17. dirty.

18. distrustful

19. happy

20. kind

21. helpful

22. not friendly

23. prejudiced

24. not important

25. good student

inferior

1 2 3

1 2 3

1 2 3

1 2 3

1 q.. 3

1 2 3

1 2 3--

1 2 3

1 2 3

1 2 3
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clean

trustworthy

sad

mean

not helpful

friendly,

not prejudiced

important

poor student

(Strong) (Average)

1

1

1

1

1

1

1

1

1

1

2

2

2

2

2

2
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For this page continue following the same directions; however, this time

describe the feelings you have about your nationality.

1. z2.2.1

(Strong)

MY NATIONALITY

bad

(Strong) (Average(Average) (Neutral)

stupid

1 2

2. smart
1 2 3 2

3. beautiful LIE&

4.12.4

1 2 3 1

hard workers

1 2

not honest

1 2

5. honest

3

6. clean

1 2 3

dirty

1 2

7. successful

1 2 3

failure

1 2

1 2 3 1 2

8. inferior

9. selfidh

1 2 3

not selfish

1 2

10. not likeable

2 .3

likeable

1 2

12. nervous

3

not nervous

1 2

12.not imoortant

1 2 3

important

1 2

13. distrustful

1 2 3

trustworthy

1 2

14. riot helpful

1 2 3

lielpfa

1 2

3 1 2
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MX NATIONALITY

,(Strong) (Ayerage) (Neutral) (Strong) (Average

15. not friendly aka&
1 2 3 1

16. ptronK weak

1 2 3 1

17. k'rd mean

1 2 3 1 2

18.not pleasant ilnast
1 2 3 1 2

19. brave afraid

1 2 3 1 2

20. hapyy sad

1 2 3 1 2

21. prejudiced natIllilaiL2Ei
1 2 3 1 2

22.Kood students poor students

1 2 3 1 2

23. peaceful warlike

1 2 3 1 2

24. fair unfair

1 --7--- 3 1 2.

25. sickly !walk
2 2 3 -T.- 2
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HOST TEACHERS Test (cont.)

15. not friendly

(Strong)

MOST TEACHERS

(Strong) (Average)

fr- andly

(Average) (Neutral)

16. not likeablo

1 2 3

likeable

1 2

17. interesting

1 2 3

boring

18. not helpful

1 2 3

helpful,

1 2

1 2 3 1 2

19. warlike 2S1.9.5111

20. distrustful

1 3

trustworthy,

1 2

1 2 3 1 2

21.not pleasant 21mm..uLt

22.troublemakers

1 2 7i
not troublesome

1 2

2.not democratic

1 2 3

democratic

1 2

24. prejudiced

1 2 3

not prejudiced

2

1 2 3 1 2

25. not under -
understandin4Altu

1 2 3 1 2
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APPENDIX D

TABLES FOR MEM CHANGE SCORES OF ME NONSIGNIFICANT FINDINGS IN THIS STUDY

TABLE XXIV

MEAN CHANGE IN SCORES OF (CTBS) ACHIEVE/MIT TEST TOTAL
BY SCHOOL

School "A" School "B"

Pretest

Poattest

Total change
School "A"
School

336.747 124.417

151.653 137.979

+14.906
N 65
N r:69 Total N 1

4- 13.562

TABLE XXV

MEAN CHANGE IN SCORES OF (CTBS) ACHIEVINENT TEST TOTAL
BY SEX

Halos
.......

Females- -, -
Pretest 130.367 130.797

-4

Posttest 140.948 148.684

Total change
Hales

1 10.581 I- 17.887
II%-r 67.

Fana les
Total N = 134



MEAN

Pretest

Posttest

TABLE XXVI

CHANGE IN SCORES OF (CTBS) ACHIEMENT TMT TOTAL

1

Total change
Bicultural
Traditional
Control
Total

BY TREAD=

(Bicultural
Group

Counselor)

(Traditional
Group

Counaeling)

_

(Control)

129.166 127.778 134.785

146.502 142.664
4 -

+17.336 + 14.886
Nt- 43
N- 43
N 48
N -134

Protest

tuat

TABLE XXVII

KEAN CHAIM IN SCORES OF (OTOS) READING SUBTEST
BY SCHOOL

School "A"

41.24

43.37
- - -

Total change l 2.13
School "B .e 69
School "A" _ .?- 63

Total number 134

School $81

------1'
57.90

38.39

-.4-9



Pretest

Posttost

T ABM XXVIII

MEAN CHANGE IN SCOW OF (CTBS) READING SUBTEST
BY TIMATMENT

Malec Faaales

38.86

39.62

Total change .76

Males 67
Fannles N-67
Total N 1 j'it

40.77

41.64

+ .87

TABLE XXIX

MEAN CHANGE IN SCORES OF (CTBS) READING SUBTEST
TREAMENT

(Bicultural (Traditional
Group Group

Counseling) Gounseling)

Pretest 39.71

Poett est 41.28

1

Total change 1 1.57
Bicultural N. 43
Traditional 43
Control N = 48
Total N 134

119

(Control)

38.40

4o.63

41.34

39.99

1- 2.13 -1.35
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TABLE XXX

MEAN CHANGE IN SCORES OF (CTBS) LANGUAGE SUBTEST
BY SCHOOL

Pretest

Posttost

Total change
School "B"
School
Total

School "A" School "B*

41.18 37.60

43.64 45.28

N = 69
N = 65
N.

+ 4.46

TABLE =I

MEAN MANGE IN 3C0M OF (CTRS) IAIMUAGE SUBTEST
BY TREMERT

Pretest

Posttest

Total change
Bicultural
Traditional
Control
Total

(Bicultural (Traditional
Group Group

Counseling) Counseling)
(Control)

+7.00 t 6.50 1- 4.59
N 43
N--= 43
N = 48

120
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TABLE XXXII

MEAN CI lANGE IN SCORES (CTBS) ARITMETN SUBTEST

BY SCHOOL

School "A* School 13*

Pretest 55.24 4 8 .50

Posttest 62.65 54.64

Total chango 7.41 -I- 6.14

School "BR N. 69
School "A' N = 65
Total N .134

TABLE XXXIII

MEAN CHANGE IN SCORM (CTBS) ARITHMETIC SUBTEST
BY SEX

Pretest

Posttest

Hales Females

54.64

64.92 59.05

Total change

Hales e 67
Females N 67
Total N 134

+10.28

121

8.60
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TABIE XVLIV

KEAN CHANGE IN SCORES (CTBS) ARITHMETIC SUBTEST

BY TREAVENT

(Bicultural
Group

Counseling)

(Traditional
Group

Counseling)

(C)ntrol)

Pretest 51.09 51.08 53.16

Poottest 57.61 59-9858-59

Total change *-7.50 -t 6.53 +6.82

Bicultural N.

Traditional N 43
Control N 48
Total

4

TABLE XXXV

KEAN CHANGE IN SCHORES OF TOTAL SELF-CONCEPT MEASUMENT
BY SEX

Hales

Pretest

Posttest 380.894

Total change + 14.4,5

Males N = 67
Females N 67
Total N 1,4

*

Females;

377 -957

392.278

1 14.321



TABLE XXXVI

MEAN CHANGE IN SCORES TOTAL SELF-CONCEPT MEASUREMMT
P1 TREAVENT

Pretest

Posttest

(Bicultural
Group

Counseling)

384.189

(Traditional
Group

Counselingl

367.164

-115-

(Control)

362.773

Total change

Bicultural
Traditional
To-;a1

389.939

5.750

N 43
N --- 48
N 134

386.186

1-19.022

383.633

1- 20.860

TABLE XXXVII

MrAN CHANGE IN SCORES OF THE NATIONALITY SUBTEST OF SELF-CONCEPT
BY SEX

Pretest

Posttest

Males

91 .76

102.15

Females

98.52

102.48

Total change t 10.39

Males N 67
Females N 67
Total N 134

123

+ 3.96
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TABLE XXXVIII

MEAN CHANGE IN SCORES OF THE NATIONALITY SUBTEST FOR SELF-CONCEPT
BY TREUMENT

Pretest

Posttest

Total change

(Bicultural (Traditional
Group Group (Control)

Counseling) Counseling)._

98.16

102.73

4 6.57

Bicultural N 43
Traditional N 43
Control N ; 48
Total N .1 134

92.02

100.49

-t 8.47

94.98

103.72

+8.74

TABLE xxxa

MEAN CHANGE IN GRADE POINT AVERAGE
BY BIRTHPLACE

(School B" only)

Foreign-born Native-born

Pretest

Posttest

2.03 2.32

2.16 2.33
ay.

Total change .13 + .10

Foreign-born N r 31
Native-born lie- 38

Total rir- 69

124

1
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TABLE XL

MEAN CHANGE IN GRADE POINT AVER= BY
BIRTHPLACE AND TREATMIT

NATIVE4ORN

Pretust

Poattest

Total change

Pretest.

Posttest

Total change

Native-born
Foroign-born
Total

(Bicultural
Group

Counseling)

2.29

(Traditional
Group

Olunseling)

2.55

(Control)

2.12

2.30 2.61 2.18

+,01 + .06

FOREICN-BORN

- .04

1.95 2.17 1.97

2.16 2.34 2.08

-t .21 + .17 A- .11

Nz 38

14,t69

1



Pretest .

TABLE XLI

MEAN CHANGE IN TOTAL (CTBS) ACHIEVIMENT
BY BIRTHPLACE

Foreign-born

-118-

122.335

Native-born

126.649

Posttest 140.776 135.756

Total change + 18.441

Foreio-born N-: 31
Native-born N

Total N ' 69

f 9.107



TABLE XLII

NEAN CHANGE IN ?OPAL (CTBS) ACHIEVEgEM
BY BIRTHPLACE AND TREADIENT

Pretest

Posttest

(Bicultural
group

Counseling)

131.8h6

145.077

....Ms....

NATITE-BORN

(Traditional
group

Counsel

-119-

Total change +13.231

113.769

127.692

t 15.923

(Control)

134.333

134.500

1- .127

JIMMULMAHEL
(Bicultural (Traditional

group group (Control)

Counseling) Counseling)

Prctest i 116.111 122.250 128.642

Posttest 141.222 134.750 146.357

Total change t 25.1 11 is 12.00 17.714

Native-born N 2-'38

Foreign-born N .31
Total NT-69
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TABLE XLIII

MEAN CHANGE IN READING (CTBS ) SUBTEST
BY BIRTHPLACE

Pretes

Postt es

Foreign-born Native-born

37.66 39.24

t 38.18 37.37

Total change

Foreign-born N3l
Native-born N 38
Total N = 69

1.87

TABLE XLIV

MEAN CHANGE IN READING (CTBS) SUBTEST
BY BIRTHPLACE AND TREADIENT

Pretest

Posttes

(Bicultural
group

Counseling)

(Traditional
group

Counseling)
(Control )

4o.69 34.69 42.33

41.0 36.08 34.17

Total change

Pretest

Posttest

1.16 1.39 8.16
FOREIGN-BORN

35.11 38.88 39.00

40.56 34.63 39.35

Total change 4.25 .36
Foreign-born N 31
Native-born N=
Total N = 69
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TABLE XLV
MEAN CHANGE IN (CTBS) LANGUAGE SUBTEST

BY BIRTHPLACE

Foreign-born Native-born

Pretest 36.09

Posttest 44.14

Total change 4-- 8.05

Foreign-born N 31
Native-born N 38
Total N = 69

38.89

46.23

7.34

TABLE XLVI
MEAN CHANGE -1--N (CTBS) LANGUAGE SUBTEST

BY BIRTHPLACE AND TREATMENT

Pretest

Posttest

_NATIVE-BORN

(Bicultural (Traditional

group group

Counseling) Counseling)

(Control)

43.15 33.69 39.92

51.39 43.54 43.75

Total change

Pretest

Posttest

t 8.24
(Bicultural

group

4- 9.85
FOREIGN-BORN

(Traditional
group counseling)

+3.83

(Control)

35.67 35.25 37.38

46.89 42.38 43.14

Total. change
Foreign-born
Native-born
Total

11.22
N.= 31
N= 38
N 69

7.13 3.76

129
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TABLE XLVII
MEAN CHANGE IN ARITitiETIC (CTBS ) SUBTESI1

BY BIRTHPIACE AND TRZATMENT

gt-

V

Pretest

Posttest

Total change

Pretest

Posttest

Total change
Foreign-born
Native-born
Total

NATIVE-BORN

(Control)
(Bicultural (Traditional

group group

Counselinj Counseling)

48.00 45.39 52.08

51.85 48.08 55.83

+3.85 + 2.69 4- 3.75

FOREIGN-BOR1

45.67 48.13 52.43

54.11 57.75 63.36

+8.44 9.62 +10.93
IV= 51

N 38
11-= 69

Pretest

Posttest I

TABLE XLVIII

MEAN CHANGE IN TOTAL SELF-CONCEPT

BY BIRTHPLACE

Foreign-born Native-born

373.222 380.865

Total change

Foreign-born
Native-born
Total

398.576

t 25.354
31

N 38
N 69

130

405.641

-1.24.776:



TABLE XLIX
MEAN CHANGE IN TOTAL SELF-CONCEPT

BY BIRTHPLACE MID TREA4ENT

NATIVE-BORN
(Bicultural (Traditional

group group

Counseling Counseling)

Protest 405.846 385.000

Posttest

Total change

417.539 408,485

+11.693 + 23.385

FOREIGN-BORN

Pretest

Posttest

Total change

377.667 367.000

393.889 399.125

+16.222 22.125

-123-

(Control)

351.750

391.000

-1-39.250

375.000

J
402.714

+ 27.714

TABLE L
MEAN CHANGE IN THE NATIONALITY SUBTEST OF SELF-CONCEPT

BY BIRTHPLACE

Pretest

Posttest

Foreign-born Native-born

93.92 98.55

Total change

Foreign-born
Native-born
Total

105.41

11.49

N-- 31
38

N -= 69

131

108.37

+ 9.82
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TABLE LI
MEAN CHANGE IN THE NATIONALITY SUBTEST OF SELF-CONCEPT

BY BIRTHPLACE AND TREATMENT

Pretest

Posttest

(Bicultural
group

NATIVE-BORN

(Traditional
group (Control )

.....v.I.,s1. .....,,,46,

101.85 95.46 98.33

108.08 11.C.54 106.50

Total change 6.23

Pretest

Posttesi'.

Total change + 12.00

)-15.08 t 8.17-
95.22 96.25 90.29

107.22 103.50 105.50

,

Foreign-born N =31

Native-born N

Total N = 69

-1. 7.25

132

15.21
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