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ABSTRACT

THE EFFECTS OF TWO TYPES OF GROUP COUNSELING UPON THE ACADEMIC
ACHIEVEMSNT AND SELF-CONCEPT OF MEXICAN-AMERYCAN
PUPILS IN THE ELEMENTARY SCHOOL

The purpose of this experimental study was to investigate the
effects of two different group counselirg technigues as aids in the
improvement of academic achievement and self-concupt of elementary
school Mexican-American pupils. Also jncluded in the study were the
results of a pilot study conducted with Mexican~American pupils to
compare the Semantic Differential Technique and the Self-Esteem Inv-

ventory in the measurement of self-concepte.

One hundred and forty-four pupila from the fourth, fifth and
sixth grades of two selectzd elementary schools (School "A" in Stock-
ton and School "B" in Redwood City, California) comprised the sample
for the study. The study was conducted over a period of twenty

veeks.

Two dependent variables were studied: (1) total academic

achievement in the Comprehensive Test of Basic Skills (CTBS) and
subtest scores in reading, language and arithmetic, and (2) total
gelf-concept measured by the Semantic Differential Technique and

the feelings toward nationality subtest.

fhe independent variables were: (1) a comparison of Bicultural
Group Counseling Treatment designed to develop pupil pride in eth-
nic background and Traditional Group Counseling Treatment commonly
practiced in many schools with emphasis oa school adjustment and
improvement in acadenic achievement, (2) treatment effects on the
school attended, (:3) male and female effects produced by the treat-
nents and (4) a comparison of the treatment effects on the foreign-
borer and native-borm pupils. This comparison was only possible in’
School "B" because of its almost equal proportion of foreign-born

and native=born siudemts.

The data collected consistel of pre-test and posttest scores
{n academic achievement and self-concept. The data were analyzed
by various 2X3X2 factorial designs of three-way analyses of covari-
ance for the dependent variables of scademic achievement and self-
concept with the independent variables of: treatments, schools
and sex< Data for the dependent variables of academic achievement
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and self-concept with the independent variable of birthplace were ana-
lyzed by various 2X3 factorial designs utilizing two-way analyses of

covariance.

The findings indicated that none of the variances for the treat-
ments variable proved to be significant in this study. Significent
jnteractions were found in several comtrol variables. These were (1)
females were significantly better in language than males; (2) School
"B" gubjects demonstrated greater improvement in self-concept than
did School "A" pupils, and (3) foreign-bora students achieved sig-
nificantly greater improvement in (CTBS) arithmeiic subtest in com-
parison to native=born subjects. The pilot study reported a fairly
positive correlation betveen Semantic Differential Technique and the
Self-Esteem Inventory for the measurement of self-coucept,

Conclusions drawn as a result of this study indicate that the
results must be comsidered with caution because of the following weak-
nesses: (1) the weekly group counseling gegsions with the treatment
groups may not have been frequent enough to bring about change; (2)
the twenty-week duration period of the treatments may not have been a
long enough period of time in which authoratative evaluations could be
made; and (3) the treatment conductsd in this study was not an integ-
ral part of the school curriculum. These weaknesses appear to be com-
mon with most bicultural studies programs found in many schools. The
following implications and considerations which could strengthen bi-
cultural programs arise as a result of the study. These are: (1)
Bicultural studies must be carefully developed with innovative prac-
tices and frequent sessions should be conducted during the week; (2)
the programs should involve the total school curriculum of the stu-
dents in order to affect self-concept and academic achievement. Non-
Mexican-American peers, teachers, administrators and the community
must all be involved in the program in order to affect self-concept
and achievement; and (3) school districts should recruit and maintain
well qualified minority teachers and administrators with whom minority

pupils can identify.
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CHAFTER I

THE PROBLEM AND DEFINITIONS OF TERMS

I. INTRODUCTION

"We're the best kept secret in America," was the response a
Spanish-speaking housewife gave to a Neﬁv&e_kl reporter interviewing
her concerning the problems of Spanish-speaking people. Mc‘dilliamsz
reports that various Mexican-American leaders including Dr. Geoxrge
Sanchez, educator, and Edward koybal, California congressmnn; have
very similar feelings. Both feel that other Americans in the United
States have little knowledge conceraing Mexicﬁn—Americans and their
problems. Sanchez is reported to have stated that Mexican.Americans
are like an orphan group, the leaét known and sponsored and the least
vocal large minority in the United Si:ai:ee.3 Roybal declared that the
.Mexican-American of the Southwest is hardly known on the East Coast
and not much better understood ia the Southwest itself.4

This lack of knowledge concerning the Mexican-Anerican appears
to be no longer true, especially in the area of education. Current
literature reports that there has been -an increase in‘federal, state
and local educational assistance programs for Mexican-American pu-
pils.s These programs indicate a growing awareness oa the necessity

of improving education for these students.

1 "U.S. Latins on the March," Newsweek National Affairs Section, Vol-
ume 67, May 23, 1967. " '

e Cerey McWilliams, Mexicans In America. (New York: Columbia Univer-
sity, 1968).

Sbid.
1bid. | |
5Thomms P. Carter, Mexican Americans In School: A History of Educa-

tional Neglect. (New York: College Entrance Board, '19705.. |

on




-2-

Mexican-American students in general have been found to have a
lower scholastic achievement and self-concept than do other white pu-
7 and Hishiki.® Justin,? Bernal,®
and Erickscn,11 report that the Mexican-American is one of the least

educated citizen in the United States. Eeranal. 12 found the average

pils, according to Coleman,6 Carter,

Mexican-American of the Southwest drops out by the seventh grade. In

California, 73.5% drop out before graduation and in Texas the figure

13

is 80%. A San Francisco Sunday Examiner and Chronicle ~ article re-

ported that the median educational attainment for Mexican-Americans is
6.2 grades, for other whites 10.7 and for Blacks 8.7 grades.
15

Various authorities, including Ul:l.bar:.':l.,]'4 Caskey, ~ and Ramirez,16
report that group counseling programs are needed for Mexican-American

pupils in order to communicate to them the importance of obtaining an

6James Coleman, Equality of Educational Oppo ortunity, (Washington.
Office of Education Publication 38000, 1967).

'7Carter, op. cit,

8Patr1c1a Hishiki, "The Self-Concepts of Sixth Grade Girls of Mexican-
American Descent," California Journal of Educational Research, 203
56-61, March, 1969.

9Nea1 Justin, "Culture Conflict and Mexican-American Achievement,"
School .and Society, 98; 27-28, January, 1970.

10Joe Bernsal, "I An Mexican—American," Today's Education, 58:51=52,
May, 1969.

ncnarles A. Erickson, "Uprising In the Barrios," American Education,
12

Bernal, op. cit.

13News jtem in The San Francisco Sunda Examiner and Chronicle, Septem.
ber 13’ 1970.
14Horaci.o Ulibarri, "Educational Needs of the Mexican—American," Na-

tional Conference on Educational Opportunitles for Mexican—Americans,
April 25, 1968.

ll";Owen Caskey, "Guidance Needs of Hexicnn-Americana," Proceedings of
the Invitational Conferences, Lubbock, Texas, 1967.

16l'la.nuol Ranmirez, III, "Identity Crisis In The Barrioa," Music Educa-
tors Journal, 56:69-70, May, 1970. - : .
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education. Ulibarril7 further reports that counseling programs for
the Mexican-Americans should attempt to enhance their self-concept,
which could lead to improved academic achievement. Baneroft18 adds

Disadvantaged youngsters have been the concern of many local,
state and national programs developed in the last few years.
Many of these have gained impeétus through the availability of
federal monies. The greater emphasis on more adeguate guidance
and counseling services in these programs seems quite appropri-
ate to those who have primary responsibility for planning and
implementing such services. The task remains, however, of d¢-
termining effective ways in which counselors can work with dis-
advantaged youngsters.

In the preceding introductory comments and quotations, the re-
searcher has indicated that: (1) Mexican-Americam pupils in general
have beea found to have lower academic achievement and self-concept
in comparison to other white pupils and (2) there is a need for guid-
ance programs that will aid the Mexican-Americam students to improve
their self-concept and academic achievement. Research evidence is
needed to determine the effects various types of group counseling may
have upon the self-concept and academic achievement of Mexican-Ameri-

can pupils.

II. THE PROBLEM

Statement of the Problem - )
The purpose of this study was to consider the effects of two

different group counseling techniques as aids in the improvement of
self-concept and academic achievement of ¥exican-American pupils in
elementary school. The data were considered in the following four
areas: (1) a comparison of the effects of Group Counseling Approach
Number One (Bicultural Counseling) designed to develop pupil pride
of their ethnic background and Group Counseling Approach Number Two

(Traditionai Counseling) commonly practiced in most schools with

- 1Ty1ibarri, op. cit.

lsJohn Bancroft, "Counselihg The Disadvantaged," The School Counselor,

14:149-157, January, 1967.

K
[
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emphasis on school adjustment and improvement in scholastic achieve-

ment, (2) the effects of the above treatments upon pupils attending

two different elementary schools (3) treatmwent effects on the sex of

the students and (4) the effects on foreign-born and native-born

students.

Significance of the Study
This study was felt to be one of impovtance for the following

reasons:
1.

2.

3.

5.

It may add knowledge toward the solution of Mexican-
American educationsl problems of having lower academic
achievement and self-concept in comparison to other
white pupils.

This appeared to be a timely study due to the increased
concern displayed by educators in attempting to make
education more relevant for Mexican-American pupils.

The literaiture reviewed indicated that there was little,
if any, research concerning the group counseling of
Mexican-American pupils in elementary school.

The research findings of this study may add pertinent
information concerning Mexican-American students' self-
concept and academic achievement due to differences of
sex, place of birth or attendance in different elemen-
tary schools.

This study may ba of help to school districts having
Mexican—-American pupils in determining the types of

" counseling and educational t{echniques that could be

most beneficial in the enhancement of their self-con-
cept and academic achievement.

IXI. PURPOSES OF THE STUDY

It was the purpose of this study to investigate the effective-

neas of certain counseling techniques as aids in the improvement of

the self-concept and academic achievement of Mexican-American pupils

attendihg tvo different elementary schools. Empirical data relative

to the self-concept as measqi‘eld'by the Semantic Differential a:id its

subtest dealing vith feelings toward nationality, Comprehensive Tests

N
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of Basic Skills total acores and ecoree of the subtests in Reading,
Language and Arithmetic were collected for a pretest - posttest re-
gearch design. These data from the two schools (School "A" and
School "B") were tested for correlatioms with the two types of group
counseling approaches and other variables listed to determine if sig-
nificant relationships existed. ‘

The researcher was concerned epecifioally with: (1) determining
which type of group counseling method, if any, would significantly
improve the self-concept and academic achievement, (2) the effects
of the treatments upon the pupils atternding School "A" as compared
to those in School "B," (3) a comparison of male and female effects
produced by the treatments and (4) treatment effects om foreign-—
bora and native-bora pupils. (This comparison was only possible in
School "B" because its population consisted of a fairly equal propor-

tion of foreign-bora and native-born Mezican-American students.)

IV. ASSUMPTIONS AND LIMITATIONS

This study was based upon the following assumptions and limita-

tions:

Asgsumptions

1. That the Mexican-American pupils im the two schools of
the study are representative of the general Mexican-
American population found in elementary 'schools of the
Southwest.

2. That the Mexican-American students ia the study will
accept a non Mexican-Anerican coumselor and respond to
this counseling. : -

3. That there will be no exceptional students anong the
population involved ia the research.

4. That the instrument devised for measurement of self-
concept will accurately measure this component.

5. That the Self—Esteem Inventory will be an: adequate in-
strument for validating the Semantic Differential used
for meaeuring eelf-concept. : S . _

o A« e L " a0 A @ .
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Limitations
1.

2.

3.
4.

5e

6.

Te

8.

b=

That the Comprehensive Test of Basic Skills will accu-
rately measure the reading, language and arithmetic of
the Mexican-American pupils.

‘That there be no adverse effects or negative influence

on the pupils from publicity concerning the actions
and opinions of militant Mexican-American pressure groups.

Those inherent in the nature of the randomly selected
populations of the two schools.

Those inkerent in applying the f:.ndings of this study to
gimilar schools.

Those affected by the individual bias of the reseafcher.

Those inherent in the nature and scope of the various in- -
struments used in the measurement of self-concept, aca-
demic achievement and validation.

Those resulting from teacher bias in the subjective
grading and treatment of subjects involved in the experi-
ment. - :

Those inherent in the variables selected by the inveatl-
gator for the population of this research.

Those resulting from peer group actions and comments rela-
tive to the special attention given the Mexican-American
pupils in the treatment groups. -

Those inherent in the psychological area of studying self-
concept behovior and attempted modification of this be-
havior. .

Those - resulting from the util:.zntion of one counselor :I.n
both schools.

- v. DEFINI’I‘ION OF TERMS

The major terms used throughout the study will have the following
definitions: ' : : '

1.

Self-Concept:- A‘oompo'si_t_e..of numerous aelf-‘pre_cepts,. it ia

caarp s
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& hypothetical construct encompassing all of the values,
attitudes and beliefs toward one's self in relation to
the environment.+9 In this study, the individualts
feelings toward self, ethnic group, most teachers and
his school will encompass his self-concept.

2. Mexican-American: The Mexican-American of the Southwest
United States is referred to by a number of different
names; he is designated as Spanish American, Latin Ameri-
can, Spanish-speaking and so on. This confusion is
understandable, since none of the above terms is truly
adequate or precise and they all lack authenticity in
some degree. The group is not a historically,genet-
ically or culturally homogeneous one. Some writers in
recent years have settled on Mexican-American as most
closely approximating a suitable term, though it is not
acceptable to some sectors of this povulation group -
for example, the Spanish American of northern New Mexico
and Southern Colorado. The term "Mexlcan-Amerigan" is
most generally accepted and less objectionable.
this research project the definition most acceptable
‘was the following from Samora?l: "Those who have come
to the United States from Kexico and their descendante."

3. Group Counseling: Group Counseling consists of whatever
activities a counselor undertakes in an effort to help
two or more clients engage in certain behaviors ghat will
lead to & resolution of each client's problems. It is
considered to be professional attempts to help. non-psy-
chotic clients to examine and modify this behavior and
values through small group interaction. There is no body
of theoretically related knowledge on which the practice
of group counseling can be solidly groundecl.23 ,

4. Semantic Differential: The semantic differential is a
combination of scaling procedure and controlled associations.

lgdohn Pietrofesa, "Self-Concept: A Vital Factor in School and Career
Development," The Clearingz House, 44:37-38, September, 1969.

2ocari:e;r, op. cit,

21Ju11an Samora, La Raza: For otten mericans, (South Bend, Indiana:
University of Notre Dame Press, 1966).. .

22John D. Krumboltz and Carl E. Thoresen, Behavioral COunseling Cases and
Techniques, (New York: Holt, Rinehart and Winston Inc., 1964) .

23Alan Anderson, "Group COunaeling," Rgview of Educat;oml Resea; h,
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The subject is provided with a concept to be differen-
tiated and a set of bipolar adjectival scales against
which to do it. The subjects task is to indicate for
ench item (pairing of a concept with a scale) the di-
rection of his association and its intensity on a
seven-step scale.

5. Academic Achievement: Scholastic grade point average
and standardized achievement test scores inm reading,
language and arithmetic.

6. Machismo or Macho: These terms are used by most Mexi-
can-Americans in referring to males. 1t means being
masculine, having strength and courage.

VI SUMMARY

The first chapter of this report has given an introduction to
the dissertation, stated tile problem, reported on the significance of
the study, exphineh the rationale for the treatmemts, outlined the
-assumptions and limitations upom which the study is based and defined
the important terms used in the report.

There will be four additional chapters to complete the remainder
of this research study. They will be as follows: (1) Chapter II:
Review of the Literature Related to this Study, (2) Chapter III:

The Design and Procedure of the Study, (3) Chapter IV: Presentation
and Discussion of the Collected Data, and (4) Chapter V: Conclu-
sions Based on the Research Investigatiom and Recommendations for
Further Study. |

24C!urles Osgosd, et al., The Measurement of Meaning, (Urbana, Illi-
nois: University of Illineis FPress, 1957).

25(?o.rter, op.' cit.
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CHAPTER II

REVIEW OF LITERATURE RELATED TO THIS STUDY

The literature relevant to this study was examined in three
specific areas: (1) that which related to Mexican-Americans in the
United States including historical, cultural and educational back-
ground, (2) that dealing with group couxseling and (3) the research
findings relative to self-concept in the areas of academic achieve-
ment, sex differences and ethnic studies. Each of these areas will

be reviewed separately.

I. MEXICAN-AMERICANS

There appears to be a paucity of literature available concerning
Mexican-Americans, but a growing amount of interest is now being di-

rected toward this area and more writings are becoming available.

R
RE R

Historical Background

g Placing the discussion of lMexican-Americans im proper perspec-—
g_ tive would be this quotation from Dr. Julian tha.l

%f All Americans represent some minority group. Swedes,

ﬁ Germans, Italians, French, Jews, Indians, Poles and many

others. In spite of social differences they have formed
& strong and united nation. We have been successful in
many areas, & few being: space exploration, scientific
knowledge and cultural achievement. Since 1787 American
institutions have been a model for oppressed people in
many parts of the world. It is remarkable that the pre-~
gsence of so many races, religions and beliefs has not
torn the nation apart. The United States has many social

" problems, a good way to solve some of these problems is
to gain greater understanding about minority groups, to
help all gain a vetter life in the United States. The
United States tradition has beem one of building strength
out of diversity.

1Julian Nava, Mexican-Americans, Paat, Present and Future, (New York-
American Book Co., 1969). ‘
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The Spanish-speaking in the United States have moved to the
North from Mexico; whether born in Spain or Mexico, the present-day
Spaniéh-speaking people of the Southwest came North to the United
States from Mexico.2

Racially speaking, the Mexican-Americans are Caucasian for the
most part and are classified as such in the United States Censusj
nevertaueless, they have the racial visibility of a special family of
Caucasians.3 Biologically spesking, the Mexican-Americans are of
mixed Spanish and Indian ancestry.4

The first white explorers of the United States were the Spani-
ards. Spaniards and Mexicans were the first white settlers of the
Southwest.5 TPhese people have been settled in the Southwest for
more than 350 yoara;6 they were residents of this region before the
Anglo-Americans arrived.7 The people were by nationality first
Spanish (1598-1823), then Mexican (1823-1849) and then American,

" following the treaty of Guadalupe Hidalgo in 1848.8

The Mexican-American population of the United States was very
small until the large immigratiom from Mexico between 1910-19%0.
Since 1920 there has been a steady yearly immigration from Mexico
to the United States and it continues today. Most of these people
and their descendants are United States citizens by birth or natural-

ization.9

2Carey McWilliams, North From Mexico-The Spanish-Speaking People of
the United States, (New York: Greenwood Press Publishers, 1968) «

3Julian Samora, La Raza: Forgotten Americans, (South Bend, Indiana:
University of Notre Dame Fress, 1966). :

4Carey McWilliams, Mexicans In America, (New York: Columbia Uni-
versity, Teacher's College Press, 1968).

5Daniel Valdes, "The~United States Hispano," Special Education;
33:440-42, April, 1969. ‘ ‘ .
6Samora, op. cit.

_ 7McWilliams,‘op. cit. North From Mexico.

8\

Samora, Op. cit.
I1nia
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The Mexican Revolution of 1910-1920 brought thousands of refugee
Mexicans to California. They served as a source of cheap labor and,
as a consequence, lived under depressed socio-economic conditions.
These people, unlike most immigrant groups, have not had to cross an
ocean to get to the United States. They have always been drawn to
the borderlands by a feeling of continuity. Culturally and psychol-
ogically, Mexicans have never emigrated to the Southwest; they have
returned. They therefore differ in the concepts of "acculturation!
and "assimilation" from the European, because the European could cut
off his European roots. But the Mexicans are at home in the South-
west because it is similar to Mexico both physically and culturally.10

The Mexican-Americans are the largest ethnic group of the South-
west.ll They are concentrated in California, Texas, New Mexico, Ari-
zona and Colorado, where they make up 12% of the total population.12
McWilliams,l3 reports that the Mexican-Americans are the third lar-

gest ethnic minority in the United States. He further states that

" there are approximately six million in the country and their number

is increasing rapidly.~ The census does not usually include the actual
total of Mexicans in the United States, for as late as 1954 it was
estimated that at least one million Mexicans had entered the country
illegally and many were lost in the census count. The growth of
Mexican—Americans in California was 87.6% hetween 1950 and 1960
censuses and this was due mainly to ngtugal increase. This is a
young group with a very high birth rate.

| The Mexlcan-American is a highly urbanized group. Over 80%4U
live in‘urban areas according to the findings of Blatt,l4 Samora,15

10
11
12

McWilliams, op. cit.

Samora, Op. cit;
McWilliams, op. cit. Mexicans In America.

DB1piq,

14Glorla Blatt, "The Hexican—American in Children's Literature,"

Blementary English, 45: 446-51, April, 1969. ‘

5Samora, [} <18 cit.
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and McWilliams.16 Moore 17

into the cities faster than are either the Blacks or Anglos. Approxi-

reports that Mexican-Americans are moving

nately 80-90% are native-born and the trend is increasing.
The 1960 census indicated that one out of five Mexican-American

19

families was officially considered to be poor.18 Nava ® reports
that in 1960 one-third of the Mexican-American families earned less
than 33,000, He also reports that Mexican-American families are
usually larger than average and in many cases children have to drop
out of school to nelp support the family. The income of the family
has increased as they move into urban areas; however, many families
still have a poverty struggle.

Samorazo states that as of 1960 only 4% of the Mexican-Ameri-
cans were in professional occupations as compared to 8% of the Anglo-
Americans. Seventy-five per cent were engaged in labor type of occu-
pations. Mcwilliamszl reports that Mexican—Américans have made some
gains in professional occupations, but that progress is still \;ery
slow. An example of this: of approximately 25,000 students at the
University of California in Berkeley in 1967 only 78 were Mex:l.can-
Anerican. During the same year, out of 26,000 enrolled at the Uni-
veréity of California in Los Angeles only 70 .were Mexican-American.
In 1966, there were more Blaci{s enrolled in state colleges of Cali-
fornia than Mexican-Americans, although there were more Mexican-
Americans in the state than Blacks.

Sa.mora22 states that World War II was the beginning of the im-
provement of economic conditions for Mexican-—Americans. The federal

government began to sponsor programs to improve the bicultural

16ycwillians, op. cit.

17Joan Moore, Mexican-Americans: Problems and Prospects, (Madison,
Wisconsin: University of Wisconain, 1966) '

IBSamora s ODe. cit.

' 19Nava, op. cit.

2oSamora, Op. cit'.

McWilliams, op. cit. North From Mexico.

2283310:&, op. cit.

22
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situation of the Southwest. Mexico and the United States agreed to
regulate the flow of Mexican labor across the border. This move
helped to alleviate bicultural problems because the most serious
threats to effective programs of acculturation have been the large
scale immigrations from Mexico. The Mexican-American began to de-
velop self-consciousness and political awareness following the War
and since the beginning of the Negro Civil Rights movements in the
1950's. The 1960 presidential campaign brought about great Mexican-
American involvement. Their vote won Texas for John F. Kennedy.
MeWilliams®

tember, 1965, in Delano, California, brought much national attention

adds that the grape pickers strike, beginning in Sep-

to the Mexican-American plight in the United States. This strike
and others by migrant laborers have inspired the Mexican-—American
to achieve dignity, respect and equality.

24 reports that Mexican—America'ns are taking part in elec-

Nava
tions and many have been appointed to govirnment jobs. Examples are:
Vincente Ximenes, & chairman on President Johnson's cabinet commit-
t:e on Mexican-American affair's, Armando Rodriguez, Coordinator of
the Education Program for the Spanish-speaking United States Office
of Education, Dr. Hector Garcia, member of the United States dele-
gation to the United Nations, Raul Castro, United States Ambassador.
" to El Salvador. Many have been‘elected to national political offi-
ceg, including Senator Josepa Montoya of New Mexico, Representative
Henry Gonzalez of Texas, Representative Eligio de la Garza of Texas, '
and Representative Edward Roybal of California. Though this number
is far_ below the Mexican-American proportion of 't'he_ population, it
‘ 25 continues that there

is a trend toward increased intermarriage between Mexican-~Americans

appears that progress has been made. Nava

23M0Williams, op. cit..

24Navp, op. cit.
251bid. |
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and others.

Many Mexican-Americans are preséntly trying to define who they
are, Divisions among this group are perhaps evidenced in the many
names that they use to identify themselves.26 "Chicano,"'which is
increasingly being used to identify Mexican-Americans, was defined
by the late Ruben Salazar27 as being one who wants to be a Mexican=-
American with a non-Anglo image of himself. He resents being told
that Columbus discovered America, when his ancestors the Mayas and
Incasyere here first. He feels his culture predates the Pilgrims.
The word "Chicano" is a short term for Mexicano. Chicanos are
fighting to become Americaus with a Chicano outlook.

Nova reports that Mexican-Americans are at a crossroad; they
nust decide what they will do with their ,lives.28 Leaders are
arising who appear genuinely interested in helping their people im-

29

prove their situation. Although national recognition of Mexican-

American problems is increasing, much more research is needed in

the immediate future to provide a basis tfor helping Mexican-Ameri-
30

cans.

Summary '
Some of the literature concerning the Mexican-American éthnic

group's historical background in the United States has been reviewed.
As a result of this review, the investigator has concluded that there

is a scarcity of research available in this area. The historical

26Nava, op. cit.
27

Ruben Salazar, A_Selection of Columns Reprinted ero_m The Los

Angeles Times, (Los Angeles, February 6, 1970). _

28Nava, ops cit.
29Samora, op. cit.
3oNava, op. cit.
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background, past, present and future outlook of Mexican-Americans
were discussed by various guthorities. The literature indicates
that Mexican-Americans are economically and socially worse off than
most groupé in the United States. They constitute the largest eth-
nic minority of the Southwest and rank third nationally. National
recognition of Mexican-American problems is increasing and many new
Mexican—American leaders are arising to help improve the groups sit-

uatione.

Cultural Background

In the literature relative to the Mexican~American culture,
most authorities emphasize the great differences between this cul-
ture and the dominant Anglo culture. Many report. that the Mexican-
American's strong cultural ties have prevented him from bacoming
botter mesimilated in the United States.

31 32

Zintz and Sch_wartz report Mexican-American cultural values

" differ from Anglo culture in the following ways: 1) in the past,

little value was placed on education, especially for females, 2)
fatalistic feelings that man has 1ittle control over his natural
or social environment, 3) time is to be enjoyed in the fullest and
mst not be postponed, 4) present needs usually have priority over
future needs - there is little cmphasis on delsyed gratification,
and 5) success is viewed in texrms of inter-personal relationships
rather than in terms of material acquisition.' Justin33 feels that
the Mexican-American cultural values of fatalism and the lack of
emphasis on dglayed gratification are thé two values that cause the

34

most conflict between inglo-American and Mexican-American. Carter

yiles Zintz, Education Across Cultures, (Dubuque, Iowa: William
c. Brown Co., 1963). '

32Am'lrew Schwartz, "Comparative Values and Achievement of Mexic'an-
American and Anglo Fupils," Cooperative Research Program Repoxrt no.
OSER 34 HeEWe & UsCoLohAoy Febrl’.ary, 1969, Pe 380

33Neal Justin, "Culture, Conflict and Mexican Anarican Achievement"
School and Society, 98:27-8, 1970. : A

| 34'1‘hoxnas P. Carter, Mexican Americans in School: A History of Educa-
_tional Neglect, 'New York: College Lntrance Board, 1970).
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in his research conducted with California freshmen students sup-
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ported Justin's viewpoint. He found that Mexican-American stud- ;
dents have a much higher belief in fatalism and lack interest in

delaying gratificatibn in comparison with Anglo pupils. The find-
ings showed that 55% of the lexican-~American pupils as compared |
to 22% of the Anglo group agreed that planning ahead made people j
unhappy. Forty-one per cent of the Mexican-Americans and 25% of }
the Anglo-Americans felt it was best to live for today and let to- i
morrow take care of itself. More than 90% of the teachers in the !
school found the Mexican-Americans to be fatalistic in outlook.

35 36

According to Haydon”” and Johnson, the Mexican--American

family is a tightly knit patriarchal society. The father has all
the authority, although the mother is the center of the family.

The eldest male child inherits the father's authority over the

31 38 2nd Schwartz’? .

report that the male is superordinate to the female. Carter4o

family when the father dies. Carter, Landes,
furth;:rmore states that boys are strongly influenced by the macho

(male) role of the father. The boy is taught that he is developing
into a man and he must behave like a man. The 'boys are encouraged
with the need to establish a masculirie image and to defend honor. ) o
The Mexican-Americar calls this machismo. Carter4l feels this may 1
be the reason why female teachers have trouble disciplining Mexican-

American boys and also may partly explain the high drop--out rate for

»35Robert Hayden, "Spanlsh Americans in the Southwest, Life-Styles :
Patterns and Their Implications," Welfare and Review, 4pril, 1966, ;
36Kt-,-nneth R. Johnson, Teaching The Culturally Disadvantaged Pupils,

(Chicago: Science Research Associates, Inc., October, 1966;

37

Carter, op, cit.

3afiu;;h Lendes, Culture in American Education, (New York: wiley €o.,
1965

39Schwartz, op. cit.
4oCarter, op. cit.
4lypig.




boys. A boy is macho if he is on his own, earning money and self-sup-

porting.
43

'Samora“‘2 and Bernal have found that Mexican-Americans in most in-

stances speak both Spanish and English, vwhich indicates a strong tenacity

44

in maintaining their culture. Bernal ' also reports that the Mexican-

American has maintained his language for at least five generations,

which is longer than any other ethnic group in the United States. He
feels that this is due to the proximity of the Mexican border and the
Spanish language television and radio programs, newspapers and movies,

The maintaining of an ethnic language may be beneficial in aiding

45

acculturation, according to Samora. He states:

Use of the vernacular languages of a minority group living
among people of another language has usually sped up the process
of acculturation and made easier the learning of a second lan-
guage for communication with the majority group. ihere this
policy has not been followed, the vernacular language has been
neglected or suppressed, the result has been a continual clea-
vage between the minority and majority group. What can con-
tribute more to self esteem than the recognition of one's ver-
nacular? We all love to be addressed, even if brokenly, en la
langua que mamamos (in the language we suckled, in our mother's
tongue).

46 disagrees. He feels that if a group speaks a foreign

Justin
language and if they hold on to a culture that is incompatible to the
dominant culture they will be subjected to discrimination. He also states
that the Mexican-American has the characteristics of a dafk skin and dif-
ferent customs, which make him physically distinguishable from the Anglo
majority. The differences add to the possibility that the Mexican-Ameri-
can will be discriminated against.

The following poem sums up fairly well some of the feelings Mexican-
Americans may have concerning théir cultural conflicts with the dominant

Anglo-American culture.

42Samora, op. cit.

43Joe Bernal, "I Am Mexican-American," 'i‘o'da 's Education, 58:51-52, May,
1969. '

41pi4,

4SSamora. op. cit.

46 . . g
Justin, op. cit.
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WHO AM I?

"1 an Joaquin

Lost in a world ef confusion
Caught up in a whirl of a

gringo society

Confused by the rules

Scorned by manipulations,

and destroyed by modern society.

My fathers

have lost the economic battle

and won

the struggle of cultural survivail
And now! .-

I must choose

Between

the paradox of
Victory of the spirit,
despite physical hunger
or

to exist in the grasp
of American social neurosis
sterilization of the soul
and a full stomach
yes,
I have come a long way to nowhere
‘Unwillingly dragged by that
monstrous, technical
industrial giant called

Progress
"and Anglo success
I look at myself,
I watch my brothers
I shed tears of sorrow
. I sow seeds of hate.
I withdraw to the safety within the
Circle of Life . « « My Own People,

47

47Ro§olfb Gonzales, I Am Joaguin, (Syracuse: Gﬁylord Pamphlets,
1967 [ ) . . '




-19-

United States society has adopted and integrated a great deal
of Mexican and Spanish culture. Art, ideas, customs, missions and
churches of the Mexican-Americans have been accepted by many other
people in the United States. Most of the older cities of the South-
west were built by Spaniards, Mexicans and Indians, a fact that is
taught'to all American pupils in the schools. Our cowboys owe much
to the Mexican vaquero. American miners learned techniques of
placer and quartz mining from the I~iexicans.48 lflc‘rlilliamsd'9 lists
other contributions of the Mexican-—American culture to the Anglo cul-
ture as being: 1) the Spanish words in our language, vhich are very
numerous such as ranch and adobe, 2) food - encheladas, tortillas
and corn are consumed by many people of other heritages and 3) the
architecture of the buildings in our cities of thg Southwest was
adopted from the Mexicans. 3
Riveraso feels that the best solution to the problem of the
Mexican-Americans' culture conflict with Anglo culture is for the
schools to teach the Mexican-American students.more about their cul-
k ture. These students need pride in their ethnic background in order
to develop a sense of identification.’ Cultural pluralism is the
stro_ngest and best solution, because the persoan can identify with
his ethnic culture and heritage on one hand and still be a good Ameri-
can citizen. By fusing both cultures, a new and better whole should . -
. emerge. The Mexican-Americen wants to add the values of his cultural
and historical roots of Mexico to American society as a contribution

to our nation.

Summary , .
Writers indicate that the great differences between this culture

and the dominant Anglo culture have been the main reasons for the

Mexican-American's difficulty in assimilating and have subjected him

48Nava., op. cit. - R ‘

49ycwilliams, op. ecit.

5oFel’ic:'mno Rivera, A Mex‘ic':"an- Americsn Source Book, __(Menlo Park,
California: Educational Consulting Associates, 1970).

.29
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to discrimination. The authorities feel that the close proximity
of the Mexican border has been the chief reason why the Mexican-
American has retained his culture longer than any other ethnic
group. lexican-American culture has contributed a great deal to the
United States culture and society. Some authorities feel that cul-
tural pluralism is the best solution because the Mexican-American :
needs to develop pride in his identity and that the schools should

teazch the Mexican-American more about his culture.

Educational Background

Education, like other areas concerning Mexican-Americans suffers
from a scarcity of literature and research. The research that is
available indicates that Mexican-Americans have been neglected in
their education and, therefore, have dome poorly :m school. .

Carter?l who has perhaps written the most extensive and infor-
mative book concerning the education of Mexican-Americans reports
that in the first 30 years of this century the concern of the major- ‘
ity for the schooling of Mexican-Americans was negligible. Educa-
tors shared society's view of the Mexican-American being an outsider,
a person vho was not expected to participate fully in American life. ' ;
Little was done to remedy the educational problems of Hexican- Ameri-
can children. Most dropped out of school uporn completing the pri- : )

52

. mary grades. Carter gives an example of early twentieth century
educational literature relating to Mexican-Americans by quoting this 'g
1914 statement of HMcEwen: "Just so surely as Booker T. Washington

is right in saying that Tuskegee and similar ingtitutions are the

"ultimate solution of the Negro problem, so surely is the same kind

of education the necessary basis upon which to build a thorough and o ,
complete solution of the Mexican problem. Like the Negz:o the Mexi- |

cans are a child-race without the generations of civilization and

T A r e vme el Dan e - A

510arter, op. cit.
21pi4,




culture back of them which support the people of the United States.”
During +he depression and after, many rural Nexican-Americans

. moved to the cities and brought their problems tc¢ a& wider conscious-

ness. Educators during the 1930's and 40's began to see the school

as a method of acculturating the ngican_Americans. Scheol programs
for them'emphasizod vocational and manual arts training, English,

i$  health and cleanliness and the learning of such American values as

¢ punctuality. World War II brought some more changes with the devel-
3 opment of intercultural education. This was a gesture toward the
appreciation of Latin American cultural heritage and a means to
strengthen the "Good Neighbor Policy" between Latin American coun-

54 55 56

tries and the United States.s3 Carter, Farmer, and Parsons
indicate that the schools of the Southwest have directed their edu-
? ’ cation toward the Anglo pupils and ignored the Mexican-American.
1 Samora57 reports that this neglect caused Mexican-American parents
f "to develop an attitude of resignation concerning education.
t? Carter58 reports that schools have categorized the Mexican-
ﬁ American as a vocational, or an agricultural, worker type. He feelé
A that this categorization has unconsciously encouraged Mexican-Ameri-
cans to fail academically and drop out early. This has also caused
Anglos to believe that Mexican—Americans are inferior and lack in-
jtiative, and this attitude persists today.

Parson's59 research conducted in a three-year study of an agri-

cultural town in the Southwest during the 1960's substantiates

53Carter, op. cit.
41pi4.

55George L. Farmer, Education: The Dilemma of the Spanish Surname
Americans, (Los Angeles: School of Education, Unlversity of Southern

California, 1968).
: - 56 Theodore Farsons, "Ethnic Cleavage in a California School," Unpub- -
E 1ished Doctoral dissertation, Stanford University, 1965.
E 57

Samora, Op. cit.

?? ' 58Carter, op. cit.

59Parsons, Op. cit,
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Carter's opinion that schools have discriminated against the Mexican-
American. The study reports that in one school a teacher upon being
asked why she had an Anglo boy lead Mexican-American boys out of the
classroom to the playground explainedvtﬁat the Anglo boy's father
owned a big ranch and that one day the boy would.have to learn how
to direct Mexican workers. Another teacher had Anglo pupils help
Mexican-Americans recite in class. She said the reason for this vas
that the practice draws the Angln pupils out and gives them feeiings
of importance. The school principal ia explaining the grouping in
reading said, "We thought that white children would get more out of
school if they could work faster and not be slowed down by Mexicans.
We thought the Mexican kids wiuld do better work if they were in
classes geared more to their level. We thought that maybe we could
give them some special attention. Everyone is happy about the
grouping programs. The Mexican parents have never said anything,
. but the kids in school are doing better. I guess the ‘Mexicans are
more comfortable in their own group." Parsons60 also reports that
sociometric tests given to the Mexican-American children showed that
they also shared the view held up to them that Anglos are smarter.
Lately, Mexican-Americans have become restless and much of
their militancy has been directed at education. . Erickson61 gives
an example of this militancy by quoting Rosalind Mendez, a graduate
of an East Los Angeles high school, who said:

From the time we first begin attending school we hear
about how great and wonderful our United States is, about
our democratic American heritage, but little about our
splendid and magnificent Mexican heritage and culture.
What little we do learn about Mexicans is how they merci-
lessly slaughtered the brave Texans at the Alamo, but we
never hear about the child heroes of Mexico who courag-
eously threw themselves from the heignts of Chapultepec

60Parsons, op. cit.

610har1es A. Erickson, "Uprising In the Barrios," American Educa-
tion, 4:29-31, November, 1968.
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rather than allow themsalves and their flag to be cap-
tured by the attacking Americans. HWe look for others
like ourselves in these history books, for something to
be proud of for being a Mexican and all we see in books,
magazines, filmes and television shows are stereotypes

of a dark, dirty, smelly man with a tequilla bottle in
one hand a dripping taco in the other, a sarape wrapped
around him and a big sombrero. But we are not the dirty,
stinking winos that the Anglo world would like to point
out as Mexican. We begin to think that maybe the Anglo
teacher is right, that maybe we are inferior, that wve

do not belong in this world, that as some teachers ac-
tually tell students to their face ~ we should go back
to Mexico and quit causing problems for America.” :

Steiner'562 intertiews with Mexican-American youth suprort
Rosalind's commentary. He feels that many Mexican-Americans de-
velop an inferiority complex about their race because of what is
taught in schools. A Mexican-American youth told him that he was
taught that Anglos are good guys and Mexicans were bad. The teacher
made the Anglos feel superior and the Mexicans developed a guilt con-
- plex. Erickson63 feels that young lexican-Americans who spzak out
_are education's best friends because they are working to bring
changes in education since it affects them most intimately. They
themselves have probably been victims of our schools. They have
seen tho hopes and dreams of brothers anéd sisters, friends and chil-
dren destroyed by a system which has béen indifferent to their needs.
They are not talking about destroying the system, only in improving
it. United States Commissioner of Education Harold Howe II is
quoted by Erickson64 as having told the National Conference on Edu-
cational Opportunities for Mexican-Americans in April, 1968 that
our schools have failed to meet the needs of helping Mexican-Ameri-
cans reach their full potential.

Statistics on the education of Mexican-Ameficans reported by

628tan Steiner, la Razas_ The Mexican Americans, (New York: Harper
and Row Publishers, 1970). '

'63Erickson, nggcit.
64 '
Ibid.
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-Bernal,65 Coleman 66 and Carter67 indicate that these students have

one of the highest drop-out rates found among all ethnic groups in
the Unit_ed States and do pobrly on intelligence tests, standard-
jzed achievement tests and school grades as compared to Anglo peers.
Colemam'as8 study found Mexican-Americans rank fourth among six
ethnic groups compared on achievement test scores. The ranking of
these groups on the achievement tests was in the foilowing order:
white, Oriental, American Indian, Mexican-American, Puerto Rican
and Negro. Eighty-five per cent of the Mexican—American students
in this sample ranked below the other white group. Their reading
and verbal ability was found tob e two years behind the vhite stu-
dents in sixth grade and three and a half years behind by twelfth

grade. This national sample also indicated that Mexican-American

pupils in relation to other ethnic groups: 1) rank high in deter-
mination to stay in school, be good citizens and attend school regu-
larly, 2) rank low in planning to attend college, 3) have equally
high occupational aapirations; 4) have the lowest self-concept and
5) express a much lower sense of control over their environme.nt.

69

Gordon's ° findings contradict Coleman's of equally high occupa-
tional aspirations, in that he found Mexican-Americans have lower
aspirations than do other whi tes wno live in the same neighborhood.
Additional statistical facts concerning the education of Mexi-
can-American which are pertinent to this study include the follow-
ing: '1) Berna17o has found that the average lMexican-—American drops
out of school by the seventh grade. In California 73.5 per cent

drop out of high school before graduation. Texas has the highest
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6‘)-Bernal, op. cite.

66(Jolemzm, op. cit,

67Carter, op. cit.

68001eman, Oop. cit.

69Wayne Gordon et al., Educational Achievement and Aspirations of
Mexican-American Youth in Metropolitan Context, ZLos Angeles: Uni-
versity of California Center For the Study of Evaluation of Inetruc-
tional Programs. Office of Education, 1968)

7°Bernal, op. cit. _ h
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drop out rete for Mexican-Americans - approximately 80 per cent
drop out prior to high school graduation, 2) carter71 adds that
Mexican—Americans start out in school fairly close to other white
pupils in all measured achievement ahd remain close until third or
fourth grade. After the beginning of intermediate grades these
pupils begin to fall progressively further and further behind other
vhite achievement norms. Research indicates mental withndrawal takes
place and is displayed by boredom, failure to work, inattentiveness
and discipline problems beginning from third to sixth grade. Boys
withdraw mentally earlier than do girls. It is almost impossible
to compare the achievement c¢f Mexican-American and other white
peers over twelve years of age because so many Mexican-Americans
have dropped out. The Mexican-Americans who do .reach the last
years of high school are similar to their peers, since the diver-

72 continues with

gent ones have long since dropped out. Carter
the information that Mexican-Americans do almost as well as other
white counterparts in spelling, grammar fundameatals and arithme-
tic achievenent, almost approaching local or national norms. How=
ever, they score very low in language arts areas. 3) (}rrebl'er."'?3
found that despite the role of women in traditional Mexican cul-
ture the average amount of schooling is about the sane for males
and females. 4) Mexican-Americans are underrepresented in college
attendance. In California it was found that only 7.42% Spanish
surnamed pupils attended junior colleges, whereas 13.30% of the
school population in the state was Spanish surnamed as of 1966.
The pupils who do begin college suffer a higher attrition rate than

do other groups. Males appear to have a lower college drop out

n

Carter, op. cit.
721p44.
73Leo Grebler, "The Schooling Gap: Signs of Progress," Mexican-

American Study Project, Advance Report No.7, (lLos Angeles: Univer-
sity of California, Graduate School of Business, 1967) mimeographed.
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rate than do the females. &) Carter74 found that Fexican-American
youngsters perform better in schools having a low rercontage of
minority group pupils, especially in elementary and Junior high
schools. Other-white pupils are not affected by the school's eth-
nic makeup. This indicates that ethnically mixed or schools having
a majority of other vhite pupils helps to improve the Mexican-

75 reports that Peal and

American academic achievement. 6) Carter
Lambert's (1962) research on bilingualism showed the bilinguals of
an ethnic group perform slightly better than monolingnual in both
verbal ani non-verbal intelligence tests. This study wvas considered
one of the best conducted in this area because of careful control of

socio-cultural factors and widespread testing in six Montreal French

schools. As a general rule it has been founi that children entering
gchool directly from Mexico achieve better than United States-born
Mexican—Americans.76 7) Research indicstes that other white and

Mexican-American teachers appear to be equally effective'or inef--
11

8l

fective with Mexican—Ameri‘can child<en.

83

Samora,78 Carter,79 Nava,ao Farmer, Bernal,82 Erickson™ and

74Carter, op. cit.
T51pia.

76_13.’.?.".-

77&&.

788amora, op. cit.
790arter, op. «zit.
8oNa\ra, op. cit.
81Farmer, op. cit.
82Berna1, op. cit.

83Erickson, op. cit.
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Barba?4

to mention a few writers, report tnat schools should teach
the Mexican-American pupils about their culture, language and heri-
tage. Students need to find out about Mexican contributions to
United States society. Barba,85

states that if the schools become better able to guide Mexican-

in continuing the discussion,

Americans in their bicultural life this should strengthen cultural
awareness, self-image and be an asset for personal and national se-
curity.

I\Ia.vza.e6 summarizes the need for bicultural education in the
following statement given to the California state legislative com-
mittee meeting conducting a hearing on the education of Mexican-
Americans in Stockton, California, on October 28, 1970.

As long as ™exico and the United States share a border,
Mexican-Americans will be with us, unlike the other na-
tional background groups. As long as liexico is next door,
Mexican~Americans will therefore pose some sort of a di-
lemma. I don't say a problem, I say a dilemma, and it is
a dilemma because it is going to be up to all of us to de-
termine whether it's a problem or whether it is a source
of enrichment to American society. But there's certainly
going to be Mexican-Americans here and, of course the num=-
ber is increasing.

So, I tell school boards and colleges to fasten their
safety belts because of a number of different factors, not
romanticism or Catholicism, but because Mexican-Americans
have mcre children than the average Anglo-speaking family
and they are increasing at roughly twice the rate of every-
body else. So, when I said this to a nationalist the other
day he said, "Yes, Julian, we'll sometime get it back, you
know, just simply by the ballot," and of course he was
being facetious, but educators are gradually recognizing
and I'm not sure the State has, that the numbers are
groving greater and with the constant influx from Mexico
we steadily have brand new Mexican-Americans starting the

84A1u A. Barba, "Project Move Ahead," Audjovisual Instruction
14:34-5, December, 1969.

851pia,
86Nava. op. cit.
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beginning of a continuum at the end of which you might
say is assimilation if not acculturation or biculturalism.
This is not true to same extent with other national back-

ground groups.
Carter87 adds that few lMexican-Americans have benefited from our

educational system. Mexican-Americans find little revard in educa-
tion and are, therefore, not motivated. They find school punishing
and so do not achieve and persevere. Sarnora.88 feels that in eur
society, education has been the means for upward social mobility for
most ethnic groups, but education has not been nearly so effective

for the Mexican-American.

Summary
Literature concerning the historical background, cultural back-

ground and education of Mexican--Americans in the United States has
been reviewed. The researcher has traced some of the history of
the Mexican-American from 350 yerre ago to the presenat. The findings
indicate that Mexican-Americans had settled the Southwest before the
Anglo-American. The Mexican-Americans are the largest ethnic minor-
ity in the Southwest. Many writers report that the great differences
between the VMexican-American culture and the Anglo culture and the
proximity of the kcxican border have caused the Mexican-American
to retain his culture longer than any other ethnic group.

The review of educational literature indicates that Mexican-
Americans have a record of poor achievement, a high drop out rate
and are discontented with the schools. Many authorities feel that
the best way to improve the Mexican-American's educational achieve-
ment is to provide these pupils with bicultﬁral education. It is
felt that bicultural education may motivate the Mexican-American to

8”(:arter, op. cit.
8BSmuora, op. cit.
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improve in educational.achievement and also gain pride in his iden-
tity.

Research findings of the authorities indicate the following edu-
cational facts pertinent to this study: 1. Other-white and Mexican-
American teachers are equally as effective with Mexican—American pu-
pils in school. 2. Mexican-American pupils begin to fall behind -
academically at the beginning of third or fourth grade level.

3, Mexican-American pupils appear to perform better in majority
schools. 4. Mexican-born pupils seem to achieve better in school
than do the native~born Kexican-Americans. 5. Both Mexican-American
males and females appear to receive about the same amount of educa-.

tion. Boys appear to withdraw mentally in school earlier than do

girls.

II. GROUP COUNSELING

Research is meager in the area of counseling at the elementary
school level and in cot.mseling of ethnic minorities. There has, how-
ever, been much research condpcted in group counseling at the seoon-
dary school level. |

Kx-um‘noli:r.89 defines group counseling as consisting of whatever
ethical activities a counselor undertakss in an effort to help two
or more clients engage in certain behaviors that will lead to a
resolution of each client's problems. -He feels that there are two
main reasons for having group counseling rather than individual coun-
seling, which are: 1) greater effectiveness and 2) efficiency.

Its efficiency is in the fact that a counselor can help more than
one client in the same amount of time usually devoted to Just one
student. A stronger justification for group counseling is in the

£"9John D. Krumboltz and Carl E. Thoresen, Behavioral Counseling
Cases and Techniques, (New York: Holt, Rinehart and Winston Inc.,
19645.
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area of effectiveness: in many cases clients learn better from one
another when they are in a group situation. Dinkmeyergo adds that
the main purpose of group counseling is to facilitate the educational
/ process. Pupils tend to feel more comfortable in a group with their
i iﬁ' peers rether than in a one~to-one relationship with adults. Mowrer91
feels that because of its efficiency and effectiveness, group coun-
seling is the wave of the future.

Research regarding tihe basic question of comparing the effec-
tiveness of group counseling and individual counseling shows incon-

92 in roviewing the research of Wright,

gistent findings. Hewver,
Folds and Gazda, reports that their findings indicate that both coun-
seling methods are equally effective. Gdzda'93 reports that Davis'
(1959) research indicated that students who received group guidance
showed significant gains in citizenship grades as c'on.xpnred to those
who received individual counseling. No other research was found con-
cerning the comparison of group and individual counseling. However,
it would appear that if two or mere clients are in need of similar
counseling, them group counseling would be the most efficient be-
cause of the opportunity fer the counselor to work with the maximum

nunber of pupils with a minimum amount of counselor time.

9%)on Dinkmeyer, Developmental Group Counseling, (Chicagoe: DePaul
University School of Education, 1968).

910.11. Mowrer, "Preface," (In George Gazds and Mary Larsen, "A Compre-
hensive Appraisal of Group and Multiple Counseling Research,” Journal

of Research and Development in Kducation, Winter, 1968, p.l.

92Vivian H. Hewer, "Group Counseling," The Vocational Guidance Quarterly,
16:250-1, 1968.

9 George M. Gazda and Mary Larsen, murnu' of Ressarch and Development
in Education, Winter, 1968, pp. 74-H.
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Group Counsalgng Research in Elementary and Secondary Schools

v’-/?:‘z As previously mentioned, there are few studies concerning group
25 96

counseling at the elementary level. Jackson,94 l/inkler, Jensen,

& and l\hsy”7 have all found that group counseling produced significant

R e T ORI

gains in academic achievement of elementary school pupils. Lodato98

s}g : found that group counseling improved the self-concept and school ad- %
'g’f, justment of elementary school pupils rather than academic achievement. i
Similar studies concerning group counseling in the secondary

school level were the following: Baymur,99 Roth,mo Broedel,ml

1

9"'Robert Jackson, "Results of Early Identifications and Guidance of

Underachieveys," Cooperative Research Project No. S=153, (La Crosse,
Wisconsin: State University of Wisconsin, October, 1966) .

]

F 95Ronald Winkler, et al., "The Effects of Selected Counseling and
| Remedial Techniques on Underachieving Elementary School Students,"
Journal of Counseling Psychology, 12:384-7, December, 1965.

966. E. Jensen, "Small-Group Counseling For Underachieving Primary ' '
School Children," (In Dxiver, H.I., Counselins and Learning Through ]

Small Group Discussion,(Madison, Wisconsin: lonona Publications,
19585 pPp. 2086-=90.
i

h 97L. Ney, "A Hultiple Counseling Froject for Underachieving Sixth
Graders, (In Driver, H.I., Ibid) pp. 291-93. '

98F:ra.ncis Lodato et al., "Group Counseling' As a Method of Modifying
Attitude in Slow Learners," The School Counselor, 15:27-29, October,

1967. = |
99Baymur and C. Patterson, "A Comparison of Three Methods of Assisting
Underachieving High School Students,"Journal ef Counseling FPsychology,
7:83-90, 1960.

f looaobert Roth et al., "The Non-Achievement Syndrome, Group Therapy

: ‘and Achievement Change," Personnel and Guidance Journal, 46:393-98,
1967.
1°1J . W. Broedel, "A Study of the Effects of Group Counseling on the

Academic Achievement and Mental Health o £ Underachieving Gifted Ado~-
lescents," Disaertation Abstracts, 19:3019, 19%9.
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Benson102 and McDaniel

103 reported positive academic achievement as
a result of group counseling in their studies. Rappoport104an& Cap-
lanlos found no chahge in academic achievement; however, signifi-
cant gains in the self-concept and school adjustment of secondary
pupils resulted from group counseling.

Chestnut,106
that fe;r studies indicated that group counseling produced improvement
in academic achievement. He adds that investigators have usually
found some subjects gained in achievement, while others remained at

the same lcvel or became worse. Gazda and Larsen} 7who thoroughly

in reviewing grcup counseling literature, stated

reviewed 104 group counseling studies conducted between 1938 and
1967, found that approximately 50% of the results indicated improve-
ment in academic achievement and 20% found improvement in self—éon-
cept. They further state that the majority of these studies report-
ing significance came from simple uncontrolled descriptive research
studies. In conclusion, they state that group counseling research

is therefore inconclusive.

loa!loxmld Benson and Don Blocker, "Evaluation of Developmental Coun-
seling with Groups of Low Achievers in a High School Setting," School
Counselor, 14:215-20, 1966.

losliarold McDaniesl and Boyd Johnson, "Effects of Group Counseling on
Achievers and Under-Achievers," Journal of Second Education, pp.
136-139, March, 1969. :

1°4David Rappoport, "Small Group Counseling," The School Counselor,
15:121, November, 1968. '

IOSStauley Caplan, "The Effects of Group Counseling en Junior High
School Boys Concepte of Themselves in School," Journal of Counseling
Psychology, 4:124-28, 1957. ’ .

10644114am Chestnut, "The Effects of Structured and Unstructured
Group Counseling on Male College Student's Underachievement," Journal
of Counselinz Psychelogy, 12:388-94, 1965.

1°7Goorgo Gazda and Mary larsen, "A Comprehensive Appraisal of Group

and Multiple Counseling Research," Journal of Research and Develop-
ment In Education, 1:168-107, Winter, 1968.




Group Counselins Research With Ethnic Minorities

Amoeloereports that past research concerning the counseling of
minority students is very meagery therefore, it is difficult to
evalua’e the effects of counseling on these pupils. One of the few
research studies conducted on the counseling of Mexican-American stu-

.denta has been reviewed by Klitgaard}og

who reports that Marlin
Tucker, a counselor in a San Jose high school conducted group coun-
seling sessions with Mexican-American students concerning their
special problems and the cultural differences of their ethnic group
in comparison to the Anglo culture. As counseling progressed, the |
pupils began to take pride in their heritage and leo shoved im-
provement in their academic achievement., Many of these pupils be-
came student leaders and also received scholarships to various uni-
versities. In concluding, Klitgaardllostatea that the results from
this study indicate that group counseling cin produce successfu; re-
sults with liexican-American pupils.

Another study concerning group counseling of minority group pu-
pils was conducted by Gilliland,lllwho counselled black high school
students; the results showed significant gains in academic achieve-
mont for both males and females.

From the research revicwed, the investigator has concluded that
group counseling could be successful in improving the academic
achievenent and self-concept of Mexican-American pupils. The issue

would be what methods or approaches might be most effective with

loawillinm Amos and Jean Grambs, Counseling the Disadvantaged Youth,
(Englewood Cliffs, New Jersey: Prentice-iall, Inc., 1968).

logcuy C. Klitgaard, "A Gap Is Bridged," Journal of bccondgr? Edu-
cation, 44:55-57, February, 1969.
110

Ibid.
111Burl Gilliland, "Small Group Counseling With Negro Adolescents
In a Public High School," Jour of Counsel ho s 15:147-52,
1968.
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Mexican-American students. Bernal,112Rowan,113bamor¢,114Cart6r,

Erickson,116Farmer,117Ramirezllaand Gonzalosn9

115

are among many who
‘feel that teachers and counselors should instruct the students about
their own Mexican-American culture and values. Successful Mexican-
American leaders who are contributing to United States society'
should be brought to school to discuss career attainment and the
advantages of remaining in school. Biographies about Mexican-Ameri-
can heroes should be made available to the pupils. These types of
bicultural programs should help the pupils gain pride in their heri-
tage and thus aid in motivating them toward being successful in
school. By providing an accepting and helpful environment, this
should aid the pupils in gaining identification within the two cul-
tures and also enable them to select the best of both cultures with-
out having to reject either.

Hauklzosupports the feelings of teaching and counséling of pu-
pils with a bicultural approach by reporting that a child usually
jdentifies with an ethnic group at an early age. If the values of
the child's subculture are unique and if there is cleavage between
this subculture and the dominant culture, them the child must be

assured by the school that he belongs and is cared for. Hogglaland

112Bernal, op. cit.

113Helen Rowan, "A Minority Nobody Knows," The Atlantic Monthly,
219:47-52, June, 1967. '

114Samora, op. cit.

115Carter, op. cit,

llssrickaon, op._cit.

117Fdrmer, op. cit.

llaﬂamirez, op. cit.

ngnenry Gonzalez, "Hope and Promise: Americans of Spanish Surname,"
The American Federationist, 74:13-16, June, 1967. .

lonravia Hawk, "Self Concepts of the Socially Disadvantaged,”
Elementary School Journal, 67:196-206, January, 1967.

lalThomaa Hogg and Marlin McComb, “Cultural Pluralism: Its Implica-
tions for Education," Educat eaderghip, 27:235-38, December,1969.
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Ether
relevant and must concern themselves with the development of the
self-identity of all pupils. If the schools fail te recognize
cultural pluraliém, then they encourage the social problems of

also concur by stating that schools need to become secially

the culturally different youth - dropping out, unemployment, hos-
tility and withdrawal frem seciety.

This review indicates that research is needed cencerning the
type of group ceunseling approaches or techniques that would be
most effective with minority group youngsters. The traditional
group counsaling approach as defined by DinkmeyerIZan 091ke1}24
involving problems of adjustment, feelings 6f self, learning of
achievement and study skills, discussions of school, fanily,
teacher, peers and other problems, it the most common type of
group counseling methed employed by noat'counéelora and might be
one method tested with -;nority group yeungsters. Another type
of group counseling approach could involve the bicultural coun-
seling as suggested by the experts concerned with problems of
the Mexicdn—Amoricana. This approach as mentiened previously -
would involve teaching the pupils about their culthre and heri-
tage. Suoccessful speakers ef Mexican-American heritags, whe have
contributed te our seciety, ceuld be breught te the schoel. Bie-
graphies about fameus Mexicam-American's éeuld be furnished te
these pupils and could be discussed. Other natefiala_might be
films, filpstrips and records pertaining to Mexican-American cul-
ture. Fieldtrips te Mexican-American museums would also appear

1225 vn Ether, "Cultural Pluralism and Self Identity," Educational
Leadershin, 27:232-34, December, 1969.

123D1'noyor, ep, cit.

124Herr1tt Oelke and Merle M. Olsen, "An Evaluatiea of Discussien

Tepics im Greup Ceunseling," Jeurnal of Climical Psychelogy, ..
18:317-322. 1962. ; . L




to be pertinent in this type of counseliag approach. This type of
counseling appreach may help develop the pupils® pride in their
ethnic identity and thus lead to motivation im academic achieve-
ment. This appresch stressing the develepment of pride in ethnic
identity and the traditional approach. sheuld be tested and com-
pared for effectiveness with Mexican-American pupils.

Summary
Greup ceunseling encompasses many different ebjectives.

Many authorities agree that group counseling is advantageous to
individual counseling because of time efficiency and the effec-
tiveness of learning from peers. The literature ceoncerning group
counseling studies indicates inconclusive results concerning its
effectiveness in the improvement of academic achievement and self-
cencept. Many writers feel tkat Mexican-American pupils may gain
the most benefit from a counseling appreach that stresses the
development of pride in ethnic ideatity. Experimental studies
are needed te determine which type of group ceunseling approach
would be most helpful im develeping the self-cemcept and academic
achievement of Mexicam-Americanm pupils.

The final section of this chapter will review the literature

pertinent te the area of self-concept. ' I

I11. SELF-CONCEPT

The literature relating te self-coencept will be revieved
under six general headings. These enconpass (1) a brief dis-
cussion of the impertance of self-concept, (2) self-concept's
effect on academic achievement, (3) the effect intellectual
ability has en self-cencept, (4) self-cencept differences which
may be attributed te race, (5) the influence sigmificant others
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have on self-concept and (6) sex differences in self-concept of

minority greup pupils.

Theorists Sarbin, Rogera,mss-ygg and Conbs,
anithlaehave atated that the self-concept is of parameunt im-
lagrelatcs

125 127and Ceooper-

portance in man's total behavior pattern. Coopersnith
that most theerists feel that there are four major factors con-
tridbuting to self-concept. First, is the amount of acceptance,
respect and cencerned treatment a persen reseives frem others.
Second, is a history of the perren's successes. Third, is the
person’'s values ard aspiratieus and feurth, is the persen’s man-
ner of responding te devaluatien. The ability te reduce failures
helps to maintain an individual’'s self-cencept.

Self-Concept’s Influence on Academic Achievement

The self-cencept’'s effect on academic achievement has been

the subject of much educational research. Most findings indicate
that there is a significant relationship between self-concept and
academin achievement. In studies sponsored by the United States
Office of Fducation C»peramith.13°Breekover,131(umba,1320.1:&

1254, R. Sarbin, "A Preface to a Psychological Analysis of the
Self," Psychological Reviey, 59:11-22, 1952.

1260. R, Rogers, Client-Centered Therapy, (Beston: Houghton
Miflin Company, 1951).

1271). Snygg and A. W. Cenbs, Individual Behavior, (New Yorkﬁ

Harper, 1949).

128510 nley Cooperemith, "A Hethed fer Deternining Types of Self- -
Esteem," Journal of Educationa)l Psycheolegy, 59:87-94, 1959. : i

1291!»; d.
BOStanley Cecpersmith, "Studies in Self-Esteem," Scientific ,
Amerjican, February, 1968, p. 162. 3
I”aunm Broekover, A. Patterson and S. Thomas, "Self=Concept of

Ability and Schoel Achievement I," U.S. Office of Education Research

ngect No. 85, (E. Lansing, Michigaa: Kichigan State Univ.,1962).
Arthur #. Combs and Daniel Soper, "The Relatienship of Child Per-

ceptions to Achievement and Behavier in the Early Schoel Years," U.S.
Bducation Researc s , (Cainsville, Florida:

University of Flerida, 1963). -
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Blodaoelthave shewn that self-concept and academic achievement
are related te one anether. Research cenducted in various studies
by Reeder, ?4dalen,1>>canpbe11, >6rink, 13 racna1?>® 139
have also found a pesitive relationship between self-concept and

academic achievement. Boyd HeCandloas.“eho has reviewed much of

and Caplan

the research in the area of self-concept, reports that most re-
gsearch in the area hus been cencerned with the idea of good-bad
or positive-negative relationshipa. Hla defined self-concept as
the area of self-evaluations and private experience, mainly pri-
vate although it is partially translated into what a persbn says

133Joaeph Bledsoe, "Self-Concepts of Children and Their Intelligence,

Achievement, Interests and Anxiety," Childhood Education, 43:436,
March, 1967.

134’1‘helu Reeder, "A Study of Some Relationships Between Level of
Self-Concept, Academic Achievement and Classreom Adjustment,” Un-
published Docteral Dissertation, North Texas State College, 1955.

135, nna Walsh, Self-Concept of Brizht Beys With Learning Difficul-

ties, (Kew York: Bureau of Publicatiens, Teachers College, Colum-
bia University, 1956).

136Pau1 B. Campbell, "Self-Cencept and Acadenic Achievement in Middle

Grade Public Scheol Children,"™ Unpudblished Dectoral Dissertation,
Wayne State University, 1965).

137Hartin Fink, "Self-Concept As It Relates to Academic Under-

achievement,” California Journal eof Educational Research, 13:57-62,
1962. '

1333111y J. Paschal, "The Role of Self-Cencept im Achievenment,®
Journal of Kegre Educatien, 37:392-96, Fall, 1368.
139"0"18 Caplan, "Self-Concept, Level of Aspiratien and Academic

Achievement,” The Jeurnal of Nesre Educatien, 37:435-39, 1968.

1405,vd4 McCandless, C o ts Behavior and Develo
ment, (New York: Helt, Rinehart and Winston, 1961).
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and dees, by his attitudes and by the beliefs he expresses. He
further states that the sclf-cencept is learned and has properties
sinilar te drives. If a persea is goed in art, he will work at
maintaining or impreving this skill. On the other hand, if he is
poor in speaking, he will not take up public speaking. Frarzier
and Conba“lin their research support McCendless' thinking, in
that they found mest failures in spelling and reading are due to
a pupil's attitudes in thesc areas, rather than his incapacity.
Hanachock“zagrees by stating that people live in a manncr that
is consistent with their self-cencept. They behave like the sort
of persem they cenceive themselves te be. The student whe con-
ceives himself a failure type of persen can find all kinds of ex-
cuses to aveid studying, doing classwerk and homeverk or partici-
pating in class. Frequently, this persen ends up with a low grade
which he predicted he'd get in the first place. Kow this person
feels he has preef that he is less able. '

h fec t ctu on_ the Self-Con -of Ethnic Groups

Research studies in the field eof self-cencept indicate that
there is no relationshipy between self—~cencept and intellectual
ability. Ualah,u’Bledeoe,l“Lunning and Robbins“sluve related
that a low self-cencept is the main cause eof poor acaiemie

141.1 . Fragier and R. Combs, "New Horisons in the Field of Re-~

search: The Self-Cencept,"” Educational Leadership, 15:315-28,
1958.

1421)0: Hamacheck, "Self-Concept Inplicatiens Fer Teaching and
Learning,” School and Cemmunity, May, 1969, pp. 18=19.

143\1&131:, op. cit.
1443196:04; y 8D, Cit.

145000k Lanning snd R. Rebbins, "Childrea Ia Trouble: The Child
¥ho Wen't Try," lnstructor, 77:181, Harch, 1968. :
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achievement. Bmokoveruﬁin his research study found that a per-
son's self-cencept functiens independently frem measured intelli-
gence in predicting acadenic achievenent. Zaharan’,'v’

cluster analysis in his research study, found that intelligence

by using

and self-concept were definitely not related.

Hishiki“acmpnrod the self-cencept, academic achievement and
intalligence of sixth grade Mexican-Anerican girls in certain East
Les Angeles scheols to sixth grade ether-vhite girls in some Geor-
gla schools. Her finds showed: (1) The ¥Mexican-American girls
nad lover self-concepts than the other-white girls. (2) Mexican-
American girls who had high self-concepts had better acadenmic
achievement than did tnese with lew self-cencepts. She also com-
pared her results with the studies of Fink}whrockoverlso
Bledsoe,151vho used only other-white subjects in their research.

and

Tre 2omparisens shoved an even greater correlation between self-
concept and academic achievcment fer the Mexican~-Armerican girls
than for other-white subjects in all these studies.

146'dilbur Brookover, et al., "Self-Cencept of Ability and School

Adjustnent,1I," U,S. Office of Education Research t_No,1636
(East lLansing, Michigan: Michigan State University, 1965) .

147,004 Zahran, "The Self-Cencept In The Psychelogical Guidance
of Adolescents,” The British Jeurnal of Educational Pgycholosy,
37:237-38, February, 1907. .

14,4 ricia Hishiki, "The Self-Cencept of Sixth Grade Girls of

Mexican-American Descent,” Caljifornia Journal ef Educstional
R reh, 20:56-62, Varch, 1969.

1491?1!:1(, op. cit.
150}31~ool:o'|rex', ops cit.
15151 edsee, sp._cit.
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Ausudel and Ausubel,lszBattle and Rotter,153}€owton,154

vitty, 5Havighuret and Moorefield:>°Tanenbaun,’>7
and Gramslsahavo reported that the culturally different and eth-

and XKvaraceus

nic minorities appear te mirrer the megative attitudes ethers
have of them and reflect this dimcrimination in their own nega-
tive self-image. CQIemanlsgt‘ound that ethnic minorities, namely

}?zAusubel and P. Ausubel, "Ege Develepment Areng Segregated Negro
Children," dn H. A. Fassovw (editor) Education in Derrer

(New York: Bureau of Fublications, Teachers Cellege, Columbia
University, 1963, pp. 109-41).

1531’-;. Battle and J. Retter, "Children's Feelinges and Personal Con-
trol As Related te Secial Class and Ethnic Group,” rna )
sonality, 31:482-440, December, 1963.

154Buncice Newton, "Bibliotherapy In the Development of Minority

Group Self-Concept," The Journal of Hegre Educstien, 38:257-65,
Sumzler, 1969.

1551’. S. Witty, The Educatienally Retarded and Dicadvantaged,
(Chicago: National Society for the Study ef Education, 1966 Year-

beok, p. 384) .

156Robert Havighurst and Thomas Moerefield, "The Disadvantaged in
Industrial Cities,” in P. S. Witty (Editor), The Educationally

Retarded and Disadvantaged, (Chicago: National Society for the

Study of Education, 1966 Yearbook, pp.8-20).

157Abraham Tanenbaum, "Social and Psychelogical Censiderations in
the Study of the Secially Disadvantaged," in P. S. Witty (2citor),

The Educationally Handicapped and Disadvantaged, (Chicago: KNa-

tional)Soeiety for the Study ef Education, 1966 Yearbook, pp.
40-63).

158U. Kvaracoeus and J. Grams et al., "Negre Self-Cencept: Impli-
cations for Scheol and Citizenship," U.S. Office of Education,
Washington, D.C., 1964.

lsgcoleman, op, cit.
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Mexican-Americans, Negro, Puerto Ricans and lndian-Americans,
have a lover self-concept than do the Caucarsian majority. Seares
and Soaresmo contradict the findings of most authorities. 1In
their research they found disadvantaged youngsters of Negre and
Puerto Rican ancestry in grades four and six ian New York City to
have a slightly higher self-concept than did middle-class white
youngsters in other New York City schoolas. They concluded that
these findings are prodbably not accurate, because the Caucasian
youngsters had to compete with other middle-class Caucasia'ns like
themselves; vhereas the school of the disadvantaged Negro and
Puerto Rican pupils was only composed of these two ethnic groups.
cartermlfound contradictory results from his study with ninth
grade MHexican-American pupils in California. The ¥exican-Ameri-
can pupils self-concepts were similar to the Anglo-American pu-
pils. As a group, the Mexican~American pupils in the study did
not feel inferier dbut felt that their teachers considered then
te be.

Significant Others
Many of the authorities reviewed emphasized the important

role that significant ethers have in the developmento £ a person’s
self-concept. The investigntor felt that a discussion of this
factor which influeaces the self-concept would add important in-
formation to this study.

In his study conducted ever a four-year peried of time,

Brookovermzfound that the perceived evaluations significant
1GOA. Soares and L. Soares, "Self-Perceptien of Culturally Dis-
advantaged Children,™ An Educatio Research Journa
6:31-46, 1969.

1620, rter, op. eit.

162

Brookover, op, cit.
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others (teachers, ceunseler, pareats or friends) have of a person
have higher correlations with development of self-concept tham
any other vatiable. Ludwig and Haehr163in
literature of self-concept feund thst Mead (1934) and Sullivan
(1953) theorized that the develepment and change in the self-con-
copt are caused by the response of significant others. Their

revieving the research

theory was supported by the research studies ef Videbeck (1960).
Maehr, Mensing and Kafeger (1962) and Haas and Haehr (1965),

who found that the self-concept does vary predictably with the re-
action of significant others.

S ences e Self=Concept of Kino 1

Research related to the sex differences in the self-concept
of minority pupils is meager. However, several studies that pro-
vide pertinent information concerning tnis area have been con-
ducted.

Soares and Soare3164conducted research with Negro and Puerto
Rican subjects in grades four through eignt in Kew York City, on
self-concept. Their findings indicaved that the males ef both
ethnic groups studied had significantly higher self-cencepts than
did the females. Carpenter and Buaaelssfound in their research
study with Negro pupile in first te fifth grade that the males
had superior self-concepts to those of the fem1e§ . Cartermgnd
Landeals7indicated that since kexican-American culture placed
females in a subservient position to the males, that Mexican-Ameri-
can females would mos: likely have inferier self-concepts in cowm-

parison to the =ales.

163Dav1d Jo ludwig and Martin L. Maehr, "Changes In Self-Concept
and Stated Behavioral Preferences,” Child Development, 37:463-67,
196%.
164s

cares and Soares, opJ cit.
165Thons Carpenter and Themas V. Busse, "Develepment of Self-Con
cept in Negre and White Welfare Children," Chjld Development,

4:935-39, September, 1969.
166

Carter, op. cit.
167Landes. op._cit.




Suzmary

Host of the writera revieved felt that the self-concept
highly affects man's behavior. They report that there are four
major factors contributing te self-concept: acceptance, succes-
ses, values and the ability te reduce failures.

Research findings indicate that self-cencept and academic
achievement are significantly related. Some authorities felt
that the self-concept affects students' academic achicvenent even
zore 80 thar does intellectual ability.

Although research findings are not consistent, the majority
of writers reviewed reported finding a lower self-concept for mi-
nority pupils in comparison to the majority. The findings also
indicated that there appeared to be a higher cerrelation between
self-concept and academic achievezent for minority pupils as com-
pared to this correlation for majority students. These investi-
gators also reported that male minority group pupils generally
had a higher self-concept than did their female counterparts.
According to the findings cited above, it would appear that
rinority pupils' self-cencepts, in perticular, need to be en-
hanced in order to hring about improvement in academic achieve-
ment.

Sunmary and Conclusiens from the Reviow of the Literature
The investigator has concluded, after completiag the review

that: (1) although there is a scarcity ef research available
concerning Mexican-Americins, national recognition of this eth-

nic group is increasing, witn the odbjective of improving the
1lives of these people, (%) the great differences between the
Mexican-American and the Angle-American culture have been the
chief reason fer the Hexican-neri‘can's difficulty in bdecoming
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assinilated and has alse caused them te be discriminated against,
(3) the Mexican-American is one of the least educated citizens
of the United States and has a very high drep eut rate, (4) Mexi-
can-Anerican pupils begin to do poorly in school in about the
third or fourth grade, (5) the Mexican-American is lower in both
self-concept and academic achievement in comparison to the Anglo~
Anerican, (6) a bicultural type of education or group counseling
approach may be most beneficial in aiding the Kexican-American
toward improvement in self-concept and acacemic achievement,
(7) research findings indicate that self-concept and academic
achievement are highly related, (8) studies are needed to deter-
uwine vhether a traditional type of counseling approach er a bi-
cul tural type ef counseling approach would be of most benefit
in the improvement of the self-concept and acadenic achievement
of Mexican-Arzerican pupils, and (9) such studies would contri-
bute valuable information in the area of the counseling and edu-
cation of Mexican-Americans.

The literature and research pertinent te this investigation
have beon reviewed in Chapter I1. The reaearch‘deaign and the
procedure used in this present study will be presented in chap-

ter 11I.
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CHAPTER 1I1I
THE DESIGN AKD PROCEDURE OF THE STUDY

et ———— .+ ek

The pruceding twe chapters presented the backgrouand information
concerning the study. This chapter will discuss the research de-
sign, describe the instruments used to collect the data, define the
population, the schools and eutline the proceduree of the study.

A final section of the chapter will be deveted te stating the hypeth-

eses and problems analyzed.
I. RESEARCH DESIGN AND INSTRUKENTS

In order te analyze the data to be collected, the researcher
with the aid of Dr. William Theiwmer, Director of the Educationai Re-
search Laboratery at the University of the Pacific, designed the re-
search procedure and selected the statistical method to de used. An
experinental pretest-postteat control group three-way analysis of
covariance design wvas selected. This type of design permits three
independent variables to be correlated te the dependent variable.
Korlingerlstates:

Analysis of covariance is a form of analysis ef variance
that tests the significance of the differences between means
of final experimental data by taking inte account and ad-
Justing initial differences in the data.

The dependent variables of this study were the pre and posttest
sceres of the Cemprehensive Test eof Basic Skills and of the self-con-
cept scores. The independent variabler censidered were: (1) twe
types of group ceunseling treatment er lack ef this treatmeat, (2)
two elementary schools (Scheel "A" ani Scheol "B") and (3) sex eof
the pupils in the study.

lrred N. Kerlinger, Foundation of Behaviei’a]l Research, (New Yerk:
Holt, Rinehart and Winsten, Inc., 1964). :
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Table I, belew, graphically presents ths 2X3X2 research design
used in analyzing the data of the study.

TABLE 1
THREE-WAY ANALYSIS OF COVARIANCE DESIGN*

T T e e R R ke | mm oA AL o e LAY IS b BT

TREATKENTS
BICULTURAL TRADITIONAL i
GROUP
coufBEEENo COUNSELIKG CONTROL males females %
’ . |
SCHOOL Pretest-Fosttest| Pretest-Posttest | Pretest-Posttest ——. é
'A. c.T.B.s c.T.B.s c.T.B.s. i
| sELP-cONCEPT SELF-CONCEPT |  SELF-CONCEFPT ;
3
i
; T
SCHOOL Pretest-Posticst| Pretest-Festtest Pretest-Posttest | —
"B® C.T.B.S C.T.B.S. C.T.B.S.
SELF-CONCEPT y SRELF-CONCEPT SELP-CONKCE PT
— N
\ﬁ \\ L . d

THREE~-WAY ANALYSIS OF COVARIANCE DESIGK*

s This 2X3X2 research design used in analysimg the data ef this
study was selected uper the advice of Wwilliam Theimer, Ph.D.,
Director eof the Kducatioenal Research Laboratery at the University

of the Pacific.
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An additional indepeadent variable censidered vas the compari-
son of foreiga-bern te native-dera pupila. This cenparison was pos-
sible only at Scaeel "B* since approxinately 504 ef its Mexican-
Amnerican students vare foreign-born, A tvo-way analysis of cevari-
ance decign was utilized to analyze the data. This type of design
pernitted the two inderandent variatles of: (1) birthplace and (2)
treatments to be correlated te the dependent variables ccores of:
1) C.T.B.S. and 2) Self-Concept. Table II, belew, represents the
2X3, tvo-way analysis of covariance design that was used te analyze

S e Lae P N R T Ty

the above data.

TABLE 11

TWO-WAY ANALYSIS OF COVARIANCE DESIGN*

TREATVENTS
BICULTURAL TRADITIONAL
GROUP GROUP
COUNSELING COUNSELING CONTROL
! L e -y
Pretest-Posttest ‘ Pretest-Posttest Presaost-Posttest
CCT.B.S. i c.T.B.S. CQT.B.S.
FOREIGN- |
BORN '
~ SELF-CONCE PT | SELF-CONCEPT SELF~CONCEPT
E
NATIVE- Pretest-Postteét . Pretest-Posttest Pretest-Postest
BORN C.T.B.S. ; C.T.B.S. C.1.B.S.
SELF=CONCE PT ; SEL’F-—COﬁCEPT SELF-CONCEPT
L e, .
TOTAL POPULATION m=——— 66

#This statistical approach and research design was selected upon the
advice of William Theimer, Ph.D., Director ef the Educational Research
Laboratory at the University ef the Pacific.

a8
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ect slfe ne

Ia a therough review eof tho li.terature coacerning the self-cen-
copt, the investigater could net find a standardized teat that mera-
sured a person's feelirrs in regard te his ethaic greup. A measure-
ment of the lexican-American pupila' feelings cencerning their eth-
nic group was deemed esnential for this renearch, nince the Bicul-
tural Counseling Kethed of this study attempted to enhance the sgelf- ,
concept and academic achievement by improving the pupils’ pride in
their ethnic heritage.

Kcar].:ln(;er2 reports that the Semantic Differential Technique can
be applied to a variety ef research problems. He also states that
the technique is reliable and valid for nmest research problems. The
instrument is flexible and easy to adapt te various research demands.
It is also quick and economical to administer and score. The Seman-
tic Differential Technique was develeped by Osgoed in 1946. It pro-
vides for a more sensitive measure of respenses which express the
meaning certain stimuli have for a person. The subject isg given a
concept and a set of bi-polar adjectival scales en which he is to in-
dicate a pesition where the concept fits for hinm.

An example of a concept and the scale is the following:

(Cencept) My Natienality
(streng) (average) (neutral) (strong) (average)

gocd ’ ’ : bad
1 2 ' 3 1. 2

The subject will rate his feelings toward his nationality by plac-

ing a check in the space that indicates these feelings.

2Kerlinger, op. cit.
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Twe decintens arv invelved in making a response. The first {a-
volves the selection a8 te wvhtch of the twe adjectiives Dest descrides
the coencept (Ky Matienality) te the rupil cad the second decisien in~
velves the desrea te which the adjective encempasnes the meaning.

Rotb3
fectn of Black Stidies on the seclf-concept of fifth grade pupils

uzed a semantin differeantial technique te ascess the eof-

taking thosc courses. He found the technique mest effective in asses-

sing attitude changes in the self-concept. DiVeata,‘Downina 5

Kaltz6fo;md that this technique was highly reliable and practical in

and

the measurement of self-concept. Test-retest were reported as fel-
lows: Solley,'7 0.87, Helper,8 0.66 te 0.8% and Oagood,9 0.85.

In light of the review of the literature presented, the re-
searcher constructed a Semantic Differential instrument to collect
data for this study. The vocabulary for the test was gelected through
the researcher's experience in teaching and counseling with elementary

school Mexican-American pupils. The instrument was composed of four

3Rodney W. Roth, "The Effects of Black Studies en Negro ¥Fifth Grade
Students," Journal of Negro Educatien, 38:435-39, Fall, 1969.

4I". DiVests end Y. Dick, "The Test-Retest Reliability ef Children's
Ratings on the Semantic Differential," Educational and Psychological
Measurement, 26:605<17, 1966, .

5R. Downing, G. Moed and B. Wright, "Studies of Disability: A Tech-
nique For The Measurement of Psycholegical Effects," Child Develop-—
ment, 32:561-75, 1961. :

6H. E. Maltz, "Ontogenetic Changes In The Meaning ef Concepts as

Measured By The Semantic Differential," Child Development, 32:667-74,
1961. .

70. Solley and R. Stagner, "Effects ef Magnitude ef Temperal Bar-
riers, Types of Goals and Perceptions of Self,"” Jeurnal of Experi-
mental Psychology, 51:62-70, 1956.

81\1. Helper, "Parental Evaluations of Children's Self-Evaluations,"
Journsl of Abnormal and Social Psychology, 56:190-4, 1958.

9Cl'x'..rles Osgood eti al., The Measurement of Meaning, (Urvana, I11li-~
nois: University ef Illineis Fress, 1957).
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- following: I spend a lot of time daydreaming.
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subdltests, esach centainiag tveaty=ive patirs of dipelar adjectiives,
Self=concept attitudenr wore to be rated oa the following cencepts:
(1) matienality, (2) self, (3) nest teachers and (4) scheel. Scerins
vas tabulated by spoirning ens te five peinta to each itew: five for
the strongest melf=concept, four for the next strengest and so on
down the ccale with one peint awarded te the poorest self-concept
prossible for tihe iter. A copy of the inntrumsent is located in Ap-
pendix B of the present study.

Ia order to teast the validity of thir instrument fer the reasure=-
ment of self-concept, the invertigater conducted a pilot study with
twenty-nine Mexican~-American pupiles at Burbank School in Stockton.
The Semantic Differential prepared by the researcher and the
Coopersm:lthlo "Self-Esteem Inventory" (SEI) were beth administered
to the students.

The (SEI) is a fifty item "like me," "unlike me" questionnaire
concerning the self-attitudes of students stated in easy language.
The (SEI) is partially based on items from the Rogersnand Diamend
Scale. Cooperamithlaworkea with ever ene thousand fifth and sixth
grade pupils to refine the instrument. He found that the (SEI)
scale correlated significantly at the .01 level with the Ieva

Achievement Test Sceres. An example of an item en the (SEI) is the
like me unlike ne

Total self-concept is derived from the number of high self-esteem
items marked by the subject. This score is then multiplied by two.

loStanley Coopersmith, The Antecedents of Seif—Esteem, (san Fran-
cisco: W. H. Freeman and Company, 1967).
11

Carl Rogers and R. Dymond, Psychotherapy and Personality Change,

(Chicage: University of Chicage Press, 1954).

lzstanley Coopersmith, "A Methed fer Determining Types of Self-
Esteem," Journal ef Fducational Psycholegy, 59:87-94, 1959.
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Be peinte are alloved for lew self-esteem tteme salecied. A copy
of the (.Z1) tn lecated in Appendiz C of thid study.

A Fearson r cerrelatisn was computed by tRe investipator for
the scorse obtained on trnr Herantic Differsntial and the (s81) tn
the pilot study. Tne r’s ranged fron a high ef 0.611 correlation
for total Semantic Differentisl and S:I te 0.461 correlation (the
lovent) for natiouality Semantic Differential subtest and Ukl.
These findings, therefere, indicated that the SEl measured approxi-
nately 374 of ninilar attitudes found in the tetal Serantic Dirfer-
ential and about 206 feund in the nationality subtest. The corre-
lations fer all Senantic Differential tests with the SEI were found
to be =iznificant teyond the .0l level. These findings, therefore,
jndicate that the Semantic Differential instrument constructed by
the investipgator cerrelated fairly positively with the (SE1) for
the pilot study population. Tables III, IV, V, VI and VII present
the findings of the pilet study.

TABLE III

Pearson r Correlations (SEI)and Semantic Differential (Totsl)

Mean Self-Concept Scores

(SET) 56 .55
Semantic Differential 373.62
X 2 -af 2 T 0.611
3 — & —Sa- 2 0 S
TABLE IV

Pearson r Correlations (SEI) and Semantic Differential (Host Teachers)

Mean Self-Concept Scores

(SEI) 56455
Most Teachers 97.10 ' : .

key' af : Raﬁgggs of freedonm

.
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TabLi v
Fearrnn r Corrnlptiens (13:1) aot lemantin Differe~eipl (Ledanl)
Rapn ol faionc-pt ucoren
(oe1) 56.5%
uechnol 90.5%4
N —— 29 af — 29 r—=—20.509 p < .01
TABLE V1
£n Correlutiong (o nd Se-antic Differential (Myself)
Me Self-Concant Lcorea
(sk1) 56.55
Hyself 93.72
N— 29 df — 29 r — 0.527 P 2.0l
TABLE VII

earcon r Correlstions (SEI) and Semantic Differential (Mationality)

Mean Self-Concept Scores

(SEI) 56455
Nationality 92.14
N—29 af — 29 r — 0.461 p L +01

Selection of 2 Standardized Achievement Test _
The Cemprehensive Test of Basic Skills (CTBS) was selected as

the standardized achievement instrument te measure the pupils' pre-

treatment and post-treatment achievement in reading, language and

arithmetic. One of the reasons for its selection in the study was
that it is the state mandated achievement test, administered yearly
to all sixth grade public school pupils in California. Level 2 of

Forms Q and R is designed fer students in grades feur, five and six;
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therefere, 1ne sane level ceild be administered te all the pupils in-
volved tn tne study. The CTES series (s strictared with a2 ratienale
that delinits the scepe of the tests Tt the areas of dacic rkills
peodnd in tne academis discipliner. The tects are derirned to allow
teachers to understand purile orF pgroupa® ntrensths and weaknesses {n
teran of the cm‘rh:uhm."3
The CTIS Bulletin nf Technical Data

mation concernin: the tests® advantages for research!

ureport- tae following infor-

The CTBS Exparded Ltandard Score Scale han a nunmber of
properties wnich together make it uniquely advantagcous for
use in research, The combination of interval scaling, long
term stability, wide range of perforaance covered, and nor-
malcy of distributien eccur fer no otner type of scale.
Typical standard sceres have a limited range. Grade equi-
valonts do not forn an interval scale and may not be nor-
nally distriduted. daw sceres present problems when the re-
search design calls for retesting witn a different form or
level.

An exanmple ef a research program wanicn illustrates the use
of the Expanded Standard Score Scale would be a study con-
paring the perfermance of an experimental vs. a control group
on a pre-post testing schedule. The use of Expanded Starndard
Scores would be in keeping with the asasumptions of normality
of distribution and interval scaling which are necessary for
the use of analysis of variance or Student'’s t which might
be used to test for significant differences in growth between
the experimental and control groups.

Other research programs are designed to test for the inpact
of a change in school policy on basic skills learning rates.
Many such studies are longitudinal in nature requiring the
use of a scale which will not vary between testing times, or
which gives comparable scores independent of the grades or
levels involved. Feor example, when a tax measure fails to

13Verna White, "Tne Comprehensive Tests of Basic Skills: A Rejoin-
der From the Publisher," Journal eof BLducational Measurement, 7:60-62,
Spring, 1970. '

1I,’Cal»iforr.xia Test Bureau, "CTBS - Comprehensive Test of Basic Skiils,“
Bulletin of Technical Data Ne. 2, p. 11, September, 1969.
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pass art claszens sust de tacreased in sise becaine of rew
sulting tearner shertars. , 0ne mi At be lateronted (a
cheoiiing the Lapact of such tacreated class size on the
grovwth of basic scilles acress grades. A9 snother example,
one nicnt wish te cerpure lon =term perfeorsance ia two sini-
lar scheely, wnere enm school hun {nstitited an tnnovation
fa teaching metnads er curriculum and the ether has not.
The CTBS Zzxpanded Ltandard Scerem facilitate such loari-
tudinal studies.

Because of the advantages cited adove, 1t vould appear that the
CTBS war an idea) imstrument fer thir study. Aa additional feature
of the CTBS that provided added appeal fer the purp?oe of this study
vas its independence ef ferm and level, since an alternate form was
administered fer the pesattest and the Stockton scheel (School "A")
found it 7aore expedient te have their fourth grade students tested
with a different level of thc test.

I1 PROCEDURES OF THE STUDY

The.investigator decided te cenduct the research in two elemen-
tary schools in erder te improve the generalizability of the findings.
Permission te cenduct the research was granted the researcher by Jack-
son Scheel in Stecktom (Scheol "A") and Garfield Scheel in Redwoed
City, California (Scheel "B"). The twe elementary scheols approxi-
mal~ly one hundred miles apart had a sizeable Mexican-American popu-
lation. The ethric and racial pepulation of the twe scheols in per-
centages during the 1970-71 schoolyear was as fellows:

(School "A") (School "B").

Racial Group Jackaen School 15 Garfield School 16
2 . e e -

Mexican-American 42 .5% 32.87
Other-white 15.4% 58.4%
Black . 14.9% 4.6%
Oriental 19.4% 2.4;&_
Other non-white 8 - l.8

100.0% 100.0%

15Steckton Unified School District, Racial and Ethnic Repert, (Stockton:
Office of the Superintendent, Octeber 21, 19695 m;meographed.
16Redwood City Schoel District, A Report on Alternate Plans to Correct

Ethnic Imbalance in the Redwooed City School District, (Redwood City:
Office of the Superintendent, October 1, 1970) mimeographed. -

6
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As the tavestizatler tecae %ore faniliar with tRe tie acleels
ne found *ne follewinr sintlartties and differences, scae of t.ue dif-
foren:es lecane varistles tp the study.

(SChDDI 'A“) m.!m (SCMQI nan)

Jackgor uorosl (Ltocktea) Gapfield ychonl (Kedwoad City)

1. Avera~e l.q. N9, (119 - l. Ave rage IoQo 9006 (91 - ‘th.
4th, 5th and &6tn graders Stn and oth graders of MNexicane
of l'rxican—-A~arican dercent. American ancestry. Lorre-
Lorgo-Thorndice Test 196Y=70) Thorndixe Teat 1569-70).

2. Workinss class neigbborhood, 2. Working class area of the city.
corpored mainly of lower rocio- Most of the population would be
economic class (according to clasnified as lower income class
ach.ool officials). (according to school officials).

3. Large elenentary school - 3. Considered a large clemeatary
650 enrollment in 1970-71, scheol - enrollment 746 in 1970-71
(according to school efficials). (according te school officialaz).

: DIFFERENCES :
(School "A") (School "B")
Jackson School (Stockton) Garfield School (Redwood City)
l, Over 50;‘*5 of the school pop- 1. More than 500 of the students
ulation is of minority ethnic . belong to the majority ethnic
groups. group.

2. Located in an urban community. 2. Located in a suburban community.
(Stockton is the largest city of (Redwood City is considered a ?
San Joaquin County, having a suburb of San Francisco -~ its
population of 112,000.) population is approximately

60,000.) ;

3, Nore than 90% of the Mexican< 3, Approximately 507% of the Hexi-
American pupils were rative- can-American pupils vere 3
born. foreign-~born.

The researcher selected the fourth, fifth and sixth érade levels

because it was felt that the students in these gradss were mature

enough to understand the counseling presentations and test directionms.




Tre roresrrasy divided tne fesilsen-American poepilatisn atl sach
scheul iate twe categerien: (1) vy ¢rade levels « fourth, fifth and
sixth acd (2) by nex from each Lrade level. JFren these twe catereries,
twelve nalap and twelve fezales of ecach grade level were randonly se-
lected to be in the study at each scheel. Thur, thirty-cix boye and
thirty-rix cirlo, a total eof goventy-two pupils, were celected from
eachi nchool to be in the ntudy, fer a rrand total of one hundred and
forty-four pupils in the twe schools conbined. The seventy-two sud-
d.ctoc fron each schoel were adninistered the CTDS and Semantic Differ-
ential technique in early iiovember 1970. These tent results were the
pre~test data. The post-tests were adninistered at the end of }ay
1671, following the completion of the counseling treatzents.

Dencription of Research Groupg in Both Schools

The seventy-two subjects from each school were dichotomized by

randonized selection into three main groups containing twenty-four
members (twelve males and twelve females) in equal representation
from each of the three grade levels). The three groups were treated
for twenty* weekly sessions in the following manner:

Group #1 - (The Bicultural Counseling group). This group
was divided into two subgroups containing twelve members
(six males and six females equally represented from each of
the three grade levels) was counseled for forty minutes once
a week. The counselor employed techniques and methocs of
developing ethnic pride. Viexican-American speakers, movies,
filmstrips accompanied with recordings and biographies and
literature concerning the culture and heritage of lexican-
Americans were provided for the pupils. In addition, the
group was taken on an eight hour fieldtrip to Mission San
Juan Bautista to visit the museum and view the artifacts of
the Mexican, Indian and Spanish builders. Group dynanmics
techniques that insured the participation of all members
were an important facet of the counseling. Similar materials

*The total of 20 group ceunseling sessions was decided upon by reviewing
over one hundred greup counseling studies. In the review of available
research it appeared that group counseling conducted over a longer period
of time was mere successful in assessing grewth in skills.
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and techniques vwere employed for this group at both schools.
; Counseling was conducted on Mondays in Redwoed City and en
! Wednesdays im Stockton.

Group #2 (Traditienal Greup Counseling). This group was se-—
; lected and dichotomized in the same manner as Group #1 de-

i scribed in the previous paragraph. The group received tra-
| ditional group counseling approach. This approach attempted
. to improve the pupils! self-ceoncept in acholastic ability.

5 Scnool adjustment along with the learning ef scholastic

, skills of listening, studying, preparing reports and how to
take tests were reviewed and discussed. Discussions alse .
involved the common problems broughtup during the sessions.
Guidance and study skills movies were viewed and discussed.
This group toock a fieldtrip to San Francisco. A planetarium
show concerning space explorations was seen. The .aquarium,
various museums and the zoo were also visited on this trip,

: which lasted for about eight lwurs. Group dynamics tech-

E niques were utilized by the counselor in order to insure the
involvement of all members. The counseling sessions were
conducted on Thursdays in Stockton end on ¥ridays in Redwood
City for 40 minutes.,

Group #3 (Control Group), This group containing twenty-four
subjeats (twelve males and twelve females equally represented
from the fourth, fifth and sixth grade levels) did not meet
as & group with the researcher.

s et

The researcher, an exparienced and certificated school counselor,
conducted the counseling at both scheols. A dated session by session
accounting of the counseling techniques and materials utilized in

Groups #1 and #2 at each school is located in Appendix A >f the study.

ITI. STATISTICAL PROCEDURES AND HYFPOTHESES

The purpose of this research study was to exploire the effects of
two types of group counseling upon the scademic achievement and self-
L concept of elementary school Mexican—American students. The data were
' collected and treated in four areas: (1) effects of the twe types of
group counseling treatments, (2) scheol ("A" or "B") attended by the
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students, (3) sex of the subjects and (4) birthplace (native-born or
foreign-born) of the students (this comparison was enly possible at
Szhool "B". The possible interaction of treatments, schoel and sex
was also analyzed. A three-way analysis of cevariance research de~
sign was utilized to analyze the effects of the independent varia-
bles: treatments, schools and sex. The relatienship between treat-
ments and the foreign-born-native-born variable was anaiyzed by a
two-way analysis of covariance.

IBM cards were punched for each student to indicate the following ;
data: (1) identification number of the student, (2) place of birth,
(3) school, (4) sex, (5) counseling method or control group, (6) pre
and post total CTBS scores, (7) pre and post reading score, (8) pre
and post language scores, (9) pre and post math scores, (10) pre and !
pest Semantic Differential scores. This data was then analyzed by an

electronic computer, utilizing the MANOVA pregram.

Hypotheses of the study

There are five major hypotheses in this study. They are concerned
with the relationship botween the counseling treatments, schools, sex,
place of birth and the dependent variables which consist of the scores
for academic achievement and self-concept. These hypotheses are:

1. Bicultural group counseling will produce more significant im-
provement in academic achicvement and self-concept areas than
traditional group counseling or contrel.

2, Mexican-American subjects attending School "B" will be signi-
ficantly better in the improvement of acadenmic achievement
and/or self-condept than School "A" pupils because of bicul~
tural group counselinge.

3., Male Mexican-American students will -improve more significantly
than females in the areas of academic achievement and/or self-
concept due to bicultural group counseling. '

4., Foreign-born Mexican-American subjects will have greater sig-
nificant improvement in academic achievement and/or self-con-
cept due te bicultural greup counseling than the native-born :




=60~

5., There will be a significant interaction between counseling
treatment, sex and school attended in relation to the self-

concept and/or academic achievement.

IV. SUMMARY

Chapter IIT has (1) discussed the research design and instruments
used in the study, (2). outlined the procedures, (3) defined the popu~
1ation and described the schools, (4) reviewed the statistical pro-
cedures and (5) stated the hypotheses and problems te be analyzed.
Chapter IV will present an analysis and findings of the collected data.
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CHAPTER IV

PRESENTATION OF THE COLLECTED DATA AS REVEALED BY THE
INVESTIGATLON

It was the purpose of this research study to consider the effects
of two types of group counseling treatments upon the academic achieve-
ment and self-concept of elementary schoel Mexican-American students.
The data were collected and treated in four areas: (1) effects of
the bicultursl group counseling and traditional group counseling,

(2) School ("A" or "B") attended by the subjects, (3) sex of the pu-
pils and (4) birthplace (foreign-born or native~born) of the subjects
(this comparison was only possible in School "B" due to its having
an almost equal proportion of mative-born and foreign-born pupils.
The data considering the effects 6f treatments, schools and sex were
analyzed by the implementation of three-way analyses of covariance
research designs. The relatienship between treatments and birth-
place was analyzed by two-way snalyses of covariance designs.

The data were examined by utilization of three-way analyses of
covariance research designs to:

1. I'ind whether bicultural group counseling was signifi-
cantly better than traditional group counseling in the
improvement of academic achievement of randomly selec=-
ted Mexican-American pupils in elementary school.

2. Discover if bicultural group ceunseling produced more
significant improvement in %he total self-cencept of
pupils involved in the study as compared to tradi-
tional group counseling.

3, Assess the possible differences in the improvement of
academic achievement due to the counseling treatments
with subjects who attended elementary School A" or "B,"

4., Determine whether pupils whe attended School "A" or "B"
differed significantly in self-concept improvement be-
cause ef the ceunseling treatments.
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5. Measure the possible differences between male and female
subjects' academic achievement improvement due to the
counseling treatments.

6. Discover if male and female subjects differed signifi-
cantly in self-concept improvement because of the coun—
seling treatments.

The data were also analyzed to censider the possible effects of
the independent variables of sex and school te:

1. Determine if in relation to the counseling treatments
there was & significant interaction between sex and
school in the improvement of academic achievement.

2. Measure the possible differences of improvement in seli-
concept due to the treatments of males and females at-
tending elementary School "A" or "B.,"

3. Assess whether there was a significant triple interec-
tion between treatments, sex and schoeol in relation to
the subjects' improvement in ad¢ademic achievement.

4, Treat the possible triple interaction between treatment
methods, sex and schoel for an effect upon self-concept
improvement. '

Data were analyzed by twe-way analyses of cevariance research de.
signs to: ‘

1. Discover if bicultural group.counseling was significantly
better than traditional group counseling for native-born
or foreign-bern subjects (found only in equal proportion
in School "B") in terms of improvement in academic
achievement. ‘

2. Measure the possible differences in the improvement of
self-concept between foreign-born and native-born sub~
jects (School "B") due te the counseling treatments.

In erder to make an analysis of the data, the investigator had
the information punched onte IBM cards and processed by an Inter~
national Business Machines computer located at Stanford University.

Due to incomplete data in seme areas the total number of subjects
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L
’n cards that could be precessed by the computer was reduced fron 144
? to 134. The results of the processed data are presented in a number
&
b of tables included in this chapter and Appendix D of this rcport.
i The tables are analyzed and explained in the following pages.
4 The dependent variables of this research study were pretest-
i posttest scores for: academic achievement measured by total CTBS
Z
] achievement tests and CTBS subtests of reading, language and arith-
% metic and 2) self-concept measured by the Semantic Differential

(total score) and the feelings toward nationality subtest.

The hypotheses of the study stated in null form are:

1. There will be no significant difference between treat-
pment metheds in the improvement of scademic achieve-
ment and/or self-concept. :

2. Mexican-American subjects attending the majerity ele-
nentary school will net be significantly better in
the improvement of academic achievement and/oxr self-
concept than the minerity scheol pupils because of

: the treatments.
E

3, Male subjects will net improve more significantly than
females in the areas of academic achievement and/or
gelf-concept due to the counseling treatments.

4. Foreign-born Mexican-American students will net have
greater self-cencept and academic achievement than the
native=bern because of group counseling treatment
methoeds.

; 5. There will net be & significant interaction between
5 : treatment, sex and scheols in relation te the self-
] concept and/er academic achievement.
i 1. THREE-WAY ANALYSES OF COVARIANCE PRESENTATIONS
Data in Tab;es VIII, IX, X and XI present the results of the
anﬁl&éis of covariance fer change in tetal academic achievement and
subtests of reading, language and arithmetic. The independent
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variables were: (1) treatments, (2) sex and (3) scheols.

Variance ror the trestments variable indicated ne significance
in change of toval academic achievement and subtests. The variable
represented the mean pretest-pesttest scores of randomly assigned
subjects receiving: 1) bicultural group ceunseling, 2) traditional
group counselinrg and 3) the confrol groupe.

Null hypethesis number ene stating that there will be ne sig-
nificant difference between treatment nethods in the improvement eof
academic achievement and self-concept was accepted.

Variables of treatment and scheels did not demenstrate a sig-
pificant variance in their interactien. Thus, the cemparison of
schoels for difference in treatment effects proved to be non-signi-
ficant. '

Null hypothesis number two reporting that there would be ne sig-
nificant interaction on the subjects' academic achievement change
due to scheol and treatment was accepted.

The independent variables of aex and treatment alse proved te
be non-significant. These variableh represented the pre and post-
test mean total CTBS and subtest scores of the sixty-seven male sub-
jects compared to the sixty-seven femaleg invelved in the study.

Null hypothesis number three indicating that the sex of the
subjects and treatment would net produce significant differences in
academic achievement was accepted.,

The triple interaction ef treatment, sex and scheel in the area
of achievement was feund to be net significant. Thus, each of these
independent variables did net significant;ly produce an interaction
or effect on the other variables. Therefore, null hypothesié num-
ber five relating that there weuld be no significant ‘iniera‘ction

betwean treatment, sex and scheel was accepted.

"4
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Likewigse, the interaction of scheol and sex variables proved to
be nen-significant. Therefore, in comparing the differences ef
change in academic achievement of males and females attending School
"A" gand School "B", the interaction produced was not significant.

Only one of the F ratios from the table of academic achievement
(Table X) proved to be significant beyond the .05 level of aignifi-
cance. This significance was found with the centrol variable of sex
Ffor the CTES language subtest., Pretest and poattest raw scores of
change in language indicated that the girls scored greater change
in improvement than the boys.

The cell means presented in Table XII report that the females
mear, score of 40.57 in the pretest impreved to 47.90 scefe for the
poéttest, a change of + 7.33 mean peints. Males pretest score of
38,22 improved to 43.02 mean points in the posttest, a change of
4 4.80 mean peints., The females -+ 7.3 mean peints gain as compared
to males 44,80 mean points gain produced a significant veriance be-
yond the .05 level of significance.

Appendix D will contain the tables of cell means for the non-

significant variables.
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TABLE VIII
ANALYSIS OF COVARIANCE FOR CHANGE IN (CTBS) ACHIEVEMENT
TEST SCORES - (TOTAL) Pretest-Posttest

| |
: Scores ar ss uS F o sig.
| Treatments 2. 604,000 302.000 0.488 NS
' Sex 1. 1959.500 1959.500 3.164 NS
Schools 1. 626.625 626.625 1.012 NS
Treatment X :
- Sex 2, 30.750 15.375 0.C25 NS
Treatment X
School 2, 330.313 165.156 0.267 NS
Sex X School l. 655,500 655.500 1.059 NS
Treatment X Sex . N
X Schesl 2. 1606.813 803.406° 1.297 NS
"Within 121, 74931.438 619.268
Total | 132, 80744.939
Key
l df Degrees of freedom F - Test for significance
SS Sum ef squares sig. Significance
MS Mean squares NS Net significant




TABLE IX
ANALYSIS OF COVARIANCE FOR CHANGE IN (CTBS) READING

SUBTEST

, Source af SS MS F sig.
Treatments 2. 207.633 103.816 0.807 NS
Sex 1, 14.582 14,582 0.113 NS
Schoeols 1. 427.652 427.652 %0324 ‘NS
Treatment X Sex 2. 293.688 146.844 1.141 NS -
Treatment X Scheoel 2. 510.727 2554363 1.985 NS
Sex X Scheel 1. 207.633 103 .816 0.807 NS
Trsatment X Sex

X Scheol 2, 236.422 118.211 0.919 NS
Within 121. 15568.129 128.662
Total 132. 17466.466

Key .
af Degrees ¢f freedom F Test for significance
SS Sum of squares sig. Significance
MS Mean sguares NS Net significant
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ANALYSIS OF COVARIANCE FOR CHANGE IN (CTBS) LANGUAGE SUBTEST

S5

.df Degrees of freedom
SS Sum of squares

MS Mead squares

-Seurce af MS
Treatments 2. 118.027 59.014 0.848 NS
Sex 1. 344,633 344,633 4.953 & 05
Schools 1. 152,824 152.824 2.197 NS
Treatment X Sex 2. 97.684 48.842 0.702 NS
" Treatment X '
School 2. 218,926 109.463 1.573 NS
Sex X Schoel 1, 117.063 117.063 1.683 NS
Treatment X Sex '
X Schoeol 2. 99.637 40,818 0.716 NS
Within 121. 8418,672 69.576
Total 132, 9567.466
Key

F Teast for significance

Sigo

Significance

‘NS Not significant
<; Significant at .01 oxr -
) 005 level
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TABLE XI ?

ANALYSIS OF COVARIANCE FOR CHANGE IN (CTBS) ARITHMETIC SUBTEST

. Source af 88 MS F 8ig.
Treatments 2. 57.801 28.900 0.188 NS
Sex 1. 316,742 316,742 2.064 " NS
Schools 1. 271.840 271.840 1.772 NS
Treatment X Sex 2. - 39,613 19.807 0.129 NS
Treatment X
Sex X School 1. 138,641 1%38.641 : 0.904 NS
Treatment X Sex '

X School 2. 207.359 103,680 0.676 NS
Within 121. 18566.176 153.439
Total 132, 19854.414

. Key
df Degrees of freedem ¥ Test for significance
SS Sum of squares sig. Significance
MS Mean squares NS Net significant

79
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TABLE XII

MEAN CHANGE OF SCORES IN THE (CTBS) LANGUAGE SUBTEST BY SEX

L N

MALES FEMALES
© Pretest 38.22 40.57
Posttest C 43.02 47.90
Total change + 4.80 +T.33
Male N = 67 .

Female N= 67 Total N =134

The analyses of cevarience for change in tetal self-concept mea-
surement and feelings toward nationality subtest are presented in
Table XIII and in Table XIV of this dissertation report.

One of the F ratios for significance from each of the three-way
analyses of covariance fer total self—cohcept and nationality sub-

test proved to be significant beyond the .0l level of significance,

. which was the contrel variable of schoel for both,

The cell means, Table XV for total self-cencept chénge in School
"AY and School "B", 'indicates that: . the subjects in School "B" had a.
+24.862 mean score improvement from pretest te posttest, while School
A" gubjects improved enly -+ 2.227 points. The différen’ce of change

dn this comparison between ma;jority school and minority scheel sub-

jects was ngnificant at the .01 level of significance. Thus, School -

"B" students had significantly greater 1mprovement in total self=con-

~ cept measure in comparisen te Scheol "A™ ‘pupils.
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Table XVI, reporting en the cell means of change in the self-

concept "subtest concerning feelings toward nationality, show a 9.15

points gain for Scheel "B" pupils from pretest to posttest. Schoo

1l

"A" gubjects had a 5.38 points posttest gain over the pretest score.

The change difference between School "B* gnd School "A subjects was

significant at the .0l level. Therefore, School "B" subjects im-

proved in their feelings toward their nationality more significantly

than did the School "A" students.

TABLE XIII
ANALYSIS OF COVARIANCE FOR CHANGE IN SELF-CONCEFPT

ot St 4t it by Ve L R i Ry et et

Source ar SS ) F

sig.

Treatments 2. 542.375 271.188 0.127 NS
Sex 1. 543,000 543 «000 0.255 NS
Schools ' 1. 25979.688 25979.688 12.200 < 01
Treatment X Sex 2. 105.500 52.750 0.025 NS
Treatment X School . 2 208.875 104.438 0.049 NS
Sex X School 1. 1897.375 1897.375 0.891 NS
Treatment X Sex ) | :

X School 2, 5510.563 - 2755.281 1.294 NS
Within 121, 257673.250 2129.539
Total 132,  292460.626 |
Key .
if  Degrees of freedom Test f.or.‘signifi'cance-
S5 Sum of squares . Significance
MS  Mean squarea Net significant

Sigm,f:lcant at .0l or .05

level

o R A At 4T Ak AR o be0
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. TABLE XIV
ANALYSIS OF COVARIANCE FOR CHANGE IN SELF-CONCEPT OF FEELINGS TOWARD
! NATIONALITY SUBTEST
;
Seurce at 8s MS F sig. ;
_ S :‘
Treatments 2. 150,762 75,381 0.394 NS 1
. 4
Sex 1. 38.805 38,805 0.203 NS ]
Schools 1. 1613.063 1613.063 8.426 < .01
Treatment X Sex 2. 177.008 88.504 0.462 NS )
]
Treatment X School 2. . 71.594 35.797 0.187 NS
Sex X School 1. 482.664 482,664 2.521 NS
Treatment X Sex
E X School 2. 627.395 313.697 1.639 NS
Within - 121, 23163.512 191.434
Total : 132. 26324.803
Key
~df Degrees of freedom . F  Test for significance
S5 Sum of squares sig. Significance
MS  Mean squares SR RS Not significant :
< Significant at the .0l or
+05 level




TABLE XV
MEAN CHANGE OF SELF-CONCEPT BY SCHOOL

i
School "A" Scheol "B
\
Pretest g 367.535 378.548
i _
Posttest | 369,762 ; 403 .410
| | - - i

Total Change. .'....';;....f2.227..............;+.24.8-62:

.School Z“AT". . N=65
School ®B® N =69 Total N.=134

TABLE XVI

MEAN CHANGE IN SELF-CONCEPT OF FEELINGS TOWARD NATIONALITY

SUBTEST
Schoel "A" Scheol "B"
Pretest 1. 93 003 . ' . 97007
Pesttest 98.41 _ : | 106.22

Tetal Change oo.oo..o;‘.o:"S'v;ao.ooro..'oo_’_ooooooobooqoo’ 9 15 '
* School JA, . N=65 | g RARn
+. Schopl "B N=69 Tetal N =134 '
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Since none of the F ratios from the three-way analysis of covari-

ance of treatments with total self-cencept scere and the nationality

subtest were significant,further explanation is not needed. The fol- .

lowing null hypotheses are therefore accepted.

1. There will bLe ne significant difference between treatment
methods in the improvement of academic achievement and/or
self-concept.

2, Mexican-American subjects attending School "B" will not
be significantly better in the improvement of academic
achievement and/or self-concept than the School "A" pu-
pils because of the treatment.

3, Male subjects will not improve more significantly than fe-
males in the areas of academic achievement and/or self-
concept due te the counseling treatments.

4, There will net be a significant interaction between treat-
ment, sex and schoels in relation to the self-concept and/
or achievenent.

The cell means of the non-significant F ratios ef the various.
variables analyzing the self-concept and the natienality subtest will
also be feund in Appendix D.

II. TWO-WAY ANALYSES OF COVARIANCE PRESENTATIONS

Data in Tables XVII, XVIII, XIX and XX present the results of the

four two-way analyses of covariance cencerning: 1) change of scores

in the Comprehensive Test ef Basi¢ Skills (cTBS) in achievement total |

test, 2) Reading (CTBS) subtest, 3)Language (CTBS) subtest and 4)-
Arithmetic (CTBS) subtest. The independent variables were birth-
place and treatments. None of the treatment .analyses for birthplace
proved to be significant. Therefoere, the following null hypothesis
dealing with birthplace was accepted. It reads, 'Foreign-born Mexi-

can-Agerican students will not have greﬁter self-concept and or

e

|
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academic achievement than the native~born because of the treatment
| methods." -

One ef the F ratios (Table XX) from the analyses of covariance
for change in total (CTBS) and (CTBS) subtests proved significant
beyond the .05 level. A significant interaction for the control
variable of birthplace was found in the (cTBS) Arithmetic subtest.

The Cell Means Table XXI for change in arithmetic achievement
reports that: the foreign-born subjects gained+ 9.67 mean points
improvement from pretest te posttest comparcd te a gain of + 3.43
points for the native-bern. This difference in gain was found to
be significant at the .05 level of significance,’ favoring the
foreign-born. ' ,

Appendix D will contain the various tables fer the non-sigani-

ficant cell means for the variables of birthplace and treatments.

TABLE XVII

ANALYSIS OF COVARIANCE FOR CHANGE IN (cTBS) TOTAL BY FOREIGN-BORN
AND NATIVE-BORN

Seurce af S8 MS F
Treatment 2. 839.012 419.506 0.596
Birthplace 1. 1086.414 1086 .414 1.544
Treatment X Birthplace 2. ' 559.898 279.949 - 0.398
- Within 62. 43621.777 703 .577

Tetal 67. 46017,101

‘df Degrees of freedon ; F Test feor significance
SS Sum of squares . : "sig. Significance

MS Mean squares . NS Net significant
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TABLE XVIII ;
ANALYSIS OF COVARIANCE FOR CHANGE IN (CTBS) READING SUBTEST BY :j
FOREIGN-BORN AND NATIVE-BORN
i ‘Source af SS MS F sig.

Treatment 2. 416.855 208.428 1.451 NS

~Birihplsce 1. - 47.410 47.410 0.33%0 NS
Preatment X Birthplace 2. 294.438 147.219 1.025 NS @
Within 62, 890%.527 143,605
Total 67. 9662230 :
1
— _.
TABLE XIX | ]
ANALYSIS OF GOVARIANCE FOR CHANGE IN (CTBS) LANGUAGE SUBTEST » :
BY FORKIGN~-BORN AND NATIVE-BORN ' i

l Source af SS MS F sig.

Treatnent | 2. 300,582 150.291 1.660 NS

Birthplace 1. 34703 3.703 0.041 NS

Treatment X Birthplkce 2. 36.387 18.193 0.201 NS

Within 62, 5614.633 90.599
Total 67.  5955.305 '
Key, .
- df Degree of f‘reedop : F '~ Test for significance
S Sum of squares : sig. Significance.
M Mean squares ‘ | NS Net a;lgnificant»




TABLE XX

ANALYSIS OF COVARIANCE FOR CHANGE IN (CTBS) ARITHMETIC SUBTEST b
BY FOREIGN~BORN AND NATIVE-BORN

Leurce af S8 MS F Sig.
Treatment 2. 212.781 106.391 0.627 NS
Birthplace 1. 809,172 809.172 4.766 .05
Treatment X Birthplace 2. 64.801 324400 0.191 NS
Within . 62. 10525.801 169.771
Tetal 67. 11612.555
Key
daf Degrees of freedom F Test for significance
SS Sum of squares sig. ©Significance
MS Mean squares NS Not significant

< Significant at .0l or

) ~or .05 level

TABLE XXI » '

MEAN CHANGE IN (CTBS) ARITHMETIC SUBTEST BY BIRTHPLACE

Fereign-bern o ..Native-bern
Pretest - 48.74 48.49
. Pesttest ' 58.41 51,92 .
'l‘o.tal chang§ | # 9.67 + 3.43._ | |

J T i

Fore {én-born N=31
Native-bern  N=38
Total - N=69

[
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Tables XX and XXI present the twe-way analyses ef covariance,
comparing the tetal self-concept and feelings toward nationality
subtest for the fereign-born and native=born subjects.

Nene of the F ratios in these tables proved te be significant
beyond the .05 level of significance.

L rint i e ek

As a result of these findings,
null hypothesis number four, indicating that foreign-born HMexican-
American students would not have greater self-concept improvement

than native-born because of the treatments, was accepted.

TABLE XXII

ANALYSIS OF COVARIANCE FOR CHANGE IN SELF-CONCEPT
BY FOREIGN-BORN AND NATIVE-BORN

88

Seurce af SS sig.
Treatment 2. 145.500 72.750 0.029 NS
Birthplace 1. 207.438 - 207 .438 0.082 NS
Treatment X Birthplace 2. 566.188 283.094 0.111 NS
Total 67. 158384.626

Key

af Degrees of freedom F Test fer significance

SS Sum of squares sig. Significance

MS Mean squares NS Not significant
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TABLE XXIII
ANALYSIS OF COVARIANCE IN SELF-CONCEPT OF FEELINGS TOWARD NATIONALITY
SUBTEST -~ FOREIGN-BORN AND NATIVE-BORN i@
Source af S5 - MS F Sig. {
)
Treatment 2. 25.641 12.820 0.052 NS ;
" Birthplace 1. 98.180 a8.180 0.397 NS {
Treatment X Birthplace 2. 163 .582 81.791 0.331 NS
Within 62. 153%28.078 247. 227
Total 670 156150481
Key |
af Degrees of freedom F. Test for significance
SS Sum of squares sig. Significance
¥S Mean square NS Net significant
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III. SUMMARY '

This chapter has presented data in three general areas:

1,

2.

Je

Three-way analyses of covariance designs were done for
the dependent variables; total (cTBS) achievement test
scores, (CTBS) achievement subtests in reading, language
and arithmetic, self-concept measured by the Semantic
Differential and the nationality subtest of self-concept.
The above dependent variables were analyzed with three
independent variables: a) treatments — (Bicultural

group counseling, Traditional group counseling and Con-

trol), b) sex of the subject and ¢) scheol attended -
elementary Scheol "A" er "B.*

Two-way analyses of covariance designs were run ir order
to compare foreign~born and native~born subjects (found
in fairly equal proportion only in the School "B") with
the treatments listed in number one above. The depen-
dent variables for the two-way anslyses of covariance
were birthplace and treatments. '

Cell means of independent variables that were found te
be significant beyond the .05 level of significance

were prasented in various tables throughout the chapter.
Tables for the non-significant variables are presented -
in Appendix D of this report.

In analyzing the data, the researcher, with the aid of an Inter-

way analyses ef covariance dene fer the dependent variables of (CTBS)

achievement total and the subtests for reading; language and arith-

netic. None of the treatment analyses in the academic achievement
area proved te -be significant. Thus, nullvh&pothesga numbers ene,
two, three and five in relation te tiqatment, school and sex were ac-
cepted. The language analysis ef cévarianée with sex control fer the
dependent variable reperted significance. 'quales.were significantly
better (.05 level) thamn males in the imprevement qvaTBS-language
scores from pretest te pesttest. - o

il gt
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The treatment analyses with the dependent variable of self-con-
cept (total) and feelings teward nationality subtest alse indicated
no significant variance. Significant irnteractiens at the .01 level
were found fer the centrol variables of schoel attended with beth
dependent variables of seli-concept (total) and feelings toward
nationality subtest. In both analyses the subjects from School "B"
imﬁroved more significantly than students in School "A."

The independent variable of treatments with birthplace produced
no significant variances in either academic achievément'or self=-
concept. Therefore, null hypothesis number four was accepted. It-
reported that foreign-born lNexican-Americar subjects would not have |
significantly greater improvement than the nati&e-born due to the

treatments.in academic achievement and self—cincept.

The control variable of birthplace indicated significant vari-
ance in the (CTBS) arithmetic achievement subtest. This significant

. variance at the .05 level favored the foreign-born subject.
The final chapter of this report will present conclusions based

upon the investigation. Recommendations will alse be made fer further

research in various areas of this study.

-
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CHAPTER V
CONCLUSIONS, RECCMMENDATIONS AND SUMMARY

Various conclusiens and recemmendations were develeped from
this remearch in relation te the sassumptions and limitations stated

in Chapter I. These will be discussed - in the following pageis

I. CONCLUSIONS DRAWN FROM THEI INVESTIGATION

Conclusiens are eutlined under two subhesdings: (1) cenclusions
drawn from the varieus three-way analyses ef cevariance exploring
the effects of treatments, sex and scheel on the subject's acadenic
achievement and self-cencept and (2) cenclusiens based upon the two-
way analyses of cevariance examining treatments and birthplace of:

students for effects upon academic achievement and self-concept.

PP RP UL S PE V% eS QPP M ST AP

Conclusions fiom Three-Way Analyses ef Covariance Research o , g

This section of the 'study considered three independent vari-
sbles. They were: (1) type of group ceunseling treatment (bicul-
tural or Traditienal received by the subjects, (2) sex,and (3)
elementary schoel (School "A" er Scheel "B") attended.

The dependent variables were: (1) ﬁretest-poattest' acadenic
achievement test (CTBS) tetal sceres and (CTBS) subtest scores in
reading, language and arithmetic areas, and (3) pretest-posttest
aelf—concept_ tetal scere and the subtest scores in feelings toward

T Fae St A et s 2T e L ez

nationality. o | |
Nene ef the variances fer the treatments variable preved te be

aignificint in this atﬁdy( Therefore,' 2ll of the freaf;ment,a ‘null

hypothesée were accepted. They are stated as _foll_owq’f. '

g
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1. There will be ne significant difference between treat-
ment methods in the improvement of academic achieve-
"ment and/or self-concept.

2. FKexican-American subjects attending Schoel "B" elementary
scheel will net be significantly better in the impreve-
ment of academic achievement and/or self-concept than
Scheel "A" pupils because of the treatments.

3, Male aubjects will net improve mere significantly than
females in the areas of academic achievement and/or
self-cencept due to the ceunseling treatments.

4, There will net be a significant interactien between
treatment, sex and schoola in relatien-te the self-con-
cept and/or acsdemic achievement.

The resuita of this study should be considered with caution, be-
cause of the fellewing weaknesses: 1) The weekly group counseling

seasion with the treatment groups may not have been frequent enough

.to bring about change, 2) The 20-week durat:.ou peried of the group

ceunseling seasions nay net have been a long eneugh porlod of tine
in which autheratative evaluations could be made, and 3) The group
counseling conducted in this atudy was net an integral part of the
school curriculum, _ '

_ The weaknesses listed abeve appear. te be commen vith nost of
the bicultural studies found in many scheels. 'Certain' implications
and considerations that arise as a result of this study would streng-.
then bicultural studies progfams. These are as fellews: Bicultural
studies pregrans must be carefully develeped with innovative prac-
tices and frequent seseions sheuld be cenducted’ during the week;
2) the prograns . should invelve the totul schoel experience of the
students in order te affect s2lf-concept and academic achievement. .
Non Nexicm-American poera, teachers, administratora ‘and the conmunity
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must all be involved in the studies because these factors influence
the self-cencept development and academic achievement of the students,
and 3) school districts should recruit and maintain well qualified
minority teachers, counselors and administrators with whom minerity -
youngsters can identify.

The investigater agrees with the viewpoint eof Forbes} vhe states
that the varied background ¢f experiences and skills eof Mexican-
American pupils should be utilized as the means te develop their po-
tential and also fer the enrichment of the scheol program of non-

. Mexican students. c.ross-cultural education will acquaint students
with the rich heritage of the Southwest. The school should alse
gerve a8 a bridge between the Mexican pupils"benv-ironment and the
-adult world that they will enter, which will oftén be of mixed Anglo
and Mexican culture. Caldwe-ll2 aupperts this viewpoint in stating,
"Our basic interest i® not in studying abqut other mtion—states'.
Our basic and ine=capable need i=s te iearn,_h_ow' te communicate vith
the peoples of ether cultures. Thi's problem begins right at home
oesThe American curriculum should pay more atiention to the inuer
space of our own mixéd nationa) cultural heritage. Learning te under-
stand and cemmunicate with our ewn cultural minorities will help us
to understand eur neighbers areund the werld."

An impertant justification for establishing bicultural educa-
tien studies is the fact that the role of the Mex:.can-Americgn in
the United States culture has been neglected. The meagér literature
that is available in schoel textboeks has often tended to depict

Mexican-Americana in an uncomplimenhry etereotype ‘t:heme.3 The

lJack Ferbes, "La Raza - bring® much te \he school," CTA Journal,
Octcber’ 1969, ppo 15-180 :

o 2Ol:l.ver Caldwell, "The Need for Intercultural Education In Our Uai-
versities," Phi Delta Kappan, 52 544-45, May, 1971. . ~

3Arturo Cabrera, Emerging Faces The Mexican-American ’ (Sacramento.‘
William O. Brown }'ubliahera, 1971) . . _
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ultimate justificatien ef federal, state and lecal mubsidation of

3 bicultural programs fer the Mexican-American is that this aid will
| 4

b3,

benefit all other Americans in the leng run.

EET e

The control variable of sex indicated significaat variance in
the (CTBS) language achievement subtest. This variance favored the
female subjects at the .05 level of significance., The finding ap-
5 Peltier6

and hicFarland,7who compared male and femele academic achievement.

pears to be consistent with previous studies of Cardon,

Significant variances were feund for the school attended contrel
variable in the areas of tetal self-cencept =cere and feelings teward
ﬁationality subtest of the melf-concept. Subjects attending School
"B" elementary 8cheel had significantly greater improvement in total
self-concept measurernent and -in the self-concept subtest of feelings
toward natienality. |

Some probable reasens for this finding favering Scheel "B" aub-
jects in self-cencept areas might be the following: (1) the faculty
and curriculum ef School "B" may have been inetrumental in causing
the pupil's.-self-concept te be improved signijficantly, and (2)

Scheel "B" started a bilingual program in Spanish for primary ‘scheol
children that year and the directer was a Mexican-American.. 'l‘he
school had three Mexican-mnencan teachers and a vice-principal of
Mexican—American ancestry. The knowledge of havmg a bilingual pro=
gram in the scheol and alse the fact that several of the teachers '
and administrators ef the scheol were of Mexican-Ane'riqan descent

4'Hector Farias, Jr., "Mexican~American Values and Attitudes Teward
 Educatien," Phi Delta Kappan, 52:602, June, 1971.

5Bartell W. Carden, "Sex Differences In School Achlevenent," The. Ele-
_mentary Schegl Jeurnal, 68'427-34, May, '1968. '

6Go,ry Peltier, "Gex Differences In the Scheoal: Problem and Propoeed
Solution," Phi Delta Kappan, 50: 182-85, November, 1968.

7Willio.m Je McFarlmd,' "Are Girlse Really Smrter,". The Elenentag
Schoel Jeurnal; 70:14-19, October. 1968, | _
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might have significantly impressed upen the subjects that Mexican-
Americans could be successful. This centrasted with the situation
at School "A", which did net have any Mexican-American teachere or
administrators. The improved self-concept ef Schoel "B" sudb jects

did not, however, produce significant aecademic achievement improve-
ment. The investigater feels that this was due te the short period

of time over which the study was cenducted.

Cenciusions From Two-Way Analyses of Covariance Research

: The two-way analyses of covariance findings for treatments and
birthplace indicated ne significant variance; therefore, null hypeth-
€818 number four was accepted., It reads: "Foreign-born Mexican-
American students will not have greater self-concept and/or academic
achievement than the native-born because of group counseling treat-
ment methods,"

The control variable of birthplace produced a significant vari-
ance in the area of (CTBS) Arithmetic subtest, This finding favor-
ing the foreign-born is censistent with 'Ca.rter's8 studies,

II. RECOMMENDATIONS FOR FURTIER STUDY

The researcher believes that this investigatien has demonstrated
the nsed for further study in the areas ef group ceunseling treat- -

ments in the bicultural education ef elementary scheol Mexican~

. American pupils. Since there has been a scarcity ef thece studies

conducted with elementary school Mexican-American sub;ject's, it is
hoped that the findings of this study will help interest ethers te
- conduct similar research. School districts and various branches

of government have proﬂdéd schools and 'researchers funds to

8’1‘homae ‘P, Carter, Mexican-Americans In School:. A History of Educa-

tional Negleot, (New Yerk: College Entrance kxanination Board, 1970) .
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develop educational programs te improve the learning of minority
group pupils. Hewever, guidance services in these programs can ef-
ten mean the difference between success or failure, The main task
is that of determining the effective ways in which counselors can
vork with winerity group students. The fwllewing specific sugges-
tions are felt by the investigater to be mest inportant'

1. Research might be dere in a similar manner of the prc%ent
study with the exceptien of having mere frequent sessions with each
group every week and utilizing separa‘e counselors at each school.

2. Longitudinal studies be cenducted with similar treatments
of the present study following the students throeugh the high scheol
years. .

3, Other group ceunseling studies be made utilizing similar
treatments eof the present study and empleying a Mexican-American
counselor. | . o
4. A fellow-up study of the 134 subjects involved in the
present study.

'5, Individual classroems of the subjects involved in the
study should be studied in erder to determine the types of proegraums
exr teachers which tend te premote grewth in self-cencept and aca- -
demic achievement for Mexican-American subjects;

6, Investigatiens of the group ceunseling treatments of
this current study in many elementary schoels having Mexican-American
subjects threugheut Califernia and the Seuthwesi

7. Research is needed te dotermine if planned peetings dbe-
tween parents and ceunseler might produce mere eignificant results
fer the group counﬂeling treatments, '

8. Investigations of the feelings of the aubjects invelved
in this study, What did the subjects iu the different greup coun-

seling treatuents sectiens. think or feel_ wa® happening te them as a

e - - R SO AT R v s ot o, a1 T
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result of the messiona?

9. Further research is needed in the area of cemparing the
achievement and self-cencept of foreign-born and native-born Mexican-
Anmerican students,

10. Studies cemparing elementary schoel HMexican-American
students with ether white peers and other ethnic groups in all areas

of academic achievement and self-concept are needed.

III. SUMMARY

The current study has attempled te answer certain quegtions con- '

cerning the effects of bicultural group counseling and traditional
group counseling upen the academic achievement and self-cencept of .
elenentary schooi Mexican-American subjects in two selected schoels.
The investigator feels that the nen-eignificant ‘findings ef the
pounseling treatments may be due teo the following: 1) insuffi-
cient frequency ef sessioﬁs, 2) the short per'iod of time over which
the treatments were cenducted, and 3) the fact thatA the group coun-
seling did not invelve the tetal scheol program of the students. |

Various suggestions 2ud v iewpointe concerning bicultural stu-
dies were given. It is heped that this informatien will prove valu-
able for school districts planning ‘educational programs fer Mexican-
American students, TheSe school districts may profit from the find-
ings of the study by realizing that bicultura). studies should become
an integral .part of the amchool curriculum and that sufficient time
and effort are required in order to make the program a success,

One finding of thé study indicateé that Scheol "B" which hap=~
pened to have a majority ef non—biexicén-Amcr‘ican Aatudents was in
fact improving the sslf-concept of its Mexican-American pupils.

Seme reatons why this eccurred may"be due to the féc_t that School "B"

VRSN
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had & bilingual pregram and several of the teachers and administra-
tors were of Mexican-Americap ancestry. Hopefully, the results of -
the above finding may encourage more Mexican-American students to

become educators.

Many unanswered questions have been exposed by this investiga-
tion in group counseling of Mexican-American elementary scheool stu-
dents. The total areas of the education and counseling of Mexican-
American pupils indicates a lack of research, as evidenced by the
limited number of reported studies. Hopefully, this study will be
the beginning ef numerous Astudie_s dealing with the bicultural edu-
cation of elementary fchool Mexioan-American students.

Additionally, this investigation has revealed a fairly posi-
tive cerrelation between Semantic Differential technique for mea-
puring self-ceuncept and fer the Self-Estecem Inventory. This re-
sult may help scheel perseonnel and future’ 1nve°st1gators in the se-

lectlon of a self-concept instrument te be used with elementary

schoel M exican—Amer ican students.
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APFENDIX A

DESCRIPTION OF ACTIVITY IN THE GROUP SESSIONS

B [T

Both schools provided the investigator a classroom in which to
conduct the counseling meetings. The meetings usually lasted for
forty to fifty minutes. At Jackson School (Stockton - School "A")
the meetings were condocted 15 the pre-school room located in the
basement of the school. The Garfield School (Redwood City - School
"B*) meetings were held in & classroom at & Catholic Church Sunday
school building located next to Garfield.

At the meetings the members usually sat a;ound a large table or
placed their desks in a semicircle.facing the investigator.

DATED SESSIONS

December 7, 1970. First meeting of Bicultural Counseling Group
(Redwood City). The meeting was spent in de-
veloping repport between the counselor and stu-
dents. Students were told that the meetings
were to be held in order to help them do better
in school. Various activities of future sessions
were outlined briefly. '

December 9, 1970.  First meeting of Bicultural Counseling Group
(Stockton). The ectivities were similar in na-
ture to the Redwood City meeting listed above.

December 10, 1970. First meeting of Traditional Counseling Group

B (Stockton). Students were told the nature of the
meeting and future meetings. Each member was
asked to comment on any school adjustment or
achievoment problem that he had.

December 11, 1970.  First: Treditional Group Counseling session (Red-
: wood City). The activities were similar to the
Stockton meeting of the previous day. :




December 14, 1970.

December 16, 1970.

December 17, 1970.

December 18, 1970.

Januery 4, 1971.

January 6, 1971.

January 7, 1971.

- January 8, 1971.

January 11, 1971.

January 13, 1971.

January 14, 1971.

. January 15, 1971.
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Bicultural group counseling (Redwood City). The
pupils were furnished biographies of successful
Mexican-Americans,includings Julian Nava, Edward
Roybal, George Sanchez, Armando Rodriguez, Joseph
Montoya and Tony Sierra. Discussions followed
the oral reading of the biographies.

Bicultural group counseling (Stockton) meeting.
Same as December 1l4th meeting in Redwood City.

Traditional Group counseling (Stockton). This
session was devoted to the discussion of common
school problems of the members.

Traditionsl Group Counseling (Redwood City).
Same as December 17th meeting in Stockton.

Bicultural Counseling (Redwood City). The stu-
dents orally read and discussed biographies of the
following Mexican-Americans: Jim Plunkett, Lee
Trevino, Judge Harold Medina, Pancho Gonzales,
Robert Acosta, Tony Calderon and Raymon Carrasco.

' S8tockton - Bicultural Counseling meeting wes very

similar to January 4th meeting in Redwood City.

Traditional Counseling {Stockton) School adjust-
ment and achievement problems of individurl mem-
bers were discussed. They were tutored in arith-
metic and language. : '

" Redwood City Traditional Counseling session was

held in the same manner as the Stockton meeting of
January Tth. : '

Biculturel Counseling (Redwood City).  Biographies
of previous weeks concerning successful Mexican-
Americans were reviewed and discussed. Viewed

filmstrip Mexican Heritage.

Bicultural Counseling (Stockton). Activities
were the same as Redwood City of January ilth.

Traditional Group Oounéeiing-(Stockton).~ Study

- and listening skills were discussed and reviewed.

Redwood City Traditional Group Counseling activi-

ties were the seme as Stockton's January l4th.
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January 18,

1971,

January 20,

1971.

January 21,

1971.

January 25,

1971.

January 27,

1671.

1971.

January 28,

January 29,

1971.

February 1,

1971. |

february 3,

1971.

February 4,

1971.

1971,

February 5,

1971.

February 8,
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Bicultural Group Counseling (Redwood City). Re-
vieved last week's filmstrip on Mexican Heritage.
Read and discussed biogrevhies of Mexican-Ameri-
can leaders: Bert Corona, Louis Duarte, Caesar
Chavez and Ernesto Galarza.

Bicultural Group Counseling (Stockton) as per
January 18th session of Redwood City.

Traditional Group Counseling (Stockton). Re=-
viewed and discussed study and listening ekills.
Individual members discussed ways and methods that
they felt would help them improve in achievement.

Bicultural Group Counseling (Redwood City). Re-
viewed various biographies of past sessions. The
second half of the session wos spent viewing and
listening to La Raza Series filmstrip on Mexico
of the Indians, accompanied with & record. This
was followed with a review discussion.

Bicultural Group Counseling (Stockton) as per Red-

wood City January 25th session.

Traditional Group Counseling (Stockton). Dis-
cussed scholastic problems concerning individual -
members. Methods of improving achievement in Math
and Reading were revieved.

~ Traditional Group Counseling (Redwood City) as per
Stockton'session on January 28th.

Biculturel Group Counseling (Redwood City).

Viewed and discussed movies: The Aztecs of Mexico -

and Mexican-American Heritage and Culture.

Bicultural Group Counseling (Stockton) as per.
February lst session in Redwood City.

Traditional Group Counseling (Stockton) viewed
and discussed movie, Getting Along With Others.

Traditional Group Counseling (Redwood City) as per

February meeting of Stockton.

‘Bicultural Group Counseling (Redwood City) viewed

and discussed moviess Mexico, Northern and South-

~ern Regions and Mexico, Central and Gulf Coast.

103
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February 10, 1971.

February 11, 1971,

February 17, 1971,

February 18, 1971,

February 19, 1971.

February 22, 1971.

February 24, 1971,

February 25, 1971,

February 26, 1971.

March 1, 1971.
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Bicultural Counseling (Stockton) as per Febru-
ary 8th session in Redwood City.

Traditional Group Counseling (Stockton) viewed
and discussed moviess . Learninz Through Cooper-
ation and Freparing a Class Report.

Bicultural Group Counseling (Stockton). Re-
viewed biographies of successful Mexican-Ameri-
cans presented in earlier sessions and read new
biographies concerningt Edmund Galindo, Eugene
Galindo, Alex Garcia, Hector Garcia and Alfonso
Gonzales.

Traditional Group Counseling (Stockton)., Dis-
cussed school adjustment problems and viewed
the movie, Vorking With Others. :

Traditional Group Counseling (Redwood City).
Viewed and discussed moviest Learning Through
Cooperation and ¥Working With Others.

Bicultural Group Counseling (Redwood City). Re-

viewed biographies of succesgsful Mexican-&mericans

presented in previous sessions during the first
part of the meeting. During the second half of
the session, the la Raza Series filmstrip with
record, Twilirht of the Gods was viewed and lis-
tened to.

Bicultural Group Counseling (Stockton) as per
Redwood City meeting of February 22nd.

Treditional Group Counseling (Stockton). Discus-
sed report card grades of each group member and

reviewed learning skills of taking notes, outlining,

study habits and proper attitudes in school.

Traditional Group Counseling (Redwood City) as per
Februury 25th meeting of Stockton. This group, in
addition, viewed the movie, Preparing a Class Report.

ST e Rl e S gy SRR 3

Bicultural Group Counseling (Redwood City). Re-
viewed biographies of successaful Mexican-Americanss
Edmund Galindo, Eugene Galindo, Alex Jarcia, Hector
Garcia and Alfonso Gonzales. Report card grades
were reviewed and discussed.
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March 3, 1971 Bicultural Group Counseling (Stockton). Reviewed
report card grades and viewed two moviess Mexican
Hacienda eand Tina a Girl From Mexico.

March 4, 1971. Traditional Group Counseling (Stockton) viewed -
moviess Yours, Mine and Ours and Going To School
Is Your Job.

March 5, 1971 Praditional Group Counseling (Redwood City) as per
Stockton session of March 4th. B

March 8, 1971. Bicultural Group Counseling (Redwood City) as per
Stockton session of March 4th,

March 10, 1971. Bicultural Group Counseling (Stockton). Viewed
and discussed movies: Arts and Crafts of Mexico,

Parts I & I1.

March 11, 1971. Traditional Group Counseling (Sfockton). Discus-
sed school adjustment and personal problems of
each menber. '

March 12, 1971. Traditional Group Counseling (Redwood City) as per
Stockton meeting of March llth.

March 15, 1971, Bicultural Group Counseling (Redwood City). Guest
speakerss Ruben Lopez, Director of the High School
Equivalency Program and three Mexican-American stu-
dents in the program. The speakers, two males and
two females, discussed their problems in dropping
out of school and the importance of staying in school
and getting good grades.

March 17, 1971 Bicultural Group Counseling (Stockton) same speakers
. and similar discussions as the Redwood City meeting
of March 15th.

March 18, 1971. Traditional Group Counseling (Stocktecn). Reviewed
study skills and methods of improving achievement
in various subject areeas, such as arithmetic, langu-
age and reading. :

March 19, 1971. Traditional Group Counseling (Redwood City) as. per
Stockton meeting of March 18th.

L - 165




March 22, 1971.

March 24, 1971.

March 25, 1971.

March 26, 1971.

March 29, 1971.

March 31, 1971.

dpril 1, 1971.

April 2, 1971.

April 12, 1971.

April 14, 1971.
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Bicultural Group Counseling (Redwood City). Re=
viewed and discussed talks of previous week's
speakera. Viewed and listened to filmstrip la Raza
Series with records The Pioneer Heritage of Mexi-
can~Americans in the Southwestern United States.

Bicultural Group Counseling (Siockton) as per Red-
wood City meeting of Warch 22nd.

Traditional Group Counseling (Stockton). Discussed
individual school adjustment and scholastic achieve-
ment problems.

Traditional Group Counseling (Redwood City) as per
Stockton mee%ing of March 25th.

Bicultural Group Counseling (Redwood City). Re-
viewed previous veek's la Raza filmstrip and viewed
a new la Raza filmstrip, The Far Frontier, and lis-
tened to the record accompanying it. :

Bicultural Group Counseling (Stockton). Sergeant
Benitez, Mexican=~American police officer from the’
San Joaquin Sheriff's Department spoke to the pu-
pils. Law enforcement and minority groups' situ-
ation with the law were discussed. Also discussed
were drug abuse and the importance of obtaining a
good education.

Traditional Group Counseling (Stockton). Reviewed
test-taking techniques and study skills.

Traditional Group Counseling (Redwood City) as per
Stockton session of April 1st.

Bicultural Group Counseling (Redwood Citv). Guest
speakers were Mexican-Americen educators.. Albert
Moreno, Vice~Principal of the school and Duniel
Trujillo, Bilingual Coordinator of tho school, spoke
to the pupils. The speakers discussed how they be-
camo successful and that each and everyone of the
students could be a success if they worked hard and
got a good education.

Bicultural Group Counseling (Stockton). Reviewed
filmstrip of the Mexicen-American Pioneers of the
Southwest. Viewed filmstrip THe Far Frontier (la
Raza) series accompanied with a record.
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April 15, 1971.

April 16, 1971.

Ap!‘il 19, 19710 .

April 21, 1971.

April 22, 1971.

April 23, 1971.

April 28, 1971.

April 26, 1971.

~96-

Traditional Group Counseling (Stockton). Discus-
sed individual problems pertaining to school adjust-
ment.

Praditional Group Counseling (Redwood City) as per
Stockton meeting of April 15th.

Bicultural Group Counseling (Redwood City). Guest
speakers, Ruben Lopez, Director of the High School

‘Equivalency Program, returned with three new Mexi-

can-Americen students to discuss the progrem and

the importance of sechool. The pupils had requested
that he return to speak to them. Rebecca Rector, a
Mexican-American college student from the University
of the Pacific, also spoke to the studonts about her
background and the importence of school. The last
five minutes of the period were spent in discussing
the procedures of the next week'!s upcoming fieldtrip
to Mission San Juen Bautista.

Bicultural Group Counseling (Stockton). The same
guest speakers es the April 19th meeting in Redwood
City spoke.

Traditional Group Counseling (Stockton). The pupils
were tutored on the mathematics procedures of multi-
plication and division. (Host members of the group
had requested this tutoring.)

Traditional Group Counseling (Redwood City). Study
skills were reviewed and discussed.

Bicultural Group Counseling (Redwood City). The
whole group and the counselor took @& fieldtrip to
Mission San Juan Bautista in Hollister to visit the
migsion, museun, park and vieved the artifacts of
the early Mexican-Americans, Spaniards and Indians.
The fieldtrip, including bus~traveling time, lasted
for approximately eight hours. - '

Bicultural Group Counseling (Stockton). Discussed
Missions of California in preparation for the up- -
coming fieldtrip of the following woek. Guest
spoakerss Rebecca Rector and San Juan Marquez, Mexi-
can-Americen college students from the University of
the Pacific, spoke on ethnic pride and the necessity
of gotting a good education.
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April 29, 1971.

April 30, 1971.

May 5, 1971.

May 5, 1971.

May 6, 19110

May 7, 1971.

May 10, 1971.

May 12, 1971.

May 13, 1971.

May 17, 1971.

May 21, 1971.

w07~

Traditional Group Counseling (Stockton). Reviewed
and discussed report card grades.

Traditional Group Counseling (Redwood City) as per
Stockton meeting of the April 29th.

Bicultural Group Counseling (Redwood City)e. Guest
speaker, Caesar Munoz Plaza, Mexicen-American di-
rector of the district's ethnic studies program,
spoke to the pupils sbout their ethnic identity
and the importence of achievement in school.

Bicultural Group Counseling (Stockton). This group
took the seme fieldtrip as the Redwood City group
did on April 26th.

Traditional Group Counseling (Stockton). Discussed
procedures for the fieldtrip to San Francisco for
the following week.

Traditional Group Counseling (Redwood City) as per
Stockton meeting of May 6th.

Bicultural Group Counseling (Redwood City). Re-
viewed biographies, filmstrips and movies that were

a pert of the counseling sessions. Discussions also
involved planning a party for the final meeting,
which would take place the following week.

Bicultural Group Counseling (Stockton). The final
meoting consisted of a short review of the coun-
seling program, which was then followed by a party
at which refreshments were served.

Traditional Group Couneeling (Stockton)e The group
with the counselor and several parents took a field-
trip to San Francisco to visit the planetarium, mu-
seuns and the zoo. A picnic party was held in the
park. This was the final meeting for the group.

Traditional Group Counseling (Redwood City) as per
fieldtrip of the Stockton group of Hay 15th.

Bicultural Group Counseling (Redwood City). Final

meeting. A short film, Mexican-American Culture and
Desiny was viewed. Tho counseling program was then
riefly reviewed, vhich was then followed by a party.

Traditioanl Group Oounseling (Redwood Oity ). At the
final meeting a revicw of the fieldtrip and counseling
program was held. A party followed.
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APPENDIX B

NAME

The purpose of the word lists is to find out Bow you feel about certain
pecple or things. The two words on each line have opposite meanings.

i Your first job is to choose the word that best gives your feelings about
‘he person or thing listed and underlined at the top of the lists. If
your feeelings are strong, place a check (v’) in space one next to that
word. If your feelings are only averege, place your check in space two
of that vorde If your feelings are not described by the two words on the
line, check apace three under the Neutral colusmn. Record your first feel-
ing, but do not bs careless. Work quickly and place only one check on a
single line. For this page, follow the above directions to describe your
feolings about School. :

SCHOOL
(Strong) (Average) (Neutral) : (Strong) (Average)
1. good bad
1 2 3 1 2
2. likeable _ | not lilceable
- 1 2 3 ) 2
5+ unattractive - attractivo
1 2 3 1 2
4. pleasant : not pleasant
' 1 2 3 1 2
5e¢ interesting boring _
1 2 3 1 2
6. vrong right
1 2 3 " | 1 2
7+ necessary - not necessary
1 2 3 ' 1 2
' 8. difficult easy
1 2 3 1 2
9. dirty , clean
1 2 3 1 2
10.bright » dark
1 .2 3 - 1 2
1l.not friendly _ friondly
1 2 5 1 2
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SCHOOL Test (cont.)
SCHOOL
(Strong)( Average) (Neutral) {Strong) (Average)
12, haEEZ g&g_
1 2 3 1 2
13. unfair fair
1 2 3 : 1 2
14. valunble ‘ not valuable
1 2 3 1 2
15. understanding ' not understanding
‘ 1 2 3 1 2
16. prejudiced not prejudiced
1l 2 ] 1 2
17. comfortable | | not camfortable
1 2 3 1 2
18. kind mean
1 2 3 1 2
)
{ 19. superior inferior
1 2 3 1 2
20. selfish - not selfish
1 2 3 1 2
21. _i:_mgortant . _ not important
1 2 3 1 2
~ 22. honest not honest
1 2 3 ) 2
2%. clear - hazy
1 2 . 1 2
24, dependable not dependable
1 2 3 1 2
25. painful pleaaufable
1 2 3 1 2
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Ori this page follow the directions given on page oneshéwever, thia time
describe the feelings you have toward yourself.

MYSELF
(strong) (Average) (Neutral) (Strong) (Average)
1. good | 7 bad |
: 1 2 3 1 2

2. veak . strong

1 2 3 1 2
5. stupid snart

1 2 3 1 2
4 .not pleasant pleasant

1 2 3 1 2
5. nervous _ not nervous

1 2 3 1 2
6. beautiful o ugly

1 2 ] ' 1 2
7. not honest. honest -

1 2 3 1 2
8. sclfish not selfish '

1 2 3 1 2
9. not likeable _ likeable

1 2 3 1 2
10.hard worker lazy

1 2 3 1 2
11. peaceful warlike

1 2 3 1 2
12, sickly healthy

1 2 3 1 2
13, brave — afraid

' b 2 . 3 1 2

14, unfair fair

1 2 3 1 2
15, succesaful failure

1 2 3 1 2
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MYSELF Test (cont.)
}
MYSELF
(8trong) (Average) (Neutral) | (Strong) (Average)
16. superior | inferior
— 7 3 1 2
17. dirty clean
| 1 2 3 : 1 2
18. distrustful 4 rustworthy
1 ) 3 1 2
19. happy ' sad
1 ) 3 1 2
20. kind mean
1 2 3 — 1 2
21. helpful not _helpful
1 2 3 . 1 2
22, not friendly - friendly
1 2 3 1 2
25, prejudiced ____  not prejudiced
, 1 2 3 ’ 1 2
24, not important : important .
1 5 3 ' 1 )
25. pood student poor student |
1 2 3 1 2
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For this page continue following the same directions; however, this time
describe the feelings you have about your nationality.

MY NATIONALITY
(8trong) (Average) (Neutral)

(Strong) (Average)

l. good . = bad
1 2 3 1 2
. 2. gmart gtupid
1 2 3 1 2
3. beautiful ' ugly
1 2 3 1 a
4, lazy hard workers
' 1 2 3 1 2
5. honest — —_ not honest
1 2 3 1 2
6. clean dirty
1 2 3 . 1 2
7. successful ' failure
1 2 3 1 2
8. inferior . superior
- 1 2 3 1 2
9. selfish . ___ —— not selfish
1 2 5] 1 2
| 10. not likeable likeable
1 2 3 : 1 2
11. nervous not nervous
1 2 3 1 2
12.not_important . inportant
1 2 3 1 2
13, distrustful trustworthy
1 2 3 1 2
14. not helpful ' helpful
1 2. "~ 35 1 2
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MY NATIONALITY TEST (cont.)
MY NATIONALITY
(Strong) (Average) (Neutral) | : (Strong) (Average)

15. not friendly o | | friendly

1 2 3 1 2
16. strong weak {

1 2 % 1 2
17. kivd ' mean

1 2 5 1 2
18.not pleasant : i)leasant

1 2 3 1 2
19. brave ' afraid

1l 2 3 1 2
20. happy ' - sad

1 2 3 1 2
2l. prejudiced not prejudiced

1 2 3 1 2
22.good students poor students

1 2 3 1 2
25. peaceful — warlike — | c——

' 1 2 3 1 2

24, fair " unfair

1 2 3 1 2
25, sickl ' healthy '

1 2 3 1 2
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For this page continue following the same directions; however, this time
describe the feelings you have toward most “eachers. '

1. EOOd
2. smart

3., not fair

4. not honest

W
L
>3

hazy

6. brave

7 happy |

8. kind

9; necessary
10. nervous

11. wecak

12, successful

150 laz!

14, solfish

MOST TEACHERS

(Strong) (Average) (Neutral)

, bad
1 2 3 1 2
stupid
1 2 3 1 2
feir ——
1 2 3 1l 2
honest
1 2 3 1 2
' clear
1 2 3 1 2
afraid
1 2 3 1 2
sad
1 2 3 1 2
mean
1 2 3 1 2
- not necessary —
1 2 5 1 2
' not nervous —
1 2 5 1 2
: i
_ strong —— ——
1 2 5 1 2
. failure
1 2 3 1 2
hard workers
1 2 5 1l 2
 __ not selfish
1l 2 3 1l 2




MOST TEACHERS Test (cont.)

(Strong) (Average) (Neutral)

MOST TEACHERS

(Strong) (Average)

15. not friendly fr’ endly
1 2 3 2
16. not likeablo likeable
1 2 3 2
17. interesting boring
1 2 3 2
18« not helpful helpful
1 2 3 2
19, warlike peaceful
1 2 ) 2
20. distrustful trustworthy
1 2 3 2
21.n0t pleesant pleasant -
1 2 /) 2
22,troublernkers not troublesome
1 2 3 2
23.not democratic democratic
1 2 3 2
24, prejudiced - not prejudiced
2 3 2
2. not under-
standing - understanding
1 2 3 2
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APPENDIX D
TABLES FOR MEAN CHANGE SCORES OF THE NON-SIGNIFICANT FINDINGS IN THIS STUDY

TABLE XXIV
MEAN CHANGE IN SCORES OF (CTBS) ACHIEVEMENT TEST TOTAL
BY SCHOOL
i School "A" ' School "B"
| Pretest 136.747 124.417
' Poottest 151.653 137.979 1
: k
; Total change +14.906 + 13.562
L School "A* N~=65
; School "B* N =69 Total N 134 L _
g{ - e e ez ST T I UL Lt — T T T e
4
g TABLE XXV
3
MEAN CHANGE IN SCORES OF (CTBS) ACHIEVEMENT TEST TOTAL
BY S8SEX
Malos Females
L e e i e et e e .
1
Pretest 130.367 150.797
.- - e e e U S —_
Posttest 14009"8 14806&
e e - .
Total change -+ 10.581 4+ 17.887
Males R-67
Females N-=-67
Total N =134

i
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TABLE XXVI
MEAN CHANGE IN SCORES OF (CTBS ) ACHIEVEMENT TZST TOTAL
BY TREATMSNT
‘ (Bicultural  (Traditional
Group Group (Control)
Counselor) Counseling)
\ |
Pretost 129,166 127.778 | 154,785
Posttest 146 0502 142 .664 ‘ 1‘}5 0285
| [ NP DU —
Total change +17.356 4+ 14.886 <+ 10.498
Bicultural N<:43
Traditional N- 4)
Control N- 48
Total N=134
TABLE XXVII

MEAN CHANGE IN SCORES OF (CTBS) READIKG SUBTEST
BY SCHOOL

8chool "A° School "8*
L. S, Ce—e e . m e em e e . —— ——— -
Protest h1.2% 3790 ‘,
, ggg - i h331 58439 Y
Total change 1 2.13 + 49
* School "B* .= 69

. School *A" . .= 65
Total number = 134

< e e
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TABLE XXVIII
MEAN CHANGE IN SCORES OF (CTBS) READING SUBTEST

119

BY TREATMENT
Malcs Fomales
- ) ;' .
Pretest _ 38.86 { 40.77 ;
| _ e e e - - - - e e e [
Posttost ' 39.62 ' 41.64 ;
Total change + .76 + .87
Males N+ 67
Fennles N-—-67
Total N:- 134
TABLE XXIX
MEAN CHANGE IN SCORES OF (CTBS) READING SUBTEST
BY TREATMENT
T T T T ety (raditionad
Group Group - (Control)
Counseling) Oounseling) L
Pretest ' 39,71 38,40 41,34
Posttest 41.28 40.63 39.99
. R _
Total change 4+ 1.57 4+ 2.13 =135
Bicultural K. = A3
Traditional N.= 43
Control N = 48
Total K = 134
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TABLE XXX
MEAN CHANGE IN SCORES OF (CTBS) LANGUAGE SUBTEST
BY SOCHOOL
School "A" School “3*
Pretest 41.18 57 .60
;ﬁ Posttost 45 .64 h5.28 i
Total change + 446 +7.58
T School "B* N= 69
¥ School "aA® N=65
Total K=13
.
S ;
£
TABLE XXI
KEAN CHANGE IN SCORSS OF (CTBS) LANGUAGE SUBTEST
L BY TREATMERT
(Bicultural (Traditional
Group Group (Control)
Counseling) Counseling)
P . . - —_— - q
|
| Pretest 39.82 ; 38.07 40,40
Posttest 46 .82 4y 057 &4 099
L e | -4
Total cbange +7ow + 6050 + ’h59
Bicultural K= 43
Traditional N= 43
Control K= 48
Total K=134




TABLE XXXII

MEAN CHANGE IN SCORES (CTBS) ARITHAETIC SUBTEST

BY SCHOOL
School “A" School *3*
Pretest 5524 48.50 ~
Posttest 62.65 Sk .64
Totel change 4 7.4 + 6.14
School “B® N= 69
School *A® N= 65
Total N : 134
TABLE XXXIII
MEAN CHANGE IN SCORES (CTBS) ARITHMETIC SUBTEST
BY SEX
Males Females
Protest 5h .64 50.45
Posttest 64.92 59.05
Total ochange +10.28 + 8.60
Males R.= 67
Pemales K- 67
Total N - 134
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TABLE XXXIV

MEAN CHANGE Xl SCORES (CTBS) ARITHMETIC SUBTEST
BY TREATAENT

I - o - —
e + o e e s e - .

—— - -~
———— . - e m em — - e = [ RY T

" (Bicultural (Traditional
Group Group (Control)
Counseling) _ __ Counseling) .

. ——— . ————— ———

Pretest 51009 51 .08 | 55016

Posttcst 58.59 57.61 59.98 :
Total change + 7.50 + 6.53 4+ 6.82
Bicultural N. = 43
Traditional N = 43
Control N = 48
Total N = 134
TABLE XXXV
MEAN CHANGE IN SCHORES OF TOTAL SEU-CONC'EPT MEASUREMENT
BY SEX
Males Females
e e e e e e e -
Pretest 366.459 377.957 !

Posttest | 380.89% . 392.278 ,

Total change + 14.435 4+ 14.321

67
67
: 134

Males N
Females N
Total N

LU ]




TABLE XXXVI

MEAN CHANGE IN SCORES TOTAL SELF-CONCEPT HEASUREMENT

P{ TREATHENT
| (Bicultural (Traditional
Group Group (Control)
____ Coungeling) Counseling) e =
' 4
Pretest | 384,189 ! 367,164 l 362.775
Total change + 5.750 + 19.022 + 20.860
Bicultural N~ 43
Traditional N - 48
To:al N =134
TABLE XXXVII
MECAN CHANGE IN SCORES OF THE NATIONALITY SUBTEST OF SELF-CONCEPT
BY SEX
Males Females
¥
Pretest 91,76 98.52
Posttest 102.15 ! 102.48
4. — .
Total change + 10439 4 3496

Males N 67
Females ). | 67
Total N 134
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TABLE XXXVIII

MEAN CHANGE IN SCORES OF THE NATIONALITY SUBTEST FOR SELF-CONCEPT
BY TREATMENT

- (Bicultural (Treditional ;
Group Group (Control)
Counseling) _  _ __Counseling) __ — !
Pretest , 98.16 . 92.02 oh.98 | )
l H :
I P - - — . —— - ; "!
Posttest 102.73 100.49 103.72 : :
1 :
Total change 4+ 657 + 8.47 4+ 8.74 ;
Bicultural N - 43 ﬁ
Traditional N - 43 -
Control N - 48 '
Total K- 134
————— oI LITTTTLIITIIIT o= T T = p— pe !
1
TABLE XXXIX
MEAN CHANGE IN GRADE POINT AVERAGE
BY BIRTHPLACE
(School "B" only)
Foreign-born Native-born . ;
Pretest | 2.03 2,52
I I S
'; Posttest 2.16 2.33
: 4:-.- e : " . “.._'____,{
: Total change 4 <13 4+ «10

Foreign-born N-=
Native-born N= 38
Total N:

’
O\
o
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TABLE XL
MEAN CHANGE IN GRADE POINT AVERAGE BY
BIRTHYLACE AND TR}J:’B-':I‘NT
NATIVE-BORM
(Bicultural (Traditional
Group Group (Control)
_____Counseling) _ Osunseling) I —
Pretust 2.29 2.55 2.12
Posttest 2050 2061 2.18
Total Change 4+ .01 + . 06 - o“
FOREIGN-BORN
Pretest 1.95 2.17 1.97
Posttest 2016 2.5& 2.08
Total change + .21 ' 4 .17 + .11
 ———— ———— - e 0 ———— ——— W . S = @ o A e e i EA———— T r— -...]..__.. . . —— - o —— o o——
Native-born K:38
Foreoign-born N:= 31
Total N= 69
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TABLE XLI
MEAl CHANGE IN TUTAL (CTBS) ACHISEVEMENT j
BY BIRTHPLACE :
Forcign-born Native-born
|
,.—_.——_- e ——— e —
Posttest 140.776 ! 135.756
- H _—
Total change + 18.441 + 9.107 ‘
Foreign-born R-: 31
Native-born N-3%8
Total N =69




TABLE XLII

MEAN CHANGE IN TOTAL (CTBS) ACHIEVEMENT
BY BIRTHPLACE AND TREATHENT

NAT1VE-BORN
(Bicultural (Traditional
group group (Control)
Counseling) Counseling) ———
Protest 151.846 113.769 134.3%3
Posttest 145.077 127.692 134.500 4
Total change +13.231 4+ 15.925 + 127
(Bicultural (Traditional ‘
group group (Control)
Counseling) Counseling) .
Prctest 116.111 122.250 128.642
Total change 1 25.111 1 12,500 +17.714
Rative-born N=58

Foreign-born R=31
K=69

Total
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Foreign-born N =31
Native-born N=28
Total N =69
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TABLE XLIII
MEAN CHANGE IN READING (CTBS) SUBTEST
BY BIRTHPLACE
Foreign~born Native-born
Pretest 37.66 39.24
Posttesit 38,18 5737
Total change + .52 ~1.87
Foreign-born N=31
Native-born N= 38
Total - N=69
TABLE XLIV
MEAN CHANGE IN READING (CI2S) SUBTEST
BY BIRTHPLACE AND TREATMENT
- NATIVE-BORH
(Bicultural (Traditional
group group (Control)
Counseéling) Counseling) '
Pretest . 40.69 34,69 42,33
POSttesn - l}l 085 56.08 34’.17
Total change +1.16 “+ 1.3G —~ 8,16
' FOREIGN-BORN
Pretest 35011 38.88 59.00
Posttest 40.56 34 .63 3935
Total change  +5.45 - 4.25 1 .36
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TABLE XLV |
MEAN CHANGE IN (CIBS) LANGUAGE SUBTEST ;
BY BIRTHPLACE ;

e oTTTTIITT {

Foreign-born Native~born ,

4 :

‘ I ;

Pretest 36.09 38.89 ;s

:

Posttest l - 4404 46.23 J! 3
Total chenge + 8.05 + 7.34

foreign-born N= 31
Native-~born N =38

TORIN el Eur b i ¢ A et Sum L

Total N = 69 ‘}
{
_ TABLE XLVI .
MEAN CHANGE IN (CTBS) LANGUAGE SUBTEST :
BY BIRTHPLACE AND TREATHMENT
= ]
(Bicultural : (Traditional
group ' giroup (Control)
Counseling) Counseling)
Pretest 43,15 33,69 39.92 >
Posttest 5139 43,504 43,75 ‘
Totel change 1 8.24 ' +9.85 + %483 3
(Bicultural ; FOREIGN-BORI:‘ ) 3
group (Traditional (Control) |
Counseling) group counseling) ' -
Pretest 35.67 . K 35425 37.38
Posttest 46.89 42.7%8 43,14

Total change  +11.22 4 713 ' o76
Foreign-born N= 31 - i
Native-born N= 38 '

Total N=69
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TABLE XLV1I
MEAN CHANGE IN ARITHMETIC (CTBS) SUBTEST
BY BIRTHPLACE AND TREATHENT

PPN TR E— PSS, LD TR S - ——— ——

NATIVE-BORN

(Bicultural (Traditional
group group (Control)
Counseling) Counseling)
Pretest 48,00 45.39 52.08
Posttest 51.85 48.08 55 .83
Total chenge 13.85 + 2.69 + 3.79
FOREIGN-BORN

Pretest 45,67 S 48.13 52.43
Posttest 54411 57.75 65.36
Total change + 844 o + 9.62 +10.93

Foreign-born N= 31

Native-born N= 38

Total N=69

TABLE XLVIII
MEAN CHANGE IN TOTAL SELF-CONCEPT
BY BIRTHPLACE |
Foreign-born Native-born

Pretest 373,222 380,865
Posttest ! 398.576 _ ho5.641 1
Total change 1 25.354 + 24.776 .

Foreign-born N=31
Native=bormn N=38
Total N= 69
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TABLE XLIX
MEAN CHANGE IN TOTAL SELF-CONCEPT
BY BIRTHPLACE AND TREATMENT
NATIVE-EORN
(Bicultural (Traditional
group group (Control)
Counseling) Counseling)
Pretest 1405.846 585 .000 551 0750
: Posttest 417 539 408,385 391.000
f Total change +11.693 + 23,385 +39.250
; FOREIGN--BORN » i
' Pretest ’ 377.667 367.000 375,000
| Posttest 39%.889 | 399.125 402,714
F Total change +16.222 + 22,125 + 27.714
TABLE L
MEAN CHANGE IN THE NATIONALITY SUBTEST OF SELF-CONCEPT
BY BIRTHPLACE
Foreign-born | Native=born
Pretest 93%.92 _ : 98.55
Posttest | 105.41 108.37
Total change +11.49 4 9.82
Foreign-born N=31 '
Native~born N=38
Total : N =69
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TABLE LI .
MEAN CHANGE IN THE NATIONALITY SUBTEST OF SELF-CONCEPT
BY BIRTHPLACE AND TREATMENT

NATIVE-BORN
(Bicultural (Treditional
group group (Control)
Counseling) Counseling)
Pretest 101.85 9546 98.33
Posttest 108,08 11C.54 106.50
1.
Total change + 6423 +15.08 + 8.17
FOREIGN-BORN '
Pretest 95.22 96.25 90.29
Posttest'. 107.22 105,50 105.50
Total change . +12.00 ~+ T¢25 +15.21
Foreign-born . N=31
Native=-born N=38
Total N =69
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