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ABSTRACT

Thie study is based on the experience, observations, and
reactions of foreign students to American library education. It

. peeks to sngver this question: How did the student react to his

yaar or more in an American’ library school; what benefits did he
darive, what were his satisfactions and frustrations, his handi-~
caps and shortcomings, his expectations whether or not realised,
his dffficulties on and off campus, his disappointments, and his
ability to apply his American education to his eubsequent career.

Each American accredited lidrary school was asked for a list
of its 1965-69 foreign graduates, together with addresses. To
these a questionnaire was sent inviting comments on the above
points. Though most of the respondents expressed gensral satis-
faction, there were numerous criticisms and suggestions for change.
Since many of the criticiems echoed those of some American gradu-
ates who questioned the rationale of library education as typically
offered, a chapter presents a conception of library education as an
intellectual discipline, applicable to American and foreign -gtudants
aliks. Suggestions and recommendations appear throughout the re-~
port, and these sre summarised and elaborated in a concluding chapter.
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INTRODUCTION

The major objective of the investigation here reported was to
consider library education programs in the United States for their
relevance to the foreign student, at the same time throwing light
on the difficulties faced by both library school and student, and
ultimately identifying elements of success and failure in the
training programs. But in the course of the study it became evi-
dent that much more was involved than the question of the applica-~
tion of training to a subsequent career; it was necessary to return
once more to the broad question of library education not merely for
the foreign student but as a discipline applicable to American stu-
dents as well. For this reason, though the bulk of the report
concentrates on the reactions of foreign students to their American
1ibrary school experience, one chapter is devoted to a speculative
and somewhat gua: ied consideration of education for librarianship,
with an eye to meeting, at least in part, many of the criticisms
raised by foreign graduates (and by many American graduates as
well). A central question of course remains: What is the goal of
library education? 1Is i¢ Lo prepare persons for the continuing
daily operations of libraries of many kinds? If so, what kinds of
operations; can a line be drawa between those that may be readily
mastered on the job and those that depend on a broader knowledge
and the applications of judgment—roughly, truly professional
activities? Or, on the other hand, should emphasis be placed on
social andedicationslproblems for which the library may contribute
some solution or amelioratfon? For example, should library educa-
tion point to the solution of problems in the organigation and
retrieval of information beyond what present libraries do? Is a
choice necessary, or can and should the library education program
do both? In practice, it is doubtful if any library school makes
an either/or choice; it usually devotes attention to both, though
inevitably the emphasis will vary from one school to another.

Ever since Melvil Dewey, American library education hae
emerged from and been influenced by American 1ibrary practice.
The graduates of the library schools were presumed to be qualified
to occupy positions in operating {nstitutions, at first primarily
public and academic, latex school and special libraries. This is
not to say that library education was static; though anchored to
certain basic indispensables—e.g., cataloging, classification,
reference tools, book selection aids—it has continually changed
and developed its content to reflect changes in library organicza-
tion, materials, and functions. S8ince the point of departure in
American library education has been~and still is in great meas-
ure—American libraries, we may ask if American libraries—their
structuve, organisation, aims, functions—have enough in common
with Buropean or Asiatic or Middle Eastern 1ibraries to make
American library education applicable outside the United States.




This kind of question would not apply in the traditional aca-
demic disciplines, the humanities and sciences, for these are of
universal concern. Insofar as these contribute to an ability to
think clearly, to understand, they transcend national differences,
and the foreign gstudent may benefit from them just as may his
American counterpart. Even in such professional disciplines as
medicine and engineering, the ability to apply knowledge to prac-
tice bears no relation to national distinctions. The foreign stu-
dent in thc American university of course might still have problems,
but they are of a different order from those dealing with applica-
tion of new skille and abilities in hig home coumtry.

The foreign student in the American library school faces two
basic types of problem: (1) those that most foreign students en-
counter, regardless of field ot specialization--e.g., problems of
adaptation to a new enviromment; and (2) those unique to librarian-
shipe-=broadly, the problems of applying what he has learned in a
foreign milfieu. (Incidentally, both types of problem may be applied
in reverse to the American student attending a foreign university
and specializing in library education.)

The study begins with some general considerations about the
foreign student, based essentially on investigations and observa-
tions of others and reported in professional literature. Since an
initial question is one of admissibility and procedures for deter-
mining whether or not a foreign applicant is acceptsble, gome atten-
tion 1is davoted to this matter; and here the writer was fortunate in
having available the questionnaires which had been returned to
Roland R, Piggford of the State University of New York at Albany in
the course of his 1970 investigation of practices and policies re~
lating to the admigsion of foreign students to library schools.
Piggford's study was made at the request of the Library Education
Division of the American Library Association.

We next coms to the heart of the inquiry: the reaction of the
foreign student to his residence in America and his jndgment of the
virtues, limitations, and defects of American library education as
he experifenced 1t, Rach of the accredited library schools was sent
the following letter:

I am about to undertake a study of the foreign
student in the Amarican library school, based on infor-
mation from the schools and from foreign students, and
collected by correspondence, questionnaire, and inter-
view. Since I shrll have access to the information
recently gathersd by the Library Bducation Division's
Equivalencies and Reeiprocity Committee through its
questionnaire on the overseas student, I am not repeat-
ing any of the questions included therein. However,
thare are two additional matters on which I should
appreciate your aseictance:

(1) Could you send me the names and present




addresses of foreign students who have taken degrees
(Mastexr's or Doctor's) during 1965-707

(2) Could you provide the number of foreign
gtudents enrolled in each of the last 5 years (1965~
69)7 (Omit students from Canada; include students
from Puerto Ricc.)

Sometime within the next year I expect to visit
many library schools, to discuss with the faculty the
problems encountered in teaching foreign students, and
to confer with the foreign students in reesidence at
the time. I plan to correspond with overseas students
who have attended American library schools in order to
assess their satisfactions, frustrations, and particu-~
larly the relevance of the American program to their
1ibrary careers.

Responses were received from 41 schools, though not all schools
were able to provide all the information desired, particularly per-
taining to annual enrollments, and in one case the information was
considered confidential. Nevertheless the response Was large enough
zo permit taking the next step. Thie was a letter to each graduate
whose name and address was provided, and the results are reported in
the appropriate chapter., In addition to the correspondence, vieits
were made to & number of library schoolis and to the Library of Con-
gress, where interviews werc conducted with directors, faculty,
foreign students currently enrolled, and with some foreign graduates
of library schools.

The comments from the foreign students brought into sharp
focus the rieed for re-thinking the nature of 1library education;
therefore, as noted in the beginning, a chapter entitled "A
Conception of Education for Litrarianship" has been added.

The writer is greatly indebted to the library schools who
generously coopsrated in this investigation. He in particularly
grateful to the foreign graduates who wrote so fully and frankly,
thereby contributing the basis for seriously re-thinking the rola
of the library school not omnly in accommodating students from
abroad but in makfng their prograns morea viable and intellectually
more satisfying.

And finally, he extends his sppreciation and gratitude to the
Bureau of Resesrch, Office of Bducition, of the Department of Health,
Education, and Welfare, through vhose assistance this study was made
possible.




THE FOREIGN STUDENT IN THE AMERICAN LIBRARY 8CHOOL:

General Consideratiuns

Since the technological aspects of 1ibrary work are so highly
developed in the United States, American library wchools annually
attract a considerable number of students from other countries.
It is generally expected that most of the students will return to
their home countries, better equipped to organize and operate &
1ibrary program, or perhaps to participate in programs of library
education.

The assimilation into American institutions of higher education
of foreign students of an almost infinite vaviety poses formidable
problems, both to the host institution and to the student; end given
the varfety, it is difficult 1f not imposeible toc generalise. Never-
theless it ie fair to say that the motivations that lead foreign stu-
dents to attend American colleges and universities are the same as
those that bring such students to American library schools; and many
of the problems they face are fairly common regardless of field of

study.

Library school students make up a very small proportion of the
foreign student population. In 1970 the Irstitute of Intsrnational
Education reported that 134,959 foreign students studied in the United
States in 196970 (nearly 10 per cent from Canada), but of these less
than 1 per cent were enrolled in 1ibrary schools. During the five
years 1965-69 the foreign student enrolment reported from 33 accred-
ited library schools (out of some 50) was as follows:

1965 310
1966 394
1967 379
1968 397
1969 365

The five-year enrolment in the 33 schools ranged from 9 (Denver) to
287 (Pittsburgh). The median was 48 (Emory and Rosary). For indi-
vidual schools the annusl enrolment was usually smaell, less than a
dozen, but in some cases it was surprisingly high and must have im-
posed a serious burden on a faculty already coping with the customary
responsibilities. Barolment of 15 to 20 in a single year was not un-
common, and {u some cascs it rose beyond 20:

Columbia: 23 in 1966.

Drexel: 26 in 1965; 22 in 1967.

Michigan: 32 in 19653 27 1in 1966; 22 in 1967.

Oklshoma: 22 in 19663 21 in 1967.

Peabodys 22 in 1966. _

Pittsburgh: 38 in 1965; 55 in 1966; 70 in 1967; 65 in 1968;
: 39 in 1969,




Southarn California: 21 in 1969.
Western M{chigan: 23 in 1968.
Wisconsin: 22 in 1968; 27 1in 1969.

It 1s fruitless to attempt to account for the variations from
school to school or fron year to year. Many factors sre respousible,
ranging from the hospitality (or {ndifference) toward foreign students
at one school to tuition and 1iving costs, program, faculty, and
countless more at others. There geeps to be a decline in amnual en-
rolmsnte, but the pattern is not consistent and in some schools the
ausber remains fairly stablc or even on the increase.l

No one seriously questions the desirahility in general of crose-
national education, even though the rasults are speculative rather
than conclusive. Whether or not the vague objective "Ynternational
understending" is ever achisved, no one can say. Often enough, un-
fortunately, soms unhappy experience may lead to dislike or vogse
for the host country; let an African or an Asian or & Latin Amsrican
be treated rudsly (or let am Americen be similarly trested in a
foreign land) and the result may be dislike or distrust or & reaf-
fiymed nationalism. Even exposurs to public attitudes or treatment
of one group by anothsr (racial ccuflicts, for example) may transform
affection to hostility. Im point of fact, howsver, the testimony
(evidence 1s hard to come by) is quits in the oppowita direction;
especially after prolonged exposur: to & foreign culture, typical
with foreign students, attitudes are more likely to be sympathetic
than hoetile.

But the probability is that foreign study is not undertaken with
this end in view, at least as seen by the student himself. He comes
because he wants the training or education that may not be svailable
(at all or of the same type or quality) at home, and ha believes such
training may be applied in his owm coumtry. Or he msy have in mind
the prospect of using his education as a step in laying down pormanent
roots in a nevw lend, Or he may asimply be iuterested in adventure, in
the chance for new experience. "International understanding” mey be
a by-produst of sny of these; cortainly it is not a dominant goal.

In 1962 a study of the intemmational exchange program, conducted
in 20 eountries, was undertaken for the U, 8. AgvimyCo-lntonen
International Educational end Cultural Affairs.” As might be antici~
patad, s major goal of the grantess was good training in the field of
specialization, training that could be applied on returning homs. A
second gosl was greater knowledge of American 1life and valuss. All
the respondents testified to having derived some valus from the
Amsrican emperience. BSuch benefits were "more often in feelings of
confidence and authority" rather than in tangible material rewards,
11ke increased salary or a better job; in addition, there were the
benefits of contacts snd f£risadships, of heightensd spprecistion, of
broader pezspectives.




Not al) who came to America found the opportunity to apply their
new attainments on their return-—a finding to which we shall draw at-
tention later. Thus, a Turkish teacher of English felt that he mis-
takenly had taken courses in audio-visual aids, but whatever knowledge
he gained could not be applied and hs therefore congidered his time in
such courses a waste. Others regretted the lack of opportunity to
practice (in the U.S.) what they had been taught. In some cases the
students felt: soms frustration on returning home: Jjobs were mnot to
be found, expected promotions were not forthcoming because of the
prolonged absence, even conflicts were experienced with superiors
or fellow-workers. Another type of frustration is emphasiczed in the
following comment by Daly C. Lavergne, former Director of the Office
of Internatiomal Training of the Agency for International Development :

The occasional effort made by colleges and universities
to obtain extensions for AID participants to remain and pur-
sue additional studies...is usually inconsistent with the
program's objectives. Too often in the past this kind of
extension has resulted in longer stays, training in excess
of need, and subsequent disappointment for the student whea
he returns home and finds that he is over-qualified for the
job for which training was requested. In other instances it
has doubtless contributed to the participant's desire and
efforts to remain permanently in the U.S. and seek employ-
ment here.d

Algo worth quoting as a caveat to the foreign student who may
come with too high expectations is the comment in The Poreign Stu-

dent: Whom Shall wﬁ Wel%?, a study by a committee of Education
and World Affairs York) ¢

It i{s frequently fourd that the graduate and profes-
sional training given foreign students is unrealistic in
terms of the conditions they encounter when they return
to their home country. For example, in soms cases the
ecipment they have lasrned to use is not available. In
otiers, the level of development of the art or science
makes other knowledge more mecessary than that gained in
the United States.*

Overall, conditions prevailing at home—lack of funds or facilities,
lack of hospitality or readiness to change~—have militated against
implementing ideas, however worthy, that the returning student brought
with him. The observations reflecting reactions nesrly a decade ago
are not much different from those that might be evoked today. At
least they strike a familisr chord when compared with comments of
foreign librarians vho have gone back after a year or longer in an
American library school.

b
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Though we shall later present the reactions of foreign librarians,
it i{s {mportant to note the observations and judgments of library
school teachers and administrators concerning the foreign students
they have known. In 1960 a committee of the Association of American
Library Schools conducted a study to ascertain the problems the
schools faced in accommodating the foreign student and to learn of
any special provision or requirement in their admiseionm or education.
Vhile admission at that time imposed no undus problems, they arose
later, with the customary language deficiency, lack of familiarity
vith the structure of American higher education, difffculty of adapt-
ing to American 1life and customs, and financial burdens looming large,
and adding to the aggravations that a library school director would
normally encounter. Comments from two schools reflect att{tudes
videly held:

(1) "Faculty members have said that they like having
foreign students. Other students enjoy having
them and their presence, we think, is desirable
for the education of American students.”

5

(2) "Strictly spesking, as far ss our program and
enrcllment is cono~rned, we would just as soon
not have any foreign students. However, we
feel 1t an obligstion on our part to do what
we can,"

; But problems of admission are not the only ones; others are

even more troublesome and revolve around the relevance of American
1ibrary education to the foreigner who expects to return home .

Generalizations are difficult, since library schools vary widely

from one to another, and especially, as Swank points out, since

: "foreign librarianship 1s not a concept that is useful for purposes

L of generaligation. It is not one thing in_relation to Amsrican 1i-

i.» brarianship; it 1s many different thlnga."6 (A point to be pondered

{n current considerations of a poseible international 1ibrary schiool).

| Swank then pinpoiuts a number of factors that bring imto question the
] applicability of American library education to foreign 1ibrerianship;
among them, govermment/1ibrsry relations in the U.S. as compared with

1 those elsewhere; the wide differences in university structure and
curricula as between the U.8. with its centralized library adainistra-
tion and a foreign country where “even the adsinistration of the uni-

-versity i{s not centraliged." : S

3 Again, a library curriculum centered on American 1ibrary collections
- may have little to offer the potential library director or assistant
wvhoase future is tied to collections in non-Western languages; to quote
Swank: "The Indian librarisn might well protest the tiwme he spent
learning the forms of catalog entries for Romsn classics vhen he

should have been learning those for Sanskrit."
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Thirdly, many library procedures may have little in common.
Enowledge of Dewsy and Library of Congrees classification systems
may be of as little practical use to the Indiaen or Chinese student
as inculcation of Colon or UC would be to the American, and Swank
observes: "...it would seem futile to try to tesch librarians from
all parts of the globe the specific techniques that are applied in
their own parts.”

In the fourth place, the educational background of the foreign
student differs sharply from that of the American, The foreigner
may have had virtually no experience with using a 1ibrary at all;
or the library he has used is nothing 1ike the one for which Ameri-
can training is envisaged., And of course the limitations in English
cannot be ignored, and for many forsign students this handicap may
be a trauwmatic experience.

Swank concludes with a number of pertinent suvggestions te
ameliorate the difficulties faced by both library suhools and
foreign studants; two of them deal vith admissions. To irsure that
only qualified foreign students are admitted, ve okould insist on

cants. Candidates should be tested for English competence and,
where possible, for general educational background, such testing

to take place before the student arrives in America, It might be
noted in pessing that Robert Stevens, Dean of the Graduate School
of Library Studies, University of Hawaii, on the basis of extensive
intervieving of students who had returned to Jepan concluded that
“on the wvhole the schools attended do not appear to have done a
particularly good job of either language testing or training...In
some cases no tests of English language ability were required either
in Japan or after arrival in the United states.'?

The problems of applying American library training in a foreign
climate have been fdentified by many others; to pinpoint them suc-
cinctly we may cite the observations of Ashein:

"_,.the solutions that work in one cultursl milieu do not
necessarily work in another. We have brought in the Dewey
Decinal System, a classification which even in its latest,
more flexible editions is still inadequate for the areas
in vhich the grestest smount of publication 1is likely to
take place abroad—in the literature, the history, the
philosophy, snd the religion of the country. We advocate
the use of 1C cards, forgetting how little of a foreign
1{brary's collection vill consist of the titles, let

alons the editions, which the cards represent. We intro-
duce our subject headings, overlooking the fact that lan-
guages are not made up merely of diffexent words, but of
different concepts .and spprosches. We order electrical
equipment vhere there is 14ttle or no electricity; we
purchase bookmobiles vhere there are no roads; we donate

8 12




the outdated discards from our own collections to
countries ti.:at need the latest information but cannot
read Eng:ilsa,'"S

Prcblens ggsm%—ﬁggford'a study of library school adwission
practices (see Introduction) reported the procedurss, based om tes-
tincny and experience, of 57 library schools, 43 of them accredited

by the Amerfcan Library Asscciation. These 57 1eported an enrollment
of 540 foreiga students in the fall of 1969. (lhis total did not in-
clude studentg from Canada; 1t did, however, include foreign students
who had enrclled {n Canadian 1ibrary schools, s total of 33.) In 32

of the reporting schools the enrollment was small, from only oné to

7 or 8; at the other extreme, cne school, the Univergity of Pittsburgh,
reported no less than 44. (Pittsburgh later reported an even higher
enrollment in that years 59).

The largest contribution of foreign students was from Taiwan,
wvith 141, though without a heavy concentration in any one 1{brary
school. Next in order came Korea, Hongkong, Indis, tue Philippines,
the United Kfugdom (largely because of the Cazadian schocvle), and
Cuba. Altogether, no less than 61 nations were represented by one
or more students.,

Clearly, the farst question facing both foreign students and
1ibrary sc:ools is thst of admissibility. By and large the schools
do not imp-se any special restxrictions on spplicamts from abroad,
though & faw limit the totsl nuber they are willing to admit and &
few restrict tha number from suy particular country. In some cases
the schools irpcse the limitation benause of the di ££1culty of find~
ing 1ibrary positions for those who plan to remain in the U.S.
Although there are exceptions, virtually all schools dispenss with
the requivement of a library science background, either in an
scademic institution or in a librasry. Nor is the student expected
to comxit himoelf to return to his homs country upom completion of
the program in the American library school .,

The library schools were asked if they requized foreign students
to take the Graduste Record Examination as an index of admiosibility.
Of the 53 who responded to this question, 21 recuyired the examination.
The sdnimum score required of those eantering at the Master's level
ranged from 700 to 1200; the median was 900. (Somewhat higher scores
were required of spplicants to advanced certificate and doctoral

programs.)

Since a vast majority of the foreign students cams from non-
English speaking countries; a knowledge of English was generally
made a condition of adeission. To measure such knowledge the .
Test of English as a Foreign Language (TOEFL) vas usually required;
the Michigan and cther tests ware also employed occasionslly.

p—a
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The schools using TOEFL were agked:

What does your institution consider the minimum per-
formance (in terms of total score) indicating acceptable
English proficiency for admission to your graduate li-
brary science program without further intensive training
in English?

On a scele of 400 to above 625, 13 out of 35 schools required a
550.575 score as the minimum fur admission; three get a higher
score (600-625) sud 17 a lower, usually 500-550, but in two
cases as low as 450-500., Since all figures are minima we cannot
tell how many students were well above them, nor whether such
figures as 550-575 are high enough to agsure competence.

Hoveve:, for most purposes a score of 550-575 1is satigfactory

as indicating ability to carry on a program of study in the library
echcol; the National Advisory Council for TOEFL observes that 'with
few exceptions foreign students who score in the 550-600 range on
TORFL are entirely capable of coping with a full academic program,"
In some fields, especially where English writing ability is essential,
the score may be too low; in others—mathematics and sciences—the
suggested score may be higher than necessary. In the study of
librarfanship, wherc the emphasis would fall on ability to comprehend
oral presentation and to read rapidly and with comprehension rather
than on writing, the score seems appropriate. We cannot say how
students who teetified to difficulty with English in library school
performed on TOEFL, or even if they took 1t. It is well to bear in
mind that facility in English is only one factor, and not the most
important, that accounts for success in most academic programs; and
students may attribute their difficulties to the language when the
true cause may lie elsewhere. S§5till, since so many experienced

_ difficulty, it would seem desirable to apply the minimm fairly

, strictly, especially where the institution does not have facilities

for offering instruction in English for those who need 1it.

With few exceptions the universities of which 1ibrary schools
are a part conduct orientation sessions for foreign students; in a
few cases the library schools themselves conduct such sessions, and
in at least two universities, Hawaii and Washington, orientation is
provided by the institution as well as by tha library school. Though
the nature of the orientation varies, the attempt is made to uelp the
students adapt themselves to the new and strange enviromment, with
attention to American culture and student valuas; the university
structure; the city, with field trips provided; immigration regula~
tions; housing facilities; medical essistance; and clothing
necessities, At North Carolina counsslors are assigned to help the
students get gettled in their dormitories and to assist in general
acclimatization during their early residence.
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So much, then, for the ge.aral approach of library schools to
the foreign students. There is, of course, another side: the
resction of the students to American library education-—the problems
they mst, the satisfactions and dissatisfactions they were aware of,
their opinion cf the curriculum in gensral, and particulsrly their
experience in applying wvhat presumably they were taught, or had
learned, to a subsequent career.
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II. RESPONSES FROM FOREIGN STUDENTS

It 18 not easy to show a divect relationship, especially a
causal one, between the education anyone has received and what sub-
sequently happens to him. It is also difficult to do so in a spe-
cialized area of education, such as preparatiocn for library worck.
One may become an excellent 1librarian for reasons that have nothing
to do with his library preparation; he may never have enrolled in a
formal 1ibrary education program and the kind of work he is doing
may depend on qualities not commonly {dentified with library educa-
tion programs.

If this 1s true of preparation for work in American libraries,
it is even more so for work in foreign libraries. Many foreign
students take positions in American libraries and are assigued to
tasks requiring abilities that are quite irrelevant to 1ibrary
school instruction; others return to their home countries and may
encounter library conditions so different from thosa in the United
States that whatever the quality of the instruction they have re-
ceived it has 1ittle if any bearing on librarianghip abroad.

The relation of library education to a subsequant career defles
investigation because it is further complicated by the variations
among 1ibrs:y schools. One school may stress library practices in
the United S-ates; another may emphasize broad principles, highly
theoretical but applicable anywhere. Even within a single school
there are likely to be wide differences in the way courses are
taught, in the quality of the teachers, in the demands made on the
students. A foreign student conceivably mgy have derived a good
deal of satisfaction and profit from his library school, but his
reactions might have been quite different had he attended anotherxr
school. And the opposite is no less trus, If it is difficult to
generalize about foreign students, it is scarcely less so about
library schools.

A partial answer about relevance might be sought through a
close analysis of what the student actuslly does in his professional
position and a search for how he was prepared for it in library
school, But this presupposes a very close cause-and-effect relation-
ship; it 1s possible that much that is good in 1library school instruc-
tion is reflected only vagusly and intangibly in attitudes, enthusissm,
imagination, judgment, rather than in specific activities. Even in-
struction in such tangibles as cataloging, classification, reference
work may carry over to internal library organisation, though the de-
tails may differ sharply from those emphasized in formal courses.
Whatever the method usad 9o identify relevance, we might as well
recognise that the conclusions must be largely subjective, interpre-
tive, and even impressionistic.
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The report that follows is based on the responses given by
foreign graduates of American accredited library echools to a
questionnsire. It was sent in the form of an open letter:

To Selected Graduates of American Library Schools.

This inquiry is addressed to you ss & graduate of an Amsrican

1ibrary school. I am particularly {nterested in your reactionms,

good and bad, to ths library training program, and especially {n

learning vhether your training has influenced or affected your

actual library work. Would you please take sbout half an hour ,
to comment on as many of the. following quastions as you can? Or /
you might prefer simply to prepare & general statemant based on ‘
them; in fact, you might wish to go beyond these questions and

to comment on your Amsricsn 1ibrary school experience. Your

answer will be treated in complete confidence snd your name wvill

not be used {n my report.

1. What were the major bensfits you derived from attending an
American 1ibrary school? (Plesse include reactions to the
country, to the college or university as & vhole, and to
the 1ibrary school in particular.)

2. What were the major handicaps or shortconings?

3. Did you expect to get more from the training than you
actually received? (If so, please be as specific as

you can,)

: 4. Vas the method of tesching different from that in your own
! : country? Were you able to adjust to it, or was adjustment
i dfficult? (For exsmple, too much lecturing, too much

i reading required, too much class discussion, too much
written work, not enough individual atteation from the
feculty, etc.)

e @2 e =

S, MOST IMPORTANT: Were you able to maks use of your library
school prepsration in your subsequent career? If not, was
this becsuse of ths failure of the library school, or for
cther reasons?

6. “hat changes in the program would you suggest, especially
for foreign studente?

e

7. Mdyouhmnyinfom:toummmtnrdtyywm
going to attend bafore coming to Amsxica! Do you think you

? would have found such information of valus? Did you actually

; inow much about the library school before you arrived?

8. How d1d you happen to select the library school you at:t:cndodf
You may not be able to snswer all these questions, but please ansrer
s many as possible. And plesse be completely fragk. Let me con-
cluds by thanking you most sincerely for your participation in this
project, and by assuring you of my despest gratitude.
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Earlier, the library schools had been asked to supply the nases
and addresses of their foreign g!aduacu since 1965; this resulted

in a compilation of 1,255 names.” Many of the addresses were out of
date or unknowm, and of the 1,145 letters sent, 166 were undeliverable.
Bach letter was acccmpanied by a self-addressed emvelope (etamped, in
the case of American addresses). Responses were received from 165
persons, a return of nearly 17 per cent. Of these, 48 came from
abroad, the remainder from the United States and Canada.

At first glance the number of responses seems disappointingly '
small in 1light of the number of inquiries mailed, but for present
purposes it was altogether satisfactory sincs we were primarily in-
terested in reactions and impressions rather than in the number or
proportion reacting in a certain way. In fact, the anslysis showed
that we soon reached the pofnt of diminishing returns; the responses
that arrived late added no new reactions to those alrsady recorded.
A heavier response vas hardly to be expected, especially from abroad
vhere we could not provide postage and wvhere a responss would entail
considerable writing in a less familiar language. Originally it was
feared that the responses would be hesvily dominated by courteous
comments of dubfous frankness, but this fear turned out to be largely
groundless. The respondents were frank in their remarks, frequently
critical, and sometimes even caustic.

The responses from the graduates have been organized in the
order of the questions raised in the letter. This is convenient
since most of the responses followed the questions directly. In
vhat follows no attempt has been mads tc identify either the indi-
vidual or the library school he attended. ,

1. What wers the major benefits you derived from
attending an American library school? (Please
include reactions to the country, to the col-
lege or university as a whole, and to the 1i-
brary school in particulasr.)

It 18 of course difficult to state "benefits" with much
precision. Certainly the great majority were grateful for the
experience; they enjoyed the opportunity of living in a new country;
they frequently developed a sense of loyalty to the college or uni-
versity; and in spite of criticisms to be noted later, they apparently -
vere convinced that they had received considerable benafit from the
1ibrary school, vhetber or mot they were later in a position to make
direct applications of what they had learned. Ons would expect such
benefits to be more spparent to those wvho remained to take library
positions in the United States, but even most of those vho had re-~
turned homs were grateful for what they had received.

Not surprisingly, the bensfit mentioned most often was the
knowledge of library 'philosophy" and practice; what 1ibraries vere
all about and how they were organised to make their programs effective.
Many stressed the value of bibliogrsphical courses, the opportunity to
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become familiar with books and bibliographies previously unknoum,
whether or not this familiarity could be translated into later
application in libraries in America or at home. Along with this
was the satisfaction of learning about reader assistance, the use
of reference books, and even the opportunity of learning moxe about
one's own country. Although there was no general agreemsnt (indeed,
some took a contrary view), some graduates liked the informal class
atmosphere, the high degree of acadexic freedom, and the maintenance
of high academic standards (particularly difficult to interprete-
high as compared to what?). A student from Hong Kong was initially
"ghocked by the liberty, daring attitude, freedom of expression..."
but she eventually saw some advantages to such freedom in contrast
to the submissiveness and authoritarianisa in education to which

she had been accustomed. An Indian college librarian coamanted on
his discovery of magazine indexes, not only for his personal use
but for his new-found ability to apply such knowledge in working
with 1ibrary patrons. Others welcomed the chance to become acquainted
with the hardware and techniques of computer applications to informa-
tion retrieval; with the practice of interlibrary loans; with an
awareness of government interest and participation in library
development,

Altogether aside from the substantive advantages derived from
courses and residence on an American campus, many respondents men-
tioned the advantage of the professional degree as the open door to
1ibrary appointment and advancement (although one person wrote "I am
afraid the profession is too credential-conscious'). The importance
of the degrae was noted most frequently by those who remained in the
United States; whether the degree itself made much difference in job
placement to those who returned may be questioned, although conceivably
the gducation represented by the degree may have contributed.

Some of the most interesting comments referred to reactions to
the United States, mostly good but often qualified. One expressed
as a major benefit "an opportunity to know some American femilies,
their friendliness and interest in internationsl understanding and
incerest in pssce,” but he also noted (his observations of) "the
problems of afflusnce such as obesity, high medical costs, poverty
amidst plenty, the plight of the aged." Appreciation of life in
Amsrica was expressed, often in quite woving terms by refugees from
Cuba. A student from India wrote: "I have a positive and respect-
ful view towsrd Amsrican Society, and this view is contradictory to
the view I had formed before I came here; through mass media,"”
Another, from Colombia, admitted to a personsl distaste for the
United States before coming, but because of countacts with library
school staff and students and with others beyond the university
be testified that he changed his way "of thinking about the people
but not about the government,”" Unfortunatsly, this sense of harmony
was sosstimes vitiated by sullem if not hostile attitudes of Ameri-
cans toward the foreigner, and a long period intervened before a
more friendly feeling could be restored. Thus, & student from
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Iceland w:eote:

I came to the U.S. one month after the riots in 1967,
The peop.e 1 met outside and on campus were nei ther
kind nor friendly and the tension was too great for
them to want to get to know any "strange" people....
After my studies my opinion of the American people
was very negative, but this impression changed very
much after I had had the opportunity to work with
people, and then I made many friends who have enriched
my 11fe and kept me in touch with the rest of the
world.

On the other hand, more than one commented on the revelations
of American campus 1ife and the system of higher education in general,
and felt they had received a better understanding of student aspira-
tions and disappointments. But in the last analysis it was the
knowledge of the American library system that (understardably) made
the sharpest impact. As one Chinese student wrote: "The philosophy
of the library and library practices impressed me the most. The
effort to make the library not only an institution to preserve learn-
ing materials and to promote learning and the use of library materisls
but also a democratic institution vhere ideas of all shades and colors
are allowed to co-exist and to function." A librarian from the
Philippines considered working opportunities and conditions ''fabulous
when compared to what a librarian could have here." The wealth of
1ibrary literature exceeded amything he could find at home.

With few exceptions the faculty was considered helpful and will-
ing to devote time to students outside formal classes. A student from
India wrote: “The freedom of the library school included ready access
to professors and administrators which is lacking in the Indian system.
I was helped considerably by faculty-administrator sympathy and assist~
ance." The cpportunity to observe such libraries as the Library of
Congregs left an indelible impression, a value in ttself in spite of
the difficulty of subsequently applying the knowledge thus gained.

Especially for those who foumnd a place in American 1ibrarian-~
ship after graduation, the benefits of 1ibrary education were obvious.
Many of them found a congenial caveer which was all but impossible in
the home country; they developed a competence which they could apply.
Undoubtedly many others already had considerable competence based
on non-1ibrary education and experience at home, and the possession
of the 1ibrary school degree served as an opening wedge to a library
post where such competence could be capitalized. For those who re-
turned, the direct spplications were mot quite so evident, but at
least in soms instances the students testified to the impact on thaar
professional thinking and the {nfluence on how they worked. Here are
three relevant observations from abroad, edited to elinminate references
to the institutions to which they refer. The first came £xom Israel:
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“The benefits are hard to definse, I would venture to say
that I derived from the library school the assurance that
comss from being & professional librarian and not a sort
of glorified technician. I cannot say vhether this could
be acquired at another library school or at another umi-
versity in the U,8. I came to America somewhat in awe of
some achievemsnts of American librarianship and with a
rather poor opinion of the American way of 1ife, which I
knew mainly from hesrsay. I returned to my country with
a respect for the achievements of American librarianship
and with great sympathy for the American people and their
problems. During my stay I made friends with people of
varied backgrounds, but these were mostly intellectuals.

"For me the University came as near as possible to my
1dea of what a University should be: a ‘Universitas
: Literarum' with plenty of freedom (as long as one works
hard). I think of it as my trus Alma Mater.

"The decision to ssorifice my savings was largely prompted
‘_ by the feeling that I was stagnating professionally and wy
decistion to work for a degres cams later. My year at the
{. (Blank) 1ibrary school gave me the necessary perspective
of librariaenship in general and of librarianship in my own
% country {n particular.”

! The following comment is taken from the letter sent by a student
' é who had returned to South Africa.

; "Perhaps the major benefit was being exposed to American
i 1ibrarienship as a whole. Librarianship in the States

i is very vital, vigourous and questioning. I found it to

i bs strongly aware of the environment im which it exists,
both internal and externmal, and sctively trying to solve

‘ﬂ the problems, socfal and professional, of that envirooment.
: +esThe MARC project, electrounic photocomposing, computer
generated indexes, book catalogs, and library automation

] in genaral are revolutionising traditional practices in

E 1ibrarienship throughout the world. But becauss the basic
% imnovations are occewrring in the U.8, I found it a most
vital and wortiwhile plece to study...l £ind it most dif-

3 f{cult to sum up in & fev words my attituds to American

; librarianship as a vhole, Perhaps socislly aware, intro-
3 spective to & fault, frightened by technological advances,
‘ experimenting, exciting, nseding to taks the initiative
swey from the 'Information Scientists', sum up some of

ths impressions I gained. _

"Prom what I saw of the country I loved it. I was impressed

by the richness and fertility of the countrysids...but the

: Used car lot-Coca Cola-Howard Johmson syndrome endlessly re-

peated left a sacchsrin after-tasts in my mouth, Politically
E too the promise seems to have turned sour. I was shocked by
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the viclence and hatred that abounded in 1968. This must
sound strange coming from a South African. We have seri-
ous social ailments here, but social recalcitrance and a
common resort to violence are not among them,"

The third selection is from a long letter from Australia.

"I think the most important benafit was an increase in my
ability to think of library processes as interrelated. A
second was a decision to try very hard to keep up with the
current periodical literature in librariansbip, instead of
searching it retrospectively through Library Literstuxe.

I also was able to spend some time looking at large and
expensive reference works carefully, and talking to expe-
rienced users about them,

"I benefited enormously from living in New York, and
visited Cambridge/Boston several times. The art galleries
and opers were a continuing delight to me. So was the
New York Tigeg. I got to know some American students
vell, liked almost all of them, and still correspond with
a feaw,

"I suspect that my enthusiasm for the library school is
oot qu:l::'o as great, but I 41d admire and 1like the insti-
tution. :

§. What were the major handicaps or shortcomings?

Anyone who has spent much time with the literature of librarian-
ship—for that matter, anyone who has been {dentified vith library
education as faculty member or student in recent years—-cannot fail
to be aware of criticisms, and not surprisingly these criticisms are
present in the resction of foreign students as well. Many of them
are precisely those constantly made by Americans; others relate to
the failure of the schools to take into account, or to deal with,
the specific problems of foreign students; still others are seen as
difficulties inherent in the students themselves.

The phrasing of ths question mads it difficult to differentiate
among handicaps, shortcomings, and criticisms, but for present pur-
poses this is umnecessary. The “handicaps" tended to be those inher-
ent in the students themselves; the criticisms pertained to ths cur-
riculum, the faculty, and certain external factors; and shortcomings
could be identified with both.

Undoubtedly the personal handicap mentionsd most frequently was
tnsufficient flusncy in English—this in spite of the fact that all
the foreign studsnts came with soms language background and most had
performad acceptably on English language examinatioms, at least ac-
ceptable enough to warrant 1ibrary school admission. But ability to
pass an examinstion is a far cry from facility in underetanding and
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absorbing lectures rapidly given, from confidence in presenting an
dral report to a class, from comfortable participation in discuasions
with Americsn student groups, and particularly from ease in preparing

written reports.

Closely related to the language handicap vas lack of familiarity
with the American cultural background; even students who felt suffi-
ciently at ease with English as a language had some trouble in adapt-
ing to American customs, and in following discussions related to Amer-
ican history, traditions, government, and social conditionms. And
since much of the instruction was keyed to American socciety and edu-
cation, students without some background in cultursl differences were
often at a loss in placing the lectures in context, aven though they
had no difficulty in understanding the language itself.

Other handicaps were wentioned less frequently. Surprisingly,
shortage of funds was not cited by many, possibly because foundation
and scholarship grants, personal resources, and grants from home
governments were liberal enough to preclude financial difficulties.
Some students, particularly from the Far East, found it difficult to
adjust to American food, and a few experienced unfortunate racial
problems. One Chinese student reported that upon graduation she vas
offered s position which she was unable to accept because of inability
to find suitable housing, which she attributed to discrimination.

Some impatience was felt with the complexities of registration
procedures, requiring an inordinate amuuat of time and causing con-
siderable inconvenience. But red tspe and similar exasperations are
much more likely to be institution—rather than library school—1in-
duced, and aside from momentary irritation are hardly 11kely to be

sexrious,

The criticiems of the 1ibrary school curriculum were reminiscent
of those commonly made by American students. S5till, there were differ-
ences. Several commented that the curricular sand other regulations were
much too rigid and imposed without taking imto account either the back-
ground of the student (such as courses already taken in his owm country,
or his mastery of a subject througt: private study or experience) or his
future expectations. At least one compiasined that he was denied the
opportunity of taking one or more courses that he wanted because he
was forced into others that he considered umnecessary and the gubject
matter of which wvas already familisr; or because the course desired
had been sarmarked for Ph.D. candidates only. ‘

Needless to say, not all library schools are guilty of such
inflexidbility., The real question remsins whether any or how much
flexibility should be permitted, but certainly it is reagsonable to
expect students (American or foreign) to be excused from courses
the content of which is already femiliar to them, But beyond the
question of flexibility thers is the matter of the curriculum itself,
and some attention will next be paid to the negative reactions which
have been expressed. (A caution should be noted: even though
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criticigms are frequently harsh, the fact remains that in mpgt cases
they do not override the benefits reported. The reverse is of course
no less true: the benefits should not be readily accepted without
qualifying them by the negative reactions.)

Taking the curriculum as a whole, the critics ware of two minds.
On the one hand, a large number complained that not enough attention
was given to practical applications, to the opportunity to deal with
matters that constituted so much of the course work where theory had
been stressed. On the other hand, theory and broad concepts were
said to be dealt with too superficially; however, the demand for more
practice vas far more frequent. A third criticism was that such con-
temporary concerns as the storage and retrieval of information and
especially computer applications were aeither ignored entirely or
treated much too superficially. All such criticisms have been made
by American students, but other complaints, particularly those deal-. -
ing with individual courses, were more relevant to the foreign student.
Thus, cataloging courses wers criticised because not enough opportunity |
was provided for practice with books in other than the roman alphabet. -
Emphaste on the Decimal and Library of Congrass classifications, to the
total or virtual neglect of UDC and Colon, vwas deplored (even L.C. was
sometimes considered slighted i{n favor of D.C,). It was frequently
complained that familisrity with reference teols in non-Western lan-
guages was not providad for at all and the all but exclusive attention
to reference works unlikely to be encountered in the home 1ibraries
was considered a waste of time. In this connection, many students
complained of the excessive emphasis on memorisation of reference
titles and detail-~a bore in itself and of no practical application
in a library where the books would not be held. (Even if such books
were later scquired, familiarity with them would not depend on memo-
wising details.)2 The general complaint concerning the American focus
to the almost complete neglect of foreign 1ibrary applications was
ably sumarized by a student from India:

1 mysslf experienced no handicaps by attending an American
school. However, I must say that American iibrary aeduca-
tion is constructed around American practices and institu-
tions and Amsrican objectives. One wonders as to how a
foreign student (particularly an Asian) would benefit from
the Dewey Clasesification vhen it is hopelessly inadequate
for Asian literature; Library of Congress classification,
devised on the basis of IC needs, vwith inadequate nunbers
and subject headings for Asian literature; university/
college library procedures wvhen Asian university/college

; 11braries have nothing in common with Americsn praectice; \
public, college, university library adnministration when %
they vary violently from the American practice in Asian
countries.

Another target of criticism was the faculty. Even though many,
perhaps & msjority, of the respondents had kind words for their teschexs—
their competence, kindness, helpfulness, synpathy~—others were outspoken
in condemnation. Some teachers were counsidered completely unqualified,
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or decidedly limitaed fn their swareness of library conditions or
practices outside the United States. Some discourtesy was noted, '
attributed to the provincial attitude of the American teachers—and
at times of fellow students—toward foreigners. At least one per-
son commented on experiencing "atrocious examples of teaching," the
students treated as though they were on the high school level.
American students, too, have criticized their faculty; the unique
factors here are attitudes of faculty members toward foreign stu-
dents. As elsevhere in this report, it is impossible to generalize;
variations are sharp not only from one school to another, but even
from ons tescher to another in the same school. Still, 1t is worth
noting that disenchantment with teachers was expressed often enough
to suggest the seriousness of the problem.

A few comnented on certain subtle (or not so subtle) negative
attitudes on the part of both faculty and fellow-students. Thus,
one person wrote that he was in no danger of forgetting that as a
foreignar he was something of an outsider; another was the target
of snide remarks because he was a recipient of financial aid from
an American source; and certain prejudicial attitudes of people
not comnected with school or imiversity were all too evident.

One or two additional comments may be noted. There was some
feeling that faculty members assigned as academic advisors were un-
interested or incompetent in an advisory roie. Related to this was
a sense of unease or lack of orientation with regard to American
11fe and customs, and several felt that an orientation period would
have been helpful. (Others, however, stated that such orientation
to which they were exposed did not help much because it was too
1imited or too hasty.)

Many of the points already noted become more vivid when ex-
pressed in the language of the respondents themselves. Thus, a
student from Hong Kong (now living in the U,S8,) wrote:

"I had a miserable time in library school, having to
adjust ayself at the age of 22, to a completely now
way of tesching and educational method, At the same
tims, I realized I had learned to be independent, to
trust in wy own ability to cope with problems and the
ued"to think for myself. On the whole, I was grate-
ful.

Another student, from Taiwan, poignantly expressed the language problem
80 frequently noted:

"Whensver we had a panel discussion I could only be
ths honorable guest without strength to stand up and
express what I thought. I dared not raise any ques-
tions. When I was taking evuminations I had to be
very careful not only about the answers but also
sbout spelling snd gremmer. I could hardly complete
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i:ha qgaationa in time, even if I thoroughly understood
them.

Another comment on the language problem was somewhat different. A
student from Nigeria wrote:

"It geems that Americans expect everybody to speak like
Americans and are very impatient if one does othervise.
The other side of the account was that mapy professors
and students were not speaking 'standard American
English,' They used their own local accents which
other Amsricans managed to understand but which used
to be Greek to foreign students."

The "discussion method" elicited this comment from a student from
Singapore:

"Some teachers introduced the 'group discussion' method;
I felt some 'big mouths' just wanted to sound off. Never
had I felt so great & waste of time in these classes
vhen later I found that nothing much had actually been
said during the entire class hour."

On i{nflexibility, especially for foreign students, & Thailand student

wrote:

"Some required courses should be flexible for internea-
tional students. Courses suitable for American students
are not so effective for foreign. It is a waste of tizme
and money for them to take those courses only to gradu~
ate. Foreign students should have the chance to take

ted courses instead of some of those required.
Foreign student advisors should have spme background of
countries from which the students come, to help them
select courses.'

Again from Taiwan:

"Despite the fame of (Blank) University, its library
school is too ordinary. It was cowpletely traditional
(not a single course on automation or computers) and
mostly basic training. I found other schools to be

more enterprising.”

And finally, from Iceland, a ringing condemnation of the entire program

because of its inapplicability to the librarian returning homa:

"Actual training was nil . . . . For foreign librarians
vho return to their home country where they have to
create library systems and perhaps teach other 1ibrar-
ians, the training and the knowledge of know-how 1s
absolutely indispensabla , . . . Returning foreigners
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have to perform all operations without supervision from
then on and never really learned how to do them,"

3. Did you expect to get more from the training than you
actually received? (If so, please be as specific as

you can.)

Let it be said at once that overvhelmingly the responses were
"No." This may be a reflection of attitudes ranging trom ignorance
of what to expect all the way to complete satisfaction. Indeed,
some said they received more than they had expected. Many of the
negative answers have already been reflected in the section on
criticisms and handicaps, but here we shall emphasize areas where
more was anticipated than delivered.

If there wvas one area that received greater emphasis than others
i1t was the application of computer technology to librarianship. Some
1ibrary schools offer little or nothing in this area, and even vhere
courses in computer science, programming, and the 1ike are available
in the institutfon but outside the library school, far too 1ittle use
1s made of them (perhaps a reflection of the inflexibility earlier
noted). The criticism, however, cuts to the heart of the basic prob-
lem of what library education should consiet of. 1f contemporary li-
brary practice is the key, then clearly most 1ibraries (the small and
medium-size public and college and virtually all school 1ibraries)
have 1little if any contact with computerization, and 1library schools
will feel little responsibility for training their students in this
discipline. So much more needs to be gald about the content of 1i-
brary education that we shsll defer consideration until later. Here
1t need only be noted that many foreign (to say nothing of American)
students were dfsappotnted at the lack of or limited instruction
in this particular arca.

Another disappointment was expressed by some who came to an
American gchool after having had some basic library training in
their’ home countries; they found themselves repeating much of the
work already taken and without the opportunity to go beyond.

But even many who had not already had basic training reacted
unfavorably to the courses they took, finding them superficial,
dealing with matters that could readily be mastered on the job, or
with reference tools that had become familiar through undergraduate
study or through 1ibrvary use. All this underscores the difficulty
the 1ibrary school iteself faces, in trying to reconcile a common

rogram with an audience of widely diversified maturity and experi-

P
' ence, Still, enough digsatisfaction has been expressad to warrant

a hard look at what 1s taught, its necessity, its coatribution, and
the elements that might be eliminated without lose.

The shallowness or superficislity of library training was
criticized by a considerable nmumber; time and again there was disap-
pointment at the lack of opportunity to gpply vhat was taught in
class. This usually took the form of frustration because of failure
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to assign practice work; even vhen it was provided it was considered
too 1imited to contribute effectively to one's training. Sometimes

the need was expressed for more practice in general; others specified
more practice in L.C. classification, or ir cataloging, or in handling
non-book materials, or in reference work. Whether or not 1ibrary
schools can or should return to the assigmment of practice work in
1ibraries, a procedure faiily common even in the 1920's and earlier,

it 1 difficult to say. The year of work one may do in a local

school, public, or college library is a fsr cry from the carefully
organized intern program at the Library of Congress. The problems of
supervision, to see that a real learning experience 1is provided rather
than humdrum activity, and to arrange for some diversity of experience,
are not easy to cope with, even where, as in large urban centers, a
wide variety of libraries exists; and the opportunities are extremely
iimited in a small college commmity where po many library schools are
_located. Again, however, it 1is a question of what library education 1s
for; until this is clearly perceived it is fruitless to suggest a
gothod (which 1s all that practice work is, anyway) for reaching the
goal. But this may sound like a quibble; the students asking for
practice work want to see the commnaction between the ivory tower (class-
room) and the field of operations. Practice work may not be the only
answer or even the best one—especially in the light of disappointments
that the typical practice work in the past has engendered.

A number of specific needs were mentioned, their golutions hoped
for but unfulfilled, semong them the expectation of greater attention
to research methods; more on documentation; organization and methods |
of library operation in countries other than the United States; more |
training in audio-visual materials; better preparation for library
management, including budget construction and handling of personnel
problems. Clearly gome of these matters are deait with in gome 1ibrary
schools, though with varying competence and thoroughness; nevertheless,
some disappointments are inevitable, and {t is unrealistic to expect any
school to anticipete every problem 1ikely to be brought by every student,
foreign or American, and to provide proper solutioms.

We conclude this section with two quotations, the first from India
and the second from Nigeria:

"I expected to get more from the training, In fact, I
a expected to get an education rather than a training.
The courses wers more descriptive and opinion oriented
B rather then quantitative and analytical. Mathematical
¢ thinking in the social sciences has not been incorpor-
ataed in the curriculum."

"I had expected to get much more, Maybe that was be-
& cause of a wrong assumption on my part that since the
U.8. 1is a world power most of the courses would have
a world-wide outlook. It was difficult to reconcile
: my assumption with my courses in reference work,

‘ cataloging, etc., where the spproach was provincial."
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COMMENTARY

The comments from foreign graduates reveal great diversity, from
complets satisfaction with their library school experience to severe
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 taking quiszzes and so~-called objective tests. Essays are, of

4. Was the method of teaching different from that in your own
country?! Were you able to adjust to it, or was adjustment
di€€ficult? (For example, too much lecturing, too much
reading required, too much class discugsion, too much
written work, not enough individual attention from the
faculty, etc.)

In view of the diversity of countries from which the foreign students
came, it {s hardly surprising that the answers ranged from "no difference"
to very considerable difference. But even when the differences were ex-
treme adjustments apparently were readily made. pifficulties arose not
go much from variation in teaching methods as in 1imitations in English,
so that lectures were sometimes difficult to abgorb, reading assignments
too heavy to keep up with, and written reports imposed a mental and
physical gtrain. Aside from this, however, the complaints echoed those
of American students: dull lectures, monotonous readings, uninspiring
and repetitious and unnecossary courses.

The difference in teaching method repeatedly noted, egpecially by
students from the Orient but not limited to them, was the extensive
reading requirement in place of the formal lecture-plus-prescribed-
text., Many found it quite impossible to read everything on a prescribed
(or suggestad) 1ist, with consequent worry &nd frustration. Some com-
mented that too much was expected in too short a time—pogsibly a re-
flection of difficulties with the language, or miginterpretation of
the reading aseignment, or, indeed, an all too accurate reporting of
excessive reading requirements.

A second difficulty was the discussion msthod. Here the language
handicap pius a natural reticence to speak up before faculty and
fellow-students inevitably led to difficulties in participation.
Discussion as such, however, was generally favorably received. One
Chinese student commented: "In the society based on Confucian ethics
and moral judgment, discussion is hardly the channel for learning and
the orthodox textbooks or syllasbi served as the required readings;
sometimes the only ones. I do like the Western way to search for
truth through controversy and discussion.”

Clearly, discussions, like lectures, may vary from valuable to
trivial; the "method" depends on the sophistication, imagination,
intelligence, and seriousness of the discussants, guided by a
knowledgeable teacher. Inevitably many discussion periods are a
complete waste of tima. One Korean may have written more accurately
than he realized: 'Class discussion was dominated by American stu-
dents. Therefore I learned less because I alvays listened rather
than talked."

The examination system also came in for criticism, not because
1t vas different but because it was comsidered ineffective or in-
ferior. Particular exception was taken to the objective (e.8.»
multiple-choice) examination, preference expresred for the essay.
One Englistman wrote: 'We are used to writing essays rather than
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course, more difficult for the examiner to grade." The criticisms
vere reminiscent of those frequently made both inside and outside
1{brary schools, and one person noted that such an examination
revealed nothing of one's ability to think logically or to react
incisively to any particular issue.

The amount of written work required was often considered ex-
cessive; though this judgment probably results from lack of fluency
in written English, it may also come from American gtudents, and both
groups may fzel that the results do not warrant the effort required
to complete the assignment. In fact, one respondent considered
written assignuents as a device to help the teacher couplete some
work on which she was engaged, and the only reaction received con~
sisted of spelling and grammatical corrections.

Finally, tche question of individual attention from the faculty
evoked angwers ranging from none at all to as much as needed. It
1s difficult to say how this would compare with conditions at home.
In most countries it is doubtful {f the individual attention to the
student even equalg that given in the United States, however limited
the latter may be. One student from South Africa noted that the
American teachers were more approachable; on the other hand, omne
from Singapcre found the faculty-student relationship discouraging
and he even suspected some faculty prejudice against foreign students.

The following excerpts emphasize the points made by many who
commented on teaching methods, as well as bringing out some unique
observations. A mature student from Austria wrote:

"Teaching methods are very different and soms are painful

in adjustment. American higher education and library
schools take the student by the hand and leed him day and
night. Thers is little freedom, and I still remember my
astonishment wvhen I was part of the following conversation:
'You are reading an interesting book. Por whom do you read
1t?' One is not expected to read a book for himself, but
alwvays for a course.' :

At the other extreme, there was the comment from & Cuban refugee:

"The teaching was quite different, perhaps because we
were overloaded with work and readings, and it was
necessary to learn much very quickly. I would have
1iked some time to study on my own the things I was
interested in knowing."

The lecture/class discussion method brought this reaction from a
student from China:

"At home teachers do most of the lecturing. But in the
states students take an active paxt in class discussion.
I 1ike this method, but at first it was very hard for me
and other foreign students to participate because using
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another language we could not react quickly, and before
we had time to construct our sentences our American
clagemates had already expressed the ‘'bright ideas' we
had intended to say.

The discussion method, however, did serve to reveal limitations in
background or comprehension on the part of students, though this
may be a reflection of limitations in the teacher, or in the content
of the courses. An Israeli librarian, particularly interested in
medical librarianship, commented pertinently on this point:

"During clase Jiscussions it struck me that American
librarians in general lack a broader view of basic
library science. It seems as if they are gsatisfied
with technical know-how exclusively. When facet
clagsification wvas mentioned, nobody in class knew

or remembered exactly what it meant. During and

after the international congress in Amsterdam in 1969,
I noticed that many American colleagues had no idea
how much the UDC was used in medical libraries."

The distaste with certain aspects of instruction was well expressed
by a student from Scotland. It is of couree impogsible to say how
widespread in American library schools are the conditions described:

"Methods of teaching: It was, I think, at this point that
I found myself most {ll-prepared and adjustment proved most
difficult. Both in final years at school and throughout my
university career, class attendance was optional and the
main emphasis was on independent study, with the main bulk
of teaching done in tutorial groups of four or five. It was
therefore a considersble shock to find on starting the 1i-
brary science courses that almost all classes were conducted
in lecture style and were compulsory, with attendance taken
at each meeting, and sanctions imposed on those who were ab-
gent fcr any reason other than sickness. It was a kind of
regimentation I had not encountered since junior school days,
and I reacted very negatively."

The last quotation includes a moving tribute to ome teacher from
a Chinese student who experienced considerable difficulty ip adjusting:

"The types of tests and examinations were the most difftcult
to adjust to. Since the classes were large (sometimes as
many as 130) it was impossible to expect individual atten-
tion from the faculty. But I shall never forget one pro-
fessor who always advised me and told me not to worry. She
once told me she did not know how she could manage if she
went to China because she thought she could never learn
Chinese to compare with my English. At that time this was
a priceless comfort and sympathy and meant a lot to me,
alone and far away from family, home and country."
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5. MOST IMPORTANT: Were you able to make use of your library
school preparation in your subsequent career? If not,
was this because of the fatlure of the library school,
or for other reasons?

With this question we come to the heart of the inquiry. The ques-
tion itself is not easy to answer, not only because of the diffi-
culty of showing the relation between preparation and practice but
even more of knowing the factors in one's background that are ai-
rectly related to subsequent events.

A distinction also must be made between the application of skills
and activities requiring judgment. One may develop habits through
practice (e.g., typewriting) but judgment of what to do in a given
circumstance bears no relation to habit. We can no more trace a
causal relation though it may exist, between library education and
the exercise of critical judgment in library operations than we
can between a broad general education and subsequent conduct as a
citigen or human being. We shall later have more to say on the na-
ture of library education, but now we gshall address ourselves to
the relaticn seen by foreign students between their American 11-
brary school experience and the use they were able to make of it.

For 1ibrary school graduates vwho remained and took positions
in the United States, one would expect a high degree of application,
since instruction in the American school is largely keyed to Ameri-
can library practice and conditions. There are of course exceptions,
particularly where the position called for competence beyond the 1i-
brary school's ability to prepare for it; an example would be Far
Eastern bibliography, or possibly the application of cataloging
rules to books in non-Western languages. But by and large one may
anticipate a relation between preparation and subsequent practice
in American libraries. Surprisirgly, however, when we examine the
reactions of those who have returned to the home countries, there
also is a very strong positive reaction; the American experience
was considered relevant and useful in their careers.

The nature of this contribution necessarily varies with the
particular country and the individuals. But based on the testi-~
mony of the respondents who wrote from abroad, American library
training provided knowledge that could be applied directly in
1ibrary organization and techniques. This was particularly true
in countrfes that had been influenced by American education and
library practice; e.g., the Fhilippines, or where American practice
had enough in common with British so that 1ibraries which followed
British practice could readily abgorb the technical contribution
that an American-trained librarian could provide (e.g., Australia) .

A second type of contribution is less easy to especify. This

vas the inculcation of a8 broad comprehensfon of library organicza-~
tion and focus in the interest of reading and scholarship, so that
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the "digciple” might apply it as opportunity afforded. In this
sense the contribution is potential rather than actual, but not
only that, for several passed on the ideas, the knowledge, that
they had gained to others through lectures and particularly through
teaching. One student from Japan wrote that he had conducted an in-
service training program for members of his library staff and had
alpo taught Bibliography of Science and Technology in & course for
librarians. Another, from the Philippines, was able to teach a
course in Chemical bibliography. And still others have taken full-
time positiona as library school administrators or faculty members,
and have thus been in & position to inculcate some of the American
teachings into their own programs. Everywhere there have been
adaptations to domestic conditions. One student from India wrote
that his American experience led him to introduce changes in syl-
labi of 1ibrary science courses "suited to Indian conditions";
another, from Isrsel, wrote that sophisticated cataloging rules
had to be simplified for application in her school 1ibrary.

There 18 of course a negative side—either a categorical "No"
enswer or one sufficiently limited to be considered "No". By some,
failure to make use of library school preparation was attributed to
shortcomings in the school's curriculum; but more recogniszed that
conditins locally were such that the American preparation was
largely irrelevant. How apply library training in a setting where
1ibrarfes do not exist? Or even where there are libraries, the
opportunitiag for obtaining a position were so 1imited that the
applicant was forced into another line of work., Thus, one Fili-
pino wrote: '"The failure was not the library gchool's. The posi~
tion for which I sought training was already filled. Rij: . now 1
am using part of the training I received in my English clarses.”"

From Czechoslovakia came the observation that the library education
program which he had taken paid 1ittle if any attention to documenta-
tion, the respondent's current activity, but he hoped to be able in a
future 1ibrary position to apply some principles he had learned. A
Canadian stated that he uscd much of his training, "hut not as much
had the program been more rigorous." But most of those who found
fault recognized that gome courses had value for them, other courses
none at all,

The failure of the national setting, resulting in the lack of
demand for, hence supply of, libraries was infrequently noted, but
it 19 surely widespread, It is unrealistic to expect to find a
sophisticated 1ibrary movement in & country dominated by illiteracy,
or where education is limited to a small minoxity, or where 1iving
conditions are so primitive that they need attention before libraries
can be taken seriously. It seems foolish to decry the sbsemce of 11i-
braries where economic and social conditions militate against them,
and it is completely unrealistic to expect library training, vherever
given or however sdaptable, to make much of a dent. However, not
many foreign students have come from such coumtries.

Three comments from Indonasis emphasize the inability to apply 1i-
brary training on retwrm, but in each cage the training was considered of
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some value:

"Whatever the inability to apply all of my training,
this wvas not becaugse of a faillure of the 1{brary school.
Rather, it is because of the local situation, I am re-
quired to do everything and I have no time for research.
My training has been useful in oy teaching in Djakarta."

"pifferent circumstances at home and in the U.S, have
made it hard to justify my previous library training in
the U.S, But it was a very good experience, and helpful
to me now.," '

YT have not been able to make full use of my library school
training. This is not because of the 1ibrary school, but
the library in which I am now working is not ready for me.
Perhaps in ten years, perhaps never,"

One Indisn wrote that he had bsen able to make only limited use of his
training, but this he attributed to the kind of library (unidentified)
{n which he worked rather than to the library school he attended. And
another from the same country was completely negative: "I did not
learn anything more than I slready knew."

Many Americans, especially those with some library experience,
would undoubtedly echo that sentiment. And fev could take iszsue with

those respondents who, without minimizing their formsl library training,

would still claim thet they recvived their real competence through

practical experience, either prior or subsequent to their 1ibrary school

careers.

6., What changes in the program would you suggest, especially for
foreign students?

To a very considerable extent the answexs to this question are
previsioned in the reactions to the quastions slready discussed.
Particularly the questions dealing with handicaps and shortcomings,
expectations, applications, and teaching procsdures all touch areas
where soms changes would be welcomed. But once more it should be
noted that there was a considerable range in the responses; some said
that no changes at all should be made, and especially none for the
benafit of the foreign student, that the program was fins as given.
Others were less enthusiastic and pointed out areas vith considerable
room for improvemsnt, in this respect sounding very such 1ike the
Aperican students who have recently voiced their dissatisfactions
and frustrations.

A considersble number reflacted the senss of loss and pussle-
ment on first stepping on an American campus, There vas not only
the strangeness, the difficulty of finding one's way, of coping vith
{nstitutional regulations, but the baffiement in coming to terms vith
the American way of doing things. Perhaps the outstanding example is




the discussion iu place of lecture; another is the extensive reading
aJsignment instesd of the prescribed textbook. In time such obstacles
may be overcome, albeit scastimes with difficulty, but others are not
so easily assuaged. These are, broadly, a lack of comprehension of
Amsrican 1ife and culture. The hope expressed by a Paraguayan for "a
better knowledge of American culture, history, and language" typifies
a lack expressed by many, who felt that some orientation slong such
lines, early in the foreign student‘s visit to the United States,
would be welcome. Many students also felt that orientation directly
keyed to the particular institution they were attending and especially
to the program of library education~—goals, requirements, methods,
exaninations, etc.-—would have removed some {rritating problems and
thus have facilitated the process of adaptation.

Along with orientation, soms hope vas expressed that the regula-
tions might be bent somewhat in recognition of their possidble inappli-
cability to a foreign student. Is the foreign language requirem:at,
usually French or German, realistic? One Filipino observed that
"English wvas hard enough!" Another, an Indian, saw no justification
for the Graduate Record Examination for students from abroad. But
adaptations were most strongly emphasised in connection with the
curriculun (see also discussion under questions 2 and 3). Frequently
mentionsd in this counection was the desire for a course in comparative
(or international) librarianship. This reflects, on the part of some,
s vish to learn more about librarianship in areas other than the United
States, the opportunity to compare practices in one country with those
.in another, nd to learn why differences are inevitable in light of
variations in social conditions. Others cav such a course in a more
1imited sense—a desire to specialise in library structurs and practica
in, say, Japan or India or vherever., But wvhat vas wanted even more
than a special course was the {ncorporation of foreign language biblio-
graphies and foreign library spplications in the courses regularly
offered. The following comments are illustrative:

Elisinate the strictly Americar. materisl and make courses
more general. (Turkey)

More attention should be paid to British literature of
1idbrarisnship. (Australia)

At least one course should devote attention to foreign
b(::ko:) problens, development, industry, organizations
bya |

Practice given in cataloging and classification 1is
oriented to the U.S. and is not spplicable abroad.
It would be preferable to stress theoretical and
comparative studies of major classification schemes
and cataloging rules. (Japen)

Courses should refer to. materials and systems outside the
U.8. (GOM’.‘)




Provide opportunity to learn book selection procedures
and bibliographies for foreign students, and show them
their role in compiling a national bibliography.
(Nigeria)

Study other systems of cataloging and classification;
¢.g8., the Universal Decimal Classification., (Cuba)

‘ Much more work on reference sources and techniques, to
{nclude non-American materials as well, to acquaint

% students with reference tools in languages other than
’ English. (Scotland) .

The reference courses vhich to us were simply a bore
could have been of more advantage 1if we had been
given more choice of attacking ths problem or maybe
alloved to search for non-English reference tools
sore than just the standard American reference

! tools. (Iceland)

As earlier noted, many expressed a wish for practice work or
internship. In soms cases it vas felt that the vhole program would
be more mesningful {f the students came with soas background in 1i-
: orary practice (a sort of pre-internship) . A correspondent fron
i Singapore thought this would help foreign students "to appreciate
some of the courses they might otherwise not enjoy, ¢.8., cataloging
2 and classification.” An lsrasli commented:
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The selection of students from foreign countries should
fevor those who are already well acquainted vith lidbrarian-
ship in their owm countries. This is important for two
reasous: someons vho leaves a well-established position
in his country for a stay in the U.8. has a more mature
and professional approach snd is better able to taks full
advantage of the opportunities offered by gcod Amsrican
1{brary schools. On the other hand, be may be more re-
luctant to lesve his country permanently for the larger
professional commmity sod more exciting opportunities

' of the Us8sy in spite of the fact that the temptation

{ to do so might be very great. The attractions of Amer-
ica are numerous, especially for people from countries
vhich can 111 afford to lose their professionsl elite;
it 1s precisely to these people that the U.8. has most
to offer. It seems to me that the relatively inexperi-
enced graduate may not bensfit to the sams extent from
the training he receives and may not be adble to adapt
his experience should he go back.
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g Whether or not they would agres vith this observation, meny wore
students vanted the opportunity to apply what they presumably had

f’ been taught, as an intem in an Amsrican library. And, of course,

[g many remained,

! A number of interesting obssrvations wers made sbout the nsed

E for wore individual attention, for greater competence in the foreign

‘

student advisor, and about the desirability of assigning American
students to serve as tutors or aids to foreign students. And re-
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peatedly the wish vas expressed for some preliminary training in
anl’..ho

Finally, there were s number of highly suggestive ideas, even
though their bearing on library echool programs was peripheral.
Faculty exchanges vith foreign library schools were encoursged, as
vell as some affiliation with overseas schools, calling for the ex~
change of teaching msterials as well as teachers. (India) Obviously
desirable but difficult to prescribe were changes in attitude of some
faculty members toward foreign students, to try to understand their
problems including langusge difficulties (Brasil) . Another thought
that the attituds of some that “foreign students don't kaow anything"
was certainly in need of revision. (Nigeris) The provincisl attitude
of some American librarians was neatly scored by one student who wrote:

"It would be nice and helpful even for American librarians
to hear that thare are libraries and even good ones outgide
the U.S. I would have loved to hear msybe once that there
are other people besides U.S. citizens that are civilized
and read books even though their library systems may not be
as desveloped as are the U.8, library systems."

The wish to elininate the thesis requirement where it still exists
would surely strike a responsive chord in many, wvhatever their nation-~
ality. One studsnt, from tropical Africa, hopad some attention might
be paid to problems of book preservation, e.8., combatting mould in
tropical countries and deterioration of book bindings. A southern
European pleaded, "Less psychology and sociology, please!" On the
other hand, more than one student hoped that the way could be opened
to permit courses outside the library school; e.g., "Since most foreign
students have a spacialty in their native languages and cultural back-
ground, trsining should be focussed on interdisciplinary studies. They
should be trained as specialists of certain cultural or geographical
concentraticns.” (China) Many who were generally satisfied with the
curriculum thought that independent thinking rather than routine mas-
tery should be the goal; and in place of learning “the corpus of bare
facts in Western context, and cram thea up,'’ & study of the implica-
tions for library development of literacy snd book production and
availebility in various countries. (India) There vas considersble
feeling that no special changes for foreign students were necessary
or even desirable. One student from Hong Kong commented:

"I¢ the 1ibrary school has to make concessions and changes
for foreign students, then the sound principles of its very
existence should be re-examined. Foreign students should
have proficiency in English language, and soms prerequisite
courses on the undergraduats level.”

A student from The Netherlands recognised that education for
librarianship could not be divorced from the future of libracries

themselves. She wrotse:
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“The changes in the program are dependent upon the future

of tha profession. As long as 14{brarians themselves do

not know what they want to be, how can the library schools
expect to aduquately prepare the students for their job?

For foreign students I would recoumend a greater emphasis
on courses dealing with automation and adninistrative
(management) techniques and the various cataloging systems."

Ultimately, the suggestions for change shake down to two major
types: changes desirable for foreign students, and changes desirable
for everyons. Of these the second is by far the more important. 1t
{nvolves the central consideration of education for librarianship as
an intellectual discipline, worthy of a place in a university, as
against the mastery of skills that may be better learned cn the job.

7. Did you have any information about the university you
were going to attend before coming to America? Do you
think you would have found such {uformation of value?
Did you actually know much about the library school

befors you arrived?

8. How did you happen to select the 1ibrary school you
attended?

The responses to these questions were about what might have been
expected, Most who comnented knew 1ittle or nothing sbout the university
they subsequently attended, slthough in some cases the reputation held
some attractiomn. Whether preliminary knowledge would have made any
difference, either in choice or sase of adapting to 1it, is doubtful;
soms thoughc such information would have been useful but this, of
courss, is highly speculative. The sslection of a 1ibrary echool
was almost arbitrary, conditioned not so such, 1f at all, by the
quality or reputation of the school as by its making financial aid
available through scholarships, or by being the first among the
prospective schools to accept the applicant. 1f there was any basis
for preferring a particular school, it was the recommsndation of
others vho had attended or knew about it, or the reputation of the

parent institution.

In soms cases the library school had been selectsd by & sponsoritg
or clearinghouse agency, 8.8« the Institute of Internationsal Bducation,
or by s national embassy. Ons student based his choice on his acquaint~
ance vith a 1ibrery periodical publishad by the school; others (very
few, however) wers attracted by the presence of certain individuals or
the faculty. Some were looking for a particular program, such as the-
ological or msdical or lw or school 1ibrarianship, and made their
selection sccordingly. In a number of cases ths decision was based
on tuition charges. And soms students picked their school because a
husband or relatives were near or at the same institution.




American students who are familiar with the quarter or gemester
calendar can readily understand the scheduling and course-hour system,
but to the foreign student this may be confusing. One student from
Augtralia wrote that "wmost foreign students would appreciate a detailed
brochure which explains the American educationsl system; e.g., what
does a credit hour msan? Also Immigration Department regulations con-
cerning work in the U.,8., €.8.) pointing out that accepting paid work
as a part-tims teaching assistant or research assistant i not contrary
to work regulations." Probably most library schools have student msau-
als available, and these could be sent to foreign students before their
coming; with this a supplement might be sent with perticular reference
to their interests and problems, to sexrve as a sort of vade mecum.
Wheiher or not such manuals can ameliorate most difficulties, they
should help soms students even though others will remain pussled and

rated. One from Chins wrote that in seeking a library school
he "disregarded schools which required lengthy procedures—reference
letters, physical exams, financial statement, spplication fee, biog-
raphy and other unreasonsble requiremsnts". Another, from S8ingapoze,
decided to attend the first school that accepted him; "I was so fed
up with the application formalities and delay of soms other schools
that I did not bothar to wait for their replies.”

One student suggested that a select reading 1ist for each couree
might be sent in advance, &s 'these characterise a course better than
msost descriptions." :

Finally, a Korean listed several considerations vhich entered
into his choice of a library school; as these in ons form or another
were mentionsd by many others thay are here 1listed:

(a) The school was fully accredited; (b) no previous training
vas required, and the course could be completed in ons year; (c¢) no.
foreign language other than English was required for foreign students;
(d) the tuition vas less than elsevhere; () there was no thesis re-
quirement; (f) the school maintained a placement service; and (g) each
student could choose his own faculty advisor.

As every lidbrary school administrator knows, soastimes his own
{nstitution has trouble in interpreting transcripts from foreign
universities. One student from Switserland pointed out the diffi-
culty she had had because of this, and stated that "in the end it
was the university senate who decided that my qualifications were
beyond doubt."

ye
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COMMENTARY

The comments from foreign graduates reveal great diversity, from
complete satisfaction with their 1ibrary school experience to severe
criticism and disappointment. In view of the variations in library
schools, of variations in background and maturity of the students, of
variations in library possibilities .nd developments from one country
to another, it would be unreslistic to expect anything else.

Whether or not, and to what extent, any 1ibrary school can miti-
gate the dissatisfactions, or improve its program to meet the criti-
ciems, depends on a numbar of considerations, smong them (1) 1its
overall aims, (2) its faculty (size and character), (3) its finsncial
resources. Where obstacles are {nherent in the students themselves
(e.g., limited facility in Euglish, or lack of knowledge of American
government or backgrounds) there is 14ttle the school can do; where
these are severe enough to militate against mastery of the program—
and vhere they can be dstected in advance~-the students should be
:::ouruod from coming and even refused admission 1£ they insist »n

ng. '

However, enough dissatisfaction has been expressed by those vith-
out such handicaps=indesd, even more by American students—to varrant
serious attention to the library school program {tself and itg admini-
stration. Here, four points emerge with psrticular clarity:

(1) The importance of flexibility. Though all schools must
inevitably establish certain basic requirements, it should not be
too difficult to waive some of them where the student can demonstrate
sufficient familiarity with the content of some couzses, obtained
through previous study or experience. This of course is easier pre-
scribed than put into practice; transcripts and personal testimony—
even examiraticns—msy not reveal what a student really knows—or,
perhaps worse, they msy suggest a competence that does not exist.
Under the circumstances sshools prefer to err on the side of uniform
application of the rules, but surely it should not be too difficult
to adjust gogg rules for gome students on the basis of common sense.

(2) The need for curriculum development or expansion. Even
without a drastic overhaul of the program, library schools should
seriously consider certain changes in present courses and the
addition of others. Undoubtedly many courses, keyed to American
practics and conditions, tend to be somewhat parochisl in skiwping
or even ignoring methods and materials of priss importance to the
foreign library. However reference work and bibliogrsphy are taught,
somz attentiom should certainly be davoted to foreign-language
saterials. (This, incidentally, is mo less important for the Ameri-
can than for the foreign student.) The tesching of cataloging and
classification might go beyond the Anglo-American cods and the D.C.
and L.C. systems, but hov far—UDC, Colonm, Bliss? And are faculty
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sembers thamselves prepared to teach such systems? In fact, if they
are taught at all it may preferably be done in separate or special
courses. 1Two othsr curricular areas should be mentioned: 1library
automation particularly as applied to {nformation retrieval, and
comparative librarianship. These areas, especially the firet, are
fmportant to Amsrican students as well as foreign, and the second
would undoubtedly be valuable in giviog all students a sense of
perspective and a basis for applying techniques and broad develop-~
sents [e.g., networks] in countries now without them,

(3) Teaching methods. Repeated expressions of exasperation
wvith memorisation of details—forgotten with the end of the course,
especially vhen no opportunity has been afforded to apply memory
rather than judgment--are probably justified; any teacher should ask
himself what, pedagogically, is gained that might not be better learned
in soms othsr wsy=on the assumption that it is worth learning. The
sems observation might be mads about other teaching methods. Much has
been made, for uxsmple, of the discussion method, but ss every teacher
inows, the mathod msy be simply a device to peruit articulate (and
often ill-prepared) students to express their faevorite ideas, or to
ride a particular hobby. The method to be truly effective requires
#{rm control and direction. But in the last analysis sethod 1is
secondary to content, and the basic congideration is how best to
{nculcats the conteat so that it acquires real meaning to the students,

(4) Practice work or internship. So many respondents expressed
s wish for practical experience as part of the training that soms
thought might again be given to it. But as noted esrlier, the practice
assignmsnt must be so carefully plamad to be effective, to say nothing
of tha availability of a variety of libraries willing to co-operate,
that it £a3 not sasy to arrangs. Soms compromise might be effected
through ssciguments that require soms library visits and observaticn;
and especislly through assigmments which simulate a real library situ-
ation. It is unnecessary to review the reasons why practice or intern-
ship has been given up, but apparently with its loss has gons s valuve
wvhich present 1ibrary school tesching, at least in meny schools, has
not replaced.

Whatever point there may be to these observations, they are sub-
ordinate to the msjor snd overriding question: What should education
for 1ibrarisnship, for Americen and foreign students alike, consist of?
The question is pecennial and will continue to be agked, and no ansve>
is 1iksly to be universally satisfactory. But in groping for it we
may mekc some progress toward estadblishing 1library education as a
truly {ntellsctual diecipline, and to this problem we next turn.
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FOOTNOTES

This figure underestimates the number of foreign graduates;

{t reflects the responses from 40 of ths 50 Amsrican accredited
1ibrary schools, and ths graduates of unaccredited library
schools are not included at all, PFor a single term (Fall 1969)
the number enrolled in 43 sccredited (including 3 in Canada)
and 14 non-sccredited 1ibrary schools was 540. (Dats collected

by Piggford)

In this connection it is somewhat ironical to read the comment
of Neal Harlow, formerly dean of the Graduate School of Library

Service of Rutgers:

"Graduate education...is councerned with theory, principles,
and concepts, and the individual student is expected to under-
stand and be able to use his knowledge independently, not com-
mit details to memory and repeat them upon request.’ (in
George S, Bonn, ed.,

gmt!; 8 Po 48 o)




III. A CONCEPTION OF EDUCATION FOR LIBRARIANSHIP

The present inquiry began with a focus on the foreign student—
the extent to which his Amsrican library school experience could be
related to his subsequent career. But it has become evident that
the question as initially conceived was much too superficial; that
the resl question is whether or not a library school program can be
organised vith a content that msy have relatively little to do with
daily operations of a given library, but which may have quite a lot
to do with the way it operates as an institutionm, with an understand-
ing of the library as a social and cultural {nstrumentality, and with

the future of lidbrary development.

But even if we think of preparation for library work in s strictly
{instrumantsl sense, it i{s fruitless to expect any school to offer a
program that will turn out "{nstant" 1ibrarians wvho can step into 2
1{brary and carry on as if they had always been there and were fully
attuned to its way of doing things. This is trus for American as well
as foreign students. No library school can turn out full-fledged
practitioners at graduation. The best any school can hope for is that
its graduates are capable of becoming librarians—1ibrarians of vision
and imagivation, persons able to adspt their theoretical backgrounds
to & practical situation. With a solid background of theory and prin-
ciple, they should be able to adept themsslves to the practices of all
but the most speciaslized kind of 1ibrary. The resl distinction that
11brary schools must make is between apprenticeship to & craft and
preparation for a profession. It now becomes necessary to spell out
somswhat broadly a conception of what professional library education

might consist of.

Anyone at all familiar with library literature knows that there is
no shortage of prescription. From the days of Melvil Dewey to the
present, 1library theorists and administrators have speculated, their
conclusions ranging from a position that no library education at all
was needed to one advocating a program beginning in the undergraduate
years and continuing well beyond. All argument resolves itself into
the questions of what the education is for, what it should consist
of, and hov effective it has been or is liksly to be.

Dewey of course was seversly practical in his conception. He
knew what librarianship as practiced in late-19th century was all
about, and he developed & curriculum that would prepare his students
to step wunhesitatingly from classroom to the worksday world of the
1tdbrary. Soms of the details sound somswhat quaint todsy (mastery
of the 1ibyary hand 1is the familiar example), but no one can deny
that the esrly schools that operated on the Dewey pattern turned out
competent practitionsrs and progenitors of other schools who had a
fire and beneficent impact on the 1librery profession in the next

century.

But conditions changed. Libraries today are different from those
in Dewey's dsy and the kind of person aspiring to becoms & 1librarien
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has also changed. The library today, bending and adjusting to the
needs of contemporary society and gcholarship, is a far more complex
{nstitution=-look at even the same library a hurdred, or even fifty,
years apart, to realize that the training envisaged by Dewey has a
good deal less to contribute today. Furthermore, and perhaps even
more significant, the aspiring or apprentice librarian comes to the
profession with a considerably broader educstional armament than his
peers of an earlier day. Of the 20 graduates of Columbia's first
1ibrary schocl class, only 5 were college graduates; the others
could not even be accepted today in any accredited library school.
Undoubtadly much of the content {ncluded in the early curriculum
could be lesrned on the job, and this is true of much that makes up
the typical library school program today. This is not to {mply that
the library school has lost its reason for being; but the school must
move far bayond Dewey's conception if it is to justify itself as rep-
resenting an intellectual digscipline and particularly 1if it is to be
worthy of a place in a university.

For present purposes it is unnecessary to trace the changes in
the curriculum that have taken place, nor to identify the variations
in program and method of library schools today. The interesting thing
is that the differences from one school to another seem to make little
difference in the ability of their graduates to adapt themgelves to
tae library in which they find themselves. This may be more a tribute
to the individual than to the training he has received. On the other
hand, it may mean, in certain positions at least, that the library
school program was not designed with such positions in mind., For
example, courees in library history, or in communications, can have
1ittle bearing on ona's competence to perform certain tasks in & 11i-
brary regardless of their importance for other purposes. But other
courses may be decidedly relevant; it seems almost inconceiveble that
a sound preparation in cataloging or in reference procedures will not
have a carryover in subsequent library positions. But suppose one
takes a library position that does not call for such competence—say,
as & special or children's librarian or as an sdminiatrator—should
such & person have had the training in cataloging and reference? One
answer usually given is that the studsant can rarely know in advance
what his future position will be; better that he be prepared for more
than he can use than that he be caught short. In any event, one can
hardly conceive of a program 80 loosely constructed that students may
pick and choose as spirit or preference dictates; there must be a
colid core even though the ultimste result is vocational.

There is, however, another answer. The 1ibrary echool should
develop in students "their full potential for critical and incisive
tliinking, particularly in areas concernirg the gosls of libraries,
their role in society, their history, and their future."l This is
not the only goal of Chicago's school; three others are given:

"(2) to prepsre students for a professional career in 1ibrarisnship;
(3) to further the state of the art of commmicating recorded knowledge
through thecretical, historical, and experimental research; and %) to
provide' a philosophy for education in 1ibrarianship.'? This is not a




prescription for all schools, but the first would seem basic to any
school that aspired to more thamn vocationalism. Indeed, this purpose
1s mot sntithetical, but rather complementary, to the vocational. No
less important, it offers s basis for developing a curriculum with
intellectual content and sufficiently broad to offer the potential
1i{brarian a cound basis regardless of the particular kind of library
or type of library activity in which he is 1likely to engesge.

Thig, however, is but the beginning of the problem; it remaing to
spell out these aims in a curriculum, and a common curriculum cannot,
and need not, be prescribed. There are questiona of interpretation,
of scheduling, of teaching method, of university or college regulations,
ete, Still, 4f there can be general agreement on the main thrust of the
goals suggested above we shall be on the way to developing a curriculum
relevant to then.

Professor Abrahem Kaplan approaches library education by raising
the question of public expectations of the library—what people want it
to be and dowes question that evaryone concarned with the matter is in-
evitably forced to agsk.? He bases hisg answer on what libraries have
done in the past snd presumably will continue to do. The functions of
the library sre seen ss threefold. First, it acts as an archive or
repository of what has been investigated in the paet; “the librery is
for society," he says, 'what memory is for the individual, the repository
of what has already been learned, including what has been badly learred
or mislearned.” Secondly, it is & means of education, "sn instrumentality
by which certain groups and classes in the society can take advantage
of experiences not directly their owm, and so improve their position in
society." The third function is to serve as an instrument of research~
to provide the knowledge already known and recorded to enable the
creation of nev knowledge. (Professor Kaplan makes the useful distinc-
tion between research and 'te-searxsh's which is merely the repetition
of knowledge already available, and vhich more properly belongs in the
second, or educational, function.)

There is certainly nothing very novel about Professor Kaplan's
formulation; others may offer theirs, in greater datail and with
numerous sub-divisions, but the essence and justification of libraries
are clearly seen in the functions enumerated. But there still remains
the question of how the potential librarian is to be prepared for these
functions. Professor Kaplan does not spell out & curriculum; instead
he visualises the kind of person who is necessary to perform the 1i-
brary functions suggested. He should be one acquainted with the uses
and users of information. Kaplan believes that "sometime in the course
of training, whether as an undergraduate or in the graduate library
school {tself, the student will have been exposed to something of the
sociology of knoviedge, to something of the history of 1deas, and to
something of the structure of inquiry...im broad historical and cul-
tural teorms.” Mor is this sll. "I would think," he continues, "that
an inculcation of a love of lesrning, of the love of deas, of the love
of truth, and even of the love of books, is an eatirely appropriate




part of the training in this profession.” Undoubtedly this 1s true,
but it might well be part of the training of anyons vho aspires to the
status of an educated person. It is questionable if a 1library school
cen realistically repair the limitations of formal general education;
on the other hand, it should look for these qualities in its applicants,
whether or not they are revealed by formal examination.

this humanistic base Kaplan sees the vocational element,
learning "how" things are done, and he also sees a true intellectual
basis as lying ia logic, 1inguistics, mathematics, theory of informa-
tiom, all grouped together as "netasciences". These are important not
because of their relation to the burgeoning £ield of automation and
computer technology, but because "central to them [is] the concept of
oc:mtur'o'. of order, of form...precisely the central concerm of library
science.

This conception of the librarian is a far cry from the practitioner
engaged in the dsily tasks familiar to all, but it is a conception of a
true professional, and of a profession with trus {ntellectual underpin-
nings. Professor Robert Hayes, approaching library education from an-
other tack——systems design—mekes this distinction quite explicit.” He
sees current library education as concernad ‘with particulars, vith
tmq‘n. th b q ] d in t ) < £ ...'ﬂl‘ re~
sult, at the worst, is the education of a set of well~trained clerks...
At tho bast, the creative minde will be able to remold the solutions
developed in the past, vill be able to adjust them better to mest &
new environment, but im doing so will be constrained to the fesiliar
paths." (p. S3) But even at best, though this might work well for a
typical public library, it does not "aset the needs of new informstion
environments or the needs of growth in understanding of the library
profession iteelf," and for these Hayes sees the need for developing a
methodology for systems design. In short, an education vhich may be
{rrelevant to many 1ibraries, particularly as they function todsy, but
indispengadble in an {nstrumental sense to the future lidrary and justi-
£4able as an intellectual discipline in its own right.

The application of much of the above to a library school eurricu-
lum vas developed in a comprehensive paper from a Canadian respondent.
Be recognised the necessity for the mastery of "skillg", preferably
through rigorous internship training, but since this is not now pro-
vided—or presently practicable—the {nculeation of such skills must
be the responsibility of the library school. The skills are the fomil-
far ones, readily identified through the titles of 1idbrary echool
coursss—cataloging, classification, reference, book selection, etc.
But skills though necessary sre not sufficient, and he next comes to
grips wvith the so-called theoretical aress; topics not immediately
related to daily operations but essential in the background and future
of the professional 1fbrarian. Here he is influenced by much of Kap-
lan's argument, especially his reference to the "mstasciences", and
also by Foskett®s spproach to the study of classification and subject
analysis, FPor much of what Ksplan in particular prescribes it would
be necessary to g0 beyond the lidrary school to the university at




large—for mathematics, linguistics, information theory, etc.; or,
vhere the larger institution itself does not offer ralevant courses,
specialists may be brought to the library school, not for isolated or
incidental lectures, but to conduct formal courses.

This conceptusl formulation of a curriculum has little in common
vith the programs of library schools as they have developad to the
present time. The emphasis historically has been and today is on the
mastery of skills, yet as the criticisms make clear, this has not been
altogether successful. The wish has been repeatedly expressed for wore
practice work, precisely the type of intern-training advocated in the
preceding paragraph. The historical and theoretical elements have un-
doubtedly appeared to some extent in many, possibly all, programs, but
in most cases the treatment has been superficizl and very far from the
"metascientific" (Kaplan) or systems design (Hayss) approach.

Before rafsing the question of vhat can be done to remove, Or al-
leviate, the wesknesses in library school programs, we may note oue or
two other prescriptions. Since many of the complaints from American
students 1evolve around the word '"relevance", it is not surprising that
curriculum changes are keyed to making the program more "relevant' to
society with all its disparate elements and groups, without necessarily
surrendering the obligation to scholarship and the preservational fumction.
A few schools have introduced mew courses—or even 81 entire program—to
prepare for service to the underprivileged; more cCcummon 4s the introduc-
tion of new materfal in the current program with particular reference
to the disadvantaged. However, one library school director, Guy Garri-
son, has recently proposed a thoroughgoing overhaul, and he susgests a
new program which he considers geared to modern urban lifa.6

Even though he is somewhat scornful of the present program ('Much
of the technical and rote-learning content can be dropped. Cataloging
can go.”), he still retains it under the caption "Basic library educa-
tion (followed by work-study)™; though he does not say vhat this is, he
probably has some form of internship or practice work in 1libraries in
mind. However, the innovations appear with his listing of areas which
should make up library education:

Techniques of coammity organiszation
Urban planning
Economics of pudblic service
Intergovernmental relations
Commmication theory

Group dynsmics

As to vhether or not such ¢ prograa would develop bette: librarians ome '
can only speculate. S8till, it 4s worth noting mot only vhat is added
but what is omitted. Added is a large component of sociology and po-
1itical science; omnitted, with the possible exception of commmication
theory, are the mtasciences (though these may be studied outside the
1ibrary school), history, systems planuing and desfign. Algo, though

the point is omly {ncidental, one msy wonder about the "relevance"” of
such a program to the foreign student, or even to the American student

who does not become a publie librarien,




Though the formulations proposed for 1ibrary school curriculum
reform would scarcely be grested with favor by all library schools,
to say notning of all librarians, the present curriculum would be, and
has been, accorded even greater hostility; relatively few are satisfied
with 1t, and, paradoxically, library school faculties probably least of
all. Regardless of specific course organization and content, however,
1t should not be dffficult to arrive at general agreemsnt on certain
desiderata of library education—trsnsmitting to {incipient 1ibrarians
a grounding in practices that have fairly well stood the test of time,
but, no less {mportant, preparing them for imstituticnal and social
changes as social needs and demands suggest. As one approach to this
end we shall borrow from discussions of curricular structure at the
University of Chicago.

Though the School believes that not all students nsed to be ex-
posed to a common curriculum, it considers certain areas sufficiently
basic to be part of the preparation of all. These areas, three {n
aumber, constitute the coret

1. Organization of knowledge

2. Information and literature needs of social groupsi 0T,
T-a audience: general reader, children, students,
specialists, investigator and research
worker.

3. Library systems planning and cost effectivenass

Oppenization of kongwledge includes cataloging and classification,
but this doss not mean & memorisation of rules or the {ndoctrination
of selected classification systams. Rather, {t sabraces some cowpre-
hensfon of logical beges, of language (word-usage), of cataloging codes
and classification systems studied sgainst a background of such tuder-
standing. It aleo includes dibliography.

Information snd literature vesds shifts the focus from book to
reader, or audience, and raises questions of nesds of typical groups,
from ressarch scholars to semi-literate di sadvantaged, that may be
catisfied through print and non-print media. Broadly, this srea in-
volves consideration of the social and scholarly role of libraries,
and should also {include goms attention €0 the historical evolution of
~ the library, how it may differ geographically in view of pcpulation
. variations (wealth, education, Jiteracy), snd how it msy chsage in
11ght of public domands and in consideration of the development of
other means for dissemination of information and of literature (cf.
television, or the impact of paperbacks).

14brexy gystems plapning is conceived of in two senses: (1)
fnter-relations among libraries through cooperatiocn, inter-library
dependence, and developmsnt of resource ccaters; (2) data processing,
sutomation, programming, spplications of technology to information
storage and retrieval. Inthumalnpnrdcum;mkgrmdo!
mathematics and statistics is highly desirable though necessarily ac-
quired outside of the 14brary school iteelf.




This prescription is in terms of aress, not courses; for each
srea, protauly more than & single course would be nacassary, and
undoubteuiy some of the conlent suggasted by ons araa may be in-
corporated in another. This is not e curriculum, but a suggested
basis for building one. Nor is this coge the whole of lidrary edu-
cation, but rather the foundatiom on which further study msy be
based. This leads to the second aspect of the curriculum, the op~ .
tional axcas.

Cae mizht readily vigualize specislisation, or advanced study,
by type of libracy and by type of sstivity. Thus ome might pureue
additional study of the public, acadesic, school, or special (law,
medical, etc.) library; or one might study advanced catsloging,
dealing with unusual or esoteric saterials and further aspects of
cataloging codes, or children's literature, or commmication (e.g8.,
reading investigations), or advanced systems plamning. Or the stu-
dent might elect courses from both types. Then there are other
specialties in which courses might usefully be offered; ¢.8., 1i-
brary history, specialized bibliography (by nation or typs), com-
parative librarisnship, publishing.

Soms of thase areas may be considered remote from professionsl
1ibrarienship, and some msy be better dealt with ocutsids the 1ibrary
school; it is fruitless to quibble over details, especially since
esch school must decide course structure and organication for itsalf.
All that is here attempted {s the projection of a program that would
alleviate 1f not altogether remove the limitations in current curric-
ula, and, more positively, would approximste the concept of the edu-
cated 1ibrarian envissged by Kaplam,

At this point it will be useful to look back at the reactions of
the foreign graduates to their experience im American schools. For
those who wers completely satisfied with what they received a revision
might not be altogether welcome. Those looking merely for a dagree in
the easiest and quickest way would face & moTe Jemanding progras, though
not necessarily an umwelcoms one. The seekers for formilas and unalter-
able rules and descriptions of operations night well be disappointed.
Those who expected to spply what they had lesrned to a position at
homs, or even in America, might consider the time in libdbrary school &
waste. But one may hope that mhapmp-mldmulm to a
certain broadening of the student, even to developing clesrer and more
scphisticated judgment, though the instrumental values {a the form of
s job do not eventusts,

To project a program 1is of course much assier tham to put it into
prectice, evea if there should be gensral agreesmsnt oo its desirability.
Thers remains the difficult .ask of translating it into & cutdcul\’,
snd the still more difficult one of assembling a competent faculty.
There are mno pat solutions to either task. Still, in some institutions
it might be possidble to draw on the lsrger university, both its scadenm-
{c departmsnts snd professional schools, such as business, to provide
part of the instruction; and some library schools might strengthen
their faculties by looking beyond the confines of 1lidrary experience or
competence in the conventional aress of library {nstruction.




It {s unnecessary to emphasize the tentative nature of the
suggested prcgram, and much of 1t must remain vague until a formal
curriculum is developed and tested. Furthermore, not all library
schools will be able to identify all of its sims with their own, but
4t is no more assential that all library schools be alike than it is
that all 1sw schools or business schools be {dentical. For that mat-
ter, library schools today exhibit sharp variations both in aims and
{n methods of schieving thea, But 1if it were possible to clarify the
aims of each school—selecting definite goals and eschewing others—
everything else would fall into place: requiremsnts for acaission
which are relevant to its goals, faculty selection, course structure,
graduation requirements, etc. There might be variations in the degreea
avarded; progrems which differ sharply in level from one another should
not be recognised by identical degrees. To put it most eimply, & pro-
gram vhich is not truly graduate should not culminate in a graduate de-
gree. Or in reverse, a school which prides iteelf on swarding a gradu-
ate degree should provide a prograa which is truly graduate in nature.
From the viewpoint of the prospective student, American or foreign,
clear afms =r2 no less important. A studest {nterested only in immedi-
ate spplications of library techniques should be digsuaded from sttend-
ing a schcol with a more theoretical and sophisticated bent; and those
{nterested in, say, programming or automation could not be satisfied
with a program aimost or completely devoid of such instruction. As we
have seen, much of the dissatisfaction expressed by many foreign stu-
dents could be attributed to their attending the wrong school in view
of their hopes nnd expoctations.

But even all truly graduate programs need not be alike in their
aims; some msy provide the opportunity for specialization in certain
areas ({nformation retrieval, medical 14brariznship) over and above
s core program which say be required of all. This type of specializa-
tion prevails st presunt, of course; some foreign students deliberately
selected, or were assigned to, the University of Washington because of
their interest in its program in law librarisaship, and others came Co
Chicago to conceatrate on computer applications to library processes.
Specialization will undoubtedly continue, extended to many addftional
areas.

As earlier noted, virtually all 1lfbrary gchools are interested
in reform, but translating the interest {nto sccomplishmsnt {s not
easy. First, there is the power of the f{eld—the prescription (usually
presented in fairly general terms) as to vhat 1ibrary schools phould
teach, coupled with the all too facile criticism of the way things are
now being done. One library school graduate ‘that she was foreign is
only incidental to the point), unable to sdjust readily to the prac-
tices of the library that employed her, was asked, "What do they
tesch you {n library school, anyway?"—a comment that merely echoes
the eriticiems of those who regard the library school eseentially as
a vocational preparatory school.

Prescriptions and criticisms are various and diffuse, snd do not
constitute a basis for curricular developzent. They should of couree
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be listened to and thoughtfully considered, but in the last snalysis
the school {tself must decide its purpices and the sothods for
schieving tlhe.n. Perhaps only few schools will accept the role of
leadership, of investigation and evaluation of present practices and
of charting new directions for the future (few 1if any do this very
effectively at present), but it is a rols that is essential.

Beyond the dectsion of appropriate gosls, whether or not influenced
by external pressurcs, is the difficulty of enlisting a faculty competent
to move toward them. Itiluotaqmauonoff\ndnn-nhutt is of
finding and attracting the appropriate teachers at whatever cost. In
some schools, where the couventional program keyed to contempoTrary
practice is acceptad, the problem though present is less acute than
for the schools interested in moving in new and untried dirvectiouns,
ond in visualising their function as transcending 1ibrary isplications.
Here the whole panoply of fuformation organisation, storage, ad ve~
trieval becomes the central consideration rather then the library
spplications, which in fact may not even exist for wost libraries.

The faculty to be responsible for such areas ordinarily vill oot be
found in the ranks of library administrators or among the graduates,
even at the doctoral level, of most library schools.

Whether or not the gchool can remove the sourcs of difficulties
and disaffection by Amsrican as well as foreign students depends on
many factors, and some of these the echool can do very little about
(e.g., language deficiencies, finsncisl problems, lack of backgrouad) .
As we have seen, the most frequent complaints center about the rele-
vance of the curriculum and the quality of the teaching. Relevance
will mean different things to different people; a curriculum consid-
ered relevant to Amsrican conditions may be quite meaningless and
inspplicable to soms foreign nations, especially those struggling to
reach the level where public 1ibraries and popular reading may be
considered realistically. But given a solid core of {antellectusl
content plus sufficient flexibility to permit experimsntation and
exploration, even studsnts from the most disadvantiged envirooment
from & library standpoint should be able to du'i.vci some benefit.
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IV. CONCLUSIONS

The American 1library school, like American academic ingtitucions
generally, has always been hospitable to students from abroad. Thers
1s no evidence that the open door is likely to be shut; if anything,
because of the increase in the number of 1library schools and depart-
ments, to ssy nothing of 1idbrary conditions in foreign lands, the in-
flux will herdly diminish., But problems remain, and solutions range
from fmpractical to suggestive and in need of implemsntation or at
least testing.

The fundsmental question confronting evsry library school 1is 1its
purpope, or sense of direction. This has been touched on in the pre-
ceding chapter; the point was made that & school's aims might be eg-
sontially vocational, as they were in the beginning of American 1i-
brary education and continue to the present; or to the vocational
might be acded a concern with basic social probless and how libraries
uight be sdapted to their solution; or to these there might also be
added such related sreas as publishing, printing and library history,
coaparative librarianship, commnications, dissexination of informa-
tion, reading investigations, snd numerous others vhich are neither
vocation- mX problem-centered but which offer enough interest and
intellectual content to justify attention. If the library schools
clearly perceived their real potentialities and limitations in these
areas they might be able more logically to face such admin{strative
concerns as the faculty essential to teaching them and the kinds of
students they would encourage and attract.

1t should be noted that this formulation of library school
goals, though to some extent vocation-oriented, bears no relation
to problems of shortages or over-supply of library persomnel. Em-
ployability should not be a factor im determining octudent adwmissions.
This point is particularly relevant to foreign students, and the fact
that msany vho come have no intention of returning should not affect
the school's decision. It may be regrettable from the standpoint of
the foreign country that they do not return, but this 1is completely
beyond the school's respousibility. (Actually, some students may
indicate their intention of returning and subsequently change their
ainds. Or some may not be able to returm, for political or other
reasons.) Whethsr or not they will be able to find positions after
completing their library education, either in the United States or
at home, is a risk that they, as well as American students, must
take; the library school cannot undertake to find positions for them,
though it ordinarily assists as best it can, through recommendations,
notification of openings, suggestions of possible employment oppor-
tunfities, and the like.

The typical foreign applicant, like the American, has only a
vague ides of what he expects of his library education; he may ex-
press it as preparation for a career in 1ibrarianship. But careers
may be as diversified as libraries, and they msy even transcend
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1{braries to represent careers in rela.ed fields, such as {nformation
science. And as noted esrlier, a career {n a foreign library may re-
quire far different preparation than for one in sn American library.
As far as possible, then, ouce & school has a Teasonsbly clear con-
ception of what it is prepared to do, and vhat it cannot do—the type
of prepsration it can offer end the type it canmot—it should spply
such undsrstanding to its admission practices, purticulerly with
respect to foreign spplicants.

There is no nsed to discuss general adsission practices of
1{brary schools; they sre based essentially on satisfactory completion
of undergraduste education, somatimes vith a specification of superior
scadeaxic performance; and scmstimes also on Graduste Record Examina-
tion performance. But how apply these criteria to foreign students,

from an educationsl background far different from that of their
Amsricen colleagues! Easch school will uwdoubtedly continus, as it has
{n the past, to evaluate as bdest {t can from transcripts and tests the
quality of the spplicant’s educational beckground, particularly in the
light of relevant factors in its cwn program. (As an illustration, &
school that places great emphasis on compuier organisation and pro-
f7aming sy iosist on & mathematical background; other schools might
regard such a lack, if it exists, &8 unicportant to its curriculum and

M-O)

The assessment of the background of foreign spplicants confronts
adnission officers {a every academic decipline. The prodblea, and the
failure to mcet Lit, is nsatly sumnarised in the following quotation:

"In all too msny cases, foreign students are brought to the
U.S. without proper advanced screening and without adequate
{nstitutional snd gocial guidance during their stay. Fur-

needed to handle the peculisr gradations of background which we
blithely import by the tems of thousands."

Many Amsricen universities have established a special office to screen
foreign applicants, and its persounsl have available material to facil-
itate evalustion based on the acadomic institutions attendsd abroad.
Library schools 4in universities with such an office are fortunate,
though the ultimate decision councerning admissibility must be their

ogm.

Undoubtedly the greatest stumbling-block, both from the standpoint
»f school and student, has been & poor command of English. Schools
that admit students with 1imited competence in rasding, speaking, and
writing English can blame only themsslves 1f they have not taken the
trouble to test this in advance, preferably before the students appear
on the campus. Somstimess this is difficult, and somstines the test re-
sults may not uncover serious 14=ttations. But the Test of English as

Ric 51 55




?

s Foreign Language (TOEFL), or sn equivalent, should surely be
required, and & score not less than 550 on the TORFL set as &
minisun qualification, Others have made the same point about
preliminary testing, both concerning 1ibrary education and sca-
demic dfsciplines in general. After a careful analysis of foreign
studsnt probless, including thoee related to insufficient commsnd
of Rnglish, Swank wrots: "Every effort should be made to srrange
adequate overseas testing, especially of the ability to handle
English, befors & student 1s sccepted and begins his journey to
the United States."? And following a long career in library edu-
cation and as director of the International Relstions Office of
ALA, Aghaim cams to the following conclusions

"If the applicent lacks sufficient proficiency in the

tc carry the load of reading, writing, snd
class participation that our courses demand, he is
not yat seady to enter our program, This is & tough
policy, but it is the only ons that will sccomplish
the aims that both the foreign studint and the Aseri-
can tescher profess. It will eliminate soms of the
students who todsy are creating the most serious
problems for us, and for their home countries upon
their return,"

There are of course problems in arranging tests, but they are
not insuperable and are by no means 14mited to 1ibrary schools.
Thus, "We are convinced that the key to the better quantitative and
qual{iative control of the foreign student traffic 1ies in good
msasure in the urongthoniu of our information and pre-admission
resources overseas.'

Once the foreign students have domonstrated academic snd
1linguistic competence sufficient to warrant admission, they should
be given some orientation and counselling. As we have seen, meny
felt "lost", unsasy, and frustrated by a type of red tape to which
they ware unaccustomsd; meny were baffled by strange customs and
procedures. Though the student normally will make his adjustmsnt
without difficulty, s greater degree of personal attention snd ad-
vice than is generally provided would not be amiss, snd would ease
the transition to a different culture and way of 1ife. Many uni-
versities conduct orientation sessions for thei . foreign students,
and some 1i{brary schools do this for thuir own students; and since
the number involved in any ona year at most library schools is not
large, personsl atteation from a faculty member would be of inesti-
mable value.

Enough has been said in preceding chapters about the curriculum
to preclude the need for such additional comment. The key words, as
far as foreign students are concerned (and, indeed, many American
students as well) aret (1) £lexibility—waiving unnecessary course
requirements and 1{beralising admission to courses {nside and out-~

side the 1fbrary schoolj (2 gurrjculer revision snd expansion, to
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¢t soms attention to non-American publications and 1ibrary
practices, and to add courses in library automation and comparative
1{brarianship. Given faculty with sppropriate background, courses
devoted tc icdividual countries or goographic areas might be offered;
Sharify suggests such couree titles as Library Resources and Services
{n the USSR, and The Study, Evaluation and Control of Resources for
Latin American Studies in the U.8.5 (3) Tegching wethods, including
consideration of sssignments and class procedures; end (4) prastice—
the opportunity to apply theory and textbook teaching in a practicsl
setting. Far from being new, this 1des harks back to ths beginnings
of library education in Amsrica, and though currently in partial
eclipse, it is still observed by soms schools and has been favored
by sany coamentators.

Aside from the suggestions to facilitate the foreign student's
Amsrican experience, snd those pertaining to curriculsar reforms which
might give hir professional education more mesning snd relevance,
there remains the matter of standards. EBveryone agrecs that eenti-
mantality should play no part as far as any student, foreign or Ameri-

Yet, 1ibrary schools (perhaps other disciplines ss well) have violated
the principle, and apparently less has been accepted from the foreign
student than would be from the Amsrican, though undoubtedly many Amer-
{ecan students have been perzitted to graduate in spite of queationable
academic performsnce., Lut the 141brary school does no favor to the
country to which sn unqualified student returns, proudly displaying

a degreej indeed, the reputation of uis school—and by extension of
all 1idbrary schools—might be badly tarnished. An Indian graduate

who earned the doctorate after prepsring & highly regsrded disserta-
tion commented:

"I hove encountered Ph.D. dissertations in 14{brary schools,
meny of which, io =y opinion, would not have been accepted
at sn Indlan university. In fact, the Vice-Chancellor of
en Indian university remarked to me that he found it imcon-
ceivable that a major Amsrican university had graated a
Ph.D. {n 1library science to one of his junior faculty for
the compilation of a bidbliography; a topic which would have
been unscceptable in Indis."

Others of course have made essentially the sams point. Swank writes:

ience., We must be certain that the stendards that mske
our echools desirsble are mot compromised.

" ..no kindness is really done when & first-rate degree is
awsrded for second- or third-rate competence. The degree
is chespened, ths student {s misled, foreign educatorg are
4t sillusioned, and librarianship itself 1s degraded.”
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And Agheim's comment reinforces these judgments:

"The purpose of the foreign student who comes to the
Unfted States 1s to be exposed to American education;
1f we order the program to reflect only the highly
specialized needs of his own country, he would do a
lot better to take his training at home. We do him
no favor to give him a watered-dowvn program. We do
not help librarianship in his home country by send-
ing him back with below-standard education. And we
harm the reputation of American education by permit-
ting second-rgte training to represent us abroad. "8

Becuuse of the unique characteristics of libraries in every
country, one might hope for programs of 1ibrary education, attuned
in great measure to such characteristics, to be developed in each
country. This to e considerable extent is what has happened in
Europe, and undoubtedly it is largely because of this that the
aunber of European applicants to American schools is small. In
order to prepare oneself for a 1{brary career in, say, Denmark, one
would acquire basic competence by attending that nation's exemplary
14brary school, and he would be far better off than by electing an
Assrican institution, though he might attend an American or other
foreign school which provided the opportunity for specialized or
advanced study. Other countries, too, have library education programs,
ranging from elementary to well-developed; meny students who come to
America from such countries do so for various reasons, all of wvhict
have their own justification. Some wish to plant roots and to pur-
gue a carcer in the United States; some expect to return, better pre-
pared to lead, or to assist, in a library development program; and
some come with only an incidental professional or academic commi tment,
or to see the country, or to expand horizons. ¥hatever the motive,
and whatever the opportunity to study 1{drarisnship at home, no one
should be discouraged from attending an American school providad he
cen meet its standards, and provided his expectations do not exceed
what the school can give.

Finslly, there is the question of an {nternational library school.
Since this has hardly progressed beyond a proposal, one can only specu-
late concerning its nature and prospects. At first glance the idea is
attrsctive, as snything that holds promise of {nternational contacts,
understanding, friendship, collaboration, {s attrsctive. The probleas
of establishing, finsncing, and staffing such a school are obviously
‘enormous, but even if these were overcoms, their consideration 1is
secondary to the basic question of tha logic of such a school—what
{t could be expected to accomplish and whether such accomplishment
may not be as well or better achieved in some other way.

To begin with, could the difficulties idsutified through the
testimony of foreign graduates be overcome by such a school? Comsider
language; the teaching need not necessarily be 1imited to English, but
the chances of including even a few other languages are minimal. Aside
from lsnguage there is the greater di fficuity of developing a curriculum
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vith uaiversal applicatiocn. Library problems and developments {a
Asta have little 18 common vith thoee in Africa or n Amsrica;
and even less with thoss {n North Amsrics and Rurope.

Would an {nternational school tum out leaders who might vivify
library growth in their homs countries! The closest thing to an in-
ternational 1ibrary school that we have st present is The Inter-Amer~
{can School of Library Science, affiliated with the University of
Antioquia in Medellfn, Colombis. This school vas established in
1956, in the hope and expectatiom that it would serve as a megnet to
attract students from other Latin American countries. To some extent
it has succeeded, perhaps more in the special programs and seminars
it has red, which drew 158 librarisns from 12 Latin American
countries,V than in attracting potential librarians from outside
Colombis as regular students. Between 1958 and 1965 it graduated
102 students, but 89 (87 per cent) were from Colombia, the remaindex
from only 6 other countries (one each from Bolivia and Venesusla, 2
each from Chile, Paraguay, and Honduras, and 5 from Ecuador). There
vere none from such populous nations &s Argentina and Brazil, proba~-
bly because of their own highly developed library education prograns.
A Rockefeller grant of $200,000 for 1966-67 was to be used in part to
attract more library science candidates both from Colombia and from
other Latin American countries.

The library school at Medellfn differs from American (end other)
schools in that it offers its program on an undergraduate level.
Originally three years in length, since 1964 it extends over four
years, of which two are devoted to general studies and two to pro-
fessional. The professional areas encompass the traditional ones,
but undoubtedly keyed to Latin American literature and library
pr:oblema."2

An example of a echool approcaching the international 1s the
University of Hawaii School of Library Studies. Particularly be-
cause of the University's Center for Cultural snd Technical Ex-
change Between East and West, better known as the Bast-West Center,
it has attracted large numbers of students from the Orient, and many
who have enrolled in the library school may benefit from contact with
the Center. The library school itself, of course, 1is American-oriented,
but it offers a specialized program in education for Agian library
gervice for students from Asian countries, & program largely sponsored
by the Center. The library school announcement describes the program
in thig way:

Curriculum.—The basic curriculum i{s that provided for
all studentg; however, the electives are designed to
emphasize Asian library development and library studies.
Thus the electives include courees in Asian reference
works, in acquisition and cataloging of Asian resources,
and ia administration problems unfque in Asian libraries.
In soine of the basic courses opportunity is given for
brief study of the library within a national mfilieu and
of aspects of comparative librcrianahip.l3
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Ans Advanced Program in Asian Librarianship is aleo offered,
aimad prisarily at faculty and administrators of library study
programs. Thoss sdmitted to the program must be actively engaged
in 1library education. The opportunity fe given to study “(1) the
unique needs and characteristics of lidrary development snd 11-
brary education in their own countries, (2) the coutent of a 14-
brary studies program and of tesching methods, (3) the complexi-
ties of total curriculum and i{ndividual course planning. It of-
fers further an opportunity for creative review and revision of
their own curriculs and for proposing recommendations for change."l4
The advanced program differs from the conventional in that it is not
for 1library practitioners but for teachers of potentisl librarians;
it 1s a contribution to the strengthening of indigenous lidbrary edu-
catiomn,

A decade ago a library school director, who had carlier spent
about eight years in USIS libraries in the Near East, wrote:

"The problem of providing library education for the
foreign student is not likely to be solved except by
time and an ever increasing professionalism in the
other nations leading to better status, better li-
brary schools, etc. Compared to their problems, ours
are minor; and 1f we feel, as I do, that our system of
professional training is not attuned to these people's
needs, we must also admit that there exists, in so
many cases, no reasonable alternative in the countries
of Oﬂgino"ls

Ten years later the situation has undoubtedly improved in some
countries, but in most it remains substantially unchanged. With all
its faults, the American library school has something to comtribute,
though the applicability of some programs to librarianship in gome
countries may be questioned. S8till, American library schools will
continue to be hospitable to foreign students who can meet their
standards, and vho in turn should derive gome benefit from the
expertience. :

The contribution, however, is not one-way. Able and arricu-
late foreign students can add stimulation and fresh i{deas to dis-
cussions, vith particular refarence to their own countries, point-
ing out how variations in national setting may make the American
pattern inapplicable or impossible or even ummecessary. Consider
l1ibrary networks, for example. Does this concept make sense in a
country with few working libraries, and does it deserve high
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priority even in parts of the United States vhers underlying
conditions are far different than inm New York? Or censorship:
how dogg 1t operats in other natiocns, again seen within the
legal, historical, religious framework?! 3uch topics, and lots
of others, msy be visualised more clearly by all students (snd
faculty as well) if ventilated by fresh idess from foreign lands.

The continued participation of foreign students in American
1ibrary education is bright with promise.
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