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COMMUNICATION ARTS TEAM PROPOSAL

ABSTRACT
l. Needs

The average student in the newly integrated Paul Revere Elementary
School (hth, 5th, and 6th grades) enters the 4th grade with a
reading retardation of Just under one year as exhibited by scores
on standardized reading tests. After three years, past experience
shows, the average student falls further behind in terms of grade
level placement in  total reading.

The library/media program at Paul Revere consists of a library con-
taining 3900 to L4000 volumes and the services of a librarian two days
a wveek. One of these two days is devoted to clerical and administre-
tive details. 1In the two neighboring non-public schools libraries
consist of converted classrooms with collections .of 3000 and 2500
hooks and the services of two non-credentialed part time librarians.

Because of the presen. limitations of space, personnel, and materials
there is no concerted reading/media program. The use of media and
books in coordination with the curriculum and utilization of
community resources is minimal. Reading is treated either as
mechanical decoding or as routine skill for 'acquiring knowledge or
for recreation.

The need is for -an improved media collection with more high interest
print and non-print material, better access for student and teacher
to the media collection, and procedures to encourage its use and the
utilization of other available resources in the communities. There
should be a coordinated approach to the teaching of reading as one
form of communication and an approach to other forms of communication
as they impinge on reading. There is a need to expand students'
experiences by the use of multi-media and by utilizing environmental

_ resources (museums, parks, displays, special events, industries, etc.),
thereby guiding the student to improve oral expression of his
impressions, then to other means of recording his ideas and expressing

himself, including the printed word, and then to improved use and
appreciation for the communications of others in various forms.

For all this to come about requires the creation of a managerial
system for inservice planning by media and resource experts and the
teachers leading to improved strategies based on detailed knowledge
of students' abilities and interests. Detailed performance criteria
in the communication arts for students necd to he developed, and
strategies for attaining specified objectives need to be piloted and
modified towerd full implementation of the communication arts
curriculum in the second year and ihe expansion of services to two

or three neighboring non~public scheols in the second and third years.

5.
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"2, TFirst Year (Interim) Objectives

|

|
To organize the media specialist, resource teacher and classroom !
teacher into a "Communication Arts Team'", redefining and expanding i
the role of each as they are brought to bear on the teaching of !
reading/communication arts at Paul Revere Elementary School. The !
multi media program that they will plan and pilot in the initial g
year and implement in succeeding years is expected to bring about i
significant improvement in communication skills and the quantity and :
quality of student reading. The goal of the program is to enhance the :
student's communication skills 'as he moves from articulation and ]
recording on his experiences to reading the printed word. " 1
i

3. Product Objectives

The planning and piloting activities of the initial year will lead : >
to the attainment for students of the following objectives as well as
others to be determined during the first year: to improve oral language
and observationsl skills; to broaden and expand the variety and type

of audience with which a student may cope in mutual communication; to
equip the student with a brosder repertoire of skills and attitudes
leading to a wider and more discerning use of variety of media and
experiences; and to develop performance requirements for product
objectives in the communication arts.

L. Procedures

S et e it

The procedures to be followed are as follows:

a. Select and train a team consisting of a media specialist, resource
teacher, and clerk (which will form the operational team with the
hth, S5th, and 6th Grade classroqm'beacher).

b. Evaluaté and modify the existing library to establish a flexible,
well-equipped media center. Begin to modify classroom procedures
so that they may operate as laboratories for learning. Develop
procedures for greater interaction between media center and class-
room so that they become extensions of one another.

c. Conduct continuous team in-service training in resding instruction
and motiwvation.

d. Utilize community resources more fully through the services of the
full-time resource teacher.

e. Through the team approach, develop ways of instructing and motivating
students in the use of print and non-print media for recreation,
information, and growth.

f. Conduct pilot activities in at least one class in each grade

(4,5, and 6).

g. Develop a printed in-service curriculum-teaching guide, including
detailed performance objectives and criteria for full implementa-
tion in the second year of the project.

o 9
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COMUNICATION ARTS TEAM PROPOSAL REVISION-OCTOBER 1971

II. B. Determination of Needs

1. How the general educational needs for the District were determined,
The general educational needs of the District as currently perceived
have been détermined through a variety of means both formal and
informal. Informally, of course, all administrators, teachers and
community members planning new projecis or involved in any way
with innovation, have in the nature of events been expected to

- earry on their own assesments of the needs of the students in the
San Francisco Unified School District and to convey to others in
| planning their opinions on the matter based upon experience and

observation. In this sense then, there is a body of informal

SR 81 oo b A 0 S AL Do MEEDRL S 2-:"" B R
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f opinion concerning needs and their priorities. More formal

‘ methods, however, have been utilized for needs determination.,

One task of the San Francisco Title III Pace Center during its five
k years of service to the San Francisco Unified School District was to

carry on a continuous needs assessment, particularly as it applies.
to possible innovation in school practice. This needs assessment was
conducted in a variety of ways, and the conclusions reached conveyed
| in several documents ,chiefly in .the appropriate heeds section of each
of several dozen proposals generated by the PACE Center over its life.
In addition, a step toward separate publication of determined needs

was made in November, 1968, vhen the NEEDS ASSESSMENT: PHASE I:

PRELIMINARY bVERVIEW was issued by the supplementary education center

(PACE),. Its findings relevant to the project at hand will be touched upon

in the next section (2, below). |
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. A further needs assessment with a community focus took place beginning

in 1969 with the forming of San Francisco's two el;amen‘cary school
C.omplexes, planned to achieve both quality and equality in education
through integration of a number of elementary schools. At the outset
of this effort curriculum coxmlittees.for each of the' two Complexes

were formed and addressed themselves to the question of needs deter‘iﬁina-
tion. This activity was greatly expanded when, in 1970 and continuing
until the present date, planning for. integration was expanded from the
two original limited school Complexes to integration of all 100 San
Francisco elementary schools. Needs determination for this effort

was taken up by others of the; Instructional Development Committee of

.'t.he Citizens Advisory Committee for Desegregation and Integration. Their
perception of need was submitted first to the Board of Education in

May 1971, and this function continues to date.

Another source of needs determination was from the work of the Superinten-

‘dents Reading Task Force appointed in 1968.
Needs determined and how priority ranking was attained.

Through all of the means mentioned above, needs were de‘i';ermined and
priorities assigned. A remarkable consensus appears in the findings
and recommendations of individual administrators s teachers and
community members working on educational imnovation, the Title III PACE
Center, the Elementary Complex Curricﬁlum Committees, the Instructional
Development Committee,and the Superintendent's Task Force. In every
case, the need for improvement in reading ability ;‘eceived a high,if not
the very highest,priorify. The Title ITII needs assessment,for example,
gave a high priority to reading improvement even while raising some

question about the validity of scores on standardized reading tests s

saying that, "It appears that the published test results from the

11
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‘as well developed as an educator or parent might hope."

11971, illustrated a comprehensive and flexible spproach to learning

that the pupil should "have basic skills in computation and communica-

at independent conclusions and decisions," and '"work or learn independ-

_ San Francisco Public Schools tend to bear out the apparent consensus

among parents and teachers that reading and arithmetic skills are not

Complex Curriculum Committees gave high priority to reading improvement.
Beyond this, the recommendation of the Citizens" Advisory Committees!

Instructional Development Committee to the Board of Education in May,

in general and to reading in particular. Consistent with the objectives
of this proposal, they recommended "an overall sense of flexibility as

the keynote as reflected in use of space in a building such as open class-

rooms, and Jlearning center arrangements." Among their goals they state

tion and the ability to use language skills for effective communication,

SRR RS TRTS PRP IR IS SRR S S

including languages other than English"} 'be able to acquire, organize

and evaluate information an¢ materials from varied sources to arrive

ently as well as in varicus size groups and be able to selec£ areas for
study based on knowledge of one"s,'own skills, abilities, ‘needs and

interests."

e

Task Force "Points of View"

The Superintendent's Task Force Report begins with a "points of view"
statement which emergedmduring a month-long period of study and dis-
cussion and which are held by the Task Force consensus, Some of these
have considerable significance for this proposal and, therefore, eight
of the most relevant statements are quoted here:

a. "Reading, as used in this report, is an omnibus term é.nd cannot

be separated from speech, listening, spelling, writing, or usage,
since all the language skills interact and, therefore, affect each

other."
. 12




b, "Since children learn by auditory, kinesthetic-tactile, and visual
modalities, a multi-sensory approach is required, " . ?

Co " '"No one reading method can be expected to be successful in and of
itself. Therefore, teachers must be helped with selection and use
of a variety of methods,"

de "All subject matter contains a reading component which can, and o
should, be used for the improvement of reading skills in all areas."

e. "Even the most successful teachers are eager for help in the teach-
ing of reading."

oo it Bk mkon v nds e e

f. "Since the teacher is the key element in reading instruction, it
is vital that he be involved with his colleagues in the organiza-
tion, implementation, and evaluation of reading programs in his
school. This need is imperative for continuous professional growth,"

SRR ISP VORIN

g. "Administrative leadership and involvement are high priority needs
in reading curriculum change," ~

h. "San ¥Francisco, with its unique problems and strengths, should
design an original plan of improvement in reading tailored to
its specific needs."

In order to sample teacher opinion in the elementary schools, two
questionnaires were sent to each elementary school, one to be filled

out by a primary teacher, and one » by a teacher of intermediate grade.

Of 202 questionnaires sént, 90 primary and Y0 intermediate question-
naires were returned. Among the teachers responding, 72% of the pri-
mary teachers and 26% of the intermediate teachers believe that more
time should be allowed for reading. Of the elementary teachers, "a

majority of teachers indicated a2 need for help in reading and pre-

terred that this help should come from 'on-site specialists!.,,."

Reading Achievement Scores . i

Needs and priorities were also determined through analysis of available
reading scores both for students at large in the San Francisco
Unified School District and for children at Paul Revere Elementary

School specifically.

—“10; 13




. In the original proposal for CAT Program more deta_iled scores were

given for Paul Revere students. .Since that time, however, the compo-

sition of the student population has changed because of the District-

wide elementary schools integration. Because of the homogeneity

achieved through integration it is expected that the school-wide
reading scores will have more relevance to the students at Paul

Revere than they had before integration was achieved. It is also

expected that,conVerSely,the findings of the project at Paul Revere

Elementary School will have more general application in the San

Francisco Schools for the same reason.

That Paul Revere Elementary School is now racially integrated is

‘brought out by the racial percentages in the following table:

PAUL REVERE - ASSIGNED RACIAL COMPOSITION 1/71

School Total School %'s
Spanish surname 88 23.6
Other white 110 29.5
Black S 103 27.6
Asian 19 5.1
Other non-white ‘ 52 13.9

That the reading difficulties of pupils at Paul Revere Elementary

School are not significantly different from those of lth, Sth, and

6th graders in other San Francisco schools might be concluded by

~ comparing Appendix A with Appendix B, which gives 3rd grade reading

Scores for the District at large and for September 1971 Lth graders

at Paul Revere Elementary School. It should be noted that the pupil.

in the 50th percentile at Paul Revere in terms of total reading who

is just ready to leave the 3rd gréde does not yet read at the 3rd

grade level. '
e .. 14
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* The need for planning.,

The propesed CAT program has had.an unusually long preparation period
which has made possible a more than ordinarily careful consideration
of its possibilities. Through the submission of the original proposal
in February 1971, the "Modification'" of May 1971, and the period of
revision between May and the present, there has been extensive plan-
ning by representatives ot the District's Instructional Materials
department s the Title III PACE Center, the faculty of Paul Revere,
consultants, state program offices, and others. All this prepara-

tion has led to the realization that the prcposed program has such

scope and complexity as to make mandatory an extensive planning

aspects It also became apparent that if the Communication Arts
Team Program is to be truly a team effort,then the project personnel

must have the opportunity and resources to work toward the creation

.of a viable team approach with the teachers at Paul Revere Elementary

School in order’ that a concerted etfort, consistent philosophy, and

a unified design will result.,
Which needs the proposed program is designed to meet.

the priority established in the San Francisco Unified School District

for reading improvement and the emphasis of this proposed program are
both in keeping with national priorities as expressed by the former

U. S. Comuissioner of Education, James E. Allen, Jr. in describing the
Right to Read program: " ., . . we should immédiately set for ourselves
the goal of assuring that by the end of the 1970's.the right to read

shall be a reality for all - that no one shall be leavirg our schools

a2 19
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" without the skill and the desire necessary to read.to the full

limits of his capabi]ities."

For the purposes of this project, reading, though it will include the
concepts of the mechanical skills of encoding and deéoding , Will not
be limited to these definitions. Rather, communications in all its
aspects and ramifications  has been and will continue to be considered
in establishing objectives and in determining teaching and learning
activities., For e¢xample, initially, heavy emphasis will be placed upon
the oral language skills of speaking and discussing and on such vital
skills as observing and listening. It is the opinion ot the plammers
that this broader and more flexible interpretation of reading and
communication is consistent with the findings and recommendations of
the Reading Task Force, the PACE Center, the Instructional Development
Committee, and others. (For a fuller discussion of this point please

see Rationale II, D).
Problems that prevent needs from being met.

The obstacles to the creation of a well coordinated, modern program of
teaching in the communication arts through experience and discovery
are similar to the obstacles to any innovative program. They include
normal resistance to change; the entrenchment of the conventional

approach to teaching; insufficient time for cobperative planning among

teachers; insufficient opportunity for inservice training in multi-media, .

multi-cultural, multi~sensory approaches; failure to marshal available
resources adequately; and shortage of funds for sufficient quantity and

variety of materials and equipment.

_ 16
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Saepeer. SASTYOITN?

" he ]_"Lbrary/mediia program at Paul Revere consists of a library containing

3900 to L4000 vofwnes and the services of a librarian two days a week. One
of these two days is devoted to clerical and administrative details. The
equivalent progra.m‘ at the non-public schools consists of converted
classrooms with collections of 1800, 3000, and 2500 books. In each
school, there are non-credentvialed librarians assigned, one full

time and the other two part time.

Because of the present limitations on space, personnel, and materials,
there is no concerted reading/media program. The use. of media and

books in coordination with the curriculum and the utilization of

. community resources are both minimal. HKHeading is treated either

as mechanical decoding or as a routine skill for acquiring knowledge
or ftor recreation. The curriculum has been geared to a typographic

culture. This must be modified to meet the needs of a new culture

'which places the reading of the printed message in proper pei‘spec—

tive to all other means of acoquiring knowledge.

The school population, coming from varied ethnic and nation.él roodtsy
represents a wide variety ot language patterns and speech sounds.
This emphasizes the importance of using an oral approach to the
communication skills, transferring oral sounds into visual symbols.
(Improved encoding skills should lead to a streﬁgthening of decoding!

abilities needed for deciphering the printed message.)

Solution strategies

The most important single factor in reading progress in school is

.

. . 2 .y .
soclo-econonic class. When such social class indices as income and

2Barton s Allen H., and David E. Wilder, "Research and Practice in the
Teaching of Read: A Progress Report," Irnovation in Fducation, Matthew
B. Miles, ed., p. 301, New Yorl: q_?lwnbia Undiversity, 964
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occupation are used, it is apparent that the amount of reading re-
tardation as measured by class average rises stead‘ily during the first
six grades for working-class children and this retardation increases
for children whose parents are characterized in the quartile by the
same socio-economic index. Again, on the same study, based on reports
of 15CC classrooms, upper-class children experience an advance in

reading skills from the time that they first enter school.

There has been strong evidence that approximately the same methods

of reading instruction and materials are available and used for child-
ren of all sccial classes. Characteristically, the school curriculum
in reading consists of a pattern of basal readers, some supplemental
readiné books, and a mixture of phonics and whole-word recognition
training. In general, the existing practice is also to be found in

San Francisco schools,

- It is believed that the CAT program will overcome inertia and resistance
to change through the momentum of a program involving contributions

of participating faculty from p.lanning through implementation ,-will
provide a philosophy and methodology that breaks dramatically with the
convential approach, will provide adequate time and leadership for
planmning and in-service work, will analyze, marshal, and make

available a variety of resources, and will insure that materials , and

equipment and the ways ot using them will be adequate to the task,
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c.

PLANNING

At the time the current State reading textbooks were adopted, a committee
was organized under the direction of Miss Agatha.Hogan,AA Supervisor,
Elementary Schools , San Francisco Unified School District, to explcre
strategies for the most effective use of this generous multiple adoption.
-The committee, made up of classroom teachers, librarians, resource teachers,
and administrators, was concerned with correlating material within the read-
ing textbooks, and particularly with extending reading experiences by keying
in a rich variety of related materials, both print and nonprint. Emphasis

was on providing for the full span of reading abilities and interests of

fourth, fifth, and sixth grade students.

As the committee workeci, the worth of the project - and its mecnumental
proporti‘ons - became more and more apparent. From the effeorts of this
committee, there evolved a realization of the great need for a reading .
program such as that ou;blined in this project. The groundwork laid'by the

committee has been valuable in the planning stages of this proposal.

Extensive research and consultation by many participating professionu
contributed to the plan as here submitted. Following is a list of cnly
those sources of special interest in this connection:

Bassett, G. ., Innovation in Primary Education. Iondor, Wilcy-Interscience,

1970,

Claremont Reading Conference. Year Books 1965-70. (This, the oldest reading
conference in the country, holds to the philosophy of the planners of this
project.)

Davies, Ruth Ann, School Iibrary, A Force for ¥ducational Excellence. New
York, R. R. Bowker, 1969, '
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ERIC; Pacesettersin Innovation (This source was combed for all preojects in
reading, media center service, and related subjects. Among these the
researcher could find no reading project which so intimately teams
librarian resource teacher and classroom teacher, or so completely
integrates media center services with the curriculum.)

Frager, Stanley, "Learning by Teaching!,The Reading Teacher {February 1970),
pe. 403 ff (also current issues).

I1linois Iibraries, Vol. 52, No. 7 (September 1970) (The School Media Centers
issue).

Serage, Marilyn Mayer, "The Culturally Deprived Reader: Resesrcli, Diagnesiz

(=

and Prescriptions," Library Quarterly, Vol. L0, No. 2 (April 1970), p. 250 £i,

Wark, David M., "An Experiment in High-Pressure Reading Instruction,® Journal
of Reading, Vol. 11, No. 3 (December 1967), p. 179 ff.

The planners of the project attended the Conference of California Council of

. Teachers of English at Asilomar, California, Beptember 25, 26, and 27, 1970,

where they participated in the program, preseiiting in brief the plan for

teaching reading as suggested in this project. The group was informal and

communicative with suggestions and shared experiences, and all participants

were mutually helpful both in a practical and in an inspiraticnal way,

An in-service program in lang:age arts providing for presentations, discussions,

and sharing of experiences was conducted during the Spring Term 19569 at Ulloa
Elementary School, San Francisco, and in the Fall and Spring terms 1970 at

Parkside Elementary School, San Francisco, which was attended by librarians

and teachers. It contributed richly toward the plamming ci the project.
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II.

Narrative

The original proposal, of whiéh this is a revision, was submitted February

1, 1971, Subsequent to that submission it appeared in consultation with
State Title III officers that funding might permit the addition of what

came to be called an individulization compopent, and that such a component
would be consistent ﬁith the original design. As a consequence, such a
modification of the original éroposal was written and submitted May 10, 1971.
The developments of the late summer and early fall of 1971, and consultations
with Dr. Robert Welty, Mr. Douglas Campbell and Dr. Jack Shaeffer of the
State Department of Education indicate that the two assumptions upon which
the modifications were based were questionableo First, additional funding
did ﬁot appear to be available; and second, additional discussions with the
original planners of the proposal indicate that the modification as sub-
mitted represents some significant philosophical conflicts with the original
intentions. The revision herewith submitted, therefore, contains relgtively
little material from the modification of May 10, 1971, but rather reflects
the original philosophy and the original ideas for implementation, with the
changes that resulted from the eﬁtended opportunity for consultations, from
reflections upon the original submission, from necessary cuts in the budget,
and from a change in school.population. (The project school's population
changed in September 1971 as all San Francisco Elementary Schools were

integrated.)

The additional time made available also made it possible for personnel who

will very likely be involved in the project itself to take part in the planning

__’_-.;1821.
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of the pfesent revision, especially Mrs. Barbara Dahl and Miss Marie Mathios
who are recommended as media specialist -a.nd resource teachers respectively.
They have made valuable contributions to the revision. The revision grows out
ot extensive consultations with officers of the State Department of Education

and among the plamners as originally listed.

The planners believe that the delay in final submission of the Communicati.on
Afts Team Proposal has had the positive results of making possible a more
thoughtful, creative, consistent and practical plan., In particular, the
added emphasis upon planning to be given to the initial project year will

better assure its success.
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D. "RATIONALE

1.

3.

The reading program at Paul Revere School will be based upon

the following principles:

The basic approach of the CAT program will be to develop the commnica-
tion skills of the student by giving him stimulating #nd informative
experiences, encouraging him to articulate his reactions and impre-
sions, first orally and through recording in various ways (as on

film, tape, graphs, sketches, preserving with plant presseé, and
others), interpreting his own recorded experiences, and then bring-

ing him to the thoughts and feelings of others as expressed

tﬁrough the printed word and other media.

Strong emphasis in the project is to be placed on concrete ex-
periences, many outside the walls of the school. This will involve
a reaching-out into the rich and varied local environment of San
Francisco, starting with "reading" the immediate neighborhood and
going on to explore more di;ta.nt parts -- science museums, art
galleries, iibra.f'ies, industrial and commerciél plants, "the natural
seashore, elc. .This utilization 6f the local resources a.vailable
both in the immediate neighborhood and the more farflung areas of
the citj in its environment for human resource in particular ; for
example, the children's author, the pwents steeped in folklore of
their native country, or the woodcarver who can help in construct-

ing a puppet theatre.

Through the influence of the Communication Arts Team the classroom
will be turned into a laboratory for learning where children are
free to explore and discover under the guidance and encouragement

of a master teacher.
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5.

Materials for both classroom and a media center and the experiences
to implement the program will be selected to meet the individual's
needs, interests, and abilities.. This will preclude any sort of
static collection of materials or prepackaged uvnits :Ln the class-
room, but will instead provide for a rich central collection of

milti-media resources that will circulate with easy fluidity.

The ‘program will foster and facilitate individualization of learn-
ing. For the poorly motivated underachiever particularly, the
individualized approach will assist in improving his self-image
through recogni."oion of hinself as a unique individual, It is as-
suméd that in any group of children there will be wide variations
in the children's tastes and interests, "It is the task of the
teacher to discover, so far as possible, what these tastes and
interests are." "A child will read or can be induced to read
about the things he is interested. in; through reading he will
becone interested in more things."l
The emphasis will be on reading, media uses, and experiences
for comprehension and the acquisition of ideas. We agr;ae with
Kenneth S‘. Goodman when he says, |

"Language does not exist apart from its relation-

ship to meaning. Now this meaning is not a pro-

perty of language--the. sounds or ink blotches have

no intrinsic meaning; meaning is supplied by the

reader himself as he processes the symbolic sys-
them of language."

New York: Holt, Rinehard & Winston, 1970

1 DeBoer, John, and Martha Dallman, The Teaching of Reading 3rd Edition.

Goodman, Kenneth S., "Comprehension-Centered Reading," in Douglass, .

Mal?olm ?. » ed., Claremont Reading Conference, 3lith Year Book, Claremont,
California: The Claremony Reading Confcrence, 1970, pe 125
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7. It is hoped that through the influence of the Communication Arts
Team that all teachers of the School will eventually be influenced
in the direction of changing their classrooms into laboratories

for learning rather than places for recitation-hearing,

8. The emphasis will be upon providing the student with the tools and
philosophy of investigation and learning rather than teaching of

material per se.

9. "Home and school cooperation is of great value in the cultivation

of desirable reading interests on the part of children,"l Therefore,

this cooperative relationship will be systematically developed.

10. In order to achieve the objectives of the project, flexibility in

time scheduling and in grouping for activities and instruction

will be uti.lized.

The project will not ally itself specifically with any single "school"
of reading instruction. Rather, promising strategies and techniques
from various schools will be tested for their effectiveness in strength-
ening diagnosed weaknesses of individual students. Emphasis throughout
ﬁhe program will be addressed to the crucial question of motivation,

or of reading in a lifelong hanit pattern, as a source of personil
satisfaction and growth, and as one of the keys to the changing environ-
ment in which the s;cudent moves. DeBoer and Dallman? list and describe

eleven principal "schools" of reading instruction on the current scenej

namely, the Flesch system, the Montesorri revival, the individualized

EDeBoer, John, and Martha Dallman, The Teac hing of Readlng 3rd Edition.
New York: Holbt, Rinchard & Winston, 1970

21.‘)(:Boer, John and Martha Dallman, Op. Cit. p. 357

—.“-2225

-

SIRPIVENENUTL TV PSPPI




reéding program, Individually Prescribed Instruction, the Language
Experience approach, the Language for Learning program, programmed
instruction, automated reading ("talking typewriters"), the. Linguis-

tic approach, Words in Color, and the diacritical marking system.

Schools of this kind tend to be iuseful orientations only for the
mechanical teaching of reading as decoding; none of them address
themselves sufficiently to the crup'i al questions of Inotivation or

of reading in a lifelong habit pattern, as a source of personal
satisfaction and growth, and as one of the keys to the changing
environment in which the studént moves. In a list of "principles
underlying the voluntary reading programs' DeBoer and Dallman assert
that "the aim of the voluntary reading program should not be the
reading of certain specific books, but the development of enduring
interests in read:i.ng.,l The new emphasis in reading programs, which
this project will share, is upon motivation and use of reading rather
than simply reading as decoding. Recent studies by Dr. Carl Haywood
of George Peabody College for Teachers, Nashville, Tennessee, compar-
ing intrinsically motivated students (as well as the work of Dr.
McClelland at Ha_rvard) "indicate dramatic differences in achievement

when concentration is placed on motivation rather than on cognitive

learning factors. n2

12. The students " indiscriminative response to all types of sensed

stimuli ,"3 not just print, has important implications concerning

'DeBoer, John, and Martha Dallman, op. cib., pp. 356-357

21ngh at Makes Johnny Want to Iearn?," The Reporter. Vocl. 5, No. 2
(Jan. 6, 1971), Visalia, California: PACE Center

3

3Spencer » Peter L., Beading Reading Claremont, California: College

Press, 1970
.28




13.

how he learns and how much and how well he learns as well as what

use he makes of his learning. The implications must be considered
in terms of teaching and encouraging reading on the one hand and in
terms of the user of the skill of reading on the other. This project
will be one which "takes into account an.individual's preparation

and readiness, the amount and quality of home support and help

available to him, his coordination and se]_f'-concept."l«l

The teaching of reading is chiefly the responsibility of the school.
Furthermore, "learning to read is one of the most essential skills

a child will ever learn and the development of reading motivation,
skill, and cognizance must be the number one priority of every
teacher in every classroom » . ."l1 Ve agree, furthermore, with

the proponents of the President's "Right to Read" Program that
"reading failure is not Jjust a school failure to be blithely dis-
missed on encounter with the real wprld ¢ « « It hampers, narrows,
prevents, precludes, excludes throughout a lifetime . . 12 Also,
"low expectations because of poor homé environment, language barriers

or class must be dismissed."3

"o o « the skill and desire to read are the rights of every child,

and not privileges of children born into certain homes, certain
national or racial groups . . . It is the right to a sense of identity
to stimulate desire and aspiration - the right to the.encouragement

and reinforcement that we ali need in order to achieve.“b'

IMathers » Virginia H., "Making the Right to Read Real," Scholastic

Teacher. (December 7, 1970), pp. 6-8

2Ibid., P.8
3Ibid., P.7
LIbid., P.8
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iS. ‘Insofar as the mechancial aspects of reading are necessary to
‘develop reading in the larger ‘sense s this basic preparation will
be provided by the school; that is, we recognize the student's
right to have the necessary preparation -- "the concept, verbal
and listening development -- that makes it possible to learn to

read, nS

16. The program will not Be "y single;minded effort toward improving
responses to printed symbols." It will rather be "an all-fronts
attack offering many experiences in both symbolic and non-symbolic
worlds. It will acknowledge the student's 'right' of convenient
access to a wide range of interesting books to read as skills

develop. . . "1

17. Recognizing that "reading is like ‘almost any other habit good or
bads the more you do it the better you get at it; the better you
get at it, the more you like it."2 Students involved in the pro-
gram will be given ample 0pportuhities to practice reading in all

its forms.

18. '"Realizing that every child that comes lto reading comes for the
rich background of non-print association -- of sights and sounds,
many only half deciphered -- the teacher and librarian committed
to the concept of right to read will link pfint with non-print
in every possible way (listening with looking, encoding with
decoding) and will insist on "literacy broadly defined to relate

and enrich all communication skills."3

5Ibid., p. 6
JMa’c.hers, Op. cit. p. 7

°Ibid., p. 7
3_1-220, Jo 8 5 28
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" 19. Recognizing that the richest and most flexible teaching of read-
ing involves -many competencies rather than a few, the team
approach will be utilized; that is, the basic professional team
of media specialist; recource teacher and teacher will pool their

strengths and insights for optimal effect. ( For further details

on role specifications, see Section H, "Qualifications of Profes-

sional Personnel.)

We believe that the project will be exemplary and thérefore worthy
of replication in similar situations elsewhgre. The basic processes
involve a reorganization of services and reallocation of resources 3
therefore (except for the necessity to bring the media facility, its
materials and equipment up to professional standards) thére are few
additional expenditures above those of a traditional program. It
should also bé noted that even a quality program of a traditional

nature requires adequate library facilities and printed materials.

The CAT project is immovative in that its unique blend of phiiosophic

ration-ale s team organization, and multi-cultural, multi-media, approach
represents a creative solution to the teaching of reading in the broad.
sense of multi-faceted communication, both outward from the student in
many forms and inward to the student also in many forms. Specifically,

“the important elements of the solution are as follows:

l. The creation for the purposes of in-service training, plan- |
ning and teaching of a team composed of a classroom teacher,

a media specialist and a resource specialist.

Emphésis upon directly relating stimulating student experiences
to his oral expressioh of them, to other means of expressing

reactions to the written word, and from it to efficient use
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and appreciation of the communications of others - printed,

spoken, pictured, painted, constructed, etc.
3. Opportunities for flexibility in grouping and scheduling.

L. Building the program around detailed knowledge and under-

standing of the students' individual needs and interests.

5. Selecting and developing instruments and techniques for
evaluating the educational environment (the way students
learn) and the educational produce (what children learn) in
& more comprehensive and sensitive way than the usual reliance

upon standardized testing will permit.

The program is also exemplary, Other projects have utilized :com-
munity resources, or field trips, or multi-media, or instructional
teams, or flexible grouping and scheduling, or student-centered
activities, To the knowledge o.f the planners of the CAT project,
no other project has developed its unique coordination of these
approaches under a unifying rationa;le. To the extent that f,his
unified team approach is successful, it should be readily applic-
able in the many similar teaching learning situations found through-
out the comtry. The costs for the proéram are only slightly highér
than the current expenditures of .most school districts for teachers ,
and media-specialists or Jibrarié;.ns in convéntional siﬁuations.

The pro.ject has a slightly higher satﬁration of media and resources
in order to demonstrate their impact, but once the strategies are
demonstrated, it shoﬁld be’possible for the average school district,

with normsl teaching loads and the average quota of iibrary media-

center service s to utilize them. Indeed, any schools which presently
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enjoy library/media center services at or above the recommended
minimum of the California Library Association, the California
Association of School Libraries, or the American Library Associa-

tion have resources greater than those furnished by this project.
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g, FPREVIOUS PROGRAMS AND FUNDING

The present library-media facilities, materiels, service, and functions at

Paul Revere Elementary School, though, of course, not idential with other

. ‘elementary schools, can be taken as relatively typical of the kind and amount

of services and maeterials available to these students.

1.

Present Libi'ary Room

The library is a 3-year old room, double the size of the average class-

room with a removable wall between the two halves. Tt has nylon carpeting,
nine large library tables, six double desks, no windows, two sets of double
doors to _'Bhe hallway, one door to a storage room, and one door to the private

office for the librarian. There is shelving along &ll walls from door to

door., The card catalog is presently crowded into ten catalog card-file

drawers, The shelf 1list is kept in cardboard boxes in the librarisants

office. There is no vertical file and no book truck.

Present Librory Materizl

The collection presently includes 3900 to L0OO books, most of them

purchased within the last three years. The ratio of bocks to pupils

is 3.9 as of November 1, 1970. (Minimum standards of the California

Association of School Librarians is 10 books per pupil).

As of January 1, 1971, the library subscribes to 17 magazines. There

are no AV materials out in the library, no realia, maps, or globes.

<29~ 32
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Eleven of fourteen upper-grade teachers have signe'd up for
special library visits with the 1librarian.

Any teacher can send individuals to *he librarian or library for
independent study or book selection on the two days the librarian
is present or on the other three days a parent is supervising the
library,

The following are observations concerning pupil's library habits compiled
by the librarian, teachers, and adult volunteers: |

a. The easy and picture-book sections are the mdst popular and the most
used areas in the library for all grades,

b. Many books checked out are not read but are returned when the class
visits the library next time.

c. A few pupils refuse to take out a book saying, "I don't want one" if
asked, '

'd. Friends are eager to choose duplicate copies so that they both have
the same book. : o

e. ‘About one-tenth of the pupils use the card catalog; most ask any
adults present, "Where can I find . . . ?" or, "Do you have . . .%"

f. Requests for books are for the familiar elready read ores.

g. Subjects most desired are: spooky stories, dinosaurs, sports (cene
in particular). :

h, Children judge books by their covers.

i, Insofar as time presently permits s children have becn introduced %o
sections other than the easy and picture-books.

J. Students want books and stories read to them and srs disappointed if
the librarian does not plan to read to them. (Tnis brings wp the
question of whether their reading is more passive than aciive),

k. Tremendous lack of library skills is evidenced at all grade levels,

1. There are frequent displeys of disregard for books and 1i’orafies.
Books are thrown, children play tag in the library; conduct is loud
and rough much of the time. :

m. There are books on the shelves thet have never been_borrowed.

n. Motivation to read is best after a book talk by librarian or after
teachers assign a subject, :
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3. Starjadards for the development of school library programs in California
(CASL) adopted in 1967 called for one full-time librarian for 200 to 40O
students and one additional full-time librarian for eaph additional 400
students. For Paul Revere's 1970 enrollment this would indicate ths need

for two full-time librarians. The same standards.call for one paraproféssional

full-time for each 1,000 students and one full-time clerk for every 600

students.

At Paul Revere Elementary School one librarian is assigned for approxi-

mately two days br 12 howrs per week. Since there is 1little clerical

or paraprofessional help available, much of the librarien's time is

sc_ﬁeduled for clerical and administrative duties. Volunteer adult assiste-

ance for the library at Paul Revere in 1970-1971 helped £311 the gap. Cne

adult wérked two hours weekly typing cards and shelf lsbels, alphabetizing
. the caﬁaiog cards for filing, and other clerical duities. Another adult

:{s_upervised the library three mornings weekly on the days the librarian is

not in the school. A third adult shelved the books seven hours monthly.,

Under the circumstances the library program has consisted of the following
services:

Thirty classrooms have one half-hour pariod reserved for them once
a week. The six kindergarten classes are omitted.

Flexible scheduling is practiced six hours weekly during the tims
the librarian is present. .

Any teacher including kindergerten teachers can request librarian
services during the open time. Stories are read, book talks are
given, and research guidance offered. .

44
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4, Library Services and Materials in the Parochial School

The two parochial elementary schools in question have library
material and services as follows:

St. Paul's Grammar School: Total enrollment (4th, 5th and
6th Grades) 325.

One classroom has been converted into a library with
approximately 3000 books.

There is a part-time "librarian" who is not credentialed
but who has about 1l2-semester hours training in librarianship.

John F. Kennedy Memorial School of St. John's Parish:
Total school population - 316.

One classroom has been converted into a library holding
approximately 2500 books.

There is a volunteer librarian not credentialed who serves
two days a week. The library is open only when the librarian
is there.

In summary it might be said that the giant steps have been taken in
San Francisco Schools during the last five years toward improving
school library Qervice at the elementary school level. The budget
for purchase of library books at thisllevel has been increased .
significantly to the present average of $4 per student per year.
However, present .services and facilities are still far below standard
as recommended by the California Association of School Librarians,
the Audio-Visual Education Association of California, and affiliated
educational groups. It should also be pointed out that the present
time allocation of librarian's service and the present arrangements

of communication between the librarien and ieachcr are not adequate

to make the fullest use even of those materials which are on hand.
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Totd  Lhide Meqio  Oredded

ST, PAUL'S GRAMMAR SCHOOL

. 4th Grade 108
5th Grade 102
6th Grade 115

53 1
61 3
7 1

(Three teachers at each grade level plus three

8

5
2

Resource Teachers:
One P, E,

One Music

One Science)

One Classroom converted to a library - 3,000 + or - Books,

@L\C\“-

Twd

iy

2
4

One Part-time “Librarisn," not credentialed as librarian, but with a.hbut 12-ssuester

hours in librarianship,

JOHN F. KENNEDY MEMORTAL SCHOOL OF ST, JOMN'S PARISH

hth Grade L1
5th Grade Lo
é6th Grade - 39

(One teacher at each grade

22 -

20 -
.25 -
level)

[N
n

12

One Calssroom converted to.a library - 2,500 Book., (316 Total Schooi Population)
credentialed) two days a week, Library open only when

Librarian (volunteer) (not
librarian is there.




'F. PARTICIPATION OF OTHER AGENCIES

The projected nonpublic school participation in the project for

the first year would entail involvement in the planning phases

and continuing representation as the project is developed.

After the initial yeé.r, nonpublic school participation would

be as follows:

A.

D.

Jjoint activities involving public and nonpublic school
teachers and children as the program is developed; these
activities would include use of any resources purchased
under the project;

participation of the nonpublic school staffs in any in-
service activities that are part of the project;

funding of one full-time librarian and one full-time para-
professional to be shared among the two nonpublic schools
adjacent to Paul Kevere Elementary School. This team
would spend their first year in the project assessing the
library and media center needs and resources, including
Instructional Television, of the three participating non-
public schools, organizing the library and media resources,
acting as a resource for the faculties among students in
the Lth, 5th, and 6th Grades, and making recommendations
for development of the library and media program at St.
Paul's Intermediate School and John F. Kennedy Elementary
School. :

It is recommended that by the third year of the project

( their second year) one of these nonpublic schools become

a replica of the model being initiated at Paul Revere Elemen-
tary School,
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PHASE-OUT OF FEDERAL FUNDS

. The improvement of reading programs and the obvious improvement of the
reading performance of children at the elementary school level hgs been
given number one priority in this School District. This is eviderced -

by the initiation of the Superintendent's Reading Task Force, the

School District's Program READ, and the emphasis given by the Curriculum .

Office in implementing a total fhrust in reading development, through
that office. It is evident that the District. has committed all awvail-
able resources to th_is program goal and will continue the f.'.mding of
"the program stated in this proposal if ﬂhe outcemes of the defined cb-
Jectives are evidenced. Under the present policy, assurance is given
thaf this program will be funded on a continuing basis following the

termination of Federal funds.

The’ Communication Arts Team Program will, of course, be subjec‘as@ to &
careful cost/bem_a_fit scrutiny. If, as is anticipated, this e_valﬁatio.n
indicates that the approach embodied in the progran is contributing to
more efficient and effective teaching of the basic skill of reading

as well as instilling in students lifelong interest in reading and en-
hanced skills in discriminative response to print end non-print media

then the District would be not only morelly compelled to agsume finan-
cial responsibility for continuance of the program, but also logic and

sound management. principles would dictate the same course of action.

This program was designed to operate within the physical plant presently
housing the program's population. The lack of necessity for additional
funds for building (structural) changes will insure the feasibility of

_-3-38
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continuing and expanding the program should present funding terminate.

In-service operations are also planned as "on~site" activities to
encourage individualization of school setti.ng and to avoid comparisons !
of more or less favorable facility features which might otherwise be

afforded.




H.  QUALIFICATIONS AND ROLE FUNCTION OF PROGRAM PFRSONNEL

1. Media Specialist (Librarian):

QUALIFICAT IONS : N

a&. Mast hold a California Librarianship Credentisl.

b. Preference given to holders of either a General Elementary
or General Secondary Credential, with emphasis cn the
‘General Elementary, .

FUNCTIONS

8. The Media Specialist will serve the lsadership function in the
CAT team. In this leadership role he will serve spuacifically
&s a coordinator of the Planning ard implementation activities
of the team in the following manner: ;

Maintaining the master set of program records.
Sdeduling planning meetings and chairing same,

Integrating the efforts of the various team members to
produce a unified approach within a given interes areax.

- b, The Media Specialist will be expected to maintain g current
knowledge of offerings in both print and non-print natericly
in pertinent subject matter areas; this knowledge will pe-
utilized in the following manner: :

Acquainting other team members with the full scope of
materials available for both tescher and studesnt use,

Analyzing school curriculum for opportunities to facil-
itate teaching with appropriate books and cotier media.

Guiding students in their selection of print and
non-print materials based on their needs and inter-
ests. :

Guiding teachers and resource teachers in the selec-
tion of print and non-print materials to aid in the
achievement of the objcctives of a spacific unit cof
study or to assist an individual student or group to
pursue a particular intcrest area.

40
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¢. The Media Specialist will wprk directly with studerits, both in
the library and the classroom, -in the following manner:

Introducing print and non-print materials.

Assisting children in the use of media (both individ-
ually and in large and small groups).

Using various techniques in conducting "book talks"
and guiding children in varied techniques of sharing
their reading.

Storytelling and training children to be storytellers.

Guiding round-table discussiong in which children re-
late their various experiences through rcading, viewlng,
listening to their real-life experiences.

Assisting children in gaining proficiency in the various
types of reading--reading as skimming, reading for de-
tail, reading for appreciation, etc.

Giving "in-context" instruction in the use of all library
tools, such as the card catalog, special reference books,
encyclopedia, unabridged dictionary, etc.

Guiding children in the creative interpretation of their
reading and multi-medie explorations through creative
drama, puppetry, creative writing, etc.

d. The Media Specialist will make provision for extending, rea&ing
experiences from school facilities to the comrunity resource
centers (such as thepublic library) by:

Assisting students in the preparation of individual
maps that show their home in relation to the scheol,
the public library, and other rescurce centsre.

Arranging visits of the public librarian to tha school
and the children to the public library.

Encouraging all children to take out a library card.
Publicizing special public library activities.

e. In addition to the foregoing, the Media Specialicst will be re-
sponsible for those duties nermally ascigned to the librarian
by the SFUSD in terms of meintaining the librery collection
and overseeing its proper, efficicnt, and marinum circulation
within the school and homes of students. '

_ -]

ey

4+ et B s




2. Resource Teacher

QUALIFICATIONS

a. Miust hold a General Elementary Credential from the State of
California.

b. Mast have at least 5 years of successful classrocm experience
at the elementary level. .

c. Must have demonstrated speciel proficiency in the area of read-
ing skills instruction and diagnosis of reading difficulties.
This may be through (1) recommendations from past supervisors,
(2) prior special experience in this area, or (3) pcssession cf
the Reading Specialists credential.

d. Preference will be given to candidates with the above qualifi-
cations that also demonstrate skill in workKing with the adminis~
tration, teachers, parents, and the community.

FUNCTIONS

a. The Resource Teacher will serve the administrative function in
the in-service program, spearheading development of an in-service
curriculum, including selecting and obtaining the sarvices of
consultants for this training. She will also schedule in-service
meetings.

b. The Resource Teacher will Serve tho administrativa functicn for
dissemination and parent involvement activities as follcws:

Supervising project dissemination activities as outlined
in the Dissemination Section of this proposal.

Scheduling observations for District personnel.
Coordinating parent irvolvement activities.

¢. The Resource Teacher will key the comminity into the curriculum
(nature walks, museums, exhibits, cultural. everts , current devei-
opments as new businesses, buildings, transportation and coms
munication facilities).

d. The Resource Teacher will involve resource people from the com-
munity and Subject Specialists provided by the School District
at the appropriate moment in the instructional nrogran.

e. The Resource Teacher will serve as a consultant and/or demon-
strator for the classroom teacher in the areas such as the following:

Grouping and sub-grouping techniques.

Rcading diagnosis and preccription.

Techniques for use of the various media in a given
learning situation. )
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f. The Resource Teaher will work directly with students, both

€.

individually and in groups,.in the following mannor:

Introduction of new materials, new units of study,
etc. *

Giving individual and small group assistance in
specific skills areas as indicated by demonstrated
student neced.

Acting as a catalyst in groups working within a
given interest area.

The Resource Teacher, like the Media Specialist, will be exrected
to maintain a current knowledge of offerirgs in bobh print and
non-print materials in pertinent subject matter areas (See ™"
under Media Specialist functiong), as well as to be knowledgeable
in a variety of techniques for the implementation cf thece
materials.

3. Classroom Teacher

The classroom teachers working with the progrer will be thcse
currently assigned to intermediate grade classrooms abt Paul
Reverc Elementary School. Their function zs classroom teachers
will be expanded by the program in that they will be memberg of
an educational team and as such will have more resources on which
to draw to best meet the needs of their students. They will,

as such, be expected to meet and plan with the other team marozes
and to supply the feedback and input necessary for ongoing prlan~
ning and evaluation for their studentc. .

Paraprofessional (To be added in project's second year)

QUALIFICATIONS AND CHARAGCTERISTICS

Must be knowledgeable in gencral office prccedurss, have good

a.
clear handuriting, and demonstrate rezsonable prcficiency in
such skills as typing, alphabetizing, and filing.

b. High school graduation is besic and some business or college
training is highly desirable,

FUNCTIONS

Under supervision of the librarien, and in accordance with well-
defined policies and procecures s berforms varicus routine phases
of library work, includirg clerical duti.es, and performs related

~L0-
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duties as required. Duties shall not include thz instruction
of students, the disciplining of students or the handling of
confidential records. Specific functions will be as follows:

a. Ordering Processes '

Use adding machine to verify total costs of book
orders.

Receive and unpack shipments of materials, check
materials against order, verify invoices with
shipment. :

B. Accession Processes
Type cards, pockets and labels for materials.
Prepare materials according to routines set up.
Includes pasting pockets, affixing date due slips

and labels, stamping owmership, etc.

Place call numbers, copy numbers, etc. in/on books
and other materials. :

Assist in organization of pamphlat, picture, and
clipping files ty typing cards, pasting pcciets

and arranging files in alphabetical (subjsct heading)
order.

c. Operational Processes

Do preliminary filing of catelog cards above the
rod for revision by librarian. '

Remove from card catalog cards for withdrawn material.

Charging, discharging, and rencwing of print and non-
print materials and maintenance of chargs rile.

Shelve books and return other ma%erials to %heir
proper place in the media center.

Read shelves on a regular basis to see that non-fiction
books are in Dewey Decimal order and that fiction books
are in alphabetical order.

Shift materials and adjust location labels as required.

Type locetion labels for shelves, furniture and equip-
mont in media center.

Maintain order and noatness in library by ceeing that
tables are clecred, chzirs arc in proper place, shelves
are in neat order.
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Operational Process (Cont'd)
Type and duplicate print materials for instructionﬁl
use.

Perform messenger service.

d. Maintenance Processes
Inspect print and non-print materials for damage and
general condition and remove from shelves and files
materials for rebinding, remarking, repsir or discard.
Mzintain physical standards of book coliection by
typing and affixing labels to spines, typing charge
cards, replacing date due slips and simple mending
with library mending tapa.

; : Prepare books for bindery and receive books from bind-
K ery for which appropriate records will be kept.
e. Inventory Processes

Maintain a running inventory of library supplies so
that they can be kept at the needed volumae.

Maintain equipment inventories.

. Assist’ in inventorying print and non-print materials
at end of school year.

5. Consultants

It 1s not feasible to specify individual consultants who will bs sought

for this project. However, it can be said that the San Franciseo Lay irea
is rich in academic institutions where there are accessible many speniziists
in reading, media, and related fields, who are hightly active in the field
end whose abilities and philosophy are highly compatible with the pregranm.
Furthermore, ccrtain persons can be mentioned who would make significant
contributions if they are available. For exanple:

Miss Arlene Early

Miss Marie Mathios, both teachers in San Francisco
Elementary Schools; both curricurlum and photography
specialists who have already contributed to the planning.

Dr. Alice Scofield, I'rofessor of Education and English,
San Jose Statz College

Dr. Allon Dundees, Frofessor of Anthropology, University of
Californiz ~

Mr. Bill Martin, writor, Head of Educatbnal Projects, Holt,
Rinehart & Winston, publishers.
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COMMUNICATIONS ARTS TEAM PROJECT

I. The Proposed Proegram

0.0 First Year Project Objectives

To organize the media-specialist, resource teacher, and classroom
teacher into a "Communication Arts Team", redefining and expanding
the role of each as they are brought to bear on the teaching of reading/
communication arts at Paul Revere Elementary School. The multi-media
program that they will plan and pilot in the initial yca.r‘ and implement
in succeeding years is expected to bring about significant improvement
in communication skills and quantity and quality of student reading.
The goal of the program is to enhance the student's communication skill,
as he moves from articulation and recording of his experiences to

reading the printed word.

Product Objectives:

The'techniq{xes, procedures, materials, skills, data, insight,
etc. developed in the planning year will lend to attainment for .
students at Paul Revere Elementary School of the following objectives,
as well as others -to be determined during the first yeeor.

1. To improve oral language.

2. To improve observational skills.

3. To broaden and expand the variety and type of audience

with which a student may cope in mutual communication.

L. To counter ihe tendency in students toward passive acceptance

cf communications such as T.V., rsdio, and films by equipping

the studeni witk a breader reportoire of skills and attitudes
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leading to a wider and more discerning use ;)f a variety

of media and éxperiences.

To develop performance requirements for product objectives,
i.e, to make as explicit as possidble what student behaviors

wvill indicate the success of project activities.

Interim (First Year) Objectives

0.1
0.2

0.3

0.L

0.5

0.6

0.7

0.8

0.9

0.10

0.11

To establish a project management systen.

To employ project staff

To identify specific student needs (through testing, teacher
cbservation etc.)

To identify skill requirements and desirable attitudes

for students.

To ctate detailed student performance objectives.

To build or find criteria reference tests.

To identify methods for development of skills and appreciation.
To identify print, media', and resource suppcert for s.kilis
development.

To produce integrated packages of skill requirements, student
performance obJjectives, skill development techniques, print
and media, including a study guide for the program and a2
curriculum for use inservice.

To identify and implement specific role and interface
requirements for all personnel.

To identify teacher performance requirements (how they will

vork with packages, resources, etc.)

- 47




0.12
0.13
0.14
0.15
0.16

0.17

To print needed matcrials,

To pilot test the strategies

To refine strategies

To meke the systexﬁ operational

To eveluate the program in terms of interim obJectives

To disseminate the program.

!
b
1
!
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. PROCRAM OBJECTIVE. (li0. 0.1 .,vw;wWwwVWmehwWOumnw management system.

Major Functions

Perforzance Criteris '

1.0

2.0

3.0

4.0

2.0

Analyze prospective program for staff
requirements (number and qualifica-
tions).

"Determine housing space needed,

furniture, and equipment.

Survey the field to identify the best
available consultants to assist in
prozoting the rrogrem cutlined.

Survey the field to identify the dmmd

evaluator for this particular type of
programn.

Develop management celendar, and
vorking pattern.

.

1.0 Steff requirement specifications (see secticn H qualifications
of professional personnel).

2.0 Bpace, furniture, and equirment specifications. (See section L,
equipment, facilities, materials).

3.0 List of recommended consultants.

L.0 Usesble evaluation design, (See section J, evaluation)

.0 Menapement calendsr and time line.

\n

See program budget)

(Typical day's - or week's - Team Calendar)

49
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PROGRAM OBJECTIVE (NO. 0.2 ): Employ staff,

Major Functions Performance Criteris

1.0 Review qualifications of possible
canidates in S.F.U.S.D.

2.0 Set employment date

3.0 Transfer professional personnel offi-
cially (media specialist and resource
teacher), :

4.0 Hire clerk

Staff ecmployed and free to work by November 1, 1971,




L )

. PROGRAM OBJECTIVE. (WO, U.3__ ): iaentiry specitic student needs (through testing, teacher observation, ete.)

- e,
¥ejor Functions Perforcerce Criteria
1.0 Gather baseline data on student 1.0 Test date and descriptive material from interviews,
performance, ability, interests, questionnaires, observetion, etc. Availsble in folder
academic records, tv viewing, study for each student by February 1, 1972.

habits, visual handicaps, physicel
impairments, emctional blocks, etc.

- 2.0 Study barriers to communicatiocn for 2.0 Section in teaching guide; in-service curriculum with
children (e.g., words foreign.to e displays, records, charts, or other teeching eids.
child, multiple meanings, in-group '
language). )

3.0 Devise and apply methods for determin-| 3.0 Section in teaching guide. Individuel pupil interest anc
ing the interests and abilities of ebility profiles. (Profile will indicate need in
individual students (such as informal terys of gap between what is found end what more eppears
talks, questionneires, etc.) attaineble for that pupil)

1.0 Accumulate and analyze data compiled 4.0 Parent conference summaries for each pupil.
from parent conference forms,

ol

5.0 Identify the size and type of audience | 5.0 Posted information on'this point in profile folder. !
with which each student can function, .

6.0 General needs assessment Hom each group; beginning cf
6.0 MMMMMWMWW#MM%MMMMWowmwmmmamwMMMMMMm individualized needs, profile for each pupil in profile folder.
proficiency, rouzhly in terms of the .
following groups:
a. Monolingual in language other

than English ] h
b. bilingual, with varying levels . .
. of compotence in English .
¢. deficient in language skills,

d. proficient in oral language
but deficient in reading and
writing

e. proficient in language skills, | . |
. including reading : «

including English q
' ‘




. PROGRAM OBJECTIVE. (§0._O-4 ) Identify skill requirements and desireable attitudes for students.

Major Functions Perfcrmance Criterie

1.0 Study and describe those skills and 1.0 Teaching guide. Inservice curriculum.
attitudes necessary to a pupil to :
enabie him to learn through indepen-
dent study and discovery. e.g.
a, Listening
b. Reading
c. Fllm and filmstrip viewin
d. OCbserving .
e. Notetaking
f. Oral expression )
1) Reading aloud -
2) Discussing
3) Telling
i) Other
- g+ Selection media )
h. Evaluating and comparing . . | o2
i. Enjoying . -
J. Asking questions :
k. Others, as they are identified
by students and teachers

2.0 Determine various general performance | 2.0 Teaching guide, HbmmW@Moo curriculun.
criteria and levels for each of the
specified skills and attitudes. : ’




. PROGRAM OBJECTIVE. (%0. 0.5 )

S W

State detailed student performance objectives.

Major Functions

Perforzsnce Criteric

1.0

2.0

3.0

4.0

5.0

6.0

Determine hierarchies of objectives
for the communication arts in terms of
the (see objective 3, #/6) established

for the school population and the deter
mined sizills and attitudes.

Describe "learning through discovery."
Analyze attitudes and skills necessary.

Analyze desirable critical atiitudes
and techniques children nsed in wrder
for then to evaluute communications
by themselves and others.

Analyze extended avernues through which
children can communicate (8.g.
sketching, map-making, tasping, body
language, etc.) as well as receive
communications of others.

E£stablish detailed performence
criteria fcr commnication arts,
discovery skills and attitudes,

critical and evaluative skills, and
avilable modes of ccrmunication,

Deternine common tarricrs to comrmunica-
tion.

1.0 Teaching guide section.

2.0 Teaching guide section.

Uo O " | " t

r.o LI (] "
m 0 ] " "
6.0 ] 1 n

Inservice curriculum.

u u
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. PROGRAM OBJECTIVE.(EO.__ 0,6 ): Build or find criteria refercnce tests.

Me jor Functions Perfornance Criterio

1.0 Establish criteria for evaluative 1.0 Criteria checklist
instruments.

2.0 Screen available standardize tests in | 2.0

Collection of uscable standcrdized tests
commnication arts.

" 3.0 Caxpile teacher-made tests of verious | 3.0
aspeets of lenguage arts checked

OOBbMHmdMosro% useable teacher-rzde tests.
against student performance objectives

4,0 Encourage children to devise methods 4.0

Student developed testing instruments, or gemes, ete.
of testing the communicetion zrts, contributions to teacher-made tests.
e.g., games, riddles, crossword
puzzles, ete.

5.0 Continuously validate, revise, and

screen testing instruments and
techniques,

moo

Validated, revised, up-to-date evaluative instruments and
doowﬁunzmm. ’

04
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. PROGRAM OBJECTIVE. (HO. 0.7.__): Identify methods for development of skills and appreciation.

Me jor Functiors Performance Criterie

1.0 Explore and describe ways of proceedinf 1.0 Teaching guide. Inservice curriculunm.
from textbooks to extended rescurces .
and activities end for procceding from
resources and activities to the text-
books.

- 2.0 Develop and describe more efficient 2.0 " " " "
and creative weys of utilizing state
textbooks.

3.0 Explorc and describe ways of combining{ 3.0 " - " "
and using rescurces. .

4.0 Plan veried ways for children to 4.0 " " T "
oxpress themselves and to respond to

the expressions of thoughts and feel-
ings from others.

09

4
O
w

5.0 Explore ways of helping childrer 5.0 " " " "
develop critical skills for the
evalustion of commmnications,

6.0 Plen group cxperiences so that a multi] 6.0 " " " "
ethric, multi-social group can work
1ogether on cormon problems,

7.0 Explore ways of reducing the level of { 7.0 " " " "
. abstraction in communicaticns with
children.
8.0 Plan weys of appealing to individual 8.0 “ " "o "
* pupiis! interests and applying *

particular skills to problems and
projects in communication arts.

G.0 Plan and suggest ways for increasing 9.0 " " " "
the quantity and improving the quality .
_of students' reading.




. PROGRAM OBJECTIVE. (80._0.7 _): Identify methods for development of skills and appreciation. (ccat'd)

Melor Functions Perforzence Criteria

10. 0 Explore ways of reversing the 10,0 Teaching guide. Inservice curriculum.
procedure for teaching the sound
system of English - substitute an

“oral to written" approach for the
present day "written to oral appreachi"
vhere appropriate.

" 11.0 Devise ways of making constructive 11.0 " " " "
use of the individual spgech patternc
of students representing variocus
cultures-dialect, rhythn, spcech
sounds, etc.

12.0 Explore varied ways of using 12.0 " . " . "
recording devises in an approach to '
"written expression, (e.g. plent
press, blueprint, camera, etc.

13.0 Provide an audience for children's 13.0 Hbmw describing student's presentations. Examples of
creative efforts. creative work.

253 56

1.0 Find ways of utilizirg the children's| 4.0 Teaching guide. Inservice curriculum.
folk ways and expressions in the '
communications arts. .
15.0 Deveiop : -<lti-sensory approach to 15,0 " " " "
the communications arts.

16.0 Supgest ways to train children to use] 16.0 " " " "
instruments and equipment to improve
observation (e.g., magnifiers, .
pedcmeters, thermometers, and other
neasuring devices).

17.0 Explore ways of motivating students 17.0 " " n "
and helping them to learn through
discovery.




. PROGRAM OBJECTIVE. (0. 0-7 _): Identify methods for development of skills and. appreciation. (cont'd.) L T,

Major Functioans Performenece Criteria

18.0 Explore ways of helping chiidren 18.0 Teaching guide. Inservire curriculum.
develop critical evaluative attitudes,
techniques toward media, including
their own cormmunications and of
others in the cless.

19.0 Develop ways to extend the avenues 16.0 " " " "
by whiech children can communicate '
and receive communications of others
(e.g., art, speech, body leanguige,
gesture, maps, etec.).

20.0 TLevelop techniques woa.uwso<ﬂum 20.0 " " uw "
-barriers to communication,




. PROGRAM OBJECTIVE. (k0. 0.8 ):

Identify

and improve print, media,

Major Functions :

Performence Criteria

1.0°

2,0

W.O

L.o

5.0

6.0

7.0

8.0

Develop criteria for print and non-
print media.

Explore ways of involving parents and
community as resources for enhancing

‘the program,

Assess the factors and attitudes from
vhich evolve a climate conducive to
learning. .
Evaluate kind, guantity, and Gquality of
media (print and non-print) and equip-
ment available within the library/media
center.

Evaluate kind, quantity and quality
of media and equipment available with-
in each classroom,

Analyze entire school curriculums
beginning with social studies, for
opportunities to facilitate teaching
with appropriate books and other
resources, .

Locate and recommend appreoriste use--
ful and interesting printed and non-
print materials to prepare for, en-
hance, or follow up- experiences such
as field trips, resource people, news
events and group projects.

Make publishers and producers aware of
gaps in subject areas.

1.0

2.0

w.o

6.0

.N.O

Criteria checklists for .media.

Teaching guide., Inservice curriculum,

Teaching. guide section: descriptive assessment of
these factors.

Inventory records. Written recommendsbions for feasible
additions or changes.

Written recommendations for feasible additions or
changes.,

Useful bibliographies; resource lists.,

Teaching guides.
Inservice curriculum

8.0 Copies of letters containing such suggestions,

and resource support for skills developrment.




. PROGRAM OBJEGTIVE. (N0.0.8 ): Hambdwww.mba improve print, media, and resource support- for skills

development.. (cortra

Malor Functions Performance Criteria
8.0 Make publishers and producers agware of 8.0 Copies of letters containing such suggestions.
gaps in subject areas.

9.0 Work out and describe strategies for 9.0 Description of center and resource utilization.
making media center and resources Circulation and log book records.
.highly accessible to students and
teachers.

10.0 Improve and extend the media collection! 1G.0 An extended and improved collection, based on American
providing greater diversity of material Iibrary Association standards and project criteria (see
and more high-interest print and. non- 1.0, above).
print media.

11,0 Involve students in establishing 11.0 Extent of student wmwwwowvmdwob recorded in log book; p)
criteria for .media selection and in examples of student-developed criteria. Ve
the selection process. : -

O

12.0 Evaluate interaction between library 12.0 Revised rules and procedures. Log records of imprcove media use. P

ard classroom and media use within
each. Suggest imrpved procedures and
media use.




. PROGRAM OBJECTIVE. (f0._0-%

): Produce integrated package of skill requirements,
skill development techniques, print and media,

g e = e e

student performance objectives
P . J 3

Me jor Functions

Performance Criteria

1.0

2.0

3.0

4.0

5.0

Compile ideas of the entire instruc-
ticnal team for good work habits,
teaching methods, and organization
strategies which will encourage student
to work more often individually and

-1n small groups on projects closely

related to personal needs and preter-
ence, :

Prepare a study guide for the vwomwmso

Prepare a curriculum for use in in-
service,

Investigate means other than the
printed teachers' guide for dissem-
inating teaching techniques, etc.

Provide suggestions for most .
efficient, resourceful and creative
use of media, resources and experiences

I_l.o

2.0

3.0

4.0

5.0

Teaching guide.
In-service curriculum
Communications curriculum

Teaching guide.

In-service curriculum

Teaching techniques, etc. in forms cther than teachers guide.

Study guides; bibliographies; resource guides.

5, 60




. PROGQAM OBJECTIVE. (NO._0.10 ):

e e et et o o R S5 T o B e AR T

Identify and implement specific role and interface requirements for all personnel.

Mz jor Functions

<~ -

Performance Critaria

1.0

2.0

3.0

L.O

5.0

a.o

7.0

8.0

Produce job descriptions as they
relate to all project functions.

Select and obtain consultant for
inservice.,

Construct calendar o6f necessary

conferences, meetings, and in-service
sessions.

Provide means for necessary conferences
in-service, etc.

3.1 Meeting space and facilities
3.2 Consultants
3.3 Teacher time
3.31 Paid overtime
3.32 1/2 day substitutes
x days
3.33 Scheduled group
Aesthetic experiences
while freeing teachers.
3.34 Student teachers scheduled
to Ifree teachers for meet-
ings, etc.

Hold conference and/or team inservice
meetings by rescurce teacher and
media specialist, 5 times per week.

Hold in-service sessions.

Revise role and interface requirements
as required. :

Explore ways to develop teamwork among
the entire teaching staff.

1.0 Written {ob descriptions.

2.0 Consultant service,

3.0 Accurate project calendar,

L.O0 In-service, conference and meeting schedule adequate to
objectives.

5.0 Ccnference records

6.0 Receords and evaluations of in-service,

7.0 Revised job descriptions

8.0 Project log.

meet

61




. PROGRAM OBJECTIVE. (KO._ 0.1l ). Identity teacher performance requirements. (How they will work with packages, resources.
m.WOov

Mejor Functions Performance Criteria

1,0 Explore and describe ways of combining} 1.0 Teaching guide. Inservice Curriculum.
and using resources. :

N . O 1 1 1 1
2.0 Identify the factors that emphasize the
teacher's role as a catalyst.

3.0 Specify teaching techniques which will{ 3.0 " n . " n
allow each child to learn at his own
rate and with the materials and
experiences best suited to him.

4.0 Develop criteria for levels of abstrac-| L.0 R n S n

tior. appropriate in teaching commun-
ication arts to children.

; ' o
5.0 Assess the factors and attitudes from 5.0 no " il on )
which cvolves a climate conducive to .
learning.

6.0 Explore ways of:changing the focus 6.0 " " " "
of teaching from prescribed learning :
to a more flexible program,

7.0 Make a study of grouping and individu- { 7.0 n n " n
alized instruction practices in .terms
of efficient methods of learning.

" 8.0 Upgrade the diagnostic skills of the 8.0 . " n n n
teacher, :
a) instructing them in carrying . Pertinent diagnostic data and observations.
out above procedures, )
. b) encouraging individual teacher
contributions in developing
diagnostic techniques




. PROGRAM OBJECTIVE.(fo. C:1% ). (cont'd)

Major Functions Performance Criteria

9.0 Establish a basis and procedure for 9.0 Teachers guide.. Inservice curriculum
selection of most effective media,

resource, or experience for a particu-
lar teaching/learning situation.

10.,0° Encourage and enable teachers to make } 10,0 " " " "
) efficient and creative use of multi-
cultural, multi-ethnic contributions

of students in speech, folklore,
traditicn, dress, food, etc.

b3




. PROGRAM OBJECTIVE. (¥0._0-12 ): Print needed materials.

Mejor Functions Performence Criteria .
1.0 Print 1.0 Adequate, usable printed materials

brochures

newsletters
. . bibliographies

resource guides
sample lessons -
study guides

teachers guides | . :

b4

student profiles

U
bl
O

[}




. PROGRAM OBJECTIVE. (HO._0.13 ): "Pilot test the strategies.

Me for Functions Performance Criteria
1.0 Compile strategies and techniques. 1.0 Teachers guide
2,0 Analyze personnel and resource 2,0 >5mewwm of proposed pilots,

requirements tor possible pilots.

u.o.mmdwdpumwvuwouwdwmmdmmmaobbmmau -w.o4wuwodeMOHwﬁummuumd.
demand, persommel and resource re- -
quirements and other specific factors.

4.0 Choose pilots . . L.0 Pilot choice.
5.0 Arrange tor pilot implementation: 5.0 Pilot SmWﬁMmade description

Space

Personnel

‘Released time, if necessary
Printing ’

6.0 Conduct pilots.

7.0 Evaluate pilots. 7.0 Pilot evaluation




. PROGRAM OBJECTIVE. (NO. 0.1k ):

Refine strategies.

Performance Criteria

Mejor Functions

1.0

2.0

3.0

4.0

Analyze pilot evaluations.

Informally and formally discuss,
criticize, and evaluate management
system; perceived student needs,
skill requirements, and performance
objectives; evaluative devices and
techniques, teaching methods; print,
media, and resource support; program
material and procedures; tescher
performance; and pilot programs.

Modify any program aspects (as in
2.0, above) as needed.

Recycle evaluation procedures for
modified aspects.

1.0 Specific data and observations on student and teacher performance

2.0 Collection of specific suggestions for program modifications,

3.0 Constructive program changes. L
: =)
L.0 mvmowwwo data and observations.on modified procedures,
techniques, etc. ‘ oA
Nl
!
m o
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. PROGRAM OBJECTIVE. (80.0.15 ): Make system operation al

[.;h..,}
Major Functions Performance Criteria
1.0 lake final adjustments in program 1.0 Documented changes in program.
based on evaluation to date.
2.0 Disseminate any changes to teachers, 2.0 Information distributed to all affected by project.
parents, etc. (see 0,17) .
~ 3.0° Establish project céalendar. v 3.0 wwOumOd calendar for use by students and teachers,
L.0 Begin activities : L.O Activities in conformity with program design and calendar.
T
. L
. .
—
No)
]
. _OF
>4




0.16 y,

. PROGRAY OBJECTIVE. (0. Evaluate program (e.ge, in terms of interium odumndw¢mmv

Mejor Functions Performance Criteria
1.0 Gather data on student pertormance, 1.0 Comparative Data on student performance, habits, etc.
habits and attitudes, including home- .
work, TV viewing, etc.
2.0 Gather data on teacher performance. 2.0 Cocmparative data on teacher periformance.
- 3.0 Erploy evaluation consultant. 3.0 Selection of appropriate consultant,
4.0 Confer with evaluation ccnsultant. L.0 Meetings and work sessicns on evaluation.
5.0 Collect student, teacher, and parent 5.0 Bpecific suggestions for evaluation. -
suggestions for evaluation.
6.0 Revise evaluation design and proceduref{ 6.0 EKevised evaluation design and procedures. @D
as required. ) . . . L .

7.0 Analyze data and planning w.H.oac.oﬁm. 7.0 Data analysis-comparison of @Hdumo&,,amdm with baseline, <

8.0 Make suggested changes 8.0 Program modifications as indicated.




. . PROGRAM OBJECTIVE (NO._( 17 )% Disseminate the program.

N — f
Me jor Functions Performance Criteria
1.0 Explore ways of informing parents and 1.0 More detailed dissemination design.
commmnity.
2.0 Work out ways for the most effective 2,0 n n n n
dissemination of ideas, .
" 3,0 Write newsletter monthly. 3.0 Newsletter copy
L.0 Distribute newsletter. L.O m.mg&x&,,..mmmaqmwmddmw » distributed.
5.0 Arrange ard carry out demonstrations 5.0 Effective demcnstrations. )
tfor parents, teachers. . e
6.0 Devise and carry out cther dissemina- 6.9 Variety of effective dissemination procedures.
tion strategies, e.g. . . K
. - i
Press releases, NS
Brochures 1

HO,QO U.vade-du.tmsmu etc.




Communication Arts Team Program

II Narrative

I.

Proposed Program Overview-Narrative

The first year activities of the CAT Program involve the joint planning,

the data collection, and inservice curriculum development by a media-

specialist and a resource teacher with the participation on an in-service

basis of the teachers at Paul Revere Elementary School.

The following brief narrative is included to provide another perspective

on the day-to-day operations of the project.

1,

Team activilties: media-specialists and resource teachers.

As soon as the project is funded, two full time professionals, a

media specialist and a resource teacher, will be assigned full time

to the project school and will work closely together from the outset.
Many of the projects responsibilities will be shared, but there will
also be complementary functions. The -¢mphasis of the media-specialist
will be in providiﬁg high interest material, both print and non-print
of many kinds and which are related to the school curriculum, to the
project activities, and to student interests. The resource teacher
will put more emphasis upon working directly with teachers in
planning, developing strategy, preparing for and following up
activities; in locating and utilizing resources oubside the school:
and bringing them into the school when appropriate, or arranging

for teachers and students to utilize them outside the school on -
field trips and in other ways; and in working with parents and
community members. (These statements ¢escribe emphasis only, and

are nob meznt to suggest either thatl the media-specialist will work
exclusively with people, Both team ﬂembcx‘s; will have regponsibilitics

e




for developing facilities, selecting exemplary material, and in-

venting strategies for their use, and both will at many points

work directly with the teachers and the individual students. For
example, when a cléss or a group is to make an excursion outside the
school, in connection with the project, one or both of the team
members will secure materials in preparation for the trip. One or
both will actually accompany the teacher and the students on the
trip, and one or both will locate and provide followup materials

and activities,)

The media-specialist and the resource teacher will work together
a good percentage of the time in the normal course of activities.
In addition there will be a formal provision that the two will
confer at least during one hour each day. Also, on each Friday
afternoon, one hour will be set aside for joint planning of the

next week's activities.

In the managerial design the resource teacher will have the function
of acting director and will therefore be the responsible party for
gathering niaterials » coordinating evaluation, supervising overall

activities and meeting deadlines.
Participation of teachers

As the planning for the project hecomes more detailéd, all thirteen
teachers at the project school will be brought in on the various
project functions step by step until they become full team members

with the resource teacher and the media-specialist in planning overw-

all project activities, identifying student needs, developing




diagnostic tests, interpreting these results, planning lessons,

utilizing experiences, and contributing ideas. In this proposal

these forms of participation are described as in-service functions.

It should be understood that inservice in this sense is meant to

transcend the usual definition of the term which can mean nothing

more than a series of formal group of teachers for instructional

purposes. There will be some such meetings in the CAT project,

but the teacher participation will be made possible through a

variely of means as follows:

a.

b,

Co

The resource teacher and/or the media-épecialist will work in

the classroom with the teacher on many occasions, particularly

in the experimental pilot units.

Teachers will be encouraged to come to the media center individu-
ally for planning sessions and conferences, for meetings by

grade level and with classes for research sessions, exploration
periods, story telling, visits of resource persons, and for many
other purposes.

As described above, the tesn will participate in éxcurs:i.ons out-
side the school.

Released time. The budget for the project includes payment for
substitutes in order to release teachers for a total of 240 hours
of participation, a total of somewhat over 18 hours per tveacher,
Some of this released time will be arranged on a sbaggered basis
allowing for meetings of individual teachers with the team or
for small groups.

Formal. inservice class

The possibility of arranging for weekly or bi-weekly classes for

- -694R




inservice credit will be investigated.

f. Approximately twice per semester, assembly programs for children
in given grades will be arranged, thereby freeing grade level
teachers for small meetings.

g. Approximately twice per semester student teachers will be assigned
to relieve master teachers for inservice meetings.

he. At least once per semester, faculty meeting time will be made
available so that the total group o.f faculty members and team
can meet on project business,

i. The total group of faculty and team will meet at least once

a month,either through donated faculty meeting periods or by paid

released time.

The single most important criterion for evaluation of tha CAT f

project in the initial year will be indications through questionnaires,

~interviews and group sessions that {ihe teachers of Paul Revere

Elementary School are satisfied that the approaches, techniques,

activities, ijectives, and performance criteria joiﬁtly '

developed are effective and will be applicable on an expaiided basis !

in the sccond year of the project.

3. Day to day operations
The following tentative weekly schedules (see next page) which will bo
modified during the development of the project, indicate the general
nature of day to‘ day operations. (Note: The media-specialist will serve
full time in the CAT project and her former service as a librarian to

the same school will be carried on by a replacement for the approximately

two days per weel that she was formerly avajlable to this school,)

!

e | /3




GAr ~ 1ST SEMESTER TENTATIVE WERKIY SCHEDULE

” T o W T F

Conference Conference Conference | Cenference Confererce M
§:30| IMS & RT= MS & RT MS & BT MS & mp A & uy !
Plan Day Plan Day Plan Day | Plan Dy Plan Day i

Delegate duties of M$. RT. Clerk, Teachers

Plan & Prepafte For In-Sendvice Planniim g Sessions {With Tezcke s

\O
(VS
(@]

0:00| RT - in classroon wamsﬁwwwwdq specific student needs; gather data for students profiled
S - in library (impre 4wdnu extending colleation, ordering)

.

~ j
; :
: *

11:0C| RT - in classrooms identifying specific student needs; gather datz for student @HOHJHmm

MS - ir Iibrary AoooHoPSchbm library print jand non print with entire school curriculiumn);
! . . Writesbruchars
{ RT, ¥S, Lth grade RT, M5, 5th grade RT, MS, 6th grade  T+0€ Ho 40 %wm
s o s _ ; gwsietier i
1:0G BT ) Visiting i teachers teachers teachers - ~
! : Individual - !
MS ) Se exing : Identifying needs ! 1a By ;
. ! .= Topics Conferences with
resocurces etC. i Identifying skill Hmnﬁwmemddm 10p4d : CAT mexbers,etc. |
i State detziled students performances obj Luring ! AT men °
i Euild tests : . Succeecing :
s s i ! .- - :
2:00 2T) Viziting i Develop sikills andjappreciztion - Weeks Plon for X
= ] - M O.m _ -l L- _
Secking ) ; Proauce packag » next veck '
rescurces euc. roerface requirements
Utilize Consultants Develcp teacher @mwwowsmbom requirements
i
3:04 . Plarning Write study guide zhd inservice curriculum
) inservice
with teachers Write sample lesson
continued
* RT -|Research Teachers MS { Media Specialist




CAT

2ND SEMESTER

TENTATIVE WEEKLY SCHEDULE

gather data.

strategies, utiliize

strategies, utliiize

strategies, utiliz

M T W T F
Conference owswmmeom Conference Conference Conference
MS & RT ¥S & RT 1S & RT MS & BT MS & ET
Plan day - . Plan day Plan day Plan dgy Plan day
. Delegate cqubies of MS, BT,|Clerk, Teachers e
7:00 | RT ) Prepare for day's activities, gather mpterials, set up medig center etc, Sampleg lessons. !
MS ) i
!
|
J:00 Pilot implementation Pilot implementation | Pilot implementatiori Pilot implementation] Pilot implementztiodd
RT RT RT RT RT M5
MS M3 MS 1S JUN) I~
: ? M
1:00 | Pilot impliementation Pilot implementation | Pilct implementation; Pilot implementationf Pilot implementatic:
RT RT RT RT RT ‘
NS MS MS MS S
o
o~
1
|
t:00 | Evaluate, refine strategiesi RT, MS Lth grade RT, MS 5th grade RT, MS, 6th grade [drite: brechures
utilize consultants, jm.qmwﬂm.dmu refine Evaluate, refine Evaluzte, refine rewsle Lo m
gather data. strategies, utilize strategies, utiliz¢  strategies, utilize Trndivigudd :
mo%wcwwmbdmu gather consultants, mmawm% consultants, gather Confercace with
audo. \w)uw.uW' { ﬁwm.dmn. b ANr.o.rnM\n”\.,ﬂ..Dwan. |m
Evaluate, refine mdwwdmmwmmw RT, MS Lih grade RT, MS 5th grade ET, MS, 6th grade !
200 utilize consultants, Evaluate, refire Bvzluate, refine Evaluate, refirc Plan for next wezek w
3

consuitanits, gather

dzta

consultant, gather
data

consultant, gather
dava

Write teaching guide-¥

rite inservice currid

ulum-Write bibiicgraph

R ED




L.

Basic project calendar

November lst-February l1st - gather data, analyze data, devise teaching

strategies, improve media collection, plan for pilots.,

February 1st - begin pilots. (One pilot per grade for each of the Lith,
5th, and 6th grade minimum to test strategies selected by CAT team

and teachers groups.

April 1st to June 15th - write teaching guides, develop inservice

curriculum, plan for next years inservice operation, produce teach-

ing guides, disseminate program,

May 15 to June 20th - Evaluate program.

What the program is expected to achieve in the first year.

By June 30, 1972, it is expected that the activities of project
personnel in cooperation with the faculty of Paul Revere Elementary
School will result in a workable piam, including detailed objectives
and performance criteria, which will make possible the achievement
of the product objectives as stated, beginning with the second
year's operation in September 1972, This achievement will take the
form of documented competencies of the participating personnel

and a number of tangible products as specified in the evaluation

section of this proposal.

6. In the second year of the project the staff to serve Paul Revere will

be supplemented by the addition of a paraprofessionnl, The emphasis
then will be upon implementation of +he techniques, strategies, and

activities developed in the first year.




Fruthermore, a sccond Communication Arts Team of media specialist,
rescource teacher, and paraprofessional will be formed to serve
the twe nonpublic schools adjacent to Paul Revere and probably

a third.,. Their first year will be spent in assessment of present
facilities and practices and in planning and piloting toward
establishing, in the project's third year, a replica in one of the

nonpublic schools of the model initiated at Paul Revere.

Lth, 5th, and 6th grade teachers at Paul Revere, who in the first
year were active primarily in the planning and piloting phase,
will in the second year make bread and extensive applications of
strategies and techniques developed through the CAT process into |
all subjects and all aspects of their teaching. Behavioral
objectives will be further detailed and teaching/learning strate-
gies will be developed for application in'as many subject areas

as possible. In the second year the media-specialist and resource
teacher, who in the first year had devoted perhaps 80% of their
time to planning and 20% to piloting, will in the second year
reverse this emphasis, spending approximately 80% of their time
in program operation and only 20% in planning for future expansion

and development.

'.l"‘\\-l
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e e e e et et i e e ot 1 e e PR A WA IS R T
FUNCTION: 0.1 Establish project management system,: - .-
Subfunction Task Reguired resources: Total p.u..sm allocation by rontks W
(Complete if necessary) personnel, materials, " cost R
equipment, and so forth | I JAlsjolniplalr futaivic
. v
1.0 (See program | Media Specialist $30L. 20 | . m
objectives) 3 days : 4 || .
. : Rescurce Teacher . $293.10
3 days
o °8
L)
-
I
i
O
=~
L

Total $597.30




-~ Do st Pagnd A p daiis
T e e e e e . .

FUNCTION: 0.2 Employ Staff

i ‘ﬁ‘. . J ~ *lﬂ - >
subfunction Task Reguired resources: Totel time allocation by rontks !
(Complete if necessary) personnel, matorials, " cost ] Py
. equipment, and so forth . I JAIS Ol NI igir IM iy (¥ ]
| ]
1.0 - L.o Persornel Division District J : P
(see project objec- San Francisco Unified ) contribu- e - |
tives) School District tion
H
=¢
™~
L}
L
T
R
v
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FUNCTION:0.3 Identify specific student needs.

Subfunction Task Required rescurces: Toteal HPBm sllocaticn by ronths b
(Complete if necessary) personnel, maiorials, - cost H
equipment, and so forth . dalalsleolinip lolr [ M}aiuic
!
1.0 CGather baseline
data on student - A .

performance, abi-
lity, interest,

academic records,
tv viewing,study .
habits, visual ) - .
handicaps, phy- . , . : : : 3
sical impairments
emotional blocks.

-

80

2.0 Study barriers _ S
to communication . 91 \
for children(e.g.

! words foreign to
a child, multi-
ple meanings, in

group language)

-78-

3.0 Devise and ap- .
ply methods for [
determining the
interests and
abilities of in-
dividual mdﬁ@mbd&

\I

L.0 Accumulate and
analyze data com-
piled from par-
ent conference
forms.

e L i i} e ng A amd et ende e e e AR



FUKNCTION: 0.3j

- .

Identify . specific student needs (through-testing, teacher observation, etc.) (cont'd)

Suofunction

Task
(Complete if necessary)

Required resources:
personnel, materials,
equipment, and so forth

Totel
cost

Time allocation by conths

S|O | N|D |JJF {M 4

5.0 Identify the ﬁ
size and type of
audience with
which each stu-
dent can functicn,

6.0 Identify vary-
ing rneeds of stu-
dents, depending
on their present
language profic-
iency, roughly in
terms of the fol-
lowing groups.
a.Monolingual in

language cther
than English
b,bilingual with
varying levels
of competence
in Enzlish
c.deficient in
language skill,
including
English
d.prcficient in
cral language
but deficient
in reading and
wrising
e.proficient in
language mwMHHw
including readt
ing

o4
~ay

D L O LSO NE S PR

e AN

P X




FUKCTION: ¢ 3 Identify specific-student needs (through ‘testing, teacher observation, etc.) (cont'd)

Subfunction Task Required resources: Total stm allocation by ronths g
(Complete if necessary) personnel, materials, " cost : :
ejuipment, and so forth . I JAIS O NIDIJIF IMIain
* M
MS# 3 days | : $ 304.20
RT% 15 duys . 1465.50 _
i
Clerk 15 days L486.15 ¥
RT extra hour @ $ 9.89 x . | |
10 days . 98.90 : R
M5 extra hour @ $9.89 x . o
10 days . 98.90 _ )
1
P13
I 1]
Total $2,453.65

#MS=Media-specialist
RT=Resource teacher




e AT e L N £ T LT L S W A el i it by g, oy g -

FUNCTION: O.L Identify. skill requirements and desireable:attitudes for mﬁcamumw.

- .

Subfunction Task Required resources: Total Tizme allocation by months
(Complete if necessary) personnel, matorials, | cost A
equipment, and so forth . A faislolnlpisls | umwmwww
1.0 Study and de- | * I
) scribe those : - . 4 : 5 m
skills and atti- !

tudes necessary
to a pupil to en-
able him to learn
through indepen-
dent study and
discovery.

P -~ N

ety v e A s e e

2.0 CTetermine vari- i . n
ous general per- T
formance criteria
and levels for
each of the spec- |
ified skills and
attitudes.

8o

0=

MS 3 days [$ 30L.20
. RT S days 188.50
Clerk 8 days 259.28

Total $1051.58




»O Establish detail-

FUKRCTION: 0.5 "State detailed student performance objectives.

Subfunction

(Complete if necessary)

Required resources:

personnel, matorials,
equipment, and so forth

.«0 Determine hier-
arcnies of objec-
tives for the com-
munication arts in
terms of the(see
oojective 3,#6) es-
teblished for the

school population
and the determined
sxills and attitude

«C Ummowwcmzwmnwswsu
through meoo<mw<.=
Analyze atiitudes

and skills necessary,

.0 Analyze desirable
critical attitudes

and technioques chill-

dren need in order

for them to evaluatle

communications by
themselves and
others,

+0 Analyze extended
avenues through
which children can
cormunicate as
well as receive
communication of
others,

ed wmwonSmbom

oﬁwﬁmdgm far

USRI PV
bkt Lo

o etk SR

et e

ek e b

Time allocation by ronths

=
o]

e § e o
™
Sey
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FUNCTION: 0.5 State detailed student performance objectives (cont't)

subfunction | Tesk Required resources: - Total wpsm allocation by ronths
(Complete if necessary) personnel, matorials, " cost ! |
equipment, and so forth - I [A|S O NID TP {Maiy, g
| .
5.0 (cont'd) communit X + .
cation arts dis- : 1 :
co7ery skills & : ) _ |
attitudes, crit-
ical and evalua-
tive skills, and
available modes
of communication}
| 1 o
3s0  Determine commof . | / .
barriers to conm- ﬁ ]
cunicaticn, .
A
. w
MS 6 days $ 608.40 !
RT 10 days 977.00
Clerk 20 days . 648,20

RT extra hour @ $9.89 x
9 days 89.01

$2,322,61




FULCTION: 0.6 Build or find criteria reference-tests.

- e

jJubfunction Task Required resources: Total Time allocation by months
(Complete if necessary) personnel, matorials,  cost

equipment, and so forth . [JJAIsS ol uin [alr tu

B e R,
o v v, .
'
[

.0 Establish cri- —
teria for evalua- 1

tive instruments.,

\l

.0 Screen available
standardize tests ! Tlllllw
in ccommunication )
arts.

.0 Compile teacher- . f&[
made tests of var- )
ious aspects of
language arts
checked ajainst . [
studsirt perfer-
mance objectives.

W74

~8-

0 Enccurage chil- ) |
dren to devise . . .
methods of test-
ing the coimunica-

tion arts,

o I/

validate,revise,
and screen test-
ing instruments _ , . ]
and techniques. .

MS 1 day - | $101. 40 | .
RT L days 390.80 )
Clerk 6 days . 19446 .

0 Continuously . fl,

N2

re

.Total $686,.66




FUNCTION: 0.7 Identify methods for development of :skills“and appreciation.

~ .

Subfunction Task Required resources: Total Lame allosation by ronths
(Complete if necessary)| personnel, matorials, | cost T
equipment, and so forth ) 13 lats ol NiD ol IMia .ﬁm -
1.0 to 20.0 MS 15 days $ Hummw.oo, J
(See program RT 20 days - 1,954.00 . i
objectives) ﬁ Lo
Clerk 15 days L86.15 b
‘RT Extra hour @ $9.89 - 98.90 "
x 10 dgys . - ;
MS Extra hour @ $9.89 59.3L
x 6 days
|
t ,119. v g
i
RS}
9 Yk
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FUNCTION: 0.8 Identify and improve print, media, and resource support for skills development

- .

6.0 Analyze entire

8.0 Make publishers

equipment avail-
able with in each
classroom.

school curriculum
beginning with
sccial studies
for opportunities
to facilitate teq
ching with appro-
priate books and
other rescurces

and producers
aware of gaps in
subject areas.

MS 10 days
RT 6 days
Clerk 10 cays

MS 1 day

Clerk 1 day

1$1,014.00

586.20
324.10

101.40
32.41

Subfunction Task Required resources: Total ﬂwsm ellocation by months
(Complete if necessary) personnel, materials, | cost R
equipment, and so forth . 15 lates ol nlp lalr | u mkwmmu :
1.0 Develop owwdmww% MS 1 day $ 101.540 ~ m w ...... -
for print and non RT 1 day _— 97.70 : y . 4
print media . Clerk 1 day . 32.41 : | f
. P
4.0 Evaluate kind, MS 5 days 507.00 ;
quantity, and Clerk 324,10 Gy
guality of media : i
(print and non- . : .
print) and equip- : : :
ment available .
within the library
media center,
5.0 Evaluate kind, MS 1 day 101.40 %
quantity and. qua- RT 1 day 97.70 )
lity of media and Clerk 1 day 32,41 LA

—_—
ey
8
",l

4

L)




FUNCTION: 0.8 Identify and improve

print, media, and‘resource support for skills development (cont'd)

Subfunction Task Required resources: Total Time allocation Ly ronths
(Complete if necessary) personnel, materials, * cost )
equiprent, snd so forth slolxiplalr [ulaiv M I
10.0 Improve and ex- MS 15 days $ 1,521,00 N
tend the media RT 2 days 195.40] Ed
ccllection provid- Clerk .8 days 259.28
ing greater diversj-
ty of materials i
and mecre high-in-
terest print and
non-print media,
(=p)
? &)
2.0 Explore ways of m
involving parents *
and community as J
resources for eh- <
hancing the prograi i
3.0 Assess the factprs :
and attitudes from MS 5 days 507.00 m
vhich evolve a RT 3 days 293,10 m
climate conduc':ive Clerk 5 days 162.05
to learninz. RT Extended hour @ $9.89 ~
x 12 days 118.68 -
9.0 Work out and MS Extended hour @ $9.89
describe strategies x 20 days 197.80

for making media
center and resource
highly accessible
to students and
teachers,

(Continued)

£ah it T M Sl s et YAt ekt o v e s alrt o A A




G R e T PR I e D e R L R AR (ST Srn it A

FUNCTION: 0.8 Identify and improve print, media and resource support for skills development.

wubfunction Task Required resources: Totel | Hpsw sllocation by ronths
(Complete if necessary) personnel, matorials, " cost P
equipment, and so forth o I JA|S|O|NIDIIIFP IMlain| o

1.0 Involve students
in establishing Ditto . {
criteria for media .
selection and in .
the selection
process.

'.0 Locate and reco¢
mmend appropriate .
useful and interes$- . _ .
ing printed and nox- :
print materials to
pregare for, en-
hance, or follow up
experiences such , , : ] :
as field trips, .
resource people,
news events and
group projects.

30

—_—
-~
-
J

2.0 Evaluate inter
action between .
library and class-
roont and media use
within each.
Sugzgest improved
procedures and
media use.

}

Total : $ 6,606.54

DTN SO Ve T T TR i s o
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Mdﬂonmoz"o.wwwomcom u:¢mmwm¢mm vmowmmm ohmwpwp Hm@ﬂu&mémﬁﬁmv student performance ocumoww<mmu skill development
dmowsp@cmmu print msm media, .

Subfunction Task Required rssources: Total Time ellocation by contks
(Complete if necessary) personnel, matorials, " cost
equiprent, and so forth . {Jlalstiol xNiD

BTSN

ot
LR N

JIF IM|A

1.0 Compile ideas of . .
the entire instructidn- ) . ) I . . :
al tean for good worl . : . Ll
hahits, teaching metij-
ccds, and organizatior
strategies which wil]
encourage student to
work more often indi-
viduzlly and in small
groups on projects
closely related to
sersonal needs and
preference,

LT

M3 7 days $ 709.80 . . .
RT 7 days 689,50 Iﬁ
Clerk 10 days . 324,10

2.0 Prepare a study
guide for the pro-

gram,

Ty

3.0 Prepare a currit . MS 7 days
culum for use in RT 7 days
inservice,

709.80
. 683.90
Clerk 10 days 324.10

.0 Investigate meafhs
other than the
printed teachers!
guide for dissem-
inating teaching

techniques, etc, MS S days | . . 507.00

RT 5 days | 488,50

w0 Provide sugges-
tions for most
efficient, resour
ceful and creativ
use of media,
resource and ex-
vmwmeOmm.;;%.z, . -~ : — — A —— i

e e A aiy > e

Total $4,436.70
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FUKCTION: 0.10 Identify and implement specific role and -interface requirements for all personnel,

Aadil }

Subfunction Task Required resources: Totel stm allocation by ronths
(Complete if necessary) personnel, materials, " cost :
equiprent, and so forth g I JAls o N{D{TiF {Mbialu g
1.0 Produce job ﬁ =S : o
descriptionas they : =1 P
relate to all pro- . :
ject functions. . P
2.0 Select and oba- o
tain ccnsultant . _
M for inservice, In-service consultant fee {$1,800.00 . . 1’
! $100 per day x 18 days
3.0 Construct cal- Substitute pay for in- : ) :
endar of hecessary service participation of 4 40
w conferences, meet- teachers .
w ings, and in-servi $5.70 per hour x 12 teacheys _ ﬁ 3
w sessions. X 20 hours 3,420.00 ﬁ mm,_
w ]

Travel ailowance for local 300,00
for necessary con- observation by MS, RT, &
ferences in-servic : Teachers : . ‘ S
etc. mkﬂwbamaaw%@m%moﬂ

Teachers(12x20 hrs. x 9,69} 2,373.00

4.C Provide mezns

]

LY

5.0 Hold conference
and/or team in-
service meetings b
resource teacher &

media specialist, Mw w MM%M . m%m.mw
S times per week. Clerk w.ﬂme | 9549

6.0 Hold in-service . . |
sessions.

7.0 Revise role and J
interface require- Total $B,356.02 >

ments as required.
8.0 Explore ways, tol

Lo
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FUNCTION:0,171° 1Identify teacher performance Hm@ﬁdm.&mdﬁmu (How they will work with packages, resources, etc.)
Subfunction Task Required resources: Total ﬁbm sllocation by zonths
(Complete if necessary) personnel, materials, cost . I
. . equipzent, and so forth J Stof{NiDIT|F {Mtbtaiy iz
i
1.0 to 10.0 MS 7 days 3 709.80 N
. RT 8 days 781.60  ; :
(See program Clerk 7 days 226.87 _
objectives) by
j
Total $1,718.27 - {
{
e
=p B8
~
@

P Gy
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FUKCTION: o,12 Print needed materials, h
Subfunction Task o Required resources: Totel Time allocation by months
(Complete if necessary) personnel, materials, " cost w i
equipment, and so forth s{olwip |olr {Mlein m 3
! '
1.0 Print "Clerk 15 days $ 186.15 3
Paper L00.00 | v
W brouchures Office Supplies 100,00 m
newsletters w
bibliographies ! w
W resource guides
sarple lessons - :
study guides ~on
=p
m teachers guides 1 1
: mm.

student profile

Vi

Total

$ 986.15
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FUNCTION: 0.13 Pilot test the strategies N

Subfunction Task Reqguired resources:
Aoosvwmdo if smommmmﬂwv personnel, materials,
equipment, and so forth

Total
cost

Time sllocat

icn by ront

J

1.0 Compile stra-

tegies and tech-
niques,

2.0 Analyze person-
nel and resources
requirements for

pessible pilots,

340 Establish prior
ities based on
need, demand, per
sorinel and re-
source require-
ments and cther
specific factors,

4.0 Choose pilots

AV Ecuipment Ammm budget

mdmwwv Instructional
quipment

5.0 Arrange for
pilot implemen-
tation.

Student travel
Tickets, admissions

5.0 Conduct pilots

.0 Evaluate pilots M5 17 days

. RT 17 days
Clerk 10 days

RT extra hour @$9.,89 x 17
days
MS extra hour @9, mw x 17
days

Total

$3,500.00

350,00
150,06

1,723.50
1,660.90

168.13

$8,0L5.06

.’;J

[

[
et e

A4

T LT T IR,

Salermi arartinet s, A - -

(il

93,

\,
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. FUNCTION: 0.1L  Refine strategies SR
Subfunction Task Required resources: Total .~ Time allocation by ronths
(Complete if necessary) personnel, materials, ©  cost v
equipment, and so forth . Aatalstolualplale jutainl:
X
1.0 to 1.0 MS 5 days s 507.00 | s
. !See Program Objectivges) RT 5 days | L Rmm.mo ! ,
” Clerk 5 days 162.05
| RT extra hour @ $9.89
. x 5 days L9..5
MS extra hour @ $9.89 49.145 : , _
x 5 days ! =
. —p)
| Total $1,256.45 1 ls
; : d™
: s _
§
i
t ﬁ 1]
- T
ﬁ H




FUNCTION: 0,15 Make system operational

-

¢ - T bood n 1 «441 ™ T
Subfunction Task Required resources: Total ﬁ%m allocation by ronths :
(Complete if necessary) rersonnel, matorials, cost - !
equipment, and so ferth | AlS|CIBIDIIF M ajxig
: |
1.0 to L.0 MS 2 days $ 202.60 o
| RT 2 deys 195.40 "
(See Program Clerk 2 days 6L.82 .
Objectives)
RT Extra hour @ $9.89 19,78
x 2 days _
MS Extra heur @ $9,89 19.78
X 2 dgys
I~
1,
5
A =AY
i i
Total $ 502,58 |
_Of
2=
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FUNCTION: 0.1$ Evaluate program.

- -

Subfunction

Task
(Complete if necessary)

Required resources:
personnel, materials,
equipment, and so forth

1.0 Gather data on

student performanc

habits and attit-
udes, including
homework, TV
viewing, etc.

2.0 Gather data on
teacher perfor-
mance

3.0 Employ evalua-
tion consultant.

4.0 Confer with
evaluation con-
sultanrt.

5.0 Collect student

teacher, and par-
ent suggestions
for evaluation.

5.0 Revise evalua-
tion design and
procedure as re-
quired.

'.0 Analyze data
and planning pro-
ducts.

.0 Make suggested
changes.

-8

[}

Evaluation Consultant
$100 per day x 6 days

Total - Time allocation by months
cost
. Jfals|olnip (giFr iMlaju|g
4
¢ A
¢
' “.AN
- ﬁ .
| w .
]
$ 600.00 BN
P
) W
[
Y “\
!
| )
¢ — |
{
14,88.50 ._




FUNCTION: 0.16 Evaluate Program. AWOSdeﬁmnv , A
Subfunction Task Required resources: Total . Time allocation by ronths
(Complete if necessary) personnel, materials, | cost | [ R
| | equipment, and so forth | Ao latslolnfp |olr {ulelnls
R
; MS 10 days | 1,014.00 !
RT 10 days . 593.40 w t
:
(6 hours extended day x 5 .

Y e

- 10 dgys @ $9.89 per hour
June, 1972)

ca.mawm oo

Clerk 25 days 810.25

Total $3,506.15
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FUNCTION: 0,17 Disseminate the program SR

\o0

Subfunction " Task Required resources: Totel Time allocation by ronths

(Complete if necessary) personrel, materials, | cost
equipment, and so forth . Iy lats ol nip |JdF

[
-
e

TR
.

e

1]
|

1.0 Explore ways of| I F
informing parents
and community

b O e ek e e -u_-v»r
74
y

2.0 TVork out ways ‘ . .|
for the most eff- . = |
ective dissemina- .
tion of ideas.

3.0 Wite newsletter . )
monthly. . , . _ ¢

L3

q

4.0 Distribute | ,
neusletter, . , | |

1
10

=
8-

5.0 Arrange and .
carry out demon- . . : J

j strations for . : :
: parents, teachers.

\E

6.0 Devise and car- . . : ]
ry out other dis- :
semination strate- ) | a

gies, e.g. MS 12 days - 1,216.80
KT 15 days 1,465.50
Clerk 13 days : 421.33

'

1Press releases
Erccknres
Television

interviews. RT extra hour @$9.89 98.90

x 10 days. , i
MS extra hour @3$9.89 148.35 1 0
x 15 days ,

- Total . 3,350.88

~$49,996.39

Amw>zu TOTAL




II.

J.

Evaluation

1.

Target population - Pupils to be served

The pupils to be served by the CAT proJject are those enrolled in
the bth, 5th, and 6th grades of the Paul Revere Elementary
School. It was possible? for the original proposal, to give
considerable detailed information about the nature of the student
population at Paul Revere. However, because of the desegregation
and integration plan which went into effect September 1971, the
composition of each studentbody in the San Francisco Elementary
Schools was radically altered. Achievement, socio-economic and
other data is being rapidly compiled for these pupils and will

soon become available. For the present, the following data can

. be given:

The 1971-72 enrollment is 372.

The racial composition is as follows:

Spanish Surnamed . 88 | . 23.6%
Other White 110 29.5%
‘Black 103 : 27.6%
Asian | | \ 19 ' l5.1%

Other Non White : 52 , 13.9%

Grade level composition' is as follows:

hth grade 119 5th grade 122 6th grade 131

Achievement scores for the newly constituted Paul Revere Student-
body are not yet available except for students in the incoming

Lth grade.

11|
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2.

Scores on Stanford Achievement Test for these students in May 1971,

are given in Appendix B. For comparative purposes, the scores for

District-wide 3rd graders on the same date are available in Appendix A.

" Other evaluation targets

Though the ultimate ‘beneficiaries of the project will be the
students at Paul Revere School, in another senée, the target
for change in a planning year are the teachers, the teachers!

general practices and the facilities available.

Baseline data

Because the expected changes resulting from vroject activities will be

in the realmnot only of student achievement and attitude but also in

teaching practice and in facilities, baseline data and observations of

the following kind will be systematically collected and mmﬁyzed'in

comparison with comparable data to be derived from project activities in

initial and succeeding years.

Qe

A description anl evaluation of the library-media center

This will include an inventory of the library, a description of the
room itself, an evaluation of the quality of the collection as compared
with the Amerlcan Library Assocation standards, including an evalua-
tion of non-print materials and audio-visual devices available,

In addition, the rules and policies governing its opesration in connec-
tion with classrcom teachers and individual students will also be
given.

Statistics on circulation and iibrary use by teachers and students will

also be included.

This analysis may include anecdotal material as well, descriptions of
typical use during a typical school day, and photographs of the library
classes and students using the library, library displays, etc.

A description of typical classroom

The arrangement of the typical classroom, ilie kind and amount of the
use of the print and non-print materials, the frequeucy of its use of
the school library-media center will all be documented.

im annth i e 0 At e D et T e L
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" This description will also include analytical observations indica-

ting the amount and kind of interaction in the classroom that is
between and among students, between teacher and students, the amount
of individualized work being done, the time devoted to small groups,
the proportion of time given to lecturing demonstrations and other
teaching techniques. .

This material will be used in comparison with similar analytical
objervations to be done in the same or analogous classrooms as the
project proceeds,

A descwir ion of the professicnal working relationship between Lith,
Sth, and 6th Grade teachers and Tha present librarian

This will include the number, length, and content of consultations
between teachers and librarian, and the discussion of the consequences
in terms of schedules, class activities, assignments, teaching tech-
niques, and other activities vhich impinge upon the students directly.

A description of teaching procedures

This will entail a classfication of various teaching procedures (e.g.,
lectures, demonstrations, one-to-one conferences, types of assignments,
etc.) wused presently by the Lth, Sth, and 6th Grade teachers,
particularly as they relate to reading. '

A description of typical student procedures and activities

This will be a description as descriptive as possible and with as much
qualifable data as can be gathered to indicate the kind, number, and
quality of student procedures, particularly in the areaof reading--
silent reading, oral reading, recitation, group work, typical projects
and assignments, etc, '

A description of typical, educational, cultural experiences available

" to studenis

This would include the average number, length, and kind of field

trips and their connection with the present curriculum, the number

of visits by community resource persons, the instances of participation
in creative activities such as dramatization, group art work, musical
presentations, etc,

A description of student study habits

This will classify and describe a representative sample of students as

to their study habits, their attention span, time typically given to
various subjects, kinds of meterials select.ed for study, posture, length

- of study period, etc;

A description of'the leve1 and quality of present required and volun-
tary reading

A repres:n tative sample of students will be analyzed for .the specific
choices of reading made for information end for recrestion with reference
to the student 5! potential ability, of recorled rzding level, and other
personal factors. 1 0

€3
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3.

Sampling

'Evaluation data from the planning phaSe of the project will require

no sampling techniques, It is expected that the facilities can be

evaluated in detail, and that a comprehensive description of typical .

teaching techniques can be provided for purposes of comparison.
Follow up

It shall be one of the objectives of the planning phases of the program
to develop methods and instruments for monotoring the progress of a
representative sample of graduates from Pé.ul Revere Elementary School

as they move into Jjunior high school. ' [

Evaluation design

a. Roie of the consultant

Qualified and competent consultant. service will be sought, not only
for the purpose of creating an evaluation design to be applied to
produce evaluation, but also for the design of stfategies and
instruments for evaluating the attainment of interim objectives in
the planning year. Most of the impact of the initial year opera-
tion can be assessed by reference to concrecte products. In addition,
however, it will be necessary to develop means of making value
Judgements on the potential effectiveness and useability of the
products. |

b. Interim (first year) objectives:

0.1 To establish a project management system.
0.2 To employ staff
0.3 To identify spécii‘ic student needs through testing, teaching,
observation, etc.
104
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0.5
0.6
0.7
0.8

0.9

.10

0.1l

0.12

0,13

0.1l

| 0.15

0.16
0.17

To identify skill requirements and desirable attitudes for students.
To state detailed student performance objectives.

To build or find criteria reference tests.

To identify methods for development of skills and appreciation,

To identify print, media, and resource support for skills development.
To produce integrated packages of skill requirements, student
performance objectives, skill development techniques, print and media.
To identify and implement specific role and interface requirements for
all personnel. |

To identify teacher performance requirements.

To print needed materials,

To pilot test whe strategies.

To revive strategies.

Te make the system operational.

_'i‘o evaluate the program.

To disseminate the program.

Planning products

The ahove funét.idns will lead to production of a number of specific interim

products as follows:

(1)
(2)
(3)
(L)
()
(6)
(7)
(8)

An inservice curriculum

Teachers'! guides

Inservice experiences

Conference schedules for team members and teachers
Job descriptions |

Resource lists

Materials' lists

Management design, calendar and timeline

-103~
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d.

(9) Specifications en facilities

- (10) cConsultants recommendations and contributions

(11) Baseline data on students
(12) Parent conference summaries
(13) Format for student profiles
(14) A needs assessment plan
(15) Evaluation instraments

(16) Performaace criteria for product

Quantative and qualitative e\faluation of 'process and product of

first year!s operation.

The quantative .ev.aluation of the CAT project for the first year

will take the form of log books and rosters indicating the number,
length, frequency, and é.ttendance at planning sessions, conferences
consulté.tions, inservice meetings, parent-teacher conferences s etc.,

as well é.s descriptions and/or specimen copies of “such planning products

as are listed in c. above,

Qualitative evaluation of the process and products will take the form
of the documented professional judgement of (1) the evaluation consultant

or consultants and (2) the documented opinion of the teachers at Paul

Revere Elementary School.,

The judgement of the evaluation consultant will be in the nature of a
formal evaluation report assessing the efficiency and effectiveness of

the processes utilized and the products developed.

The most important qualtative evaluation will be that of the opinions
of the teachers involved. These will be recorded in a variety of ways

some of wlidch, it is hoped, will be developed Juring the planning phase,

'-_mu}:lGG
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but will include at the very minimum both interviews and questionneire. .
Project personnel will take pains to develop the processes and products

which will be useful in reaching the product olijectives not cnly in

a theoretical sense but in the sincere opinion of the professional per- -

sonnel -- the teachers who have developed them and who will have the

responsibility of putting them in to practice,
Evaluation responsibilities

All project personnel including participating teachers will have respon-
sibilities for creating evalnation criteria, instrument and techniques
and for interpreting the data selected.. However, the final respon-

sibilities for coordinating and documenting evaluation vﬁll be assigned

- to the acting director, that is, the resource teacher.

-Methods for processing and analyzing data

Details on this phase of evaluation cannot and should not be provided at
this point for the reason that all project personnel will participate not

only in generating,. collecting, and interpreting data, but also in estab-

lishing criteria and techniques for processing and analyzing it. This is .

not to say that the process will be indeterminate or nebulous, but only

that it will evolve from the inservice/planning phase of the project.

As it does evolve, such determined methods shall be documented in detail.
For example, to the extent that questionnaries are utilized, the follow-

ing information will be given:

How was the questionnaire chosen as an evaluation instrument?
Who made the choice? How were specific questions for the question-

naire chosen? Who made this choice? ' What directicns s printed or

967
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spoken, for f£illing out the questionnaire. were given? Who gave

them? In what form? How were the questionnaires distributed.
Who replied to the questionnaires? Who did not? If some who

received the questionnéire did not reply what were the reasons

for not doing so? What were the responses to the questionnaire?

What was.the interpretation of the questionnaire responses'?l Who
made the interpretations? Are there any alternatives to the
interpretations? What effect on the project design did the

questionnaire have or will it have?

-106-
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. Ko DISSEMINATION

Dissemination for the Communication Arts Team Program will be both

formal and informal in naturs.

Informal dissemination will occur as a result of:

1. The practice of inviting parents to accompany groups of children
on field trips and to participate in school activities (often as
resource people) at which time they will not only observe the
program in progress but contribute to the process as well.

‘2. The increase of both print and non-print media that the children
will be taking home in the evenings to pursuc a subject that has
proven to be of high interest to the individual or grcup.

This will not only serve as a demonstration to tha parent, of ztudent en-
thusiasm and growing maturity in assuming personal responsibility for Lis
'educaﬁion, but will also give the parent the opportunity to share his

. child's explorations and discoveries into a given interest area.

Formal dissemination will be carried out as follows:

1. Wifh}n the School

Faculty meetings

Newsletters to teachers

Hall bulletin boards .
Inter-class visits for book discussions, etc,

2. Within the District

Newsletter circulated periodically to all elomentary
schools.

Presentations by Paul Revere Staff at faculty meetings
in other schools within the District. ;

Invitational planned demonstrations at Paul Revere.
Informal visits of teachers and administrators from

throughout the.District to classes at Faul Revere for
the in-service meetings of all District librarians.

‘1?77 1€ 9




3. General Public

Brochure outlining purpose and general plan of the project
to be prepared for controlled isstribution at outset of the
project. o

Distribution to the press and other news medias of informa-
tion concerning activities of special interest.

The production by the district's videotape facility of both
instructional material and documentaries on the project for
viewing by educators as well as the lay public.

The submission to organs of state and national professional
groups of informative articles on the project.




II.

Ll

COMMUNICATION ARTS TEAM PROPOSAL REVISION

Facilities, Equipment, Materials

1'

Basic to the nature of this program, and essential to its success,
is the creation of a learning environment which fosters
evolvement of a wide variety of interest-centered activities.
Lively student participation in the creation and utilizetion
of this enviromnment is not simply something to be sought, but
rather the heart of the project. If this essential aspect
of the program is to be translated into viable reality, the
physical environment must be such as to allow students to
explore independently as well as in large and small groups .
The Communication arts team has access to the media resources
of the San Francisco Unified School District through its
libraries and Audio-Visual Department, and their expertise
will bring these resources into the classroom &t the most

appropriate time and in the way best suited to the achievement

- of the objectives of the program es outlined in this proposal,

It is obvious, however, that utilization of the media be

individual students as well as student groups is dependent

upon the availability of the proper equipment. To this end,
the planners of the project have listed equipment that they
fecl is essential to the adequate operation of & multi-media
learning environment. Items included have been sclected for
their particular velue in heightening the observational skills

of ihec young user, in helping hir reccrd his observations and
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feelings, and in strengtheﬁing his real experiences by

providing vicarious and extending experiences through a

variety of related media.

Some of this equipment is already available at Paul Revere
School. (Table III) Other items will be supplied by the !
District for this project (see Table II). Remaining items;
which cannot be supplied by the District at its present
‘level of funding must therefore be included in the project
budget. Because this equipment is expensive, it is highly
imperative to purchase only those items which will contribute
most richly to the program. The items requested for the
planning year for use in the pilot studies will be tried out

for possible purchase in larger quantities for the final

project.

JUSTIFICATION FOR EQUIPMENT

Unless the philosophy behind the planning of this project is

clearly understood, inclusion of a nurber of the items listed
with the project requests is certainly questionable. For
instance, how does one teach reading with a pedometer? What
does a lapidary tumbler have to do with increasing decoding
skills? Do children need binoculars to see the printed page?

What place do dissecting kits have in a communication arts

project?

ik
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For more specific justification of particular items, the

basic i‘actbf'bf t};;e pro,jéct's overall plan as noted sbove

must be emphasized: providing the children with many and
varied experiences through activities planned around individnal
abilities and interests, Many of these activities will consist
of field trips, with their preparatory and follow-up exercises.
A number of these trips will be nature walks, with bird watching
an important component. Begause of our marine environment,
the study of shipping and trade are of such importance that
trips to the embarcadero incite high interest. To make

either bird watching or ship identificaticn effective,
binoculars are essential. Both types of trips should
contribute richly to the "idea bank" of the children, thus
enabling them later to bring to pages of related reading
concepts that will indeed give meaning to the printed symbols.
Similar justification can be made for dissecting kits and

microscopes after a science trip to the beach at low tide.

As for the pedometer, besides its value as a "motivator" for
its wearer, a slow learner who isn't too interested in meking
the trip, what better method is there than the use of such an
instrument for building concrete concept..s of space and distance
for oll the children on the trip? Is $9.15 too high a price

to pey for such a practical learning experience?

-111- .
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Every item requested was carefully chosen for its value
in enriching the cognitive repertoire of the children--a
matter of paramount importance in any reading program worthy

of the name.
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CAT - REVISION - OCT., 1971

PROJECT REQUESTS - EQUIPMENT

ITEM

Iisteniﬁg Centers with Individual
“Volume Controls

Carousel Slide Projector

Film Strip and Slide Projector for Study

Tape Recorders (Classroom Cassettes)

Tape Recorder ( Swall Cassettes for Field Trips.)

Overhead Projector

Screen

Ektographic Projector

Kodak Instamatic Movie Camera (Super 8)
Wollensak Automstic Synchonizer 2550)
Viewlex Previewer Jr.

Viewlex Previewer Sr.

Konica 55 MM Camera

Kodak Instamatic X15

Kodak Instamatic Visual Maker
Commercial Dry Mount Press

Plant Presses

Pedometer

Pr. Binoculars

Dissecting Kit

I.gpidary Tumbler

Omega B22 Enlarger Kit

Film (other photographic supplies)

Blank Recording Tapes

A5

UNIT PRICE
$ 53.40

115.50
47.65
162.75

64.65 -

81.50
38.25
100.80
100,00
272.00
15.80
55.00
85.00
18.75
125.00
300.00
9.50
9.15
'58.50
9.00
37.30
175.00

TOTAL

TOTAL

$ 160.20

115.50

U7.65

1,88.25

6h.65
81.50
38.25
100. 80
100.00
272,00
79.00
110.00
85.00
281.25
125.00
300.06
28.50

9.15
58.50
9,00
37.30
175 .00

400.00

333.50

$3,500.00
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TABLE II

ADDITICNAL EQUIPMENT TO BE SUPPLIFD BY DISTRICT

Item
T.V. with spiral antenna and stand
Record Flayers
Slide Projector
Tape Recorders (Rheem, reel to reel)
Movie Projector, 2 speed with projector cart
Overhead Projector with stands
Opaque Projector
Sereens, 60 x 60
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TABLE III
PAUL REVERE ELEMENTARY SCHOOL INVENTORY
1970 - 1971

ITEN

TV

Record Player

Listening Center

Radio

Slide Projector (can te used with £ilmstrip)
Microscope

Tape Recorder

Movie Prcjector

Victor /dding Machine

Overhcad Prcjector

Screen

-11-117




M. SUBCONTRACTING

There will be no subcontracting connected with this program.
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Form 111-104 Title 111, E.S.E.A.

Sacramento, nozmon.s: 95814

PROPOSED BUDGET SUMMARY/EXPENDITURE REPCRT OF FEDERAL FUNDS

CALIFORNIA STATE DEPARTMENT OF EDUCATION :
wﬁ.mm.c. of Instructicnal Progran Planning end Developuent .
Name and Address of Agency rreject Number -
. SAN FRANCIECO UNIFIED SCHOOL DISTRICT
PART 1 - EXPENDITURES (other than construction)___Proposcd Budset Surmary® Budget Pericé, (ionth, Day & Yecr)
——FEstimated Expeinditure Report .r e revye
l——_Finz1l Exnenditure xovown Ben.: NCV, 1, 1571 Trds %:,nmu,\,c“ um...-.m.
[}
Expenditure Accounts SNPINSE CATEGORILS i -
Salaries | /_ —oret | ]
SINCTIONAL Account Pro- Rorpro- Contrzcted | Materials Equip- Other JENTINDI-
CLAS3IFICATION No. fessional | fessionsl Services & Supplies Travel | ment m.,”umuuom_" VRIS
1 2 3 4 5 6 7 8 9 Voo .
- ! i
¢ |
. 1, Administration 100 .., i m
§ GO 5 3 1 Yo n o
2. lInstruction 200 31,168 5,540 300 b 3,050 ' L10,CE9
’ ) H .
3. iHealth Service 400 ) m - 8 i -
tupil Transportation b % -
L. Scrvices sQ0 ' 356k 3 SE ¢
: q -
5. Operation of Flant 600 X i i H
- } K
. Maintenance ol Plant 700 w .m i
: i !
0 v..
-y — - ' -
. Tixed Charges 800 mu 134 )2 { M , (.5
3. Faod Services 900 m m n
i 3
" 7. Commux ity Services 1100 v m
Remodeling(if costs total . u
10, wmore than $2,C00 enter 1220c . !
in Part 11) —. _ . u. - - 4
i ~
Capital Cutlay 1269 | F 3,500 m M u.mco A
11. (Feuirment only) L 2 o4 A
" TOTALS — =, 36,333 | 6,482 | eso | 3,500 | 3,050 |50
—— - SC7 = C
Losd  ~asd oo METREY N\J} g \ K\l( '\nv-l R o e e LT LA VSN bV S ll.om(«tgﬂkﬁw N”—v = \t Y Loy

e e

Aruitoxt provided by Eic:
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PARY 11 = CONSTRUCTION EXPORDITURES

PARY 1l = SUNMARY ¢ AUT ORI ZAT.ONS, COPLNATURLS, savw DAL AR

o e i e T PR
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CCrivas trogudiTung acooay Cadwme: (3 {4°H TUThe
“_ 1 'S
. ’nQ4 ‘— T l'.-' Laadd -es s v - = om-
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1 M 3 i ! s "
D . - URERELADED FunbE FROUM ChANY . : ) i
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DETAYI, EUDGET

EIEIDTTURS_A6S0mm 0. _ _ _
LT hice cna title » freioect Line Salary, rontal, | budgeted
T Exronce caterory wurosc, or Sten ™)l 1ong Oonntity | or unit eost osnommt
Salaries (Exp. Account MNo. 200)
Professional
Media Specialist X 13 days $ 11,8085 $ 11,885
Resource Teacher X U3 days 11,454 11,454
Extended Day (Resource Teacher) X 75 hours 9.59 737
Extended Day (Media Specialist) X 75 hours 9.89 137
Extended Year (Resource Teacher
June, 1972) X 60 hours 9.89 593
Substitute (to frec members for
inservice conferences) X 60 hours 5.70 3,Lh20
Extended day for teachers
(for inservice,meetings, etc) X * {240 hours 9.89 2,373
Nonprofessional
Senior Clerk Typist X 20 pay 5,510 5,540
| periods
(4O weeks)
Consultant Services (Account No. 200) X 2l days 100 2,L00
" Fixed Charges (Account lo. 800)
Employce Benefits, Professional 22% 5,134 5,134
Employee Benefits,llonprofessional 177 9L2 o);2
Travel, Staff (Account Ho. 200)
Staff research, local 900 miles 100 100
Staff research, California ’ 200 200
Travel, Student ( Account No. 500)
Field trips, student - Bus rental 6 trips 300 300 .
Car tickets 100 50¢ 50
Equioment (Account No. 200)
(See details, following paze) 3,500 3,500
|
Other Expenses (Account Ko. 2C0)’ |

.
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DECAIL EUDGET

1'3’!'.?'.?!1)1,?"!{?‘.  ACOTINTE N
haro and L-‘fi...l‘é.,.» -:_':".'.*ju.-t,".d::r: [ Salary, rontal,| Budpeteo
Erponse caterore  purcone, or jton 301 | Yorr Mmiantity | or unit cost [ al) 24 & "R
Printing and Dissenination 500 $ 500
Admissions tickets, for pupils 150 average $1.00e} 150
Material and Supnlies
None - District Supplied
- e : . {
9 | moTAL Db 50.015




COMMUNICATION ARTS TEAM FROGRAN

Project Phascs and Per-Funil Cost Detail

1.
2.
3.

Te

Number of pupils to bec directly iivolved in the project. 372

Devclopmental Costs $50,C00
Developreriial Costs Per Pupil $13L.4)

Implementaticn Costs  O#
Implementation Cests Per Pupil O
Operational Costs Ot

Operational Costs Per Pupil 0

# Implementaticn costs would depend upon the size and quality of the media

center and its staff. An adequate center would rean no separate implementation

cost.

#% Providing that there is sn adequate media center/library staff, there

should be no additional operational costs.
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SPRCIFIC AS3UR LA 1I™MPPR 1, FOARD RESOLUTICY

(To be completed vy scnosl disirict applicants only)

Applicant agency SAN FRANCISCO UNIFIED SCHCOL DISTRICT

Type of applicanti: School district

Project title: COMMUNICATION ARTS TEAM PROGRAM - REVISTON

This is to certify that the following is a true and correct copy of a resolution
duly rdopted ty the governing board having responsibility for the applicant
district:

VIEREAS, the aprlicent nomed sbove, hercinafter referred to as the
"Disirict," is epplying for an suard of funds under the provisions of
en approved "Caniifornia Stzle Plan, Title IIT, ESZA"; end

VHERAS, anthorization io budget and use federal funds reccived under
Tiile I1I, ESZh, is pranled te the epplicent by Dducation Code Section
20253, '

KRGS, TICWSIOHD BS IT ROSOLVED, that the supsrintendent cf the district,
vhose nane is Thomas A. Shaheen ad/or
is hereby designated &s
the authorizea represeniative and agent of this toard in tzhalf of the
disirict; and :

B2 1T FURTHER FOSOLYED, thot said officer is herchby authorized and
dircctzd othersice to zci in 2ll raticers in connsction with said
project, the apzlicalicn thercfore, ond the administration thereof,
including ihe receipt 2nd expenditure of funds furnished therefor,
pursuant to stid project ond in zccordesnce with appliczble federal
and siate laws and reguiations.

Passed and adopicd at ihe regular meeting cof the district board of trustees

on Farch 18, 1971 - Ijo. 13-16 B 1. (ate).
Octoter 21, 1971 /;\_ (7 2] a, ‘%//ng_\
(Dawg) Scerelary to the Poard (signai..u;-cj
San Francisco . /
(Cevrivy) : ’
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Applicant Agency SAN FRANCISCO WIIFIED SCHOOL DISTRICT

Type of Applicant School District

Project Title CCAOUNICATIC:! ARTS TEAM 'ROGRAM-REVISION

THE APPLICANT HEREBY CGIVES ASSURANCE TO THE STATE SUPERINTENDENT OF PUBLIC INSTRUCTION

THAT:

3.‘

L.

5.

6.

T

t.

The applicant has the necessary legal authority to apply tor and receive the
proposed grant.

The filing of this aprlication has been authorized by the gewerning body of the
spplicant, and the undersigned representative has been duly authorized to file
this applicstion for and in behalf of said applicant, znd otherwise to act as

the authorized represcntative of the applicant in connection with this application

The applicant will comply with Title VI of the Civil Rights Act of 1964 (P.L.
8Y-352) and all requirements imposed by or pursuant to the Regulations of the
Department of Healih, Education, &nd Welfare (45 CFR Part 80) issued pursuant
to the title, to the ¢end thal no person in the United States shall, on the
greund ot race, cclcr, or ncvicnal origin, te sxcluded fron participation in,
be denied the beneiits cf, or be ctheriise subjected to Aiscrimination under
activity for wvhich the zpplicant receives Feder2l financial assistance frem
the Departrmcent. (The assurance of compliance (K& Lhi1), or ceourt order, or
desegregation plan previously filed with the U.S. Office of Edusation in
accordance with the Department of Health, Education, and Welfare Regulatiors
applies to this zrpiication.)

The applicant is mzking a reasonable tax effort in that the tax levy in effect
and applicavle at the %irme of this application is equal tc or greater than the
amount required for foundation aid for the type of local education agency.

The project will be operated only as it is consisten’ witk the applicable
provisions ot Title 1III of the Act and makes provisions fcr the participation
of children enrolied in nonprofit private schcols in the srez to be served, to
the extent consistent with the number of such children whose educational needs
are of the type served by the project.

In planning the preogram proposed in the application, there has been, and in
establishing and carrying out that program, there will be participation of the
appropriasts culturzl znd educaticnal rescurce(s) of the zrez to be served,
including persons ‘epr:sentative of the interests of potential beneficiaries.

Funds under Title III of the Act will be used to supplement and not supplant
State and local funds expended for educational purposes and, to the extent
practical, increase the fiscal effort that would in the absence of such funds
be made by the spplicznt for educaticnal purpcses.

The combined local end State fiscal effort for frece public education rrovided

by the applicant for the preceding fiscal year was not less than such combined
fiscal effort for that purpose ior the second preceding fiscal year.
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10. The activities and services for vhich assistance is sought under this Title
Will be adminitstered by or under the supervision of the applicant.

11. No toard or stiff merber of the applicant vill participate in, or make recom-
mendations witr respect to, an administrative decision regarding a progren or

or other benefit 4o him or any member of his irmediate family.

to the administrative centrol of the recipient applicant.

P.L. 20-247) and with Rezulations end other policies and adninistrative
issuances by the Chief Siste School Officer, including submission of such
Treports as may b2 required.

1. Federal auditors and State administrators of Title III, ESEA shall be granted
the right of inspection, upon reasonzbile notice, of any and 211 fiscal books R
records, journais tor audit purposes, or to ascertain whether expenditures
have bcen properly rade pursuant %o project reguircments.

1, Thomas A. Shaheen s> do hereby certify, under penalty of perjury,

that all of whs= facts, Iizures, and representations rade in this application,
including 511 exhitiis and atiechments hereto snd hereby mad= a part of this
application, are true znd correct to best of my knowledze and belief.

DATED October 26, 1971 SAN FRAKCISGO UNIFIED SCHOOL DISTRICT

9. Funds received by the applicant under Title III of the Act will be maintained
in separate accounts to prevent their being commingled with other funds admin-
istered by thc arplicant. Furthar, the applicant assures that separate accounts
within Federal :unds of the dist-ict will be maintained to clearly identify the
expenditures freom tunds reccived under Title III of the Act and cash balances
therefron,

project under Title III of the fict if such a decision can be expected to result
in any benetit or remuneraticn, such as a royalty, comaission, contingent fee,

12. "Al1l equipment acquired under Title IIT of the Act will be 1sed for the purposes
specificd in the zrpreved project prcposal, and such equipment will be subject

13. The project 37iil be orerated in compliunce with Public Law 89-10 (as amended by

BY / Z ovacm A . ‘{%Jﬂlm

Thomas A. Shaheen

Superintendent of Schools
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APPENDIX A

STANFORD FREQUENCY DISTRIBUTION IN GRADE EQUIVALENTS
SAN FRANCISCO SCH DIST GR 3 STUDENTS WITH GR 1 GE MAY 1971

CISTRICT
WORD MENG TOTAL READ SPELLING " LANGUAGE ARITH CONC KRCNG GAIN
PARA MENG SCI & SsS W0 STD SK ARITH CoOMP GRl RGG GE
- MEAN = 324 3.13 3.15 3.21 3.15 3.24 3.13 3286 3.27 1.75 1.43
STANDARD - } |
pev = 1.15 1.15 1.07 1.28 1.18 1.66 l.C3 " 0.96 l.24% g.51 0.84
STANCARD
ERRCR = 0.01 0.01 0.01 0.C2 0.02 0.02 0.01 C.01° GCaC2 0.01 0c.Cl
T5TH RILE m
L 1@3) = 3.4 3.85  3.80  4.08  3.93  4.12  3.69 3.90 4.1s C 1.93  1.97
SOTH 2ILE | i
{HCCIAN) = 3.09 3.06 3.05 2.58 2.13 2.74 2.92 3.25 2.99 1.67 lo4l™ 9
i
257H TILE : .
(Cl) = 2.56 2.33 239 2.26 234 2.05 2.4% 2.70 2.46 1.50 0.85
10TH ZILE= 1.90 1.84 1.91 1.66 l1.62 1l.64% 212 2405 1.34 1.34 0.47
N~-CCUNY = 6207 8184 €152 6147 £6G2 6207 €l75 6208 owwo 3938 32355
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APPENDIX B

STANFORD FREQUENCY DISTRISUTION IN GRADE EQUIVALENTS

SAN FRANCISCO SCH DIST GR 3. STUDENTS HITH GR 1 GE MAY 1671
P REVERE SCHOOL o _ )
WORD MENG TGTAL READ SPELLING - LANGUAGE ARITH CONC RONG GAIN
PARA MENG SCI & SS WO STD SK ARITH CCMP GKL RCG G
ME AN = 3,16 2.88 2.97 3.06 3.00 3.40 2.88 3.16 314  1.67 1.23
STANDARD o ’ ' : )
DEV = 1.15 0e9l  Go93 1405 . Ce99 1459 0483 Oo7l. 101 04338 0.70
STANDARD . | E ” |
ERRQCR = 0,11  0.08 0.09 - Q.10 C.C9 C.15 0.08. 0.07 0.09 0.04% g.G&
SOTH TILES 4483  4.14  4e18 4eTl - 4e45 5,82  3.92  3.93. 4.48 2.35 2.27
7STH ZILE | - : - . |
(Q3) = 3.8l 3453  3.63  3.65 . 3.75 4.62 3,26 2.73  3.71 - 1.82 1.72
SOTH ZILE .
{MEQTANY = 2.97 2.87% m.mw Q.54 2e 86 2.%% 23S 3.23 2eS0 1.62 1,29
25TH SILE _ - . -
ADNu = NONW Nlmb NO\&H NGNO B Nlbo NONU leihu NO.NU Nomm NO&@ Je71
© 1OTH SILE= 1492 1474 1e86  1e72 185 = 1488 2.16 2.3G 2.0% 136 033
N-CCOUNY = 117 115 114 119 117 75 75

115

117

118

118
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