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Social Science Disciplines, Fundamental for Curriculum Development was

designed with the curriculum developer in mind. FHow can he develop a struc~
tured program based on conéepts, methodology, and structure of the various
disciplines unless he knows the disciplines well enough to define them?

Social studies has always been pluagued with too much te teach. Using
concepts from each discipline in a multidisciplinary framework will provide
a new and different perception for content selection.

We hope.you will use this publication with curriculum development com-
mittees to help broaden the social science base in the school beyond chrono-

logical history and n'ame-place-economic geography. Many exciting things to

be learned lie buried in anthropology, ecoromics, cultural and ufban geography,

hir’atorical interpretation, political behavivor, human behavior, and grouv be=~

hq’vior. We can begin to uncover them, giving a sense of relevance, only as
‘ ’ N

we understand the disciplines that make up the social sciences and history

and incorporate learning from them into the social studies,

HOW TO USE THIS PUBLICATION




INTRODUCTION

In 1964, a Social Science Advisory Committee was appointed to examine
the guide written in 1958-59 and to suggest revisions. This group recommended
a new guide. The design of the new guide was to reflect the latest thinking

about concepts, generalizations, and content selections.

The thinking of this group was published in Initial Report, Guide to the

Social Sciences. The booklet has served as a framework for curriculum devel-

opment in the social sciences in Georgia. It has undergone several minor re-
visions and contains a scope and sequence with altermates.

The State Advisory Committee felt that a section setting forth the nature
of the disciplines was absolutely essential.. Therefore, in 1967, the Georgia
Department of Education organized a writing committee. This committee was
charged with defining

(1) scope, breadth, or range of subject matter in the disciplines

(2) kinds of basic questions to which answers are sought

(3) cﬁief methods, techniques, or procedures for investigation

(4) key concepts in the disciplines

(5) structure or general approaches in the disciplines

(6) recent trends and new emphasis.

Those persons writing the sections on each discipline followed these guide-
lines. Some writers naturally emphasized some items more strongly than others.
Georgia has traditdonally taught social studies as separate disciplines.

As late as the early 1960's some schools were purchasing two social studies
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books; one in history and cme in geography. The o_riginal social studies
guide for Georgia reflects this position. The tréﬂd,. naf:ipnally, has been
to teach the separate disciplines within the same .cor\‘f:ent .framework or as a
multidisciplinary approach. The multidisciplinary éection of this guide is
an attempt to examine this position,
These papers have heen extensively edited and rearranged after the writers
completed them. We are indebted to Dr. McLendon ag editor and to each of the
writers for accepting this chailenge ond providing us with f:hese papers. We -
also wish to acknowledge the assistance of Mrs. Nora Crawley in reading the
papers, editing them for the criticisms of the Advisory Cor:ittee, and further

refining the manuscript.
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ANTHROPOLOGY

The Scope of Anthropology

Anthrepology is the study of man, Man, as a speciles, is a primate that
through natural selection is continually becoming more reliant on language and
on use of tools for his continued survival., Anthropology studies man as a
whole~--as both a physical and social being-~-and as a species rather than as-
an individual.

Anthropology is a socilal science. As do other social sciences, it has a
structure-~a set of basic, organizing concepts and generalization--that serves
as a framework for the discipline. Anthropology has a methodology, a means of
collecting, organizing, and analyzing information that permits developing
theories and testing them empirically or comparatively. Since anthropology
is a social science, its practitioners have a commitment to scientific method;
they ordinarily attempt to describe what is without regard to what should be,

Dealing with man in his many facets, anthropology does not limit itself
to political systems, economic systems, or other comparable activities of man,
but is concerned with man as a whole. 1In contrast to other social sciences,
anthropology differs from each in that it places greater emphasis on the total
culture, While history is broad in scope, anthropology spans even greater
periods of time. As do psychology and geography, anthropology has concern
for nonsocial influences on human behavior. Anthropology and sociology appear
quite closely related. They do vary, however, in anthropology's greater em--
phasis on the comparative approach, its outlook and its historic concerus.
Until recently, anthropologists have concentrated on non-western societies and

small groups rather than nations or even modern metropolitan areas.
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Culture and Physical Environments, Culture is related to its geographic

environment. A simplistic example is that Eskimos do not grow oranges and
Floridians do not subsist on seals. Other examples are more indicative of

the complexity of the interrelation of natural enviromnment and culture. Eski-
mos have a quite comprghensive language as related to snow and are much more
perceptive of differences in this regard than are Georgians. Similarly,

Bedouins have extensive vocabularies related to camels and their accessories,

while Americans use a vocabulary related to a highly developed technology.

In each case, intelligence manifests in itself a cultural context.

Cultural traits also are related to other environmental factors. TFor
exanple, dense population appears to lead jinevitably to complex cultural pat-
terns. Contemporary disaffection of some yocung adults with the bureaucratic
characteristics of the American culture, and their appareant desire to eliminate
contemporary institutions, is in one sense futile unless a dense population is
also to be eliminated. The contrcl of contemporary institutions is subject to
change, as is the ability of these institutions to function without being
highly detrimental to individuals. But Robinson Crusoe was perhaps the last
man capable of "doing his own thing'" (and then only until Friday appeared).
Densepopulations require complex cooperation; penalties for complete inde-
pendence include drowning in one's own garbage. Man's biological needs are
not easily satisfied within a dense population; a high'level of cooperation

is required.

Culture and Personnlity. Personality is influenced by culture. While

individﬁals vary as a consequence of biological differentials, patterns of
¢hild raising and peer relationships along with other elements of culture in-
fluence the development of particular personality traits. Patterms of child

raising tend to be consistent with patterns of the total culture. For example,
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‘anxiety producing treatment of children tends to occur in cultures in which

various adult activities are anxiety producing. This is not a simple cause-~

effect situation but rather an associative ’relationship. There are also
notable exceptions where certain circumstances prevaxl In recent years,

there has existed among the Navaho high leve1s of anxietv among adults which

. is not congruent with treatment of young Navaho children. The anxiety of the

adults is s1tuational in reality, they have had much about which to be anx-

ious. As yet their Chlld rai81ng patterns have not changed siganlcantly

: .toward congruence.- It is clear that many personality variations result from

‘learning rather than biological factors. .So-called middle'.clasq’ parents can

provide security and rewards for delayf_d gratification, their children often

. 'adapt ro de1ayed grat1f1cation neceSsary in attaining high leve1s of educa-
. ltion. Less economically advantaged parents cannot readily demonstrate advan-
tages of deferral their children become 1ndependent relatively early. That

".'independence may ‘or may not be conduclve to continued education..

The personality structure of any 1ndividual 1s by no means culture bound

There also ex1st biological considerations and an element of ch01ce of the

j.indiVidual ' But there is also a: distinct tendency for a person to have per-
"_-sonality traits that ar | 'ons:.st.ent with his culture. If punlshment rather
'?.j'.than extinction is *he common method of eliminating undesired behavior in a
V-_'l;;'child .distrust .of others appears more likely to ber ome a personal trait

- Strong repres ion of aggression is correlated w1th the frequency and extent

A

"‘»-""of psychosmnatic illness. Whether a given 1nd1v1dual suffers from u1cers,

"; however, cannot be predicted from the extent of this repre331on to which he

"f,has been sub_]ected He will reSpond as an 1nd1vidual but the frequency of'-'
L "‘_»":".ulcers is greater within cultural groups in which aggression 1s strongly sup-

o "’j.v"-'pressed S:Lmilarly, whether an 1ndiv1dual does or does not dr1nk alcoholic
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beverages is not predictable, but the probability is enhanced if that individ-
ual is a member of a cultural group in which high levels of anxiety exist.
Personality varies more within groups, however, than many other cultural

traits.

Biological Factors. Several biclogical traits ccmbine to make man a
specializing animal capable of constructing his culture. Upright posture,

movable arm and hand, and goodvision enable complex physical tasks. .Yea'r

....round sexuality and infant helplessness have almost dictated the development

of-family'and community. The mental ce.pacity of man, especially the ability
to symbolize through language, has obvious ramifications. Man's relative

freedom from instinct which enables him to respond in a wide variety of ways,

‘:_has enabled adaptation to widely varying environments. ' It is not. possib1e to
| attribute the uniquenesa of man as an animal to any one of these characteris-

' (tics singly but on1y as they function in an interacting process.

: Most anthr0pologists are agreed that man developed his contemporary forms

| .-over 'an extended period Genetic mutations occur in anima1s. E Those changes
'.,resulting from mutation that abet survival are’ genetica11y transmitted/ Those
‘.'that do not contribute to survival of the organism disappear with the death
l";_of the organism until they again reappear by chance. Most mutative changes
',riappear to hinder survival rather than enabling an animal to better adapt
) '.:'however the process of natural selection over very long spans of time can re-
.',sult in“significant changes. v Changes appear to occur most rapidly during
-_'_"‘periods of extensive geological change which necessitate greater adaptations
a to a new environment The rapidity of change even during these periods is .
'v'relative.. As manl ordinarily considers time, the pace of change is slow indeed.;'-
| ”Some difterences among human gr0ups c1early appear to be adaptive.»_ Typi-’:” L

. ~".;ca11y, desert dwe11ers tend to be relatively tall and 1ean, whereas those who -
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aave resided for long periods arcund the Arctic Circle tend to pe short and
squat. The traits of each group are adaptive to the climative environment.
Man's ability to modify environment threugh his culture, which has become
quite pronounced during the past century, has in effect reduced the importance
of adaptation of this naturz. It may be that resistence to chemical compounds
such as pesticides ccald be a future basis for natural selcction comparable to
climatic conditions of the past.

Given the extensive influences of culture, most anthropologists are
relatively more concerned with cultural influences rather than racial influ-
ences on human behavior. For example, contemporary popular opinion often
holds that racial characteristics of Negroids result in their being superior'
players of professional baseball, This may be true, but professional baseball
Iin America has successively had dieproportionate numbers of players who were
of Irish, German, and Italian descent. Baseball has 't:een relatively eqnali-
tarian; members of disadvantaged grbups typically have had access to fame and
fortune in baseball earlier than in the culture at large. As each of these ’
grOups became assimilated and accepted following their immigration, the 4pe,cu-
liar advantage offered by b.a's'eball no longer was a significant. |

Further, variations within groups are so extensive ‘as to limit th_e.pree_-
tieal effects ofv‘any differences between' grOups ‘that maylekist. Ag:ain,b' ‘

Negroids in professional baseball are'represented in a higher‘ ratio than in

._the general population, but not all Negroids are superior to any 1nd1vidua1

member of another race. Much contemporary ‘debate has centered on the extent
to which intelligence is inherited and whether one race is superior in 1nte1- -

ligence to any'other. While it ‘seems ‘quite reasonable to assume that intel-

‘ligence is influenced by heredity in a manner c0mparab1e to other, more’ v1sib1e,l_l

Ainhereited traits, it is also'clear that there are envi‘rOMental end ,c'u_lt_ural
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influences on development of intellectual potential. For instance, malnutri-
tion in early childhood appears to limit intellectual potential in a manner
that is irreversible. Since intelligence may at present be measured only by
some test of performance and since performance has clear cultural connotations,
it will probably prove difficult or impossible to determine precisely the
relative impBrtance or limitations of either heredity or culture. It is al-
ready clear, however, that variations within races are so extensive that it
is not possible to generalize accurately about any individual on the basis of
race,

Most people prefer thé traits of their own culture to those of another,
But it is limiting to one's own potential to reject as undesirable a trait
simply because it is different from that in one's own culture., Assumptions
of racial inferiority or superiority can become self-fulfilling prophecies
when actions are based on the assumptions. Anthropology shows that what man
can become is of extremely-widé latitude and at least partially subject to-

human innovations. and manipulations.
Basic Questions in Anthropology

»lThe"most: fﬁﬁdamenta'i queétid‘ns of ant’hropolog'y-- concém the nature. of
man., | What'::_is man? How‘diﬂ '_he:»deve_al.'c;;? ,‘ ﬁhat is "-’hu.man néture”’é Whaf is the
potential of man? How vV‘J_‘QC."S he 'qhange?- Ho’w changeable is he? - What éré the
basic needs of vmer_l and how are -these‘ néeds-éatisfied? How‘ predictab\1~e is
human behévior? Hdwb are méh's vériou.s_ behaviors interielbated? To what ends
dpes‘man 3°t_7 _’Hov;?} dvoesv -mgn 'régulat;e_himse]ff?. I{'ov% does ia_mguagé ihfluence
rﬁaﬁ? 'The-Se quésvti’bn's:_su:gj;-g.es't ‘the”.- 'areas | of rbafsi'c concern iﬁ-anthf'opl-ology-.

Ansvers. t,o..'s‘uc'h' _ba_si‘cv_qués{;id:ns as th»-e’:se'é»u;e. t:;er_n:at.ive and iﬁcbdm:blélte._

Man is-a difficult subject to :s.ti'xdy.' _Thex;é are sharp limits restricting

6"1 AT
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experimentation. For instance, we are unwilling to isolate completely a
chiild at birth to observe what occurs when he has no direct contact with other
humans. Man is highly complex, and many of the simpler cultures which were
potential sites for careful observation have been contaminated by more complex
cultures during the past half century. How man developed must be inferred
since written records are non-existent.

What is known about man is necessarily tentative, subject to modification
by new evidence or better theories. For example, theories of natural selection,
developed prior to genetic theory, became more clearly explicable after the
concept of mutation was considered and later verified. Anthropologists, as
other .scientists both sccial and physical, regard knowledge as subject to
verification and elaboration.'

Concise answers to these fundamental questions are irnpossible. Some
| important generalized answers appearlto have validity.. Man 'is one species,
highly plastic or subJect to change but possessed of certain biological
characteristics that broadly shape his behaviors. Men are more alike than
dissimilar, but because they are f1exib1e, ‘can meet fundamental needs in a.

__'wide variety of ways. Again within broad limits, human’ behavior is somewhat
o predictable‘-when cultural traits are kn'own Differences among- groups are. .
E largely consequences of culture what constitutes human na*ure varies a.mong.
-' _‘,cult_ures‘; Various traits within a cu1ture tend to be ]inked and this facﬂi- ‘
tates prediction of behavior. For 1nstance, ..a culture An which sc1entific
method is valued is unlikely to also v.alue many superstitions; What v-r-nan.'canl _'
- ._consider is slomewhat limited by his perticular language, 1n a sense‘a language :
».is a philosophy or life style. A 51mp1e culture s language does not 1nclude
_much technological vocabulary reflecting a way of life in which rapid tech-d'

;."jnology is neither valued nor readily facilitated | A.t this point - answers ‘are :

| 7
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perhap's not so important in themselves as is the concept that man is knowable.
Anthropol'ogist:s have developed methodologies that have enhanced our current
knowledge of ourselves and which give promise of more substantial future know-
ledge.

. The nature of human nature has many possible explanations. An ancient
belief that sometimes still persists in modern folklore is that human nature
is in the "blood.”‘ Undesirable traits of an individual are ascribed to ''bad
blood." The'historian, if he considered the question as a suitable one fox

history in the first place, would probably catalog behaviors that are persis-

- tently recorded through history and develop an interpretation of human nature

from whatl had 0ccurred. He w_ould also tend to consider behavior of ‘leader-s
and of nations rather than people in general.‘ .The soc_iologist, economist,
and political scientist likewise would 'p'robably not ‘consider_ the broad ques-
tion as relevant but would_instead be concerned with human ‘behavior in groups,

economic affairs,-' and political actions respectively. The psychologist would

. deem the question as pertinent, and ‘his basic approach would tend-towar'd -

'laboratory.experimentation'.v For instance, he might describe the ability to

hear sounds from 20 to. 20 000 cycles per second as one characteris ic of’ human

nature. 'Psycholo_gists 'are_ not restrlcted 'to_ laboratories,'-’ of course, ‘but tend

to favor' ex'périme'ntation -as' a met'hod ‘when it-‘ is practit:al

The anthropologist would attempt to answer the baS1c question by us1ng

-a series of cross cultural field studies. lBy comparing an element in varying

.‘ cultural settings, he might conclude that variations in behavior of groups of
:people can be explained as differences in- learned behavior, which contrasts

':.:_ sharply with the folklore of "blood "- He.-could. note, for': 1nstance,.‘,that need
| ,‘.‘for food 1s a feature of human nature but that w:.de variations occur in what

.,1s eaten, when and how frequently, and what emotional values are attached to

1()',
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Similar studies of other \}ariations do demonstrate that variations

food.
are learned. As a practical matter the fact that variations are learned makes
a vast difference since it also theoretically enables modification of behavior
patterns that the public finds undesirable.

Anthropology in the schools, limited as is the time ordinarily devoted
to it, should be organized around its most basic questions to demonstrate how
data are used to develop concepts and generalizations in attempts to answer

the questions,
Chief Methods, Techniques, and Procedures

Physical anthropology, archeology, linguistics, and cultural anthropology
also have somelwhat different methods, even though they all stress comparison.
Anthropometry includes techniques of measurement in physical anthropology.
Man has been measured and remeasured in every known dimension, particularly
skull dimensions. Early physical anthropologists sought to find relationships
among various physical measures and other human traits such as intelligence
and criminality. Many of their hypotheses were not verified. For example,
size and shape of skull, except in gross malfomation, are not accurate indica-
tors of intelligence. The measurement of man has had quite useful payoffs in
standardizing clothing sizes, detemining the width of auditorium seats, and
other areas in which mass production of goods necessitates their being useful
to the greatest number of people possible. Interior dimensions of automobiles
"can be based upon measurements of a representati\}e sample of their users. The
height of a front seat may thus be establisned at a figure that will be _com-=

' f,fortable for tho optimum percentage of users. Either reducing or increasing
the height wou]d 1ower the percentage of people f7ding thu seat comfortable.

. 0f course, it cannot be assumed that prospective purcha%ers are primarily |
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concerned with comfort; they may prefer styling that dictates a lower seat

which is uncomfortable to a majority.

Comparative methods in physical anthropology include those in which
early man and other closely related primates are described, often from quite
limited evidence. For instance, using measurements from a few bones and his
theoretical knowledge of body structure, the paleontologist can draw inferences
as to characteristics of the primate. With many such individual cases and a
knowledge of genetic principles, the anthropologist may trace the development
of human types.

The prehistoric archeologist basically functions by uncovering a site
where man lived for the purpose of attempting to reconstruct the culture. He
i8 not concerned simply with finding objects, but with the total pai:tem of
what is discovered. Consequently, his "dig'" is carefully planned and each
object he locates is plotted on a chart. An archeologist might locate a
potential site in several ways. An accidental find of one object by someone
might result in the hypothesis that other artifacts are nearby. Or, inferences
may be drawn from prior knowledge, as in a site located because other digs in
similar tqpography in the area had been fruitful. In some locations the
archeologist "is8 directly concerned with historic processes ‘since a site may
have several layers of artifacts dating from d‘ifferent‘ periods. Often arti?- '
facts cari bbe dated rather precisely through radioactive or chemical dating
processes. - Interpretation of the results of the dig is of equal importance
to thé artifacts.discovered. Two sites that were superficially rather similar
might be determined through dating techniques to be' from different periods.
The artifacts founc‘lv might .reiieal that one site waé the home 6f hu.n'térsv and:

the other of farmers, or that one gfoup was warlike and the other '.pegceful,

- or that one ﬁas malnourished and the other relatively prosperous.. If a

10
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number of such traits could Ue identified, patterns of behavior of the inhabi-
tants of the site might be inferred.

The linguist, who is concermed with language as a form of cultural be-
havior that is related to the total life of a people, uses field observation
techniques quite extensively. He classifies vocabulary, structure, and mean-
ing, comparing languages and dialects one with another to identify common-
alities and discrepancies. Each language is a way of interpreting experience
that is unique; that is, each language reflects and shapes a set of assumptions
about man in his world. Linguistics can reveal subtle traits of a culture.

A deity may be addressed formally as by French Catholics, informally as by
French Protestants, or possessively, as by many Americans. The social class
or power of a person being addressed may be perceived by the vocabulary or

structure used by the speaker. Scme language differences are not highly

| significant; it matters little whether petrol or gasoline is ordered if the

speaker's desire is understood by the attendant. But the word compromise,
while it has a formal definition that is common to both England and America,
has an emotional tone that both reflects and shapes the two cultures. In
England, & compromise is usually regarded as something gained; in America,
it tends to'be seen as something lost, Because of such fubtle variations,
the linguist must analyze language where it is used and in its context. By
recording and analyzing language as it is actu#lly used by the people, the
linguist can make many inferences regarding human behavibr. The point of
linguistics is not simply to study language but rather to better understand
a culture by analysis of it_s lénguage. |
A theorefical example of applied J.inguistic analysis perhaps best illus-

trateé how a linguist functions since a si.>ngle situation and single purpose

can be clearly identified. A linguist might be asked to help predict sales

L
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of a new model automobile, He might collect language samples in dealer show-

rooms from people viewing the new model. By analyzing the content of the
samples, he might conclude that while remarks were generally very favorable,

a large proportion of the sample group considered the styling too radical for
them; thus he might advise that the sales outlook was gloomy. He might also
compare his samples with those of others concermed with a competitive model.
Linguistic analysis is rarely so simple or straightforward as the example,

but the collection'and analysis of language samples is analogous, as is the
comparison of two sets of samples. But the linguist is not ordinarily concern-
ed with immediate economic influences.

The cultural anthropologist, concerned extensively with ethnology, the
comparative study of people, and with cultural processes, also uses field
study and observation. At a given time a particular cultural anthropologist
might be concerned with the transition from childhood to adult status within
a particular cultural group. Living among the group for an extended period,
he would observe behaviors of that age group, discuss the behaviors with many |
members of the cultural group, and observe the extent of congruity between
adolescent behavior patterns and various other patterns within the culture.

He might observe that, among many behavioral patterms in the culture, some
adolescents from the total group .both had sharply restricted upward mobility
and a high level of frustration which was manifested in aggression. He might
then hypothesize that the two traits were interrelated, and compare the group
with other cultural groups to determine whether suc'ﬁ interrelations typically
exist in those groups in which upward mobility of some is restricted. Again,
the example is highly simplified by isolating the two traits mentioned. 1In
reality, the cultural anthropologist must consider the entire complex of traits

which he .observes.

12 19
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In some instances the cultural anthropologist may identify a relatively

small number of individuals who appear to be ideal types. Ideal in this context

does not suggest superiority but rather representation of a category. These
few individuals might be studied intensively as typical cases, as for example,
they might represent the experiences of many who had very suddenly moved from
a simple agricultural culture into a modern urban one. In such an example,
the anthropologist might be concerned with the concept of culture shock and
might learn most in a situation in which a few informants were studied at
great length and in high detail.

In such cases, the anthropologist would still be concerned with describ-
ing human behavior accurately, comparing one group with another, and with:
formulating and validating theory. It may.be that the cultural anthropologist
personally rejects the behavior that he describes or believes that certain
cultural patterns have undesirable consequences. Because he analyzes a cul-
ture and understands how people within it function, he does not necessarily
approve of it. While at work he must attempt to be sufficiently objective
to report and analyze accurately. |

To better share the knowledge cultural anthropologists have gained. from
field observations and to facilitiate'cross-cultural comparisons, Human Rela-
tions Area files have been establishedt* An indexing system permits easy .
location of topicaladata fromlcultures throughout the uorld ‘For example;
the cultural anthropologist might be interested in determining what factors
are associlated with alcoholism.' He*aight hypothesize that: 8100u0118m is
infrequent in individuals among groups that have strong objections to alcohol.
He could compare from the indexed data frequency of alcoholism among groups

that object to alcohol with thosm that permit adolescents to consume alcohol

*Source: Yale University Library, New Haven Connecticut;l Available
on microfiche at major librarieu. : ' ‘
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as a matter of course. He could, at least in theory, study each culture in
that field himself, but time considerations would make this more difficult
than relying on data already acquired and indexed.

. Teaching of anthropology should give sufficient attention to research
methods so as to demonstrate that anthropological findings are not simply un-

supported opinion.
Concepts and Generalizations

The structure of any academic discipline consists of its basic organizing
concepts and generalizatious and its frame of reference or way of viewing its
data. Space precludes including all relevant concepts and generalizations and
thorough discussion of any of them; some of those ordinarily considered more
fundamental are selected.

Cultural Characteristics. Culture is the total way of life of a group,

that part of the environment that is man made. It constitutes a way of think-
ing,. feeling, behaving, and communicating. Some examples.of cultural traitsb
for a given individual might include speaking English, attending religious
rites on Saturday, having only one Spouse at a time, desiring a new auto when
the old one °"is serviceable, earning one's subsistence by using a tool that
‘costs $10 000 000 and organizing formal dances for a twelve-year-old

Cultural Universals are those generalized cultural traits that appear in ..

all groups. Universal traits form a valid concept only in a very broad sense.
Every group has ways of subsisting, a language, and patterns of social organiza-
tion. There are many particular ways of responding, obviously. Each cultural

'.vgroup invents oxr has diffused to it ways of behaving that it perceives as

~ more. or less satisfactory for that group. Culture is learned whether formally,

'informally or both by enculturation (within one' s cultural group) or accultura-."xl

. tion (from another cultural group)




Change. Any cultural practice that is not functional disappears. The
function that a particular practice serves is not always obvious or logical
to some observers, however. A cultural trait that appears to be inexplicable
is simply not understood. Rates of change can vary widely, yet significant
cultural traitstend to be persistent,

Integration. ‘Various parts of the culture are interrelated. One aspect

of the culture does not exist independent of or unrelated to other aspects,
In modern American culture, it is assumed that it is possible for man to
know about the world. This assumption underlies ‘science and is 1inke'd with
the wide variety of innovations that science produces. The same assumption
leads indirectly to rapid cultural change, In some other groups, there is a
basic assumption that man accepts what occurs. This trait is linked with a
vlowvlevellof technological traits, and a culture with this basic assumption
tends to be relatively slow to change.

Culture and biblogic‘:a.l cha'racteristic.s are interrelated. Neither vis
solely deterministic. For instance, it is biologically necessary for man to
eat. What he eats (within some biological limits), when he eats, and the
rituals that go wit‘n eatingv are cultural, o

Cultural pettetns also are interreleted. Wide spread ownetship of auto-‘

| mobiles in this cbuntry‘ has been a factor in modifying adolescent lbehavior,
the development ‘of snb‘urbs,A acqt_xi’siti'on‘jo.fl s‘ta_tlus,‘ and pOliution _of‘the air. .
-Prohibitionf‘was‘___intended vé‘imply _t_.o‘ ‘banisn_s_ttong drink. Perhaps the most k '
tangibl‘e resuit, "‘nowevers, wee the'develobment of organi?ed- t:rime as one‘ ofi'_'
our biggétjlb’usineisses'. 1.v | | | |

Trait Classifications. ‘Cultural traits may be c]'.a‘sjsif'ied as material -

‘and non~-material. A matefiai cultural trait has physical existence, such as

a tool. Non-material traits include those"‘such"‘avs' language or 'Belief_s.. Cul-
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tural traits may be classified as overt or covert, Overt language patterns
may be directly observed, as may be participation in particular events. A
covert trait, such as a fear or belief, can sometimes be inferred only from
other behavior. Cultural traits may also be explicit or implicit. In various
respects, many people are aware of and caﬁ describe their #ctions or other
cultural traits, But in mnumerous routine activities people are trait uncon-
scious. Applause following an eulogy is deemed inappropriate because "it
just isn't done."

Adaptation, Cultural traits‘ can facilitate adaptatidn to the wqud
about us, whether to natural phenomena or to other cultural traits., Irriga-
tion, aspirin, parking meters, and seat belts are examples of adaptive cul-
tural traits to meet various kinds of threats, drives, or motivations., Adjus-
tive culturai tfaité may vary widely among cultures. Giving away one's material
goods may bring a high 1eve1,of. self-satisfaction in one culture; modefn
Americans tend to seek acquisition instead, and rare is the American individual

who disf;oses of practically all of his wordly goods, Adjustment is an espe-

cially human characteristic.

No culture is perfectly adaptative' or adjustive; stress always remains.
Stress may be deliberately produced as a cultural trait. Stress is not un-
desirable in itself; it is a desirable stimulant within reasonable bounds.

Beyond those limits, it can be highly 'détrimental.,ﬁ Contrary to popular opin-

ion, high levels of stress are not limited to moc‘ler‘n.,»u'rb'an, technological - -

cultures, Simplex cultures abound with exampleé-of- High‘ levels ‘of stress that

were associated with traits such as witchcréft, ”[sever’e*pxiniShrnent for devia-

" tion from acceptéble patterns of B‘ehavior,’ or high deé_th rates resulting from

low levels of technology and p;oductibn].




'Cultural Pers.istence—. Cultural traits tend to persist althoughf:in. some-
~'what .mod"if_ied"formsl. The adversary system in law which assumes that truth
will come ~ou.t when two'_parties contest_ in Ac':ourt -is;basic toé'our_» leg_al, system,
Most divorce ca'Ses"':"are. 'not' 'Contested ..but are' in 'fa:ct agreements ,between th.e" '

: .parties involved. Legally, however, one~partner 1s found at fault and the '

"other is- granted the divorce.f o |

e Thi_s ex.ample 'als_o',illustrates:somej ofthe ..re-a's"ons" whya _cu‘ltural‘trait-"
tends- to bpe'rsist.'.".', Aconsentagreement without contesting .pAfﬁi‘e'é, being '

- represented by attorneys would be economically detrimental to: attorneys who
‘specw_alize An divorce law.. Various areas of law are cu1turally .linked there
‘1s an understandable ‘concern .that abandonment of adversary proceedings.in |

- ‘such cases might u1timately lead to destruction‘of the’ entire system.- A1though
’ the adversary system may present .some problems, mostl modern Americans consider _ A.

.‘it preferable to such ways of determining guilt as torture, Iforce, or physicaJ'

"V.proweSS- L T e e

Other reasons for persistence inc1ude learl’y .learnling of a culturalutraltf
In the American culture, which permits a relatively high deg\ree of upward i

| mobility, _those who are upwardly mobi1e quite often change their churca’ |
".affiliation, take up golf and possess material goods lconsistent wifh theviv' |

tatus. Language patterns are somewhat more difficult to change, and when R

'"_.'changed th° new patterns are often detectable as new because ..hey are overly

,_Lprecise,‘ as a strong accent on ment or ing suffixes. Even 1ess likely to

Y

. j_change are. pattems of child raising.l- Parents tend to deal with children as.

they were dealt with as children. SR

Cultural t:raits that have a. traditional or religiOus san:ction also tend:_'..-f" a

""‘to be unusually persistent Such traits tend to be considered "good" 'iniand,,-,'..“‘

: of . themselves, and over time may become only symbolic.:. In some areas it is




not unusual to see a state policeman patrolling in an air-conditioned, sleek
;'cruiser,. slouching in his seat to make 1oom for a hat that was vdesigned to.

shed sun’ and rain. As a symbol however, his ha.. enables him to be instantly
: idenfifiable. ~In. some cases, traditional ways of behavior may - have a utility

' :no' readily apparent or even inteaded

Cultural Change.” Even oersistent cuitural traits tend to be subJect to.
"-change through drift Transmission of cultural traits trom one genrration to

a -("_the next: tends to be imperfectl and small variationsvoccur. S Language is ah

. 5pri'me example.'_l The misspe] ling or pronounciation, "'relevant" (sic) has be-» o
- come almost as’ frequent o : ., : o

.American attitudes’ an’d values (cultural traits ‘in themselves) tend to
favor. bchanges in. thel material lculture, lbut they are somewhat Amoze. resistant
4-.,';to non-material changes._i "New" is'a favorite adJective in product advertising
v»lin Americal newness is somewhatuless valued.in non-materialistic lcultures.. .

| -'F':'__However,. sinre cultural traits are linked changes in material traits often

".'f.result in unplanned non-material trait changes._ TelevisiOn has produced

L "_"'_significant changes in patterns of family living and in the 1earning of chil-

-v"...dren. Especially in the latter instance, iittle 1s known of the effects or
',"'dusirability of the non-material changes.,

Diffusion is the process by which cultura] traits are transmitted from .

e _‘_"‘:'one group to another.. Diffusion may be, and in the past usually was, un- e

T -‘.planned'.'l'. Agriculture apparently spread from southwestern Asia, the potato N
. ;"';'from South Americs. Non-material traits, such as language, : also may diffuse. e

'l‘he Englisﬁ "language was widely diff xsed by English colonialism., A cultural '

trait may be invented more than once, however., The appearance of a- single " e

trait in two or more locations does not necessarily 1ndicate that diffusion S

L '_.io'cc'u_rred "'Diffusion may also’be planned and deliberate..: Many American i'Ajl_ )




products have been diffused throughout the world as a consequence of deliberate
diffusion by their manufacturers.

Cultural Lag is the tendency of one cultural trait to change more slowly

than another with which it is linked or integrated. For instance, in con-
temporary America, production and use of automobiles and airplanes consistently
outstrip production of roads and airports, which lags behind needs. It seems
--probable that “traits comparing the desirability of public spending to private
spending are related to this lag.
i Race. The process of change occurring among éeographically or socially
_is'olated peoplc has through extensive inbreeding come to differentiate some
groupsfrom others in several respects. These physical characteristics and
t'he genes thati’reproduce them constitute the bas'es of different races, Only
- those c.hara‘cte.ristics that are transmitted genetically infl_uence.racial type.
Historically‘, ‘th‘ere- has been much confusion between racial groups and ethnic |
vgroups."
-‘Among the phvsical characteristics related to race are ‘skin color, hair
texture, frequency of blood ‘type, ‘and facial forms, Anthropologists are not
agreed as to-the.number of races. Four are readily observable in phys‘cal
traits among groups, .si‘x':hasic patterns may be detected when considering
frequency of 'hlood. type, and it is possible if one _:is so inclined to create
.one's owh arbitrary»classificationsystem. | In practice,wracial de.signations
_'.ar'e.. .in fact arbitrary In Latin America, for example hybrids who speak the
'native 1anguage and wear traditional clothing are classified as- Indians, ' |
‘whi Le similar people who speak Spanish and who have adopted other patterns of
Spnnish influenced cu1tu1e are not considered to be Indians.- In this country,
- hybrids known to be -partiially Negroid are ordinarily socially classified as

Negroid.
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Structure of Anthropology

The simplest structure of anthropology is a division into physical and
cultural components., However, further division to classify four basic areas
seems to aid clarity. Pre-historic archeology and linguistics are the
additional two categories. Archeology can have both physical and cultural
concerns., 'Linguist.ics is actually a study of onme part of the culture, but is
SO specialized that it seems to merit separate consideration.

‘ Physical anthropology has as its primary aim the understanding of man as
a physioal being. Genetics, including inherent limitations and potentialities,
is one subdivision of physical anthropology. The study of racial similarities
and variations and the mythologies which have developed about the concept of
race 1is another. Comparative anatomy, the similarities and clifferences be -
tween man and various other species, is a third Anthropome'try a;branch bof
y physical anthropology, measures and analyzes human and animal phy91cal char;
‘acteristics. Evolution traces the development of man?

l’re-historic archeology concentrates upon the devellopment of man as a’
vhuman, .working backward in time from the point .at which written'records be-
come. available. -The inte-érelationship of the basic'areas of’concern is clear-'
ly obvious for example, both the physical anthropologist‘and the archeologist
are concerned with the phySical development of man in prelhistoric periods."

Linguistics is the study of language as a communications svstem. . Language
is regarded by the linguist as a system of sounds that have Significance for o
those using them.' Each 1anguage con51sts of a selection from the basic sounds
of which man is capable and thearbitrary assignment ofmeaning to various
'combinations of these sounds _Language is a continually changing system.
Selecting 1in5‘rU1sti‘cs as one of four baSic areas of *1hthropology in order to

explain its scope does not imply that 1anguage is not a part of culture. To
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the contrary, it is a sig'nific.ant and influential part., Linguistics includes

among its branches both descriptive and analytic components. Ph_i.losophy of
language is another subdiviSion.
Cultural anthropology is the fourth bas1c area, and perhaps the central

area. . It is the systematic study of the" enLire range of human behavior. Cul-

' “turé‘ there fore‘.refers \to a -total_ way of life',- including -,such factors- as ‘social

institut’ions an'd ’relationsh{ipst,'k ways. of subsisting,' includi‘ng».lu'se of tools

and equipment 1anguage and' the 'linfluenc'e-‘of'culture on p‘ersonality. _"The

_-interrelationships of various parts of culture are oflconcern, as are the :
-’ways culture is transmitted laterllly and ‘over. time..' The ways cu1ture changes‘
- | are -also’ of particvlar interest Somey of-the' branches of‘c iltural anthropology
b.“‘.thus. include ethnology,' ethnography,v cultural change, culture and personality,‘
L »vbelief systems and ethnomos1cology. -. Cultural anthropology may also be struc-j'
'etu'red into_ __a.rea,studies, as the‘culture of South American Indians or Esximo
ilculture.f:v ' | R S | | L

Various anthropologists might select other classifications or basic areas. : |

The selection of four here is simplv ‘one- way of viewing the structure of

"f“.‘anthropology. Culture and personality might well be regarded as- fundamental.
: :prehistoric archeology could be considered to be within the scope of cultural
:: anthr0p0108y, as could linguistics.'_ Ethnography, the'collection of data in
"an existing culture. also \.QUld be deemed a separate area a The pOint is simply

o that any classification of anthropology is arbitrary and does not suggest .

. -

¢

‘.']that the discliplin.e is unconcerned w1th any aspect of the study ‘of. man. RS

.Structure of anthropology may be readily expanded by considering fundamen‘tal
:'~'concepts and generalizations as a part of structure.‘ Applied anthropology .
might also be considered a. structural component by some practitioners._\ Other...-"f

o possible components include the combination of anthropology Wlth some other
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discipline such as anthropology and education,in which the principles of

: anthropih_logy are related to the sec'ond.discipline.

" Trends of Anthropology -

Assuming that the methodology of anthropology continues not to be experi-

'mental in most instances, it appears that anthropology will not change
'.dramatically during the next several years.‘ Changes in anthropology tend to

: be more evolutionary than revolutionary, since a dramatic breakthrough in
| methodology is less likely than -in disciplines that utilize experime'otal
- .methods. Anthropology does respond to the culture in which it eXists, §0.
emphases shift with the times.” Methods are continually refined and app1ica- :

: ,‘tions of anthropology to practica1 problems are becoming more: frequent.

' One important shift in. emphasis has been towards the study of man. in

,'jl.'ﬂ'fnore a.omplex cu1tures..‘. As previously noted there has been much concern With .
"‘:-A"j.recording data from simple cultures while they still existed While these
".,"simpler cultures continue.to be of interest:, especially in regard to the
.".';;4_'effects of rapid change comple‘x cu1tures presently have extremely pressing

"l‘-‘,:problems. _ The need to study these problems is atLracting anthropologists. C

Another area of concern 1is: refinement of anthrOpological method, and a

":"':trend towardmore rare and precision in field studies has been.seen.. That
| -'ll:jis, a shiftl from the humanities toward behavioral science has become somewhat-.
more pronounced lnvolved in the change Iare suchlrefinements as paying. more
attention to how representative a sample of‘behavior is obtained more u-se of :

"jtest instruments, and less reliance on unsystematic observation. B

The refinements illustrated above also imply an increasing emphasis on

i ;

‘ *.:,interdisciplinary study of man involving other specialists such as psychologists _-

. l:”‘. ,and geneticists., Interdisciplinary studies that att:empt to produce more




unified theories of human behavior explaihing'how man becomes man in his

culture have gained increasing favor.
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ECONOMICS

Economics‘is the study of how people satisfy their wants with their re-
gsources.  People usually do not use basic resources directly in satlsfying
their wants. Rather, they use such resources in ‘distribution of income as
well as in the'production,*exchauge,-and consumption‘of goods and services.

Thus this study must encompass the total economi. process'in terms of the

‘subprocesses of production, exchange, consumption,-and income distribution

Scope

The total process 1s made tremendously complex by the simple fact that
pe0ple 8 wants tend to be much greater than can be satisfied by available re-

sources, 80 resources relative to wants are scarce.' It is the study of this

' scarcity and attempts ro overcome it that is the focus of economics._ '

Economic scarcity forces ccncern with economizing (economic efficiency), o

that is, the best allocation of scarce productive resources in Jelation to the:

best choices of the many goods and services that might satisfy the most im-i” .

portant wants. Economizing requires a continuous series of decisions or o
choices,

Economics concerns decLsion-making in resource use,_including recognitionlfg

' 'of the social problems and goals to which some economic decisions relate.;
hy Economists pose alternative solutions and try to identify the most appropriateﬂifl

 course. or courses of action to attain economic efficiency.,‘ff'

Economics does not limit itself to description but goes on to analyze

beconomic activities and to explain these activities--to tell how economic

‘activities occur, why thcy occur, the significance of their occurring, their f{ll:

'predictable consequences and ways,of controlling them..jiiypf'
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The scope of economics-overlaps several other social sciences.  Economic

\'activities involve individuals and groups of individuals in a material world

‘within a framework of social institutions._ Certain aspects of such institu-

cions and organizations as labor unions, busiresses, government and others

- are of interest to economists as. well as sociologists. Mutual interest in
:’7technology relates economics and anthropology. Economics involves conflicts
-among individuals and groups that can be settled or modified only in the

: political arena, thus bringing the economist into contact with political

science. In studying the forces of economic demand and supply in the produc-

tion, exchange, distribution, and consum»tion of goods and services, the -

'economist comes upon behavioxal forces that ‘eJd him to psychology. The
1 physical environment influences economic production, exchange distribution,

"_and consumption.. The importance of spatial relationships, for example, in

' _‘.economic activities reflects the closeness of geography and economics. InF

'_‘tere t in economic forces in the past leads some cconomists into history and
- some historians into economics. Personal economic motives have swayed the_
1-minds and actions of mankind throughout history':-If-prOperly understood

history can serve as a. guide to avoiding mistakes that have already been made.

Economics makes extensive use also of mathematics. The subject matter

_5of etonom-cs lends itself well to quantification, and what can be quantified

e

ﬂ'can be explored by the powerful tools of analysis developed by mathematicians.
‘den addition, mathematics helps the economist derive principles, laws, or
»5ﬁgeneralizations from observations and also derive additional laws, principles,_.

mjor generalizations from those already formulated

: ‘fafBasichuestions_in,Economics"fv.
.véLhtﬁéﬁfundamentaltduestion to'befanswered'byseconomicsfis‘how“to cope with -

‘pzéllzi:,p".‘~ 3f‘
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'scarcity--'the'scarcity of 'resources in relation to wants. A number of other

‘questions stem from the. fundamental question

How 8C. .ce are. our resources and how valuable are they? Resources are

scarce and o. ralue: ‘nly in re1ation to the goods and services produced or

‘the wants the resources may directly satisfy And these goods -and services

are of value only in relation to the effective demand for them. The prices

' that are placed upon goods and’ services indi( te their re1ative scarcity and

value and serve as rates of exchange for resources and products.

Who "-nkes ‘the decisions as to what and how much to produce and how are

these: decisions made'? In a market' _system individuals or groups of individuals
makes the decisions as to- what types of goods and services are produced and
" how much of each will be ‘made. ~In' a free \market the forces o~ demand and

' supply determine prices which in turn determine the item and the quantity of

production. In a ‘traditional economy these decisions are made by custom; in
a command economy they are made by authority.

How are resources used in the production of gooda? In a market economy
decisions about what resources to use and in what proportions to use them also
are made by the interplay of the forces of supply and demand. As demand for
a resource increases relative to supply, there is a tendency to shift from
the use of that resource to the use of another. That is, as one type of re-
source becomes scarce relative to another, there is a shift from the use of
the fonner to the use of the ‘latter,

How are goods and services obtained more by some persons and less by
others? How are they made available to those who need or want them? Economists
refer to this area of inquiry as the question of income distribution and study
it in tems of decisions made variously by tradition, command, and the market

systems, As the American economy is basically a market system, American
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economists devote most of their efforts to a study of the economic market

"'plac-:lé where inc':ome} ‘d'i-stfib'ution'_is _detemdned.

_ How much 'in_ tété] ran be produced aﬁd ‘wi‘11 be produced? The amount of
reséufces 'and t:hé mannér in which ﬁhey are Zused put limits upon the total
that caﬁ'be btodﬁced. As 'mofe' resources becomes uvailable and used more
'efficientiy? more éan be.produced. As effeétive demand is increased, produc-
tion will riéé tov‘ar'point beyond which no more can be produced without changes
| in revsm‘xrces cr techhology or both.

How fast will an economy grbw? Growth depends on the amounts and qualities

of résources devoted to the prodﬁétive system and on the improvement in and use
‘éf ‘technology. 'Deci‘sions. on growth are made like other econ‘omié decisions, by
‘c‘ommar_ld'., by ,ttaditioh, and By the mafket. In any system, growth when an
economy is at fﬁll émployment: can come about only by curtailing immediate con-
sumption and increasing plant and equipment or by improving technology.

How is money used to facilitiate the exchange of resources, goods, and
- services? The direct exchange _of resources, goods, and services through
barter is a very cumbersome process. The chances of buyers and gellers at any
time or place making offerings that would result in exchange are very slight,
Fortunately, money has been created and when widely accepted helps to over-
come the awkward conditions of time, place, and balancing of offers and bids
that barter entails.

Other important economic questions concern such problems as market im-
perfections, unemployment, inflation, the role of govermment, what kind of a
system does man need to reach such basic desires as freedom from fear and

poverty, and such goals as society may fix from time to time., All this may

be summarized by saying that economics asks these questions.

What goods and services are being produced?
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How are they being produced?
How are they éllocated among people?

How efficiently are our resources being used?

How fully are our resources Being used?

Is our capacity to produce growing?
Chief Methods, Techniques, or Procedures of Investigation

A chief method of investigation in economics is model or theory building,
which simplifies reality. Models may be expressed vei'bally, graphically, or
mathematically. Much more deductive than 1ndﬁct1ve, model building involves
the selection of premises'(asamnpt:ions, postulates) and the deduction of con-
clusions (theurems, implications) from those premises., Deduction usually uses
Aristotilian syllogisms composed of categorical, hypothetical, alternative, or
disjunctive propositionmns.

Lipsey and Steiner define theory in tneir text, Economics. '"A theory
consists of (1) a set of definitions that states clearly what we mean by
various terms, (2) a set of assumptions that defines the conditions under
wvhich the ti\eory is to apply, and (3) one or more hypotheses about the way in
which the world behaves. Hypotheses may be simple assertions or they may be
logical deductions from the assumptions. In the former case, we sometimes
refer to them as assumptions; in the latter case, we refer to them as implica-~
tions. The implications that are deduced from the assumptions can be tested
against actual empirical observations and we can then conclude either that
the theoxry is consistent or inconsistent with the facts.'

Inductive methods are used to determine whether the pranisés and conclu=~
sions of the model are true. Induction involves observation of particulars
in real economic activities, If one or morxe of the premises is not true,

Zag
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other premises may be investigated and if found both true and relevant may
replace the untrue premi‘se(s). The new conclusion is again checked against
evidence for truth or untruth.

A main goal 6f ihquiry is the discovery °f, meaningful r.elationships‘
within a discipline, Relationships are the connections amo.n.g variables and
are sought to enable the economist to understand, explain, predict, and pos-
sibly identify means of control of the world of reality. If there is a rela-
tionship among two or more variables in the sense that they may depend upon
each other, it may be said one variablg is a function of others. It is then
the object of the economist to find cut exactly what the function or relation-
ship is and, hopefully, to discover causal relationships. Since it is diffi-
cult to deal with multiple relationships, the economist often makes an assump-
tion that (for his st:udy. at a particular momgnt) ‘all variables, except the two
he has selected for study, remain constant or at least have no significant
influence on the two. In popular language one says, "All other things remain-

ing the same."

Economists spend a great deal of their time on inductively examining

evidence to form descriptions and measurements, as well as to test hypotheses.
Having no special methods of his own, the economist uses various social science
research methods such as the source method of history, the regional analysis
of geography, opinion polling, sample surveying, interviewing, content analysis,
simulation of decision making, statistical methods, linear programming, gaming,
input-output analysis, and mathematical logic.

Of central importance in economic reasoning are the analytical "tools"
of funétionalism, equilibrium, maximization, and marginalism, These tools are

considered here as fundamental concepts.
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Key Economic Concepts

Functionalism is the practice of emphasizing operational or functional

relations.hips, such as the relationahipv between the quantity demanded of an
item and its pricvé or between the quantity aupblied of an item and an item's
price. But of .even greater importance 18 the relafionahip between the two
functions--demand and aup‘pl‘y--temed market price. Both demand and supply
are fofcea in tﬁe market plaée reacting agaihat each other and tending tWards

a balance of themselves. This tendency towards bal: ace is termed équilibrium.

To economize is to get as much want satisfaction as possiblé. ' This means

we maximize satisfaction. This act of maximization may take many'fonns,'bu't

of‘ most interest is consumer behavior in maximizing 'satisfactiqﬁ in consumption
and business behavior in maximizing profit in production. Maximization is
closely related to equilibrium, for as consumers and producers maximize'theit
interests their actions tend toward equilibrium where price is determined.

The i‘ange of economic possibilities is so liritless that it would be almost
impossible and quite unnecessary to deal with all cf them. Therefore the
economist starts with what is and asks himself, "What would happen if we made
changes from what is now?" This means he is looking at the "margin" of phe-‘
nomena, which is much easier analysis than would be true of all real_it:y.

Marginal revenue is the change in total revenue per unit change in the

quantity sold. Marginal cost i8 the change in total cost per unit change in
output. The .. .rginal product of a factor of producfion is the change in total
output per unit change of input of the factor.

One form of aggregative analysis is monetary and is expressed as total
demand (the quantity of money times its velocity) equals the total supply (the
price level times the amount of goods and services produced and sold.) The -

equation depennds on logic and cannot be tested for its validity., However it
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is very useful in noting relevant variables in macroeconomics and their re-
1at:16nship to each other. 1t is a guide to the use of monetary policy in.

deteﬁninin_g aggregaté‘ output, employm’ent:v, ‘and prices.

The Keynesian system of aggregative analysis involves two basic equafions

deriv.ed' ldg_i'éz_'alvly.. They state that national income equals total consumption

" and saving or total consumption and investment; therefore, savings equal in-

vestment. Cons'umpt:ion' is a function .r;f income and that function says that
beyoﬁd a point we save>‘part rather. than spend all of any addition to our in-
come. vThe ,Keynesianp’ultiplier principlie says that a change in investment

]ead‘s to an even greater change in income (multiplying rather than merely
adding an amount). The same principle applies also to a change in consumption ’

or goveramental expenditures.

Structure of Economics

The term "structure" has several meanings, awmong which are (1) classifica-
tion without continuity, (2) classification with continuity, and (3) thne central
and fundamental ideas that explain and delimit a discipline, without or with

its methods.

(1) Classification without continuity would be the consideration of a

~discipline in terms of its (a) subject matter, (b) methods, (c) goals, such as

koowledge, and (d) its practitioners.

(2) Classification with continuity would be the consideration of a dis-
cipline in terms of (a) macro-microecononics, (b) principles-policy, (c) central
ideas-problems, (d) aggregate-sectoral, (e) real-monetary connections and con-
trasts, and if.) economics-economic hiaﬁor&-economic geography-econometrics-

location theoyry-etc.
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The central and fundamental ideas that explain and delimit economics

have been sunmarized téce"ntly'by such leaders in economics education as

Lawrence Senesh, Meno Lovenstein, Robert Darcy, and John Maher. Comments by

each of t:hesé‘economilt:é f:oliqw'.

Senesh writes in ‘Conc'ept:s and Structure- 1n the New Social Science Curricu-

The central idea of economics is the dcatcity concept,
namely, that every society faces a conflict between unlimited
wants and limited resources. v ‘

Out of the scarcity concept a family of ideas emerge. Be-
cause of scarcity, man has tried to develop methods to pro-
duce more in less time, or more with less material and in
shorter time, Various types of specialization were dis-
covered in order to overcome the conflict between unlimited
wants and limited resources. We specialize geographically,
occupationally, and technologically, The third family of
ideas grows out of specialization.

Because of specialization, we are interdependent; inter-
dependence necessitates a monetary system and a trans-
portation system. The fourth idea emerges from the first,
scarcity, and from interdependence,

Men had to discover an allocating mechanism and this is
the market, where through the interaction of buyers and
sellers price changes occur. Prices determine the pattern
of production, the method of production, income distribu-
tion and the level of spending and saving, which, in tumm,
decide the level of total economic activity. The fifth
family of ideas grows out of the fact that the economic
system is a part of political society. The market decision
1s modified by public policies, carried out by the govern-
ment, to assure welfare objectives. These welfare objec-
tives are detemmined in the United States through the
political interaction of 200 million people which generates
thousands of welfare objectives which I have reduced to
five: our attempts to accelerate growth, to promote
stability, to assure economic security, to promote economic
freedom, and to promote economic justice.

I.pvenst:ein in Economics, Teacher's Guide states the following.

By the structure of economics is meant: (1) the division
of the subject into its major categories and (2) the basic
analytical themes which run through the entire subject,
Economics may be divided into three groups of ideas:
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(D) bcarcity and basic economic decisions; (2) The flow
of goods and services and the flow of money; and (3)
The coordination of ecoromic activity. The basic
analytical themes are: (1) Marginal analysis and (2)
‘Institutions. The structure of economics may then be
thought of as a grid. (categories as columns and’ t:hemes
as rows).

In the Natidhal Association of Secondary School Principals Bulletin

(November 1965), Darcy conceives of economics as the study of how society

organizes to develop and use its rélatively scarce resources of labor, capital,

and land to satisfy human wants. There is interaction of three basic sets of

forces: resources, technology, and institutions. There are five basic models

in economics:

(1) The interacting forces of resources, technology, and insti-

tutions, (2) Circular flow of economic activity, (3) Production-possibilities

curve, (4) Supply and demand curves determining equilibrium price, and (5)

Aggreg'at:e demand and supply curves.

Maher in_.What: Ts Economics? proposes the fellowing.

1.

Categorization
Resources, production, outputs, consumption, and
objectives (satisfaotions).

Identification of rclationships
Price relationships among outputs and resources.
Substitution relationships among resources in
production and among outputs in consumption.

Combining categories and relationships into systems
Attaining the '"optimal" operation of a system
requires a guiding criterion of performance.

The whole economy as a single system.

Recent Trends and New Emphases in Economics

One of the most important recent emphases in economics has been the

emphasis on macroeconomics--the study of large aggregates within an economic

system, such as the total output of goods and serviges, the total number of
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jobs avéilable, the total number of unemployed, the total stock of money, the

ger.lera"l pr"it:e level, the level of business activity, and other total (aggregate)
'con'cepts. In comparison,‘microeco‘nomics focuses on the individual decisions
of p‘ersoné, businesses, indlistries, and on spec-ific prices;
| . Macroeconomics is concerned with the total of decisions to spend or not
to épend, to invest or not, to tax ‘or not, and their effects on employment,
pxl'odvuc.tion, income, and prices. Economists.no longer generally assume that
'ag‘g‘regéte decisions left to themselves will ‘always provide full employment and
economic stability. Modern economics discounts Say's law which held that
production automatically produced sufficieni: demand to keep the economy on an
- evén and high 1evé1 of employment. Macroeconomics emphasizes that the economy
' may not operate at its potential and there may be serious gaps between what
the économy could do and what it actually dbes do--a gap between potential
GNP and actual GNP.

Economists now look upon the economic process in terms of the main flows
of consumer expenditures, business investment, expenditures, and government
expenditures as making up total demand and determining total national output,
Economists suggest that consumer spending is largely passive and that business
investment depends upon many different factors, and both may be difficult to
control, |

On the other hand government expenditures (and income) are more amenable
to control. Congress itself in the Employment Act of 1946 declared '"that it
is the continuing policy and responsibility of the Federal Govermment to use
all practicable means...,..to coordinate and utilize all its plans, functions,

and resources for the purpose of creating and maintaining, in a manner calcu-

lated to foster and promote free competitive enterprise and the general wel-

fare, conditions under which there will be afforded useful employment oppor-
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tunities.,.and to promote max{mum employment, producg::lon, and purchasing
power.'

With‘ this declaration of policy behind them, governmental officials have
developed both monétary and fiscal policies to cafry out the declaratjion as
effectively as possible. Economists have devoted much of their effort to the
study of the potential and actual effects of both monetary and fisc#l actions,

separately and together. More and more attention has been given to a proper

. balancing among the sometimes conflicting goals of maximum employment, produc-

tion, and stable purchasing power. Economists are much concerned that maximizing
employment may lead to decreasing purchasing power. They are concerned witﬁ

the question, 'Can we have full employment with price stability?' and they. tend
to believe the answer is 'no." |

Although economists are concerned with growth and stability, along with
other economic goals, until recently they have tended to slight the goals of
economic freedom and justice. Current political considerations may bring these
goals back into the front ranks of economic policy making.

Classical economists, such as Adam Smith, said that competition made the
enterprise system operate to the benefit of public welfare, but was suscep-
tible to destruction by the enterprisers themselves. However, the classicists
tended to be more optimistic on competition's continued and effective viability
than many economists are now. Today there is widespread doubt that competition
can do its job in our economy. Economist John Kenneth Galbraith suggests in
one book that "countervailing power" will save the competitive market system
and a later book seems to say that the market is being replaced by corporate
planned decisions on the "what, how, and for whom" economic questions. The

matter remains unsettled.

Another interesting new emphasis in economics has been the structuring of

systems into the categories of tradition, command, and market. This structur-
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ing has been very useful in bringing about the understanding of both historical
and contemporary economlc systems. Similarly, the structuring of economic
growth into stages of development by economic historian Walt Rostow has aided
Americahs in grasping the problems facing nations much less developed than

our own,

With a greater awareness of economics, major economic groups have taken
on greater economic responsibilities. The goﬁernment has not only concerned
itself with aggregate aspects of the economy such as employment and price
stability, but is providing an ever increasing minimum level of support for
individual welfare. At the same time, private business and organized labor
have taken constructive steps, often in cooperation with government, in support
these steps have been cooperative regional programs such as Appalachia, and
programs in urban affairs such as transportation studies and their implementa-
tion.

Economics in recen: years has received a tremendous amount of help from
the substantial increase in the collection of economic data and its processing
by high speed computers, These computers are a necessity in the recent
emphases on'input-output analysis and game theory. At the same time the quality
of the new data has been greatly improved with the refinement of survey tech-
niques. These developments have led to a great increase in economic fore-
casting and the use of such forecasting by business, labor, and government,
Forecasting has introduced a form of economic planning that could go a long
way in mecting some of the nation's persistent economic problems of employment,
growth, and stability.

Probably the most important outcome of these tremendous statistical efforts

has been the development and refinement of a system of accounting ror the whole
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economy--what all people produce, spend, save, invest, etc.--known as the

national income accounting system: Gross National Product, Net National
Product, National Income, Personal Income, Disposable Income, etc.

Other new emphases have centered on underdeveloped countries: low per
capita income, difficulties in applying western.technology and in accumulating
capital, exploding populafions, and controversies over the role of foreign
aid; and also centered on the problems of affluence: growth and poverfy,
growth and the quality of life, and the relationships of the state, the private
individual, and the public. Economists are contributing to an awakened interest
in these probiems and their solutions.

Finally, there has been a remarkable increase in attempts to Bring order
and stability to a rather chactic and precarious international monetary system.
Central banks of the free wofld nations are learning to act together_and take
steps to help each other out in times of crises. And thefe are significant
attempts being made to reform and improve intermational mouetary arrangements

to bring about stability and expansion of irternmational economic activities.




Bocommended References on Economics

Calderwood, James D., Economic Ideas and Concents, DEEP, Part One, Joint
Council on Economic Education, 1968.

Coleman, John R., Comparative Economic Systems, An Inquiry Approach. Holt,
Rinehart, and Winston, 1968.

Darcy, Robert L., "Economic Education for Teachers,' in MASSP, The Bulletin,
National Association of Secondary School Principals, November, 1965.

Gill, Richard T., Economics and the Public Interest, Goodyear Publishing Co.,
1968,

Lovenstein, Meno, Economics: Teacker's Guide. Ohio Ciuncil on Economic Educa-
tion, Chio University, Athens, Ohio, 1966.

Maher, John E., What Is Economics? Wiley, 1968.

Prehn, Edward C., Teaching High School Economics: The Analytical Approach,
Pitman, 1968.

Warner, Aaron W,, and Victor R. Fuchs, Concepts and Cases in Economic Analysis,
Harcourt, Brace, and World, 1958.




GEOGRAPHY

Trends in Geography

The impression commonly held of geography dates from its earlier stages
in this country. At the university level, however, there has been much change
in the discipline. At the beginning of the century the subject was primarily
earth science and most geographers were trained in geology. By the second
decade the human element was introduced, but without changing the approach
inherited from geology. That is, geographers were seeking cause and effect
relationships where the physical elements were assumed to provide the principal
stimulus to which man reacted. Remnants of this period have persisted to the
present day, but the viewpoint according to one writer, "...practically over-
powered American professional goegraphy in the first generation of its his-
tory." An interest in regions and the regional appronach advanced in the 1930's,
and in the 1940's geography came to be viewed as the study of similarities and
differences under the banner of areal differentiation.

Three important changes occurred in the 1950's. One of these was a de-
cline of interest in regional geography with a compensating increase in
systematic or topical geography. A second important change was the develop-
ment by geographers of statistical techniques and their application to geo-
graphical problems. The result of these two changes gave rise to a third
vhich set the stage for the 1960's. Geographers have traditionally been
interested in the spatial dimension, but most of their early concern was for
facts and descriptions, with only limited attention given to analysis. With
the introduction of statistics in geography the tools became available, making

it easier to focus on the analysis of various phenomena distributed over space,
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and thus the era of spatial analysis made its appearance. This is probably
the principal new direction that became firmly developed during the decade of
the sixties.

It should be added that each of the earlier stages was not abandoned
wvhen a new one appeared. Topics have persisted once they became entrenched
in the discipline, and usually remained long after others were adcpted. For
example, environmental determinism, a central theme of geography during the
second and third decades of the century, still exists today, even though it
has lost credibility among geographers. Other topics, such as the focus on
regions or areal differentiation, are still present in American geography,
though not enjoying the popularity they once had. Furthermore, it should be
added that the 1960's did not see complete agreement on spatial analysis as
the principal focus for the subject. Some geographers have suggested that
the discipline is destined to become a behaviorzl science, and believe that
a psychological dimension must be added and attention given to the whole range
of possibilities relating to perception (spatizl perception, envirommental
perception, social pexception and others) since people make decisions on how
they perceive the facts, not necessarily how they actually are. It would be
difficult to predict exactly what the principal focus of geography will be by
the end of the 1970's, but judging from past experience there is little doubt
that it will be different from what it was at the end of the 1960's.

A different, but significant frend relates to geographic education. The
1960's were particularly important since that was the decade when some of the
people involved in new and developing ideas in geography increased their
dialogie with scholars who were d:veloping new contributions to learning theory
and teaching strategies. The joining of these two components gave rise to a

new thrust in geographic education, which found its initial expression in the
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High School Geography Project and which later appeared at the elementary school
level in the work of the Geography Curriculum Project at the University of
Washington.* From the examples provided by these projects, it i3 evident that

geographic materials and instruction may take quite a new turn in the 1970's.
Scope of Geography

The social sciences are all related in that each focuses primarily on
some phase or subdivision of human activity. All are concermed with attempting
to understand and explain human actjons. Geography is similar to the other
social sciences in the data and research techniques used. The principal dif-
ferences are that the geographer focuses on unique concepts, raises distinctive
questions, and is the only one of the social scientists who concentrates pri-
marily on spatial relations as they relate tc human activity.

In at least one sense, however, there is no such thing as a geographical
fact. Facts are facts, and classifying them does not strengthen their impor-
tance or credibility. For example, the location of Philadelphia is 40° North
latitude and 75Y West Longitude; the population of Indonesia is about 115,000,000;
the average annual precipitation of New Orleans is 57 inches; the capitol of
France is Paris. All of these might be accepted as facts, but there is nothing
peculiarly geographical about them. These same facts may be at least as useful

in some other disciplines and can scarcely be said, then, to "belong" to geog-

raphy.

Basic Questions in Geography

It has been suggested that geography be viewed as '"...a method of inquiry

and a manner of knowing." Geographers aie perhaps best distinguished by the

, *See, for example, the entire May 1969 issue of the Jourmmal of Geography
or Social Education.
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kinds of questions they ask and the methods used for finding answers. What

then are the kinds of questions that geographers might ask about such problems

or topics as those listed above? Surely some of the following would be in-

cluded.

1.

Where is it? Depending on the problem at hand, this question may

involve three parts: (a) what is the specific or absolute locatien,
if we are dealing with a single phenomenon; (b) what is its relative
location, that is, what is its location in relation to other places;
and (c) what is its pattern or distribution? This last would not

be appropriate for a single phenomenon like a city, a shopping cen-
ter, or a factory, but it would be applicable to cities of France,
tobacco production in Georgia, railroad lines in Argentina, etc.

The focus of the question, ''Where is it?" will change with the kind
of problem.

Why is it there? Are there any particular factors which seem to

have been important in its being located where it is, or in its
pattern or distribution? And what gave rise to its development?

The condiiions may be different now than in the beginning, as with
cotton production in the United States, transportation routes, or
even the location of a city such as Memphis. The question is often
difficult to answer, requiring much research, and should not be left
simply to assumptions or inferences based on present-day ideas, in-
formation, and values. A thorough delving into history and histori-
cal documents will often provide many insights on present and past
characteristics.

How much is there? In some problems this question is not appropriate,

but in others it is. It is frequently helpful to know something

50




about quantitative value and what the trends have been. If one is

concerned with airline passenger traffic, tonnage passing through
the Suez Canal, importance of cotton gins in Georgia, and the like,
the present quantitative value and past changes or trends in this
value often provide helpful ideas that will relate to the fund of
information developing on the problem.

4. What are (or were) its relationships with other places? The purpose

of this question is to focus on the connections between the place or
area being investigated and other places. The number and kind of

connections may be more important in the development, present status,

or changes than in the immediate locational characteristics.

5. 1s there reason to believe any changes will occur in the near fulure?

? Prediction is risky, but it is often possible to assemble a tody of
knowledge on a probiem, make an analysis of the data, and determine
what past events have been important in producing change. An analysis

of present conditions may then help in making a reasonable prediction

of what cnanges are likely to occur in the future.
For any specific topic or problem not all of the above questions would

necessarily-apply, but these are the kinds of questions that are appropriately

agked.

Geographic Concepts

There 18 no complete agreement by geographers on exactly what concepts
are basic to the discipline. The 1list that is offered here includes most
of the major ideas of scholars who have written on this subje;:t, but it is
’ given a slightly different organization. Four principal organizing concepts

of geography are the following-~-(a) Culture, (b) Spatial Distribution, (c)

Spatial Interaction, and (d) Regiom.
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Culture. The concept of culture has only recently come to be recognized

by geographers as a basic concept. Entire volumes and dozens of papers have
been written about culture (mostly by anthropologists) in an effort to define
ft. GCeographers have added little to the concept and have essentially adopted
the anthropological interpretation and 1acorporated it into the geographical
method. In brief, culture is tuken in its broadcast sense and includes those
material and non-material traits of a people recognized as their total way of
1ife. Thtat is, culture includes the attitudes, values and belief systems,
tools and technology, social and political organizations, economic system,

and the method of enculturating the young so that they may become prepared to
function in their society and perpetuate the way of life.

It should be obvious that the geographer is usually not equally concerned
with all facets of culture, but he will sift out those elements that will aid
in providing the understanding and explanations he seeks. For example, some
questions that relate to agricultural practices, systems of exchange, and re-
sources are adequately answered only by reference to the cuiture of the society
involved, The geographar has much less interest in topics that lack a spatial
dimension such as kinship, belief systems, rites of death, and the like.

Geographers have recognized for some time that there are no intrinsic
characteristics associated with any particular kind of physical matter that
require it to be labeled a resource. Whether the item is rocks, soil, coal,
wood, gold, or radioactive ore, none of these has characteristics demanding
recognition as a natural resource. Instead, the potential or actual uses to
which these can be put make them resources, and it is a people's culture that
makes ‘this determination. Different cultures will frequently have different
value systems in the recognition and utilization of things called resources.

There is another aspect of culture .that has recently attracted the atten-
tion of geographers, and this is the field of perception. Many geographers
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formerly assumed that all people perceive of the same phenomena in the same

wvay, and thus an ethnocentric judgment was frequently made, But this line of
reasoning 1is r.xow questioned. For example, the nomad probably perceives of the
desert quite differently from the inhabitant of a humid region. Or a person

on the coastal plain may perceive of the mountains differently from people who
reside in the mountains, and vice versa. Distance may have quite a different
meaning to the person living on a large ranch in Texas than for the resident

of Atlanta. Perception is also recognized as a trait which i8 learned, and

people in different cultures or enviromments attach different meanings to the
same phenomena. Geographers, therefore, are now coming to realize that in the
search for explanations of certain human decisions, a knowledge about percep-
tions of the people involved is a vital element and may be more important than

the actual facts.

Concepts related to culture include acculturation, culture area, diffusion,

and social change, any one of which might be a focal concept for a particular

problem or exercise. A geographer might stress only one of these (such as the
diffusion of Islam, or the social change resulting from the Mexican land re-
form program) if his objective were to develop the concept rather than study
a total culture.

Geographers do not have as one of their goals the study of all the world's
cultures. This would be an impossibility. They do select particular problems
or activities that relate to the human decisions, assessments, and activities
within the context of a culture, These may be quite different among peoples.
And, even though people of one culture have adopted methods, values, or
attitudes that might be found to be dramatically different from those in

another culture, each has abundant reason to find some comfort and satisfaction

in their own way of life.
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Spatial Distribution Geographers are concerned with specific location,

yet any one location may have a variety of vnaracteristics. If a characteris-
tic is selected and its location recorded on a map, the result shows its dis-
tribution. For example, one of the characteristics of Athens, Georgia, is
that it has textile mills. If on a map one were to place a dot locating each
textile mill in Athens, and then continue this for all mills in Georgia, the
map would show the spatial distribution of textile mills in Georgia. The

same could be done for any characteristic and in any part of the world. These
distributions often permit a degree of generalization that is not possible by
examining data in a table because the table does not readily show the spatial
dimension.

Analyzing distributions and seeking explanations for them are important
parts of geographic method. A word of caution is necessary, however. Seldom
are there simple explanations for the distribution of phenomena. For example,
it can be said that most of the people of China live near the coast because
of the level land; the distribution of the iron and steel industry in the
United States is determined by the distribution of coal; the distribution of
the rice growing areas of the world is determined by the warm, humid climates,
Yet none of- these explanations is satisfactory. In fact, some would argue
that they are false. To account for any particular distribution, especially
where man and his culture are involved, is very complex and requires much
study and analysis. But this is the challenge that the geographer accepts.

There are other important concepts in geography related to spatial distri-
bution. Some of these, such as place and location, refer to single phenomena
and are the ingredients of spatial distributions. Similarly, it might be
érgued that the concepts of site (the detailed position on the land, usually

with“teference to a settlement) and situetion (location with reference to

»
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other places) might also be included here. On the other hand there are the

concepts of density, network, pattern, and dispersiom, each of which 1is used

to describe a particular distribution. All of these are found among the geog-
rapher's concepts.

The concept of spatial distribution is useful to the geographer in two
ways. It may permit a degree of generalization of a particular phenomenon on
a map prepared by someone else (as that in a textbook or an atlas). Or the
preparation and analysis of a spatially distributed phenomenon may be a step
in a problem or research activity in which one will be testing a hypothesis
or formulating new hypotheses. In either instance, it is one of the oldest
and most used concepts of geography.

Spatial Interaction. me of the reasons many people have a natural

interest in geography is that commodities, people, and ideas are not fixed
elements on the earth. The movement of these and other things is not in a
random pattern, but occurs in response to a multiplicity of pressures that set
them into motion. Whether it is the rural-urban migration of people, the
movement of iron ore from Venezuela to Delaware, the broadcasting of news from
a television station, or the American tourist in Europe for the summer, such
occurrences spur change and establish associations that make the world dif-
ferent. Spatial interaction is a measure of the extent to which one location
or area is tied to another.

If one considers the city, the central business district usually has an
advantage over other commercial areas because of its central location. It
usually is the point in a city most accessible to the entire urbanized area,
and therefore has an advantage over other points in the exchange of goods and
services. However, with freeways and the migration of people to the suburbs,

neighborhood shopping centers have gained in popularity, partly because of their
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accessibility. And distance is not always the most important consideration

in this interaction because frequently a number of other things, such as time
and cost, are important factors. On the other hand, a lack of either centrality
or accessibility produces a degree of isolation that usually induces a decline
of function, whether it be for a single store or a shopping center. Through
the innumerable linkages that permit interaction over space, a variety of
spatial associations is established which give rise to areal coherence.

The example used here was the city, but one could note the same for a
particular area or region of a country or for an entire nation. Spatial inter-
action produces change in the characteristics of places, and geographers, in
measuring the degree and amount of this interaction, try to determine the im-
pact that it has, or will have. Or they may attempt to account for the amount
of spatial fateraction of a particular phenomenomn.

This concept of spatial interaction is probably the one that has received
most attention by geographers in the past decade or two, and it has therefore
undergone the greatest recent development. Studies dealing with cities, trans-
portation routes, and migration of people have received much attention, but
the concept has application to practically any topic with which geographers
deal.

Most of the other geographical concepts that relate to and are in fact
part of spatial interaction have already becn mentioned. They are centrality,

accessibility, distance, linkage (ovr communication), isolation, spatial asso-

ciation, areal coherence, and interdependence. Many geographers and teachers

often find it useful to stress sor.e of these lower order concepts in building
the concept of spatial interaction. For example, if focus is given to the
concept ofhcentrality when accounting for the devélopment of Chicago as the

great railroad center of the United States, or of Rotterdam as one of the
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great seaports of the world, and then some of the other concepts are tied in

with the idea of centrality, often the underatanding of the concept of spatial
interaction 1is simplified.

Region. As used by geographers, the concept of region is in reality a
technical terin. Regions do not exist naturally on the face of the earth, but
are created by and in the minds of humans. And how one person perceives a
particular region might be quite different from the way it js perceived by
another. Examples of this are '"regions' like the Middle West, the West, or
the Southeast as parts nf the United States, or the Cotton Belt, the Com
Belt, the Amazon Basin, the Central Swedish Lowlands, the Pampa, or the Great
Hungarian Plain. Different people will define the boundaries of these regions
quite differently, and still all may be correct. Regions are mental constructs,
not natural entities existing on the land areas of the earth. ;et this fact
does not detract from their interest to the geographer. In fact, it may en-
hance his study of a region.

Geographers are interested in attempting to delimit areas of the earth
into regions where some particular phenomenon, or an association of phenomena,

dominate. 1In doing this they distinguish between two quite different kinds of

regions. One of these is the formal region. The criteria used in delimiting

such regions are usuvally based on something that is fixed, at least temporarily,
in a particular place. Examples of this might be the region of the piedmont

in Georgia, the prairie region of Alabama, the region of wheat production in

the United States, or the tobacco growing region of Georgia.

In contrast to the formal region there is the nodal or functional region.

The delimitation of these regions is usually based on criteria that relate to
the idea, 1if not the fact, of spatial interaction. That is, the trade area

of a supemmarket is the region in which the people live who buy their groceries
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at a specific store. Other examples wculd be the

lar fire station, the distribution region for the

service region for a particu-

daily newspaper, the delivery

region for the major department stores of a city, and the like. Geographers

have become interested in these kinds of regions,

a fact which probably relates

to the recent emphasis given to urban geography. Frequently geographers will

select several criteria in delimiting the trade or service area of a city in

an effort to learn more of the interrelations that exist between the close-in

and more distant parts of a city.

patterns and boundaries will follow.

Once this is done, some analysis of the

Summary of

A Conceptual Approach to Geograghy

Culture

Acculturation
Culture area
Diffusion
Social Change

Spatial Distribution

Place Density
Location Network
Site Pattern

Situation Dispersion

Region

Formal
Functional (nodal)

Spatial Interaction

Centrality Communication
Accessibility Spatial association
Distance Areal coherence
Linkage Interdependence
Isolation

Structure

The structure of gecgraphy can probably best be described as a "point of

view" or what Pattison calls a '"manner of knowing.' The professional geog-

rapher-was attracted to the discipline perhaps because of a curiosity or

interest in some of the basic ideas or concepts of the subject, by the kinds

of questions that geographers ask, and the procedures and techniques used in
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finding answers. And if geography has a structure, it must revoive around
these three things, all of which are briefly dealt with in vother sections here.

One way to structure geography is to organize it around discipline. This
approach interrelates the fundamental concepts discussed in the preceding sec-
tion.

How might the geographer proceed with investigation? There are probably
at least three research traditions that have been commonly used in the dis-
cipline and which might be called (a) satisfaction of curiosity, (b) geograph-
ical description, and (c) spatial analysis.

The satisfaction of curiosity refers simply to a question to which a
geographer is seeking an answer. The problem will focus the attention of a
geographer on a single subject and the exercise becomes a learning activity
with n: other particular goal. For example, a geographer may wonder if Macon,
Georg;ia, is really located on the fall line, and if it is, how important this
fact was in selecting the site for that city. Or, to what extent are the
iron smelters of the United States dependent on foreign sources of iron ore?
Or, why is it that in the southern city one often finds several Negro resi-
dential neighborhoods while in northern cities there frequently is only one?
Or, is there some kind of a model that can be developed which will help ex-
plain or demonstrate migration patterns in the United States since World War
I1?

Each of these questions would require the geographer to resort to what-
ever data or techniques would seem fruitful. The avowed objective in each
case can simply be to satisfy personal curiosity. The only thing that is
particularly geographical here is that in the examples cited, the problems do

relate to people and space. But many othex problems are investigated by all

students and scholars without regard to their discipline. This, in many
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ways, is probably the most common research tradition of any scholar or stu-
dent, regardless of his discipline affiliations.

Geographical description has a long history, but a stormy tradition in
the field of geography. It can focus on an entire nation, or move to larger
scale items like a region, a city, or a single farm. Or, it can deal with
topics such as potato production in Maine, changes taking place in railroad
transportation in the United States, or the importance of corn in the rural

economy of Mexico. The research usually involves collecting data, organizing

it, and then often attempting to produce an interesting narrative that will

afford the reader the opportunitj}.. for a vicarious experience. Research then
often becomes a series of ''satisfaction ’olf ‘curiosity' questions since one
usually attempts to learn as much as possible about his topic or area before
beginning to write his narrat;ﬂilve. It usually has a goal beyond that of
personal satisfaction since it ends with a product-~~-the description. One of
the common shortcomings of this researéh tradition is that frequently there
has been more focus on preéenting factual data than on the analysis, evalua-
tion, and interpretation oflthat data. Some geographers now argue that pure
description is no longer accepted as good geography, while others maintain
that it has'a long and respected traditinn and is still deserving of support,
The controversy will not be settled here, but it is perhaps fair to suggest
that geographic description no longer has the support it once had.

Spatial analysis has a research tradition of several decades among geog-
raphers in the United States. 1In the early days of this century the research
map, graph, or other graphic forms were employed for the purpose of assisting
researchers to analyze data, distributions, patterns, associations, and the
like. Since the 1950's statistical techniques have become a more and more

common analytical tool, which has been a factor in developing a focus on
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spatiai analysis. Research efforts here might focus on the correlation or
association of several variables, such as corn production, scil types, pre-
cipitation, application of fertilizers, s;}‘ize of farms, history of production,
etc. In using a multiple regression analysis one might be able to explain
variation in corn production in tte counties of Iowa. Or, in attempting to
understand something of migration, a geographer might deteimine the correla-
tion coefficients between migration rate and a series of independent but re-
lated variables; thus he might determine what variables seem to be most im-
portant in explaining certain migration flows. In the procedure touched on

here the map remains a basic research tool, but with the addition of statistical

- techniques the geographer can probe deeper and over a wider range.

Within the spatial analysis research tradition there has developed a new
interest in empirical method. Many geographers in reports on their research
projects follow a rather standard model used in thesis research., Other geog-
raphers are less formal and take a more relaxed approach by not formulating
and testing hypotheses, but they usually do maintain their focus on spatial
analysis. It might be added that this tradition also has application to the
two traditions mentioned above. One may use the most sophisticated statistical

techniques employing the most recent computers simply to satisfy curiosity.

And. in preparing a geographical description, much preliminary spatial analysis

may be part of the data gathering stage before the narrative opens. Thus this
tradition has applicatibns to the other research traditions in geography,
which perhaps explgins its rather rapid gains in popularity since the 1950's.
In conclusion, it appears that any geographical problem should focus on
analysis in developing one or mofe pertinent geographical concepts. The model
of inquiry should employ the appropriate questions as the guide to what data

need to be gathered, and the generalizations or conclusions should show the
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relationship of man to his spatial reference in demonstrating the importance

of the concepts to the problem being investigated.
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HISTORY

Nature and Scope

History is the record of experience--~all that has happened to man from
the beginning of time through the last elapsed instant. It is the effort to
grasp the whole of hixman experience through its -‘chronological framework., The
skeleton of history is time; its flesh is hurpanity.

If man is to be viewed in his entfirety, if he is not to be styled simply
as an economic or political creature, if history is to see him whole, it must
involve other social sciences. The house of history includes those working
in national and internatiomal events, with religious history, artistic or
intellectual concepts. Those who are tracing the developments in public
heaith, immigration, agriculture, inventions, folkways, and science, as well
as biography and the stories of growth of towns, cities, business, industry,
and mechanization, each add a part in history's reconstruction.

From these many strands, history is woven into a pattern. Although it
is directly connected with developments in anthropology, political science,
sociology, statistics, literature, and other disciplines preoccupied with the -
thoughts and behavior of men, although it is closely integrated with most other
branches of knowledge, it is a discipline distinct from them. Scholars now
realize that- the Hegelian~Marxian concept of history as a rational process
underestimated both the irrational and emotional forces that motivate man and
the importance of thes accidental and the contingent in history.

The forerunner of the modern school of historians was the Greek,

Thucydides, who wrote his History of the Peloponnesian War in the fifth century

B.C. In supplementing his own observations with reports of other eyewitnesses,




he found the accounts differed due to partisan bias or lapses of memory.
Disdaining the narrative or storytelling style of Herodotus, he tried to pre-
sent "an exact knowledge of .the past' by subjecting his data to the ''most
severe and detailed tests possible."

During the Middle Ages ecclesiastical authorities stifled the spirit of
inquiry. Medieval scholars inherited the Greek method of reasoning from
axioms that were not to be questioned. Thus, the classical heritage of
"knowledge' was regarded as a bady of ultimate truth. It was not until the
Renaissance that numerous scholars began criticizing the texts of various
documents in an effort to restore the original readings from faulty copies.

The liberation of history from theology reached its fullest development
in the historical works of the eighteenth century. Gradually men turned from
authority to evidence based on observation. Former notions about nature and
its ways were superseded by the scientific laws formulatéd by men like Galileo
and Sir Isaac Newton. Gibbon attacked St. Augustine's defense of Christianity.
Voltaire, Herder, Kant, Condorcet, and Humboldt discovered some sort of in-
herent evolutionary tendencies in historical change and progress. Both Hegél
and Marx saw no faith beyond history, agreeing that ghe historical condition
determines the human situation. Hegel accepted the idea that history was
intelligible because it was a product of reason instead of Divine Providence.

Historians attempted to make use of the scientific procedures, assuming
that man'q'acts were determined by natural laws. Just as the discovery of

natural laws openad the world of nature to human conquest and control, so man

could master the social world by discovering its laws. Like the scientist

the historian would set forth a hypothesis based on observation and, after

severe testing, would formulate laws.
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During the early nineteenth century Leopold von Ranke, the Prussian
historian, took the lead in developing history as a scientific discipline,
His monumental works based on archival materials, using critical methods to
sift, test, and evaluate, brought students fré;iall over the world to his
seminars in the 1820's, Methodology was hailed as the cure and hope of his-

torical scholarship in making it equal with science, Ranke wrote in the pre-

face of The Varieties of History: "The strict presentation of the facts is

the supreme law of historiography. We must show only what really happened."
Scholars felt that history had at last arfived as a legitimate scientific
discipline,

Historians became increasingly aware that the scientific conception, the
systematized method which distinguishes ‘a science, was as incompatible with
history as the rational method which distinguished traditional rhilosophy.

The discovery that history could not achieve scientific objectivity or finality
deeplv disturbed them. Thére was a succession of assaults upon the traditional
assumption that soclety rested on rational foundations. Nietzsche, Bergson,
William James, and others discovered irrational powers, undercurrents, and
unconscious drives permeating history. They concluded that emotional and

irrational factors such as class interests, social stereotypes, dogmas, myths,

1deologies, and illusions were ever present.

Scholars became concerned with human life in its totality and multiplicity.
Leo Tolstoy claimed that history could not be scientific and yield laws be-

cause it represented only .001 percent of the elements that constituted the

real history of peoples. Thus, pretending that history is a science was a
fraud--no genuine laws of history had been discovered.
The historian's aim was gradually changed to one of portraying people,

nations, cultureé, customs, institutions, myths,: and thoughts in their pro-
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cesses of continual growth and transformation., Although there would be no
general lsws or principles emerging from these historical forms, the meanings
of history would be evident in the individual manifestations of the different
ages and various cultures. This led to "relativism," each strand in the

tapestry of history was unique and equally significant. This relieved the

historian from taking a chance on an original idea or a suggestive hypothesis.
He simply had to be impartial and objective in reporting the facts.

The historian found himself on the horns of a dilemma. On the one hand
he was to seek diligently for the trutn and at the same time admit that this
was unobtainable. James C. Malin writes that history can never be reduced
to the reconstruction of '"the unique fact as past reality," but it took a
long time for many to admit this. The historian has learned that he must be
satisfied with a careful analysis of historical situations and to the best
of nis ability present an accurate and adequate representation of them in
written form.

Today, history and the social sciences appear closer than ever before.
Just as the natural sciences are more descriptive than prophetic, so the
social sciences tend more toward analysis of behavior--the description of
states of mind and culture--than forecasting of trends. Historians sre.more
concerned with particular problems, more likely to reexamine established facts
from a fresh perspective dictated by the concerns of their own tine and plsce.
They tend to deal with historical material in small, manageable ‘fragments,
often selected on the basis of their re1ationsnip to thefpresent. Like-the
social scientists, historians are concerned with the rising concentration in
industry, mass c0mmunications, our emergence as a world power, urbanism, con=-
frontations and violence, minority gr0ups and rivi1 rights, .and the powerful

military complex. Other scholars, as we11, want to know what proper re-
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sponses should be made to these problems by our national and state goverm-
ments.

Like the artist and the writer, the historian uses his intuition, sees
men as individuals, presents a mood, tells a story. He is concerned with
intangibles that may be difficult to measure, The study of man as an individual
or in groups-~-the relation of one man to another man, one Sroup to another
group--not only requires the description of institutions created by man, but
also explanation as to why his social inventions and techniques take the forms
they do. It is perhaps the complexity of such whys, questions involving rea-
sons, motivations, and aspirations of significant individuals in particular
situations, that gives history qualities of the humanities. Historian W. Stull
Holt writes that 'history that leaves out the poetry of life is both incomplete
and dangerous.® Like the poet, the historian must make the past and i)resent
meaningful and thus render order to man's life to enable him to better under-
stand it. |

The plethora of discomnected historical facts that frustrates novices
arises from a misconception of history as a whole. Admittedly many books and
courses in history do contain a formidable array of facts that may have to be
accepted omr faith, Reduced to a workable minimum and conceived in an orderly
way, such facts are highly valuable as a frame of reference. Emphasized for
themselves alone, they remain éxﬁpty and devoid of meaning-. Used to vélidate
reaébning; theories, 'apd-réfutations;' they are vital f:o clear thinking #nd
sound judgment:, The_historian uses His 'vevidén.ce' to enforce his..a'rguments and
to fill out a story or describe a whole s‘ituation.'at any> given tﬁne. ' He shows
‘the exact sequen;e'of .féctl:s and their freciséirelatibﬁships that fbx;m the
foundation for historical ﬁ#tfems. |

1f meanit.lgsi are LO be de{reloped, every historian must be as objective

as possible; otherwise he may become no more than a propagandist., Selection
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and interpretation of facts are subject to varying degrees of pexrsonal judgment
and these processes are as important as their collection and verification,

W. W, Walsh suggests that three main factors tend to distort a scholar's
objectivity: personal likes and dislikes, prejudice, and theories of inter-
pretation--historians are apt to become emotionally and intellectuvally attached
to what they want to find. 1In spite of himself, the historian is obligated to
be as objective as possible, recognizing that complete detachment can never be
attained no matter how hard he tries. He constantly evaluates his personal
beliefs, prejudices, and pressures in his efforts to hold to tte justifiable
and accurate,

In his presentétion of facts and development of meanings the historian
attempts to bring out the special aspects of the evidence for the creation of
a human story. He aims to make the reader believe that real people lived in
ages past. listory is not an abstract; its conveyance requires stoking the
imagination and hearts of his audience as well as firing their minds,

The historlan is not as free as the artist, for where the latter creates,
the historiaq must recreate. 1In compiling his evidence and fitting it together
to make concepts, he may use laws or theories propounded by the social scien;-
tists, but he hesitates to accept their sweeping gereralizations. Historians
are often criticized for their supposed fallure to generalize or accept geu-
eralizations in other fieldé. | The historiar finds it difficuvlt to find
theories tﬁat withstand his penetfating search for‘ exceptions., Me.n appear too
complicated, too spiritzal, too varif.ad',l for scientific gnaiysis. The historian,

therefore, makes only lﬁn_itéd gereralizations,

I'saiah Bérlin, in his _Ij_eﬁéhogand tue Fox, tells the st‘obz'y of Co_uht Leo

‘Tolstoy's lifelong search for an all-encompassing theory of history that would

tie up all the loose ends of human experience so that he might understand
- 62
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clearly the reason for man's existence. Despite his often frantic efforts,
his long search proved futile. Every theory fell short when he weighed it
against the many exceptions that came to his mind from his own deep knowledge
of history and people. He died still engaged in his quest,

This is why historians no longer argue, as during the late nineteenth
century, whether history is a science or an art. Efforts by German historians
to make history a science in the same sense that physics, chemistry, biology,
and similar disciplines are sciences, made an impact on American scholars. To
consider history as belonging excluiively to the social sciences or exclusively
to the humanities merely adds to the confusion separating the two today. 1In
a sense history--neither an art nor a sciencg--bridges the gap.

History today, suggests Allan Nevins, is largely an effort to chart lines
of force; the rapid transformation of our world constantly pushes us to change
our views about fuacts or data. We are no longer so interested in the grand
central theme Henry Adams used in studying the past, namely the naticnal
character; its sources, its growth, and its results. We are no longer inter-
ested in seeing history, as did George Bancroft, as the will of God wozrking
through events and Social Darwinism. Today we are interested in studying
society as a whole, in its entirety and its constant flux,

Although the study of history is seemingly replete with "facts" to the
novice historian or the casual reader, the ﬁrélfessional historian would pze-
fer to view them as "evidence," "data," or "findings." He nevertheless rests
his understanding of the past upon information that he has verified to the
best of his abiiity and training. He finds that he can use new tools in getting
both his data and making hie qualified generalizations. For example, he finds
a knowledge of computers as valuable as a working command of another language,

Mastery of statistics and knowledge of a broad array of new conceptual tools--
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economic, sociological, anthropological, numerical, psychological--enable him

to analyze better the development- of society as a totality.
Basic Questions Historians Ask

If the mission of history is to engage in search or inquiry, what are
the questions which historians ask and try to answer? R. G. Collingwood
states that historians collectively are asking about the many past actions of
human beings. Historians describe what man has done according to the evidence
and interpret it so that we ma}; better know ourselves in the present. We seek
self-knowledge. |

Self-knowledge 1is a complex pursuit and certainly not confined to the
field of history. But the historian investigates man's past actions that
enable him to better understand human nature. The central value of history,
eccording to Collingwood, is in teaching us what man has done and therefore
what man 1is.

It is small wender that historians have difficulty in pinpointing the
basic questions when there are sv many rcasons, most of which are too vague,
to justify the study of history. One survey found 1400 stated objectives for
teaching American history alone. Another found 125 objectives for one course
of study in social studies in one grade, 85 in the introduction to one unit,
and 74 mimeographed pages of objectives for one junior high school course of
study. Such aims included citizenship, patriotism, moral judgment, memory
development, the democratic way of life, and numerous other vague ideas that
contributed to the dilemma of a teacher attempting to develop his course.

Before the objectives can be narrowed to a practical level, it is neces-
sary to understand what value history can hold for the student. Ostensibly,

history presents a mountaintop panorama of human knowledge from which man can




be viewed in perspective-~he and his present activities can be placed as part
of the living process of human growth which has emerged from the past.
Unless a society understands how its present-~day problems originated,

suggested remedies are apt to prove rather maive. Gustaveon points out that

the person '"who heedlessly escapes into the present will always carry with

him a flat, unbalanced picture of our day and an entirely inadequate impression
of the nature of the social forces which ceaselessly impinge upon us." The
psychiatrist delves into the patient's past before he dares to direct him.
Just as an individual's personality represents all that he has experienced,
so too, the conduct of nations and institutions reflects the forces that shaped
them. In & sense, & student of history is assembling a gigantic jigsaw puz-
zle~-he is learning how the world in which he lives was put together.
Gustavson points out that, as captains and navigators had to know the
ways of the sea, the citizens of a republic need to kuow Athe social forces
whose operations make up history. Not only does history give us background
and perspective for our present problems; it enables us to develop a sense of
continuity and feeling of personal reSponsibility for furthering human progress.
It enlarges our sympathies and horizons through understanding of other nations
and peoples; and thus we develop a social consciousness inclusive of all races
and peoples. 1In short, historical study leads to percepfive habits of thought
and practice in reaching sound and reasoned cénélusions. Thus, although his-
tory does not claim to answer all basic questions about man, it does enable
the mind to acquire sensitiveness and imaginative range.
Basically, ‘questions the hisf:orian ésk way center a‘round the essential

results that he hopes to achieve. 1If the historian is biasically interested

~in achieving a better understanding of human behavior and the human condition,

he must not only increase his factual information but must sharpen his ability
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to evaluate conflicting evidence and come to 'feel" the past. He must Jearn

to distinguish accurate from inaccurate information; he must constantly ques-
tion the validity of any data. This also means that he must increase his
ebility to visualize and interpret his findings. Through such real or vicar-
ious experience, he becomes incre~singly aware of the possible range of human
behavior, He asks, what are similarities and dissimilarities among peoples?
By seeing the world in a particular period, by studying human beings in
several different societies and eras, the scholar can then understand that
what seems so obvious in one age may be untrue in another.

Tf the historian is to achieve these results, he must break down broader

inquiries and objectives into questions that are specific enough to provide a

basis for structuring historical study. For instance, in tliis day of hydrogen
bombs, a time when it is possible for the peoples of this planet to terminate

"its history, a most important qﬁestion the historiau, teacher of history, and

students should ask is, "How can we achieve international peace?" International
understanding should be one of the central questions around which a history
course ig organiied. Similarly,’aﬁd attendart to the first question are,
"Can we develop a world-mindedness? If s, how can we do this? Has history
given us gutdelines in developing world-mindedness and understanding?"

Problems of urban and rural areas are pressing on us, defying'solutions

as technology devel_dps so rapidly that apt techniques today become unworkable

‘tomorrow, The professional historian, the teacher, and the student can ask

how and why social change cccurs; how and why a change is confronted, History
concerns the creating anrd undérstanding of the whole procuss of evolution and
revolution, Why do c.imilar social conditions produce different results? What

ware the causes of social reform? Nothing is more fundamental to a society

7

than the process of change and adjustment, for herein can he found the key to

its existén/é’é . |
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It is imperative that historians continually ask about changes, ever
present as they are. This also becomes a most important kind question the
history teacher can and must ask. It is ot enough to assume students will
automatically see that change is taking place; the teacher must constantly
ask, "What change did occur?" Sometiing changed from something to something
else. Only by continually asking how and why our institutions are evolving--
whether they be our form of governmeni, education, or religion--can we view
them properly as dynamic, human inventions.

As Fowlkes points out, this idea of continuous change is essential for a
democratic society; the greatest obstacle to progress is a citizenry who be-
lieve that things are as they have always been, and so resist any effort to
change them. No idea, nr historical forxrce, no social institution has ever
been created spontaneously. All originated in the past, many stretch back
thousands of years. By studying the changes and developments of these social,
political, intellectual, economic, and cultural institutions we learn to view
them with knowledge and understanding, rather than with emotions, instinct,
and intuition.

It is impossible to list all of the questions that the historian or
even the beginner studying the discipline should ask, The basic questions
are those that show how historians proceed most effectively and those that
the novices are trying to ask, such as, "What kind of people are we? What
makes us the way we are? What has time done with us and our ideas? What por-
tions of our heritage are efficient and worthy of preservation today?"

Since inquiry is at the heart of the historical process, the structure
of history is determined by the questions the historian asks in trying to
determine what man is. The questions will vary with the researcher--there is

no one set of questions. However, there are useful lists, such as the nine




questions posed by Fenton in his book on the inductive approach. Questions

which stress the interpretation of facts are as follows.

1.

2.

9.

What was the immediate cause for the events?

Had there been a background of agitation for the principles victor-
ious during this episode?

Were personalities involved on either side whose strengths or weak-
nesses may have helped to determine the outcome of the struggle?
Were any new and potent ideas stimulating the loyalty of a consid~
erable number of people?

How did the economic groups line up on the issue?

- Were religious forces active?

Did any new technological developments influence the situation?
Can the events be partially explained by weakened or strengthened

institutions?

Was the physical environment itself a factor in the situation?

The National Council for the Social Studies' 30th yearbook, Citizenship

and a Free Societv, lists the following questions as good ones for the study

of a perscn.

1'

What were the major contributions of this person and why were they
important? |

Did the pérson- promote or retard chénge and 'in what way?

Who were some of his associates and some of his opponents and what
were his relationships to them?

What‘Special qualities did he possess for leadership?

To what extent do you believe he stood for wise and enduring ideas?

What were the consequences of the decisions that he made? .
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Principal Methods or Procedures of Investigations

History, then, has value for critical inquiry, The discovery approach,
the historical method, is essential to the value of history; it may be con-
trasted with other inquiry in its combination of truth with human encounter.
Historical method is largely the expert handling of evidence, involving selecc-
tion, evaluation, and presentation, But the reconstruction of the patterns
of life, interpretatior, cause and effect relationships, and prediction of
trends must inevitably be worthless if there are errors in selecting and
evaluating the evidence.

Although historians work with subjects that do not permit them to avoid
a degree of subjective involvenent, they retain the historical method, largely
the expert handling of evideﬂce, that evolved during these years of dispute
over the nature of history. In sumary, the historical method involves three
steps: selection; the gathering and the evaluation or criticism; and the pre-
sentation of facts, interpretations, and conclusions in readable form.

The first step in the investigation of a subject is to build a tentative
bibliography. Starting with guides to bibliographies, the historian pursues
those pertinent to his inquiry and separately records each that may yield in-
formation, He continues to add to the bibliography as his research proceeds,
being particularly careful to check the bibliographies of secondary books in
the field. He uses various guides,to books, j0urnals; and periodicals, the
indexes to neﬁspapers, government documents and compilations, archiva. collec-
tions, and journals or diaries. He investigates memoirs and autobiographies,
letters, stenographic and phonographic records, and ﬁay interview persons who
possibly have useful informatioﬁ. \

The next step'involves ”externald criticism--examining these manuscripts,

books, pamphlets, maps, and other sources with the aim of determining theix




authenticity. It is vital and often difficult to determine the authorship of
documents, and historians on occasion have fallen victim to spurious papers.
Once a document's authorship has been validated, the next step is "internal"
criticism--attempting to insure that each statement in the document is fully
understood. It is easy to read a meaning into a statement that the writer
did not intend to convey, especially when the historian is looking for a par-
ticular meaning. Even the most careful person may take words out of context,
unconsciously, trying to support his theories or hypotheses. Finding the
1itera1 meaning is a must.

The historian continues to be skeptical about every statement. Gossip,
aslander, and rumor often find their way into histories, and myths, legends,
and traditions are difficult to verify. Circumstantial evidence ylelds some
facts thét are undeniable, But inferences made by the historian should clearly
show that he has drawn them on his own.

The training of historians includes instruction and practice in the his-

torical method. The weighing of evidence, the detection of bias, the dis-

tinguishing of truth from falsehood, a sense of time, and an awareness that
the things that are known fesult from a process of training that characterizes
history. The digcipline tends to improve accuracy in comprehension and helps
' the student distinguish what is relevant, to select what is important.
Historians today are attempting to restore the reiationship of history
to reality and its usefulness to mankind. No longer can it be accepted that
scientific procedures slone free the historian of his responsibility for draw-
ing conclusions. No longer do scholars accept the idea that history can simply
lay bare the ''facts''--this idea has been too thoroughly disgraced. Not only
are historians presenting hypotheses; they are also coﬁcerned that history be

. written in as lively and exciting a manner as their ability and material permit,




Concepts

Although historians have abandoned the idea that they should derive gen-
eral laws from theilr studies, there are many regularities and patterns in hu-
man behavior that can be described. In some cases these are patternskthat
have been presented by other social scientists and the historian's‘responsi-

bility 1s to test them against past human experience. He uses the historical

by resisting over-simplifications and checking such notions against specifics.

The historian constantly relates details, organizes his data, and solves
problems from relevant information. In attempting to make history'meaningful,
he develops concepts--generalizations that explain details. For instance, as
Robert V. Daniels points out, the concept of the "Enlightenment' is used to
explain the liberal tracts and ﬁxitings in the eighteenth- century. The con-
cept of the ''class struggle" is useful in explaining why the French fought
each other in the nineteenth century. Thus the historian, by constantly re-
ducing masses of data to a few concepts through this process of collectiﬁg
aad interpreting, learns to avoid being swamped in details that may soon be -
forgotten,

It is possible to test many concepts against severél time peridds'or
eras of history. The concept that '"a coherent account of the‘ﬁast of a cul-
ture will involve social, political, economic, arnd geographic f#ctbrs," is
evident in a study of the cattle industfy that emerggd in Texéslaftér tha

Civil War. Economic factorsfmotivated cattlemen to drive their herds across

!

the grassy plains to the railroad.towns in Texas. The impact of gebgraphy is
obvious. These wide’oben ranges stretching over a sub-humid area had defied
early attempts at farming by men accustomed to techniques that had been suc-

cessful in the wet, wooded eastern part of the country. Out‘offthis new
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industry there developed the cowboy and a cattle country society. The political
factors involved are illustrated in the laws that protected the small home-
steader who eventually gained the technical knowhow to cultivate this rich
land and the pressures exerted by both farmers and cattlemen on the state and
national governments. The interrelations of these factors tend to give mean-
ing to the generalization.
The same concept can be supported by a study of the events leading to
thie Opium War between Englzand end China in 1839. England discovered that
since its woolens were not desired by the Chinese, the only way it could keep
its goid and silyer from flowing into China in payment for Chinase goods was
to make the exchange in Indian opium. The loss of the silver to China adverse-
ly affected its currency and finance. The trade, though benefiting a few
Cantonese merchants, was producing serious economic consequencespwithin China,
‘The fundamental differences in both the theory and practice of govermment as
between England and China, the attitude of the Emperor in Peking toward for-
eigners‘and trade, and the Imperial government's.efforts to st0p the importa-
tion of opium substantially illustrate that social, political, economic, and
geographic factors are necessary for the development of a coherent account.
Another historical concept easily tested is that change has been a uni-
versal condition of human society, but that change and progress are not neces-
sarily synonomous. World history, national history, and state history all
tend to show that this idea is valid. The failure_ottthe Roman Empire and
the chaos of the dark ages 1is quickly remembered ?oweyer,-it is‘also‘possible
vto generalize from research that is being done on this period' even during
the tire when the heritage of the classical periods of Greco-Roman history
was diminished and threatened with destruction, there were new political and

economic forms being developed that represented progress.




This same concept, that change and progress are not the same, can be

identified with the Reconstruction period in the South following the Civil
War. A gracious way of life for the plantation ovners was doomed and most
Southener_s who supported the Confederacy faced political, economic, and social
.disord_er and hardship. But the former slaves progreased in nany ways follow-
ing their eman._i“afion. New.state school systems and penal codes represented
progress for most of_the South during these dark days. The history of each
| state__-_during. Reconstruction.or during. the Great: Depression of the 1930's |
further proves_ the \_ralidity. of this idea. | |
It .is nossiblie .-to 1ist ‘dozens'of other con'cepts of ’generaliaations that |
Ahave emerged from the study of history A sample list, compiled by various ﬁ
scholars, includes the following. | |
o '-'1.": -'i‘he_ history of all periods. olf.recorded 'tim_e reveals ,hothiv'the_homo—
'.geneity i‘n"-mankind and'evidence:of constant. changes in human -society,
' 2 '-.'EVents have causes and consequences becanse events are related to :
times and p1aces beyond the time and place of their origin.
h.3. ‘; ': _Interrelationships between indiv:.duals and events produce hlstorical.
o -forces which rare leyer'-_present_,and' i_mport;ant_.~.factors '-in human so_ci- I
et~ie8. R S v o S
4... Bvents have causes and consequences depending on the interrelation:
- .:-.ships of the. factors within a given event. : o
'5'.'1'_'5{What we 1eave behind today will inf1uence tomorroiv, _and in turn,
we ‘have ,a;_deht,. as ldoes-anyb;:generation, to thosewho have: ,vgone-,be.-A-;
_llfb'r'e_' S ._ A .‘ _ B T : N .
6 ';:'\‘_'Changing world conditions havel 1ed to increasing interdependence o
B among nations and have 1ed the United States into world 1eader- -
;-:.;l..‘Ship REETRTE . : Lo N




7. The struggle for a good iife taltes different forms in different
nations, leading to varying backgrounds, conditions, and issues.
8. The relationship between freedom and respect for the dignity of the
individual is inseparable.
9. History makes man aware of the possible rather than the probable,
allowing:him to choose among rational alternatives'concerning the
~ time in which he lives.
10. There are no immutable laws, givens, or inevitables in history.
11.- Ideally, the past: should te understood on its own terms. Historical
) events should be examined in light of the standards, values, atti-
tudes, and beliefs that were dominant during a given period and for
a given people, ‘rather than evaluated exclusively by 20th century
standards. ‘ o |
| 12, 4’>Rarely can complex historical events be explained in terms of a sim-
.‘ -'ple one- to-one, cause-and effect vrelationship. Rather, a study of
. .the past indicates that multiple-causation i8s the dominant pattern
13 The record of the- past is irremediably fr 'mentary, selective, and .
’_ biased The significance of available historical facts varies with
{ the individual who studies thetn, and each generation tends to re-
vcreate and rewrite history in terms of its needs, aspirations, and
point of view. e | -
These concepts have been tested in depth by historians.- Th'e'-fteacher can' '
‘ieasily fit them into the variOus courses offered in the school Again', since
o ..-"one of the principal values of history is the excitement that comes from in- |
. ig‘quiry,. posing basic questiOns and allowing the student to uncover concepts on
) :‘his own wi11 be of greater value than simply asking him to accept these ideas,

’.4_along with t:he data with which the teacher chooses to il" strate them. It is

_"'.'8"1." l{i."




generally possible to arouse greater interest and consequently groater learn-
ing by turning the statements into basic questions so that the student him=-
self must test them,

Other concepts can be developed by students, Following their own interests
and pursuing their own analytical questions they will discover the fascina-
tion of the human drama which in itself should encourage them to become more
interested in the civilizations of the world.. They will find a new enrich-
ment in literature, clearer explanations of civil government, and deeper
appreciations of various social institutions, art, architecture, and music.

In turn, these new insights often lead to further study and the development of
more substantive concepts.

While social, political, and economic concepts are important, it must also
be remembered that one objective for studying history 1is to gain an understand-
ing of ourselves. History suggests a genuine commonality of man; men every-
where, and in all times, have shared the basic problems of living. Human
traits--greed, heroism, egocentricity, stubbornness, honesty, and love--are
as necessary to history as the heart to the body. The study of man in the
past enables each of us to know that although we are one of countless millions,
we eacn potentially possess the feelings,'thought, and achi_eveinent that any
man has ever felt; known, or ‘ac':_complished. Thus, concepts ébout human nature
are muqh easief to formuvlate _and test against the past activities of men and
are as important for _f:he student, |

Concepts developéd about human‘nature. should broaden and qﬁicken our
sympathiés with other pébple. - Men who share suffering tend to(d.evelop- a
spirit- 6f cénmunity ‘whve'i'e‘__no‘neA existed. be'fo:.'e'."- This _concepf can bev_illustrated
from our bﬂm_ frontié_r ‘e‘}'cpe.rience. . The first_sétt]l.ers wﬁo_ﬁa'd Banjdéd together
for prdtécfion é_zgainst the Indians and séught .comfort frofn the cold and hunger

5




‘discipline. The scholar's mode of -inquiry is the most effective way of learn-

,sub_']ect takes hold of hlm, 1nsp1res h1m, and 11fts h1m to a plane where he ' | -

became the nucleus of the various colonies. The common cause of the colonias
ajgainst the tyranny of the.English king welded them into a confederacy. The
hardships they faced in fighting Indians and in creating new territories
fostered both strong state and national feelings. If the story is told well
enough we develop an empathy with people of ages past. It is not possible for
us to read about the tortures of the Inquisition, the horrors of the Black
Death, the heroics and sufferings of soldiers from the campaigns of Alexander
to the Crusades, from the Civil War to the Korean War, or the frustration and
helpiessness of peoples caught in economic depressions without reacting
emotionally to them.

Whenever someone says "history proves....'" or caps an argument with
“"that's human nature,'" the historian or novice history student should put up
his guaxd. Concepts and .generalizations challenge him to look to the past
for origins, relationshipe, and comparisons before accep_tiﬁg them, He be-
comes historically-minded, becomes accustomed to a way of thinking, a form of
reasoning, t':ha_t:makes'him look Below the surface for. rhe ehapes and contours
of the dfnamlc forces in society., He learms to accept reelity rather than

his own wishful thinking.
Struetures

Historians have had a difficult-.time agreein'g on the structure of the ;

ing: ratiher thén the structure or curriculum, -Works iﬁ histdry_ are planned

£ R e e i

because the author has a vision or an approach to one.: As Nevin states, 'the

"gees ‘as in a gblden :dream the volumefhe- intendsr t_o write_;" . He sees tha.t it

must be written in a ‘particular way.




While writing a history of the Texas Rangers, Walter P. Webb w.s struck
by the impact of the treeless, arid, level plans on men from the wooded,.
mountain or hill areas of the country where there was ample rainfall. He saw
that the plains required a new technology before they could be settled, and
this in turn created new social, legal, and economic institutions. He imme-
diately -1aid aside his story of the Rangers to work day and nlght on this new

problem. This revealed in the publication of his Great Plains, a classic in

American history andone of the most imaginative recreations'«)f the 'past.
Hi'story-has endless variety. , Perhaps the first requirem(=nt of one who

'is lured by Clio 1s that he shall be tolerant: of all themes, (ill approaches, |

».and all styles so long as they are - written imaginativelv in a patient search

| _ for truth abOut some phase or. segment of the past Since his1 ory involves

'many different subjects, it is necessary to arrange the recorcl of the past

int.O segments most -r-elevant to .interests of various 'scholars.- ’Because it is

"so vast it is impossible for historians to master all of it Structuring

this record without disturbing the natural unity of the past is a necessity. .

| 'Obstensibly, the historian attempts to structure his scholarship 1nto segments

e through which people s lives have been particularly linked

Some of the segments that mark scholarly fields of - study are quite obvmus,i':;:- -

'as with political divisions--countries and states. : Governmen* above a11 gives- ) R

. to a territory the social unity and the common experience that perm‘t,'"tudying"-::'f""i )
. .its history as ‘a country. '_ And 1n the modern West where the national state
'.has prevailed the national basis of history has been taken completely for '

"'granted As Hans Kohn has pointed out for 100 years history has been in

o -_danger of becoming the handmaiden of national or c1ass interests and of pro- S

| v_.v-fvicing absolution for all kinds of crimes that the indwidual conscience would- SRR

fnot easilv bear. '_~.f o




Too often it happens that this’ parochialism, this lack of perspective,
is what we are taught about each other. Despite the present close relations
between the United States and England, a study published in 1966 revealed that
the writers of textbooks used in the schools of these two countries were guilty
of national bias'in one form or another. Studies have uncovered distortions
in ouz textbookson Chinese'history. ‘What, indeed must the F"rench and Germans
’.teach‘ about .each other" It -is easy to imagine the kind of history used to
indoctrinate Russians and Chinese ab0ut the Uni..ed States.

While national history has its pit‘fPlls of bias and parochialism, it is
a necessary approach to a civiliza*ion, particularly that of the, modern West. :
Several high school world history textbooks are divided into units on the |
" principal-.countries;.- .1istorians have also divided Latin American history '
- into countries, ‘et it often is organized on a regional basis sivce Spanish
culture and che common Spanish colonial experience still link most of the
"-‘:'_.regionr to a great extent. The same is Lrue of other cultural entities, de-
N'-‘_pe.xding on the particular history.v China has been a historical entity for

.

centuries, eveu though politically it has never been completely united and

| j;independent at the same time.

Historians find it convenien.. to deal with large slices of historical

-.;':phenomena, designated as civilizations which represent people living in a SR

J ff_‘[wiae area and over a long period of time, v._nited by certa:n characteristic

e ‘.,-:J"':-_.institutions, values, beliefs, and backgrc»unds.,_ Arnold Toynbee, in his Study_

'V',_‘:'_-.V.‘Moslem (North Africa and the Middle East), South Africa, Indian or Hindu, and

'~ the Far East Obviously, several countries, one of which is Russia, represent

;','of Histog‘, systematically compared the rise and fall of 21 civilizations.
e . ,

The civilizations for modern times include Western (European and the Americas), S

-0.

| he ways of 1iving and thinking of more tnan one civilization. Distinct from
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the societies in the process of civilization, anthropologists have described
more than 650 primitive societies, most relatively short-lived, confined to
relatively narrow geographical areas and embracing small numbers of human be-
ings.

The study of civilizations and long-lived national states must further
be divided into periods of time if it is to be manageable and meaningful.
This division should not obscure the basic continuity, but these periods should
provide a framework for detailed inquiry. For instance, Western civiiization
may be divided into periods that represent phases of the common experience of
particular nations such as the Dark Ages, 675,1075; the Middle Ages, 1300-1500;
the Renaissance and Reformation, 1500-1700; modern Europe, 1700 to World War I;
and contemporary history, from World War I to present. The divisions are then
divided and subdivided into historical entities to focus on brief spans of
time, places, or problems.

Other meaningful divisions can be made according to different forms of

'human,;relationships'and activities, Within a certain area, over a particular

span of time, an aspect of the life of soci'e'ty can have a distinct history

- somewhat independent of other happenings in the same society. For instance,
» history is divided into its political, 'diplo‘matic, military, economic, social,

_cultural, and' 'intellectual 'aspects. 'These topics are often subdivided Eco-

nomic history encompasses studies of agriculture, industry, trade and. trans-

'portation, technology,-_ and busmess- organization.' Cultural and intellectual

*history may concentrate on religion, education, science, literature, or philos-'

ophy.

The choice of interrelationships among these topics of study, as well as

ﬂ"'the borderline events that nay appear to be eithe: political or economic, '

P social or cultural depends upon the interesf's of the scholar. All are
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facets of human behavior and of the web of social life. Each affects the
other, complicating the interrelationships. An overeumphasis or neglect of
one aspect tends to distort the picture and results ir. an unrealistic history.

When history is divided into its wvarious topics, its involvement with
other social sciences and the huhanities bl comes clearer. Because a single
agpect of life cannot be isolated from its social setting, the study of his-
tory promotes a recognition of interrelationships. Aided by the insights of
other social sciences, history tries to pull together its own recognition of
unique and manifold events in time into a comprehensive view of the human ex-
perience,

History recognizes the reality of particular historic individuals and
tries {o understand their conduct and its consequences as much as movements
of the anonymous masses, In fact, the historian often focuses on a biograph-
ical approach to understand the interactions of personal factors and social
events., In some cases individuals make private decisions that influence his-
tory and in other cases persons accidentally act in ways tﬁat,have impértant
regults. To have significance, a chénce océurrenée or an individual must iﬁ-
fluence others. Whatever the individual doés, he is liﬁited and challehged
by the vast aﬂa complex forces of sbciety, and tﬁese forces must bé undérétood
within their context. |

During the second qﬁértef,of the cenﬁufy,»socialecientisgs 1néréasing1y

discussed interreiations of their respective disciplines.f.The'walls of separa-

~ tion begénftd crﬁ@b1é, and presgntly\the expanding'hbrizon,brought’even_the‘

natural sciences within range of the historian's vision. He realized that it.

was within his’ province to write histories of medicine, science, language, or

the arts; and before mid ceﬁtury~hiéforiéalfwofkéﬁcqncerhéd'theSe various o

fields.
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Not only new topics but new approaches to old ones are among the recent
trends. One concerns the emphasis on local history--which is in reality
regional and interregional history. As Clifford L. Lord states, local his-
tory ''shows men i1iving together, working together, getting along together
(or not getting along together), at work, at play, in politics, business,
government, social and cultural pursuits.” The local historian's main re-
sponsibility is to keep the record, and these records are necessary for state
histories, regional histories, and national histories. Each is a separate
entity, yet each is a part of a whole. Local history reflects every aspect
of our national history and thus enables us to better understand the process
through which a nation was built.

Interest in a new approach to local and regional history mounted during
the 1940's, 1t encompassed the study of literature, seciciogy, art, and folk-
lore of communities as well as their politics and industries-min short, ail
aspects of their developments. Associations were formed to promote these
studies_ and universities sought to become centers for research into their
regions‘... }State and local _historical societies were supported by libraries,.

foundations, and professional historians who sponsored various'conferences.
Recent Trends

Today, there is more emphasis in history upon psychology and psychiatry--
: although the latter is not yet 80 clearly in evidence. ' There isva greater
preoccupation with intellectual history,' and philosophers are focusing more
j_closely on historical interpretations. At the ‘same time a meticulous and

| critical search for a reasonable view or the past predominates. One result -l
jhas been the wreckage of elaborate interpretations that revealed more ab0ut "
: ‘the historian than about the event - o | R

R .
- L .
RPN




-

sions._ Thus, he will not be asked to learn only a set of facts which will be
'hthrough life. This method stresses -an obJective that has always been imp11C1t

’ "thistory and discover that man's ideas, preconceptions,‘even preJudices and

‘~]values change under the impact of events and new conditions.. By discovering

While the historians were attacking old interpretations, criticism of
the country's high schools became intense as a result of Soviet achievements
in space. Admiral Hyman G. Rickover, father of the atomic submarine, James
B. Conant, former president of Harvaid, and Arthur E. Bestor, professor of
history, blamed professional educators, and progressive education in particu-
lar, for our inability to match the Soviet Sputnik. Popular j0urna1s ran
series of articles decrying our educational shortcomings in a stepped-up
assault on progressive education.

The result was the new movement of curriculum and course revisions and
a bewildering array of institutes, study groups, and workShOpslwhich produced
tons of mimeographed tentative reports and published-works._ In 19GQ Jerome
Bruner argued that the question of when to teach what doesn't‘really matter,
since with sufficient ﬁeffort and imagination, any topic can be rendered'into
an honest form that‘is appropriate to the level of comprehension of -students

of nny age." The application of this idea to mathematics seemed to produce

-startling results.» The same was found to be true of physics and languages.

Social studies were next.

A number of current educational innovators urge that: students should
learn history inductively. Instead‘of accepting the conclusionsAof scholars
about questions which the stuoent 0nly dimly comprehends,vhe is given.the raw

data himself and learns to ask his own questions and to draw his own conc1u—v‘ : ‘5' %

outdated tomorrow, but will learn a mode of 1nquiry which will serve him

and often explicit ‘ that students sh0uld be involved 1n the processes of a%‘ p} L é




portions of the past for himself, the student shares in the interest and ex-
citement of discovery. And by discovering for himself sets of relationships,
he learns how to analyze other and similar sets of relationships whenever he
sees them,

Instead of developing a "new' history for the schools, perhaps teachers
and historians should create an atmosphere receptive to change and experimen-
tation with established lines of continuing communication between college and
school, Students would then more likely be taught to work at facts critically,
analyze them, separate the inconsequential from the imﬁortant, synthesize, and
see the relationships among facts. We should strive to assure students a
flexible conception of history. Many students view ﬁistory as dogmatic truth,
fixed and unalterable, because too often it has been presented to them in this
way.,

The discovery method is not new to the historian. Ever since Herodotus,
history has meant inquiry or discovery. It has long beeﬁ argued that the
function of history is not to provide ready-made answers but fo cultiQate a
state of mind for those who desire to find for themselves answers ;o the cur-
rent questions wﬁich éatisfy their>sense 6f reality; The historical ﬁethod--.-
an educatedjskepticism--aiohg with detachment, analysis, rea1ism, and acéep-
‘tance of’new ideas--is necessary for the de§e10pment of any intellectual cul- ’
ture, | “ o

‘Some recent curriculum'féfprmets'prefef inquiry, bdt would”orgaﬁize‘
courses around problem topics or histd*iéal‘qrises-—not around the inner‘iogic
of a aisciﬁliﬁe.: Theyfﬁould:reié§é thé knowlédgé of socia1 scien¢e tq.ﬁhe
student's'butlabkbbnjlife;'vbghérwise;iéc¢ordiﬁg tofﬁHem; histbryiléqks‘féle-
vance of.méaniﬁg.- Sfﬁdeﬁfg'ééme to élééslwith s§¢i51:theéfiéé_alreéayfin.
mind--é féirlybétablg éep of ihte;related peféonél ébné;rﬁcfs_ﬁhat éffeét hdw'
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they react, both emotionally and intellectually, to political and social

events. Teaching, then, is shaping, changing, and developing intellectual
and emotional orientations already present.

The new historical left argues that the historian should weigh the ac-
tions of historical figures on the scales of'current moral standards. These
historians would have teachers shape students' attitudes on the gut issues of
the day. Others claim value shaping is nothing less than brainwashing. But
the teacher, by his selection of material, does shape values. The historian's
own personality, behavior, and appearance will imply values. He must ever be
on guard against dogmatism and presentism,

Historians today are not antagonistic.to the dld history, treated as one
of the humanities. As Nevins says, we must rétain the arts of narration;
description, and personal portraiture because hisfory is still an art, We
must ﬁot eliminate the color and drama of history as story. It is fundamen-
tally a_dramatic story. We examine the studies of soclologists, psycholqgists,
and other,ekperté and employ tbem to‘interprét the past. -Wé are all péf;ners

in the search for ah‘enlarged truth,
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POLITICAL SCIENCE

This overview of the discipline of political science will (1) identify
the distinctive focus of political science as the study of government and
politics; (2) outline the broad scope of political science; (3) identify eight
distinguishable approaches to the study of political phenomena; (4) describe X
briefly some of the research methods of\political scientists; (5) present
some of the persistent questions with which political science deals; and (6)
suggest implications of the elements of the discipline for learning and teach-

ing of political science.

Scope and Emphases of Political Science

Political seie‘nce is the study of government and the behavior of individ-
uals and groups in relation to government. Modern political science makes {
use of the other social sciences. .It draws as :‘necessary on-anthrspology,
economics, history, ethics, geography, jurisprudence, psychology, and sociology.
However much political science may draw on such other disciplines, it has a
distinctive focus. That focus is the study of the institutionalization and
‘control of human behavior through governmental_ structure and érocesses. |

The action and inaetioh_ of gbvernment affe‘ct every merhher of society.»

A knowledge of government therefore seems indispensable to mah's understand-
ing of the social world in which he 1ives. In studying peli’ticsl scien_c_e,‘
the scholar enc0unters what Pope said was - the proper study of. mankind--man
himself. ~ But the rhan of interest to the politlcal scientist is a special
.tkind of man--man as a political being

The- major concern of politicsl science in the ﬁniteci States is related

to a description and analysis of the structure and processes of the tederal
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system with emphasis on American national government. Political science re-

search studies, books and other publications, addresses by scholars, and
',r'.o’urse offerings reflect the following areas of specializations.

American government, general
' The executive power
The legislative power
The judicial power and constitutional law
- The Bill of Rights and the protection of 1nd1v1dual liberties
v Political parties and act1v1t1es
Governmental services :
State government -
County goverument:
- Municipal government

In addition 'to American government, the major areas of political science
in the United States are the following.
‘Public administration
- Comparative government
International relations
'._Political theory and philosophy
,.Political behav1or
Public administration 1nvestigates the structures and processes thrOugh
‘ which policy,' as determined by the legislative and e: ‘ecutive branches, is
'»translated 1nto programs of governmental action and service. 'Public admi’nis-,-
”tration is concerned with the management of the people S public bus1ness.

Comparative government 1nvest1gates the governmental 1nst1tut10ns of

different states. Formerly this interest was mainly in the states of Europe

- .f“but in recent: years it has broadened to include the governments of newly 1nde-- o

"‘_»;'pendent states 1n Africa and Asia. Rarely, however, are the governments

- -f‘-'studied comparatively. The usual organiaation is a consideration of the |

"'-."»,","vgovermnents of particular states in series, with very 11ttle comparison of

'/

.'structure or function. Recent studies in comparative government have begun

?’-_to emphasize the dynamics of governmental functioning in addition to the - .'

- “description of structure. L
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International relations shifts the emphasis from the municipal or internal
processes of government to the relations among states and issues of internma-
tional policy. Formerly 1nternat10na1 relations was 1argely concerned with
‘aspects of international law and diplomatic relations.» With the growth of
international agencies, howeve'r, much attention is now given.to the operation
of these pract1ca1 means of 1nternat10n cooperation. | |
Political theory and philos0phy are concerned with the moral dimensmns
'of government.' The approach is normative, not merely descriptive or analyt-
ical, and raises such fundamental questlons as, "What 1s the nature of Jus-’
tice?" and '"What is the best govemment"" When the discipline was - called
' political philos0phy rather than political science, it was as comprehenslve
as the study of p011t1cs. Today pOlithal philosophy is primarlly a h1story

. ot che’ political ‘thought_ of »former ages.- _
- Persistent Q‘uefstions‘Raised’ in_'Political[Scie'nce'

Over the years polltical science has ra.1.sed various duestions whlch per-
' i-s:.st in substance notwithstandlng change in fon‘n.‘ .Some of these are as old
.1"“"_;as man s first conscious attempt to clarify hlS perception ‘of man s relation-i.
’ ,sh ps in communities and the nature of po:.itical society.,.- | |
| Lipson, in a scholarly monograph that»unites clomparative methodology with |

.idealism,. organizes‘the core of p01it1cs around five maJor 1ssues.‘ - An 1ssue
'"“'involves alternatives, and alternatives con.stitute a‘range of solutlons.': uenc‘é' e
,'.'..T.the ancient.as we1l as the modern state contributesto our understandin‘g'of

political behavmr. ;‘ he Judgment of actual behavior by the moral conscience

offers ‘a means to make political behavior more ratlonal Lipson s fwve 1ssues,

N e b b i e -

"..":y-'-';i'-_variouSly stated are as foliows. '_:' T

,,x\,‘.-'»

) 1 What are the reciprOcal rights and duties of members of the state" g‘ |




2. What is the scope or range of gdvernment functions?

3. Where is the source of government authority--in the govermed or the
governor?
4. What is method of organizing authority--concentrated or dispersed?
5. What is the relationship of size and territory to intra~ and inter-
state systems?
This series of questionsv and the development of sub-questions permit the
user to cover many, -if not all, facets of political inquiry. Their pertinence
may be applied to sub-issues in the United States today. The following ques-

tions form some subsidiary issues to the major issues listed in the preceding

paragraph.
1. How are the voting rights of Negro vcit‘i'zens to be.protected?
2. Should the goverﬁment provide. free "foot\" for the poor?
3. Hox;v can government officials be held ac\'.:ountable for their manage-

ment of public affairs, as in militafy ﬁx?ocutement?

4, Can the American people attain their Iﬁoiiticel objectives (whatever

they may be) through an increase or decrease of national power?

5. Can the U. S. \xtend 1ntert1ationa1 action through the United Na-

| tions tvithoxitl c_ampromising its cho.ice‘ of aetion? .

An alterﬁative set of questions fef'-lookinlg at politi‘cal-_li‘fe is the
following'. The deSign’ations'vin:pa-zfent_hes_eé _it_x‘dicete the'me.s_t llikely but not
‘the exclusive appro'a‘ct to' 'answeri:ng-.’eachf questlon

1. v What are the foundations of the social order" v(anval'yticz.il)

2, Whet is a state? (descriptive) N | :

3. How"di»dts‘tat‘es: erlglnate? ' (historical)

. -Whet 1s the' p‘L‘\‘i'_pos..e'ofk_ the state" (ethical)

5. ' How is the stete orga‘nvized'?‘ (structural)




10.

11.

What is the relationship of the citizen to the state? (structural-
ethical) (ethical)

What is the relationship of citizen to citizen? (structural-ethical)
(ethical)

What is the relationship of justice to law? (structural-ethical)
What is.th'e relationship of freedom to stability? (structural)

How does the government carry out: its purposes? (functional)

What is the relationship of state to state? (structural-functional)

To the teacher and pupivl who are more familiar with the categories of

fmerican government.'than with politics in general, the following questions

‘may be more suggestive of persistent issueu raised in the context of the

Ameri can political syst:em.

: 'J_o.

. What is the comstitution? |

What is the general welfare? ‘
What are individual rights?

What is federalism and the distribution of powers?

' 'What is government organization and the separation of powers?

What is _1:he_1egis]..ative authority of the executive?

"~ What is the ‘legislative authcrity of the judiciary?

What is the participatory-role of the citizen?

What 'isthe social c"onteit"

How are public policies decided”

'J'hese questions are much broader than the usual topics fOund in chapter

'headings in’ a text For example, in both democratic and totalitarian states,

(

‘ there are assumptions about how the citizen participates in the governxnent

Consideration of . this 1dea in turn involves an analysis of the organ17ation

" and functioning of - political parties Asking the question, "What does the

AN




i '*.‘_‘body of knowledge._ When textbooks incorporate recent research findings the L

citizen do?" reveals that vthe citizen in a democratic state often participates

10 more often than the citizen of a totalitarian state--both have the privilege

and duty of periodic voting. But. in. the -two states there 1s behind this com=-
mon act a » world of difference--the citizen of a democratic state bmay exercise ,
a choice while the one in a totalit: arian state whether in a newly independent
state in Africa or;van older state such.as Russia - may ratify only the candi-
dates‘ prev_iously chosen by the governing‘party. In the difference between
citizen choice. and mere ratification lies an essential difference between
democratic and totalitarianrpolitical systems. '. |

While there are common and enduring questions in political science, no

_one set of questions can encompass a11 the facets of interest to political
g scientists. The subJect and purpose of a particular inquiry detemine the
questions asked Quite distinctive content relating to the Judiciary emerges

'when each of the followmg questions is asked

1 '. How did Judge X vote in cascs involving right to-work 1aws during
.the period 1955 19657 | o
2. What decisions ‘were made by Court X involving righL to-work laws
'..lduring the period 1955 1965" | |
It is a1so useful to distinguish between kinds of questions political
scientists attempt to answer through research and the kinds of organizing,~

questions used ior explanatory purposes in a text Because an individual' has"

'limited opportuni\ ies for extensive research, political scientists questions
"'are usually specifi«* and 1imitl=d On the other hand questions or their coun-" o

,.’terpart in generalizations in texts are usually used to synthesize an accepted

. new data are generally inserted into an existing organizational scheme.~_-b B
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Concepts* in Political,Sciencev

In political sciencegas in other disciplines, there are different cate-
gories'of‘concepts,.depending on the nature of the reference--denotive and‘con-
notative, concrete‘or abstract taxonomic orvspecific. "Constitution" is a
more general concept‘than when embodied in the phrase "Constitution of 1787" or

"Articles of Confederation" or’ "English Constitution." However, the more gen-

-eral concept of constitution develops from a study of the similarities and ‘di -
_ferences in constitutions, and therefore requires the use of empirical data,
’.xplanation of the concept "constitution" also requires the use of related con-

'»cepts. Thus a knowledge of the concept "Constitution of l787" does not require

merely simple definitional statement Such as,"System of fundamental law for

the. government of the United States proposed by a convention of state delegates

.u_"assembled in Philadelphia Ain l787 and ratified in l788 " The concept also in- -

'volves ‘a host of related ideas, such -as distribution of powers federalism,j
"reservation of powers, separation of powers, executive power, Judicial power,
‘legislative power, feoeral-state relations, interstate relations, citizenship,

'amendment, electoral college, amendment Bill of Rights, strict construction,

liberal construction, states rights, and SG on.

Concept learning OCCurS in association rather than isolation. Concepts

‘constitute an interlocking series of ideas that fertilize each other. . The" -

word "constitution"'connotes or. implies many related phenomena. Democracy,'

Justice, law representation, authority are’ but a few of the connotative con- i

icepts with which political science deals.~ Because of the frequent lack of

’

rconcrete referents, connotative concepts require clarity and preciseness of

ﬂ'htuflanguage._fﬂ-:

L *For purpose of this paper, most of the concept application will relate

"}fto Our American political system.
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The need for precise language use is illustrated by the term "power."

This concept in American constitutional interpretation requires a series of
related concepts to mzke interpretative distinctioﬁs. Here are some of the
different concepts of 'power" grbwing out of the struc‘t‘ure of American federal-
ism and related assumption about power.

administrative power
congressional power

corporate power

concurrent power

delegated power )
distribution of powers
enumerated power

exclusive power

executive power

judicial power

“legislative power

limited power -

mandatory power

national power

permissive power

police power

presidential power

residual power

reserved power

separation of power .
state power '

. In addition to the common‘terms of political science there ‘are many
proper terms without which it is impossible to interpret 6r explain political
_phenom}ena.A The names Hamiiton and J‘effekrson, Buchénan and Lincoln, Hoover
| and Roosevelt, serve as ‘reéall sﬁimuli ndt only for an individ.ual, but for
different }pvoi'nts of view‘ and practices of government.v To know the functioning
. of the Supremel _Coxlirt‘", 'a‘s: well as _conlstit_t;xt»i'onal gro_wth,.oﬁe needs some awaré-

‘ness of landmark decisions. . The world of 1970 might be a different world for

‘blacks and whites if the Supreme Court had not 1imitéd‘the Fourteenth Amend-

ment in the Slaughter House Cases, Civil Rights Cases, and Plessy v. Ferguson.

Had it not been for theése cases, would there have been a need, almost a hundred

years later, for Brown v. Board of Education? What _dqes it mean to talk about




a Marshall Court, a Taney Court, or a Warren Court? And so it is with other

proper terms, ranging from some document or piece of legislation, such as
Magna Carta or Fair Labor Standards Act, to more expressive labels such as
Bull Moose Party or New Deal. The same is true of individuals who have shaped
our political institutions and laws.

It would be impracticable to attempt to list all the kev ideas of politi-
cal science. Yet comprehending political life requires knowledge of many
basic terms. Teachers wno aspire to help their students to think about govern-
ment and politics should assist their students to acquire and develop fluency,
written and oral, in the use of political science concepts. Students must
read, listen, speak, and write in the language of political science if they
are to get the messages about government and politics that political scien-

tists are attempting to communicate to them.
Approaches to Political Science

‘»As with other fields of scholarly inquiry, there is not merely one method
for examining political phenomena. Approaches include the ethical, historical,
structural, functional,‘comparative, behavioral, and systems approach; None
of these approaches e#cludes another. However, each approach does have
distinctive concerns,

The eti..cal (also normative, Utopian) approach’ is one of the oldest and
most persistent The classic exemplar is Plato's Republic. ‘It iS’not con-
cerned w1th a descriptiOn of analysis of actual political phenomena but with
the delineation of an ideal state to improve ‘the moral nature of the individ-‘ _‘
ual; From this p01nt of view, the subJect matter of political science is not

so much a study of actual conditions and practices ‘of government but an

‘ethical examination of the premises that ought to control collective human

o
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behavior. The state is regarded primarily as an instrumentality‘to perfect

imperfect man,

The rational basis of the ethical approach to political science has been
largely discredited. But when man is oppressed by existing laws or institutions,
he seems inevitably to appeal to a higher law than the institutions of man.
Thus have rebels against authority, from the Puritans of Scrooby to the civil
rights marchers of Albany and Atlanta, justified their acts. The ethical
tradition remains a potent force in American political thinking as well as in
political action, supported by secular roots in Greek phiiosophy as well as
Judeo~-Christian religious thought. |

The historicalv(also cultural or developmental) approach finds early
antecedents in the work of Greek and Roman writers, such as Thucidides, Poly-
‘bius, and Plutarch. They19th work of the German jurist Savigny presented an
alternate to the positivism of Bentham and Austin and firmly fixed history as
an enduring approach to the study of'political institutions.

Political behavior and institutions, like other sociallbehavior and
__institutions,‘change in time. An explanation of .change in time involves his~
torical explanation.. ThuS5.history willlcontinuevas one of the?persistent
vapproaches to the study of political phenomena; in‘orderfto illuminate the
~ past and_present.if'not to predict the future;' |

The historical approach,is persuasive because the thesis 1s simple and
the evidence massive. 'Political'institutions.are'not created .they develop
in time' the institutions of today are the product of gradual accumulations
and changes through the years. Furthermore, history makes intelligible the
special character of political institutions and political behavior. While
history on the one hand may - appear to preach that _the dead rather than the

1iving rule, it a1so has another message--political decisions are made by
A
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men. Political behavior is a historic as well as contemporary phenomenon.

The behaviors of Lincoln and Buchauan in the‘face of the challenge of 1860

are an enduring reminder that not all history is blind, and that man is the
center of politics,

The structural approach (a}so morphological, anatomical, institutional,
1ega1) centers aroundva description of the legal framework of government.
Typically, emphasis iskgiven to the formal aspects of government growing out
of the distribution'of powers'in a federal system between national and state
governments, and the separation of powers into executive, 1egislative, and
judicial functions.

A defect of the structual approach is to overemphasize the formal aspects

of the constitution while neglecting the social context in_whiCh'government
exists, the process of decision maklng, -and extra constrtutlonal development
The resu1t often is a static 1mage of polltical 1nstitutrons and compart- ;
mentalized ideas of'government. |
Several mlsconceptions of Amerrcan government result from literal struc~-
turalism--llttle apprec1at10n of the 1eglslat1ve ole of chref executlves and>
'judges;ian archaic conceptvof federal;sm' a neglect of the-11v1ng as compared
'with the wrrttennconstitution;-and‘an interpretation of growth in governmental
‘power ‘and functlon to ref1ect the - trend toward centralizatlon., As a resu1t
~_there has been considerabie effort .among newer p011t1ca1 sc1entists.to inter-
';pret politlcal phenomena from‘functlonal behav1ora1 orsystemapproaches,u
Political processes, however, functlon w1th1n the context of known ' .
Jgovernmental structures.. Adequate ana1y51s of‘Amerlcan government requ1res | ' ',h:._ ;
explanation of the expllcit rules of declslon maklng that.grow out of the | |
pdlstributlon of powers 1n a‘federal system.‘ A study of process w1thout an

'understanding of the 1ega1 1nst1tut10ns through wh1ch processes are expressedh




can lead to a sterility as great as that of literal structuralism. In school-
ing, the issue 1is not one of structure versus function; it is how to combine
both approaches so that the student obtains accurate interpretation.

 The functional approach (also process, physiological, political realism)
is to political science what physiology is to medicine: just as the physiolo-
gist is concerned with what an organ does and how it interacts to contribute
to the health of the body as a whole, the functionalist is concermed with the
operations and interrelations of political institutions rather than with their

formal structure. The structuralist investigates the legal qualifications of

elective officials; the functionalist, how they get elected. The structuralist

emphasizes the formal organization of political parties; the functionalist,

‘how decisions are made and who wields influence, 1In short, the functionalist

tries tb .probe behind the official appearance of things and find out how the
government works through men and interest groups.

Functionalism aims chiefly to reveal political and social realism. It
attempts to explain political phenomena in the setting of social relations
and personal interests rather than to describe an abstract political world.
In portraying the living forces of ambitions, desire, greed, courage, and al-
truism of real men and real events, functionalism imparts to political analysis
a dynamic rather than static quality,

Functionalism is thus closely akin to the behavioral school of political
gcience. However, behavioralism is more rigorous in its methods of quantita-
tive analysis and focuses more on individual political behavior,

The behavioral approach (also quantitative, psychological, sociological,
anthropological) is closely kin to the functional approach. It is difficult

to describe precisely because of the diverse voices speaking in the name of

behavioralism, From a methodological viewpoint, emphasis is placed on the

97
Aft




collection of-empiriéal data through quantitative research methods, such as
the survey sample and voting survéy; ‘reduction of data to mathematical quanti-
ties; and treatment of data statistically. ‘Behavioralists turn to sociologi-
cal, anthropological, and psychological categories of analysis rather than to
the conventional, core categories of the ethical, historical, and structural
political science. Generalizations about group behavior are based on the
collection of data about individuals. Much attention is given the develop-
ment of theoretical political x;wdels and the testing of these models by em-
pirical data. In limited time the behavioralist is more concermed with
""gynchronic" (period) rather than "dischronic" (historical trend) analysis, to
use some of the newer terminology.

There have always been empirical elements in political science; the new
behavioralism is a matter of emphasis; it is not & new invention. Traditional
ethical, historical, and structural-functional analyses, which are as old as
Greek and Roman thought, will continue to be practiced simply because behavior-
alism does not cover the full range of questions that interest political scien-

tists.

At the high school level, Rice's Political Anthropology and Mehlinger's

Political Behavior attempt to translate the behavioral approach in political

science to school use. At the elementary level, Gibson's Intergroup Relations

Curriculum makes a similar effort.*
A problem in all behavioral courses 13 the neglect of the systematic

study of government. Certainly behavioral approaches bring more anthropology

*Marion J. Rice, Political Anthropology, Atlanta-Fulton County Public
Schools and Anthropology Curriculum Project, University of Georgia, 1968;
American Political Behavior, High School Curriculum Center in Government,
Indiana University, 1968; John S. Gibson, The Intergroup Relations Curriculum,
2 vols., Lincoln Filene Center for Citizenship and Public Affairs, Tufts

University, 1969.
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and sociology into the school curriculum., Whether they bring more of the

analytical constructs of political science is questionable. Mehlinger forth-

rightly says that his Political Behavior is not a political science course,

but a social science course focusing on politics. Application of the behav-
ioral approach to school instruct;ion may therefore be simply a x;:ay of organiz-
ing an eclectic social science course, not a way of teaching political science.

The relatively new systems approach (synthetic, polis, polity, political
community), conceptualizes political phenomena and behavior as constituting
an integrated system. 1t contrasts with micro-political studies such as case
studies of judicial decision making or surveys of voting behavior. The systems
approach attempts to embrace in a macro-political study descriptions and expla-
nations of political behavior in the context of a total political system,
Government, law, parties, voting, political behavior, or any other political
aspect of society is studied as a sub-system against the referent of the whole
political system.

The conception nf a political system asks the enquirer to keep in mind
the entire scope of political phenomena rather than isolated segments. The
concept of political system does for political science what the concept of
culture does for anthropology or region for geography: it creates a holistic
model in which one attribute of politics is considered in relation to other
interacting attributes. Thus it is a synthetic rather than analytical model,
is eclectic in nature, and revives the classical concern with ethics as a

domain of political inquiry.

Easton's The Political System, a frequently cited source for a systems

approach, regards politics as the authoritative allocation of values. Thus

the identity of the new with the old political science reasserts itself; be-

hind semantic masks in which new scholars assert themselves lies the persis-




tent and traditional proposition that the study of the governance of man is

also a study of ethics.

The comparative approach is one of the oldest traditions in political

science. In contrast to the idealism of Plato's Republic, Aristotle's Politics
sets forth the nature and characteristics of government according ’to a tax-
onomy based upon the collection of data. The essence of the canparz;tive

method is accurate observation and description of political structure and
behavior. This method provides a basis on which to identify similarities and
to compare and contrast differences. The discrimination and analyéis of these
differences constitute the comparative approach.

Comparison, like the historical method, is a broad methodology with no
restriction as to content or sub-approach, such as behavioral or structural,
Formerly, however, few monographs were organized on the comparative principle.
Most comparative government studies were mini~-texts in European government,
put together within the covers of one book, without any organization according
to comparative principles, These so-called comparisons were no more than
simple descriptions. Today comparative methodology has revived the Aristotelian
taxonomic approach and combines the analysis of selected political phenomena
in the context of significant political systems. Modern comparative studies

therefore are closely akin to the systems approach. Comparative Political

Systems in the Fenton-Holt series is an example of the attempt to translate
for high school use both the comparative and systems approaches using for in-
quiry a book of readings.*

Greek philosophers of the classic period were keenly aware of the dif-
ferences in political behavior and structure in Spartan and Athenian cultures

and the differences in child rearing required by the different political sys-

*Mindella Schultz, Comparative Political Systems: An Inquiry Approach,
Holt, Rinehart and Winston, 1967.
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tems. Education has long been considered by many as what some now call
socialization--the process of social conditioning, formal and informal, by
which the young acquire the personality, values, and behavioral traits of the
group. The analagous anthropclogical term is enculturation, emphasizing that
culture traits are transmitted by the culture. 1In the past few years the

term political socialization has been used by the political behavioralists to

identify the idea tﬁat the child forms his basic political values and attitudes
toward the political system largely outside schools. This approach is relat-
able to political, civic, and social education and teaching of political values
or policy issues,

Taking a cue from social psychology, political scientists now study in a
descriptive way the process of socialization. Their findings, and those of
political science educators, indicate that formal instruction in government
makes little or no difference in attitudes about government. Studies of po-
litical socialization, from attitude formation to patriotism and loyalty, in-
dicate that the child acquires an identity with his political system without
schooling. The political system is inextricably interwoven with the totél
culture. Community agencies, family and peers, church and school, play group
and child organizations--influence the formation of values, attitudes, loy-
alties, and group identify in many subtle ways.

Oliver and Shaver are the most persuasive educational exponents of value
clarification, using a "jurisprudential' model centered around consideration
of altermatives about selected public issues mostly within the context of
American history. At the elementary level, socialization ard affective or
attitudinal objectives are still given greater emphasis tiaan are cognitive
objectives. It is apparent that the newer approaches to the teaching of

political science have little to do with political science as a discipline as
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perceived by political scientists. Some of the newer apprcaches are remind-

ful of civic education objectiives of the Thirties and Forties stated in
present-day terminology.

Varying approaches to the study of political science afford teachers and
curriculum makers an opportunity to choose one or more approaches compatible
with selected objectives of instruction and their own preferences and re-
gsources. Those who have had heavy concent:rations in American history may be
expected to find suitable content definition and development expressed in
the historical and structural approaches, Those who have had more work in
sociology and psychology may give more emphasis to the functional or behavioral
approaches. All teachers may be expected to make use of the ethical and social
approaches, even if not done explicitly or systematically.

The méjor need is for the teacher to be explicit about the course and
his teaching objectives and to fit the approach to the objective. For example,
in the usual course in American government, attention 1s given to the Consti-
tutional Convention of 1787. What 1is the purpose? 1Is it to trace the ante-
cedent events which culminated in the covention? 1Is it to focus on the prem-
ises of government held by the nationalists? 1Is it to look at the vehavior
of the delegates as recorded by Madison? 1In view of time limitations, all of
these objectives are often curtailed or even ignored. A historical approach
may degenerate into labeling a series of prior conferences without an examina-
tion of the social conditions and alternatives available. An analytical ap-
proach may involve only an uncritical repetition of the so-called compromises.
Behavioral analysis may include no more than a reference to Beard's economic
determinism. The specific learning objectives the teacher has in mind, not

advance commitment to a particular approach, should determine which approach

is used.
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Current emphasis in element;a‘i'—y- social studies,. in _theory if not in actﬁal
COnteﬁt, is on ‘functional and BehSViofal ap’proachééz; In view of the limited
experience of the elementary céhiid_.'arid absence of .cognitive refefences, be-
havioral or -functiorial ‘emphasis may "havé' quest‘idnable'. pedagogic Value as well
as limited community acceptébility. ‘Fdr t'hgse teasoné some will prefer to
continue the more t:aditio‘na‘l historical andl strqctural .approaches in the
lower grades with emphasis on the .déveldpmérllt ‘of political concept;s which are

prerequisite to political perception..

Research Methodé ‘in Political Science

Scholarly study o‘f political sciénce in;plies thevuse of research methods.
The precéding discussion of apprpaéhes referr'ed» to some of the types of inves-
tigative activity undertaken by 't'vh'e ‘'scholars.  This section stresses some of‘
the newer, and perhaps lesser known, methods of research in studying\ political
behavior. | |

Political scientists use written records in many ways--historically to
establish a trend; comparatively. to ascertain similarities and differences
among selected variables; and analytically and synthetically to make new
interpretattions,

Written records are readily available for political analysis. One of
the most easily overlooked is the daily newspaper. This results from a
tendency in schools to regard newépapers as sources of current events rather
than as commentaries on the culture. If analytical categories are established
for newspaper research, an almost endless array of political subjects can be

investigated.

The case method in political science makes use of materials arranged

according to a very narrow issue or topic. The case method is most frequently
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idgntifie,d with judicial decisions. These decisions cover a wide range of

public issués, from police practices to fair housing. Judicial decisions
‘therefore offer exténsive documentation for ,caée‘ method analysis. Other types
of material may also be 8t’u'died' by thg case'.mgthod. In public administration,
this method is frequently used to tracé-the process of administrative imple-
mentation in contrastlto organizational structure. The case rﬁethod is often

. used i'n. legislative studies to give the sequence of events and policy changes

affecting legislation.

Quantification is the newest research methodology in political science.

This methodology attempts to answer reseafch ’questions in terms of specific,_
measurable dat:a‘ which can be expressed sfatistically. The complexity of the |
measurements and the analysis range from siniplg percentages and ratios to
analysis of covariance. Quantif‘ication requires the selection of supposed
key factors or variables, The variables are tangible and specific rather
than impressionistic and are selected according to the type of study and the
data requirements. Thus political science research using quantitative methods
begins where all good research begins--with clarity as to the research ques-
tions and relevant data requirements. Quantification, however, 18 supported
by several related procedures.

Data collection has made notable strides in the last decade with the

perfection of the techniques of the sample survey, questionnaire, and inter-
view. Initial difficulties in drawing a representative sample, whether in
voting or marketing surveys, were overcome with a better appreciation of
population variables provided by census data. Errors arising from question-
paire construction and interview techniques have been reduced. Attitudinal

studies using scaling techniques have been primarily developed by social

psychologists and sociologists. Measurement of attitudes today constitutes




\

a large part of the research in political socialization and value clarification.

Training in basic data collection can be carried on in the school context; the
members of a class afford a sample for data collection studies.

Data processing refers to the technology of recording data and process-

ing it by mechanical equipment and electronic computers. The four distinct
stages in data processing are recording the information, manipulating or re-
arranging the information, compiling new information from the data, and
statistically analyzing the results to produce more new information. Some of
the common uses of data processing in political science are in analyzing
political attitudes, election projections, election returns, roll call voting,
committee assignments, and judicial decisions. It has also been used to
establish political variables for national and comparative government and to
compile biographical information. Procedures for refined projection of elec-
tion results have been dramatically demonstrated over television in the last
two presidential elections.

Limitations in data processing are less in the machine technology than
in human ability to conceptualize significant quantifiable variables. Both
the advantages and limitations of data processing are shown in Banks and

Testor's Cross Polity Survey. Data processing provides quantifiable data

not found in the usual comparative studies, but does not provide the intellec-
tual synthesis found in older comparative studies.

Teachers of political science may be able to gain access to data pro-
cessing equipment, used for school payrolls and records, to pursue political
research questions. Teaching students research methodology of any kind re-
quires involving them in the actual steps of question asking, data collection,
and analysis and interpretation. This is true of the older library, documen-

tary methods as well as data processing methods.
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One reason for the split between conventional and behavioral researchers

in political science is the fact that data processing technology and statis-
tical techniques have had their greatest impact in graduate training in the
last ten years, Younger political scientists, who have been exposed to train-
ing in computer technology and statistics, have some of the necessary skills

to use quantitative techniques. Older political scientists, especially those
trained in the conventional methods a generation or longer ago, received little

or no training in techniques of quantification.

Political science teachers who wish to use newer research techniques in

the training of their students must use these methods in . the classroom. This
means that such teachers will need some knowledge of computer/technology and

statistics.
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~ PSYCHOLOGY

Psychology is a science that examines and analyzes the behavior of man
and ‘other animals. While the maJor emphasis.is on man 's behavior, it isl
often necessary for humane reasons to use animals for experimental purposes.
Inferences about human behavior are often'drawn from-conclusions of research,"
conducted mith other'animals. Psychologists ‘do not" always -agree as to the
applicability of such research findings to human behavior. Basic research in
any academic discipline need not be immediately applicable to any practical |
problem, however, so study of animal behav1or need not be defended on these
: grounds.. |

Behavior is ordinarily defined by psychologists as ‘some activity’that can .
be observed and measured. Included are observation and measurement with tests
or other instruments. A person responding to an intelligence test,.erpress-.
ing his point of view on an attitude scale, or salivating in response to a
juicy steak is behaving in each instance. Behavior may‘be conscious, as a
quarterback throwing a pass.or a student taking a test, ln both cases_the
behaver knows what is occurring to the extent that he can verbally describe
the behavior. Behavior may be unconscious; the behaver may be unaware of the
nature of his actions. The quarterback who failed to complete a pass may
verbalize various excuses without realizing that he 1is defending his self-
esteem. Behavior may also be nonconscious, as the heartbzat or the manufactur=-
ing of corpuscles.

In the sense that psychology is concerned with behavior, it hasva rather
narrow scope. But behavior may be manifested in quite divergent ways that
necessitate divergent skills to analyze the behaviocr. Therefore, perhaps
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more than other behavioral scientists, the psychologist tends to specialize.
While there are two basic orientations in psychology, one concerned primarily
with experimentation and the other with clinical practice, within each of
these basic areas are relatively discrete specialties. Binding together the
widely diverse scope of behavior in psychology are empirical method and the
enphasis on behavior. The popular impression of a psychologist as one who
helps people adjust to personal or emotional problems embraces only a small
extent of psychology.

Some of the major areas of psychology include perception, the nature of
learning, human growth and development, abnormal behavior, motivation, per-
sonality development, mental health, psychotherapy, physiological processes,
sensory processes, and social psychology. These major areas can also include
both theoretical and applied aspects. The psychologists interested in per-
ception might vary from the experimentalist measuring the motor coordination
of animals reared in the dark, to the educational psychologist concermed with
the influence of home environment on a student's perception of academic
information. Another possible variation in scope is the extent of enphasis
given modification of behavior. The experimentalist may reasonably have little
concern about modifying behavior of his laboratory animals, ezcept as might be
appropriate to a particular experiment. A clinical psychologist, however,
might understandably seek to modify the behavior of & married couple in order
that their marriage might endure. In short, if one knows a particular indi-
vidual is a psychologist there is still relatively little known about how he
works . where his jinterests lie except for the focus on behavior and the in-
clination to use experimental methods whenever practicable.

Psychology touches upon many other academic disciplines and applied

fields, depending upon the psychclogical specialty. As examples, the clinical
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psychologist ordinarily works in some agency that is concerned with treatment,
whether of juvenile delinquents, mental patients, prisoners, college students
or some other such category. Since treatment is the concern, the clinical
psychologist is often closely allied with medical specialists. The clinical
psychologist may specializa in particular population group, such as children
or the aging. Experimental psychologists, depending on their special interests,
may touch on genetics, biology, or upon such applied fields as human factors
research in which the psycholegist cooperates with engineers to design equip-
ment that can be operatcd efficiently. Social psychology, with an emphasis
on attitudinal and public opinion rescarch, touches upon and contritutes to
other social sciences such as economics and political science. Educational
psychologists, of course, have as their central concern applications of those
phases of psychology that are relevant to learning, management of students,
and other educational factors. Psychology is again moving toward a close
association with physiology in its renewed interest in neuropsychology. While
psychology may be more limited in scope than some other disciplines, its
specialties are sufficiently complex so as to give the effect of a highly
diversified discipline.

Characteristics of modern psychology as a social science imply that
adequate instruction would deal with more than abnormal behavior, that it is
essentially scientific rather than moralistic, and that it does not necessarily
have immediate application to the improvement of the quality of the everyday
1ife of the student. While students may learn with profit of human and animal
behavior, it cannot be assumed that what they learn will be translated auto-
matically into changes in purely personal behavior, as differentiated from
changes in academic behavior. In short, psychology as a secondary school

course should not be justified as expected to produce better adjusted or more
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moral students. The impact of a course, like the school itself, does not

necessarily countervail all of the forces that impinge on students.
Basic Questions in Psychology

The fundamental questions in psychology are how and why man and other
animals behave as they do. These two questions as stated are essentially un-
answerable, but more pointed questions that are subject to observable, measur-
able, and analytical data for their answers spring from the seemingly unanswer-
ables.

One set of basic questions centers on the stimuli that induce responses
and on the responses themselves as they operate in man and other animals.
Specific questions in this category can vary widely. For example~-~-How rapidly
does a nerve impulse travel in the nervous system of a particular organism?
How does an animal respond when it consistently receives an electric shock
when it attempts to eat? What physical reactions can be detected when a human
tells a lie? What responses occur when external stimuli are withheld from a
person? Questiis of this category are almost unlimited; the psychologist
attetﬁi)ts to ask an¢ answer those that contribute to building theories of
stimulus-response interaction.

Another set of basic questions centers on perception. How do we see the
world around us and why do we see it as we do? Does each person perceivc the
world in the same way? If not, why not? Again, examples--What causes in-
dividuals to recognize a particular object as green? Does éveryone perceive
it as green? Why is the same classroom situation perzeived as threatening'
by one student but challenging by another? What is the range of cycles per

second to which the human ear is sensitive? How perspective of reality is
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a person under hypnosis? Again, the utili*ty of a particular question depends

upon its contribution to development of a systematic understanding of behav-
ior.

A third category of basic questions relates to growth and development of
the organism. Why does a duck follew its mother? Does a monkey prefer an
object that feeds it to an object that feels like its mother? What age dif-
fegence between siblings is most threatening to the older? How is style of
parental discipline related to frequency of juvenile delinquency? What is
+he influence of age on success in various occupations? What variables in-
fluence the extent to which aging people disengage themselves from active
participation in society? These questions, as those in other categories,
vary in the extent to which they pertain to internal or external stimuli to
the organism.

Another category deals with intelligence and learning. What hereditary
1imits on learning exist? What environmental factors inhibit development of
intelligence? What variables influence creativity? What physiochemical ac-
tions occur during memory? What is the effect of knowledge of results on
learning? Does reinforcement or punishment best enhance learning? As teachers
well know, the quantity of possible questions in this set is almost unlimited.

Why organisms behave as they do--what motivates them--is a fiflth category.
Examples of specific questions in this set include--What influence does a
physiological need have on behavior? Why does a mother rat care for her new-
born? How does a phobia, or unreasonable fear, develop? Why do peopie who
are convinced that smoking causes lung cancer co.tinue to smoke? 1s there

a level of needs, in which a lower order need must be satisifed before a high-

er order need may be sought?




A sixth category concerns personality development, mental health and
its related processes, and social behavior. Examples are--What patterns of
child rearing are related to subsequent adult suicide? To what extent, if
any, is a mental disorder a consequence of a biochemical defect? What are
the consequences of a particular therapy for a given mental health problem?
Under what conditions may a personality trait be modified?

The foregoing categories are urbitrary; others might selact a different
pattern of classification. The major questions with which psychology is con-
cerned can be fit into one of these categories. The sample questions are
intended as illustrations only, and as stated ordinarily are not hypotheses
to be tested. Indeed, it is likely that many research studies over a period
of years, each investigating one small phase of the problem; would be neces-
sary to answer each question. Also, most answers would not be considered
final by psycholozists, who are always ready to consider new evidence and
more adequate theories.

A secondary school course in psychology shoulc include reference to the
major categories of questions, taking care to note that existing theories
and their supporting generalizations are tentative. A behavioral science
may be more -accurately seen as a dynamic process than as a set of factual

information,
_". Chief Methods, Techniques, and Procedures

Psychology, whenever practicable, employs empirical method; that is,
hypotheses are generated and tested. In coungeling or clinical situations,
however, where treatment or assistance is the primary objective, the psychol-
ogist may apply present knowledge without direct concern for testing hypotheses
Even in applied situations, he would be likely to note the persisteut inade-

quacy of a theory.
1

By
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Observaticn and measurement by psychologists provide bases for the infer-

ences they make. How a behaver responds to the various items on an intelli-
gence test is assumed to represent his best effort. We cannot feel the despair
or elation of a person being informed of a test result, but we often make infer-
ences from observed behavior. A major difference bétwaen the casual observer
and the psychologist is the degree of precision of observation and measurement
by the latter.

One useful way of categorizing the chief methods of psychology, insofar
as its concern involves constructing theory, is into experimental and correla=-
tional studies. Fundamentally, the experimental category inclvdes those situa-
tions in which behavior of the subjects being studied is subject to rather
rigorous control. Experimentation is likely to be appropriate in most studies
invoiving animals other than man. The influence of extreme malnutrition on
the learning of rats is one example of an experimental circumstance in which
there would be reluctance to use human subjects. Severe malnutrition early
in life might have irreversible effects. Human subjects can be used in experi-
mental methods, however. The effectiveness of one programmed learning sequence
as compared with another for students of normal intelligence can be determined
experimentally while maintaining quite careful control of the experimental
situation.

The second of these two categories, correlational studies, observes the
relationships between two or more phenomena as they occur in nature. Because
the situation cannot be rigorously controlled, correlational studies tend to
be less precise and often more difficult to design adequately, They do have
the advantage of observing man or other animals in the natural environment.

Each type of study has its limitations. To jllustrate, assume that a

psychologist observes that children who eat large amounts of candy in early
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years seem not so intelligent as those who eat less. A correlational study

to test his hypothesis would involve comparing one group with the other.
Suppose he found the candy eating group actually less intelligent. This would
not necessarily indicate that the cause was eating candy, just as the fact
that sunburn tends to occur in sumer does not indicate that warmer tempera-
tures cause sunburmn. Conversely, feeding large amounts of candy to young
rats and finding that they do not negotiate a maze so well as other rats might
effectively demonstrate that rats are negatively influenced by large amounts
of candy--but rats are not people. Tlese fictitious examples are not intended
to disparage elther method, but rather to suggest the difficulty of conclusive-
ly proving cause-effect relationships when rigid experimental controls cannot
be imposed on the subjects with whom the psychologist {s directly concerned.
Fortunately, inferences made by psychologists are often valid.

Many studies by psychologists utilize various types of tes* instruments.
One is the intelligence test. There is first an assumption that human intelli-
gence is normally distributed, that large numbers of people are nommal, with
fewer cases occurring the farther the deviation from normal. Typically, in~
telligence tests include items that are found to work; that is, there appear
to be observable differences in behavior between those who can or cannot answer
items included on the test. Such tests have a moderately high predictive value
for subsequent success, especially academic success, of groups of people. For
various reasons, they arz less reliable both for a single individual, and for
tasks not requiring the kinds of skill they measure. Other test instruments
can measure with moderate accuracy such factors as attitude, personality
traits, predicted success in various tasks such as becoming an effective

fighter pilot, creativity, or whether a particular child is mentally retarded
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or brain-damaged. While tests are perhaps mor¢ commonly used in correla-
tional studies, many are also appropriate for experimental studies.

Since a psychologist often may be interested in an individual, the case
history method is frequently used. A psychologist concerned with a social
deviant such as a juvenile delinquent, for example, might find it helpful to
attempt to reconstruct the significant events that influenced his behavior.
Also, large numbers of case histories might reveal regular pattemrns of behav-
ior. A set of case histories of college students who become i1l before final
examinations might reveal that illness in childhood was habitually rewarded
by parents, for exauple.

Some psychologists use various methods of psychotherapy extensively. 1In
treatment, the psychologist is not an objective scientist in the ordinary
sense; he hae a specific objective he wishes to accomplish. He does not view
his client so dispassionately as he would view the same person on whom he
was testing an hypothesis. Research studies the effectiveness of the various
methods.

Psychotheraphy, or psychological treatment, can be classified in several
ways, Treatment may be applied to symptoms or to causes. Psychoanalysis, in-
spired by Freud and popularly assumed to be the psychotherapy, stresses under-
standing causation. It also stresses free association, with the assistance
of interpretations made by the psychoanalvst, to bring to awareness the re-
pressed causes for problems. Psychoanalysis is so time consuming and there-
fore expensive that it is impractical for many.

Chenotherapy, the use of chemicals to influence behavior, is far more
common than ordinarily recognized. The alcoholic drink, ordinarily self-
prescribed, is the most common, with unsupervised tranquilizers gaining second

place. Tobacco, not ordinarily considered as chemotherapy since it is not
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utilized professionally by psychologists, might otherwise qualify. Under

controlled conditions, chemwtherapy can be beneficial as nart of a total
program of treatment, but drugs sometimes have undesirable side effects and
do not seem likely to replace entirely other forms of psychotherapy.

Research has not established the clear cut superiority of any n;ethod.

It seems likely that some altemmatives to psychoanalysis are likely to persist
simply because of the time and expense the latter involves., Critics of
psychoanalysis have also claimed that its cure rate is approximately the same
as for untreated medical disorders. Client-centered therapy appears to have
the advantage of relatively short time required and the possibility that learn-
ing by the client may reduce future problems. Crisis-centered therapy appears
to help solve immediate problems, with a reasonably low rate of substitution
of new problems for those solved.

Not included for discussion here are particular experimental methods.
Their range includes audiometers for measuring perception in hearing, color
cameras, devices recording salivation, the plethy:mograph to measure vaso-
constriction, and various "Rube Goldberg" devices desigred by psychologists
for particular experiments.

While a secondary school course in psychology is not intended to produce
a researcher, some traimning in fundamental research methods and some practical
research experience is indicated. For the same reasons that chemistry or |
physics cannot be taught adequately without some understanding of the nature
of discovery in these sciences, neither can psychology be taught adequately

without attention to its research methods.
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Major Concepts and Generalizations of Psychology

Behavior is an action or activity of an organism that can be observed or
measured. Behavior includes a wide variety of activities, ranging from gross
physical movements that can be easily observed to those that are unconscious
and very difficult to detect. Psychologists may invent better observational
or measurement techniques that enable identifying previously unobserved be-
havior. The =mphasis on behavior in psychology may be distinguished from
philosophizing about the nature of an organism.

Stimulus is an inducement to behavior. Stimuli may be simple, as a pin
prick, or extremely complex, such as those occurring in a program for teaching
inferential statistics.

Response is the reaction of an organism to a stimulus. Again, responses
may be very simple or extremely complex behaviors. The concept of stimulus-

response haz the merit of encouraging empirical analysis rather than philoso-

phy as a basic way of working for the psychologist.

Learning is a change in behavior. A well learned response is relatively
permanent; that is it tends to recur in response to given stimuli. Learning
occurs through practice, which distinguishes it from other changes in behav-
ior, such as those resulting from maturation. The amount of practice reauired
for learning to persist varies widely among various behaviors. Some behaviors
persist more readily, especially clearly physical behaviors such as riding a
bicycle. Persistence of behaviors may also be influenced by a perceived need
of the learner to retain them. For example, ability to recall a telephone
number one does not expect to call again is unlikely to persist.

Theories of learning constitute attempts of psychologists to organize

knowledge about learning into a systematic structure. As yet there is no
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single theory which is generally accepted as completely fitting reality.

Most learning calls for multiple responses and is much more complex than the
examples of feSponses above. A basic conflict in learning theories arises
over whether learning occurs gradually in a total complex situation or whether
the complex situation is a set of particular learninge, each of which has been
leamed or not learned on an all-or-nothing basis. Much teaching has been
conducted assuming that learning is gradual; recently there has been more
attention given attempts to identify highly specific tasks to be learned that
together constitute complex behavior.

Conditioning is the eliciting of a particular response to a given stimulus

by continually repeating the stimulus in a controlled situation. The classic
example is conditioning a dog to salivate in response to a sournd by presentiny
both food and sound together. Eventually he salivates in response to the
sound stimulus whether or not food is presented.

Operant conditioning differs in that the response is not naturally re-

iated to th. stimulus. A dog might be conditioned to bark, push a button, and
ring a bell in sequence to secure food. Operant conditioning relies on a re-
inforcement or reward to encourage repeating a response. An undesired re-
sponse is not reinforced and tends to become extinct.

Reinforcement is an action that increases the likelihood that a response

will be repeated. A common example is the praise or attention given the

young child as he begins to make noises that approximate language. Other fac-

tors equal, the child whose speech is not thus reinforced learns more slowly.
Extinction is an action that decreases the likelihood that a response

will be repeated. Extinction may occur from lack of reinforcement, as in the

above example, or from an action found unpleasant. A child is 1:kely to avoid

the hot stove after only one burn.
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Motivation ’s an incentive to behavior. Motives may be relatively sim-
ple, as those resulting from physiological needs such as thirst or the hormone
secretion that is related to a mother rat tending her babies. Other motives,
such as those related to psychogenic needs, are more complex. Some psychogenic
needs are orderliness, aggression, defensiveness, and achievement. As in
theories of learning, there is no single theory of motivation which has gained
complete acceptance.

Perception is an awareness of a stimulus. In its simplest forms, percep-
tion miy be an awareness of light, sound, touch, taste, or odor. More com-
plex perception, as of objects or actions, goes beyond simple recognition of
the existance of a stimulus to organization of the perception. A viewer of
an object thus can describe its spatial form, size, color, and distance from
the viewer. In some circumstances, perception may be rather inaccurate.
Flyers have difficulty maintaining equilibrium if they cannot see the horizon
and must rely on instruments rather than their own sensory perceptions. Per-
ception is selective; a person engaged in a task ignores many stimuli about
him. Perception is also related to need; that is, people tend to perceive
things or events in ways that they find satisfying or need-fulfilling.v In
one classic -experiment children from economically poor homes overestimated
the size of coins while children from affluent homes were relatively accurate.
However, a college student may perceive teaching as a suitable career and
reject being a sanitation worker at a higher wage. Both examples are con-

sistent with theories of perception as related to neead.

Emotion is related to both motivation and perception. Normally, there
is an attempt to maintain states perceived as pleasurable and to avoid un-
pleasant states., Emotion varies as to intensity. It is associated with

physiological changes such as rate of heartbeat. Ways of expressing emotion
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and the intensity openly displayed vary among cultural groups. Crying may
or may not occur frequently in public and may or may not reflect grief or
pleasure. Members of a cultural group are relatively adept at identifying
emotions displayed by a member of that group. In some respects, emotion may
be learned. For example, affective tone toward snz:akes may range from a fav-
orable reaction to utter panic. Suppression of emction may be physically or
psychologically.harmful, but the method of displaying emotion may be socially
harmful. For example, murder is not usually an accepted method of venting
anger in modern society. The frequency with which it occurs appears to vary
with cultural factors such as the value placed on human life. The emotional ‘
reaction to murder can vary, of course, depending upon the attitudes of the
individual and the identity of the victim. Emotions are not restricted to
such dramatic events, but are a normal part of everyday life. Without them,
life would be drab indeed.

Personality consists of an individual's behaviors that form a pattern of

responses to the world about him. Personality makes each individual unique.
Personality is strongly influenced by early experiences and is affected also
by hereditary ltraits. Accepted ways of behavior in a particular culture in-
fluence development of personality. Each individual also has experiences
that are unique to him, and even similar experiences may evoke different re-‘
actions from different individuals, Attempts to classify personality types
have been rather unsuccessful. Even the popular introvéft-extrovert t)lrpes
appear to be extremes on a single scale rather than two distinct types.
Personality traits, such as orderliness, can be observed, but they provide
only moderately accurate predictions of behavior in particular situations.
Ordinarily, rersonality is relétively integrated But not tollthe extent that
knowledge of some traits of an individual enables accurately predictingﬁhis
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others. In some instances, multiple personalities have been shown to exist
in a single individual. Personality is subject to measurement with moderate

precision.

Intelligence and other aptitudes are areas of strong interest and practica

utility in psychology. Various definitions of intelligence exist. Perhaps the
best or at least most defensible is that intelligence is what is measured by
intelligence tests. Psychologists do not intend this defi.'nitilon as jest.

Tests measure individual skill and speed in performing tasks. Sﬁccess in per- d
forming test tasks is predictive of success in other situatioas as they occur
in real life. Tasks suitable for intelligence tests are those rot learned or
those for which everyone has had an equal opportunity to learn. Since that
equal opportunity is often only theoretical, intelligence tests have been
criticized for their cultural bias. Unfortunately, whether culture-fair or
iiot, they nevertheless are useful predictors. Critiéism might better be di-
rected as the culture for not producing equal opportunity than at the tests.

It seems probable that intelligence is influenced by heredity, but that
development of potential intelligence is affected by envirommental circum-
stances.. Personality traits of the individual and social organization both
influence the extent to which an individual fulfills t:hve potential of his
intelligence. Quite intelligent pepple may be unsuccessful.

Two individuals with equal intelligence may vary widely in particular
~aptitudes, One may exceed the other in ability to learn a foreign language,
visualize spatial relationships, or react quickly to a given stimulus. Real
life tasks vary in ;:he level of intelligence or aptitudes required. Mcdera

society often places a premium on working effectively with other .pebplé or

on reliability, and such tasks often do not require unusually high levels of -

intelligence.
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Differences between groups of children tend to persist as they grow older,
although wide variations in individuals do occur, Some children show sub-
stantial gains if placed in a more stimulating environment, which suggests
that their potential had been inhibited. There is, however, no assurance that
more stimulation will affect the intelligence of >aV1 .particular individual,
which suggests that all are not created equal in intelligence,

Attitudes are predispositions to particular behavior. Attitudes are
learned, many being learned relatively early in life. They are relatively
persistent and rather difficult to modify. Factual information does not
necessarily result in attitude change. Such changes may be partially uncon- _
scious but nevertheless may be measured, Attitudes of a given individual tend
to be relatively consistent. When inconsistency is recognized, an attitude
is changed or new information that creates the recognition nf inconsistency
is rejected. Teachers particularly find the 1at-ter situation frustrating
when a student rejects reality because it conflicts with his attitudes,

Conflicts normally face each individual. Often a choice between two
desirable or two undesirable coasequences must be made, or a decision must
be made which is both hazardous and attractive. Anxiety about the decision,
avoidance of making the decisjion, or frustration because a decision cannot
be made may result, Serious unresolved conflicts may have serious consequences
for a person's mental health,

Frustration occurs when some event prevents an individual from attaining

a goal, Two common reactions to frustrations are aggression and apathy, Ag-
gression may be overt, a physical or verbal attack on the source of frustra-
tion, or displaced., as in the old story of the frustrated worker who, rather
than overtly assail his boss; argued with bis wife who spanked the child who

kicked the dog who chased the cat up a trze, Presumably the mice should




shortly anticipate displaced aggression by the cat. Apathy is an opposite
reaction, a withdrawal from the source of frustration. Students who are
persistently judged as failures by teachers and who find aggression only cre-
ates more problems often demonstrate apathy, even the ultimate in apathy--
withdrawing from the source of their frustration upon reaching their 16th
birthday. People who cannot cope with a source of frustration may also
rationalize, substitute, compensate, sublimate, or use other similar psycho-
logica_l defenses.

Mental health is often an inaccurate term sSince most mental disorders

do not appear to constitute illness, The term appears to have been coined

as a means of changing public attitudes away from negative responses to mental
disorders. Historically, those with mental disorders were assumed to be
permanently affected, a disgrace to family and friends, dangerous, and best
locked away as subhuman. Even yet, many mental disorders are viewed by the
general public as immoral or dangerous. The male exhibitionist, perhaps even
less dangerous to females than the normal male, is likely to evoke higﬁly
emotional public responses. Consequently, it is difficult to be unduly
critical of the creation of the concept of mental illness and its application
to all disorders. Some mental illness is organic, however.

Mental health, just as physical health, is not simply a matter of being
either well or ill. Just as many people are subject to occasional minor
physical illness, most people occasionaily demonsi:rate a mild degree of mental
disorder. Whether particular behavior is classified as acceptable may depend
on what society or even what social class the individual is in. And legally,

almost every ''mormal' adult engages in behaviors that are classifiable as

abnormal by some standards.
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Neuroses are basically extreme manifestations of normal defense mechan-

isms. Examples are compulsive behavior such as bathing several times daily,
phobias or fears that are recognized by the individual as unwarranted, anxiety
attacks with physical manifestations such as vomiting, or conversion, the
avoidance of a problem by becoming ill. Those affected by neuroses often
profit from professional help, even though causation of neuroses is not com-
pletely understood.

Psychoses are more serious than neuroses. The neurotic is still attempt~-
ing to resolve his problems; the psychétic is partly or wholly out of touch
with reality. Psychotics appear not to be a type apart, but at the extreme
of a continuum, farther from normality than neurotics, There may be genetic
predispositions to a particular psychosis. It may be that the concept of
mental illness is in fact accurate even though most psychoses are pfeséntly
classed as functional rather than organic. Biochemical processes may be a
factor in mental health  LSD produces some of the symptoms of schizophrenia,
the most common psychosis. Paresis, once a common psychosis, 1s known to be
organic, a disease in the ordinary sense of the word. Manic-depressive re-
actions, during periods of mania, may be dangerous to others in that violence
may occur. Most psychotics, while they create mény problems for thos¢ around
them, are not dangerous, however. |

A secondary school course cannot include all of psychology. Consequent-
ly, careful selection of content should be made. Generally, the value of a
concept or generalization is related to how much other knowledge relies on
first understanding it. For ir';stance, the student who does not understand
the concept of behavior is sharply limited as to how much he can effectivel‘y‘
learn in psychology. Concepts and generalizations tend to be more useful

than the information that supports or explains them. However, this informa-
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tion cannot simply be ignored; rote memory of concepts and genefalizations
has little value. It is highly important that students learn the importance
of valid generalizations and how to use concepts. These provide means of

learning psychology long after the course is completed.
Structure of Psychology

Structure, in this context, 1s the organization of the content of psy-
chology into basic categories. In practice, methodolégy is integrated into
structurs; that is, particular methods of collecting and analyzing data are
fundamental parts of the various categories. For clearer understanding,
however, it is useful to consider structure and methodology separately.
Structure does, of course, also suggest the extent of the scope of psychology.

The most basic structural components of psychology may be regarded as
academic and clinical. Academic psychology is concerned .with creating know-
ledge which may or may not have immediate practical value. Its emphasis is
upon research. Clinical psychology is concerned with helping people solve,
avoid, and reconcile themselves to problems. The clinical branch may be re-
garded as a user or applier of knowledge, while the academic branch is the
producer, The academic branch can be regarded as theoretical, the clinical
as practical. It should be noted that a particular psychologist is not limited
to working only in one branch or the other.

Several strands are common to both branches. One basic strand of psycnhology

is growth and development. Specialists in this area attempt to generate the-
ories fhat explain prenatal development, the process of maturation, and stages
or processes in development such as puberty, sexual development, .adolescent
subcultures, marital relatiohships, problems of advancing age, and other similar

topics. Practitioners might use the knowledge developed to advise parents,
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teachers, or 6thers to solve such problems as when to begin children's toilet
training or how to cope with disengaged oldsters.,

Another strand is perception. This structural unit includes the sensory
systems (visual, auditory, etc.), the influence of external factors upon what
is perceived, the ways that people organize what they perceive, dreams, the
influence of drugs on perception, and similar topics. Psychologists concern-‘
ed with perception might seek to learn about such diverse topics as what as-
pects of vision are influenced by damage to particular areas of the brain,
why people in particular circumstances are relatively insensitive to pain,
why individual photographs projected at suitable speeds give the illusion of
motion, the relationship of dreams to reality, and whether a drug heightens
the accuracy of perception. Again, much perceptual knowledge from psychology
has practical application, as in advising against the use of LSD to modify
perceptual abilities.

Individuality is a third strand. This structural component includes

hereditary factors, personality, and abilities, including intelligence. Psy-
chologists whose primary concern is with this strand attempt to learn what
traits are hereditary, what experiences influence personality development,
how abilities influence performance, and a wide variety of related topics.
Frequently, practical applications of this strand are related to selecting
individuals for particular tasks, as airline pilots, linguists, or people for
other tasks which require particular abilities.

Social psychology, another strand, considers behavior in its social con-

1

text and is concerned with such tbpics as social class, opinions and attitudes.

and development of social controls, Practical arplications include, in par-

ticular, a wide variety of public opinion polls,
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Another strand, learning, has become especially significant in recent
years, Among the more important areas of learning are conditioning, recall,
learning motivation, influences of anxiety on learning, symbqlogy and lan-
guage, problem-solving pfocesses, and creativity. While practical applica-
tions of psychological knowledge of learning have perhaps been unduly limited,
the potential impact 1is vast.

A final strand is the mental health area, Frustration, aggression,

neuroses, psychoses, and treatment theuries are among the elements within
this s§£gnd. .ﬁore knowledge about these exists than is applied, but considex-
able potential exists.

Structure of psychology, as that of other disciplines, may also be con-
ceived as the basic concepts and generalizations of the discipline. Some of
these basic concepts and generalizations have been noted above; however,
there is not yet general agreement as to precisely how any discipline is

structured.
Trends in Psychology

New breakthroughs in theory, research, and development can have profound
effects on trends in psychology. ZFor instance, Binet's development of the
intelligence test opened a new area of human behavior to relatively objective
measurement and analysis. It also stimulated attempts to measure other as-

pects of human behavior. Another such breakthrough may shape psychology in

wholly unpredictable ways. World events may also shape the future of psychology

since psychologists, as other people, tend to respond to perceived problems.
Failure to solve world population problems, for example, could result in much

more intensive efforts to learn how to better control human behavior than may

otherwise be the case.
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New interest in physiologicalApsychology has developed in recent years,
Biochemical proczsses offer hope for better understanding of the learning
process. Learning more about how organisms function has given promise of
creating situations in which they can function more rapidly or efficiently,

Interest has developed in biochemical influences upon behavior.

Control of behavior, including the operant conditioning process, is re-
celving extensive attention. Human behavior is more regular and predictable
at present than popular lore assumes. The bus passenger can predict with
high accuracy that his driver will proceed to his destination as rapidly as
possible and will not stop along the way to pick flowers. Although the
example is facetious, it may illustrate the point that behavior can quite
often be anticipated in situations other than those in which choices are
deliberately given, as in elections. Even in those presumably choice situa~
tions, reactions or decisions can often be anticipated if other information
is known about h&w the individual was influenced (conditioned) by environ- J
mental circumstances.

The learning process, which in a sense is concerned with controlling
highly specific behaviors, has received intensive concern of late. Much
knowledge about learning in recent years has been rather thecretical, and
some with practical implications has had little impact. Various factors have
interacted to produce pressure for concentrating on learning more about the
learning process and implementing the new knowledge that occurs.

The study of human factors;.ﬁhich in practice relates to making man more

efficient by better designing tools and equipment for his use, has accelerated,
Man is an increasingly expeniive '"tool" and is becoming more critical of being
} 111-used, so strong efforts have been made to make him more productive and

better satisfied.
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Mental health, and the clinical procedures for improving it, have received
only moderate attention. Urban life and its attendant pressures have dictated
a need for more attention. In America, however, whether in reference to
physical or mental health, there has.been relatively little attention given
to prevention of problems as compared with treatment., Many of our traditions
are inconsistent with preventive measures.

Psychological methodology 1s becoming much more effective. Computers
have made it possible very rapidly to solve experimental problems that were |
impractical no more than 20 years ago because of the time they required. The
interaction of many complex variables can now be analyzed as a matter of rou-
tine.

Perhaps the only long~range projection that 1is warranted js that péycho-

logists will not, in the immediate future, desire to prevent each'man from

being unique.
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SOCIOLOGY

The Scope of Sociology

Sociology is both a social and a behavioral science. As such, it is

concerned with the social behavior of man. Originally, sociology developed
from social philosophy and was conceived to be that scilence which would study
society itself, socilety being defined és the largest purposeful organization
of human beings and, therefore, so far as sociology is concerned, the largest
human group. While an understanding of society remains the ultimate goal of
sociology, it 1s one tbat has prove to be somewhat more elusive in practice
than in theory. Relatively few sociologists today study society as a whole,
nor are many optimistic about the likelihood of their soon being able to
develop significant and scientifically verifiable knowledge concerning soclety
at large. For research purposes society has been broken down into an almost
{nfinite number of smaller groups, including the smallest two-person groups.
While a few theorists maintain traditional links with social philosophy,
the main body of sociology has shifted to a position of closar kinship with
psychology, with the two disciplines overlapping to form socilal psychology.
Whereas the psychclogists are often concerned with the inner workings of the

mind, the sociologists are more exclusively concerned with the external mani-

festations, particularly as they take the form of group behavior. Of all the

disciplines, the one most closely related to sociology is social anthropology.
Traditionally, sociologists have been concerned with man in modern society, |

and social anthropologists have ‘concéntrated their efforts on man in primitive
' (pre-literate) socilety.'

_Sociologists distilnguish between what they are prepared to classify as

| a "group" of individuals and what they regard simply as a "collectivity,"
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collection, or mass, For them, a group has a purpose. This purpose need not

be important, long-lasting, or even well-understood, but it must provide some
basis for interaction, that is, for the development of social behavior,
Sociology has become the study of human behavior in groups of all sizes from
the smallest two-member groups to society itself and, to some extent, the
study of behavior as affected by groups.

Sociologist:s must bring to their task a particular frame of reference
that causes them to concentrate on certain aspects of reality while ignoring
others, There are at least two basic assumptions for which there is some re-
search support. First, there is the sociologically necessary assumption that
group influences do affect behavior. Second, there is the further required
assumption that this behavior follows patterns that are discoverable and,
ultimately, predictable. Without these assumptions, spciology makes little
senge, Since sociologists cannot possibly consider all those factors that
impinge u'/pon the behavior in which they are interested, they must be selec-
tive. 'l;hey concentrate, therefora, on those factors that are sociological,
or group related, while striving in their research to control those factors
that are not. 1In doing this, the sociologist realizes that some of the fac-
tovs he has controlled may be of vital importance in their own right. But
because they are geographic, economic, political, of psychological in nature,
he does not ordinarily focus his researchbattention on them. Because of his
limited focus, he realizes also that the understanding he provides is at |
best‘ partial and incomplete, for human behavior is complex and multifaceted.
It is merely for the convenience of study that such divisions of labor are
made between the sbcial or Behavioral sciences, and there remains a consider-

able and somewhat inevitable and unavoidable overlap between disciplines.
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The sociological factors isolated by sociologists are ccuceptualized

in appropriate sociological terms. These concepts provide the sociological
frame of reference, or the so-called '"sociological perspective." They also
give to sociology, as we shall see, a basic structure. Ely Chinoy defines

the sociological perspective as consisting of those basic concepts regarded
as essential to an understanding of sociology as a field of study. Sociologi-
cal perspective provides the frame of reference that helps the sociologist
categorize the phenomena with which he deals.

As a scientific discipline, sociology is both theoretical and empirical.
Sociologists attempt to discover relationships between observed phenomena in
the social world and to state these relationships in such a way as to try to
explain them. Often such théorizing begins with some logical but neverthe-
less trial and error speculation, or it may spring from a sudden insight.

In any case, such speculation has ultimately to be subjected to scientific
analysis, for sociology's cvlaim to being a science requires thkat such specula-
tions be submitted to appropriate empirical tests. Theories must, therefore,
be reduced to testable hypotheses, and appropriate data must be collected and
analyzed. 'L‘here is a reciprocal relationship between theory and research,
'wit:h theory serving as a stimulant and guide for research and research being
the ‘means by which theories are sharpened, refined, and extended,

Research findings and supported theories coﬁstitute the substantive

body of knowledge that sociologists strive to increase. New theories and

new research bring about the revision and extension of older theories and re-
search and thereby advance the 4discipline’ as more knowledge accumulates. It
is the primary responsibility of thé professio‘nal- sociologist, who is essen-
tially a researcher, to contribute towards this end. This is why there is

so great an emphasis on research and publications that expose a resesrcher's

! reports to examination by his peers.
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Because sociology is a science, it should be objective and value=-free,
or nonethical. To the extent. possible, sociologists in their role as scien-
tists should pursue their studies dispassionately and report their findings
fairly and objectively and without bias or préjudice. They should be inter-
ested as sociologists in what is rather than in what ought to be, keeping
themselves free of moral judgments affecting their work and scientific objec~

tivity.
Basic Questions to be Answered by Soniology

The fundamental question to be answered by sociology is, What is the
nature of society? This entails the consideration of a variety of related
questions. What is the nature of man as a social being? How do men organize
themselves in groups and, having organized themselves in such a manner, how
do these groups affect their behavior? How is society organized, of what
groups does it consist, and which of these are necessary to its being? What
forces operate to maintain a society and which to weaken or destroy it? How
do these forces come into being and how may they be controlled? What causes

societies to change? Many of the most fundamental of sociological questions

are the very same ones that have plagued social philosophers since before the

dawn Of sclence, and some do not lend themselves readily to scientific answers,

given the present limitations of modern social science. This is why some of

the more fundamental questions are frequently ignored in favor of those which

can more nearly be answered.

In its present state of development, sociology can best contribute toward

general education by demonstrating that, despite important and highly signifi-

cant individual différences, there are important features of human behavior

that all men share in common. In addition, it may be shown that some men
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share more in common than do others and that this may be attributed at least
in part to commor social experiences. Conversely, it may be demonstrated
that many important differences in behavior are likewise attributable to dif-
ferences in social experience. At root are basic differences in the way of
life, or culture, of differing individuals, or in the socilalization process
to which they have been subj\ected, that is, in the child-rearing and other
learning processes by which they have been introduced to society.

Another important contribution which sociology can make toward general
education is in introducing the scientific method. The kinds of questions
sociologists ask and the techniques they employ in trying to answer them may
be used to accomplish this end. A nunber of important questions suggest them-
seives in this connection. What constitutes the evidence for a fact? What
is a hypothesis and how is one tested? Soclology seeks to develop generaliza-
tions concerning human behavicr. It seeks, for example, the causes of war,
rather than the causes of a particular war; or the causes of social change,
suicides, and other acts of social behavior which may be treated collective-
ly even if, as in the case of suicide, they may in themselves represent iso-
lated individual acts. Again, sociology is a social and a behavioral science,
and the questions it asks and seeks to answer are coﬁcerned with man's social
behavior. As such, sociology uses information which is in many cases the
subject matter of no other discipline #nd treats it in ways that are common
only to sociology.

To 1llustrate the kind of interest a sociologist might have, let us use
the family as the basic group to be examined. A question of interest to a
sociologist might be the effect family background has on such things as educa-
tional plans or career choices. Families may be classified as to their size

and composition, as to their racial or ethnic or religious identification,
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as to socio-economic status, as to whether or not they are rural or urban,

or in a variety of ways. The sociologist must then attempt to isolate those
aspects of family background which he feels are relevant; that is, which
might have an effect on educational plans cr careexr choices. Child rearing
practices, attitudes of parents, education and vocations of other family mem-
bers might be significant factors. Relationships between these factors and
differing educational and career plans might be hypothesized within the
framework of an attempted theoretical explanation. In general, sociologists
are interested in how groups influence behavior. The group may be the family,
the neighborhood, the community, a work group, a school group, a religious
congregation, or any other group, and the behavior may be of a political or
economic nature, normal or abnormal, altruistic or criminal.

Principal Methods, Techniques, or Procedures Used in Sociology to

Answer Basic Qeustions

Sociology, as has been noted, is both theoretical and empirical. Ideally,
at least, it begins with efforts to explain relationships among the variables
to be examined and then proceeds to test these explanations by means of appro-
priate research. For example, a sociologist may feel that there is a relation-
ship between the type of community in which individuals were reared and their
attitudes toward particular social issues. Once the presumed relationships
are stated in a theoretical framework, it is possible to devise research to
test the theory. In so doing, the first step is for the sociologist to ac-
quaint himself with relevant published literature, both theoretical and empiri-
cal, and to make whatever personal observations seem appropriate, With f:his
background, ﬁe may then speculate concerﬁing possible relaf:ionships among

variables in which he is interested and may formulate a theory to be tested.
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Important variables must be conceptualized in such a way that they can
be readily identified and easily isolated. Presumed relationships among
variables are then stated as theoretical assumptions. The next step i3 to
derive testable hypotheses from the theory. These hypotheses are stated as
brief statements of presumed fact which must be true if the theory is true.
They are derived from the theory by logical processes or are developed in the
form of tentative answers to questions logically suggested by the theory. In
either case, the hypotheses should serve as the means for testing the theory.
If they are comprehensive in their coverage of all logical implications of
the underlying theory, testing them should at the same time provide an ade-
quate test of the theory. If the hypotheses are supported, the theory is
supported, If the hypotheses are not supported, the theory is rot supported.
I1f scme hypotheses are supported and others are not, a revision of the theory
seems indicated. This 1s an example of the reciprocal relationship between
theory and research.

Classical theories of the pist do not lend themselves to the kind of
testing outlined here, which is why many of them have been rejected as in-
appropriate to a science. For the most part, they were speculative, differ-
ing little from the speculations of social philosophers. Movement away from
theorizing at such a level has been described by Robert K. Merton as sett:ling
into a "middle range,'" that is, theories from which testable hypotheses can
be derived and which generate research. The move has been from macro to micro-
sociology. Bmpirically-oriented sociologists have adopted the physical s}.\:i-
ences as models and have adapted their techniques, quantifying data whenever
possible and submitting it to statistical analysis, The development of modern
high speed computers and of highly sophisticuted statistical procedures utiliz-

ing the capabilities of these computers through complex program development
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have given impetus to this trend. The availability in recent years of in-

creased governmental and foundational support for research has also been a
contributing factor making feasible the collection and analysis of massive
amounts of data.

Once a theory has been developed and hypotheses derived and stated in
such a way as to provide the basis for research, the next step is to develop
an appropriate research design. If, as is usually the case, the theory pur-
ports to explain certain aspects of the behavior of a given group of individ-
uals, it becomes necessary to identify the group of individuals to be studied.
This group becomes a ''population.” Instead of studying the entire population,
it is customary to sample the population. Various sampling techniques may be
applied, thereby reducing the identified population to manageable proportions.

A random sample may be selected. This is a sample taken in such a way
that every member of the original population had an equal chance of being
selected. Drawing names from a hat is a simple means of drawing a random
sample cf a small group. Sometimes, to assure adequate representation in the
final sample of identifiable eleuents in the original population, the popula-
tion may first be stratified and then sampled. For example, it may be impor-
tant to have in the sample the same proportions of whites and nonwhites, or
of males and lfemales, or of various age or employment categorles, as in the
original population. ' Gallup, Roper, Harris, and other polls ére usually iaased
on random samplings from strat;ified populations. Another f:echhique is to
match people two by two and sample ;me membér of each matched pair. Once a \
population has been identified and sampled, means must be developed for ‘cc.>11ect-
ing relevant data.

Direct observation is ome meahs of collecting data, but it poses‘ a num-

ber of difficulties with respect to control and' in maintaining a proper degree
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cf precision in reporting the observed behavior or other phenomena. Inter-
views are a frequent means of collecting data. Again, there are the problems
of control and of reporting. If so-called open-ended questions are used, to
which a respondent may reply freely, answers must be classified by use of

some coding technique, which introduces certain inaccuracies of interpreta-
tion and of classification. If forced choices are used, the respondent is
restricted to a limited set of possible answers. This may introduce error

into the research. Where questionnaires are used instead of interviews, the
same possibilities of open-ended and forced choice questions are available

and so are the same possibilities for error, including the ﬁossibility of re-
ceiving fhlse answers. Returns from questionnaires are less numerous than

from interviews, assuming that the interviewér is able to interview intended
respondents, but the cost factor and the time factor both favor the printed

and mailed questionnafre. Anonymity can also be more readily guaranteed with

a mailed questionnaire than in the case of a personal interview, but clarifica-
tions cannot be sought and techniques for eliciting responses cannot be em-
ployed sc readily. It is difficult to say whether respondents are more like-
ly to give truthful answers to an interviewer or in answering a questionnaire.
Another source of data is in published rtecords such as a census, legal records,
schooi records, or other statistical compilations. In fact, sources of data
are liﬁited only by tﬁe ingenuity of the sociologist, who may do content
enalyses of written or spoken words, films, phbtographs, paintings, and ad-
vertisément léyouts, develop elaborate games or socio-dramas, or otherwise
generéte usable data,

| Whatever daya are collected should be relevant. They must relate logi-
cally to the hybqtheses being tested and must be of such a nature and collected
in such a manner;that they can be subjécted to appropfiate‘analyses, which will
provide'a fair and adequate ﬁest of the hypotﬁeses.
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Analyses must be planned in advance and must be objective. These very

often involve the use of statistical techniques. It is important that these
techniques be the best and most appropriate ones available and that they be
applied properly and to an adequate sample. Findings must then be fairly

stated and generalizations confined to the population sampled.

generalization is perhaps the most frequent error. It should be emphasized

- that findings apply in the strict sense only to the population sampled. If
Atlanta teachers constituted the original population, there is no basis for
generalizing findings to include teachers elsewhere in Georgia. Another com-

mon error is to interpret correlations as demonstrating cause and effect re~

with neither necessarily being the cause of the other. Both may result from
a third factor. Also, it should be understood that most problems are multi-
dimensional. The research sociologist usually confines his attention to a
limited number of selected variables, coﬁtrolling fhe others or ignoring them
in his analysis. The result is a partial explanation of the problem, not a
comprehensive analysis., Many factors may go unexplained, including some
which may be essential to the reéolution of the problem. These may or may

not be sociological in nature., A distinction must be made between necessary

without "X,"‘then "X" is a necesséry'facfor. I1f, on the other hand, b'd cén‘

be shown to be present'or to have occurred, as the case may bé, without pro-

ducing the expected result, then "X" is not a sufficient cause. Finallj, it
should be noted that sociologists deal in probabiiitiés. If a thing has a "

fiftnyifty chance of occurring, it'may well océur simply by chance. If it

happens nine times out of ten, it 1s_ﬁnlike1y that‘it.bccurs merely by chance.
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One must always allow for the chance occurrence, however. Even if a thing

does not occur 99 times out of 100, it must be remembered that 1 time out of

100 it does.
Key Sociological Concepts

There are numerous basic concepts in sociology. Only a few are identified
here for illustrative purposes. The brlef comment on each only sunmarizes and
is not intended to be a full explanation. :

Group. The social group, or sociological group, is the basic unit with
which sociology is concerned. A human group differs from a mere collectivity
of individuals in that it has a purpose, or function. Groups vary in size
from the smallest two memher groups to that largest of all groups, the human
society.

Primary group. A primary group is ordinarily a group of limited size and

1s one that is characterized by frequent, intimate, face-to-face contact and
interaction, The family is a primary group. Two persons constitute the
smallest primary group.

Secondary group. A secondary group is ordinarily larger than a primary

group. Contacts and interaction are less direct, frequent, or intimate than
in a primary group. A society is the largest secondary group.

Society. . Society may be defined as the largest purposeful human organica-
tion. A society exists in a more or 1ess defined geographic space and through
: generations of historic.time.' Strictly speaking, a society should have a

comprehensive culture, which 1is to say. that it should be capable of meeting
‘all. human needs. " By definition, therefore, it should also be independent " !
} ‘that is, capable of existing without dependnnce upon any other society. Wes-

tern Society, beginning with the Greeks and Romans of classical antiquity and
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continuing to include all modern Western nations, is a society in the fullest
and truest sense. American, British, Germanic, Hebrew, French, Irish, Polish,
Scotch, and other "societies'" as subsocieties have operated within Western
~ Society. A society consists of an almost infinite number of subgroups, in-
cluding all of the families and two-person primary groups that make it up.
Culture, C'ulture includes all of the knowledge that man may learn as a
member of society. Culture includes nothing that is biologically inherent.
It must be learned.. That control which man learns to exercige over his biolog-
lical needs is, however, a part of culture, as, for.example, eating three meals
a day to .satisfy.the biological need for sustenance. Culture varies in par~-
» ticulars from one group to another. There are within a soc1eta1 culture
sua11y a number of identifiable subcul tures, Within American culture, which ‘
, is a subculture of Western cu1ture, there are numerous other subcultures.
Norms. .Norms ‘are established standards of acceptable behavior. Collec~-
' tively they define a cu1ture or subculture. When requisite norms have been
‘internalized as" guides to behavior, ‘one’ may be said ‘to be socialized
'b_’lg_rg. Mores are those norms that have strong moral support and which
if violated may result in sanctions being imposed |

Socialization. _ Socialization is that process by which man learns his

'culture 80-as to take his place in society or within a subgroup in soc1ety.
Since socialization takes place within these subgroups, members of the same
l.society may be subJect to differential socialization resulting from differing".“.
o .f‘,‘-"v_subcultures and differing norms. .' EESR ' . c [
M“_S Each individual is a member of nmnerous “groups... Within each

..._‘“,_

o group of which one is a member, he occupies a position. Positions may be

' "'_i;jf"'either ascribed or achieved depending upon whether or not one 1s,‘mere1y

"'assigned to a: position without effort"on his own part, as in the case of bemg
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" ,gtion, and religion are all examples of maJor social institutions., Sociology, Co

male or female, or has come to the position because of his own efforts, as
with the positions of physician or lawyer. With each position there is
associated a certain status, which has to do with one's rights, prestige, or
potential for action. Status is commonly regarded as the passive aspect of
‘one's position, |

Role. 1In addition to status, there is associated with each position a
related role. Role involves responsibilities and is the more active aspect.
of one's position, 1In perfonning a ro1e, ‘one exercises those prerogatives
defined by his status and meets‘ the obligations ,of:his position,- as defined
for the role.' Appropriate _behavior for every ‘posi‘tion'is outlined by a set
of related norms that must ‘be learned as a part of the socialization process
by which one 1earns one's status and role. | |

" Social .institutions. Soc1a1 institutions arise in connection with the

need for satisfying and at the same time controlling basic human needs. Ba-
- "sically-a society is made up of socia1 ,1nstitut10ns,which are .defined by-vv
_ A__fclusters of related norms specifying acceptable behavior in such 1mportant

, areas of human behavior as- reproduction and child rearing, allocat1ng of re- -
- v”‘_sources, glaininga livelihood, or organizing‘for purposes of mutual iprotection, .

"."education, and worship. _ The family, the economy, the political state educa-

f_as the study of society, is organized in part along parallel lines._:, There

"-,are the sociology of the family, of education, and of religion, to name a’’o

"i',few examples. Within each of the maJor social 1nstitutions there are 1mportant R

positions with associated statuses and roles--father, mother, bus1nessman, ;

' :_,»-_'_-senator, teacher, and minister.."v"

Social stratification and social classes.y




economic classes may be identified. Ordinarily, there are presmned tlo' be
three general social classes--upper, middle, and lower. Each class is re-
garded a_s"a‘su_bgroup within society, and each is: generally assumed to con-
stitute an identifiable subcult:u‘re that affects behavior in significant ways
because of differential ‘socialization. Racial and ethnic differences further
complicate t'ne situation.

Manifest function. Every sociological group has a purpose or function.

.Frequently, the same group will have more than a single purpose or function,
but usually one of its functions is primary A manifest function is a func-
tion for.which a group has been organized formally or informally. Somet:.mes
groups come to function for reasons other than those for which they were . |
) organized with new functions being substituted for old or. being merely added.

Latent function. A latent function is one which a group serves without

.its being manifest For example, colleges are organized primarily for educa-‘.
tional.purp,oses: or functions. The_y} ".3.130 lserve_ a number_,-of other'functions,
includingthatof being _places inwhichindividuals meelt "pote:ntial future' o

" Dz:"sfunction. A dysfunction is a ma1function, a function that interferes

."'_bwz.th the ba81c purpose of a group.‘ A 1atent function may become a dysfunction I

"'".1f it interferes w:.th a. manifest function. il

 Structure of "Sé.cislosiiz’i T

Recent years have witnessed popularization of the idea that every academic SRR

' di..u‘ipline has an \identifiable .structure and that" this structure is what should

be given primacy in teaching:introductory_courses in any discipline. -For-'- some,' SERNE

\ ;-‘-istructure seems‘to be madf up of basic 'concepts or generalizations essential
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' -_-stratification, social control and social change. Most of the significant

all further learning in the field. In sociology, what we have identified as
the sociological perspective would be ciosely akin to what Bruner calls
structure. In short, it consists of those concepts regarded as essential to
a basic understanding. Apart _from this, it arises from the structure of
society itself, with branches of Isociology developing in connection with each
of the major social institutions.l

Alex Inkeles, after areview of various sources, outlines the subject-
matter of sociology in four cai:egories as follows--(1) sociological analysis,
which includes an introduction to society and culture, to the sociological
perspective, and to the scientific method; (2) primary units of social life,
which i'icludes a consideration of social acts and social relationships, the
development of the human personality within a social context . primary and
v‘secondary groups, and the society as a group; - <)) basic social institutions,
such as the fami]y and political economic, religious, and educational institu-.

tions, and (4) fundamental social processes, including socialization, social

| ‘questions of sociology can. be classified under these headings, as their _

:answers would contribute toward knowledge in one of these four basic categories.b

If we look at the group as the basic unit with which sociology is con-' '

3 ‘cerned and take the smallest group, one of two members, we immediately see

‘ smallest unit with which sociology is concerned Building back the other way,'v"'__'-

s we see that norms define _roles and that clusters of related norms likewise S

f."_:,that it can be further broken down into two 1dentif1able positions, cach with R
o an associated status and role. » The statuses and roles may be further reduced .

;}to those norms that define them.: The norm, then, may be regarded as the




The family may be taken as an example.v There are norms which define the

.duties of both parents and which outline the roles of father and mother, the

two principal positions. SatisFa.tory perfomance of the'se roles is essential

3 to the proper function of the family as a_ social institution.»

Collectively, major social institutions such as the family, religion,

; 'X;the economy, the political state, and education make up the framework of
'society. '.l‘hey are not the whole of it, however. All the social institutions
-':j‘_and soclety itself are cross-cut by social classes. Although they may ‘be -

5 said to be institutionalized in a sense, they arv_ not institutions m the .

._same sense that the fam ly and the political state are social institurions.

3 Other important groups exist independent of particular social institutions.

- "Racial and ethnic groups are two examples, although there may be a relaf.ion-"

/

'fship between certain of these groups and some institutione.’ Just as the major.'_'-

- ,"'-_‘social institutions do not constitute the whole of society, neither do those

ku‘-branches of sociology associafced with the maJor institutions consti tute the a

e N whole of sociology. _ Only oneﬂ of the four basic sociological headings pre- S
;;'-Ai?'.yviously consioered concentrated on social inst.itutions. Others covered

sociologicaL analysis, primarv uni's, and fundamental processes. , To the ex-'f' G

/‘.«

[ :"f_tent that the four general headings listed are comprehensive, it may be sald

"that they provide a kmd of structure. | Alf'ematively, the kinds of ques.*ions don

e

o "__Af;»which sociologists ask provide a kind of structure. R

Those materials that are being prepared for secondary-school use 1n the
e teaching of sociology by the Sociological Resources for the Social Studies
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approach, which,is the one a majority of present-day American sociologists

‘follow.

A teacher introducing students to sociologyshould emphasize basic con=- -
cepts in general use and the relationships among these concepts. »This is to
say that some kind of structure must be taught. To say that the student must
be provided with the sociological perspective is to state much the’ same thing

in other words., A student who has completed a begi course and cannot :

' define such concepts as "norm " "role " and "social iI tution" in acceptable -

terms and who does not know the relationship between, say, a norm - and a role ,

v .has not 1earned very fu11y. If he can define these concepts and he does know

o .the relationship of one to the other, he has been taught structure at even a

ruuimentary level The completeness of his lfnowledge, the subtleties with

.'which he is acquainted and the level of sophistication achieved are additional o

concerns. <

Modern American sociology has become 1ess Speculatively theoretical and L

.‘more scientific, with increasing emphasis on empirical research The so-

: ‘._called structural functional school of thought has become dominant although

;the structural functionalists are often bitterly criticized Robert K Merton s

o -synthesis of what he has ca11ed theories of the "miadle range" and empirical

: "_"-i:';research has been widely accepted but the trend has beenv_toward micro as =

Opposed to macro-sociology..__.,";__.;esearch funds and compu

: {"‘__ analyses have contributed toward this 'trend

The conceptual scheme of the structural functionalists prov:.des a basic

o structure of ‘perspective with which every student of sociology ought to be- y:'-‘-;_f_;.' '

c_ome--a,cquaint_;e ., :Theories based on this scheme are common in the literature,:_',.'»,__f_’r._.;'_ L

'assisted stat1st1ca1_3_~,_',¥ '




“and researCh problems are con'ceptualised in these terms, 'Journal articles in

. the more sophisticated sociological Journals presuppose a knowledge of the

l

_ basic concepts and their relation to one another..

More emphasis has been placed in recent years on the teaching of sociology .

| at the secondary school level The American Sociological Association has two

-'relevant committees, one on curriculum and one on teaching, and sponsors a

:__project financed by the National Science Foundation, Sociological Resources

| b --for the Social Studies, which is currently producing materials, including a

"",__"'course, for Becondary school use. .'_5_" L

Modern sociology has much to offer the student in the way of contributing -

to a useful and meaningful general education, provided only that it be properly.

v'.”taught Our most pressing problems arn essentially social problems. _ Our most

"_'important decisions are those concerning social issues.' Improved instruction ;,i

'by increasing numbers of better qualified teachers seems essential to meet

: :_:,the needs of a troubled society. T
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MULTIDISCIPLINARY
SOCIAL SCIENCES

Social sciences form a scholarly field consisting largely of distinctive,
though related, disciplines characterized in the preceding sections. Yet
there are elements and aspects of this broad area of scholarly investigation
and knowledge that overlap, duplicate, closely interrelate, or even extend
beyond the dimensions of the social sciences. It is these interrelating com-
vonents of the social sciences with which this section is concerned. Con-
sideration is given in turn to the scope, basic questions investigated, struc-
tural nature; key concepts, chief research methods, and currentvtrends of
~ multidisciplinary social sciences.
Of‘all areas of the social sciences, the multidisciplinary components
and characteristics seem the most diverse; diffuse, variable,'and‘unsettled.v
These traits are‘reflected.in the varying terminology usediby scholars in
referring to "multidisciplinary social sciences," a phrase which literally'
4denotes that the field contains more than one discipline. Sometimes, however,
| that phrase appears as a synonym for "interdisciplinary" which otherwise often
"refers to the interrelatedness of two. or more of the disciplines.v "Cross-'
'disciplinary" appears less frequently (and with possibly even more variation) o
'.although it finds some use. as a synonym for interdisciplinary.v Some scholarsvlb
'speak of "integrated"’or "unified" social sciences, though ind1v1dual advocates ,
»and analysts vary.considerably in their.specification of componentsbthat are'l
'"fdisciplinary or "extradisciplinary", that is, extending beyond the scope of |
"llfthe disciplines.‘ And the term "social science" is suggested by some to identiry
'gillan integrated or unified‘approach though its wider use seems simply to be as o

an adJective referring to the social sciences collectively.

1'31

153

R o e S SIS




While such varying'terminology may at times mislead or confuse especially
those outside the field, social.scientists generally seem much more concerned
with other issues, problems, and even other terms. In this section the phrase
"multidisciplinary" is used as the umbrella to cover the overall, the discip-
linary, the interrelated, and the extradisciplinary elements of the social
sciences. In totality the social sciences are multidisciplinary; that is,
the field is composed of many disciplines. It is also composed of inter-
disciplinary and perhaps extradisciplinary elements, ones that are not indi-
vidually classifiable into the major disciplines.

‘Teachers and curriculum designers who note the recurrent contention over
"gocial sciences" versus'“social studies'" as a designation for that field in
the school program will find little basis among social'scientists for a fav-
ored temrm. If school personnel wish to indicate their recognition of the
school's distinctive purposes as different from those of research and pro-

fessional training in social sciences, they'may--but need not necessarily--

: choose to use the term "social studies. Both terms denote a field ‘that is

multidisciplinary, interdisciplinary, and possibly also extradisciplinary in

'its broad range,

i Basic Questions in Multidisciplinary Social Sciences

The fundamental questions of multidisciplinary social science are similar

to, and indeed inclusive of many of the queries to which scholars in the

-individual social science disciplines seek answers.t Thus, in interdisciplinary_

investigation, the social scientist pursues evidence that will h0pefu11y help

"f‘to answer such questions as the following What actually happened (in an
e event or process)? What were the chief components of a’ selected situation or
iﬁfactivity? Did they vary among individual units,‘and if so, how and how much’ “dff

'~”ff’What forces or intiuences brought about the situation or action? What were

:‘59



the main results and how significant were they? How were the components re-
lated to each other, to the influencing forces, and to the resiilts? Does
the event, prccess, or situation possess elements of consistency, repeatability,
or uniqueness?
Despite their similarity, questions in the multidisciplinary social
sciences dc stress some lines of inquiry that at times extend beycnd those
in individual disciplines. In-multidisciplinary investigation there is apt
to be more attention to bidisciplinary or to broader agpects of a question,
The consideration of time may be expanded to historical dimensions. 1later-
relations'with-physical as well as other human elements'ma wore likely be
considered. In'short, the range of aspects dealt with in'aimultidisciplinary
approach extends beyond that in the more limited scope of investigation within
a discipline, |
| Multidisciplinary social sciences also involve more inclusive concepts
and broader questions. Multidisciplinary emphases include entire social sys-
tems, total societies, and multidimensions of human behavior. Individual
investigations are, of course, relatively limited. ‘But the social sciences
collectively, including interdisciplinary'components, deal with specific
questions that relate to such inclusive queries as the following (over- o ' %
simplified here for purposes of brevity) - What is,society-(civilization,_or
culture)? ‘What are its chief components’ -uawafe they'relatede-for example;'-‘ o
_conflicting, reinforcing, neutral disassociated? How can they be variously ' | !
'viewed (approachcd, investigated and understood)? What are the relative
validity and reliability of each of Lhe alternative ways of studying thon’_
g How are the broad elements related to more specific ones? How do they relate;
'to the larger social unit or sphere of which they are a part? What forces

influence or hinder them? How do they function? Hhat are their effects?

,Jﬁaf
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How do they relate tc more inclusive trends, movements, processes’

It is not merely, and some would say mainly, the kinds of questions, but
it is the ways in which answers are sought that distinguish multidisciplinary
investigation from that in particular disciplines. The general approach in
multidisciplinary pursuit of knowledge is to utilize various pertinent chan-
nels or avenues of inquiry. For many questions about society, more than one
discipline can contribute useful answers. Discussion of procedures and
techniques in”research continues in the latter part of this chapter.

The broad types of questions and routes to answers in multidisciplinary
social sciences can be related to instruction in schools. 1In teaching a
course that deals with one subject, students may be encouraged to recognize
its incompleteness by becoming aware that'other subjects are also concerned
with some of the same‘matters. And students may consider, too, the greater
difficulty, the larger resources required, and the increased complexity in

dealing with inclusive questioms. Perhaps it is an extreme reminder that any

person can in ignorance furnish ready "answers" to broad questions that astute

philosophers may ponder for fruitful.but'unfulfilled lifetimes.
Scope and Emphases of the Multidisciplinary Social Sciences
Social sciences constitu e one of the fundamental fields of human know-

fledﬁe.” Ocher broad and basic fields most widely recognized are the humanities

and the natural or physical sciences.. Such cl assification reflects both the

inevitable interrelatedness of human knowledge and the unavoidable inadequacy -

of any single way of classifying it. Still the superabundance cf human

-knowledge demands, for practical use, some kind of classification. There

,: are practical if not theoretical limitations to what researchers can encompass,

’teachers can know, and the students can learn. Further, the changing content

and even organization of knowledge eventually destroy the value of a tqnporary




or only approx1mate map. »But'a charting'o‘f‘ some framework of_human'knowledge,

“to wh1ch the soc1a1 sciences contrlbute and W1th1n which they functlon, can
" be .of suggestive vaer. ' Two-such charts app_ear here_.»

‘Status of the social sciences, Eight“recen't books by leading social

scientists- on-multi—'or interdisciplinary social sciences', as well as six
' other books that attempted to deal 1nc1us1ve1y W1th the f1eld, plus the new

Internatlonal Encyclopedla of the Soc1al Sc1ences, were va]uable in prepara-

'tlon'of the first,,chart.- ThoSe authors', however,» m'ostly expanded'rather ‘than
bcoudensed the1r 1nterests, approaches,. or outlooks 1nto compact form,
‘The chart attempts to. 1llustrate relatrve locatlons rather than fixed
' p031t10ns for academlc d1sc1pllnes and extrad1sc1p11nary e1ements of the
soc1al sclences plus a few segments of ‘other areas of human knowledge. : Such
-locatlo s reflect the tendency of some .dlsclpllnes to overlap extenslvely
‘-"'portlons of both the soc1al‘sc1ences and e1ther the sciences or humanltles.
‘Yet even thi's' ‘.rec05411itlon' ls incomplete; aseach'ofithe social- sciences ranges
varlously from fact- f1nd1ng to theoret1cal or evenv speculat1ve elements.
Economics _includes-,‘* for- example, both mathematlcal and ph110s0ph1cal e1ementS'
as'well as Other components. Readers will _‘likely identify other,listings on

the chart that they would cons1der more properly placed either s0mewhat more

'toward or spread out mto both the chart S left or: r1ght (the human1t1es or"

thef sci'ences) -than» as. shown.~
The 20th century trend of the soc:.al sc1ences toward the emp1r1ca1 or

L 1nduct1ve, sc1ences 1s seen m the pos:.tion of history as almost the on1y y

- maJor rema1n1ng t1e between the soc1a1 sc1ences and the humanltles. Whether _

th1s trend 1s des:.rable 1s not at 1ssue here. The bas1c forces that determ1ne

subJects or research m the soc1al sc1ences 11e largely beyond ..chools (1n-

- cludmg colleges) and requ1rements of the currlculum.. The ch1ef pomt here
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is to e‘mphasize the extent ito which social‘scienceS‘ have ’deve10ped under -the
ihfluence of growing s'cientific, technological, industrial, and other popular
forces. . |

Perhaps a useful exa,m‘ptle of difficulty.‘in classification is the discipline
of education which, as an academic s'tu‘dy.'(rat'her than as‘ professiohal train-
ing)_,ivis in large part a_’social ‘science. Thi.s is- readily evident from recogni-
) tion 'of-‘th.e 'history, philosoPhy,' sociololgy, .and psychoiogy of edocation. Dur-
ing the past decade or two the anthrOpology of education and even an economics .
_land politics of educatioh also have emerged as research areas. Yet the study
of schooling (formal' education) particularly reflects in considerable part
- the vpractices studied.'l And vwhether education is a science or an art remains
.unsettled. |

Special attention_is invited to'the’.i.nterdiSciplir‘iary elements that ap-
.pear.oh the chart. 'While,‘they do belong to, or partly to; the social sci-.

. ences., any one of them defies classification onder just.a 'sing1e~discipline.
Internationa.i. ‘study, for example, re.ce.ives,attention in at. least 'poli.tical .
sciehce, geography‘, anthropology, -history, economics, and.'s'oc-iology.

The chart also. ihclyt'xdes 'some reminders that the‘Social sciences relate
rather d1rect1y to a varlety of techn1ca1 applled‘ practical, vocational, or
profess1ona1 pract1ce areas of human act1v1ty. The closeness' of relationship
 is evrdent in the fact-of trainihg programs _for s‘everal‘ of_ these areas offer- '
ed',in,' or 1n associationi{vith .'social sc'ience' departmentsi of' rﬁahy colleges
‘and universities. And 1ndeed many 1ndiv1dua1s with -a str1ct1y academ1c

. 'maJor and 1ack1ng spec1f1c career traming do elngagelln sorhe of the app11ed
'_ areas.l The areas shown on the f1rst chart.may suggest to secondary teachers
o "that, aithough the1r scholol 1eve1 is generally not cons1dered Hproper for vo-
. catlonal preparatlon in these areas, the ‘secondar-y schools can serve a pre-

vocat10na1 functlon for both academ1c and app11ed soc1a1 sciences,
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The second chart is an attempt to identify structural elements o.f“ Ithe
major socialr science{disciplines.' Horizontally each of several aspects is
iilustrated for the discip.lines.’ In verti_cai columns each of the reCognized
disci_plv‘ines is characteriz'ed in several respects. Togetheruchese exemplify
»components of a -pattern com'posing the socival sciences. In présenting the
broad ‘sco‘pe.of lth'e social sc.ience.disciplines on this scale, many me_aningful
and 1mportant ‘elements are necessarlly omitted. But if the e1ements ‘depicted
are v1ewed as sample foca1 pomts, some dlstlnctlvenes.s of each social science
discipline becomes apparent. |

Teachers and curriculum planners may find this chart helpful in visualiz-
ing the extent to which- a curriculum is mublta;bdisciplinairy. It can also be
usefull in curriculum development as a reminder of varying e1ements' that may
be arranged into a structured sequence. If'sufficiently repres'entative, such
a curriculum c‘anv help ‘students‘begin- to_.sense'the patterns of sociai inter=-
relations that the «'social sciences seék to ieentify and explain.

Interested»readers may develop their own ‘ldesigns, layouts, charts, or
representative'relationshi_ps among ma jor components of the social sciences
and beyond. '-’_r'he charts,presented here have more vaiue in their suggestive
framehrork ilhlustrlating some apparent interrelatiOnships among Various main
components than for complete coverage or consensus among the soc1a1 sciences.

Development of the soc1a1 suences. The mu1t1disc1p11nary nature - of the

soc1a1 sc1ences has a long hlstory., 'Early» origins in western c1vilizat10n

are eV1dent in the anc1ent Greek begrnnlngs of history and geography b}; |
Herodotus and Strabo.‘ While those‘ 1nd1v1duals were iscarcelyconsclous of
foundlng such long-llved dvlscrplines, ne1ther did they‘ consclously. establlsh
‘rigid boundarles for them. _ Each of these anclent scholars readlly incorporated

elements that in more recent tlmes would be attrlbuted to the S1ster disclpllne.
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Europe, birthplace of both the ancient' and ‘the newer social sciences,
has seemed also more hospitable to interdisciplinary study. In higher educa-
tion, at 1east the European t‘rad'ition of breadth in 1ibera1 arts sti.11 in-
fluences scholarly preparatlon and performance. In Europe mor'e than the

United States, it is common to find 1nterd1sc1p11nary f1avor in the fusion

of pairs of disciplines at 1east--hiStorica1 or economic geography and political

sociology, for eicamp‘le'.l By contrast Amer1can d1sc1p11nary boundaries, though
not 1mpassab1e barr1r=rs, seem strongt,r among the soc1a1 SC1ences. Perhaps this
dlfference reflect ch1ef1y the greater dominance of specialization in American
‘than in general Furopean life. |

Quite p0551b1y, too, the 19th and early 20th century struggles of the
‘newer social sciences to gain residence in academia help to account for their
sometimes seeming self'-pr'_eoccupation and 'attempted. exclusiveness. However
they may .have been in -the past, the sociall‘sc‘iences_ in mid-twentieth century
| America.,individually exhibit definite interdis‘ciplinary tend_enc‘ies.' That is,
each of,the stili growing SOcial_‘science's broadens into related disciplines
as welly as deepens into ‘vits own special sp'here.f |

,Broadening of a disci’.pline leads frequently into its contact with and
overlap into other s"ociai sciences; Geography is perhaps the c1earest if not
necessarlly the fullest ex‘ample, ‘with econom1c, p011t1ca1 cultural andhis'-
tor1ca1 aspects as establlshed Sub-diVISiOI'lS. v Politlcal hlstory has rema1ned
wh11e economic and cultural hlstory has advanced and some scholars‘ have ‘begun
to pursue such avenues ‘as psychological and even psychiatrlc >1nterpretat10ns
. of h1story. Sociology has extended into economlc, politlcal, and environ-'

| mental insti tutlons and relatlonships.' Some p011t1ca1 scientlsts have ranged

‘into’ the exerclse of power, control authortty, and governance in var1ous-

' 1nst1tut10ns and groups we11 beyond government and polltical partles.v Thus,
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éven if it were ever true thaf social science Vd:.'Lsciplinevs were once individually
narrow, it is cert_:ainly no 1onge.r so. Thoﬁgh schdbl's.may in some cases treat
' a,”sﬁp.jeé‘t ‘rtlarr'owly, ‘the social s_cientists who collectively spefcialize in that
discipl"i_ne' treAa’t it i)fdédly. Its bfeadth 'ils, of course,'-composed of a range
qf égb-specialities,_'s_ome .dist_inct;live and' syomev overlapping, A_.ea'ch v-'purs.uedl by
ind.ividuall scholars.. |

' ‘.ImplllicatAions for schooling ére ‘rr-;adily evident. A teacher who knows a
lsubjeét wéil knoﬁs itkillu"oadly a‘s’welllxa.bs in se'_lectivé depth.  No really |
'thorou_ghly prepared tea“.‘gﬁer, then, woulld.tfeat a discipline narrowly. Yet he
would»undersﬁandébly »emiiéh'asize its .disltlin‘ctvi‘;re approaches, characteristics,
and cc‘Jntf'ib.utior.ls"as vjrevl'}._ aé its felatednéss to other subjects. Quite pbssibly
- it i‘s iinpracticai for anlindli\%idua'l teacher t..o' become well prepared in more
thén one. of‘.the' so‘cilall‘ sg:ikenc‘es. :Tl';'roughl it, .ihowever_, he ;can‘ freq;ler'lt.l"y- con-
tact re'llated elem.e'rlits of other discipiiﬁ.es in the field. ’

| .St‘r'uctu.re. in Multi.d.isciplii'nary Spcialv‘ .S;:incbmvces.w

What .‘a_r"e‘the majofb.-cdmp:clments.'of sc'h.01lér1y.almd'multidisé‘iplinary inves-
tigat'ion of society? " How arel.they interrélafed,..or'ganized, étrudtured? lThat
is‘, how do they functid‘n in 'relation‘ td e'z.i'ch'lvother"? Some,l but still incom-

plete, ans.we“rs"t'o theSe'quéstiQns '_ h’av‘e" beén sugge'stt:ed, in the in't:‘roduc'tory.

_portion.of this section by means of ‘charts and "'coirg_tn‘gnta'r'y}‘_’fiﬂere the . an_alysis‘, o

is '-e‘xfended in ord‘er\'t‘ogpif__lp'oint»?_mo_rje.{ ép'eé‘ifiéélly' sample ‘areas of mutual ~
concetn among the social ‘'science disciplines. Despite their tentativeness,
. incompleteness, and lack of "sté_t‘us\'aih'dngj ‘some’ 'sjchoﬂlars“,’;'é}e've'rfal"’iritérdiscip-_ -

" linary e lements of the _sccial-'s',cience's héve -.gainyeﬁ'd " rééog’ni”tidn. '
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Varying Structures in Interdisciplinary Social Sciences

interdisciplinary
areas, regions, cultures

comparative study
internatiOnal relations
,:environmental,study v
social change analySis
communications study:
value, policyp’problem analysis
‘urban studies

inclusive
behavioral sciences’:
pollicy .Sciences. ‘
v_systems.analysis

total societies

bidisciplinary

~ geography

geopolitics (political geography)
historical geography

human, - social, cultural geography
economic geography

lhistory

historical geography
economic history :

" cultural or social history
political history

political science
historical approach
political behavior, socixli?atlon
political geography - ‘
government finance and economic roles
economic anthropology

;anthropology.

social or cultural anthropology
economic anthropology

‘ psychology

social psychology |

The foregoing outline illustrates some of the overall structural relation-

© ships in the social sciences.

Such broad,‘extensive combinations,may,‘h0wever,

impress1teachers less than do the specifics in a few areas of study.v Three

such interdisciplinary areas‘are chosen~for brief discussion here.

InternatiOnal.relations.

Components of international or world study by

-.soc1al scientists include ‘an impressive array of human problems,‘activities,

- and” movements that extend beyond the boundaries of both nations and individual

t d1sciplines. Political scientists, somewhat more than others, study ‘this

"‘realm. Still each of the social science disciplines deals with some inter-

'K”‘natlonal elements as i11ustrated in the fOIIOW1ng suggestive though incomplete‘

‘Jnlists.- 1.‘




Political-science-finternational law, (political) organizationms,

diplomatic relations,.war,,regional blocs, conferences and treaties.
Economics-;internationalgtrade, aid, finance, development.,
_Sociology;-comparative studies,'migration, population, public.
-opinionl;_ | | | |

AnthropolOgy--cross-cultural studies, races,‘cultural diffusion..

Geography--regions, geopolitics, food resources, transportation
Historx--elements above as injolved in selected affairs of the past.

Readers may well react with the thought.that some of the listed elements

- do nct fit exclusively in or belong to the- 1ndicated d1sciplines. Support

1lfor this obJection comes from recognition of the sources ‘of data and methods
of-research usedvby specialists in international study.- Some of the variety
of‘social science disciplines that thus serve the,scholars'are listed:here
. following each'offthevvariouslmain divisions-of investigative efforts,applied'
to:international'relations; | | | |

o i Politicale-political science,.history, political geography.'

'Economic--economics, economic history, economic geography.

Communications--sociology, economics, geography, anthropology.
' Law--political science, history.

War and;peace--political science, history, SOCldl psychology.

f:Organization--political science, history, economics.- :
b-.Ideologies--political science, philosophy, histozy._;-

'7.Soc1ophychological aspects--sociology, psychology, anthropology

g.Education--sociology, anthropology, economics, philosophy,‘camparative
f'education
Quite a variety of basic concepts both serve in and represent the reSults

of research and 1nterpretation in the field of international study. While
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numerous concepts may be listed, a few key ones illustrate here some of the

key elements and analytical ideas in the fieldé-diplomacy, trade, foreign

policy, colonialism, imperialism, integration, isolation, aggression, crisis,
and propaganda; An appropriate connotation for each of these terms may be

suggested by attaching the words "among nations," "foreign," or "internationai."

Thus integration refers to the process by which some groups of nations com-
bine, or considerably interrelate, some of their mutual interests or activities,
as in a regional bloc.

Research methods used -in international study include several that are

,employed‘in the social science disciplines. Historical and contemporary

surveys still appear often and usually involve documentary or statistical
analysis.. ‘Comparative study frequently makes use of cross-Cultural analysis.
Field research is often undertaken by various techniques, sometimes involving

case study. Recent ‘years have witnessed an increase in the use of decision-.

‘making analysis, simulation techniques, and systems analysis. ‘ These approaches'

especially are apt to include_the use of models.. Model building also appears
in other'approadhes_and isvparticularly evident in research inVOIV1ng'theory
development.

Regional or area study.u Closely related to international study, the

' 1nvestigation of regions or areas is probably most common in geography but

.>also appears often in other disciplines or involves research methods of more,v‘7

han one discipline,'and it may be broadly focused on. multidisciplinary con-:
cerns.; The basic terms "region" and "area" are vari0usly used by scholars

1n reference to . territory possessing one or more common characteristics.-;
I B

",There is some con81stency in use of the word region to refer to part of the
',territory of a nation, at. least a large one, and "area" for a group of coun-jh_f~'

ltries. By this approach, regions are exemplified by the SOutheastern Unitedj




e ivery small isolated terr1tories, but the former often offers manageable scopefﬁvff

’States, the Nile River va11ey, and northern Korea areaslinclude the Far
East, sub-Saharan Africa ~and Latin America. Area,studies sometimesvinclude
'elements'ofvarea culture thatfextend.beyond.the‘social' Thuslscholars-in
humanities as vell as socia1 scientists may become involved |
The multidisciplinary scope of regional or .area study is illustrated by -._' o :
the-following.facets of a territory.and‘its people:that specialists inuvarious |
-'regions or areas 1nvestigate. | | o
o Geography—-spatial distributinn,.channels of convergence and dif-
“v'fusion;> | L | | h ﬁ
.-Economyfeflows of'goods and.services, areas,of.commercial activities.
iPoliticsr-governmental;spheres,;interrelations of levelsfoffgovern;f'
rménis_y' N . S _
.ﬁistory--unifying and'd1V1s1ve movements, changing”characteristics.
Culture--ethnic groups and relations, population trends, rural-urban -

“elements.

Language--linguistic, semantic, and philological characteristics.‘
Arts--history and cultural relations of fine and practical arts..
There are a good many maJor concepts 1nvolved in and refined by research-

“on regions and areas, but on1y a few are mentioned here. A region may be re-’_;

| ;,garded on the basis of a single factor or a complex of factors that make for":'

W'cohesion, the lat*er ~s 1n actuality almost the Only tpr, except for _some

.37\for 1nd1vidua1 research studies._ The uniform or homogene0us region 1s a1so e

'vV;relatively rare in’ contrast to the increasingly cowmr 'nodal or foca1 region,fref .

N . ('-'..,
A

‘*Eﬁ-one that centers on sectionalism (in larger areas, nationalism) and involves

"‘{fthe emergence of subregions.; Development can lead through use of coordinasﬂ'




~ Altogether various specialists use a diversity of research techniques
in studying regions and'areas;.sometimes within the scope of a particular
discipline, but often more inclusively. -Descriptive and analytical surveys

report on one or more characteristics of a territory. Such studies often in-

volveffield research-conductedhby varying'methods; »Comparativejstudies involve

two or more territories. Some analyses'interrelate one or more_regiOns'withi-

'the 1nclus1ve natlon, or.one or more . natlons w1th the encompasS1ng area, or.
‘one or more communities'with_the-enveloping region.' Reglonal study somet1mes

‘1nvolves development of theor1es of reglonallsm

.'Mass'communication;, Def1ned most s1mply, commun1cat10n is the act of -

'fexchanging messages., For pract1cal purposes one-way and even unrece1ved mes=
" sages are included. In. soc1et1es W1th centrallzed and espec1ally W1th h1ghly

technological production,»much_of;the socially most'important commun1cat;on

P

is d1str1buted on a mass scale. fHence:the concept ofvmassﬂcommunication, em-

: brac1ng both electron1c med1a (teleVLS1on, fllm and radlo) and pr1nted mate-iﬂ

rlals (espec1ally newspapers and maga21nes) Even face to-face (1nterpersonal)

ccmmunlcatlon somet1mes ach1eves mass d1mens1ons, as . 1n rumor d1ssem1nat10n

B and "underground" (not off1c1ally sanctloned or publlclzed) d1scuss10n.

Communlcatlon 1mp1nges on the scope of each of the soclal sc1ence d1s- -

~c1p11nes.\ Some d1sc1p11nes stress part1cular aspects of commun1cat10n.‘ Psy-i

fchology, more than other soc1al sc1ences, deals W1th 1nterpersonal and an1mal;f

'

.'commun1cat10n and personallty 1n relatlon to communlcatlon. Anthropologlsts,r"

‘.‘

*;.'glve spec1al attentlon to cultural funct10ns of speech W1th mus1c, arts,-cndt~q'7f'“

. ,..‘

1tes as means of communlcatlon.: SOClOlOgy stresses publlc oplnlou and mass #

.,..-,

"a persuaslon techn1qu

"‘3gto governmental commun1catlons lobbylng, and regulatlon of publlc med1a

E.MC-_" C

Aruntext provided by eric [l

N ; ]
..,_, Ve , ‘ . Tt

But varlous bas1c elements and aspects of commun1cat10ns defy c1ass1f1ca-1/:

-f’tlon 1nto d1sc1p11nary categor1es._ Mass culture, op;nion leaders, publlc‘ﬁlﬁ‘“

'
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: _taste, : freedom of expression media effects, and propaganda--these concepts -

- ’,scarcely fit into distinct1ve disciplines and do enter the research considera- ,
'_'tlons of various scholarly specialists.ﬁ. Thus any inclusive view of mass com-
‘municat1on recognizes its multidisciplinary nature., And the technical phases -

. of. communication lie 1arge1y beyond the social scien..es. |

Se'veral key c0ncepts in the study of communication have already been

_'mentioned.. A few additional ones. will illustrate the range of concerns among‘

f those who investigate communication. Credibility of sources “and media owner-

p or control receive distinctive attention. Some studies dea1 with charac-

.terisrics of audiences (v1ewers, sales, or circulation) or public relations.

"""-Selective e>ggosure, retentlon, and perception have been shown to- result from

audiences choosing what they want. to see or hear, remember, and interpret

. _ among messages that communications present

Research methods in communication are ch1efly ot two k1nds. = One 'type 18

-experimental or sem1-exper1menta1 It has been found that experimental sub-
' ‘-‘Jects often do not react in the laboratory the way they do in "rea1 life."
.Surveys are commonly used, normally involv,ing- questionnaires: or interviews

~and sometimes both.. Opinion polls are the best known form of communications

survey. Intensive case studies are sometimes made; they employ a variety of
research' technidues. Communications research frequently includes, content
analysis. Message content is analyzed for trends,-,v'ariations, readability,

representativeness, intent, or other characteristics_. Audience" or market re-

‘search is common, much of it for use by businesses, It involves economic or

~other basic characteristics, such as the preferences or reactions, of actual

or potential communications receivers. Systems analysis is done by comparison
of communications systems in different societies.

Inclusive approaches. Further evidencing interdisciplinary interests,

two major multidisciplinary regroupings of some elements of the gocial sciences

167
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have emerged during the past quarter-century. One of these is the area known

"behaVioral sciences. _ Though the term seems uot yet fixed, it is usually

regarded as. including sociology, non physiological psychology, cultural anthro- '

pology, linguistics,' and human biology. ' Some would add elements of political
science,‘ economics, law, psychiatry, and literature. ‘A"growing number of books
and periodical articles refer by title to- behavioral science’s," refle'clting ._
status that the term seems to be- acquiring‘. Perhaps less established but also
noteworthy is the term "policy sciences.. Sprouting chiefly from political S 9
sc1ence, this area of investigation concentrates 0n decision processes and |
appraises the relevance of knowledge to the solution of certain problems.-‘.
:While it is not yet. clear Just what other disciplines are regularly 1nvolved
the policy sciences are concerned Wlth other human affairs and values as well :
- as with political dimensions. Still other approaches, broadly 1nvolving

; several disciplines, 1nclude the study of "total societies" that is, a society‘

in its totality, and systemsanaly31s. " The latter is discussed below in rela-
tion to its use also ‘as an approach’ 1n research »

Social sc1entists generally seem he31tant to pronounce inclus1ve and
strong recommendations for structuring the .curriculum below collegiate levels.
Scholars. who do .so vary greatly in their approach 'Such variation and hesi- |
tancy may arise from 1lack of opportunity, from preoccupation, fr0m devotion ,
to a viewpoint, or from humility. They can also reflect the divers1ty of
structures that exist in the area of research and advanced training. Curricu- o '
lum may require structuring, as many school _personnel seem to believe., There |
is little hard evidence that a particular structure is better for teachers

and students generally, any more t'ﬂan it would be for research scholars. The

} fullest implication of social scier_-.ces for structuring the curricu_lum-appears
to favor diversity rather than one approach over another. Thus both discip-

linary and interdisciplinary study would logically be included,

168
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. Key Concepts in Multidisciplinary Social Sciences -
What are the key terms representlng bas1c 1deas 1n the soc1al suences

as a group" ThlS sectlon presents some 1llustrat1ve, key concepts that extend

LN f R o . . s B N . .

that follow are of two sorts.. 'There _are 'h-i-glh'ly in:clus_i\_re, cdn'cepts_f-_ﬁsociet.)"x',f .

.’cfu'lt’ure;b 1nterdependence 1ntegrat10n, a'nd'.'interaction;v Each of these phenomena

appears 1mporLantly 1n all or most of the soclal science d1sc1pllnes.' There

are also llnklng concepts stressed 1n some d1sc1plmes but 1mportant 1n others--'__j

causatlon, ,change, confllct jenv1ronment, plurallsm, reglon,_and values.

L"

FETIRS

‘ l); 1nvest1gate by means ’of .research. n The term refers 1‘nclus1vely to all peo-.. _l
.“ple on earth (';human s.oclet.}lr")l or to a. maJor groupmg (Western or\Chlnese or - |
Mandarln souety)l Thus larger soc1et'1es are- made up of smaller socletles...'dl'
And 1n .pOpular usage. the word ‘is used. lfor'.some small organlzatlons, espec1ally ’.
~ art1strc and ‘professlonal ' In verbal shorthand such phrases as. p011t1cal"
or economlc soclety" are heard | referrlngh to the polltlcal (or economlc) asv-:_r
‘.pects,.'characterlstlcs,.a or elements of asoclety. , Tra1ts or ent1t1es both

tanglble (art1facts) and 1ntang1ble (custOms) of a soc1ety form 1ts "person-'

allty" or culture ..
Whlle 1n a loose ttay one may equate soclety}v.uth people,’ there are. num-
‘erous.ln’terests,‘ act.1v1t1es, and’ qualltles 1nvest1gated prlmarlly 1n flelds
other than the soc1al sclences.l The term.socl..ety encompasses the scope of
the social sciences;' These. dJI.sc1.plmes focus on relatlonshlps among people.
mor.e than peOple as 1nd1v1duals (blography) or phyS1cal ent1t1es (blology)

or collectors of cultural paraphenalla (genealoomal art1st1c, phllatellc,v»

numisma'tic or other) wh1ch may exc1te the curlous even 1f of 11m1ted socml

“‘importance,'

beyond the concerns of 1nd1v1dual soc1al sc1ence d1suplmes. .The__'_concepts ) S

SOCletX const1tutes the general subJect that soual sc1ent1sts collectlve- o

LN SN




Social or cultural hange receivea much attention currently.. Each~ of

’the social acience diaciplinea inveatigatea apecial typea of change and aowe

" ‘acholars, eapecially anthropologiata, hiatoriana, and aociologiata--often '.

. »deal broadly vith change. So-e of the baaic linea of inveatigation involve

" ‘.',‘_.identification of the proceaaea of change and ita varying ratea.’ ex\tent, di- |
rection, “and: aignificance. l-'actora that generate change ("cauaes") are -

| :recognized aa typically both internal and external to a given aociety, aitua-
tion, or proceaa. B | o I L
Several key conceptai help to explain change.‘ 'Nentieth-century reaearch-' ) :' -

| _ '.era have taken special intereat in technologically induced ch ge. Meanvhile

o the proceas of evolutionary change stimulated controveray, particularly aa . :

'regarda ita phyeical manifeatationa. , Scholare have devoted groving attention E

‘ i’_to revolution aa -a phenomenon often involving radieal and rapid change. - Both

""'“diacontinuitiea and pereiatence appear in change through conaiderable periods o

lllof tine._ And aometimea there ia a reveraal of trenda, aa in the caae of

aocial backlaah Some changea appear to run in cycles, though the "pendulun .

e -.theory" ia at beat a -ialeading overai-plification. e o

Social acientiate use’ a. variety of reaearch nethoda in‘ atudying change. o
'l'he historical method haa doubtleaa been uaed the longeat. Statiatical
-analyais is a common approach eapecially aa auch change ia evidenced in ."
: quantitative ele-enta. Panel atudy (repeatedly aurveying the aame aalnple )
' .population) haa come into ‘use recently aa a meana of investigating involvement
in and attitudea toward change. Noteworthy effort ia devoted to developing
| theoriea (incluaive rationalea) to explain the complexitiea of change. :
Social or cultural valuea conatitute another highly aignificant multi- |
| diaciplinary concept. Valuea repreaent intereata and dutiea and likea and

dialihea and atill other affective objecta of an iudividual group or aociety.
170
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Cultural values constitute criteria or standards for desirable norms or
states. Social scientists seek to ascertain the existence, extent, and in-

tensity of value‘s. held by a population. Research (value analysis) involves

-stud'y. of testimony, choices, directions of interest, observable rewards and

punishments, and compar'ative values in varying systems (societies).

The concept of c_ohfl'ict has gained researchers' spec‘ial attention,

esbecially in the behavioral sciences. Conflict constitutes vthe' coi_\verse of

ty:h‘e‘ proceSé ‘of integration. Some'.insti‘;':utions and forces serve as integfative-
,i;nstruménts, for example, cons't:i‘tuti-ons that are durable.‘ Conflict arises
frbm’ étrvess-s‘train sit':_uat.ions"an&relationships, pafticulariy ‘betl:ween an ih-
grbup and an'outfgroup. Coﬁflict may involve ideological goals vand," éspgcially
if sevéré,’lmay'have structurel impact on a éociety; Tec‘hniques for coﬁflict
pre%re.nt_ivon are the _objec't of some research.

This limited sambling of multidisciplinary concepts in social scienceé_

may have suggestive value for elementary and secondary schooling. It appears

that the aim of much instruction has been simply to identify and describe

institutions, agencies, groups, events, and entities, The school program
could provide a fuller flavoring of social sciences by exploring the vital
processes of society as social scientists have investigated,‘ identifiéd, and

explained them.
Research Methods in Multidisciplinary Social Sciences

| Even more than in other respects, the social sciences are interdiscip-
linary in research methodology. Within individual disciplines, specialists
frequentiy borrow research techniques developed or used lérgely in other dis-
ciplines. Historical method and regional analysis, for example appear among

the modes of inquiry in several social sciences. In addition, various research
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me‘thods, approaches, designs, and techniques are commonly used in different

/

disciplines and. in multidisciplinary resear'ch studies. FSuch methods can
scarce ly. be vsaid.to Belong to‘ a s-ingle discipline. The behavioral sciences
particularly share a number of research method‘s. Among these are c_omparatiye
.studies,_systems analysis, surveys; statistical anal}%sis, cross~disciplinary
field studies; and content anal_ysis. Three of these general research methods
,. or approaches are discussed briefly here in order to ‘indicate ‘something of

the nature of multidisciplinary research.

Content analysis is applied .,literally to communicatio'n,"or‘more specif-
ica.ll.y to mess'ages..‘ Most often, already available data (previous communica-
tions) are used‘, though sometimes investigations involve the"f'ormulation.of ‘
newmessages for"analysis. TeChniques usually include thc-coding (.classvifica-
,.tionl)b' of selected parts or all of the commu.nications inv,r_‘stigated., In a sense,
the researcherv reorganizes a message to fit categories that identify elements
or characteristics ne seeks., Messages are appraised regarding internal or.
'external criteria or both. An investigator may analyze the pertinence of
supporting statements to»conclusi_cns, the frequency of loaded phrases or mass
appeals or contradictory statements. He may seek to ascertain the accuracy,
authenticity, validity,. reliabiility,. or consistency of statements., He may
search for evidence of the message, the orginator's motives, psychological or
‘economic,state or political or ethnic views, or relationships among individuals
or.groups that the messages concern. In actuality the researcher may only
describe, but usually he also evaluates the communications he studies. Con-
tent analysis finds a broad range of uses in, for example, the study of inter-
personal interactions (including therapy), public speakers and audiences,

propaganda and advertising, political communications, artistic work (especially

that with verbal content), the mass media, business correspondence, and various




age or ethn-ic or nation;al,jor,other;:cultural, poiitical or economic.'g'roups.'
__ 1f"Ovtentialblyg-‘fthe content 'fo_r.resealr’ch'_Seemsjlimi_tl'esS_.' Bult» the lcareful‘,‘ i'-r‘-l‘-:
o tenslive‘ p'r'o‘ces's: of.flclontent‘.'ana_’jllysi_s ,sho‘uldg ‘not be confused with" the' 1oos_e'r'
| statement’s-,of_’m'essage "rea'ct'i_‘on'tha’t character’i'ze-.common ‘exp’res'sion' of opinion.
or even vhoo_k ',re‘:v:-'Lews. o | |
'_ Systems"anal-ys'is a‘tt:empts‘ to .&eal"'inclusiveiy'with a'comp,-le'x'. aggregate
iof soc1a11y 1mportant phenomena._ By s1mp11f1ed deflnitlon a system.is a.set
"of entities Wlth 1dent1f1ab1e relatlons that perm1t ueductlons. The r;'searcher
attempts to unrave 1 such a- bundle of relatlonshlps and through analy is,: -to
~ find explanatlons for the1r ex1stence- ancﬁ operatlon. : The un1ts,' or parts, of
-,‘ '-.a system functlonln a descrlbable situation or: env1ronment .at a g1ven t1me.A
',_,A soc1a1 system, that 1s, pe0p1e in spec1f1ed 1nterre1atlonsh1ps, .Operates-
with cu]tural patterns that ma1nta1n or support 1t l‘: _T,he ,component_"s of a social '
.';system are interdependent. A system is,composed ofyarious,suBSystems, as
-;the relig’ious ‘jsystem" with its distinguishable'component' systems | .
H_om d‘oes :av're'searcher go about: the study of atotal society, ,a whole
industry,'an,entire political system, schoo1s collectiyely,-or that complex
ofl~ parental care for the young? Br1ef answers here can only suggest the
general nature 'of the approach.‘ In a broad sense the 1nvest1gator hypotheslzes
tha_t certain'key factors are“.interrelated in a system, - He selects a wo‘rkably
minimum number -of 'exampies" and gathers' a 'mi.nimum. satisfac‘tory'_ amount of
pertinent information._ Through statistical or'other'analysis he 'attempts to
"put the parts together" 1n various.relationships. Ultimately he selects the
pattern ot' relations that seems to explain most satisfactoriiy the operation
of the system..
Probably the best: knovm example of a syster.:s_approach}-is macroeconomics,

or macroanalysis by economists. The focus is on major components of an economic
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system in its entirety rather than on separate elements studied intensively.

Thus data may include Such ‘large factors as total demand deposits (in financial
'institutions), gross national product the sum of new housing starts (in con-
struction), and overall employment: or unemployment Interrelating the com-

-ponents of an economic system, or of its subsystems, enables the macro-=-onomist

"to arrive at: conclusions ab0ut how the system operates and Judgments about

the health of the economy at a given time. ~ As any dynamic system varies from

p01nt: to point in time, it is important that data be gathered and analyzed

re current: ly.

Statistical analysis is essential to research in practically all the

" 'disciplines and other areas of the social sciences. The vast expanse and

”diversity of phenomena plus the rapid growth of quantitative measures have
‘_combined to produce an overwhelming volume of statistical data. Correspond-
' ingly, the means}of gathering, arranging, and interpreting statistics have
developed to a point that requires several college courses and numerous books
‘. to explain them. Here it is intended to illustrate some of the prime uses
and techniques of statistics in the social sciences. |

Many statisti'cal data fill an essential role in the functioning of
present -day society. It seems inconceivable that major components of the
economic, political or social systems could operate without a regular flow
| of st:at:istical information on both their activities and the related people,
res0urces, processes, and products. The gathering of statistics serve an
essential role in the functioning of society as well as providing a means of
analyzing its complex nature, extent, and operation.

Statistics tell basically how much (or many). They also furnish evidence
of typicalness (averages) and variations (dispersions) within a group of peo-

ple or things. Characteristics may be compared by statistical analysis of




relationships, the best known type being correlation. There are possible

errors or traps'in interpreting such data. For example, half of anything can
be above average only insofar as another half is below average. While some
human traits are normally distributed with a heavy concentration around average
(a bell-shaped curve), other characteristics are distributed in other patterns,
The fact of a statistical relationship between groups, characteristics, or
things may be coincidental and is not necessarily casual.

A practical necessity in social sclence is research is sampling techniques
that enable statisticians to learn about a larger group by gathering data on
a small number of people of things through questionnaires, tests, interviews,
or observation. There is considerable difficulty and danger in securing a
sample that is adequate to represent accurately the larger group. Statistical
procedures have been developed to aid in determining the reliability of par-
ticular sampling techniques. The selection of a seample may properly be random,
or i; may be more appropriately done by choosing cases that represent certain
key chavacteristics of a group.

Multidisciplinary.research techniques in the social sciences may desirably
be reflected in school programs. Students could profit from learning about
such ways in which social data are gathered and analyzed as they apply to
political, economic, and other human affairs. The widespread use of these
research methods implies that citizens will often come upon their results
even in popular sources of information. Ability to interpret such reports,

or misreports, can make for a better informed citizenry.
Present Trends in Multidisciplinary Social Sciences

What directions are the social sciences taking as a group of disciplines

and interdisciplinary components? These concluding pages seek to identify
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some outstanding trends that have become tangibly evident in the field of
social s:iences.

Perhaps the most notable trend of all is the growth of the social sciences.
By any of several measures, the field continues to expand rapidly. An in-
creasing number of researchers conducts ever .ore investigations into the
nature of society. While the amount of financial support, personnel, and
studies still lags behind the sciences, the.growth of social science research
is impressive. Growth in research has ooth facilitated and resulted from the
expansion of advanced training programs. More institutions, faculty, and
students than ever before are increasing the supply of qualified personnel,

As in other fields of scholarly endeavor, growth in the social sciences
is marked by ever increasing specialization., Yesterday's new area of inves=
tigation becomes today's established component of the field and tomorrow's
base for further division. Both scholars and some others recurrently voice
concern over some of the problems that accompany fragmentation, segmentation,
and multiplying compartments. Some leading social scientists, however, are
quick to point out that not all specialization is diverse. Often a new
speciality involves bidisciplinary or other interdisciplinary elements. Thus
some of the increasing speciaiization develops interrelation if not integration
among the social sciences. Though it oversimplifies, the image of a honeycomb
or spider's web provides an analogy with segments that connect as well as
separate.

In other ways, too, the social sciences reflect growing recognition of
some arcas of mutual concern, The closely related interests of some social
scientists, including some quite outstanding ones, find facilitation in a
variety of channels. There are at least a few locations of national or even

international stature for scholars to pursue their interests with others from
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‘related disciplines; the Ford Foundation-supported Center for Advanced Study

in Béthioral Sciences in California is a‘priﬁe example, Several established
.professiohal associétibns furnisn means of bringing together.acholara.from
Qéiiousﬂd;sciplinés and with 1qtgrdiscipliqéry specialities; these organiza-
':cioﬁs iﬁclﬁde the Sogial‘Scigncg Besearch Council,}the American Academy of
Political and Sdciél Sciences; and the Society of Gemeral Systems Research,
'Additionélly there are numerods examplés of local or state groups and social
ins;itptes, projects, or programs at colleges and universities that bring to-
gether social scientists of varied but related intcrests.

While one may correctly visualize social scienfists as typically associated
with qollegeé and universities, as many as -an estimated one-third of profes-
.sipnals in thé field is employed in other organizations. Governmental agencies
of diverse sorts involve quitg # few professionals, while a limited but‘grow-
iﬁg number work for industries, The RAND Corporation is a noteworthy example.

Acceptance of social scientists in such positions lends credence to what some

scholars regard as the most important single-trend.in the field~-increased: .- .-~ - -

general recognition of social sciences as' sciences. --An increasingly educated
'public supports research that has improving validity, importance, and utility.
Slow public acceptance of results is sometimes discouraging, but the trend is
clearly upward,

Recent and current trends in the social sciences offer bases for encourage-
ment to elementary and secondary school teachers in this field. A reasonable
degree of acquaintance with the field implies that there are important elements
of both disciplinary and interdisciplinary nature that may be dealt with at
various levels of instruction. Teachers who possess some depth of background
in one or more social sciences should find that their fellow educators and the
public will, at least slowly if not always readily, support their efforts to

improve understanding of humanity.
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Perhaps, as has beenjsﬁggested;‘thé field is little beyond the develpp-

- mental point of doing mbré harm'théﬁ_good; uBﬁt even that low estiﬁate'promises»
a bright if daﬁgerbusffuturé, :In 80cia1'as,iﬁ physical ééiéncés, human know-
ledge'seéms.now.qh §he;;hresho1d bf h;kiné poésibie.éo@e éigﬁificant cﬁaﬁge§ 
in.human existénce;';ﬁhééhef théseiéﬁangeé'can éhapé betﬁéf.ways of livingfi

for both theeindividual and society constitutes the challenge of tHe"future.:
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