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ABSTRACT

an analysis of naturally occurring activities that
make up ediucational programs for young children was made in a search
for answers to the following questions: {1) How do teachers manage
learning activities in preschool classrooms? (2) What are these
learning environments like? (3) How closely do the actual occurrences
match the teachers' conceptions of what ought to occur? To find
answers to these guestions, two research instruments were developed:
{1) an observational system that identifies and describes the
classroom activities; and (2) a teacher interview procedure. These
two instruments were used in a study of one preschool classroom for
disadvantaged children. The class was composed of 14 four-year-old
children who wera supervised by two teachers and varying numbers of
assistants. In all, there were 14 hours of observation by two
observers, one clock hour for each child. Findings that characterized
the activities of this classroom are: most time was spent in
transition pericds; much time was spent in preparing for scheduled
events: children spent over half of the time as a total group; they
were not required to interact or relate with each other; teachers
rarely permitted the children to work without direction; and most
activities were teacher initiated and organized. Tws discrepancies
between the teachers' expectations and actual outcomes that most
impressed the teachers were the amount of time devoted to transition
and that no block play was observed. (DB)
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PURPOSE

This research is aimed at sn a@nalysis of naturally occurring activities whic
make up educational programs for young children. Answers to three major questions
are sought: (1) How do teachers menege learning sactivities in preschool classroc
(2) What are these learning environments like? (3) How closely does the actual
occurrence of activities in the classroom match teachers' conceptions of what ough
to occur?

It is anticipated that answers to these questions will make important
contributions to classrcom organizstion and curriculum. Professionals in early
childhood education may be made more aware of unanticipated characteristics of
activities and their effects upon the behavior of teacuners and children. By
providing feedback to teachers about what actually happens in response to
classrocom practices, Lteachers may be encouraged to evaluate their own efforts
by considering discrepancies between expectationsz and actual outcomes. 1% is
hoped that teschers will be stimulated to consider new ways of planning and
providing activities for children.

In order to achieve these gogls, two research instruments were developed:

(1) an observational system which identifies end describes sctivities in preschool

IThis rescarch was suppcrted by grant 76e66'frdm the Graduate Bchool, Iliino

. 8tate University and by grant 5-T1-0071(508) from the United States Office of

Bducation. The suthors wish to express their appreciaticn to Steven Thaxton and
Barbera Shiffer for assisting with data ccllectlon and preparation and to Frank
Looney for assisting with the data analyses.
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environments; and (2) an interview procedure utilizing this observational system
first, to obtain fi@m thé teacher her‘ccnception and ratiousle of what ought to
happen in the classroom; and second, to display the research findings to the
teacher in order to explore with her consistencies snd discrepancies between her
conception and the obzerved events of classrcom.

This paper reports the progress made in the development of these two
instruments and their application to the study of one preschoocl classroom for
disadvantaged children.

THEORETICAL MODEL
The analysis of preschool activities is drawn from ecolozicsal psychology and

is based upon Barker's (1968) theoretical model. The behavior setting is the basic

environmental unit used to describe naturally occurring nursery school activities.
Behavior settings have both structural and dynamic sttributes.

Structural attributes refer to the parts of a behavior setting. Two major

parts are of concern here: (1) standing patterns of behavior and (2) milieu.

the setting. They have unique characteristics which persist even if the individuals
participating in them change. Exsmples of standing patterns of behavior in the
preschool setting are: children listening to s teacher read a story; girls playing
house; and children riding bicycles. These behavior patterns are attached to
particular grcupings‘cf nonbehavioral phenomena, or milieu.

The milieu in this case is the unique sarrangement of objects and furnishings
in the preschool classroom. The milieu is circumjecent to, or surrounding and
enclosing, behavior.  The classroom, as milieu, surrcunds and encloses the standing

patterns of behavior which occur there.
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In r~3dition, the milieu is synomorphiec to behavior, or complementary to and

interrelated with behavior. For instznce, when preschool children are engaged in a
storytelling activity, the children's chairs (milieu) and the listening children
(behavior) face the teacher's chair (milieu) and the teacher reading (behavior).

Structurally, a behavior setting is a set of such behavior-milieu synomorphs.

In the Barker and Wright (195L) view, activities, or synomorphs, within the preschool
clagsroom are called subsettings.

Dynamic attributes refer to the interrelationships among the parts of behavior

settings, or, relationships among subsettings. TFor example, storytelling, house
play, and playground activities are structurally discrete but dynamically
interdependent because of spacial and temporal proximity snd common participants.
Therefore, within the single behavior setting of a preschool classroom, changes
in one activity subsetting cen result in changes in others.
APPLICATION OF THE MODEL

Even the casual observer of nursery school life may be aware of the
constellations or patterns formed by the objects, individuals, and behaviors making
up the activities which Barker describes in theoretical terms as beravior-milieu
synomorphs. On a particular day, an cbserver may see Johnny in several of these
activity situstions. First, he is seen with a group of children in the block
corner, directing their own construction of. high towers and sprawling fences. His
second move is to join a group of children working st ¢asels with the teacher
nearby, preparing paint and hanging up finished paintings. Next, he goes off alona
to work a puzzle at & table. Finally, he Joins enother child to hear a story being
read by a teacher aide.

During the period described above, four distinet envirommental contexts for

thnnyis behavior are clearly noticeable., These arganizéd activity patterns are
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called activity units. In nursery school envircnments, sctivity unite show

tremendous variety, but several descriptive dimensions can be gpplied to all of

them. These dimensions were stimulated by and are similar to those us<d by Gump

(1969) in his study of activities in elementary school classrcoms. They include:

(1) utilization of resources; (2) child behavior; (3) group size; (L) coordination

of children's actions; (5) teacher leadership pattern; and (6) activity initiation.
Every activity unit has a resource, wvhich refers to the basie endeavor or

purpose of the activity and the set of faeilities through which this purpose is

realized. Block building, dramatie play, arts and crafts, musiec, and organized

group activities are exsmples of different resources in preschool classrooms.

Activity units can also be characterized by the basic child behavior, or standing

pattern of behavior encouraged by the activity. These child behaviors may be
passive, as when children watch or wait, or they msy te active, as in manipulating,
drawing, vocal and instrumental expression, or large muscle sctivity. Activity
units mey be further described by the group size of child participants, or whether
children engage in the activity as a total class group, as a small clusterm or a

single child; the coordination of children's actions, or action relationships

among children prescribed by the activity; the teacher leadership pattern;

end who initiates the activity, teacher or child.

METHOD

The classroom and children. The six activity dimensions described above were

applied for the purpose of summarizing the nature of activitiez in one preschool
classroom for disadvantaged children. The class was composed of 1L four-year-old
children (seven black; seven white; six boys, eight girls) who were supervised

by two certified teachers and a shifting number of assistants.
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The classroom was partitioned into several sections: a reading corner, a
house plsy corner, a music corner, a rug, and three larger areas with tables and
chairs primarily used for sedentary activities and eating lunch. The room was
located on the third floor of the school building. Children descended a flight of
stairs and traversed a hallway to enter the playground, which was equipped with
swings, Jungle gyms, and sandboxes.

Collection and coding of observations. Natwralistic observations were

collected by means of the specimen record technigue which iz described in detail by
Barker and Wright (1954) end Wright (1967). A specimen rocord is a running
description in everyday languasge of one child's behavior in context. It was used
i:_-tead of meking activity scans of the total classrccﬂﬁ because one eventual aim
of this research is to relate activity characteristics to patterns of social
interaction. Specimen recoids can be coded for toth social interaction and
activity units. An example of a specimen redord with its activity units delineated
and coded is shown in Appendix A.

Two observers participated in data collection. All cbservations toock place
on weekdsy mornings. There were three observation periods to the school day: one
early morning, one midmorning, and one late morning. 8Six ten-minute specimen
records were collected on each of the 1k children. Each child's records were
distributed across the three cbservetion periods, and each observer collected half
of the observations on each child. In all, there were 14 hours of observation in
the classroom, one cliock hour fcreach child.

The observers dictated a full recerd of behavior in context as it happened
into a tape recorder. Following transcription, cbservers reviewed the protocol,
end missing information was filled in so thaﬁ activities could be coded according
to the six dimensions.
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The transcribed records were coded by two tiained coders. Activity
unitization was determined by a change in the activity description which warranted

a new code for dimensions of utilization of resources end/or child behavior. This

criterion was used to determine the beginning snd end points of uaits because these
two dimensions described the milieu and standing pattern of behavior aspects of

the amctivity. Coding for three remaining dimensions (groqg size, coordination of

children's actions, and teacher leadership,pgtﬁgrn) was determined by reading through

the way in which the majority of time was spent by teachers and children. The last

dimension, sctivity initiation, was coded by examining the beginning of each

activity wit. Following coding, duration of activity units Was determined by
timing their lengths on the observation tapes. The activity units and their
respective codes are presented in Table 1. They are fully described in the results
gsection of this paper.

Data analysis. 4&n overall picture of the quality and variety of activities

in the classroom was obtained by computing frequencies of occurrence and accumulsted
times and their respective percentages for each of the activity categories.

Intercbserver and intercoder reliabilities. The two observers collected

four specimen records simultanecusly for the purpose of determining interobserver
religbilities. Two kinds were computed: (1) the extent to which sctivity wnits
weye observed and not overlocked in the environment; and (2) the extent to which
two independent records of the same activity unit were identically coded.

An exsmination of the descriptive context of the :ecérds indicated that 100
percent agreement was obtained in the extent to which 12 activity units were observed

independently by two»ébserversa Table 2 shows that separate records of the same

B
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activity units were almost always identically coded. Only the dimension of group
sj.ze showed an agreement Tigure (at 92 percent) that was less than perfect. The
intercbserver reliasbility results indicate that activity units snd their
charscteristics are readily sapparent to a trained cbserver.

Intercoder relisbilities were determined by having two trained coders
independently code 20 sctivity units. Agreement figures found were: 90 percent

and higher for utilizstion of resources, child activity and group sizes 00 percent

for tescher leadership pattern and activity initigtion; and 70 percent for

coordination of children's actions. (see Table 3)

The teacher interview. The teacher interview was gimed at obtaining from

the head teacher her cénceptiqﬁ of what ought to happen in ilie classroom. First,
the interviewer described the activity dimensions and their respective categories
to the teacher. Then, rank orderings of the categories for each of the dimensions
were obtained by asking the teacher to sort them on the basis of how much time
she would like to allocate to activities with those characteristics in her classroom.
Following this, the teacher was asked why she preferred activity characteristics
she ranked as high and why she did not prefer characteristics she ranked as low.
FINDINGS
Overall Description of Classroom Activities
The questious which the analysis of the observetions sought to answer weie:
1. What were the activity resources within the classroom? How freqpently
did children utilize them? How much and what percentage of elock time
did they consume? -
2. Vhet kinds of pessive and active child behaviors were observed in the

classroom? How frequently did these occur? What was the amount and
percentage of time each consumed?

7
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Table 2

AGREEMENT IN CODING OF INDEPENDENTLY RECORDED ACTIVITIES

Nunber

Total Number

Percentage
Activity of Units Units Seen of
Dimension Identically by Both Agreement
Coded Observers
1. Ukilization of 12 12 100%
Resources )
2. Chilad Activity \ 12 12 100
|
!
3. QGroup Size 11 12 92
L. Coordination of
Children's Actions 12 12 100
5. Tesacher Leadership
Pattern 12 12 100
6. Activity
Initiation 12 12 100
Table 3
INTERCODER RELIABILITIES
Activity Number of Tetal Percentage
Dimension Units Identically Number of of
Coded Units Agreement
1. Utilization of Resources 20 20 100%
2, Child Activity 18 20 90
3. Group Size 18 20 90 .
L. Coordination of . :
Children’s Actions ik 20 TO
5. Teacher Leadership 16 20

Pattemm

80
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3. What were the typical grouping patterns within the classroom? How
frequently were certain groupings formed? How much and what percenteage
of time did ehildren spend in various types of groupings?

4, What kinds of action coordination among children did activities encourage?
How often were children's actions simultaneously or reciprocally
coordinated or not clear? For how much and what percentage of time
did activities involve coordination or noncoordination of children's
actions?

5. What were the teacher leadership patterns within classroom activities?
How frequent, how much time and what percentage of time was the cbserved
teacher (a) not in the activity; (b) providing minimal leadership;

(c) providing active lesadership.

6. Who initiates activities, teacher or child, and how frequently does
each initiaste activities?

These questions are treated in tsebles 4 through 9.

Utilization of activity resources. Table 4 presents the classroom activity

resources. Approximately one third of the time (30.49percent) children were
observed in transition, the time in between leaving one activity and beginning the
next, Music ranked second, consuming 18 percent of the time. Sedentary activities,
involving work with puzzles, lotto, color wheels, dominoes and similar materials
typically used on a table top or on the fleor, ranked third, consuming 12 percent
of the time. Eating raenked fourth, at 10 percent; and reading (with the teacher
rcading, children listening, children "reading" or locking at books) ranked fifth,
at T percent. Together, these five activitiez accounted for T8 percent of total
class time. 7The remaining 22 percent of the time, listed in order of percentaze
of time‘cansumed,ineluded: resting; playground activities; arts and crafts; media
Zperiences, organized group activities,such as circle games and Simon says;
dramstie play; animal and plant ecare; washing and dressing. No ﬁlcck play was
observed.

Gﬁil@,beha&é@r. Table 5 depicts the child behaviors encauragea'by activities.

Passive behaviors inelude: non-active or guiescent roles, such as resting, when

(o 10
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Table L4

UTILIZATION OF ACTIVITY RESOURCES

Freguency Cumulative Time

Utilization of Activity % of Activity Units 2
of Units in Minutes
Resources and Seconds
1. Reading 1k 6.76 61" Lo! 7.3k
2. Block building 0 0.00 0" o00° 0.00
3. Sedentary activities 21 10.1k 101" 19 12.06
L. Dramatic play L 1.93 127 49! 1.53
5. Arts and crafts 4 1.93 35" 15°' L.20
6. Organized group activities 6 2.90 17" hse 2.11
T. Music 39 18.8% 153" 46! 18.31
8. Animel snd plant care 3 1.h45 10" s50° 1.29
9. Playground activities iz 5.80 36" 56° L. Lo
10, Media experiences 5 2.h2 20" 23! 2.43
11. Bodily paintenance 7
a. Eating i2 5.80 s1" 23! 9.69
b. Resting 6 2.90 37" 50! L .50
c. Dressing 1 0.48 "o25! 0.h41
d. Washing 6 2.90 ™ 15! 0.86
12, Transition 73 35.27 256" 07! 30.40
13. Other 1 0.L48 3 AT 0.39
Total 207 80" 00'  100.00%

100.00%

11



Teble 5

CHILD BEHAVIORS RELATED TO
CLASSROOM ACTIVITIES

Child Behavior. Frequency %4 Cumulative Time %
of Activity of Activity Units
Units in Minutes

and Seconds

= — T

i

1. Passive t

a. Nonactive é 2.90 : 37" s50' | L4.50
b. Watching, listening 25 12.08 ' 105" 55! 12.61
c. Waiting 1k 6.76 . 55" 03' 6.55

2. Active

a. Readying 52 25.12 ; 175" 32¢ 20.90
L. Wandering, exploring 11 5.31 é 22" 26° 2.67
¢. Eating 11 5.31 ! 72" 23! 8.62
d. Manipulating 22 10.63 E 106" 19° 12.56
e. Drewing, meking 5 2.2 Lyt 217 5.28
f. Vocal and instrumental !
expression 23 11.11 i 91" 30° 10.90
g. Performing, acting out T 3.38 22 34 2.69
h. Large muscle activity 27 13.04 ' g9" 23 11.83
3. Other e L 1.93 | 6" hov .79
: =‘i.7 : ) H i} - E _ N
Total o 207 | ‘ ~ 100.00% 8ko" 00' 100.00%

12
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activity is at a minimum; watching and listenipng, when the child attends, but does
not do anything; and waiting, for instance, for the teginning of a new activity.
Active behaviors include: readying, when the child prepares himself or materials for
the beginning or ending of activities; wandering and exploring; eating; manipulating
or plé;y‘ing with smell objects; drawing and making pictures or objects; voecal and

instrumental expression, involving singing, chanting _);:i'a'pla.ying of instruments;

performing and acting out, as in dramatic play;;?;i’é large muscle activity, as in

pleying active games, dancing, and exerciégfzi‘gfi

Table 5 reports that reaéying’}?a:gf;he child behavior consuming the most time,
21 per cent; watching, hsteningand manipulating each accounted for sbout 13 per
cent of the time; large :r:;uééle activity involved 12 per cent; and vocal and
instrumental expressfién about 11 per cent. Together these five behagvior patterns
consumed 69 per cent of the time. Considering the broad activity categories,
children appeared active 76 per cent of the time, and passive 2L per cent.

Group size. Children functioned in the following grouping arrangements:
gz a total class group: in c¢lusters of three or four; in pairs; snd ass singles. As
shown in Tsble 6, the greatest amount of %time was spent in total group activities,
56 per cent. Children functioned in clusters sbout one-~third of the time, 33 per

cent. Seldom were children elcne (T per cent) or in pairs (4 per cent).

~
Coordination of children's sctions. Children's actions were ga.tegmﬁ.’;‘f:ﬁf in
o~
three ways. Coordinated/simul taneous actions were those in which ih}lqrén's

actions coincided, such as =inging together or playing sucu gaf;gé as Simon Says.
, , P |

Coordinated/reciprocal actions were of e transactional natui:é, such as playing

complementary roles in the doll corner, or playing a gasme of dominoes together.

Noncoordinated actions were of a solitary nature such as riding a bike, meking a

pic' re or swinging.

Q | 13
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Table 6

GROUFP SIZE DURING CLASSROOM ACTIVITIES

Frequency Cumizlative Time
Group Size of Activity % of Activity Units %
. Units in Minutes
: and Seconds
I _ - — —
1. Total class group 117 56.52 Legt 320 55.54
2. Cluster ‘ 50 24 .15 279" 18! 33.25
3. Pair iT7 8.21 30" 11! 3.59
4. Single child 20 9.66 55" 12¢ 6.57
5. Not eclear 3 1.Lk5 g" a7’ 1.05
Total - f - 77 o
207 100.00% 8Lo" 1.00.00%
Table T
COORDINATION OF CHILDRENS' ACTIONS
IN CLASSROOM ACTIVITIES
Coordination Frequency Cumulative Time
of Childrens of Activity % of Activity Units %
Actions Units in Minutes
' and Seconds
o ; o = = - —— . ; =
1. Coordinsted/simultaneous | 58 28.02 232" 11' 27.64
2. {oordinated/reciprocal 17 8.21 2" 09 8.59
3. Not coordinated 127 61.35 516% 22' | 6L.L7
L, NO"; clear ‘ ) 5 t . 2. 4o o 19" 181 2.30
Total ) ' ~ .
207 100.00% gho" 100.CZ%
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As summarized in Table T, children func. .ned in a necncoordinsted way nmost of

the time, or 61 per cent. Actions were simultanecusly coordinated about 28 per cent
of the time and reciprocally coordinated sbout 9 per cent.

'?eachet 1egders§ig,pattgrnf A description of the ongoing patterns of the

teacher's relationships to the children ranges from nonparticipation of the teacher
in an asctivity to being an active director and the key to activity setting action.
Tn between, the teacher exerted minimel leadership as a watcher-helper or as &
participator along with the children.

As displayed in Teble 8, teachers in this classroom played an active lesdership
role 50 per cent of the time. About 36 per cent of the time, the role was one of'
minimal leadership, mostly as a watcher or helper end rarely a participator. ©Seldom,
or 13 per cent of the time, did the teacher remain outside of the activity.

Activity initiation. As showm in Teble 9, the majority of the activity wnits,

Th per cent, were initiated by teachers. Children initiated only 18 per cent of
the units. The remainder of the units could not be clearly coded as elther teacher
or child initiated.

Activity dimension patterns. The classroom description to this point has
c-nsidered activity units in terms of single dimensions. In Tsble 10, the dimensicu3
are examined simultaneously in order to determine the typical patterns of activity
wit qualities which occurred.

Out of & total of 207 activity units observed, 108 activity patterns occurred.
The variety of activity pattems actually occurring in the classroom, g5~ compared
with the number which could cgnceivably occur, is much reduced because activity

anite with identical codings are sometimes repested. For example, reading almost

invariably involves a child behavior of watching, listening. Music is closely

agssociated with vocal and instrumentsal expression, although it can be related to

15
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Table 8

TEACHER LEADERSHIP PATTERNS OF CLASSROOM ACTIVITIES

Teacher Frequency % Cumulative Time 4
leadership of Activity of Activity Units
Pattern Units in Minutes

and Seconds

1. Not in activity 26 12.56 oL 517 T.36

2. Minimal leadership
a. Watcher, helper 53 25.60 258" 27! 30.77
b. Participator 10 4.83 L AL e 5.69
3. Active leadership 107 51.69 Loz 357 50.L3
4., Not clear 11 5.31 Lg" 2o0¢ 5.75
Total 207 100.00% suo' of 100.00%

Table 9

INITIATION OF CLASSROOM ACTIVITIES

Activity Frequency % Cumulative Time %
Initiation of Activity of Activity Units
Units in Minutes

snd Seconds

1. Teacher - initiated 154 Th .40 680" L2! 80.70
2, Child - initiated 38 18.36 107" Le! 12.78
3. Not clear 15 7.25 51% 32° 6.11

Total 507 100.00% 85T 00 100%

16
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other action patterns, such as performing, acting out or large muscle sctivity.

Findings shown in Table 10 indicate that a rendying transition of the
total class, initiated and directed by the teacher, accounted for sgbout 13 per cent
of the time the children spent in the classrcom, and that it was the activity
pattern of greatest occurrence. The music eircle, where children sang songs led by
the teacher was second and accounted for about 9 per cent of the time. Eating
lunch, with children assigned to tables in elusters and teachers assisting them,
was third greatest in occurrence, consuming 8 per cent of the time. Fourth in .
occurrence, and utilizing sbout 5 per cent of the time was a music activity led by
the tescher which involved movements such az exercising, marching and moving.

Media experiences, involving locking at movies and photographs, was fifth in
prominence and accounted for over two per cert of the activity time.

These five activity patterns together add up to only 34 per cent of the total
number of activity units and 37 per cent of the time spent in the classroom. The
faet that 63 per cent of the time is unaccounted for in Table 10 mey lead to the
conclusion that many patterns in this classroom were not identically repeated from
time to time and that grest activity variety was offered to children.

An additional activity pattern analysis (ses Table 11), eliminating dimensions
of resources and child behavior, shows t?i&zs.f. a substantially greater percentage
(72 per cent) of the observation time is accounted for by relatively few
combinations of the remaining four dimensions. Frequently occurring activity
patterns primarily inﬁlﬁd a total c¢lass group or cluster arrangeﬁent, were either
simultenecusly ceordiné.ted or not coordin’a:ted, were éither minimally or actively
led by the teacher, and were teacher initiated. Activity resource ‘and.‘child

behavior were the dimensions responsible for activity variation in this classroom.
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Additional activity characteristics remsined relatively ccnsistent from one activity
to another.

Summary. BSeveral findings which stand out serve to characterize the

activities of this classroom.

First, the largest proportion of children's tiwme was spent in transition
periods., There was a high occurrence of readying, a behavior pattern closely
associated with transitions. Block building, dramatic play, arts and crafts, and
other activities typically thought of as stimulating creative individual expression
were gbsent or rarely in evidence.

Becond, while children were active about three fourths of the time, an
inordinate amount of the active time was spent in assembling and preparing for
scheduled and plamnned events. Aside from readying, there was a strong emphasis on
activities requiring children to watch, listen, manipulste small objects, sing and
play instruments, and move sbout the room together.

Third, children spent over helf the time together as & total group and sbout
g third of the time in clusters. BSeldom were they involved in self-initiated,
independent activities.

Fourth, although the children spent most of their time as a total group, they
were not required in this grouping pattern to interact or relate with each othér.
When their activities were cqordina.ted‘, it was f‘ér the purpose of»respéﬁding
identically in unison.

. Fif‘t.h, teachers in this t:lassvréam vwe:;?e either acfive_ or‘ini'n,ima.'l,. leaders the
great mejority of time. Rerely did they permit children to work without teacher

Finally, most activities were teaéher—inifi‘ated, ‘teacher orgenized, and
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The Teacher Interview

In general, the interview findings indicsate that some of the teacher'’s goals
and expectati. ns related to classroom activities were realized, and others were not.
The teacher's rationals end justification for her prefezrences with .espect to
several activity dimensions appeared undeveloped and inccomplete. This may be due
to the fact that the activities, as they were presented to her in the interview,

were 1n an wnfamiliar frame of reference.

of resources and ghild behsvior. These were the two dimensions

showing the greatest discrepancy vetween the teacher's stated preferences for what
ouZht to occur and what was actually observed (see Table 12). Rank order correlations

between observations end teacher preferences were of Z€ro order (.0h for resources

and -.03 for child behavior. )

Organized group activities and sedentary activities were ranked first and

second, respectively, in relation to the amount of time the teacher felt should be

allocated to activities. In correspondence with teacher preferences, sedentary

activities did consume a large proportion of time in the classroom, ranking third,

according to observation. In contrast, organized group activities ranked tenth

in cbserved occurrerice,

HEgipulating and vocal end instruﬁeutal exﬁrsssign were the child behaviors

ranked flrst and second by the teacher. Accardlng to chservation manlpulatlng

ranked second and.vccal and 1nstrumentai express;on ranked fifth

Acccrdlng to the teacher, the above act1v1ty char&cteristics were preferred
because of the chllaren s backgrcun,d.i ’In these activities, stated the teacher,
“chlldren 1earn b951c skllls. They prepare the children fbr cther act1v1t1es.k

Than51tian was ranked 1awest by the teacher but appeared hlghest in ob@erved‘

occurrence-.' WEIE“h’Lng was- rsnkefj f‘nuri.een"’h :f'y the Lear‘hav, t-fhlnh r-lﬁ::ely ccrresgcndéi
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with its observed occurrence of thirteenth. The teacher stated, “If a child
were replacing materials as he had used them, it wouldn't be necessary to spend too
much time in transition. Washing is necessary, but should not take too much time.’

Readying end waiting were the two child behaviors ranked lowest by the teacher
because ‘'these would be most frustrating for the children,' Observed rankings
again disagreed with teacher preferences, Readying ranked first in observed
occurrence, and waiting ranked seventh.

Group size. Discrepancies between teacher preferences and observations were
also found for child grouping arrangements. The teacher ranked clusters first

and total class group second oecause more could be accomplished in small groups.’’

In actuality, total class grouping arrangements were first in ccecurrence with

clusters following second., The single child arrangement was least preferred by the

teacher. When asked why, she stated that she was unsure. Both paired and single

child srrangements actually occurred infrequently in this classroom.

Coordination of children's actions. In agreement with classroom observations,

the teacher preferred activities requiring noncoordination of children's actions
to those requiring action coordiration. She stated that action coordination, while
it might encourage interaction among children, deprived them of needed individual
attention from adults.

Teacher leadership pattern. Consistent with classroom observations , the

teacher raenked active teacher leadership in aectivities first, minimal teacher

leadership second, and teacher not in activity. third. Again, the ressons stemmed

from her views of the children's experiential background. She stated, "They need
models. Initially these children need firm limits in order to get to the point where

they don't need the teacher.”

23
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Activity initiation. The teacher's preference for teacher initiated activities,

rather than child initiated ones, was consistent with the observetions. Her stated

reassons for preferring teacher initiated activities were: ‘'Because of the deficits
which the children have and because they were so limited, cartain basic skills
were needed first.”

Feedback of findings to the teacher. Two discrepancies between expectations

and actusl outcomes most impressed the teacher when the findings were presented to
her.

The first was the disproportionate amount of time devoted to transition and
readying in the classroom. Though the teacher stated that some beneficial
experiences occurred during trensitions (e.g., learning to set the table for
lunch), she thought thet en attempt should be made to reduce the amount of time
devoted to preparing and assembling for activities.

Second, the teacher was surprised that no block plsy was observed, because
there were blocks availsble in the classroom. She thought that opportunities
had been available for the children to use the blocks .end was dissasppointed that
these materisls had not been utilized. Block play was ranked third in importance
as an activity by the teacher.

IMPLICATIONS

In this pilot study, a system for observing and analyzing preschool activities
was applied in one nursery school classroom. Observations of classroom activities
were compared with teacher stated preferences for activity characteristics. The
findings of the observations were shared with the teacher, and her reactions to
then were noted.

This research provides an opportunity for the teacher to become more aware of

what happens in her claseroom. It may also make the teacher conscious of activity

23
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characteristics she had not previously considered, and it may encoursage her to
re-sxamine what she does with children, snd vhy she does it. Follow—up research
is @esirsble in order to find out what changes in classroom practice occur in

response to feedvack of these findings to the teacher.

P Y
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Duration = 255"

Activity Dimension Codes!

1)
2)
3)
4)
5)
6)

Sedentary Activity
Manipulsating
Cluster

Not coordinated
Active Tesacher
Leadership
Teacher Initiated
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APPENDIX A

Sample Coded Observation

School: CSP
Date: 5/7/1971
Time: 10:05 AM
Child: George
Observer: LEB

George is sitting at a small tgble with Lois and
Ernestine and Mrs. A.

He is playing a card matching gasme with Mrs. A. and the
two girls and is also holding a toy csmera in his hands.
The game was initiated and organized by Mrs. A.

The teacher says to George, "I have e card which is
not red, which is not yellow? What color do you think
it is?”

George points the camers at Mrs. A, but he doesn't
ansver.

She says, trying to encourage him to respond, "I'm
going to let you take a peek."

Then she turns the card over and flashes it in front of
George for a brief moment. The other two children
watch.

Then Mrs. A. asks sgain, '"What color is it?"

George doesn't answer.

Mrs. A. then says to the three children, 'Who thinks
they need this card?”

Now George responds by raising his hand and waiving

it enthusiastically.

Mrs. A gives the card to George.

He takes it and matches it to his larger card.

Mrs. A. says excitedly to George, "You've got the feet!”
indicating that George has matched the picture to the
feet of the animel on his eard.

George says, "It matches."”

The teacher confirms, "Yes, it matches."

Mrs. A. continues, saying to George, ''Now you need a
new card. Here comes your secret card."

George says excitedly when he sees it, "A donkey! I
got a donkey! I got a donkey!" The card the'teaeher
is holding up is a picture of a donkey.

George tskes the card from the teacher and says again,
glmost bragging to the other children, "I got a donkey,
I got a donkey, I got a donkeyl"

The aide says, "Yes" to Ceorge after he has repéated
himself many times, and he finally stops.

In the meantime, lois and Ernestine have been watching
quietly.

George looks at some other matched pictures he has and

- fingers them.

2
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{
Activity Demension Codes!

1) Transition

2) Wendering, exploring
13) Pair

th) Not coordinated

5) Teacher not in

i Activity

6) Child initiated ,

Duration = 0"50'
Activity Dimension Codes|)

1) Sedentary activity

2) Manipulsting

13))Cluster

l}) Not coordinated

5) Teacher watcher,
helper

5) Teacher initiated

Duration = 1"35°
{ Activity Dimension Codes!

1) Transition

2) Readying

3) Total class group

i4) Not coordinated

5) Active teacher
Leadership

6) Teacher initiateqd
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Then he begins to stack his pictures as the teacher
talks to Ernestine. Then he fingers the toy camera.
He looks around.

He puts the camera down on top of the cards.

He gets up from the table.

He goes to another table where there is another group
of children with Mrs. K.

He says to one of the children, "Hi,
George takes Willie's arm.

Willie follows after him, which is spparently what
George wants him to do.

George wanders around the room with Willie following,
apparently looking for something to do.

They go over to a third group working on matching
pictures with another teacher, Mra. D. George stands
snd watches.

She invites them to join tke game and says to George,
"George, maybe you can fix this for us," meaning
maybe George can match a piecture which the other
children have been having diffieculty witl.

George sits down at the table and begins to work on
matching the pictures.
He is having difficulty,
"Tyy this one."

George tries it in the wrong place,
down .

Mrs. D. indicates, "Over here."
George picks up the wrong card and tries it over there.
Mrs. D. says, "That doesn't fit"” and takes the card
away .

She says,
card.
George metches it correctly.
Mrs. A. comes over to the table and seys to the group of
children there, "Its story time." The other two small
groups have broken 'up. Mrs. A. indicates that the
children should go over to the rug to get ready for
the story.

George Jumps up from the table and
direction from the rug.

Mrs. A. says, somewhat impatiently, "George, its
storytime."

At this, George comes over and sits down on the rug.
While the three teachers are readying the remaining
children, George sees Dana and Willie fighting.

He says loudly, "No fighting in the school.”

Mrs. A. calls out in response, "That's right, George,
no fTighting in the school."

Then the teacher stops Willie and
as George watches.

28 |

Willie."

and the Mrs. D. hints to him,

then puts the card

"tyy this one," and gives him the original

runs in the opposite

Dana from fighting
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Duration = 3"05!

Activity Dimension Codes!

Muysic

Instrumental expression

Cluster

Not coordinated

Active Teacher
Leadership

Child initiated
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George gets up from the rug and runs from one end of
the room to the other.

He stops abruptly end ssys sharply to Willie, "Don't
step on it," and he nolds Willie back from stepping on
a pile of matching cards on the floor.

When he lets Willie go, Willie steps over the cards.
In the meantime, the three teachers are involved in
trying to get all the children over to the rug for a
story. Many of the children are running around the
room.

One teacher goes in the direction of George.

George seems to enticipate her actions and goes to
meet her, taking her hand and leading her across the
room.

He is pulling her arm, and walking very quickly.

Mrs. D. says, '"No, not so fast. It hurts when you go
so fast."

George slows down, and together they walk slowly up
to a table, Mrs. D. following George.

Then Mrs. D. lets go of his hands and turns away as
she sees some other children to attend to.

After Mrs. D. lets go, George begins to wander around
the room again.

He goes over tec the pieno and begins tc finger it.
Mrs. D. comes back over to him, sits down on the piano
bench, lifts George on her lap, and says, 'You'd like
to play the piano properly, not finger like this.”
She holds George's fingers and moves them across the
piano so that he plays a song.

He lets her do this and watches his hands, interested
in the playing.

In the meantime, some other children cluster around
the piaeno, watching.

The teacher says, “Shal'l I play your favorite song?”
George says, Yes.,'™

She begins to move his fingers to play his favorite
song, ''Twinkle, Twinkle, Little Star.”

Then George begins to move one. of -his hands by
himself as Mrs. D. plays the accompsnlment.

He iz smiling happily. :

She takes his finger again and moves it so that

he plays, "winkle, Twinkle, Little Star.”

The teacher continues moving his fingers over the
piano.
At the end of the song, she says, ''Thank you, George."
George demands, ''More."

Mrs. D. seys, %o, its somebody else's turn now.” .-
He gets up from her lsap compliently end locks at the
record player which is next to the piano.

29



Duration = 1'50°
Activity Dimension Codes!

1) Transition

2) Readying

3) Total class group

L4) Not cecordinated

5) Active teacher
leadership

6) Child initiated
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He says something to the teacher about the record
player, apparently stating thet it plays songs, too,
although exactly what he said could not be heard.

Then Mrs. D. says, "Let's sit on the rug, George,"
returning to trying to get George as well &s the other
children ready for a story. Most of the other children
are now gathering sbout the rug. The two other teachers
sre seating them.

George doesn't pey any attention to Mrs. D.

He goes back over to the piano and begins to finger

it.

Mrs. D. says to Ceorge, "1 need you on the rug.”

He runs asway in the other direction.

Paul now leaves the rug and chases George, trying to
grab him.

George rumns away end climbs under a table in the far
corner of the room.

Paul gets under the table with George.

Mrs. D. says, "Okay, no playtime for Paul and George,''
meaning that they will not be able to go outside later.
When they do not respond, Mrs. D. says impatiently,
“pnyone who doesn't want to go to the rug may go behind
the curtain and sit down by themselves.'

George still stays under the table.

In the weantime, some of the other children at the rug
begin to stray, and the two remaining teachers try to
bring them back. v

George comes out from under the table, goes over to

a shelf, and picks up a puzzle.

He ignores Mrs. D.'s command to go over to the table.
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