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SYSTEMS APPROACH TO
INDIVIDUALIZED INSTRUCTION

Vincent A, Guarna
President
Morton College

Traditionally, instruction has been oriented toward a group or class.
Common assignments are given to all wmembers of the group and if individual
projects are assigned, all students are expected to complete their projects
on the same specified date. Thus, thase student learning experiences are
group—-oriented, teacher-paced, and scheduled at a time convenient to the
teacher and the school.

In contrast, individualized instruction is oriented toward the
learner. Appropriate learning experiences are assigned each student. 1In
order to determine what is appropriate for each learner some type of
diagriostic procedure is used. Once these learning experiences are
identified, instruction is mainly self-directed, self-administered, and
scheduled, within the college's broad time constraints, at a time con-
venient to the learner.

A If we accept a gemeralized definition of system as a group of -=om-
ponents or subsystems, each performing significant roles and functions con-
tributing to the end product of predictable achievement, then education or
instruction can be identified 2= & system — a rather complex system. The
end product cf the educational system is predictable achievement in terms
of studeuts, teachers, administrators, facilities, methods, materials, and
support groups — acting as components or subsystems performing significant
functions to cause learning.

The instruactor, student, and the materials are the most visible
components of the over-all instructional system, because it is in this
setting that most learning takes place and tangible results are produced.
Implementation, however, is only cne segment of systems operation and
could not occur without the functions performed by all the other subsystems.
The systems approach results in the identification of all functions and tasks
required to achieve the terminal performance objectives - the end behavior

desired of the student. The systems approach 1s a process of desilgn and
control for:

I. Determining the rationale for learnihgf

——— p——

II. Establishing" ‘the measurable behavioral objectives
for learning in precise terms.

III. Pretesting to determine 1f learmers can perform
satisfactorily now.

IV, Organizing instructional strategies to insure learning.

s
A
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V. Post testing to determine if objectives have been
met.

VI. Feedback — Checking the efficiency of, and making necessary
adjus;itments and corrections in the operating system based
on recognized deficiencies or changing requirements,

The ultimate goal of the learning process for the individual
learner is the achievement of relevant performance skills and the
possession of common learaings vital for adapting to change. Thus, the
focal point of the educational system is the learner. Successful, con-
trolled achievement by individual learners demands the selection of only
relevant skills and knowledge which, on completion of training, assures
success on the job and in the community. The development of curricula
and of instructional materials must be based on a strategy that will
insure successful achievement during all phases of instruction. This is a
role of the systems approach in the development and validation of instruc-
tional materials.

Plan of Implementation

I have indicated above that there are six major steps to the systems
approach to instruction. These steps arvre: rationale, measurable
behavioral objectives, pretest, instructional strategies, post test, and
feedbhack.

I,  Rationale. The coritent of each unit of the course is selected
on the basis of its relevance to the needs of the stuadents and ithe pur-
poses of the institution. The studeni should be allowed to interact with
the teachexr on the formulation of obiectives. Without such a stated
purpose, the learning activities become simply hurdles to clear rather
than meani.agful experiences. Attainment of the objectives is thereby
facilitated.

Students find course work relevant if it relates to their own personal
interests, is applicable to job or career objectives, provides important
background for future study in a subject area, enriches their everyday
life, develops personal skills in areas recognized as important for social
or professional mobility and is presented in an exciting, stimulating,
challenging, and success-providing manner. The rationale should touch
upon several of these areas.

I1. Measuratle Behavioral Objectives. Objectives are the basis
building blocks of each instructional unit. It is through thkese that the
instructor communicates a specific set of expectations to his students. The
objectives are written in terms of student behavior; i.e,, what it is the
student will be able to do after instruction that he could not do before.
All learning and thus all instructional objectives can be classified as:

Ul




Cognitive Domain1

1.0 Knowledge - Recall of specifics, pattern, structure, etc.

2.0 Comprehension — Relatixay knowledge to other material or seeing
its full implication.

2,1 Translation — Paraphrasing or restructuring ideas.

2.2 Interpretation -~ Summarization, reorganization.

2.3 Extrapolation ~ Extension of trends heyond given data.

3.0 Application - Use of abstractions in concrete sgituations.

4.0 Analysis — The breaking down of information into its elements.

4.1 Anelysis of Elements —~ Distinguishing facts from hypothesis.

4.2 Analysis of Relationships ~ Connections s«nd interactions
of parts of a structure of knowledge.

4,3 Analysis of Organizational Frinciples - Organizational
systenmatic arrangement.

5.0 Synthesis - Putting together of elements and parts to form
structure.

5.1 Production of a Unique Communication - Communicating to
others. )
5.2 Production of a Pian or Proposed Set cf Operatioms.

5.3 Derivation of a Set of Abstract Relations - Formulating
hypothesis or propositions.

6.0 Evaluation — Quantitative and qualitative judgments, using
standards of appraisal.

6.1 Judgments in Terms of Internal Evidence -~ Logical accuracy,
internal consistency.

6.2 Judgments in Terms of External Criteria - Evaluation of
internal data to ocutside influences and selected criteria.

Affective Domain2

1.0 Receiving - Attending

1.1 | Awareness - Conscious of a situation, object, state of
affairs. ' ' ' ’

-~
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1.2 willingness to Receive ~ Giving attention but neutral
toward the gtimulus.

1.3 Controlled or Selected Attention - Selection of stimuli
to be attended to; attention contrclled by the learner.

2.0 Responding

2.1 Acquiescence in Responding - Compliance or obedience.

2.2 Willingness to Respond - Voluntary Response: proceeding
from one's own choice.

2.3 Satisfaction in Response~-~ Behavior accompganied by a feel-
ing of pleasure, zest, or enjoyment.

3.0 Valuing

3.1 Acceptance of a Vzaiue - Shown by consistency of response
to the class of phenomena with which a belief or attitude
is identified.

3.2 Preference for a Value - Sufficlient commitment to 2 value
so the individual will pursue, seek out, or want it.

3.3 Commitment — Belief involves a high degree of certainty
bordering on faith; includes loyal%ty to a position, group,
or cause; shown by efforts to convince others.

4.0 Organization

4.1 Conceptualization of a Value -~ Shown by attempts to identify
characteristics of an object or position valued and by ex-~
pression of judgments about a value. '

46,2 Organization of a Value System — Bringing together a
complex of values into an ordered relationship with one another.

5.0 Characterization by a Value or Value Complex

5.1 Generalized Set — The individual aéts consistently in
accordance with the wvalues he has internalized.

5.2 Charactérization - Héving develcped a consistent philosophy
of 1life or a code of behavior which becomes characteristic
of the individual.

3

Psychomotor Domain

1.0 Perception - The essential first step; the process of becoming
aware of objects, qualities; or relations by way of sense organs.
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1.1 Sensor Stimulation — The impingement of a stimulus upon
one or more of the sense organs (auditory, visual, tactile,
smell, kinesthetic).

1.2 Cue Selection - Identification of the cue or cues aud
assoclating them with the task to be performed.

1.3 Translation — Relating of perception to action in perform-
ing a motor act: the mental process of determining the
meaning of the cues received for the action.

Set — A preparatory adjuastmen: or readiness for a particular
kind of action or experience.

2.1 Mental Set - Readiness in the sense of having made cthe
anatomical adjustmerits necessary for a motor act to be
periormed.

2.2 Emotional Set — Readiness in terms of attitudes favorable
to the motor acts taking place. Willingness to rTespond
is Zmplied.

Guided Response - An early step in the development of skill.
Emphasis is wupon the abilities which are components of the
more complex skill.

3.1 Imitation ~ The execution of an act as a direct response
to the perception of another person performing the act-

3.2 Trial and Errcr - Trying various responses, usuvally with
some rationale for each response, until an appropriate
response 1s achieved.

Mechanism - The habituation of a learned response. At this

level, the learner has achieved a certain confidence and degree

of skill in performance of the act.

Conmplex Overt Response -~ The individual can perform a motor
act that is considered cor.plex because of the movement pattern
required; a high degree of skill has been attained; the act
can be carried out smoothly and efficiently.

5.1 Resolution of'Unceriainqu— The act is performed without
hesitation:; the individual knows the sequence required
and. so proceeds with confidence.

5,2 Automatic Performance ~ The individual can perform a

finely coordinated sk}ll with a great deal of ease =and
muscle control. '

8



III. Pretest. When instruction is group—-paced little use is made of
the concept of diagnosis or pretest. Instead, teachers analyze the
amount of content to be covered in a text or syllabus and pace their
inscruction to cover that content in the allotted time. Some students
complete an assignment in a few minutes, some require hours, and some
never get started. In any event, succeeding assignments are made on
the teacher's schedule regardless of the motivation, ability or achieve-
ment of the student. Differences ameng students are accommodated by
expecting greater effort from those least qualified to expend it, or by
providing less recognition to those who have the most need for encourage-
ment and support.

One of the primary objectives of individualized instruction is to
change the tynical group-paced situation so that each student receives an
appropriate assignment. An attempt is made to increase motivation by
identifying the learner's interests and by providing learning expreriences
compatible with those interests whenever possible. The size and frequency
of assignments are dependent upon both the learner's ability and past
achievement. Therefore, when individualizing instruction, the teacher has
a continuing nead for information about each student.

The operations involved in obtaining essential data about =ach
learner, and in analyzing that data are freaquentiv called diagnosis or
pretesting. There are three fundamental elements or procedures involved
in diagnosing individual learner requirements. These are found in all
combinations. The fundamental procedures are:

1. Speciai (criterion type) tests, or standard (normative) tests
are emploved as the primary source for obtaining data.

2. Data are given in objective analysis and interpretation; i.e.,
a given score(s) has an agreed upon meaning, a specified learn-
ing experience follows, or data are given a subjective analysis
and interpretation, and teachers prescribe a wide range of
learning activities, taking into consideration student needs,
using test data as only one consideration (often a minor one)
in determining subsequent learning experiences.

3. 1Individual teachers or a team of teachers diagnose the learner's
requirements.

In addition, there is an "overriding' factor that pervades all pre-
testing. The overriding factor 1s student interest. In soine instances
this is the primary basis for determining learning experiences regardless
of test scores.

IV. Instructional Strategies. There are two underlying conditions
which must be kept in mind when reviewing procedures used to individualize
instruction. First, in any given school, individualized instruction is
often not provided for all students and does not applv to all subjects,
The obvious examples are some physical education clssses, group singing,
band and other activities which, by their very nature, are group activi-
ties.

o 9
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Second, the instructor abandors his traditional role of lecturer and
dispenser of knowledge. His new responsibility is that of a manager of
learning; a catalyst, a tutor, and a diagnostician. Since the student is
no longer forced to pursue learning activities, the instructor becomes a
motivator and a creator of an environment in which the learner is inspired
to become involved in the learning process.  Learning activities may be
directed or prescribed in detailed ways or may be guided by rather nonspecific
directions from teachers.

The direction of prescription of learning activities may be accomplished
by teachers, but more often is managed by carefully sequenced and prepared
materials which direct learners in very precise ways as to what their learn-
ing activities should be. The other dimension of this component is that
the student may use his own discretion in selecting the materials and
activities in which he will engage. In these latter situations, the point
of view of the teachers is that one of the most significant learning ex-
periences that students can have is the opportunity to learn to identify the
materials necessary for them to learn on their own and free them from de-
pendence on carefully sequenced and guided instruction. .This point of view
will be implemented by placing the instructional mode on the schedule of
classes. A list of the variety of modes that can be used is as follows:

lecture - large and small group
discussion
leadership function seminar
buzz session -
conference
homogeneous - heterogeneous grouping according
to objectives
laboratory teaching —-open lab
project method
independent study
drill
field experience
experimentation
field trip
‘manipulative and tactile activity
modeling and imitation
skill practice session
problem-solving
- programmed instruction
reading
ram '
recitation
role playing
shopwork
- CAI :
simulated experiences -
. films, slides and: transparencies
telephone and radio
video tape

h e
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language laboratories and tape recorders
guest lecturers

proficiency exams

study skills center

library work

The question the teaching staff member should ask himself is: Which
forms of instructional media are most effective in attaining the learning
objectives? ’

B. Evaluation Procedure — The Post Test. If student learning is
the goal of our educational institution, then the assessment of learning
becomes an extremely important process. It 1s only through such assess-
ment that the teacher is able to determine the success of his teaching
endeavors. The teacher must have measurable evidence of student learn-

~ing so as to document that teaching has occurred.

In the past few years, measurement experis have evolved markedly
different approaches to testing practices. These approaches are at con-
siderable variance with customary measurement procedures historically
used by educators. It is, therefore, imperative that those involved with
the assessment of learning, and this includes most educational personnel,
know the implications of these new procedures.

The differences between the norm-referenced approach to evaluation,
traditionally used in classrooms, and the new criterion-referenced
approach are highlighted in the chart which follows .4 '

NORM-REFERENCED APPROACH CRITERION-REFERENCED APPROACH

Testing is_hged to ascertain one's Testing is used to ascertain one's

rerformance in relation to the performance with respect to an

performance of others. ‘ established criterion or performance
standard.

The normal curve is a guide in

assignment of grades - it serves Instruction is adapted to individual

to sort students., learning rates - allows for mastery

of objectives concept in grading.

Aptitude is viewed as the capacity Aptitude is viewed as the time re-
for learning. quired to master objectives,
Testing i1s used to assess individual Testing is used to assess teaching.
students. ‘

Instruction adapted to the individual learning rates of students
indicates the need for a criterion-referenced apprcach to evaluation in
which students may help s.t the criteria. Non-punitive grading is employed
and if students perform poorly on a test it simply means they have not as
yet learned, and thus have not as yet been taught. An "X" symbolizes

_].j%ti



instructicnal failure, not student failure.

The theoretical base is supplied by Bloom's concept that the grade
of "A" as an index of mastery of a subject can be achieved by up to 95
percent of the students in a class, given sufficient time and appropriate
types of help. Thus the normal curve as a guide ir assigning grades,
and the view that aptitude is the capacity for learning, are no longer
valid. Most students are capable of mastery, and our instructional
system must accommodate this concept.

A crucial 2lement of the system, then, is the post—-assessment
where learning, and thus teaching, are measured.

'VI. Feedback, No learning means the instruction must be revised, and
the student recycled back:into the system until such time as he demonstrates
mastery of the subject matter.

If the view that aptitude is the amount of time required to attain
mastery of 2 learning task is correct, then mastery of learning is the-
oretically available to all. This formulation has the most fundamental
dmplication for education, one of which is that. instructional processes
which fail to instruct must be revised until they become effective
teaching tools. For it is in the instruction, not in the learner, that
the failure truly resides. Revision of instruction is thus based upon
a systematic process of obtaining feedback from the learner,

1., Bloon, et.al. Taxonomy of Educational Objectives, iiandbook I,
Cognitive Domain, New York: David McKay Co., 1956. g

2. Krathwohl, David R., et al; Taxonomy of‘Educational'Objecti#es,
Handbook II, Affective Domain. New York: David McKay Co., 1964,

3. Simpson, Elizabeth Jane. ''The Classification of Educational Ob-
* ~  jectives, Psychomotor Domain." ' Unpublished project report, University
of Illinois, 1966. S , , L

"4, ‘Herrscher, Barton R. Implementing Individualized Instruction.
Houston: ArChem Co., 1971, ~ - - .~ o o S
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A CASE STUDY IN INDIVIDUALIZED INSTRUCTION

Mitchell Povsner
Associate Professor
Moraine Valley Community College

There is a new revolution on campus.

It is a quiet one, not very noisy; no bloodshed; no casualties - we
hope, and there will prcbably be very few, if any, headlines in the news-
papers giving notice to this revolution. ' -

vYat there is no doubt that this revolution will be far more effective
and have immeasurably more influence on the institutions of education (at
all levels) than the revolutions, riots and other disorders that we have
been reading about in the past months. - '

Because of the limitations in space herein, I would like to merely state
that it was not until recently that I became a member in the ranks of the
revolutionaries by participating in the individualization of the Accounting
Program at Moraine Valley Community College, and then let it stand at that.
Our space in this article would be more valuable utilized by a concise ex-
planation as to how this program is being implemented at our college. -

Our first step in the development of this program was. for the Accounting
Advisory Committee to identify the desirable objectives for the Accounting
Program. This was done by my suppliying the Committee with a detatled listing
of the topics in the text we are using. They in turn examined this listing
for those objectives that they felt were desirable to educate an individual
through the Junior Accountant level. This committee is made up of pro-
fessional/industrial/coumercial people and was organized and headed by our
Director of Business Related Programs, William Piland.

Supplied with the complete listing of desirable objectives, we then pro-
ceeded to correlate these objectives with the textbook and supplemental audio-
visual and testing material. ' To facilitate this coordination we developed
the form shown in Appendix 1. o :

Our next step was to write the specific behavioral objectives for each
of the eleven units. Due to the space limitations in this article we have
prepared Unit II Objectives only, for your analysis (Appendix 2).

You will be able to see just how a particular Unit fits into the overall
program by the listing of Major Unit Objectives in Appendix 3. The Introduc-
tion to Accounting Course covers the first 13 chapters of the text, and is
divided into eleven Units. Each of the first ten Units generally correspond
to the first ten chapters of the text. The eleventh Unit is made up of
several important topics covered in Chapters 11 through 13 that we felt were
egsential to complete the Introduction to Accounting Course. Each Unit contains
from 15 to 25 Objectives.
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A copy of Unit I Objectives is given to each student at his first
class or group dissemination meeting of the semester. After that he re-
celves subsequent Units during his individual interviews, as he is ready for
them,

Appendix 4, indicates the interview and lecture schedule I developed for
our summer school pilot program. During the summer the course was a 4
credit hour course, but hereafter, Introduction to Accounting and all other
Accounting courses in our Accounting Program are offered as 3 credit hour
courses. At any rate, I estimated that the maximum time I would have to
devote to this summer class, including preparation time, would e 18 hours
per week. This would equate the individualized method to the time I would
have to devote under the traditional method, including preparation. I have
actually experienced about 13 to 14 hours per week (considerably less than
would have been requirad under the traditional method).

You might be interested in the fact that during the forthcoming:fall.

semester, I will be responsible for 8 - 3 credit hour courses. We have
~worked out a contract arrangement whereby I will be paid consistent with

this increased productivity. A normal maximum load would have been around
180 students under the traditional method of 6 - 3 credit hour lecture
courses. Under the individualized program I will be handling a maximum of
288 students, and be putting in less than a 40 hour week, including 10-1/2
hours of group lecture time for all 8 classes (Appendix 5).

In addition to the Unit I Objectives, each student is also given a copy
of the Group Lecture Schedule illustrated in Appendix 6. It must be stressed
that we no longer consider the lecture as the all essential primary source
of information for the student. It is nothing more than another means of
expoeing the student to the subject matter; the main effort being on the
etudent's own study activities, through the use of the text.

Ore of the most important administrative procedures in our program is
the use of our appointment card for the individual interview. An appointment
card(Appendix 7) is given to each student the first day of the semester. His
first appointment being selected rather arbitrarily. From then on he is:
never without a scheduled appointment. Whenever he meets with me individually,
he must make a commitment as to when he will return. We believe that this
control over the individualized approach has not adversely affected the -
self-pacing nature of the program. It merely assures the student and the
teacher of a continous contact with each other. The date and time of each
appointment is determined by mutual agreement between student and.teacher,
although there is always the natural tendency for the teacher to encourage
the student at a slightly faster pace than he would probably set for himself
if he could stand back and make all the decisions alone. Students are free
to change an appointment if the circumstances so dictate. :

When student and I both agree that he is ready for an 9xamination in any
Unit, the examination is selected from my files and assembled, sealed and
hand-carried to the Learaning Resources Center (LRC) by the: student - together
with a copy of the Letter of Introduction. and Instructions illustrated in
Appendix 8.
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All the examinations are administered by the LRC under the supervision
of a staff proctor. The examinations are sealed and may be opened by the
student in front of the proctor. The instructions indicate to the proctor
just exactly under what conditions the examination is to he administered.

It is impossible for a student to accurately predict cor guess the
exact problems he or she would receive in any examinationm, based on his
contact with students who have taken the Unit examination prior to him. We
have a great variety of examination material, thanks to the author and
publisher.

We are able to administer a much more thorough and demanding examina-
tion procedure under this individualized approach than we were able to ad-
minister under the traditional lecture method. A student is exposed to no
less than 33 comprehensive problems and at least 100 objective questions,
as -against -about - 18.comprehensive problems and no. objective questions under
the traditional lecture method.

Grading this volume of examinations 1s no effort, since the examination
becomes one of the principal basis of the student's next interview and his
paper is graded in front of him during this interview. Alse, this procedure
is applied to all of his written assignments, a gradinz task considered
almost impossible heretofore. .

Our standards are high in this individualized approach. We strive for
no less than an "A" or '"B" achizvement in each Unit before a student is
aliowed to progress to the next unit.

In order tec control the student s progrese and so that we might be able
to determine just exactly what the student is supposed to be doing at all
times, we have developed the Individual Centrol and Progress Record illustrated
in Appendix 9. This record is placed in his individual file folder and when
he reports for an interview, it aids in immediately determining where we left
off at the last interview and what the student is to be ready with at his
current interview,

In closing, liet me quote from some of the students in their Course
Evaluations that were administered during the summer school pilot program'

*'The individual meetings were most effective

"The whole course was. presented in a refreshing new way"

"The course was very rewarding" , -
Any problems were almost immediately cls ared up when I met with the
Professor to discuss them"

"The course required me to work omn the homework more than I would have
otherwise"

"Being on your own required me to. think more...it also taugh* me more.'
"It was very demanding' Lo

"I like the freedom to choose the time to. take a test"

"For once in my life I learned instead of ‘memorizing'.

The individualization of instruction as we view it is but a stepping stone
in a never ending path to improve our education process. It has its time and
its place in this process. We firmly bziieve that the time for individualiza-
f*on is now! :

EKC | | _=11

wll Toxt Provided by ERIC
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(Sample Major Unit Objective Form
Systems Approach -
Moraine Valley Community College)

13

Accounting Program Objectives
Introduction to Accounting

Unit

Major Unit Objective:
Specific Topic Objeceive:
Suggested Time Limits:

Description:

Assignment Sequence:
Read:
Preview Visual Aidg:
Problem Assignments:
Examih#%ion::

' Review:

L




(Sample Behavioral Objectives
14 Systems Approach -
Moraine Valley Community College)

Accounting Program Objectives
Introduction to Accounting

1T Journals, Ledgers and Trial Balance
A The Basic Accounting Equation:
The student is to analyze and be able to explain the -basic
accounting equation.

READ MATERIAL ON PAGE 28 OF TEXT

B '~ What is an account:
The student 1is to analyze the use and structure of éccbunts
and be able to classify and record information in them.

READ MATERIAL ON PAGE 29 OF TEXT

C The relationship of accounts to the Balance Sheet:

The student is to analyze the relationship of the accounts to
the Balance Sheet. '

READ MATERIAL ON PAGE 29 OF TEXT

THE STUDENT IS TO SECURE AND PREVIEW McGRAW-HILL
FILMSTRIP #1 ON THE BOOKKEEPING EQUATION AND THE
BALANCE SHEET FROM THF LEARNING RESOURCES CENTER

D What is an asset:
The student is to be able to cite. the definition of an
asset to include the concept of ownership, value and the
conversion to cash principle.

READ MATERIAL ON PAGE 31 OF TEXT

. E ' Definition of a Current asset:

The student is to be able to cite the definition of a
current asset. ‘ e

Qo : b
« (Appendix 2)
ERIC -
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AL Journals, Ledgers and Trial Balance

READ MATERIAL ON PAGE 31 OF TEXT
F Definition of a Plant asset:

The student is to be able to cite the definition of a
Plant asset, : : o

READ MATERIAL ON PAGE 32 OF TEXT

G Definition of a Liabilityzg

The studeﬁt is to be able to cite the definition of a
Liability. ' ‘

READ MATERIAL ON PAGE 32 OF TEXT

H Definition of a Current Liability.

The student is to be able to cite the definition of a
Current Liability.

READ MATERIAL ON PAGE 32 OF. TEXT

I Definition of a Long-Term Liability:

The student is to be able'to cite the definition of long-
term liabilities,

READ MATERIAL ON PAGE 33 OF TEXT

J Definition of“Capital (NetAWofth)i

The student is to be able to cite the definition of Capital
cas it pertains to- the net.. worth of a- proprietor.~ :

READ MATERIAL ON PAGE 32 OF TEXT

!

Llé?
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II Journals, Ledgers and Trial Balance
K Definition of Revenue:

The gstudent is to be able to cite the definition of revenue.

READ MATERIAL ON PAGE 32 OF TEXT
L Definition of Eixpenses:

The student is to be able to cite the definition of expenses.

READ MATERIAL ON PAGE 33 OF TEXT
M The Debit-Credit Concept:

The student is to analyze and use the debit-credit‘cbncept.

READ MATERIAL ON PAGE 33 OF TEXT
THE STUDENT IS TO SECURE AND PREVIEW McGRAW-HILL
FILMSTRIP #2 ON THE USE OF ACCOUNTS AND ANALYSIS OF
TRANSACTIONS FROM THE LEARNING RESOURCES CENTER

N Introduction to the 2~-columm Journal:

The student is to analyze and be agble to cite the definition
of the use of a 2~column Journal.

READ_MATERIAL ON PAGE 36 OF .TEXT
o Introduction to the 2~column account:

The student is to analyze and be able to cite the definition
of the use of 2-column accounts. . ’

READ MATERIAL ON PAGE 37 OF TEXT -
P 'Posting:
| The student is%tolanalyze*andﬂﬁékaﬁle'to‘ﬁPdSt" recorded informa-
tion from the Journal to the Ledger..

S
tR

19~
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II Journals, Ledgers and Trial Balance

READ MATERIAL ON PAGE 38 OF TEXT

WRITTEN ASSIGNMENT: PROBLEM 2-1A
’ PROBLEM 2-5A

Q The Chart of Accounts:

The student is to analyze, evaluate and construct a chart
of accounts.

READ MATERIAL ON PAGE 38 OF TEXT

THE STUDENT IS TO SECURE AND PREVIEW McGRAW-HILL
FILMSTRIP #3 ON THE JOURNALIZING AND POSTING
PROCESS FROM THE LEARNING RESOURCES CENTER.

" WRITTEN ASSIGNMENT: PROBLEM 2--2

R The Trial Balance:

The student is to analyze, evaluate and construct a trial
balance.

READ MATERIAL ON PAGE 44 OF TEXT

S The objective of the trial balance:

The student is to analyze and identify the objectives of
the trial balance.

READ MATERIAL ON PAGE 46 CF TEXT
T The discovery of errors through the’trial balance-

The student is to cite the types of errors and the methods
of tracing errors-through the construction of a trial balance.

.......
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I1 Journals, Ladgers and Trial Belance

READ MATERIAL ON PAGE 47 OF TEXT

THE STUDENT IS TO PREVIEW AND SECURE McGRAW-HILL
FILMSTRIP #4 ON THE PREPARATION OF THE TRIAL
BALANCE FROM THE LEARNING RESOURCES CENTER.

WRITTEN ASSIGNMENT: PROBLEM 2--3A

- -THE-STUDENT IS -TO-REPORT--TO- INSTRUCTOR-WITH COMPLETED
WRITTEN ASSIGNMENTS, PREPARED TO WRITE OBJECTIVE AND
COMPREHENSIVE PROBLEM EXAMINATIONS IN UNIT II OBJECTIVES
A THROUGH T.

O
Ve



Unit
Unit
Unit
Unit

Unit

Unit
Unit
Unit
Unit
Unit

Unit

II
IIT

Iv

Vi
VI1

VIII

X

XI

(Sample Major Unit Objectiwves
Systems Approach -~
13 Moraine Valley Community College)

Accounting Program Objectives
Introduction to Accounting

Major Unit Objectives

Basic Structure of Accounting
Journals, Ledgers and Trial Balance
Basic Closing Operations

Use of Special‘Jburﬁaléiand'Lédgérs=for Sales and Cash Receipts '

Use of Special Journals and Ledgers for Purchases and

Caéh\?ayments

Summarizing and Reporting

Analysis of Receivables and Payéb}e$, 
MEfchandiSe_iﬁvéﬁtofy' |
Deferrals and Accruals

Plant Assets and Intahgiblé Assetéb

Systems and Controls

(Apﬁeﬁaixj3)‘ “~
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(Sample Summer Teacher Schedule
20 Syatems Approach -
Moraine Valley Community College)

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY

9:00
9:10
- 9:20
9:30
9:40
9:50
10:00
10:10
10:20
10:30
10:40

10:50 GRO
11:00 LECT
11:10 DISCUYSION
11:20 &
11:30 DEMONSTRATION
11:40
11:50

ac
o
=1

12:00
.12:10
12:20
12:30
12:40
12:50

1:00
1:10
1:20
1:30

2:00 i

3:00

4:00

5:00

(Appendix 4)

S
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(Sample Teacher Schedule for
Systems Approach

21 Moraine Valley Community College)

ACCOUNTING
FALL SCHEDULE

8:00 | 142 - 2% o | ' N

9:50 N

10:00. 142 - 1 & 6%

|
|
|
A
. . . ]
) I\
1:00 . 142 - 5 & 8% } \
1
q

*Class sessions g
Open spaces on schedule available for student conferences,

Q

(Append i;’x_S),:
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(Sample Group Lecture Schedule
22 Systems Approach -
Moraine Valley Community College)

Introduction to Accounting
Group Lecture Schedule

# Subject | | Date Location Instructor
1 Introduction, Overview, Procedure ' |
Unit I Objectives A thru O : Mon 6/i4 1011 M. Povsner
2 Unit I Objectives P thru S
Unit II Objectives A thru M Tue 6/15
3  Unit II Objectives N thru T
Unit III Objectives A thru L Mon 6/21
4 Unit IV Objectives A thru R Tue 6/22
5 Unit V Objectives A thru I Mon 6/28
6 Unit VI Objectives A thru I o  Tue 6/29
7  Unit VII Objectives A thru N . Tue 7/6
8 Unit VII 6bjectives O thru P - .Mon 7/12
9  Unit VIII Objectives A thru.F : o Tue 7/13.
10 | Unit VIII OBjécﬁives G thru J. o Mon 7/19
11 Unit IX Objectives A thru N - : Tﬁe 7/20
12 Unit X Objectives A thru I . Mon 7/26
13 Unit X. Objectives J thru T - - Tue 7/27
14 Unit XI Objectives A thru M S : Mdn 8/2-

(Appendix_ﬁ);
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(Sample Student Appointment Card
23 . Moraine Valley Community Coilege)

Date Completed Grade Remarks
Unit VII

Problem 7-1A '

Problem 7-2A o N
Problem 7-4A

Problem 7-5A

Practice Set (partial)

Unit VII Exawlnations

Unit VIII

Problem 8-1lA
Problem 8-3A
Problem 8-4A

Problem 8-54 - | " ZRROR TN DUPLICATION:
Practice Set (Conwleted)

Unit VIIT Exgminations é Unlt VII through XI, top portion Page 23,

should follow Unit VI Page 25.
Unit IX .

" Problem 9-2A
Problem 9-4A ,
Unit IX Examjnations

Unit X

Problem 10-24°
Problem 10-34

Prcblem 10-44

Problem 10-74 o
Unit X Examiuations

Unit XI

Problem 11-1a
Problem 11-44
Unit XI Examinations

.

—~ p——

SAMPLE APPOINTMENT CARD

You have a s¢heduled appointment with ’

N o (Instructor)
on __at
- (Day) ) (Date) - (Time) ~'.Wy,xﬁu(PlaCEvW“
T : (Pﬁrpose)w L T i ST AL I

Please: call jin advance for“anotherfappointmenthifgthiSWappéintment
must be cancglled. Accounting students must have a scheduled appoint-
ment at all gines, : . .

ERIC , (Appendix 7):
PRk o | 98-




(Sample Letter of Introductionm & Instruction
for Leaining Resgcurces Ceéntier

24 Systems Approach -
Moraine Valley Community Collage)
Date:
Time:
To: Learning Resource Center
Building 100
From: Mitchell Povsner
Assistant Professor
Accounting
This is to introduce. - ' who is to be administered

the attached written exnmination,in your facility, undef &our,supervision.
Please ndhere cleaely to the following instructions;
.1. The student may remove the ztaples culy after he has reported to the
proctor in the Learning'&ﬁﬁ@urme Center.
2, The student must placa.hia name on ALL of the attached eheets and
they nust all be returned to the undersigned, even the blank ones
and the ones used as scratch.paper.
3. The student may bring only pencil and ruler into the,e@feilwith hin.
He may not bring any other materials, books or supplies into the earol.
4, The student may not leave the.carol'for any reason during the e.sgi na-
tion. When he does leave, he must surrender thelexamination toeﬁhe.
-prbctbr and it will'be'picked'uﬁJeaeh-deyfbi the ‘undersigned.
5. The student is to be identified by the proctor to determ ﬁatnne
or she is the one who was sent over to take the examination.b‘:
6. The student must be within visual observation ‘of the proctor all the
time whill taking the examination.. :

7. There is n0'tine"limit“in'the:administration of this examination.: -

‘Mitchell Pevsner

wl N
e

]ERJﬂj- (Appendix 8) ...
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(Sample Student Performance Record -

”w_ 1

25 Moraine Valliey Community Coilege)

PROGRANM PERFORMANCE RECORD
INTRODUCTION TO ACCOUNTING

Unit I Date'Completéd | Grade Remarks

S-M Handbook on Accounting
Problem 1-1A

Problem 1-2A

Problem 1-3A

Unit I Examinations

Unit II

Filmstrip i#1
Filmstrip 2
Filmstrip i3
Filmstxip #4
.Problem 2-1A
Problem 2-2A
Problem 2-3A
Problem 2-5A
- Unit 1II Examinations:

Unit III s

Problem 3-1i

Problem 3-3A

Problem 3-5A - :
Unit IITI Examinations

Unit IV

Problem 4-1A
Problem 4-2A
Problem 4-3A
Problem 4-4A .
Unit IV Examination

Unit V
Problem 5-1A
Problem 5-2A
Unit V Examinations -
Unit VI
Problem 6-1A

Problem 6-4A
Unit VI Examinations

(Append1§:§%g




(Students Information Sheet,
Developmental Lezrning Lab.,
College of DuPage)

DL L
DEVELOPMENTAL LEARNING LAB

College of DuPage

Student Information Sheet

Welcome to the Developmental Learning Lab. The DLL is a SerQice offered
by the College of DuPage to enable individual students to pursue or discover
special needs and interests. We are here to help you.

You will have an opportunity to work at your own speed in mgny are@s.
Unlike many courses, “the DLL is not a class cf many. You make up a class of
one. Most students find that they like to work on their own at»pheir qwn-rate.
Instructors wiil help you plan a program of study and will'bffegiguidanCe-and
direction as you need it. However, the total responsibility for learning is
yours. How much you learn and how fast you progress depends upon your sincere
desire and willingngss to Qork hard. We want you to ;earn and Qe‘bélieve ;h@t
you are here because you really want to learn. : |

You will probably discover that there is much you'd like to do in the

nri,, Tha i i+. Feel free ro co 1t with

0]
[k 4
lvi

n3
W
it
12

2222 ==

i

them frequently. You might like to see an instructor when:

You aren't progressing as fast as you wish.

You'd like to start a new program.

You don't understand a problem or the answer given.
You want to try different material.

You need to change your schedule.

It's a terrible day and. nothing is going right. -

If the instructor can't answer your question immediately, he 4111 try to help

you find the znswer.

Beverly R. Bogaard
Director of DLL




Credit

Non~Credit

3.
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DEVELOPMENTAL LEARNING LAB

‘Specific Information

HOURS

The DLL is open at the following times and you may come and
work during any of these hours:

M-Th. 8:00 A.M.-9:00 P.M,
Fri. 8:00 A.M,-3:00 P.M.
Sat. 9:00 AM.-12:00 noon.

EVALUATION

A. 1If you enrolled in the DLL for credit, you may choose a
final evaluation of Satisfactory or Unsatisfactory.

If you have chosen a2 Satisfactory or Unsatisfactory
evaluation, you will be asked to evaluate your progress
at the end of a quarter. In addition an instructor will

- be assigned to you, and he will help in the final evaluation.

B, If you enrolled in the DLL for credit, you may choose a
final evaluation in the traditional grading svstem. A, B,
C, etc. S

- If you have chosen the traditional grading system, you will
be asked near the beginning of the quarter to set your end
goals and, with an instructor, make concrete plans for
completing these goals. You must complete a contract to
obtain a desired letter grade.

C. 1f vou entered the DLL on = non-credit basls, you may wish
a final evaluation with an instructor.

.RELATIONSHIP OF CREDIT, HOURS,, AND EVALUGATION

The chart below that lists minimum hourly requirements is ex-
tremely important if you are taking the DLL for credit. It

is essential that these hours be completed before credit and
grades can be given. - However, these numbers represent only
the minimum. ‘We hope you will be able to work in the DLL for
more than the minimum required’ hours. Naturally, the more
hours you devote, the more progress ycu will mzke. You will be
asked to evaluate your progress at the end of a quarter, In
addition an instructor will be assigned to you and he will

*"help in the final evaluation._
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Minimum total hrs _ Approximate total hrs.
by the end of quarter by mid term
5 credit hours 55 : 28
4 credit hours 44 : | , , | 22
3 credit hours ' 33 17
2 credit hours 22 11
1

credit hour 11 o 5

4. WHAT ABOUT HOMEWORK?

The DLL has many units of study available. Although there might
be times when you will find it necessary and helpful to work
with a specific instructor on a specific problem concerning a
course you are taking, the DLL is NOT the place to do your
homework. - . : S . .

5. SIGN IN-OUT SHEET

It is essential that you sign in and sign out each day as you
arrive and leave, .

6. STUDENT FOLDERS

The student folder is for your use. JYou-should keep an accurate
e == mem . leaa

=Y o o = e

LG\—ULU L FouT PTOET

i B R P Py

== o s3ss DT T % i
€58 &8nd- <SSy d.n..&. FOUY iais WOTK- 1 it durimg -

the quarter. The following forus are also kept in your folder:

7. TIME SHEET

A, Daily Work Report:

'Each time you work in. the DLL you ahould have the time sueet
'signed by an instructor or teacheyr, aide before you leave.
‘This is used for our record keeping. Please be specific
about the following° o o _

0 Give exactwtines of arrival and ceparture.

2. List s ecific work accomplished, such as Reading IIIb
Blue #4, 5, 6, and English 3200, Chapter 2, frames
218-320, or Listening Tape Set I #1 and 2

B. Imnstructor Consultation Column.
When instructors confer with you they will initial this column

so they have a record of the last time you have been helped.
Q Confer with an instructor at least once a week,
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LAB STAFF

The following will be glad to answer questions, explain materials,
assist you with your program, and introduce you to inatructors in

specific areas.

Lab Assistant

Mrs. Marie DaHarb

SERVICES OFFERED

There are many services offered at the DLL.

a partial list.
area.

Feel free to contact them at any time:

Teacher Aides

Mrs. Margaret Mott
Mrs. Vivian Nepras
Mrs. Elaine Novey

The following is only

You might have come to the DLL to work in one
This concentration may be very valuable,
encourage you to explore as many areas as you wish,

We do, however,
We want you to

work out the most comfortable schedule for your own programs of

study.

For example, you may wish to spend 20 minutes on snelling and 30

minutes on reading comprehension during one hour's period.

How-

ever, the next hour you may wish to continue with either spelling or
reading and begin working in mathematlcs. ’

A. SMALL GROUP WORKSHOP
B. ENGLISH

Grammar Review
Literature
Organization
Punctuation
Term Paper

- Writing Practice

C. MATHEMATICS

Arithmetic
Algebra
Geometry
Trigonometry
Calculus

D. READING
Comprehension
Critical Reading
Phonics |
Rate ‘

Skills

E. SPELLING

- 32

F.

G.

H.

B

STUDY SKILLS

Attitudes, Interests,
.+ and Habits ‘
Course-Related Skills

Dictionary Use
Study Management

Textbook Reading

LISTENING SKILLS

NOTETAKING SKILLS

 VOCABULARY

INDIVIDUALIZED COURSES

;- :English. 101E @ . . .
- English 102E
Math 050
Math 080
Spanish 100

NEW PROGRAMS UNDER DEVELOPMENT

Accounting English as a
-Blology . “Second Language g
Business -Foretgn Languages 8
Chemistry (GED)

Constitution‘ Study Library Skills
Engineering “ Physics

Political Science ¢

M et m 78 4 s S




INDIVIDUALTZING MATHEMATiCS INSTRUCTICN

Russell E. Lundstrom
College of DuPage

POINTS TO CONSIDER WHEN DESIGNING AN INDIVIDUALIZED
SYSTEM OF MATHEMATICS INSTRUCTION

1. The system must be organized to take a minimum amount of the instructor's
time for administration. '

2. Personal contact between the student and the instructor should be designed
into the system.,

3. Social motivation is important. 'Peer:interaction should be built‘into the
system. S ; o .

4. The role of the teacher as lecturer must be minimized. Responsibility for
tutoring individuals or small groups is emphasized. o

5. The registration procedure must allow for changes in a student s program
and flexibility of time for completion.

6. The room arrangement must allow for movement of the teacher among the
students., Ad2quate storage space for materials is needed in the classroom.

7. Some students find it difficult to accept the self-study form of learning.
Some students. have a tendency to procrastinate when allowed to determine
their own pace. -

8. A poorly desi?ned gystem with poor learning materials provided might be

even more difficult for the student to overcome than a poor instructor in
the traditional form."

POSSIBLE BENEFITS OF AN INDIVIDUALIZED SYSTEM OF MATHEMATICS "STRUCTION

1. The learner advances through the course by demonstrating his mastery of
objectives, The threat of time and failure could be removed

2, Students could’ be’ individually examined on a body of material only after
they feel it has been adequately mastered, .

3. The system might encourage more student thought and paper/pencil involve-
ment. o o _

4. More time is"a'vailable-'.lfor-?the indiv*dual. student—teacher' relationship.

5. The tutorial relationsnip occurs after the student studies and recognizes
a difficulty. i ‘

6. The teacher should be able to more quickly assess the abilities, limita—
tions, and mathematical backgr an individual ‘student,
I:R\ﬂ: ’ A 3?3? Qﬁ

wll Toxt Provided by ERIC
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Learning material is more quickly evaluated from student experience.

It should be easier to identify instructional units with the appropriate
array of audio, visual, printed, and actual object materials.

The system approach should lend itself to the use of teacher aides for

more routine operations such as test correction, record keeping and even
some tutoring.



THE APPLICATION OF PROGRAM EVALUATION AND REVIEW TECHNIQUE
IN THE ESTABLISHMENT OF OCCUPATIONAL PROGRAMS

John J. Swalec
Associate Dean of Instruction
Moraine Valley Community College

Program Evaluation and Review Technique (PERT) was initially used in
the management of large defense contracts. PERT was instrumental in
cutting years from the time span originally projected for the development
of the Polaris Missile. The importance of this program made it imperative
that improved techniques for scheduling and controlling time and estima-
ting budgeting be initially identified and explicitly defined. »

PERT is a planning and control technique with quantitative embellish-
ments. (1) The PERT chart is a pictorial representation of the work
accomplished in reaching a specific objective. 1In the development of
occupational programs, PERT can be used to evaluate the progress toward
and the actual establishment of these programs, while focusing attention on
potential and actual problems. Periodic status reports predict the likeli-
hood in reaching the objectives and/or provide the opportunity to predict
if the project can be completed in time. PERT methods can be used for
simple or complex projects; however, the increased complexity of the project
should warrant the greater need for the method. Thus, as we consider the
possibilities of develcping a new program at our institution, :concern for
developmental time, cost, novelty and complexity of the program is basic.

If we consider management's role as one of planning, organizing,
motivating, assisting progress and controlling results while providing
interaction toward a predetermined objective, we can consider program
developersas educational managers. Regardless of whether the educational
manager is the Dean of Instruction, Dean of Vocational/Technical Education,
Dean of Occupational Education or, in Moraine Valley's case, the Associate
Dean of Instructional Programs, he is respcnsible for direction relating to
the development of each new occupational program. Although others can
assist in these activities, they are not finally accountable for the develop-
mental decision-making. It also should be noted that while most educational
institutions have the traditional department or division chairman, the
management concept can be extended so that the design and the implementation
of the learning experiences can be done by an instructional staff member
who can in reality be called the instructional manager of this particular
area rather than instructor, assistant professor, associate professor, etc.
The extension made here to the instructional level is added merely to
further clarify the definitive role of manager.

Now that we have identified the philosophical basis for the utiliza-
tion qof PERT, let's set the conditions for its applicability. In the case

Q
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of program develcpment. major and subordinate objectives must be identified
in order to accomplish the overall objective. The objiectives should be
stated in clear and measurable terms. Top-down planning should be used. N
This insures that the program objectives are supported by lower level ob-
jectives, that the overall project is integrated and the parts interrelated
and that program information can be summarized. (2) After the planning and
organizing have been accomplished, the motivation of personnel will be of
primary importance. This management step will include communicating project
goals, directing assignment of tasks between departments and/ur persons pro-
viding competent leadership, assessing staff morale and similar activities.
Good management involves communications between all levels of management
from the main project supervisor down to the line supervisor.

Let us now consider the manner in which the network is actually
developed. Each project has a starting time and an ending time with an end
result. Between the start and the end date, there is activity which pro-
duces the end result. Portrayed graphically, a circle can represent the
point in time. An arrow illustrates the work which needs to be done.

(‘) ) In most projects, between the start and the end
start activity end

date are dozens or even hundreds of activities which are necessary. These
activities must be placed in the sequence in which they occur. The basic
PERT network shows the interrelationships and interdependencies of these
activities. Once we determine the activity, we identify those activities
which are necessary to complete the project. We then identify those
activities which are supportive of these critical steps. An example of the
PERT chart used at Moraine Valley Community College is shown to illustrate
these points. ‘

One of the greater problems of developing a PERT chart for your
development program will be the identification of necessary tasks. At
Moraine Valley it took about a year to chart our tasks. Organization
changes, identification of job responsibilities and changes in state pro-
cedures slowed progress. .

Although a sequence shows what must be done and in what order, it is
important to know how long the project will take. Time estimates are neces-
sary. The individual responsible for the project should appoint a manager
for the project or take this responsibility himself. The immediate task is
to share the developed network with those responsible for all activities
and to get their input and cooperation. Once the chart is agreed upon, you
must ask, "How long will this activity take?" Each one of the paths on the
PERT network will take an estimated length of time.

, In some texts the time to pursue the longest path is called the critical
Eat If the activities in the network all consume the estimated time, the
act1vit1es in the critical path alone will determine how long the project
takes. To us at Moraine Valley, the critical path includes those activities
which must take place for the project to continue.

In either example, how does one obtain the estimated time on ‘these
critical paths? In an over-simplified form the individuals assisting in each
of the activities are asked to estimate the optimistic time, the pessimistic
Fime and the most likely time which will be needed under normal conditions to

I:R\(?mplete the task. Through a series=of formulae, the approximate time to
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complete the task can be determined (1, 2, 3). Once these probability
aspects are determined, re-planning, reassessment and evaluation prior to a
finalization of the plan can take place. To overcome an undesirable ]
probability and slack condition, certain established generalized procedures
may be used to re-plam the entire network. ' They are (1) removal of plan
constraints, (2) incorporation of parallel activities, (3) elimimation of
activities, (4) re-allocation of resources, (5) re-definition of activities.
The activity time estimates must not be shortened or revised arbitrarily to
meet the scheduled or directed date. Such a procedure would invalidate PERT.

To design a complete PERT chart suited for you or tc provide a path for
anyone to copy is not the purpose of this paper. However, the intent to
which MVCC has utilized PERT is shown here. Presently, we are re-examining
our time allotments to determine the network'  “ime perimeters in this
establishment process. The network itself h en used extensively.

In summary, the applicability of PERT is positive. 1In the short time
that we have used PERT at MVCC, we have identified the steps necessary to
complete our developmental objectives, and we have been increasingly aware
of the need for prior planning. It has helped us identify to staff members
the time requirements for initiating new programs. Also, we have organized
our plan to include certain procedures and criteria for going from one step
to another so that the flow will be smooth and understandable, while attach-
ing accountability for the completion of tasks. '

Because of certain governmental restrictions, internal changes, etc.,
networks will have to be revised constantiy. Once they are 'finalized,"
the form of the occupational program may be changed immediately by incorpora-
tion of any new activity or modification.

Because the actual resources, both human and fiscal, have finite limita-
tions, it is imperative that educational institutions put program selection
and development on a rational basis, utilizing a system that permits com-
parison of expectations for the future. Therefore, as a possibility of aid
in such planning, let me urge you to exzmine the literature available on the
utilization of PERT. It will assist you in your planning and development, as
it is now assisting us in the evaluation of potential and existing programs.
PERT should not be considered as a cure-all, but if it is used as a vehicle
'to assist in the development of programs I think that you will find it valuable.

BIBLIOGRAPHY
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STUDENT SERVICES AND THE

ILLINOIS JUNIOR COLLEGE BOARD

Dr. G. Robert Darnes
Awgociats Secretary
Illinois Junior College Board

I suppose the best way to describe the purpose of my presentation
this morning is to identify it as the target for target practice, T
ouly say that in jest, but I have been asked to give a brief description
of my observatioms of the Illineis Junior College Act as it relates to
student personnel services, my observation of the effort made by the
office of the Illinois Junior College Board in the area of student
services, and then to have these observations discussed by two reactors
as well as those in the audience. This I will try to do.

Counseling and student services permeate the Illinois Junior College
Act. One easily recognizes that this, coupled with financial support,
may be two of the strongest ingredients necessary to guarantee success
of the statewide system of public junior colleges. It was through
- Section 3-17 of the Illinois Junior College Act that I 'volunteered" to
represent this area on our staff. As you know, that act reads as follows:

3-17. The Class I junior college districts shall admit all
students qualified =z complete any one of their programs in-
cluding general education, transfer, occupational, technical,
and terminal, as long as space for effective instruction is
‘available. After entry, the college shall counsel and dis-
tribute the students among its programs according to their
interests and abilities, Students allowed entry in college
transfer programs must have ability and competence similar

to that possessed by students admitted to state universities
for similar programs. Entry level competence to such college
transfer programs may be achieved through successful com-
pletion of other preparatory courses offered by the college...

Since baccalaureate-oriented curricula require this counszling
and testing, then it necessarily becomes part of the curriculum approval
process. It has always been my thesis that if the law mandates an
institution to do something, then researcb should be completed to determime
how well that something is being donmne. The law . states that students are
to be admitted to programs "according to their interests and abilities"
I wonder how well this is being done. Nct only do I wonder how well it
is being done institutionwise, but statewise. Several colleges have
tried to evaluate their effort, but not many. Do scudents .entering
college tranafer programs in junior colleges have similar abilities
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to those entering the same programs in senior institutions? The law
says that they should. I have tried to collect data on this matter,
but much more needs to be done. If studies of this type are in the
area of student personnel services on a college canpus, they should be
in the same area in the office nf the Illinois Junior College Board.

What about the part-time student? Neither the law nor the Standards
and Criteria makes any distinction between part-time or full-time. students
as far as counseling is concerned. I can tell you that many junior
colleges make a distinction. The distinction is that the part-time
student reczives very little if any counseling or testing. Here is an
area in need of study and collection of data. Up to this date, with
such a limited staff, we haven't had the time. ‘

You in the audience may or may not know that the office of the
Illinois Junior College Board has recognized for some time the need of
a staff person in student personnel services. Funds for that position
were requested eighteen months ago, but because of budget limitationms,
the office was unable to secure another person. This position was
approved for this year, and Mr. Don Mortvedt, a friend and acquaintance
of all of us, has been employed to fill that position. He is now serving
on a consulting basis, and will assume full-time employment beginning
February 1.

As Mr. Mortvedt assumes his role in our office, I am sure that
there will be a very close relationship between many of his activities and
many of the duties of the curriculum committee of our staff. 'Before
proceeding further, I want to publicly thank all of the student personnel
officers in the junior colleges throughout the state. You folks have
piven to me excellent cooperation during the past four years. It has
been a joy working with you and I know that you join with us in welcoming
Mr. Mortvedt to this position.

Now what has the Illinois Junior College Board said about counseling
and student services? As you know, the law empowers the Juinior College
Board to develop guidelines to carry out the duties and responsibilities
assigned to it. This the board has done and has published what we call
"Standards and Criteria for the Evaluation of Junior Colleges'"., May I
quote what it says concerning the student personnel program:

STUDENT PERSONNEL PROGRAM

Student Personnel Emplgyees

Student personnel work should be ‘'organized and coordinated by a
staff member who is qualified through major educational emphasis
in this area. Persoas with the title of and/or duties defined by
such titles as Vice-President or Dean of Student Personnel
Services, Dean of Students, Counselor, Director of ‘Student f'
'Activities Director of Financial Aids, Director of Testing,
Registrar, Placement Officer, Admissions Officer, Director of
Student Housing, and Director of Athletics should be included
within the organized student personnel program,
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Counseling

The College should have a weil-planned and organizeu i rogram
for counseling of students by counselors who are qualified
in this area. The number of qualified counseling personnel
should be sufficient to meet the needs of a student body
characterized by wide diversity of interests and abilities,
The number of supportive personnel serving in this function
will be reflected in the ratio of F.T.E. students to F.T.E.
professional staff.

. Faculty advisors should be provided with an organized program
of in-service education for their advisement function.

‘Counseling services should include pre-admission and admission
counseling to assist the student in selecting curricula and
courses which are suitable for his vocational and educational
goals and compatible with his ability level. Counseling
should seek to bring the student to a bett=r understanding of
his abilities, achievements and interests including the use
of tests and the interpretation of the results, Personal
c0unse1ing and academic advisement should be available to
every student enrolled in the college. '

Placement

The college should provide an active placement service for its
students, This would require a clearing house for information
concerning vocational'opportunities for employment oriented
students and programs offered by the four-year institutions
for transfer students.

Follow-up

Every college should be actively engaged in follow-up studies
of its students. Such studiecs should include the students who
complete occupation oriented programs, the transfer students
and those who deo not complete any program at the college.

The information gained from such studies should be available
to the faculty, the administration and the student personnel
staff for the development of a more effective educational
program, Follow—up tata should be available to the State
Board and other approved agencies for purposes of aiding
statewide planning, research and study.

Let us examine‘what the Board has 'said. How do you define a well-
rlanned and organized program for the" counseling of students? Do vou
take the college president's idea? Do you take the counselor's idea?
What about the studentV' Can he or she heln define a well—planned and
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organized counseling program? I am not sure that all of vour Board of
Trustees members would agree on a good counseling program. I am not
sure that all of the staff ot the Illinois Junior Colilege Board have
been in agreement on the definition of a good counceling program. I am
not sure that all members of the Illinois Junior College Beoard are in
agreement. T am not sure that the staff of the Illinois Board of Higher
Education or the members of the Legislature arc in agreement. Should it
be based on a raiio of counselor to F.T.E. student, or possibly on a
ratio to headcount? What is the proper relationship of faculty advising
to counseling? Is there any conflict in case of limited funds in the
faculty wanting the money to go for imstruction and faculty salaries and
very little for counseling? Do faculty members always see their rcle in
faculty advising as part of their duties or do they want extra compensa-
tion or leave it all up to Student Services? There is need for much
study, blending cf opinions, publicity and follewup st:*dies to collect data
for answers. We may never secure answers acceéptable 0 everyone.

We haven't scratched the surface on student placement. You have no
idea how valuable statewide data on student placement, employment
opportunities would be in determining the need for approval of additional
curricula. There will need to be very close cooperation within our office
on this topic. We have done little research to determine the number of
junior college students who do not graduate but who accept employment upon
limited training in a junior college. We n®ed a lot of facts and figures
to tell our story. Our story needs to be told. '

What are the best indicators to tell the recognition team that the
college has a good student personnel program? Where will student services
stop and educational research begin? Not only our offi\e but many colleges
need to define that one - at least to a workable solution. All of us need
research on which to make judgments and decisions - the question many times
is *"who does it?"

It takes little thought to determine that this is a tremendous job.
It can't all be done. First, I assume that the student personnel agsociate
secretary would serve as a consultant, rescurce person for the junior
colleges. Second, I would assume that he would work with the colieges in
developing minimum research projects, collecting of good data to tell our
story to the pzople both in each district and in the state. I am sure that
Mr. Mortvedt will need a very close relationship between his office and our
research officer,

To this date the associate secretary in charge of research for the
Illinois Junior College Board has dealt primarily with finsnce and build-
ing funds. Clear guidelines between responsibilities of .this officer,
student personnel and members of. the staff curriculum. committee will need
to be defined. We ares now approaching the - stage in junior college
development when educatiopal research as. related to student charccteristics
and curriculum is more important than ever before. :
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The Illinois Junior College Board has never identified the minimum
amount of data on each student which should be kept by every junior
college to support statewide research. I am sure that Don will be working
with junior college personnel in identifying some of these items.

During the past four years I have represented our office omn the
Illinois Testing Commission, Advisory Committee to College Entrance
Examination Board, ACT, Illinois Guidance and Personnel Association,
IACRO and other organizations. I have addressed all of thesw« groups
on numerous occasions. I suppose Mr. Mortvedt will assume many of these
liaison responsibilities.

Section 102-10 of our Act states that:

The State Board shall make a thorough, comprehensive and con-
tinuous study of the status of junior college education, its
problems, needs for improvement, and projected developments
and shall make a detailed report thereof to the General v
Assembly not later than March 1 of each odd numbered year and
shall submit recommendations for such legislation as it deems
necessary.

This report has been made; however I am not sure that it was as
complete as it should have been. I believe there should be develcped an
extra dimension in the reporting of student personnel services.

Our Act also says in Section 102-12 (c):

To cooperate with the junior colleges in continuing studies

of student characteristics, admission standards, grading poli-
cies, performance of transfer students, quaiification and
certification of facilities and any other problem of junior
college education. ' ’

Certainly here is an area for expanded study and coordination.

As many of you know, I have tried to provide the leadership fer
articulation conferences, Section 102-]1 states:

The State Board in cooperation with the four-year colleges is
empowered to develop articulzs+“ion procedures to the end that
maximum freedom of transfer among junicor colleges and between
junior colleges and degree-~granting institutions be available,
and consistent with minimum admission policies established by
the Board of Higher Education.

Articulation problems are involved almost as much with admissions as with
curriculum. Mr. Mortvedt will find many opportunities to help smooth the
transition process for junior college transfer students.




44

I believe one of the areas in which this staff person can make a
coniribution is in providing the leadership and the so-called 'leg work"
to help jell a philosophy of student personnel services. There may be
a junior college president or two who could use a "refresher course'". There
is much that our office could do in colliecting data that would assist senior
institutions in developing more effective graduate training programs for
futivre junior college student personnel staff. We have many fine practi-
tioners in this state on selected junior college campuses, There is a
wealth of information that should be welded together and distribu;ed to each
college.

It has been the position of the Illinois Junior College Board that
articulation between junior colleges and high schooles is just as important
as between junior colleges and senior colleges; however, it has also been
the position of the Illinois Junior College Board that the place for this
articulation is between the junior college and high schools within ite
district. I developed a profile on this effort last year, but our office
could do more. T am sure Mr. Mortvedt will want to serve as ~ resource
person to many junior college-~high school articulation conferences. There
is a wealth of ideas and data that could be assembled and distributed to
our institutions.

1t takes a lot of nerve to give a talk like this and I will tell you
why. I have been asked to give a copy of my talk tc both Dr. Wellman and
Mr. Mortvedt in advance of this meeting. It is my understanding that they
are going to react to these remarks. Do you know what it is like to have
yvyour boss and a colleague react to your talk? I have purposely tried to
make this talk a keynote type - to set the stage. Aliso, I wanted it short
because we want reactions from you people in the audience. I know these
will be valued highly by Mr. Mortvedt as he develops his new position. I
invite both Dr. Wellman, Mr. Mortvedt and you from the audience to be as
candid as you wish in these reactions. Much of this talk represents personal
observations and they may or may not be good observations; however, I have
tried to open up for discussion the role of the student personnel officer,
the Illinois Junior College Board, and the Illinois Public Junior Colleges.




WORKING WITH OCCUPATIONAL STUDENTS

Lawrence N, Dukes
Director of Placemen: and Financial Aids
Waubonsee Community College

The subject of my remarks, "Working with Occupational Students', carries
the implied assumption that somehow occupational students at a community
college are different from students enrolled in the traditional college
parallel programs, The commonly held stereotype of the occupational student,
which is prebably an outgrowth of the conception of the high school voca-
tional student, seems to be that he is a male who probably didn't do very
well in high school and who is now preparing for entry into a blue collar job.
Before moving into the area of specific student persecnnel programs at
Waubonsee, designed to help us work more effectively with this tvpe of student,
it seems approprieste to determine exactly who we are talking about when we use
the term "occupational student’ and how well the stereotype fits.

0f the seventeen programs presently offered at Waubonsee which lead to
either a certificate or an associate in applied science degree, only four
could be clearly labeled as leading to blue collar employment, It should
also be pointed out that the ratio of females to males in these programs is
considerably higher than that same ratio for transfer students. This is
primarily the result of large enrollments in the secretarial science and nurs-
ing programs which have been traditionally dominated by women.

Last fall the American College Testing Program (ACT) did a comparative
study of transfer and vocational students for the community colleges in
Illinois. Partial results are summarized in the following tables. Please
note that these results are only for Waubonsee Community College and may not
be apnlicable to other community colleges, although I suspect the variation
would not be great. Table 1 clearly indicates that significant differences
do exist between male transfer students and male occupational students. The
differences between women in the two areas are generally not significant.

High school grades, as reported in Table II, indicate that differences
between male students in the two programs are significant while the differences
between females are minimal. Overall this aspect of the ACT comparative study
substantiates real differences in the academic backgrounds of male students
in the two program areas while also affirming the similarity of background
among the females., /
/

In addition to the academic information provided bv the ACT study, the
college also has results of the Edwards Personal Preference Schedule for eighty-
four of our occupational students, comniled over the last two years. This
test' is based on fifteen personality variables with each variable being paired
with every other variable twice. The student has a choice of two statements,

;;.25 ‘4&3
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each representing a personality variable and he is to pick the statement
which is most characteristic of himself. At this point the scores represent
a comparison with a general sample of college students and not a comparison
with other junior college students. The results are, nonetheless, somewhat
revealing. Among our occupational students the highest score for both males
and females was in "abasement', a personality variable characterized by
statements such as, "to feel guilty when one does something wrong, to accept
blame when things do not go right, to feel depressed by inability to handle
situations, to feel timid in the presence of superiors, to feel inferior to
others in most respects.'" The lowest score for these students (both males
and females) was in ''dominance', which is characterized by statements such
as, "to argue for one's point of view, to be a leader in groups to which one
belongs, to be regarded by others as a leader, to supervise and direct the
actions of others'. Without going into great detail about the results, it
appears evident that the self-concept of these occupational students leaves
much to be desired and should certainly be an area of concern to community
college counselors.

With this perspective of the occupational student I would like to deal
with our approach to working with cccupational students. Some time ago the
National Vocational Guidance Association definwd vocational guidance as "the
process of assisting the individual to choose an occupation, prepare for,
enter upon, and progress in it." The community college faces a somewhat
unique problem in attempting to provide vocational guidance for occupational
students. These students have already committed themselves to an occupational

. choice and yet, in many instances, they have had limited exposure to the
occupation. It would then seem appropriate in the first semester of their
college experience to help them in making a definite commitment to their
career program or in changing that program as early as possible. In too many
cases these students are not aware of the oppertunities for discussing their
vocational choice with a trained professional or they are unwilling to take
the necessary action to contact one. This may be the result of a feeling of
second class citizership stemming from their failure to follow a traditional
college bound curriculum during high school, tut regardless of the cause they
seem less inclined to seek out counselors than the transfer oriented students.
An additional concern centers on preparing the occupational students for
effective job placement upon graduating,

At Waubonsee Community College the counseling department has attempted
to deal with these problems through the establishment of a reauired course,
Enployment Orientation. The purpose of this course is twofold: first, it
sceks to help the student explore essential information relating to the job
market for his tentatively chosen career and, secondly, it attempts to
establish close ties between the occupational students and the student serv-
ices, particularly counseling, available to them.

Meeting the first objective involved a study of the economy as 1t re-
lates to job trends and opportunities, a study of the psychology of job
success, and a look into job seeking and interviewing techniques. The place-
ment service of the college was also fully explained during the study of iob
seeking and interviewing. The only required parer was a comprehensive
occupational study of the 3job for which the student was preparing. This
involved extensive use of occupational materials and government publications,
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most of which were maintained in the counseling suite. While the traditional
classroom setting was suitsble for this aspect of the course, it was not
viewed as adequate for establishing the kind of student-counsgelor rclation-
ship that was desired. Fortunately, the course met twice weekly and was
structured in such a way that it was possible to split the group in half with
each half meeting in a small group setting. This occurred midway through the
semester. '

Az the groups developed, many concerns not directly related to occupa-
tional matters were discuesed. This, in turn, led to a consiaerable omount
of individual counseling on a wide range of subjects. The individual
counseling was f-rther encouraged by providing the opportunity for the
students to take several different kindse of inventories and tests, inter-
preting the results and advising them of the availability of still other
measuring devices.

Yhile it is difficult to evaluate the effectiveness of the course,
several c~nclusiocrs were possible:

1. The studenis involved did come to know the vocational counselor quite
well and di¢ come in for conferences. Of the forty-five students en-
rolled in the two sections of the course, they averaged just under three
voluntary individual interviews per student.

2, Three of the forty—fiﬁe students changed curriculums at the end of the
semester after discussing their plans with the vocational counselor,

3. Feedback from students regarding the course was favorable. They seemed
.£o feel it was valuable to them both in terms of job information and as
A preparation for job seeking. They also appreciated the opportunity to
discuss various concerns amor; their peers,

4., Almost as a bonus item, it became increasingly apparent that the
course was servirg as a catalyst in expanding communication between the
instructors of the occupational programs and the vocational counselor.
The students had been encouraged tc seek information for their occupa-
tional study from their instructors and this, in turn, had led to a
certain interest on the part of the instructors. They were stimulated
to Inspect the occupational information in the counseling suite for
their area and to make appropriate suggestions. This actually became a
department project and was of significant value in improving the
occupational materials available to the students.

In addition vo the counseling contact and classroom relationship, it was
evident that students enjoyed seeing the vocational counselor in their class-
room areas, They seemed to view this as an indication of genuine interest
in them, It is definitely of value for the vocational counselor to be in-
volved in many aspects of the occupational program including such things as
advisory committee meetings, department meetings, placement activities, and
the campus visitation program for interested potential students.



The placement service, working hand-in-hand with the vocational coumselor,
tried to provide work experience which would supplement the formal education
the student was receiving. To the extent possible we try to find suitable
part-time jobs which are closely related to the student's major field of
study. The same effort is made for summer employmexnt. This is viewed as
being an extension of the vocational guidance effort. The student will
hopefully be learning his chosen field through the instructional program, study-
ing and discussing it with a trained vocational counselor, and obtaining re-
lated work experience all at the same time. This, we believe, provides a firm
basis for sovnd vocational decision making.

——




STUDENT ACTIVISM AND THE COMMUNITY COLLEGE

Wiliiam Curry
Social Science Department
Joliet Junior College

INTRODUCTION

s

In recent years the news media have presented a panorama of student
activity; usually, the view has e@xposed the violent side of studente. The
college and university campuses are no longer considered as quiet mrket
places-of intellectual ideas, but they are looked upon as potential
settings for confrontations, demonstrations, and active invoivement of
students in the ongoing process of education and administration. Student
activism is ¢ complex phenomenon, and it is difficult to recognize the
courses of discontent among students whether the issue be ethical, social,
idealogical, or political in nature.

In four-year colleges and universities the number of activists would
represent only a small fraction of the stude... body; however, what they lack
in numbers the activists make up in organization, aggressiveness, and
st-ategy (ll:2). Sobel says that the great majority ef students are not
protesters and most of the students are happy just to get through college
(22:155). The great majority of students, however, do not get the publicity.
In fact, it appears that the students who do gain recognition are the few
extreme activists who are affiliated with organizations like the Free Speech
Movament at Berkeley, Students for a Democratic Society, and those who hold a
Marxist doctrine., The moderate activists and the reformers c¢ften go un—
noticed by the press.

The Problem and Its Significance. The problem of student activism in
the community college is significant to Boards of Education, administrators,
faculty, as well as counselors and others who work in Student Personnel
Services. Student unrest is seemingly feared by all; the news media have
well illustrated what may happen to any college or university when students
become militantly activated. Counselors are in a crucial and unique position
regarding student unirest and activism; they are considered sounding boards.
through which voices of conflict may express themselves. Therefore, it is
lmportant that counselors majintain contact with the main stream of student
thought in order to effectively interpret the real issues when student unrest
occurs (20:10-11). :

It is generally recognized that the community colleges have not ex-
perienced the student activism associated with four-year colleges and
universities (24:80). Lombardi claims (11:10-11) that community colleges
have had only moderate experiences of student activism. In his study, he
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cites examples of those which have occurred only in California. He lists
such activities as dieruption of cafeterias by card-playing students,
students armed with knives and guns, demands for black instructora, demands
for curriculum changes, etc. Though these activities are disturbing, yet
they have not disrupted the college program.

Research on student activism in the community colleges is almost non-
existent. Lombardi decries (11:2) the absence of studies in this particu-
lar area. In his own study of this topic, Lombardi had to rely primarily
on reports and descriptions of activism in four-year colleges and universities.

This discussion will focus on two areas pertinent to student activism,
mainly: (1) what are the explanations for limited or moderate student
activism on community college campuses, and (2) if the potential for student
activiem is occurring in the community colleges, what are the alternatives
to be considered?

A reliance on descriptive research was found necessary in order to
investigate the above questions. This involved a comparison of data des-
cribing the kinds of educational settings where militant student activism
has occurred with data describing the educational setting of community
colleges; and a comparison of the backgrounds and personalities of student
activists with the characteristics of community college students. A
content analysis of the writings which relate to the activities and interests
of community college students was also employed.

Definition of Terms. For the purpose of this discussion student
dissent refers to the phenomenon of youth disagreeing with the established
idealogy, practices, and governance of the institution of which he is a part.
Dissent is an asttitude which is characteri:ed by negativism and criticism
toward the establishment, and it can be manifested through activist organiza-
tions. Flacks lists (4:74-76) several themes of dissenting colleye youth;
these themes include the following characteristics: (1) a strong dislike
for centralized decision-making, (2) a belief in direct participation in the
making of decisions by those affected by them, (3) a critical pronouncement
against the older generation as being hypocritical or failing to live up to
professed ideals, (4) a strong emphasis upon direct contact between students
and faculty, and an emphasis upon the campus being like a community, and (5)
a distrust of conventional roles found in the professions, industry, and
politics. Permeating thcse characteristics of the dissencing youth is an
aspiration for self-expression and not being bound by constraints.

Student activism is related to the involvement of students in protests
and opposition to the establishment or institution. Activism is dissent put
into action. Confusion arises in defining the term because there are many
degrees of activism. A distinction has to be made between the young peovla
who want to work nonviolently within the system to effect changes and the
youth who feel it is necessary to destroy the system before some better
system can be constructed.

Knott says (10:166-167) that student activists should be distinguished
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from the ''drop-outs" in our society; they are not hippies who are trying
to develop & counter or alternative culture. Student activists are those
youth who still maintain their status as students while seeking to change
the dominant culture. While there are varying degrees of activism to be
found among students, the word has often embodied connctations of sub-
version and violence, Students who rate high in sccial service activities
but low in protest activites are often referred to as constructionists
rather than activists.

EXPLANATIONS FOR MODERA:Y4 STUDENT ACTIVISM
IN THE COMMUNITY COLLEGE

Community colleges have generally escaped the protests and confronta-
tioas whi:ih have been the experience of several colleges and universities
throughout tue United States., Wilaon stated that the community colleges
have been exempted from student activism for several reasons: (1) com—
munity colleges ares relativaly anew to the field of higher education, (2)
they have placed emphasis on student-canteredness, and (3) they have not
emulated the four-year colleges and univereities to the extent that students
find the same organizational structure of these institutions in the com-
munity college setting. Wilson claims, however, that if the community
colleges seek to emulate and aspire to the same goals as the four-year
schools they can expect to experience growing student unrest and disobed-
ience (24:80). '

Relationship with the community. One of the goals of student activists
in university settings is usually a realization in the community college en-
vironment. Student activists often emphasize that the campus shouid be
community-minded (4:90). One of the outstanding features of the community
college is its goal of service to the community. Carl B. Stokes, in an
address given at the AAJC Convention, said that the community college is in
some measure a reaction against the tradicional noninvolvement of universi-
ties in the affairs of their communities (23:21).

In a recent article, Goodrich outlined (7:28) how community colleges
are creating community awareness through inreach and outreach programs.
Merritt and Laney Colleges, Oakland, California, have demonstrated supportive
activities which focuys on the needs peculiar to minority programs: these
include such provisicens as: (1) free food and books to the students in need,
(2) on-campus apprenticeship programs to minority group students, (3) the
dev~lopment of tutorial programs, and (4) utilizing students to work as
counselor-aides.

The Community College of Baltimore :illustrates a broad undertaking of
outreach programs which include: (1) an oc¢f-campus recruiting program that
seeks underprivilege high school students, drop-outs, and adults, (2) a
special human relatiouna workshop, and (3) a summer sporta clinic which
teaches skill to inmer city youth (7:29).

The above zxzamples of outreach and inreach programs in order to help
the disadvantaged, no doubt, concord with concepts of economic justice and
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values of brothnerhood tu which protest-prone students are often committed.
Humanitarianism is strongly related to activiswu (4:90), and it appears that
community colleges qualify as institutions that are committed to social
concern and social action.

Concern for the Students. Student activists complain that thz university
faculty members are impersonal, and the students feel alisnated in the
bureaucratic structure of the university (4:74)., Sampson and Korn (19:105-
115) have depicted the freshman arriving at a umiversity with fezlinge of
threat and distress because he no longer has the impediate support of
family and community. In the face of powerlessness and a sense of
anonymity, the student may easily identify with some peer group who will
give a sense of belonging. He identifies with the group's values even though
~they may be in conflict with his. The asgumption is made, by Sampson and Kec=n,
that a considerable part of student unrest and stress is due to a dincrepancy
between what the student expected out of college and what he is realizing
from the inatitution. The student finds disappointment in the hopes for an
intim«te contact with faculty and peers, Cor a senge of community, and for
deep 1nterpersonal communication within the collegiate eetting.

The community college student who resides at homa does net sxperience
the emvtional effects of leaving family and community. Typically, community
college students ''still go home at night just as thay did in high schecol"
(6:16). One of the reasons most frequently offered for attending a com~ /
munity coilege is to be close to home (25:186). The community college /
student is still a part of his family and community, and, therefore, does not
suffer the alienatior: that is often experienced by students who leave hame
to attend college.

In -addition to the security of family and community, the community .
college student can experience a ciose relationship with moszt of the faculty.
The community college teacher is characterized sas becing student-centered
rather than subject-centered. Research indicaies that the typical community
college teacher gladly works with 2 wide range of abilities, and he usually
maintains an open—office pelicy. (6:16-18)

Mayhew stated (12:3-4) that in the four-year colleges and universities
the faculty are sometimes looked upon as the real enemy of students. While
the administration may seek to plan relevant and iusnovative education, the
faculty members may rezist change because it threateus their style and
interests. A considerable amount of the trouble at San Francigco State
College in 1962 and 1969 arose because departments controlled positions and
refused the appointment of people to work with black admissions and black
studies (12:4).

Most community colleges are institutions largely without tradition, and
it appears that because of their newness they seek to do samething better
with freshman-sophomore teaching. Garrison maintained (6:20-21) that the
community college is innovative because it recalizes the older patterns of
instruction are inappropriate to the present situation. Lombardi felt (11:5)
that counseling and guidance services of commurity colleges are contributing
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factors, also, in the milder activism; these services help the student to
feel he has an 1ldentity, and they help him to adjust to the new environ-
ment of the school. '

Characteristics of the Students. It is difficult to present a composite
picture of the community college student; the diversity of programs draw
students of varied abilities and goals. Wisgowakl says (25:184) ''the junior
college student represents the full range of characteristics of the American
college student.'" However, research indicates that the so-called typical
community college student stands in contrast to the description of student
activists on university campuses.

Student activists tand to be at the top of their high school class;
very few are recruited from among the low achievers (10:77). A characteristic
of the student activist is the inability to decide upon a career, most career
choices in the professions mean giving up leading '"a free life." The
activist student is idealistic and not practical-minded (19:126). He rates
high in such areas as leadership, self-confidence, independence, and originality.
In comparison with ''‘practical-minded'" students the activist demonstrates the
most independence from famiiy and the most humanitarian attitudes toward
work (19:41-43).

In contrast to the above characteristics of the student activist, the
community college student has a practical orientation to !ife, and he looks
forward to goals in the world of conventional work or professions. Cross
(2:51-52) says the community college student does not rate high in humanitarian
values, and he demonstratas less confidence in his abilities. Whereas the
student activist has a high school record of academic success, the community
coliege student is frequently one who has a record of poor academic achieve-
ment in his past (1:il4).

. While the activists are characterized by independence from family, the
community college student is a comniuuter who has usually retained family and
neighborhood interests. It has been estimated (3:22) that 50-75 percent of
community college students work part time. With the demands of study, work,
commuting, family and neighborhood interests, Le usually does not have the
time to become involved in college activities. Research indicates (11:6)
that students who live in dormitories are more prone toward activism than
commuting students,

The family backgrounds of the typical activist and the community college
student also differ. The activist is usually of middle-and/or uprer-class
origin, has a father who probably completed college, and a mother who has
had some college (10:168-169). On the other hand, the majority of community
college students come from the lower and lower-middle classes, and there are
many who attend the community college due to the financial inability to
attend any four—-year college (1:60). Whereas the activiut's parents had
collegiate backgrounds, one study of incoming community college students showed
that about one-third of the fathers had education beyond high school and about
one-fourth of the mothers had not completed high school (16:178).
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Available studies (10:176) tend to indicate that student activism
occurs at the more highly selective colleges and universities; activiste
usually select schools that are oriented toward liberal arts expericnces,

On the other hand, Cross claims (2 :50) community college students do not
seek an intellectual atmosphere; they perceive their colleges in a practical
perspective with 2 low emphasis on scholarship.

ALTERNATIVES TO ACTIVISM

, Students' dissent in the community colleges differ froi one college to
another. McCord has ~{ted (14:31-33) two main areas of students' complaints
in community college3i. One area is concerned with student participation in
institutional decision-making; the other area pertains to the relevancy of
education to the student. He felt that without serioue consideration of
these factors the community colleges will have to buy "lots of earthquake
insurance'.

Student Involvement. Freedman claimed (5:188), "if students are
brought into the Establishment, they are not likely to press their case 8o
forcibly as when they were on the outaide.'" Students indicate a loss of
freedom because of the bureaucratic structure of community colleges. One
study of public junior colleges in the North Central Accrediting Region
(13:110-116) demonstrated disagreemsnt between students and administrators
over the uvse of student funds and the administering of student governments.
Administrators favored the admiunistrator having the final veto power over
student government decisions, whereuas the students disagreed with the ad-
ministrator's veto power. The issue could ba a potential problem to public
community colleges. In the same gstudy, only 15.5 percent of the public
junior colleges allow the student government to have complete responsibility
for activity fee expenditures; in more than 25 percent of the junior colleges
the student government had no control in determining activity fee expendi-
tures. Students feel it is unfair to charge an activity fee without their
having a voice in the use of it.

Lane Community College, Eugene, Oregon,is an example of student partici-
pation in the decision making process. Involvement of the students was
initiated by the president rather than by the students themselves. This
involvement has included the Student Council sponsoring a public question
and answer forum for the colluge's board candidates. Students serve on .
faculty committees and are allowed to have one vote per student serving.
~General reflections about student involvement in decision making at Lane
Community Ccliege indicate that education is more meaningful for the students
and contributes to institutional and community growth. (8:42-44)

Learning-oriented systems of instruction are becoming popular in
community colleges as forms of individualized instruction and student decision
making. The student, through this method, becomes a partizipant in the se-~
lection of objectives, content, and learning experiznces of the course.
Roueche and Herrscher claimed (18:25) that this active role of students in
the learning situation creates a more positive view of the teacher, the
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subject, and the college.

Cultural Relevancy. The communicy colleges generally have incorporated
the philosophy that the learner is central, not the things to be learned
(24 :82). However, there appears to be a gap in terms of faculty and staff
understandings and attitudes about culturally disadvantaged students in the
educational setting. Goodrich claims (7:26-27) that the community colleges
are not successfully meeting the academic and social needs of the racial
minorities. He claims that the term "culturally disadvantaged" contains
negative overtones; what is often the case is not a minority being culturally
disadvantaged but culturally different from the dominant group. Miles says
(15:230) that militants often oppose the use of standardized testing as an
admission criterion because the tests are culturally biased.

. Minorities become involved in frantic efforts to overcome their socio-
eccnomic handicaps through education; however, for many of them education
does not give parity with whites. Lombardi maintained that the most press-—
ing problem in community college education iz the inability tc develop in-
structional programs to help blacks overcome handicaps of birth, culture,
pre 'ious education, and aptitude. He claimed that the black students are
currently the group in the community colleges most likely to explode {11:69).

SUMMARY OF FINDINGS

The intense activism observed in some four-year colleges and universi-
ties has not been experienced on the community college campuses. While
there has been dissent and expressed dissatisfactions among community college
students, the forms have been mild when compared with the radicalism and
revolutionary tactics associated with some universities.

Evidence indicates that there are a number of explanations for the
moderate actlvism found on community college campuses, These reasons
include interpretations of the structure and function of the educational en-
vironment, the philosophical approach to education, and the characteristics
of students, 1In all of these areas the community college seems to differ
noticeably from the four-year colleges and universities where radical
activism has occurred. This conclusion is supported by the following com-
parative statements: ‘ '

1. Whereas the university is often characterized by noninvolvement in
social concerns, the community college is recogrnized as a community-minded
institution. Since humanitarianism is strongly associated with activism,
the community college actually fulfills some of the goals of '"brotherhood"
to which activists aspire. ‘

2. VUniversities are criticized for their impersonal relations to
students; part of the unrest and stress of the students is attributed to
the alientation he experiences in the large university. 1In contrast, the
community college is '"student-centered," and the siudent usually does not
leave family and neighborhood behind when he begins college.
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3. Universities are often tradition-bound to the degree that imnova-
tive programs cannot be introduced which will help students who cannot
cope with the traditional approaches to learning. On the other hand,
community colleges are institutions largely without tradition, and are
often innovative in their educational approach.

4, On university campuses the student frequently has a sense of
anonymity; however, the counseling and guidance services on community
college campuses often aid the student to feel he has an identlty and ad-
just to the college environment. ST

5. The "typical” community college student is different from the
"typical" student activist in the following characteristics:

a. Student activists are idealistic and liberal arts oriented;
community college students are practical-minded and voca-
tionally and professionally oriented.

b. Student activists are high achievers in high échool;
community college students frequently have low achievement
in high school.

c. Student activists rate high in self-confidence and indepen-
dence from family; community college students demonstrate
less confidence in abilitiee and are usually involved in
family and community interests.

d, Student activists usually live in dormitories; whereas,
community college students generally live at home. Research
indicates that studentswho live in dormitories are more prone
toward activism than commuting students.

e. The student activist is usually of middle-and/or upper-class
origin, while the community college student typically. comes
from a lower or lower-middle class.

f. The parents of student activists generally have a higher
academic background than the parents of community college
students. .

g. Student activists select highly selective colleges and
universities with a strong liberal arts offering; community
college students select institutions associated with a practicai
perspective and a low emphasis on scholarship.

The findings of research indicate that there are two main areas of
students’ complaints in community colleges: (1) the lack of student partici-
pation in decision making, and (2) the lack of cultural relevance for
minority students. Without resolving these problems to a greater degree
than in the past, the community colleges may experience unrest and activism
associated with the four-year cclleges and universities.
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Studies indicate that students can enter into the decision making
policies of their institutions successfully. By having a voice in student
government, by se¢rving on faculty committees, snd reviewing college board
candidates, the student's educational experience will be more meaningful
and will comtribute to institutional growth. By participating in the se-
lection of objectives, content, and learning experiences of course work,
the student realizes a more positive view of the teacher, the subject, and
the college. ,

Community colleges have sought to be relevant to minorities by intro-
ducing a racial element in the curriculum. However, some writers feel
that the community colleges have not been succaaesful in meeting the
academic and social needs of the blacks. It is claimed that the black
students are currently the group in the community colleges most likely to
explode.

With regard to student activism, community colleées are encouraged to
maintain their own identity and not seek tc fashion themselves after the
four-year institutions. Writers tend to concur that the community college
has had something to offer which the four-year institutions have neglected.
However, if the community colleges seek to esmulate the four~year institu-
tions, then they can expect growing student unrest and protest which have
been the experiences of some colleges and universities.
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SOME THOUGHTS ON ARTICULATION

Charles H. Hagelman, Jr.
Chairman, Departrent of English
Northern Iliinois University

Higher education, once society's pampered darling, now appears to be a
scapegoat whose "insatiable demands for public funds" (we are told) threatens
the solvency of the state. Politicianz need headliaes; it is pointless either
tc blame them or to mourn the fact. Neither activity is comstructive; neither
will change the attitudes of the taxpayers; neither will provide us with the
kind of support (fiscal and moral) that we need.

Many voices abroad in the profession are prophesying doom--theére are no
jobs for our graduates, no money for us, no relevance in what we do. Those of
us with tenure can maintain a low visibility until the confusion diszppears
and emerge as "piliars," "rocks," "old faithfuls'" when, as a matter of fact,
all we will have done 3is to avoid issues. Let it ke written on our headstones:
"He never rocked the boat."

Those without tenure can work assiduoualy'to please whatever gbds there
be in hopes that ths metamorphosis will take place--that the groveling worm
will be transmuted. Is it not written that the worm will turn?

The present--"with its sick hurry, its divided aims''~--desetrves bhetter from
us., We are better educated than the average citizen. In that particular
sense, society has invested much in us that deserves responsible repayment.
The experience of the recent past should help us avoid the mozc obvious
mistakes. I wish to speak briefly about only one——the attempt to claim to~
much. When one fights a war tc end all wars, winning the war itself becomes
an instrument of disillusionment. Selling education as the solution to all
of man's ills--social, political, ethical--must inevitably result in the loss
of faith (and support) which we now face. This fact is the more dramatically
presented to us if we use the freshman composition program to overthrow the
establishment, preserve the ecology, end the war in Viet Nam, or lower the.
voting age to 18. The previously stated objectives may be desirable or un-
desirable, but none is a goal for the freshman English class. Please do not
misunderstand me: I am not saying that freshman students should not read
about, think about, write about topics that are relevant. They should if they
and their English teacher can utilize the ewwerience to develop the student's
abilities to use language effectively. If the issue 1s too explosive for the
talents or temperaments of the teacher and his students, other issues must be
chosen.

Miss Barbara Moise, the editor of the Northern Star (NIU's paper) shared
the following experilence with her public a few days ago: ''Just from my
editorial, when I put in that one little swear word, 90% of the feedback I got
revolved around that one word and the rest of *he editorial went unnoticed.”
The word--trivial, common in itself--became the issue; the editor's concept
was lost. English teachers must avoid the same pitfall.

Q -y ..
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We have important and useful work to do; we should take pains to do it
well. And we should be modest about the limitations of our competence. Our
profession is not to save the world, nor man, nor even Northern Iiliinois; it
is to share with our students man's greatest invention--lauguage, which is
highly abstract, infinitely various, constantly changing. They should know
the joys of it (the Joycean tricks, the Hopkins intensities, the Heminpway
simplicities, the puzzles of Barthelme); the distortions of advartisers,
politicians, preachers, parents (of all those who wittingly or unwittingly
use language to cloud, confuse, and flim—-flam their feliow men); the
subtleties of it; the rigors of it; the excitement of it.

Language is our job. It is what brings us together here today, what
provides the common denominator that erases distinction between the junior
college and senior collage student, or teacher. It is worthy of our best
efforts and our strictest attention. It will neither save nor destroy che
world, but it can help us bettar to understand ourselves and our fellows
bacause we read more comprehensively and with more understanding, because we
write more clearly and more effectively, and perhaps, most importantly,
because we think more systematically.

If we achieve this modest goal with cur students, I am confident of the
impact it will have on our reaching other goals--preserving a san2 ecological
balance, ending the war in Viet Nam, to mention only two. It m&ﬁﬁalso serve
ug (teachers and students) and the gowernor and the legislature znd the tax-
payer as we sStruggle with the curren¢ budget crisis. For exampls, higher ed-
ucation has made no '"insatiable dzwands for public funds." The overnoxr, the
legislature, the Higher Board of Fducation, and the taxpayer ha¥e agreed that
there shall be a community ccllege within commuting distance of every student
in the state and have authorized the creation and development of such a
system within the last decade. The current budget request for the public
junior colleges is a responsible one, designed to meet needs which higher ed-
ucation did not create but which it hopes tc serve. Furthermore, the governor,
the legislature, the tarxpayer have agreed that two new senior institutions
shall be astablished in the State--one. in Springfield and one just south of
metropolitan Chicago. Each is being developed from a zero base--no land, no
buildings, no staff. The initial developmental costs are significant beth in
themselves and in terms of the perccnt increase in budget which they represent.

Higher aducation did not create these needs; the people and their
political representatives did. It is irresponsible of the governor to use
higher education as a whipping boy for his own political advantage and to the
detriment of the excellent system of higher education in Illinois-~junior
colleges and senior colleges. It is our job as responsible citizens snd
teachers to publicize these facts.

We must try o set the record straight both in our own minds and in the
minds of those voters who form our overlapping constituencies. This action
must be taken in time to influence the legislature during the cuvrent session.

Articulation of our curricula has been the main concern of these annual
conisrences over the past few years, an action which is responsible and
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necessary and which ghould be continued. Now I remind you that in the
currert budget struggle in the legislature, we are in no sense competitors,
but allies. GCur legitimate needs reinforce each other; our positions before
the legislature and the taxpayer must be mutually supportive. Let us work
together to get before the public the facts about the current budget for
higher education in Illinois., Let us continue to work together to provide
for the young men and women of Illinois the very best instruction ir language
and literature that the resources of the State can provide.

e
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CREATING A CLIMATE

Dr. Robert E. Turner:
President
Moraine Valley Community College

I am not at all certain that I should be here today. I have no
inapirational message to impart, no over-arching principle with which to
span the realms cf art and science, and no skill whatever as a public
entertainer. Worst of all, I have no faith in the lecture system as a
device of conveying information and I am therefore acting againat my own
judgment. The wisdom I am about to impart can be surpassed only by such
great philosoplkers as Klondike Annie, Johnny Appleseed, and Chief Manywords.

We are here at this time to discuss ''Creating a Climate'. Perhaps we
should ask ourselves -~ a climate for what? I have chosen a multifaceted
approach by assuming we are talking about such things as:

Change and Innovation

Improvement of Instruction

Improving Efficiency of Operation

Making Offerings Meaningful and
Geared to Student Needs

To create such & climate, the ent’re institution must become comnitted. At
Moraine Valley we have attempted to do this through wnat we call the ''Moraine
Mix'". The basic premige of the mix has been inter-disciplinary in concept
resulting in a cross cultural, social, and educational yrouping of staff and
students. '

From the beginning we have gone on the premise that no one associated
with the institution was any better than anyone else. If we have identified
our jobs correctly, ecach of us who fills that job has a different role to
play. We recognize that the institution cannot operate adequately without
the assistance of the janitor. We could never efficiently play our roles
‘without help from the secretaries and clerks. Our bookkeerer, our deans,
our program directors, our teachers, and hopefully even the president has a
role to play which enhances the job we are chartered to do. We have yet to have
our first faculty meeting, per se. When we have a staff meeting, we mean
all-staff. Every maintenance man, every office worker, every administrator,
every teacher is invited to the meeting and hopefully will be given an
‘opportunity to make contributions and receive added insights into the operation
of the institution.

To provide an opan atmosphere and encourage participation, the governing

- board must be receptive to new ideas and be willing to provide the necessary
support. The policies it adopts ‘must be reflective of this support and must be
jointly developed by those who are most directly affected” by the policies. It
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is important that the board recognize that it is a policy approving body and
the implementation of policy must be in the hands of those who have been
employed for such implementation. Staff members in turn must recognize ¢hat
when there is inadequate implementation, someone else must be selected to
provide this service. This implies there must be periodic evaluations based
upon certain objectives which can be measured. In fact, the board should
recognize that as a part of the institution, it too is subject to periodic
evaluation. Staff members should be encouraged to implement new ideas and
modify existing procedures. I believe you will agree with me when I s&y that
educators are inherently conservative. Teachers tend to teach as they were
taught and are reluctant to try anything that is very much different thaa what
is somewhat traditional.

1t appears to me that we have not encouraged our teachers to break out
of the traditional. There is a fear of failure. There is job insecurity.
There is too much subjective evaluation. There has developed a polarization
between faculties and administrators. There also has developed a caste system
- in too many institutions where students are recognized as second-rate citizens
and I fear that some of us may look upon some of our support personnel as even
third-rate citizens. : '

We must acknowledge the fact that there wili be failures when we are
trying something new or different. But we muct also be willing to recognize
that in failure there can be success. 1If we have established adequate
measurable objectives and designed proper evaluative devices, we are more able
to identify where we have failed and can take corrective measures. This
emphasizes the need for a certain bread of administration. Administrators
should always recognize that their role is to facilitate not hinder the
operation of the institution. I will not dwell on this subject except to say
thzt administrators must be willing to chart the course the institution should
take and be flexible enough to change direction when such change seems appro-
priate. The organization of the institution itself ehould reflect the ciimate
in which the institution desires to operate. Each of you will agree that there
is no one perfect way in which an institution should be organized. And you
will also agree that the organizaticnal pattern of one institution is not likely
to be suitable for the operation of another imstitution.

As a part of our philosophy we are committed to the mix. We, therefore,
have no departments., HNeither do we have divisions as they are generally known.
I know I will not make myself popular by doing so, but let me read you our
definition of a department chairman: "A term used in some more traditional
colleges and universities to designate quasi-administrative or supervisory
personnel who possess complete knowledge within specific academic disciplines.
Tend to he authorities in other disciplines as well, and diligently perpetuate
the myth of omniscence and omnipresence. Seldom show any inclination toward
institutional cooperation with other disciplines, Happiest moment in life of
a department chairman comes when he finds a gavel under the Christmas tree.
Often insist upon large white offices away from students from which is derived
the term "Ivory Towers". The following charts indicate the organizational
pattern of our institution, a pattern designed to help achieve our goals:
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Note that there are five major divisions of the institution. Business Manage-
ment, Student Personnel Services, Instruction, Community Services, and

Institutional Services. Personnel Administratien is an arm of the President's
office. Although I can acknowledge that certain operations could be performed -
elsewhere just as well, we feel that we have a rationale for each.

In the division of imnstruction, it will be noted that there is an inter-
disciplinary mix within subdivisions. Various disciplines are housed in each
subdivision. The subdivisions are headed by an associate dean. The purpose
of this arrangement has been to build a horizontal rather than a vertical
structure. It will be noted that a faculty member does not have the ncormal
hierarchy to go through.

I imagine you might ask the question, "In this type of organization, hew
do teachers in a discipline operate without a leader?". We have attempted to
identify the tasks normally performed by department chairmen. These, in turn,
are made available on a volunteer or elective basis. Those selected foir these
tasks become task leaders. The advantage of this arrangement has been that
more people become involved in the operation of the college. Personnel within
a discipline, in all subdivisons, meet together periodically; and on a daily
basis, personnel in one discipline come in direct contact with personnel in
other disciplines, This provides both horizontal and vertical communications.

Students must not be left out of- the picture. T have found that some
excellent ideas are generated by students. I wouvld advocate that every major
committee of the institution should have students on it with full privileges
as voting members. (I would say in passing that I feel most major committees,
councils, cabinets, etc. should include representatives from the support staff
also.) Students should not be made to feel that their role on the committee
is a token gesture nor a method of passification. Certainly, when issues
which are going to affect students are brought up, students should be involved
in the decision making process.

One cannot forget the importance of the news media in establishing a
climate., When the news media through either fact or fiction feels the whole
story is not being told or if something is being done in secret the
institution is in trouble. ‘Although we recognize that news art*cles do not
always come out the way they are submitted, we find that in general when
the media is supplied with the information there generally is an attempt to
report it honestly. Sometimes the meaning may become a bit garbled through’
editorializing.

It must be recognized that there are those in the community that will
resist change, and anything that departs drastically from the traditional
will come under fire. Our greatest ceatroversy has come as’ a result of our
lecture-concert series. There has been an attempt to bring on campus a
balanced ligt of speakers who ‘can provide the college and the community with -
many ideas and uanCEPtS. ‘These have been chosen by a committee composed of
staff and students. Selections are made a year in advance and a schedule is
established before the beginning of the academic year. Some of us have taken
considerable abuse as a result of the Julian Bonds or the Ralph Naders.ﬂfThe
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Allen Ginsbergs and the Father Lawlors have made their contributions of not
making life most pleasant as we converse with certain elements of the
community. We must remember, however, that we will hear from the element in
the community that will criticize but those who agree sometimes are painfully
silent. There are those that will criticize because of the fees that are
charged by the speakers; there are those that make a great deal of noise about
the individual and will not actually attend to hear what is said. They
criticize upon a basis of reputation only. Again the board must take a stand
in this matter, and if the desire exists to become truly an educational
institution, there must be many ideas as input. The board must be willing to
serve as a buffer on many occasions.

We have begun something that appears to have some promise. Our district
ig composed of six high school districts. Fortunately, our board members are
representative of all districts and one district has two representatives.
Each member is given an opportunity to appoint someone to a Ley Advisory
Committee that serves for one year in an advisory capacity on any matter per-
taining to the college. Thus far the committee has been used as a soundiug
board for the selection of speakers for the coming year. We have on the
committee, liberals, cunservatives, and middle-of-the-roaders. Although no
decision is asked of the committee, we have found the input of the members
most helpful in making the final selections. ' ’

Summar

I am not so sure it is possible to give a formula for the creation of a
climate for an institution. I would say, however, it is imperative that the
institution rather clearly establish objectives regarding its role, the
clienteie it plans to serve, its relationship to the community, and its
operational plan. ‘

Although the democratic process is extremely slow, the climate created
by involvement is well worth the effort. Not everyone can become involved in
every facet of the operation. Hosever if properly planned, representative
participation can become a very major force. It takes a lot of effort and a
great deal of finesse to let everyone know what is going on. We cannot expect
our staff to become informed no matter how many memoranda are prepared. We
must recogaize that notices on the bulletin boards are not read. We must
constantly seek ways to inform and reinform our staff and the community of
what 13 happening and what is likely to happen.

Ther2 must. be constant evaluation. This means that each of us must be

willing to submit to evaiuation. But in order to be. evaluated, we must know
by what criteria we are being evaluated. This means that objectives must be
establighed and stated in measurable terms.. Someone once said,.!If you don't
know where you aré-gOing,‘you,will}neve;‘get lost.". I would change that a -

bit by saying, "If you don't know. where you. are going, you will always be .
lost."” . I SR L

e

The teacher, or admin13£rac¢f;_6i,§écrétary;g¢gfboard, or maintenance . .

man that has direction and purpose will find great satisfaction in accomplish-
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ment. The important thing is to recogni:e and provide means whereby each can
make contributions toward those goals. o mecke maximum contributions, the
'goals must be identified and avenues provided Io reach the goals.

I don't believe educators are as concerned about tenure and academic
freedom as they are about job security. The fact of the matter is I believe
we have outlived tenure as we now know it. Teachers should be provided with
the same job security as anyone ele~, and with our rresent legislation and
the history of the courts, I believe they have protection. We cannot continue
to reward incompetence when we have our taxpayers, legislators, and students
requesting performance and accountability.

A climate must be created which will allow for professionalism and the
proper recognition of professionalism when such 1s demor.~trated. One point
to remember, however, is that profesafonalism is not for educators only, it
must permeate throughout the entire institution. '

R
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“A COMPARATIVE ANALYSIS OF SOME DIFFERENCES IN
39 COMMUNITY COLLEGE ASSOCIATE DEGREE PROGRAMS IN NURSING”

Resanne K. Frank
School of Nursing
Northern Illinois University

The American Nurses' Association's first position statement (1965) on
education for nursing was a ‘landmark declaration of changing philosophy which
created basic alterations in the process of becoming a registerzd or pro-

. fessional nurse.l This paper is based upon an investigation of one facet of
this change, the associate degree programs in the community colleges in our
country.

The 1965 position paper was the equivalent, in nursing, of the
Flexner report of 1910 which influenced the course of medical educaticn in
the United States.?’ The Flexmer report brought about a better articulation
between the university and the medical school; it forced the hospitals to
take some responsibility for the clinical education of the fledgling medical
student; and it took the education of the medical practitioner out of the
apprenticeship category.

Changing the basic educational pattern for one member of the health
tear inevitably influenced the member next in the hierarchy. Nursing
followed medicine down the route of self-cvaluation. In 1923 the Coldmark
report attempted to evaluate the process of producing the "trained nurse' in
much the same way. They concluded that '"The training of nurses----is still,
in the main, acZzuclly, if not technically, directed by organizations created
and maintained for the care of disease, rather than for professional educa-
tion." Nursing leaders recognized the inadequacy cf the hospital system of
nursing education to prepare persons for professional nursing practice. How-
ever, their recommendations were centered around upgrading and expanding
within the same framework.

Through the post World War II period into affluency, jato the 60's,
there was a great migration of voung people to the college classrooms, 2
fulfillment of the dreams and beliefs that were always a part of the American
frontier. Nursing education, as it was organized, somehow did nct satisfy
the needs of the intelligent student. Dissatisfaction with the whoie process
showed up in decreasing enrollmenis in schools of nursing. It was time for
the profession to take another critical look at itself! The result was the
1965 position paper of the American Nurses' Association.

In essence the committee charged with this task, Frances Reiter and

her prestigious group, concluded that after 100 ;‘ears of floundering, it wau
time e re-established the basic concepts of Florence Nightingale: to be on

75
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a par with other professional education, nursing education must be established
in institutions of higher learning. Becausze of the tremendous technological
and scientific advances, the committee concluded, the nurse today needs a

arich broader base of education in order to master a complex, growing body of
knowledge, and this must take pl&ze in institutions of higher education. They
further acknowledged that an effort had to be put forth to produce several
categories of workers in nursing, and recognized the place of the associarna
degree nursing programs in producing a 'technical' or 'vocational' nurse. The
Manpower Development Training Program and the Allied Health Prcfessions Act of
1966 have helped implement ths preparation of thouesands of these vocationsl
nurses.

Ti.e associate degree is the most rapidly developing program in nursing
education now. Started in Michigan in 1952, by Dacember of 1967 there were
280 such nursing programs in the Ur.ited States. The heaviest number are lo-
cated in New York, California and Florida.

As an individual involved in rursing education at the baccalaureate
level, this study offered the first real personal incentive to take a more
than superficial look at the organizational pattern of the associate degree
nursing programs. For this purpose 102 junior and community college catalogs
were studied--all tax supported schools. California and New York schools
ware chosen because tha heavy proliferation of these programs there meant that
they might perhaps be the most progressive anc¢ inmovative. Illinois, Oklakoma
and Rhode Islard were also chosen to sample concepts in nursing education at the
community college level.

No statistical study was attempted, rather it was felt that certain
broad observations would be more meaningful. Since the short term collegiate
programs are changing so rapidly, an over-view of currant situation seemed to
be the bect approach. .

There are limitations, of course, in the two-year program. It is a
chailenge to provide within the prescribed period a program of studv which
would not be too narrow, or on the other hand, too demanding. Althouzh
variety in educational offerings is desirable in order to meet the different
needs of students, there must be some ‘consistency which identifies the discipline
in general. Criteria which permit wide variations do not give sufficient
guidance, especially during the early period of rapid growth that these programs
are experiencing. It is within this framework of reference that the offerings
in nursing were studied.

Very quickly it was found that . the conviction that nureing was,,per se,
in a state of ferment was 1ustified _ Many communities were choosing to meet
their needs for health personnel by undertaking programs aimed at producine a
licensed practical nurse, rather than the registered nurse. This was certainlv
true in the less urban areas, and more rural states.

Thirtv-nine schools were finally picked for study in 11 identifiable
areas for evaluation and comparison.

1) By definition, as evidenced in stated philosophies of the different
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schools, itwas clear that there was wide variation in what type of nnrse

was being produced by the two-year programs. It varied from semi-professional,
to vocational, to technical, and in some they even felt that theywere producine
a 'professional'. The majority seemed to be working with the concept that

they are able to educate a semi-professional, however. This varfability in
goal for the end-product of these programs in nursing can only create confusion
including future problems related to definition of duties and restrictions for
each category of nursing, and has serious implications in terms of malpractice
problems. :

2) It was impossible in many instances to tell what the real organiza-
tional pattern for nursing education was within the various schools. Depart-
mental responsibility was not clear. A broad range of departmental responsi-
bility for nursing programs was identifiable. Generally they fell in the
following categories: Biological Sciences, Allied Health Services, Health and
Commurity Services Division, Science and Engineering, and College Technical.

" There was approximately an equal distribution among these departments.

3) The degrees granted also gave evidence of a great deal of individual
institutional variance. Again, there was fairly even distributicn in these
categories: Associate in Science, Associate in Applied Science, Assoclate in
Arts, Associlate in Arts in Nursing, Associate in Appiled Science in Nursing,
Associate in Nursing. One school offered 5 options in nursing education
(Bakersfield, Calif.). '

4) As a general observation it can be stated that college catalogs
were incredibly difficult to decipher. The course offerings were too often
very vague. If this is the vehicle by which an institution reaches its public,
too often it probably would turn off a student in search of guidance. The
emphasis was clearly on ctollege parallel rather than on the 'terminal' degree
which was the original aim of the associate degree nursing progzram. Oue
wonders how a high school counselor could reliably counsel students into the
various nursing programs available on the basis of catalog information.

5) Very few schools have made provision for 'career ladder" progression:
that is, how one could utilize credits earned for one degree to progress
toward a higher one. Rhode Island Junior College was tche only school in the
group that specifically made mention of the fact that an L.P,N. could advance
into the Associate Degree program by taking proficiency examinations in two
nursing courses for credit. There was indication that this is an avenue of
progression being tested in California, but the cataloes did not reflect it
as vet. : :

6) The much—-vaunted "Open-door" policy of the community college does .

not seem to hold true for the nursing programs studied. The prerequisitee

and entrance requirements were fairly rigidly cohgtructed, and they were
firmly spelled out in those schools where tuition was free. - . ,

New York: Generally required 2 vears of mathematics, 1 year of biolopy,

1 year of chemistry in high school. Age limits were also set at
from 17 to 45 years of age. o C o .
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California: Usually specified a college preparatoiy program. Classes were
limited in enrcilment. A grade of 'C" or better was generally
specified for th: high school science courses., Great emphasis
was placed on gzood physical and mental health. Cerritos College
even stated that nursing students had to ''supply character
references indicating honesty, sincerity, reliability and satis-
factory inter-personal relationships."

Yllinois: = Seemed to have a more liberal policy in most of its community

colleges. ACT scores were required by all. Generally a state-

ment such as ''suitable rating'" accompanies this, as a requirement.
About half of the institutions demanded the zollege preparatory
courses in mathematics, chemistry and bilology. Elgin Community
College, however, stated that it had no prerequisites, that the

"college maintains an open-door policy for all students qualified to

complete any of its programs.”

It would seem that high schcol counselors would have real difficulty in ad-
vising their students on prerequisites for any great range of schools. They
would have to know before the students' junior year exactly what school they
wish to attend, and if interested in an associate degree in nursing, it would be
obvious that otherwise they would have serious deficiencies for entrance into
some community colleges. -

7) Great variations in tuition were evident. Iii New York, where theve
were 37 community colleges as part of the state supported network of institu-
tions of higher learning governed by a Board of Trustees Lut with local adminis-
tration, tuition ranged from no tuition in New York City, to'about $14 per
semegter hour, as at Adirondack College.

New York City had an enviable program. They provided tuition free school-
ing, with added stipends for bocks, uniforms, etc. and some of the schools even
provided free dormitories. If we really wished tec attract people to an educa-
tional program this might weli have to be the road to follow.

California: Has up to now provided tuition free community college educa-
tion. This was apparently in the process of beinq changed

Illinois- Tuition varied from about $12 50 at the Rock Valley College,»
about $5.00 per semester hour at Triton, to $10.00 for eight or more hours in
-the Chicago City Collegesuv :

8) Sequential couzsc work and lock-step progression was the general ruie
in nursing programs,

a) the student was expected to finish in a preSLribed length of time-- two
years,'sometimes with one or two summer sessions. S

'b) ‘most of the schools demanded a minimum "'C"- grade in all nursing courses

'¢) Course loads were generally prescribed " ‘

-d) Where tuition was free there were much more rigid demands on perform—
ance, attendance in classes.

e) The Illinois schools often had stated policies on re—taking a course if
the student got a '"D" or an "F"
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f) In almost all of the schools progression depended upon a satis-
factory grade in one nursing course before one could 3o on to the next
level.

- 9y Most of the catalogs gave no indicatiom of whether there was an
advisory council for nursing. The few that did seemed well organized.

A) Compton College in California: had a curriculum committee of 14
which included nurses, administratora, =nd counselors; they had 3 physicians
on the committee, and a selection committee of two high school counselntrs.

B) Bronx Community College: had an advisory committee of people from
Albert Einstein and Yeshiva universities, and from the Municipal Hospital
Center.

¥

10 Articulation: <California was the only state in the group studied
which has spelled out specific action for articulation with senior colleges.
Many of their catalogs indicate by course number the value of a transfer
credit. Bakersfield College in California offered five associate degrees in
nursing, depending upon where the student planned to tramnsfer.

11) Number of hours specifically designated for nursing or nursing re-
lated courses in the total curriculum: Although there was not a great range
of required credit hou:s in nursing, generally it was found that from one-
half to two-thirds were designated as being devoted to nursing subjects. This
held true on both the quarter or the semester systen.

In conclusion, one other aspect of the totality - whether these schools
were N.L.N. accredited (National League for Nursing)--was impossible to
ascertain. Since there is a feeling in certain areas of the country that
specialized accreditation of one segment of a junior college's curriculum is
not needed as long as the institution is accredited by its regional acerediting
association, institutions often do not apply for N.L.N. accreditation. This
serves to compound the confusion in the profession!

Several questions arise, for which there are no definitive answers until
more research is done by the asociate degree faculties. Foremost among these
is: what role do the rigid prerequisites and the confining sequential pattern
of progression through the program play in negating the original goal which
was to produce more health workers of a technical calibre? . The impression .
remains that community college nursing faculties are creating a climate whereby
there is more emphasis on production of the profeésional (facilitating the
articulation process to advance into the baccalaureate program) and away from
the 'terminal' aspect which was the original aim of shortening. the time for.
the education of one category of nursing. '

The evidence causes individuals to wonder whether the expectancies of. .
the associate degree nurse are consonantawith‘the~expectancies_of,her_futuré_
employers. A study recently published indicated that therewas a discrepancy
between what the stated aims of these programs are, and the reality. of- the
faculty, student, and employer expectancies.( v T betie
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