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ABSTRACT -

A case for 1nserv1ce tralnlng programs for language
-teachers in public schools is developed in this paper. .Key reasons
show1ng the need for such programs focus on: the new teacher involved
in team teaching, independent study programs, and individualized
instruction; social and educational: change; program articulation and
coordination; and teacher morale. The nature of inservice training,
‘financial support, and administratlve responsibility are also -
examined. {RL) ‘ ‘ : - ‘
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Everyone in education today has accepted as a long range obJectlve foster1ng in
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'the student a desire to learn, an 1nner—d1rectedness toward the acquisition of

. knowledge that will keep him an act1ve learner all.hls-llfe so that he can meet

~ the challenge of change. Teachers, pr1nc1pals, superlntendents, superv1sors,
professors, State Department of Publlc Instructlon personnel, off1cers of
profess1onal organlzatlons, Office of Educatlon staff - -all espouse the promotlon
of learners toward this goal. But who are the_learners? The students in school?
Pre;schoolers? .Primary, middle, junior or.seniorhlgh'schoolers? Undergraduate'
and graduate students? Yes, all those previously listed, and, in addition, all
those who wish to be effective»in‘whatever vocatlon‘they choose to follow during
dlife.‘ Those ofbus who chose foreign language teaching are certainly in the last

group. s

At a tln@ when educatlonal 1nst1tutlons are encounterlng serious flnanclal problems, f.
enrollments in forelgn languages are decllnlng, fore1gn language requlfenents for.
.entrance into college and as degree requlrements are belng reconsldered, reduced

or ‘even ellmlnated, 1t is, especlally tnmely'that we d1scuss in-service education.

sgﬂ Wlth the °carc1ty of funds, electlve subJects 1n sllght aemand Wlll be. among the

lfflrst course offerlngs ellmlnated as Wlll teachers of those subJects who are
*l‘;consldered unproductlve.‘ F "o the standp01nt of - admlnlstratlon, it is difficult

SR to: Justﬂfy f1nanc1ally the offerlng of a course that has an enrollment below
'lfthlrty.x | |

Teachers w1ll blame guldance counselors and admll:strators for the loss of

_Qenroanent 1n forelgn language courses and the reductlon or elmnlnatlon of foreign .

L C>®'=l ’7b‘+ =

‘r-’i

7£language offerlngs._ Perhaps, in some 1nstances, th1s censure 1s warranted. A

‘l counseloz may have falled a course 1n forelgn language and, as a result, allcw
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hlS personal feellng to influence h1s guldance of a student Or'an administrator
may never have studled a forelgn Language and lack the understandlng of the value
- such study may have for students as groups or-1nd1v1duals. In most cases, however,

the person who sells the foreign languagevcourse or program of study is the teacher.

If the teacher, then,'is the,single most important factor in foreign langnage or
any other type of 1nstructlon, perhaps the solution to hav1ng an excellent 1nstruc;
.tlonal staff and flounlshlng depa“tments in every subJect, espec1a1ly forelgn

languages,vwould bewthe employment of carefully.screened,'recentlyygraduated

teacher candidates who had excellent pre—Service’education. This resolution~of_'

the problem would hardly be feasible or desirable, as is patently evident. There-
fore, in-service educatlon, whlch differs from pre—serv1ce only in t1me and seqpence,'

becomes a necesslty for the follow1ng reasons: (l)

- -l..»Pre-serv1ce preparatlon of profess1onal staff members'is rarely ideall
and‘may be primarily an‘introdnction to professional preparation
~.rather than.professionalvpreparation as such. For example, how many'
beglnnlng teachers are prepared to partlclpate in team teachlng,
;gulde 1ndependent study, 1nd1v1duallze 1nstructlon° |
2. FSoclal and educatlonal change makes current professlonal practices
obsolete or relat1vely 1neffect1ve 1n a very short perlod of time.
1Th1s applles to methods and technlques, tools and substantlve knowl—
edge 1tself. ;When soc1ety determlned that proflclency 1nlora“as
. well: as wrltten communlcatlon'was deslrable behaV1or for forelgn |
;fﬂélanguage students, hOW'many teachers were ready to reserve trans- v:
‘:*htlatlon for those students for whom 1t waS'worthwh11e7 How many
:.;Jumped on. the bandwagon'w1th new materlals and equlpment w1th or

'7w1thout adeqpate tra1n1ng°
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3.

Coordlnatlon and artlculatlon of 1nstructlonal practices requlre;
change in people. Even when each 1nstructlonal staff member is
functioning at a highly professlonal level employlng an optmmxn
number of the most effectlve pract:ces, such an 1nstructlonal

program mlght still be relatlvely'uncoordlnated from.subJect to

subJect and poorly artlculated from year to year. Teachers w1ll

often do what scme textbook authors have done,,for 1nstance._'In -

v

'the beg1nn1ng of the language. program, the emphas1s is on learnlng

to comprehend the: spoken Word to spea, flth a llmlted command : of
vocabulary and structures so as to be understood by‘a natlve or

near natlve speaker, to read using voabulary and structures care-
fully controlled to. prevent frustratlon and d1scouragement of the

student encounterlng enough unfamlllar vocabulary and structure

items to impede comprehen31on. Then, at the se"ond level, after

such careful nurturlng, the student is. plunged 1nto relatlvely

lengthy readlngs aboundlng in unfmnlllar vocabulary and structures.-

| And at level three, the student is. Judged to be ready to cope w1th
vfllterary selctlons. rr‘hereby, the expectatlons seem to be that the

flanguage development of a student learnlng a forelgn language can '

: 'telescope 1nto three years the acqulsltlon of the Skllls and exhlblt

the. behav1or of a student after ten years of schoollng and thirteen

or fourteen years of learnlng h1s natlve language.

Other factors argue for. 1n-serv1ce educatlon act1v1t1es of rather

,’dlverse klnds. Mbrale can be stlmulated and malntalned through

[T

‘1n-serv1ce educatlon, and is- a contrlbutlon to 1nstructlon in

”7-‘_1tself even 1f 1nstructlonal 1mprovement of any klnd does not o
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occur} .In—service education'exists because someone believes |
‘enough in the participants'~capability to improve.' If a leader
believes that of the teachers and the teachers feel that confi-
dence in themveXists, they will come to believe in themselves
~ and their capabilities. Generally,' then, asfwith the children
in PYGMALION IN THE CLASSROOM (2), they will ful £i1l the
‘expectpuions of ths leader.
What is- in—service education° Who prov1des or should provide it? On whom does
it place an obligation For whom is it an. opportunity
let's address ouselves to the first question and- define in-service education In
this paper as well as the literature Since the 1957 publicabion of the National
SoCiety for the Study of Education's Yearbook entitled INSERVIGE EDUCATION in-
service eduoation has been defined as planned activrties for the instructional
improvement of professional staff members (lj in contrast to‘various aCthltleS‘
in which teachers and others might independently engage-in order. to improve
'themselves - Wide and selective reading,'work-related travel, ‘attendance at
meetings and conventions of professional organizations, advanced course study, .
or anything else that teachers or administrators feel is. conducive to profess10nal
growth (3) This definition does not denigrate in anv way'the efforts of the
individual to improve or the quality of pre—service preparation. Even if these
; informal activities and formal course of study'were optimum, the demands being
{ ;;made upon schonls and school personnel today to provide maxnmum educational

’.opportunity for each student at the least cost necess1tate planned programs in )

. i f. ln—SeI‘ \l’lce educa.tlon- v ‘._...' v wt i ,~_ B .,. : Sl s i el Tt e el e S T

5ff Who provides or should provide in-serVice education for profess10nal staff°

o Federallyhsupported NDEA and EPDA Institutes and Suate—sponsored'workshops over,

‘ii“avperiod of years attempted to tell teachers and superVisors how to improve theii‘:
\' N e ey . H .
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instruction;rapidly.' These training programs were usually developed by college -
and university staff who deemed they kneW'what was instructionally best for the
public and prlvate schools. Courses of the same. type began to be offered by
colleges and universities, agaln w1th the college or unlverslty staff determlnlng
the currlculum, but, in this 1nstance, at the eypense of the course particimnt.
And,:flnally, the professlonal organlzatlons have recognlzea the need for ;n—
service’education and are offering pre-conference or convention workshops at the

expense’of the participants in addition.to prohlem—solving sessions or clinics.

The ineffectiveness of all the above:attempts;to provide'inrservice training for
foreign'language teachers or staff concerned with-foreign language instruction
lies not in the financing of those\activities;but'in the fact that the participants
do not identify the instructional or other pr%blems on which they'work, they do
not decidepupon ways and means-for'attacking:%hese problems? they often feel that
they are working in an_atmosphere unconducivejto mutual-support and permissiveness,
. theylfind that simple, in-~service programsrdepigned for'uniform participation
cannot suffdce when variations of interests a%d needS'within the'group are great..
How often have we heard fellow conferees say that they came to a meet1ng or'work-,
c‘hop with a problem wnd'were golng home w1th 1t, too° HOW-often have'we heard .
t‘colleagues say that a sesslon or entlre conference was a Waste of t1me° How often‘
. have we heard 1n pass1ng the remark of a partlclpant tnat he learned more from .
talklng w:th another part1c1pant over coffee or a c1garette than from four days'
‘vlof meet1ngs° B fl ‘ f.:. T ;l,‘hf | *;:_; .:fr:‘ L B

J Who then should prov1de 1n;serv1ce educatlon° 'Wlth the exceptlon of area confer- _
ff?ences held on a. regular bas1s by sch001S'w1th—s1mllar 1nterests and needs that

have been 1dent1f1ed and addressed 1n sesslons planned by the partlclpants,_such

| as the area conferences of language teachers 1n Northwestern Indlana, the answer .




'meERv:LcE TRAINING: OPPORTUNITY AND OBLIGATION - Page 6

must be the school.system. Teachers, administrators,'and supervisors accept’the
axiom that. "Schools exist for the purpose of providing effective inStruction."'

" But for whom? The budget, the calendar of supervisory,'administrative and
instructional staff act1v1t1es reveal ‘that whereas most of the personnel and funds

_of the public schools are devoted to teachlng and support ‘services most school
systems give little more than 11p service to the upgradlng of 1nstructlona1
personnel (1). 1In their cost- effectlveness studies, apparently the 1nput by the
school system of effective in-service tralnlng programs for 1nstructlonal staff
to achieve the output-of 1nstruct1ona1vprogress of‘the students has been over- ‘
looked by those who determine the‘priorities of the .budget expenditures. Further-
more, with=financiai difficulties plaguing more and more school-systems, this item
will probably.be.reduced or even.eliminated;unless:the method of financing schools
is improved. | o
To pursue that same line of thlnklng, how does the scaff 1n a small system or .
1nd1v1dua1 school have the . opportunity for 1n—serv1ce tra1n1ng° If 1t ie financiglly :
inadvisable to provide 1nstructlon for fewer. than 20 or 30 pUDllS in a class,
certainly it would be deemed-flnanclallyjlnadvlsable‘to provide 1n—serv1ce'training
for small groups of teachers when'consultants, naterials, equipnent,.or released'
tlme'would be needed would it not° Perhaps, 1n such cases, the Office of Educatlon,
State Departments of Publlc Instructlon, profess1ona1 organlzatlons, or 1arger"m“
nearby school systems could prov1de the help needed The drawbacks of such a
method of operatlon are the chances'of hav1ng a consultant who does not know the '

o needs and of hav1ng enougn contlnultf 1n 1n—serv1ce sessions or hav1ng enough of

them'w1th act1v1t1es approleate for the purposes to be, achleved the certa1nty
of the absence of a1d and support as changes resultlng from 1n—serv1ce are 1mp1e—'

f_l mented and in most 1nstances, the lack of 1nvolvement of hlgh status personnel
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Tt is reported by Wendell Wolfe, for example, that the participant's mastery of
1concepts presented in a year—long in-service program was~positively'related to

" the superintendent's or curriculum director's attendance at in-service sessions ().

If the conclusion is that it iS'thelschoolorjschool‘System!s obligation to provide
or arrange for the prouision of in-service training, what is the obligation of

the teacher? Most teachers groan when-they hear the ubrd “inrservice" mentioned.
And when their worst fears are confirmed and a_scheduled program of in-service
education is'announced, they begin to.exert their ingenuity to devise ways'ofv

escaping the impending torture of participation.-'

What would happen 1f instructional staff acqulred another v1ewoolnt° What if they
realized that life is change and schools; teaching, and 1nstructlon as part of
their life are no exceptions? 'What if they reallzed that they‘through in-service
educatlon can determlne and effect change s1nce in-service educatlon is such a
- process? Could they not begln to view 1n—serv1ce educatlor as an opportunlty.;
‘an opportunlty for‘them to become involved in maklng thlngs nappen 1nstead of
being'victims,of-change?' | |
Could schools and school-systems, after rev1ewung the resul s.obtained in federal,
state, or foundatlon fUnded programs 1n Whlch a strong 1n-serv1ce component wasv
"‘operatlve and 1ncluded as a substantlal budget 1tem, con51der 1t a necess1ty to

make pron51on for: such growth opportunltles for thelr pro:ess1onal staff°

"MIt seems most llkely that both the above changes could be effected but, 1f they
ﬁivdcan, the challenge to the profes31on will be to. prov1de'the leaders and resource B

“;';people for schools and teachers to 1nsure effectlve 1n—serv1ce programs.

'~ ‘5,‘"
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