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The papers in this symposium describe a graduate training program aimed
at 1) the preparation of psychologists for extensive use of education and
training in their roles in communities;

2) the involvement of psychologists in the use of intensive small group
methods as a means of personal and professional deveiopment for solving social
conflicts;

3) the upgrading of human relations skills of community resource people to
provide on=going, non-psychologist based talent available to relevant
community organizations; and 4) the heavy use of first-hand experience in
small groups and organizational and individual clientele follow~up as tﬁe
media for change.

This paper presents the rationale for these four goals, and describes
the general format of the University of Portland project in which graduate
students trained staff and students from several Portland puBlic schools to
run i?terraciél sensffivity gfoups; éubsequent papers will depict more
de;aiis of each phase of the project, and the apparent succesées and failures.
The final paper descrfbes the resulf; of an empiricai study cohductéd in
1969-1970 on the Precurser of the present project.

1. How can psychologists_best contribute to social probiems?

Frankly, the dominant thrust in the clinjcal training program at the University
of -Portland has been on traditional skills which prepare our students to take
traditional roles in clinics and hospitals. A typical breakdown of hours in
the clinical curriculum is:

assessment - lh4 hours, first and second year

‘individual therapy = 12 hours, second and third year

group‘therapy,- 3 hours third‘year
hobi-1 -



community psychology = 6 hours third year
innovative approaches - 3 to 6 hours, second, third years

Twenty-nine hours of assessment, individual and group therapy have been
largely devotad to survey of theory, orientation to skills and techniques,
and the research literature within the lore of traditional clinical work.

The remaining 9 to 12 hours have been devoted to some innovative approaches,
in which the clinician goes out of the clinic, or off of the campus, to try
to help people where they are functioning in thefr life situations. Roughly
75% of course work, and parallel practica experiences, have been in the
traditional vein,

During the Sprlng of 1969, and the year of 1969-1970, four members of
the clinical facuity developed the prototype of the present |nterrac1al
sehsitiVity project. This afforded two years of experimentation before
|ntroducing the expernence into our regular clunlcal training. Each of the
four of us were dr|ven by the motive to do 50meth|ng more darlng, and hope-
fU”Y more contrlbutory to socnety, than the ways we usually found ourselves
dealing with the intricate'detaiis of traditional clinical workfwith students.
The original inspiration for'interracial sensitivity work came from Martin S.
Levine, then a member of the clinicei faculty, and Jim Sitzman and others

with the Portland Y.M.C.A. It was Levine's genius that developed the basic

design still largely in effect.

In the Fall of 1970, a major shift occurred when eleven of our second
year.students and seven of their spouees joined in the interracial sensiti-
vity project. In this project, the role of the psychologist as an educator
and traaner was |nstrumented in the form of tralnlng publlc school'personne]
t0‘lead |nterraC|al>sen5|t|v|ty groups.‘ Twenty five school staff and students
RS " R
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volunteered for the training as facilitators; in turn, these facilitators
recruited 118 clientele from their schools to participate in weekend
sensitivity laboratories (the same personnel continued in the spring, and
recruited another 1€~ clientele). The graduate students, their spouses,
the schooi personnel and the clientele participants have generally reported
very profound impact on their self-perceptions and their willingness and
skills fn dealing with interpersonal problems. Each graduate student and
spouse spént aBout 120 hours each on the project, summing to 2,160 man hours
or about a man;yeér of work. That the lives and social problems of 25 school
personnel aﬁd the 283 participants have been markedly affected apbears to
justify the expenditure'of effort. |

Our épproach i; an implementation of the philosophies expressed by the
Commmhity PsYchblon,tonference Committee (1966}, Reiff (1968), Albee (1963).
Kei]y (Ié?O),‘éﬁd ROé (1970) in putting the psychologist in direct contact
wfth Iifgfin cbhmdhiiy organizations and implementing preventative, education
and trafnihg téchhiddes aé a contribution to the significant social problems
discoverea. The Eatiohaié is comn~is " w:il the general approacties developed
by Ellswath (1963) invwhiéh psychiatric aides were trained to take more
therapeutfékroles with pétients; by Fairweather (1964) in which back-ward
patients were induced to function in an independent sub~community outside the
walls of the hospité]; by the NiMH-sponsored research showing that empathic
women can be trained to do supportive therapy; by Cowen and Zax {1966) who
propose the valﬁe of college students becoming companions to children who
- have behavior problems; and to the many years of efforz by the National

Training Laboratory to-train members of organizations to be human relations

.4?41-1
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resource consultants in their own organizations.

| helieve that psychologists should be much bo]dgr in taking steps to
divest themselves of the tradifiona! role in clinics;and hospitals, and to
establish educational roles with communities that will reach far more people
in more fundamental ways than the inevitable moralizing and band-aiding that
typifies life fn the clinic or hospital. People come to a clinic, at best,
motivated to rid themselves of some specific noxious element in their (or
someone élse's) lives; they do not want to learn about how to meke their
lives genéfa]ly betfers they do not want to learn about hdw they contribute
to major social problemé and what they can do to improve them. The sociolog-
ical role of the clinic and Bospital as traditionally administered severely

limits the potential reach of the clinician.
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2. How ng_;hg_ggygbolo ist best be developed to serve an educational

role in the community? To prepare graduate students to be educators im the
éub1ic ar & '’ g large seale pursonar and social conflicts abound requires
radical changes in the leérning environment. A major part of graduate training
must be thé personal self-examination and develmpment of the individual--his
values, his intellectual and interpersonal skilts &nd weaknesses, and his
preferences for how he or she can best contributez ,o social problems.
Diddctic approaches are useful, but fall short cf.achieving the degree of
self-awareness; iqterpersonal acuity and communic=tiveness, and creativeness
nesded. We chose to use sensitivity training witth a personal growth focus as
the medium for the personal development of the =maduate students. The
experiences as é,ﬁafticfpant.in sensitivity trafining were only the Starting
point, however, in that the gfaduate stdentsEand spouses subsequently were

trainers for the school personnel.‘ Thus while ithe graduate students continued
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their own personal development throughout the project, they aiso tested their
competencies by working with the school per?onnel and their school clientele,
An OCCasionéleeBSitivity experience, as wé have offered on a voluntary basis
in earlier years, is quite inadequate to the total task. Paul Brown's paper
tells what appea? to be the immediate effects of the project experience on
the graduate students and spouses.

Implied in the above is that a number of conditions must exist in the
student's bverali.experience of his learning environment, to which Rogers
(c. 196h4) peréeptiVely and poignantly addressed himself toward the endvof his
sojourn at Wisconsin., Authoritarian approaches in the role as a social change
agent will nof w¢Fk in our society; so, too, authoritarian apn"~5ches fo
graduate t?afﬁing will not prbduce the characteristics needed n & consultant
who is effective in the community. Next, Robert Mager (1968) aPtIY quips,
"If telling were fhe same as teaching, we'd all be so smart we could hardly
stand it (p. 7)i Students muSt experience a variety of teécﬁfng methods, with
each method being relevant to what psychology knows about héw pecple absorb
information and Chénge attitudes as well as being relevant to the otﬁer
objectives intended. We canndt boldl* éo out into the community and directly
apply our knowledge by using the traditional teaching methods typicai in
psychology pfograms.

What is needed is psychologists who are ''real peopie; who are able to
immerse themselves in the concerns of the people in an organization with a
probleh, and work with them to evolve an understanding and solution to their
problems. Such change agent training Is critically achieved by posing these

issugs«td_studénts: ‘(from Buhler, 1969). - »

K‘l‘Cu-m#l 8
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1. How do | understand myseif, my life, and my relationships
with other people?
2. wWhat is human life about, what is my life about, who am 1?
3. How is se]f~realization accomplishad?
and beyond these basic humanisfic goals,
L, How am | personally involved in the significant social problems?
5. IWhet does'psychology generally and | iﬁ particular have to
offer.in the soiutibn of these probleme?
6. What is my commitment to the solution of theee problems:
what should psychology do? What should 1 do?
These are personally agonIZInq and inte]lectually mind-Stretching questions;
Both rlgorous |htellectual development and personal, experlentlal cpportunities
are aessential:. These ¢ondit|ons place hlgh demands on a faculty-~the genuine
implementation of the Bou lder model of clinical training does not come eaSi]Y
when the role of the clinician is so expanded. More concretely, the faculty
primarily interested in objective science must find at least a toleranee if not

an interest in experiential learning approaches. And this is the most serious

obstacle | have found. A1l faculty members accept a lecture or an informal

seminar. But introduce more intensive axperiential approaches in which
students and staff share their FEELINGS??7? Explore alternative values and
question assumptions individuals and groups (faculty, psychology) have about
what significant social problems are and what psychologists have to contr|bute

to them? | think psychologists are second only to educators in their curricular

conservatism.

by | 7
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A1l of these learning conditions were not fully implemented this year,
as we began this major innovation in oﬁr training. We did, however, make a
number of significant changes in our traditional authoritarian structure so
that students began to find more gehuiﬁe voice in policy mattefs in the depart-
ment and in choice of what they needed to learn. The existence of the bélief
in a process of dialogue and change is the single necesasary ingredient that
students did find,

Will Levin's paper further explofes these broader training and philoso~
phical issues.

3. What is the potential contribution of community resource people to

to human,tglation§¥problems? | visited one of the high schools involved in
the project recently. The counselor who was in fraining with dé as a facili-
tator, and who.has experienced many hard knocks this year in further imple-
~menting a human relations program within her school, ihvited me to attend

an in“serVicé ciass. Fifteen teaéhers, counselors, and teacher aides came.
These péople related to eacﬁ other at a very intimate, genuine level!
Potentfal]y, these fifteen pzople may become a major change influence in

their séhoo1. 'They:even weltomed a discussion of the quesfion, “why do the
high schools limit the teacher~student exposure to 50 minutes a day?'' and

gave a very realistic answer: ''given the way the system works, that's

about alil the students orlthe teacher can stand of each other!' This

person, faced with the earlier conflicts in applying sensitivity training
techniques in her role in the school, had actually withdrawn this spring from
further participation. But she had been able to locate the internal sources

pf support for interest in humanizing the school environment, and had succeeded
in‘bringing a_hucleus group togethef. Jdanne ngméh‘sﬁbaper details what

other changes were reported by the trainee facilitators.

8
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The point is very clear. Lastlng psychologncal cantrnuutlons to human
relations processes in organizations must come from the organlzatlon S own
psychological resources. As George Miller said in his 1969 Presidential
address to APA:

"How can we foster a social climate in which some such new pubiic concep~
tion of man based on psychology can take root and flourish?...

1., ..part of the answer is that psychology must be practiced by nonpsycho-~
logists....Psychological facts should be passed out freely to all who need and
can use them. And from successful applications of psychoiogical principles
the public may gafn a better appreciation for the power of the new conception
of man that is emerging from our science.

"....There simply are not enough psychologists, even inciud?ng nonpro-
fessionals, to meet every need for psychological services. The people at 1arge
will have to be their.own psychologists, and make their own applications of the
prinéiples that we establish....."

Ceesan .we must use psychology to give people skills that will satisfy
their urge to feel more effective.....in the beginning we must try to dlagnose
and solve the problems people think they have, not the problems we experts
think they ought to have, and we must learn to understénd those problems in the
social and institutional contexts that define them..:.:'" (pPpP. 1067-1074)

We must be on the front lines, working with problems defined as significant by
our clientele, and show them by working along side them how psychology can be
applied. Our project enté&ls a goal at the heart of what Miller is saying.

We are “humanizing'' the schools by helping teachers, administrators and students

become more fully aware of man's complex nature and how existing schocl practices

‘help and hinder -the déveldpment‘of that nature.

L=b1- 1
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The constructive use of encounter methods is seriously threatened by the
growing charlatry of inadequately trained group leaders--we are giving psycho-
logy away too fast. Further, to my knowledge, sensitivity methods are relatively
tangentiai aspects of graduate curricula, and the more exciting developments in
WOrk with the public are done by non-academicians (e.g. Rogers, 1969) or by
academicians in private consultation. Thus we must both train community resource
people (who are going to use small group teachniques whether we are helping them
or not) to increased competency and proper ethical conduct of groups, and in
those departments so choosing, make the sensitivity methodology a major focus in
the clinical training.

L, what is the potential contribution of sensitivity training methods to

our sianificant socual probiems? Encounter or sensitivity are the preferred

methods when |nten51ve examination of preJudlc:ai artltudes (race, sex, age,
educatlon, vocatlon, liberal vs.’conservatlve,ietc.) is the prime goal, with

the hope of ba5|c changes in attitudes and eventuaily the social structures that
veinforce the preJudlces.

I have found sensxtlv1ty methods produrtlve in heiplng people learn more
about their strongest b|ases.‘ I fund that barruers between groups as. well as
lndlrlduals can be mutuaily understood tolerated, or if. needed changed by
heiping peopie discdver (rediScover, actuaily) their common humanity;‘ Mike
Ebner's paper describes how we beileve we have penetrated the black-whlte barrlers.
Steve Zusman s paper explanns the impact of one of the senSItiV|ty weekends on
a typical white Student participant.

The finallpaper by Ekerue presents some data>collected on a simiiar project
last year, measuring,the.effeets invtermé of changes in interracial contacts among

sensitivity participants, using a matchédicentrql group.

10




_]O..
References

Albee, G. W. American psychology in the sixties. American Psychologist.

1963, 18, 90-95.

BUhIer, €. Humanistic psychology as an educational program. American

Psvchologist, 1969, 2L, 736-742.

Conference Committee. Community psychology: A report of the Boston
conference on the education of psychologists for community mental health.
Boston: Boston Unive}sity and South Shore Mental Héalth'tentef, 1966.

Cowen, E. L., Zax, M., & Laird, J. D. A céliege studgnt vo lunteer program

in an elementary schob1 setting. Community Mental Health Journal, 1966, 2,

319-328.

Ellsworth,. R. B. Nonprofessionals in psychiatric rehabilitation. MNew

York: Appleton?Centufy-Crofts, 1968.

Fairweather, G. W. (ed.) Social psychology in treating mental illness:

An experimental approach. WNew York: Wiley, 196L.
Kelly, J. G. Antidotes for arrogahce: Training for community psychology.

American_Psychologist, 1970, 25, 524-531.

Mager, R, F. DgngQQinqugpgitude toWgrd learning. Palo Alto, Fearon,

- 1968.

Miller, G. A. Psychology as a means of promoting human welfare. American

Psychologist, 1969, 24, 1063-1075.
Roe ,. A, Commu'n.'it’yf “resource centers. American_ Psychologist, 1970, 25,
1033, 1040,
Rogers, C. R. Graduate education in psychology: A passionate statement.
Unpublishéd manuscript, University of Wisconsin. c. 196k,

Rogers, C. R. Freedom to learn. Columbus: Merrill, 1969,

Lelil- ]

11



P S 3 o

- 1971 vestern Psychological Association Symposium:
Training People in the Public Schools to Run lnterracial

Sensitivity Groups: A Graduate Program

Fourth Paper: The Impact on the Graduate Students and Spouses

by
Paul G. Brown

University of Portland

April 21, 1971

i . U.S.DEPARTMENT OF HEALTH, i

Ny EDUCATION 8 WELFARE E

o OFFICE OF EDUCATION !
" THIS DOCUMENT HAS BEEN REPRO-
DUCED EXACTLY AS RECEIVED FROM !

' THE PERSON OR ORGAN(ZATION ORIG- |

INATING IT, POINTS OF VIEW OR OPIN- | .

| IONS STATED DO NOT NECESSARILY |
| - 'REPRESENT OFFICIAL OFFICE OF EDU- . |
| *CATION POSITION OR POLICY. l
| i )

belt] =6

e 12

Aruitoxt provided by Eic



The impact of the sensitivity workshop caused many changes in the graduate
students and their wives, some of these changes were similar from one individual
to another, others were quite different. Because many of these changes were
common to all of us | have chosen to report the impa;t mzainly from a personal
point of view. This may cause a loss of breadth of view of the impact of the
workshop, but gener-lizations are kept to a minimum and specifics tend to make

the experience moire cl=ar,

The Probl=am

When | first knew that | was going to be a leader of a black/white sensitivity
group, | thought tha:t leading this kind of group shouldn't be much different from
any other group. | didn't realize that a three- or four-way split wguld separate
blacks from whites, teachers and adults from students and young blacks from older
blacks{ and that whiies and blacks had probléms which were ofteﬁ so different
that one kind of g}Oup hardly seemed able to deal with both, or that‘a'great
tension and suspicion existed between the ra#es. The impact of how difficuit it
would be to pull tbgether grohps like this Qas verybp6werful.- |

One phenomeqa‘whtchioccqfred typicaljy'was that~the gfaduate students Qere
pl;ced in the pbsition Qf Ieadefnbyvthe trajnée.féciiitators, even thbugh they
Wére there to take paft as iﬁitiatbfs thém;eives. This is dnderstandéb]é because
of the experience which we hadAjn inferﬂeréonal_relatibns pfiof to the sessions
and the status positiqn.Whigh we.were generally accorded. The reaction to this
by us was varied: some resented the contihUal pressure to initiate and direct
almost single~handedly, while others felt that this was a learning situation and.
because we knew more we should.be'fhe teachers.

Sometimes the situation was resolved in a manner which gave us, the Psycholog:
students, a role as a model, bdt not the role.of sble initiator of activity.

L] =6
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This made it possible for the group to learn techniques from our experience and
to feel they were competently directed while at the same time the trainee faci~
litators could begin to apply some of what they had learned. These first attempts
by the trainee facilitators w~=re difficult, but nece;sary if they were fo have
some feedback on their performence.

The program was carried on For = secrad set of two weekends with most of the
Psychology students not participmszing. Tiils phase of the progrzm demonszrated
that the trainee facilitators had' lex=rned enough to adequately iead the ‘groups
when the leadership could no longer ‘t= placed upon a trained Psychology student.
Their success was probably a resuiit .= their experience as participants and fhe
modelling of the Psychology faciliitators.

A general pattern of unfoldimg exists which usually stays constant from one
weekend group to another. The black/white groups did not follow fhis pattern.
Friday night of the weekend marathon wés unpredictable., Sometimes it was very
subdued and hinted of holding back and mistrust. AAt other times this first night
together was unnervinély_explosive. Saturday morning wés more predictable; we
could almost count on eVeryoné being dragged out, sleepy and reéistant to get
‘into anything initially, Saturday aftérndon ranged from being expanding and
productivejto beiﬁg Just too tired and_anxidds‘to even’stay togethqf. Saturday
night andeQnday.weré'not mﬁch more ;ertaiﬁjas to wha£ would happen.;

| have observed thaf most leaders can strongly influence the behavior patterns
in their gfoups and impart a general‘feeling‘fone to a . group, fairly consistenﬁly.
The black/white groups appeared to be uhpredicéagié in this respect, also., Some
groups were warm, others anxious or split into aefinife factions. Undoubtedly
each‘leader had a particular impact on the group, but tHé‘éffect appeared less
than the ihfluence of ihe persona]ities‘of the grodﬁ hémberé upon each other.

Attempting to be a leaﬂer‘amidst this unpredi;tability is not easy.

Q . . : ‘ o
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Fortunapely there were some behavioral patterns within the black/white groups
which made facilitating a bit more predictable. When the group contained a com-
paratively low ratio of blacks, these few tended to cluster quietly in a corner
and did not communicate much, | found it diffic:''t to approach members who did
not actively respond to the group process and the coolness | often perceived in
these isolates made involving them even more d! <“icult. They often said that they
were boréd or sleepy, As they said this they wre obviously uptight and anxious,
but when questioned about this-they usually deni-ed any discomfort. A statement
like ''"There's nothing wrong with me, |'ve got no problems,! is typical and shows
that blacks, at least when they're around whites, feel that it is a dangerous
weakness to have problems or be upset. Perhaps angry or mad is a better word
here, because these feelings are conceived of as being very unacceptable while
being only upset is okay. They did not want to admit that they could be touched
emotionally by whites. When blacké are closed in this way and are made uncom-~
fortable by the emotional interchanges of others, particularly angry interactions,
theyhseem unreachable. They often ended up wélking out.because of their built-up
disComfort. Anyone will be unbearably uncomfortéble if they do not voice their
,féelingé about,their growing'tension. My problem as a.leader was how to»gét them
to open up»abbut this:  | |

VSometimes arvoﬁcing of their dfﬁérust-of me or other members came about
and the blacks began to dpen up. When eveﬁ one black opened upvébout his miétrust
or discomfort or any emot}on haﬁbening'now, fhe whole group visibly loosened and
relaxed. The diffigulty was in getting any black member to say more than one
grudging sentence about anything. Every black was not so closed and uncommuni -
cative, but in a group this behavior seemed to be most common.

When there were sevé}al Black mambers in a group they often formed a s;ub-i

- group which then either split off from the main group or challenged it;. If a

L-41-6
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facilitator successfully opened up one of the subgroup, the others scmetimes lost
their cohesiveness. Even when the group divided, it didn't necessarily stay
apart long, and while it was away from the main group, the individuais were usuzlly
no more self-disclosing than before,

The formation of subgroups appeared t0 be most distinct when the=re was about
the same number of blacks and whites. The whites formed a loose bond by their
willingness to get into some emotional issues. The blacks formed a tighter bond
of common experience and resisted being drawn out individually.

An attitude which surprised me very much at first was the reluctance of most
blacks to be touched. When exercises which involved touching or being touched
were being done by the group; the black members sometimes silently but reluctantly
went through the motions, at other times just said, ''"No, | don't want to be
touched.” | noticed when I did touch maﬁy of the black members, especially the
males, that their bodies were véfy tight. ”It was as though they kept continuous
tension in their mu$cles.

Behind this kEIUCtancé to be touched there appeared to be a great desire to
touch. This desire was hidden much of the time, prdbably because of mistrust and
anxfety but 50metimes they;ailowed it to be shown. |In one group where the number
6f’bla¢ks were aBoufvequal'to whites (which apéeared to give them more confidence),
the black menbers openly challenged the grouP-and then asked for some touching
exercises. They were excited and very desirous of getting involved in these,
although mosfly with each other and a few trusted and accepted white members.,

I feel awkward talking about blacks or whites as two different entities,
because | dislike generalizing about any people, | find myself doing this anyway
though because | experience the black group members similarly in many ways.
After we Opened up to each other ail members became uniquely different, but so

o few black members opened up that | seldom knew them as ind|V|duals.
ERIC ) .
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What | have described sounds as though blacks have a ..mpletely different
response within groups, but actually the process which | exwperienced from them is
similar to any white's resistance. The extrcmeness off the " esistance was unusual
and tended to set them apart, though. As a facilitator | w=ndered if a concen-
trated, powerful experience was most effective or needed foxr blacks. | question
such an extreme dose because of the anxiety most blacks obwiously have and because
they often seemed to be more oriented toward a survival trip. They had so many
real frustrations that arise directly or indirectly from whites that their re-
sistance tO opening up in a black/white group was compoundest,

Alternative ways to facilitate taking part in a group experience to help open
up black members would be for several weekly meetings to prccede the weekend ex~
perience. This would make the shock of emotion and self-disclosure more spread
out ‘and therefore more bearable, All black groups would also be a possibility,
These might eliminate the initial outer resistances which seem a factor of the
black/white anxiety and suspicion toward one another.

Qualities of a Facilitator - Participant

There‘are some specific qualities which have proven to be most facilitating
~within wy groups. These qua]ities_aré as effective whether they come from me as
a.facilitator or from me (or anyOné else) as a participant. This iéywhy | don't
see a separation of facilitator and participanﬁ except for some technical know-
ledge and direction at a few crucial points.
One of the most important qualities is an Openneés to each individual &t
4
his unique modes of expression. This orientation, rather than the facilitator
impOsing his mode.of expression, is necessary if you are to work with any and all
members of a group. If you insist upon using your favorite or familiar techniques.
whether verbal, nonverbal or whatever, you will only be successful with a portion

of your group. A search for a familiar pattern is a very'Procrustean approach to
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expression which robs an individual of his total potential for expression. Some
individuals have their fullest.expression through sound, others through movement
and still others through images or any of a number of modalities. { found the
discovery of the way in which each person can best express himself is the challenge
to me.

A quality whicH is often suggested as essential for a facilitator or any
helping role is intuition. 1 found that experience, observatiop and learning
were necessary to me but | wouldn't call these intuitive. Before | learned what
to look foi in the way of behavioral signs, | feit with other people but | was
not in a position to help them. It is not a magical process to know what another
individual is feeling. By observing their facial expressions, their muscular
tightness and looseness, theif posture, movements, voice and finally their words,
it is possible to know what they feel--maybe. Experience is necessary to obserye
all these components because we usuaily tend to pay attention to only a fraction
of the cues an individual puts out. For instance, if a person states that he
doesn't know how he feels, you don't have to be at a loss about his feelings, too.
If you've learned how to observe you can draw éome strong conclusions from his
tight neck muscle and raised shoulders. When | toid scmeone in the group about

“the signals ihey were givinguoff, they often got in touch with this feeling them-
sél&eé,by becoming aware of ti’\esé cues. Personally, | know when | become aware
of my eyes squinting and my jaw tightening, i'm on my way to being angry.

Another qdality which is also Vital is being interested and attentive to the
person who is !''working.!' Another way of describing this is to say that | am ''here
This means that | am not on my own trip, figuring out how to fit this individual
to my mold and also that I am not overwhelmed by various responses to the in-
dfvidual wﬁiéh are respondant dominated or otherwise distorting. When stimuli

are distressing to a facilitator, if a facilitator cannot separate‘a member's

r
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impact on him from his own hyperreactivity (counter-transference, or whatever you
choose to call it), he is not here but is someplace else wrestling with unresolved
figures in his past. The immediacy of ''now' is the key to experiencing yourself
and others accurately,

A coroliary to being attentive and here is giving good feedback to a person.
If you are able to monitqr your own system-wel] enough so that you are not im-
posing your own hyper-reactions upon another individual's responses, then you can
give him accurate and valuable feedback. 1t is a mistake Lo withhold your reac~
tions from an individual because you feel it might>hurt him. An interpretation
of the implications of his present behavior might be very painful, but an ex-
pression of your immediate reaction to him can be given with whatever intensity
is most effective to you and to him. This effectiveness is a factor of the energy
which has been aroused in you and of how receptive the other indiQidual is to any
kind of feedback,

A facilitator or any member who relies principally upon feedback from others,
who is Constantiy asking others to tell him if he ""does that again,! is avoiding
hié responsibility of being in touch with himself--monitoring his own system.

This might occur because he doesn't know how to look‘énd‘what to look for or
becausé he doesh't trdst his own resources enough. The reason is not of prime
importance. What is important is that the best‘feedback is from yourself. The
eXperiénées you take part fn, the coenclusions Yéu draw by observing your own
behavior are the‘most lasting and pOtentia{iy the most reliable feedback. This
means that a facilitator listens to what he says and,more importantly,:listens to
iwow he says it--his tone of voice, his rate of speech, inflection and other com-
ponents of his speech. He is aware of his posture, movements and sites of tense~

ness and relaxation in his body. The sum of all these components is potentially

the best indicator of his attitude at a given time.
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Practice is necessary to get good readings from your internal feedback system
and this can be a part of the experience in the black/white group. Vhen you feelr
uncomfortabie or someone in the group feels uncomfortable this is the time to ob-
serve how you experience this hiscomfort. Do you have a pain in your neck, or a
tight throat, or a rigid jaw? Are you talking very rapidly, using a lot of accu-
satory statements or 'speaking so no one can hear you? Instead of covering these
behaviors up, the group setting is the place to look at them more closely and make
them more explicit. So often negative or simply strong emotional behaviors occur
in a group and are quickly covered up or blown up into a very frightening and
damaging experience, This doesn't have to happen. 1 experienced increasing com-
fort in working with these strong behavioral components in myself and other membe rs
by examining how these behaviors were manifested physically and learning how aware-
ness of them made them less threatening.

Often the simple declaration of what a member felt made the situation easier.
somehow saying you're angry or uptight served to make these feelingéxmore bearable.
When these feelings were kept inside and not made e*p]fcit; the effecf was f—IUitle
double binding. On the one hand thefe were many nonverbal cues of posfure, move=
ments and vocal tone whicﬁ were sending od{ vibrations of discomfort while on‘the
other hand the individual was denying:a1l this verbally. Members tended to loosen
up more as»each wieelend §rogrézséd and by Sun&éy there was often a rush to ex~
press some feelings directly before tae weekenﬂ experience was over.

i tve almosf forgotten that one of the biggest impacts that | felt during
the sessions was that having a deéinite technidue, being calm and attentive were
most effective when 1 also cared. The more | cared the better all the other
factors worked. At the beginning the size of the group (from i15-18) and the
atmosphere of tension and sﬁspicion made it difficult for me to be very caring.

But as | worked with each group for a few hours | began to relax more and more and
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allow myself to care more, too. | could see the mistrust of the members of the

group become less and less at the same time, Each workshop session started with

a bit less initial tension and finished with more caring. This caring was mani-
fested more in the nature of a deep concern rather than a love-type hugging and

we're all beautiful display. When someqne worked hard and did something in the

group that was really difficult, | cared out what they did. 1t was not a matter

of how much affection could be thrown around.
| Changes
As each weekend experience passed (there were|four altogether) 1} found some
basic changes in how | perceived the group. At the first weekend | seriously
wondered if this excited group of students wanted any serious emotional experience.
But, as each group came and went | realized that the excitement was a facade and
could be used to motivate their working. | realized that intense anxiety often
undeflaid the delaying and avéiding behavior the members showed. More importantly,
| stopped feeling that .the disruptive behavior was directed at me because of some
basic diffé}ences in goafs. By the later sessions | knew that the>behavi0rs |
considered real were abpreciated by most membérs. Individuals in the.;foup seldom
came to me and said thank—you for the expernence--they went quietly off to con-
snder thelr new found behav‘or or to practice some of it. v
Personally, { found myself changing in the ways | approached facilitating
as the sessions progressed. »lhitially I was troubled by other members trying to
”lead themselVés aﬁd getting off'on useless !ssues,such as reasons why members
- felt fhe way they did. | felt responsible for the direction of the group and |
tried to pull the group back to the present This often led»to’complaints‘t§ me
that members felt too structured and contro]led Gradually | experimented by‘
»loosening control of the;group process and some interesting changes occurred.

First, the group did .not wander dOWn primrose paths to useless ‘'head" trips as

N
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~much as | had envisioned. Second, members began to take responsibility for

keeping in the here and now upon themselves to:a high degree. 1| found that |
could sit back and do a minimum of directing except when emotions became confused
or a member wanted epecific suggestions.

1t is one thing to observe behavior and assess a member's mood. |t is another
to directly confront him with it. During the course of the sessions most of the
Psychology students found it increasingly easier’to direct]y label another's be-
haviors and emotions. One exampie was a group in which there was much tension,
most of it being generated from one militant and controlling black Qirl. The
facilitator asked her if she was aware of hew controlling she was and of how she
was attempting to play ''"Psychiatrist," She denied this overt!y, but consequently
stopped this behavior, 'Atvthe outset of the'project it wod]d‘have been‘very'dif-
ficult for a facilitator to po:nt this strohgvnegative behavior out to a member;
wuthout becomlng very threatened h|mse1f But experiehce in'confronting many
lnd|v1duals with their behavior;made.it possible‘to quietly ask her if she was
aware of her behavnor, rather than po:ntlng accus1ngly at it himself.

At other t|mes facnlltators were called upon to confront members with their

own justified anger.: When host:le group members sabotaged group-processes;whlch

might lead to real'experiences;‘faci]itators~were frustrated and found that only

« by giving the saboteurs the natural consequences of their actions (i.e., otherS'

EP&lc
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frustration and anger) would they realize how their behavior was impacting on

others,

One process which became progressively clearer to me as a facilitator was
projection, | was struck by the use both blacks and whites made of it., 1| use
projection to describe the process where one individual confuses what he is doing

to hlmself with what he: percelves someone else is doing to hlm, thereby ascribing

his own act|ons to someone else operatlng on him. A black student became very
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inCensed at the whites in the group beCaﬁse they had no idea how frustrated he
was and didn't seem to care. He accused some members who tried to reassure him
that they did in fact care about him. He succeeded in inducing some guilt and
extracting sympathy from them. At first | didn't know exactly what was happening.
| knew that | cared about him, but | didn't feel sympathy or guilt about him.
Later; I realized that he was projecting his feeling of not céring and actually he
didn't care enough about his own very real difficulties until he expressed his
frustration to the group.

Another instance when | did recognize what was happening and did confront
the individual with my observation was when a young woman in the group suddenly
shrieked at an older woman in thé group that she was just like her mother, that
she was very despairing and hopeless. | pointed out to her that she sounded very
hope]e;s hersel f, Shé realized'quickly~that.this was true and owned her hopeless
attitudé'(i.e., her projection)‘- In this case the woman she accused of being so

hopeless actually was behaving despairingly. The projection here was supported

lby accurate perception of the other's behavior, and a lack of awareness of her own

emotion, ‘There is always some realistic basis for a projection, sometimes small

and sometimes quite large. The function of the projection is alwaYs the same,

however; that is to be aware of another's feeling while ignoring your own.

Time after time \‘experiencéd’untanglingvmembers' projections from each other,

helping each to find his own feeling and more accurately identify the other per-

son's. Ounce this untangling occurs, the two parties seldom stay in conflict with

each other. The site of the conflict moves to their own confused feelings and

O

they then can set about untangling these.

Further Questions

" How responsible is the facilitator for moving the group? Usually the main

motivation within a group is ahxiety and all a facilitator has to do to build
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anxiety is to wait in silence. Then when anxiety builds for a while one member
will eventually speak up or the facilitator can ask a question such as '‘how are
you experiencing the mood in the room?'' which will elicit an cutflow of responses
like pricking a balloon. This is a process | think of as induction, and | feel
it should be used wisely and sparingly. A case in point was when a trainee

- facilitator baited a black student and pretended to be hostile. Although this
was a role-play, the situation became explosive and could have ended in a fight
or more likely a loss of the student from the group. The student understood it
Was a role-play on the facilitator's part and at the same time resented very‘
much being made fun of. The basic mistake in this situation was that the faci-
litator did not portray his real emotions, he assumed a false role that he hoped
would help the situation instead. When a group comes together for the pﬁfpose of
expressing real feelings it i§ a ContradictEOn to deliberately falsify emotion.

- What you give the group members for a model is you being phony. Your feedback

as a facilitator is valuable and édequate tpm@éyg a group, there is enough real
emotfona]_materialvwithout fakingvan§.

One- issue which was troubling to facilitators was whether a disagreement
between two of them should be discussed withiﬁ the group. Sometimes this was
messy. Loud dfsagréément ensued for a time and finai]y a grudging silence was
declared between the two litigants, Other situations worked out much more
satisfyingly. When one facilitator began to ask fcr feedback from some parti-
cularly silent and bored looking members, she found herself frustrated by a
lack of responses. Soon she was making her demands more strongly aﬁd continued
by grabbing him by his shirt and shaking him‘violentfy(likevthe gangsters always
grab the guy by the lapels). Another %acilitator disagreed with this course of
action and asked her to stop. Hé then asked her what she wanted from the parti-

cipant. She. responded that she wanted;somehfeéling, somé kind of feedback on




in a very rigid manner.

her impact upon him. When the participlant heard this he told her he didn't
know why she wanted him to say something at first and so had remained silent and
suspicious, but now that he understood that she wanted feedback about her impact
on him, he would tell her. He also stated he had nearly hit her when she shock
him. This situation could have been explosive and damaging, but because the

facilitator's disagreement was made known to his co~facilitator; the situation
was resolved instead. Most situations of disagreement can be resolvzd when both
individuals give their feelings and not opinions. When the disagreement involves
indirect allusions by criticism of technique, procedure or other product, no
confrontation can occur, but when one facilitator can say that he is anxious whien
another facilitator behaves aggressively, the emotions can be dealt with directly.
Now, instéad of a long drawn out argument on how tb proceed (usually a power
struggle) the two can express their emotlona!;reactions to each other and sub-

sequently resolve them.

One problem 1 felt strongly was how to deal with feedback about my faci-

" litating from the group. That i5, how and when would | modify my behavior

because of what members said to me. | feCeived-comhents ranging from ''you
organiée too much'' to ”aréh't you going to step in and take care of that?"
These aré the two po?és 6f a continuum dealing with control and only illustrate
one aspect of contradictory feedback. There are many others. | came to the
poiﬁt where | would always check two reéponse sysfems: mine and the feedback
giver. in the case of the comment about t06 much organization, | observed that
sqbsequently the girl who gave !t attempted to organize the group herself and

‘ But atvthe same time } observed-myself>as sounding some-
what contrciling éha-ﬁérhapé béfﬁb'cut of touch with some members of the group.

Usually 1| found that feeédback from the group was partly accurate and partly a pro-

jection of their own wishes, with the balance shifting from one interaction to

another, - o ' B
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In Retrospect

v/hen the workshop began, t had no clear idea in my mind how | would set
about training facilitators. | tried asking the trainee facilitators to take
over at a specific time at first, but this seemed too much too soon for most.
Gradually | found that my modelling and answering questions or just sayihg what
I felt had happened afterwards was about the most effective way | could train
facilitators., | received feedback from some facilitators who wént on to lead
their own groups that they had, in fact,learned a lot this way. Of course, each
facilitator made many inputs in their function as a group member; they tended to
make more inputs than non-trainee menz=rs and often initiated interactions which
| might end up facilitating. The mast# valuable Facilitating any person car do
is to report what his feeliings are taoward himself or another. This was am @ex-
perience which | felt | wanted everyor= in the group who was interested to have.

Looking back on these 'demanding s=ssions | realize that my expectation of
a nice flowing group experience didn't fit here. 1 couldn't walk in, sit down
and say, ''Okay, who's ready to work?'' It was necesséry to meet andllabe] sus-
picion, feaf and a lot of other strdng emotfons which choked off the ﬁatural
process of meeting; 0péning and working at beipg aware. No gréup ever reached
a feeling of trust and togetherness that,a'uhiracia] gfoup does,jal;hough some
fndividuais withiﬁ fgé Qféﬁb% o;ened up and bécame aware of some profound be-
havioral manifestations. VBQt; I learned more and more that what d}d‘habpeh in
the group was an important beginning in opening enough to become aware of some
behaviors in the presence of people of another race who you are not at all sure
are sympathetic to what you are doing. Ve replaced fear and mistrust with soﬁe
caring-;only for short periods, but a start. Confrontation cccurred between

people who were cast in the role of adversaries and sometimes the stereotype was

\}L “"*']‘6 i
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broken--not always. The strongest changes | can feel in myself are a new
assertiveness which | sometimes found was all that would stop members from
avoiding contact ad infinitum, and a caring that allowed me to see the same
members as anxious and fearful when the& stopped avoiding contact. The oppcor-
tunity to practice shiftfng between ithese polarities of asserziveness and caring
has been a valuable experience for me--almost enough to balance the anxiety -and

exhaustion | also experienced.
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Tuke a look in some of the recent journals and you'll see that every-
body is publishing proposals for improving graduate traininmg programs in
clinical psychology. Everybody, it seems, except the gra:zuate students
themselves. Now | don't want to start off by giving the :mmression that
| don't welcome and appreciate the good intentions and gocd ideas of the
established psychologist. But isn't it only common sense. when deciding
how to train clinical psychology students of the seventies, to find cut
if the clinical psychology student of the seventies has amy insights to
offer on the subject?

In the hope that it might be helpful for the older generation of
psycho]ogy department members to have a better appreciation of the kind
of creature he is dea]nng with when he plans training programs for graduate
students, | would like to first present some of the considerations that
_ contribute to the special perspective of the student in 1971, 1t s=zems to
me that the personal reactions of. the students themselves should constitute
a maJor source of data for those who are decndlng how to structure the
course of their experiences over a perlod of several years. Second, | will
talk about sdﬁe of the drawbacks 1 see that are an integral aspectAof many
graduate psychOIOgy prﬁgram Finally, ! would like to describe why my
experlences W|th sensitivity training and the Portland Publlc schools has
been the most rewarding training experience | have had as a graduate
student at the University of Portland. As 1 discuss the reasons for this

reaction certain considerations will become clear that have implications

for graduate training programs in general. That this particular project

bbb
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suciceeded as & training experience was no coincidence. The reasons for it
fellow quite logically from the fssue that | intend to raise at the outset.
I guess the outset has arrived. Suppose for a few minutes we try to
imagine what it might be like to be me, or someone like me. | want to do
this not out of sheer vanity alone, but because | think that my concerns as
a graduate student are not atypical of those shared by many students who are
anticipating careers as people~helpers. A glimpse into my experimental
world should be valuable as a means of appreciating the viewpoint firom which
a future psychologist assesses the future of psychology. Really, the most
important fact that | want you to consider about me is simply that | was
born in 1946, The proper emphasis here is not that | am young, because |
am a full=-grown man, marrfed thiee yeérs, and wifh a diverse array of
experiences behind me. Rather, ! would like you to realize such facts as
these: that as a child | had téAliVe with the aWaFeness‘tHat the grownups
knew how to’destroy the planet by the push of .a button, and that there was
no good reason to believe fhey wouldﬁit push it any day now. | want you to
understaﬁd a small boy‘s~COnFu§ion_at watching on television a news feature
on the conditions of the black slums in Chicago, interrupted periodically
by an fnsincere voice persuading me of the luxury aﬁd prestige of owning a
brand new 1951 Oldsmobile. 1| want you to realize the alienation of an
adolestent whose difficult adjustment to adulthood és confounded by the

senseless murder of a charismatic president who represented to him a rare

and precious source of hope. | want you to realize the pessimism a young
man for whom World War Il is prehistory, can feel when his leaders insist
b-lyi=k
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on glorifying war as an intelligent means to their ends.

| could go on to talk about growing up during the unfolding of such
issues as the racial injustices which led to numerous acts of violence and
+he assassination of another leader; about watching on television the vicious
~onflict between young and old one Chicago summer; about the rise of drug'

#ependence among my generation and those younger as a means of dealing with

reality; about the destruction of the natural environment at the hands of

man's own thoughtlessness and greed. | could go on to describe a hundred

more events in my lifetime that would strengthen my point, but there is no
need .

- And what is my point? Simply that the young adu]ts of today have lived
their whole 1|ves with a heightened awareness of the gravnty and urgency of

the crises that they have inherited. While every generation brings a fresh

perspective to the responsibilities of their adulthood, the exp]osive

advancements in communications, and the dramatic'increase in the rate of

know]edge accumulat|on has nurtured a new generat|on which is more

sophtStucated, lnformed and aware than any that has preceded it, and more

responsive to the challenges that continual cultural change presents.

Traditiona]'values that have in the pasﬁ plaved a vital role in the

evolution of the American culture are now no more than obsolete myths,

whose perpetuation is more harmful than beneficial. And the graduate student

of today is painfully aware of these discrepancies between traditional
attitudes and the requirements of the future. He cannot be content with

acting out clearly defined roles that have been handed down to him by his

B4y 1~
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elders. He cannot be satisfied by spending his efforts on token repairs of
a system that is built upon outmoded premises in the first place. He is

not interested in mendiﬁg the broken spirits of an individual only to return
him to the same culture that caused his collapse.

The combination of a lifetime of pessimism and alienation plus an
intensified awareness of the self-defeating realities of today's sociai
institutions leave the perceptive young adult with essentially two alterna-
tives. He can withdraw from the chaos in despair, or he cah try to mobilize
his impatience into constructive action. For many of us who choose the
latter alternative graduate school represents only one more traditional
institution which holds no promise of fuifilling the objectives it was
ofiginally set up to achjeve. For these persons, gréduate school is a cop-
out, a cheap channel to pewer, which eventually leads only to a comfortable
insulation from thevreal issues that must be confronted.

But some of us still maintain enough optimism to respect the experience
of those who seek to teach us. We coﬁe to graduate school in the hope that
we can benefit from that experience, and with the belief that we will come
in contact with persons who are sincere in their efforts to bring about
change. We come with a commitment to trust the judgment of those who deter-
mine so completely the experiences to which we will be exposed, And we
coma with a genuine‘curiosity and openness to what is presented.

But something is going wrong; our trust is being abused. Accordingito
one study publishéd in the American Psychologist (Knox, 1970) close to half

those students who séek the doctorate degree in psychology withdraw from

bk



_5-.

the graduate program before completion. Those that do survive are selected
out largely for theic ability to display skills having almoét no relevance
to what they expected to learn in the first place.

Carol Rogers (1967) has discussed several of the attitudes reflected in
the training programs of most psychology graduate departmenfs, which lead to
nonconstructive outcomes. ‘'Wery briefly,'' says Rogers, "..7.we are doing an
unintelligent, ineffectual, and wasteful job of preparing psychologists, to
the detriment of our discipline and society......granting that American
psychologists have not been noted as pioneers, i; seems to me unnecessary
that in our graduate programs we should so frequently display timid or
.reactionary patterns which put us in the backwaters‘rathér than the wave-
front of history (p.55)." He goes on to outline ten damégfng implicit
assumption$ of most psyghoiOvadepartments, Which'basically'cbme down to a
discouraging descrigtion of graduate training: THe student is not free to
- structure his own training experience, but is réthéf an encaptured slave
who must passively digest a spoonfed diet of lectures and assignments. He
is berpetual1y evaiuated uhtii hié'main concern becdmes not helping soééety,
hut surpassing his colleague on the next eXamination. Too much of his time
is spent inAaccumulating disconnected bits of knowledge and methods,vand
nct enaugh in actively integrating and applying them. The American Psycholo~
gical Associations Committee on Education for Research in Psychology (1959)
has}stressed that the most valuable tréi&ing;experjence that a student of
research can receive is tb do research with a skilled researcher, He seems

reasonable to assume that the same principle applies/to learning clinical

h-lpl=ly
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skills as well, Both Rogers and the APA committee report emphasize the
importance of the personal encounter bztween teacher and student as a
crucial ingredient for effective training.: Yet the graduate student all
too often suffers the familiar alienation that results from being treated
as a product on an assembly line rather’than a growing, creative, person
with genuine emotions, even thoogh empirical evidence has been gathered to
support the notion that "informality and warmth of student=-faculty relation-
ships'' is correlated with a high rate of production of doctorate degrees
(Thistlewaite, 1963)."

James Kelly.(1970),‘fn a recent article, hit the nail on the head when
he made:this'statement: ;“Fsychologists snear and smart over the arrogances
and d}sdains:of radicals, mi1itants5 or the citizen with conseryative refleXeSt

The mos t arrogant guys around are oFten we profeSslonals who analyze, position,

“reflect, studv, comm:ssuon, oos*pone, qarble, |ntrude, and play w 1fh, but

:rarely play out,.the cross.currents of,communlty events. It is our qunet and
somet|mes/folksy and affab]e arrogance that can lnterfere w:th colleagues

and students’ opportun|t|es to adopt tentatave exploratlons and offbeat
enterpr|ses that are an |ntegral part of psychology (p. 524) g

.~ Students see socnety col]apStng ar0und them, ﬂnd they come to school to/

learn how to reverse that trend. When they get here they zre’met_WIth:fﬁ'{
required reading assignments and highly competitiye exavwinations. They‘may
Tbe.expected'to absorb a 1ecture on the interpretation of the Rorschach in

one class while the required readings for another class.describe why the

Rorschach is a useless tool. Only a very lucky few actually get anywhere
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near the desired amount of active problem-solving experience in the first
two years of their training. When they do get the chance to plunge in;o
the actual front lines, they are usually left‘pretty much to their own
devices to sort out the effects of their intervenficn. They sgldom get a
chance to acquire the know-how that comes best from working shoulder to
shoulder across a variety of settings with a more experienced psychoiogist.
Any personal intefaction that they seek, with facultyror fellow students,
is gained only at the expense of taking time away from the more pressing
demands of completing the reading assignments before fhe next examination.
The system is structured to reinforce the passive stu&ent who. locks himself
in a room with a stack of books. The questfoning? active, student wholié
committed to more involvemenf than a textbgok affdrds hfm is systematically
shaped jnyo foregoing that commitment and devotiné his energies instead to

learning to live with unreasonable and unnecessary levels of anxiétyf‘ How‘

else can he survive when his examination performances are constantly and

compulsively evaluated by a lecturer who feels it important to make fine’

~discriminations among students so that he may rank them in a normal distri=

bution ranging from good to bad? Graduate school becomes not the ideal
trajning ervironment that;tﬁe stﬁdént n;fVely ékpecfé.if to be, but a
competitive jungle in which all concern§ for others are forgotten and

an every-man-for-himself attitude is the only. adaptive approach. No
wonder so many young people who want to contribute to society end up
either quitting graduate school or failing because they cannot summon the

motivation to enact roles that are so contrary to their goals., And no
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wonder that those students who do survive the treadmill so often seem to be
alienated, negative, and so jealously protective of their newly won profes~
sional status.

Now that | have let all this despair out of my system, let me refresh
you with a bit of enthusiasm and optimism. | want to tell you about a
training experience that a number of second year students at the Unfversity
of Portland were involved in last fall, and to point out why this particular
experience overcame all of the obstacles that- the traditional approach to
graduate training invariably fosters.

The projeci‘}nVOIVed the,application of sensitivity group training
techniques to the challenge‘of éstab]iéhiﬁg more-effectiVe communication
among high school sfudents, teachers, counSélofs, and administrators in
the Portland Public Schools. | will leave the detailed description of the
structure of the project fo_other members af this‘symposium, and will

instead talk about thé needs of the graduate student that were met by the

project. These neeQS‘can beffocused into three general concerns: The

experiential worid of.thelgfadyate student as a unique persﬁn rather than
as.aﬂrole-enactor;.Thé student's acquiriné of interpersonal skills and
competénce; énd,the sfudenf‘s involvement iz affecting social change.

i have already tried to lend én appréciation of the personal reaction
a gradﬁate studenf might feel in‘his role. He has reason to feel confused,
resentful, mistrusting, alienated, %COnoclastiC, impatient, and angry at
the way his ]ife is manipulated by the school structure and thfeatened by

his peers and teachefs. The first phase of the sensitivity training project

L-L1~bL

36



o e e - I SO

..9-

effectively dealt witt the feelings of the students by involving us in the
planning and the experiencing of a weekend encounter among ourselves. That
the issue of the student's personal emotional growth was even acknowledged
as worth the consideration of the graduate faculty repreaented a major shift
from the traditional attitude of psychology departments. Psychologists in
the past have somehow managed to overlook the reality that tfaining persons
to help people requires training them to be persons first.

Morris, Pflugrath, and Taylor (1969) make some sense when they say,
"The differences between students of the fifties can partly be understood
by thevquestions they ask: What is significant? What is the good life?
What is morality? How can | love? What is worthwhfle? What matters and

what do | stand for? How can | make connections with my own feelings and

thé;$ee1ings of others (p. 191).}

Phase One of the prOJect, our own weekend encounter grcup, made its
primary goal the exploratlon of just these klnds of personal concerns cf
the graduate students. The group was led by Bill Banaka of the faculty,
and was conducted at the Oregon coast, far from our customary academic
énVironmént. By Sunday evening, graduate students who had been stiffly

polite but essentially anxjous among one another were now open and genuine;

trusting and committed to each other as persons and as colleagues. We felt

more aware of our own patterns of experiencing and behaving, and more
secure in ourselves now that we had shared and accepted each other's
individuality. And we were finally able to transcend the concerns of

emotional self-preservation to look beyond ourselves to larger issues.

L=l 1-4
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We were glad to be graduate students in psYcho!ogy.

The next phase of the program required us to assimilate the insights and
techniques we had aCQUEred,vand to now apply them to leading groups of our
own. With this phase we began to come to grips with the challenge of
acquiring expertise as specialists in the issues of interpersonal relations.
We did so 1ot through textbooks, although we were supplied with a list of
relevant readings (which were suggested, not ‘requiired), but through practice.
We learned by making decisions for action, écting on those decisions, and
assimilating the consequences of our actions. We learned by observing each
other as we worked together in‘tgams, and by supplying eacH'ther with feed-
back. We learned by téaching, i;3our roles as c~ sultants and follow~up
reSourqe pecple fo the schbo1 persgnnel and students, The result for me was
an ihteﬁéé,-utfer]y absorbing learn%ng experience which, despite moments of
frustratign and disCou?agemenE, was the most rewarding, growth-producing
training expefiente l héVélhad as a graduate stﬁdent.‘ | came éway with a
new-found sense of coﬁpetence as a group leader,.énd with the feeling that
i had dgvéioped real abilftiesfkhat‘i could con%idently offer to those who
sought and could bene?if‘f?om them, o

As the project unfoided, I went to the readings to clarify for myse | f
the fheory behind my actions, and | realized how the meaningfulness of my
reading was intensified because of the cpportunities open to me to actively
experiment with the ideas of the writers. The interchange between study and
practice mag{mEZed the benefits of each.

This kind of structure provided us with the opportunity to continually

O L-h]-4
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integrate theory with practice over the course of the four weekend encounters
and weekly meetings in which we were involved auring the semester.

The dual need of the graduate student that our project met is his desire
to be meaningfully involved in the critical institutions of society, to be
truly effecting change where it will coﬁnt. In facilitating the genuine
interpersonal encounter among blacks and whites, among high school students
and school policy-makers, among young and mature persons, we were right in

the middle of really crucial issues. We knew that if we could bring these

segmants of society together to communicate their attitudes and share

personal concerns, then we could make a significant impaaf on the gntire
educational structure. Thiétwas no classroom lecture; +his was the real
thiﬁg, and our awafénéss of what was riding on our performances inspired us
to involve ourselves completely. We could not afford to be anything less
than fully and peréona1]y>cdmmitted to our goals when so much was on the
line. We learned:to evaluate our efforts by picking ﬁp on the observable
effects we were aéhieving among cur group‘membérs, by sharing feedback with
our co—leéders;land By using the data‘of our own SubjeétiVe:feelings'duriﬁg
the group process. The course gra&e we feceiVea was eSséntiél1y only an
adﬁinjstfétive ;equikement, and had little bearing on our feelings of what
we had accomplished. We knew that we had accomplished a great deal, and
that awareness was a far more rewarding outcome than a grade of A could be.

I have tried in this paper to accomplish thiee major objectives.

. First, | wanted to express what a graduate student of today expecis of

himself and of his teachers, and to describe how the external circumstances

of his past influence and shape those expectations. Here | hoped to make

L-ly1=L
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clear how the new generation of adults is unique from all those that have
come before it. Next, | wanted to show in the light of what we know about
students of today, that much of the structure of traditional yraduate train-
ing defeats its own purpose, | emphasized here how the behaviors’rewarded
in school conflict or are irrelevant to the roles sought by the student,.
Finally, | described my own experience with sensitivity training in the
Portland Public Schools, and demonstrated why | feel it is a =seful example
of how graduate training carn be effectively implemented. In particular |
talked about the need for concern for the student as a growing, responsive
person; the advantages of training competence through active problem~solving
and decision-making, andrthe importance of invo]Qing students in situations
where significant social change is tﬁe potential outcomé of his commitment.
As a graduate student myself | have felt the perspective of my colleagues
has been inadequately represenfédu%n CurrentvcontrOVGFSies over:graduate
training, | hope that | have helped correct %hat imbalance, and that |
have awakened a soul éf two to*the'pcssibilﬁty th?t‘students are worth

learning from, too.
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A central focus of the interracial project was the development of people in
the schools as group facilitators. The people were profezsional educators and
high school students who wanted to learn more about adapting interpersonal re=
lations goals and techniques in their organizations, especially goals and tech-
niques pertaining to interracial problems.

This paper describes the specific steps involved in working with the traince-
facilitators, and portrays the patterns of organizational participation for the
seven high schools and three elementary schools from which they came. Results
are presented in terms of the trainees' own sel f-evaluations.

Training

The trainee-facilitators' obligation in this 2% month project consisted of
three weekend experiences and ten three—hour Wednesday night sessions. The
initial weekend consisted of an inténsive group experience as a sensitivity
participant, ied by previously trair:d graduate students. For the following
two weekends the facilitator~trainees were divided into teams of four to seven
each (each‘includiﬁg one or two graduate students) to serve as small group
facilitators for students, f;culty\ahd parents recruited from the Portland public
schools. The Mednesday night méétings were used for follow-up, for evaluation,
for planning future weékends and fo;ufeiating.

fhe trainee~facf1itators were recruited from the Portland public schools.
The goal in recruiting was to obtain a racially balanced group of 15 teachers
and counselors and five students. The teachers and counselors were reccruited by
letters sent to the administrators of the elementary and high schools. The stu-
dents were recruited by the teachers and counselors who were going to participate
in the project, As a resu[t of these letters and personal contacts, Zi'people
were recruited. They were composed of six teachers--four men and twoc women=-

seven counselors-=five women and two men-~and five high school students--three
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men and two women. There were also three women who were not connected with the
rpublic schools. One was a juvenile court counselor, another a woman employed by
IEM, and the third an undergraduate student from the University of Portland. OQut
of these 21 people eight were biack. There were five hlack men and three black
women. No other racial minority was represented.

Four of the goals of the program, for these trainee~facilitators were:

1. To increase their skills as facilitators in interracial sensitivity
groups;

2. To know more about how sensitivity training fits the needs of a school;

3. To find several ways in which they can constructively humanize their
performance in their organizational roles;

L, To develop a close, creative relationship with those clientele whom
they recruit to participate in two weekend practicum laboratories.
Method

Self~evaluations in terms of the fcur goals were obtained from facilitators,
who completed a questionnaire On,fhe last Vlednesday night of the workshop.
Eighteen of the 21 questionnaires were returned, Content anélySes were made of

the completed questionnaires.

"Results

In relation to the first goal of increasing one's skill as a facilitator,

‘all of the teachers and counselors felt that their skill increased; however, the

way that their skill increased.Varied among the different people. Many of the
people talked about their skill increase in terms of their own telf~awareness.
Some people felt that they were more in touch with their feelings and that they
were able to expresé what they felt, One counselor said that she can ''dare a

little more.'* An elementary school teacher for the first time was able to
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express negative feelings and 'work through'' her angerv. Others felt that they
had become more direct. Several people said they were more comfortable with

themselves. An elementary school teacher said, ''My self-confidence is the

highest it's ever been. | feel nine feet tall aﬁd capable of nearly everything."
A high school counselor said, i feel so different most of the time about myself

and about my students that what | do seems diffeirent to others.'' One person
said that she learned how to listen. As a result of this experience another
said, "I found out that | like myself for what I am and really accept other
people for what they are.'"' A black counselor who throughout the 2% months said,
“"|'m fine, |'ve got no hangups' remarked at the last session: '1 feel like
there was a tremendous amount of gain that was received by me in particular . . .
you know you have hangups yourself, but there are some that you don't admit
because you don't take a second look in the mirror, primarily at yourSeif.”

The students; too, felt their skill had increased. One étudent félt that
she was more comfortable sgeaking in a group, another said that he was more
tolerant of others. Almost all felt that they how said things which previously
they would have kept to themselves. One student did not like the fact that he
had become more open‘ahd forceful aé hé found himself trying to take over too

~many things.

Thus goal numbef one, 'to increase your skills as a faéilffatof in intér?
racial sensitivity groups," QJs accomplished by all 18 of the respondents,
especially in terms of personal growfh and diréctneSS of expression of feélings.

The second goal for the trainee facilitators was for them to know more about
how sensitivity training fits the needs of a school. All of the professional
edycators saw interpersonal relations training as an important aspecf of edu-
cation. One counselor felt that it was the ''best tool for problem solving."

Some people felt that this experience enabled them to be more aware of feelfngs
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of others in the school. They felt that wjth this awareness they were in a
hetter position to attempt change. _A teacher put it this way : ",chools are in
a process of change and in order to change, interpersonal refations problems
must firstkbe solved."
Almost all felt that this tréining should eventually be part of the school
curriculum. One teacher said, !'Schools need a wéy to expiore %eelings and this

-

s it.'! This training could be used to increase a teacher's level of awareness

—~

and openness as well as to help students explore their feelirgs. To acknowledge
students! feelings as legitimate is a much needed change. This change was made
by one feacher after her participation in this project, Another teacher stated,
ViMany students are under a great deal of emotional pressure While they attend
school. If they are givenf;n opportunity during the school session to recognize
feelings, they can operate better."

An important way this training has been Qséd is to break-down.fear——fear

‘between black and white, student and teacher,'and teacher and administrator.
Qne teacher used the skills she learned to do “trou?]e-shooting“ in her class~-
room.v~A maIe elementary'school teacher's feSpqpse fo this g@al was as follows:
””f feel thfs can all be summed up byzthé'giflvin ;y!class;whofwég quiét, very

 shy and extremely introverted. She came to hy.desk at 3:00 the Iast day before

‘vacation, put her érms érouﬁd me, hugged and kissed me ‘and said, "} love you
because you love kids, really take an interest in us and you really care,'!

The students' feelings were mixed, Basically, they all felt interpersonél
relations training should fit the needs of a schoel, but in reality many found
that what they learned could not be implemented or tolerated., Some found that
people did not understand what they (the facilitators) were doing, and also found

that they needed help to implement what they learned in the schools. Others

felt that human relations change would eccur, but not for a long time--'"It's
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too early now,'' Seventeen of the eighteen facilitators found ways that sensi-
tivity training meets the needs of their schools.,

The third goal and questfon on the evaluation was, '‘Have you found ways to
apply what you've learned (humariize your performance, in your fole?“i ATl of the
facilitators' answers were positive, VWhat they were doing differed from individua!
to individual. Scveral of the people said that they have more physical contact
with their students; They are not afraid to touch. One teacher said that she
was able to ''relate direct emotions' to the administrator of her school, some-
thing she had never been able toldo before.

Five of the educators have started groups in their schocls, and a court
gounSefor has started a groub’in juvanile court. A high school teacher has‘
formed a -oup, led by one of the psychology graduate students involved in the
program., This voluntary group composed of 12 stu;ents, tvio teachers and a gra=-
duate student meets weekly for two hours after school,

The values of this project ané the valdeé of tﬁe.educatiOﬁa‘ system are not
always in agfeement. This same teacher spenf-one of her class periods allonng
a student ta ewpress some infense fee}ings.hé had. She was later told by her
adminiﬁtrator that she was not to spend claS$ time on such matters. In her words,
"1 use the techniques learned in the classroom tdﬁ;;very Timited extent=--by in-
struction, but aftér school, students comé in to work.on problems involviné
emotions.'" This is one of fhe problems encountered by many involved in such
projects. Some of tﬂe teachers, ccunselors, and administrators approve of
personal gréwth and affective responses, but hany are too threatened by ft ard l
are not ready for it. Others are Feported to ”apprOVe“Jonly by weord, neve; by
action,

A grade school counselor has estabiished groups among eighthvgfade students;

‘she also facilitates a group of beginning teachers. A high school counselor is
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teaching an inservice class on iniarﬁersonal relations. Another has begun
leadirg cnunseling groups in her school., An élementary school teacher is in
the process of establishing a ''drop-in'! center in his neighborhood for children-
of all ages. He sees this as a means of improving communication, This same
teacher says that 40 to 50 children try to see him each day "just to rap, if
nothfng else.! |

Although most of the people were able to Hhumanize their performance,'' many
were experiencing repercussions of expreséing what they felt. One of the teachers
expressed the feeling that she was continually gett|ng ikicked in the teeth."
She anc others feit they needed more support in their school, more people who
‘were doing what tney were doing.

Once again the student§ feelings were mlxed Two of the male étndénts had
negative feelings. Ole said that he was cutting classcs wore and the other felt
that people aidn't know what he was trying to do'so he ended up hurtlng people.
The three other students felt more positive. fhey felt that they were being
rewarded for d|rect honest expression of thelr feelings.

The fourth and ‘|nal goal--developlng close relatlonshloa wnth c!lente1e—-
was evident In almost all cases; If the relatlonshIPS'were not ‘'‘close! they
were at least HOneﬁt and oben.

A fina}»question asked f§: suggestions on how to improve the project.

Many would tike to inclu&e moré people, both staff‘and students, from their own

?school. They felt this would make it easier for them to implement what they

5had leérnedi and increase the possibility of having interperscnal relations
training in their school. Another suggestion was to include more blacks. Some
people felt thét this was a white program, run by whites, and relevant-only to
whites. It was also felt that many of the student-participants became part of
thts project before they had any idéa of what they were getting into,

h-11 -3 o
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Consequently it was suggested that there be a pre-session orientation. At the
orientation people should be given a clear idea as to the goals and natire of
the experience, The session could also be usnd to answer questions, reduce
anxiety, and allay fears. Another suggestion was to have follow-up groups in
the schools, Some felt that administrators and parents also need to be involved.
To summarize, all of the 14 adult-facilitators who returned their evaluations
felt that they had achieved all four of the goals to some degree. There seemed
to be the strongest feeling of achicvement on goal number one--all of the pro-
fessionals felt that they had increased fheir self-awareness and that this in
turn helped them facilitate more effectively. Least achievement was reported on
goal number two--many of the ‘adu't facilitators complained of opposition they were
encountering in their schools and lack of support, It was felt thatAmore pebple
weré nzeded within each school to help implement change and to‘give support., The
only discrepah%y in the iargéiy positive responses among the facilitators was
foung among thé;ﬁfgtudent~facilitators. Their feelings were mixed on all of
the goals.
Discussion
One reason for this could be the unique position they foqﬁd themselves in.
They were alike yét they were different; thgy were students, yet they were dif-
ferent from their friends in that they were supposed to have mbre training. They
were told that they were equal to the teachers, but in schooilthis was not true.
The difficuliies that the student-facilitators had were an exaggeration of what
héppened to the a-ult-facilitators. They were overpowered by the psychology
graduate students and the adult-facilitators, in that both the psychoiogy s?udents
and the educators were trying to faci]itaté and had more experience than .he
students in doing so, They also had a difficult time implementing in school

‘what they had learned in the program,
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Dufing the experiential weekend for the facilitators, most of the student~
Faci]ftators never '‘worked through!' any of their own problems. They were able
to meet the level of ihtensity asked of them without having to explore any of
their intense feelings. Most of these students had been selected by the coun~
selors as ''ideal'' for the group, and consequently, they adjusted far easier to
what was habpening than d%dvthe adults, and most of the attention was, thus,
focused onto the adults, Also being in the minority (16 to 5) the students may
have been hesitant to '‘expose'' themselves. Thus the student—facilitators naver
really got their chance to be participants and never- Q'ﬂ the risk of becoming
facilitators. They did serve a function however, that of liaison between the
students and the adults. As there were only five student-facilitators, it is
difficult to tell how much of their response was 2 funcfioh of them as indivi-
duals and-how much was a result of éﬁe situafion they were in.

The"trainihg progrém as a whole seemed to be a success, All of the adult-
facilitators reported imprbvements in their counseling and teaching skills and
gained an increase in thair own seif—awarehéss, which in turn; gave them a
locus on the students, adminlstrators, and other staff

All the facx]utators would prob bly agree with the black counselor who said,
“"i'm sorry that it's over . ., . . These are things that we have to learn and we
have to learn to live together because;»God &nows, they're still going to come
here black and white. This is a beginaing . . . . It's a beginning to bring
together even this small group in mutual understanding. . . . So I'm looking

forward to the next time.,"
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The whole notion of retating an intense experiential weekend in objective
terms leaves me a little cold. In an attempt to retain the experiential nature
of what happened, | will attempt to put myself in the shoes of some sort of
""'eongiomerate! participant. It would prdbably help if you could put yourself
in these same shoes--think of your own son or daughter, or some of their friénds;
or one of your clients, or cne of your students, or, if you are willing, your-
self, at the time when you went to high school. The thoughts and feelings
which | attribate to this barticipant are obtained from my own observations;
from subjectivé reports fkom teachers, Eo@nse19rs, and othefs invofved in the
project. During this project, | was involved in fast startiﬁg, fast moving,
intense groups; this papét reflects‘that biés‘ It should also be added that
the conglomerate participant is probably more representativé in the begiﬁnihg
than in the end of the paper. Studants' reactions to the project varied; most
were positivie, some negative.

Now, first of all, I'm sitting around school doing what | usually do-=1'm
bored, disgusted, and/or‘p!aying the school game. As | sit around school |
realize that the WOrldkis kind of talling épart‘around me~-~there is a war going
on that has béén around for seven or eight yesars ... the environment is poliut=~
ed, which kind of means to me that | may never live to be an adult ... the
country is at war racially, and even though | pride myself on my own lack of
racial barriers | know that | don't have any, or very many, black friends.

And that doesn't seem real cool to me since |'m above prejudice. And, to top

it off, I'm sitting here at school, where |'m supposed to bc learning something,
and the “eachers don't seem to care about me at all, and if they do care, they
can't convey it, and they don't seem to be teachugg anytgnﬁg that ] téievant
anyway. In fact, the whoie <ysteﬂ séems to be perp tuat:ng the same factors

which caused the world to be wherfe it is. And now, they want e to learn it,
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too. And to top off the Whpie; éntire mes§3.I can't vote, no adult rea}lQ cares
what | §ay, llcan't change_huch in the worid since 1 can't vote, and | redlly
feel imbbtéht. So | takk éne of é Humber of ynutes (sbmé Bk'these'béinéjz |
play the suhool Hame ds Best as i can, hoﬁfﬁg chat | will &ither Pisé above the
confusion, or else that § will have some pBWeé dvek {t] Sby i ééhEQQfVedﬁ; gor{
of make it through school with as littie effort as | can, and feé{ quité dise
couraged; or, | really give up, say to heck wWith the whoie mess, and hate
everyone connected with the system and somewhere underneath, hate even myself.
So | spgnd a lot of time at school searching for something to belong to, for

an idenflty, for some worth. | may try to get into some clique~<yocu know-- the
hip kids, who talk ébput loving everyone; or the ''soc' kids, who do a good job
of playing the society game by running the schbol or by getting good grades; or
the dropout kids, or any other type of kids that happen to be floating around.
or, mayhe, i sit on the sidelines with my one or two friends knowing that all the
cliques are stupid and futile, but kind of wishing,fhat t were in one of them
anyway.

Then some teachér, or counselor, whom | sort of know, come§ up to me and
asks if | want to ¢o away for the weekend and iearn something about human re=
lations. Do i waﬁt to go away for the weekend? | want to go away for a week,
or a year, or five years, And do | want to learn something about human relations?
Well, man, isn't that what it's ali about?!! And then this counselor hands me
a sheet of paper which has some goals written on it and has a parental consent
form attached to it. Man, this is a scary piece of paper and this is a fantas-
tic sheet of papur. It reaily scares me because | have to get my parents to
sign it. Like, ny parents trust me and all; they always tell me that, but,
somehow | don't really think they're going to groove on the idea of me splitting
for the weekend. ! mean they trust me, but well, you know, there's all thoze
things to worry about when you go away. And then there's the matter of the goals~-
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to understand and express yourself bettef; to understand and accept others
better; and develop the ability to resolve tensions and conflicts between
individuals and groups; fnélhdihg'interraciél issues. WOW!! That's tremendous~~
especiallv that part about expressing yourseélf better. - | can't ever say what's
in my head. And how about that part that talks about understanding others?
Like, people confuse me sc much 5ome£imes that | don't know what is ‘happening.
And how @boﬁt that ractal stuff--that is rea]a‘man,-that is realll And all
this falls under some gigantic heading at the - « of the paper thait says Inter-
personal -interracial Laboratory. Whatever that means--well, a1t lsast that
mouthful of words has a certain ring to iti

So | look up this coﬁhselorlthe next da§ and 1 tell her,.“Sufé, I'ﬁ
interested, tell me what's going on." And she says, '"Mell, it's kind of hard
to explain, but wefe having this orientation meeting 3 or b days before the
weekend experience, and some graduate stﬁdents from the University of Portland
are going te be there.'!' Now § don't understand what's so hard to explain, but
this thing still sounds too good to be true, so | wen't give Ser any heat now,
and 1'11 wait to find out whét's really going on.- Stili,‘l'm a Iittleﬁmore
skeptical now than | was when %‘Went in to see her.

| go to the mecting-~wow, they even call me out of class to come to the
meeting. As I'm going in, I'm thinking that the meeting would be okay, excent
for the counselor who isn't going to answer my questions; anyway, and then
there is the matter of these college students~~graduate something cr others.
They'll probuuly be as bpad as the counselor, but, at least, maybe they®ll be
able to answer my questions znd tell me how all this fantastic stuff is
geing to happen. | kind of hope that there 15 a bunch of students at this
meeting, because | hate to get tecturad to by more than one teacher at a time.

i walk into this meeting and there are only about ten other students there,

and 1'm waiting for them all to come in, 1'm getting kind of nervous. ‘ne fTirst
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thing | hétice is these college students-<they're kind of- dressed like | am, _
and | think that's kind of weird or something. | can't figlré out wh‘etl';éf'-
they’re on my side or on the counselor's side. i feéfly aéﬁit kﬁéw whéf to
make of threm. And when all get seated and cne Qé them cddﬁéeloré of éfadg-

ate studants get talking, they ask; 'What are your dﬁéétiéa§?” ana ndEé of

the students respond. And| iook around, ! mean; can you Eeifevé it, iiké none
of them redeHd; L%ke, Eeke it is; a Big oppbrtunity, aha gone of.them respond.
And then finally one of the students says, 'Welf; vhatls gonna happen up
there?'' and, '"How's all this thing gdnna get run?“-and,ﬁe a;ks it tn. d ciracke
ing kind of voice and | realize that he's prokably as nervous as | am. But

I'm kinda relisred because he asked my questich, so now | wait for an answer.
Oh, man, the answer is just about ;s bad this time as it was last time. It
~starts out with one of iie graduégg students saying, 'Well, it's k' nda hard

to explain butnif.”:.And my wﬁo}eigédy‘kinda groans because it doesn't look
like this guy hasvihe answer eithe;. And then the graduate student explains,
and the counselor explains along with him that the way that s is all done is
for everybody to get in touch with his own feelings. And before | can figure
out what that mecans, this guy says,’“Hey, like, let me show ycu, like, |'m
nervous, man. Like I'm here talking *o Qﬁu students and | really want to

see you in this project. | think it's a good thing. |'m nervous, I|'m uptight,
1'm afraid that you>guys won't like what | have to say or you won't ifke me."
Well, can you beat that? He's nervous, too. He's a bigshot, he's not supposed
to be nervous! Hey, this is almost starting to sound like it's going to bé‘
good agein. And the graduate student and the counselor begi: to expiain that
the weekend will emphasize communication, and communication starts with your-
self. Aund.as the meetiﬁg goes on, | realize that the graduate students and the
counselors are cailing each other by first names and they're disagreeing with
ench other. And as the meeting centinues = :d they relate their {eelings to
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us, and they show me that they re Just as human and frail and confusad as i am,
i begfn to get excited. Lfke, maxbe !‘m Aot at the bottom of the heap after
all, and ma ﬂbﬁ there! s sométh:rg to: thus.- Qo, even though I'm stslT alittle
bit COﬂf's d Se~ause naHody g told mé eXa"tly what's gonng to happen, I'm
really pretty eXFltAG about golnq on this weekend.

Somehow I get my parents to sfan thé formi We go thrbugh oup Usgal argu-
ments; arnd | listen wftﬁ Half an ear. | say “Was' to tHsik Qshai 1leh of
Eﬁings that | shou*dn't do, and, thank God, they pﬁf théfr name o fhe Battom
or the paper.

When { ge 2t to Menucha, aLoUt half an hour'f r!de‘OutSld° of Portland, |
notice there seem to be about flfty othef students there, ahd about half of'them
are black: There also sesm to be about fif&y'edults;~ Aﬁdut a thir& pf these
are black: I|t's right before dinner time; and 1 notite that as everyoﬁe comes
in, they sfart throwfng fhe?rAaPms zround the peoplé that are aiready there
énd hugging and kissing, and e Ch, my God; I've finally made it to &n
orgy! And here i‘am, too upt?ght to enjoy it!l  1'm not really sure Whét'h
gofné on. 1'm not really sure whether this is phony, or WEat it is, i gd
to the registration desk and |'m toid that<j‘m in Grdup 4 and | meet fn some
Eufldiﬁg called the Greenhouse. When | ask éhe guy what I'm supposed to to
now, he says that dinner is served in about fifteen minut_s. So | wander
off into a Gorner and kind of look around for people that | know, | don't see
anybody, s¢. l just watch what's gonng on. And l sgelall these kids and all
theae adults klndagettlng together. ‘Some éf them seem like they’re really
enjoying themselves, rea1ly«happv to be there. But others, like me, are sorta
wanderinj of f fnt; their own éorners. Some people even seem to find corners
in the middle 6# tihe room. After dinner, everybody is gathered‘togethef and

we're told that we have to stick with our groups for the entire weekend and
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that if we do have any problems; either vilth our group cor personally, we can
come back to this‘building to some place called the '"'Dropout Center.'' There
will be a couple of kids and & couple of adults fn this Bropout Center and
this guv s trying. to make it sound like they're really groovy people to taik
to. Weil, | guess it's an okay idea. Weé're also told that cur group will
run tonight, Friday night, from 9 o'clock till whatever time it breaks up,
and that even though there will be music and records in.this room we're in
now, =& can't use them until alil the groups have finished. And that tomorvov,
Saturday, breakfast will be serve-’ at 8:30 followed by a group from 9:00 -
12:230, followed by lunch from 12 to i, another group from 1 = 6, dinner Fiom
6 to 7, and then & groub again from 7 to whatever time we break up. And then
Sunday morning, breakfast and lunch will be at the same hours and the gi-oup
Will runfin the morning from 9 to 12 and then that's it. So who cares, and
who couid rememher all that stuff ff ‘they did cére? Then they tell us

again that if we don't like what's going on in our grcup that we should come
to the'Dropout,Center before we split. Well, that sounds cool. Then they
dismiss usffo go to our groups.

So | figure out where this Greenhouse building is and | go there. By
the time | find if,‘it seems like most of c¢he other people are already there.
i guess I'm even getting a littlé‘mo?e ﬁervous now because this is where it
is all supposed to happen, | guess. The first thing that some college student
guy says in the group is, '"No dope, No boozc.” Oh, well, here comes the rules.
But'ﬁ; tells me that ~h*~ project's being run through the Portiand Public
Schools and that if they ever got wind of dope or booze the project would be
down the drain. And then goes on talking ahkout someth}ng else, Well, it
aimost sound” 'ike he trusts me. So | figure |'1l play ball. HNo dope, no
booze. A£>l look around the group | learn that there's about five people

that they call "facllitaters.'" This seems to be some combination of college
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kids and the counselors.-:There's also one or two adults'thére that are juet
.calied ‘adults, not facilitators. The other ten of us are hiﬁh school studants.
" About half the students and two of the facilitators are black And this
eollece student keeps on taiklng anﬂ hs gives me a snmular type of thng to
what | heard at the orlentation meet:ng. So what's new? And while he's
talkfhé; I notice that the facilitators are sitting in a clump on the floor
but the studehts are scattéred all over the room--some of them on cha:rs, som=.
of them on COUEhes, some of them on the f?oor.' And pretty soon this guy starts
talking about h%s feelihgs and he says, "I feel this..:" aha, "y feei that..."
Wow, the only thing | feel like is gettihg out of heré+-fastl Then ?5}5.
guy throws us students a curve ball. He says somethihd fee119 preéfée Sﬁd
specific like, '"And where are you7“ And everybody just sits there kihda
quiet'and'finally.somebody volunteers some information like, 'Well, what are
we going to do here?'' And all of a sudden it seeme like we're moving some-
where, and people keep asking this ‘guy, 'Well, how does this make you feel?"
And.other people Keep saYing; ”Yeah I know how. yoe‘feel." And all of e
. sudden it becomes clear aga:n that this guy 's just as afraid to be here as l
‘éh. And he. starts talking ab0ut his fear ard he starts experuenc:ng his
tear.' And I’slowly begfn'to realize wh? it has been so hard for anyone,to
~tell me what itls like. Luke, l always thought I knew what experuenc:ng was.
But the more this guy talks and the more other people try and help him find
out where he is, I'm beginning to feel more and more afraid too, and beginning
to experlence my own fear. And as about an hour passes,’l guess, this guy
really gets into his fear ... | mean, like, he starts shaking, man, | maan
right in ths middie pf the. vocm! And after he shakes for a little while, he
stops shaking becaUSe he's not afraid anymore. And ell these other peopie in

the room, especially the faciiitators, give him these hugs. They tell him

they know what he s exoerlenced - They've been there. And he seems like he
Q ) . . . . .
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raaily appreciates what thay're doing. And he hugs them back, and tcuches tnsm.
Like wow, this is really something else. Like, 1'd really like to be where h=2
is. But !'m not going to sit there and shake in the middle of the room.

Anf for that matter, I'm not going to oive this guy. a hyg! !'m not so
sure that i'd like to hug any guy, much less th|s character whom 1've only
known for a few hours, But hls head sure seems to pe in a good place. He
starts te}lung us how he usually walks ‘—ound look}ng coul as a cucumber“ and

: unperturbed ' and that lt always seems llkn everybody likes. hnm, but that

he s never‘really been. sure that they'd l|ke hlm !f they knew what was lnSlde
of hlm.’ Oh, man, thlS hlts home with me. 1| mean, therc are some things you
JUSt don t show to anyong, and there are a whole ot of thlngs you don t shOW
to mast eVeryone. But l'm stnll not sure B l fglly trust what s gonng on.
here;:l hean, one,guy who feels a little bit what | feel ....
After a’shortvbreak we do‘some kind of exercise, and‘somebody calls it a
‘ sensitlylty'exerclse. Qh, wow, now | know I'm in trouble.. I've heard about
th|s sens|t|V|ty stuff My'oarents have told me how this is kind of lmmcral
sturf Th|s exercuse, called 'back- talk|ng“-- where you sut back to back with

someone, and try to communlcate wlth your backsmnleads us- into relatlng how

i """“""“"'-"'“" e g  Verinn a8

‘ we felt during the e%erc1se,“and what we learned about our partner. And while
we're 90|ng around the room saying how this back-talking chlng made us feel,
Some guy, “who had been kunda pushed around by someone elSe" back says that
he is always pushed around _ He reaily seems angry. And wowl Before | can
figure out what is gonng on, He is standing there pu$h|ng at us, and we're
standing there pushing back at him. Wow, can this guy push! He pushes about
four of us threeﬁquarters of the way across the room before we slow him down
and push him back. And'he's'still pushing back so hard, that we're huffing

hand ﬁdff?ﬁg. When he 'S done» exhausted he s:ts there and tells everyone

]:R\K: he s been afra|d to push back bcfore.,y’
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At about one o'clock in the morning the session ends and we're told
that we'll meet again at 9 o'clock the next morning.

As the waakend gces on i learn that they call these fntense emotional
experiences, ''trips.! | always knew'that trips was what happened when you
tock pot; but §'ve never seeﬁ ahy trfps iike thia before:

Saturday Seems to contnnue where Friday night left off. We do anothef
exetcfse and we docne or two trlps., But me, |'m kind of. Spidt down the
middle; l mean, on - the one hand ! ﬁ Oettlnq vibes of a beautiful world where
you can say what yod feel; end people tad respond with what they fesl: ahd
where you can admit that you're‘not perfect, and that you've got SO@e problems;
and where, Somehoﬁ, all this expressing and experiencing and feeling alows us
to trust each other and fove each other‘and allows people to be able to show
it. Man, shoﬁ itl But, on the other hand, there is eomething unraal about
this, somethfng that | don't fully trust.

And 1'm feeling more open myself, now, so | say all this to the group.
And, oh boy, 1 have made my fata! mlstake, doomsday has arruVedl Before |
:know it, there are three peop!e grabbing one hand, and there are three peopie
grabbing the other hand, and they're starting to pull my body apart! Brother,
those words about !''on the'one_hahd“ and "on the other hand!!l' ' |t's the
last time 1'l]l ever use them again! And somewhere in this frantic scrambie
the voice of some facilitator is saying, '"If you want to try this, it may
help you to eXperience the feeling.'" And while I'm thinking, "Nuts to you,
facilitator! I wouldn't have brought it up if | didn't want somethung "

! decide that this is no tlme for qmart rnma“ks.' l mean, kae, my life is

at stake and $6 l start pullung my hands back from thoce six monsters.
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And | p&jl, pull, pull ... every ounce of me pulls, every ounce of me is in
my”arms. "Give them back'... pull ... '"they're mine" es pull ... 1,
pulll . "y ANT ... pulill (., "T HE M' ... pull!!!-... "B A C K.Y

And it's over, and I'm whole. And | feel very light, and very frée.
i'm at peace with myself, and this allows me to be at peéee with the thié.
| don't exactly understand what happened, and | don't cete. I notice thét as
| sit there for the rest of the afterncon, | am better ehle'to relate my ewn
feelings~~| am more aware of when I*m angry or sad or defu] and | am hoté
hil!ing to express it. And l_elso find that | am more tuhed in to the wofds
and feelings of the other people in the group. | knowshhat feelings they
evoke in me--and in this way; | understand them better.

Saturday night comes and | begih to realize that there hasnt' been too
much in the way of interracial contact. | mean, sure, Qhen the blacks have
been there, and some of thetblacks are always there, we have had our squabbles,
and | begin to dnderstend them a Iittfe bit better. But it doesn't really

seem like they re gettlng as much out of this thing as the whites. One of the

' -members of my group has been to the Dropout Center and sand that he got a lot

out of it. | was klnda close . to thlS guy and I trusted him so | figufed well,

“maybe 1'd go to the Dropout Center too. So Saturdéy rnight | go. ttheh | get

there, | say to this guy, ""Hey, what's all this interracial stuff that!s
supposed to happen? | meen,'like, there aren't,any blacks in my group. | mean
what kind of interracial weekend is this if the blacks are always meeting by

themseives?' And the guy i2lls me, '"Well, why._don't you go and bring that up

to your group?*' Well, that;seems like good common sense. So | go back to the

group and | say, ''Hey, what about all this interracial stuff? There aren't

many blacks that are sticking around here." And the guy hits me with, 'Well,

" how does that make you feel?' Now, hey man, |I'm really gtooving on this week~=

‘end and I'm really learning a lot about myself and others. But how does it make
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me feal? Well, interracial stuff is one of the main reascns wny | came here.
It NA!ES ME FEEL CHEATED, that's how it makes me feelg It just doesn't seem
to me t51- they coujd be getting anything cut of ft;%l'm sure not getting
as mdch out of it With them not here. Then somebodyisays, 'ﬂeii, wait till
tomorrow hornlng and we!ll ask them." What choice do'f have?
And as the wee! end goes on it seems like about 80% of the nhites that
are there are getting about as much out of |t as | am. Like we're rea!ly
relating. We've rcally ta]king to each other like humandoeings; Ve're ¢ ?v u§
up our fronts andmfaTking about our barriers. We're daing crazy things like
touching each other and telling each otner when we're afraid and when we re
ang?y; Vé'lre benrd Open with eaoh other aﬁd even tWo or three people th .
don t do oh trips seem to be gettfnﬂ a lot out of it. They Beem to md1t richt
|nto the atmOSphere and seem to Felate at a deep lPVe] Th:s seems to be how
the world should be. | mean, we got problema, sure, but we get down and we
nfon “them out. And as | looktaround at the mea’' times and as I:leave my groop
| rotice that mésf'af the other §Eouos must be 1cé?oning in‘tne same wéy:
i meéﬁ; like everYbody's really agie ﬁo commun .ate; to tell people whefe
‘ they’re at. WOQ tnis seems fanfastie; And | otice some of these peopie
whom I ve only known For a perlod of twenty"‘oLr hours 1'm- relatlng to and i
fee| Iike | khoiw {hem better tHan SOme of my friends whom V've khown for teh
years. |'m not sure quite what to make of that; and 1m beginnihg to worldér
what happens when we leave here.

Well, Sunday morning comes and lo and behold the blacks are pack. And
some guy again brings up my fear, "What happens when we f(eave here?" We
start to roie-p]ay that and i begin to understand that i can always be
honestkif i want to be, or if | ohoose to be. It's my choice. This makes me

feel a little better because | begin to feel like | can carry some of this stuff

&
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out with me. fhen somebody gets‘ar0und to asking the blacks where they've been
and what they'&e been aoing. t'11 be darned if that black whd starts talking,
doesn't sta}t }elatiﬁg my own feelings. How it's been a gféon place here,

how the werld should be like this, how for onze in his life he found some whites
whori he thihké miéhf care. Now this all sounds great, but | don't know whether
to really trust it. i mean, how couid this guy who has only been here about
half aé muéH time as me in this group have gotten what | got, and | really
doh't know what to make of it. But there he i$ sitting in front of me sayingd
“it. Wow, | don't kncw! 1've been here a day ahd @ half already and ! stili
doh't knowll After a few closing exercises we go to lunch. Our last meal
heré; After lunch we stt around. { watch. There are people crying and
people who just don't want t6 leave. Man, | don't want to leave either. It
seemé like aimost all the people héve grooved On‘this experieﬁce as much as

| have. Wow, |I'm not anxioué to go back. 1In fact, | don't want to go back.
But at Ieast theré's one hope; I learned that on Wednesday nights |1 can come
to the meetihg fhaf the:graduate students and the counselors‘go to. And I'm
alSo told that if | have aﬁy:problem and_just want to rap that | can go in and
see the céunselor;who bfpught me here. And |'ve been told by the graduate
studénts that | can>CaiI them if | need them. Well, | don't exactly under-
stand what all these "problems“ thatkl'm supposed .to have are going to be,

but it's nice to know that I've got people to rely on.

So | go home, and | begin to see the problems. | walk in and I see my
dad watching some pro—footbail_game on T.V., and | say, 'Hey, dad, this week-
end was really great. We Had:this really fantastic group, and by the end of
the weekend we were all reaily grooving on each other.'" And he says, hThat's
nice, son, why don't we talk about it when the game is over.' IWheﬁ the gahe

is over!?! When the game is over 1?! | may be athousand years old by the




13
time that game is over!! Doesn't he undsrstand that I'm telling him about me?
Doesn't he think that |'m more important than a iousy fodtb;if game? Doesr.'t
he care? My insides scream, '"LISTEN TO ME," but $6mehow these words get sfuck
in my throat, and | don't say them, and | leave the ‘room. And | feel very
unprotected, like an open, bleeding sore. NUTS TO THAT WEEKEND! Who needs
all this pain?

Monday morning rolls around and | keep mulling err in ﬁy ﬁind our group's
role playing last Sunday morning. Itseemed so eaSy to say that being honest
and open was a ''choice' that you make--that you can express your feelings |f
you want to. Well, now, | don't know if | want to! i want to be able to
express and experience my positive feelings; lik¢ love, anhd écceptance and
caring. But | don't know if | want to express my hegétivé fee]ings, like fear
and anger. And | sure don't want to be hurf agafn. Can ybh stieak by with
just the positive ones? Or do they all go away when you shut off the bad
ones? 0h, oh, | ‘remember someone in the group saying that when you shut off
the pain and the anger and the fezar, that you shut off your abullty to express
and'experience the positive feelings, too. Isn't that wheré | was at the
start of this whole weekend? | sure don't want to go back to that--that |
would make the whole thing meaningless. Maybe I'11 try agéin.

I'm kiﬁd of nervous as | get to school and so | decide to sit back a
little and see what happens. But before | can act on my decision, | meet
this girl wtio spent the weekend in sne of the other groups and she runs up
and throws her arms around me in the middle of the hall. And at first | feel
kind of foolish and stupid, but then | begin to realize that she is sincere
and warm, and that she's not just playing some new game that she's learned.
And | Ifke the hug; and 1| hug her baﬁk énd we really groove on each other and
this Whole business of getting into your feelings really seems like it's;worth
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it. Wow! How could i ever think of giving this up? And | don't even care too
much, when some of the people who pass by us in the hall give us some really
Weird looks, like we're crazy, or sex maniacs or something.

éUt as the day passes, | flnd that thlngs aren't always so rosy. Like
when | try to explain what happened to me this weekend to this guy who sits
next to me in one of my classes and | tell him howiscared | was when the grbup
started, he looks at me iihe I‘m‘some kind of weakling, or something, and tells
me not to be so scared a%i the ttﬁe. Now that wezkling look kind of  annoys me
ane | say, ”Listen, i'm not ééated all the ttme, that's hot what | said. |'m
Just telllng you what I felt then.” And he mutters; 'th cares!?! and turns
fway frOm me. This kihda hurts. _Ih fact, ?t hufts so much that | feel
crushed. I's this what ft'heéhef Get fnto yédr‘teelinge and chaSe away all
your fr:ends, ot vauaantanCes, or whatever they are. i've heéome a viliain!
And | begin to rea112e that I'm donhg a dnfferent thlng, and some people
groove on it, some people glve me hohest and open comments back llke they re
grooving on what |'m donng. And some people, they don't know what to make
of me. Like I'm a weirdo of somethlhg. And it $ kind of frustrat;ng'because
it seems lihe 1've changed,?but the school hasn't. There are stil] thefgroups,
and the cliques, and the teachers. | mean, | feel like | could rziate to my
counselor how, buthi don'tikhow what to make of my teachers. And now when
I'm in class and | see something that | don't like, that doesn’'t make sense
to me, there is an impulse-~a strong impulse~-to tell the teacher that |
don't like it, to tell her that it doesn't make sense. And | try this out
on cne or two teachers and | find out that their reactions are as varied as
my friends'[reactions: soine of them react to me with what seems like joy and
we really get thlngs stralght between us. And others, they‘pht me down and

they don t know what I'm donng

| B} -2(2)



1By this time I've decided to go to the Wednesday night meeting. | go.
I'm more skeptical than i was last Sunday afternoon, and | really wonder if
it's gonna be as fantastié there as it was on the weekend. And then | walk
in and | know that it's!allltrue. I'm greeted with the same enthusiasm and
sincerity that | found on the weekend. And after about an hour of the busi-
ness meetiné, whieh t can't stand, we di;fde up into our small groups again,
and we discuss our problems. And it happens again. The other peogle in my
group are heving the same kinds of experiences in school | am, and the same
kinds of experiences-with their bareets that | am. And what really throws
me is that most ot>the blacks in my group are back téo. Vow. Maybe it
rea]ly did havesoﬁeeffect; . learn that one of the people in our group was
really feellng bad when she got home and couldn t put the Menucha experience
together with her own ekperience in school. And that a graduate student had
gone out to talk to her albng with her counselor; arid that she was getting
along okay now. :

Above ail- | know that I'm’ really thril 3ed to be there and | hear other
people telllng that tney re really thrilled to be ‘thare. . And I Know that |
have found a part of me that | hadn't fOUnd before, end l decude again to try
and keep_that part and not block off my feeiangs. Aﬁd : know that it's gonna
be really hard to stay less defensive | know it's gonna be hard td always
relate openly because |'ve already taken my bruises, and‘l've felt the hurt.
But i think it's worth it. And | decide that R try the best I can. And
as 1| look around me and listen | hear some people making the same klnds of
commitments. And | can see others making compromises like, 1'11 open up on
Wednesday hights, but that's it!

And while 1'm sitting there in that room?:l hear about other things that

make me think that this project really can wqu. I hear about an incident in
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one of the high schools which invelved a knifing between two minority
group students. And | tearn that following this incident there was a
big meeting of ali the blacks and | learn that some of the people from
our group and some of the people from some of the other groups were in~
volved in helping to get people to calm down and settle the issue. ‘An&
| also learn that one of the'black facilitators Who works at IBM has gone
to one of the high schools to be a studént aid. And | hear people des~
cribing how at  their high school the whole mood Has changed. 1 know for
myself that it has been a kind of neat experience to have graduate
students come into our school.

The followung Wednesday I go back and we have th}s meeting w:tH two
honcho admunlstrators from the public schoo!s. And | begln to learn more
stuff. 1| hear one of the counéelors say, 'There has been a deflnlte,
noticeable dlfference in our halls since the second Menucha for those
young people we had up thereli; It is not intahgible. You see the
" difference ... shiieé,-the éﬁﬁreésiohé.“ And 1 hear énothef'studént say,
‘'l just want to say that after Menucha | really Iearned a. lot about my-
saif in dealung wnth other people and about havnng honest and open
communication. And i'm really finding out that | like myself for what
I am and reaiiy éccept people for what they are.' | hear a black student
say, 'Before | went there | had a feeling like whites really did't care
what happens to the blacks ... |°d be thinking in my mind (about whites)
like you really don‘t like me 'cause you don't understand me. You're
not trying tol ... | félt like whites were trying there (Menucha)

You do want to get to.know (people) you can trust besides your own race.
There has aiways been some type of barrier ... In other words, this

~ Menucha thing has helped me a lot.!" Man, | wonder what group he was in
67
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and | wonder how long he stayed there. And | hear another girl say, 'When
| first got into my growb, ! had almost every single person stereotyped ...
! went in there and | thought averyone was crummy. | really got to know
sveryone. |'ve never met anybédy that J've liked so much. It was reaily

;neat. When | wen back to schooi this feeling came over me and everybody
that | had stereotyped just faded away. Like | can see that there are
groups in our school but the groups didn't frighten me." And | heard a
black student say how crazy he thought everybody was when they fjrst
began to touch but.that nowwft helped him’tn know where he was and where
they were. And | heard a counselor relate how one of her etudents came
back and wanted to teach the whole student body;how to do the ‘'Menucha
thing."” And | heard people talk about love and 1 knew that { needed love
and | knew that whiie I had been on that weekend and when | came to these
wednesdayknighte'l found fnve and J:founavacceptan;e and | found people.
wh6 cated. o L - |

.%h Aﬁdsn'kepi hearing the adnfntﬂtratorsfaek’auestions like, ‘'How johg
is this go:nq to last. this wonderful fee.;ng tha' you Ii”have?"} And |

was muffed at that guy, maybe because he was a,klng the same question that

| was asklng mwsel? ;; ake what would happen when we no Ionger ‘had these.

[Wednesday n|ght booster shots? The only thlng that I know fo' sure was

R
& 1(\

:fthat there had been a lot of thlngs b had !earned and that even though E
Ai knew that my emot:Onal h:gh would not always stay with me, nobody could

take away from me what { had learned.;
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If the foregoing description left you a little up in the air about the
ultimate benefitraf this program then.l have accomplished what | have intended.
Here are some data about impact.

i) Most data seem to indicate that the participants saw the IabS as an over-
whelming success. There were thirty=four students at the first weekend
and eighty-five at the seeend; Two weekends have been given subsequently
to the two described in'th}s broject, both Qdervsubscribed, and many of
the white students and virtually all of the hiack high school students
wanted to return; The total number of first-time participants for the
four weekenda was 157 students and 36 adults; Second-time participants
numbered 54 Students and 11 adults; and third-time participants numbered
14 students and 2 adults. About two-thirds of the returnees were blacks.
In fact, at two of the high schools the blacks had enc0uraged the total
black student body to come to a weekend The reactlons of the whltes were
a . rixed. - Vlrtually all wanted to return for at least a second
weekend. Some Whites became fruStrated over the fact that thelr home
enV|ronment nas not changenu whlle they were.

r‘2),Many of the whltes were. not sagnlflcartly reached on the racual |esues

B durlng the fall. Some of thlS can be attrlbuted to the lack of regular
attendance by blaEKS, since they were donng their own thlng (to be related
"in another paper).j=When in the groups b}acks were far more wnlllng to
‘express and/experience pesitiVe feelings such as love and acceptance than
they were to express negative feelings such as fear and weakness. These

ﬂg}atter‘wouid appear to be far more threatening to blacka inntheir home
'.enVironment.j Thia added to the frustration of.the,white students.
hAnether reasdn;“more impdrtantly,‘ns that whites are far less able and

| .Gv«; . 'wulllng to deal wuth thelr wh|te racust feelangs:
ERIC .« 7 7 g




3)

k)

5)
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The program significantly corrected two faults normally attributed to
sensitivity groups. First, there was a Dropout Center to which students
who were having trouble could come. This means the small groups were not
an all-~or-none affair; there was a real alternative for releasing pres-
sures. Second, there was a built~in follow=-up in terms of Wednesday
night meetings and the availability of c0un5elors—faC|l|tators at the
students' schools.

There is some evidence that the effects of the program have generalizea

to the school environment:

a) Students and counselors alike have reported that the school
stmosphere has changed. This is somewhat supported by the in=
creasing number of students who have signed up for subsequent

‘ weekends.

b) In a number of cases,,students have reported encountering their
.teaehers,in open fashion. This has led;to Qarying‘results, some
:of them positive;hi |

c) Students and counselors alake have' reported that two rac1al inci-
dents have been hand]ed by people tra»ned in the program.

d) vThe program has probably been most effectIVe ih strengthenlng
‘the trust and communlcatlon leVeI betWeen the students and .
qounselors‘who WereVJnVOIVedvin the program‘ |

There were7four.caSes;of negative experiences reported. These were attend-

ed to at var:ous times by the pr0Ject dlrector, the school c0un5elors,

“and the graduate students These cases ranged from total d|5enchantment

'Wlth the program to the need for therapy Since‘participants were screened

f'only by~the counselor-faC|l:tator from thelr school - this would appearito.

be an excel]ent record
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The project appeared to be successful both with 'probiem'' students and
with "normals.! Counselors and past participants did succeed in recruit-
ing the alienated student, who was more likely to have personality

and/or adjustment problems. The weekend experiences appeared to be

equally effective with both categories of students.
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I want to start out by discussing white racism a bit. What it amounts to is
that white facism is the entirety of Western culture, |If you trace back where we
came from, how we got here, and what's going on now, what vou find out is that the
entire culture has largsly been based upon a distortion of a couple of ‘things:
Christ's teaching and the Jew!sh culture. The result has bsen ihat the basic,
ultimste orientation of the entire culture has bean: 1) man is a beast. and cannot
be trus:ied; 2) therafore he must be constantly controlled; and 3) bscause he can't
be controlled by positive means because he can't be trusted--~if you put a-carrot
in front of him he'l) take the carrot:and go after the stick and he'll ruri out of
control~-you therefore have to use external punitive control means. That is the
basic culture out of which we come.

Calvih added another little trick to this. He said that the interface between
man and God must be direct, and that @od displays his pleasure and displeasure with
an individdal by means of the degree to which tl.e individual has a successful life,
The way that worked out was that & man's worth becams his wealth. That is, his
worth as a human beirng began to be measured Ly his wealth. It's no accident that
@ question that is still asked of a prospective.suitor for an upper middle class
daughter is his Dunn & Bradstreet rating, =nd that we ask, 'What's he worth?'' when
we want to know how much wealth a man has. The result of this outcome is what |
have ccme to call aconomic fascism. VYou mezcure a person's worth by his waalth,
We've been doing that in this culture since it's inception, basically, but, we've
been doing it particularly intensely in the one hundred years since Calvini

It doesn't matter whether the indivicua? that you regard as inferior is a_
woman, a black; a young person, a chiid, an old petrson or a gay person. What does
matter is that'they are poor or that they're powerless to control you or to control
the circumstances of their lives. And that is how we measure people. The ability
to control the environment is largely.related to the amount of wealth you have and
therefore to the amount of worth that you have as far as your contemporaries are
concerned, And it's that kind of a system of belie”s and attitudes that's been
ingrained into all of us--into the whites in particular but into the blacks also
~=that we carry ‘around when we interface with other people., And it's this vety
subtle kind of trip on the ability to control as the basic issue betweén people
and the only basis of evaludting people that is the véry essence of white racism
~-and black racismi - ’ -

Iin addition to this general trip, you have the problem that the black youth
face, which is that they are black and they are young. !n this time of rapid cul-
tural evolution, the young are the people who are the harbingers of an emerging
culture. Therefore, black young people experience racism on three fronts: 1) they
experience it because they are young, disenfranchised and poor, 2) they experience
it because they are black, and 3) they experience it because they are thz symbols
and carriers of a very frightening cultural phenomeron. Neeciess to say, this
creates a little bit of feeling on the part of black youth.

In addition, white women are dating black men while white men are not dating
black women, which ieaves the black women tho,cughly disadvantagedw-given, for
instance, ‘that there are nine white women for every black man :and only one black

da péper:presented_at thevmeetings.dfvthe'Western Psychological ASsociatiqn,
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man for every black woman. There are reasons for this phenomenon. The white women,
because they have been,so to speak,allowed to grow up like Topsy, with littie con=~ °
cern for being shaped into some ideal type comparable to ‘the ideal white mate image
because they are considered unimportant by this culture, have been. allowed to be-
come people, especially in'this time of great cultural turmoil and change. The
result is that they are further along into the type of orientation aid behavior
pattern that will be required in the future than are the other three groups in this
di lemma~-tke white men in particular, the black men, and the black women.,

What it amounts to is that the white male is the one who controls everything.
It's ro surprise ihat the blacks refer to white society as ''the man.! The white
mzle hais the cultura backing him up 100%, tell!xz him that he must control his-
feelings, he must control his behavior, he must <on*rol his envircnment and he mus t
control everybady that's in his viuinity. Evaryiady else is the victim of this
phenomenon, and at the bottom of the pile is the brazk woman. The white women,-
because they haven't Leen' as enculturated due to the fact that the culture hasn't
paid that much attention to them, have gotten ahaud and.generally spezking arec more
full people at this point in time. The resuit i3 that they are not nearly so
control-oriented and they are much moc-= concerned a2t this point with relating to
real people. - So what they find in the black me. 2.2 men who make a thing, if you
will, of being expressive, of expressi-; soul, of bei~g who they are, of being 'out
of control." Ppart of this is the old biack cultyre stud role: for its males, part
of it is the resultant of black pride, and pari of it is simpfy reflectiny the
considerably ‘ess emphasis on control of feelings and bebavior that has alvays N
characterized the black subculture,  That's where the attraction lies for the white .
woman. She sees a real person-whe. is willing to do something besides tromp on her,
controt her and hold himself encased, ' ' T

The black man, in his turn,. is faced for the first time with a .person who will
respect him. The traditional orientation of the black woman has been encapsulated
in the one-word culture;.. "'FOOL!!!1" They have been castrating, putting down and
destroying their men as a Tesult of. the power-orientation of the overriding culture
making damn sure that those black ''bucks'i don't get any power.. And they do it by
hiring the black women and not ‘the black men, and in numerous other subtle and des=-.
t’UCtive.WEYSIQPVihg’tHE¢biéck‘Wbmeh:ppwer over the black men and -destroying the
b‘ack'ma"*3~S@ifife$9éct; ﬁ?s;sqgial"vélue and his ability to be.respec:zd by -

-others, especially 'by Black women. . So the black men afé.finding'ghaggghé4whi;§f;
:womengare,reépectiqg‘them,,the first time in their lives they have ‘experienced that.

Tb{bé“sung;_thé*Stétus‘that?é‘white woman stili carries with her in the black

1‘culturewféqfhgﬁiyed*infthg.black-man{s interest in her. But much more.importantﬁré;h

ié;@ﬁat_happéﬁé{ﬁheﬁ he;k@téraetS“WTtﬁ her, which is thét'éhgybehave#’thatdihi@ ;
in a_millionv}itt!e;ways‘fhgtvconvey to him that she respects him as’a person.

The bFack§wpmennafé,?ﬁvapperibd of profound ambivalence, transition, and great
fear and rage at this point. 'They are moving.in tie direction of behaving toward
their men_WEth‘ré;pgct,‘takingfthe cue from the white women, whom they- have! been -
watching, very closely. But-it's hard, damn hard. They!ve been in a-pesition com-
parzble to the white man's position. They've been in a position of power over
their black men. They've been ambivalent and’rageful about this all along because
they have also been: exposed” to the overriding cultural expectation about what is
@ good man- and what-i's a good woman. They have also hated the mistreatment of

_them and the Fack of social worth their men:have displayed. But they have also
had, within the l1imits set by their position in society, what the white women have
not had-~the: prerogatives of power. . And it becomes a matter of how much do | want

to give up .in order to get what I'm needing and wanting? Especially from these
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dudes who have been réarea under the system where | have the power and who regard
me as their natural enemy, like a black widow's mate. The result is that at this
point, the black woman is the one who is in the most turmoil. She is also the. one
we have the most trouble with in the groups, because she has so many feelings toward
all three of the other segmerité of this system going at once, and she is in no mood
to give them much or to trust them very far. :

To ~omplicate the picture a little further, informal evidente strongly sug-
gests that black youth are functionally superior to both whites and their black
elders. Fof instance, if you stop to nink about the Pmerican blacks, not neces~-
sarily blacks in general, in terms of _,eir genetic poo! as it resulted from how
they got hefe, one can't help wondering about this possibility. For it will be
recaliad that the slavers went over to Africa, marched them through the jungles of
Africa in chains, throwing the bodies on the sidelines ‘as they went, then dumped
them into bgatS'like sardines and threw the bodies overboard, after which they
auctioned off those who were left. At this point, the buyers who had the most
money and who could provide the best care and surrounds got the best physical
specimens. . Given the {indings by Terman and others that physical superiority is
highly correlated with mental and inte!lectual superiority, it looks as thouch we
may have compressed into a few hundred years an extremely fast evolutionary process
in the American blacks. They may well have ended up with a superior genetic pool
going here, with, of course, some watering down as the whites have mistegenated
with them and '"mongrelized' them; :

Now with regard to the young blacks, when you add to the superior genetic pool
the kinds of things that have happened to this generation and to no othar preceding
generation, like the media impacts, the terrific chaos-and-change of the last
twenty yeard, the information explesion, the technological impacts, and the other
culturally enriching and mind=expanding experiences that the recent culture has.
produced and the impact that all this has had on théir developing minds and brains-

~like it has had on the young white people, you begin to get a picture about what |
meant in my initial statement regarding superiority. For the black elders have as
much trouble relating to their youth as the white elders do. There is a large -
cultural, cognitive, and perhaps evén physiclogical gap between these f=ople and
the rest of ‘the population. ‘ o

“What it amounts to is that we are dealing with a bunch of people who are ones=
down In every relationship and system, but who for a number of reasons functional ly
are operating at -a superior level, especially among themselvés;. Superior to those

“with whom they are one-down and to those who operate the systems in which they are
one-down. This was exemplified to me one day in one of the groups of which | was
a facilitator. One of the klack youths suggested that the whites try to imitate
the»b1a;k way. of talking and interacting and that the blacks try to imitate the
white way of ‘behaving, so as to get a feel for the other group's experience., So
we whites tried a few crushingly limited and stereotyped gestures at imitating
what we had been witnessing daily and what we had been intensely attending to in
the group. It dribbled out in a few seconds. Then the blacks began to imitate
whites, They chose as one of their subjects my behavior, They imitated every
nuance, every large word, every stylistic aspect, even the idea rate in exquisite
detail. They did this for both male and female whites of widsly varying charac-
teristics. At this point they embarked upon a role-play of a couple of blacks
runaning. into each other on the street.

What followed was an exchange that lasted approximately one minute. It was
full of slurred words, incomplete utterances, almost Chinese-1ike tonal inflactions

IToxt Provided by ERI
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that conveyed ideas, facial expressions, gestures; postures, movements, and
intensity variations, with many of these responses occurring simultaneously and
tumbling over each other helter-skelter. The result was the transmission of ennugh
ideas, questions, information, suggestions, reactions, feeling expressions, opinion
expressions, and other meanings to have filled about 7 or 8 minutes of white com-
munication time, we found when | spelled them out in my style of communication for
the group.

Now the public schools are a white-oriented, middle class oriented, white male
oriented system. The message is very, very ciearly communicated to the blacks that
they have no business in that system. They are also non-reinforced and even puni=-
shed in their own subculture for turning on the "“'talk trip,' the 'whitey head trip,"
"whitey's silly big words," and so on. They iust simply are not given any support
for being a part of the school system, for trying to be a part of the white middle
class male power-oriented system, and they bezin to drop out from all the subtle
punishment and discouragement and boredom and to form a subculture of their own in
the schools, since they are required to attend. They adapt to their equally angry
and despairing black compatriots. And they are sent messages of relief and subile
approval when they do so~--until they start to do the black expressive thing in the
halls. Then ''the man' imposes his external punitive control and subtly and not-
so-subtly sends the ‘''you don't belong here' messages again. And the rage grows,
while those who cause it talk to themselves about the inferiority, irresponsibility
and irrepressibility of their ‘'charges.'" And they begin to show .in true self-
fulfilling prophesy fashion that they can't handle zcademic work, shared space and
equipment, self-contiol requirements, and other tasks demonstrating "minimally
necassary'* functioning. ‘ ' .

Now because of the racist restrictions of opportunities of the type 1've been
talking about, and the assaults of their self-respect by every interaction they
have with whites, and with each othar quite freguently, rage is rampant in the
black cultute; amd amohg black people, .And the black 17" - xpe~lencn is basically
that of a hostile jungle, espacially for ghe black yot.ay men, who have to constantly
demonstrate: they <:on kbia (i, own verbally, physically, and strategically in
thelrp day-to~day zexperience. Vulnerability display of any. kind. is mpnsidered to
be extremely dangerous, as a result. The ability to be resched, to be impacted
upon emotianally ‘is, in essence, the kind of thing that happens wfien you t?l' a.
marauding Tion, '‘j'm here, and | don't have a gun,'* And the lion Is Ythe mdi'
--and kis t$lack brothers and sisters., |

‘The result of this kind of a Iivihg experience and life cultuj;e is an extremely
competitive, exploitative, hustling, hassling, jiving, aggressiws, ncisy, sullen,
silent, disttant, nonparticipating, disrupting black brush=off m=amer, when a black
youth is faced with "whitey's thing," which is what they regard zthe sensitivity
process to be. Whitey's thing is based upon the assumption that- meople trust and
can be trusted, and the: heart-felt conviction that comes out from black youths
again and agaim on thos® occasions where there is za confrontation is that, ''You
sons~of-bitches are a bunch of phoneys. You don't really mean wiat you're dolng
here.'* 1, in particular, because | imagine of my semi-hip appearsnce and open
manner of behaving, recaive a lot of that type of ‘accusation. Trey couldn't
believe the opesnness and directness with which | typically did things was anything
but a front. And they often ask questions like, "If | ran intoyyou in Meier and
Frank's, would you hug @e?' The other manner in which they communicate their dis-

_ trust off the whole :scene is In the form of a devastatingly sarcestic and ironic
“slight distortion of the manner in which we behave while engaging in the.preccess.

Q . ;753
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This latter response makes you realize in a very vivid way how really far from
reality our so~called trust in a sensitivity session is from the realities that

we face out there and the realities taat they face out there. They see it az cur
tr|p, not theirs--a trip that they feel profoundly is not trustworthy. And this
seems to have some basis in fact, to judge from the béhavior of most whites on
those rare occasions when the blacks gather as a group and confront the whites with
a few glares, hostlle postures and veiled threats. Almost invariably -the whites
display 2 profound, literally: raranold fear of these 10 or 15 yourig biack people
when this scrt of thlng happers.

As they experlenCe it, WWLE_X heeds to learn to relate, not them. And to some
extent they are corvect, Blacks, when they get into groups, are extremely effic cient
at making emotlonal ‘contact with eazh other. They |mmednately ‘congregate together
and set up a communication system, draw!ng upoa the systems they brought with them.
Whites, when they get into groups, try to put as much spacé between each other as
they can, and they are terrified of each other.

In essence, the blacks donit tieed to learn how to relzste, they heed to learnf
how to love, while the whites need to learn how to relate : and how to love. And we
are using the sensitivity sessions to get the whites to learn how to relate and how
to love while at the same time we are trying to get the blacks to learn how to love.
And they are stuck with the process of sitting back watching the whites stumble
around trying to learn how to trust and to relate, and their typical reaction is to
drop out from all the subtle punishment, demands and boredom into their own sub-
culture, to the accompaniment of subtle messages of relief and appro,val----unt’I they
start to do the black expressive thing in the halls. Then the‘subtle ‘'yo! dc.
belong here” messages start. Or they start to inject little disruptions or i.direct
expressions of anxiety into the process in the form of glggllng, for instance.

This elicits the subtle rejection messages and/or heartfelt anger for the damage to
=ha process that it produces. And this usually results in their dropping out into
their own subculture againi

Whlle they are gone, tha procass of learning how to trust and relate.is often
completed by the whites. Then when the blacks come back; they see the whltes en~-
gaQIng in affectionate behsvior, oftén between members of the same sex. TO them,
this is the ultimate in vulneraonllty display.” And that comes little short of
terrlfylng them, with the result that they go up against theé walls- and thed split
“again. And they rejoin their subcultuie with its. contlnuouslv anger-related rela-
ting style. They play practical jokes on each other, they wrestle, they tease,
they jive, which is basucally a lot of hostile exchanges and put-downs delivered
with a smile, and so on., Faced with a large group, they turn on the brush=off and
the phonograph, filling the space with their culture and their music, and rather
ef.ectlvely controlllng the scene with the volume of the music and their dancing.
If you've ever dealt with blacks as a group dancing in a physical space and realized
how really inept you are physucally, you know how much control they can have over
a situation simply by turning on a phonograph. Especially when they turn on soul
music, to which most of us have had only limited exposure and to which we have
little idea how to dance.

Nevertheless, in spite of all these limitations, the impact of alil of the
120 people in the procedure under discussion in this symposium relating to each
other around the music, around the dancing, around the tensions created in the
small groups and whcle business is unmistaksbie. And of all the groups that come
out of these sessions-~the white youth, the white adults, the black adults and the
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black ybuth, it is the black youth who are the ores that have the worst re-entry
problems Because the whole thing impacts oﬁ them more probably than anybody else.

For the first tlme, they get a notion of who whitey is out from beliind his
wall of power and self-control. They find out who they are and the fact that it
is possible to trust somebody without being decimated. They find out that physical
affection ‘between the sexes doesn't necessarily mean sex is its basis., They find
out that Zwe men can hug each other without being queer. They have a whole series
of experiznces that Dlow their minds. Than they go back to the black jungle and
to the two cultures wnth often diametrically opposing standards and requirements.

vhen they return to their doubly hostile world, they really run up against it.
Consequently; you'll find them alternating between openness, articulateness and
trusting, and hostllpty, putting down and aggression, dependlng on the circum-
stances that have intervened, the surrounding peczle, and the circumstances under
which he is behaving at this time. They are probably better off because awareness
of reality, no matter how unpleasant, makes for better programming of one's be-
havior, but they are-also probably more pained. It's sort.of a ''sadder but wisei'
phenomenon. . These individuals express considerable enthusiasm for the experience
after all is said and done.

However, there are others, black and white, adult and youth, who do not come
.out with a clearer head and/or more joy. These come out confused, more frightened,
and angry about where they are at. These are mostly people who experzenced i hcom=
plete processes due to some of the problems that arise when black youth interface
wi th senaltnv-ty, coming from where they do. !t seems to me that one of the things
we have to do is to devise some procedures for getting the black people to where
the white pecple are on the safety issue and for getting the Wwhite peopie to where
the bIaCK peopie are on the relatung issue before we bring them together.

One POSSIbllzty is to have them get together in unlracial groups before
forming biracial groups. One of the problems that blacks have that can be worked
on during the first session {s' that they quite frequently are off into subgroups
of various kinds. There're the militants, there're the dropouts, there're the Toms,
there's the. middle class black, there's the oreo, etc., and there're the older. and
younger blacks, and there! re the male blacks and the female blacks, and there's the
white girl dating male and there's the nondating male, and so on. For instance,

- one of the most important, constructive and explosive confrontatlons "occurred
when a black cauciis was held in which they ultimately Iiterally physically battled
out the issues and feelings aroused by the black men, dating the white women until
they came to an accord, They came out of it with their Heads on straight and in
unison for the first time in many of their experiences. And theh were able to
interface with us and to teach us some of what the ey know about relatfng, and we
were able then to communicate something about what we had learned about being
affectionate, being vulnerable and real, and this kind of thing.

For the white people's part, their initial session would be designed to get
them to the point where they can trust each other and release the affection we
feel fO| our klnd, and to become aware of their racist orlen*at'on, their pcwer
They also need to be made aware of such Bheoﬁsc10us racust feelings as belng ‘com-
fortable in most situations because they ars in effect a part of an aristocracy,
because they have all the resources and powsr to keep the blacks and other oppressed
groups in their place even if they don't intend to use it personally.

Q
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?The blacks in the meantime need to have some techniques that are developed
specifically for them and administered by black facilitators. | suggest, for

instance, that given the fact that they live in a jungle and occupied countrv en-
vironment and that they therefore use a hostile jiving orientation, why not build
sensitivity techniques that start with hostile and/or playful putdowns and playful
physical combat and competiticn games. These could then ke built from into self=
exXplorati~n about what was their reaction to all that by means of intensive, _
probing =rd often psiiedo-hostile comment=eliciting techniques, modelling techniques
and struciuring techniques. These people are very physical, they're very angry.
They have to get the tension out, the tension which is a combination of rage and
fear. They are in a constant state of holding back a profound desire to impact
on the environment and a terrific fear of the impact of the environment back.
They ‘need to get some of that off their chests and out of their bodies before
they can be reacked, and befare they can trust each other, much less the whites;
t'hen the blacks play, they wrestle, they throw each other around, they run, they
holler, they dance, they fight, they swing from the chandeliers. One of the most
profound techniques we have begun using, taking the blacks as our cue, is to do
that. When there is tension in the group, there may be a whole group wrestle in
which everybody gets into a gigantic play fight. Or there may be individual
wrestling in which two individuals who have really been confronting may really go
at it in a total push wrestling match and let off all the steam and all the anger
while at the same time not destroying each other.

. The point is that we have to start designing sensitivity techniques which
will take the blacks from where they are on entry and move them to the point where
they can interface with us, while we use the techniques that were developed for us
to moveé us to the point where we can interface with each other. After which we
would use techniques ranging from lectures to such things as dividing the group
into two sections earmarked by armbands of different colors and then permanently
moving one of the groups into the territory of the other, which are designed to
make them awarz of their unconscious racism, power and control orientation and
so on, ; ,

- After these initial sessions, the groups could be coalesced for the serious
business of encountering other people of all types, |'m sure that if this type
of procedure:were used; there wolld be 3 lot more direct Kinds of things and a
lot less indirect kinds 6f impacts, with more meaningful verbal interchanges .
between the groups. THe blacks are éxtremely artitulate--when they get to the
point where they trust us. They know how to use our language beautifully. They
are people in an occupied land, .in which they are outnumbered nine to one, and
they watch us like hawks. They're like children; their job is to survive and
watch the people who control. They know us like books. We don't know them at all.
One of the things that starts happening when they come out and start talking is
that we get to know them. And, as | said before, one of the problems of becoming
survival-oriented toward thz people in power is that that is all that you learn
about the people in power--how they keep in power. You don't learn about the
existential commonalities of these pcowerful people, their shared humanity with
you. This is what the blacks-~and the women and the young and the old--learn when
there is meaningful verbal exchange of where people are at.

Another thing that happens when people are tuned on the same wavelength in
sensitivity experiences is extremely meaningfuil nonverbal interchanges. All
involved learn about atfection, vulnerability, anger, fear, relief, joy, and other
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powerful emotional experiences from this medium. They learn the enormous communi=
cation load nonverbal channels carry and the tremendous resource physical action,
physical contact and nonverbal communication can be. In addition, the blaci:s learn
how to ekpress and receive affection from all kinds of people without the hustle-
hassle of sex and the fear of homosexuality, weakness, vulnerability, ridicule, etc.

~ They leara how to love. For their part, the whites learn to release their taut

continuovs'control over themselves and each other and to let emotions fly and
feelings zhow without worrying about people rinning amok, and so on.

. In éﬁort, there aré real problems wheﬁ"biaék youth and sensitivity training:
éome together, but it's worth the effort and’hassle. And with somz improvements

in téchh?logy, it could serve as a major tool in the developmenflbf understanding,
acceptarice of self and others, and cooperatibn between the rac#s.

Question Pdriod
what is the role o? the black woman in all this?

She is very ambivalent about this wholé thing. She has a lot to'lose Jike the
white mar has a lot to'lose. But she also has = lot to gain. GShe's beginning to
find out that it's possible to have a real,. huiman relationship with her man, that
it's possible to respect her man. As a blatk woman once said, '"lt's about time we
put balls on our black men." This is one of the biggest issues tHat divide the .
blacks~~the war between the sexes. The blatk men are just as chauvinistic as are
the_white males, while at the same time .thHe actual power relatiOHSpr in the‘black
community is overwhelmihgly in the hands of theé women. They afe {n a state of con-
siderable conflict. They want their black men back, which implies a major change -
in their power position. However, it aiso implies that the black men change in d
manner that would allow them to earn the power and respect, at least from the over=-
riding culture's evaluation of worth in terms of competence at taking control of
things, including the self, and engaging in responses like self-denial and forming

long-term commitments and responsibilities. And there is a fear that they will not

be able to do this on the part of the black women. -

The black men, for their part, have a highly ambivalent attitude toward their

women.  They alternate between being studs and super-sexy in the male sense, being

rascally, irresponsible and even coquettish in a masculine sort of way as a sort of
Peck's bad boy relationship with her as a harsh mother figure, and being sadistic
and super-exploitative and grossly irresponsible.. They have a rather attractive
life in the realm of their relationship to their women, which can be characterizad
roughly as having all the goodies and none of the responsibilities. On the other
hand, they don't get any respect from their women or from the society as a whole

or at a deep level from themselves as they utilize the overriding culture's eva-
luative standards and those of the black subculture on themselves. ‘They would like
to change this, and this is one of the major forces afoot in the whole black scene.
They, too, are ambivalent, but they are much less so than are the black women.

They have more to gain and less to lose by becoming a Uregpecti-abie’! male. But
it's not a settled issue, either within the black men or between the black men and
the black women. And it is an issue that has to be settled bhefore they can turn
around and face whitey. : ' '
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