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INTRODUCTICON

Description of the iIntensified Learning Tlan

In the spring of 1970 the Fort Worth Board of Education zpproved
a trimester schedule for one high school and three middle schools.
In essence, thiece texrms of approximately sixty days each replaced
the ninety day semester. Students would be expected*to complete a
semester course in a trimester. In order to fulfill accreditation
requirements of the Texas Education Agency, class periods were extended.
Because students generally would bte focusing on fewer subjects simaltaneously,
but for longer daily periods, the plan became known as the Intensified
Learning Plan (ILP).

The high échool added the extended-day concept to the plan,
scheduling six 80-minute class periods between 7:55 A.M. and L:30 P.M.
This schedule allowed students to choog to register for five maximum
periods with one 80-minute period reserved for lunch and independent
study. The minimum class load allowed was three.

Tn the middle school and high school teachers taught four courses
daily: Thigl school teachers taught three courses during one trimeéter.

The respective ending dates for each trimester were November 25
(52-day trimester), March 5 (59-day trimester), and June b (59-day

trimester).
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njectives o the ILr

idvantar~es were seen for ciudents and teachers and In trhe wtilization

Pl

of facilities. Advantasges for students includsd the following:

1. Trovide students with expanded orportunities To svtudy more
~ubject and content zreaz during noccohool vear.
2. Allow flexibility in the mammer in which students may earn,

over a four year perind, sufficient credits for graduation.

2. lNurture student achievement by allowing more time per class.

Li. TIncreace the proportion of ctudents who earn credit In electives,

5. Improve student gensral attitudes toward school.

Expectations for teachers included 2 decrease in teacher daily and
term loads and an opportunity to encourage students to explore subject
matter and deyelop in-depth learning. It was anticipated that the rezl-
ization of these objectives would improve teacher-atititude toward their
vocation.

The maximizing of the use of the plant was foreseen as classronms
should serve greater number of children than under the traditional program.
A classroom that served thirty children each semester (60 children yearly)
would serve thirty children each trimester (90 children yearly) under the
ILP.

Wisely, the proposal sent to the Board enumerated seeral possible

disadvantages which needed monitoring. Exeamples arc:

F

Effects on absenteeism.

nffects on student attentiveness and beucher fatigue in the
extended period. ‘

Effects on out-of-school assignments.

Effects of a lapse trimester on achievement.

Sufficiency of pre-project preparation.

gufficiency of at-school class preparation time for teachers.
Adequacy of teaching materials and equipment.

Utilization of independent time by students.
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Hypotheses

assessment,

The objectives of the progrzm, as well as

were translated inho measurable

listed below.

Objectives or Areas in
Need of Assessment

Provid=s shudents with expanded L.
opportunities to study more subject
and content areas during a school
year.

o

AMlow flexibility in the manner
in which students may earmn. OVer
a four year period, sufficient
credits for graduation.

Nurture student-achievement by
allowing more time per class and
an opportunity to focus on fewer
courses per term.

S54.

*

other areas in need of

statements {(hypotheses) as

@Xgotheses

The averase number of courses
completed during 1970-71 by
students will exceed that
completed during 1969-T0.

A substantial proportion of
students will pian to vary from
standard scheduling relative

to (1) the number of courses
taken during a trimester,

(2) the number of courses taken
during a school year, and

(3) the nurber of years
necessary for graduation.

A majority of experienced
teachers will express belief
that they covered as much subject
content and that students
learned as much under the ILP

as previously under the serester
plan at the same high school.
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Zbjectives {cont'd.)

Tnerease the proportion of students

who earn credit in electives.

Improve student general attitudes

toward school.

Lecrease the total number of
different students for whose
instructions teachers are
similtaneously responsible.

Improve teacher attitudes toward
their profession.

e

(1)
L

W)

L.

iootheses (cont'd. )

& randor carple of ctudent:z
drawn fron selected cubjecs
areas at the end of a trimecter
w%ill score egqually as well or
vetter on textbook nieverent
test as a ciiilay sanplie drawm
fram matel:ied schools after

a recular semester.

The diztribution of letter

gr .des earned by students under
the ILP? will not significantiy
differ from thaih ecurned by
students ot the carme hiih school
under the traditional

semester plan.

Performance sScores obtained

by typing students under the
I1P +will not significantly
differ from those obtained by
previous students at the pilot
school under the semester plan.

The proportion of students under
ILP enrolling in selected, non-
reguired courses willl increase
significantly over +that under
the traditional semester plan.

A substantial proportion of
students will indicate that
they are enjoying school more
in 1970-71 then in 1909-70
due to the ILT.

he average daily and total
loads of teachers will
subgstantinlly decrease in
1970-71 from that of 1969-70
due to the ILP.

A significantly greater
proportion of teachers will
express greater enjoyment of
teaching during 1970-71 due
to the ILP than will express
less enjoyment.
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Objectives (cont'd.}
Maximize use of classroom and

equipment.

Miscellaneous Areas in
need of assessment

i=2.

1k,

The number of clacsrooms
necessar:r to accorodate students
will be less under the IL¥

than that required under the
semester plan.

Absenteeism will be reduced
under the ILP as shown by a
sirmificant increase in the AD:
rate for the first trimester
over that of the first semester
in 19G9-70.

Weither teachers nor students
will report that the lengthened
class period fosters an increase
in student inattentiveness or
teacher-fatigue.

Neither teachers nor students
will report increzsed out-of-
school assignments under the

1Lz,

The report card grades of
students continuing in subject
areas after a lapse of one
trimester will equal those
continuing in the subject

area without a lapse.

Teachers and administrators
will express satisfaction with
sufficiency of pre-project
orientation.

The majority of teachers will
report that sufficient school
time has been allotted for
daily classroom preparation.

A majority of teachers will
report that sufficient teaching
materials and equipment are
available.



“ypotheces {(cont'd.)

p
[

. Free time will be szpprovriately
utiliized by ctudenis as
indicated bty reports of
teachers, administrators,
parents, students and
observatior.

Summary Assessment 17. The majority of parents,
students and teachers will
express general satisfaction
with the Intensified Learning
Plan.

Data Gathering Procedures

Sources of data included students, parents, teachers. administrators,
and records in both the pilot school and central administrative office.

Instruments and procedures involved......-.

(1) a student guestionnaire administered to a random sample of
sophomores and juniors at the pilot school

{2) a parent gquestionnaire administered to a random sample of parents
of students at the pilot school

(3) a teacher gquestionnaire administered to all experienced teachers
at the pilot school in December and in May

(4) textbook tests in two subject areas administered to random samples
of pilot and comparison students

Tn addition, many group and individual discussions were held with

teachers, students, parents, counselors, and administrators. Two basic

sources of information were student-records in the counselors' offices

and the principals'! classroom schedules.



211 Gata were treated with appropriate statictical tects, primarily
tests for significance of mean differences, tests for sirmificance of
provortion differences. and the Chi Sauare tect of oodness-of-7it. &S
samples were not extremely large, all data were analyzed with the use of
an Olivetti-Underwood Desk Computer 10l. |

Early in the assessment of the Tntensified lLearning Plan it was
concluded by *the writer that two separate assessments were needed; one for
the high school implementation and one for that at the middle school level.
This decision was based on rationale that held the two implementations of
ILP to be substantially different because of ......

1. The limited extention of the class period in the middle school

(to 65 minutes) in contrast to that at the high school ( &C
minutes).

5. The reduction in teaching-time for middle school teachers (a
decrease to 260 minutes from 275 minutes with extra preparation
time) as compared with an increase in teaching-time (to 320
minutes for most of the year from 275 minutes) without additional
planning time at the high school level.

3. The greater emphasis at the middle school level on objectives in
the affective domain and on learning skills in contrast to one at
the high school level on academic objectives.

4. The addition to the plan at the high school level of the concepts
of the extended school day and considerable independent time for
students.

5. 'The need of high school students to earn credits for graduation.

Early evidence gathered relative to the two implementations indicated

that problems were most likely to develop at the high school level.

: 12
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Discussions with teachers, parents, and agministrators concerming the middle
school revealed ceneral confidence that the plan was an improved one and
that problems were minor. For this reason the present evaluation has

focuseil on the ILP concept as installed at the high school level.
Review of the Literature

Trimester Plans

Fort Worth's trimester plan differs from those planned or actually
implemented elsewhere in (1) its restriction of the schoocl year to the
standard 180 day period and in (2) its substantial extension of the
class period necessitated by collapsing yearly courses into two trimester
courses.

New York State's Plan (1,5)

The New York State Department of LEducation developed z plen that would
utilize 210 day (70 day trimesters) and necessitate the lengthening of the
class period to about sixty minutes.

Tlorida Plan (1,5)

A trimester plan was developed for Polk County Schools by the
Florida Research Development Council that zllowed 75 days per trimester
with no basic lengthening of class periocds. This plan was rejected
because of initial heavy expenditures.

Florida's innovative Nova High School has experimented with three
different school year lengths. The first was a trimester plan, employing
the 73-day terms (a 220 school day yvear) and class periods of seventy
minutes. The plan was discontinued after two years because of the
psychological let down suffered by students and teachers during the added

summer month.

13
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The Lavoratory School at the University of Florida has operated a
75-day trimester (a 225-day school year) with physic~l education classes
on Saturday and a lengthened schcol day.

Florida State University operated a T70-day term trimester primary
school (K-3) for three years beginning in 16964, Resuits, as reported in
an evaluation (8, Micro) after the termination of the project, indicated
that children who only attended the regular school year significantly
outperformed children of similar mental ability who attended the greatly-
extended school year.

In summary, it is seen that generally, trimester plans have extended

the school year without greatly extending class periods.

Four Quarter Plans (3,5)

Generally, four quarter plans utilized the entire calender year to
schedule four terms, three of which must be attended by students. Two
semester courses are usually trichotomized, requiring no change in the

. mlength of the school day or class period.

A suprisingly long list of schools experimented with a four quarter
school year prior to 1950. All abandoned the plan by 1950 with the
exception of Chattanoaga who continued until 1956. The basic motivating
force behind these attempts seemed to have been the common problems inherent
in a shortage of funds and a surplus of students.

Tn recent years four gquarter plans have been developed, considered,
and rejected by another long list of schools led by California and
Tlorida districts, among them Los Angeles. Typical was the plan developed
and discorded by the Del Canpo High School in California due to (1) lack
of student interest, (2) poor parental support, and (3) insufficient funds.

The most serious attempt to implement the four quarter concept is

ERIC 34




presently being made by eight cocperating school distriects in Fulton

County, Georgia {Atlanta) (2, Micro.). Several years of planning preceeded
the implementation in 1968-69. Atlanta maintains that their ohjective is
only to improve the quality of the educational program and that no financial
advantage for the plan is expected. Stated objectives include:

1. An extended curriculum and an improved course selection for
students.

2. Farly graduation possibilities for students.

3. A chance to revamp the curriculum.

Atlanta has trichotomized two semester courses and retained the
traditional length of class period. A college-type schedule is employed.
The school day emplcys ten class periods, Saturday included, and an open
campus. Students come and leave at different times and may not have
classes on some days. Students must attend three of the terms and may
attend four to acéelerate graduation. Each quarter consists of twelve
weeks,

An exploratory evaluation after the first year utilized questionnaires
to ascertain the attitudes toward and opinions about the plan of samples
drawn from both the business and educational domains. It was concluded that,
although each segment of the population perceived different advantages, the
groups surveyed understood the objectives of the plan. Administrators
were enthusiastic about a chance to revise the curriculum; students and
parents perceived widened course selection and early graduation; teachers
noted the new flexibility as serving individual student needs and interests.

Some disadvantages were also cited after one year of cperation:
increased registration problems and record keeping; increase in number of

daily teacher class preparation required; and a possible decrease in

32



opr rtunities for teacl.crs To provide individual =titentlion for - idents.
Tleven per cent of the teachers agreed +that the plam was present..
satisfactory. Seventy per cent expressed belief that it womld ( satis-—
factory with modifications. If needed changes were identifiied .  teachers,

they were not reported in the evaluation.

Specific Trimester Evaluations (5)

Research into the effects of trimester o four-quarter planr is
negligible. Two studies dealing with either trimester or the extended
school year concept were located and are reported below.

California's Chabot Junior College rescheduled the school year into
three trimesters. Although courses were not collapsed most students
contimied to carry the fifteen hours (5 courses) each trimester.
Questionnaires were administered, after one year, to students and teachers
to gather evaluative data.

The evaluation indicated that students favored the new schedule two-
to-one, reasoning that the plan, (1) decreased ‘the amount of wasted time
inherent in a longer term, (2) provided less chance for & "course slump",
and (3) offered improved exposure to courses and total staff. Disadvantages
cited inrluded (1) an improved chance of meking poorer grades, (2) a loss
of time to explore subjects in depth, (3) loss of opportunity to recover
from a slow shart, (4) lack of opportunity to know individual faculty
members well, and (5) too much objective testing. Although grades improved
in the trimester plan some concern was expressed that students were under
too much pressure and brought about by taking too many courses.

A HEW grant provided the means to evaluate an extended year schedule
at Tlorida State University's laboratory elementary school (8). Children

16
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in primary grades (x=3) who attended school year round for a three-year
period attained a lower level of performance in reading than a group

matched on the basis of aptitude who attended only the regular school year.

Summary Statement About tne Literature

The research on either the trimester or extended school year concept
is too meager to support any position.

The fact that four-quarter plans adopted prior to 1950 were discontinued
combined with the reluctance of many districts who have studied the concept
in recent years to adopt it recommends a cautious approach. The Atlanta

enterprise should provide fresh and up-dated information.

17
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TPFECTS OF TiE INTENSIFIED LEARIING !LAN AT THz HIGH SCHoTL

The ILT objective to provide students with an increaced oprortunity
+o study more subjects in a school year was tested by data relative to
Hypothesis 1.

Hypothesis 1. The average number of courses planned to be completed
during 1970—71 by students will exceed that completed
during 1909-70.

Data concerning the total number of courses planned for the school
year of 1970-71 and the total number taken during the fall trimester
were obtained from records maintained in the counselor's office.” The
plans of one-half of the students at each grade level were tabulated to
cbtain an estimate of the mumber of courses completed during 1969-70.

Data reported in the final column of Table A show that approximately
one-third of the students took only three courses during the fall trimester.

TABLE A. NUMBER OF COURSES TAKEN DURING FALL TRIMESTER BY STUDENT
CLASSIFICATION

Number of Freshmen Sophcmore Juniors Seniors Aggregate
Courses Taken

3 36% 30% 349 39% 35%
L S5k 63% 574 497 56%
5 10% 7% 8% 12% 9%

Data in Table B report the number of courses planned for the entire
1970-71 school year. Thirty per cent of the students planned to take a

minimun of ten courses with seventy per cent planning more than the

minimum.

Elﬁl(; _agélgg
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LreDllL Do PN SO R S S S
Student Proportion of Studentc Tuxing —--- ioUerage
Jlacsifi- 12 § 11 ) i 1L |1 . Imuber of
. [ . [ . -
cation Courses } Courses (ourses ; Courses CZourses (Courses ourzes
' Plarmed
- o N —-— [ 3, -
Freshmen 287 325 207 c 125 L7 L 1.k
Sophorores 267 32% 297 87 27 o 11.-
Juniors 337 257 26% a7 L, 27 il.2
. -1 1 ~ -
Seniors 327 187% 57 75 Ly 2% 11.%
N e enmem e ] O -4 - - ~ -7
AgsY eéa‘te —‘29 J 2b]J 273 9,3 22 35 11, Ll-

It may be noted that nearly sixty per cent of the students (taking
"2 or 11 courses) had only three classes during at least one trimester.

The average number of courses planned for 1970-71 was 114,

Prior to the end of the school year students registered for 1971-72
classes. Data in Table C show an increase in the number of courses over
that taken during 1970-71, particularly by freshmen and sophomores. These
two groups will average twelve courses in 1971-72, contrasted to 11.4
a1d 11.3 courses in 1970-71 (Table RB). It is noted that 85 per cens »r
sophomores, after one year of experience in the trimester plan, elected
to take more than the minimum load of 10 courses in contrast to 72 per cent

taking more than the minimum load in 1970-T1.

193
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TamoT L PROEINTT N M STUDIIWS TLANIIING VARILUS INTEEERS U COURBES Tt
1 ‘[l——{ -
1+71=-72
Proportion oif Students Planning to taxe.....
a 10 11 12 13 1k 15 IV, Sjumpber
Jourses | courses]| courses!Courses|Courses|lourses| fourses of oursecs
or
Fewer
Freshmen - 277 i1s b 235 27 o 97 12.0
%
Sophomores | --= 1675 23% 1 26% 23% 6% & 12.0G
i
i .
Juniors - 327 26% 1 217 57 17 L7, 11.2
: ;
|9 =-x e == - ~- o= . ! =
Seniors | 1575% 3975 15% ' 2bd 27 2% Lo 10. 5%
t 1
! i :
!
~t . - - -
Aggregate | 3% 285 19% | 26% 15% 2%, &% 1i.5
1
| l

*Explained by early graduation (10%) and vocational education students (5%).

On a questionnaire, two-thirds of a random sample of students revealed

plans to complete more courses than necessary for graduation.

TABLE D. NUMBER OF CREDITS TO BE EARNED BY GRADUATES

umber of Credits Planned Proportion of Students

20 or 20% 3hh
21 or 21} 155
22 or 224 21%
23 or more 30%

O
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Tindings About Hypothezis 1

The ypothesis is accepted. Records ci.0ow that students trom an
avers-e of 11.l courser during 17377°-71 wna Lhnd irechmen and z-phormoren
will average 12 courses in 1971-T2. seventy per cent of the students tcox
~ore than the minimum of ten courac: dwring 10T0-Tl. and cixty-siz per
cent of the students indicated vlans t - have earned wore than the minimun
of twenty credit hours upon {raduatiomn.

Iypothesis . A substantial proportion ol ctudents will plan to vary
from standard scheduling in at least one of the following
ways:

(2) number of courses taken during a trimester
{t) number of courses taken during the school year

(c) the portion utilized of the four years avallable
for hish school attendance

The ILP objective to improve students' options concerning the manner
in which they may vary course loads was tested by data relative to
Lypothesis 2.

Data in Table A, B, and C previously presented show the variation in
courses taken by students for a single trimester and for a total school year.

Parents on one-half of the sample approved of their children utilizing
less than the standard four years available for high school attendance.
on a related matter, only six per cent indicated interest in a summer term
for their children.

Approximately two-thirds of sampled students reported plans to earn
more than She minimum number of credits necessary for graduation.

During the school year 197C-71, fifty-one seniors completed graduation
requirements during the fall trimester (1h gtudente) or the winter
trimester (37 students). A similar number plan to complete requirements for -
graduation during the first two trimesters in 1971-T72.

21
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Wine 1971-72 junior:s indicated that they would be able to complete

all course recuirement by the end of the yeax.

Findings About iypobtiesis 2

he hypothesis is accepted. Students are taking advantage of the
opportunity to vary thc number of courses taien in a trimester and for
the total year, thus changing the nortion of time committed to the

completion of high school.

Hypothesis 3A. A majority of experienced teachers will express beliefl
that they covered as much subject content and that students
learned as much under the ILP as previously under the
semester plan at the same high school.

Scholastic achievement is a crucial issue in any innovative practice.
A major objective of the ILP was its potential for inhancing, or at
least maintaining, scholastic achievement. This advantage was expected
to result from increased opportunities for students to unhurriedly digest
material in the 8C-minute class period while simultaneously focusing on
fewer school subjects.

Because of the immense importance of this objective to students,
several hypotheses were generated and several types of data were gathered.
Hypotheses 34, 3B, 3C, and 3D all deal with the question.

Teachers who had previcusly taught at the pilot high school were
twice anonymously asked three questions about student academic achievement

under the ILP. Their dual responses to these questions are shown in

Table E.

22
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TEACHER Of ThiJn AbLUT ACADEMIC ACHIZVEMENT

!
Ly

December Response May Response

<]
[0)
5
=
5

Question No Uncertain Uncertain Yes

Did you cover as much of the
course content during the
winter trimester as you 557 - L5 | 62% —— 287
normally do in a regular
semester?

Do you feel that your
students learned as much
and developed as mach in
depth understanding during 55% 10% 35% | 58% 169, 264,
the winter trimester as
they normally do during a
rerular semester?

Do you have any evidence
to support answers to

# and/or #22 (Test 5% -— 95% 27, —_— 584,
results, wits covered,
ete. )

Tmmediately following the fall trimester teachers were in disagreement
about the academic success of students. Approximately one-half of the
experienced teachers in December (55%) responding to the questionnaire
reported in December that they had not covered as much content area and
that students had not learned as much as previously under the semester
plan. The proportion of experienced teachers expressing this view increased
by May to approximately sixty per cent.

On the May gquestionnaire most teachers identified their teaching
area, allowing an assessment of responses by this variazble. This analysis
showed that responses were consistant from department to department except

that teachers of social studies and history expressed greater confidence
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in the T.T then did teachers of science, metheratics, Znglish, and miccellanious

subjects.

Findings ~About ilypothesis 3A

The hypothesis is rejected. The majority of teachers expressed
doubt that academic achievement had been maintained. and the proportion
expressing that doubt increased as the year progressed.

Hypothesis 3B. A random sample of students drawn from selected subject
areas at the end of a trimester will score equally as
well or better on textbook tests as a random sample drawn
from a matched school after a regular semester.

A test covering the material presented during the study of American
History 1 was administered to a random sample of students who were ernrolled
in that subject during the fall trimester and to a random sample of students
enrolled in that subject for a semester at two schools serving similar
socio-economic areas. A test covering material studied by students enrolled
in Algebra III was similarly administered. Consultants in the two areas
aided in the selection of the instruments and in the matching of pilot
teachers with control teachers to reduce the impact of this variable on
the results.

The extent to which the various samples represented their respective
populations was determined through the application of a Chi Square test of
Coodness-of-Fit to the several distributions of letter grades earned by
samples and total pcpulations. In all cases differences were not significant.
T+ was therefore, concluded that samples were acceptable.

Results of the tests are shown ir. Table F.
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TABLE F. TESTS RESULTS AT TILOT AND CONTROL SCHOOLS

History I Test Algebra III Test
Group Sarmle Average Sample Average

Size Score SD Size Score SD
Students completing
course under the ILP| 54 26.5% 6.2 75 14,0 4.2
Students completing
course under the
semester plan 30 22. 4% 7.3 101 13.5% o.1

*Differences in mean raw score were not significant.

Differences in average scores earned by students under the ILP did
not significantly differ from those earned by students under the semester.
It was, therefore, concluded that the differences, although favoring ILP
students, were chance differences due to the sampling rather than to the
treatment. As a by-product an item amalysis was provided for the consultants
in the two areas tested. It is recognized that paper-pencil tests do not

measure well all or even the most important,objectives of history classes.

‘The Finding About Hypothesis 3B

The hypothesis is accepted. ILP students scored as well as semester
students on textbock tests of history and mathematics.
Hypothesis 3C. The distribution of letter grades earned by students
under the ILP will not significantly differ from
that earned by students at the same high school in
1970-71 under the traditional semester plan.
Distribution of letter grades earned were obtained from the data
processing center. Data in Table G compare the proportions of grades

earned during the last nine weeks of 1969-70 by students in the piiot

school with those earned by students during each trimester in 1970-T1.
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JUDLE g, REPORT CLRD GRADES EARWED BY ALL STUDERTS AT PILOT SCHoO.L I
LG T hoebal ranl b L onl o T OATT T T 3 TINT T
Eb%%memiﬁmS&mﬂﬂxﬁA;thﬂﬂﬁﬂﬂlmmm<ﬁm
SI LEARNING PLAN

Provortion of Total Grades
Letter
Grade 1969-70 1570-71 1971-72 1971-72
1st Nine Weeks| Fall Trimester|Winter Trimester | Spring Trimester

23% e o7h 28%

— B — 29% 257, 2l 25%

a 25% 2k 2Lt 23%

D 15% 16% 17% 17%

T 7% 8% 8% 8%

L

Although the total distributions of grades in the spring of 1969-70
and 1970-71 did not vary significantly, other trends were noted.

The proportion of A3 significantly (P=.001) increased. A significant
(P=,001) decrease in C's earned was also noted with a correqunding
significant (P=.001) increase in combined D's and F's. A possible trend
toward polarizetion of grades earned was thus revealed.

Samples of students and parents were asked via questionnaires to
report whether student repért card grades had been affected by the TLP.
The reports in general were Tavorable, although somewhat inconsistent, in
that very few students and parents reported that letter grades were
adversely affected by the ILP. On the other hand, nearly one-half of the
students reported making better grades. The report of parents whose
children made above average grades was similar to that of parents whose
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children earned “ierage or velow average grades.

I+ must be recognized that report card grades are relative measures,
and. thus, general student achievement could rise or fall without being
necessarily reflected by a corresponding change in the distribution of

letter grades.

Tinding About Hypotheses 3C

The hypothesis is partially accepted. Although the total distribution
did not significantly vary under the ILP, a slight tendency toward

polarization of grades earned was noted.

Typing involves a motor-association skill that differs somewhat
from cognitive skills that are the foci of other school subjects. A
successful intensified effort to develop competency in an academic area
might not prove equally as successful in acquiring motor skills as in
typing and shorthand. Some authorities warn against prolonged typing
practice (Russon) in the early developmental stages.

"practice should be distributed. Practice in the form
of drill should not exceed 30 minutes. Nothing is gained
from two hour sessions of repetitious practice.” (7, p.37).

Tor reasons Stated above the effects of the ILP on typing skills were
specifically examined by data being gathered relative to Hypothesis 3D.
Hypothesis 3D. Performance scores obtained by typing students under the

JLP will not significantly differ from those obtained by
previous students at the pilot school nnder the semester
plan.

Typing speeds, as well as report card grades, were obtained for

students completing Typing 1 and 3 during 1969-70 (under the remester

plan) and 1970-T1 (under the trimester plan) from teachers' grade books.
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Tyoing 1 During the fall Trimester
Typing speeds of students completing Typins 1 during 1909-70 and

during the fall trimester of 1970-71 are reported in Table H.

i, TYFING 1 SPEEDS® UNDEK THE TRIMESIZER ALD SEMESTER PLAMN &«

Plan Proportion of Students aAchieving Verious Performance
Levels
)T} 35-39 27204 22-26 Under 22
WPM* WEHM* WPM* WPM* WPM¥
Fall Semester¥¥
1969-70 157 169, 36% 237 11%
Fall Trimester*¥ 7% 11% 257, 2l ol

i

¥ Typing for Tive minutes with not more than five errors.
*% Distributions of speeds differ significantly (Chi Square = 52.6).

The two distributions of typing speeds were enalyzed through the
application of the Chi Square Goodness-of-Fit Test. The resulting
statistic (53.6) indicates that the two distributions differ significantly
(P=.001), favoring speeds developed under the semester plan.

liean speeds .ere also compared through application of the "difference
of the means" statistical test. The mean speed of 411 students taking
. Typing 1 under the semester plan, 31 WPM, was significantly greater
(P=.001) than the 28 WPM obtained by 258 students in the fall trimester.

Report card grades earned by students completing Typing 1 under the
semester and trimester plan are presented in Table I. These data were
obtained from data center printouts of grade distributions by subject

areas.
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. TYSING 1 GRADES® UNDER THE TRIMESTER AND SEMESTER FLANS

Plan Proportion of Students Earning Designated Grade
A B C | D F
Fall Semester !
1969-70 117 25% b7 199 i
Fall Trimester 4
1670-71 A -1 39% 17% 85

¥Distributions were not significant (P=.20)

A Chi Square ‘ommess-of-Fit test was applied to the distributions.

The resulting statistic of 6.58 (daf=l4) was not significant. It is, thus,
concluded that the two distributions of grades earned under the two systems

reveal only chance differences that could be reasonably expected from one

year to another (P=.20).

Typing 1 During the Winter Trimester
As Typing 1 was offered again in the winter trimester an examination
of typing speed was again made to determine if it continued to be depressed

under the ILP. The data are presented in Table J.

TABLE J. TYPING 1 SPEEDS DEVELOPED IN THE WINTER TRIMESTER

Number of Proportion of Students Obtaining Stated Speed

Students 40 35-39 26-3% 22-26 Under 20
WPM WPM WPM WPM WEM
191 8% 9% Lo% 219, 23%

A comparison with Table H, row 2, indicates that Typin

the fall and the winter trimester were similar.
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ping 2

—

cormleting Typing 1 in the f211 or winter trizester.

5 was offered during the winter and spring trimester to studentc

vy students are shown in Table K.

TYPING 2 SPEEDS

Typing speeds obtained

Trimester Proportion of Students Achieving Stated Levels
51 L7-50 37-46 30-36 Under 30
N WEM WPM WPM WPM VP
Winter 2 1 127 19% 39% 26% L,
i
Spring | 111 15% 15% 439, 179, 10%
1

Typing 2 performances by students under the semester pl

obtained.

levels reported for Typing 2 above failed to meet expectations.

Typing 3

Tn the subjective Jjudgment of two experienced teachers,

an were not

the

Typing performances and grades earned were also collected and
compared for students finishing Typing 3 under the semester plan and under
the trimester plan.

Comparisons of performance jevels are shown in Table L.

TABLE L. TYPING 3 SPEEDS* UNDER THE SEMESTER AND TRIMESTER PLAN

Proportion of Students Attaining Designated
Performance Level
N 58 WPM 52=57 43.51 3G-42 Under
Plus WPM WPM WPM 39 WPM
Fall Semester
1969-70 a2 12% 12% 264 265 24
all Trimester )
1970-T- L9 18% 249 39% 8% 107
O

TThe disteipution of speeds differed significantly

= ','a

(Chi Square=20.00, ar=kL).




As the Chi Cauare Coodness-of-Fit staetishic was simificant {p=.C01)
2 RO o 72

it may be concluded that Typing - speeds attained under tne trimester

+

~

lan sisnificantly exceeded those obtained under the sevester nlan.

For further comparison, mean typing speeds were determined. Data in
Table . depict this comparison. The mean typing speeé attained under the
trimester plan significantly (P=.001) exceeded that attained under the
semester plan.

TARLE M. AVERAGE TYFING 3 SPEED ATTAINED UNDER THE SEMESTER AND
TRIMESTER PLANS

FPlan Typing Speed

—
=4

Mean* SD

Fall Senmester

1969-70 92 45,0 7.57

Fall Trimester
1970-71 49 50,3 6.93

¥Differed signiticantly (P=.CO0L)

Report card grades earned in Typing 3 under the semester and trimester

plans were also compared. The data is shown in Table N.

TABLE N. REPORT CARD GRADES EARNED IN TYPING 3 UNLZR THE SEMESTER AND
TRIMESTER PLANS*

Plan N Proportion of Students Earning Designated Grades

A B C D F

Fall Semester
1969-70 95 % 20% 28% | 31% 13%

Fall Trimester 1

1970-T1 49 4% 47% 3% L 18% —--

TDistributions differ signilicantly (Chi Square = 19.71, ar=h).
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It is reeoonized tnzt students completing Typing I in the Tall
trivester nad completed Typing 1 and 2 under the semester plan. It can
not be assuved that improvement in Typing > would be realized by students

completing 211 typing courses under the trimester plan.

Findings Regarding Typing Under the Intensified Lezrning Plan

Performance levels were sirnificantly (P=.Cl) lower for students
completing Typing 1 under the Intensified Learning ¥lan, However,
students under the ILP completing Typing 3, after having had Typing 1 and
2 in semesters, obtained a significantly (P=.05) higher level of performance
than did students who completed all three typing courses under the semester
plan.

It is concluded that, while students may meke slower progress under
the TILP in the early stages of developing typing skills, the possibility
exists that progress may be accelerated during the latter stages and
produce better terminal results. Data relative tc performance aflter
students have completed all typing courses under the ILP will be needed

to resolve the issue.

~

¥

v

Hypothesis L. The proportion of:étudents enrolling in non-required
courses will increase under the ILP over that under the
semester plan.

The expectation that students taxing extra courses would focus on

electives was tested through data relative to Hypothesis 4.

An administrative policy was initiated to discourage students from

enrolling in a specific subject area each trimester {(i.e. take English 3,

4, and 5 during the school year). An expectation to the policy was made for

foreign language. The policy's purpose was to, at least initially in the
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Ii., protect chiidren from overloading in = ~iven school fear, on %

svecific subjiect.

‘n order Lo ascertain the ewtent to wiich students errsiled in non-

[

reguired courses, enrollments in eilg

i

Tire date in Table J report the numbsr o

courses in 1361-70 and in 127-TL.

TABLE O: ENROLLMEWTS IN SELZCTED COURSES *

1t specific courses were e

aramined.

studensts enroilings. in the selectec

Tiumber of Students Humber of Students
1963-70 1970-71
Course !

. Fall Spring Total [Fall Winter Spring [fotal

1
Typing I | hok 57 551 2ha 189 35 473
French T 109 - 109 11¢ - - 11C
Spanish I 201 -- 201 183 30 - 213
German I 80 - 80 72 _— - 72
Latin T Th - y(n hg —— - 49
Homemaking I 88 - 88 71 19 51 141
Speech I 161 5% 21k 71 e} L 165
Drama I 29 -— 29 43 - - L3

* Obtained from print-outs of grades.
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The data do not reveal substantial increases in enrollments in
these courses from 1969-7C to 1970-71, other than Fomenmaking I and
Drama I. Most enrollments declined slightly in these specific courses.
Data in Table P reports the number of classes scheduled for selected
departments in 1969-7C and 1970-T1.

TABLE P: NUMBER OF CLASSES SCHEDULED* IN 1969-7C and 1970-T1
FOR SELECTED DEPARTMENTS

1969~70 - 1970-71

Department Fall Spring|Total |[Fall Winter Spring Total
Foreign Language 33 32 65 25 27 2k 76
Business Education ok 27 51 22 22 23 67
Home Economics 12 12 2L 9 -9 g 27
Industrial Arts 18 18 36 16 17 17 50
Music 9 9 18 [ &) 5 17
Art 5 5 10 L 3 L 11
Distributive 2 2 Y 2 2 2 &

Bducation

ROTC 5 5 10 Iy b L 12

# Obtained from principal's schedule of classes.
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‘Tl,e incrcease in the nwsver of classes held under the trirester
represents larger numbers of students served by each department but not
necessarily larger numbers of different students. In some caces students
enrolled for tne year:; in other ins tances each term envollment represenﬁed
some combination of new and continuing students.

In any case, the data in Table P does report more service rendered
by the departments. When the reports of Table O and P are integrated,

2 picture seems to naterialize that depicts ''students taking more courses

witiin a department” rather than "more students taking a specific course”.

Findings About Hypothesis 4

The data are inconclusive. While it was not established that more
different students chose to enroll in the non-required courses examined,
it did appear that those studenté who did were able to obtain a larger
dose. The effects of the Intensified Learning Pian on individual depart-

ments that offer non-required studies igs not yet clear.
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iypothesis 5. Ti.e proportion of studen
enjoyin. school more under
Plan will be significantly

less enjoyment.

The objective thut students attitudes

indicatin:; that they =are

the ILF than the Serester
sreater than trat reporting

toward school would improve

was tested through data relative to Hypotliesis 5.

Data were obtained through the use of a student questionnaire

administered to a random sample of sophomores and juniors. Student

responses to the guestion pertinent to the hypothesis are summarized

in Tavle Q.

TABLE Q. ENJOYMENT OF SCHOOL BY STUDENTS

Response of Students

FProportion of Students

"Enjoying "school more"
"No cliange’

"etnjoying school less”

51% *
28%

o O% *

*Differ significantly (P=.,001)

Q - .')l"
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it is seen that a simificently larger proportion (517) of ctudents
reported an increase in enjoyment of school due to the Intensified

ienrning Plan than reported a decrease (207).

Findings About Hypothesis 5

The hypothesis is accepted.

liypothesis . Tne average daily and total team load of teachers will
substantially decrease in 1970-71 from that in 1969-70
due to the ILP.

The objective to decrease teacher loads was tested with data relative
to liypothesis O.

" Ag teachers would teach four classes during twe trimesters and
three classes for one trimester, a reduction in daily and term class load
was anticipated.

Data relative to the hypothesis was obtained from the schédule of
classes prepared by administrators at the pilot school. The average
number of classes taughht, the average class size, and the average term
loads arevpresented in Table R. Average number of classes taught do not
average "5" in 1969-70 because of occassional assignments of teachers to
study-hall duty, physical education classes, etc. Average number of
classes taught in 1970-71 do not average "L because one-third of the

e

teachers taught only "3" clasces each trimester.



QO

ERIC

Aruitoxt provided by Eic:

Average rumber of Averagce LAerare
Clasces Taught Class Sice Term Load
Department
Semester Trimester | Semester Trimester Semester rrimester
English Teachers 4.8 3.6 29 29 135 Iuk
Social Studies
Teachers ({(excluding
1 P.E. Class) Lok 3.0 30 0 1=2 100
“athematics Teacherd
(exeluding 1 P.E.
class) Lo 3.5 28 20 136 105
Science Teachers
(excluding 5 P.E.
classes) 4.3 3.3 28 30 123 180
Aggregate b, s 3.5 29 30 132 105

Tz

It may be seen by data reported in the final column of Table R that

the average number of students for which a teacher was at one time

responsible decreased substantially from 132 students per semester in

1969-7C to 105 students under the ILP.

Although class size remained

relatively unchang=d, the number ol clagses taught per day decreased as

planned from an average of sbout four and one-half in 1909-70 to three

and one-half under tne ILT.

In view of the responses and comments by teachers to the gquestionnaire

in which the majority described considerable fatigue, the decrease in

daily and team load must be viewed in corjunction with possible offsetting

increases in demands on teachers.
a8
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1. n incwe oo

coursc. rov. i previously)

2, An irevo oo Do onmunber of

{ Theoreiiznl

Ironunocr oFf

courses taugcht per school year. (11

students taucht per school ye=r.

v T o 120 from 2 x 150 previously).

3. An incroesoo in amourt of time cpent teaching daily. {230 minatec-
from ~70 wiautes proviousiy).
Findings fbout Iiypothesis ©
The tyrotiosis relative B e inily and trimester teacher load in

teams, nuwiber oi Qivoel, and
responsible foi o studenc:

However. it canmot, from

over-all demands on Leuchers

thic gpeeifi

Lo
CIIL o

“ata alone, be concluded

According to 73 per cent

of the exzperienced tecchers at the end of the year the opposite conclusion
P

should be held. Thig report canr be accounted for by an increase in the

mmber of students and classes taught during the schonl year and the

inerease in dail; teaching time.

Hypothesis 7. The wroportion
&

of teachers reporting greater enjoyment

of teaching under the Intensified Learning Plan will be
pirnificantly greater than that reporting less enjoynent.

The objective Lo improve

was tested wid ~:latbive

A1l experi-once? beachers

on theilr ento,

“For two-thirdn +he sehool

beaching

teachers' attitudes toward their profession
tao dypothesis 7.
were asked to report the effect that ILP had

. fesponses are summarized in Table S.

year.
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AN VIR S ey R SN

~EeEPOonse T orsloce. of Teachers

njoving Teaching lore™ A

teachin,” lec. under the intencilied reaxuin,s Pro . oo reported a

grecter on,opnent ov teachin,-.

findinse of lypothesis 7

The hypothesis is rejected.

Hypothesis &. The number of classrooms necessary thie ILP to house
students will subsbantially decreas that remquired

under the semescter plan for a student body of similar sice.

The objective to maximize classroom utilization wne tested with
data relative Lo Hypothesis 8.

The nilot school plant, containing 77 clascro- o, “ouzed 2,481
students wnder the semester plan in 1969-70. In 1°7C-7Y tinder the tri-
recter Eiﬁ& 2,00 students were cocormocated.  Dwho o o ie T oshow that

while o ooversae of six classrooms per perind ers narplas {vacant)

during 1o =70, an average of thirty classrooms per pooicd were surplus

in 1970-71 under the ILP.

~ 30~
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TABLE T. SURPLUS CLASSRIIMS IN 15462-7C AND 1970-T1

- !
! . . . - e s
! Inro_iment | Therber of Surplus Classrooms by reriods
! (Daily)
N 2 = I 5 © ivernce per
! period
, j
Fall 1969-70 ; § ;
(semester Plan) ahtz - 1 Lk o 7 500 11 ¢ it
| !
: !
Fall 1970-71 : i ,
(Trimester. Plan) : 250 36 15 . z2 - 31 26 e 20

The presence of a considerasble number of vacant rooms in 1970-771 was
due not only to the ILP vhich provided that no more than two-thirds of the
students would bhe studying a porticular required subject during a given
trimester but, also, to the extended-day which allowed students to arrive
after period one and prior to the last class period. Other large number
of students were out-of-class during their independent study~lunch period.

The disposition of students is the subject of Table U.

TABLE U. DISPOSITION OF STUDENTS IN 1269-70 AND 15790-T71

Disposition of FPeriods™
Students Earollment 1L | 2 3 T 5 5 Average
7all 1969-70 i 2481
In Class X 218 | 2168 2137 | 2205 | 2156 | 1962 2135
Study Hall ca7 1 a1 b sk | cho | 289 | 358 307
Other ' e e B 36 36 1 161 34
#all 1970-71 2450
In Class Paye Lo110 12608 | 1kbe | 1814 | 722 1523
Independent ; !
Time Couas o33k 838 ) 928 | 556 | 1648 83k
Other IR 6L 6 80 80 80 43
j .
L

FTiTFer 1o Tines Tor 1060-70 and 1570-71.
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lazs per period

S WOPS)

The averase numter of students tlat were out-of-c
{900) is substantially consistant with the average number of surp_Js roons

per period (30) reported in Table T.

Although, students in 1970-71 tock more courses (11. = per student):
than in 1969-7C (10 per student), only 1500+ students used classrooms Der
period ¢ompared to 2100+ studerts per period in 1969-70. |

Thus, the plant accommodated approximately two-thirds of the studens

body per period under the ILP and, at the same time, provided for the
study of more subjects by students during =z school year.

Finding About Hypothesis 8

The hypothesis is accepted. The pilot school plant accommodated zn

increase in the number of counwses taken during the school year by students
with substantially fewer classrooms than previously.

Hypothesis 9. Absenteeism will be reduced under the ILP as shown by an
ircrease in the average daily attendance rate for the first
nine weeks in 1970-71 over that for the first nine weeks

of 1969-70.

Data relative to Hypotheses 9-16 were used to test various issues

related to the Intensified Learning Plan.
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Data relative Lo the hypothesis was obtained from central admin-

i strative records. Memberships and absences are reported in Table V.

TABLE V. ABSENCES UNDER THE SEMESTER AND TRIMESTER PLANS

Statistic Semester Plan Trimester Plan
1969-T70 : 1970-T1
1st 9 Weeks | 2nd 9 Weeks | 1lst 9 Weeks | 2nd 9 Weeks
Avg. Daily Membership 2495 2502 2410 2380
i Avg. Daily Absence 175 217 164 216

Avg. Daily Rate of
Absence¥ 7.0% 8.7% 7.0% 9.1%

*Not significantly different

Finding About Hypothesis 9

The hypothesis is rejected. The attendance under the ILF did not
significantly differ from that under the semester plan.

Hypothesis 10. A significant proportion of teachers will report that
the increased class period has not increased teacher
fatigue or student inattentiveness.

Teachefs were twice asked to report the effects of the lengthened class
period on their total-day fatigue and on student attentiveness. A random
sample of students were, also, querried regarding the exteni of their
attentiveness in classes. Responses to the questions are reported in

Tables W, X, and Y.




TARLE W. EFFECTS OF THE LENGTHENED PERIOD ON TEACHER-FATIGUE

Effects of Lengthened Period Responses of Teachers
on Teachers December May
"Decreased Total-day Fatigue” 8% 3%
"No Effect” 27% 259
"Incereased Total-day Fatigue” 64, 72%

XDiffer significantly (P=,001)

The data shows that nearly two-thir.:- of the teachers (64%) felt that
the extended period has increased their fotal—day fatigue in December. This
proportion grew to 72 per cent in May.

The data in Table X show that the majority (59 per cent) of teachers
reported in December that student attentiveness had not decreased due to
the lengthened period and that forty-one per cent reported a decrease in
attentiveness. These proportions are not significantly different. In May
the majority of teachers (56 per cent) continued to report that classroom

attentiveness had not decreased) 45 per cent contended that it had.

TABLE X. STUDENT ATTENTIVENESS AS REPORTED BY TEACHERS

Teachers' Report About Student At ntiveness | Responses of Teachers
Due to ILP

December May _
"Decreased" 419 RIS
"No Change" 499, 439,
"Increased" 10% 13%




The data in Tatle ¥

attentiveness to

(2]

STUDEIT SELF-REPORT &

report the randorized

lacsroom instruction.

ATTENTIVENESS

rzi

students’

Portion of Class

Pe-riod Attentive

Proportion of Classes

Attentive 25% of (llass Period &% of Classes
Attentive 50% of (lass Period 197 of Classes
Attentive 757% of Class Period 229 of Classes
attentive 3375 of Class Period Lot of Jlasses
student: report that they ore attentive a2t least seventy-Tive per cent

of the class period or mores in most (32 per cent plus 42 per cent) of
p p

their classes.

classes they report being

Findings of Hypotheczis 10

The hypothesis is rejected.

teachers reported greater fatigue under the ILP.

Tn one-fourth (6 per cent plus 19 per cent) of their

attentive one-half or less of the time.

A significant (P=,001) proportion of

With regard to the latter

part of the hypothesis aboul one-hali of the teachers reported decreased

student attentiveness:

attentiveness.

the rest reported increased c¢r no change in student

Students report that they are attentive three-fourth of the time in

three-fourth of the classes.

Hypothesis 11.

The majority of teachers and students will report that

the ILF has not affected an increase in home assignments.

Teachers and a random sample of students were asked to report the

effect of the Intensified Learning Program on homework.

reported in Tables Z and AA.
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Data = Table 7 show that z majority of teechers {797 reported that
the quantity of home assignment had rot increased. The proportion of
teachers reporting a decrease in the guantity of home agsignments (357

exceeded that reporting an increase (z0%).

TABLE 7. EFFECTS OF ILP ON HOME ASSIGIMENTS A3 ERPCRTDD . TEACHEES
Effects of ILP on Assignments Pronortion of Teachers
"Decreased Quantity" i 35%
"Wo Effect" ‘ LL,
"yncreased Quantity” 20%

A comparison oi data in Table AA and in Table Z show a slight
disagreement between teachers and students regarding the effect of the
ILP on home assignmenfs. About twice as great a proportion of students
as teachers reported an increase in out-of-class assignments. The majority,
however, of- students (60%) report no increase in out-~of-class assignments.
The proportion of students reporting an increase in assignments (29%)

exceeded, but not significantly, that reporting a decrease (21%).

- TABLE AA. EFFECTS OF ILP ON HOME ASSIGNMENTS AS REPQORTED BY STUDENTS

Effects on Home Assigmments Proportion of Students
"Decreasel Quantity" 21%
"No Effect" ' 29%
"Increased Quantity" 29%
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indings

About Hypothezlic id

The hypothesis accented. = sicvarniant majority of teachers and
students reported that the LLi sither had no cifect or had decreaced licne
assimnments.

Hypothesis 12. The report cerd grades of students enrolling in two levels
of = subject in consecutive tleESEErS will not differ
sign Iavanu14 fvon Thowe wi stud ts sno allow & trimester |
to lapse vetween levels oif a suuj cb

Report card Jrades

I, and American ilistory

of students

1 and ¢ during 14G70=-TL were obtained.

taling AHlgebra 1 and z, English 3 and

-~

Report card

grades of those who studied the subjects under three conditions were

compared:

earned consecutively 1in the winter-

intervening trimester (fall-spring).

TABLE BB.

THE EFFECT OF

(1) grades earned consecubively in the fall-winter, (2) grades

spring, and (2) grades earned with an

The comparisons are shown in Table BB.

& LAPSED TRIMESTER ON REPORT CARD GRADES

Proportion of Students Farning

Coursz and Seguence N

: ! A B C D F

English 3-4 ' ! ;
Fall-Winter¥* D lhe 207 27% 27% 194 7%
Winter-Spring¥ t188 . 12% i 2T% 29% 20% 1 12%
Fall-Spring* D220 |k 229 33% ong, 8%

' : i

smerican History 1-2 . | 1
Fall-Winter* 139 1+ 2.% 32¢, 1 19% o0f 1 L
Winter~-Spring¥ 1 178 7 13% 337 . 26% 29% 9%
Fall-Spring# bash o 1s% 25% 315 21% 10%

Algebra 1-2 : o
Fall-Winter¥ 18 129 279 1 23% 267 129
Winter-Spring# 106 i 10% opd, - 31% 239, 149
Fall-Spring , 126 11% 23% 2hd, 284, 1he, -

H

*Significant differences

j
Telwden distributions of grades et least at the

05 level of prouabllity.

L
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The data in Yable . chow that students wio took tie Tnglish -k and
‘merican Hiétory i~ in the Fall-winter secuence ;enerally earned significantly
higher revort card grades than those tuking tnroce courses in other seguences.
However, students vwho zllowed the winter trimezter to lapse obtained
higher report card srades than those teking the courses consecutively in the
winter-spring terms.

Tn the case of Algebra 1-2, students teking the course in the fall-
winter terms obtainedvsignificantly higher report card grades than those
taking the courses consecutively in the winter-spring terms, but, not
significantly higher than those who allowed the winter trirester to lapse.

The date indicate that "time of the séhool yéar” courses are
taken is a relevant variable, but the presence or absence of a lapsed

- term is not.

Findings About Hypothesis 12

The hypothesis is accepted. The presence of a lapsed winter trimester
did not significantly alter report card grades. The report card grades of
stidents who allowed the winter trimester to lapse between level. of
courses were not significantly different from those who studied the course
consecutively in the winter and spring. Generally sbudents completing
éourse se?ies in the spring trimester, whether a trimester lapsed or not,
obtained lower grades than those completing the game series in the winter
trinester.
Hypothesis 13. A majority of parents aﬁd teachers will express
satisTaction with the effectiveness and sufficlency of
pre-program preparation.

Teschers and the sample of parents were asked to express an opinion

°. | 43
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about the staff and cormmunity preparation that preceeded the initiation

of the ILP. Responses of both groups are reported in Table CC.

TARLE CC. OPINIONS OF TEACHERS AND PARENTS ABOUT PREPARATICN FOR THE ILP

Proportion Responding as Indicated
Teachers® Responses Parents' Responses
Indequate Adequate Insufficiently Sufficiently
How effective was the
pre-ILP orientation and 76% 2L, — ———
preparation of the
staff?
To what extent where '
you orientated to the _— - LBx 529
ILP prior to its
implementation?

¥Not significantly different from .5.

A majority (76 per cent) of teachers expressed the opinicn that
pre-ILP staff preparation was indequate, and one-half of the parents
indicated satisfaction with community orientation. Forty per cent of the
parents expressed a desire for an orientation meeting during the spring
of 1970-T71.

Teachers were also asked to make recommendations for a pre-ILP
orientation at other schools. Responses centered around (1) a staff's
need for orientation by ILP-experienced personnel, (2) the need for a
staff to become cognizant of potential problems, (3) the need for a staff,

kby departments, to make decisio;s gbout necessary adj.. tments in course
content, grading procedures, teaching strategies, etc., and (%) the need

for time to restructure a guantity of lesson plans.

Q (:-ﬂ ' ‘}Sa
! | S




Finding About Hypothesis 13

The hypothesis is rejected. A substantial majority of teachers
(76 per cent) expressed the view that pre-program preparation was inadequate.
Approximately one-half of the parents reported inadequate orientation.
Hypothesis 14. A majority of teachers will report that sufficient

school +hime has been allotted for daily classroom pre-
paration.

Data were collected through the use of the teacher guestionnaire.

Responses are surmarized in Table DD.

TABLE DD. ADREQUACY OF PREPARATION TIME

Preparation Time Assessment Proportion of Teachers
"Assessed as adequate” “ 20%
"Assessed as inadequate" B80%*

¥Significently different from .5 (P=.01)

A majority of teachers (80%) assessed the school time available for

classroom as inadeguate.

Findings of Hypothesis 1L

The hypothesis is rejected. It is Important to note that expressions
about this matter were not available from teachers at other schools

for comparative purposes.

Hypothesis 15. A majority of teacners will report that sufficient
instructional materisls and equipment are availaole.

D?ta were collected through the use of the teacher questionnaire
i

50
L5~




TARLE EE. AVAILABILITY OF INSTRUCTICHAL MATERIALS

Availability of Instructional Materials Proportion of Teachers
"Sufficiently Available" 65%
"Insufficiently Available" 35%

The majority of teachers assessed the availability of instructional

material as adequate.

Finding About Hypothesis 15

"The hypothesis is accepted. A majority of teachers assessed the
availability of materials as adequate.

Hypothesis 16. A significant majority of teachers will judge the
independent time available to students to be
uncbjectionable.

Teachers were asked to assess the value of the independent time
available to students during their eighty minute lunch period and to
estimate the proportion of students who spend most ofvthis time studying.
gtudents were asked to name their usual activitfes during this time.

Data in Table FF show that teackers believe that most students

(77 per cent) spend little, if any, time studying during their independent

period.

e
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TARLE FF. TEACHERS® ISTIMATE OF THE TIME SPENT BY STUDENTS STUDYING
DURING INDEPEWDENT TIME

Assessment Proportion of Teachers Expressing
This Belief

Believe that 10% of students spend
most of their time studying during 774 of teachers
free period

Believe that 25% of studencs spend
most of their time studying 99, of teachers
during free¢ period

Believe that 50% of students spend
most of their time studying during 144, of teachers
free time

Teachers' suumary assessment of independent time for students is

depicted by the data in Table GG.

TABLE GG. TEACHERS' ASSESSMENT OF INDEPENDENT TIME FOR STUDENTS

Assessment Proportion of Teachers Holding the
Perception

Scale Position

1 An Unnecessary Evil 464 of teachers
2 A Necessary Evil 59, of teachers
3 Neither an Evil nor a

Benefit ‘ 17% of teachers
4  Somewhat Beneficial 239 of teachers
5  Beneficial - : 9% of teachers

The data indicate that teachers are in considerable disagreement
concerning the value of independent time for students. One-haif of the
teachers perceive it as an "evil" and for the most part unnecesssary:

[ERJ!:‘ one-half hold a neutral view oxr see it as beneficial.

o¥-
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cnitained in Table I,

)

I
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Students' reporis of treir activiities are

TATDLE M,  STUDEWIS SELF-FEPEY

A = mTT
ACTIVT TI1ZS

Student Activiiy

Mootly study 2Lk of students
Mostly relax and stuay 157 of students
Mostly relax 41 of students
Mostly other : 157 of students

Less than one-half of the ctudents (43 per cent) report that they combine
studying and relaxing: included =re +wenty-iour per cent who report that

they study most of the time.

Teachers were also asked to indicate where or not students on
independent time interfered with or disturbed classes in session. Data
reported in Table II show that a majority of teachers (83 per cent)

report that their clasces are disturbed by out-of-class students.

TABLE II. EACHERS' REPORT OF DISTURBANCES BY OUT-OF-CLASS STUDENTS

Response Proportion of Teachers Responding

Out-of-class students "Do disturb”
classes

83% of teachers
out-of-class students "Do not"
disturbk clnzses 17% of teachers

Non-systematic observations were made on seversi ~ccasions during trz
£21i trimester by the writer throughout the buildings and grounds. These

observations revealed only occasicnal students in halls and on the east and

ESS&B-



west czrrus ooy Lill oo W

vbgserved on TuLo af

mbered Lrosn o S Tnree > Lotne tservations
were made in TooT TTEAL

Iojeccioni i Toouvion oo 70 soted SRHEM oF S bz
tend-=d to be oo and i *f approached.
indings sboutb 1.

The lynothenis Lo orolfes ol s Jtale oi fhee bes omorp reporued

ot

perceiving Tildeuony Lime n oo dectionable and bhio asjority of

()

S
=

teachers (87 wer cer’’ repory LoGT students disturb clscegen in ssion.

cnbs, beachers, snd stuw’ato will

Hypothesis 1. ap
iinee in the Intensified ieurning Plan.

Bypothecis: L7 wu. develouco o cenerate dats that would surmarize

assessments of che iLT by teacroers, pavents, and students.

‘Peachers and sampled parents were asked to make o swmmary ac: _ssuent
of the Intensitiied Learning Program. Three possible choices were offered:
(1) return to the semester plong (2% wodify the ILF; (3) zcceot thie ILP

in its present form. Responsei o the two groups are repolr in Takble Jd.

TABLE JJ. SUMMARTY ASSESSMEND b i 1oP BY TEACHERS AND PARENTS

Grovy Cremortisn of the Group kKesponding as indicated

ctburn to the Modify ILP Accept Present
Semester Plan 1LP

Teachers Tecenber 219 57¢ 221,
sy A Ly, 108

I_J
=
=
n
B
Y
~
c
P
?
ey

Parents
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r  proSresced. L Do, crBion recliii€nidding return Lo Lie cemester onian

inercased frow L pur cent i Lecennor
conjority, Lowever, counilumed Lo cuores

"ndiTications of the Tir swsgesied SY indiviaduazl teaciers on

-

S The need to cchedule teacher. Leaching day ac to wllow for
e brenks ond lncersnced o anning tice.
3.  The need to cneduralc students to tare wore thnan a minimum

yearly course load.

147

Stugdents were ziso ached LT trey mercelved the IL: as an 1nproved
plan over the semcgter plan. Bevenly per cent responded "yes", the rest

said "no" (14 per cent) or were uncertszln (16 per cent).

Finding About Hypotnesis 17

The hypothesis is partially accepted. Although the majority of
parents (86 per cent) and students (70 per cent) expressed confidence In
the ILP, nearly one-unalf (4 per cent) of the experienced trachers at

the end of the school jear yoconmended rebturning to tne semester plan.

20
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The 1.7, uwln The »jueltl oo e urineiphos lnvooved, was inztellios

o7 three riallc : . coored Jhadenls e reluiively
ror-alfluent nei-hbooT w0t

Sy e el Cced e elget period cehooi duy
with 45-minute poriod., oeadhor.  val-d six periods, and one period
each W wbidized Toeorwnen woo 3ooaecdngo. 2tudents had ceven clzcssges

Fa

and lunch period. crder {1 - .1 o ooaools operated o six-period day
in which ihe tescher tught ous TLonied and ctuwientc were enrolled for

five courses. bBacn clags poriod FeE extended o minutes.

Where bLean teaching cnistr tezdher:s had one planning day weekly
and students had n independent study period. At one school each team
ruided students' activities at this time. All schools had also initiated
the concept of continuous progress in mabhematics.

As at the high school level. apnroximately cwo-thir ° of the students
studied the first portion of a sut-ject {i.e. Engliish 4), during the first
trimester. The sEner ome-bided ciucied the subject during the seconi

trimester.  All students comploted the seeond portion (i.e. English &

either the gecond or third trinester.

Data Gathering Het!
Data relabive Lo e effectys ol the 1% at the middle school dlevel
were collected threowh intervicws, from sehiool record and schedules, but

primarily throush fre upre or o teacher questiomnaire during the winter

96
- . B L
trimesier. @
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rfects of thne Intensified Learning rlan at Ficddle Schoolis

omjectives for the ILP at the middle school level were generally
jjentical with those for the nign school. The resulis cof the anzlysis

cre revorted in conjunctior wita appropriate objectives or issues.

O3JECTIVE: Provide an expanded curriculum for middle school students.

—

The foregoing objective 1is consistant with and furtiers one of the
alas of tie middle school rovement which is +o »rovide increased
ovportunities for young adolescents to explore various subject and
5:111 areas.

Under the semester 1lan in 1969-70 studenis of tae three pilot
sciicols studied seven courses in the fall and seven in the spring. Of
these, five each term for eighth grades were courses in required
subjects - science, mathematics, English, social studies, and physical
ecucation - lecving two electives each term. Sixth and seventh grades
also were required to take reading, allowing cne elective per term for
them.

Under the trimester plan students studied five subjects each term
allowing fifteen for the year. As required ccurses remained unchanged,
every student gained one additional field of study during the year.
Finding: Middle schoodld students studied one more course each under the

trimester vlan than previously under the semester oplan.

OBJECTIVE: Maintain student achievement under the expanded curriculum.

Teachers were perceived as the prime source of student achievement
and were asked two questions about classroom achievenent.

1. "pid you cover as much content as previously under the semester
nlan?"

98-



5. "pid your students learn as much?’

Teacher responses are reported in Table KK.

TABLE KK: REPORT OF TEACHERS ON STUDENT ACHIEVEMENT

Question Propertion of Teachers Responding. ..
No Uneertain Yes

1. Have you covered as
much of the course
content during the
fall trimester as 20% -—— 80%
you normally do in a
regulur senmester?

Did your students learn
as nuch and develop as
much in-devnth learuing
during the fall tri- 12% 16% 72%
mester as they normally
do in a regular semester?

n

The data show that the vast majority of teachers had covered as riuch
content in the subject areas and felt that studaents have achieved as much.
Eighty-six per cent, also, stated that they had evidence to support their
positions.

Finding: The vast majority of teachers report that they are covering as

much material as previously and that students are learning as much.

OBJECTIVE: Decrease teachers' daily and term student loads.

As the nmumber of classes taught for a term decreased under the
IILP from six to four, it would be expected that daily ahd term class
loads of teachers would decrease. Data shown in Teble LL , obtained from
principals' class schedules, support that hypothesis.

i)
20
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“ATLY AN TERM OTUDENY LOADS AT THE MIDSLE

3CHOOL

196 -70 Semester rian |

1970-71 Trimester

Subiect fred Thaniber of Clrss Daily Nunber of Class NDaily
Jedily Size gtudents| Daily Size 3tucert
. Classes Load __ | Clnsses Load
Tnelish 6 30 180 L 31 124
socisl Studies & 29 1T b 2 116
athenatics ) 30 182 It 3L 1ok
seience 6 30 189 L 2% 115
feregate 6 30 180 L 30 129

The data indicate
aecrease the nwiber of

a daily average of 180 in 1969.-70 to 120 in 1970-T1.

iny,
rinding:

reiuceu.

Teachers'

tnat the

students

instructed about the sane number of stuuents

daily and

Teacners,

Tmurove teachers' attitudes toward teaching.

Teachers were asked about the effec

toward their profession.

O
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J. crease in classes taught :er day did
for whicihh teachers were responsible from
under tne
per school year.

tera students loads were substantially

+ of the ILF on their attitudes

Their responses are reported in Table MM,
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Tnestion sroportion of Teacners i€s! criling as Inalicatea
Yecreased Enjoymernt he.anced wmifect] Increased mrjoyre)

Inw has the ILY
artected tne extcuy 16
to wiiich you enjoy
Teaching?
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®¥sicnificantly dil'ferent Lronoriions.

Tne «ats sagh. tnat &

irieer rovortior. or teacners

re-orted increased eroyment o7

THecreased

enionrent’ due to tue ILI.
JO

Miscellaneous Problem Areas

Nata relative 1o several nicecellanenus arens wvere gathered crimarily
tnrough the use of a teacner questionuaire. These data are reviorted

velow.

area 1: Student attentiveness

A significantly greater proportion of heachers {45 rer cent) revorted
that student attentiveness nad “inmcreased ciue to the ILF taan reported it
1

“Jecreased’ (U ier cent). Others (50 rer cerl) reported 'no effect’ .

Area 2: Teucner latigue
A larger vprovortuion of teacners { - ver cent) revorted that teacher
fatigue had ''decreased” under the ILP than rerorted it increased' (20 wer

cent). One-hizlf of the teachers rerorte’ ‘e effect’.

60
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Altihougn no teacher revorted that out-of-class assignments under tn
TLi had “increased . S0 ver cent reportec a decrease . Others revoried

‘o change’ .

Area L: Adequacy ol rre-oroject orientation

Tae vaost ma ority of teachers (&2 wer ceul) rovorie sotlsfaction
vitn nre-vroject orientation.
Lren 5 Adeguacy of onching potawiats el clazce prenaraiion Tine

The majority of teachers (6L per cent) exuressed satisfaction with
both thne availability ol teacniry; sateriais and the at - school class

sresarat.on tine.

fprea 6: Value of independent study

Although ninety per cent ol the teacheres reported tnat students on
independent study time did not disturb classes, only one-half of the
teachers Judged that studenis snpent more taon Tifty ver cent of thelr time
studying. It may be nela with some assurance that middie school students,
if rovided an owtion, 10 not choose to uwiillze a large portion of tneilr

indeuendent time suvudying. mhis finding is consisteant with other data

3

gathered reletive ho studert toe SUoArnieroniont Lioe

srea T:  Sttendznoe

In the ex .ectation taat t

imirove scnonl attenaa:ce,
relative data was obtained from central administrative records. Average

aaily attendance rates are revorted in Table NN,
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“nt ere rate: the [L1 Tunsatisfactory’ . Thirty @er card rat

“setisfactor, wit . .ocificavions’; seventy per cent ol the teacuers rated

it Tsatisfactory’ in its wresent rorm.
Cilunddingg: piddle senool

{ tenciners overwnhelmingly apvroved the Intensified

iearning Plan.
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SUMMARY

swnmary of Major Finding at the liigh School

pPata relative to the objectives and other areas in need of assess-
ment were mathered during the Ifirst year of operation of the Intensified
ieazrning Plan at one high school. Bources of data included students,
parents, teachers. und sdninistrators as well as school records and
schedules, ete. 1nutrumnnt5 tveluded questionnaires, conferences, and
textbook tests.

The data indicated that five major objectives were being attainead:
Objectives 1, 2, 5, &, and 8. {(see p. 3-5 for list of objectives)

Objective 1. Provide students with increased opportunivies to

study more subjects during a school year.

A substantial majority of students are able to study more subjects

each schiool year. In 19706-71 approximately seventy per cent of the

students exceeded the ten-course maximum load possible under the

semester plan. In 1971-72 eighty-five per cent of the juniors will

exceed that maximum and will, with sophomores, average twelve courses. (p.13)

Ybjechive 2. Allow flexibility in the manner in which students may

earn sufficient credits for graduation.

Students are exercising the option to select course loads to suit

their individual needs and plans. Fifty seniors will have completed

high school requirements after the second t.rimester in 1971-72, and

nine juniors will complete their total requirements, exercilsing their

option to graduate after three ye&rs of' high school attendance. (p. 16)
63
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schools in two subject areas provided almost identical resuits.
Report card grades did not vary significantly from those earned by
pilot students in 1969-70 under the semester plan, althoush some
slight tendency to polarize was present. Students generally reported
that their grades were improved although parents noticed little
change.
The expressel opinions of many teachers were in confliet with the
data above beczouse slirhtly more than one-hzalf of the teachers.
in May. reported that (1) they covered less content and that (2} the
students learned less than previously under the semester plan. {p. 17
Objective L Increase the proportion of students who’earn credits

in electives.
The absence of an increase in enrollments in most electives prevents
concluding that the ILP fostered growth of enroliments in these
departments. As most students enrolled in more courses than pre-
viously, it is assumed that they!chose to complete renuired courses

rather than to explore electives. (p. 27)

Objective 7. Improve teachers' attitudes toward their profession.
Although approximately one-half of the experienced teachers reported
that the ILP had not affected their professional attitudes, a signi-
ficantly larger proportion (36 per cent) reported enjoying teaching

"less" than reported enjoying teaching "more" (13 per cent). (p. 34

In terms of problem areas and special issues +he data support the

statements that follow:

1. Teacher fatigue increased. Sixty-four per cent of the teachers

reported increased fatiéggsunder the ILP in December, 72 per cent

ERIC o




in May. The response was substantiated by couments on the

teacher questicnnaire. (p. 37)

5. The data about student attentiveness during the lengthened

period was incornclusive. Teachers could nct agree (dichotomized).
students claimed to be attentive seventy-five per cent of the

time in most classes. (p. 38)

The presence of a lapsed term aid not alter report card grades

)
.

in three subjects: English, Algebra, and Americen History.
Students taking these courses in the tall-spring sequence
obtained report card grades that slightly exceeded those obtained
by students taking the same courses consecutively in the winter-
spring sequence. Howevér, grades obtained in the fall-winter
sequence generally proved significantly superior to those taken

either in the winter-spring or fall-spring segquence. (p. L2)

4. Teachers failed to perceive value in independent time for

students. Almost one-half cf the teachers defined independent
time for students as an unnecessary evil, and the majority
(83 per cent) reported that classes were disturbed by ocut-of-

class students. (p. L46)

summary Assessment of the Trtensified Learning Plan by Teachers, Parents,

and Students at the High School

Although the majority of parents (86 per cent) expressed confidence
in the potential of the Intensified Learning Plan and most students (70 per

cent) perceived it as a better plan, a large proportion of experienced




teachers (L4 per cent) recommended, at the end of the school year.

returning o the semester plan.

Summary of Finding at the Middle School ILevel
\Migdle school teachers, through an anonymous guestionnaire, expressed
solid cenfidence in the worth of the Intensified Learning Plan.
Specifically ihey report that . . .
(1) +they are covering as much subject matter as formerly,
(2)'ﬁeshﬂaws&mimmnmgasmmm

(3) they have made substantial changes in their instructional
methods, and

(4) they are enjoying teaching more.

Tn a final assessment, the vast majority (70 per cent) of the
teachers noted the ILP "satisfactory" in it's present form, the remainder
expressing approval if modified.

The Intensified Learning Plan attained it's major objectives to
(1) expand the educational opportunities of students while simultaneously,

(2) reducing teacher load.

Recommendaticns
The foregoing data will support considerable extension of The
Intensified Learning Plan at the middle school level but only limited
extension at “he high school level. Implementation at additional
high schools, particularly in neighborhoods varying in socio~economic
status, would provide importeant additional evaluation data. Recommendations
made by the staff at the pilot high &chool should be considered in

designing pre-orientation plans. (p. Ll)
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fvaluation should continue and focus on the following issues:
(

(2) Specific achievement of the slower learner

I._J

) General academic achievement

(3) The effect of the lapsed-trimester on academic achievement

(L) The extent to which students choose early graduation in
preference to an expanded curriculum

(5) The influence of the lengthened period on teaching strategiles

(6) The effects on the quantity and quality of pupil-teacher
interaction.
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AP'Penc‘l'x A

Middle School

TEACHER QUESTIONNAIRE: ILP
Randowm Sample

This questionnaire (for experienced teachers only) has the intent of
gathering evaluative data relative to the Intensified Learning Program.
Please respcnd with optimum accurzcy and candor. Do not sign. Return
directly to the Research Department, Room 32, East Amnex,

Thanks,

Charles L. Evans
Director of Research

Instructions: Respond by encircling the appropriate numeral.,

1 2

(Middle School Teacher) (High School Teacher) Circle one numeral
1. Have you covered as much of the course content 1 2

during the fall trimester as you normally do in No Yes

a regular semester? 20% 80%

Comment _
2. Do you feel that your students learned as much 1 2 3

and developed as much in depth understending No Uncertein Yes

during the fall trimester as they normally 12% /6% T72%

do during a regular semester?

Comment
3. Do you have any evidence to support answers 1 2

to #1 and/or #2? (Test results, units covered, o Yes

ete.) /3% 56

What, if yes?




APPQT\A\Y A ’ PZ

1% 7% 0%
To what extent, if any, have you changed 1 2 3
your teaching style, technicues, ete. to Little Moderzte Cubstantial
adjust to the longer periodr? change change change

If 2 or 3 are circled, what changes did you make?

(Answer only if you teach mathematics, social studies, science, or
English exclusively.)

a. What is your average class 10zd? students

b, What is your daily load? students

¢. How many classes do you teach daily? _ classes

¢ o
/4% 2% 527%
How has the ILP affected the extent to which you 1 2 3
enjoy teaching? Decreased Balaonced Increzsel
effect

Comment

7%% 20/
Did students who transferred in to youw ~lsss 1 2
from another school have unusual adjustmei. No Yes
problems due to the ILP?

I yes, why?
%% 0% #5
How has the lengthened class period affected the 1 2 3
general attentiveness of your students? Decreased No Increased
it effect it
Comments

0% 0% 2o

How has the lengthened class period affected 1 2 3

your total day Tatique? Decreased No Increased
it effect

Conment

72
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)
0% 0%  —
10. How has the TLP aifecied the guantity of 1 2 2
home assignments made by you? Decrcased Mo Tncreased
it effecs

Comment -

11. How effeztive
and preparation of Ui

)
/7% $2%
orientation 1 :

Inadeguate Adeguate

What orientsticn or rrersrution would you recoriend for w suull
entering Iibv

12. Ts the tire avuilable ut schiool for class 1 2
preparation generalily sufficient? No Yes
Comuaent

13, Are necessary instruchion:l smaterisls and 1 2
equipment generally available? o Yes

If no, what is needed?

1L, Do sbtudents during their Tree time, disturb o 2
1= >
your classes or in any way interfere with your Iio Yes

instructional nrogram?

If yes, please ccmment.

335 225 % 6% £

15. Vhat per cent of studsni. spend ozt of 1 2 3 L 5
their frec time star“'LnC (mex rot eating 107G 25% 50% 75 909
lunch)?

Comment
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Appendix A,p.q-

schdoi on

Circle one numerzl

16. Rate "free time’
the scale below.
Y- 24
Y Y o
1470 ¥ 0 /H 7% D
- . , H~7e
L o = iy e 5
An £ Ileither O some Seneficial
unnecessLYy riccossurty o evil to students
evil evil nor e o
Lenein v

s

LbeneTit
shuadert

Commaens
’/
A 3 //ﬂ
)
‘
TR Vind 42

ti: irnportant

Linns

- oo Al = v T
cG G muensn

i7. e

- i(:i:

ravaurmn

sEnerLer,

Sugpested nodlivicntions

Other comnents {optional)

18,

74

ERIC



S 1

This questionnaire (for expericnced beachers only ) intent of
gathering evaluative dats reiative to the _ntensiiied Srocram,
Please respoud with optivius  asccurscy w.d candos, Heturn
directly to the kegeszrc! Der:: r*uedd, Room 32, Fast Annex.

"t/'l'./l———.v
¢ /zzw/ A Aot
charies .. ans
Director pf nesearch

Instructions: Kespond @y Cucliroalils; tre approprisihe numeral.
1 -
(Middle Sciool Tesw w2y, (idgh Scehool Tescher) Circle one numeral
_ A Fall  55% #5%
1. Have you covered ag mucr. i wie cource contens 1 2
during the fall trinmester s: you normally do in Tio Yes
& regular semester? . -/ °,
.SPi‘H\g 637 57/0
Comuent
- [e) .
Fall 58% 1% I35 3
2. Do you feel thal yo¢ - students learned as muen 1 2 3

and developed as much in depth understanding
during the fall trimester as they normally
do during a regular

Corment

semester?

No Uncertain Yes

Spring 58% /4% 26

-, Do you have
to #1 and/or
ete. )

(G

Gy

\
What, if yesv

REECEETGIN N R S FOOR B o
K.L\_»:L .LL_)MlLu, aiits cove

Fhll 5%

4 -
} 3

ad, o

SP}-;hg 3 %

O
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what ex
Lteact |

s}
your

adjust to uis

A p?endsx

Fall 1% 7% /5%

* - 1 = N J- AN O . s ?
ISR R iatle > ubctanticl
mgzer perliod crange cirule thange

Crvei o, o
Sprtng 13% 27 %
If 2 or = wre aircied, oo e woan i couhacer
(Answer ' te.ch : “Ges. ometalb octudies, solene.

English ex
T VS
Lol

e
Ses dae

How

enjoy tewerdo

conment

Do wgencdtn dndiyy Clugse

:ZKZL

/32

A Increased

Did student

problems due

5752
o
tlllul’]))LcJ«\J‘L‘\] L 7O '
hiave Laasui

1LY

LD fee

[T
PG S I

to the

I yes, why?

How has th=

general abtontiveness

Comments

How has tui
your total

Comment

- ;.i.': K

Fall 7%/ A +7% 127
period oilected the 1 = 3

studeuta? Decreased o Increased
it el et it

45'% 5‘-3 aa /Aa%

1< REDER

of youwr

sihiened

-

Spring

Rl sz 2727 sk

Decreased Flo Increased

Lt SPfeet
727

Spring 39 ,2.5“7,’,

76



Avppendix D, .3

229 6% 227
Che guateit, oo 2 -

T T TLOLITA AT T "nereased

.

Jl. How eifcctiv v SRR
and preparotior o b TEaeT oana Adeguntte

Wihint ovien.o L LooLLmaa o onTAomm v : R R I v i
entering ... —

&
N
°
o¥

12, Is the tire v liv.ia o z
preparatic. - ’ Yer
Cormment )

—
L

Are necegscry Litsbructlonal materioass o . z
equipment gencr-ily avallabilier T fes

If no, what i~ needed:

14, Do student:; durit.: chelr free Line.
your clagses o0 inoany vay interiery . i i O Yes
instructinsa ooorny

If yes, plonne zrument.

e e e R o e A £ 11 i S T4 s = e S

What per it Do Luddellcs Jvelue 0w - . i ;
their freo oo cotdying fwhen no oo ondh o 508 750 9ok
lunchi)?

}...l
U

Comment
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15, Rate "free time” for ~tudents 2t your school on
the scale below.

Circle one numeral

4§45 ) 4 /€%  22% 0%
1 2 3 4 25
An £ Tieither of some Beneficial
unnecessary necessary &n avil tenefit to students
evil evil nor 2 to students
benefit
comment

Fall 21 % 57% 2%

17. Rate the Intensified L.earning Progran.

1 2 3
Unsatisfactory. Satisfactory Generally
(Should return with important satisfactory

to the semester) modifications

Suggested modificsaw?ir‘ng “4 % Y#6 76 707

ons

18. Other comments (optional)
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-;;Panéix
|

Deur Parent:

This opinionnai
of the Fort Wort: . » ;
tive to the efrectiveness of tus asecasaitad Flan (Iriies
Schedule). Jour nwmte wis draws o oI ample of parents
of students oitenciin’ I JrL i . . L. vould you eo-
operate witn Thils ¢.-0:w E : : rons below with
candor? Do not si: . ~ent in the =zoiumred
envelope provided.

- 1 ect

ig
-
IS

L 7 cepeareh and Wwslaaddon
vovt Lortir udependent School Distriet

instructions: Clicis trne begy

N BT - Jhvng plyteuy - - tosir PR T mm T S e T e e
N= 240 Random ple Wi 31% 8% /2%
1. My youngest child is in ErAdE cvvecaraconaraenre 9 15 11 12
457 S5 %
2. My youngest citdid is @ ...v o eece ceneee girvl hor _
59 se% 397
3. This child uguolly rakes rrodes thah oore oo, helow averare ST
average sverage

B, How 1aminy COULonesn il FOUs e

Y T
4 - K I

S, How many condnTe b mou el
during the ne:s

£, Would you alown
or a trimester
the miniye

7. If a four-mquurher plan wers T e

would you chose av Jjour giiild Lo

s r eV 2 .,/ cf.‘
4 gmmmer sen.o e o Sier b o1 {; 2 i D s

other sessioil.. o Undecided Yeg
l -

&)
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9.

-~

1N
. L]
-
doew
[
S

What effect, i- : 1
on your cnildis i
Live dnes your

ungatistfaccory

does your

AOCL Jouy

ter plan?

or

LALEIBILIETG

in need of

Y
¥
I S
a8 The Trimester [
o [ROATE S,

-1

L
S i

moditicatioi. ico.s orololy

R AR R

S2Y
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A??cn dix D

STUD.ENT QUESTIONIAIRE (Q‘D L
INTENSIFIED LEARNING DRudis
Random SamP\c

Instructions and Explanation

Ti:is questionnaire represents an attempt by tie «wie-co pepariroal ol e
ort Worth Public Schools to gather data from cliic... veintiss Lo L
effectiveness of the Intensified Learning Pr.groe (Lrismester:., -1 ure

answer the questions as accurately as possitle, Do not sigr.

Thanks,

7 /

o o, . re e 7 .
/ - . - — .
« /-._/../é'-'{- /4 o e Fer

Dr. Charles L. Evans
Director of Research

Circle tire best answer

N= N=37
1. What is your classification? freshmen sophgtllore junfor senior
2. How many courses did you take during
..... the fall trimester? 2 3 Ly 5 6  Sophowmores
..... the winter trimester? 2 3 Y 5 6 2.l
..... or plan to take during the ) .
spring trimester? 2 3 4 5 6 ““\'o;s
\.
3. How many 'classes did you take last
year (1969-70) if you were in high
school?
..... during the first semester? 2 3 b 5 6 0.7
..... during the second s:xmester? 2 3 4 5 6
4, How many credits do you plan to earn
in high school? o
..... during freshman year? 3 N 5 6 7 plus & 20 CZ?A)
..... during sophomore year? 3 i 5 6 7 plus I 21 (,3.%)
..... during Jjunior year? 3 I 5 6 7 plus % 2 2./7)
..... during senior year? 3 L 5 6 7 plus % :";_ fz ;)
9%
5. What is your least liked required
subject?
During what trimesters do you plan
to study this subject this year? 1st 2nd 3rd
59 2y% - 3o
6. How did your grades for the fall égmeé ot quite \ .n{;.’é the

trimester compare with those better ng Tood same
earned last year? (Freshmen, do

not answer.) 81
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7. Whnat non-rvequired (fov criduniion, cources
did you tnie the Tirst trimestery
e... this trimester

..... plon to take next trimester

B, How nany days were JoOu abecent during
te first trirmester?

>, What portion of a class period are you
cenerally :1ttelntive': 62’0
Subject #l em-m-—oe—mm———- 25%
Ssubject #2 ——mm—mm—m—o—- 25%
Subject #3 ---=m---- - 257
Ssubject #l mmmmmmm—mmeo- 2574

12,  How has the trimester scenedule

af‘fgcted the amount of homewor: . 3?% 37%
assigned by teachers? jucreaced 4O chunre
it
7% 25%
1. Eow has tie trimester schedule Increased ;o change
affected the extent to which you tnjoyment

enjoy school?
£ "increased" or "decreased”
is circled, please explain
why

f-
o

. How many free periods (including
the one in which you eat lunch) do
you have? 1 2 =
At what class periods are you free? 1

2 3 L 5 .
Where do you usually go aTter eating? 2% 40% /679

What do you usually do after eating”® Sstudy Relax Jtier
liow often have you been reprimanded /187% Sfu{y ond relax
or disciplined for misconduct during o —_
vour Tree period? ﬁ%e/’ Dn/cé%x‘ Severss:
twice o
1. Is the trimester plan a better plan 70% /32 /5%
than the regular semester plan? Yes jite) Lneerthi

comments (optional)

(0-9)
hWw)

O
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