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Preface

We are present at the birth and infancy of the movement toward the
development of performa.ce-oriented, self-administering materials for
the training of professional educators. Both of the definitive charac-
teristics of these materials --the orientation tcward performance cri-
teria and their capability for self-administration-- will have, over the
next ten years, a revolutionary effect. The first characteristic will
result in a greater precision and power in teacher cducation, that is, the
units of professional training will have an increasing effect on the real-life
clinical belavior of the teacher. 7The second characteristic will give
the teacher vastly greater control over his training because he will,
in fact, train himself.

The present report results from a serious effort to identifv the
performance-based materials which are presently available for dissemination
into operating programs. That is, they are developed, are reasonably pre-
cise and probably have some training power, and the faculty of a program
can, through purchase or loan, actually lay hands on them.

We conducted the search in the late winter and early spring of 1971
chiefly by telephone, letter and personal contact. What we have here is a
reasonable compilation of the state of the art as of April, 1971. As the
report indicates, the behaviorality of the material could be improved
(surprisingly, given the character of the ~reators). Much is very good,
however. There exist, in disseminable form, materials to assist in the
pre-active phases of teaching (studying learners, setting objectives,
selecting learning strategies) and in the reactive or interactive phases
(teaching skills, strategies, sensitivity). Systems are also available to
teach the teacher how to study teaching and to identify ways of improving
it.

Enough is available to enable the average program Lo become vastlv
more precise and self-taught. In fact, by Fall 1971 over half of our
preservice program at Teachers College should be structured around materials
we have made and around the materials herein listed.

We hope the resultant report will help Teacher Corps and other teacher

education programs to move more rapidly toward precision and self-teaching
in teacher education.

Marsha Veil
GCreta Morine
Rhoada Wald

Bruce .Joyce
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INTRODUCTION

Background of the Project

Competency or performance-based education grew out of the recent,
nation-wide effort to improve teacher education. Motivated hv the same
desire, the National Teacher Corps requested its various local nrograms
to move toward competencv-based education in the design of their own
training programs. This is no small task, as develoners of the Elementary
Models of Teacher Education programs can attest. Merelv conceptualizing
a sound, integrated performance-based program is a full-time job.
Coupled with the details of ijmplementation --developing or obtaining
the material supports, training and coordinating the teacher education
faculty and providing a comprehensive management schema~- the jcb is
monumental, especiallv if programs begin from scratch.

Recognizing the difficulty of the task, the National Teacher Corps
provided its local programs with assistarnce in their efforts to develop
competency-based training programs. First, consultant services and
workshops explaining the rationale and procedures for desipning a comp-
tency-based program were provided. Second, Teachers Ccllege, Columbia
University, was asked to identify and describe performance-based materials
that were available and could be incorporated into lccal Teacher Corns
programs. This report is the result of that effort.

Organization of the Report

The framework for the report emerged from our desire to maximize
lts pc antial uses. At the beginning we imagined a simple list and des-
cription of performance-based materials -- an annotated directorv. lowever,
as we began identifying and previeving the materials, we discovered that
the state of performance-based materials was not hiphly developed.
Some means of analvsis was required to reveal the substantive gaps and
btehavioral limitations. Secend, a functional classification svstem was
necded to facilitate programmatic decision-makinp and integration. The
report is intended, then, to both describe and analvze, to serve
the purposes of materials selection and decision-~making at the program-
design level and to point up the present state and future needs of perfor-
mance-based materials.

These purposes are reflected in its organization. The sections include
this introduction which outlines the background of the project and the
organization of the report, describes the procedures for selecting, classi-
fying and describing the materials, and provides a summary analysis of
the present status and uses of the materials; an alphabetical Listing of
Competency-Oriented Materials for Teacher Education; A Classification of
Competency-Oriented Materials; Descriptions of Previewed Materials;

Short Descriptions of Non-Previewed Sources; and Additional Sources About
Competency-Based Education. The introduction includes two descriptive
charts. Figure B compares the format of the sourcess the kind of behavioral
objective attended to, the activity structure of the program, and the
administrative features of the program. Figure A identifies the Behavioral
Status.
Q ‘ e
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Selecting the Materials

Some clarification on the nature and scope of the materials selected
for this report is necessary because several kinds of sources related to
performance-based education are presently availasble. Our focus was on
identifying competency-oriented materials that would be the basic software
for instructional modules. This parameter excludes general sources about
competency-based education, as well as specifications for modules. However,
{in the course of our search, some excellent examples of these two types of
materials did come to our attention and we have listed their sources in a
special section of the report.

The substantive range of the materials includes "traditional" teacher
education content as well as preparation for new educational forms and
positions. Materials for training the teacher supervigors or team-
leaders (a Teacher Corps staff position) were also included. Though our
search was conducted for Teacher Corps whose programs involve preservice
teacher training, the materials we located are applicable to inservice as
well as preservice uses. In fact, the distinction is probably a
spurious one!

The crucial criterion, of course, in selecting these materials was
whether their form met the requirements of performance-based education.
Initially, this meant the specification of behavioral objectives, the provision
of adequate measures to assess those objectives and the identification of
required levels of performance. It became evident very quickly that few
programs met these behavioral standards (hence, the shift in the title
of this report from Competency-Based to Competencv-Oriented Materials for
Teacher Education). Out of necessity our criterion loosened to include
materials either explicitly or implicitly specifying behavioral objectives
or for which behavioral objectives could be readily ascertained and/or
those materials that provided & semblance of criterion measures, however
behaviorally imperfect. In practice, this excluded only the usual textbook
or printed sources and filmed sequences. Programmed texts and filmed
sequences accompznied by nrovisions for analvsis and discussion were included.

Probably many more sources than those described here meet this liberal
behavioral criterion. This list cannot be viewed as exhaustive but merely
exemplary of the kinds of products being developed. We know, for instance,
that there are now many materials describing behavioral objectives ~- what
they are, the different kinds, and how to write them. We have not located
nor listed all of those sources here. The relative state of abundance
15 generally true in highly defined areas such as behavioral objectives.

In areas of less definition, the repository of materials is thinner.

Over fifty sources were contacted by telephone, letter and personal
contact, including directors of the Models of Elementary Teacher Education
programs, the Regional Educational Laborateries, the Research and
Development Center for Teacher Education, selected commercial sources,
technical assistance persons for Teacher Corps programs, and colleagues in
teacher education. The result is a listing and description of approximately
sixty material sources. Most of these have been previewed by the authors of
this report. A few have been described by the developers of the materials.
All of the materials are available or will be available shortlv.
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Format gi.Des:riQtions

There are two sections of materials descriptions. The first includes
sources that have been previewed and are generally available. These are
described and analyzed rather extensively. Sources that were not previewed
or are available on a limited basis make up the second section of short
descriptions.

The format of the descriptions in section one includes the following
information: title; author or developer; publisher or source; cost; special
ordering instructions; type of materials such as printed material, video-
tapes, filmstrips; a description of the purpose, content, organization
and administrative features of the materials; a description of the sequence
of activities teacher-candidates would be engaged in while using the
materials e.g. discussion, reading, micro-teaching; objectives and criterion
assessment, an analysis of the present behavioral status and potential of the
materials; and possible uses in existing teacher education programs such
as clinical experiences connected with student teaching or methods courses.

Several terms are used interchangeibly throughout the descriptions --
student, participant, teacher and teachsr-candidate refer to the preservice
or inservice teacher-in~training, the target-audience for these materials.
Micro-teaching means an actual teaching experience with children while peer-
teaching refers to a simulated teaching experience with one's peers such
as role-playing.

Classification and Analysis of Materials

To facilitate decisions about materials selection-and program design
the previewed materials described in this report have been analyzed in
four ways. First, an eleven—category system was developed for classifying
the major competency~type, substantive emphasis or function
of the materials. The categories are:

1. Basic Interactive Teaching Skills

2. Instructional Planning and Design Skills

3. Tleaching Strategies

4. Analysis of Classroom Activity: Interaction Systems
and Guides

5. Instructional Decision-making (Problem-solving)

6. Student Diagnosis and Evaluation

7. Foundations of Education

8. Content Areas

9. Media and Instructional Technology

10. Educational Staffing and Instructional
Organization

11. Staff Development

This is a crude, hybrid classification system reflecting both emergent
teacher education programs built upon behavioral competencies and those built
upon a traditional, subject-matter course structure. This particular
schema, probably a result of intuition and intention, initially served as
an impressionistic taxonomy that provided some order to our search., It is
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included in this report for its heuristic value in program design and materials

selection. Many alternative classification systems are possible such as

those based on role conceptions of the teacher or program components.

This schema does not dictate program design; it is simply a vehicle for perceiving
“the relationships amonc behavioral competencies, program content or materiais

and program structure.

“'he materials have also been analyzed for their behavioral status,
th: kinds of behavioral objectives actended to, their activity structure and
ad \inictrative features. The format for each of these analyvses can be seen
in the figures below.

Figure A
Assessing the Behavioral Status of

Competency-Based Materials
for Teacher Education

Needs Specifi~ Objectives Needs Assess-
fication of Meed Re- ment
Title Objectives fining Measures
Assessment Needs Level o
Measures of Performance
Need Refining Identified Complete




Figure B

Agsessing the Objectives,
Instructional Format, and Administration
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Further explanation of the categories and the actual classification
and analysis charts can be found in the section on Classification and
Analysis of Competency-Oriented Materials.

Present Status of Materials

An analysis of the materials described here reveals some interesting
patterns in regard to the degree of ‘completeness' they exhibit. This
ciality of completeness has several aspects.

In the section on Classification of !faterials a chart is included which
idicates the '"behavioral' status of each item. Very few materials are
rited as complete in the sense that they have: specific behavioral objectives
stated; adequat. assessment measures provided; required levels of per-
formance identified. About one third of the materials need further spe-
cification of objectives. In most instances these objectives seem implicit
in the materials and can probably be produced locally without much diffi-
culty. One fourth of the materials lack assessment measures, but again
in many instances these can be derived fairly readily from the existing
materials. Almost all of the materials lack identification of required
performance levels. 7This is the area that needs immediate work at the local
level if a competency-based program is to be instituted. Some might consider
this an inadequacy of the materials, but it may well be that identification
of performance levels is a decision best reserved for those using the materials
in the local situation.

Another aspect of ''completeness' of materials is the range of types of
behavioral objectives represented. This information is also included
in the section on classification. Five types of objectives have been
identified in the Handbook for the Development of Instructional Modules
in Competency-Based Teacher Education Programs. They are: cognitive objectives;
affective objectives; psychomotor objectives; demonstrative sbjectives
(demonstrating teaching behaviors); consequential objectives (demonstrating
changes in pupil behavior); expressive objectives (experience only). The
available materials are heavily (over half) in the area of cognitive objectives.
About one third of them are based on demonstrative objectives. None of them
are designed for consequential nbjectives, and relatively few for expressive,
affective, or psychomotor objectives. It will be fairly easy for local
programs to design modules around expressive or psychomotor objectives,
but much thought needs to be given to the designing of materials for affective
and consequential objectives. Probably the best way to move immediately
is to revise and extend existing materials using demonstrative objectives.
With minor additions many of these could be developed to include conse-
quential objectives.

The materials seem to be more complete as regards variety of instructional
activities involved. ‘“he type of activity most frequently used is an
observing-writing format. Observations may be in actual settings, such as
classrooms, but more often they are based on films, videotapes, or slide-tapes.
Students describe their observations, or respond to prepared questions, in writing.
Several other types of learning activity are well represented. These are:
reading-writing format; group discussion format; simulated teaching format; actual
(or micro) teaching format. This variety of instructional formats is a

strong point of the materials, for it enables the program planner to provide
a more balanced learning experience,

ERIC 1
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Much the same variety exists as regards tvpes of administrative pro-
cedures. A large number of materials are designed for self-administration
by individual students. An almost equal number are developed for administration
under the guidance of a knowledgeable instructor. A very few are organized
for use with a group under the guidance of a 'coordinator,” or an instruc-
tor who is not particularly knowledgeable in the field. Several materials
are set up for self-administration by small groups of students. Varying
the administrative procedures also provides strength to a program, but the
large number of materials designed for administration by a knowledgeable
instructor emphasizes the need for staff retraining implicit in reorganizing
for performance-based programs. Mos. teacher education faculties are not
presently knowledgeable in the areas that these materials emphasize.

An interesting sidelight to this consideration of 'completeness'' of
materials is the fact that the variety which exists may well be a happyv
accident. In analyzing the materials it became evident that each regional lab
or development center has tended to specialize in a particular type of material.
For example, the Far West Lab's minicourses involve cognitive and demonstra-
tive objectives in a micro-teaching format which also makes use of observing-
writing activities. The minicourses are all self-administered by individuals.
Most of the programs developed by the Northwest Lab are based on demonstrative
objectives in a group discussion format, and are administered by a
knowledgeable instructor. Materials produced by the Research and Development
venter for Teacher Education tend to be organized around cognitive objectives,
for use in a reading~writing format, and they are self-administered by
individuals. It is fortunate that this tendency to specialize resulted in
development of a variety of types of materials, but it is important to note
that a program must tap several sources in order to take advantage of
this phenomenon.

Considerations ggg Program Planning: Individual Differences, Sequence and
Integration

The question of variety of available materials 1is important if one
assumes that a teacher education program should be responsive to individual
differences. Typically, materials developed to enhance individualization
of instruction respond to only one or two aspects of differences: differences
in rates of learning and differences in areas of interest. Only rarely lis
there an opportunity for the student to vary his instruction relative to
preferred amounts of structure or direction, preferred styles of thinking,
preferred means of communicatiom, or preferred amounts of human interaction.
A program that is truly geared to individual learning patterns needs to
take these factors into account.

Only a few of the materials reviewed here provide options within them
which would allow for adaptation to individual differences of the latter four
types mentioned above. Almost all of these options are in the area of
administration of materials; for example, the materials on questioning
skills can be self-administered by an individual or by a group. This parti-
cular type of flexibility would seem to relate chiefly to differences in
preferred amounts of human interaction.

Happily for the program planner who does wish to provide more individual
options, there is some variety of both instructional format and administra-
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tion of materials within eacl: category area. Some variety of types of
objectives also exists within eacl categery area. This variety can

be seen Ly studying the charts which appear in the section on Classifi-
cation of Materials.

Consider the problems and possibilities in relation to selection
of materials in the category of ''basic interactive teaching skills."
Under the topic of questioning skills there are two types of materials
available. The minicourse materials utilize a micro~-teaching format
and are self-administered by an individual, while the Allen materials
(General Learning Corporation) on questioning skills utilize a simulated
teaching format and can be self-administered by either an individual
or a group. It is probably not economically feasible to have both
types of materials available to teach an area such as questioning skills,
But the program planner might provide variety and balance by choosing
to use (for example) the minicourse to teach aquestioning skills, the
Discovery Teaching Simulation materials to focus on reinforcement tech-
niques, and '"Facilitating Inquiry in the Classroom' to focus on inter-
active techniques related to problem solving.

All of these three items deal with questioning skills. The latter
two deal with a number of other skills in addition. The Discovery
Teaching materials utilize a simulated teaching format and can be
administered by a group or by a coordinator. ‘'Facilitating Inquiry in
the Classroom' utilizes a group discussion format and is administered
bv a knowledgeable instructor. These three items, then, provide a
variety of options to the student within the general category of inter-
active teaching skills. By careful selection of materials with an eye
to the question of variety and balance, the program planner can provide
options within each category area as well as options across category areas,
thus achieving a good deal of flexibility in providing for individual
differences in students.

Another important consideration is effective sequencing of materials.
One possible basis for sequencing is the concept of 'progressive increase
of involvement." On this basis one might decide to begin with systems
for observing children and/or classroom interaction (Analysis of Classroom
Interaction; Foundations of Education), move to pre-active teaching
skills (Instructional Planning and Design; Student Diagnosis; Decision-
making), and finally to interactive teaching skills (Basic Interactive
Teaching Skills; Teaching Strategies).

Another way to organize materials in sequence might be in relation
to generality of ideas or skills. Some curriculum planners opt for starting
w!ih the more general and working to the more specific. 1In this type of
organization, materials such as the Northwest Lab's "Facilitating In~
quiry in the Classroom" and 'Development of Higher Level Thinking Skills"
would precede materials such as the minicourse on "Effective Questioning."

Materials might also be sequenced in terms of type of behavioral
objective. One would begin with a set of materials organized around
an expressive or affective objective, move to materials geared for a
cognitive objective, and then progress to materials designed around
demonstrative and consequential objectives. This cycle could be repeated
Q
ERIC
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several times in relation to various topics.

A program which is highly individualized mav leave decisions of
sequence of experiences up to the individual student. But even in
this instance it will be important to suggest possible alternatives
to the student. He will need to understand alternatives in order to
exercise his options effectively.

A third consideration in program plannine is the integration of
these materials. For example, it is possibl. ..t the assessment measures
in the category of basic interactive teaching skills could be behaviorally
improved by adapting the materials from Observation Systems and Guides,
or that measures for Planning and Design Skills could be coordinated
with materials from Student Diagnosis and Evaluaticn. In addition
to improving the behavioral status, coordination of materials can
produce a more substantively integrated, in-depth educational experience.
Materials can be selected so that learning activities in methods courses,
foundations courses and clinical experiences dovetail with each other.
For example, in a student's laboratory experience he can be learning a
science inquiry teaching strategy and the basic interactive skills for
inquiry (e.g. Facilitating Inquiry in the Classroom), while in a
Science Methods block he i1s completing a sequence o1 instructional plan-
ning and design (e.g. The Teaching of Science: A Self-Directed Learning
Program). Back in the clinical block he may then engage in instruc-
tional decision-making tasks.

Decisions, Decisions, Decisions

Lhere are several decisions that need to be made prior to selection
of materials for a program. Some of the questions that might be asked
appropriately are:

1. What types of levels of behavioral objectives do we wish to

emphasize most strongly?

2. VWhat types of instructional format do we believe to be most

effective?

3. What types of administration of materials will be most feasible

for our program?

4. How much retraining of staff will be necessary for use of

various materials?

5. How much revising of materials (or development of new materials)

are we willing and able to do?

6. Vhat aspects of individual learning patterns do we wish to

provide for?

7. What basis will we use for sequencing of materials?

8. What materials seem to provide the most variety of uses in

the most economical way?

The framework for describing and analyzing programs that we have
used in this report may provide a basis for making some of these decisions.
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A LISTING OF
COMPETENCY-ORIENTED MATERIALS
FOR TEACHER EDUCATION

Title and Author/Developer

Analysis of Teaching Behavior
Gene E. Hall

The Assessment Training Kit
C. Lisa Lewis and S.L. Menaker

The Basic Course: Teaching is
Learning to Listen; Activities
in Metaphor

W.J.J. Gordon and Tony Poze

Basic Teaching Tasks: A Teaching
Laboratory Manual for
Beginning Teacher Candidates

0.L. Davis, Thomas B. Gregory,
Marcella L. Kyselka, Keven R.
Morse, B.R. Smoot

*Behavioral Objectives Package

Cameras in Education
Educational Media Laboratories

Classroom Behavior Analysis and
Treatment
Robert L. Spaulding

Classroom ifanagement Simulation
Systen
Paul Twelker

Source

Research and Development
Center for Teacher Educa “ion
The University of Texas
Austin, Texas

Research and Development
Center for Teacher Education
University of Texas

Austin, Texas

Synectics Education Systems

121 Brattle Street

Cambridge, Massachusetts
02138

Research and Development
Center for Teacher Education
University of Texas

Austin, Texas

Southwestern Cooperative
Educational Laboratory
117 Pichmond Drive N.L.
Albuquerque, New Mexico
87106

Technifax Education Division

The Plastic Coating Corpora-

tion

Holyoke, Massachusetts
01040

Dr. Nobert L. Spaulding, bir.

Child Developmenrt Institute
San Jose State College
San Jose, California 95114
Simulation Systems Proyram
Teaching Research Division
Oregon State System of
Higher Lducation

Monmouth, Oregon 7361

* Asterisked titles are found in the Short Descriptions section.
° Firat number refers to the description, others fo the classifications.

15

11

53
33,51

55
51

56
31

58
21, 25,
29, 31

117

59
47

61
33, 37,
51

62
35



Title and Author/Developer

Competencies in Mathematics,
Instructional Strategies: Divisien
E. Glenadine Gibb

Cmpetencies in Mathematics,
Instructional Strategies:
Numeration

E. Glenadine Gibb

Cumpetencies in Mathematics,
Mathematics in the Elementary
School: An Overview

L. Glenadine Gibb

*Conventional Media
Educational Media Laboratories

C:ritical loments in Teaching (filn
series) and Guide for Indepen~
dent Discussion and Study

David Gleissman, editcr

beveloping Lffective Instruction

Development of Higher Level
Thinking Abilities

John A. McCollum and Rose Marie
David

Discovering New Dimensions in the
Teaching Process

Greta Morine, Robert S5paulding,
Selma Greenberg

The Discovery Teaching Game
Paul Twelker and Donald Kohl

106

12

Source

Research and Development
Center for Teacher Education
University of Texas

Austin, Texas

Research and Development
Center for Teacher Education
University of Texas

Austin, Texas

Research and Development
Center for Teacher Education
University of Texas

Austin, Texas

Technifax Education Bivision
The Plastic Coating Cecrpora-
tion

Holvoke, Massachusetts 01040

Holt, Rinehart and Winston, Inc.

383 Madison Avenue
llew York, lew York 10017

General Programmed Teaching
P.0. Box 402, 424 University
Avenue

Palo Alto, California 94302

Northwest Regional Educational
Laboratory

710 S.W. Second Avenue

500 Lindsay Building

Portland Oregon 97204

Intext Educational Publishers
College Division

Scranton, Pennsylvania 18515

Simulation Systems Program
Teaching Research Division
Oregon State System of Higher
Education

Monmouth, Oregon 97361

64
29,
41

65
29,
41

66
29,

117

68
35,

70
29,
47

71
21,
29,
37,

72
33,

73
35

31

11,

41

45

37,

25,

41

51



Title and & or/Developer

Discovery Teaching Simulation System
Paul Twelker

Distar Series
Englemann-Becker Follow Through
Project

Facilitating Inquiry in the Classroom

Fred E. Newton,

Northiwest Regional Educational
lLaboratory

Filns on Cognitive Development
Ruth Formanek and Greta Morine

*Guided Self-Analysis - Language
Development
Theodore Parsons

Guided Self-Analysis: Teaching
for Inquiry
Theodore Parsons

Human Relations Training Unit
Far West Laboratory for Research
and Development

Information Units
Far West lLaboratory for Research
and Development

Inner-City Simulation Laboratory
Donald Cruickshank

Instructional Design A Self-
Directed Learning Program
David P. Butts

Source

Simulation Systems Program
Teaching Researcw Division
Oregon State System of Higher
Education
Monmouth, Oregon 97361
Science Research Assoclates
259 East Erie Street
Chicago, Illinois 60611

Copy-Print Centers
1208 S.W. Jefferson Street
Portland, Oregon 97201

Forward Looking Films

RFD {1

State Line, Massachusetts
01261

Guided Self-Analysis Profes-
sional Development Systems
2140 Shattuck

Berkeley, California

Guided Self-Analvsis Profes-
sional Development Svstems
2140 Shattuck

Berkeley, California 94704

Anti-Defamation League
315 Lexington Avenue
New York, New Yorl 10016

Lockheed LEducation Systems
P.0. Box 504
Sunnvvale, California 94088

Science Rescarch Associates
259 Yast Erie Street
Chicago, Illinois 60611

Research and Development
Center for Teacher Education
University of Texas

Austin, Texas

74
25,

75
25,
41

17
27,
¢1

79
13,
45

117

80
33,

82
35

83
35

84
35

86
29

31,

(95
—

37,

51



T.tle and Author/Developer

Intellectual Development of Babies
Ruth Formanek and Greta Morine

Interaction Analysis
John H. Hanson and Robert A. Anderson

Interpersonal Communications
John Wallen

Introduction to Early Childhood
Education
Verna Yildebrand

Learning Interaction Analysis: A
Programmed Approach
Miles C. Olson

*Mceting Your Cooperating Teacher

*Micro-Counseling
Allen C. Ivey
University of Massachusetts

Minicourse on Effective Questioning
in a Classroom Discussion
(Elementary)

Far West Laboratory for Research and
Development

Minicourse on Individualizing
Instruction in Mathematics
Far West Laboratory for Research

and Development

Source

Forward Looking Films

RFD »l

State Line, Massachusetts
01261

Northwest Regional Educa~
tional Laboratory

710 s.W. Second Avenue
500 Lindsay Building
Portland, Oregon 97204

Northwest Regional Educa-
tional Laboratory

710 S.¥W. Second Avenue
500 Lindsay Building
Portland, Oregon 97204

The Macmillan Company
866 Third Avenue
New York, New York 10022

Educational Consulting
Association, Inc.

3311 South Broadway, Suite 304
Englewood, Colorado 80110

Research and Development
Center for Teacher Education
University of Texas

Austin, Texas

University of Massachusetts
Amherst, Massachusetts

Macmillan Educational

Services, Inc.

8701 Wilshire Boulevard

Beverly Hills, California
90211

Macmillan Educational

Servicesyg Inc.

8701 Wilshire Boulevard

Beverly Hills, California
90211

19

87
33,45

88
33,51

27, 51

91
33, 41

92
33, 51

118

118

93
23

94
23, 29
41



Title and Author/Developer

Minicourse on Organizing the
Kindergarten for Independent
Learning and Small-Group Instruc-
tion

Far West Laboratory for Research
and Development

Minicourse on Thought and Language:
Skills for Teaching the Child
with Minimal Language Develop-
ment

Far West Laboratory for Research and
Development

#Models of Teaching: Self-Instructional

Modules

Bruce Joyce, Marsha Weil, Rhoada Wald

Modifying Classroom Behavior
Nancy Backley and Will Walker

Mr. Land's 6th Grade (Simulation
Films)
Bert Kersh

*Qrganizational Constraints (Games
and Simulations)

*Performance-Based Curriculum in
Human Relations

Allen C. Ivey

University of Massachusetts

*Precision-Teaching: A Tool for
the School Counselor and
Teacher

Ogden R. Lindsley o

*PPIT ~ Principles and Practice of

Instructional Technology

Source

Dr. L. Hutchins-

Far West Laboratorv for

Research and Development

1 Garden Circle

Hotel Claremont

Berkeley, California
94705

Dr. L. Hutchins

Far West Laboratory for

Research and Development

1 Garden Circle

Hotel Claremont

Berkeley, California
94705

Bruce Joyce

Teachers College,
Columbia University

New York, New York 10027

Research Press Company
Champaign, Illincis 61820

Dean Bert Kersh
Oregon College of Education
Monmmouth, Oregon 97361

Research and Development
Center for Teacher Education
University of Texas

Austin, Texas

University of Massachusetts
Amherst, Massacliusetts

Ann Duncan
Yeshiva University
New York, New York

General Programmed Teaching
P.0. Box 402
Palo Alto, California 94302

95
29

96
23, 41

119

97
31, 45

96

170

120

121



Title and Authgp/Developer

Professional Decision-!aking
for Teachers

Bert Alfrey, Ron G. Joekel,
Alan Seagren
University of Nebraska

*Programmed Instruction
Lducational Media Laboratories

The Psychology of Learning
and Instruction: lducational
Psychology

John P. De Cecco

RUPS: Research Utilizing Problen-
Solving

Charles Jung, René Pino and
Ruth Emory

*Ilie Sensitivity Training Program
Bruce Joyce, Dbavid I'. lunt,
Harry Schroeder

Social Studies lModules, Making
a Living
Miss Clyde I. Martin

Systematic and Objective Analysis
of Instruction
James R. Hale and R. Allam Spanjer

Teaching Achievement lMotivation
Alfred S. Alschuler, biane Tabor,
James Mclntyre

Teaching for Problem-Solving:

A Teaching Laberatory Manual
Thomas B. Gregory

Teaching in IPI (Individually

Prescribed Instruction) Mathematics

Source

lNebraska Educational
Television Council for
Higher Education, Inc.

Lincoln, Nebraska 68508

Technifax Education Division
The Plastic Coating Corpora-
tion
Holyoke, lassachusetts

01040

Prentice-liall
Englewood Cliffs,
Nev Jersey

Copv-Print Centers
120¢ s.V. Jefferson Street
Portland, Crepon 97201

Bruce Joyce

Teachers College,
Columbia University

525 West 120th Street
Mew York, New York 10027

Research and Development
Center for Teacher Education
University of Texas

Austin, Texas

Northwest Regional Educational

Laboratory

710 S.W. Second Avenue
500 Lindsay Building
Portland, Oregon 97204

iducation Ventures, Inc.
209 Court Street
Middletown, Cenn. 06457

Research and Development
Center for Teacher Education
University of Texas

Austin, Texas

Research for Better Schools
1700 Market Street
Philadelphia, Pennsylvania

20

99
35, 49

121

100
45

101
35

122

102
41

103
27, 51

104
31, 45

105
27, 31

107
29, 37,
41



Title and Autior/Developer

The Teaching of Science: A Self-
Directed Learning Program
David P. Butts, Gene E. Hall

Te:aching Skills for Elementary and
Secondary School Teachers
Dwight Allen, Kevin A. Ryan,

Robert N. Bush, and James !i. Cooper

*Team Teaching in the Elementary School

Te:m Teaching lodules
L. Jean York

*Techniques of Evaluating Types of
Literature
Educational Media Laboratories

*Training Competency-Based Instruc-
tional Personnel

Using Tests Intelligently
Quentin Stodola

Vincet Filmstrip-Tape Programs

21

17

Source

Research and Development
Center for Teacher Education
University of Texas

Austin, Texas

General Learning Corporation
3 East 54th Street
Hew York, New York 10022

IDEA

Information and Services
Division

P.0. Box 446G

Melbourne, Florida 32901

The Leslie Press
111 Leslie Street
Dallas, Texas 75207

Technifax Education Division
The Tlastic Coating Corpora-
tion
Holyoke, Massachusetts

01040

Dr. George Dickson

Dean, College of LEducation
University of Toledo
Toledo, Ohio 43606

Mr. Donel Price, Director
Broadcast Service Center
California State College
5151 State College Drive

Los Angeles, California 90032

Vimcet Associates
P.O. Box 24714
Los Angeles, California

90024

108
29, 41

110
21, 23,
25

122

112
37, 43,
49

123

123

114
37, 45

115
23, 25,
39, 43



A CLASSIFICATION OF COMPETENCY-ORIENTED MATERIALS
FOR TEACHER EDUCATION

1, Basic Interactive Teaching Skills
Ceneral Communication and Presentation Skills
Ouestioning Skills (Modulating Cognitive Level and General Discussion)
Structuring
Sanctioning
Problem~Solving (Inquiry)
Group Dynamics (Interpersonal Communication Skills)
2. Instructional Planning and Design Skills

3. Teaching Strategies

4. Analysis of Classroom Activities: Observation Guides and Interaction

Systems
5. Instructional Decision-making (Problem-solving)
6. Sfudent Diagnosis and Evaluation
7. Content Areas
8. Foundations of Education
9. Media and Instructional Technology

10. Educational Staffing and Instructional Organization

11, Staff Development

22

19




BASIC INTERACTIVE TEACHING SKILLS

Ingtruc-
Behavioral tional Admin{-
Status Objectives Format stration
A
) I
!

Meas,
plav

A.M. need refining
Need Level of Perf.
Group Discussion

Observ-Writing

General Communication gnd Presentation
Skills

Need apecif. of obij.
Ne=d Assessm.
Demonstrative
Congeaquential
Expressive
Affective-Psych
Micro-Teaching
Simu. Teaching/Role
Reading-Writing
Self-Ad (Indiv)
Self-Ad (Groun)
Instructor
Coprdinator

. Cognitire

Comnlete

1. Basic Teaching Tasks:A Teaching
Laboratory Manual for Beginning
Teacher Candidates :
—-clarity of Instructional Objective ’ *
--"resentation (introducing, organi- :

zing, using audio-visual aids,
2losing, making assignments) i
~-Refocusing

»
»
»
»
X
»

2. Teaching Skills-Presentation Skills x| |x|x X X| |x x|x
::Completeness of Communication
~—-Lecturing
~-lse of Examples
—-"lanned Repetition

3. Teaching Skills-Response Repertoire X X {x X X X X ix
--Verbal Responses
--Non~verbal Responses
—--Combined Verbal and Non-verbal

Questioning Skills (Modulating Cognitive
Level and General Discussion)

1. Basic Teaching Tasks:A Teaching x| |xx 23 X X
Laboratory Manual for Beginning
Teacher Candidates
~~I[nteraction
--Juestioning as a classroom strategy

2, Development of Higher Luvel X % 14 X |x K X
Thinking Abilities
-~Juestioning Strategies and

Jiscussion Skills

3. Guided Self-Analysis: Teaching for X 3
Inquiry

23
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Instruc-

N e s e o

Behavioral tional Admini-~
Status Objectives Format strat;on
[ 34
4
: 5
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gegas) daggE eld (T
vlg| v HEE u.§ '%lg 3oz o] e -
8 81%1e 25.“*: - uei o|e|8
AL -4 8 “yh.s EiRto o |w
4. Minicourse on Effective Questioning x{ [xix X x X
in a Classrocm Discussion (Elementary)
5. Minicourse on Effective Questioning X X |x X X X
in a Classroom Discussion (Secondary)
6. Minicourse on Individualizing x| Ixx X x X
Instruction in Mathematics
7. Minicourse on Thought and Language: x| xx X X X
Skills for Teaching the Child With
Minimal Language Development
8. Teaching Skills-Questioning Skills X X |x x X X X [x
(Secondary)
--Fluency in Asking Questions ; i
—-Probing Questions E
--Higher Order Questions ' !
--Divergent Questions | \
|
: i
9. Teaching Skills-Questioning Skills x| {xix X || x| X K
(Elementary)
i
Structuring g
. {
1. Guided Self-Analysis: Teaching for x x | x| x S S SR S
Inquiry ;
i
2. Minicourse on Individualizing x | Ix K i X K
Instructicn in Mathematics | ; r
i ,
3. Teaching Skills-Creating Student x| KR 3 x | K K X
Involvement i !
~~Set Induction i |
--Closure | ‘
| } ) i i
4. Vimcet Filmstrip-Tape Program X ‘ X ; i I !x‘ lx !
#¢ (Set Induction) S B | ‘ 1 , |
| BINNEINE YRR SN
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Instruc-
Rehavioral ticonal Admini-
Status Objectives FTormat stration

"TT TTTET

i
V

!
[

b

Meas.

Expressive

[nstructor
Coordinator

Simu. Teaching/Rolenlav

A.M. need refining
Groun Discussion
Obsgserv-Hriting

Need specif. of obj.
Need Level of Perf.
Reading-Y'riting
Self-Ad (Indiv)
Self-Ad (Groun)

Need Assessn.
Af fective-Pgveh

Cognitive

Demonstrative
i Consequential
T "Micro-Teachine

Comnlete

Sanctioning (Reinforcement)

1. Basic Teaching Tasks: A Teaching X
Laboratory Manual for Beginning
Teacher Candidates
—-~Interaction

b
P

b
»

2. Discovery Teaching Simulation System, x |x X
Phase 11
--Indirect Guidance and Encouragement
~-Reinforcement of Exploration !

3. Distar Series: Training Teachers and x| Ix x| |xx | X |x [x e E
Paraprofessionals in Englemann- i . |

!

I

Becker Follow-Through Classrooms ‘

4. Guided Self-Analysis: Teaching x x| |xx! . X xix| x| KX
for Inquiry ! j i

|

. 5. Teaching Skills~Increasing Student x| |x|x X ||

Participation i
~-Reinforcement : ‘ | 1 v '

i

|

|

b

!

~—~Recognizing Attc:iuding Behavior
~~S1ilence and Non-verbal Cues
~-Cueilng

6. Vimcet Filmstrip-Tape Programs ps X
#12 Xnowledge of Results '

#15 Discipline in the Classroom ' |
(Beh. Mod.) | |

Problem-solving (Inquiry)

1. Development of Higher Level Thinking X X +d
Abilities :
—--Interpretation of Data ’ b
-—Application of Knowledge '

bl

o e

e
L -

20 -




Instruc-

Discovery Teaching Simulation System,

Phase I; Phase 11

-~Focusing on the Problem
-=-Springboards

Facilitating Inquiry in the Classroom

Guided Self-Analysis: Teaching

for Inquiry

Teaching for Problem Solving: A

Teaching Laboratory Manuzl

-~Creating Incongruity: Presenting
the Problem

-~Attacking Incongruity: Formulating
Hypotheses

Group Dynamics (Interpersonal Communica-

tion Skills)

1.

Lo

Interpersonal Communications

Systematic and Objective Analysis

of Instruction (Phase One)

26
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INSTRUCTIONAL PLANNING AND
DESIGN SKILLS

Ingtruc-
Behavioral tional Admini~
Status Obiectives Format stration
[}
—
. C4
w—] o . ]
ool eche -
o wl el Q
Ul | QO xle
sFIEE clrESPEREE
Categories: Ol Je o ~ leleleie]+| |=|3]
. . g vlo >le w it fod] N |t} 0 w0
1. Determining Instructional Objectives wmieg TR 15 A= i R R (l-; ulb
2. Instructional Activities (deriving glulgle) |gialei>lel (S99 uiz| |~Il~lolv
. olujw|/d|p]| [ >Ix|a[=]>] |ololn|=] oo
content and planning lessons) gleym Vg |3 njwl [Hjeallid] [Tiv|vice
Q| ® e [ed vloloiniw | B e < =L {3 e
3. Appraisal and Assessment - wlglo|giol (o] jeibi~ R R i)
4 Individualizing for Instruction SEIEEE = ‘540‘-’ o l?i 3lal®| (alulw
* ol oo o oﬁoam wlr|njole v|lwicio
5. _Grouping Slzlz|l<lz] (Oaodi| |x|lwijo|C|e]| (v|n]—
1. Basic Teaching Tasks: A Teaching x| |x|x x X X
Laboratory Manual for Beginning
Teacher Candidates
~-Clarity of instructional objec~
tives (1,2)
2. Competencies in Mathematics (1,2,3) x| | x x| Ix b
3. Developing Effective Instruction x x X X
(1,2,3)
4. VDevelopment of Higher Level Thinking X X x X| X[ x X
Abilities (1,2)
S. Instructional Design: A Self-Directed x| | x X X
Learning Program (1,2,3)
6. Minicourse on Individualizing x| | xix X X X
Instruction in Mathematics (1,2,3,4)
7. Minicourse on Organizing the Primary x| | x[x x| {%x|x
Classroom for Independent Learning
and Small Group Instruection (4,5)
8, Teaching in IPI Mathematics, Vols. One|x X x X
and Two (4)
9. The Teaching of Science: A Self-
Directed Learning Program
(Instructional Design for Science
Teaching) (2,3)
P y
[ L [ ‘Ll
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Instruc~

Behavioral tional Admini-~
Status Objectives Format stration
| B
oy
b I o
MEEE 2
wirla Lo 18] |ad | =}~
o |+ of |t s |o|ey
o]us ol > |sjelelelw] w3
|ml@lo ACTR IR B R 2
\Hlu il " .c::au-q e v
lslele] | efBlEI2l8 [S[E8ER] 1B
J22BIE| (EIEIERE IBSERY (ol
L -] uolcrau 1 E: -«
slete -E:g § ML) 3.3 g‘o-g RN SN
91X [Nl L} AR v jod
353 s!ﬁﬁa S R
10. Team Teaching Modules x| |x X x
~-Module III (2)
—--Modules V and VI (4)
--Modules 1V (5)
11. Vimcet Filmstrip-Tape Program X X X x|

#1 (1) #9 (2) #18 (3)
#2 (3) #10 (2) 6 (2)
#3 (1) #11 (2)
# (1) #13 (2)
#5 (2)  #14 (2)
#7 (3)  #16 (3)
#8 (2)  #17 (2)
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TEACHING STRATEGIES

Instruc-
Behavioral tional Admini-
Status Obiectives Format stration
BAERIREREREEE
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1. The Basic Course: Teaching is x, |x|x] |x ; x| {x
Learning to Listen; and Activities !
in Metaphor
2. Basic Teaching Tasks: A Teaching x| |x|x X ! X X
Laboratory Manual for Beginning
Teacher Candidates
~-Presentation (The active lecture)
3. Competencies in Mathematics x| |x x| Ix
~-Instructional Strategies: Division
~-Instructional Strategies:
Numeration
4. Development of Higher Level X X p xIxIx x
Thinking Abilities
5. Distar Series: Training Teachers x| [x|x| [x|x X{X|¥ X
"~ and Paraprefessionals in Englemann-
Becker Follow-Through Classrooms ,
6. Facilitating Inquiry in the Class- x x x X
room !
7. Modifying Classroom Behavior x x| |x x| X
8. Teaching Achievement Motivation x X X |x X X
9. Teaching for Problem-Solving: A XX X b X
Teaching Laboratory Manual |
] ‘ :
1 il 1A
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ANALYSIS OF CLASSROOM ACTIVITIES:
OBSERVATION GUIDES AND INTERACTION SYSTEMS

Instruc-~
Behavioral tional Admini-
Status Obiectives Format stration
IRRRERRER
Catepories: ! . 'E.
1. Comprehensive Pupil-Teacher | - . | a
Dlml ol -
Interaction Patterns ojsle|k Sl
2. Pupil-Teacher Interaction: NS Sl el ™ 151
Socio-Emotional Climate Jelsls vzl 131 LElSle Lglnl (513
3. Teacher Questioning Patterns wiolnl i G B G R R T M
4. Teacher Response Patterns ojeluiv| lviw(eldlel |a|alaiml=l ~islop
vloin|ol> D>l > Vi~ oAy |
5. Child Behavior Patterns sleleigial |=iolainln elelallie 1Tl gicl
6. Teaching Strategy ~ o % 12819l 1ela|5 E ot I PR A el 1
7. General Observation Guide £ § § AR BRSNS R e
8. Levels of Thinking G2izi<lz]| |Slejolk|<| [FlejolClx| v|ve|=e
1. Analysis of Teaching Behavior x| |x]| |x x| Ix x
(Sscience Teaching) (1,2)
2. Classroom Behavior Analysis and ®ix| Ik {x|x X X
Treatment (5,4)
3. Discovering New Dimensions in the X X x |x X X x| X
Teaching Process (1,3,4,6,8)
4. Films on Cognitive Development (5) x| Ixxi|x x x P
5. Guided Self-Analysis: Teaching for x Lc X x X f‘ X X
Incuit! (394’198)
6. Intellectual Development of Babies x[x| K| |x x x | K
(5)
7. Interaction Analvsis (2) X X X L(
8. Introduction to Early Childhood x| K| [x x X X K
Education (7)
9. Learning Interaction Analysis: x X | Ix X K
A Programmed Approach (2) -
’ \ !
{ L | A
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INSTRUCTIONAL DECISION-MAKING

(Problem~solving)
Instruc-
Behavioral tional Adminti-
Caiegories: Status Objecrives Format stration
1. Human Relations T MR ] {—i 2 1 1] ?
2. Teaching Style, Skill or Methods ] | R IR ) 1
3. Students with Academic Problems Tl ol ocha i | ° 1
4. Students with Personal Difficulties SHEIR ' ‘ 2le
5. Cultural Conflict wIF el BRES IR S CHE- B
6. Grading delsfe| | 13i=) 18] |Bl5i825] 1818
7. Classroom Organization wialsl pel el P L I b5 314 :: ™ 5
8. Classroom Maragement ool | einigialsl (SilalxE T o
9. Educational Staffing and slelmi iyl | njeisinis tlee 'E o -‘?:i é»o
School Organization “lolol ol |2IEISIBIS 18]3[5i0la] |wlwl|olw
10. School/Community Relations El 8 ol |9 SEHEGH SEIRHE B AE 9
11. Curriculum Clzlzlalz) (0| |Cikll<t (ZlrnilojClel |viv o
1. Classroom Management Simulation x i |x L x x! Ix
Svstem (8)
2. Critical Moments in Teaching x|x| x| |x| | X x
(19293’4‘,5!6’7:8) ‘
3. The Discovery Teaching Game (2) x X % x ' x
4. Human Relations Training Unit X x| p x x Ix X |x
(1,5,7,8,10--particularly oriented
toward inner city)
5. Information Units (11) xix| ki |x X x X | peox
6. Inner-City Simulation Laboratory x| pxpe)oix X X X | KX
(192’3’4,5,7)8910)
7. Professional Decision-making for xx{ g | x| | X B
Tecachers (1,2,3,6,8,10) ! |
8. RUPS: Research Utilizing Problem-~ X | K| #t b
Solving (7,8)
| } ‘
1 l \ L id
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STUDENT DIAGNOSIS AND EVALUATION

Instruc-
Behavioral tional Admini-
Status Objectives Format stration
Yﬂ‘l

!

!

!

-

¥ Need Assessm. Meas.

Simu. Teaching/Roleplay
Group Discussion

A M. need refining
% Observ-Writing

Need Level of Perf.
Consequential
Affective-Paych
Micro-Teaching
Reading-Writing
Self-Ad (Indiv)
Self-Ad {Groun)

Expressive

Complete
% Need specif. of obi.

% Cognitive

® Demonsgtrative

¥ Instructor
Coordinato:

1. Classroom Behavior Analysis and
Treatment

”

]
%
]
%
b
”

2. Competencies in Mathematics-
"Assessing Student Behavior"

3. Competencies in Mathematics- X X X X : X X

"Diagnosing Student Difficulties"”

4. Developing Effective Instruction x x P X
--Criterion Tests
~-Determining Entry Level
~--Entry Level
~-Tests

-Validation

5. Development of Higher Level Thinking X X 14 X |x |x 4
Abilities
~-Concept Diagnosis

6. Films on Cognitive Development x| [xx X X X K

7. Teaching in IPI Mathematics X X , X X
—~-Vol. 3: Diagnosing Student
Achievement
--Vols. 4,5,6: Developing Prescrip-
tions--Three Cases

8. Team Teaching Modules X o [x b K
--Module VI: Evaluation of Team
Teaching and Children's Continuous
Progress, Team Teaching Modules

9, Using Tests Intelligently x X i e x
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Vimcet Filmstrip-Tape Programs

10.

#2

Svstematic Instructional
Decision-Making

#7 Lvaluation

Modern Measurement Methods

#18 Experimental Design for

:.‘16

School Research
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CONTENT AREAS

Competericies in Mathematics

Development of Higher Level
Thinking Abilities
--Social Studies

Distar Series: Training Teachers
and Paraprofessionals in Englemann-

Becker Follow-Through Classrooms
--Reading

- -Language

—-Mathematics

Facilitating Inquiry in the
Classroom (Science)

Introduction to Early Childhood
FEducation: A Laboratory Workbook

Minicourse on Individualizing
Instruction in Mathematics

Minicourse on Thought and Language:

Skills for Teaching the Ciiild
with Minimal Language Development

Social Studies Modules, Making a
Living

Teaching in IPI Mathematics

The Teaching of Science: A Self-
Directed Learning Program
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DESCRIPTIONS OF PREVIEWED MATERTIALS

Title: Analysis ot Teaching Behavior
futhor: Gene E. Hzll
Source: Research znd Development Center for Teacher Education

The University of Texas
fustin, Texas

Cost: Consult Source

Materials: Audio-tape, instructor's manual (inciudes printed material
to be duplicated or made into transparencies)

Description:

“I1is module trains teachers to use the IAST (Instrument for the
Enalysin of Science Teaching) System of intersction analysis to ana-
lyze their own teaching behavior while teaching and to be more aware
of their prospective behaviors when planning i'or teaching. The IAST
System ig similar t> the Flanders Interaction Analysis scheme in its
emphasis on the socio-emotional climate but includes additional cate-
gories, fourteen in ©21. It is a general category system applicable
to 1l sub.ject areas,

The instructional activities include: 1laping a short lesson,
analyn~ing tapescript using the IAST category system, constructing and
interpreting a matrix, practice coding sessions, constructing and
interpreting ratios., The materials are designed to be used on a
teacher-directed group basis; however. indiviilual "packets" could be
pult together for independent, self-instructionzl use. The manual
inclules the instructor's directions for each activity as well as the
support materials to be duplicated or made inlo transparencies. The
estimated time for the entire module is:

Planning for Instruction Approx. 3 hours
Teaching 3.5-5 hours
Pre-Appraisal 5 minutes
Introduction and Activity 1 :0-90 minutes
Activity 2 50-50 minutes
hetivity 3 20-3C minutes
fetivity b 20-30 minutes
Activity 5 15-25 minutes
Practice Sessions 10~1% minutes each

fctivivies:

Al the beginning and end of the module activities students tape-
record a short lesson for which the objectives and meterials have been
supplied. The remaining activities, such as learning the coding <ystem,
practice coding, constructing matrices, are coupleted on an instructor-
directed group-discussion basis.
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Analysis of Teaching Behavior

Ob jectives and Criterion Assessment:
The performance ob.jectives are stated st the beginning of the

module: however, no assessment or level of performance measures

are provided. The implicit performance level appears to be fauiliar-
ity through practice.

Uses in Teacher Education Programs:

This module is applicable to clinical experiences connected with
student teaching and to methods courses. especially science,

40
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Title: The Assessment Tra ning Kit
futhors: C. Lisa Lewis and S.L. Menaker
Source: Research and Development Center for Teacher Education

Universitv of Texeas
Austin, Texas

ot Consult Source
Moterials: Sir mamuisls

These manuals are designed to trzin ¢ ounselors in the analysis

A® five different instruments znd in forming a relevant and meaningful
escription. The Ascessment Reporti ( i%th manual) provides a method of

integrating the deta from the reports into tour ma or personality char-
acteristics -- Self-Characteristics, Interpersonal Relations, Areas of
Anxiety, and Teaching Relevant Characteristics. The five instruments
include the Autobiographica! Form, the Ad‘fective Self-Description, the
Self-Report Inventory, the Test of Directed Imagination, and the One-
Word Sentence Completion.

The material in the manual includes sample tests. interpretations,
complete reports, case studiles.

Activities:

Students complete the written exercises in the menunl including
analysis of completsd tests and assessment write-ups of case studies.

Ob.iectives and Criterion Assessment:

The objectives are not stated but the implicit objective i1s skill
in interpreting five personality tests and in structuring these data
into an assessment report. The crlterlon measures are port of the
evercises. Results can be compared the Staff Counselor's reports
bul no formal nssessment measures are prOVL:ed nor is a level of per-
formance specified.

Uses in Teacher Eiucation Prograws:

This program may be used in conjunctior with participant super-
visory, counseling, psychological assessment activities. However,
the program is intended only Tor persons wvith a background in coun-
seling psychology.

o 4‘1
ERIC 55

Aruitoxt provided by Eic:



Title: 1. The Basic Ccurse: Teaching is Learning to Listen
2. Activities in Metaphor
Author: W.J.J. Gor<lon and Tony Foze
Publisher: Synectics Education Systems
121 Brattle Street
Cambridge, Massachusetts 02138
Costs: $50.00
Materials: Two paperback books.

Description:

The two books can be used independently or in conjunction with one
another. The major emphasis for both books is the development of the
teacher's ability to use metaphoric activity in application with learners.
The materials are designed as self-instructional.

1. The Basic Course: Teaching is Learning to Listen is described
as a programmed teacher training course. The objective of the course
is the development of teaching skill for the utilization of metaphoric
activity for creativity and problem solving. The teacher "learning to
listen'" refers to the acceptance of learners' feelings and ideas, an
attitude of caring about the learner and the ability to understand the
thinking processes and kinds of connections necessary for metaphoric
activity. There is a short introduction to Synectics theory followed by
Practice exercises and problem solving units for teachers and learners.

2. Activities In Metaphor is a compilation of activities for students
based on metaphoric activity developed in the Basic Course. These activi-
ties are game-like and are developed in step-by-step detail. All of the
activities are developed in terms of goals and processes. Examples of
activities and their labels are: Answer Sharing, Metaphorically Based
Twenty Questions, Matching Pictures, Helen Keller, Charades Bzsed on an
Analogy, The Fly's Eye, and The Way It Might Have Happened. Some of the
activities lead to others; for example, The Charades Game mavy lead to
theater exercises, improvisation and dramatic production. Many of the
activities are connected to specific content areas such as art, music,
science and math.

Activities:

1. The Basic Course: Teaching is Learning to Listen: The exercises
and units are developed in a ~tep-~by-step fashion and space is allotted
for the individual to Practi.e the exercises on the pages of the book
in workbook fashion. Activities begin with practice exercises that can
be done by the teacher and students. The practice exercises consist of
simple comparisons, analysis of comparisons, direct analogy, exercises
in metaphorical strain, personal analogy, asking evocative questions,
compressed conflicts and problem-solving. These exercises are related
to Making the Familiar Strange and Making the Strange Familiar, two
pProcesses for understanding concepts and problem solving.

2. Activities In Metaphor: Directions for the metaphoric games
are defined as above. The goals of each activity are briefly discussed
and then the process ig developed for the teacher to carry out with
students. There are "Hints and Variations" for each activity.
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The Basic Course: Teaching is Learning to Listen, Activities in Metaphor

Objectives and Criterion Assessment:

1. The Basic Course: Teaching is Learning to Listen: Although
the material is described as programmed, there is no self-correctional or
feedback system developed in the material. Assessment is not formalized.
However, it is pc:sible and feasible to use the evaluative procedures
of exercises in matashorical strain, levels of involvement in personal
analogies, and the development of evocative questioning techniques to
build assessment exercises.

2. Activities in Metaphor: The assessment exercises that may be
developed for The Easic Course can also be used with this material.

Uses in Teacher Education Programs:

Both materials, The Basic Ccurse and Activities in Metaphor, can be
used in pre~service and/or in-service teacher education programs as
the development of instructional strategies. The materials may be used
with children and with adults as problem-solving techniques. It is
possible to relate the materials to particular content areas and they can
be used in specific method courses.
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Title: Bac e Teazching Tosks: A Teachiing Lohorotory Menual Tor
Berinning Tearcher Candidester

fuathor: C.L. Davis, Thomzs B. Gregory, M-orcella L. Kyselka, Kevin
R. Morse, B.R. Smoot

Source: Hesearch and Development Center for Tescher Eiucation
University of Texns

Austin, Texas
Coni e Zonsult Socurce
Materials: Laboratory manual, audio- or viden-tape facilities
b =

The marual provides instructions, teachin: tasks and Teedback
fguitelipes for developing interactive ieachin.s skills in simulsted
tencning situations Eachi tenching task focurnes on one tvpe of
tesching skills which has been described ani unzliyzed int, its com-
ponent eilements or subsgiils. The skills ir~lude: Clarity of Instruc-
Lionel CObljectives, Presentation (lecturwny skills), Internction (dis-

ussl ‘kiils of questioning, reinforcement - nj silence): Refocussing

ific Refocussing Skills, e.g., gestures, verbal directions, etc.,

nd General Refocussing Skills, e. g., creatin & novel environment,
Chﬁntlng the activity structure); Questioning as a2 Clessroom Stratepy
(hroduc1nn more «n? different types of questions, e.g., eliciting,
open/clo ed, cogn1t1ve/affect1ve, procedural; modulating *the cognitive
level »of nueutions).

Activities:

Students read the manual describing the “eaching skills cluster
ani prepare a short peer-teaching lesson (5-20 minutes). The lesson
s video- or audio-taped; colleagues a.t a5 ol.servers and evaluators
using the Lis uenlng/VleW1ﬂv Guide and Evaluation Guide,

Objectives and Criterion Assessment:

The specificity of objectives and criterion wmeusures varies with
each task. Except for the last unit, Questioning as o Clussroom Stra-
tepy, the obliectives and criterion measures are very general and no
level of performance is specified. The implicit objective is to deve-
lop and practice the teaching skills deseribec in ench tack. In the
Unit on Questioning, more refined measures arc used and the performance
level is self-selected. For many of the tasks it would be useful to
develop or to apply some of the available interaction analysic systems
in order to have more objective assetsment mersures.

Uses in Teacher FEducation Programs:
This program is applicabie to clinical experiences in connection
with student teaching or methods courses. It can be used on a self-

administering basis and requires at least three teacher candidates as
participants.

14
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e: Lameracs in Education

Author or Developer:
Educational Meliz Laboratories
Publisher or Source:
Technifex Bducation Division
The Plastic Coat'ng Corporatinsn
Holyoke, Massachusetts 010k
Special Ordering Instructions:
Catalog No. 7380L-100

Costs: Complete Set.
Transparercies
L Filmstrips 2nd 4 tapes
Instructor’'s Hanidbosok
s (12)

Student Manunol
Materinls: See 'Coste!

Description:

Thi. series is concerned with the ednucatioral application of
photopgraphy for teachers. Iis ma.ior emphasis is Jdevelopment, o com-
pocitional skille and planning skillt for inctructionsal use in the
clessroom primerily in the form of planning slide unit productions
for and with children. These are treaied sinilarly to lesson or
unit plenning with a concern for selecting objectives appropriate
to the slide production formzt arnd for designing the instructicnal
unit to achieve these objectives. Other uses such as the preparation
of text and supplementzl material, poster-mering and art work are
also considered.

The series iz designed as a four or f've day workshop. However,
augmented by demonstration and discussion materials thst are called
for in the workshop design, but not provided, the materials may ensily
be adopted 2as a guide for QGL‘—ln;trnctjonal use, probably in small
groups, and couid be completed in four or five hour—length sessions,
exciuding the tesncher's time for planning and preparing the production unit.
There are four components in this series:
1) Four filmstrips accompanied by an audio-tape commentary (3-3/h ips)
....Bryic composition
....Pi~nning Slide Units inciuding Lo .son object.ves,
develoyping seguence, and final precentation
....Using Simple Cartridge Load Camera%
.«..Instrectional Application
2) 1Instructor's Manual
--..Conteins suggested course outline, time seauence,
ewuipment, and materials for setting up an inservice work-
shop as well as a complete student's manual
) Student's Manual
-..Explains how t5 use the camera, writing storyboards,
editing, and pacing the presentation. Topics include
Compousition; Setting Educational Ob]GCthPu. Using the Camera;
Instructional Applications: Going & Step Further:; Eeuipment
and Material Success: Bibliography

ERIC 45,
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k) Review Project:nls (Overhead Transparencics
....Designed for a euick review of cections and/>r greater
depth regarding basic elements of photo composition and camera
t=rminnlogy.

Activities:
According to the suggested workshop outline, the student views
several of the filmstrips, engages in group discussion over their
montent, and then reads the corresponding sections in the Student's
Manual. Iiext he is taken thronsh 2 ceries of preliminary prac-
tice exercises- designing a slide unit, storyboarding and scripting -
before actually commencing shooting activities. Participants are
given opportunities 1o carry out 2nd critieve their projects.

Oujectives and Criterion Assessmend:
There are no stated behavioral oblectives, but the implicit
objective is application of Lhe particular skill of developing
a slide production unit. N> sssessment criterion is provided and
no level of proficiency is indicated. However, individual pro-
grams using these materials could essily establish their own
objectives and criterion measures. Augmented with demonstration
and directionzl materials, this cen be used on a self-instructional

basis, optimally in a group format.

Uses 1in Teacher Educalion Programs:

The series could be used in connection with laboratory or student-
teaching experiences or integrated into methods courses in many
sub.‘ect areas, ie, 'science, mathematics and social studies. Ii
might also be used in more specialized courses in edicational
technology. The materials Seem conceptunlly thin in the area of
instructional pianning and design. Tt is sugpested that other
programs stironger in the area of selecting educational ob,jectives
and designing appropriate instruction, for example, could augment
and should precede this bprogram. Cameras in Education is uséful as
an introduction to photlography and its applications in +the classroomn.
The filmstrip and brojectuals in the Unils on Basic Composition

and Using Simple Cartridge Load Cameras may even be used by the
teacher with his or her students.
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Title: Classroom Behavior Analysis and Treatment
Developer: Robert L. Spaulding
Publisher or Source: Dr. Robert L. Spaulding
Director, Child Develcpment Institute
San Jose State College
San Jose, California 95114

Cost: $3.50 plus postage
Materials: Book
General Description:

This book reports ¢n a comprehensive system for measuring transactional
behavior of children and teachers in classroom settings. It can help stu-
dents to apply information about behavior modification techniques by pro-
viding them with a means of assessing behavioral styles and behavioral
changes. Chapter titles include: The Coping Analysis Schedule for Educa-
tional Settings (C.A.S.E.S.); The Spaulding Teacher Activity Rating Schedule
(S.T.A.R.S.); Using CASES and STARS Together to Measure Transaction; Using
CASES or STARS in Teacher Training; Using CASES Categories to Measure Change
Toward Behavioral Obje ives; Designing a School Management System to Per-—
mit Treatment Schedule. v CASES style; Data Gathering Procedures using
CASES and STARS.

Activities:

Students will read explanations of coding sy =ms, then use them to
observe behavior of children and teachers. After c¢2vising a treatment
schedule for a particular child students may use the schedule and study be-
haviorai changes.

Objiectives and Criterion Assessment:

Behavioral objectives implicit in this material are that the student
learn to categorize, analyze, and changs behavior of children in classroom
settings. No criterion measures are provided.

Uses in Teacher Education Programs:
This material is designed for group instruction. It can be used in

connection with courses in child development or with laboratory or student-
teaching experiences.
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Title of Materials: Classroom Management Sinc. :vion System
Author or Developer: Paul Twelker
Publisher or Source: Simulation Systems Program
Teaching Research Division
Oregon State System of Higher Education
Monmouth, Oregon 97361

Special ordering instructions: Instructors Manual and Student Manuals
can be purchased and reproduced by pur-
chaser. Slides and tape. which are used
with the manuals can be rented and re-
produced by the renter. All material is
in the public domain.

Cost: Manuals ~ Instructor's - $3; Students' - $1.
Media - (two-month rental)

Phase I ~ 35 MM slide-tape - $46
Phase II ~ 16 MM film - $70
(plus postage and $15 handling charge)

Materials: printed instructor's manual and three student manuals; 7
carousels of slides to be used with manuals; 7 audio tapes to
accompany slides; 8 mm or 16 mm films.

General Description:

One student manual provides information on the school, the commanity,
and the class of fifth grade children with whom the simulation exercises
deal. Two student manuals present simulation exercises dealing with:

The Three Major Teaching Roles; Norm Setting; Dealing with Disruptions;
Daily Incidents (The Reading Circle, Going to Recess, Class Discussion,
The Study Period, Science Committees, Before Class, The Debate, Rainy Day
Lunch Period, Science Research Period, Art).

Activities:

Students view slides and iisten to accompanying audio tapes.
Periodically they read information %~ d¢ written exercises in the manuals
relating to what they have seen and neard.

Objectives and Criterion Assesswant:

Specific behavioral objiectives are stated for each section of the
student manuals. Each cxercise is followed by ;. statement of correct
answers, in a programmed text book style. At the end of the manual an
extensive '"review and self-evaluation'" is provided. This could be
used as a criterion measure.
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Classroom Mesnagement Simuiation System

Uses 1in Teacher Education Progrnams:

These materials can be sel “-administerel or used in small groups
with an instructor. They can be used in connection with laborat- ory

and student-teaching experiences, Or as a supplement to a variety of
methods courses.

99,
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Title: Competencies in Mathematics, Instructional Strategies: Division
Auihor; E. Glenndine Gibb
Source: Resezrch and Developrent Center for Teacher Education
University of Texns
Austin, Texas
Cost: Consult Source
Meter =:15: mimeographed manunl

Descrivtion:

Competencies in Mathematicr is 2 series of instructional modules
de2l’ng with the development of various competencies necessary to the
teaching »f elementary mathematics. The seven modules (manuals) are:
Mathematics in the Elemenlary School: An Overview: Instructional
Strategies: Numeration: Instruciional Stratepies: Division: Concept

of Numbers: Crer~tive Problem Sclving: Diagrnosing Student Difficulties:
Assessing Student Behavior.

The purpose of this module is to assist the teacher in 1) devel-
op.ng the children's understianiing o division based »on situntions
in the physicnl world: 7} the developmenrt of several computationnl
nrocedures for finding the guotient of two numbers- 2) the selectionn
27 appropnrinte lﬂﬁrLjng zetivities for fiivision: 4) recognizing dir-
ferent leve's of skill and ) dingnosing learning difficuities in
methematics and selecling appropriate remediation.

These ob,ject ves are embodied in four written instructional tasks:
M>tivating a Need for Division, Developing a Division Algorithm, Leve'ls
of Skill in Division Computation, Diagnosis of Difficulties and Reme-~
dintion. Each instructional task also has a pre-assessment task, a
discussion of the pre-assessment task and a post-~assessment task. The
metierials zre desipgned for use on an independent, self-instructional
basis. Answver sheets and An-wers are provided.

Activities:

£11 tasks are written. Students complete the pre-ascessment task
for ench instructional task, checking their answers on the discussion
of pre-assessment tasks. Depending on their ccore, they proceed to the
instruct ‘onal task itself or go right on to the post-assessment tnsks.
The post-assessme © Lasks are handed into the instructor for grading.
Further work, if necessary, meay inclulde teaching £rom the sugge.ted
re"erence an: with the instructor or with peers.

+

Cbjectives and Criterion Assessment:

The obiectives of the module are specified in the introduct:on.
Each task is accompanied by ob'ective pre-assessment and post-assess-
ment measures. No level of performance is specified for the post-
assessmenf task: nresumably this is up to the individual instructor.
Because the material in the instructional tasks and assessment measures
is primarily objective, performance levels can be ~adily spocified.

o Uses in Teacher Educetion Programs:

E;MQ; This - odule ls applicable to mathematics methods courses and acti..
vities re: ted to student teaching.
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T Lle: Competencies in Mathematics, Instructiona: Strategies: Numoratio

AP S Tl M K. Gienntine Gibb

Publisher:  Research and Dovelopyent Conter Por Tencher Mducation
Univeraity ot Texns
Austin, Texa:

Cozt: Consult source

Miterials: mimeographed manual

I

Description:

Competencies in Mathematics is a series of instructional modules
aling with the developmen: of various competencies necessary to the
tezching of elementary mathematics. The seven modules (manuals) are:
Mathemeatics in the Elementary School: An Overview: Instructional
Gtrategies: Numeration: Instructional Strategies: Division: Concept
of Numberc: Creative Problem Solving: Di2aencsing Student Difficulties
Aosessing Studert Behavior.

This module has as its objectives the understanding ot the char-
acteristics of a system of numeration, in this case the declmal sys-
tem, and the ability to identify learning tasks and select materials
characteristic of those understandings: classification of learning
astivitie: aceording to their sbjsctives: ani identification of tasks
for assessing children's understanding of numeration. The module con-
sists of Tour written instructional tasks: Characteristics of the
Muomeration Systemj Ob.jectives and Activities; Selection of Materials
for Developing Understanding of Base Ten Numeration System: Assessing
s+tulent (child) Understanding of Numeration. Each task has four rarts--~
2 pre-assessment exercise, discussion of pre- assessment exercise, the
instruct onal task and post-assessment exerices.

Lotivities:

Students work on the vre-assessment tasi: Tor one of the four objec-

tives. If their score is uatisfactory, they may <o on to the post-
cosessment task for that object’ve. If not, stuldents continue with the
instructional task and then complete the post-assessment. The post-
sessment task is turned into the inst.»wotor Tor grading. I neces-
rnry, further study of the suggested rezaings or discussion with peers

or Iinstructor may be recommended. Otherwise. the work in this module
is written, self-administered ani independent.

Chiectives and Assescment:

The objective of each instructional task is stated and oblective
criterion measures are provided. The Post-Assec ment Task does not ape-
cif o level of performance but this can be added.

Uses in Teacher Education Programs:

This material is applicable to mathematics wethods courses and
to gctivities in connection with student teaching.
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Title: Competencies in Mathematics,

Mathematics in the Elementary School: An Overview
Author: E. Glenadine Gibb
Source: Research and Development Center for Teacher Education

University of Texas
Austin, Texas
Cost: consult source
Materials: Mimeographed manual

Description:

Competencies in Mathematics is a series of instructional modules
dealing with the develcpment of varivus competencies necessary to the

teaching of elementary mathematics. The seven modules (manu.:ls) are:
Mathematics in the Elementary School: an overview; Instructional
Strategies: numeration; Instructional Strategies: division; Concept

of Numbers; Creative Problem Solving; Diagnosing Student Difficulties;
Assessing Student Behavior.

This manual is designed to familiarize the teacher with the mathe-
matical concepPts and skills of elementary school mathematics, to under-
stand the sequence of development based on the structure of mathematics
and to develop the instruction design skill of sequencing. The manual
consists of eleven problem~sets and a pre—assessment and post—-assessmen
exercise. Each problem—set presents problems whicl illustrate a mathe-
matical concept and asks the teacher-candidate to identify the appro-
priate sequence for the problems.

The problem—-sets include: Numeration, Rational Numbers; Addition
and Sets of Numbers; Subtraction and Sets of Jumbers; Multiplication
and Sets of Numbers; Division and Sets of Numbers; Computation -— the

process of addition, subtraction, multiplication, and division; Ideas
of Non-Metric and Metric Geometry; Pre—~Assessment and Post-Assessment.
Each problem~set has a discussion of the concept s#nd sequencing task.

Activities:

Students work through the written exercises first compleving the
Pre—-Assessment Measure for each problem—set and then, depending on that
score, going on to the corresponding problem-set exercise or to the
Post—~Assessment for that problem-set. It is recomrended that ezach task
problem—-set, is followed by a teacher-guided discussion of the parti~
cular concept. However, teacher candidates could work through the
problem sets on an individual, self-administered basis. The eleven exe
cise and assessment measures require about two hours to complete.

Behavioral Objectives and Criterion Assessment:

The gcneral objectives of the module are stated at the outset;
however, the implicit objective of each problem—set is mastery in or-
dering the problems related to the mathematical concepts. Objective
assessment measures are provided thouagh no level of performance is
specifir
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Competencies in Mathematics,
Mathematics in the Llementary School: An Overview

Uses in Teacher Education Programs:

This program is applicable to mathematics methods courscs and to
student—teaching experiences.
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Title: Critical Moments in Teachiin
Guide fTor In:everient Diszcu
Author: David Gleissman, eiltor
Pibiisher for the discussion guide:
Holt, Rinehart and Winston, Inc.
282 Madison Avenue
New ¥York, New York 10017
S-urce !t'or films:
New York University Film Library
25 Washin/ton Place
New Yor¥, New York 17003

g (Fiim series) ani
ssi v

Cost: iiccussion cuide (third edition) &5 .10
The siyteon films range in price from $:00 to $150: they are
alea ave isble on a rental basis. $:0.00 first dayv an’ $5.00
~zch additional dawv. Soon to be avaiiable on ~ rentas. basis
fr.m Holt, RKinehart and Winston.

Mr-erisis: Films and guidebook fer discussion

Description:

The films and Guide confront the student with various teaching
problems and provide suided decision-making experiences with respect
to them. The Guide ic a set of questions and references in which the
student is asked to analvze, interpret and formulate solutions to prob-
lems. In sore cases, he is asked to act upon his decisions and receives
feedback on the resnitt of his actions.

A primary obiective of this series is to teach basic psychological
concepts (i.e., mroup norm, motivation, self concept). Hence, the
framework for intervpreting the films is largely psychological. However,
other dimensions of the educatione: environment, e.g.., ob.jectives. class-
room orfanizatisn, curriculum decisions, and teaching strategies, which
impinge on these complex problems are also considered. (The guestions
in the Guide are arouped into areas of concern.) A selective list of
roferences keyed t¢ specific guestions in the Guide provide the theore-
tical bacirgrcund fc: sound decision-making.

The sixteer films are classified into cne of four categories:
the act of teaching: students in ! cademic difficulty: students in per-

“s.nal Aifficulty: and cultural conflict.controversy and grading. The

act of teaching considers problems related to teaching style. skills and
method, i.e.. what to do when a class gets you '"way off the track." Aca-
demic problems include ones related to social relationships as well as
intellectual ability. Personal difficulties include problems concerned
with lack of motivation, anxiety, and self-confidence. The last category,
cultural conflict, >ntroversy and grading, poses controversial problems
such as teaching controversial issues, liberazlizing the grading system,
an: culturasl differences between students and teachers.
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A:tivities:

Students view the film (about 20 minutes) and them discuss {or
respond in written form to) the problem situation. Guided by sets
o questions, the general discussion procedures followed in arriving
at 2 probliem-solution are:
1. Corsider gquestions regariing the backoround of the problem
(e.s., psvcholomical}
2. Consult referenc e
2. Consider any added informatinn (e.p.. student records)
. Work throush the "Intensive Analysis" section (not present
in 21l inc:.Jents)
5. Problem so.ution: define problem, suggest causative factors
and conditions, formulate a solution, anticipate conseguences
. Ro'e-playins to act upon the decision or solution (not in-
luded in ali incidents)

Ot ‘ectives and Criterion Assessmént:

Nc “bjectives are stated: however, the implicit ob.jective is for
the student to obtain the knowledge for professiona: decision-making,
£t~ apply it and to practice making decisions. Criterion measures are
not specified but cou'ld be extrapo' ated from the manual.

Ures in Teacher Education Programs:

This series can be uneri i Methois cour&T:s or ‘aboratory courses
related to student teaching., Some of the problem incidents couil be
r neFsrated into Educationsl Favchoiopy courses. Although the materials
c-uld be nsedl on an individual basis, they are prrbably optimized by
a rroup discussion format. Because of the specificity of the questions
a

(=5

14 the identification anl close coordination between the reference
moterial and the anestions, an instructor is not necessary and the dia-
cussion can be self-administered.

ot
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Title: Develcopin~ Effective Instruction
Author or Developer: Genera. Prograrmmed Teaching
Publisher or other source: General Programmed Teaching
P.0O. Box 402, 424 University Avenue
Palo Alto, California 94302
Cost™: complete workshop {15 units) approx. $650.00
Student workbooks $ 5.95 each
(first five units may be purchased separately at $55.00 per unit)
Materials: audio-~tape, filmstrip, workbook, Monitor's Manual

Description:

Entireliy self-instructional course designed to teach principles
and procedures for developing performance~based learning and instruction.
Fifteen units deal with the following areas: Basic principles of
performance-based learning; Ger=ral Goals, Affective Objectives, and
Cognitive Objectives; Main Components of an Objective; Classification of
Objectives (verbal, discrimination, motor performance); Criterion Tests;
Determining Entry Level; Entry Level; Tests; Stimulus and Response; One-
way and Two-way Stimulus—-Response Pairs; Single and Multiple Discri-ina-
tions; Content Analysis; Stimulus~Response Pairs in Chain Activities;
Developing Objectives and Deriving Content; Programmed Lesson-Plans and
Instructional Media; Validation.

The units assist the teacher in developing performance-based instruc-
tion on several levels: plamuning units and lessons; carrying out student
contricts; creating programmed materials.

Activities:

For each unit students watch a film-strip augmented by an audio--tape
presentation. Throughout the presentation, the audio-tape directs the
students *» answer the workbook questions specified for that unit. Students
are t{;2n given an assessment test.

Objectives and Criterion Assessment:

The objectives for each unit are clearly stated in the participant’'s
workbook. The workbook questi ns are designed to meet these objectives.
At the end of each unit, studecuts are given a separate assessment test
indicatiung whether the objectives for that unit have been met.

Uses in Teacher Education Programs:

These materials could be used in connection with laboratory or student-
teaching experiences, or integrated into methcds ccurses in any subject
arca. After the initial units on performance-lased concepts (stating be-
havioral objectives, etc.) the remaining units can be flexibly combined
ior a variety of purposes: training people to develop or administer pro-
grammed materials, designing performance-based curricula, planning lessons,
or understanding principles of behavior modification.

Prices subject to discount for quantity and type.
&) (@)
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Title of Materials: Development of Higher Level Thinkirs Abilities
Author or Developer: John A.McCollum and Rose Marie David
Publisher or Source: Northwest Regional Educational Laboratory

710 S.W. Second Avenue

500 Lindsay Building

Portland, Oregon 97204

Cost: information not available

Materials: printed leacer's guide
printed participant materials (can be duplicated locally)
30-minute demonstration film
5 audiotapes
1 slide tape

Gencral Descrintion:

This is a 40-hour course based on Hilda Taba's work on teaching
strategies which increase children's skills in categorizing, generalizing,
and applying generalizations. This course can be presented as a work-
shop, extension course, OTr methods course. The major topics dealt with
are: Rationale for Change; Rationale for Carriculum Development; Questicn
Strategies and Discussion Skills; Concept Diagnosis; Interpretation of
Data; Application of Knowledge.

Activities:

The training model used in this program invoives a series of rotations
through the following steps:

1) sensitivity experiunce - the instructor aund students role-play
as each thinking process is introduced

23 knowledge -base - presentation to students of theory and tech-
nique

3) simulaticn experience -~ small groups work on problem—~solving
exercisces utilizing each thinking process

4) laboratory experiences — students microteach using each thinking

process, and receive systematic feedback on their behavior
5) application - students plan instructional sequences utilizing
each thinking process

Objectives and Criterion Assessment.:

Behavioral objectives are stated for the total course, but not for
each individual unit or lesson. Data collection instruments serve to
provide criterion assessments of laboratory experiences. Forms for self-
evaluation of group problem-solving ure also available.

Uses in Teacher Education Pi _ rams:

At the pre-service level this program is most appropriate for use
in a social studies or general methods course. It 1is designed for use
with groups under the guidance of an instructor.
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Title: Discovering New Dimensions in the Teaching Process
Developers: Greta Morine, Robert Spaulding and Selma Greenbery
Publisher or Source: Intext Educational Publishers

College Division

Scranton, Pennsylvania 18515

Cost: $3.95
Mzterials: Textbook
General Description:

This book is designed to help prospective teachers analyze and
evaluate their verbal intcraction with students in terms of its re-
lationship to their instructional objectives. It focuses on how certain
techniques, such as presenting information, asking questions, and reacting
to student respcnses, might vary according to different instructional roles,
such as "intellectual authority" or "intellectual guide." Practice exer-
cises are based on transcripts of actual dialogue from both secondary and
elementary schocol classrooms. Immediate feedback (correct answers) fol-
lows each practice exercise. Chapter titles include: Categorizing Tea-
ching Activities; Recording Teaching Activities; Analyzing Recorded Be-
havior; Patterns of Interaction; Fvaluating Teaching Behavior; Cate~
gorizing Teacher Questions; Teacher Roles and Teaching Behavior.

Activities:

For each segment of instruction students read explanation and examples,
do exercises applying information learned, and check their answers against
coded copies of the exercises.

Objectives and Criterion Assessment:

Behavioral objectives implicit in this material are that the student
learn to categorize, analyze and evaluate his own teaching behavior.

Uses in Teacher Education Programs:

This material can be self-administered or used with seminar groups.
It can be used in connection with laboratory or student-teaching experiences.



Title of Materials: The Discovery Teaching Game

Author or Developer: Paul Twelker and Donald Kohl

Publisher or Source:: Simulation Systems Program
Teaching Research Division
Oregon State System of Higher Education
Monmouth, Oregon 97361

Special Ordering Instructions:
Exercises and information appear as appendices in a report titled

Development of Low Cost Instructional Simulation Materials for Teacher
Education. They can be reproduced by the purchaser.

Cost: Report - $16.00

Materials: Printed instructicns, problems, and issues. Printed in-
formation on a simulated class.

General Description:

A set of problems or issues which might typically confront a teacher
using discovery techniques is provided. Teams of students compete with
each other to provide the best strategy for dealing with the issue.
Problems are graded in difficulty and points are won on the basis of dif-
ficulty of the problem and adequacy of the solution.

Activities:

Students study information on a simulated class, select problems and
"solve'' them through small group (team) discussion.

Objectives and Criterion Assessment:

The basic objective is to provide students with experience in
dealing with some problems common to discovery teaching. No specific
behavioral objectives are stated :ud no criterion measures exist.

Uses in Teacher Education Program:

These materials can be used with methods courses or with student-
teaching experiences. They are appropriate for use with groups of ten to
twenty students, and can be self-administered by these groups or used
under the guidance of an instruccor. '



Title of Materials:. Discovery Teaching Simulation System
Author or Developer: Paul Twelker
Publisher or Sourcé; Simulation Systems Program
Teaching Research Division
Oregon State System of Higher Education
Monmouth, Oregon 97361

Special ordering instructions:

Instructor's manual and student manuals appear as appendices in
a report entitled Development of Iow-Cost Instructional Simulation

Materials for Teacher Education. They can be re¢produced by the pur=
chaser.

Cost: Report - $16.00
Materials: printed instructor's manusl and student manual; Phasel

manual designed to be used with films, but the films
are not available.

General Description:

The Phase I manual covers the roles of a teacher, characteristics
of discovery learning and teaching, discriminating discovery learning and
teaching, purposes of discovery learning and discovery teaching spring
boards. The Phase II manual deals with the following discovery techniques:
purpose of discovery; focusing on the problem; indirect guidance and
encouragement; reinforcement of exploration; springboards; all behaviors
in context.

Activities:

Students read explanations of techniques, view situations on £ilm,
and identify characteristics or make decisions about what has occurred.
Role<playing simulation is used. Some small group discussion is encouraged.
At the end of Phase II microteaching situations are used.

Objectives and Criterion Assessment:

Objectives for each exercise are clearly stated. On Phase I a
programmed format is used, and immediate feedback of correct answers pro-
vides for student self—evaluation. In Phase II '"'teacher behavior check~
1ists" are provided for feedback to the student who is playing the teacher
role.

Uses in Teacher Education Program:
These materials are appropriate for use in connection with laboratory
or student teaching experiences, or with a variety of methods courses.

They can be self~administered by small groups of students, or used under
the guidance of an instructor.
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Title: Distar Series
Developer: Englemann-Becker Follow Through Project
Publisher: Science Reseazrch Associates

259 East Erie Street

Chicago, Illinois 60611

Cost: Teacher Kits:

Reading I $50.00
Reading Ti $75.00
Language I $150.00
Arithmetic $12G.00

Materials: Presentation Books, Teachers Guides, assorted visuals
Supplementary materials inciude a text, Teaching: A Basic
Course in Applied Psychology

Special ordering instructions:
Teaching: A Basic Course in Applied Psychology is available through:
- Epglemann-Becker Corporation
Station A, P.0. Box 2157
: Champaign, Illinois 61820. k
These materials will be published by SRA in Fall, 1971:

Part I: Behavior Modification $5.50
Part II: Concepts and Operations $5.50
Parts I and II $10.00
Group Leader Discussion Guide,
Part I $2.00
Part II $2.00

Description:

The Englemann-Becker Follow-Through Pro.iect bases its teaching
on’ Behavior Modificeation principles. This program is designed to
train teachers to apply a Behavior Modification strategy in the aveas
0" reading, arithmetic and langusge. The instructional materials in
t'.ese content areas (first three years) have been designed to comple-
mnt the teaching strategy.

Using these materials in a one or two week workshop or on-site,
trainees master basic intersctivs teaching skills (reinforcement, sig-
n ling, correcting), prototype lesson formatg and specific lessons in
t.1e various content areas.

A tivities:

Training generally occurs in a workshop setting conducted by "local"
tcacher supervisors. Activities include the completion of written exer-
cises, demonstration and discussion, and practice in a peer-teaching
situation. ’

¥NOTE: The description of this program is based on the teacher train-
ing materials used ty Project Follow-Through in their teacher
training workshops. These are excerpts and adaptations from the
Distar Series which are primari}g;curricnlum materials.
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Distar series

Ob.jectives and Assessment Criterion:

The implicit objective of this program i. mastery of the basic
teaching skills and lesson formats accompanying; the instructional
materials in reading, mathematics and language. The criterion mea-

; sure consists of a rating (observation) form used by the trainers.

Uses in Teacher Education Programs:

, This program can be used for clinical experiences connected with

; student teaching, general methods courses and courses in Educational

f svchologv. Its vericus perts are applicable to different aspects of
teacher training, e.g., skill training, teaching strategies.
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Titie: Facilitating Inguiry in the Classroom
Author: Fred E. Newton, Northwest Regional Educational Laboratory
Publisher: Copy-Print Ceniers
1208 S.W. Jeff erson Street
Portland, Oregun 97201
(Leader's Guide and Participant Materials)
Special Ordering Instructions:
Confrontation Tapes (audio) can be obtained from:
Rex Recording Studios
031 3.W. King Street
Portland, Oregon 97205
Demonstrat on ea.ipment for inculry exercises (pulse glass and
bimetallic strip) cnn te obtained from:
School Teaching Aids and Supplies
1775 Eighth Street
Berkeley, Czlifornia 9L710

Cost: Leader's Guide $1L .00
Participant Materials 2.50 ezach
Confrontation Tapes $17.°% net of four
Demonstration Eguipment
pulse glass $3.00 =ach

strip $12.00 each
Materials:

Printed materials include the Leader's Guide and participant
materials. TFour sudio tapes and severanl items of demonstration ecuip-
ment are necessary support materials.

Description:

This course in facilitating inouiry is based upon Richard Such-
man's inquiry treining technique. It is designed as a LOo- to LS-hour
workshop. The leader is provided with detailed instructions in the
Leader's Guide, and need not be specially trained for this role. The
sessions (or subsets) include such titles as: Experiencing Inauiry
as an Inocuirer: Identifying Possible Risks and Advantages: Allowing
Inquiry to Heppen; Inquirer Behavior; Practicing Allcwing Inquiry
Moves; Evaluating Teamwork Reletionships; Developing Problem Focuses;
Facilitating Growth Moves; Usiug Tuning-In Moves; Assessing Prac-
tice Tapes.

Activities:

Interaction of a demonstration class is presented on audios tape
and in typescript form. There are written exercises requiring identifi-
cation of the action %“echnigues being used by the demonstration teacher,
and other exercises requiring participants to respond to guestions or
comments from students in the demonstration class. Participants
work in groups of three or six to discuss and practice the inter-
action techniques presented. At several points ihey teach practice
lessons in their own classrooms and tape these for evaluation by the
workshop group. ‘
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Ficilitating Inguiry in the Classroom

Objectives and Criterion Assessment:

Specific behavioral objectives zre stated. Assessment is largely
self-evaluation, with feedback provided in written form in the parti-
cipant materials and also from the members of each study group o' three
pzrticipants. The leader does not play an eveluative role.

Uses in Teacher Education Programs:

These materials are appropriate for use in connection with science
methods courses, or with student-teaching experiences. They are designed
for a group of about 24 students under the direction of an instructor.
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Title: Films on Cognitive Development

Author: Ruth Formanek an:d Greta Morine
Publisher: Forward Looking Films
R.F.D. #1
State Line, Massachusetts 01251
Cost: set of 10 or 11 Super 8 cartridges plus 30 manuals  $190.00
" Rental of 8mm or Super & cartridges $ 25.00

Materials: Silent Super8 or 8mm continuous loop color films, with
o student manuals

Description:

"Stages of Classification"” (1O cartridges) illustrates four
different classification tasks from The Early Growth of Logic, by
Inhelder and Piaget. Each task is performed by eight different
children. ages 3 to 8 years.

"Conservation Tasks'" (11 cartridges) shows administration of five
different conservation tasks to each of six children, ages f-ur to
seven.

Manuals provide uzdditional test protocols.

Activities:

Students can observe children's responses and attempt to classify
behavior, if a discovery or induiry format is used in presentation of
the Tilms. An alternative activity is to learn how to administer
tasks through viewing the films. Individual children can then be tested
and their responses analyzed. Several alternative suggestions for
use are provided in the manuals.

Objectives and Criterion Assessment:

No behavioral objectives are stated. ITImplicit objectives are to
analyze and compare children's responses to cognitive tasks. Sample
protocols in manuals provide materials for criterion measures of -
this skill.

Uses in Teacher Educetion Programs:
Appropriate for use in connection with Child Development courses

or methods classes dealing with mathematics and social studies. Can
be self-administered by small groups or used in classes with instructor.
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Title: Guided Self-Analysis: Teaching for Inquiry
Developer: Theodore Parsons
Fublisher: Guided Self-Analysis Professional Development Systems
2140 Shattuck

Berkeley, California 9u470h
Cost: $50.00 for set of six manuals ,
Materials: written material (six manuals); audio- or videctape lessons

-and facilities are required but not provided by the program

Description:

The Guided Self-Analysis Program: Teaching for Inquiry aims to
improve instructional competence by having the teacher learn a series
of focussed interaction codes, a system for computing profiles for
each code, and guidelines for interpreting ‘the profiles. He then
codes, computes, and analyzes his own .eaching. The program has six
sequential coding schedules. Each schedule focuses on a specific type
of teaching behavior, e.g., teacher question, teacher responses, type
of teacher talk, etc. However, the schedules are interrelated and the
interpretation of teaching style and classroom interaction is based
upon the relationships among the codes.

The six schedules (focussed codes) are Schedule A: Questioning
Strategi=s, classified according to the type of thinking required of
the pupils: Schedule B: Response Patterns, clasSified according to
whether they promote or inhibit further pupil thiaking; Schedule C:
Teacher Talk Patterns, a breskdown of the time spent in questions and
responses, instruction, classroom management, etc.; Schedule D: Teacher-
Pupil Talk Patterns; Schedule E: Experience Referents, analyzes extent
to which teachers' questions relate to pupil experiences; and Schedule F:
Levels of Thinking, analyzes congruence between level of thinking required
by teacher guestions and level represented by pupil responses.

Activities:

Each schedule has a corresponding manual explaining the coding
system and the procedures for computing and analyzing the teacher pro-
file. Student works through e series of prsctice coding tasks, first
from transcripts and then from one's own videotape using the wvarious
schedules. Next he computes and interprets his own profile for a given
schedule. Worksheets are provided for practice coding and analyzing addi-
tional videotape lessons.

Ob jectives and Criterion Assessment:

No objectives are spggified for either teaching behnviors or coding
and analyzing proficiency. Implicit is the assumption that with suffi-
cient practice students will be able to apply all the coding schedules

and to compute and interpret teaching profiles. The materials are de-
signed so that objectives and performance criteria for coding, computing

‘;53‘3E;
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Guided Self-Anslysis: Teachirg for Inquiry

and interpretation can easily be constructed, particularly if demon-
stration tapes are made and reliably coded. Another implicit assump-
tion is that self-coding and analysis will induce changes in teaching
behnavior. - ’

Use in Teacher Education Programs:

This program may be used in methods courses or clinical student-
teaching experiences and can also be used for training supervisors
in the analysis and interpretation of teaching behavior. In addition
to their usefulness in analyzing the classroom environment, several of
the focussed codes correspondé closely to programs developing interactive
teaching skills and msy be used in conjunction with them, particularly
in developing criterion measures. Provided laboratory facilities or
equipment is available, the program can be entirely self-administering
and can be used in an individual, group or teacher supervisor setting.
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Title: ' Human Relations Training Unit )
Author or Developer: Far West Laboratotry for Research and Development
Publisher or Source: Anti-Defamation League

315 Lexington Avenue

New York, New York 10016

Cost: $410
Materials: Films and discussion guides.
General Description:

These materials are designed to provide teachers witl insights and
skills that will better fit them to deal with human relations problems
in inner-city and racially mixed schools. The unit titles include:
School and Community Relations; Alienating Language; Rules and Regula-
tions; Violent Confrontation in the Classrcom. Included in the unit is
a discussion leader's guide which suggests questions and techniques for
developing maximum involvement during discussions.

Activities:

Filmed confrontation situationsxare emplcyed as discussion stimu-~
lators. Teacher sensitivity #: developed through discussion and role-
playing situations.

Objectives and Criterion Measures:

Attitudinal as well as behavioral objectives are implicit in the
organization of this material. No criterion measures are provided.

Uses in Teacher Education Programs:
These materials are appropriate for use with laboratory or-student
teaching experiences, or with methods courses, or with courses such as

social foundations of education. They are designed for use with
groups of moderate size and are not self-administered by students.
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Title: Information Units
Author or Developer: Far West Laboratory for Research aud Development
Publisher: Lockheed Education Systems

P.0. Box 504

Sunnyvale, California 94088

Cost: Sciences Information Unit (Elementary) - $75.00
American Government Information Unit (High Schwel) - $7.95

Materials: Filmstrip and audio tape; printed matter.
General Description:

These materials were developed for use by the "school decision maker.'
Each unit provides information (goals, objectives, content, materials, tea-—
ching strategies, implementation requirements, costs, and evaluation) on a
number of well-developed curricula in the designated subject area. Mate-
rials are to be used for analysis and comparison of these curricula. The
American Government Unit is in book form. The Science Unit includes f£ilm-
strips and tapes showing programs "in action."”

Activities:

Participants would study information provided and evaluate the cur-
riculum materials in terms of a particular school or classroom situation.
Could be used to provide simulated experience in the decision-making pro-
cess.

Objectives and Criterion Assessment:
None are provided.
Uses in Teacher Educat LTI

These materiais could be used “in connection with methods courses to
provide information on available curriculum materials. They could be used
in connection with laboratory experiences to provide simulated experience
in professional responsibilities outside the classroom. Suitable for use
with groups, these materials could be self-administered.

Additional Information:

Several other information units are in the process of development and
may be available by Fall, 1970. Further information can be obtained from:
Dr. Ferucio Freschet, Far West Laboratory, 1 Garden Circle, Hotel Claremont,
Berkeley, California 94705.
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Title: Inner City Similation Lahoratory
Author or Developer: Donald R. Cruickshank
Publisher: Science Research Associates, Inc.
259 East Erie Street
Chicago, Illinois 60611
Cost: $620.00
Materials: TI. Director's Unit
. Simulation Director's Guide - information for director
. 2 filmstrips and records
. 14 sound and color films -~ 8 and 16 mm
. roleplaying cards
Participant's Unit
spirit masters
1. audio-scripts
2. scene settings and data
3. Alternate Incident Response Forms
4. Interactior Inventory

HEBOO®R

I1. Participant's Unit

A. Set of cumulative record folders for each child

B. Data Book

1. faculty handbook

. response guidelines
. bibliographical materials
. sociometric data for class
. psychological reports, letters, discipline records.

I O

Description:

An inner city 6th grade class is simulated and the participants
assume the role of the teacher, Pat Taylor, as they attempt to solve the
problems presen'=2d to them. The problems are presented in the form of
critical incidents to which the participants respond. The critical
incidents are presented in various forms: sound and color movies, scripts
and role playing. 1In total there are thirty-four critical incidents.

The problem incidents include those that frequently occur in inner-city
sitnations, e.g., child who comes to school without food or sleep, class-
room interruptions, getting parents interested in children's problems, as
well as academic and behavioral problems that occur in any classroom.

There are two components to the laboratory: The Director's Unit
and the Participant's Unit. The Director's Unit includes all the
materials described above including guide, schedules, suggested sequence
of activities and general organization. The Participant's Unit includes
all the materials a teacher may receive as she enters a teaching situation.
The materials are listed in detail above. The activities involve the
teacher in decision-making and the development of slternate options and/or
solutions.
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Inner City Simulation Laboratory
Activities:

Participants read the data handbook and study the cumulative folders,
then respond to the critical incidents as if they were the teacher, Pat
Taylor. After responding and reacting to the incident: the participants
engage in discussion and analysis of the various interpretations of the
incident. The activities are based on perceiving the critical incident
through film, playlet, or role-playing, and then proceding to problem
solving - either individually or in group discussion and analysis.

Objectives and Criterion Assessment:

Objectives are stated in the guide, but it is suggested that each
program develop its own objectives relevant to the program's use of the
Laboratory. It is also suggested that behavioral objectives be developed
for each incident and an example is developed for Critical Incident 1;
behavioral objectives for the other incidents need to be develioped by
indiwvidual programs.

Response guide lines are provided in the material and it is alsc
suggested that role—playing incidents be tape-recorded for subsequent
analysis. An Interaction Inventory Instrument is provided which feeds
back to the participants the reactions by his peers to his solution.

Uses 1in Teacher Education Programs

This laboratory can be used in pre-service and in-service teacher
education in the following ways:
1. As a special short-term workshop
2., As the basis for a long-term course or program
3. As the basis for program and/or course that relates to
the disadvantaged
4., Az a complement to methods courses, foundations courses and
child development courses
5. As an orientation to or in conjunction with field experierrr-r.
Schedules and organization are provided for each of the pos e
for teacher education programs.

85



Title: Instructional Deéign: A Self-Directed Learning Program
Anthor: David P. Butts
Source: Research and Development Centexr Tor Teacher E.ducation
University of Texas ‘
" Austin, Texas
Cost: Consult Source
Materials: manual

Description:

The self-directed learning guide is designed as training in the
'skills for designing and planning instruction. It consists of
twenty-two tasks organized around a single design or planning skill.
For each task there is a pre-test, task activity and a post-test.
The task activity items require both multiple choice and open-ended
written responses. Most of the task achtivities are short and the
erntire sequence could be completed in usbout three to four hours.

The task areas include behavioral ob.jectives, task analysis, appraisal
and assessment, matching instruction and materials to objectives,
managing space and time, constructing instructional plans and ini-
tiating instruction.

Activities:

Students work throwsh the guide on <hreir own, Tirst taking the
pre-test for each task. If their perforr=nce is satisfactory, they can
skip the task activity and complete the post-test. The answers for
the pre-test are inc.uded in the Guide. T1ie post-test is handed in
to the instructor for scoring. The task zctivities all require the
student to make written responses.

Ob,jectives and Criterion Measures:

Behavioral objectives are specified for each instructional design
task. Criterion measures (post-tests) are also included although the
performance level is not specified. In addition, pre-tests are pro-
vided for eack tas!t.

Uses in Teacher Education Programs:

These exercises could be o part of methods courses or clinical
experience. They are probably most helpful as diagnostic and assess-
ment tools in appraising students in design skills and pinpointing
the areas for additional practice.



Title: Intellectual Development oIf Babies

Author: Ruth Formanek and Greta Murine

Publisher: Forward Looking Films |
R.F.D. #1 ‘
State Lines, Massachusetts 01261

Cost: . Set of' 9 Bmm cartridges plus 30 manuals $150.00
Rental of 16mm film 15.00

Materials: Silent, 8mm continuous loop color film - 9 certridges.
Description:

This film presents sequences of behavior of eight babies, ages
5 weeks through 13 months. Stages of.development as described by
Jean Piaget (sensori-motor period) are illustrated, as well as such
Piagetian concepts as assimilation, accommodation, and cbject permanence.

Activities:

Film is silent, so it can be used to have students develop skills
of observing and describing behavior of young children. It can also
be used with comment from the instructor. Cartridges can be organized
in several different ways. Suggestions are contained in the manual.

Objectives and Criterion Assessment:

No specific behavioral objectives or criterion wmeasures are stated.
Implicit objectives are tc write objective descriptions of behavior ob-
served and to apply Piagetian concepts in explaining or interpreting
observed behavior.

Uses in Teacher Education Programs:

Appropriate for use in connection with child development courses.

Films can be used by individual students or small groups as an exer-

cise in describing behavior. They can be used with an instructor for
presentation and illustration of Piagetian concepts.
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Title: Interaction Analysis

Author: John H. Hansen and Robert A. Anderson

Publisher: Northwest Regional Educational Laboratory
: Communications and Disseminsations
710 S.W. Second Avenue
500 Lindsay Building
] Portland, Oregon 9720k
Special Ordering Instructions:

Trainers Manual includec copies of student materials and trans-
parencies, which can be duplicated locally. A training tape and training
i _.2 are obtainable from:

Teacher Inservice Programs and Services
P.0. Box-k55
Eugene, Oregon 97L01
A filmstrip with audiotape is obtalnable from:
University of Minnesota
Audio-Visual Center
- Minneapolis, Minnesota
A textbook (Interaction Analysis: Theory, Research, and Appli-

cation, by Amidon and Hough) is obtainable from:

Addison Wesley
Reading, Massachusetts

Cost: Trainer's Manual $4.00
Training Tape $12.00
Training Film $5.00 rental

$2. 00 purchase
Filmstrip with
audiotape $20.00
Textbook $L .50 paperback
Moterials: Printed materials include a trainer's manual, a textbook
and handout materials. A training tape, film, and filmstrip with audio-
tape sre necessary supplements to these materials.

Description:

This course in interaction analysis is designed as @ L4O-hour work-
shop in use of the Flanders-Amidon matrix. It deals i’ Qe oY
definitions; tallying in the wmatrix; analysis of the matrix; categorical
teaching; effect of categories.

Activities:

Students read or view instructions on use of the matrix, and apply
these instructions in relation to typescripts of lessons, which they can
hear on tape as well as rzad. They attempt to teach lessons utilizing
behaviors which fit into particular categories. They engage in role~-
playing.

Objectives and Criterion Assessment:
Specific behavioral objectives are stated for each segment of

(%]
the course. The exercises providing experience in tallying and ara-
Lyzing the matrix are numerous, and some can be used as criterion

measures. S
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Interaction Analysis

Tises in Teacher Education Programs :

These materials are designed to be used in a workshop format,
using 3 two-day periods, spaced at intervals of a week or more. They
are for use with a group of students under the guidance of a know-
ledgeable instructor. They are appropriate for use with student
teachers. They would aliso be good training materials for supervisces
or master teachers working with student teachers.
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Title of Materials: Interpersonal Communications

Author or Developer: John Wallen

Publisher or Source: Northwest Regional Educational Laboratory
710 S.W. Second Avenue .
500 Lindsay Building
Portland, Oregon 97204

Cost: information not available

Materials: printed instructor's manual
Printed participant materials
9 films
1 audintape

General Description:

This program is designed for use in a workshop setting. Materials
are based on the work of the National Training Laboratories, Institute
for Applied Behavioral Science. The following topics ralated to inter—
personal communications are dealt with: paraphrasing; behavior des-
cription; describing feelings; nonverbal commrnication and perception
check; the concept of feedback; expectations and communication; the
interpersonal gap; the effects of feelings; matching behavior with
intentions; open communications; communicating about interpersonal re~
lationships; roles and patterns of interpersonal communications; norms
and éommunication; one and two-~way communication; communication patterns
in the school building; communicating under precsure; assessment of
knowledge; improving my skills; developing support for continuous learning.

Activities:

Students leara about, practice, and analyze the various communica-
tion skills in small groups.

Objectives and Criterion Assessment:

Behavioral objectives are provided. Criterion assessmenis involve
self-evaluation.

Uses in Teacher Education Programs:
This program could be used in connection with student teaching
experiences. It does not fit easily into patterns of traditional methods

or foundations courses. It is designed for use with a group under the
guidance of an instructor.
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Title: Introduction to Early Childhood Education and a Labora-
tory Workbook to Early Childhood Education

Author: Verna Hildebtrand

Publisher: The Macmillan Compahy
866 Third Avenue
New York, New York 10022

Cost: text - $7.95; workbook - $3.95

Materials: textbook and laboratory workhook

Description:

Introduction to Early Chilchood Education and the accompanying
laboratory workbook is a complete course in Early Childhood Education
designed to maximize the learning from student-teachers' observation
and participation experiences by co-ordinating their college and
clinical coursework. Each chapter in the textbook has a corresponding
lesson in the Laboratory.~workbook; the text provides the theoretical
background while the laboratory lessons guide students through wvarious
activities. They are asked to write up classroom observation:r, under-
take a case-study and nlan and carry out learning experiences for chil-
dren. The text and workbook include the following laboratory exper-
iences: acquaintance with the school and local facilities; philosophy
of early childhood education: getting to know different children;
scheduling, guidance techniques; out-of-dooi activities; creative art
activities; science concepts; language arts - literature, dramatic play:
music and rhythm; experiences related to food: planning and evaluating

arogram; teacher-parent relations: and the Early Childhood Education
profession. Each chapter is self-contained and can be arranged in
any seguence.

Activities:

The supervisor or instructor assigns the lessons or portions of

lessons required of the student. The student then reads the text, carries

out the observing, planning or teaching activities, fills out the work-
sheet and returns them to his clinical instructor.

Objectives and Assessment Criterion:

Objectives are specified for each lesson but no assessment criter-
ion is provided n=¢ is a level of' performance specified. In some in-
stances, simply carrying out the worksheet activities will meet the
objectives of the lessons, e.g., to investigate the local facilities;
in other cases a more refined criterion measure may be needed.

Use in Teacher Education Programs:

This program can be used as 2 quarter, semester or two-term course
in Early Childhood Education or as a supplement to such a course. It can
also be incorporated into methods or clinical courses. Since each
chapter is self-centained, individual lessons can be assigned, and the
worksheets from some of the lessons can be used to structure clinical
experiences regardless of the grade or subject area. The program can be
self-administering«and carried-sut:on an independent or group study

.«basis. | 7.7

IToxt Provided by ERI
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Title: Learning Interaction Analysis: A Programmed Approach
Author or Developer: Miles C. Olson
Publisher: Educational Censulting Association, Inc.
3311 South Broadway, Suite 304
Englewood, Colorado 80110
Cost: $4.95 each (includes book and records)
Materials: 45 page booklet plus two 33-1/3 RPM records

Description:

A compact, entirely self-instructioral programmed course designed
to introduce students to the concept of Interactional Analysis and
develop their knowledge and coding proficiency using the Flanders Cate-
gory System. The booklet is divided into four parts: (1) material
describing Interaction Analysis and the Flanders Category System; (2)
questicns and exercises to learn and practice the category system; (3)
material and exercises on completing a matrix and (4) information ex-—
ploring how to interpret the matrix.

The material is carefully sequenced to develop tbhe student's know-
ledge of the category system and then his coding skills for both the
category and the unit of analysis (time).

Activities:

Students work through a series of questions and answers examining
their knowledge, first of Interaction Analysis and then of the category
system. At strategic intervals the students are iustructed to listen
to particular segments of classroorm dialogue which are found in the
records accompanying the book and to practice coding them. After the
student learns to code using the Flanders system, he is given exercises
designed to teach him how to record the coding results in : matrix
format. Lastly, he reads the section on interpreting the matrix.

Objectives and Criterion Assessment:
The objectives are stated only very broadly. However, the design of
the course and the programmed format implicitly insure an understanding
and proficiency using the Flanders Interaction Analysis System. There
is no specific level of proficiency other than completing the course.
Uses in Teacher Education Programs:
The materials are primarily useful in connection with laboratory
or student teaching experiences. However, their compactness and efficiency

make them valuable for general courses in Curriculum and Tnstruction. They
may also be useful in courses in Educational Psychology.
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Title: Minicourse on Effective Questioning in a Classroom Discussion
(Elementary)
Author or Developer: Far West Laboratory for Research and Development
Publisher or Source: Macmillan Educational Services, Inc. N
8701 Wilshire Blvd.
Beverly Hills, California 90211

Cost: Purchase - $1400.00
6—week rental - $175.00 ‘
Lease for purchase -~ $440.00 per year over &4-year period

Materials: Films and handbook.
General Description:

The =ninicourse is designed to change teacher behavior in relation
to a specific, well-defined set of teaching skills. The skills dealt
with in Effective Questicning ara: redirecting questions; calling on
nonvolunteers; avoiding repetition of questicns and pupil answers;
avoiding answering own questions; prompting; seeking further clarification;
framing comprehension or concept questions; framing analysis questions;
framing evaluation questions. A minicourse on Effective Questioning in
a Classrcom Discussioa (Secondary) is expected to be available by Fall,
1971.

4

Activities:

The student receives instruction on a specific skill by viewing a
film and reading a handbook. He then microteaches a ten-minute lesson
to a group or individual, replays the audio or videotaped lesson, and
evaluates his performance. Finally he revises and reteaches his lezson,
again taping .and evaluating it. g

dbjectives and Criterion Assessment:

The handbook indicates specific objectives for each lesson and
activity. Evaluation forms provided in the handbook operate as criterion
measures for self-evaluation by students.

Uses in Teacher Education Programs:

These materials are appropriate for use in connection with methods
courses or student teaching experiences. They are designed to be self-
administered.




Title: Minicourse on Individualizing Instruction in Mathematics
Author or Developer: Far West Laboratory for Research and Development
Publisher or Source: Macmillan Educational Services, Inc.

8701 Wilshire Blvd.

Beverly Hills, California 90211

Cost: Purchase - $1400.00
6-week rental - $175.00
Lease for purchase - $440.00 per year over 4-year period

Materials: Films and handbook.

General Description:

The minicourse ig designed to change teacher behavior in relation to
a specific, well-defined set of teaching skills. The skills dealt with
in Individualizing Instruction in Mathematics are: using verbal Praise;
asking prompting questions; asking diagnostic questions; using techniques
to develop understanding, such as estimation, expanded notation, manipu-
lative materials, diagram of problem, or number sentence; assigning
evaluation Problems; assigning practice examples; using scoring keys

and scoring monitors; using peer tutoring.

Activities:

The student receives instruction on a specific skill by viewing a
film and reading a handbook. He then microteaches a ten-minute lesson
to a group or individual, replays the audio or videotaped lesson, and
evaluates his performance. Finally he revises and reteaches his lesson,
again. taping and evaluating it.

Objectives and Criterion Assessment:

The handbook-indicates specific objectives for each lesson and
activity. Evaluatien forms provided in the handbook operate as criterion
measures for self-evaluation by students.

Uses in Teacher Education Programs:
These materials are appropriate for use in connection with methods

courses or student teaching experiences. They are designed to be self-
administered.
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Title: Minicourse on Organizing the Primary Classroom for Independent
Learning and Small-Group Instruction
Author or Developer: Far West Laboratory for Research and Development
Publisher or Source: expected to be available as of Fall, 1971; for
information, contact: Dr. L. Hutchins

Far West Laboratory

1 Garden Circle

Hotel Claremont

Berkeley, California 94705

Cost: not yet determined

Materials: Films and handbook.
General Description:
This minicourse is designed to develop skills in creating a classroom

environment in which independent learning and small-group instruction can
occur simultaneously. The skills dealt with are: establishing the con-

~cept of working independently; developing pupil skills in solving prob-

lems that occur during independent work periods; developing expectations
for delayed teacher response to pupil work; discussing assigned inde~
pendent learning tasks; setting standards for what to do when a task is
finished; providing delayed teacher response; evaluating pupil success
at working independently.

Activities:

The student receives instruction on a specific skill by viewing a

film and reading a handbook. He then microteaches a ten-minute lesson

to a group or individual, replays the audio or videotaped lesson, and
evaluates his performance. Finally he revises and reteaches his lesson,
again taping and evaluating it.

Objectives and Criterion Assessment:

The handbook indicates specific objectives for each lesson and
activity. Evaluation forms provided in the handbcok operate as criterion
measures for self-evaluation by students.

Uses in Teacher Education Programs:
These materials are appropriate for use in connection with methods

courses or student teaching experiences. They are designed to be self-
administered.
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Title: Minicourse on Thought and Language: Skills for Teaching the
Child with Minimal Language Development
Author or Developer: Far West Laboratory for Research and Development
Publisher or Source: expected to be available as of Fall, 1971; for
information contact: Dr. L. Hutchins

Far West Laboratory

1 Garden Circle

Hotel Claremont

Berkeley, Califocrnia 94705

Cost: not yet determined
Materials: Films and handbook.
General Description:

This minicourse is designed to develop teaching skills that lead to
language—-learning by kindergarten chkildren with minimal language back-
ground. The specific skills dealt with are: extending a phrase to a
sentence; refining meaning; modciing a language pattern in context;
eliciting language patterns; praising in specific terms; introducing
specific positional words in context and in conjunction with specific
objects; providing varied physical experiences to assure comprehension of
positional words; eliciting pupil use of positional words; eliciting
observations of similarities and differences; providing language patterns
for expressing comparisons; describing an action while demonstrating it;
eliciting pupil use of modeled verb.

Activities:

The student receives instruction on a specific skill by viewing a
film and reading a handbook. He then microteaches a ten-minute lesson
to a group or individual, replays the audio or videotaped lesson, and
evaluates his performance. Finally he revises and reteaches his lesson,
again taping and evaluating it.

Objectives and Criterion Assessment:
The handbook indicates specific objectives for each lesson and
activity. Evaluation forms provided in the handbook operate as criterion

measures for self-evaluation by students.

Uses in Teacher Education Programs:

These materials are appropriate for use in connection with methods
courses or student teaching experiences. They are designed to be self-
administered. :



Title: Modifying Classroom Behavior
Author or Developer:

Nancy Backley and Hill Walker
Publisher or Source:

Research Press Company

Chawrpaign, Illinois 61820
Cost: $3.00
Materials:

Programmed textbook, paperback

General Description:
A combination of prose and programmed items is used to present
- information on procedures for classroom teachers utilizing behavior

modification techniques. Topics include: How Behaviors are Learned;

Why Behaviors Continue to be Maintained: How Behaviors Can be Eli-
minated; Measuring Behavior; Modifying Classroom Behavior.

Activities:
Students read materials, work through frames, and check their
answers.

Objectives and Criterion Measures :
No specific objectives are stated. Programmed format provides

criterion measure.

Uses in Teacher Education Program:
Can be individually administered. Useful in connection with
Educational Psychology courses.
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Title: Mr. Land's 6th Grade (Simulation Films)
Author or Developer: Bert Kersh
Publisher or Source: Dean Bert Kersh
Oregon College of Education
Monmouth, Oregon 97361

Cost: $400
Materials: Films and supportive printed materials
General Description:

Films present a series of problematic situations in a sixth grade’
classroom. There are sixty "problems' of about one minute each, organized
into sets of twenty problems, with each set representing one day in the
classroom. Supportive materials include cumulative folders on the children
in the class and information on the school and the teacher. Teacher trainees
are expected to respond to the problem situations as a student teacher in
the class. Each problem f£ilm is followed by two or three feedback films,
so that the teacher trainee can view predictable kinds of reactions by
children to alternative moves by the student teacher.

Activities:

Students view films and react verbally or in written form to each
problem situation. Feedback films are then shown.

Objectives and Criterion Assessment:

‘ No specific objectives are stated. No criterion measures are pro-
vided. However, the implicit objectives would seem to be that students
develop a "repertoire" of responses to preblem situations.

Uses in Teacher Education Programs:
These materials are appropriate for use with a variety of methods

courses, or in connection with student teaching experiences. They can be
used with groups of students under the instructor's guidance.
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Title: Professional Decision-Making for Teachers _
Authors: Drs. Bert Alfrey, Ron G. Joekel, Alan Seagren
University of Nebraska
Publisher: manual, Professional Decision-Making for Teachers
Johnsen Publishing Company
1135 "R" Street
Lincoln, Nebraska 58508
videotape:
Nebraska Educational Television
Council for Higher Education, Inc.
1600 "R" Street
Lincoln, Nebraska 68508
Cost: $2.95 for manual
' Consult N.E.T.C.H.E. for videotape
Materials: manual and 1" videotape

Description:

This series presents twenty short (1-2 minute) critical incidents
requiring a problem solution. Three alternative courses of actior for
each situation are demonstrated on the videotape. Each incident is
intended to stimulate discussion regearding these and other possible
courses of action. A syllabus {manual) provides discussion questions,
lists some relevant, educational principles and a bibliography for each
problem incident. . The manual also gives the background and script of
the filmed incident.

The twenty incidents are divided intc those related to Student
Teacher-Student Relationships, e.g., student asks irrelevant questions,
non-motivated students, teacher "sermonizing', and those related to
Student Teacher-Professional Staff relationships, e.g., problems with
the cooperating teacher, parent-teacher conferences, placement of the
student teacher.

Activities:

Students view the film incident stopping the tape (or reading)
before viewing (reading) the three alternatives. At this point they
consider the questions in the manual and propose their own solutions.
The group can then view or read the three alternatives and discuss
the merits of the various solutions.

Objectives and Assessment Criterion:

The objectives are not specified but the implicit objective is the
generation of alternative problem-solutions. Similarly, no assessment
criterion or level of performance is specified. However, given the
implicit objective, it would be possible to specify both the objec-
tives and assessment criterion.

Use in Teacher Education Programs:

This program is suitable for methods courses or laboratory courses
in connection with the student teaching experience. Many of the incidents
are quite relevant to problems of supervision and could be used in train-
ing supervisors. ' Provided the objectives and assessment devices are
Q generated the program can be self-administering, probably best utilized

B (:1n a group Sltuatlon '
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Title: Tnhe Psychology of Learning and Instruction: Educational

Psychology
Authors: John P. DeCeccoO (text)
Ronald W. Mayer (tescuer's manual)
Source: Prentice—Hall, Tac.

Englewood 01iffs, New Jersey
Materials: Texthook, student guide and teacher's manual
Cost: ‘

Description:

This program js a complete source in educational psychology based
on a widely used text. Other jnstructional waterials include the Stu-
dent Guide which parallels the chapters in the text and the objective
test items that follow. In addition, each chapter in the guide contains
an outline of the structure of the text source, suggestions for supple-
mentary reading, discussion quest ions for small or large group discus-
sions (can be used as performance assessment), suggestions for class
progect or experiments, and self-test questions.

Topics include: A Basic Teaching Model., Instructional Ob jectives,
Entering Behavior: @ concepts The Development and Measurement of
Intelligence: Motivation: how to increase student vim and vigor: the
Education of the Disadvantaged Child: Basic Learning Conditions and
Types: The Teaching and Learning of Skills: The Teaching and Learning
of Verbal_Knowledge; The Teaching and Learning of Ccncepts and Prin-
ciples: Problem-solving, Creativity, and Dsicovery Learning: Programmed
Instruction and Educational Technology: 1Ihe New Science and Mathematics;
How to Construct ani Use Your Tests: How to Interpret Standardized Test
geores: How to Evaluate Research in Fducational Psychology-

.

Activities:

A varlety of activities are possible after students read the chapter
in the text and respond to the written self-test items in the Student
Guide. In addition, they can engage in smal l-group discussions over the
discussion‘questions; carry out a project or experiment usually requiring
1ive observation, OT read supplementary materials. They may also be asked
to respond to an instructor-developed assessment.

Objectives and Criterion Assessment:

The objectives for each chapter are stated in the text. Ob.jective

assessment measures are provided in the Student Guide although no level
of performance ijs specified.

Uses in Teacher Fducation Programs:

This progrsm is especially suited for courses in educational psycho-
logy -
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Title of Materiz : RUPS: Research Attlizing Prroblem Solving
Author or Devel: «=r: Charles Jung, Rene Fino and Ruth Emory
t'ublisher or Source:
‘ Copy-Print Centers
1205 S.W. Jefferson Street
Port und, Oregon 97201
Special Ordering Instructions:
Tape recording obtainable from
Rex Recording Studios
931 S.W. King Street
Portland, Oregon 97205

Cost: Leader's Manual $6.00
Participant Materials. $2.25
Tape Recording $3.25

Iaterials:
Printed monuals for use by leader and students, tape recording,
printed charts to be prepared by leader.

General Description:

A carefully designed and tested course reguiring 35 hours of in-
struction, designed to develop skills in probleém solving. These skills
include: identifying the problem: analysis of the problem using the
force field technique (lewin): selecting tools for data collection;
deriving implications and action alternatives from research findings;
planning for action.

Activities:

Students build skills through participation in solution of a
simulated classroom problem. At various points they also participate
in analysis of the group process in which they are involved. end there-
v develop skills in ‘teamwork.

Objectives and Criterion Assessment:

Each unit of work clearly states behavioral ob,jectives, and an
evaluation sheel for each student permits self-assessment of attainment
of these objectives following each exercise.

Uses in Teacher Education Programs:
These materials are designed for use with groups of 12 to 2L stu-

dents, under the guidance of a leader. The manual provides the leader
with complete instructions. The recommended procedure is to use these

materials in a five-day workshop, with two three-hour follow-up sessions.
These materials are appropriate for use with student teachers or teacher

internes.
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Title: Social Studies Modules, Making a Living

Developer: Miss Clyde I. Martin

Source: Research and Development Center for Teacher Education
University of Texas
Austin, Texas

Cost: Consult source

Materials: manuals, videotapes

Dascription:

These modules present a course of iastruction for teacher education
in social studies. There are seven modules. Each module is organized
around a topic area from the social studies and draws upon the major
concepts and generalizations from the related discipline. The seven
modules are: Designs for Living, Where Do We Live?, Insights Into Our
Lives, Making a Living, The Living Law, Living in History, and Living
Together. A manual entitled "Suggestions for Teachers of Professional
Education Who Use Social Studies Modules with Prospective Elementary
Teachers" is also available. Each topic area (module) offers prototype
topics and lesson plans for each age level in the elementary school.
These are analyzed for various aspects of instruction including cognitive

processes.
Activities:

Students view the videotaped social studies lessons. Using the
Instrument for Determining the Cognitive Process they identify the cog-
nitive processes involved in the lesson activities. Using the Analysis
Guide for Video Tapes, they answer questions (written or oral) regarding
the content and procedures used in the lessons.

Objectives and Criterion Measures:

The objectives for this program are not explicitly stated; the
implicit objectives are knowledge of the major sccial science concepts
and- topics, ability to integrate these into learning activities, and
ability to formulate learning activities with a range of cognitive
functioning. The criterion measures are based on the teacher's ability
in applying the Instrument for Determining the Cognitive Process and
the Analysis Guide. The questions on the latter are somewhat subjective;
the criterion needs further explication. No level of performance ig

specified.
Uses in Teacher Education Programs:

This program can be used in conjunction with social studies methods
courses and with clinical experiences related to student teaching.
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Title of Materials: Systematic and Objective Analysis of Instruction
Author or Developer: James R. Hale and R. Allan Spanjer
Publisher or Source: Northwest Regional Educational Laboratory

710 S.W. Second Avenue

500 Lindsay Building

Portland, Oregon 97204

Cost: information not.available

Materials: printed trainer's manual
printed participant materials
audiotape, videotape or film of classroom teaching episodes
to be furnished by user of this program

General Description:

This program is designed as a four-week workshop. It has two
major phases. The first phase deals with developing effective interpersonal
communication skills. Topics include: Group Processes; Communication
Skills; Constructive Use of Feelings; Interpersonal Effect of Various Res-
ponses; Processes of Interpersonal Influence. The second phase deals with
developing effective supervision skills. Topics include: A Model for Sys-
tematically Improving Instruction; Systematic Analysis of Teaching Perfor-—
mance; Strategy and the Conference; Problems and Issues in Improving Instruc-
tion and Supervision.

Activities:

The instructional model used in this program is "Doing-Looking-Learning."
Some lecturing is involved but this tends tc follow rather than precede
concrete experiences. Group interaction and analysis is a major activity.
Collecting objective data in classroom situations is an important activity
also. Some programmed instruction is inciuded, and some role~playing is
used.

Objectives and Criterion Assessment:

Specific behavioral objectives for each activity are provided to the
trainer, but are not included in the participant materials. Programmed
materials provide for criterion assessment of knowledge related to the
various topics. Self-evaluation and group evaluation guides are available
to aid in assessment of higher level skills.

Uses in Teacher Education Programs:
This program is most appropriately used to train supervisors of student

teachers or interns. It is designed for use with a group under the guidance
of an instructor.
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Title: Teaching Achievement Motivetion
Author: Alfred S. Alschuler, Diane Tabor, James McIntyre
Publisher: Education Ventures, Inc.

208 Court Street

Miidiletown, Connecticut 0557

Cost; text alone $4.905
sampler set (text and psmphlets) $7.50

laterials: paperback menual and related pamphlets (availability of
selected primary source materials from a general library
collection).

Description:

Achievement motivation training is concerned with incressing stu-
dents' need to achieve their own kind of excellence. '"Need to achieve"
involves three elements: planning to attain excellence, strong feelings
about doing well and action strztegies. A repertoire of procedures
(techniques) is used to develop need achievement. These include imagi-
nation exercises, action exercises such as role plays, games, exercises
which emphasize emotional responses and procedures which emphasize the
"here-and-now."

The manual is divided into four parts: background in achievemnnt
motivation and Psychological Education; an achievement motivation work-
shop for teachers; motivation in classrooms: and achievement motivation
training for students. The heart of the course is the teacher-run work-
shop (Chapter Two). It is designed as a ten-session (approximately
thirty-hour) course whose goels are to increase knowledge about need
achievement, about Psychological Education methods for increasing motives,
and to make application of Psychological Education. Participants in +the
course learn about their own motive patterns as well as relating their
experience to their teaching. Some sessions arc optioneal. §

Activity:

The manual provides the instructions, suggested schedule and content
for the workshop sessions. The activities include role play, discussion,
reading, games and other exercises. The participants rotste the plan-
ning and leadership function for each session.

Ob.jectives and Ascsessment Criterion:

Each session inc udes a statement of the purnoses for that session
and sometimes subjective evaluation techniques. The jmplicit objectives
for the course are primarily experiential. No objective criterion
measures and performance level are specified. Follow-up activities such
as classroom observation and implementation could be incorporated as per-
formance objectives.

Uses in Teacher Education Programs:
This program is applicable to clinical experience in connection with

student teaching and to courses'in psychology. The materials are designed
for self-administering groups of six to eight persons.
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Title: Teaching for Problem-Solving: A Teaching Laboratory Manual
(Preliminary Education)

Author or Developer:
Thomes B. Gregory

Source: Research and Development Center for Teacher Education
University of Texas
Austin, Texas

Special Ordering Instructions:
Report Series No. 32

Costs: Consult Source

Materials: \
Laboratory Manual (Activities call for audio or video equip-
ment and setting for micro-teachiang experience.)

Description:

The manual introduces the teacher-candidate with a teaching stra-
tegy for teaching problem-solving. The strategy has four steps:
Presenting the Problem, Formulating the Hypothesis, Verifying the
Hypothesis and Applying the Generalization.

The manual procvides guidelines for five micro-teaching experiences,
one for each step of the teaching strategy and an initial unstruc-
tured lesson. Each of its sections, corresponding to the five lessons,
includes a description of the activities involved in carrying out that
step of the teaching strategy, the instructional objectives for the les-
son, an Evaluation Guide and a Listening Guide. In addition to mas-
tering the teaching strategy, the over-all program objectives include
practice giving constructive feedback to someone else and providing
feedback to oneself. The Guides mentioned above serve this purpose:
they are built around the instructional objectives for each teaching
lesson.

Activities:

Prior to teaching a short (5 to 20 minutes) lesson, the teacher-
candidate reads the appropriate section in the Laboratory Manusl. Each
section describes one aspect of the teaching strategy and gives the
instructions and objectives for that lesson. Since the Laboratory
Manual does not provide any topics or materials for developing the
lessons, sufficient planning and preparing time has to be built into
the micro-teaching schedule.

The teacher-candidate teaches the lesson from four-to-eight stu-
dents (mey be peers) audio- or video-taping it. When not teaching
or serving as role-players, teacher-candidates then observe and eval-
uate each other. The teacher-candidate using the Listening Guide
listens to his own lesson. Each lesson and feedback takes less than
an hour.

Objectives and Criterion Assessment:

Instructional objectives are provided for each lesson accompanied
by an evaluation guide (rating scale) geared to those objectives. How-
ever, the guide provides only subject measures of achievement of those
objectives and does not specify a level of proficiency. Because the
topics and materials Tor the lessons are not specified in advance, it
moy be difficult to make refined, on-the-spot judgments for the assess-
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Teaching for Problem-Solving

ment criterion,i.e., appropriate to the student's developmental

-status, or to make task analysis sufficiently thorough. In this case,

some of the criterion measures would probably serve as focal points
for analysis rather than as accurate measures of performance. .

Uses in Teacher Education Programs:

The program could be used in conrz2ction with laboratory or stu-
dent teaching experiences or integrated into methods courses, espescially
science, math and social studies. Although the four isteps of the
teaching strategy are integrated and sequential, the lessons are not
necessarily cumulative. To some extent, each of the fouxr steps may
be considered as isolatable teaching skills and practiced on an inde-
pendent basis, provided the teacher-candidate has some understanding
of the previous steps, i.e.. has read the previous sections. Fur-
thermore,the instructions are very general: each lesson can be re-
assigned several times until proficiency is achieved.

9
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Title: Teaching in IPI (Individually Prescribed Instruction) Mathematics
Author or Developer: Research for Better Schools
Publisher: Research for Better Schools
1700 Market Street
Philadelphia, Pennsylvania
Cost: six volume set (includes records) $10.00
Materials: six workbooks, record set of three 33-1/3 RPM records

Description:

IPI Mathematics is a system of individualized instructiowu for child-
ren which co-ordinates behavioral objectives, didgnostic instruments,
curriculum material, teaching methods and instructional time (pacing).

This self-instructional program, Teaching in IPI Mathematics, is designed
to train teachers in the gemniezral diagnosing, planning and guiding skills
involved in individualizing instruction, and specifically to implement
the IPI Mathematics Curriculum. -

Six volumes deal with the following areas: 1) An overview of Individ-~
ualized Instruction and IPI (Volume I); 2) Behavioral Objectives and the
specific objectives in IPI Mathematics (Volume II); 3) Diagnosing Student
Achievement - (administering and prescribing on the basis of student achieve-
ment tests - Volume 3); 4) Developing prescriptions for three case studies
(Volumes 4, 5 and 6). ‘

Activities:

The six manuals are divided into seauenced units of work, each ac-
companied by pretests, post-tests and exp11C1t instructions for self~
instructional use. The workbook guides the student through reading
materials, questions, application exercises or a small group discussion
with other participants or with the trainer. Periodically, he is directed
to listen to the records accompanying the workbook. For the most part,
the activities are self-instryuctional based on the workbook and records.

Objectives and Criterion Assessment:

The objectives for each unit are clearly stated, as are the criterion
measure and level of performance. Pretests and post~tests provide assess-
ment measures, and dependent upon the student's performance on these, he is
directed to the next appropriate activity.

Uses in Teacher Education Programs:

The materials could be used in connection with laboratory or student
_teaching experiences or integrated into methods courses in mathematics.
Volumes One and Two are especially suited to introduce teachers to the
concepts and procedures of individualizing instruction, though the entire
program may btc thought of as developing a teacher's general skills for
individualization using IPI Math as the content vehicle.




Title: The Teaching of Science: A Self-Directed Learning Program
(Instructional Design for Science Teaching)

Author: David P. Butts, Gene E. Hall

Socurce: Research and Development Center for Teacher Education
University of Texas
Austin, Texas

Cost: Consult Source

Materials: Instructor's Z%uide:; seven Planning Guides (student manuals):
Science Unit Resource Manuals, Science Unit Equipment Kits:
audio- or wvideo-tape facilities.

Special Orderirg Instructions:

A separate module, Electrical Circuits and Personalized Video~tape
Feedback, coordinstes and completes the activities specified in this pro-
gram.

Description:

This program is desigred to train teachers in 1) science compe-
tencies basic to the recent curriculum reform movement in Science
teaching and 2) instructional design skills applying them to curri-
culum materials from the science projects. The Instruckor's Guide
for the total program makes provisions for the following teacher acti-
vities: Instructional Design Diagnosis, Instructional Design Sequence,
a Science Competency Sequence, a micro-teaching experience, analysis
of teaching, critique of topics (lessons), topic revision, censtructing
a rationale for science teaching, and extra credit. The course {low-
chart places the student as decisions-maker, e.g.. he chooses which of
these activities he needs. At the end of the entire course, however,

a student will have completed the Tollowing tasks:

1) Planned at least seven topics of instruction suitable for chil-
dren at the grade level or levels of tieir choice;

2) Revised two of the topics btased on performance by students in
a micro-teaching experience:

3) Revised two topics based on critiques from peers;

L) Identified and demonstrated 2 variety of teaching strategies
and tactics for their instructional objectivesg

5) Stated their own rationale for science teaching.

A separate module, Electrical Circuits and Personalized Video-tape
Feedback, ties together the competencies in science and instructional de-
sign with the interactive teaching and analysis of teaching activi-
ties.

The heart of the progran, however, is the science competency and
instructional design znd planning sequence fo'nd in the written
meterials, the teacher Self-Directed Planning Guides. There are
seven independent guides, one for each grade, one through six, and a
seventh which conrbines grade level activities. The guide consists of a
series of instructional design exercises, each one based on a unit or
lesson from the new science curricula. Each exercise includes the
following activities: a Pre-test; a science task sheet teaching the
related science competency and a competency appraisal measure; re-
lating the competency to instruction: matching objectives with instruc-
tional activities: constructing appraisal items for the exercises
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identifying the necessary equipment; plamning time and sprcey meeling

with seminar for feedback and identification of possible student exer-
cises. Examples of the exercise topics from Levels B (second)_and Level M
(mixed) include observing Living and Non-Living Things, Symmetry,

Using Space-Time Relationships, Shapes and their Components, Mapping,
Tracks.

Activities:

The range of experiences teacher-candidates will encounter in this
program depends on how much of the over-all program is implemented
(e.g., actual teaching of the planned lessons) by the program coordinator
and which act vities the teacher-candidate opts for. The expected
sequence is as follows. Teacher-candidates work through the written
activities in the Planning Guides. These include pre-tests on in-
structional design and science competency. The Science Competency
Appraiszl .is scored by the instructor. Depending on his score tne .
teacher candidate completes the Instructional Design and/or the Science
Competency Sequernces, written exercises. At the end of these exer-
cises, he has completed planning for at least seven topics of instruc-
tion. These, one or more, are then taught to children in a micro-
teaching format and the teaching behavior can be analyzed. The teacher-
candidate also meets with a seminar group to have his topics ecritiqued
and to criticue others' topics. He is then expected to revise his topics
on the basis of the feedback and to construct & rationale for science
teaching.

Objectives and Criterion Assessment:

Objectives, assessment measures and levels of performance are
clearly specified for the self-instructional activities in the In-
structicnal Design and Science Competency sequences. These items
are not provided for the seminar activities. A separate module,
Electrical Circuits and Personalized Videotape Feedback, not previewed,
covers the micro-teaching and analysis of teaching behaviors. The
actual performance-based status of that module is not known at this time.

Uses in Teacher Education Programs:

This program can be a part of or an entire elementary science
methods course. It can also be used or coordinated with clinical exper-
iences in student teaching. Many of the Science competencies, es-
pecially those related to methodology, i.e.. Hypothesis Formation,
Identifying a Hypothesis,and Observing, are general scientific method
competencies applicable in many subject areas. Others, such as Estima-
tion Graphs, overlap with general Math competencies. These general

~aspects, complete with diagnostic and evaluative measures and learning
experiences, can be selectively incorporated into the clinical ex-
periences.
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Title: . Teaching Skills for Elementary and Secondary School Teachers
Author: Dwight Allen, Kevin 2. Ryan, Robert N. Bush, Jomes M. Cooper
Source: General lLearning Corporation

3 East 54th Street

New York, New York 10022

Cost: 34 films and 91 manuals (both programs) $2,995.00
19 films and 51 manuals (one program) $1,895.00
Individual films : $ 110.00
"Intyoduction to Microteaching" (film) $ 250.00
Response Repertoire films $ 90.00 each
Manuals $ 1.50 each

Materials: films, instructional manuals
Description:

This series presents microteaching exercises dealing with the follow-
ing skill areas: presentation; questioning: increasing student participa-
tion; response repertoire: creating student involvement. Each skill area
is subdivided; for example, presentation skills involve: completeness of
communication; lecturing; use of examples; planned repetition. Materials
are available for either elementary or secondary school teachers and con-
sist of: explanation of the skill to be developed; short film sequences
providing model of the skill; typescripts of film with comments on how
the skill is utilized; written skill drills; assignment for microteach-
ing a lesson using the skill: evaluation sheet for use by students and
supervisors. Teacher manuals are provided for each skill area.

Activities:

Although the format can vary enormously, the suggested general
procedures are as follows: students read the written description
prior to viewing the film on a particular skill; view the film and
discuss the skill to make sure it is understood; plan and teach a nicro-
teachiiig lesson (5-10 minutes). Since the topics and materials for
the microteaching lesson are not specified, these activities will
probably occur over a period of two or thiee days.

Objectives and Criterion Assessment:

There are no stated behavioral objectives, but the implicit ob-
jective for each exercise is application of the particular skill in
planning and conducting a lesson. The evaluation sheet provides a
somewhat subjective measure of achievement of this objective. It
cannot be considered s criterion measure since no level of proficiency
is required. However, individual programs using these materials could
easily establish their own criterion measure, The films and typescripts
can be used &s self-instructional materials, but the skill drills and e-
valuation sheets require feedback from the instructor.

Uses in Teacher Education Prograsms: ' : i

TheSe materials could be used in connection with laboratory or stu-
dent teaching -experiences, or integrated into methods courses in any
Q subject area. They deal with isolatable teaching skills, but not with
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Teaching Skills for Elementary and Secondary School Teachers

integration of these skills at the level of instructional strategies.
Breaking the skills down for learning purposes is very useful, but for
purposes of teaching, it would seem helpful to augment the program with
exercises integrating some of the skills, e.g., following up divergent
questions with probing questions and student responses with cueing and/or
reinforcement.
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Title: Team Teaching Modules
Author: L. Jeen York
Developer: Research and Development Center for Teacher Education
University of Texas
Austin, Texas
Publisher: The Leslie Press
111 Leslie Street
: Dallas, Texas 75207
Cost: $19.60, set of seven volumes (excludes non-written materials)
Moterials: written materials, films, Tillmstrips, video-tape
Special Ordering Instructions:
Ordering instructions and costs for films and other multi-media
materials are listed at the beginning of each module.

Description:

This series of modules has as its general objectives 1) the de-
velopment of an understanding of the philosophy, background and pro-
cesses of team teaching -- the knowledge of the kinds of personne!l
and roles composing a teaching team, team-planning, non-graded school
organization and personal characteristics of team members; 2) know-
ledge of the organizational, disgnostic and evaluative techniques for
grouping and for individualizing instruction: and 3) personal ex-
peTience in self-paced, individualized instruction and self-evaluation.
The series consists of seven modules: '

T. The Background, Philosophy and Purposes of Team Teaching

TI. The Roles of the Professional and Paraprofessional in
Team Teaching

TI. Materials and Resources Needed for Team Teaching and
Individualized Instruction

IV. Grouping Children for Instruction in Teom Teaching

V. Team Teaching as a Facilitator of the Non-Graded School

VI. Evaluation of Team Teaching ond Children's Continuous
Progress

VII. Prerequisites for Good Planning Sessiont in Team
Teaching

Each module includes a variety of media - srticles, films, filmstrips
and/or tapes.

The series is designed fov use on an independent, self-wonitored
basis, although it includes some group activities and some coordination
may be necessar: for distribution of non-printed materials. There
is no particular sequence for the various modules except that Module I
is recommended as 2 general prerequisite and Module V is recommended as
a prerequisite to Module VI. Otherwise, the modules may be used inde-
pendently of one another and in any particular order. The student makes
decisions regarding the selection and order of his learning activi-
ties. The completion time for a module varies with ihe number and type
of selected sctivities and with the rate of individual students.
However, it is estimated that completion o a Module can range from two
to eight hours.
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Lolivities:

The student first completes o self-administered pre-test fTor a give:
module which indicates the need for further study. He proceeds through
the material in the module. Study Guide at his own rate, periodically
taking objective se .f-tects to indicate his need for further study. On
the basis of these, he makes decisions concerning the slternate kinds of
multi-media instructional tasks, learning Activities, he will take.

Each Learning Activity is accompanied by a set of questions. After
completing the ILearning Activities and any review, the student completes
a self-zdministered post-test for that module.

Ov.jectives and Criterion Assessment:

Behavioral objectives for each module are stated at the beginning

of the module. Criterion measures in the form of objective pre-~

tests and post-tests are provided: however, the level of performance
is not specified.

Uses in Teacher Bducation Programs:

These modules are applicable to methods courses, curriculum
courses and clinical experiences connected with student teaching.
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Title of Materials: Using Tests Intelligently
Author or Developer: Quentin Stodola
Publisher or Other Source: Mr., Donel Price, Director
Broadcast Service Center
California State College, Los Angeles
5151 State College Drive
Los Angeles, California 90032

Special Ordering Instructions: The textbook which is to be used in connec~
tion with these materials is Basic Educational

Tests and Measurement, by Quentin Stodola
and Kalmer Stordahl. It is published by
Science Research Associates., 259 East Erie
Street, Chicago, Illinois 60611.

Cost: $2300 for reatal of 40 half-hour videotaped lessons, complete with
a series of six objective tests (plus postage and insurance)
§4.75 for cloth~bound copy of textbook

Materials: 2-inch broadcast quality videotape or 1l-inch Sony videotape;
mimeographed tests; textbook

General Description:

A videotaped course on educational tests and measurement available

for scheduling to broadcast 1s an extension course or over closed-circuit
television. Forty half-hour lessons deal with the three major topics of:
Preparing Classroom Tests; Understanding Test Scores; Standardized Tests.
The nine lessons dealing with classroom tests are titled: Test Planning,
Essay Tests, Objective Tests, Tips for Writing Objective Items, Essay and
Objective Tests Compared, Statistical Analysis of Test Results, Using Re-
sults of Statistical Analysis, Grading, and Using Tests to Improve Instruc-
tion.

Activities:

Students view each videotaped lesson. Throughout the lessons, students
are asked to react to questions posed by the lecturer, and the appropriate
answers are then provided by the lecturer with accompanying explanation.
Each lesson is supplementad by reading in the textbook.

Objectives and Criterion Assessment:

Specific objectives are stated at the beginning of each videotaped
lesson and reviewed at the end of the lesson. A series of six objective
tests is provided for periodic assessment of learning. There are six
forms for each test, so that repeated testing toward mastery can occur.

Uses in Teacher Education Programs:

These materials can be used in place of a traditional course on
tests and measurement. They are designad for large group instruction.
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Title: Vimcet Filmstrip~Taepe Programs
Author: Vimcet Associztes
Publisher: Vimcet Associates
P.0. Box 271k
Los Angeles, California 90024
Cost: $15.00 per program, filmstrip, and tape: $2.00 per guide
Materials: Eighteen audio-tapes, filmstrips, and instructor's manuals:
Utilization Guide;
Related materials:
Supplementary texts: James Popham and Eva Beker, Establishing
Instructional Goals, Planning an Instructional Sequence, Syste-
matic Instruction Englewood Cliffs, New Jersey: Prentice-Hall,
1970

Description:

TN

This series consists of eighteen filmstrip-~tape programs conq”%ned
primarily, but not exclusively, with instructional design and planiing
ckills. The titles of the programs are: BEducational Objectives: ¥
Systematic Instructional Decision-making; Selecting Appropriate Eﬁh-
cational Objectives; Establishing Performance Standerds: Appropriate
Practice; Perceived Purpose (Motivation); FEwaluation; A Curriculum
Rotionale {Tvler Model): Defining Countent for Obiectives: Affective
Objectives: Analyzing Learner Outcomes; Knowledge of Results:
Teaching Units and Lesscn Plans: The Teaching of Reading: Discipline
in a Classroom: Modarn Measurement Methods: Instructional Super-
vision: A Criterion-Referenced Strategy: and Exprrimental Designs
f5r School Research. The eighteen programs fall into three general
categories -- instructional objectives, instructional sequences, and
evaiuation.

Th: programs can be used in various ways. To some extent they are
seauential, but different cowbinations are possible for different
purposes. For example, a workshop on Objectives might include only
the six programs related to objectives while a course in Curriculum
or Instructional Methods might include some of these but others as
well. The Utilization Guide suggests possible sequenc®s.

Each program has an instructor's manual, an audiotape and a film-
strip. Most of the programs last about thirty minutes. They can be
used on a self-administered, independent or group basis. Post-
rrogram discussion: are suggested but not reauired. An instructor is
rot required. except. perhaps. for administration of assessment
measures and for the optional discussions,

LAetivities:

Students view the audiotspe-filmstrip. During the sequence they
are asked to mzke written responses on an answer-sheet provided by an
instructor or coordinator. Following the filmed sequence they complete
the assessment measure (written) supplied by the coordinator or
instructor. The student may participate in a discussion of the program.
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Vimcet Pilmstrip Tape Programs

Objectives and Criterion Assessment:

Objectives and assessment weasures are provided for each pro-
gram. The criterion tests accompanying a program can be divided into
two halves with one part being used as a pre-test and the other sas
a post~test.

Uses in Teacher Education Programs:

This series is applicable to methods courses and clinical exper-
iences connected with student teaching. The programs can be used
with pre-service and inservice students and with elementary and secondary
teachers. Combinations of programs can be put together for courses
or pre-service and inservice workshops on Objectives, Instructional
Procedures, Curriculum, or Conference for Administration and Supervision.
The programs can be used on an individual basis, perhaps as par-
ticular competency deficiencies are isolated.
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SHORT DESCRIPTIONS
(Non-Previewed and/or Limited Availability Materials)

Title: Behavioral Objectives Package
Developer: Southwestern Cooperative Educational Laboratory

Source: SWCEL
117 Richmond Drive NE
Albuquerque, New Mexico 87106

Description:

The Behavioral Objectives Package contains slide-tape presentations
and a workbook. Six lesscns outline: goals and objectives; the instruc-
tional program; the three domains (cognitive, affective, and psychomotor) ;
entering behaviors; components of a behavioral objective; how to write
behavioral objectives. A pre- and post-test are included. Training in
use of the package will be provided by the Southwest Cooperative Educa-
tional Lab.

Title: Conventional Media
Developer: Educational Media Laboratories
Source: Technifax Education Division
The Plastic Coating Corporation
Holyoke, Massachusetts 01040
Description:
This series deals with planning and utilizing film and filmstrips

in teaching. The materials can be used in a directed workshop or on
a self-instructional basis.

Title: Guided Self Analysis - Language Development
Developer: Theodore Parsomns
Source: G.S.A. Professional Development Systems

2140 Shattack
Berkeley, California 94704
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Guided Self Analysis ~ Language Development

Description:

This system involves use of several interaction codes that
enable the teacher (with audio or videotapes) to observe, analyze,
and construct a profile of his own teaching behaviors. Seven inter-
action schedules are included. They deal with: using language models;
facilitating inter-pupil talk; increasing student talk; behavior mo-
deling in explanatory sequences; questioning for levels of thinking;
responding to pupils; relating new concepts to direct or vicarious
experience.

These materials should be available in the Fall of 1971.

Title: Meeting Your Ccoperating Teacher

Source: Research and Development Center for Teacher Educaticn
University of Texas
Austin, Texas

Description:

A slide/tape presentation dealing with students' concerns. about
relationships-with their cooperating or supervising teachers. A
discussion guide acccmpanies these materials which are available by
special arrangement. :

Title: Microcounseling

Developer: Allen E. Ivey
Professor of Education
University of Massachusetts
Amherst, Massachusetts

Description:

Microcounseling is a video system of counselor training which has
recently been demonstrated to be effective in teaching human relations
skills to a wide variety of individuals.

Based on microteaching, microcounseling selects single human re-
lations skills, defines them behaviorally, and teaches them with the aid
of video self-confrontation, written or programmed test manuals, and
video models of the behavior to be taught. Specific examples of human
relations behaviors taught within this framework include listening skills
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(attending behavior), expression of emotion, and direct mutual communi-
cation (based on sensitivity concepts).

A full review of research and methodology in microcounseling may be
found in Microcounseling: Innovations in Interviewing Training, C.C.
Thomas, Springfield, Illinois, 1971. Included in this book are manuals
of the 12 skills into either perfo.mance based or traditionzl counselor
or human relations training programs.

Title: Models of Teaching: Self-Instructional Modules
Developer: Bruce Jovce, Marsha Weil, Rhoada Wald

Source: Bruce Joyce
Teachers College, Columbia University
525 West 120th Street
New York, New York 10027
Supplementary materials include a text, Models of Teaching,
written by Bruce Joyce and Marsha Weil. In press (January 1972)
Prentice-Hall, Englewood Cliffs, New Jersey.

Description:

Models of Teaching conceptualizes approximately sixteen instructional
strategies based upon theoretical and philosophical sources from the sub-
ject disciplines and behavioral sciences. For example, the works of
Carl Rogers, Jerome Bruner, and Herbert Thelen have been drawn upon. The
models fall into four categories, those concerned with: 1) the intel-
lectual aspects of learning such as organization of data, inductive
thinking, concept development; 2) social interaction models concerned
with the development of group relations, the democratic process; 3) the
centering of learning on personal development such as creativity, self-
concept; and 4) behavior modification sources.

There are six modules for each teaching strategy. These are 1}
Theory Module, 2) Demonstration Module, 3) Experience Module, 4) Peer
Teaching, 5) Application, and 6) Decision-Making. These are designed to
be self-instructional. Students proceed through written activities,
analyzing a. video-tape, teaching peers, applying the strategy with
children and assessing one's teaching.

The module materials are not generally available but sample copies
may be obtained.
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Title: Organizational Constraints (Games and Simulations)

Source: Research and Development Center for Teacher Education
University of Texas
Austin, Texas

Description:

This program is concerned with school organization and learning to
live with the school bureaucracy. It consists of three modules (games)
The Organizational Game (currently available) deals with decision-makin;
under a variety of organizational structures. It demonstrates the asse:
and limitations of the various structures. The second module, negotia-
tions, concerns the legal, financial and structural constraints in
school organizations. The third module, Teacher's In-Basket, presents
teachers with samples of the information and decision-making demands th:
are male on teachers by administrators.

Title: Performarce Based Curriculum in Human Relations

Developer: Allen E. Ivey
Professor of Education
University of Massachusetts
Amherst, Massachusetts

Description:

Nearing completion is a book of ten human relations skill modules
developed in modular form. Skills of relaxation, non~verbal communicati
attending behavior, racial relations, and others have been developed in
packaged form with specific behaviors defined and exercises suggested
for generalizing the behavior.

Important in the curriculum is the concept of "do-~use-teach". Each
participant must demonstrate his ability to engage in the behavior in
question, his ability to generalize it to his daily life, and his abilit
to teach this concept to others. It is believed that effective learning
entails the sharing of what is learned with others. The focus is not
only on performing, but also on helping others to perform more =zuccess-
fully.

The curriculum has been tested in preliminary form in a wide variet:
of settings. Although used most frequently in teacher training, it has
also been successful with counselors and human relations consultants,
secondary and elementary pupils, and even has been field tested and
found effective as a supplementary human relations training program for
hospitalized mental patients.

These materials are described in general form in the attached paper
on performance criteria in human relations for the classroom teacher.
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Title: Precision-Teaching: A Tool for the School Counselor and Teacher

Developer: Ogden R. Lindsley

Description:
Precision-teaching develops .a language and an observation system for

recording children's behavicor. It is especially designed to develop and
chart behavior modification programs.

Title: PPIT - Principles and Practice of Instructional Technology
Developer: General Programmed Teaching
Source: General Programmed Teaching

424 University Avenue, P.0. Box 402

Palo Alto, California 94302
Description:

This is a multi-media programmed workshop. It consists of fifteen

self-contained units, approximately twenty hours of instructicn. They
include matching content %.. ohjcutives, testing, grouping, individuasliza-

tion and other professional acitivities. The course can be used on a
group or individual basis.

Title: Programmed Instruction
Developer: Educational Media Laboratories
Source: Technifax Education Diﬁision
The Plastic Coating Corporation
Holyoke, Massachusetts 01040

Description:

This series introduces teachers to programmed instruction and
provides them with the basis for program selection and evaluation.
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Title: The Sensitivity Training Program
Authors: Bruce Joyde, David E. Hunt, Harry Schroeder

Source: Bruce Joyce
Teachers College, Columbia University
525 West 120th Street
New York, New York 10027

Description:

This program attempts to test and train the sensitivity of the
teacher to the mental framework and experiential background of the
learner. The program consists of five phases: an introduction to
sensitivity and analysis of its presence or absence in transcripts of
lessons; teaching in two standardized "simulated" lessons; analysis
and evaluation of sensitivity in the simulated lesson; teaching in two
more simulations and a second feedback session.

Although the program is not yet complete, some of the materials
are available such as sample task descriptions, instructions to the
role-player, post-questionnaire for the teacher and rating form for
the evaluator.

Title: Team Teaching in the Elementary School
Developer: IDEA
Source: IDEA

Information and Services Division

P.0. Box 446 "
Melbourne, Florida 32901

Description: N

AN
This is a training film focusing on a teﬁthing team during an
actual school day. A study guide accompanies thq\training film.

N
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Title: Techniques of Evaluating Types of Literature
Developer: Educational Media Lahoratoeries
Source: Technifax Education Division
The Plastic Coating Corporation
Holyoke, Massachusetts 01040
Description:
This is a course in literary criticism designed for college fresh-

man and sophomores. The five lessons~-criticism, essay, short story,
novel and drama--present methods of literary evaluation.

Title: Trairing Competency-Based Instructional Personnel
Source: Dr. George Dickson
Dean, Colleze of Education
University cf Toledo
Toledo, Ohio 43606
Description:
This package consists of a video~tape and training guide giving

information about developing staff to handle knowledge-level competen-
cies. The package costs $15.00 plus a blank video-tape.
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ADDITIONAL SOURCES ABOUT
COMPETENCY-BASLD EDUCATION

The literature about Competency-Based education --its rationale,
how to develop a Competency-Based program, how to develop a module, a
management system-- is rapidly growing. A number of bibliographies of
these materials have been or are being compiled. An analvsis of these
sources was not within the scope of the present effort. However, in the
course of our search, materials about Competency-Based education did
come to our attention. We have listed some of the sources of these materials,
which can be obtained by writing directly. 1In addition, John }. Kean
of the University of Wisconsin, School of Education, has prepared a
listing of mimeographed descriptions for a number of these materials.

David Marsh

Teaching Research Divison

Oregon State System of Higher Education
Monmouth, Oregon 97361

M. Vere DeVault
University of Wisconsin
School of Education

734 University Avenue
Madison, Wisconsin 53706

George Dickson
College of Education
University of Toledo
Toledo, Ohio 43606

Wilford Weber or John Masla

The Center for the Study of Teaching
235 Bishop Hall

1300 Elmwood Avenue

Buffalo, New York 14222

Norm Dodl

College of Education:
Florida State University
Tallahassee, Florida 32306

Dr. James Cooper or Dr. Richard Coffing
S.P.U. Center

University of Massachusetts

Amherst, Massachusatts 01006

Dr. Robert Houston
College of Education

University of Houston
Houston, Texas 77004
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Center for the Study of Teaching
Room 408

150 Marshall Street

Syracuse, New York 13210

Wisconsin Elementary Teacher Education Project
The University of Wisconsin
Madison, VWisconsin 53706

" G.E.M.
College of Education
University of Georgia
Athens, Georgia 30601
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