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I. INTRODUCTION

As ils true of other endeavors Lo improve educational programs for prospective
teacher:, children's literature specialists are taking a number of different approaches.
One of these is an attempt to do more in the way of individualizing instruction by
emphagizing the affective response to literature. 1In other words, iz it possible to
find wavs of presenting a2 study of children's literature in & pMore individualized way?
él:ﬂ; educgto:i in 21l fields ar» today focusing more than ever on performance objective
That is, cean goals in children's literature classics be stated more precisely and in
behavioral terms?

In order to pursue thn;é qusstions further and 1in =OTe ésp:h, 2 study was undertake
during the Winter Term at Michigan State University to determine the feasibility of
using performance-baged modules in the teaching of #hildren's literature. 8cholarly
modes of knowledge were uged to pravidq-4 more individualized approach to the subject,
and these were cowbiaed ﬁith experiuental class 1;tivitins basad on some egneipt:’af
the open classroom &pprosch to teaching. The sbjlectives of the course, then, were _
| pt.jintq; in terus éf rerformance objectives providing each individual with & wariety
of choices and slternatives.

The philgngéhy aod pé@egdutga which wwld typity‘this study of the feasibility of
the modular approach to teaching children’s literature to "undergraduates at Michigas
5£¢EG University :gfiec: the author's knowledge and experience in tesching ch.ldren's
literlguré on the éallegs level, multiple'résauzégs and media Ln‘thi; sub jact area, |
children's responses to literature, application of a modified open classroom &pproach

to teaching, and gensral concepts underlying individvalized instruction,




I1. BASIC ASSUMPTIONS
Certain basic assumptions were an intrinsic part of thig study:

1. Considering the great span of individual differences among studaents, the
moat effective educational programs attempt to individualize instruction.

2, 8ince individual response is an essential aspect of education in the aArea
of literature, a modified open classroom approach in a course in children's
literature muet be considered highly eppropriate, since in an open situation,
students are encouraged to respond to what they read and experiance in
individualistic ways.

3.  Siuce it must be considered true that individual learning acyles vary from
individual to individual, and that different individuals learn best from

various types of midié,ieﬁucgticnal programs that emp.oy a8 multi-media
approach mist be more effective,

4, In attempting to evaluate any educational program, it is of a particular
ilmportance that the students themsslves be included in the evaluation

process.

5. S8ince the modular approach to iastruction focuses on individuslizing
learning,- end gince individual responses are particularly appropriate
to literatura programs, the modular approach to children's litearature
ils appropriste.

6. Since educational progrems can be Benerally improved if imstructors attempt
to focus more indirectly on goals and objectives, a course in childran's
literature that is written in performance terms and which has definitely
stated goals will thereby be more effective.

DESCRIPTION OF STUDY
Education 325C, called Children's Literature at Michigan State University, is

required of all elementary education majors, and it was in this course that the
educationsl stratc:ies described in this paper were undertaken. Two basic strategieg
were u;éd: ELfaﬁg'tha basis of the course was a set of performance~based instructional
modules which were derived ﬁriginally by Dr, Patricia Cianciolo and then others were
addeé through the combinéd ;fforts cf others involved in taaching of ehilﬁfen'n
literature at Michigan State Univeraity, namely Dr. Jean LePere, Mrs. Gloria Blatt and
Mrs. Joan Tregzise. Sacond, the overall atyle of Ehévélaca in which the modules were
used misﬁ: be described as siwmilsr, in sowme wayé,A;a a mﬁdif;eé apén e;annroam approfch,
_Tﬁgt’ii,—claﬁs la;:iqns‘ware fairlyvinfarnnig student participation and 1ntnine:ién ,

“O77 encoursged, activities and projects were stressed, the teacher role was thet of a

Aruitoxt provided by Eic:

[ERdﬁlqrce person, and individual leatning styles were taken into account as much as



III, METHODOLOGY
Suybjectg: One clazs compoged of twenty-aix Michigan State Univeraity jumfors
and seniors who were majors ia Elementary Educati a were selected through the standard
university enrollment procedures. These atudents had no previous backgrouad in the
subject of children's litersture other than their own personal childhood rgading.

Modulep: FEact student was asked to complete at least one performance-baged module

for each of the following ’en aress of children's literature: realistic fiction; picture
books, historical fiction, biography, lnformational, folklore, fantasy, motivational,
and interpretative activitlies, and history and the classics. Each individual wodule
inclvded a stated behﬁviarnl objective; a list of proposed activities under the heading

! -
of experience; rsference materials; and evaluation experiences. The follox ag is a
sample modale:

Il

OBJECTIVES: To be able to recognisi the them: of a ook and raealize that
it may or may not be acceptable to the reader, to gainm skill
in guiding children's study of literature, i:pneiilly the
idantificgtxén and appraisal of theme,

EXPERIENCE: Read aloud a baok to & grovp of children in grade four or
beyond, help the children to identify the theme(s) of the
book and ask them to evaluate that measage. Discussions or
written statamants may be the ssans by which the children can
presant their thoughts sbout the theme of the book. Amy other
appropriate book miy be selected.

MATERIALS : Any well written modern realistic fietion, hiatorical fiction
or biography (See bibliographies in ED 323C packet for: npaeifie
suggestians for each genfe). .

LEVEL: Grades 5-8

EVALLATION: ' Teacher candidate's report will include a statemsnt of the

' book's theme, as well as quotes that the children made during

their discussions or written statements about the theme's
acceptability, significance.

I1.
OBJECIIVE: To differentiate betwsen literature for adults and lLiterature
: for children. ' ; ,
: EXPERIENCE : Resd one of the folluwing books. In light of the bgok’; content,
o : : style, or theme, discuss the age range that ﬁ@uld woec likely

'ERIC | r
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enjoy and wmore fully benefit from reading 1it. State
spaclifically why you designated the reading sudience as you
did.

i e B

MATERIALS: Huck and Kuhao, Chi 1 L itapat £ mantary Jchoo
Second Edition, Hf.)lc, B.imhirt & Winiton, 1965, ps. 28-26.
Anglund, Joan Walsh, ;' ; egin ;:? Cleavﬂr, Vera
and BLill, E TF

i B b, MLV 4y

Barbara, One 18
éppropriate h@okz-
LEVEL: All grades
EVALUATION: Studeuts high.ight how . sch of tha books cited doas or does not

comply with what Huck and Kuhn say most children will like or
underastand in terms of a book's content, style, or thame.

e, i 0 L RO Bl A

II11.

OBJECTIVE: To develop criteria for evaluating historical fiction as a type
of literature for children.

EXPERLENCE: Read at least one historical fiction novel. Evaluate the selection
in terms of how well it exemplifies each of the characteristics
of historical fiction as & broad type of literatura.

MATERIALS : Any historical fiction acvel for children 's.g. One A8 Ovg by
Barbara Picsrd, So Epds the Day by Jimes rnr-ns Caxolina's
Louyxage by Eli;abe:h Yates, and Night by Rhoda
Bachmejster).

LEVEL: Grades 3-4, Grades 5-8

EVALUATION: Aspects in evaluation of selection will include blend of history

and fiction to permit readers o view pzat as something vital,
dramatic and significant. Readar's interast must focua on
historicel period, person, or eveat. Action must be Tealistic
and evoke emotional identification. Historical details must
be factually accurate. : '

. Ivi v
- OBJECTIVE: ' . To recogaisze more fully the various styles of srt udad o
illustrate children's books. To appraise the appropriatencss
of each of these styles for use in children's books.

EXPERIENCE : Examine numerous picture books. In sach case tyy to identify d
the style of art used by the artist. Appraise the selection of
that style of art as an appropriate msans to reflact the theme,
action, nnd/ar mood of the story, and appraise the effectivensss
of the lttiit s use of :h: :tylc of art.

MATERIALS: .8 "W pildren's Books by Patricis J. Cianciolo, Wm.
: ' Bfuwn Publishing Gomplny, 1970, and various illuetrated bocks.

Q




LBYVEL: | All gradesa
EVALUATION: various styles of art will be idantified. BEach will be appralsed
ae to appropriateness for use in children's picturs mk-.
(l'hL wsrious styles of art used to illustrate children's books
include: photographs, impressioniem, expressionism, cubism,
pontillism, cartoon art, representational art, collage, and tnlk
sxrt atyles.)

These performance-baged modules provides & set of goals which were ideatified
and sceomplished by the atudents. They were desigaed to sstisfy a wide diversity of
u:p:cntiﬁns and interests of a heteregeneous class of prospactive teachers. They
included both cogritive responses as well as the affective. The cognitive responses
were to be zomehov crditrary siogle, ut_l:Llé the affective responsas were to be parsonal
+54 individual ‘2 a&ture.

Instructor: The instructor viewed her role in the class as a facilitator for
helping the students to experience children's literature. 8he served as & discussion
leader with the eiu; as a whole and in small groups. An attempt was made to develop
. & rapport with studeats that mld be a modal for pfolpee;ﬁe teachers to amulate in
their dealings with their own students. In eﬁsma‘ the instructor tried to demonstrats
the teaching of children's literature to 2 clasa of prospective teachers who would, in
turn, adopt thesa methods in their own te;c’hing axparience. (A wore detailed dileﬂptian
of-the particular role of the instructor mRy be nbtiinﬁ by reading ''The Exsmple 1s

Vitally Inpvrt-nt:" Which appesared in the Spring 1971 edition of B a.)

RE: Gmitmn aetivi:i.u wore condusted in sn open aud frees way

with ths am:oaraggﬁm; of individuel respouse and pursuits. Group discussions were
i-ur;ll.y desigoed to allow the free flw of 1ldeas among th- i:ud:nt; with common
learaings éccun-inz :h:au;h an inductive mesthod,

Genersl cl.u; di.neu;linu alvays weﬂ hucd on childrea's books, with both the
:l.n: tucter -n:l the studin:a smtibuting lplc:l.fie esgnpl.u. Filos were used to m:hnn:-

group activity in the area ni pieturs boak:. infnrul:i.an boaki, Ealkluzt, and pae::y

‘f resource person -pekn to the group on the lub,ject of :-mﬂhip. fh- 1utml:ar

3
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demonstrated methods of leading a discussion with children and gncouraging the creative
writing of poetry.

Small group activities were used many times. Students gathered in small groups to
share their reading with each other. They also met in pairs to interview esch other
and prepare biographies writtenm in the style of & children's biography. Groups were
alao formed to formulate plans for the mﬁgivaﬁionnl and interpretative activity wmodules
&8 & cooperative effort. These modules were then presented to the group as a whole by
the small groups.

Each student was agked to keep a Journal of his responses

to each piece of reading done. He was asked to respond in a personsl way, much as he
might requeat from his own students leter on. Bach person was alsc asked to respond to
the class activities Lh which he had participated. In other words, studeats kapt a
ruoniog account of their own uaique cuné:ibu;iﬁﬂp to the class in terms of materials,
presantations, and interactions. Follawi@g ars & fevw examples of student's comments ’
which appeared in their Journals:

I feel involved ia the class as far as paying attention, absorbing and

formiag opinionas about what is presented or ssid. For some reason, I

“ am algo able to articulate my idgan-éusunlly 1 get nervous or g-bi:ransed

when I try to give au opinion in front of & . group.

~ I'think it might be fun to do this biography of another studeant. I'm
- surprised because ususlly I'd prabably Just think Lt would be a pain.

I was renlly disappoiated in our swall gxoup today. Just surface talk.
I didn't feel we really got down to the books. ’

‘8o nlny exlmplasi For once 1 h-ve'g text with no assigned tagdiﬁg;, and
it's interesting! . ' ’

8: Each module was evaluated by the in-trncta: in terms of

——

the quality :nd dep:h cf ra;panne.- The jaurnala i:r: als0o evalusted aceording to the

l:runt and qu:lity of rqading Accamplishad and the dezrea of invalvcntnz ia otherx

T

lnll ictiviﬁics; At the and of the tarm EIGh -tudcn: subuitted a suggested grade for

e B

hiniclf based on his . mpdule scores anﬂ thn qua!*t? of his journal entriei, along with a

Aruitoxt provided by Eic:

[:R\}:an :alfsevgluagion Ln !uppnrt af his ev:lua:ian. Only. three students deviated

el o L T
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more than half a grade point from the inatructor's evaluation. Thus, the student's
seemed to have an awareness of their accomplishmenta in the clasgs.

Materials: Al!l forms of media were used to facilitate the learning of children's
literature. The moedules emploved th? uge of tanes; filmstrips, :gearda,lviden tapes,
oagazine articles, and children's bocks. These materials werz made available to the
students “n three ways: theywere presented to the entire group in general class sessioms,
were used by small groupe and individuals in their efforts to completa variouas modules.

Iv. RESULTS

Evaluation: Lvaluation procedures were focused on several aspects: First an attempt

was made to detsrmine how succezsful the class had bean in ralavying a certain body of
information concerning children's literature across to the students. Second, studants

. were asked to give subjective evaluetions concerning the use of the mﬁdu1§§ and general
classroow procedures. 'Ihthd. the astudents’' attitudes toward the modules and the class
were measured,

In regard to the first questfon concerning evaluation, a teacher-made objective
test traditionally used in children's literature classes at Hiehigﬁn State was
administered to the students at the end of the term. The saorn£ obtained by the students
MeTR n@tfulﬁd,as a baais fat their final grade, so no preasure was exertad upcn them to
prepare in advence €or the test. The students were not told they would be given the test
until the laat day of claas, when it was administerad. The iﬁstruﬂsnt eanaigtid of
sixty-five rultiple choice questions, and % total of 26 students took the test. Scores

" ware derived on the busis of perceutsge corvect; thua, a persen ascoring 61 correct answers
received a score of 94 percent. The ascores ranged from 94 to 62=p-z=;nc.- The median

k.p-rcéntgga of the 26 scores was 32 percent, Vlhe‘mcan score was 80 parcent. It cam be
said, éheﬁ, 1£ 70-par&ent ﬂe;e to be considered tha paé;ing grad-,_illAﬁtt aix class
mpmber s raeeiv&d a passing score : this tga:; 

IToxt Provided by ERI
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In regard to the second question, coucerning evaluation in terms of studemts
regsponsee to the modules and class procedurzs, the journals were used. Statementa wers
excerpted from students' journals which expressed specific reactions to these areas.
Some rTepresentative quotaticns are as Follows:
My reason for evaluating the wodules as worthwhile is that through the
process of doinpg them I becare more aware of eriteria for "good"
children's literature. I looked, compared, thought out perceived things

through doing the medule worl,

Moat of what I loorned started with diacussion in the clags and thea
wag backed up by theammodules,

The circulsar seating arrangement of our class 4is nice, for it helps
me to participate in claas. It is great to have the opportumity to
react to ideas which are new and sometimes disturbing.

I really enjoy looking at all of these different books. When everyone
bringe something to class, I think we all benefit from this experience.

On the whole, I can say I snjoyed doing the wodules. The major value
of the modules was that the objectives gave a purpose to our reading
sc that we had something to look for and to comment oa.
In additfon, at the conelusion of the term, students were given s rating acéle

eoncerning the modules, Pour statements were used to obtain student resctions:

1. The modules were interesting to do,

2, Their objectives were clear, , o

3. They motivated me to read ond evaluate children's booka,

4. I recomnand that they be retained as a part of this coucse.

Students rated t:’he statements on the basis of a Likert~type acals: strmgl;}
agree (SA), agree (A), rﬁaei,ghar apgree or diaagree (N), disagree (D), or sl:ribngly disagrae
(sp). | '

The students' responses to these ivems were:

l. The modules vere interestisg to do.

SA [P ——— &21

N - e e 2 Sg,
D wemassa= Gz
SD L T Y Q%
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2.  The modules were claar.

SA s==c==== 327
A wuswmews 547
H =oeemm—e i5%
D ~===-==== 0%
] R 0%
3. They motivated me to read and evaluste children's books.
SA =mcwmmme- 547 L
A emeveem-= 23%
N —c-ewn-- 15%
D em=s=nen= 3%
SD wwm=om—— 0%
4, I recommend that they be retained as a part of this course.
SA re—wse== 427
A =se-secaas 35%
N -======= 137
I sw-wmn-- 0%

8D mwmwe==- 0%

Thus, it can be scen that on the basis of these four items to which the students
were asked to respond, their responses were overwhelmingly on the positive side. Omly
1n;fenp6nse to item three did any students ezpr;ss Aany dég:é- 6f nezativiom at all, and
even éhe percentagas of ﬁgu;ral responses were small,

In order to determine the students' over-all attitude toward. the course in general
and children's literaturs (and related tapi;s) in pﬂrticular, a twelve=item phrasa-
eqmplatinn instrument was designgd and the students were agkgd to eamplatn the inatrument

~om the Ias: day~af class. The nglvu itemz on the 1nutruaﬂnt are as fgllew:z

‘1. Childxen'=s Idterstura is « 0 74 soBduceafiod 325C 1a

2. Art work in children's booka 1s 8. ﬂptlanirar choices of study areas
3. Ingtruction modules are , are ,

4, Children'a pﬁ:try is ; 9. Children's books are

5, Picturs books are ' 10.. ''Good" bocks for children are

6. ‘Language in :hildrgn s baaks is ‘ '11. Getting children to read is
, , . .12. child:an’a suthnra'gra.

‘Bu ‘students -uere :Lnntruct:cd tﬁ write dmn the firal; :hgught t‘hat came to thci.r mi.nds in
ﬂﬁfragnrﬂ tﬁ .gch af the ittms | | a - '

Thr:n judges uern ehn:en to: avaluate the results nf thia instrument. g , nf'th&

judggs is Direﬂ;m! af Schuol L:thrnziea in she Lﬂnsi.ng, Hichigin, publ:le gchaoh m atc _ '
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educational consultants in the Miehigan Department of Education. Each judge was asked to
rate each studsnt'as response to gach of the items {n terms of whether he believed the
response to indicate that the student strongly agreed with the item, agread, was nauvtral
to it, disagreed, rirongly disagread, or did not complete it (although the students had
been ezsked not tec akip any ftems)., The judges; evalvations of the students' responses
were then averaged, so that the percentage figures linted below indicate the collective
Judgments of the three judges in regard to the items. In.other words, whea the students
were asked to complete the phrese ‘children‘s literature 1a...", according to the three
judges, 36 percent of the srudents reaponded very positively, 30 parcent responded
positively, 13 percent responded in a neutral way, 0 percent responded negatively, 1 percent
responded very nepatively, and O percent did not respond at all. The data listed below

Sumnatize these results.

ve MP N M Vil NR
b 567 307 137 17%
2, 45% 447 11%
3. 29% 427 20% 8% . 1%
4. 387 447 11% 57% 2%
5. 502 37% 7% 5% 1%
6, 247, 427, 24% 5% 2%
7. 427, 507 6% 2% ‘
‘8. 32% 36% 18% 5% 17 - 8%
9. 35%  47% 107 : 3%

10. 322 40% 27% 1%
1. 547 237 19%  14%
~ 12, 427  32% 20% 27 4%
'Avgragga- 40% 40%Z  16% 47 - 0% 2%
It can be seen, then, wheﬂ the individual percentagas sare considered, as well as
:hn nvaragﬂs of these, acgarding to the three judpgesa’ juﬂgments. the students in tha clana
responded strongly om the poaicive aide, which 1ﬂﬂicntes.thnt when thn init:uetiﬁnal
modules are used‘iﬁ nh appraaéh tc a childran's liteature course, a group of :tud-nti
.. agem co have a agréngly pcaitiv: attitude taward both tha course itaelf and children .
-litarlturg. Goﬂaiderad on rhe whgle, 40 pereant nf the BEud-nta reacted very po:itiviiy
tn the it-mg, aﬂd éO pereent rasponﬂed peaitively. Whila 15 pa:ean: fcagtad in a

o ;1 wuy;_pgrhapg thig indieates more . that som- cf the ihsms tgnded to avoke nﬁutrnli

R

han,sithnrgpﬂgggiqe;argnggagiygcr;sPQnsas —sﬂgiﬁgnlg mn:gEafzthgritgm.
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V. SUMMARY AND CONCLUDING STATEMENT
In sumuary, it ean be said that all of the evaluation techniques used 1in this
study iadicated that when bhehavior-hased Instructional modules are used as a basis for

class instructdon, the results are very stroagly on the positive aide.

The purpose of thise study which was conducted during Winter Terw at Michigan State
University was toa seertain the feaaibility of uging instructional modulea in children's
litersture class, and it is to be hoped that some of the atrategies used in this stody
can be applied to children's litaratufﬁ classes in general. This Spring Term, the same
mathods and procedures are being used with another sroup, and more epeeifié data will

be gathered concerning individual patterns of behaviar,'attitudas, and aehievtnant. This,

thea, i=s in thg!ngture ¢f an interim report on the initial research. The final report

- should be available by June 15th, 1971, It {s in thia report that the corralations

be tweean iuch Evﬂluatiﬂﬂ instrument will he nade, that is their corrglacion whan viengdd

for ;ndividual .tudents and with the szroup as =z whole

12
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