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FORWARD
AN OPEN CLASSROOM SCEOCL

"Open Classroom"! This term has been heard increasingly among
theoriats and practitioners of childhood education. This term refers
to a new epproach to teaching that discards the familisr elementary
classroom setup and the traditional, stylized roles of teacher and
pupil, for a far freer highly individualized, c¢lild-centered learning
experience that may hold the key to a radical reformation of primery
educaticn.

This approach —- for which the Open Classroom seems the most
useful label —— is based on a body of new theory and research on how
children do and don't learn, but its attractiveness for cducators is
is even more directly attributable to the fact that it is highly effect-
ive under a variety of circumsta zers “or ct’ twy o e ges of
five and twelve. It has spread widely throughout the British school
system since World War II, aad in the past five years - tas been in-
tr-duced in a variety of American schools, ranging fro: - ral Vermont
and North Dakota to inner-city classrooms in Philadelg iz, Washingto:,
Boston, and New York.

Last year the Office of Economic Opportunity sponsc.ed twelve
Open Classroon training centers in nine cities as part :. Follow
Through, iis program for continuing the social and in - lectual growth
of ‘"deprivad¥ children graduating from§Head Start pro--ams. The Open
Classroom ~overent has also won the support of the Foi Foundation,

i .
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which is funding several efforts to encourage its dissemination in
public schools.

There are four operating principles of the Open Classroom. First,
the room itself is decentralized: an open, Tlexible space divided into
functional areas, rather than one fived, homogencous unit. Second, the
children are free for much of the time to explore this room, irdividually
or in groups, and to choose their own activities. Third, the environ-
ment is rich in learning resources, including plenty of concrete mater-
jals, as well es books and other medis. Fourth, the teacher and her
aides work most of the time with individual children or two or three,

nardly ever presenting the same material to the class as a whole.

The teachers begin with the assumption that the children e
learn and will learn in their fashionj; learning is rooted in . st..nd

experience so that teaching becomes the encouragement and enhancement
of each child's own thrust toward mastery and understanding. Respect
for and trust in the child are perhaps the most basic principies under~
lying the Open Classroom.

From th. application of these orinciples derive the most notable
characteristics of learning in such a classroom: a general atmosphere
of excitement; virtually complete flexibility in the curriculum; inter-~

penetration of the various subjects and skills; emphasis on learnin

.

g
rather than teaching; focus on each child's thinking and problem-
solving processes, and on his ability to communicate with others; and

freedom and regponsibility for the children.

ii
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CHAPTER T

e Open Clacsroom Institute at Concho Scheol was a cooperative

operationsl prograim, by contract, between the Bureau of Indian affairs

—
45
+4
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"A) and Br. Maybelle Hollingshead. The oroject was funded by the BIi.

The Open Classrocm Institute atarted June 7, 1971 with a one week
reacher training workshop, conducted by Dr. Bernard Belden, OS5U, and
Dr. Maybelle Hollingshead, OCLA, followed by a seven week imncvative
summer program for students grades one through four. This publication
is s statistical descriptive report covering the dates from June 7,
1371 through July 30, 1971.

The Tirst chapter provides the background information, the opera-
tional pattern, the physical layout of she classroom, and the reésource
material made available. The second chapter explains the organization
of the learning environment in relation to the needs of the students,
a2 description of the psychometric and health services, and examples of
diagnostic reports. The third chapter describes the intensive staff
development program, the fourth provides a lisi of the suggested and
recommended recreational and cultural trips which would complimen® the
program, and the fifth chapter provides an evaluation of the program.
In order to understand and to appreciate fully the Open Classroom

Institute, one must review the dynamics of the cooperative efforts that

brought about its inception.

*._l
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BACKGROUND INFORMATION

The Open Classroom Summer Institute Proposal was an outgrowth of
recent studies that Dr. Maybelle Hollingshead helped conduct concern—
ing the academic achievement, and behavioral and social adjustment
rroblems of Indian youth in Oklahoma boarding schools.

At the request of a BIA official, an innovative summer program
for teaching students in grades one through four was submitted to the
Anadarko Area BIA Office and to Concho Indian School.  The proposal
was evalnated by Concho Indian School, the Anadarko Area Office per-
sonnel, Dr. Peter A. Campanelli, Chief of the Brarch of Specialized
School Services in Washiagton D. C., and other BYA officials. During
this time of evaluation, C. 0. Tillman, Superintendent of Concho Indiean
School; S. Gabe Paxton, Educatioaal Director of the Anadarko Area Office;
and other BIA officials from tie Area Office attended a seminar in the
BIA Instructional Service Center, Brigham City, Utah, March 30 ~ April
2, 1971. As a result of this trip, helpful impressions and suggestions
were made and incorporated into the final plan.

Dr, Hollingshead had conferences with Gabe Paxton; C. 0. Tillman;
Jesse Hill, Project Coordinator; Mr. Harvey West, Adminigtrative Officer
Concho Indian School; Earl Yeahquo, Anadarko Area Office; and Dr. Bernard
Belden, OSU, and the plans for the Open Classroom were finalized.

In order to provide in-service training, eight persons, including
two board members, Mrs. Norma Clark and Mrs. Nancy Woolworth; Project

Coordinator Edward Clark; five teachers, Mrs. lenora Holliman, Mrs.

(s
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Juliann Wharton, Mrs. Marilyn Flores, Mrs. Eva Cozad, and Colin Kelley;
and Dr. Hollingshead visited the Instructional Service Center and many
open space classrooms in Salt Leke City and surrounding area, May 2 -
%, 1971. They reported back to the remainder of the BIA staff, giving
their impressions and suggestions.

In order to further prepare herself, Dr. Hollingshead and her
husband, Tom, joined a two week study group from Oakland University,
Rochester, Michigan, and visited Open Classrooms in England., British
T-fant and Junior Schools in London, Leicester, Pontefract, Selby,
York and surrounding areas were on the itinerary. Dr. Mary Waddington
at the University of London and Sir Alec Clegg, West Riding, were
instrumental in the training of the study group.

The funds for the Open Classroom Institute at Concho School were

approved under Contract BOOCLAR02751.

(o
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SPECIFIC PURPOSES OF THE CONCHO OPEN CLASSROOM INSTITUTE

“he specific purposes of this institute are:

To provide an innovative summer program for teaching students in
grades one through four.

To appraise the individual students! problems and needs in order
that teachers next school year can provide positive treatment.
To provide general medical examinations and check the vision and
hearing of each child.

To design an intensive staff development program which would be-
gin a week prior to the arrival of the students and continue
weekly.

To carry out research in conjunction with the psychometric ser-
vices.

To provide a recreational and cultural program.



SPECIFIC OBJECTIVES OF THE CONCHO OPEN CLASSROOM
In order to provide an innovative school experience for children
one to four, the program emphasis is on the development of a freer, more
individualized, child-centered learning enviroument which provides oppor-
~tunities for ihe development of the psychomotor, preceptual, social,
emotional, conceptual and language skills of each child.

To achieve this, the following specific objectives are sought:

1. To decentralize the room physically so that it becomes an
open flexible space divided into functional areas.

2. To create an eunvironment rich in leerning resources, including
concrete materials, books, and media.

3. To free the children to explore, work and study in the room,
individually, or in groupse.

L. To have teachers and aides who openly demonstrate their
affection and respect for each child.

5. To design a learning environment to mseﬁ individual differences
as identified through formal and informal diagnosise

6. To develop a room‘organization that provides for instructional
guidance activities, experience center activities, and inte-
grated activities.

7. To decentralize the curriculum so that each child is able to
work on tasks that he has success with and that are profitable
and satisfying to him.

8.. To have teachers and aides working most of the time with

individual children or groups of two and three.

11




STAFFING PATTERNS AND PERSONNIL RESPONSIBILITIZES

S. Gabe Paxton, Educational Director of the Anadarko Area Office,
gave administrative support and time toward the fulfillment of the
Concho School Open Classroom Institute contract. He worked closely

-with Dr. Hollingshead, Project Director, and C., 0. Tillman, Superin-
tepdent of Concho School on developing the policies, practices, and
imovative prccedur-s outlined in the proposal as approved t - the BIA.

Mr. Till: wsz charged wit the su ervision of the Prc ect Direc-
tor, Dr. Maybsli: >llingshead, and BIA .oordinators, Edwarc L. Cliark,
Jesse Hill, Mcry Panoi, and William Glas:.

The Project Coordinators served as liason people for the In-
structional Staff and Recreational Staff. This coordination included
the responsibilities of seeing that the facilities and resources were
utilized fully and that the flow of communieziion between staff, ad-
ministration, and directors was constant so that progress could be
made.

The Project Director, Dr. Maybelle Hollingshead, provided the
following services: (1) directed and provided the Concho Open Class-
room Summer Institute for approximately fifty students in grades one
through four; (2) provided psychometric serfices, physical and health
screening, and related research for the Summer Institute; and (3)
provided liason services with Oklahoma State University in providing
consultative services, extension workshops, and related instruction

for staffi and students.

pascs
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Dr. Bernard Belden, Director of the Reading Center, Oklehoma State
University, end Assistant Direcor of +he Concho Open Clc sroom Institute,
was responsible for the in-service training during orientation week from
June 7 though 11, and once a * throughcut the remainder of the pro-
gram, This not only ipvolvad © © Upen Clossroom instructional staffl
teaching in the program, but ale a7 of -he otner BIA teacher: at the
Conch School.

The BIL Recreational Coordinat -, Wil iam Glass, assumed 1.2 re-
sponsibility of the cultural anc re sati- -2l trips. The Project Di-
recter suggested and recommendeé = . ain =:zursions thet would compli-
ment the progral.

The Lvaluation, Research anc Dissemination Division assured that
the interpretations drawn from the results were correct and meaningfully
reported.

The Pupil Appralsal Team was directly responsible to the Project
Director for providing diagnostic evaluation of the individual students.
This study included medical, visual, auditéry, linguistic, intellectual,

neurological and emotional §creening by professionals.

13
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OPEZRATIONAL PATTERN
SUMMER INSTITUTE FOR INDIAN YOUTH
CONCHO SCHOOL, CONCHO, OKLA.

BUREAU OF INDIAN ATFFAIRS
Anadarko Area Office
8. Gabhe Paxton, Jr.

[‘ Project Administrator

C. O, Tillman, Supte.
Concho School

Project Coordinators
Edward L. Clark
Jesse Hill
Mary Penoi

Project Director
Dr. Maybelle Hollingshead

Azsistant Director
Dr. Beinard Belden

BIA Recreational
Coordinator

Instructional Staff
BIA Teachers
Eva Cozad
Marilyn Flores
Marlene Gibson
Juliann Wharton

Model Teachers
Marita Descher
Judy Pusey

Substitute Teacher
Shirley Laubach

Teachers Aides
"Nell Callawey
Rhonda Clayton
Walter Blackowl

] Trainees for the
Open Classroom Concept

Martha D. Anderson
Bernice Chaddick
Bill B. Copelin

Lenora F. Holliman
Jessie W. Jordan
Evangeline Wilson

Jisd
25

William Gl-ss

Evaluation, Research

and Dissemination

S. Gabe Paxton, Jr.
Dr. Maybelle Hollingshead

Carol Salisbury
Noretta Clayion

Pupil Appraisal
Alice Jones
Clarice Hickerson
r. C. Riley Strong M. D.
nna Kunneman, BIA Nurse
Mark Hutton

Secraetary
Mrs. Virgie Jones




CONCHO SCHOOL S

STUDENT ACTIVITIES STAFF

William Glass, Zducation Specialist
Loyd F. Dysr, Recreation Specialist

George E. Bert, Jr., Bducational Ald
Norman I. Bushyhead, Educational Aid

Violet K. Kauley, Educational Aid
Steve A. Paniagua, i&ducational Aid

SECRETARIES

Lena Newcomb, Secretary (Stencgraphy)
Colleen Cometsevah, Clerk-Typist
Ahinawake Nibbs, Clerk-Stenographer
Virgie R. Jones, Clerk-Stenographer

FOOD SERVICES

Ralph Xauley, Sr., Head Cook

Verl Ahdunko, Assistant Cook

Thelma Eaglenest, Head Walter
Cecelia Blackwolf, Cook

Frances Doyebil, Cook

William Fletcher, Food Serv. Worker
Dwight Fletcher, Food Service Worker
Bernice Kihega, Food Service Worker

JANITORIAL

T4F
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CORMITORY STAFTE

Thomas Chubbee, Education Specic’ist
harles E, Jones, Education Sgecialist
Faby Lopez, Supervisory Instruct Aid
Frank Palmer, Supervisory Instr. Aid
June Black, Tnstructional Aid
Violet Franklin, Instructional AZd
Ida S. Grant, Night Attendant
Karen Criffiits, Instructional 4id
Gladys Hancock, Instructional 4ic
Wilma Madbull, Instructional Aid
Esther Pawmee, Night Attendant
Esther Lamebull, Instructional Aid
Ruth Orange, Night Attencant
Maud Wolftongue, Instructional Aid
Cynthia Ahdunko, Night Attendant
George E. Bert, Instiructional Aid
Clarence Blackowl, Night Attendan
Donald G. Blackwolf, Insiructional
Hugh Doyebi, Instructional Aid
Jessie M. Jgmes, Instructional Aid
Mattie Tsoodle, Instructional Aid
Wilma Whitebead, Night Attendant
Emma Perry, Instructional Aid
Lucille Youngbull, Instructional Aid
Christine Blackowl, Instructional Aid
Laird Cometsevanh, Instructional Aid

Richard ¥Xihega, Janitor
Busby Weaselbear, Janitor
Edward Black, Janitor
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PHYSICAL STRUCTUZE CF CLACZSROCM

Tn order o prepare for the COpen Clescroom Instizute nysical
room structure had to be changed. Two ler 3 2ir conditior 1 rooms that
had a divider wall between were converted into one larye ¢ =a which was
functionally ar ranged to create a stimulating and motivat® 3 env viron-
ment for Conchols primary children. An attractive brigh*1. oattcrned
rug covered the floor, and sreas or centers lined the wails, eech de~
signaed to meet certain objectives of the Primary Program. Tiere were
tables for various kinds of a;tivities, arranged in conjur sticn with
bookcases, display racks and stand-up charts so that elev:e alcoves were
created around the rcom. Sone Were devoted to activities designed to
develop readiness for various xinds of learning; others gave the child~
ren an opportunity to explore and to make discoveries about himself; and
still others made it possikle for him to express himself and his feel-
ings., These interest centers jnvolved reading, writing, istening,
math, science, carpentry; art, and a library. Two role-playing centers
housed a Concho General Store and & housekeeping area. There was &lso

"quiet corner" for those' who just wanted to rest or be alone for

awvhile. ‘

RESOURCE MATERIA
The BIA provided unlimited material resources such as library bos i,
recording tapes, educational games, charts, prlntlﬂv sets, cardboard cor-
pentry, mathematicol equipment, science equipment, camera kits and rhythn
band kits as well as basic supplies. Such equiprent as typewriters, re-

1 corders, readers, and projectors were made available . :s0.
<
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CHAPTER II

ORGANIZATION OF THE LEARNING ENVIRONMENT

The organization of the learning environment grew, not from a
curriculum guide or a set of textbooks in the various fields, but from
a serious study of the learner and his needs. The study included med-
ical, visual, auditory, linguistic, intellectual, neurological and
emotional screening by professionals. The teaching staff contributed
anderstandings from various informal tests in reading and mathematics,
2s well as their observations of children in learning and social-
personal situations. Diagnosis in the classroom setting was continuous
and data were constantly being added, conclusions revised, and programs
modified. From the insights gained from the diagnosis, the Project
Director and teachers were able to develop the program and plan the act~
jvities to meet the needs identified. Directed learning activities were
designed and centers were arranged to guide further study and discovery
by children.

As part of the diagnostic concept, the staff sought input to thelr
understanding of children from the children. By providing alternatives
tc achieving the same goal, the children revéaled how they best learned
and how they perceived their cwn needs. Children were given freedom in
selecting activities. Each child had a name tag, and he put this on the
assignment chart, indicating his choice., He would even move his tag if
he wished to change his activity. The program was flexible enough for
come to finish early amd for others to work longer, and to finish with-

out a clock ringing.

12
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There were sixty-seven children enrolled in grades onc through four.
Because of this over-enrollment, due to excellent publicity by C. O.
Tillman, Concho Superintendent, the Tourth grade was dropped from the
Open Classroom Institute so thet enrollment would not be over Tifty, as
cslled for in the contract. The enrollment vas forty-eight. The
children worked with six teachers and two aides in "family style"
grouping. Combining two or three grades wac once a necessity and fre-
guently a liability, but now it was a virtue and an asset to the pro-
grame

For learning, the staff organized three types of experiences,
bringing together the '"new" ideas of openness and combining them with
those successful experiences of the more traditional classroom. First,
the organization made it possible for the staff to work intensively with
a few or even a single child in an area or skill. This Instructional
Guidance Experience was based on the diagnostic study of the child.
While the staff worked with these children, the other children were en-
gaged in a second type of experience provided by the teachers. At an-
other time in the day, integrated experiences were provided. Here the
whole class worked on understanding in the same area. The study of
Plains Indians served as the Integrated Experience for this group of
young 20th Century Cheyenne, Arapaho, Kiowa, Wichita, Comanche, Sioux,
Ponca, Otoe, Caddo, Shawnee, Pawnee, Apache, and Deleware Indians.

The morning usually started with a short session for planning
and for organizational purposes. Quickly the children dividecd into
their teaching groups. Here another plaining session determined

who would work with the teacher in the Instructional Guidance Exe

1



14
perience anc which ones would go to various centers. A child could go
to any center that had room for hime.

During the child's time at the Instructional Guidance activity, his
teacher provided him with a very specific directed learning activity
from a textbook or other aids, drawing upon any of thé available cou.mer-
cial materials or on a teacher-prepared worksheeb. The teachers and
aide not only directed the Instructional Guidance, but planned, organ-—
ized and monitored two or three of the Experience Centers at tThe same
tine.

Much of the language learning took place in the Instructional
Guidance situation. The Experience Centers extended the opportunities
for language development many times. Books were available and time to
browse and to select was allowed. Listening to books sharpens the de-
sire to read, so teachers had recorded stories to add to the records,
filmstrips, and films available for this purposee. Opportunities to try
writing skills on a typevwriter, chalkboard or with a printing set con-
tributed to a growing proficiency in writinge.

The Science Center provided continuous opportunity to observe and
to make discoveries about ;he world around them. The number center
gave a boost in understanding numerical conéépts by first manipulations
and discovering, and, after an Instructional Guidance lesson, by coming
back to the center and testing. Areas of the curriculum often neglected
by traditional schools were provided in Experience centered TOORS
through role playing in the kitchen and store centers. Construction,
painting, and other art experiences became everyday affairs with the

availability of materials in the carpeairy and arts centers. Blocks,

20,



15
games, and puzzlces played important roles in the devciopment of the

suarantee that children

-

young children. Attaining the age of six 1s no
are ready to abandon the learning that takes place with these concrete
objects, In fact, they provide the npeadiness" for a child's abstract
development.

The advantages of the "family grouping" were most apparent during
the Integrated portion of the day. Here the study was contributed to
by children of different ages otringing different feztures together.
There were large group, small group, and individual projects focusing
on the theme, Plains Indians, The Ifirsk two weeks the study was Gil-
vided into five sections: history and costumes; art and architecture;
food; music and dance; and folklore. During the third weelk areas of
Indian handcraft and art were seveloped, and students chose which area
they preferred. Films were used to supplement the program. The follow-
ing oupside resource people contributed their various talents:

Jesse James, El Reno, demonatrated dances.

Mayrtha Anderson, El Reno, displayed Indian costumes through the

use of dolls and showed examples of different basket weavery.

Frances Doyebi, E1 Reno, helped the foods.section, and under

her guidance they pade fried bread which was served to all.

Pete Shepherd, ELl Reno, told Indiaan folk siories.

Lucille Youngbull, Elk City, taught beadwork using looms and how

to make dolls.

Edward L. Clark, Project Coordinator, contributed Indian stories
and arranged a speclal program featuring "Buck" Hemilton, bis wife, two
sons and granddaughter from the Cheyenne Trive , Wichita, Kansas. The

integrated portion of the day frequently stimulated activities for the

rest of the day.

P

Credit is hereby given to Millard B.
Clark who was the head drummer for the
above group and for the summer program.

21
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The interpsneitrations of subjects anc akills worked throughout
the day. 4 child working in an Tnstructional Guidance activity in read-
ing could utilize the skill to read an "Indian" reference Lbook. His
art activity provided him with a means to organize and to think about
nis reading. The book and art became his report for charing in the In-
tegrated porvion of the day.

The social development of a young child was enhanced by his cooD-
eration, giving and taking, sharing, helping, in the role playing sit-
uations of the family center, the carpentry, gaes, etc. Emoticnal
strengthening camne from these social exchanges. Friendships were de-—
veloped and deepened when chiléren were free to respond 1n non—com=
petitive situations. The child who "had had it" from his peers or his
teacher could, in this flexible environment, get away from it all and
find a private place and a private time until he could recover his
equilibriume.

Psychomotor skill developrent opportunitiés abounded in this
manipulative environment through the use of blocks, clay and carpentry.
Perceptual skills were likewise refinead and developed by the various
equipment and materials in the room such as Thinker Boxes, art, and
puzzles. The opportunities for careful concept development in con-
trast to rote learning were provided through the environment. For
instance, the manipulative meterials and discoveXry equipment in the
mathematics and science areas are jllustrative of this.

Language activity in a traditional classroom is frequently linited
to directed lessons with little opportunity for children to use tne

language. In the Open Classroon Institute, language was used con-

;2?,-
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ctantly. Speaking, listening, convaIod

on all day somewhere in the room. Onilaren were in coniiod ard divect—
ing much of the languageé usagee -

Recornition of the imporiance of vezmding in the 20tn Century lozd
whe staff to a three-fold approach. During the Inastructicnal Guidance.
cession, all of Tthese approaches were observed. Children weres guided
througn onc of The more structured set of materials svzilalle {rom the

<

oublishers. Language swperience approaches utilizing observation,

-

verhalizatior. and dictation to develop readinyg materials were used with
Soth bepimners and advenced readers. Indepencent roondera used sell-
election approaches, conferring with *heir teacher and shariag with

their classmatese.

This open learning environment was based on the following

Children . ho learn,
Children heir cown fashilon.
Chilidren

sful wihile learning.
Onhildren must fecelve approval from their teachers.
Children must receive approval from their peers.
Learn*ng is rooted in fl”su-h&(d &3 perlence.
Learning is thinking and problem £o. 1vinge
Communication is tne vehicle for learning.
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i DRESCAIPTION OF THE PSYCHO OMETRIC AND HEALTE SERVICHS

4 pupil must be diagnosed before educational proseriptlons can be
civen., Following are descriptions of each test administersd to itno
Concho children. Some of the students did not receive all the tests

because of absenteeism or withdrawal from the prograile

SWCEL. The SWCEL Test assesses the performance of four to seven ysa

old children zs speakers of English by eliciting their verbal respeons

=1
]

@

»

Fal

T+ measures aspects of vocabulary, pronunciation, and syatactic con-—

struction. Items comprising the vocabulary sectiion provide data for

the pronuncilation category as well. In the latter section, the phoncmes
covercd in the test include twelve vowels and diphthongs, eleven single
consonants, and eight clusters of two conscnants, Grammatical 1tems
from the major portion of the test vary in complexiiy, ranging from
single words, such as a possessive pronoun, to phrases and scntencese.
Noun phrases were designed 1o test the speaker's ability to control
such constructions as articles, quantifiers, and demonstratives, pre-
positional phrases, singular vs plural nouns, end direct andé indirect
objects, etc. Fronouns in varying usages also were elicited. Control
of verb phrases was examined with respect to tense, appropriatc use of
suxiliary, negation, and agreement with noun phrases. Prompiing cues

were used for many of the items to elicit raesponses indicating the

soeaker's ability to produce well formed scnienccse.

ITEA. The object of the Illinoils Test of Psycholinguistic Abilities

is to delineate specific abilitises and disabilities in children, ages
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rough ten, in order that remediation way be unieruakents L0

childts level of performance is assessed in ten arcas of poycnoiogical
development: Auditory Reception, Visual Recepiicn, Luditory-Vocal
Association, Visual Motor Associavion, Verbval EZxpression, Manual Ex-
precsion, CGrammatic Closure, Vicual Closure, auditory Sequential
Nemory, and Visual Sequential Memory. By assessing intra-~individuvad

bilid

sbilities and disabilities in the various processes of communication,

this test can be a useful tonl - sounselin. children with social ans

o

ducational adjustment problewc.

WRLT. The W-ie Range Achievem.. . 25% (Lev=Z I) is designed for usc
witn children between the ages . 1ive years 2 months and zleven yea S
eleven months and is a convenier . tool for the étudy of the basic zub-
jects of reading (word recognition and pronunciation), written spelling,

and arithmetic computation. It was designed as an adjunct to tests of

)

intelligence and behavior adjustment. The method of measuring the

G

basic subjects was advisedly chosen to achieve the following ends: (1)
to study the sensory-motor; (2) to provide simple and homogeneous con-
teni; and (3) to avoid duplication and overlapping with tests of com~

prehension, judgment, reasoning, and generalization studied by means

other than reading, ‘spelling, and arithmetic.

BELNDER-~GESTALT . The Bender~Gestalt lest was designed for the age

range of four to adult to assess meturation in visual motor gestalt
functiocns. It permits personality description and diagnosis. The ed—
ucational goals related to the use of this test are the screening for

ERIC 25
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school readiness and, due to the role of visuomotor perceplion in the

early stages of learning, the prediction of school achievecmenty in young
children. The guidance goals related to this test are the recognition
of emotionally disturbed and mentally defective persons and the develop-

ment programs to aid these persons. -

HOUSE~TRIE-~FERSON. The H.T.P. attempts to appraise the tcial per—

sonality of a given subject by presenting the subject with sTimuli
which are so completely familiar that, in drawing them, he must project.
In a sense, therefore, each dreswn whole is to be regarded as a self~
portrait. It is further postulated, that the H.T.P. is a valid measure
of intelligence through quantative and qualitative scoring.

The House: As a dwelling place, it may be assumed to arouse with
the subject, associations concerning home life and intra=-familial re-
lationships.

The Tree: As a living or once living thing in a stressful environ-
ment, it may be presumed to arouse associations concerning the basic re-
lationships that the subject experiences with his environment in general.

The Person: Is visualized as a living, or once living, human being.

WISC. The WISC is designed to measure the general level of intelli-
gence of an individual and can be of use in analyzing a child's cogni-
tive and effective processes as they relate specifically to behavior
woth in the home and in the classroom.

Only two subtests were given: Vocabulary for Verbal Scale IQ. and

Block Design for Performance Scale IQ. The Block Design Subtest measures

Q fi%é%
ERIC

Aruitoxt provided by Eic:



ability to analyze, synthesiz., snd reproduce an abstract o o-dimen-
sional geometrical pattern. Lhe Voecapulury Subitest measure The gon~
eral intellectual level and r:flscts educational lsvel and -vironment,
Con“ent and menner of word derinitions often yicld clues tc = child's
veckground. Those two subies—s comprise the Sirpscn Bridges Shor

Form ¢ +he Wechsler Intelligence Scale Zor Children and resulis in e

prediced intelligence quotient.

DURRE!  ANALVSIS QF ZEADING _ IFFICULTIZS. This s a digg.. Tic
reads. ‘tes:t which enables e examiner to discover specil.  areas o:

reai. s apbitude end/or disezbility. Once an ares of disa-z.ity is

locazed, further testing can discern exact areas of weakne ..

Another informal reading test was given, and an informal math-—
ematics test was also administered so that areas of strengths and
wesknesses could be discerned.

A general medical examination was given each student by Dr. Rilsy
Strong, Phelps Clinic, El Reno, sné Anna Kunneman, BIA Nurse.

Mark Hutton, Director of Speech and Hearing Ciinic, Oklahoma
Coilege of Liberal Arts, Chickasha, administered the Audiometric Eval-
uation which involved the puretone hearing screening.

1

gave thne

o

Clarice Hickerson, a Pupil Appraisal staff member,
vision screening for near and far vision, fusion, depth perception
end color blindness through the use of a Keystone Telecbinocular.

Pages 22 through 27 inclusive are actual evsluative reports ex-

emplifying the types of reports included .n another brochure.

.
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OPEN CUASSROOM SUMM IR INSTITUTE

Dr. Mayoclle Holliinmgshead: Concho, Okl: adma . Dr. Bernard Belden
Direct - IN71 Acsistant Directorx
Nane __ . Cage __ 879 _ _ Gradz _3
Tribe __ Pawnee Date ¢ Dirth 097227 0 o (P_E
Parent oxr Guardian 2nsweo: Eeset Addres.
TEST RESUT TS
If&inois Test of Thycholinpguiszic _.bilities
i SEQUENTIAL
RECEPTION ASSOCIATION EXPRESS IO T . SURE MEFORY
AR VR AA VA VE ME zC vVC Vi A
Raw Scores 38 27 29 27 26 19 23 24 & 25
Age 9~2 8-10 8~3 8~95 6~10 5~6 7~7 7=2 3~4 1 6=10
|
WRAT WwWISC S 1w CEL
R s A BL v I'S
Raw Scores 61 35 25 10 22
. 4.5 3.2 2,6 10 8 96
Bender Visual Motor &ge 7-0 House-Tree~rerson X
Physical Recoimmendations

L]
i

Becammendation: Ear, nose, and throat

Hearine: A mild conductive loss af

hearing sensitivity bilaterally. examination.
Visual Checl X Recommendations
KEY:

Illinois Test of Phycholinguistic Abilities (ITPA)}
AR-Auditory Reception; VR-Visual Reception; AA=Auditory Asscciation; VA~Visual; .
VE~Verbal Expression; Mi~Manual; GC-Grammatic Closure; VC~Visual Closure;
VA=Visual Sequential Memory; AlL-Aaditory Sequential Memory :
Wide Range Achievement Test (WRAT)
R-Reading; S—Spelling; A~Arithmetic 3
' QO Wechsler Intelligence Scale for Children e
JERJK: BL-Black Design; V-Vocabulary, FS'Full_Scale




Nara:

23
Test _w.terpretation:
pradicted Tnteliligence achieved onm the Simpson Rridges Short Form of the
in t > average range. Weaknesses in verbally expressing the meaning
was wmanilfestcd on the vocabulary subtest.
Th.. Illinois Test of Psycholinguistic Abilities revealed strengths ia
audizery and visuval reception. Weaknesses were manifested in verbal and
maaucl axpression; visual and auditory sequential memory; grammatic closure;

and ‘nvisual closure.

is ecxperiencing difficulty at the expressive level and is unable
tv communicate that which she knows. Difficuliy in remembering an auditory
secuence indicates that she will have difficulty following directions unless
they zTe given in short simple sentences with only a minimum of steps to

follss

f.eading levels of achievement on the Durrell are as follows: in dependent
read-nb level=2.75 grade; instructionzl reading level=3.5 grade; f* stration
level~4.0. Word analysis ability on the WRAT rea dino test was at a middle
fourch grade level. Weaknesses in reading comprehension skills were manifested.

A middle second grade level was obtained on the WRAT arithmetic test.
Weaknesses in math include-\understanding of the idea of place valuz; adding
and subtracting through ten; addition of three numbers; *acognition ot the value
of coins; use of money in problem situations; application of numbzer knowledge
in functional situaticons; recognition of pint, quart, inch and dozen; and
identification of half~hours.

Recommendations:
1. That comprehension skills be developed by:
(1) Requesting recall over a2 silent reading passage.
(2) Answering questions cver short paragraphs,
(3) Completion of sentences with words left out.
2. That encoding (expressive)ability be increased by:
(1) General conversation requiring vocal encoding about any items
of interast to the subject.
(2) Explaining the significance and sequence of events verbally,
following a verbal or visual stimulus,
(3) Verbal classification and categorization of objects wverbally,
(4) That drama activities be encouraged and provided.
(5) That Velvet be encouraged to tell stories andéd record them on
tape.
3. That visual sequencing ability be increased by:
(1) Telling sequences of events in stories presented in pictures,
(2) Reproducing a series of patterns presented visually or auditevially.
(3) Drawing a series of figures or designs in ordexr arfzcy Visy.
presencation of the series.
4. That auditory wvecal sequencing be in.ceased by:

(1) Repeating spelling of words which were spelled alcud to kim,
supplemented by writing the words from wmemcrxry of the oral
spelling.

(2) Auditory sound bleuding in units of varying leagth.

Q .
ERIC (3} Relating the sequence of events in a story which was r<zd to him,
(4 Following a sequence of directions. 29
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PHYSICAL EVALUATLONS
Fotal number of PHYSICAlS...ceeeareaaroonmmmrereerrorstes 22
Weaknesses Noted:

Fnlarged LRSIl e renesenrsosantoansasssnasaonsssorsecrscs
Slighily enlarged tONSilSeeerevnaane

-t (D

..o-aaoooolo.-ao-o.-.

One child needs dental surgery.
Ome child urgently needs largs cavities filled.
One child needs fillings.

Crne child bas skin infectien on face, arms, and legs.

One child had kernel in left ear. Hz was taken to the lawton
Indien Clinic to have 1% remcvad.

No irrsgularitvies were noted in the heart and lung
examinations. AXl Urine specimens wWers negativo.

A11 of +ths children were found to have good nutrition.

HEARING EVALUATICHS .
Total pumbar of hearing evalustionS.eeceesasssrensssvanans 27

Recommendaticns:

Ear, nose, and throav examipations and complele avdiological

evalUAtioN. cassoaosrsoassssascasncranm s

c o9 8 acs s s e s s s s <

Mild loss of hearing. Needs periodic evaluatione..ceec.ceer-s >

Mild loss of hearing. Needs gar, noss, and throat
eValua‘bion...........~..e.--....

.o-...-a.l.l.o..-‘aoo.a.lo.‘7
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Questionasblic near-point useDle VISION.(sseeswveserossvooe 7
Quesiionable far—-point usablsz VisioNu..seeveessesesecsves 2
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Number wearing glLasses f07 (€5LSeivevscasssavcaeconavovns 1
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SHAPTER III

STAFF DEVELOPMENT PROGRAM

An intensive staff developunent program was inaugurated with a one-
week workshop which began June 7 through June 15, Films of the British

schools and slides of open classrooms ip the United States were shown to

f

ssist in the development of an understanding of this type of a school.
3ome of the concepts developed and discussed under the leadership of

Dr. Bernard Belden, OSU, included the following: human aspects of 1live
ing in an open classroom environment; concept of openness; physical
arrangements; the learning environment; communicative freedom; {reedom
of movement; small group instruction; experience centers; development

of language as = tool in the communicative process; learning through
manipulatory activities; the assuming of responsibility by the children;
reinforcement of learning; behavior modification; deciding what to teach;
informal and formal diagnosils; individualizing instruction; self-select~
jon of activities by the children; cooperativeness in contrast to com-
petitiveness; empathy; and interpenetration of subject matter.

Staff development was continued under the leadership of Dr. Belden
fof the following four weeks. These meetings were held each Tuesday from
3:00 to 4:30 P.M. The sessions dealt with planning for classroom teach-
ing and classroom organizational structure. Graduate credit at Oklahona
State University in reading was provided for the participants.

The Cpen Classroom staff as well as other BIA teachers and personnel

received further training in pupil evaluation through weekly meetings

=y

Lt
Ko



29
held each Thursday from 3:00 to 4:30 P.M. Dr., Hollingshead directed
these training sessions which were designed to assist Open Classroom
teachers in diagnosing, informally and formally, pupil strengths and
weaknesses. Emphasis was also placed upon the interpretation of test
results which were available on students at Concho as a result of
psychometric services provided during the Open Classroom Summer In-—
stitute. Graduate credit at Oklahoma State University was earned by
the staffu

Planning sessions with teachers were held after school with one
meeting held from 12:30 to 2.00. These sessions with the Open Class-
room staff were directed by Dr. Hollingshead. Continual feedback from
the open classroom served as a springboard for suggestions, discussions,
and new struciural approaches to the classroom as well as for the plan-
ning of the Unit Theme on Indians.

In addition to the staff development directed by Dr. Belden, pupil
evaluation meetings, and after-school planning sessions, three entire
mornings were devoted to planning with the BIA instructional staff
while contract personnel directed classroom activities. Dr. Hollings-
head directed these meetings. Two of them (July 7 and 8) were designed
to deepen the concepts underlying the Open Class:oom, to discuss in-
dividusl pupils, and for unit planning. The third meeting, July 26,
was Jdesigned to cooperatively plan for the fall school term. The
Concho school superintendent, Open Classroom staff, BIA Coordinators,
and BIA Counsclors were given opportunity to provide suggestions,

discuss alternatives, and assist in the development of a program which

J
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would continue the concepts of the Open Classroom Summer Institute.

Consultants provided additional imput into the staff develupment
program. Dr. Mavis Martin met with the Open Classroom staff from 1:00
to 4:40 P.M. on June 28. She emphasized the affective classroom =-
the humanization of education. She also presented two thought~pro-
voking films.

Dr. Idella Lohmann, after visiting informally with the staff and
observing classroom activities, met with the staff after school on
July 2nd. She commended them and felt that the Cuncho School had
surpassed the Open Classrooms she had visited in the Washington,D.C.,
area. oomments on the learning activities taking place in the school
and the entrusiasm for learning exhibited by the children were made as
well as suggestions for future activities.

fir. Ted Mills, Nell Henderson, sand Dr. Max Luft met with teachers
after school as well as observing in the classroom. Repoxrts from Dr.
Mills and Mrs. Henderson are included in this brochure. Dr. Luft dis-
cussed the SWCEL test personally.

Evaluators provided imput into the staff development program. Dr.
Fawson and Cliff IeFevre met with the classroom staff from 1:00 « 4:30
P.M. and discussed interstaff relationships and attitudes. They offer-
ed interesting thought-prevoking questions and administered the Myers

Briggs Type Indicator questionnaire to everyone present.

(.5
N
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CONSULTANT REPORT: Dr. Idella Lohmann, 03U z°

SOCIAL STUDIES CURRICULUM
FOR THE OPEN CLASSROOM CONCEPT

Major purposes: 1. to help students interpret events in their immediate
environment
2. to help students develop an understanding of the
relationship between man and his physical world
3. to prepare students for the society in which they will
live as adults
4. to implement inquiry and decision making techniques

Content: The content around which projects, discussions, simulated activi-
ties and field trips focus depend in part on the background
experiences and interests of the pupils involved.

Out of this day to day experiences and the general happenings of
the world, students find many topics to explore:

community life, issues, and problems

polution and its effect on community living

the relationship of drugs and alcohol to societal problems
local and state government.

economics of the immediate community

war, its effect on the life at home and in a community
cultural customs and mores

transportation and communication as they relate to

growth of a community :

.

[o RN I WV B AN UL I o
.

Of major importance to this particular population is the development of
pride in their heritage. Students need to become aware of the contributions
of the Indians to the society in which they live today. Therefore, in addi-
tion to interest in everyday events and happenings, students are introduced
to literature, art, and dance of their cultqre, and also foods and their pre-
paration in the Indian culture. They have an opportunity to learn about
heroes and leaders of the various tribes and what they contributed to the

history of the country.

Emphasis in social studies units, problems, and projects focus on pro-

cess rather than product. Students are involved in decision-making tech-

ERIC
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niques and inquiry. Social studies units and problems become the nucleus from
which grew many simulated games and situations. Children engage in reading,
writing, listening, dramatizing, painting, contructing and other language

activities.

For example:

1. The playhouse provided learnings in sharing the work of the home,
preparing meals, dressing for work, and entertaining guests.

2. Children reproduced the dances and festivities of Indian pow WOWS.

3. TIn crafts certain students constructed a mail box so that others
could maii letters they had written to friends.

4. A trip to the post office gave impetus to the construction of a
post office in the classroom.

5. The classroom grocery store, while providing free interaction of
language and teaching money values, provided opportunity for much
decision-making.

In all types of activities and problem-solving, . - inquiry method

has been implemented. Teaching children how to question in order to learn

véhﬁLﬁZéleal/G;ZéiifzﬁKVﬂﬁb??wL//

Dr. Idella Lohmann
Oklahoma State University

became a major objective of instruction.

Q : 'Qij
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CUSULTANT REPORT: Dr. Terence J. Mills, 03U

July 12, 1271

Mrs. Maybelle Hollingshead
Director, Open Classroom Program
Concho School

T wish to express my pleasure with the cordial welcome given
me by the open classroom faculty at Concho School. My role
as a Science Consultant was not misinterpreted, as the ma~”
jority of your faculty did not appear ''threatened'". I be~
lieve the development of this positive attitude on their
part is a key factor in reaching the goals you have set for
the creation of experiences in science for the children.

As far as the children are concermned, their general adapta™
tion to the program was admirable. Periodically, while in
the open space facility, T purposely surveyed the entire
room looking for children not on task or engaged in activi~®
ties which detracted from a constructive learning situation
for others. I observed very few examples of negative be~
havior.

In regard to the area and materials set aside for science,
I would recommend the following:

1., That the science area be expanded to include a
large work table where an individual pupil or

small groups of children under faculty direct”
tiown could interact with materials.

2. That the printed material contained in the
Sc¢ ' =snce Center be evaluated to determine if
i+ .s consistent with the children's ability
and that it portray a concept of science as
a dynamic interaction with natural phenomena.
T would specifically recommend the removal of
Bicycles to Boomerangs by Harper & Row. The
emphasis on symbols with little expoesure to the
concrete instance which the symbol represents
makes the text difficult to defend when it is
used with young children.

W
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That a survey of existing scicnce havdware and
associated printed materials be made by the
faculty. My observations lead me to believe
that the materials for an exciting Science
Center are available within the building;
however, the function and location of the
materials do not appear to be common know™
ledge. The unique nature of the program re”
quires the modification of some of the cur~
riculum materials you possess, and it is
recommended that in—service workshops be held
in which the development of activities take
place. The resulting activities would be pre~
sencted to the children and then modified in
light of their reaction to them. In addition,
7 would suggest that decisions be made as to
criteria for selecting activities, ie., any
abstract concepts be preceded by concrete ex~
perience with the phenomena, activities selec™
ted must have potential for the children to
use communication skills, there must be pupil
interest to the degree that a high proportion
of pupils will stey on task, that various pro~
cess skills be developed, that the activities
be directed toward reaching specified objec™
tives, etc. Faculty who interact with children
at the Science Center should have first~hand
experience with each activity to which the
children are exposed.

That the activities developed for th® children
include devices which extend their sensory
ability; specifically, the inclusion of micro~
scopes, hand lenses, mirrors, thermometers,
scales and balances. Some provision should

be made which reduces the need for the child-=
ren to remove these and other similar materi™
als from the classroom, The child personally
possessing some of these items may reduce the
tendency to remove the teache.'s materials,

That reading not act as a prerequisite for
successful participation in a science activity.
It is possible, however, to view the activity
as a springboard from which the child might
move toward a desire to read material relative
to the activity.

s
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6. Thet a plant growing station be built (either
indoors or outdoors) where the children can be
exposed to concepts related to the nature of
plants and their interaction with other physical
and biological environmental factors., The fact
that there are few windows for obtaining sunlight
in the classroom creates a problem; however, a
growing table with artificial lighting could be
substituted. An alternative might be some form
of "garden" out of doors. This would offer an
additional dimension to the science experiences
for the children.

7. That a survey of potential sites and appropriate
activities for science '"field" trips be made
using the Concho school grounds.

8. That some of the science activities be of a na~
ture that they can be continued after the school
day is over. The unique nature of the Concho
School would lend itself to providing extensions
of the formal school day since the children are
boarded. This would tend to provide a more
natural environment for the children.

The one school day spent observing necessitates that the
above recommendations be general in nature. If the faculty
were to follow these guidelines, I feel confident they would
be well on their way to increasing the interest and coancept
attainment of the children.

Sincerely,

T i L4 Inli

Terence Mills,
Assistant Professor
Science Education
Oklahoma State University

TJIM: cam
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CONSULTANT HAEPORT: Nell Henderson VanDvke Schools, Warren, Michigan
3 b » ©

THE OPEN LEARNING CFNTER

Belief Systenl

-‘l.

2.
3.
4.
5.

6.
7.

8.

9.
10.

11&
1.

13.

Learning results from first-hand gxperiences.

Children learn through positive reinforcement.

Children can make decisions and solve problems.

Children are capable of accepting responsibility for their
behavior.

Children deserve respect and trust from the teacher and they
knou how to accept it.

Children are self-directing.

Cnildren learn through interaction with each other, the
teacher, and materials.

An enviromment corducive to interaction and undc: standing
encourages and facilitates learning.

Learning is &n on-going process.

Self-selection of experiences enhances the meaningfulness of
learning.

Bach child has a unique pace and style of learning.

Children are taught through the democratlc process because
it is the wey of our society.

Learning occurs as a result of auditory, visual and motor-
perceptual involvement.

Structure

1.
2.

3.

S.

1C.

Options to learning are provided to individual learning
activi*ics and materials.

The teacher must provide the opportunity for a broad span
of experiences to permit divergent and creative thinking.
The teacher moves from a controlled environment (teacher-
enforced rules) to a free democratic enciromment (self-
imposed rules).

The classroom is derentralized. This means the space is opexn.
Consequently, flexi.i.e kinds of arrangements are used and
divided into functional areas for learning.

The studencs are free to explore either as an individual or
or in small groups to chooss their own activities.

Thne environmert is full of resources. Concrete mzterials,
books and other media.

The teacher and the aides work most often with individualr
or in groups of itwo or three.

Respeet for and trust in the child s the most important
aspect of the enviroament. Keep it foremost in your planning
and in your thinking.

The ermviromment radiates excitement and a -rids variety of
interesis.

Childrzn are seen everywhere...at stations, in corners,
sprawled on the floor, and on pillows and in the kalls.

-

ge
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STATION CONCEPT
1. The shations are a way of providing a multitude of learning
experiences for children in all areas of Language Arts. It
snvolves small groups or individual children choosing and
performing teacher-pupil activities.

2. A station involves concepts not geography.

A. Child doesn't have to sit at or be in a gspecific place to
accomplish work,

B. ZEach station must have a purpose wh'ch 1is communicated to
the students.

C. Xinds of stations.

(1) Concept — work done anrwhere in room.

(2) Static - work accomplished at a specific place in the
ITOoOMm.

(3) Pupil Team — teaming to work within the room.

(4) Non-classroom — work in Media Center, Hallway, Activity
area, etc.
(5) Teacher - student.

TEE STUDENT:

1. Must respect the right of others.

2. Must care for materials - do not use want only.

3. Must. be occupied in some way.

4. Must have a reason or a purpose four what he is doing.

5. Must reorder equipment and materials when finished with an
activity.

6. Must report by some means to someone a&s to3 What did you do?
What did you find out? Use large group, small group, buddy,
tape recorder, written record, etc.

7. Must interact with someone in relation to his activity.

8. Must have an opportunity to discuss with another person his
activities and their significances.

9. The child works independently on teacher-prescribed activities
zad selects from a variety of teacher-prescribed activities.

Q. 45
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Suemvaatsd Ticatanls
1 to 4 wesks --~ teacher imposed rules and very controlled atmosphere.
The 6 4o & wecks — relaxation of rules onc one %o the point wihere

the child zelf-imposes the rules and behavior. When there is a problem
discuse it with the group and the individuzl. (During the first 12

woelks the wain emphasis is on behavior, attitudes, and self-direction).

L TG , you can stars introducin: +hem to self-direction of
chivities and self-checking. First from 4 stations (chosen), then to
t a pace suitable to your particular situation. By the
ou come baci from Chris.mas vacation, the program should be totally
self-selection (approximately 15 to 20 stations) except for drawing the

child into a variety of language experiences suitable to his unique needs.

n

Usually a new concept Or new station is introduced to the total group.
From “that point on, an individual or small group situation develops.

bxf

rem Shis point on you are reinforcing and strengthening self-selection,
+he thinking processes, independent study, problem-solving techniques,
znd the skills of communication. This is done by using the content or
the skill you want to get across as the means to providing the child and
eural-oral-visual learning situation.

Student Evalustion

1. Reinforcement should always be positive.

2. Guide +“he student to evaluate the strong and the weak parts
of his work.

3. Child should set a goal for each day or each plece of work,
When finished let him evaluate it with the teacher on the
basis of his goal.

4. Build selif-image and self-understanding into the evaluation
Process.

5, Kesp many check lists and make constant notes on an evaluation
form easily accessible (posted on a board or wall).

6. and back and observe frequently--then record observationsg——
wipimize written forms of evaluation such as written—-dittoed
tests.

7. Much student-teacher Interaction about the work should be
developed. How did you feel when you finished? What did you
do well? Is there anything you want to do better the next
time? Pose these kinds of guesiuions to the student as you

evalnate nis work.

8. KXeep in constent contact with the parents. Send newsletlters
erd somples of work home frequently.

9. Use con’erences freely, even if nol scheduled system-wide to
report wositlve progress as well as negative.
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macerials and activitles iz a2t besu
thinking and creativity of teachers.
ndividual and the particular situation.

Meterials: Sesal readers, co-basals, supplementary books, enrichment
series, library books, experience stories.

Letifities:
T. Direcited readinz lesson
2. Owal reading for a specifiec purpose
3. Choral reading
La Literciure aporeciation
5. Directed gkills lessons
o Groups or individual project assistance

Independeat Seat Work Activity

Materials: Workbooks, dittos and assigned board work

Activities:
It i3 suggested that this type of activiiy be kept to a minimum
sinee most skills gained through this type of wark can be more
reedily learned through stationing and directed work with the
teacher. . signmentz of This type should be very meaningful,
truly independent and require litvle ccpying. Groups should be
pormitted ©o work together on such assiznments at times. Generally,

[N

s are encourazed to make use of available stations when
seat work is completed.

Mzlke It Center

Materiels: Easles, paints, brushes, paper, crayons, glue, clay, etc.
Materials should be added as the need arises.

avs £

1. Make a pictu-o about a story you read
2. ¥z2ke a clay figere and write about it
5 Meke a puppet to help you tell a story
L ;azine pictire to illustrate
1 sounds
s

L R P TR
c, to write a2bout

Materials: Bocolk case, reading table, chairs, rug, library bookis, &
few basal readers from lower levels, reference boolks,
magazines, newspapsrs, student written books, paper backs,
poetry books, joke bcgks. etc,

&7



(4. Livoary Ceonter
Activities:
T Frez vea
2, Oral rea
5 Project
23
z
>. by
iotenin pouu, teps recorder, radlo, television, ;: ~Nno-
ual, ncua sets, record player, appropriate dittos
icils and paper.
Activities:
1. Listen to & rocorded version of a book as you read along silently.’
2. Ligten to & w.pecific radio brozdeast and report to your clags.
3. Listen Yo & tane recorded lesgon and follow the instruzstions
given,
Lo Watch a specific lesson from the Phone-visual.
5 Vzteh a specific television program.
6. Lictens critically to your own tape recording and make
improvements
6. Projecuicy Center
Materials: Film strip projector, opaque projector, viewlng surface,
appropriate pictures, films, pencils, etc.
Activitiess
1. Read a Tilm strip story
2. View a ©ilm while listeninz to the accompanying record
5. View a ©ilm strip and write your own Suory
Lo Use a ilm strip as a resource for = report
5. Use the Instant Words with or without the T achlst-O flasher
uo build vocubaLa*y
é. Trace a plcture from the opaque projector and make & story
to go with it.
7. Cames Ceanter ’

Materials: Any commercisl, student or teach.r-made educational gams

Activities:
Te Followiznz written direction
2. Vocerwalary building
3.  Lecraing to co-opirate with peers
Sugzested gamos:
o Col
2. Obj
3. Woxd Letto
Q Lo chghton—“L. f1lin Get-Set Game
ERIC 5. Spill znd Spell
6, Candy Land

%
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8. Handwriting Center
Maoterials: Appropriate for the activity

Activities:

1. Dot to dot drawings

2.  Letter tracing

3. Continental Press Tracing Activities
e Chalkboard activities

5. Sandpaper letter tracing

9. Skills Center

Materials: Flash cards, sentence strips, wend thaets, etc.

Activities:
1. Flasgh card drill with a partner
2. Build sentences with flash cards
3. Sequence sentence gtrios from a story
Lo Match words with appropriate picture
5. Work a crossword puzzle

6. Pronounce or write words made on & word wheel
7. Work u Jig saw puzzle
8 Sequence & group of picture properly

9. Do a word puzzle

10. Alphabetize some flash cards

11. TUse uword card boxes to find words that have rhyming, long
and short vowels snitital or final substitution, singular,
plurals, contractions.

10. Creative Writing Center

Materials: Writing paper, pencils, sentence strips, word lists,
dictionary, typewriter, appropriate stimulation

Activities:

1. Write & story about 2 vthing you want
2. Write a letter to a frierd

3. Copy some poens in your own poed ‘book
L Sslect a picture axd write a story about it
5. Select an unfinished story card and write an ending

6. Write a report about ~nything you want

7. Tpterview someone and write it

8. Write a television commercial

9. Write a riddle

10. Describe a person, place or thing in wi .ting

11. Write a tape ascripl .
12, Write a play

. Math Center - 2any concept——— more Lol ; stevaicn with different
sctivities at differenv levels.
o Activities:
]ERJ(j 1. Counting boards

2 Flash cards - work in tesms

£9 )
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Lty

Science ~ 2 statlons with different experiments to do znd many
manipulative thin

Dictation Center - (in early elementary grades usirg older students)
Meterials: paper, felt pens ard tape recorder, mounted pictuvres

Activities: Dictate (%o aide oF older student)
1a Complete stories
2. TLabels for pilcitures or pocsters
3. If students or aildes are not availablz, have children
record story on tape reacorder for teacheT to copy off later.

Painting Center

Materials: 014 shirt, paint smocks, large newsprint - in 2 pinch,
newspapers, paint brusnes, paint in milk certons (cuts down
breakags) and the cartons can be closed at might To slow
down evaporation; when exmpty — bthrow &Way; clean up pail
49 no sink in room; Faper towels.

Nell Herderson
Elenentary Conswultant
VanDyke Schools,
Warren, Michigan
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CHAPTZR IV

SUGGESTED AND RECCENDED RECREATIONAL AND CULTURAL TRIPS

Wonlaroc Muscum
Will Rogers Msmorial
Darlington Game Farm

Newspaper

Brick Ilactory Acmy

Enid Air Force Bacse

Great Salt Plains State Park & Refuge

5 Civilized Tribes
Home of Sequoyah

Will Rogers Airport

Bordens

Okla., City Zoo

National Cowboy Hr1l of Fame
2rnum and Bailey Circus

Museum at Fort Sill

Western Rlectric

Wilsor. Packing Co.

Coca~Cola Botlg. Co.
Kirkpatrick Plaretarium

Fioneer Woman

O

ierokee Village

Gilerease Art Museum (Phillips)
Port of Catoosg

Alabaster Cave
Little Szhara Desert '

v %won Flour Mills

51

Aradarko

Bartlesville

Claremore

Cherokee

Muskogee

Oklahoma City

Ponca City

Tahleguah
Tulsa

‘Waynoka area

Yukon

45
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BUREAU OF INDIAN AFFAIRS ;ﬂo
INSTRUCTIONAL SERVICE CENTER f'
P, 0. BOX 66 s J

SRIGHAM CITVY, UTAH 84302

- REQEEV‘\];EB.
July 21, 1971 3\3\_29"7\

MEMORANDUM Conchos Q\da. .
To: Gabe Paxton, Assistant Area Director {(Education)
Anadarko Area Office
From; paul C., Fawson, Staff Assistant, Chief of Training Sectiom,
o Instructional Service Center, and Clifford S, LeFevre,
- Practitioner, Saundridge Junior High School
Sub ject: Evaluative Visit to Concho School Summex Program = Emphasis

on Student-Centered Classroom

Organizational Pattern of Visit

We arrived at Concho School at 7:00 a.m. and observed the physical
facilities. At 8:00 a.m. began talking with staff as they arrived.

At 9:30 a,m. we met with Mrs. Hallingshead, D.S.U.; Director of the
Open Classroom Project, and Mr. Clark, Suwwmer School Principal. From
10:00 a.m. to noon we worked in the open classroom and talked with
staff; 1:00 pem. to after 5:00 ».m. we met with all Concho school staff
on duty who could be freed to attend evaluation and staff role percep=
tion training session. Th:ire were eilghueen staff memberxs, one Indian

school board member, and one area oifice xepresentative in this 8esgione

Car Assessment of the Situation

The operation of the classroom was phenominal in light of the short time
it had beeu in operation. Boys and gixls were happy, productive and
actively motivated in meaningful learning experiences, The students
queried knew what they were doing and why they were doing ite. It,
apparently, is a very strong beginning towanrd acquaintinn students,

staff, and the conmunity with @ more student=centered 1¢ .rning experienca.
Tn looking at the situaticn in greatex detail we found, in rexrms of

five criteria, that:

I, Space £lexibility based on student iearning vequirementse—=
the space was adequate, well used, the learaing environment
highly enriched dy learning materials of all %inds and
varieties, the room treated acoustically, and the task-
centered spaces complately access:” le to all students and axl
staff. At no time did we hear a staff mewmbexr say this 1is
. “my" space ox ‘my'' children, but were talking in texu.s of '"our"

and a shared responsibility fow learning. The spr > wabd open
and free to be used as student Learning aexpexiences were
1 dealigned. —
\‘ =
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II.* Methodsg of Tnstruction = We saw staff worxking with individuals
it iU ) bl St et o ) (] b ]

IV.

V.

small groups and Large Zroups of many varicties. The staff was
not using the lecture method excessively, but were iavolved with
students in learning tasks. Students were being exposed to the
strengths of cach ceacher and staff member in a variely of ways
not possible in a traditional classyroow. Lt was thrilling to

seec a cross-disciplinaxy approach to reading. Reading inscruce
tion was the need which had been diagnosed as the basic curriculum
thrust, but they wexe using science, arithmetic, manipulative
skills and other learning experiences as the carviers for the
reading improvement programe.

Staff Utilization and Flexibility for Student Learning - The
staffing pattexn was diversified. We did get fecdback on
several issues that some staff m ~-ers felt mathexr strongly
sbout:

1. They would have liked to have been involved in eavlier
planning sessions. Some felt they could have done even a
better job if this had happened.

2, Some staff felt imposed upon by not receiving an assignment
to the project until just before they were to begin worke
Then the assignment was made by mandate xrathex than by
‘requeste.

3. Some Oklahoma State Univexsity people were not accepted
because they were apparently moxe theoretical than practical
in their approach. It was felt by some Concho staff that
the 0.8.U. staff did not have the skills to adequately
demonstrate the individualized child~centered processeSs
The Concho School staff involved in this pxoject have a
higii d2gree of perception and sophistication in applying
the child-centered processes wé obsexrved.

Time Factoxrs = There were no bells oxr time compartments for
learning xeadil~ apparent, students appeared to be able to
remain with a particular task as long as they needed to and
then were free to move to anothewx cask., Moxe could be observed
and said regarding ''time shifts" of learning activities and
"need shifts'e

Content Processes = The sraff ~vidently has not had the time

co develop performance-based learning packages. They were

using a variety of publisher~centered materials and some teacher
initialed leaxrning experience centered materials, This is omne
area that all of our schoois need to improve in, especially does
the staff at tha achool level n .ed to develop morc bir~cultuwal
learning packages bascd on pexformance rathexr than <ime
experiances, :
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Corciusions and Recommendations for Next SEeps

In conclusion we felt very rewarded by this visit. This projecct could
well be the most advauncced student-centered program, in texmd of the five
crireria we have mentioned, in the entire Indian cducational system. In
light of this very positive reaction we would still like to wmake 8 few
nextestep recommendations: :

1. Communication must remain open and free between the .tafd, the
* fndian school board, the admiunigtration, voesource people and
any others, The student centered diagnostiz and prescripiive
program must remain flexible and requires continuous free and
open communication and strong support. . Role pevception and
role definition is imperative and worked out joinily and in a
communication atmosphere so that all paxties understand theixr
freodoms, respousibilities and comstraints.

"2, Learning content packages and experiences should be designed
which could be used to achieve performance goals est"blished

by the staff. These packages should utilize a greater variety
of learning materials and provide for a wider scope of learning
sequences, The staff, students and conmunity resources can be
used in preparation of thesa items.

3, There may be a need for more involvement with groups responsible
for the smootk operation of the school with mass media and
. communicating the newexr ideas and trends in education,

§ o 7
T M Sy .
Fon 2" Bt T T
Paul C. Fawgon a
Staff Assistant

Chief of Trainin, rtion

- /z?tj‘_‘ A@_uj

APPROVED: Edgar Wight
Director
. 18C

Clifza;éf;. LeFalre
, : ' Practitionen :

Saundridge Juniox High School
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Evaluation and Recommendations
Pertaining to the Open Classroom Institute at Concho School
Concho, Oklahoma

Evaluators: Nell Hendersom, Flementary Consultant,VanDyke Schools, Warren, Miche
Idella Lohmann, Professor of Education, Oklahoma State University
Ware Marsden, Associate Dean, Oklahoma State University

General Impression

The evaluation team was especially impressed with (1) the physical
equipment available to teachers and pupils, (2} the provision of curricula
to meet indivisual needs, and (3) the ability of the teachers to assess
academic and emotional needs, and then proceed to do something constructive.

Emotional Climate

1. 1In spite of differences in cultural and r. cial backgrounds, the teachers
seem to have developed a good working relationship. According to the inter-
views, there was evidence of cor “lict and distrust on the part of certain
teachers at vie outset. The uncertainty in not knowing exactly what was
expected of them in their roles as members of a team caused certain teachers
to take a dim view of the open classroom concept. Added to this uncertainty
was the fact that only two teachers really knew each other when the institute
began. Even though differences in philosophy exist, it was not evidenced

in the classroom with children. All teachers seemed to have a common goal--
to help each child develop a good self-image and to enjoy himself in the
learning situatioms.

2. Most of the pupils exhibit a feeling of contentment, interest, and
involvement, responding readily to the friendliness and warmth of the
teachers. A few isolated cases continue to baffle teachers. 'Whese pupils
seem to resist even the most informal learning settings. It would seem
that life has been sc inhuman and unfriendly to them thus far that they
cannot trust any adults. These are rare cases indeed, two or three in
the entire group.

3. On the whole, the emotional climate of the classroom is exceptionally

good. This condition seems to exist in spite of imsecurity and lack of
trust on the part of many of the pupils enrolled.

Tnnovative Apprcches Evidenced

.

L. A spacious room with a wide variety of activities going on simultaneously
is impressive.

2. The physical eguipment is more than adequate for all types of activities:
Constructing, painting, listening, reading, dramatizing, dancing, weaving,
and other types of enterprise to make learning through doing a reality.

There is a general store, a sScience station, an arts. and crafts statioa, a
library, a quiet cormer for thinking and daydreaming, a typiag station, and
many other stations for listening and viewing with machines.
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3. The opportunity for integrating learning by crossing subject matter
lines is exceptionally noteworthy. Language is maintained and extended
throughout all the activities. 1In the general store, where the major

emphasis is on making change, pupils encountered many social and personality
problems as well.

4. The children have the opportuniiy to choose activities they find most
interesting to them; however, the teachers assume the responsibility of
assigning certain tasks which they deem necessary for the growth of the
individual. Pupil are permitted to move freely about the room in order
to facilitate completion of jcbs.

5. Children are permitted to write t¢heir own rlans of work for each day
as they confer with a teacher.

6. A child-centered approach to learning is demonstrated throyughout the day .
7. The interaction between chlldren was extraordinarily beneficial to

the social growth of these pupiis, since their backgrounds. have teen limited
in opportunities for "give and take' in the way of ordinary comversation.

Program in General

1. Some teachers feel that more structure is needed during the initial
stages in changing from a traditional classroom to an open classroom.
They reason that children might have adapted to the procedure more readily.

2. The program is individualized and nongraded.

3. The program as it now exists iz widely accepted by staff, although in
the beginning some teachers were apprehensive. These were the teachers
who were not involved in the initial planning, but asked to join the staff

after much of the program had been outlined.

4. At this writing, there is evidence of cooperative effort and a meeting
of the minds of the staff with respect tn the existing program.

5.  There is evidence of a team approach to planning for each student.
6. The program is flexible to the extent that adjustments are made to

fit the needs of individuals.

Learning Principles Demonstrated

1. 1Instruction appears to be based on diagnostic procedures.

2. The usrc ve discovery  method in learning seems tc be paramount in
instructior.

3. Children are permitted to progress at their own rate and nursue their
own intereste

4. Bote 1 arning which is frequently encountered in classrooms is not
aviadenced in this classroom,

Concrete effort is made on the part of staff to improve self-image .

o
h e

each student. o - .
96



O

ERIC

Aruitoxt provided by Eic:

Recommendations

1. 1tore time should be spent in planning by the total staii with respect
to orogram and instruction, beginning with the initial stages of the in-
stilute and continuing throughout the duration.

2. All persons involved in the institute should be included in setting

up the objectives and establishing the appropriate climate for an open
classroom {(from the custodian to the superintendent) . Teachers cannot
provide the best experiences for children wunless al. personnel understand
the underlying philosophy.

3. Long range planning based on goals of the program is essential and
should be realized as well as day to day planning for individuals.

4. More teaming of teachers is recommended, especially with respect to
instructional areas. This means two Or more teachers might be involved

in a single activity with children as opposed to one teaching in one corner
of the room and another in an opposite corner.

5. More participation ef pupils in planning long range goals for themselves
would put the responsibility for learning directly on the learner.

6. Personnel to maintain this program in the fall should include: two
teachers, an aid, a special education and a special reading teacher for
one-half day each. These two specialists should work in the classroom
rather than taking the pupils to a separate room.

Based on an enrollment of approximately 40 pupils or less, the above
mentioned staff will be adequate. However, if enrollment increases,
another teacher must be added in owder to maintain the acceptable ratio
between teachers and pupils.

7. Periodically a consultant should be invited to visit the institute
to observe classroom instruction and to offer encouragement and recommenda-
ticns to teachers.

8. The evaluation committee recommends that Indian teachers and white
teachers have more opportunity to share ideas, opinions, and differences
and liknesses in their respective cultures in the following institute.

For example, teaming an Tndian -teache~r with a white teacher rather than
aliowing the twe races to seek their own kind should affect better wrapport
among the total faculty.

Q. Tt is further recommended that students be invited to teach their
teachers about T[ndian art, dances, literature and tribal customs. This
should help some pupils develop a better image of themselves than they
now have.

Iin Sunmaxry

o
class-com corcept, the evaluation team wishes to praise and commend the
s+ 77 and director for am outstanding program. Considering the handicaps
fwnich are understandable in any kind of program change) this staff has

made marvelous pProgress. Furthermore, when one considers the fact that
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most of these children feel defeated, unwanted, and unrelated to the society
they encounter, the/ wmost surely will have a positive feeling about the ox-~
periences they are having in the open classroom institute. Many of them have
discovered for the first time that learning can be fun, that mest teachers
are good friends, and that attendance at school is important.

. -
H g A
’/ 14 if
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EVALUATION REPORT BY DR. MAYBELLE HOLLINGSHEAD

1. The BIA Coordinators and tecachers as well as contract teachers de-—
serve commendation for being able to adapt and adjust to changes
brought about through the Open Classroom Institute. Change is not easy,
but even though all were working under a limited time-schedule (eiznt
weeks), remarkable progress was evidenced and an outstanding program
was developed.
2. Frustration among teachers ran high in the initial weeks of the
program. Some of the reasons for this included lack of involvement
in initial planning, canceling of educational and other lsaves, and
change itself. These reasons &are understandable and, in spite of them,
the teachers were cooperative and led out in planning —- particularly -
unit planning. The Summer School Director felt that the BIA teachers
were conscientious teachefé; ctherwise they would have developed a
"care-less" attitude.

Steps have been taken to involve staff members in planning for
the fall. The staff spent Monday morning, July 26, in planning for
+he fall term. A picture of this staff is included in this chaptea,gwé;{&i?g)
Also, individual conferences were held with staff members to obtain
feedback as to their desires and suggestions.
3. The individual warmth displayed by the teachers to the children
was exceptional. The teachers were very adept at meeting the emotion-
al needs of the students, which is of great importance,particularly in
a boarding schocl.

4. The children were provided numerous opportunities to gain a posi-
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tive self concept through: opportunities to teach other students; em—
phasis upen WOKDS I KNOW; crafts which they were eager to exhibit; and
a study of their culture.

5. Teaming of Indian and Anglo teachers faeilitated the development
of a rich learning environment as resources of all were pooled. Judy
Pusey, Eva Cozad, and Nell Calaway united as a team soon after school
started. Marilyn Flores and Marita Descher worked together as a iteam
during the month of July. All teachers, Indian and Anglo, worked to-
gether in unit planning and unit sctivities during the afternoon ses-
siens throughout the summer school.

6. Although teachers were not involved in the initial planning stagcs,
the amount of time allotted for planning and staff development through-
out the summer school was staggering. An examination of Chapter II1
of this report reveals the great améunt ot time spent in these en~
deavors.

7. The teachers and aides provided Qppaftunities for students in the
self-selection of experiences —-- opportunities to choose and then to
pursue these choices. These are all steps leading to self-directive-~
ness and independence.

%, Students were invoiﬁéd in day by day planning. Through individual
conferences the teachers checked on the work completed for the day and
made plans with the student for the next day.

9. S@udents gseemed to enjoy the learning activities, which was demon—
stratgd by their interest and enthusiasm. Many came to recognize that

learning can be fun and exciting and that more learning &nd greater

-retention takes place in a learning environment that is challenging
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and exeiting.

10. Although certain commitmenis, such as the amount of secretarial
assistance and impress cash funds provided, were slighted, the BIA
administrative staff extended other services such as the use of their
Xerox machine, which made up for these slighted services.

- 11. Mrs. Jesse Hill, Teacher Supervisor-Academic, reported that the
cémments of parents concerning the progress of their children had been
very favorable.

12. An attempt was made to recognize all personnel -~ dormitory,
cafeteria, etc. — who weré involved by placing pictures in the final
reporte Due to numerous requests for copies of the report, the number
of copies provided to the Bureau was increased from twenty-five to

one hundred.

Assistance in the development of this evaluative report was pro-
vided by teachers and coordinators.

Ao Pnasyduble ;%4@7 s

Dr. Maybelle Hollingshead
Director

61



55

EVALJATION REPORT by EDWARD L. CLARK - PROJECT COORDINATOR

Frior to the beginning of our Open Classr@om; five of the BIA
teachers from Concho School, two members of the Advisory School Board,
ard Mrs. Hollingshead visited Utah, in the Salt Lake City area, for
the purpose of observing the open type classroom schools. The BIA
teachers returned and reported their findings and recommendations.
Regardless of the reports and recommendations, a tailor-made prograi
haé been contracted with the BIA. These teachers were to be the
demonstration teachers of the Concho Open Classroom.

My observations of the open classrooms in Utah were that they were
not enclosed by four walls but by dividers, and the so-called tradi-
tional type of teaching was evident in most cases.

Qur Open Classroom started without any visible structure to the
program. The flexibility of the open space contributed to the be-
havioral learning experiences of all students. In this classroom
we seemed to run on "Indian Time", but we were scheduled.

The strengths of each teacher we™e exposed to the students in
both group and individual instruction. I feel that this was a great
‘experience for our teachers. They demonstrated their versitility,
flexibility, endurance, stamina, and determination b& their positive
reaction against seemingly impossible situations.

We would like to have been in on the planning of the program.
We felt we were being imposed u?gng We feel we have a better under—

standing for the needs of our students than we are given credit for.
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I would recommend that our teachers be given support in developing
a program such as was recommended. Our entire staff needs ‘to under-
stand and help develop our Concho Philosophy. The diagnostic services
should remain with us. All employees should be required to take special
aducation courses for inservice treining. All planning and programs
should be with the students or with the thought that the student is
paramount.

In my comparison between the open classrooms that we observed in
the Salt Lake City area and the Concho Open Classroom, the Concho Open
Classroom was head and shoulders above the others.

I watched this Concho program develop from near chaos to a well
structured, confident, freedom-feeling, well controlled learning situa-
tion in less than two months. This is not a true evaluation, but an
observation; however, should this program continue, there is a good
possibility that the Concho program could be the proving-ground and

showease for all future Open Classrooms.

7
Lol Corrend ¢ @ZIC_.;QS ,é -
Edward L. Clark - =
Project Coordinator
Concho Open Classroom Institute
Concho School
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END-OF-SCHOOL ASSEMBLY SPEECH by DR. MAYBELLE HOLLINGSHEAD

I would like to take this opportunity to express my appreciation
to the entire Concho staff and to the students for the contributions
that you have made to the success of our Open Classroomn.

To the administrative staff, Mr. Tillman, Mr. Clark, Mrs. Hill,
Mrs. Penoi, and Mr, Glass, I want to express my appreciation for your
cooperativeness and moral support which you have provided, and alsoc for
your assistance in developing the program, for the wealth of materisls
for the school, assistance in handling technical matters, and for the
use of equipment in and outside of the classroom.

To each of the teachers who have worked so hard, we wish to say
"Thank you." We appreciate the contributions each of you have made to
the program, and especlally do we appreciate the foresight of Mr. Tillman
in recognizing the possibilities that this type of school has for board-
ing school students and for the faith he has exemplified towards his
faculty.

'We have made many mistakes, but battles are not won unless one is
willing to risk making some mistakes along with winning some victories.
The cost of our summer school camnot be just measured in terms of dollars
and cents, but must also be messured in terms of personal costs == frus-
trations encountered, failure to go on vacations during these weeks, and
other things.- But the victories in life are not won without somebody
paying a pricé. You teachers and workeré this sumnmer héve paid, but it
has not been in wvain. You have been vigtariousa Through your efforts

our summer achool has been successful, not only in our eyea, but in the
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eyes of university educators and in the eyes of BIA evaluators. You
have won the battle because you have experilenced success in a new
classroom situation. There is not the fear of the unknown, but there
is a confidence within yourselves that '"you can successfully teach in
this type of situation." You have proven that you are conscientious
and that you have the ability to adjust and to adapt to change. In
the da&s shead, cther Bureau schools will be looking at your example,
at your accomplishments, at your progress.

To the secretaries we wish to express our appreciation for your
assistance and for your efficiency. To the dermitory staff, cafeteria
staff, to the maintenance men, property and suprly staff, and recrea-
tioral staff and pupil personnel services -- we wish to express our
appreciation for the part you have played in making this school a
SuUCCess.

In conclusion, we want to expresa our gratitude to you, the stu-
dents, for your presence. We hope that you whe have been involved in
our Open Classroom have realized that learning can be fun and exciting,
that you have come to recognize that because one is having fun in tne
classroom @ces not mean that he is not learning, but that more lsarn-
ing and greater retention takes place in a learning environment that
is challenging and execiting.

To each of you ~- staff and students -~ I want to express my deep
appreciation for your contributions to this summer school and for
acecepting the challenge to be innovative.

Thank-ycu! Have a good vacation! : -

Q 6353 ' Dr. Maybéii; Hollingshead

907 South Hoff ‘ :
El Reno, Oklahoma 73036 |




