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Thirty educators, with potential to assume a

leadership role within his school or district and for whom the study
of the non-graded approach would be of value, were selected for the
Institute. One hundred children were also selected for "Operation
Step Up" - a summer program in the Hampton Institute Nongraded
Laboratory School. The objectives of the program revolved around the
nongraded school, and individualized instruction, Other objectives
included planning for the transition from a graded to a nongraded
program and organizing a nongraded school. Tho laboratory school
provided the opportunity for the participants to teach and observe in
a nongraded desegregated classroom. The training phase took place
from June, 1966 through July, 1966. A follow up phase - ‘n September
1966 and ended April, 1967. (Authors/CB)
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ABSTRACGCT

Identification: Interim Report of the Institute on the Nongraded
Approach to Curriculum for Administrators and Teachers of the Dis-
advantaged. The authors of the report and directors of the institute
were: Dr. Martha E. Lawson, Director and Mrs. Helen H. Holgton,
Associate Director, Hampton Institute, Hampton, Virginia.

The institute reported herein was supported by a contract from the
Office of Educational Opportunity, U. S. Department of Health, Education
and Welfare. i

The contract‘number was OEC 2-6-000203-2000, P. L, 88-352, Title 1V,
Section 404, The Ciwvil Rights Act of 1964.

Dates: Planning phase - November, 1965 - Jumne, 1966
Training phase - June, 19656 - July, 1966
Follow-up phase - September, 1966 - April, 1967

Participants: Thirty educators were selected from a group of
approximately one hundred applicants. One hundred boys and girls were
selected for Operation Step-Up - a summer program in the Hampton
Institute Nongraded Laboratory School - from over three hundred appli-
cations.

In selecting participants priority was given tu a team of educators
which included an administrative or supervisory person and two teachers.
Top priority was given to racially integrated teams from a =chool or
school system., All participants selected had letters of recommendation
from the school superintendent or director of instruction stating that
the applicant had the ability to assume & :leadership role within his
school or gchool district, and that the study of the nongraded approach
by the applicant would be of value to the school district.

The selected group included eight teams and one team-at-large of
five. Twenty-one teachers and nine persons in administrative or super-
visory positions were participants in the imstitute. Twenty-four
persons were Negro and six were Caucasian. Sixteen schools and twelve
school districts were represented.

Objectives of the program: The institute was designed:

to assist the participants in acquiring professional skill in
analyzing instructional problems and planning an instructional program
geared to the educational deficiencies of disadvantaged pupils within
a nongraded classroom, '

to assist the participants in improving the quality of instruction
in desegregated classrooms through a nongraded approach to instruction,

-

to stimulate and assist underachievers and/or disadvantaged children
in improving their academic skills through a nongraded approach to teach-
ing and learning. . @
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The institute was organized so that the participants might develop:

an understanding of the nongraded school and its potential for
desegregated schools,

an understanding of the dimensions of a nongraded school and the
possibilities for improved programs in desegregated classrooms,

an understanding cf the learning problems of the disadvantaged and/or
underachiever,

an understanding of individualized instruction and its potential in
desegregated classyooms,

an understanding of the thematic approach to social studies and its
potential in desegregated classrooms.

Experiences were planned so that the participants might gain
proficiency in:

diagnosing the learning ckills of pupils in reading and the language
arts,

utilizing the ‘nterest of disadvantaged pupils in developing research
skills and expanding their horizomns,

using a thematic approach in developing units to meet the individual
needs and interests of pupils with waried cultural background,

utilizing community resources to enrich the experiences of dis-
advantaged pupils,

organizing the class to take care of indiviuua. .ffe:r uaces,

using an individualized approach in teaching reading to under-
achievers.

utilizing current issues which are found in news media to expand
the pupils' horizcns and to stimulate interest in the activities of the
world in which they live,

teaching within a nongraded framework,
organizing a nongraded school,
planning for the transition from a graded to a nongraded program,

utilizing the nongraded approach in meeting the instructiomal
needs of pupils in desegregated classrooms.

':;?\
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Procedures: During the five-week institute an attempt was made to
saturate the participants with idezs and experiences relative to:

I - Individualized approaches in various academic areas.

N - Nongraded concepts as an approach in providing for
individual differences,

D - Disadvantaged youth, especially those who are educationally
disadvantaged in desegregated classrooms.

Fifteen consultants worked with the group, each giving an average
of two days to the institute. Two instructors, Mr. Douglas Bowles and
Mr. Richard Gale, gave full time to the group, coordinating and analyzing
ideas presented as well as assisting with action projects. Four master
teachers, Mrs. Roberta Atkinson, Mrs. Lydia Shipman, Mrs. Martha Williams,
and Mrs. Emmy Wilson, directed th: teaching activizies in the nongraded
classrooms. The Director and Associate Director planned experiences and
assisted with the implementatiorn of all activities.

Each participant spent one week interning in the Hampton Institute
Nongraded Laboratory School, working with the pupils in Operation Step-Up.
The Laboratory School program was designed to give underachievers in the
local communities an ''educational booster' and also provide an opportunity
for the participants to teach and observe in a nongraded desegragated class-
room.

Participants also developed tentative action projects on individualized
approaches to jastruction in the basic ar-as - the m. The
administrators ex ine’ al praciices irn tchei. gchools wi:.-.h needed
attention before moving into a nongraded organizational pattern.

Resulits and Comclusions: The objectives of the institute w=re realized
The participants completed the training session with:

more insight into the dimensions of nongrading,
a positive attitude toward the educationally disadvantaged.

che realization that desegregation of pupils and faculties present
no unique educational problems,

the realization that boys and girls, teachers, and administz::tors
can work effectively in a bi-racial educational setting,

t~e rezlizaticna that the nongraded approacih to school orge -zation
and cu.vicu_um offers many possibilities for the meeting of edwc ationzl
needs of pupils with wide variations in academic and social backgrounds,

thz realizaticn that an individualized approach to instruccion is
essential in ali "eaching situations but mandatory in teaching “he
educations’ly deprived. )
ERIC o
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the realization that the initiation of a nongraded school should
be preceded by one to two years of concentrated study of existing
educational problems,

the reaiization that the nongraded approach has some limitations
and some existing programs have increased learning barriers and
frustration (especially programs which have replaced grades by specific
reading levels which follow an adopted text). :

The interpersonal relationships among all the members cf the institute
staff, participants and resource persons, were excellent and rewarding. For
many of the participants the institute was a first experience in working on
educational problems in a bi-racial setting.

ERIC -
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Daily Press, Newport News, Virginia
May, 1966

ESumnﬁeE Sessidﬁﬁ‘
On Nongraded
'School Planned

A contract to hold a five-week
summer institute on the non-
igraded approach te teaching
'has been received by Hampton
|Institute from .the U. S, Office
of Education. L

‘It will be open to school ad-
ministrators and teachers of
the disadvantaged between June
27 and July 30 under Title IV of
the Civil Rights Act of 1964.

Those qualifying for sdmis-
sion to the graduate division i
HI may earn six semsester
hours of graduate credit upoz
completion of the institute.

Priority in selection will be
given to feams represeniing
schools or school ‘systems con-
sisting of an elementary.schoo:!
principal or supervisor and two
teachers.

They will either be involved
in or anticipate employing the
nongraded approach in dealing
with learning problems of. the
disadvantaged. The curriculum
4 designed to encourage indi-
vidualized instructional tech-
niques and {o aid in planning of
instructional programs for
‘“underachievers.” b

Being offered 'in .conjupction

with the institute is a nongrad-
ed ‘suramer school entitled “Op-|
eration Step-Up” which is)
planned for 100 boys and girls
between the ages of six and 12
years between June 20 and July
30. '
" This program ~Wwill provide
children an opportunity to im-
prove in subjects in which they
sre underachieving with aid of
individual instruction in basic
content areas. - | .

The program, which includes
‘cultural activities, is free to all
children and bus tramsportation
will be provided in-Hampton,
Newport News, Norfolk, ‘Wil
lliamsburg and York County.
Applicatios for admission must
be received at HI by June 10.
Dr. Martha E. Dawson, chair-
man of the department of ele-
mentary education, is_director
of ‘the institute, . Mrs. Helen H.
Holston, - head teacher of the
‘ Hampton . Institute.. Nongraded
Q Laboratory School, \_!q .associate|

EMC - vgxlrecio:j. VIR o ainih




DESCRIPTION OF PARTICIPANTS

Thirty participants were selected for the institute. In selecting,
priority was given to a team of two or three from a school or school
system.

Teams composed of a principal or supervisor and two teachers
were given priority. Racially integrated teams were deemed most
desirable. The selected group included:

A ccam of three from: Georgia
Waldorf, Maryland
Tyler, Texas
Hampton, Virginia
{parochial school of the
Diocese of Richmond)’

A +eam of two from: Hampton, Virginia
(public schools)
Suffolk, Virginia
New Kent County, Virginia

A team of four from: York County, Virginia
(two schools within the county)

A team-at-large with one participant each from:

Montgomery, Alabama

Rollingfork, Mississippi

Nashville, Tennessee

(parochial school)

Amelia County, Virginia
" Newport News, Virginia

I 13 1R
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Business School
Name Address Position System
Bates, Susie George W. Watkins Teacher New Kent Public
Quinton, Virginia Primary’ Schools, Providence
Forge, Virginia
Beverly, Laurenia Malcolm Jr. High Teacher Charles County
Waldorf, Maryland " Elem.’ La Plata, mMd.
Blumenthal, Moira Holy Name School Principal Diocese of Nash-
Nashville, Tenn. & Teacher ville, Tenn.
Catholic Schools
Carter, Julia R.R. Maoton Elem. Sc. Principal Hampton
Hampton, Virginia
Chiles, Alice Baker School Teacher Richmond Public

Hall, Anita
Hosley, Dorothy
Jordan, Osmund

Lassister, Thomas

Lee, Jessie

Moss, Margaret
Matthews, Willie
Moore, Melvin

Murray, Mary

McDuffie, Bertha

Richmond, Virginia

R.R. Moton Elem. Sc.

Hampton, Virginia

Baker School
Richmond, Virginia

Henry Weathers H.S.
Rolling Fork, Miss.

Henry County
Training School
McDonough, Georgia

Henry County
Training School
McDonough, Georgia

Box 1549
Suffolk, Va.

Malcolm School
Waldorf, Maryland

Douglas School
Wiiliamsburg, Va.

George W. Watkins
School
Quinton, Virginia

Malcolm Elemenfary
School

* Waldorf, Maryland

‘10

Pre-primary
Teacher
Teacher
Primary

Principal

Teacher

Teacher
Primary .

Supervisor
Reading
Teacher

Priacipal

Teacher

Teacher

Schosis

Hampton

Richmond Public
Schools

Shankey-Issoquena
Sine Consolidated

Henry County

Henry County

Suffolk Public
Schools
Charles County

York County

New Kent Public
Schools

Charles County
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Business
Name Address Position System
McKee, Rhea Bethel Manor Elem. Teacher York County
Langley AFB, Va.
Penn, Sadie Alabama State College Teacher Shelby and Mont-
Lab. Sch. gomery Counties

Montgoemery, Alabama

Phillips, Peggy Bethel Manor Elem.
Langley AFB, Va.

Polce, Margaret Bethel Manor Elem.
Langley AFB, Va.

Polk, Charlie (Mrs.) Peete Elem. Sch.
Tyler, Texas

Richards, Dolly Booker T. Washington
Suffolk, Virginia

Sansone, Ruby St. Mary Star of the
Sea

Phoebus, Virginia

Stinson, Eva St. Mary Star of the
Sea .
Phoebus, Virginia

Taylor, Juanita Russell Grove Elem.
Amelia, Virginia

Turpin, Leola Language Arts Dept.
" Richmond Public Sch.
Richmond, Virginia

Walker, Mary Carver Elemn.
Milledgeville, Ga.

Wyche, Ruth Walter Reed
Newport Nzws, Va.

Wynne, Elmer Peetz Elem. Sch.
Tyier, Texas

"Wynne, Ruth St. Louis Elem.
Tyler, Texas

Zarek, Cyrilla St. Mary Star of the
Sea

Phoebus, Virginia

Teacher York County
Teacher York County
Teacher Tyler Texas
Public Sch.
Teacher Suffolk Public
Schools
Teacher Richmond Diocese
Teacher Richmond Diocese
Teacher Amelia County
Reading Richmond Public
Schools
Teacher Baldwin County .
Schools
Teacher Newport News
Principal Tyler Texas

Public Sch.

Teacher Tyler Texas
Public Sch.

Principal Richmond Diocese

—————
Figure 1. Institute Participants : j 1:
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TABLE T - BACKGROUND OF PARTICIPANTS _

—

Race
Position Negro . Whit;e Total
Izachers _ 17 4 21
SuperVISOrs B 1 0 1
Principals i _ 4 2 6
Others (Reading Consultants) 2 0 , 2
Total . 24 6 30
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PERMANENT STAFF

Role Duri- - Current Permanent
Staff Institu. Position
Dr. Martha E. Dawson Directoxy Chairman, Director uf
Elementary Educati-a,
Assumed responsib.: i Hampton Institute
for planning and <x& .u-
ting program Curriculum Consultant
Hampten Institute
Nongraded Laboratory
School
Mrs. Helen H. Holston Asspciate Director Head Teacher
‘ Hampton Institute
Directed and Coordinated Nongraded Laboratory
Nongraded Laboratory School
School's Operation Step-up
Program for one hundred.
children '
Mr. Richard Gale Institute Instructor Principal,

Coordinéted instructional
phase of the institute

Conductad a series of lec-
tures on the concomitant
aspects of nongrading such

"as parent-teacher confer-

ences, continuous teacher
plan, and other aspects of

- the nongraded school

Analyzed the various con-
cepts on nongraded schoal
presented by visiting con-
sultants

Summarcized weekly team
evaluation reports. As a
result, he met with teams
on possible procedures for
initiating a stuiy == the
nongraded school in rheir
local communities

i3

West Corners School
Endicott, New York



~

Mr. Richard Gale Directed administrators and
sypervisors in action projects -
which focused on problems to
be considered in initiating a i
nongraded school !
I
|

Mr. F. Douglas Bowles Institute Instructor

Directed small group projects
on individualized instruction

Coordinated instructional
phases of the institute i

Conducted a series of lectuyres
on problems as related to
child development and learning j

Analyzed weekly evaluaticn
reports of individual partici-
pants. As a result he:

Counseled with individuals

Lectured on topics of concern

Assisted with the improving
of the on-going workshop

activities
Mrs. Roberta Atkinson Master Teacher ‘ Intermediate Teacher
Intermediate Unit St. Mary Star of the Sea
Hampton Institute Hampton, Virginia

Nongraded Laboratory School

Directed and supervised partici-
pants while interning in Operation

Step-Up
Mrs. Lydia Shipman Master Teacher v . . ... 'Primary Unit Teacher
Primary Unit Hampton Institute
Hampton Institute Nongraded Laboratory
Nongraded Laboratory School School !

Directed and supervised
participants while interning
in Operation Step-Up

14
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Mrs. Martha Williams

Mrs. Emmy Wilson

Dr. Nellie Wilson

Master Teacher

Primary Unit

Hampton Institute
Neongraded Laboratory School

Directed and supervised
participants while in-
terning in Operation Step-
Up

Master Teacher
Intermediate Unit

Hampton Institute
Nongraded Laboratory School

Directed and superviséd
participants while interning
in Operation Step-Up

Institute Psychologist
(part-time)

Screzned and selected
pupils for Operation
Step-Up.

Administered individual
psychological tests,
collected socio-metric
data. :

Conferred with parents,
teachers and staff.
Conducted workéhop session
on techniques for studying

and recording the behavior
of children.

1%

Schonol Community
Coordinator, ]
Richmond Public
Schools

Richmond, Virginia

Former Nongraded
teacher, Baker
School,

Fichmond, Virginia

Intermediate Teacher

Dunbar School

Newport News, Virginia

Director of
Psychological
Services

Hampton, Virginia

Figure 2 Staff Profile



Special Strengths and Weaknesses of the Staff

Participants were asked to list the specis” strengths and -aknesses
of the staff on the General Institute Evaluatio:. form (See Apper iix M). A
sample of their comments follows. It is interesting to not= thc : the
weaknesses, if any, of the staff were not evident to the partic_.ants. Since
the participants did not note the weaknesses, there was no dat: Zrom which

to make a sample.

(]

The participants noted that the staff possessed the strengt :s listed.
Only those comments which were comsistently and frequently ment: -n=d are

included. The comments are presented as given by the participar ., .

TABLE II

SAMPLE OF COMMENTS MADE BY PARTICIPANTS
ON THE SPECIAL STRENGTHS OF THE STAFF

~

Staff Special Strengths Consistently Frequently
Mentioned Mentioned

Atkinson¥ Leadership ability X
Planning for individualization
Relaxed manner
; . Informed background
| "Ability to explain work
: Guidance in helping individuals
; adjust to new situations

Lol

Bowles Attention to individual needs X
Good lecturer X
Understanding person X
Most friendly and warm X
i Most pleasant X
i Very thorough X
Atilicy to synthesize dis- X
cussions ' '
| Excellent leader znd works X
] well with other people '
! Excellent in human relations X

ERIC e
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Table II, cont'd

10

Staff

Consistently
Mentioned

Special Strengths

Frequently
Mentioned

Dawson

Pre-planning for the institute X

Excellent educator

Excellent director

Willingness to help

Splendid personality

Excellent organizer

Selection of consultants

"Drive’ and ability to stimulate
others

Excellent resource person

Excellent in explaining details
and giving information

Excellent relationship

Coordinated thoroughly; knows
when to intercede

Personal charm and intelligence

Knowledge of material )

Guidance in understanding the
total program

bl

Ll e

PR MK KN

Gale

Instruction and guidance of ’ X
racial groups
Good lecturer
Very conscientious .
Good organizer X
Has plenty of materials and
information
Administrative information
Agreeable
Helpful and analytical
Sense of humor X
Cooperative professional
educator
Concern for pupils and Teachers X
Very thorough
Personable

KoMK M X

Ll

Holston*

Pleasing perscnality

Excellent head teacher

Knows how to supervise and has
the personality of a leader

Interested in problems of the
school

Inspiring and encouraging

Personal charm

Knowledge of material and
intelligence

General aid throughout the
experiences . :ﬂ 7

Human relations ' e

b

KoM KKK X
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Table II, cont'd

Staff Special Strengths Consistently Frequently
Mentioned Mentioned
Shipman¥* Understands the children's X
needs
Guidance in understanding the X

Laboratory School, its organi-
zation, purpose and children
Insatiable capacity for quality
teaching
Very direct and straight forward
in offering suggestionns
Planning and operating classroom

Williams¥* Leadership in working in the
Laboratory School
Very calm under pressure
Good master teacher
Concerned and a hard woerker
Personal charm

R X MW XK X

Wilson* Ability to teach a class
of 25 pupils and two
participants all at once X
Demanded quality planning
and teaching
Ability to clarify ideas
Understanding and helpful
Sense of direction

R M

}
;
;
i
i
1
i
;

*Primarily involved in Operation Step-Up

. 18
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CONSULTANTS AND GUEST LECTURERS

Learning through exposure was one of the major endeavors of the

institute. An attempt was made to expose the participants to as many leading

educators as the institute calendar would permit. The consultants were
xpected to introduce, guide and evaluate learning in three target areas.

I -- individualized approaches in various academic areas

N -- nongraded concepts as an approach in providing for
individual differences

D -~ disadvantaged youth especially those who are education-
ally disadvantaged in desegregated classrooms

Dr. John Goodlad

The institute's initial speaker, Dr. John Goodlad, providéd a:stimulating,
well organized tele-lecture on the nongraded program in the new Communications
Center (on campus). The organization of his talk and the novel form of
presentation were very desifable representative modes of teaching. He was
top ranked by everyone as an excellent resource person and did, in fact,
provide the ever important stimulus to get the institute under way,

Dr. Robert Green

Dr. Robert Green also was rated as an excellent resource person. Dr. Green

is a very personable young scholar who provided some pertinent statistical

bl i

data on the disardvantaged. This objective information was vital to a proper

understanding at this stage. Complementary to his role as an educational

psychologist Dr. Green related very well to the participants and willingly
shared his experiences with the SCLC as an aide to Dr. Martin Luther King
in the Mississippi March. The combination of experience and scholarship was

very apparent in the sincere dedication this consultant transmitted to the

participants.

ERIC 54 °
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Mrs. Julia Williams

Mrs. Julia Williams worked with the group prior to Dr. Goodlad's lecture
and following his presentation. She presented slides, tapes, diagrams and
photographs of the Hamptonn Institute Nongraded Laboratory School. Mrs. Williams
did an excellent job of getting the group to see how the philosophy and . .

principles of the nongraded school to which Dr. Goodlad referred had been im-

plemented in the situation in which the participants would be interning.

Mrs. Elizabeth Jordan

Mrs. Jordan conducted a workshop session in social studies. She made

O PP

the participants aware of the '"Revolution'" in social studies. She did an :

excellent job of getting the participants to work in small groups and outline

.

procedures for teaching social studies to the disadvantaged.

Mrs. Irma Conwell

The second week Mrs. Irma Conwell, a seasoned practioner in individualized :
reading, emphasized its importance for the nongraded school and specifically
for the disadvantaged child. Mrs. Comwell was able to intertwine the ideal
and the reality in very understandable terms with an excellent response from :
the participants.

Dr. Arthur Wolfe

Dr. Arthur Wolfe presented detailed information on the Nova Schcol with

a number of slides of the physical facilities. His presentation emphasized

administrative continuity and control to a group which was seeking ways tihrough
administrative roadblocks toward good instructional practices. They reflected

this concern in their evaluation.

ERIC 29 -
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Dr. William Walsh

The third week a highly talented teacher of teachers, Dr. William Walsh,
generously shared his philosophy, knowledge and box of Toys of Science with
the group. He emphasized activity by involving the class as participants,
denoted simplicity through the very inexpensive box of the Toys of Science
which he utilized for practical reinforcement. Indicative of the excellent
response he received was a participant's comment, "He performs like a
magician'. The thread of continuity and sequence were repeatedly emphasized;
that science is discovering, observing,. recording, and examining relation-
ships was dramatically reinforced throughout his presentations.

Miss Katherine Johnson

Miss Johnson served as consultant at Baker School, Richmond, Virginia.
The participants spent an entire day at Baker School observing the nongraded
program in one of the most poverty stricken areas of Richmond.

Dr. Frank Dufay

Dr. Frank Dufay's presentation evolved a probing questioning reaction
from the participants indicative of their growth since he presented some
practices in nongrading that appeared to be diffzrent. They wanted to know
why they were different. They wanted to knew what principles he operated
upon and if there was an inconsistency in his philosophy and approach to
nongrading.

Dr. William Brazziel

Dr., William Brazziel might well be considered the institute's traveling
consultant. He lectured on the bus as he guided the participants through
poverty stricken areas of Norfolk, Virginia into community areas which are

used for enriching the lives of youngsters in ghetto schools.

By
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Miss Ruth Chadwick

During the fourth week, Miss Ruth Chadwick, a convincing professional
educator, presented much experiential data as a principal in nongrading schools.
She identified the issues, and clearly presented her personal philosophy as
an administrator whose primary function was te serve the cause of improvement
of instruction. While admittedly performing in the ideal situation, she was
able to relate to the group in a highly successful fashion.

Dr. Charles Glatt

Dr. Charles Glatt dealt with issues that proved to be very sensitive in
nature. He presented an analysis of 1960 census data on the nature of the
inner city. He also discussed the nature of the deprived whom he identified
as the Negro group. One discussion of gtereotypes proved very_heated.

During the final week the participants related to those consultants who
were able to involve them actively, Dr. Wilson and Miss XKnight were success-

ful in presenting their material in a meaningful fashion.

Miss Genevieve Knight

Miss Genevieve Knight conducted 2 workshop and presented a wealth of
information, materials and teaching techniques in the area of mathematics.

Dr. Nellie Wilson

Dr. Nellie Wilson conducted a workshop in which participants developed
a clearer understanding of the use of psychological tools. They constructed
sociograms and performed sociodramas.

Dr. Frank Nardine

Dr. Frank Nardine effectively.developed lively discussions introducing
pertinent research in clearly delineating the need for a research oriented
teacher. /

o | '
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Consultant's Calendar and Profile

Dates Consultants Areas of Concentration

June 28 Dr. John Goodlad Tele-lecture followed by
Professor of Education question and answer
Director of The Laboratory period. Area:

School, University of Cali- The Dimensions of A
fornia, Los Angeles, Cal. Nongraded School

June 28 Mrs. Julia Williams Profile of the Hampton
Hampton Institute Institute Nongraded
Laboratory School School. Area:

Curr= :ulum Development
in & Wongraded Schocl

June 29 Mrs. Elizabeth Jordan Area:

Supervisor The New Social Studies
Hampton Public Schools
Hampton, Virginia

June 30 and Dr. Robert Green Areaz:

July 1 , Educational Director The Urban Scheel
Southern Christian Education of the Educacionallwy
Leadership C-nference Deprived Child
Atlanta, Georgia
Asst. Professor of Education
Michigan State University
East Lansing, Michigan

July 5 Dr. Arthur Wolfe Areas

July 6 Director Profile of the Nova School
South Florida Education Center Innovations in Instructional
Fort Lauderdale, Florida Materials

July 7 Mrs. Irme Conwell Area:

July 8 Director Profile of Tndividualized
Elementary Education Reading Program
Glastonbury ‘Publitc Schsol
Glastonbury, Connecticut

July 11 Dr. William Walsh Area:

July 12 Professor of Education Science for the Disadvantag-
Michigan State University ed. Individualized approach-

es. &tg Science.

July 13 Miss Katherine Johnson Area:

Principal
Baker School
Richmond, Virginia

)
A

Case History of Baker's: Nom-
graded Program

Observation of Program Desi-
gned to mezet the needs of
the Educationally Deprived



July
July

Suly

July
July

July
July
July

July
July

July

14
15

20
21
22

25
26

27

Dr. Frank Dufay
Principal

Parkway School
Plainview, New York

Dr. William Brazziel
Director, General Education
Virginia Scate Zollege
Norfolk, Virginia

Dr. Charles Glatt
Sociologist

University of Florida
Gainsville, Florida
Professor of Education
Ohio State University

Miss Ruth Chadwizk
Principal

Horace Mann School
Newtonville, Massachusetts

Dr. Frank Nardine
Assistant Professor
Harvard University
Cambridge, Massachusetts

Miss Genevieve Knight
Instructor

Hampton Institute
Hampton, Virginia

19

Area:
Procedures for Upgrading
the Elementary School

Area:

Guided Tour of Potential
Sources for scheol.enrich-
ment

Area:

Population

Racizl Patterns in
Selected Urban Cities
The Unlucky Child in
Urban Centers

Area:

Profile of Nongrading in
the Hamilton School and
the Horace Mann Schools
Evaluation in Nongraded
School Curriculum Develop-
ment

Individualized Approaches
to Instruction

Area:

Teacher Effectiveness
Focus on Persistent Areas
of Concern in Moving To-
ward Nongrading

Reading and Diagnosing
Behavior Patterns of
Children

Area:
Workshop
Enrichment Activities



TABLE IV

PARTICIPANTS EVALUATICN OF CONSULTANTS
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Week of June 27

Consultants in Rank Order

Ratings by Participants*

Excellent V. Good Good Fair Poor

Number
1. Dr. John Coodlad 25 1
2. Dr. Robert Green 20 5
3. Mrs. Julia Williams 7 19
4. Mrs. Elizabeth Jorc:zn 9 13 3 1
TABLE IV-A PARTICIPANTS EVALUATION OF CONSULTANTS
Week of July 4 Ratings by Participants¥ )

Excellent V. Good Good Fair Zoor
Consultants in Rank Order Number
1. Mrs. Irma Conwell 18 2 1
2. Dr. Arthur Wolfe 3 6 8 3
TABLE IV-B PARTICIPANTS EVALUATION OF CONSULTANTS
Week of July 11 Ratings by Participants¥%

Excellent V. Good Good Fair Poor
Consultants in Rank Order Number
1. Dr. William Walsh 15 3 4
2. Dr. Frank Dufay 3 6 7 3
27
*Variations in number of response due to participants assignment to intern

“périod in the Laboratory School




TABLE I7-C PARTICIPANTS EVALUATION OF CONSULTANTS
Weelt of July 18 Ratings by Partici. ants

Excellent V. Good Good Rair Poor
Consultants in Rank Orde~ |Number ;

]

1. Miss Ruth Chadwick 14 7 2
2. Dr. Charles Glatt 3 5 7 5
TABLE IV-D PARTICIPANTS EVALUATION OF CONSULTANTS
Week of July 25 Ratings by Participants-

Excellent V. Good Good Fai- Por= |
Consultants in Rank Order Mumber !
1. Dr. Frank Nardine 17 2 2
2. Miss Genevieve Knight 10 9 1 1
3. Dr. Nellie Wilson 6 10 3 4

*Variations in number of responseg due to participants assignment

in the Laboratory School

to intern
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CONTENT

¢..n_’icant Points Presented By Consultants

Each consul_ant was asked to write a brief summary of the most sigrificant
points which they felt would be of value to participants as they returned to
their teaching positions. These summaries give some indication of the wealth
of knowledz: wrizh was presented during the institute.

Elizabeth Jorz=n

The a:x >f social studies is undergoing many changes as are other
curricular areas. It is in the midst of a "Curriculum Explosion.' Though
many exciting things are taking place (See Social Education, Nov. 1965),
these changes frequently pose many problems because of limited in-service
training of teachers in too many situations.

Emphasis upon a conceptual framework for the social studies raquires
effective means of presentation---certainly a contrast to THE ONE textbook
approach. There is NO ONE BEST METHOD; however, the UNIT approach, the
problem approach, and the individualization of instruction are considered
among the best. The thematic approach is frequently referred to, but it is
more of a method of organizing content than an approach. Either of the
methods mentioned above could be used in accordance with the theme to be
developed k-12. The extent of the treatment will depend upon the maturity
level of the youth and their interests.

No matter what the method, preplanning is a MUST. There must be
guidelines, this does not inhibit pupil participation, but rather, enhances
it. There should be many alternatives from which to choose.

Pupil involvement is most important; when pupils are confronted with
situations which are meaningful, and which require thinking, they under-
stand and remember. The open-ended method, the '"Method of Discovery' help
pupils to '"come-to-find-out' for themselves.

Nothing can replace the good teacher for effective teaching, that is
why in-service training is so important, and enthusiastic, competent,
friendly teachers can put over ''content: when other media may fail.
Teachers need to know the individuals they teach and encourage them to
develop to the fullest potential.

Dr. Robert Green

I. The early home environment is positively related io the edu-
cational reddiness level of -elementary wchool :children.

A, Youngsters eminate from W@at Bloom (Df. references) refers
to as an abundant or deprived enviromment. The verbal factor  : critical
in both environments. Youngsters from rith verbal backgrounds cend to be

321
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keyed i :2hoolish activities. Their deprived counterpart often finds the

schooc_ ‘ to be alien to its past style of living.

iz, :nievement motivation is essential to the learning process.

Motiva=z inr learning also has many components which have their origin
in ths 2:: + home life of the child. Among the key components stressed
here az-

Emphasis on early independence training
- Performing a given task well
= _ated to these component factors are:
Completing with a standard of excellence
Unique accomplishment
C. Long-term involvement (risk taking)

III. Measures of intelligence should not be a sole predictor of
educationa! potential.

IV. *.:st educational deficits are not non-reversible. In appropriate
learning environment most young people can and will learn.

References:

Bloom, Ben:z=min S., Stability and Change in Human Characteristics, New York,
John Wiley = S8ons, Inc. 1964.

Hunt, J. McV., Intelligence and Experience, New York, The Ronald Press Co.,
1961.

Passow, -.. darry, Education in Depressed Areas, New York, Bureau of Publi-
cations, Tesachers College, Columbia University, 1963.

Deutsch, M., '"Minority Group and Class Status as Related to Social and
Personality Factors in Scholastic Achievement," Society for Applied
Anthropology, Monograph No. 2, 1960. pp. 1-32.

Grambs, Jean D., "The Self-Concept: Basis for Re-Education of Negro
Youth" in Kvaraceus, et al., Negro Self Concept: Implications for
Schools and Citizenship, (United States Office of Education Cooperative
Research Project No. G 020, 1964.)

"Afte Sc. . Integration - What? ~ Problems in Social Learning."
Robert L. 7. en, Personnél and Guidance Journal, March, 1966.

"A Junior High School Group Counseling Program'', Robert L., Green,
Journal of NM=gro Education, Winter, 1966.

""Negro icadezmic Motivation and Scholasfic. Achicvement', Robert L. Green
and """1liam W, Farquahr, Journal of Educational Psychology, October, 1965.
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"Family and Educational Experiences of Displaced Negro Children', Robert
L. Green and Marilyn E, Hayes, Journal of Integrated Education, February-
March, 1966.

Dr. Charles Glatt

My visit to the Institute was concerned basically with two aspects of
the problems that attend desegregation: popuiation changes that are
occurring in our cities, and development of means whereby "deprived"
children can be identified.

In northern cities, especially, Negroes are becoming rapidly the
largest ethnic group in the total population. Total populations of cities
are decreasing in number in some instances; in many instances the white
population is decreasing, primarily because of movement to the suburbs.
The inner-city schools ars being left populated to a large extent by
Negro children, who best fit current definitions of deprivation.

Deprived children do not form a special category that is easily
identifiable, because deprivation is more a state of thinking and a way
of life than an economic problem. DLack of responsibility and pride are
probably the most important elements that are missing from the deprived
chi.d's life. Because Negroes form such a large part of the deprived
population, several sterotypes that racists attempt to perpetuate were
explored during my stay with the participants: What the Negro's place
is as seen by some white persons; what the terms 'whitey" and 'the man"
mean to Negroes; and what connotations the term "nigger' carries.

T believe that participants who return to desegregated school
situations need to itensify their awareness of the transient population
that will be moving through their schools; to recognize that in some
ways all children are deprived, but that some children are deprived in
nearly all ways; to realize the difficult-to-eradicate sterotypes that
are behind terms such as '"a Negro's place,' '"whitey," and nigger.

Sage Publications will come out in September with a special issue
of Urban Affairs Quarterly that will be devoted to urban education. The
same company will publish a book of readings in October on the various
factors that need to be considered in planning urban schools.

Mrs. Ruth Chadwick

I attempted to describe three phases of our program:
We believe we are working toward continuous progress for every
child in every area through nongradedness, cooperative teaching and

multi-aging.

Curriculum revising which bring us closer to continuous progress
I used the vehicle of individualized reading for this.

31 . .
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One of the most significant responsibilities we have is that of
evaluation. We must decide what portion of evaluation is vital to share
with parents.

I urge the reading of Goodlad and Anderson. T also believe that the
films from UCLA are valuable as departure points for discussion. One film
is "This is a Laboratory School". The other three are role-playing films
on Parent Conferences. All are excellent.

Dr. Frank Dufay

I was most impressed with the fact that the participants in the institute
had experienced a wide range of exposure to the concepts inherent in non-
graded education. It was necessarily true that they would feel some confusion
and even frustration since it is not unusual to have individuals to hope
for a packaged blue print. I would suspect that my greatest contribution
was in dealing with specific practical situations, in counseling on the
absolute necessity for developing programs based largely on local conditions.
Based on my interaction with small groups and with individuals, I believe
that the participants in this institute have adopted the ratiomale and are
quite prepared to follow a sensible format in seeking to effect educational
change in their own districts.

In essence, my recommendations were as follows:
a thorough evaluation of existing practices,

a review or the development of an expressed
philosophy cupporting the nongraded idea,

the orientation of professional personnel toward
the acceptance of the idea and its implicatioms,

the modification of curriculum in support of the concept,

the search and eventual use of materials in support of
the concept,

the development of school and classroom crganization in
support of the concept,

finally, provision for continuous study and evaluation of
practices including opportunities for modification as needs arise.

I would hope that the participants in this institute would take the
opportunity, perhaps after a year's experience in working toward nongraded
programs, to advise the institute in very specific terms of their trials,
successes, etc. for the benefit of participants in the years to come.

Arthur wolfe

The critical factor in evaluating the effectiveness of this program will
lie basically with the ability of the conferences to communicate with their

32
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colleagues and influence the administration in the respective schools
to give necessary support for the implementation of the nongraded program.

The nongraded approach to the curriculum as reflected through the
processes of teaching and learning holds great promise.for improvement
of the public schools. Each participant in the institute must utilize
the knowledge and insights gained through his experience in his group
by helping to bring about changes in the respective schools. The success
of the institute can only be judged through the degree of improvement
which occurs in the home school for each participant.

Dr. William Brazziel

Field Trip for Study of Potential Sources
for Enrichment Programs in a City

There are many potential sources for enrichment programs for disadvan-
taged youths. Capitalizing on these resources, the teacher should provide
an opportunity at school for children to escape from the ghetto. The
comunity resources included on this tour are constantly utilized by teachers
in the inter-city schools of Norfolk, Virginia.

Schedule

9:30 - 10:30 a.m. Resources for Walking Tours in
Business and Financial Districts

MacArthur Memorial

Kirn Memorial Library

Arcade - Stock Exchange Offices
City Hall

St. Paul's Church

Elizabeth River Piers

Banks and Department Stores
Myers Hcuse

10:30 - 11:00 g.m. Resocurces in Cultural and Medical
) Centers

Norfolk Museum

Coast and Geodetic Survey
Medical Tower and Hospital Center
Norfolk and Western Piers

11:00 - 11:30 a.m. Resources in Naval and Military
Installations

Destroyer Piers
Main Naval Station
Naval Air Station

11:30 - 12:30 p.m. Resources in Parks and Recreation
Centers

Sarah Constarnt Shrine Park and

3 3 Beach
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Schedule contid
Lafayette Park and Zoo
Lafayette Park Greenhouse
Norfolk Botanical Gardens
(Azalea Gardens)

12:30 - 1:30 p. n. Beotanical Gardens
Lunch and Discussion

Finis

Miss Katherine Johnson

We are indeed happy to have you wisit our school today. You are invited
to look critically at what we are trying tc do in our work with parents and
children in an under-priviledged - area. Your suggestions. of ways to improve
our program will be welcomed. I hope that your visit today will be mutually
beneficial to the staff and you.

We are experimenting. What we are learning about child growth and
development and what research has discovered about the ways children learn
are being used as the basis of our experience.

The nongraded plan of organization that we are working wj.ch has more
to offer our children than any othereg we have tried in our search for
something better than the graded plan. It requires more work in planning
and record making but in the words of Dr. Davis, '"We must be willing to
work." There is no substitute for work. The plan requires more materials
and equipment, We do not have all of the answers, for our work has just
begun. To me nongrading is not simply a plan of organization. It is a way
of thinking. In our school all grade lines have been eliminated. We are
trying to develop an organization that will ensure continuous progress of our
boys and girls. We are stressing with teachers and parents to have concern
for what the child knows rather than for what grade he is in. It has taken
a long time to get this idea over but it is slowly and surely taking root.

My purpose at this time is to give you some background information
about Baker School - (the commupnity, its pupils, and the staff) so that
you may be better able to understand some of the things you will see as
you visit the classrooms, observe playground activities, as you wander into
the resource room, library, music rcom and the cafeteria, Baker School i:
located at the corner of St. Paul and Charity Streets. The area is bounded
on two sides by Gilpin Court, a low income housing project of 635 units. It
is bounded on the third side by sub-standard housing and on the fourth by
the Richmond-Petersburg Turnpike. In this community the incomes are low.
Families are large. Together they contribute to poor medicare, poor nutri-
tion, and insufficient clothing. There are many broken homes which result
in few fathers in the homes. Children do nct have a male image as a part
of the family. All of these as well as inadequate child care are persistent
problems. These and other conditions contribute to the problems the school
is trying hard to remedy.

ERIC 3%
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Coming from such an environment our children have many needs.

Pupil Needs

1. They need to feel secure.

2. They need to develop a feeling of personal worth.

3. They need to develop self confidence.

4, They must be made aware of fair and impartial treatment.

5. There is a great need for more emphasis on the communicative
skills.

6. They need increased opportunities for development of apprecia-
tion and understanding of cultural offerings.

7. There is need for organization and structure in the learning
procass.

The school must try to develop a program that will help these needs and
many others. If our pupils are to become participants in our democracy they
must have experineces that will enable them to develop to their fullest capa-
city. There are no problems that the right kind of education will not correct.
T feel that nongrading while not a cure for all things will enable children
to grow according to mental capacities.

25
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BAKER SCHOOL VISITATION SCHEDULE
for
HAMPTON INSTITUTE VISITORS

July 13, 1966

8:30 - Visiting group will observe the morning assembly in auditorium
8:50 - Coffee Session (Coffee or juice and donuts) -~ Cafeteria

Background information about the community, the staff and
the pupils - Miss :Johnson, Principal

9:15 ~ 12:45 - Classrcom Visitations
12:50 - Lunch ~ Cafeteria
There will be a display in the corridor of a1l materials
(forms, reports, letters, etc.) that were devised for use in
our Nongraded Program.
1:45 - Re-assemble in library
Brief history of the Nongraded Program - Miss Johnson, Principal
Overview of Committee Activities:
Study Groups - Mrs. York, Faculty Chairman
Screening Committee - Mrs. Greene, Chairman

Guidance Committee ~ Mr. Parker, Sescretary of'Guidance Committee

The Language Arts and Enrichment Pregrams - Mrs. Taliaferro,
Reading Consultant

Some Slides of Pupil Activities - Mrs. McNorton, Chairman of
Teachers' Meeting Committee

Adnlt Education - Mrs. Jones, Supervisor, Assistant Principal

Question and Answer Period . . . .

36
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Dr. Frank Nardine

Educators are placed in the uncomfortable role of being expe.ts
without expertise--trying to supply educated guesses about the nature
of children and their cognitive development. That is, they have to
decide:

1. how children iearn
2. what children learn and
3. how rapidly children learn

There is little research to aid teachers im this difficult task.

There is a widespread notion existing in the educational literature
that teacher evaluation or judgment is the best indicator of the child's
educational development and attainment. However, teacher observations
and evaluations are not recorded in systematic fashion that would result
in cumulative knowledge. Thus meaningful information hinting at trends
and intellectual patterns is lost to Successive teachers. Learning profiles
need to be built up with well defined categories which could facilitate
diagnosis, placement and instruction. :

Effective teachers seem to be those who can make many judgments and
differentiations among children.

Where we have done the best job we can in taking carc f individual
differences, the differences will increase, not decrease. The aim of
taking individual differences into account is not to reduce or eliminate
them but to permit the child to develop in accordance with his abi] ~:-ies.
Thus, we need to teach different pupils by different methods trying to
fit the "proper" instructional process to the »narticular child.

Teacher expectation can be a crucial factor in the achievement of
particular children,

Julia G. Williams

A Look At The Hampton Institute Nongraded Laboratory_échool

The Hampton Institute Nongraded Laboratory School is dedicated to the
philosophy of continuvus progress for each child in each curriculum area,
We do not believe in failure, rather we use the positive approach, that
each child progresses at his own rate, therefore he is introduced to new
skills as he masters the old. We believe in the individualization of inw
struction; each child is instructed according to his needs, without refer-
ence to age or expected grade levels.

The school is organized into two basic units, the Primary Unit and the
Intermediate Unit. The Primary Unit usually corresponds to grades one
through three. The Intermediate Unit corresponds to grades four through
six. There is overlapping of ages in these groups according to academic,
social and emotional needs of the child involved.

o 37
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Our basic philosophy of continuous progress and individualization is
embodied in each curriculum area. We adhere to no one approach or parti-
cular technique, but diagnose the child's educational needs, and administer
to them accordingly. We provide essential enrichment experiences that are
a necessary part of our program in developing individuals that are educa-
tionally strong, happy, and well-balanced.

Miss Genevieve Knight

During the workshop session attention was directed toward:

the making of inexpensive visual aids using materials from the home and
classroom to teach basic concepts,

ways of introducing negative numbers at an early age via number lines,
beans in the bag, newspapers, stock markets, etc.,

use of games to encourage thinking and creativity,

the relationship of mathematics to the total curriculum--the use of pupils
for class attendance, milk collectors, etc.,

experiencing the joys of discovering--hence a better understanding of
how children learn by discovery,

language to use before and after certain concepts are taught,

the how and why -at certain levels of ‘understanding,

the advantages of a nongraded approach to the teaching of mathematics,
the relationship of reading to mathematics,

team - teaching,

mathematics workrooms and lab teachers,

the need of better administrative understanding of "I do - .T understand",
ways of gecting materials and speakers from the government,

knowledge of total mathematics program by supervision,

the role of the community and personal experiences in the understanding
of mathematics,
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John Goodlad

Highlights from Dally Press, Newport News, Virginia

June 292, 1%66

Nongraded Teachmg Arred
- For Elementary Teachers

By BOB FOTHERGILL

The need to recognize the dif-
ferences in each child's ability
to learn which underlies the non-
graded approach to teaching
was outlined for elementary
teachers, principals and admin-
istrators in a telelecture Tues-

- day at Hampton Institute.

. areie o i

7

i ftures on nongraded sschools, Dr

. John Goodlad,

The group of about 30 attend-
ing a month-long institute on
the nongraded approach to cur-
riculum were. addressed by Dr.
professor of edu-
cation at the ilniversity of Cali-
fornia, who has long been an
authority- on nongraded teach-

ing. )
In the first in & series of lec-

ERIC
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‘Ibecome thoroughly familiar with

Gocedlad outiined the ‘fund a-
mental changes that have to
take place before nongraded
schools come into existence and
labeled discussion and under-
standing of the nonpgrzded ap-
proach as the first step.

The second, he said, is re-
quiring those introducing non-
graded teaching to be folerant
of other views and a scheol sys-
tem trying the nongraded ap-
proach permitting some teach-.
ers i move into this area.

Year of Study I

he noted,.is that teachers should
the children. He recommended

effect should be one of study.
“Nongradirg is designed not
to disguise individuals, but to
reveal them by raising the ceil-
ing and lowering the floor to
meet a wide range of individual

'differences in the class group,”
Jhe said.

Dr. Goodlad warned, however,
they should stay clear of the

study of nongrading “organized]

around levels” from the mass of
literature that is available on
the subject, and noted many
nongraded schools were ‘“badly
contaminated by grading.”

‘““We have had the graded con-
cept of school for so long it has
been difficult for nongraded
schools to escape the graded
viewpoint,” he said. |

He said the nongraded school
needs a wider range of teach-
ing material than is provided
in the graded school to meet
with the individual differences,
since the .graded materials do
hot t meet the different needs.

ichild including differences in

But the most important step;
in any nongraded curriculum:,}

QOrganization -
The two necessary ways in
which a school is organized, he
noted, are the vertical system

in which the child moves up-
‘ward “in some kind of pattern®™
‘and the horizontal way i which
‘the child is assigned to a class

and teacher.

There are few choices in or-.
ganizing a school vertically, he,
said, but horizontally — or tne
basis on which children are
grouped, whether in size, abil-
ity, or achievement—has “hard-l
ly begun to be explored.”

In a group of 30 children, hc

'noted, there is a wide rangef

of differences from child to

energy. ‘“There are profound in-
dividual differences and we

need to recognize them,” he
said.
In the area of reading ‘it

‘would seem to me we have to
‘find & device that leaglizes and
authorizes a wider range of

the first year the sysftem is in|

e D

Gl dzale R i PURISL N N

reading materials,” he said.

‘ The increasing interest in the
nongraded approach to teacking
-See Teaching, Page 18, Coi. 2

® Teaching |
i Continued From Page Three

“rose out of a growing concern
for. the individual in a mass
;society,” he said, but warned
nongraded teaching is not a
solution to all educational prob--
lems.

“An educational diagnosis and
vescription for the indiviuual
s essential,” he said.

In charge of the institute,
which is being held in conjunc-
tion with ‘‘Operation Stepup”
for 100 boys and girls who are
being given an opportunity to
improve in subjects in which,
ithey are underachieving, is Dr. ]
Martha E. Dawson, chairman]|
of the department of element-
‘ary education.

Mrs. Helen H. Holston, head
teacher of the nongraded school
at HI, is associate director.:
‘Both institutes are sponsored’
under the Equal Educational
Opgortunltles Program of the

Department of Health,
Education and Welfare.. -
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Mrs. Irma Conw~11

—READING PROGRAMS —-
| New Teaching Approach
!Sm'd Hard On Teachers

By BOB FOTHERGILL

: 'The new approach in teaching
‘a youngster to read may take
more out of the teacher than
it puts into the child, but in
the opinion of Mrs. Irma Con-
well of Glastonbury, Conn., the
gxtra effort is worth’ the trou-
le. ' ;

. “The appraoch 1 stress is that
you've got to teach at the ‘gut’
evel—especially with disadvant-
aged children whose feelings
may be dulled because of lack
of affection in the home. You've
got to win their trust,” she said-

Mrs. Conwell, director of ele-
:mentary education at Glason-
tbury schools, lectured on in-
‘dividualized reading Thursday
and Friday at Hampton Institute
te the nongraded institute for
administrators and teachers - of
the disadvantaged. :

She noted Glastonbury has had
‘an individualized reading pro-
gram for the pasi seven years
and stressed it is not a method
of teaching and its importance
was in the structure of the read-
ing program. .

Use Every Method

“Within the structure we make
use of every method and tech-
nique. Our philosophy is to take
every child—accept him where
he is—and take him as far as
he can go in learning to read,”
she said. .

While there was no ‘‘ability
grouping” of the children she
noted. there were many times
the children were grouped with
the hasis being - the childrens’
inte . st in either animal stories,

jant ar. .
structure is basic to the kind
10; materials used in opening up
/the world of children's litera-
‘ture.”’ she said, “but at heart
iof the program is the confer-
‘ence between the teacher and
individual child.” - .
Also important, Mrs.. Conwell
said, is record keeping and
diagnosis of each child’s pro-
gress anurcjgcu deveioped by

de:- iive stories or a particular]

Highlights from Daily Press
Newport News, Virginia
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the child in relation to the book
being read. “The emphasis is
upon subjective evaluation and
use of a variety of tests and
inventories.” )

In all her lectures, she noted,:
she stresses the importance of,
a “master” teacher who can
work with the regular class-
room teacher in helping the
child to read., L

She noted that with the indivi-
dualized reading program the
child progresses at a speed re-
lative to his own needs whether
in nongraded school or at a
particular grade level. \

“Big Challenge”

‘““The big challenge with the
child from the disadvantaged
home,” she said, is to previde
the kind of experience that wili
improve his oral language back-
ground.

“Current research gives proof
that good listening and good

speaking skills are essential for
success in learning to read. In
any program for the disadvant-
aged the teacher needs to plan
experiences for the chiid that
will help to develop these lis-
tining and speaking skiils.

Mrs. Conwell had high praise
for the HI nongraded school,
which she noted is outstanding
in-the country.

“The school uses the individ-
ual approach . to teaching. of
reading and as I see it. is ful-
filling the 7 mnction of being on
‘he leading edge of educational
philosophy and practice,” she
said. - .

She praised Dr. Martha E.
Dawson; director of the non-
graded laboratory school, and
Mrs. Helen H. Holston, head
teacher, for their vision and
know-how as developed in' the
concept of the nongraded school.

{‘It 3 noped the teachers and
administrators attending this in-
stitue will go back and imple-
ment these ideas or help others
to improve .the quality of the
s See Reading, Page 18, Col, 7,
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instruction program,’” she said.

In the traditional conserva-
tive program, she noted, the
‘‘hasal” reader is the core of
the program snd it tells the
teacher what to do and what
to ask and how to motivate a
-story.
| Mrs. Conwell said this type
‘of book eliminates creativity of
the feacher and puts her in an
:area of craftsman rather than
‘professional. ‘

The second sspect of this pro-
gram is it tends to control vo-:
cabulary, she noted. “When
children come to school and
start to read they are alread
using complicated sentence pat-
terns,” she said. :

“Research by language scho-
lars has done much to point
out to educators the signific-
ance of oral language and its
pattern in learning. to read and
write,” she said. )

An important part of the
structure of -the individualized
reading program, she added, is
ithe principal of self-selection
and ‘self pacing in which the
child chooses his own books,
reading as many or as few as
he desires.

“However, it is important to
recognize that we’re not saying
the teacher sits back. It's up
to the teacher to get the child
interested in reading, then to

ace himself to do more read-:
mng. :
“From an interest in horses,
and hot-rods. it’'s important to;
see the child gets into better
literature. . .”

" With reading Mrs, Conwell
noted, ‘it is necesary to put aj
‘child into a position where he,
can succeed. ‘“No child learns
to accept failure by failing,”
‘she said.

. “It's a lot more work for the
teacher than the traditional way,
,but they’re our children. . .and
iShould they have less than the
best? The major cbjective is to
develop a love for reading. , .a
habit that will centinue -into
adulthood.” ‘. |

(L) -




INSTITUTE OBJECTIVES

The institute was designed to:

assist the participants in acquiring professional skill

in analyzing instructional problems and planning an
instructional program geared to the educational deficiencies
of disadvantaged pupils within a nongraded classroom.

assist the participants in improving the quality of
instruction in desegregated classrooms through a nongraded
approach to instruction.

stimulate and assist underachievers and/or disadvantaged
children in improving their academic skills through a
nongraded approach to teaching and learning.

Understandings and Attitudes

In realizing the objectives of the institute it was hoped that the
participants would gain some basic understanding of the nongraded structure
and the dimensions of individualized instruction. Weekly evaluation
reports (See.Appendices K and L) were given to the participants in which
they listed the concepts they had acquired during the week in regards to
individualization of instruction, nongrading, problems occurred by desegre- -

" gation, and learning problems of educationally disadvantaged children.

A General Workshop Evaluation Form was used during the final week to
further determine changes in attitudes and understanding in regards to race.
The emphasis upon race was included in the general form to see if experiences
which were given dur. .y the institute had possibilities for developing good
human relations and coping with instructional problems occasioned by
desegregation.

The understanding and attitudes noted by the participants are presented,

+1
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Understzz_ing of the Nongraded Approach to Curriculum

Thkz participants revealed the following understapdings of the non-
graded zrproach on their weekly evaluation ferms. They pointed out that

the nongraded approach:

O
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involves
involves
involves
involves
involves

conitinuous growth

grouping by need

individualized instruction

pupils working on their own level
use of a variety of materials

deemphasizes failures
emphasizes success
emphasizes continuous readiness

involves
requires
requires
requires

tezam work and commitment

a change in teaching behavior
student participation in decisions
a challenging program

means different things to different people

requires
requires
requires
requires
requires

Understanding

staff readiness

study of existing programs

extensive study before initiating

flexikility in choice of subject matter
flexibility in short term and long range schedules

of Individualized Instruction

The participants noted that individualized instruction:

provides
requires
requires
provides

for individual differences
a variety of materials
personal observation

for better communication

is geared to child's learning rate

provides for male-female differences
requires a different method for different pupils
demands flexible grouping "

meets needs of each pupil

s not a
requires

cure all
creative teaching

eliminates pressure and tensions of group standards

requires

greater teacher preparation

eliminates the use of one adopted series of books
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TABLE V

THE NONGRADED APPROACH AND DESEGREGATED SCHOOLS

Participants Comments As Result Of Institute Experiences

Value to Negro Pupils

T

Value to White Pupils

"The Nongraded Approach makes an
easier task of establishing a self-
image which is very important to

a child's progress and sense of
security."

"He has a better opportunity to
share more experiences. He has
an opportunity to experience a
kind of relationship that a
segregated classroom would not
provide."

"Each child is able to have a
self-image of himself. There are
nc labels as to what can and’can-
not be done."

""Nongraded approach to curriculum
encourages Negro students to
become involved in the total school
life."

""Children will be able to mingle
with children of the other race

and will learn from each other

some of the skills that are taught."

"The child gains self-confidence
because he does not have to compete
with others."

"Nongraded approach would benefit
all pupils no matter what their
background, race, etc., because

(1) it allows the child to progress
at his own rate, (2) reduces his
failure and gives him a better
understanding in accepting his own

limitations."
33

Same

Same

Same

"Gives the white pupil a better
understanding of the Negro child
because of the close relationship
in a Nongraded classroom."

Same

"Provides opportunity for better
understanding of other races. Pupils
will become more tolerant."

Same
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Value to Negro Pupils

Value to White Pupils

"It gives them an opportunity to
establish themselves for what merits
they possess before they are to be
judged academically."

"I feel that Negro pupils have a

better chance of adjusting in a
changed sociological situation."

"Negro students will not be uncom-

fortable because they are continuously

progressing. They are not being
compared with the whites."

"The absence of supression in the
classroom atmosphere will enhance
the learning potential of students.
Segregation in too many instances
inherently exhibits this character-
istic."

"The nongraded approach, in my
opinion, prevents the act of segre-
gating Negro pupils in a desegregated
classroom, because homogeneous group-
ing is not practical in a set-up

of this type."

'""Nongrading lets each child progress
in his own way at his own rate and
compete with his own record."

"I think white students have a
chance to learn that the stereo-
type which they may have been
taught to expect can be exploded."

"These pupils will grow to appreciate
the worth of the human being. They
will learn quickly that no race of
people because of color is inferior
to them,"

"These students in tomorrow's

society will be far advanced because
of their ability to adjust, and their
knowledge of races.'

"The nongraded approach helps
pupils of all races, abilities,
interests and sexes to mix. The
contact gained from this approach
helps pupils and teachers to under-
stand each other."

+4
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VALUE OF THE NONGRADED SCHOOL TO THE EDUCATIONALLY DISADVANTAGED

As a result of the experiences in the institute the participants felt
that the nongraded school would be of value in educating the disadvantaged. j
A sample of the participants comments are presented. The Participants stated

that the nongraded approach:

"Reduces the fear of failure and eases the tensions which are
inherent in the disadvantaged."”

"The nongraded approach helps the disadvantaged to build concepts
and have faith in himself."”

"Gives them the opportunity of succeeding at their own rate of
speed. It enhances and encourages their self-image. It
diminishes frustration and discomfort."

"Is a boost to self-esteem because of no failure. Fleéxibility
helps the childs emotional health."

"Permits great flexibility in the handling of individual problems
and limits experiences with failure."

“"Gives pupils who are educationally disadvantaged a chance to
work on their level of development without suffering the
embarrassment of trying to keep up with other pupils whose
experiences and abilities are different from theirs."”

"Reduces the competitive aspect of the school’s experiences
for the child whose environment and background have not
equipped him with abundant experiences. Reduces the element
of defeat.”

"Gives more flexibility in really taking the child where he
is and moving him from this point, without experiencing failure
and comments from his peers.”

"Allows greater freedom to meet the individual needs of the
disadvantaged."

"Gives the teacher the opportunity to meet the need of the
individual child. The cultural enrichment program of the non-
graded school is a benefit to these children.

"Will allow more time to work with the wide range of abilities.
It will also allow an opportunity to provide some of the
experiences that the pupil will need to adjust satisfactorily."

4 5
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UNDERSTANDING OF PERSONS OF ANOTHER RACIAL GROUP

Throughout the institute there were numerous opportunities for the
participants to work with individuals of another racial grour "he non-
graded classroom provided a laboratory for the participants to see a
desegregated classroom in action. The institpte staff and the consultant
staff were bi-racial.

An attempt was made to determine if there were any changes in under-
standings and attitudes as a result of the experiences which the partici-
pants had during the institute.

Table VI presents the participants response to the question on

change in understanding. (See Appendix M for General Evaluation Form)

%
TABLE VI

CHANGES 1IN UNDERSTANDING AS RESULT OF INSTITUTE

Changes in Understanding

Yes Number Percent N Nuniber Percent Number Perceént '
= o No response
17 57% 12 40% 1 3%
Participants Comments on Understandings
of Persons of Another Racial Group

Attitude Prior to Institute Present Attitude

1. "It was my understanding that 1. "I now believe that all educators
the attitudes of all white Have an interest in the worih of
people were the same. I con- people regardl?ss to their racizl
tinued to believe that they group. I beligve that continuvous
were superior to all other asscciation wi/ll provide avenues
racial groups." to total development and under-

standing of all peoples."

46
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Participants Comments on Understandings
of Persons of Another Racial Group

Attitude Prior to Institute

Present Attitude

O
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"Very doubtful about an 2.
integrated situation"

"Had not had the experience of 3.
working with the other group.

I only knew what had been

passad on,"

"In the past I have accepted. 4.
the Negro as an individual but

I have been disadvantaged as to

the lack of words to relate to
others who will not nccept the

Negro as an individual."

"A member of the other race 5.
may feel that you are an

inferior teacher because of

your race. Their teaching
techniques may be different

because of the availability of
materials."

"I at one time felt quite 6.
inferior with the other race.

I kept wondering what they

were thinking and how would

they take me."

"I was somewhat consciocus of 7.
color. T had a tendency not

to approach to start conversa-

tion or ask for suggestions."”

¢ 7

"I feel that the other racial
group wants to be accepted by us.
I don't find communicating with
the other group a difficulty

any longer."

"Teachers as a whole are concerned
with children and their progress
no matter who they are. I found

a new and pleasing image by
attending this workshop."

"This institute has taught me

to be able to communicate with
these individuals. Lack of
communication can cause failure."

"Teachers are teachers regard-
less of race.'"

"Tt has been a pleasure and I
have really enjoyed working
with all the participants re-
gardless of race, color or what
else. I felt I cculd contribute
something to the group."

"I am no longer conscious of
differences of color and there-
fore no hesitancy in working
with other racial groups - Lost
prejudice."
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Participants Comments on Understanding
of Persons of Another Racial Group

Attitude Prior to Institute

Present Attitude

10.

11.

12.

"] felt there would be resent-
ment among the racial groups;
each group would have some

little corner all to themselves.”

"I have always hoped that I would
accept people as I found them,

as individuals with race only a
classification. I have had some
fine racial experiences as well
as a few unpleasant ones."

"T did not know if their methods
of teaching were differant
from mine."

"My understanding of Negroes
was studied and perhaps
stilted."

"1'd not been exposed to the
personal feeling of Negroes
nor had @iy real equal
social reliationship with
them.,"

10.

1l.

12.

"To my surprise and prejudice
thoughts none of these occurred.
It was proven that regardless
of race or creed people can
learn and work together as
intelligent human beings."

"] had not realized the extent
of segregation or the warped
feeling it has left many
individuals with and I do mean
individuals of both races."

"They are no different than I
am, We both believe that the
child is important in any
school, and we should meet his
individual needs."

"Interrelating with Negro

participants has deepened my

understanding of them both as

a racial group and as individuals.

The Negro directors and the Negro
participants themselves have

effected in me greater appreciation,
admiration, and love for them." ’ ;

"The desires and appreciation of
those of the Negro are now under-
stood. This summer I feel that I
have acquired many new and wonder-
ful friends. 1 respect my friends
of Negro origin and would feel
free to ask their help at any
time."

4¢3
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TABLE VII

THINKING ON TEACHING AND LEARNING PROBLEMS QOF NEGRO AND WHITE PUT LS

Participants Comments As Result of Institute Experiences

Negro Pupils

White Pupils

"Negro pupils are just as eager
and full of enthusiasm as any other
group of pupils'.

"More Negro children are in low income
bracket. Greater need for experiences
which will motivate'.

"Negro child limited ia experiences
essential for building verbal skills"

"Children are children regardless
of racial factors'",

"Freedom in the classroom appears
conducive to learning'.

"Same learning problems"

"Pupils educationally inferior when
coming from an all Negro school to
desegregated situation"

"Appear to feel the need for
attention"

""They appear to have one strike against
them by being Negro. Deficient in
communication skills and meaningful
learning experiences"

"Large numbers had difficulties
with language usage"

"Reaction was the sam: =- [legro pupils.
T don't see any diffe..-. .

"White pupils also need experiences
and enrichment. They need to learn
and appreciate the background of
other races'.

"Many individual white pupils
limited in mastery of skills"

"Same as Negro pupils"

"Pupils have a better opportunity
to know the Negro child".

"Same learning problems"

"White pupils totally ignoxrant of
the historical role the American
Negro has played in the development
of America"

"White pupils blend into the learn-
ing situation and tend to display
friendly attitudes"

"Problems vary with the background
and ethnic group”

"Problems vary with the wipanity
from which the pupiis e %

+9



TABLE VIII

THINKING ON THE PROFESSIONAL SKILLS OF WHITE AND NEGRO EDUCATORS

Participants Comments As Result of Institute Experiences

Negro Educators

White Educators

'"Negro and white educators
appear to have the same skills.
Negroes have been led to
believe that white educators
are superior to them. This
institute disputed the belief."

"Skills vary with individual
teachers. The degree of
deficiency has nothing to do
with color.”

'"Most educators lack clear and
concise skills for meeting
individual problems of deprived
pupils."”

"Negro educators seem to be
working more diligently to
become better educators than
whites. They know that they
can reach their goal through
education only."

"I sincerely believe Negro

educators have greater profession-

al skills."

"This is the first time I have
met Negro educators on a grand
scale. I have been over-

whelmed by their high caliber.

"The professional skills of
Negro and white educators are
the same."

"Same statement applies to white
educators."

""Same statement applies to
white educators."

"They are not superior to
Negro teachers."

"They are not as skilled as the
public has been led to believe.,”

S0
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METHGD

It is impossible to make a clear distinction between method and
content. A variety of approaches were used. Each visiting consultant
was asked to give the director some indication of the methods he wished
to use in working with the participants; this in itself provided interzst-
ing approaches. In the course of the institute there were the usual
lecture discussion sessions but in addition there was:

an interesting question and answer session in which the
participants asked questions of John Goodlad in his
home in California where he had given his tele-iecture.
This session pyoved very fascinating and made the
participants aware of the great educational resources
they have with a telephone.

there were workshop sessions in which the participants
developed concepts to be presented in social studies, made
mathematical aids from common objects such as beans, egg
crates, tongue depressors, etc.

there were experiments in which the participants actually
demonstrated scientific concepts.

there were role playing sessions, especially effective
was the session in which the psychologist hdad the
participants to act out problems faced by disadvantaged
youth.
there were numerous uses of filmstrips, overhead projector,
tapes and films within the general sessions and in the
nongraded classrooms,

Fach institute participant spent one ..eek teaching and observing

in the Hampton Institute Nongraded Laboratorxy as a part of Operation Step-

Up. This method was rated as the most beneficial of all the institute

experiences. Prior to going into the classroom there was some apprehension,

especially among the principals., However, at the end of each week the

interns repeatedly stated that they wished they could have more time in the

Sl

laboratory school classrooms.
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INTERN PROGRAM FOR PARTICIPANTS

Participants spent one week interning in the Laboratory School. During
this time they engaged in all related activities of Operation Step-Up. As
their teaching-learning phase in the curriculum areas, parti_.ipants engaged
in the following activities:

A, Individualized Reading
diagnosing reading skills of individual pupils
determining proficiency levels of oral reading activities
develr . ing meaningful independent activities based on
individual needs
constructing teacher and pupil records for reading weaknesses
and strengths of pupils

B, Language Arts
providing motivation for creative writing experiences
assisting pupils with good grammatical usage in oral
and written language

C. Mathematics
developing and compiling aids for discovery of concepts
in mathematics
providing mathematical experiences related to every day
social experiences

D. Social Living

providing stimuli for aiding pupils in understanding other
cultures through special projects such as conmstructing
3-D maps, planning and execu:ing an Indonesian brunch,
dramatizing occupational differ2nces including parachute
jumpers and other miiitary personnel .

assisting pupils with discussions, reports, and projects
centered around curreni: events

The participants assisted in other class related activities which gan
insight into problems connected with teaching and learning. 7Thase included
the lunch program and the daily sccial and culture. enrichment aciiviiies.
A detailed report of Operation Step-Up is included in part II of this

report.

S
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INTERN ASSIGNMENTS

July 1 - 7
PARTICIPANT UNMIT ASSIGNED TINIT TEACHER
Susie Bates (1)¥ Primary Unit L. Shipman
Alice Chiles (K) Primary Unit L, Shipman
Jessie Lee (2) Primary Unit M., Williams
Willie Matthews (Reading Teacher) Primary Unit M. Williams
Peggy Phillips (6) Intermediate Unit E. Wilson
Charlie D. Polk (5) Intermediate Unit E. Wilson
Leola Turpin (Reading Consultant) Intermediate Unit R. Atkinson
Bertha McDuffie (2) Primary Unit L. Shipman

July 8 -~ 14
Anita Hall (6) Intemediate Unit R, Atkinson
Sister Cyrilla (Principal) Intermediate Unit E. Wilson
Dorothy Hosley (2-3) Primary Unit ' L. Shipman
Mary Murray (2) Primary Unit M. Williams
Ruth Wynn (5) Intermediate Unit E. Wilson
Mary Walker (2-3) Primary Unit ' M, Williams
Margaret Moss (Supervisor) | Primar;” Unit L. Shipman
Melvin Moore (Principal) Intermediate Unit R, Atkinson

July 15 - July 21

Sister Moira (Principal) Intermediate Unit R. Atkinson

Osmund Jordan (Princial) Intermedizte Unit E. Wilson

Rhea McKee (2) Primary Unit M. Williams
Q Margaret Polce (6) Intermediate Unit R. Atkinson

S 3
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July 15 - July 21, cont'd

PARTICIPANT UNIT ASSIGNED UNIT TEACHER
Ruby Sansone (7) Intermediate Unit E. Wilson
Juanita Taylor (Chairman Non~ Primary Unit L. Shipman

graded Program)

Ruth Wyche (6) Primary Unit M. Williams

Ju}y 22 - July 28

Julia Carter (Principal) Intermediate Unit R. Atkinson
Thomas Lassiter (4-5-6) Intermediate Unit R. Atkinson
Sadie Penn (Chairman Department Primary Unit L. Shipman
of Elementary
Education)
Dolly Richafds (6-7) Intermediate Unit E. Wilson
Eva Stinson (Kindergarten) Primary Unit M. Williams
Elmer Wynn {Principal) Intermediate Unit E. Wilson
Laurenia Beverly: (4). Primary Unit M. Williams

*Teaching assignment in local situation

S 4
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ACTION PROJECTS

The institute members were divided into two categories: the super-
visor-administr- 3 and the classroom teachers. These groups were
developed to permit the participants to function in relation to their
status roles in the parent school system.

The administrative group, under the diresction of Mr. Richard Gale,
developed meaningful data in relation to each membetr's school system and
devised a packet cf materials which would serve as &z source of relevant
information for the administrator seeking to initiate a nongraded program
for the disadvantaged in his respective school system.

The teacher group under the direction of Mr. Douglas Bowles approached
the topic of individualization of instruction in the nongraded program
fr.m the frame of reference of the teacher of the disadvantaged. The
materials resulting were designed to provide a meaningful source of
informat_on from which the participant could expand as the need arose.

Groups met separgtely under the guidance of their directors for
approximately one and one half hours each afternoon. These groups were
subdivided in such a fashion as to utilize individual abilities, interesté
and experiences for the b%nefit of the total group effort.

The directors counseled, advised and participated directly with the
sub-groups or the individual members on a tutorial basis with a strong
emphasis upon independent study.

The sub-groups returned their materials to an editorial committee
wtich functioned as the coordinating group for the total project report.
The cvb-groups also gave an oral presentation of their portion of the pro-

@ ‘ect so that the entire group could evaluate the pruject.

LRIC § &
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Training sessions were held from Monday through Triday. The partici-
pants put in a full day from 8:30 a. m. to 4:30 p. m. The period from
8:30 to 2:3C was devoted to teaching, planning, lectur s, discussions and
demonstrations. The rest of the day was used for action projects, library

work and conferences with the staff.

S6



50
TEACHING AIDS

The institute was designed to increase the participants' familiarity
with a variety of teaching aids. For example, the consultants' talks were
taped and filed in the curriculum library for individual listening.

Film strips, slides, overhead projectors, and motion picture projection
equipment was available fon consultant use as well as for the iuternship
and the project presentations. One ccnsultant, Dr..Charles Glatt, showed
an excellent sense of the value of prcjectuals., His talks were enhanced
~hrough charts, graphs, and demographic maps prepared on transparencies for
overhead projection. He utilized a multi-media approach with two slide
projectors showing comparative data in addition to the transparencies.

The interns ware encouraged to motivate the laboratory school students
toward individual study through the use of film strip viewers, recoxrd
players, and tape recorders. Staff instructor, Richard Gale, provided
junction boxes for use with tape reccrders to set up multi-listening posts.
The laboratory school was equipped with study carrels developed for multi-
listening activities. The lLaboratory school staff members encouraged the
interns to develop creative teaching aids.

The Curriculum Laboratory contained a variety of materials, pericdicals,
books, study reports, etec. A bulletin board continually carried current
news items on topiecs related to the disadvantaged, non-gradedness, and
individualized procedures.

Each student was given a portfolio folder in which he placed approx-
imately fifty articles on topics discussed during the institute and related

articies of interest. The consultants, prior to arrival, sent materials

)
Rj}:«which were proccssed and distributed. All the folders on nongraded schools

ER
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listed in the Appendix were available. All articles listed in the period-
ical reading list were also aQailable. Selected articles were placed in
plastic folders, zerox copies of significant articles on nongraded schools,
individualized instruction and desegregation were processed and distributed.

Two to three copies of the books listed on the reading list, Appehdix 1,
were available in the curriculum laboratory. The institute secretary, office
and curriculum laboratory assistants were on duty throughout the day
processing instructional materials, circuiating matarials, and assisting
the participants in securing information on topics selected for action
projects and classroom use.

All training materials were exhibited during the last week of the in-
stitute so that participants might check to see if they had all the
materials distributed in their folders and notebooks, bulietins, and’
films which they might request for in-service meetings in their local
schools.

Due to the wide variety of materials available and the range of
interest among participants, it is impossible to pick put specific instruc-
tional aids which were maore valuable than others. No doubt the greatest
value of the aids will be determined by how much of what they were exposed
to will be utilized in their local situations.

Vin evaluating the institute,ithe participants were asked to evaluate
the availability of instructional aids and also to evaluate them in
relation to fopics of concern. It may be noted froé Table IX that 40
per cent felt that the iﬁstruétionai aids were numerous and an additional

43 per cent felt that the aids were adequate.

3
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TABLE IX

AVAILABILITY OF INSTRUCTIONAL AIDS

The instructional aids were:

Numerous Adequate Inadequate Limited
No. ~ Percent No. Percent  No. Percent No. _ Percent
15 50 13 43 0 0 2 7
TABLE IX A

VALUE OF AVAILABLE AIDS IN RELATION TO AREAS OF CONCERN

The instructional aids were:

Most Valuable Vaiuable Average = "~ Poor
No. - Percent No. Percent No. Percent No. Percent
17 57 11 37 2 7 0 0

S 9




CONSULTATION AND GUIDANCE

Participants were able to consult with the following individuals:

Dr. Martha Dawson - Project Director

Mrs. Helen Holston - Associate Director

Mr. Douglas Bowles - Instructor

Mr. Richard Gale - Instructor

Master Teachers in Operation Step-Up

Fifteen consultants visiting the workshop

Within the framework of the workshop, 3:00 - 4:00 p. m. was the indi-
vidual conference time for participants to meet with the director, associate
director'and/or instructors. The instructors held individual conferences with
partvicipants during the first week as a meahs of becoming directly acquainted
with the particular school system which each team represented. Numerous
individual conferences and small group meetings were carried on continuously
hy the staff.

During the intern experiences the participants spent oﬁe hour each day
eplannihgbahd conferfing Qith the'sqpervising teacher. Mrs. Helen Helston
‘also conferred with the ihterns and guided them in planning activities for

the boys and'girls. | |

As each eonSultent visited the workshoplhis schedulebwas developed

se'es to allow timehfor individdal e0nferehees With patticipants.

The 1nformai atmosPhere of ‘the workshop made- it possible for much

addltlonal dlscuss1on thch was unSCheduled but profitable for both
.parthlpaﬁtS and instructors. The opportUnity for individual consultation
was apprec1ated because partlelpants were: anx1oue to descrlbe their school
system and its needs as they searched for new ideas either in pupil
'organlzatlonal plans, opportunities for planning for individualized
ihstruction,kor'SP c1f1c euggestlons for nongradlng the school and

S
| [:RJ!:neetlno the educational problems of disad t d 1
). P ea isadvan age pupils.



54
INFORMAL PROGRAM

In the afternoon of the first day of the institute an informal
reception was held at which time the participants and staff introduced
themselves and discussed routine institute procedures and organized
into weekly social committees to serve as hostesses during the morning
break. A social committee for a final social activity was also organized
during the initial meeting. Individuals volunteered for the week in which
they would serve. Persons living in the local community (tidewater area)
divided themselves so that someone familiar with the community was serving
each week.

Interest in planning for the break grew and led to afternoon planning
and home visits between 16cal participants and visitors. The break periods
were filled with a variety of cool refreshing drink' to a light brunch.

The break periods were from 10:00 to 10:30 a. m. The refreshments we:
served in the colorful resource room in the Labpratory S8chool. During

this period the visiting consultants, institute staff, and participan
debated ideas presented and engaged in warm fellowship. This activit with-
out q’doubt did much to bring cohesion to the group.

The bus tours to Richmond, Virginia, and Norfolk, Virginia while planned
priméfily as educational experiences proved to be-of social significénce as
well. These activities, while not gvaluated in the same manner as the
~routine activities were rated as outstanding by the pafticipants in broaden-

ing their horizons and giving them a great deal of persoﬂal satisfaction.
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At Baker School the participants had a continental breakfast, lunch in
the school cafeteria, and the Baker faculty gave the group an informal
recepiion in the afternoon.

The Norfolk Tour was taken on a Saturday. The tour, while emphasizing
cultural enrichment for boys and girls, provided an opportunity for the
participants to visit many places of significance. Many of the local
participants pointed out that they had not had an opportunity to tour some
of the places visited. The McArthur Museum and the tpur cf ehe Maval
Station were of special interest to all. Lunch at the beautiful Botanical
Cardens gave the participants a mcst unusual experience.

On the evening of the last Thursday of the: institute the participants
and guests had dinner and saw the play "Janus" at the Barksdale Theatre
in Hampton. Following the play the participants were invited to have
coffee with the cast. This event proVed to be very nostalgic and no doubt
lead to closer understanding and mutual respect among the participants who
represented a variety of regional backgrounds.

All of the visiting consultants remarked about the human relations
and fellowship which appeared to exist among the participants.

The informal activities no doubt played a treniendous role in changing
‘attitudes and developing good human relations; The staff noted a great
deal of change in individual participants. As the institﬁte ended it was
evldent that the participants had learned to respect #nd recognlze the
individual dignity of each other regardless of race, religion, or regional

origin.

&2
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INSTITUTE FACILITIES

411 the facilities of the Department of Elementary Fducation and the
Nongraded Laboratory School were used for the institute participants and the
boys and girls in Operation Step-Up.

The Curriculum Laboratory was open from 8:00 a. m. to 5:00 p. m. daily.
This facility housed all the training materials for the institute as well
as curriculum guides, filmstrips, an overhead and niovie projectors:,. Tape
recorders, typewri.ers, duplicating, mimeograph, and photo copying machines
were also available. Professional books, trade books, textbooks, professional
journals and reference books were located here.

A seminar room and an additional classroom were available for .lectures,
workshops, and group meetings. The Resource Room was utilized for listening
to tapes, social activities, and projects in connection with classroom
activities with the boys and girls.

The facilities were amplej however, on.commenting on the facilities,
the majority of the participants felt that air-conditioning in at least
one room where lectures were held would have added immensely to the available
facilities. In spite of thé absence of air-conditioning Table X reveals

a high rating for facilities.
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TABLE X

INSTITUTE FACILITIES

57

The institute facilities were!

Zxcellent Good
No. Percent No. Percent

12 40 18 60

Fair

No.

Percent

0

No.

0

Poor

Percent

0

o4
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PARTICIPATION OF LOCAL SCHOOL SYSTEMS

The institute was not limited to individuals from local school districts.
Institute announcements were sent to appfoximately two thousand educators
on the Hampton Institute's summer school mailing list. This list included
school superintendents, directors of instruction, principals and super-
visors, in a wide geographical region. Due to 1a§eness in receiving the grant
the announcements were sent at a time when schools were involved in closing
acfivities, and summer school plans had been previously made by many educators.
Superintendents of schoals in Hampton, Newport News, Norfolk, Virginia.
Beach, York County and Williamsburg were also asked for permission to circulate
announcements of Opeiition Step-Up to the pupils in their schools. A form
granting permission was received from Norfolk, Neﬁport News, Virginia Beach,
York County and Williamsburg. The fact that all of the school systems but
one responded was indicative of the willingness of local systems to cooperate.
The institute roster includes participants from Hampton, Newport News,
Suffolk, New Kent and Amelié._ Upoﬁ the request of the particihanhs, the
superintendents or dlrevto s of lnstructlon in the above named districts
sent letters recommending each participant as an individual who would be able
to’profit'from the institute, as well as assume some leadership in their
iocal school or bchool dlstrict in an in-service program dévoted td a study
of the ‘nongraded approach tp school orga11zat10n and currlculum
Superintendents and other school. admlnlstrators outside of Virginia
also sent 1ett¢rslrecommending’each partihipant. Mzany of- these letters

stated that the applicants would be used in leadership roles in in-service

programs., | . é 5

-
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PLANS FOR FOLLOW-UP

Copies of the institute foliow-up procedures were distributed to the
participants during the last week of the institute. This outline is presented
below:

August-September

The institute director will send a letter to superintendents and

principals informing them of the general experiences of the

participants during the institute.. A copy of the follow-up
activities will also be included in the letter.
September-October

Each participant will receive a copy of the Interim Report.

The superintendent or appropriate administrative officers of the

participants school system will be sent a ccpy of the Interim

Report.

November-December
Participants will be egpected to send the dirzctor.a progress

report.

On-Going Activitigs

Follow-up Consultant Service

The'director will be a?ailable‘to gserve as consultant in th§¢school or
ééhool district of the pérﬁicipants; aThe participants Qill be expectea
H£; ;oﬁ£er>Withrtﬁe.éi;éétdr so that séheduling can be arranged. Traveling
expense, per diemiexpenses.and consultant's fees are supported frém the

institute contract.

64
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In-Servicde ‘Professional Kits

Participants may contact the Director for instructional materials used
during the institute if these materials are needed for in-service study.
Films, and filmstrips will be available for one week. Looks and other
printed materials will be available for two weeks. Tapes will not be
available for mailing.

Mailing expenses must be taken care of by the receiving school. If
materials are damaged or lost the receiving school is expected to replace
the macerials. All kits should be insur=d. When kits are returned the
Tnstitute Secretary will mail the receiving school a clearance sheet which
will note that materials have been returned in good order.

Professional Newsletter

Institute instructors and participants are expected to exchange infor-
mation on topics related to individualization of instruction, nongrading,
teaching the disadvantaged and problems occasioned by desegregation. In
‘addition, participants are asked to share interesting experiences which
~are related to ideasvpresented duriag the institﬁte and action projects.
All information shoqld be sent to the Director and she, in turn, will send

out a Newsletter when sufficient materials are received.

On the weekly team evaluation form the teams were asked to list ideas

presented during the week which they felt would bé_of-value”and>practical-~

for their school or school district. They were also asked to anticipate
problems which they might have in implementing the ideas presented as well

as describe the type of assistance they anticipated needing. This infor-

60

mation will be used in planning follow-up conferences and selecting materials

for professional kits.
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OVERALL EVALUATION

The objectives of the institute were realized. The participants com-

pleted the training session with:

More insight into the dimension of nongrading.
Positive attitude toward the educationally disadvantaged.

The realization that desegregation of pupils and facilities
present no uaique educational problems.

The realization that boys and girls, teachers, and administratoxs
can work effectively in a bi-racial educational setting.

The realization that the nongraded approach to school organization

_and curriculum offers many possibilities for the meeting of the

educational needs of pupils with wide variations in academic
and social backgrounds.

The realization that an individualized approach to instruction
is essential in all teaching situations but mandatory in
teaching the educationally deprived.

The realization that the initis’ ~~ - nongraded school should
be preceded by one to two y¢© ntrateda study of exist-
ing educational problems.

The realization that the nongraded approach has some limitations
and some existing programs’ have .increased -learning barriers
and frustration (especially programs which have replaced grades

by specific reading levels which follow an adopted text).

The interpersonal relationships among all the members of the imnstitute,

staff, participants and resource persons were excellent and rewarding. For

many of the participants the institute was a first experience in working

on educational problems in a bi-racial setting. In the context of this

report changes in understanding and attitudes were presented.

The participants and staff recognized that the development of action

projects required more direction and research than was available during the

training session.

O
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It was felt that during the institute more emphasis should be placed on
exposing the participants to consultants and experiences which may not be
available in their local teaching situations. Therefore, action projects
were not finalized but organized as tentative projects to be expanded as

each individual attempts to try some of the ideas within his local situation.

69
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Participants Overall Evaluation

Farticipants were asked to comment on what they considered the most valuable
experience and least valuable experience of the institute. Individual par-
ticipants stated that the most valuable experience of the Institute:

1. "was being exposed to the thinking of many different authorities

on the subject of nongraded schools,”

9. ‘'wyag the visit to a nongraded school in .operation.other than

in the Laboratory School,”

3. '"was hearing consultants who brought a wealth of information and

shared it so freely,"

4. 'was recognizing how inadequate some of my classroom techniques

were and how individualized techniques could help my students.
to develop more at their own rate of progress,"

5. "wyas the experience of working with the children in the laboratory

school and working with participants in the institute,”

6. '"was meeting Negro educators on their own ground, trying to

become a part of them as they might try to become a part of a
p;edominantlylwhite group,"

7. (”waé associatioﬁAwith top administrators directing the program

and receiving guidance from a master teacher,"
8. '"was having the 6pportuni;y to wofk with Mrs. Wilson, hear
Goodlad, Green, etc.,"

9. 'was meeting outstanding educators and many new friends. Teach-

ing in a nongraded school,"

10. "was the many and varied types of speakers recruited to work

with the group, and the follow-up discussions held after

o | B ea“c'}‘l“sﬁvééker‘,"" . 7 0
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11. ''was interning and math demonstrations and other demonstrations
that can actually be used,

12. '"was getting to sit and converse with people of many and
varied cultures,"

13. '"was the in-service experience and the lectures of Dr. Green,"

14. "was having such loving and dynamic consultants: namely,
Dr. Dawson, Bowles, and Gale. Being accepted into a predom=-
inantly Negro society,"

15. "was the daily living and working with people with different

backgrounds,"

16. '"was the institute as a whole and working in a desegrated
situation,"
17. "I was most pleased to find this scientific approach. It has

been my previous experience to find most educational institutions
biased in their own behalf. If two sides were presented or - .as
usually in a derogatory light."

Th~ overwhelming majority of the participants felt that all experiences had

value. Some individuals fglt that:b

1. "fheltime'spent in'the classroom was too short.”

2. M"Some of the lectures repeated what we could have réad."

3. “Assisfing with childfen in the lunch room while interning was a

' waste of time."

Comparison With Other Courses

Participants were asked to rate the institute in comparison with other
“institutes, workshops, in-service and graduate courses in which they ‘had previously
enrolied. The dqga presented in Table XI indicates that the institut - ccpared
favorably .Wlth other courses. "71 |
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TABLE XI

Comparison of Iastitute With Other Courses

In this institute I learned: Number Percent
less from this institute than from any other 0 0
less than the average course 0 0
about as much as the average course 3 10
more than the average course 14 47
more than in any other course 12 40
no response 1 3
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EVALUATION PROCEDURES

Evaluative procedures were czveloped by the staff in four categories.

A participants' Weekly Evaluation Summary was designed to examine re-
action to the consultant during the week, and to reflect, understandings of
the nongraded approach, of individualized instruction, of the educationally
economically disadvantaged. In addition, the instrument attempted to focus
upon attitudinal changes. Provision was also made in this instrument:.for the
participants to react to the workshop and to suggest modifications. Each
weel, the instrument was completed by all the participants, including thcse
involved in the internship.

A Weekly Team Evaluation was designed to reflect a specific school
system's present and future concerns in regard to nongrading, desegregation,
and the problems of the disadvantaged; It was hoped that this instrument
would identify reactions to the content presented throughout the weeik. How-
ever, the results froﬁ thislinstrumental tended- to concentrate on curriculum
and administrative problems within the school system.

An Intern Evaluation was designed to give participants, unit teachers.

‘and the Institute inStructors soxne indication of the intern's skill in ..

individualization of instruction within a nongraded classroom. The instrument

-was used by the intern for self-evaluation as well as for the master teacher's

evalUétionfﬁ A_three‘point'rating scale was constructed to éésess Attitude
and interest, Classroom-Maintenancé,‘Curriculum and Instruction, and Iﬁdivid-
ualization of Instruction.

A Génefal Evaluatipn Form was given the participants during the last

week of theiinstitute. This instrument was designed to get a more objective

generél'evaluation of the institute,; The participants were asked to leave

Aruntox: providea by eric [ B
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their names off the form and turn them in to the secretary in a sealed envelope.
Data from this instrument has been recorded throughout this report. It proved
to be most vaiuable in determining changes in attitudes and understandings in
regards to problems occasioned by desegregation. It also pinpointed areas of

strengths and weaknesses.

SUMMARY

The information presented in this report is only a sample of the subject
matter, ideas, attitudes and understandings, developed during the five-week
training session. The participants had a very extensive program in a rela-
tively short period. It is felt that there was ample time in the training
period and that the "gaturation techniquas! used to present content were
highly effective.

It is hoped that as the participarts work in their local communities

many more intrimsic values will be realized from the summer experience.
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PHOTO HIGHLIGHTS




INSTITUTE STAFF

Seated: Mrs. Helen H. Holston, Associate Director;
Mrs. Roberta Atkinson, Master Teacher; Mr=. Martha
Williams, Master Teacher; Mrs. Emmy Wilson, Master
Teacher; Dr. Martha Dawson, Institute Director.
Standing: Mrs. Mildred Johnson, Secretary; Mr.
Richard Gale, Instructor; Mrs. Lena Borden,
Laboratory School Secretary; Mr. F. Douglas Bowles,
Instructor; (Mrs. Lydia Shipman, absent).

GEORGIA TEAM: Mrs. Mary Walker, Primary Teacher;
Mr. Thomas Lassiter, Intermediate Teacher; Mrs.
Jessie Lee, Primary Teacher.

SUFFOLK TEAM: Mrs. Margaret Moses, Supervisor; Mrs.
Dolly Richards, Intermediate Teacher.

TYL.ER TEXAS TEAM: Mrs. Ruth Wynne, Teacher; Mr.
Elmer Wynne, Principal, and Mrs. Charlie Polk, Teacher.

RICHMOND VIRGINIA TEAM: Mrs. Alice Chiles, Primary
Teacher; Mrs. Dorothy Hosley, Primary Teacher, and
Mrs. Leola Turpin, Reading Consultant.



E

ST. MARY'S TEAM (Hampton, Virginia): Mrs. Ruby Sansone;
Sister Cyrilla Sarek, and Mrs. Eva Stinson.

 TEAM AT LARGE: Mrs. Ruth Wyche, Intermediate Teacher,
Newport News, Virginia; Mrs. Juanita Taylor, Primary
Teacher, Amelia, Virginia; Mrs. ‘Sadie Penn, Alabama
State College Laboratory School, Montgomery, Alabamas
Mr. Osmund Jordan, Principal, Rolling Fork, Mississippi,
and Sister Moira Blumential, Principal, Holy Name School,
Nashville, Tennessee. to-

CHARLES CITY COUNTY TEAM: Mrs. Mary Murray, Teacher and
Chairman Nongraded Study, and Mrs. Susie Rates, Primary
Teacher.

MOTCN SCHOOL TEAM (Hampton, Virginia); Study diagram of
graded and nongraded schools, Miss Anita Hall, Intermediate,
and Mrs. Juliz Carter, Principal.

Q
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10.

12.

14.

15.
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WALT'ORF MARYLAND TEAM: Mrs. Laureaia Beverly, Intermediate
Teacher; Miss Willie Matthews, Reading Consultant; Mrs.
Bertha McDuffie, Primary Teacher.

YORK COUNTY TEAM: Miss Peggy Phillips, Primary Teacher; Mr.
Melvin Moore, Principal; Mrs. Margaret Poice, Intermediate
Teacher, and (Mrs. Rhea McKee, Primary Teacher, absent).

SPELLBOUND: Mrs. Rhea McKee wore her husband's parachute
jump suit and captured the hearts of the boys and girls in
Mrs. Williams' primary cliass.

Mrs. Rhea McKee, York County, shares a parachute with the boys
and girls in the Primary Unit.

participants Tour Norfolk Community

ENRICHMENT: Mrs. Lydia Shipman, Master Teacher, and Mrs.
Susie Barnes, Charles City, Intern, and Mrs. Juanita
raylor, escort the boys and girls on a boat tour of Hampton,
Virginia.
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Mrs. Lydia Shipman, Master Teacher and her primary unit share
research project.

SHOPPING FOR NEWS: Mrs. Ruby Sansone teach the youngsters to
hecome news conscious while interning in Mrs. Wilson's Inter-

mediate Unit.

Mr. Osmund Jordan, Principal £from Rolling Fork, Mississippi,
gets an opportunity to teach in a nongraded classroom under
the direction of Mrs. Emmy Wilson.

TNTERNS DIAGNOSE LEARNING SKILLS: Mrs. Ruth Wyche, Newport
News, Intern; Mrs. Martha Williams, Mastex Teacher, and
Mrs. T.aurenia Beverly, Maryland, Intern.

PRINCIPAL GETS INVOLVED IN INSTRUCTION: Sister Moira
Blumenthal, Nashville, Tennessee directs a group of boys
in a research project while intzrning in Mrs. Atkinson's
intermediates unit.

Institute participants and staff.
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Objectives

Operation Step-Up was composed of 100 children who represented a great

range of abilities and backgrounds. The greater pergentage_of pupils were

underachievers, that is, pupils w1th potentials who were worklng below their =

developmental level of prof1c1en¢y. Culturally speaking‘ there were varied

leducatlonal and economlcal backgrounds represented

Tne pro ;am, de51gned as a summer "boosteﬁ'for children wno were under-

”To aSSLSt part1c1pants in’ improv1ng the quallty of 1nstruct10n for
“the: dlsadvantaged in desegregated classrooms through a nongraded
"approach to instructlon.‘

eTol‘trmulate and as ist underachlevers and/or educatlonally
%dlsadvantaged chlldren in improving: their academic skllls
) 1 ed approaeh to teaching andﬂlearnlng
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1. Parents signed and returned an application indicating their
agreement to cooperate in having the child attend school
regularly. (See Appendix N).

2. An information form fllled out by the school gave the teacher's
opinion of the child's emotional stablllty and his ability to
benefit from the program. When test scores were available they
showed whether the pupil was ach1ev1ng to the best of his
ability. (See Appendix Q)

“3. “Tests were admlnxstered to. chlldren for whom there ‘was no .
information about ‘mental ablllty or school achlevement..eA
11st1ng of the tests used is glven heres *

OtlS Quick Scoring Mental Abil ty Tests
‘Harc rt, Brace & World
“New :ork, 1954 -

<Short Form As
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The eligibility of one child who was admitted to the program after it

had been in session a week was determined by his performance on items selected

from the two tests. He appeared to meet the criteria for mental ability and
low achievement. o

1Y

The psychologist assisted with the gelection of pupils and v : «

" . I

total testing programk i e

tration of the
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TABLE IT: PUPIL'S: BACKGROUND
NAME AGE SCrIOOL i _GRADE
‘Alston, Michael 9 , Walter Reed SLhOOl h ST 4
_ L Newport News; Virginia -
Arms tead Arthur i 7 Laboratory School ° Primary
: Hampton Instltute, Vlrglnla Unit
Armstead ”Shella 9 Laboratory SLhOOl ' L Intermedlate

.”Bréwn,FFtankliﬁ

'Virglnla

*Unlt
jBetts, Cheryl N
e : : : J“6{; v
_Bonver, Jeannette : 7 E ‘Primary
R , RO Hampton. Institiite Unit .
lBriggs, Faye 110 - ‘Laboratory School ,.-Intermedlate
T i Hampton Ins tltute, Vlrg;nla "Unlt

8 Union School .. 3

‘Brown, Joseph

1n‘School




Table XII cont'd
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' ‘Hamptomn, - Vlrglnia

NAME AGE SCHOOL GRADE
Fauntleroy, Almeria B 11 Laboratory School ‘Intermediate
’ Hampton Ins: itute, Vlrglnla Unit
Foster, Carey Norview School” 3
' Norfolk, Virginia i
Fotherg111 Yvonne i 8 . Tucker-Capps School 3
‘Hampton, 7irginia . 3
Fra21er, W1111am R "R.: R, Moton. School = 2
3 - L ‘Hampton, Virginia: Lo
"”French Phy111 11 “R. R, Moton School R R

rfFuller, Chrlstopher

'St. Mary's School ;}55

3
i ‘Hampton; Virginia S
FuIIen, Edward 8, St. Maty's School * 2
. R Hampton, Virginia . .
Gardner, James T100 Laboratory School - Intermediate -
‘ute, Virglnla “Unit- L




Table ITI conc’d

NAME AGE fSCHOOL ' ' GRADE

King. Linda . - 10 ,Laboratory School . - % Intermediate
4 ‘ - ‘Hampton Institute, Virginia Unit

. King. William X T Laboratory School ' ~ Primary

o : S .. Hgmpton Institute, Virginia . Unit

. R%.R, Moton School . L A _

“Hampton, ‘Virginia * - 'i.ﬂ ATy

'Sti Vincent's School T2

*Newport ans, Vlrglnla'?' R R

Kirkp¢trick, Denise

Liékos Agnes

Logan Donna: T

NeWport News; Vlnglnla
Malarkey, Danlel o gut Sty Vineent's: School . iEu

< ST F el e Newport -News Vlrglnla J s
fMilés,fCherY1{~ o ... Aberdéen School ' I A
' T R - Hampton, Vlrglnlan. R T :
iAb"deen School D ‘




Table XII"cont'd

NAME _ AGE . 'SCHOOL ) GRADE

Sneed, Robert ' f9"u_w Laboratory School SRRSO Primary

' ‘ K “Hampton Instltute, Vlrglnla Unit
Spicer, Robert L g . St, Vincent's:School - I

- : : . Newport- News, Virginia '

9 i St.,Mary‘snSchool Rt B
Lo o T S Hamptdn, Vifginia» Lol e o ,
‘Stewart,; Karl = 3 R | O & . Labordtory School- 77 Intermediatel o
LT S S . Hampton.InsTitute, V1rg1n1aif“:‘Unit‘
Laboratory‘School B J{Prlmary
Hampton Institute,

Stamas, Martin:

Bae—c

“Stewart, Lorna

Vifglnia

‘Strickland, Willie

Newpoft News, Vlrglnlai_&ﬁl””:“,J
St Mary s School .~ & b4

iSWan, Mary.

e Lo - Hampton, V1rg1n1a S e

3Intermediate‘
- Unit

”ASykéS;ﬁBarbara[_”
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~ Race
Units Number Negroes Caucasians

Primary \ 5 49

S 33 o 160 T

P Intermediate,-. : -46,»

“Hampton Institute,:
npton;: Virginia

Al A

P
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TABLE XV: ASSISTANTS IN ENRICHMENT PROGRAM

Name ' ; -~ Background - . S . "Role in Institute . ..

Mr. James Guthrie - 'Senior . f : ' f*Served”as recreation
. ‘ - .. . .. Department of Physical Education " instructor to inter=-
© Hampton Institute =~ .~ . mediate pupils

‘Hampton,-Virginia - oo 0 o - '

-Served as Arts and.
Crafts. nstractor for

. ‘. Department t :
R .~ Hampton Tnstit: S ' primary and intérmedi-
G " Hempton, Virginia ‘= - " o atelpupils. o

ri?f-MUSic” R Served as music special-
s {Junior ‘High School ' . ist’in énrichment to- ..
o S oo pupdls




Content

The curriculum for Operation Step-Up was geared around instruction

in nd1v1duallzed readlng, 1arguage arts, soclal 11v1ng experlences,

mathematlcs and enrlchment.‘ At_the'outset, 1t was pr0posed thdt these

‘areas be set up Wlth the f0110w1ng obJectlves ‘in mlnd-

0 Y
R w

To stlmulate the des1re to." read and ‘to help develop skllls in’

_Word recognltlon and. comprehen51on through antlndlvlduallzed
japproach to ‘reading, = - = v :




and kind of books to read. Consequently, the reading phase encouraged
wide,reading of many literary works, classics, science fiction and books

of personal lnterest. Indlvidual reading: coﬂferences were held between

teaéher.and pupils; Sk111 groups “were organlzed 1f the need for spec1f1cs e

were apparent.

Childfen‘ﬁéxé_also tlmulated to 1earn new. wordS.. T1me was prov1ded
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boards, and by bringing to class real space suits, parachutes and the like.
Other special social living experiences included the planning, preparation,
and serving of an Indonesian brunch as an outgrowth of a special project on

Indonesia.

The highlight of the program was the social and cultural experiences = - Yoot

grveu puglls. (See Appendlx V) Lo

fhé 1ihél f 3ports and games.‘ Th1s act1v1ty gave puplls maximum phy51ca1 ‘f;f f

aCtivity'w1thout overexert'on Rhythms and group relays Were of utmost

‘intérest




zNongraded School. These classes were organlzed around a heterogeneous

84

and of Hampton Institute's Campus were quite enriching for pupils.

Methods

‘OperatioﬁHStep-Up extehdedrdver a period of six weeks. The schedule

'for children attending the summer program was as follows- ﬁ
Concentratlon on academlc suDJects
Lunch and free activity
gEmrlchment \ S

8:30 = 12:00
12:00 - 1:00
1100 - 2:15

The c1asses for boys andh

'”grouplng w1th a multlgrada range. A fu11 t1me master teacher was

sas51gned to. each gr up of appr0x1mate1y twenty’flve puplls. Thereeweref

i i

two prlmary unlts
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teckniques and concepts;of,individualizétiOn,, A cooperative teaching-

plan was in effect.

kemplified extreme

Pupils from educationally_disadvantaged homeg?who e

mot10na1 or soclal problems in the claserOm were recommended to’ the ‘ 5f




Elementary Education were available, it would be impossible to mention all
of them at this time. However, a variety of audio-visual materials -

including films, fllmstrlps, £ilms r1p prOJectors, movle prOJectors,

L '1nd1v1dual view masters, maps, globes, picture collections, photo and dlttO

carbon copies - Were avalldble. In adgltlon, ‘an auequate supply of refer-

5ence materlals, trade books, classxcs, and bas1c booxs Were a the dlsposal

',the‘suCcees of the program 1nasmuch as varlety was needed 1n order to meet

fihdividuel needs."f *"-';77}
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Consultation and Guidance
During the entire course of Operation Step-Up, the staff played an

important part in consultatlon and guldance of puplls and Instltute

Co partlcipants. Inasmuch as each teacher worked dally w1th approx1mare1y
twenty—f1ve boys and glrls, consultatlon and guidance was affected '

o l_throughout the entlrn day Wlth puplls.;




i
This cooperative procedure, although demanding and time consuminz,

brought quite a bit of continuity and improved conditions for ezch new

group of participants.

Facilities

- Ope—atlon Step-Up was held in the Hampton Instltute Nong:ad~d

Lahoratory School Thls school 1s 1ocateﬁ on the first floor (<3 Phenzx

nd two- 1nterm dlate claserOms 1n 0per¢m10n,f,0ther act1v1n1es over-f




Evaluaticn Procedures

iz

» series of evaluative technlquea wers begun at the outset of

Opera“ion Step Up. These technlques were 1nterm1ttent and contlnual

fneeds, hese methoes were in- ffectjdally, Because of the nature of the




Through written reports on "What I T=:nk About thé{éummervProgram,"

one pupil writes:

"I think the summer program is w:rt*an e because I,enJoyed it
‘very much. ‘It is w=ry educaflonal

x'{

vAnother pup11 writss:

o ,f"I thought I would pot 11ke summer school at first. yI was- not : used
to it" ‘but’ in ‘another week I enjoyed it. EVerytthg W did I 11ked
;and I hope another year Jummer school will be here agaln.

rades'and a school* thmdt"radésb
g 3 1L :grades

'"Inﬁa graﬁed”school » lways tell_y:u to make, ‘
schooltw th no grades Lhe;teacher said, "let's" flnd QUt’the
, Y- rhat school*and that was‘a

I WlSh the program was 1onger. v




were the basic differences mno:. ... the graded -and nongraded schools.

= concerning other aspects of the pro-

A few questions, raised by

gram were:

"How do ‘the teachers go &3 :% méétihgfthg 1ndi§idga1‘nééds’6f Eacﬁ

ch11d9"

‘"How will thlS program he! - fheﬂéhild‘whén;héfgoeé back tojgradﬁd”




Objectives of the program were realized. There were a few

noticeable changes in pqpils attitqdes and learning patterns.
L%Thelétaff'of‘OPératiOh_Stepfupvwgsahigh;y_pfofessi¢na1fand a |
‘; : ‘cdobérative.£éam aﬁpréaﬁﬁ‘éééfiﬁiéﬁfé;ﬁ‘thfouéﬁ§ﬁ£ fﬁé $é$sié§§ﬂ"m-.v‘  f:: “. f f,
, Becausé'dfﬂthe1éhof£ d§ratidﬁ 6f-the1p15n;fﬁé{§e§§iohs,fﬁ£'ggéf |
U e e TUAE e T e LR L B e e ‘ '
' necessary for each person to shave ina limited period of unique o

‘that the planning sessions be’ Tengthened: * =

=

bupils;;ﬁétents;fﬁarficipéﬁtﬁ;; L

‘In conclusion it is felt

‘0f OPERATION

3

staff, and the community felt with
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APPENDIX A
(Institute Announcement Bulletin)

INSTITUTE ON THE NONGRADED RPPROACH TO CURRICULUM
FOR
ADMINISTRATCRS AND TEACHERS OF THE DISADVANTAGED

HAMPTON INSTITUTE NONGRADED LABORATORY SCH
"~ HAMPTON INSTITUTE
HAMPTON, VIRGINIA

N

ooL

o b FIVE WEEKS
1  June 27 - July 29, 1966




Institute on the Nongraded Approach to Curriculum for
Administrators and Teachers of the Disadvantaged

Sponsored through a contract with the Equal Educational Opportunities Program, Office
ot Education, U. S. Department of Health, Education and Welfare under provisions of Title

IV, Section of the Civil Rights Act of 1964.

- OBJECTIVES

Each applicant must have a baccalaureate

degree.

The Institute will seek to assist the participants
in acquiring professional skill in analyzing in-
structional programs geayed to the educational
deficiences of disadvantaged pupils within a
nongraded classroom.

The Institute will seek to assist the partici-
pants in improving the quality of instruction in
'deaegregated classrooms through a norgraded
approach to instruction.

The: Institute wili seek to stimulate and assist
underachievers and/or disadvantaged children
in jmproving their academic skills through a

nonl‘graded approach .to teaching and learsing.
| " .
1

The applicant should be employed as an ele‘
mentary teacher, principal, administrator, or m
a supermow oosition.

The aushi
froni ais grintipal and supervisoy.

The applicant should meet the admission re-

quirements of Hampton Institute. If graduate;

credit is desired, he must meet the admissizn

requirements of the Graduate Division of Hamp-
ton Institute.

Each applicant must submit a statement
describing how he anticipates utlhzmg the

mformatlon

| EKC

wll Toxt Provided by ERIC

4 st have acommendatmns"

ELIGIBILITY

APPF
(Institute Annc

PROGRAM

In conjunction with the Institute, a program
known as “Operation Step-Up" is planned fo
boys and girls between the ages of six anc
twelve. Participants will be given an opportunits

~ to plan and work with the children in non

graded classes.



APPENDIX A

(Institute Announcement Bulletin)

PROGRAM

Opportunities for teams from schools or
school districts to develop guidelines for non-
grading.

Discussions, lectures, seminars, on instructional
problems of disadvantaged pupils.

Workshop ses:.uns on individualized instruction.

Observation and participation experience with
underachievers and/or disadvantaged children
in iongraded classroom situations.

Case studies and lectures on the nongraded
approach to schoo! curriculum and organization.

Analysis of instructional problems in deseg-
regated schools.

Visiting consultants and lecturers knowledge-
able in the areas of individualized instruction,

_instructional problems in desegregated class-
- rooms, teaching underachievers, and organizing

nongraded schools.

SELECTION OF
PARTICIPANTS

Top priority -
grated teams

interested in -
graded classes.
fems occasione

Priority will be
school or sct
consist of a
officer and twt

Consideration

schoo} superin
curriculum co:
tary schaol p
involved in c
graded appro
problcms of 1

In conjunction with the Institute, a program
known as “Operation Step-Up"” is planned for
boys. and girls betwzen the ages of six and
twelve. Participants will be given an opportunity
to plan and work with the children in non-
graded classes.

NCNGRADED
LABORATORY SCHOOL

In accordance with the Civil Rights Act, author-
ized under Title IV, each participant will receive
a stipend of $75.00 per week. In addition, the
College will waive charges for all fees. Partici-

-pants will be expected to pay for housing,
food, and textbooks. |

Thé college will provide room and board ‘st
a five week period of the Institute, at the cost
of $135.00, The campus has no housing fa-
cilities for families.

TRAVEL

Participants
tourist rate
lnstitute by



Top priority will be given to racially inte-
grated teams from a school or school system
interested in studying or in organizing non-
graded classes to deal with instructional prob-
lems occasioned by desegregation.

Priority will be given to a team from the same
school or school district. The team should
consist of an administrative or supervisory
officer and two teachers.

Consideration for admission will be given to
school superintendents, directors of instruction,
curriculum consiltants or supervisors, elemen-
tary school principals, and teachers who are
involved in or anticipate utilizing the non-
graded approach fo deal with the learning
problems of the disadvantaged.

uthor-
receive
n, the
Partici-
ousing,

STIPEND

ard for
he cost
ing fa-

Parﬁcipants will be allowzd 9¢ per mile, or
tourist rate for one round trip to Hampton
Institute by public transportation.

O

ERIC

Aruitoxt provided by Eic:

APPLICATION FOR ADMISSION

INSTITUTE ON THE NANGRADED APPROACH TO CURRICULUM
FOR
ADMINISTRATORS AND TEACHERS OF THE DISADVANTAGED

1. Name of Applicant (Last—First—Middle Name) 2. Social Security Number

3. Are You a Citizep of the U. S.
[1 Yes {1 Neo

4. Home Address (Nuinber and Straef, City. State and 5. Telephone Number
Zip Code No.) Area Code.........
HOME.oeceeeeereecenacniees

NUmbEL e
Office....

6. Name and 7 of School in Which You Are 7. Address of School (Number and
Currently Empioyed Street, City, State and Zip
[ Public [3 Private Code).

8. Title of Your Position 9. Range of Grades in This
Schoo! {Indicate grade{s)

with which you work)

Number of Date
10. Teaching Experience by End of Current Year Years From To
A. High School.....cocemmrncneecd Grade 7-12
B. Elementary School.........ccc.ee. Grade 1- &

C. Other (Specify)

11. Employment Record — List ail previous prefessional experience for the last five (5) years
in teaching and work related to teaching. Start with your present position and work back.

Date
Nature of Activity From To

12. Name and Addreos of Employer




; 13. a. Address (Number and
Street, City, State, and

i 13. Name and Title of Your Principal, Supervisor, and Superintendent ~ Zip Code No.)

| Name Title E?
. ACADEMIC CREDIT | ”
B. UE
c.

14. Have iwo of the above send letters of recommendation

Additionai information may be obtained §
writing or phoning;

15. Name other individuals who wi'" make up the team from your school or scheol system
Name Position Home Address

)

A

16. Professional Training v .
ear o

Name of Institution Location Degree Graduation

16. a. Other Study (Specify)

17. Have you had any experience, or anticipate teaching, in desegregated classrooms?

18. What difficulties, if any, have you encountered in teaching underachievers and/or dis-

advantaged youth? Describe briefly, and list areas in which you would like assistance.

Dr. Martha E. Dawson, Institute Director
Hampton Institute

Hampten, Virginia

723.6581, Extension 329

Mrs. Helen H. Holston, Associate Director
Hampton Institute

Hampton, Virginia

723-6581, Extension 391

Dr. Edward C. Kollmann
Director of Summer Session
Hampton Institute
Hampton, Virginia

19. What opportunity will you have to apply the nongraded approach or individualized instruc- D
tion in your future professional career? DEADLINE A
ic

20. Do yoil wish to apply for graduate credit?

' ERIC

?

NGO CUNEGSSNOEGNCHACAGAREN NNEERCSOCANEN N Ol
IL\Il[l,&nlallelllII--luI-InInnn-nIaIlluII-II-I-z--ll-----n---la-n.---t-IIlillllIll:--H---l ] - ]



13. a, Address (Mumber and
Street, City, State, and
srvisor, and Superintendent Zip Code No.)

Title

" recommendation

' up the team from your school or school system

Position Home Address
Year of

Locatlon Degree Graduation

ate teaching, in desegregated classrooms?

encountered ip. teaching underachievers and/or dis-
nd list areas in which you would like assistance,

ply the nongraded approach or individualized instruc-

t?

NSRS U N N AN NSNS R AN AN AR A AR A NSNS AR RN ISR EAN NSNS AN AR NI AR NS AACESECESGANNSTNINE) S IEGNEE NSNS EEA AR ESSDa AN N BE X a0

- 723-6581, Extension 391

Participants who qualify for admission to the
Graduate Division of Hampton Institute may
ACADEMIC CREDIT earn six semester hours of graduate credit,
upon satisfactory completion of the Instifute.

Additioral information may be obtained by
writing or phoning:

Dr. Martha E. Dawson, Institute Director
Hampton Institute

Hampton, Virginia

723-6581, Extension 329

Mrs. Helen H. Holston, Associate Director FURTHER
Hampton Institute
Hampton, Virginia INFORMATION

Dr. Edward €. Kollmann
Director of Summer Session
Hampton Institute
Hamptor. Virginia

Deadline — June 10, 1966

Applications must be postmarked by this date
to guarantee consideration.

DEADLINE




APPENDIX B

(Sample of letter accepting applicants)

June 17, 1966

Dear

We are happy to inform you that you have been selected to participate
in the Institute on the Nongraded Approach to Curriculum for Administrators
and Teachers of the Disadvantaged. Enclosed you will find information
relative to your participation. Please read the enclosed information care-
fully before accepting the grant. Once the grant has been accepted, you
will be expected to follow the directives as outlined. If you find it
impossible to accept this grant, please call 723-6581, Extension 329 or
Extension 391, immediately so that we might select another person from ocur
waiting list.

Tt is essential that you complete an application for admission to
Hampton Institute, if credit is desired, and room reservation forms, if
campus housing is desired, Send this material to the Office of the
Registrar, Hampton Institute, Since there are just a few days left before
the Institute begins, it is imperative that you give attention to the above
matters immediately and send your acceptance form to us within three days
after receipt of this letter.

Sincerely yours,

S/Martha E, Dawson, Institute Director

S/Helen H. Holston, Associate Director

MED/HHH :m1 j

Enclosure



APPENDIX C
(Sample of rejection letter)

June 17, 1946

Dear >

1 should like to take this opportunity to express my sincere appreciation
to you for your interest in the Institute on the Nongraded Approach to Curri-
culum for Administrators and Teachers of the Disadvantaged. This letter is
sent in reference to your application for admission to the Institute. There
was an overwhelming response to the Institute announcement. There were only
thirty scholarships available and as a result the selection committee granted
+rhese to those applicants who were highest on the eligibility scale.

I regret to inform you that you were not selected as a participant for
the Institute on the Nongraded Approach to Curriculum for Administrators and
Teachers of the Disadvantaged. There were many others like you whom the
committee feit could make a contribution to teaching and learning in desegre~
gated classrooms but there were not enough grants available. Your name will
be placed on our mailing list and you will be informed if a similar Institute
will be offered in the future.

For your information T should like to state that in selecting participants
for attendance at the Institute this institution does not discriminate on
account of sex, race, creed, color, or national origin of an applicant. As
stated in the announcement bulletin priority was given to:

Teams which included an administrator or supervisor.

Applicants who are currently teaching in the basic
programs in the grades 1-6.

Applicants recommended by top school administrators as
persons who will assume . leadership in a school or school
system in nongrading and/or desegregating.

Applicants who are seeking solutions to problems occasioned
by d=segregation. '

May 1 again express my sincere gratitude to you for your confidence in
Hampton Institute. The college conducts many outstanding programs. Please
join us in some program in the near future.

Sincerely,

S/ Martha E. Dawson
Institute Director

Q j[ c>1EP
ERIC

Aruitoxt provided by Eic:
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PAruntext provided by enic RS
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ATTENDANCE

Particlpants will adhere to the attendance regula-
tions. required by Hampton Institute: for satisfactory - N
maintenance. of good standlng 1n the institui pro— - - A
g£rame ) L :

Tn ‘terms of " the Summer Instltute any student who
misses more than five unextused days from class w1ll
be con51dered 1nelig1ble for the st ipend.

. Any. student seeking credit for(the Summer Inst1tute

’PERSONAL EXPENSES

APPENDIX D

(Institute Information Bu

Vafia?;"

L:All participants~U1¢1 be exp ‘ted 1
‘for personal use.r . e

It is custemary to have~a short ‘bre

‘morning sessions Usually; ‘a Tefres

is organiged to: plan and service th

-small fee for thls s d1V1ded*amonL

'nagor social actlvity “s usuall
stitute

Aruitoxt provided by Eic:
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ere to the?attehdanée feﬁular
mpton Institute for . satlsfactory
»5~tand1ng 1n the institute pro—

iSer Inst1tute any student who -
- unexcused days from class will
: ‘ble for the stlpend.

APPENDIX D

(Institute Information Bulletin)

this is divided amony partic

v 'y"o have“a éhort break during the
;morning sessions - 4

an andAservice ‘this’ periodo~f
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RSO S INSTITUIE STAFF '
3:30‘ pelle = 5200 p.m; -  Freé Period - Library, - |
_‘ Fapes; planning . & . Dr. Martha E. Dawson, Admi

GENER&L REqumEvaNTs - ¢ Director tota

irs. Helen H. Holston, |
Associate Director

Nk. Richard Gale,
Instltute Inatructor

S Roberta Atkinson,' -Inter
Fhster Teacher ‘ . Insti

«,Ihtez




APPENDIX D

(Institute Information Bulletin)

-
INSTYTUTE STAFF MAJOR AREA OTF
) ‘ RESPONSIBILITY
red Period - L:lbrary, :
pes, planning S Dr. HMartha E. Dawson, #dministrative details and
: : r ’ Director : , tota]. coordlnatlnn
| g . Mrs. Helen H- Hblsﬁons‘ Supervisor and coordinator
mstitute each partici- : Associate Director of:.the teaching and learning

n: ‘and- Anderson,
oL Ne'

program in Nongraded Lab-
oratoryz School.

Mr. Richard. Gale,t ,
Instit.ute* 'Instruc“ or

Inter: ediate Unit, dampton .
'Inst.itute Laboratory Schoo] S
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Aruitoxt provided by Eic:

APPENDIX E
(Sample of letter sent to local school superintendents)

May 18, 1966

Nerfolk Virginia Beach
Hampton James City
Newport News Portsmouth
Yorktown Williamsburg
Dear

Hampton Institute has received a contract from the Office of Equal
Educational Opportunity of the U. S. Department of Health, Education and
Welfare to conduct a summer Institute to deal with problems occasioned by
desegregation of public schools. We feel that one sound appropach to deal
with the wide range of academic abilities found in desegregated classes 1is
the nongraded approach to curriculum and organization. We are, therefore,
conducting an Institute on the Nongraded Approach to Curriculum for Adminis-
trators and Teachers of the Disadvantaged. We ‘are attempting to award
fellowships to a team from a school or school district. In ~electing teams,
priority will be given to teams composed of individuals who may return to
your school district and exert some readership.

In conjunction with the Institute, we are conducting a program known as
"Operation Step-Up' for one hundred boys and girls in the Tidewater community.
The program is designed to extend the academic program which they have received
during the regular school year. We are especially interested in having children
of all racial groups participate in the summer j<ogram.

This letter is sent to ask your cooperation in disseminating information
relative to the workshop to the schools in your school district. 1If there are
specific persons in your schosi district whom you should like to recommend to
take the workshop, please send the names of such individuals so that they may
be placed on a priority list for the selection of the fellowship. Each partici-
pant will receive travel expenses and a seventy-five dollar per wee¢k stipend.
Six hours of graduate credit may be obtained from the Institute.

In selecting children for the summer school program,, we should like to

give priority to boys and girls from disadvantaged homes who have the potential

to achieve but at the present stage of their development are underachieving. We
feel tliat the classroom teacher would know which children could prcfit most from
an exciting summer Program. We ahould therefore like to disseminate information
to pupils through the teachers and have them recommend pupils for participation.
The boys and girls attending the summer Institute will be expected to return to

their assigned school -and class in the Fall of 1966.

We should appreciate it if you would grant us permission to circulate
the enclosed materials to the schools in your district.

Sincerely yours,

S/Martha E. Dawson, Chairman

Department of Elementary Education
MED/ds : '

106



APPENDIX F
(Sample of letter sent to principals and supervisors)

INSTITUTE ON THE NONGRADED APPROACH TO
CURRICULUM FOR ADMINISTRATORS AND TEACHERS OF THE DISADVANTAGED

HAMPTON INSTITUTE
HAMPTON, VIRGINIA

Dear Educator:

Educators in their quest for quality education have come to recognize
that no school system could have a sound educational structure without a
program directed toward individualized instruction. 1In addition, our goal
of a common school for "all the children of all the people” is but like
tinkling brass unless the school curriculum mzkes special provisions for
the overwhelming learning problems of boys and girls from disadvantaged
homes.

In an effort to assist educators with the great responsibilities
stated above, an Imnstitute on the Nongraded Approach to Curriculum for
Administrators and Teachers of the Disadvantaged will be offered at
Hampton Institute from June 27 to July 30, 1966. The Institute will be
supported by a contract from the U. S. Department of Health, Education,
and Welfare, under the provision of Public Law 88-352, Title 1V, Section
404, The Civil Rights Act of 1964. This letter is sent to invite you to
recommend a team of three, composed of administrators and/or supervisors,
and teacher(s) from your school system to apply for a grant. : Details’
of the Institute will be forwarded to you.

In conjunction with the Institute, a program known as ''Operavion Step-
Up'" is planned for boys and girls between the ages of six and twelve. We
invite boys and girls in your school or school district who reside in New-
port News, Williamsburg, Yorktown, Norfolk, and Hampton to attend, without
cost, the Hampton Institute Nongraded Laboratory School for six weeks
beginning June 20 to July 22. We are especially interested in underachievexs
from disadvantaged homes. Bus service will be available for the pupils from
designated locations in the above named communities. Teachers attending the
Institute will be given an opportunitv tc observe and work with these pupils
within the classrooms of the Hampton Lustitute Nongraded Labcratory School.

The ''Operation Step-Up' program in the Laboratory School is designed
to give the boys and girls in the Tidewater community a summer ''booster"
which should enabie them to make continuous progress when they return to
their respective schools in the fall. The program is open to zll regardless
of sex, race, creed, color, or national origin.

1 do hope that you, vour colleagues, and the boys and girls will join
us in this exciting summer pProgram.

Sincerely yours,
¢ 'artha E, Dawson, Director
lastitute on the Nongraded Approach to
Curriculum for Administrators and Teachers
of the Disadvantaged
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APPENDIX G
(Nongraded School Folders)

SUGGESTED READING FOR THE
INSTITUTE ON THE NONGRADED APPROACH
TO CURRICULUM FOR ADMINISTRATORS
AND TEACHERS OF THE DISADVANTAGED

NONGRADED SCHOOLS

)

Aliquippa, Penn., Aliquippa Public Schools

Appleton, Wisconsin, Appleton Public Schools

Bainbridge, New York, Bainbridge~Guilford Central School
Beaverton., Oregon, The C. E. Mason Sciool

Beckley, ‘.ast Virginia, Raleigh County Schools

Billing, Montana, Biiling Public Schools

Burlington, Vermont, The Adams and Ira Allen Schools
Chattanooga, Tennessee, Chattanooga Public Schools
Cheekowago, New York, North Hill Primary School
Cincinatus, New York, Cincinatus Central School
Columbia, Missouri, Columbia Public Schools

Conf. Wheel-Endicott, Union-Endicott Central School District
Daytor , Ohio, Dayton Public Schools

14. Deposit, New York, Deposit Central School District

15. Detroit, Michigan, The Detroit Schools

16. Duluth, Minnescta, Hermantown Elementary School

17. East Williston, New York, East Williston Public Schools
18. Edmonds, Washington, Edmonds School

1¢. - Elmira Heights, New York, Elmira Heights Cent "al School
20. TFairfax. Virginia, Fairfax County School

21. Fon du Lac, Wisconsin, Fon du Lac Public Schools

22.- Glen Cove, New York, Glen Cove Public Schools

23. Gorham, New Hampshire, Edward Fenn Elementary School

24. Groton, New York, (Dual Progress) Bainbridge-Guilford Central School
25. Hampton, Virginia, Hampton Institute Laboratory School
26. Handcock, West Virginia, Handcock County School

27. Hastings on Hudson, New York, Hillside Elementary &ahool
28. Hillsboro, Oregon, Hillsboro Elementary School

29. Hookston, Penn., South Side Elementary School

30. Houston, Texas, Spring Branch Independent Schoc¢l District
31. TInterlaken, New York, Interlaken Central School-Elementary
32. Ithaca, New York, Ithaca City School District

33. Lake Aswego, Oregon, The Uplands Elementary School

34. Lincoln, Nebraska, Lincoln Public Schools

35. Liverpool, New York, Elmcrest Elementary School

36. Lumberport, West Virginia, Ungraded Primary School

37. Mexico, Missouri, Mexico Public Schools

33. Milford, New Hampshire, Milford Public Schools

39, Milwaukee, Wisconsin, Milwaukee Public Schools

40. Mineola, New York, Mineola Public Schools

41. Muskegon, Michigan, Muskegon Public Schools

42. New Cumerland, West Virginia, Hancock County Schools

43, Niagara Falls, New York, Niagara Falls Elementary School
44 . Noich Hill, North Hill Primary .
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45,
46.
47.
48.
49,
50.
51.
52.
53.
54.
55.
56.
57.
58.
59.
60.
61.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.

North Syracuse, New York, North Syracuse Central Schools
Norwood, New Jersey, Norwood Public Schools

Oklahoma City, Oklahoma, Oklahoma City Public Schools
Omaha, Nebraska, Prairiec Lane School

Pasadena, Texas, Pasadena Independent School District
Plainedge, New York, Plainedge School District

Port Washington, New York, Port Washington Public Schools
Reno, Nevada, Washoe County School District

Rochester, New York, Amphitheater Public Schools
Rochester, ¥ew York, Lulv Walker School

Rochester, New York, Freeman Clarke School

Rock Hill, South Carolina, Winthrop Training School
Salem, Oregon, Richmond School

Salem, Oregon, Salem Public School

Salt Lake City, Utah, William M. Stewart School

San Angelo, Texas, San Angelo Public Schools

Sheboygan, Wisconsin, Sheboygan Public Schools

Seattle, Washington, Shorelihe Public Schools
Springfield, Oregon, Springfield Public Schools

Toronto, Canada, Perth Avenue School _
University City, Missouri, University City Public S~hools
Vancouver, Washington, Vancouver School District

Vestal, New York, Vestal Central Schools

Wadesboro, North Carolina, Wadesboro City Schools
Waldwick, New Jersey, Waldwick School

White River Jct., Vermont, Hartford Memorial School
Youngstown, Ohio, Youngstown Public Schools



APPENDIX H
(L.ist of Periodical Reading)

INSTITUTE ON THE NONGRADED APPROACH
TO CURRICULUM FGR ADMINISTRATORS
AND TEACHERS OF THE DISADVANTAGED

SUGGESTED READING -- PERIODICAL

Aaron, I. E., "Patterns of Classroom Organization'', EDUCATION, 80: 530-~2,
May, 1960.

Allen, Dwight W., "First Steps in Developing a More Flexible Schedule',
BULLETIN OF THE NATIONAL ASSOCIATION OF SECONDARY SCHOOL PRINCIPALS, 46:
34-36, May, 1563.

Anderson, Richard C., '"The Case for Non-graded, Homogeneous Grouping", THE
ELEMENTARY SCHOOL JOURNAL, 62: 193-97, Jan., 1962.

Anderson, Robert H., ''Flexible Scheduling", REVIEW OF EDUCATIONAL RESEARCH,
34: 463-464, Jan., 1962.

Anderson, Robert H., Memorandum on "Growing Literature on School Reorganjization',
Dec., 1984. (Leaflct mimeographed)

Anderson, Robert H., "Organizational Character of Bducation: Staff Utilizatjon
and Deployment', REVIEW OF EDUCATIONAL RESEARCH, 34: Oct., 196<.

Anderson, R. H., and Goodlad, J. I., n"gelf-Appraisal in Nongraded Schools:
A ¢ rvey of Finding and Perceptions, ELEMENTARY SCHOOL JOURNAL, 62:
261-9, Feb., 1962. '

Austin, Kent C., "The Ungraded Primary Unit in Public Elementary Schoolg of
the United States'"., DOCTOR'S THESIS, University of Colorado, 1957.

"Automated Grouping', PHI DELTA KAPPAN, 42: 212-214, Feb., 1961.

Ballew, Sheri, '"Melbourne High School', BULLETIN OF THE NATIONAL ASSOCIATION
OF SECONDARY SCHOOL PRINCIPALS, 47: 64-68, May, 1963.

Baskin, Samuel, "Experiment in Indeperdent Study', JOURNAL OF EXPERIMENTAL
EDUCATION, 31: 183-185, Dec., 1%62.

Bearwold, Mark, "Innovations in Learning: Aspen's Answer for 'Slow Johp'
and 'Bright Mary'", EMPIRE MAGAZINE OF THE DENVER FOST, Jan., 24, 1965,

Bishop, D. W., "Role of the Local Administrator in Reorganizing Elemenltary

Schoecls to Test a Semi-Departmentalized Plan', JOURNAL OF EDUCATIONAL
SOCIOLOGY, 34: 344-348, April, 1961.
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Blake, Howard E., et al., "Here's to Another Way, Creative Ways in Teaching
the Language Arts", No., 15. Champaign, 11l.: Subcommittee of the
Elementary Section Committee of the National Council of Teacuers of
English, 1957.

Bonhorst, B. A. and Sellers, S. N., "Individual Reading Instruction vs.
Basal Textbook Instruction: Some Tentative Explanations", ELEMENTARY
ENGLISH, 36: 185-90, March, 1959.

Brinkman, Albert R. "Now It's the Ungraded School", EDUCATION DIGEST,
27: 5-6, Oct., 1961.

Brown, A., ''Learning About Individualized Teaching', EDUCATION LEADERSHI?
16: 346-50, March, 1959.

Brown, B. Frank, ''Nongraded School”, NATIONAL ASSOCIATION SECONDARY SCHOOL
PRINCIPAL BULLETIN, 47: 64-72, May, 1963.

Brown B, Frank, "Nongraded Secondary School', PHI DELTA KAPPAN, 44: 206-9,
Feb., 1963.

Brown, B. Frank,. ''An Answer to Dropouts: The Nongraded School', ATLANTIC
MONTHLY, 86-90, Nov., 1964.

Brown, B. Frank,, 'Educational Roundup’', OVERVIEW, &4: 68-9, June, 1963.

Brown, B. irank, and Spinning, J. M., "Is Melbourne High School One Step
Short of Utopia?'" THE NATION'S SCHOOLS, 74: 104, Dec., 1964,

Brown, B. F., '"New Design for Individual Learning'', JOURNAL OF SECONDARY
EDUCATION, 37: 368-375, Oct., 1962.

Brown, B. F., ""Nongraded School', BULLETIN OF THE NATIONAL ASSOCIATION OF
SECONDARY SCHOOL PRINCIPALS, 47, 64-7, May, 1963. ’

“Brown, B. Frank, ''Ungraded High Schocl'", OVERVIEW, 2: 61, May, 1961.

Brown, . E., ''Dual Progress Plan in Music Education', MUSIC EDUCATORS,
49: 62, Sept., 1962,

Burns, R. W. and Craik, M. B., Let's Let the Learner Learn', EDUCATICN,
85: 155-7, November, 1964.

Bush, Robert N. and Allen, Dwight W., "Flexible Scheduling'", BULLETIN OF
THE NATTONAL ASSOCIATION OF SECONDARY SCHOOL PRINCIPALS, 47: 73-9,
May, 1963.

Bush, Robert N., "Hand-Made nr Machine-Made Schedules?"”, EDUCATION DIGEST,
30: 18-20, October, 1964,
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Bush, Robert N., "A Design in Developing a More Flexible Schedule", BULLETIN
OF THE NATIONAL ASSOCIATION OF SECONDARY H3CHOOL PRINCIPALS, 46: 30-34,
May, 1962.

Carbone, Robert F., "A Comparison of Graded and Nongraded Elementary Schools",
THE FELEMENTARY SCHOOL JOURNAL, 62: 82-88, Nov., 1961.

Corcoy, Marie R., "Using Individual Reading Materials Instead of Sets of
Class Readers', NEW PRACTICES IN READING IN THE ELEMENTARY SCHCGOLS, 319ff.
Washington, D. C.: 17th Yearbook, Desp, Nea, 1963.

Coxe, R. M. "Strengthening Classroom Instruction in the Social Studies",
NATTIONAIL ELEMENTARY PRINCIPAL, 42: 30-4, May, 1963.

Dawscn. Martha E, "A New Lool at An Old Idea--The Nongraded Elementary
School at Hampton Institute', PIONEER IDEAS IN EDUCATION, Committee Print,
Committee on Education and Labor, House of Representatives, Eighty-
seventh Congress, Second Session, Washington, D. C.: U. S. Government
Printing Office, Dec., 1962.

Dean, S. E., "Nongraded School", SCHOOL LIFE, 47: 19-23, Dec., 1964.

Di Lorenzo and Salter, R., 'Cooperative Research on Nongraded Primary",
THE ELEMENTARY SCHOOL JOURNAL, 65: 269-277, Feb., 1965.

Dipasquale, Vincent, C., '"The Relation Between Dropouts and the Graded
School', PHI DELTA KAPPAN, 46: 130-133, Nov., 1964.

Edwards, P. 0., "Individualize Your Basic Reading Program', GRADE TEACHER,
80: 16, Feb., 1963.

Eldred, D. M., ard Hillson, M., "Nongraded School and Mental Health',
ELEMENTARY SCHUOL JOURNAL, 63: 218-222, Jan., 1963.

Evans, N. Dean, "Individuali-ed Reading--Myths and Facts', EDUCATION DIGEST,
28: 49-51, Dec., 1962.

Ferguson, D. A., and Neff, N., 'Nongraded {:hool Administer to the Dull-
Normal Chiid," SCHOOL AND COMMUNITY, 47: 16-17, Oct., 1960.

Filbin, R. L., "Continuous Progress for All: Implications for the High
School,' AMERICAN SCHOOL 'BOARD JOURNAL, vol. 143, 11-14, Oct., 1961.

Fleming, R. S. and others., "Reactions to the Dual Progress Pian,"
EDUCATIONAL LEADERSHIP, Vol. 18, 92-95, Oct., 1963.

Forbes, M. M., '"So How is Audiovisual Different in a Nongraded School”,
AUDIOVISUAL INSTRUCTION, 8: 578-9, Oct., 1963.

Gilbert, Jerome H., ''"Tesla School Breaks the Lock Step Nomgraded Class-
_rowoms', THE ELEMENTARY SCHOOL JOURNAL, 64: 306-9, March, 1964,
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Goodlad, John I., "Englewood Project', ELEnENTART SCHOOL JOURNAL, 59: 3-11,
Oct., 1958.

Golber, Leonard M., Grade Level Tests", EDUCATION DIGEST, 27: 22-4, May, 1962,

Goodlad, John I., Inadequacy of Graded Organization'', EDUCATION DIGEST,
28: 8-10, May, 1963.

Goodlad, John I., '"Levels Plan', ELEMENTARY SCHOOL JOURNAL, 59: 15-17,
Oct., 1958.

Goodlad, John I., "Promising Practices in Nongraded Schools'', EDUCATION
DIGEST, 27: 8-10, Oct., 1961.

Goodlad, John I., ''Self-Appraisal in Noungraded Schools: A Survey of
Findings Perceptions', THE ELEMENTARY SCHOOL JOURNAL, 62: 261-69.

Goodlad, John I., "Three Dimensions in Organizing the Curriculum for

Learning and Teaching', FRONTIERS OF ELEMENTARY EDUCATION, Vol. 111,

(Edited by Vincent J. Glennon), pp. 1l1-12. Syracuse: Syracuse University
Press, 1956.

Goodlad, John I., 'What About Nongrading Our Schoolsf?:, INSTRUCTOR, 70:
6-, May, 1961.

Gore, L., "Nongraded Pr’mary Unit'', SCHOOL LIFE", 44: 9-12, March, 1962.

Gran, E. E., "Why Not An Ungraded Inermediate Program?', (Douglas Schocl
at Ellsworth Air Force Base), INSTRUCTOR, 72: 48-, Jan., 1963.

Herrick, Virg.l E., "Curriculum Decisions and Trovisions for Individual
Differences", THE ELEMENTARY SCHOOL JOURNAL, 62: 313-20, Mar., 1962.

Hillson, Maurice and Eldred, Donald M., "'The Nongraded School and Mental
Health', THE ELEMENTARY SCHOOL JOURNAL, 63: 218-22, Jan., 1963.

Hull, J. H. "Multigrade Teaching', EDUCATION DIGEST, : 5-8, Oct., 1958.

Hunt, L. C., Jr., "Individualized Reading: Teaching Skills", EDUCATION,
81: 541-6, May, 1961.

Ingram, Vivien, "Flint Evaluates Its Primary Cycle', THE ELEMENTARY SCHOOIL
JOURNAL, 61: 76-80, Nov., 1960.

. Ivey, D. L., "Nongraded English Program', THE ENGLISH JOURNAL, 54: 115-117,
Feb., 1965.

Kaufman, Burt and Bethune, Paul, 'Nova High, Space Age School', PHI DELTA
KAPPAN, 46: 9-10, Sept., 1964. ,
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Kauti., P., and Brown, B. F., ''Nongraded High School in Melbourne Florida'',
NATIONAL ASSOCIATION SECONDARY SCHOOL PRINCIPALS BULLETIN, 46: 127-34,
Jan., 1962.

Kelly, Florence C., ""The Primary School In Milwaukee', CHILDHOOD EDUCATTION
24: 236-238, 1948.

Kelly, F. C., "Ungraded Primary School', EDUCATIONAL LEADERSHIP, 18: 79-81,
Nov., 1960.

Krumboltz, John D., '"Needed Research in Programed Iustructien', 21: 30-33,
Gct., 1963.

Lee, J. Murray, "Elementary Educauion: 1985', EDUCATION DiGEST, 26: 26-28,
Oct., 1960.

Lamers, W. M., "Milwaukee's Ungraded Primary Plan', AMERICAN SCHOOL BOARD
JOURNAL, 145: 11-13, Nov., 1962.

Langer, Howard, '"Melbourne: Ungraded High’, SCHOLASTIC TEACHER, 38: 18-19,
Oct., 1963.

Lawhead, V. B., "Working with Learners for Integration and Continuity",
EDUCATION LEADERSHIP, 16: 287-91, Feb., 1959.

Mersand, J., "Role of the Department Head in Providing for Individualization
of Instruction", HIGH SCHOOL JOURNAL, 42: 278-84, April, 1959.

Miel, Alice, ed., INDIVIDUALIZING READING PRACTICES. New York: Bureau of
Publication, Teachers College, Columbia University, 1958.

Moscow, D. H., Individualizing Instruction with Paperbacks’, NEA JOURNAL,
53: 21-2, April, 1964. '
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SCHOOL JOURNAL, 62: 189-92, Jan., 1962.

Nelson, O. F., "Meetirgz Individual Differences in the Classroom'', HIGH SCHCOL
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Feb., 1961.

Rollins, Sidney P., "High School Where No One Fails', SCHOOL MANAGEMENT,
5: 77-79, May, 1962.

Rollins, Sidney P., "Ungraded High Schools: Why Those Who Like Them Love
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APPENDIX I
(List of books for participants)
SUGGESTED READINGS FOR THE
INSTITUTE ON THE NONGRADED APPROACH
TO CURRICULUM FOR ADMINISTRATORS
AND TEACHERS OF THE DISADVANTAGED

BOOKS AND BULLETINS

Abraham, Willard. A Time for Teaching. New York: Harper and Row, 1965.

American Association of School Administrators. A Climate for Individuality.
Washington, D. C.: American Association of School Administrators, 1965.

Anderson and Goodlad. The Nongraded Eiementary School. New York:

Harcourt, Brace, and World Inc., 1963.

Association of College and Secondary Schools. Improving the Academic
Performance of Negro Students.

Barbe, Walter. Personalized Reading Instruction. Englewood Cliffs, New

Jersey: Prentice Hall Inc., 1961.

Teaching the Culturally Disadvantaged Pupil. Illinois:

Beck and Saxe Te:
Charles C. Th@mas Publishing Co., 1965.

Bloom, Benjamin S. Compensatory Education for Cultural Deprivaition. New

York: Holt, Rinehart, and Winston, 1965.

Bloom, Benjamin S. Stability and Change in Human Characteristics. New

York: John Wiley and Sons Inc., 1964.

Bloom, Benjamin S, Taxonomy of Educational Objectives. NVew York: David
McKay Co., Inc., 1964,

Board of Education, New York. Skillful Teaching Practices in the Elementary

Schools. New York: Board of Education of the City of New York, 1962.

Bontemps, Arna. Famous Negro Athletes: Famous Biographies for Young People.
New York: Dodd Publications, 1966,

Brown, B. Frank. The Appropriate Placement School: A Sophisticated Non-

o T s el

graded Curriculum. West Nyack, New York: Parker Publlshlng Co., Inc., 1955.

Brown, B. Frank, The Nongraded High School. Néw Jersey: Prentice Hall
Ine., 1963. - -
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Brown, Roger. Words and Things. Nsw York: The Free Press, 1958.

Bruner, Jerome. Toward a Theory of Instruction. Mass.: The Belknap
Press, 1966.

Bruner, Jerome. The Process of Education. Cambridge: Harvard University
Press, 1960.

Conant, James B. Slums and Suburbs. New York: The New American Library.

Corey, Stephen. Helping Other People Change. Ohio: Ohio State University
Press, 1963,

Crosby, Muriel. Curriculum Development. Boston: D. C. Heath and Co., 1964.

Darrow and Van Allen. Independeni Activities for Creative Learning. New
York: Burezu of Publications, Columbia University.

Davis, David C. Patterns of Primary Education. New York: Harper and Row,
1965.

Dean, Stuart E. Non-graded Schools. Washington, D. C.: U. S. Department
of Health, Education and Welfare, 1561.

DeBoer, The Teaching of Reading. WNew York: Henry Holt and Co., Inc., 1960.

Downing, John. The Initial Teaching Alphabet. New York: MacMillan Co.,
1962, ' )

Dufay, B. Frank. Ungrading the Elementary School. West Nyack, New York:
Parker Publishing Company, Inc., 1966.

Dufay, Frank R. The Development of Procedures for the Implementation of
the Non-graded Primary School.

Dunfee, Maxine. Social Studies Through Problem Solving. New York: Holt,

Rinehart, and Winston, Inc., 1966.

Department of Elementary Nursery Education. Prevention of Failure.

Washington, D. C.: Publication, Department of Elementary Nursery
Education, 1965.

Dexter, Lewis A. The Tyranny of Schooling. New York: Basic Books Inc.,
1964,

Durham and Jones. The Negro Cowboys. New York: Dodd Publications, 1965.

Education Policies Commission. Contemporary Issues in Elementary Education.
Washington, D. €.: National Education Association, 1961.
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Fleming, Robert. Curriculum for Today's Boys and Girls. Colombus, Ohio:
Charles Merrill Books Inc., 1964.

Garrett, Henry E. The Art of Good Teaching. New York: David McKay Co.,
Inc., 1964.

Getzels, Jacob. Creativity and Intelligence. New York: John Wiley and
Sons Inc,, 1962.

Glennon, Vincent J. Frontiers of Elementary Education, New York: Syracuse
University Press, 1355.

Goodlad, John I. Planning and Organizing for Teaching, A Volume of the
Project On Instructicn. Washington: MNational Education Association, 1963.

Goodlad, John I. Some Propositions in Search of Schools. Washington:

National Educational Education Association, 1962.

Gocdlad, John I The School and Curriculum Orgarization. Mass.: Blaisdell
Publishing Co., 1966.

Goodlad, John I. School Curriculum Reform in’'the United:States. New York:
The Fund for the Advancement of Educatlonq 1964.

Googdman, Paul. Compulsory Mis-Education. New York: Horizon Press, 1%04.

Harrie, Irving D. Emotional Blocks to Learning. Glencove, New York:

The Free Press of Glencove, 1961.

Hillson, Maurie. Change and Innovation in Elementary School Organization.
New York: Holt, Rinehart, and Winston, 1966.

Holt, John. How Children Fail. New York: Pitman, 1964.

Jenkins, Gladys G. Helping Children Reach Their Potential. Chicago: Scott
Foresman Co., 1961.

Joyce, Bruce. Strategies for Elementary Social Science Education. Chicago:
University of Chicago, 1965.

Kenworthy, Leonard. Introducing Children to the World: In Elementary and

Junior High Schools. New York: Harper “and Row.

Beach, Calif.: Publlcatiqnlpffice cf Curriculum DEVEImeent Division
of Instructicn, 1964.

Long Beach Unified School District. A Guide to Selective Reading. Long

Mackintosh, Helen K., Lillian, Gore and Gertrude M. Lewis, Educating
Disadvantaged Children in the Middle Grades. Washington: U. S.
Government Printing Office, 1965.
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Manning, Duane. The Qualitative Elementary Schocl: Curriculum. New York:
Harper and Row, 1963,

Marshall, Sybil. An Experiment in Education. New York: Cambridge Univer-
sity, 1963,

Learning? Research Répcrt Ch;caga' Science Research Assaclates “Inc.

Milwaukee Publie Schools, Questions That Help in the Developmen: of Reading
Skills and Abilities: A Guide for Elementary Teachers. Mllwaukee
Wisconsin: Milwaukee, Wisconsin Public Schools, 1965.

National Education Association. Problems In Perspective. Washington, D. C.:
Publication Project: Time to Teach, 1965.

National BSociety for Study of Education., Individualizing Instruction.

Chicago, Illinois: University of Chicago Press, 1962.

NEA Project on Instruction. Planning and Organization for Teaching.
Washington, D. C.: McGraw Hill Book, 1963,

Neill, Alexander S. Summerhill. New York: Hart Publishing Co., 1960.

New York University. A Non-gradéd Level Sequence in Elementary Mathematics.
New York: New York | University School of Educatlan July 15, 1960,

Rasmussen, Margaret. (Association for £hildhood Education International),
Toward Effective Grouping. Washington, D. C,: 1962,

Reismann, Frank. The Culturally Deprived Child. New York: Harper and Row.

Roberts, George M. Case Studies of Two Non-graded Elementary School
Programs. June, 1964. .

Roglin, Lawrence. Education: A Way Out of Poverty. New York: McGraw
Hill Book Co.

Ross, David P. (Great Negroes Past and Present. Afro American Publishing
Co., 1964. -

Smith, Nila B. Reading Instruction For Todagg§7Chlldren. Englewood Cliffs,
New Jersey: Prentice Halli Inc., 1963.

Spache, George. Reading In the Elementary School. Boston: Allyn and
Bacon Inc., 1964,

Strom, Robert D. The Inner ity Classroom: Teacher Behaviors. Ohio:

Charles E, Merrill Books Inc., 1966.
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UNESCO. 700 Science Experiments for Everyone. New York: Doubleday and
Co., Inc., 1962,

U. S. Department of Health, Education and Welfare. The Impact of Urban-
igation on Education. Washington, D. C.: Publication, U. S. Government

Printing ~Office, 1961.

U. S. Department of Education. Elementary School Administration and
Organization. Washington, D. C.: Publication, U. §. Government Printing

Office, 1961.

Va. Teachers Association. (Cultural Behavior and Juvenile Decency for
Students. Richmond, Virginia: Publication, Virginia Teachers Association.

Veatch, Jeannette., Individualizing Your Reading Program. New York:
G. P. Putnam, 1959.

Vite, Irene. High Interest, Low Level Reading Books for Slow Readers.
Brooklyn, New York: Broaklyn College.

Weinberg, Meyer. Learning Together: A Book on Integrated Education.
Chicago: ©Publication Integrated Education A Associates, 1965.

Weinberg, Meyer. Research on School Desegregation. Chicago: Publication,
Integrated Education Associates, 1965,
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APPENDIX J
CONSULTANT'S SUMMARY

Institute on the Nongraded Approach to Curriculuam

When the Institute is over we should like to have the high-
lights of your work with the group in the Institute Profile. Would
you kindly write a brief summary of some of the most significant
points which you feel would be of value to the participants as they
return to their teaching positions. If you feel that there are

references of special value, please list these,




NAM

APPENDIX K
(Participants Weekly Summary)

Institute on tne Nongraded Approach
to Curriculum for Administrators

and Teachers of the Disadvantaged

PARTICIPANTS WEEKLY SUMMARY

I. CONSULTANTS

Using the scale below please suggest the degree of success with

which you comnsider the consultant dealt with the topic,

(1) EXCELLENT (2) VERY GOOD {3) GOOD

(4) SATISFACTORY (5) POOR

Consultant _ 1 2 3 4 5
Name

Consultant - - 1 2 3 4 5
Name

Consultant_ . 1 2 3 4 5
Name

Consultant____ , 1 2 32 4 5
“"Name

ITI. UNDERSTANDINGS
From your total experiences during this week please list below

statements which reflect an increase in your understanding of:

The nongraded approach to the organization oif the curriculum

Approaches to individualized instruction
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Teaching the educationally and/or economically disadvantaged

Problems occasioned by desegregation

1I1T. ATTITUDE CHANGES
Have there been any changes in your perceptions or feeling

toward people as a result of your experiences this week?

IV. BSUGGESTIGNS

Indicate below suggestions for the success of our workshop and/or

particular topics you would iike to have comnsidered.




(Weekly Team Evaluation)

Institute on the Nongraded Approach
to Curriculum for Administrators
and Teachers of the Disadvantaged

WEEXLY TEAM EVALUATION

NAMES__ o 3 ____LOCATION - )
WEEK OF - .

FUTURE IMPLEMENTATION:
List ideas presented which vou feel would be of value and practical for

yvour school or school district.

PROBLEMS TC IMPLEMENTATION:
What problems, if any, do you anticipate having if an attempt’is. made
to put the ideas above into action?




FUTUURE ASSISTANCE:
Do you feel thera would bte need for assistance from others outside

of four community? If so, state the type of service you feel will be

needed.
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APPENDIX M
(General Evaluation)

HAMPTON INSTITUTE
HAMPTON, VIRGINIA

Insticute on the Nongraded Approach to
Curriculum for Administrators and Teachers
of the Disadvarn ged

Genzral Evaluation
Note: Your reaction to the Inetitute will be invaluable in helping us to

plan and improve future institutes. Please feel free to express
yourself. It is not necessary for you to sign your name,

1. As a result of your experiences in the Institute has there been any change
in your understanding of persons of another racial group?

Yes __ == = No ___ .
2. 1f you checked yes for number one briefly describe your past and present -
understanding
Past Present

3. Prior to this Institute, did you have some concerns as to how teachers
and pupils of different races would adjust in desegregated classes,

Yes _ _ No

4, Briefly describe your attitude prior to the Institute in regards to the
desegregation of staff and pupils? ‘ '

o, 2127




5. Has your thinking changed as a result of your experiences in this
Institute?

Yes _ _ No

6. 1If yes, describe your present thinking in terms of:

(a) Your teaching in and/or administering a desegregated school

(b) The teaching and learning problems of Negro pupils

(c) The teaching and learning problems of white pupils

m

(d) The professional skills of white educators

(e) The p?ofessioﬁal skills of Negro educators
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What advantages, if .any, do you think the nongraded approach to curri-
culum has over conventional organizatiomnal patterns for meeting the
needs of:

(a) Pupils who are educationally disadvantaged

(b) Negro pupils in desegregated classrooms

(c¢) White pupils in desegregated classrooms

Permanent Staff

Please rate the staff in terms of their contribdution to the Institute.
Write the number in the column which best describes the instructor's:
rating on the traits listed: '

Traits | Bowles | Dawson | Holston | Gale

(a) Concerned with the problems
of the group and/or indivi -
ual participants
1. Greatly concerned
2., Average concern

3. Mildly concerned

(b) Relationship with the group
and/or individual partici-

pants
1. Excellent
2. Good
3. Fair
4, Poor

(c) Assistance in guiding action

projects '
1. E=xcellent

2. Good

3. PFair

A

. Poor




| Bowles 'DéwsoniﬁrﬁélStgn” Gale

Traits

(4} Assistance in guiding on-going

activities
1. Excellent
2., Good
3. Fair
4. Poor
(e) Assistance in guiding intern
activities :
1. Excellent
2. Good
3. Fair
4. Poor

(f) Quality of teaching
1. Excellent

2. Good
3. Fair
4. Poox
T - Staff ) ‘
Traits o Atkinson| Shipman{ Williams] Wilson

(a) Concerned with the problams
of the group and/or individ-
ual participants
1. Greatly concerned
2. Average concern
3. Mildly concerned

(b) Relationship with the group
and/or individual participants
1. Excellent

2. Good
3. Fair
4. Poor

(¢c) Assistance in gulding action

projects

1. Excellent

2. Good

3. Fair

4. Poor

(d) Assistance in guiding cn-going

activities’

1. ' Excellent

2. Good

3. Fair
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Traits cont'd

[ Atkinson | Shipman | Williams | Wilson

(e) Assistarce in guiding intern

activities

1. Excellent
2. Good

3. Fair

4, Poor

(f) Quality of teaching
1. Excellent

2. Good
3. Fair
4, Poor

In your opinion what were the special strengths and weaknesses of the staff

Staff Special Strengths Special Weakness

Atkinson
Bowles
Dawson
Gale
Holston
Shipman
Williams

. Wilson

e a |

Instructional Aids and Facilities

"9, Circle the word that best describes the availability of instructional aids
The instructional aids available were:
. Numerous - Adequate Inadequate Limited
In relation to the areas of concern the instructional aids wére:
Most Valuable . Valuable | . Average Poor

Comment (If any)

[ -5




10, The facilities for the Institute were:
Excellent Good Fair Poor

Comments (If any)

Organization and Administration
11. Rate this Institute in comparison with other institutes, workshops, in-

service and graduate courses in which you have enrolled. Check the
statement which best describes this Instirute.

I've learned:

1. less from this institute than from any other

2. less than the aversge course

3. about as much as the average course

4. more than in the average course

5. more than in any other course

Comments (If any)

12, What do you consider the most valuable experience of the Institute?

13. What do you consider the least valuable experience of the Institute?

14. What suggéstiﬁns do you havs for future institutes?
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APPENDIX N
(ANNOUNCING Operation Step-Up)

ANNOUNCING

OPERATION STEP-UP

A NONGRADED SUMMER INSTITUTE
For

BOYS AND GIRLS AGES 6-12

At
Hampton Instifute Nongraded Laboratory School

Hompton Institute

Hampton, Virginia

® A summer booster for children who are underachieving
but have the ability to improve.

® Designed as a service to the community. (Children who
participate will be expected to return to their assigned
school and grade in the fall). |

® Total program free to all children regardless of race,
- color, creed or national origin. ,

o | » D, -l . n '3 B T ]



® Total program free to ~ll children regardless of race,
color, creed or national origin.

® Bus transportation for school children in Hampton, New-
pori “ews, Norfolk, Wllllamsburg, and York County.

® Designed to broaden the experiences of the pupils and to
booster skills.

® Instruction in individualized reading, language arts, socic!
living, mathematics, and recreation.

® |ndividualized atention.

e Special enrichment and cultural activities.

® SCHOOL CALENDAR

Six-week — June 20 to July 30
Monday - Friday — 8:30 A.M.-2:15P.M.

Sponsored under a contract from the U. §. Department of Health, Education, and Welfare, '
Office of Equal Educational Opportunity, Public Law, 88-352, Title v, Section 607, The
Civil Rights Act of 1264.

LALL DL L LLLE RS LI LYY TIPS Y T Y NPT PSRttt LIl LEEL L LELL

OPERATIDN STEP-UP
A Nongraded Summer School Program

Hampton Institute
Hampton, Virginia

e ABAPEES oo eeeeereseememe e mee e e s e oeserees ot e s meeere e eeeeeeeeemnmeas Telephone. ..., s
Parent’s Occupation: ~ Father..........eorreen.Mother. .. et 7

1 should like for my Ghlld to attend the :summer school at the Harnpten Institute
Nongraded Laboratory School.

eeitoemeiieenes | Will see to it that he attends regularly.

" The summer pregram is: separete and. distinct. from the regular program of the Hampton
institute  Laboratory ‘School. Students partnmpatmg in. the surnrner Wl" be expected ie return
to. theur assngned schools and: classes in the" falL S . :




APPENDIX O
(Acceptance letter)

HAMPTON INSTITUTE NOMGRADED LABORATORY SCHOOL
HAMFTON INSTITUTE
HAMPTON, VIRGINIA

June 15, 1966

Dear Parent,

We are pleased to inform you that your child meets qualifications for ad-
mission to our nongraded summer institute, OPERATION STEP-UP. This institute
is designed to give a booster in reading, language, and mathematics to pupils
who have the potential to achieve. 1In selecting individuals for attendance
at ‘the institute, this institution did not discriminate on account of the
sex, race, creed, color, or national origin of the applicant.

The school officially opens on Monday, June 20, at 8:30 a. m. Please
transport your pupils to the school on Monday. Beginning Tuesday morning,
transportation willi be provided at designated points in Norfolk, Hampton,
and Newport News.

A full statement of school policies will be discussed with you during our
scheduled parent meeting. However, before your child officially enrolls, you
should be aware of a few general pelicies which are enclosed. We are certain
that because of your interest in our program, vou will abide by these policies.

If you accept all provisions of the institute and your child will enrqgll,
we will expect him at the school on Monday, June 20, at 8:30 a. m. If your
child will not attend the institute and other arrangements have been made,
please notify the school immediately so that other eligible candidates may be
considered.

-

When your child enreolls in our summer institute, we will become partners
working together for an exciting summer program. We wish to express to you
our sincere appreciation for your interest in our nongraded summer iunstitute,

Very sincerely,
S/Martha E. Dawson, Director

S/Helen H. Holston, Asgociate Director
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APPENDIX P

(Rejection leatter)

OPERATION STEP-UP
HAMPTON INSTITUTE NONGRADEl) LABORATORY SCHOOL

IIAMPTON INSTITUTE

HAMPTON, VIRGINIA

June 16, 1966

Dear Parent,

We should like to take this opportunity to express our appreciation to
you for your interest in "Operation Step-Up.'" This letter is sent in
reference to your child's application. There were over three hundred parents,
like you, who responded to the announcement. Operation Step-Up was designed
as an integral part of the nongraded institute for teachers and administrators
and also as a service to a limited number of pupils in the Tidewater community.
We planned Operation Step-Up for one hundred pupils and sincerely regret that
we cannot accommcdate more boys and girls in this program.

This letter is sent to inform you that your child was not selected to
participate in the 1966 summer program. The selection committee which was
divected by the program's psychologist attempted to select pupils who would
fall into the usual categories found in the average classroom. Thus, those
selected included slightly below average, average, and bright students. The
Hampton Institute nongraded program is not designed for any one intellectual
group, thus each applicant had an equal chance for admission to our summer
program. There were many, many children who met 211 the requirements, however,
the selection committee was limited to a certain number of pupils in each age
and academic range.

We regret that your child will not be with us thisz summer. However, your
name will be placed on file and if Operation Step-Up is offered next summer,
we will mail you an application before the public announcement is made.

May we again express our sincere appreciation to you:.for the confidence
you have expressed in the Hampton Institute Nongraded Laboratory School.

Sincerely vours,
Martha E. Dawson, Director

Helen H. Holston, Associate Director

ErlC 135
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APPENDIX Q

(School information form)

OPERATION STFP-UP
NONGRADED SUMMER SCHOOL PROGRAM

HAMPTON INSTITUTE
HAMPTON, VIRGINIA

SCHOOL INFORMATION

Name of Pupil ___ School _ - Age -
Pupil's Address - - Number of years in school _
Teacher - Parent or Guardian o

1. Has the applicant been absent from school frequently because of illness?
Yes No .

2. Does the applicant have the potential to do average work? Yes__ _ No .

3. Does the applicant exhibit soecial or behavioral problems which would hinder
academic success? Yes____ No . If yves, please state briefly.

4, If the applicant has specific strengths and weaknesses, please list.

Weaknesses Streagths

5. Please give infqrmatien on the most recent tests given.

- INTELLIGENCE TESTS

Name of Test Date Given Re




ACHIEVEMENT TESTS

Name of Test Date Given Results (Grade placements and/or per-
centiles)

To: Prinecipal or Teacher
Please mail this form directly to:
Mrs. Helen H. Holston, Associate Director
Hampton Institute Nongraded Summer School Program
Hampton Virginia
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APPENDIX R

(Home information form)

OPERATION STEP-UP
HAMPTON INSTITUTE LABORATORY SCHOOL
HAMPTON, VIRGINIA

HOME INFORMATION REPORT

Name of Child _ —

~ (Last) ~ (Middle) ~ (First)
Address I - o
Date of Birth_ - Telephone_
Mother's Name _ i - _
Mother's Business Address - Telephone -
Father's Name . - — o N
Father's Business Address_ - _Telephone . _

In case of emergency during school hours, please contact:

Name of Person__ _ _ . ) - . _

Address - Telephone -

13 &




APPENDIX 3
(Statement of Policies)
OPERATION STEP-UP
HAMPTON INSTITUTE NONGRADED LABORATORY SCHOOL
HAMPTON INSTITUTE
HAMPTON, VIRGINIA
STATEMENT OF POLICIES

DAILY SCHEDULE

8:30-12:00 CURRICULUM AREAS

Reading
Language Arts
Mathematics

12:00-1:00 LUNCH

1:00-2:15 ENRICHMENT ACTIVITIES

Recreation
Art

Trips

ORGANIZATION

A nongraded organizational pattern will be used. Pupils will be
assigned to a primary unit 5: an iﬁtéfméaiéte unit with a master teacher in
charge. Pupils who would be assigned to grades 1, 2, and 3 in a graded
school will be placed in the primary unit, while pupils who would be enrolled
in grades 4, 5, and 6 will be assigned to the inter@ediate uﬁit-

Operation Step-Up is helé in conjunction with an Institute for teachers
and administrators. The participants in the Institute will be working ffam
time to time in the classroom with the méster teacher. Thus a cgoperative
approach to inst:u;tién ﬁill be used.

INSTRUCTIONAL PROGRAM

O rhe unit teacher will use a diagnostic approach to determine academic
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strengths and weaknesses. Parents are thus urged to abide by the policies
of the school and the decisions of the teachers on matters related to the

instructional program.
No single reading series or teaching method will dominate the iustruc-
tional program. Thus, differences in materials and instructional approaches

11 be evident in guiding the learning experiences of individual pupils,

fin]

wi
ATTENDANCE

Regular attendance is required of all pupils enrolled in the nongraded
institute.
HEALTH

Pupils will be insured during the school day.
DISCIPLINE

Children from various socio-economic, racial, and ethnic groups will

All children are expected to work cooperatively

attend the summer institute.
and respect each other. Those individuals who find it difficult to get a-

long with others and demand an abnormal amount of individual attention will

be recommended for dismissai. Parents are urged to teach their children how
to get along with others and to respect all persons working with the institute.
Pupils will be guided to develop self-discipline.

PICKING UP PUPILS AFTER SCHOOL

Parents who transport their own children must pick them up no later
than 2:15 p. m.
LUNCH

Lunches will be served daily to pupils attending the institute. There
will be no cast‘iﬁvolved. | | |
CREDIT

No academic credit will be given t¢~pﬂpils:attegding Opérati@n Step=Up.

"0 ing” the first week gf ~school, ~we w111 d;smiss at -1:00 p.m.

EKC | 4.




APPENDIX T

{Interest Inventory)

NONGRADED LABORATOQRY SCHQOL
HAMPTON INSTITUTE
HAMPTON, VIRGINIA

MY HOBBIES AND INTERESTS

My name dis ___ ] -

I am ] ) - _

I nave a pet . o ) ) - -

T like to read about _ - o ,W

My favorite comic book is _ —— i}

I like these "funnies'" best in the newspaper __ = = =

I like to collect _ - . —

I like to take trips to _ o e _

I go to movies about ___ _ _ B B ~

My favorite TV programs are ___ _ , o e _

I watech TV about ) hours a day.

My favorite sports are - - - o 7 o .

kA R A A A AR T A A TR ET KRR KTE AR RN FE R KRR RN R

When I grow up I would like to be _____ ] _ I

I would like to be a __ ’ e _ : - B

because _ o - , - -
- - — A T T

HAMPTON INSTITUTE LABORATORY SCHOOL




APPENDIX U

(Parent meeting, June 23, 1966)

OPERATION STEP-UP
FARENT MEETING
PHENIX HALL AUDITORIUM
THURSDAY, JUNE 23, 1966
7:30 P, M.
GREETING Mrs. Helen Holston

PURPOSE OF OPERATION STEP-UP

INTRODUCTION OF STAFF Dr. Martha Dawson
Institute Director

PHILOSOPHY OF NONGRADED PROGRAM IN THE LABORATORY SCHOOL Mrs. Roberta Atkinson

TOUR OF FACILITIES | Mrs. Lydia Shipman

SOCTAL HOUR Resource Room 119
STAFF

Dr. Martha Dawson Director of Nongraded Institute

Mrs. Helen H. Holston Associate Director

Mrs. Lydia Shipman Master Teacher

Mrs. Martha Williams Master Teacher

Mrs. Rnberta Atkinson Master Teacher

Mrs. Emmy Wilson . 7 . Master Teacher

D?} Nellie Wilson . S IR : Psy;ﬁgiagist

Mr;rﬁgsés‘Payne'  >" : ‘{:" i fj"' ‘:‘7 \Supg£;is9f“cE Vehicie Service

Mrs.,Mildtéﬁ Jéhnsén: f.7f_  '7 L‘ l - o Seé?éfaryléf‘fhé'Iﬁéﬁitute,
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APPENDIX W

(Intern's Evaluation)

INSTITUTE ON THE NONGRADED APPROACH
TO CURRICULUM FOR ADMINISTRATORS
AND TEACHERS OF THE DISADVANTAGED

INTERN'S EVALUATION

PURPOSE OF INSTRUMENT

This instrument is designed to give participants, unit teachers, and
institute instructors some indication of the intern's skill in individual-
ization of instruction in a nongraded classroor by providing for individual

differences.

RATING SCALE

1. Needs to develop more skill in individualizing instruction.
2. Shows average ability in individualizing instruction.

3. Bhows exceptional skill in individualizing instruction.

...... ' INTERN'S STAFF TEACHER'S
: , EVALUATION EVALUATION

FACTDRS

I ATTITUDE ANI! INTEREST

Adjusted to mnew and difficult tasks. - ] -

Completed projects and assignments on time. - Af:

Sought additional help when necessary. . : I

Accepted the distinct learning ‘patterns '
of each chlld. ] , —

Related Drcfessicnél[réadings.tc“classrcam ] . . . _

Adjusted: thpuplls With varied racial and
ethnic backgrounds, -

~Warked equally Well in 1eadership and
subardlnate reles. ey

T 'MAINTAININGJTHE GLASSROOM h

'fMalntalned & neat a;;gactivéfathQSPEé;¢331°7 I , _




INTERN'S STAFF TEACHER'S
EVALUATION EVALUAT ION

Voluntarily assisted with routine details. -

Cared for equipment adequately. 7 o

Involved students in housekeeping tasks. _ R

Irr. CURRICULUM AND INSTRUCTION

Encouraged divergent thinking. - L

Stimulated creative reports. _ L _

DEVElQPéd necessary sequential skills in:

Sgcial l;v;qgf§§ger ﬁC§577 _ y
Mathematlcs I . —_ ,77 —_—

Made provisions for individual differences
‘in learning. - o ‘ -

Developed interesting and meaningful inde-
pendent work and devices based on individual
or group needs. . — _ —

Provided opportunities for the use of varied
books and teaching materials in:

Reading and the language arts e
Social living experiences = .
Mathematics =

IV. EVALUATION

Used a systematic procedure to find the
individual needs of each pupil.
Made use of informal inventories

Made use of results of standardized tests _ -

Made use of interest inventories _ - B

Others . _ e
Developed informal methods of evaluation. - . _ _ )
Consulted experts when avaijlable. . = .




APPENDIX X

Parent Meeting July 27, 1966

OPERATION STEFP-UP
PARENT MEETING
PHENIX HALL AUDITORIUM

WEDNESDAY, July 27, 1966

7:00 P.M.
GREETINGS ===--=<<--=c-ossccsoc—cceecmcnneaoona==~--Mrs. Roberta Atkinson
OVERVIEW OF OPERATION STEP-UP -~---==-=-c==ccec~e=~~- Mrs. Emmy Wilson
APPRAISAL OF PROGRAM ~-=cceccmammcmcmcamcceae ------ Mrs. Martha Williams
REMARKS ---=----=--==rreseccmcc e s mc e e em e e Dr. Martha Dawson
CREATIVE PRESENTATIDﬁ SErSs s ceees e mr e e ce-~=~ Intermediate Unit

SOCIAL HOUR
»Resaurce Room




OPERATION STEP-UP
HAMPTON INSTITUTE NONGRADED LABORATORY SCHOOL
HAMPTON INSTITUTE
July 27, 1966
7:00 P, M,
Mrs., E. B. Wilson's Class

- Presents -

"THOR LOSES AND FINDS HIS HAMMER"

Written in five scenes by Deborah Easter and Deborah Owens:
Scene T Thor's Palace
Scene II Freya's Palace
Scene III = Thrym's Palace
Scene IV Meeting Hall

Scene V Thrym's Palace

- CHARACTERS -

Thor (God of Thunder) Wayne Richards
Loki (God of Mischief) Deborah Owens

Thrym Deborah Easter
Freya (God of Love and Beauty) | Valérie Clark

Servants | Katra Jones

Cris Fuller
Gianfs | Keith Johnson

Karl Sidney

Walter Jackson

Thrym's Sister ' Mary Swan




APPENDIX Y
(Parent Evaluation)
OPERATION STEP-UP
HAMPTCN INSTITUTE NONGRADED LABORATORY SCHOOL

HAMPTON INSTITUTE
HAMPTON, VIRGINTA

Dear Parent,

OPERATION STEP-UP is approaching its final week of operation. At this
time, we would like very much to have your reaction to the program. This
will enable us to clear up concepts and plan more effectively for future
programs. Your signature is optional. Please return the completed form to
school by Monday, July 25, 1966.

Thank vou for your cooperation.

Yours truly,

Helen H. Holston
Associate Director

(1) How has your child reacted to the nongraded school?

(2)° Have you noticed any differences between the educational program in
the nongraded school and the graded gchool from ycur day to day
conferences with your child?
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)

(5)

Name

Date

ERIC

Aruitoxt provided by Eic:

How has your child reacted, frnm your observation, to children with
whom he has had contact?

Do you have questions about some aspects of the schoool program which
yvou feel you would like answered? 1If so, please list your questions.

Do you have any suggestions or recommendations to share with us for
future summer programs? If so please list your suggestions.

e




