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2. Abstract: 

Title: Special Institute on School Desegregation: An Institute to Help Educators Maximise 
Educational Opportunity 

Author of Rtes Daniel U. Levine 
Associate Director 
Center for the Study of Metropolitan Problems in Education 
School of Education 
University of Missouri at Kansas City 

Contract Number: 0E-5-37.051 
P.L. 88.352. Title IV, Section 404 
The Civil Rights Act of 1964 

Institute Directors: Daniel U. Levine, General Director 
Robert J. Havighurst, Program Director 

Contractor: The University of Missouri at Kansas City (U.M.K.00) 

Sponsor: Equal Educational Opportanitiem Program 
U.S. Department of Health. Education, and welfare 

Flaming phases May 1. 1965--August 1, 1965 

Training Fhaes: August 2, 1965.-August 13, 1965 

Follow-UR_V=E: August 14, 1965--January 31, 1966 

Participants: Of the eighty-two participants who attended the institute, fifty were from 
Kansas City, Missouri. seventeen were from Kansas City, Kansas, twelve were 
from Leavenworth, Kansas and three were from Marshall, Missouri. Of the 
fifty-three classroom teachers enrolled in the institute, thirty taught in 
elementary schools. eleven taught in junior high schools, eleven taught in 
senior high schools (including three department chairmen), and one was a 
special education teacher. The remainder of the group consisted of one 
school nurse, five counselors, one helping teacher, one director of surri-
sulum, one director of special education, three head teachers. and soven-
twin elementary school principals. 

Objeetives: The curriculum of the institute was planned in accordance with the assumption 
that educators need both broad understanding of the general forces which 
structure desegregated situations and close familiarity with specific pro.. 
bless and approaches which are likely to be particularly salient in dese-
gregated classrooms. The primary objectives of the institute, therefore, 
were defined as 1) helping school officials understand the historical back-
ground and the steal-psychological context of conditions resulting in ed. 
ucational disadvantage and the relation between these forces and desegre-
gation problems in the schools, 2) helping individuals responsible for the 
content of instruction in the classroom abidy and consider special approaches 
to meet the education needs of minority-group youngsters. and 3) helping 
educators find ways of working with &students in desegregated classrooms so 
as to 'Improve the human relationships in such claseroms. Participants were
also encouraged, through background 'questionnaires collected as a condition 
for admittance to the institute a d , onsultations with institute staff. to 
identify specific objectives unique to their particular situations. 



Proceduress The institute met for ten full days and three evenings. Participants at-
tended a daily lecture-and-question period approximately ninety minutes 
long as well as a daily diccusaion in one of four Study Groups organised 
according to grade level and position. Tom one-to-two hours were set 
aside each day for individual study and exploration using library materials 
provided by the Center for the Study of Metropolitan Problems in Education 
and the University of Missouri at Kanaas City. Participants also met 
60•311 times in Special Interest Groups and three times it School District 
Delegations. The three evening se:anions were devoted to the viewing of 
filmn. Each participant chose a topic or project related to the institute 
curriculum and then prepared a report which was collected at the final 
session. liany of these projects consisted primarily of preliuinary plans 
for the succeeding year. 

To follow-up the training phase of the institute, five Coordinators 
for evaluation and Follow-Up were appointed to visit and interview participants 
in their home schools and to assist the Director and Program Director in 
assessing the results of the institute training program. Many of the partici-
pants were contacted more than once by members of the institute staff. All 
participants received additional material on desegregation in several mailings 
sent out during the fall of 19650 In addition, the institute reconvened for 
a full-day session on Saturday, December 4. Material handed in by participants 
at this meeting and responses to a follow-up questionnaire indicated that 
reactions to the institute remained generally favorable. Participants 
described many ways in which they had implemented some of the goals they had 
set for themselves during the institute 

Results and Conclusions: Infc-mation collected during the follow-up period did not cause 
the staff to change the general conclusions that had been reached 
in August of 1965. While participants helped the staff identify 
a number of changes which would improve future institutes, in 
general it was felt that the institute had been successful. The 
most frequent comment made by participants in December of 1965 
and January of 1966 remained the same as was heard in August: 
"It would be wonderful if many more teachers could attend 
institutes to help them solve the significant and difficult 
educational problems related to desegregation." The institute 
staff, in turn, was most impressed with what the participants 
had done to improve the quality of education in their home 
schools and classrooms. Much has been accomplished. Much remains 
to be accomplished. 



 

 

3. Evaluation and Follow-Up of the Special Institute on.;icheel essegrega.innt 

Efforts to follow-up the 1965 Summer Desegregation Institute included two major 
activities. Oa thm one loud, five Coordinators for Evaluation and Follow.4p were appointed 
to week with the directors in contacting participants in their home sdbools. The following 
individuals were approached and agreed to serve in this capacity: 

Dr.. A. Ludy Campbell - Principal, Lincoln Junior High School, Kansas City, Missouri. 
Mt. Robert Kreiger - Assistant Superintendent for Curriculum and Personnel, Leavenworth, 

Kansas. 
Mr. Donald Lamb • Principal, (iindaro Elementary School, Kansas City, Kansas. 
Dr. Mary Meehan - Director, Youth Development Project, GreiMkor, Kansas City Mental 

Health Foundation. 
Dr. Gordon Wegner - General Director of Instructional Services, Kaman City, Miaxourio 

Dr. Campbell, Dr1 Meehan, and Dr. Wexner were on the regular staff of the institute 
when it met in August. Mr. Kreiger and Mr. Lamb were participants in the inotituteo 

The second major follow-up activity consisted of an alli.day session hold'on Saturday, 
December 4, 1963. On this date sixty-seven of the eighty-two participants in the summer 
institute returned to the University of Missouri at Kansas City in order to discuss the 
prohlebethey had confronted in trying to implement plans formulated in August and to 
advise each other concerning practicen and materials which bad proved particularly
successful in working to solve probleLs attendant on or incident to desegregation. The 
major pert of the day, accordingly, was devoted to group meetings and presentation of 
reports by participants. The schedule of the meeting was as follows: 
8:304:30 Opening Remarks 
8:30 Juanita Musser, Principal, North Broadway Elementary School, Leavenworth, Kansas 
9:00 A. Leedy Campbell Principal, Lincoln Junior High School, Kansas City,Missouri 
9:05 Marybeth Swartz &Teacher, Southeast Junior High School,Kansas City, lissouri 
9:20 Donald Lamb, Principal, tluianro Elementary School, Kama City, Kansase  
9:25 Grace Seater, Teacher, Special Education Center, Marshall, Missouri
9:55 Alice Phipps, Teacher, Chick Elementary School, Kansas City, Missouri 
9:45 Coffee 
10:05 Mary Meehan, Director . Youth Development Project, Community Studies, Kansas City, 

Missouri 
10:10 Rebecca Bloodworth, Chairmen of English Department, Sumner.High School 

Kansas.City, Kansas 
10:15 Discussion in Study Groups 
1100 Reports from Discussion Group Recorders 
12:10 Waft 
1:10 Robert J. HAvigherst: "Recent Developments Related to School Desegregation" 
1:23 Gordon Wiener Director of Instruction,Kansas City, Missouri
1:30 Carol Goldstein, Teacher, Taxon Elementary School, Kansas City, Missouri 
1:40 Marie Wagner, Principal, Troost Elementary School, Kansas City, Missouri 
1130 Questionnaire 
2:00 Films The Superilupub Peosle 
3:00 Daniel Levine: Presentation of Pew Materials and Readings of Selected 

Passages from Manehild in the Primised Land  
3:13 Jeanne Malmo, teacher, Menem, Elementary School'&wean City, Missouri 
3125 Robert Kreiger, Director oiCurriculus and Personnel, Leavenworth, Kansas 
3:30 George Reynolds, Principal, Twain Elementary School, Names City, Missouri 
3:40 Benjamin Day, Teacher, Lincoln Elementary School, Leavenworth, Kansas 
3150 Hortense Schaller, Counselor, Palm Nigh School, Kansas City, Missouri
4:05 Delores Williamson, Teacher, Blenheim Elementary School, Kansas City, Missouri 
4110 4:23 Closing Remarks 



The anonymous questionnaire filled out by participants who attended the December 4th 
session was similar, with a few slight exceptions, to the one filled out at the conclusion 
of the August sessions. Decaust, it is easier to study problems and conceptualize promising 
solutions in an institute setting than It is to implement ideas in a schiol or classroom/. 
it was expected that in December the participants would be less positive about the valor 
of the summer training sessions than they had been in August. This expectation was 
confirmed in the questionnaire Items, but the shift was less than anticipated and partici-
pants remain very favorable, on the whole, in evaluating their experience in the institute.' 

Participant responses to key items on the questionnaire are summarized on the following 
page. The numbers in parentheses represent the percentage of participants who chose the 
appropriate response categories; the first number in each column gives the August percentage 
and the second gives the December percentage, While there were small differences in the 
numbers of participants responding to the various questions, for the most part there were 
eighty-one participants W40 responded to a given item during the August administration of 
the questionnaire and sixty-three who responded to a given item in December. 

Perceptionsand Reportsof the Coordinators for Evaluation and Follow-Up

The report. of the Coordinators for Evaluation and Follow-Up agreed closely with the 
opinions participants expressed on the December questionnaire. Most of the participants. 
that is. asserted that the institute had been a valuable experience for them. With few 
exceptions, they cited specific ways In which the institute and its related experiences 
had influenced their behavior during the fall semester of the 1965-1966 school year.2  
Typical reactions and perceptions of participants in the summer institute are illustrated 
In the following excerpts from the summary prepared by one of the Coordinators who reported 
responses and activities which generally parelelled those reported by the other four 
Coordinators; 

Coordinators' Follow-Uplgen3 (Abridged) 

After two months back on the job, twelve teachers reported that the impact of reality 
had not diminished but rather enhanced their favorable view of the institute, The teachers 
expressed their feelings with these words: 'extremely helpful and inspiring': 'most 
interesting and helpful experience 1 ever had'; 'caused deep thinking'; 'feat like a 
missionary'; 'more aware.' 

Reality caused the modification of the views of two teachers, One found that the 
school situation 'took the glow off'; another reported that teaching a class of adult 
Negroes was more helpful than the institute. 

The study group was mentioned In a strongly positive manner by ten teachers and in 
a negative manner by one teacher, 'Concrete help'.'exchange of ideas", and 'meeting of 
the minds' were terms used to convey their opinions. 

The lectures were mentfrned five times in a favorable way. They opened up 'new 
thought channels' for one teacher and encouraged another 'to try and to do', The 
interest group was mentioned six times and characterized as 'not helpful' by three 
participants. 

1 Although it is pussible that the inclusion of the fifteen participants who did not 
attend the December Meeting might have shifted the percentages in a still more negative 
direction, it is not likely that such a shift would have been appreciable in view of the 
fact that most of this group of fifteen had communicated with the director to describe 
why they were unable to attend and to express their regrets at having to miss the sleeting, 

2 The appenoix to this report consists of brief papers in which participants report some 
of their activities since returning to their home schools, 

	
3 Based on fourteen individual interviews, 



Item Response Catenaries and Percentece of Responses 
The overall institute experience was Of No 	Odle 	Of Some Modlrotely Of Great 

Practical radical 	 	Practical Valuable, Practical 
Value 	Value 	Value For Me Vs uc 

00 02 MIK2 60 
	d you get as Chet of the Less 	About as Much More 

institute as You expected to? 115W (02) 2 27 
The lecture Series as a whole was 	Of No Value 	0 Limited Value 	Mode-ately Helpful Very Pel f 1 

00 00 01 0 10 
found the books end pamphlets which Se dOe bcca: Usual! er 

were distributed to us to be Uieftd Us 1 %ions!! Productive  Useful 
At Ail - Useful 

01 02 	ley 11 41 
The up icat materia s •istr •uted Hardly 	Occe-, Usually Very 
to us were generally Useful Use ul Productive Useful	AigEgliX

At All Useful 
	mil be 02 03) (46t (4e) (41) 

The Following films were: Hardly Worthwhile Part y Worthwhi Mostly.Worthwhile Very Worthwhile 
Portrait of the Inner City (00) (b2) (A) (45T — 106) (13) (60) (40) 
Children Without (00) (02) (05) (8)  (33) (38) (62) (52) 
Color of Men, Brotherhood of Man (01) (02) (10)  (9)  (37) (47) (52) (42) 

....Marked for Failure 0!) (02) 0 0 0 2 
The time 1 spent in this activity was: 	Hardly Set • • , 	Occa- kleex 

Useful Useful Produ ce,ctive - Pr uctive
11-7ITT Useful -

Study Group 	00 00 (01) (05) (12 	(09) (31) (42) (56) WO 
 Interest Group 	(00) (00) (05) (10)  09 (30) (40) (39) (40) (21) 

School District Group 	(07) (05)  (07) (11) (27) (33) (25) (33) (344 (lel
Independent 1112h 	00 02 00 0 08, 08 (48) (44) 44 41 

The size of the grouptins: FarToo somedh;r 1--t Too About R ght Size Too Seal
Study Group 	(01) (03) —02) (17) (77) (77) (00) (03) 
Intereni Group 	(05) (06) (09)(24) (86) (68) (00) (02) 
taboo' District Grow 	(16) (14) (27) (27) (53 _(57) (04) (02) • 

This activity is: 	Unlikely To Have An Likely To Save Likely To Have Likely To Have 
Impact On My Teaching Slight Imfect Moderate Impact Great 1MVEI 
Or Administering 

Study Group (02) (05) 	(04) (04) (40) (43) (54) (48) 
Interest Group (0e) (08) 	(19) (25) (37) (32) (MO (35) 
	Ind dent St 01 06 	0 06 4 

Institutes such es t is should be schedul Yes No 
'or Ion• r than two weeks. 2 62 
I wou d have pre erred more speakers and Number % ut RI w+e 
lecture presentations. ifif (29) ?MIL (06) 
The pace of the institute wiai too leisurely. No 'A 01) TT) (89) 
The pace of the institute was too rusised Yes No 

Ti ) (27) lb) (73) 

August and Nocember Responses to the Institute Evaluation Questionnaire.  



What changes in the teacher's classroom behavior appear to be directly attributable 
to the institute? The reported changes clustered in three areas: (a) specific efforts 
to find and to use multi-ethnic materials; (b) modifications of the academic curriculum 
to include new methods, materials, and emphases; and (c) positive approaches to Inter-
personal relations with the Negro pupil and the Negro parent, 

The Institute featured a wide variety of multi-ethnic materials for classroom use. 
Ten teachers indicated direct use of these materials with their classes, A second grade 
teacher wrote to the publishers requesting sample copies. Fifteen books were received. 
some were multiethnic and urban in orientation and others pictured the life of middle• 
class Negroes. 

Several teachers turned to the Schools Division 134 the Public Library for materials 
and received a most helpful response. In a sixth grade. twenty books were added to the 
room collection. including such titles as Famous Negmaill!!!!!,FamoAmecanNuroee, 
That Dunbar Doy and SlytM2111110. 

Pictures of Neer° heroes attained from an oil company were used for bulletin board 
displays, Several teachers reported difficulty in finding suitable pictures of Negro 
children end families; neigher Ebony nor The Call were helpful in this area. 

Several teachers in the 4th and 6th grades used the tape recorder to motivate pupils 
in their oral English work, For the first time. some pupils faced the reality of their 
own speech patterns. Their dissatisfaction with their performance helped some of them to 
cooperato with the teacher for the first time in actively working on pronunciation and 
enunciation. 

In social studies, the teachers tried to bring to the pupils • realization of the 
Negro's participation In American life from the earliest times. For example; in a 
discussion of immigration the teacher emphasized the shift which has occurred from the 
'melting pot' idea to the view that each group is unique and valuable in its own right. 
Countries in Europe. Asia and Africa were mentioned as pupils tried to locate the points 
of origin of their ancestors, 

A second grade teacher described her approach to better understanding of all peoples 
as 'seizing the moment'* during an art class. the color. size. and shape of fall flowers 
were discussed. Children come in a variety of sizes, shapes and colors, For many pupils. 
brown, black and white skin tones were a new and fascinating area. 

Twenty-five specific curricular implementations were reported by the teachers. each 
one indicative of changed behavior within the classroom, These participants also described 
changes requiring a deeper and more personal commitment in their interpersonal relations 
with Negro pupils and parents. Several teachers reported that a former hesitancy in the 
use of the word 'Negro' has disappeared; they no longer stumble over the word but feel 
free to use it where appropriate, 

Through conference and home visits, four teachers tried to reach every parent in a 
friendly, personal way, A third grade teacher visited the homes of all pupils before 
school opened (a three-day project), in every home. she was warmly welcomed. This 
teacher said that these visits have brought her a cluster of insights on her pupils which 
were lacking before. especially for the Negro pupil's problems. 

The teachers found that most Negro parents are interested in the school and went 
their child to learn, to behave. and to achieve, However. bhcause of earlier deprivations. 
these parents are often unable to help the child at home. The teachers realize now that 
'not helping' is not just a matter of indifference, 

One teacher decided to try volunteers as a resource for giving children additional 
help and attention within the school setting. Through her efforts. eleven women from 
a local church group now provide one or more half days per week of assistancl in her school. 
Four teachers who did not attend the Institute have inquired and are using these volunteers. 

Another teacher relates the following incident to illustrate her improved understanding 
of the minority-group child A first grade teacher (non-participant) told the second 
grade teacher (participant) that n disadvantaged Negro child would not respond when he 
was asked to look at a picture and tell what was In it. The first grade teacher wanted 



to know* °Why caet he? Why won't he?° The participant explained that disadvantaged 
children have not been taught to look at pictures and talk about them in their homes. 
Often there are no reading materials, and the child'a attempts to talk may be stopped 
with a 'shut up.' Consequently, tho child lacks the background and experience for 
responding to the teacher's request; he is not stupid nor is he just being contrary. 

A primary teacher found much aggression and many negative attitudes among her pupils. 
In each situation, she tried to avoid punishment and to explore with the pupils their 
feelings, One Negro boy had caused the other Negro boys and the teacher much trouble for 
a long time. The teacher bad the boys tell the 'trouble-maker' what their complaints 
were; this approach bad a greater impact on the boy's behavior than her corrections. 

In seating children and in providing leadership opportunities, many of the tenibers 
have tried to avoid any arrangement which tends to produce segregation within the class 
or on a team. In one school some discussion arose about the values of homogeneous 
grouping, An Institute teacher spoke against this procedure as tending to bring about 
re -segregation_within the school. The teachers decided not to re-group in this manner. 

Influence of Institute participants on their colleagues. The teachers reported a9 
instances of either direct attempts to influence their colleague. or of changes in their 
behavior with their oo-workers as a result of the Institute. Eight teachers shared 
materials with the principal and other faculty members within their own schools and other 
de-segregating schools. One faculty meeting was held using the film Children Without.

Seven teachers indicated that they personally behaved differently toward Negro 
faculty members new to their schools. They have tried personally to make the newcomers 
feel welcome and to offer friendship and assistance. They have tried also to talk with 
other teachers about bow it feels to be 'the only one' or 'the new one,' 

In informal conversations with faculty members, institute experiences have been 
shared; when their colleagues show prejudice, many of the participants attempted to 
present a different point of view. 

In one case where the principal did not attend the Institute, he has asked the -
assistance of the teacher in difficult situations involving Negro children. 

Team attendance at the Institute was quite helpful in influencing colleareies because, 
as a fifth grade teacher so aptly said. 'The remarks of one person might be pushed aside 
as having her mind off somewhere and not being practical.' Special mention was made of 
the value of a team which include:• the principal, 

Summary and conclusions. The participants have consistently tried to implement the 
Institute leernings in their relations with six groups: The pupils, the parents, the 
administrators, their co-workers. the volunteers, and their colleagues in other schools. 
The teachers have focused the major share of their effort within the classroom. 

Securing additional materials. more inaightful use of familiar techniques and 
methods, and improved interpersonal relations with the Negro children and parents were 
the approaches used most frequently and successfully employed. 

The teachers' interview responses conveyed a feeling of determination and realistic 
optimism, A teacher of the fourth and fifth grades summed up the Institute's impact when 
she said that she was conscious now. '...of trying to be, a part of the answer to the 
problem rather than creating the problem.' 

Summaries of the interviews with individual participants reflect the same general 
trends and reactions. The interview protocols indicate that participants in the summer 
institute did try to implement new understandings and ideas in their home schools. and 
many experienced feelings of success in doing so. 

In reporting on the p,:rceptions of 16 participants, for example, one of the 
coordinators summarised his interview material as follows: 

For the moot part, participants feel more skillful in handling situations 
involving minority group students. They feel iliey have exercised some influence 



with other teachers in their school and with the patrons of their schools° Of 
course, the enthusiasm was high for a few weeks after the institute. As the 
months wore on, the inatittte was spoken of Item frequently. But it has not 
been forgotten, and every so often one still hears mention of it and complementary 
remarks about it. 

Many of the participants, of course, found that for a variety of reasons they were 
unable to achieve some of the goals the: had set for themselves, but even those who felt 
least successful believed that attendance at the institute had made them better teachers 
and administrators. The following excerpts from one of the interviews illustrates this 
latter pattern of response: 

Report of an Interview with an Elementary School Teacher (Abridged) 

Miss 	has Lot been able to carry out her plans fully but 
she has madea start. She finds it easier to talk with the Negro and 
and to use the word 'Negro.' She hopes that by the end of the year it 
will become such a commonplace word that there will be no 'giggles', etc° 
from the pupils when it is used° 
Her request for multi-ethnic readers was refused by the department 

of elemedtary education. On her own she has sent for sample copies from 
Scott Foreman and the Skyline Series and also to a council in Washington° 

She is trying to have a conference with all parents whose children 
are in need of help; this includes most of the Negro children° She meets 
with them before school, after school or at lunch time depending on when 
the parent can oome. About half of the parents who came have been Negro° 
They seem anxious to help the child but they do not want the child held 
back. Miss 	feel& the school has made a mistake in listenimg 
to the parents on this matter in the past. The parents want the child to 
do what he is supposed to do. She would like to visit in the homes but 
time has not persitted her to do so. 

Lack of appropriate materials continues to be a serious problem° The 
set course in reading does not fit all children. She wonders if 'the powers 
that be' really realise that the schools have Changed° If a teacher does 
complain, she is called a 'griper* or 'complainer.° Most of the material 
is geared for the high average child and we don't have many of those any 
ewe° Miss 	doesn't know what can be done about it. (The above 
remarks maderood.-natured way; simply reporting on a condition which 
existed end had to be lived with.) 

She would like to use classroom aides. The principal is interested 
and has said that this is the secret of the teacher carrying on under 
conditions as described in No. 3. (The interviewer offered suggestions 
here for specific contacts.) 

Miss 	feels her influence on her colleagues is difficult to 
estimate.lgrii;Ulty has a young Negro man for the first time. She hopes 
that she has made aim feel liked and has been a friend. Some on the faculty 
are not so 'liberal.' 

When a teacher seems biaJed to her, she tries to toss out some ideas 
which the obtained in the Institute. Usually the person listens. She 
tries to give them food for thought° 

Often in discussion with another teacher about the behavior of a Negro 
Child, the teacher will add 'Why did 	do this or that?' Last 
year she would not have been able to suggest an answer but now she feels 
able to give a partial answer or make a suggestion, 

The Institute group at the school has helped and supported each other. 
The other teachers could see that they were 'lit up' when they came back;
one faculty member called them 'train washed.' 



She wanted to wait to be asked before passing out materiale but when 
this did not heppen, she put the bibliography in the office and also the 
list of companies to which teachers might write. 

Some other teachers on this faculty would like to attend a similar 
Institute. 

Miss 	says she would not want to see any part of the Institute 
eliminated; all parts were important. The reading gave her a better insight into 
the Negro and his problems. She had not understood the Negro's problems 
before. The contact with the Institute staff and the sharing of ideas 
in study and interest groups were all very enlightenine. She maintains 
that the Institute was the most interesting and helpful experience she 
has ever had. She feels that the eaterials she read helped her to work 
with the Negro children and maybe with all children. 

A complementary pattern ie reported in the following excerpts from an interview 
with a teacher who did not feel the institute had made a particularly great impact on 
her, but who nevertheless did much to implement the kinds of goals suggested during 
the August meetings: 

Rrt of an Interview with en glementar School Teacher (Abridged) 

After the first few days of the sctool year, Hiss 	forgot 
about the institute. She did say, however, that the interest group 
sessions, the study group sessions, and the individual study and explore. 
tion had influenced her subsequent behavior. She had, for example, 
written to three publishers for sample materials which she introduced 
to her etudente. She also chaired a committee which sought and obtained 
help from a number of adult volunteers who now assist the teachers in her 
schools 

She doesn't feel she has influenced anyone. One teacher wanted to 
look at the material but has not done so. For the first few days she 
talked with the principal and several teachers praising the workshop and 
emphasizing how much she had learned. Some of the teachers commented on 
their own workshop experiences from which they got wonderful ideas but 
accomplished nothing in the end. 

As noted above, however, the overall tone of the interviews was primarily positive. 
Most of the teachers and administrators reputed in a straightforward way what they had 
tried to do and how they tried to do it. Most felt that they had made a good start in 
imp/sainting the plans they had worked out during the institute. In these respects the 
following response of an elementary school principal was rather typical: 

Report of an Interview with an Elementary School Principal(Abridged) .s

Q. How do you view the institute now that you have been ereality.teste 
ing' for nearly two months? 

Pe; The institute was valuable to me in that it has helped me to be able 
to sit down and talk more freely with parents and staff members about 
problems arising in an integrated school. 

It has opened lines of communication which were characterized by per 
sonal inhibitions due to biases and attitudes that I had toward Negroes. 
Juat how to talk with them and how to discipline Negro children was 
a real problem to me. 

Q, Which parts of the institute have proven to be most valuable to you?
A. Discussion group helped to break down poor attitudes and prejudices. 

Havighuret lectures were very goode 
Free individual study period enabled us to have time for reading and 
small discussions with other group members. Materials were helpful 
and copies have been made available to my staff member's. Many I have 
reread myself. 



0 	to what extent have rou been able to implement plans or ideas which 
grew out of the institute experiences? 

A, I have asked for and received more Negro teachers and have used Negro 
aids, I have involved both Negro and whites in cultural tours, Now 
looking toward development of Needstart in area. 

Q, Whet obstacles have you encountered in trying to implement lour plans 
and ideas? 

A, Time and scheduling for parent discussions is difficult to achieve. 
it is sometimes difficult to make contact with parents, 

Q. how can the institute staff or government be of additional assistance 
to you/ 

A. We need more study of specific problem areas. such as discipline, 
We need to find way, of working with Negro children and parents in 
areas where many white teachers feel insecure. 
We need to overcome our fear of being accused of prejudice when we 
correct a Negro child, Any helpful ideas or materials would be wel• 
corned, 

Q, To what extent and In what ways have you been able to influence col• 
leagues upon their return to your home school? 

A, Partly through committee work, we are trying to make the Negro student 
feel welcome. 

The severity of the problems which confront the teachers and administrators in some 
destgregated schools which serve a goad many disadvantaged pupils should not be minimieed w  
nor should the efficacy of an institute experience for teachers in such • school be 
ei.aggerated. it appear, that the institute proved most relevant and valuable, as one 
world expect, to teachers in eiddle-status desegregated schools in which curriculum 
modification rather than discipline Is the major challenge facing the professional staff; 
to help very much in a large school in which many teachers feel defeated in struggling 
to othieve merely custodial-type goals,an institute probably would have to enroll most 
of the professional staff over a much longer period than two weeks. In the situation 
3escribed below, for example. the participant encountered very serious obstructions in 
we,king to achieve the goals she had set for herself during the institute, 

Report of an lnteview with a High SchoolTeacher (Abridged) 

The perticipent has worked for some time In civil rights activities 
and was familiar with the race problem and most of the materials used at 
the institute, The main idea received from the institute was the emphasis 
on maintenance of educational standards given In Or. Levine's lecture. 

The participant was unable to do anything with her plans for using 
soclometric techniques in grouping pupils for instruction, She was defeated 
by mechanical things. such as *Wks fastened to the floor-•unable to move 
for grouping. In all her classes she tries to form student teams based 
on criteria other than race. which cut across racial line*, %hi cited 
cases where white pupils refused to work with Negro pupils, She wee 
overwhelmed with other problems. 

The greatest obstacle was the resistance of white pupils to working 
w th Negro pupils, The Negro pupils were indifferent and seemed not to 
care, She did achieve some success in her journalism class where white 
and Negro pupils did work together. She attribeted this to the fact that 
these pupils were above average and upper classmen, Other forms of resist-
*nee cited were instances where some white pupils stayed away from football 
'awes, 

The need for in-service training of faculties in desegregated schools 
and the deveiopeent of new techniques and methods to reach pupils were 
evident in this situation. 



Impressionsand interpretations Based on Follow-Up Activities 

The summer institute served eighty-two educators representing a large number of 
schools in several school districts. Depending on their perceptions of the problems in 
their particular situations, the participants chose their own goals and worked on them in 
their own ways. Most of them are employed in desegregated schools in which the major 
problems involve making desegregation effective rather than finding ways to eliminate 
unconstitutional means of separating students by race. Given these circumstances, it is 
difficult if not impossible to assert with any certainty that the inst!tate al:eviated 
school desegregation problems in the target schools. Ali we can say with any confidence 
is that the participants goner/illy felt the institute had Won helpful to them as they 
tried to solve their problems, and that most reported specific and concrete things they 
had done in whole or in part because of the institute experience. 

Although we have no way to prove it, we believe that the follow-up was an important 
and valuable activity. Several teachers told our interviewers that they appreciated the 
interviews in the schools because such visits helped boost their morale merely by 
demonstrating the continuing interest of others outside their schools. Between September 
and February we three times mailed additional duplicated materials to the participants, 
and many said that they liked receiving more materials and felt more competent when they 
were kept "up-to-date" on matters related to desegregation. Several others told the 
director after the follow-up session on December 4th that they enjoyed and had benefltted--
psychologically and intellectually-4rom the chance to east again to discuss their 
respective successes and failures. Teachers and administrators dedicated to solving the 
difficult goals of quality, desegregated education need an opportunity to come together 
and gather strength from like-minded colleagues. This is particularly true for the many 
teachers who reported that they had faced persistent and often bitter challenges from 
friends, colleagues, neighbors, and/or members of their families who to a greater or 
lesser degree do not believe in racial equality and who sometimes made direct or veiled 
references to the participants having been "brainwashed" during the summer institute. 

The institute staff considered the possibility that the institute might help to 
sponsor a large community meeting at which participants could describe their experiences 
and approaches to parents, teachers, community leaders, etc.. but it was decided that the 
participants had been drawn from too many schools in too many communities to Justify 
such a meeting. 

A number of the teachers who had participated in the institute subsequently spoke 
to small groups of citizens in community organizations in their home cm unities. In 
considering how they might disseminate information and understandings gained in the 
institute to the general public, many indicated that they would like to use the films 
which were shown in the institute or which were recommended by the institute staff. 
In their private capacities, however, they could not afford to pay rental charges, and 
scheduling or delivery problems often made it impossible to obtain these films from 
non-commercial sources. It would be a most important and valuable service. these teachers 
pleaded, if future institutes could purchase two or three appropriate films which 
participants could make available to may parents and other citizens in their local districts. 

Although no attempt was made to put their responses in quantitative form, the majority 
of the participants felt that they had experienced some success In cemmunicating with and 
influencing other teachers and administrators in their home schools and. In some cases, 
in other schools. As can be seen in the material appended to this report, a number of 
participants conducted or participated in programs which were undertaken specifically for 
this purpose. As in August, participants were given a chance to offer anonymous suggestions 
in responding to the December administration of the institute evaluation questionnaire. 
With one major exception, the suggestions and remarks in December were similar to those 
described in our earlier report. The major exception was that a new theme appeared and
received repeated emphasis In many of the suggestions. Eleven of the sixtrseren 
participants at the follow-up sessions. that is. spontaneously suggested that institutes 
such as the one at U.N.K.C. would be very valuable for future teachers and/or for persons 



who train future teachers (e.g. "The program of the institute should be incorporated 
Into the requirements far all student teachers"). Six participants spontaneously 
suggested that the institute could have greater long-range impact if It *were aimed more 
at young. inexperienced teachers. The staff believes that these suggestions have a good 
deal of merit to.them. 

Several conclusions can be drawn from the many observations, interviews, and other 
contacts which were part of the follow-up. First, the need for desegregation institutes 
is very great. Many more teachers should have en opportunity to attend such institutes, 
in order that they may face the problems of desegregated education with greater knowledge 
and confidence. Second, participants who are most pessimistic about the obstacles and 
lack of success they have encountered since returning to their home schools generally 
cite lack of administrative support as a prime factor in frustrating their efforts. It 
is imperative that whenever possible institutes should continue to recruit participants 
from desegregated schools whose administrators are willing to attend with their teachers. 
Third, the teachers who feel most inadequate are those wkl work with extremely aggressive 
children with disadvantaged backgrounds. This problem Is particularly acute in desegregated 
schools because of the fact that teachers, parents, and students tend to confuse the effects 
of racial and ethnic background with the Affects of social class and cultural background. 
It may well be that not enough informatio. of a practical nature is known about how to 
deal with alienated youth to provide generalized anal,-sis which is very helpful in a 
concrete setting, but in any case continuing attention should be given to practical 
approaches for motivating and socializing alienated youngsters. 

The comment most frequently made by participants, whether on the questionnaires or 
in the Interviews, was to the effect that "it would be wonderful if every teacher in my 
school could attend an institute such as the one we attended." In view of the fact that 
teachers often perceive workshops as being unproductive experiences from which they 
receive little in the way of practical help, this is a significant response. The staff, 
too. feels that the institete achieved many of . its purposes. 



Summary of the Consultation with Participants and the 

Involvement of School Districts in follow-Up Activities. 

The institute staff was able to arrange to interview and consult with 78 of the 82 
participants. Of thee. 78s two were visited four times, one was visited four times, six 
were visited three times, twenty seven were visited twice, and forty two were visited once. 
The great majority of these interviews were held in the home schools of the participants° 
Almost all were preceded by telephone contacts° These conferences were then supplemented 
with forty four aiditional telephone conferences between various of the participants and 
members of the institute...follow-up team. 

In addition to school district act one noted elsewhere in this report, the following 
activities and meetings were a direct result of the summer institute: 

1) The Kansas City, Missouri delegation elected a committee of three participants 
which subsequently met twice to discuss desegregation activities with the 
Superintendent of Schools in that district. 

2) The Kansas City, Kansas delegation elected a committee of four which met 
four times with the Superintendent of Schools in that district to discuss 
future activities and methods of implementing good practices which would 
contribute to successful desegregated education. 

3) The deleations from both districts presented formal lists of recommendations 
to their respective superintendents. 

4) Staff members of the Kansas City, Missouri School District and the University 
of Missouri at Kansas City prepared a proposal under Sention 405, Title IV, 
Public Law 88552 which was submitted to the Equal Eduoational Opportunitiqe 
Branch 	 Offiie,of,Edncation0. 

5)The director of the institute met with the Superintendents of Schools of 
Marshall, Missouri, Kansas-City, Missouri, and Kansas City; Kansas (several
times with-each of the latter two) to diacuss how to further the goals of 
desegm:ated education in their respective districts. 



APPENDIX

Selected Reports from Individual Participants 

on Activities in the Fall Semester 1965-1966.



Blanche Baldwin 
Elementary Teacher 
J. J. rershing School 
Kansas City. Missouri 
School District 

To improve human relations within my classroom 0 have collected several copies of 
readers depicting multi-ethnic life. I have used every opportunity to speak of the 
nationalities and races of people in our class, city. and nation. 1 use the word 
Negro more comfortably and have urged use of true skin color in art work. I have tried 
to give, all my children the same consideration, and to require the same standards of 
behavior and work habits from all in the class. 

Individual conferences have been held with parents whose' children shnw the erratest 
need of help. I have plans for a group conference in the near future. 

I have tried to aid other faculty members by sharing my reading material and 
ideas gained in the. Institute. We have our first Negro faculty member, a beginning 
teacher from the South. 1 have tried to be a helpful friend to him. 

I have Interested my principal In Teacher Aides and have collected information 
for his use. 

I have been unable to give as much individual help as I want and need to do. as 
I have a large class with a wide range of abilities. However, I have seen some progress.



Marjorie K. Blank 
Junior College Counselor 
and Teacher 
Kansas City. Kansas 
Junior College 
Kansas City. Kansas 
School District 

In my project, I was concerned with three levels of approach to the problem of 
improvement of self-image of Negro students 

1. Improving the understanding of other counselors. 
2. Adding a course in Psychology of Personal Adjustment to the curriculum 

in order to help students better understand themselves. 
3. Improving faculty understanding. 

Tivough readings and purchase of additional reference material. some progress 
has beim made in the first area. We have had many open discussions and the way is 
clear for further discussions. Growth in this area will be a gradual and prolonged 
prOC•14. 

The second goal (addition of a course in the curriculum) has been approved by the 
Dear. and. *Elective next fall, a course in The Psycholcuty of Personal Adjustment will 

be added to the offerings. 

In the third area. better faculty understanding. I have not progressed as far as 
I'd hoped. Ily proposal to have material included in the orientation program got side-
traciied, Although the more formal approach has not been used, there have been 
opportunitieo for informal discussions. and there have been many of these. The 
primary dil'iculty with this is that some that have needed most to re-examine their 
attitudes haven't been involved. As opportunities arise, I intend to continue to plug 
away in this area. Perhaps with the 'tincture of time further progress will be 
ma de here too. 



Rebecca Bloodworth 
Chairman of English 
Department 
Sumner High School 
Kansas City, Kansas 
School District 

Use of the annotated bibliography 1 prepared for ''Integrating American 
Literature 

1. The Director of Secondary Education had copies prepared and gave 
one, to every teacher of American literature in Kansas City, Kansas. 

2. The Human Relations committee requested and received one. 

3. Several individuals who work in integrated situations have requested 
uopios of 'he list to LIAM as a basis for reading and discussion. 

4.	Our school librarian has promised to purchase any of the books that 
are not now in the library. 



hdrilet Brown 
Third Grade Teacher 
J, J. Pershing School 
Kansas City, Missouri 
School District 

Ihe goals I set for myaelf as a result of the August institute are growing in 
nature. Some have been accomplished and some are In the process of being accomplished. 
My pet Is to build ,she self-image of my Negro students and to help all my students 
learn to live together for the mutual benefit of all races. 

We have acquired twelve additional books about Negro life to supplement our 
regular collection. From the Jackson County Library near my home, 0 have been able 
to find one or two books of this nature to place in our room library, 

Only a few of these books ere very popular among the children, so I have used 
them when giving sample book reports for the class. Afterwards I notice they circulate 
a little better. 

I have placed In cur permanent room library the multi-ethnic edition of the Scott-
foreseen basic reader for first and second grade. 0 purchased one copy of each, I notice 
the children use these books often. 

Just recently i bought two books from the Skyline Series to place In our permanent 
room librory collection, 

It Is very difficult to find pictures In magazines showing Negro children, i as 
in the process of adding this type to my picture collection whenever I can locate them. 
I have purchased copies of ala, but find that it is not a magazine to place In a 
third grade library, Sometimes a picture is usable, 

We have a Negro assistant room mother this year. She was assigned too late to 
assist in our Art Gallery tour. 

When discipline problems arise among the children on the playground, all parties 
involved are called inside for consultation. Usually when it is a Negro boy he is 
involved with other Negro boys who can really "tell him off", and usurily the matter 
straightens itself out. One very troublesome little Negro boy hat been noticed by our 
Negro custodian, who IS beginning to "take over" end talk "man to man" with him. 

Seats In the room have been assigned regardless of color and kept that way unless 
undue antagonism arises. It seems to be working and we change places about every 
three weeks. 

On a rotation basis all boys and all girls have a chance to be team captains,. We 
will elect captains when every pupil has had his turn. 

When a Negro child has made an erroneous answer, I choose another Negro of the 
sew sex to correct the mistake. 

Our bussed-in children have fitted in very well. TWo are above average students, 
but one Is a trouble-maker on the playground and • low achiever. The rest of the class 
are quick to call out a "good night" when these children leave our room ahead of others 
to catch the bus. 

Speaking very frankly. 4 have not lowered my standards in any way,, My class is 
sti)ut the same as in other years: it contains above average students, average achiever`, 

ono low achievers. Negroes are found in all three groups. 



Aldere Campbell 
Seventh Grade Teacher 
Troost School 
Kansas City, Missouri 
School District 

The goals which i set this summer were for an all -white school, such as ours, 
which feeds into a desegregated high school, 

I have recommended and the library committee has already purchased 15 books on 
famous American Negroes or dealing with Negroes 
Examples:

"Martin Luther King" 
"Ralph Bunch*" 
"jockie Rubinson" 
"Cotton in Sy Sack" 
"Amos Fortune: freeman" 

25 books of different races 
Examples

"Your Skin and Mine" "Shen of the Sea" 
"The hundred Dressed" "T'blua of Sales Village" 
"Benny's Flag" 
"Plain Girl" 
"And Now Miguel" 
"Witch of Blackbird Pond" 

the cooperation of our library committee has been cost outstanding and helpful, 
The itiosiev for the books was raised through a rootage sale. The committee continues 
to look for others that i've suggested. and teeny, have been bought for the primary 
department. 

On September the students found that one of the bulletin boards in our room was 
qltied "A Good Citizen, A Proud Americen." Words such as loyalty. friendship. and 
spertssanshlp were circled on a map of the limited States which was framed with 
pictures of Negro and white children working together, 

An October bulletin board displayed book jackets under the title. "Reading: The 
Key to Knowledge." here were found subjects dealing with the Mormons, Negroes, Indians, 
Dutch, and other races of people. 

in November, at "Open Kouse", we had all the doors throughout the school made to 
resemble book jsckets. Our door was "Amos fortunes 'reason" by Elisabeth Tates. Also 
at this time we prepared a table display in the library titled "Brothers All". and here 
were books on all races, 

Our group has seen the film strip, "Color of Man", with just a fair class discussion 
evolving out of this This neat presentation of this type was the film strip, "Brother-
hood of Man " This film brought forth a very good response in class discussion. In our .

?V health unit on skin we had several good class discussioes on race. We viewed the ry 
special program on "Veteran's Day." This program included • good portrayal of the parts 
played by Negroes and Japanese-Americans. 

Mrs, Wagner, cy principal (who was also at the institute). has carried out our plans 
for a faculty meeting with the staff of Phyllis Wheatley (an all-Negro school). This 
meeting will be on December 6. and Maxie Mitchell, a Negro consultant in the Kansas City. 
Sanest school *votes, will be out speaker We met Miss Mitchell au the sunmer institute. 

Summer institute reading material has been cede available to the teachers In our building 

I hope I can achieve as much in the next six month* in fostering 
better relationships with and understanding for others. 



Joseph Chop
Teacher 
Southeast Junior	High 
School 
Kansas City, Missouri 
School District 

What, I wrote my first paper concerning the promotion of integration'in Southeast 
Junior, I thought one of the best methods for attaining this goal was through the promotion 
of clubs and organizations 810 our school. Area and a half months later. 0 still foal this 
Is en effective way to reach the goal, but instead of working with the organisations on • 
school-wide level. I have been working on a classroom basis. At the beginning of school. 
I tried to Introduce programs involving commIttees. I would pick several persons from 
each racial group and have them work together. 0 am glad to say the program hes worked 
will, Now the students themselves decide who will be on the committess o and I alight 
add they usually pick persons most qualified for the position. regardless of race. 

With this ttrong foundation, I hope to promote other classroom functions that will 
help us reach our goal, 



Benjanon h. Day 
Teacher 
Lincoln School 
Leavenworth, Kansas 
School District 

After the instntute of last August I set forth a set of goals to implement greater 
understanding among my pupils of various races and diverse backgrounds-

Goals Set 
1, To implement integration of the pupils rather than merely mixing and 

desegregating. 
2. Yo present the idea that color or socio-economic conditions are no 

deterrent to good morals, ability, ambition, or intelligence, 
3. To manage a classroom equitably in spite of my own background and 

personal feelings as • Negro, 

procedures followedg 
1. To make a non-biased selection of pupils during enrollment. 
2. To have planned seating, not only for Increased efficiency, but to lessen 

self-discrimination. 
3. To purposely select class monitors and group captains. 
4. To direct participation In classroom activities. 
5, To utilize classroom recitations in a manner so as not to infer superiority 

or inferiority, 
6, To use the bulletin board to show accomplishments of all people. 
7, To arrange conference periods as a helping aid for tiPL 
8c To place emphasis on the cultural and economic influences of people 

studied and discussed In the classes. 
9. To speak to lay group*, 
10, To establish rapport with my fellow teachers. 

Response to the Planned Activitiesg 

The children of my classes have responded with mixed emotions to these management 
approaches. This I feel was probably due to set patterns of past influences, 

Parents seemed to react in ways varying from compliance to enthusiastic acceptance. 
The results as seen by me were generally positive, however I am concerned that 

community attitudes mey negate achieving many lasting results. 



Marvin E Elmore 
Seventh Grade Teacher 
West Junior high School 
Kansas City, Missouri 
School District 

I find that I have been benefitting from some of the experiences at the Institute 
this summer I think it has changed my activities in the following ways' 

1. My orientation to the problem
0 as more utrterested in news reports and other articles on the subject of 

desegregation, Also. I am moth less timid in entering conversations revolving 
*round its problems, I find it easier to take a stand and voice ey convictions 
(without being preachy) 	This, In part, has helped me to become snare of areas 
in my own personal teaching where I can do something positive by way of helping 
ay students understand the problem, before the conference. I would have been 
hesitant to teach a unit on the Watts. California riots, Since our experiences 
at the conference. I not only have done this through the use of Ism nagezifte, 
but I even felt a personal satisfaction an4 ease with the topic and could deal easily 
with it in my racially-mixed classes 

2. Modification of previous activities
For yeere 0 have taken children on field trips 	In the past we have had 

many Negro and Mexican children participants in these activities the change 
h45 come in the way in which I orient ey boys and girls before we go on these 
trips leelizing that • great deal of hostility against minority groups tappens 
when there have been minor breaches of courtesy on the part of unaware children, 
I took special care in introducing the children to 11044 of the firer social 
amenities before we went on trips where the children would become part of an 
adult audience Many patrol** of the plaza Philharmonic Concert Series. for 
inetance, compl4ented our children become of their good behavior during our 
'visit 	I teal we have planted a positive seed 

turuthy 
Elementary School Prim-y*1 
John J ingells 
Kansas City, looses 
School District 

it *La wet t‘ make bmks on the Negro In American history as well as story book* 
ris0,4t rirgr children avail/431e to the teachers end the children In our building 

ffitrouiO4 the- schvel library we ere doing this et all grade levels 	We ire including some 
f t'toPsi, b ..)‘11 In rich of our book orders 

t titlak IOW Mast significant outcome hes been the Interest shown by our school 
.tatt 	trwr 114s•risis we received in the workshop, These have bad quite a wide 
,'icvlatl.0 	11-spry have stimulated considerable discussion in our group 	I think we 
sr*, so 4, tnate P.ur ides ti.gether 

Cr Woof At own thinking was directed into a fresh point of view by the workshop, 

book* am4 talk-•It doesn't seem like much--but we have been thinking together and 
.., uws it will help us to face future events with a fresh point of view 



Helen Fosmire 
Teacher 
Rosedale Nigh School 
Kansas City, Kansas 
School District 

I have been In the classroom only five weeks this school year, having had extensive 
foot surgery. I was absent from September 24 until November 29, therefore, much of what 

I planned to do Is yet to be done. 

In our orientation course (group guidance), 8 have added a number of autobiographies 
for study, The list includes successful people of minority groups—people In various 
vrtstions and professions le g, Marion Anderson, 4 Thant, Gandhi) 	i have used the 
theme, "they could do it—so can you"" 

Classroom seating 	I have tried to scatter the Negro children over the room. 
assigning them seats next to white students who can and will be helpful and agreeable, 
tether than allowing the Negro students to sit close to one another and so maintain their

"closed corporation" segregation. 

The greatest step forward, though, has been made in my awn attitude toward minority 
groups, particularly the Negroes. After an honest examination of my attitude toward these

people, 0 realize that I have heretofore "accepted" their presence in ary classes. 
MI*/ am seeing them as individuals Just like me, entitled to every avenue and opportunity 
for growth end development, I admit to having felt "superior" to these poor people. 
Whtn C posed a question to myself, "Now would I feel '.ad I been born black" -- then I knew.

Then i began to feel for and with them, 

I have been working with a number of my "pupils with problems", colored pupils 
who are not doing well in school, Some are academic failures and others are poorly 
a‘lulAtd, I finally placed one boy in a special reading group. This week one girl 
hes ovieimine•A las, rel....Ilion and is even trying to please me a little bit 	N believe she 

434 begot, to like mar because I like her. 

" 42,11.1d this inot—the institute on Problems of Desegregation, 

Carol Goldstein 
Second Grade teacher 
Faxon Elementary Scho4,1 
Kansas City, Missouri
School District 

In my geport this sunset, I set forth two goals 	First. vms to obtain copies cf 
multi-ethnic books for the classroom. After the institute. I wrote to several publishing 
companies asking for samples of multi-ethnic book* 	I received books from four companies, 
now I am seeing which books the children are most interested In and enjoy, This spring 
I will order sets of the ones most liked by the class. 

My second goal was my Interest In volunteer-aides In the classroom First, I 
talked with my princirsi about this idea, With his consent, I contacted several 
trganisations. When one showed interest. I wrote • letter to the group outlining the 

of volunteer aides. They in turn appointed a chairman who met with my principal 
and myself, Then 4 met with the group of women one evening who had volunteered. 
enewering their many questions, They all came to school to meet the teachers they 
would be helping, itne program has only Winn in effect for about one month, so my 
olnclosions on it are still tentative, Out so far things have been going quite well 

to the teachers and volunteers are very enthusiastic about what is being dune, 



Elitabea Hepler 
Elementary School Principe 
John fiske School 
Kansas City, Kansas 
School District 

My project as stated at the close of the Institute was to try to change en attitude 
of intolerance toward Negroes which exists In our school situation, in so far as possible 
have been following the guide lines which 0 set up. 

Teachers are being provided with materials for study" Negro consultants are being 
brought in and the characteristics and needs of disadvantaged children are being studied, 
New books are appearing in our classrooms, books which present a more complete picture 
of our American culture, A* new textbooks are studied, teachers working on evaluation 
committees are encouraged to give primary consideration to those books with multi-ethnic 
content 

Plana have been made with the Parent Teachers Association to present a Negro 
speaker at one of the meetings. Many informal discussions with staff members hove 
been held concerning the work of the Institute, These, I believe have been the most 
effective part of the program to date. Now effective the whole program will be is yet 
to be seen, but It Is hoped that it will make some contribution in stimulating good 
attitudes concerning social changes taking place in our society, 

Leonard Notstra 
Principal 
Nettle Hartnett School 
Leavenworth, Kansas 
School District 

she goal I had set for myself at the completion of the desegration Institute was 
to work toward a wider selection of multi-ethnic reading materials end text books for the 
school library and classrooms. 

k feel that 1 have only scratched the surface of this goal, by placing In the hands 
of the school librarian an extensive list of books recommended as multi -.Omit_ This 
pert of the goal cannot be achieved in a short time, but many books will be ordered and 
placed in the library by next fall (1966), the second part of the goal, to replace 
test books now In use with suitable multleethnic texts, remains to be accomplished 
through text bock committee meetings and final selection*, Committees in both the 
seience and social studies area, are world,'" on the selection of new text books for 
the coming year., 



Robert h Krieger 
Director of Personnel 
and Curriculum 
Leavenworth Public 
Schools 

Upon returning to Leavenworth following the institute In August. the first venture 
P undertook was that of planning the professional institute for all employees of the 
Leavenworth School District, We planned to present to the Leavenworth teaching staff 
all twelve teachers who had attended the institute at Kansas City, Each of the twelve 
participants gave brief reports and the teachers responded favorably to this part of 
the program. in fact, the response was so favorable that even though the program ran 
forty-five minutes into the lunch hour, the staff seemed to be glued to the film, 
SaldisgAILNII, which was shown at the conclusion of the program Convents were 
favorable concerning this presentation, and many Leavenworth teachers expressed the desire 
to hear more about the Kansas City institute, ond whether an institute such as this could 
be brought to Leavenworth., 

My paper was on "Employing Suitable Personnel for Deprived Areas" 0 found it 
difficult to make any practical application at this time, since all personnel had been 
employed, However, 1 have carefully observed the personnel in the disadvantaged areas, 
and i find, almost without exception, that we have teachers who understand the special 
problems these areas demand, it is also interesting to note that the teachers who had 
been exposed to the August institute seemed to be more understanding, A feeling of 
closeness existed in their classrooms. 

There has also been an attenpt made to reach as many civic groups as possible, and 
many of the summer institute participants have Rode speaking engagements in various clubs, 
groups, etc. I have addressed several PTA groups. church groups, and civic clubs. The 
response was acceptable in all cases and those present expressed as interest in the factual 
information. However, I did find same apathy in a community in which there is a small 
non-white population, These PTAs wanted not to talk about desegregation, and to take the 
attitude of "don't disturb a sleeping dog" 



Margaret Langsford 
Fifth Grade teacher 
Mark Twain School 
Kansas City, Missouri 
School District 

As we know. at times change comes slowly, 0se so ry 0 can't *es the great changes 
that u wish 0 could describe. 

One of the goals i set myself for this year was to give my fifth and sixth grade 
Negro children a feeling of pride in their aOlevements and a pride in their heritage. 
0 am finding opportunities to do this in my group this year) There is a good social 
adjustment, because we are fortisnate that both the white and Negro families in the 
group are average In economic status. We do not have problems of immature social training. 
Our school Is 30'h Negro this fall. 0 see probleis, especially in the lower grades, where 
the Negro children are immature both physically and socially, but we in the upper grades 
have the children of Negro professionals. 

Sometimes we do learn of special achievements in our work, as this week when my 
principal told me how much Jackie's mother appreciated the superior growth Jackie is 
achieving under my encouragementb Jackie is the one in a family of ten that could 
achieve a college education. If r can instill in her a greater desire to achieve her 
dream to be a Spanish teacher. 

Another goal 0 have set for my group Is that of social adjustment. 0 can see we 
have made advancement in ignoring race in choosing teams and committees in my group. 
0 now see improvement on field trips, where children chooae to go in cars of Negro or 
'mite parents. and the groups are truly integrated without my guidance. 

Another goal H have Is to help our PTA become better integrated. i am talking, 
whenever possible, to our PFA leaders to encourage integration of our PEA Board. Until 
our Negro parents are included in leadership planning our PTA meetings are inadequate. 

We are fortunate in having the multi-ethnic readers furnished for our upper grades 
this fall. The story of Joby in Wu, the fifth grade reader, was a good introduction 
In our reading program to help impieRent integration in our classrooms, 



Genevieve Lindhorst 
Principal 
Abbott School 
Kansas City, Kansas 
School District 

Four Aides (parents from the school district) were started as helpers for the 
first, second, and third grade teachers on December 1. Each Aide works with two teachers. 
There are three Negro women and one white woman. They are people who have been active 
in PTA work at the school. 

A questionnaire has been sent home to obtain the names of four-year olds whose 
parents would be interested in • Story !lour at the school. Also, we want to know how 
many parents can come with the children. The results have been encouraging but all 

'reports are not in. 

1„ myself, have been much more aware of the wealth of material that is being 
published today and am benefitting from it, 

Patricia Martin 
Kindergarten Teacher 
Keeling School 
Kansas City, Kansas 
School District 

My goals were not charged by the institute, The main thing the institute did for 
me was to give me an opportunity to meet others working for school integration. 

After the Institute. 0 gave a written report on integrated textbooks to the chairman 
of the Education Committee of the Commission on Human Relations in our city, 

Mopefully, my returning to the same inner-city school for the second year created 
more trust between myself as a Caucasian and the parents of my students. who are all 
Negroes. My main objective has been to show that there need not be a cut off point 
in our relationship because of race. Formation of a Kindergarten Mothers Club offers 
one chance for us to "get to know each other" as people. Identification with the 
neighborhood has given more ease and honesty in my oral communication with parents. 

identification I mean personal involvementg riding the bus, walking the streets to 
pick up my own children from a local nursery, doing business In that end of town, home 
visits, friendship with local poverty program and civil rights workers 	I measure an 
increase in trust in being Invited to a home and being sent snacks. both, of which happened 
to all the other teachers (who are all Negro) lest year. but never to me. 



Jesee HcOwee 
Third trade trencher 
E. C Heservey School 
Kansas City, Missouri 
School District 

Two years ago, the faculty at my school worked on an in-service training project 
In an effort to improve home-school relationship. We had found that when parents 
visited, frequently the conversation lagged or bogged down because neither of us know 
just what to say next, 

The committee on which I worked developed an outline questionaire to be used as 
a guide when conferring with parents. At the end of the institute. It took this outline 
and eliminated and added items which I thought might be helpful to me In working with 
the children,, Then. before school started. arming myself with a list of supplies, N 

called at the homes of all the children assigned to my room. Due to lack of time--
but remember it was beautiful weather-4 did not call and make an appointment. Twenty-
five children were on my list--14 Negro, and 11 white, These calls took the better part 
of 3 days between the hours of 10 and 4. in every instance, I was welcomed, Only two 
parents did not invite me to come In, and one was a Negro woman hanging up her clothes: 
we simply sat on the back steps and visited. The father was home and came to the door 
and listened. The other was a white woman--the grandmother of the child--and we talked 
at the door. She was quite friendly and has since visited school for the first time. 
All were interested in meeting "the teacher". and the children were much impressed by 
my visit. Several times we sat around the dining room table. and If the child did 
not respond readily to a question, the other children were most willing to supply the 
answer! 

Results: 

Seeine the home and meeting the family have given me more understanding and 
patience with the children. 0 have more sympathy with their lack of organisation and 
their general inability to keep things in order. Now the "good fairy" comes to my 
room and leaves cookies for "clean" desks. She"s very particular and sometimes leaves 
a note about cleaning. Later. when the desk looks well, there is a cookie on the 
principal's desk - or in the closet. 0 feel this gives the child some idea that order 
can be desirable. Since I've been to the homes, 8 seem to have more rapport with the 
child and with the parents. I know the home situation. Sometimes there are references 
made about 'Iwhen you came". 



Bonnie Montgall 
Teacher 
Southeast Junior Nigh 
School 
Kansas City, Missouri 
School District 

0 believe the roost obvious result. to me, of my experience in the institute last 
summer is the development of a deeper understanding within myself of my Negro children. 

My attitude. i believe. is reflected in my classroom° We have begun our room 
newspapers. the largest part of which are interviews done by the children, They interview 
each other as well as the staff of the school, The results of this work have been shown 
in the attitudes of the children toward each other. They know, respect, and like each 
other better. No longer is an election held by color--the children vote for the person,  
they went--they no longer vote as blocs according to whether the nominee Is white or 
Negro. They seem to have discovered themselves. and each other. as individuals. 

We have freely discussed the racial problem.. We hove looked at what sight happen 
to a divided country--divided by color. The children listen to each other, 

I have consciously tried to include pictures of Negroes on my bulletin boards. 
This Is difficult without Negro magazines from which I can get pictures 	I cannot seen 
to get Negro children to bring Ebony or hi into the roow (The children bring 
magazines from home to donate to our reading table.) We have an abundance of aft. unto 
and !Itiguantult. brought by both Negro end white children. 

I had wanted to bring In resource people from outside, but I had not realised how 
difficult it is to get working people to come during school hours. so I have not been 
successful in this respect. 

There is much to do that has not been done—but at least we have begun. 



Emma Nahrendorf 
Second Grade Teacher 
North Broadway School 
Leavenworth. Kansas 
School District 

While attending the institute on DesegregatIon. I set up the following ideas as 
goals worth striving fore 

I. Suggest reeding materiels about the Negro for school librarles 
2. Point out to fellow teachers the contributions of Negroes to society. 
3. Use stories and pictures of Negroes in the classroom. 

In regard to the attainment of these goals. I feel I have had partial success. 

As a member of • panel at the Leavenworth Teachers' institute. had a report to 
all the teachers In the Leavenworth School System. My report described some of the 
contribctions of Negroes to our society. Many teachers expressed appreciation of the 
report and showed interest In and readiness to read some of the recommended reading. 

Some books about Negroes have been placed in school libraries. 

I feel that my second-grade children have made good growth in understanding and 
judging a child for his Individual worth rather than as a member of a particular race. 
Pictures of Negro children added interest to many of our discussions, tin talking about 
Americans who live In the United States the children decided an American might be • white 
men. a Negro. or a "mixed" individual. 

This idea of no =color carried over in art work. as children illustrated friends, 
with faces of different colors 

Also we used items of local interest to show contributions of Negroes, Many 
children know the Negro policemen as a friend and were happy to hear that the father of 
one second grader was appointed es a fireman, We stressed the characteristics of being 
dependable. doing your best work, and helping others. as needed to be a good firemen. 
but made no mention of color.. 

The children understand "Negro" and use the term In a respectful way 

In trying to influence a few personal friends, who. according to my thinking. have 
unreasonable prejudices. I have hit a stone well. Any attempt to discuss or reason about 
fairness of desegregation or factors regarding slums has netted the same degree of change 
of attitude-Zero! So. I've decided to avoid useless discussions and try to take advantage 
of or create situations where I can develop attitudes of tolerance among the young. The 
young of Today will live in Tomorrow's World! May our little bit help to smooth some of 
the rough pieces. 



Mildred Richards 
Sixth Grade Teacher 
J. J. Pershing School 
Kansas City. Missouri 
School District 

My project was to try to integrate pupils in a school which was already desegregated. 

Some of the things I did to help bring about better relationships end understanding 
were as follows: 

I. Prepared a bulletin board for the class which students later kept up to date. 
At the head of the board were the followins words: Self-Confidence bultdijesoeot and 
Responsibility in Education. Sports. Business, Community. Under each heading were 
pictures from newspapers and magazines showing multi-ethnic and interracial groups. 

2. In a language arts period we discussed the meanings of the tens on the 
bulletin board. The community was discussed to show how it could include neighborhood, 
(church, school), city, state, nation, or world. 

3. One day I save a homework assignment which was to pretend that each was a 
reporter for "The Nan in the Street". Students were to ask any adults--"What does 
confidence mean and how does one go about getting it?" 

4. I played the section with the song, "I Nave Confidence" from Spund of Music. 
The class then d1scussad what Maria meant in her song. 

5. We sang and discussed the origin of songs from various countries. 

6. I ordered a special collection of library books from the school division and 
put them with At regular library books. The books were biographies and stories of 
Negroes and other ethnic groups. 

7. An opportunity arose in the second week to discuss blood infections, and the 
fact that all blood is essentially the same. We also talked about how skins tan or 
darken. 

8. To help us appreciate our school helpers. I introduced both new custodians to 
the pupils. (One is white and the other Negro). It helped to make a nice relationship 
between the children and the adults. 

9. When 1 noticed the class had not chosen Negroes In any of the major offices 
after two elections. I encouraged them to look around and see if both boys and girls 
and not Just their closest friends were being chosen. They caught the idea right way. 

10. Everyone in the class was given an opportunity to be a game leader within the 
first two weeks. Later the children voted on game leaders each week and chose teams 
every five weeks. They decided to make the changes often to give each one a better 
chance to serve. 

The Institute helped me to give more consideration and not to Jump to conclusions 
about anyone. I feel it gave me a better insight to helping our beginning teachers, 
both Negro and white. When 1 had parent conferences I was able to give understanding 
help to Negro parents. 

The children tend to congregate together with thtir best friends of the same 
race in spite of my efforts, but all are friendly to each other. 



Grace Senter 
Teacher of Special Education 
Special Education Center 
Marshall, Missouri 
School District 

Although the order of the planned meetings with parents was changed, two of the 
four meetings were held as scheduled: the October and November meetings of the Center 
School Association. Publicity for the meetings was given through the local newspaper 
and radio station. A notice was sent home with each child and one teacher sent hand• 
written notes inviting the parents of the pupils in her room to attend the meetings. 
In addition, • door prize was offered at each meeting. For the November meeting the 
president of the Center School association made 20 telephone calls to personally invite 
parents who had not usually attended. 

The October meeting, at which the subject, "The Role of the Parent in the Social 
Life of the Child" was discussed, was poorly attended. However, two parents who had 
not attended in some time were present. Percentage-wise, we learned that our meeting 
was as well•attended as PTA meetings in Marshall's regular schools. 

The attendance at the November meeting on the subject, "The Role of the Home in 
Health Training". was larger than the previous meeting, and there was obvious interest 
in a talk and demonstration by a school board member on first aid in the home. 

We feel that these meetings were of interest to the parents and that we have been 
successful in reaching a few of our parents. We hope that the two remaining meetings 
will reach more of them. 



Hazel Sharp 
Kindergarten Teacher 
Mark Twain School 
Kansas City. Missouri 
School District 

My plans were made in relation to "Industries and Places" to which a teacher 
may take a class of children in order that they may have the opportunity to increase 
their knowledge of the world in which they live. 

In planning these trips, there should be considerable attention given to public 
relations between the teacher and the industry and the teacher and parents who are to 
assist on the trip. 

During the pre-planning time. we arranged to have white and Negro mothers with 
each group of children. May I say that several white mothers mentioned that the Negro 
mothers had been ver, nice and that this had been their first contact (with Negro 
mothers). Some (white mothers) mentioned the fact that the children had been very nice 
and now they wouldn't mind if their children played with Negro children in the 
neighborhood, or invited them to play. 

The personnel at the industries we visited observed that we are working together 
both on the child's level and the adult level. 

We have been to the Fire Station in November, es this is the time firemen prefer 
we visit them. 

In working with the inner-city children in this area, there is always the problem 
of transportation. It would be a big help if there were some way that transportation 
might be provided. The inner-city Negro child needs to see and understand these 
phases of our culture and life. 

We now have an integrated faculty, and since the new Negro faculty member teaches 
at my grade level, my co-worker and I have tried in every way to help her. 



Edith N. Stenson 
Teacher 
West Junior Nigh School 
Kansas City. Missouri 
School District 

For years. our school has had great difficulty in interesting the parents in any 
school activity. We have never had a successful PTA. One of the difficulties is that 
we are a slum school and the one good possession our people have Is their cars. It 
has been dangerous to park your car around the building at night. We have one of the 
highest bills for window damage In the whole city. 

Plans were made to use volunteer teachers to try to interest parents in the school. 
Each teacher was assigned all the children in one family of a pupil in her room. Calls 
were made to the family to acquaint then with the teacher and to give a personal 
levitation to the Sack to School Night in October. The building help volunteered to 
act as parking guards and extra help came from the police for that evening. 

A grand total of 128 parents came that night, ninety-nine families were represented 
and they came for 106 students. This was astonishing to some of the older teachers. 
We have tried this in the past and had only 35 parents in the building. 

Knowing that it Is difficult to get the parents out for an evening. we_have 
used follow-up phone-calls. postcards, and letters. These have been for good causes 
as well as discipline, and the parents are now responding. 

After visiting the rooms and meeting the teachers. all went to the cafeteria for, 
punch. coffee and cookies. It was gratifying to see that there was no racial pairing 
off. We had all three groups (Negro, Spanish-American. European) there and they really 
mixed. They had met In the classrooms and had a mutual. Interest to foster conversation. 
Most of the parents came dressed for a party. were proud of their children, and seemed 
impressed with the teachers. 



Marybeth Swartz 
Teacher 
Southeast Junior 
Nigh School 
Kansas City, Missouri 
School District 

Realising that informed patrons are satisfied patrons. y special project to old 
the cause of integration was a newsletter to parents. Once a month we me mall an 
informal bulletin, Old You Owa, to all our parents. Its primary purpose Is to show 
that our desegregated school is maintaining its standards of excellence in academic 
subjects. extra-curricular activities, and service to the commualty. Also•see are 
trying to convey the feeling that. despite reports to the contrary, we enjoy having 
all our children. We have tried to let the parents share In some of the amniag 
daily occurrences that do make this business of teaching so refreshing and challenging. 

So far, three issues have bee. printed and distributed. I have assumed respon-
sibility for cqllectieg and compiling news stories and quotable remarks from the various 
departments. The content is not fixed, although we have always included, as main 
stories. accounts of what the different classes are doing. Other features have been 
humorous statements from students' papers, human interest stories about the staff, and 
interviews with students. 

Although the project seemed overeheiming at first, an interested principal has 
supported the idea: his typist does the printing, the PTA addresses the bulletins, 
and the board of Education meters at its own expense. 

Results necessarily are intangible. Hive can publicise the best facets of our 
,school, we may be able to convince our patrons that the schools In our community are 
producing top quality students. 



Marie T. Wagner 
Principal 
Troost School 
Kansas City, Missouri 
School District 

The following activities have Aot all been a direct outcome of the workshop, 
but many have. 

1. More Negroes have been placed on the faculty and in other positions, 
namely teacher, heed custodian. cafeteria worker. 

2. A report of the workshop was given in an early faculty meeting. 

3. Literature from the workshop has been made available to faculty members. 

4. Approximately fifteen books dealing with Negroes have been added to the 
library. 

S. Bulletin boards using book Jackets from theme books have been made. 

6. Other bulletin boards on intergroup topics have been displayed in 
classrooms. 

7. During American Education and Children's Book Week a table in the 
library displayed such books es-10,1111 Luther Nino. *slob Bunch.. Jackie 
jekIngeo Cotton in My Sack,. L.L.Vnildisjillizitu „ and Amos Fortuna..
av 	with others or all races with a caption: Brothers All.

8. Films such as Color of Men and ,Brothetioad_d_dig, ,have been shown to 
children in several classes. These films brought forth good response in 
class discussion. 

9. The upper grades appreciated viewing the TV Special Observance on Veteran's 
Day. This program illustrated the contributions of minority groups in World 
War II. 

10. Oa Decelber 6 a joint faculty meeting with the Wheatley School will be 
held at Troost. Miss Maxie Mitchell, whom I met in the workshop. will be the 
featured speaker. After a social hour and refreshments. she will speak on 
"Inspiring Children in the Elementary School to do Creative Writing.' 

il. Future plans include continuation of many of the above activities. But 
sitar the holidays I hope to make plans to allow teachers who wish to do so to 
visit desegregated and Negro schools. 



 

• 

Richard W. Wa-
High School Guidance 
Counselor 
Leavenworth Senior High 
School 
Leavenworth, Kansas 
School District 

Porticlaunts at the Sumeer institute on Desegregation presented a panel at an 
institute for the entire faculty of the Leavenworth schools. Many faculty members 
expressed a desire to participate at the local level. The feeling was.that were 
many avenues opened to the group, anti that there should be further study. This has been 
done in many buildings and In various church mid civic groups. There was a period of 
about two months tiring which we were going to groups of fifteen or twenty about twice 
a week and holding discussions and sharing our materials and ideas from the institute. 
This is still happening. 

We feel that a better self-Image of our student body Is being presented. There are 
fewer tardies and improved attendance is noted. There is much to be done, but we are 
working in small groups-With students and faculty. The curricular materials are being 
selected to give a better understanding and appreciation of all groups. 

Dolores Williamson 
fourth Grade Teacher 
Blenheim School 
Kansas City, Missouri 
School District 

All materials collected during the institute were kept on display in the teachers' 
room. They could be borrowed ror as long a time as they were needed. The most frequently 
borrowed materials were: 1) 	 Source Material on Negro History 

2)The New World of Negro Americans 
3)The Special Report of the Institute.

In my grade, I was interested in improving the self-image of the Negro child and 
in helping the white pupil look at the Negro in a positive light. 

I feel these cwo goals have been set on the way to accomplishment. How? By 
making available many books with Negro children as characters. The white children have 
latched on to these books and have dislovered that the characters in the books go 
through similar experiences and have similar feelings and reactions. They are discovering 
the Negro as a human being and not an oddity. 

Negroes should grow up feeling that they are worthwhile and have something to 
contribute. To help foster this kind of self-image, our room has taken on a "school 
service project". We are making scrapbooks to be used in the primary grades. I have 
selected, from magazines such as Ebony, pictures showing Negro family life. Negroes 
and whites working together, Negroes as doctors, businessmen, etc. The children print 
captions for each picture. 



Neve and school withheld 

The only objective I had with which I have had any modicum of success was that of 
including contributions made-by Negroes in our study of American history. I have always 
included a study of minorities in my social studies classes, and I think, this has 
been more meaningful since Negroes became members of the 

Keeping our high school integrated is difficult and it will probably be resegregated 
within two years. As I see it, the blg stumbling block to racial integration Is compulsory 
mess attendance and the over obsession with the "drop- cat" problem. Forcing ALL into 
public high schools and trying to put them through the same process Just does NOT work. 
The physical plant, curriculum, and scheduling are not designed for this and unless 
radical changes and experimentation take place, we well may become "detention centers". 
We are already spending so much time, energy, and money on the maladjusted, non-school 
oriented that we may be short changing those who are in school for the purpose of learning. 
If high schools are to be everything to everyone, we are going to have to come up with 
more than optimistic euphemisms. 
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