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ABSTRACT

In the spring of 1969, a survey was conducted on the
extent and nature of economic education in Oregon public high
schools. The purpose ¢f the survey was to determine the number of
public high schools in the State that offer economics as a separate
course, the proportion of high school students enrolled in these

courses, the competence of'hlghrschool.economics.teachers, and the
role of economic education in Oregon compared to. its status in Other

states. Approyimately 1000 questionnaires were distributed to the
social studies teachers of Oregon vith a yield of 305 usable |
questionnaires which form the basis of this study. & capsule sammary
of che significant results reported here indicates that: 1) of the

211 public high schools, 49 offered a SeparateﬁcourSeqinaeCOnomics

during the ‘968f69~school,year;;zygin-those)Schéq;s;vhetezecqnqmiCSﬁ g
is offered, about,8%-Of}thevStudent-bodyﬁelect9~to;taketthejqourse;?

3y.siightly:morevthan,ZS,éf?;ll;stﬂdentsii@regennbgleg;igqgcoqcmicss
4) about;12%,of.the?teachers?hadatheﬁeqﬂitalent@@fpagmajétzin%college

economics, and 18% had the equivalent of -a miner; and, 5) compared to

adther1states,,econgmicgedncatidnxiq~0regbnghiq5r3qhdq15;iSfabout:tenn .
years behind the national norm. {(Autkor) . .. o
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ABSTRACT

In the spring of 1969, a survey was conducted on ‘the -°
extent and nature of economic education in Oregon public high
schools. The purpose of the survey was to determine the
number of public high schools ‘in the State that:.offer economics
as a separate course, the proportion of Oregon high schoot
students enrolled in these courses, the competence of high
school economics teachers, and, finally, the role of economic
education in Oregon compared to its status in other states.

A capsule summary of the significant results indicates that:

b mtbie o o @ e s

(1) of the 211 public high schools in the State, 49
(23.2%) offered a separate course. in economics during the
1968-69 school year. o ' :

(2) - in those School§}whéreféCohbmitsrisxqffere@gagﬁbut5 ;;1;

.(3)  §1ighf1y

more than 2% of a1l Oregon high school
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INTRODUCTION

In the spring of 1969, approximately one. thousand
questionnaire’ were distributed to the social studies
teachers of Oragon in an attempt to determine the extent
and nature of economic education in the State's public
high schools. The survey yielded 305 usablé guestionnaires
which form the basis of this study. The report is divided
into four parts, the first of which concerns the amount of
economic education in the social studies curviculum, The
second examines the academic background of Social studies
teachers with particular emphasis on the coliege ecConomic
courses conpleted, The third section is a Comparison of
economic education in Oregon to that in othe€r states and
gives some relative meaning to the data collected. The
fourth, and final, part of this study contains some obseér-
vations and conclusions about economic education in the -
State's public high schools. - ... = o




I ECONOMIC EDUCATION IN OREGON'S PUBLIC HIGH SCHOOLS

A. COURSES SPECIFICALLY DESIGNATED ECONOMICS

According to the State Department of Education, there are 211
public high schools-in Oregon, and 49 (23.2%) offer a course in
economics. Of the 1,000 or so’ social studies teachers in the State,
59 teach: at ‘least one course in economics. Collectively these teach-
ers returned 34 questionnaires from which much of the following
information was derived. =~ - ' EEBE o

1. As one might suspect, the larger the social studies staff,
the greater the probability that an economics course is offered by

a particular high school. It is obvious that staff size varies
directly with student population and so it follows that large schools
 are more apt to have aneconomics course than small ones. While staff
size is an important determinant in course offering, it is not the
only ore. Also important is the availability of a capable person
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willing to teach econcmics. In nearly every school with 3 or less
social studies teachers that offers economics, the person teaching
the course is usually one whose major academic interest, beside
secondary education, is economics. ' '

2. Of the 49 high schools in Oregen that offer a course in
economics, 29 responded to the survey. In nearly all of these
schools, economics is a separate one-semester course, though in some
of them it is part of the modern problems sequence. In most schools
economics is an elective. Wheve it is required, about 30% of the
student body takes the course, but the overall weighted average is 8.2%.

"TABLE ITI

Percentage of Student Body Enrolled In
An Ecenomics Course, 1968-69

Percentage of Student Body ~ No. of Schools -
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3. As part of the survey, teachers of economics courses were
asked to 1list the text they use, and their replies are summarized
in Table II1. Few teachers use just one text. The one book most
cited is The Worldly Philosophers, and of those written specifi-
cally for high school, Economics for OQur Time and Qury American
Economy are the most popular. The last two books, as 1s the case
with most of the high school texts, are primarily institutional
and empirical. They give a lot of information about the economic
experience of the United.States,_such:as*trendsnin:national income,
emp loyment statistics, and the .growth of per capita income over . -
time. Also included are descriptions of key institutions, such
as the commercial banking system, the Federal Reserve, and some
elements .of public finance. S ' P

TABLE I1I
- Text Commonly Used %nvthe Economi cs Course-

S Nogof

Title . Author - Schools Using

©,

- Qur American Economy . * . Lindholm-& Drich11 '”§f ' 8

_Economics for Qur Time . A, Smith ~ B | 6
4
5

| Nortenson,

Unders tanding Ocr Economy.

An Introduction to 'th

high 00.]
- sucn things
~ via-theinters
- chart of nationai income

curves; a-circular-flow

ection-of demand and supply r-f

the concept of a model, and a di




B. ECONOMIC CONTENT OF OTHER COURSES IN THE SOCIAL STUDIES
CURRICULUM o ' ' '

It is nearly universal that every teacher on the social studies
staff gives five courses per term, usually with duplications, but
not necessarily all of them in social studies. Most social studies
teachers ‘do not teach an economics course, but this does not mean
that their courses are devoid of economic content. - Few teachers
reported that their social studies courses contained:absolutely
no economics. This included even those teaching specialized:topics,
such as psychology, sociology, and political science, though in
these cases economic material constituted less than 15% of the -
course for the most part. The social studies courses: offered by
most high schools are listed in Table IV along with ‘a measure of
their econamic content. In a majority of these courses, economics
comprises 1/5 to 1/4 of the material presented, though by tne very
nature of the courses the economics taughit falis into the categories
of political economy, economic history, and economic geography. It
is not uncommon for a teacher of the courses listed in Tabie IV to
use as a text or reference materials the same books used in the
-economics courses, ‘ . L . o

'vf{‘Economid‘Coﬁ%éﬁfgoﬁéﬁglecﬁ C§ur§é$ fhf 
1 Studies Curriculum ‘







II ECONOMIC EDUCATION OF SOCIAL STUDIES TEACHERS

A. THOSE WHO TEACH AT LEAST ONE ECONOMICS COURSE

A1l social studies teachers were asked to specify their primary
field of academic interest other than secondary education. The
results for those who teach economics are given in Table V, while
that for all other is presented in part B of this section. As is
evident from the table, 23.5% of the economics: teachers responding
to the survey showed a preference for history. Approximately 32%
were in economics  and business, and ‘another 30% in general social
studies and several other fields, such.as sociology and political
ccience. aintvbnadh A ' SRt tatine

~ TABLE V

Primary Field of Academic Interest
Other Than?SécOndany,Education. .

Teachérs of Econdfiics Only




quarter-courses in Tabie”Vi;”'IﬁuiﬁiertabTe in particular, then,
and throughout the report in general, three courses constitutes
one academic year in economics, and six courses, two academic years.

TABLE VI

Number of Econom1cs Courses
Taken by Teachers of Econom1cs

el e e Teachers : Cumu]at1ve %
No. of Courses - QL_~ };ji;' v of Teachers
-0 0 ——- ——-
1 3 8.8  100.0%
2 6 17.6% 91.1%
3* 6 - 17.6% 73.5%
4 4 .7 -55.8%
. 5 R I 7 & S 44.1%
6 ol NVGTR e 29.4%
7 6 A7.6% o A17.6%




very startling revelaticn, but an important one, since the situation
might very we]] b; the other way around.

TABLE V »1?-1

Spec1f1c Co]1ege Econom1cs Courses
Taken by Economlcs Teachers

Course , - No. of Teachers % of Teachers
Princip]es (at 1east one course) .30 . e B83.2%
CmmmmkwmmWMm, H 10 . 29.4%
Economics Institutes & Workshops 8 23.5%
Economic- ‘Geography 14.7%
Money -&. Banking - 14.7% .
Labor Economics - 14.7%
Economic History (U.S.) 11.7%
National Income Theory

11 1%
Price Theory : ; ,
_H15tony“enyconom1c Thought'bn_ﬁ;
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Not only do those interested in economics teach it, but they
have usually taken more economics courses than other soc1a1 studies
teachers (Tables VI and IX). The big difference in economics
courses taken between the two groups of teachers, i.e., those who
teach economics and those who do not, is that all of the economics
teachers have taken at least one college economics course, while
11.8% of all the other social studies teachers have not.

e A B LE I X

Number of Econom1c Courses Taken by Soc1a1 Stud1es
Teachers %ho Jo Not Teach Econom1cs

Teachers ' Cumu]ative 4

Na. of Courses - N5, Percent. - _of Téachers
32 11.8%
58 21.4%
58 .21 44;5,,w




TABLE X

Specific Co]]égefECOnbmics-Couhsés
Completed by SOC1a1 Studies Teachers‘

3 - M ; " Percent of

Course T - .eachevi - _Teachers
Pr1nc1p1es (at 1east one course)~ « 210 +77.4
Economic -History of U. S. .~ 34 “12.5
Economic Geography o e 21 7.7
Labor Economics - - - o021 7.7
Money and Banking S 19 7.0
Comparative Economic Systems 16 5.9
Economics Institute or Workshop 14 5.1
Public Finance ’ 8 2.9
National Income and Price Theory - : - 2.5
History of Econom1c Thought . . 5 1.8
1554

Others. R R L. -
No Response. . w3




average of those steves listed in Table XI suggests the over-all
proportion may be bé€tween 50 and &3 percent, but in either case
Oregon is below the national norm.®° The states in Table XI are
ranked highest to lowest by the percentage of high sc~nls offering
economics, and, though Oregon exceeds. Idaho and Oklahiwa, two
things suggest that the state of Oregon may actually be the last
_____one on this list. First, the other studies are at le st four
years old. This has special meaning in light of the ’gh growth
rate of high school economics. ‘For example,. during th: 1961-62
school year, 26% of all public high schools in Ohio of ered a
separate economics course.: By 1964-65:just three: years later, -
the proportion had risen: to 60%, Second, the 13% of.schools in.: .= -
Oklahoma offering economics enrolled 35% of all .the:state's stu-
dents, while in Oregon 22% of the schools with economics: have.
about 25% of the student population. = T e

TABL E,_fxﬁlf'_;ﬂ;‘

 Course for Select States and the Percentage of the State's




In addition to giving the percentage of high schools offering
economics, Table XI also shows the percentage of all high school
students taking economics in those states for which data is available.
No recent average could be found for the percentage of high:school

students taking economics, but it ieems apparent that whatever it
is, Oregon's 2% is below the mark. o

| TABLE XII |
'An Academic Profile of High School Economics Teachers

Percentage of
- Teachers Who

Mean Semes-: Median Semes- , | -
5 | ter Hours ter Hours Majored Minored
State of Credit -of -Credit in Ec. in Ec.

S2

“to semester hours.




While the extent of economic education in Oregon high schools
is wel: below the national average, the economics background of
those who teach the separate economics  course compares favorably
with that of teachers in other states. Considering all four
categories presented in Table XII, the academic qualifications of
' Oregon high school teachers equal or exceed.those of similar
. teachers in South Dakota and Arkansas.  This is somewhat surprisin:,
‘since the extent of economic education in those two states is
_greater than that in Oregon. Nevertheless; the Oregon picture is

not bright when one considers that The National Task Force on
Economic Education has stated that 12 semester hours of college
economics should be the minimum prerequisite for those teachimg
high school economics. -~ '~ - R e

IV SOME CONCLUDING OBSERVATIONS

One study has estimated that 30%.of high school seniors plan-,
ning to attend.college plan to take a course in college economics.™
Looked at from another point of view, this means 70% of such:students
: cquiring economic education before: leaving high: .
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