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Foreword

At the first Nuevas Vistas conference, we discussed the problems that face us in meeting -
the needs of the Mexican American. We agreed that Mexican-American children should not
be stereotyped, since their abilities and backgrounds differ as much as those of the children:

in any other ethnic group. In fact, their backgrounds probably differ more than those of .

most children, for they have a cultural heritage that is a product of Spanish, Indian, and

“American” cultures. During the 1967 conference, which was the: Department of

Education’s first annual meeting designed to examine the problems facing the Mexican-
American child, the plan for action to solve such problems wasbegun.

I called the second Nuevas Vistas conference in 1968 to bring. together the many
motivated people who left the first meeting with visions of “new horizons” and convincing
" thoughts of / S7, se puede! In the sessions of the second conference and in the workshops held -

in preparation for the meeting, we moved ahead in our job of developing meaningful
edacational programs for all' Mexican-American children. = -~ " =70 o B

In the Third Annual Nuevas Vistas Conference, which is reported. Q;E; in this publication,

we did much to- identify many practial solutious to  the problems of educating
Mexican-American pupils. The conference reaclaré (made even clearer) that the most vital -
task before us is that which deals with human relations. - e .

- Las vistas se aclaran was a good theme for the third meeting, for our visions regarding the -
job before us did become’ clearer. It is clear to me, as-I hope it -is to you, that the-

responsibility for providing equal educational opportunities for citizens of Mexican descent =

is of paramount importance. The responsibility is mine as Superintendent "of Public

Instruction, and it is" the  responsibility of . every California citizen. The Nuevas Vistas.

- conferences have made that very clear. - -
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Preface

No human being has the ability to see what lies beyond the horizon, but nearly everyone
is curious to learn what the next turn will bring — what “nuevas vistas” await us at each
dawning.

People who are “tuned in” to the social drama know what is happening in the world
about them and know that they must make plans for the future. They look at the terrain
underfoot — and at the people about them — and they assess the experiences of yesterday’s
travels. They study the effects of what they see on today’s citizens — and for tomorrow’s
children. Then they stand up, call for special attention, and try to make sense out of what
they are doing — to describe what they have seen. Their ultimate goal is to help people gain
a healthy perspective of the society in which they live and to help them describe the society
they would like to live in. R R _ , -

. Who are these people? They are: concerned parents of every description; involved
teachers; aware administrators; astute legislators; perspicacious professors; philosophers; -
concerned citizens; and citizens who believe in the democratic process. They are the people
who came to the Third Annual Nuevas Vistas Conference. “They”” are the people who not
only want to help their fellowman but who are taking positive steps to create a better
society for him. - . C o . _

Because of the diligent work of “people-oriented people,” many who attended-the third

~annual conference left it enriched with new knowledge about the circumstances surrounding -

" the education of citizens of ‘Mexican descent. People of varied ethnic backgrounds from atl .
_over California and from other parts of the- United ‘States joined together-to make the
~ conference .asuccess. It was well done because they cared; they ‘cared about children,
- education, and about the course of ‘human existence. This publication is ‘arecord of what = oo
_ went on at the Third Annual Nuevas Vistas Conference. T hope that what is recorded here . .

~ will remind us of our commitments to helg in fthé}fediic{atién"ét}MejiiCéinf%Amg:igaQsLz;n‘rd‘that T B

it will assist us in the work that lies ahead. N - e e
'No'one in ou srdcji'etyaanWS'féjrfc',éftéaiﬁ,wh ‘lies ahead" umanity, but all of usknow” .

d preparing” for tomorrow, this earth will be a.
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The Challenge

EUGENE GONZALES
Acting Deputy Superintendent
of Public Instruction for Program
and Legislation

This morning, for the third year, I have the pleasure of
welcoming vou to a statewide gathering of persons
concerned with ‘educational opportunities for a particular
segment of our student population — the - American of
Mexican descent. This is the only annual statewide confer-

ence sponsored and called by the Supenntendent of Pubhe

~ Instruction for this purpose.
The people at this Conference represent numerous facets
of our edueatmna] soclety We come from private organiza-

tions, and from local, county, regional, state, and federal . -

public agenmes ‘We also have in our auchem:e people who

-are attending-as mterested ebservers - each one supporting =
those - activities which will encourage expansion of educa-

tional: expenenees for students m need of bﬂmgual edu-

' cation..

~ Weare here for one aim, one ob]ectwe one 1deal one
goal — better, edueatmn Drﬂy by concerted, united ‘action
~“and commitment ".ca
: fwant=-bette: instru onal
" teachers, carefully prepared. te:
-~ well: tra;ned teach' r ]

1 we' ‘achieve - what we profess -to
naterials; adequately ‘trained -
books sultable ﬁnancmg,ffi‘ '

e Pro]eets under ESEA, Titles III and V desggned for
~ the Spanish-speaking student .
® Social sciences criteria- for. state textbooke whjch
' require that publishers.include in the textbooks used
“in California the eontnbuﬁons of the Mexican people
to Cahforme lustory and culture
used 1o place eh;lldren w1th Spamsh surnames in
special training” ‘classes (A Department ‘of Education
~ staff person has been tecently employed solely for

this one purpose )

In the last tWo years, the state Leglslature has focused I
‘much attention on the bilingual student. A recent statewide -~
“study shiows  that “approximately 470,000 students -in -
‘kindergarten and grades one_ “through- ‘twelve. come - from? o

homes in- wluch a languege other than English is spoken. Of
380,000 -

S’amsh sur-:, :
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& Fairly sophisticated evaluation and dissemination of
programs designed for the Spanish speaking is occur-
ring.

® Field testing of curricular materials and teaching
techniques is being conducted by research and devel-
opment labs, major- publishers, school districts, and
offices of county superintendents of schools.

® Formerly reluctant curriculuni supervisors are now
admitting that the “King has no clothes” and are
seeking to establish inservice education programs.

® Rational, accurate, and documented statements by
both the community and the schools are replacing
former irresponsible eharges and eounter-charges

Yes, we have progressed with perseverance and persua-
sion; and' we have mnot, as yet, confronted a backlash of
public apathy — a reaction we can il afford.

I don’t believe that we must turn our public school
system.upside down to gain advantages for the American of
Mexican' descent! I don’t, for .one minute, concur with
outrageous arguments that a * “revolution” must take place
before change occurs. I don’t subscribe to the theory that
anything that is © necessary” to gem an advantage is valid
and proper!

Education is a profesemn, and it is a preelous com-
modity demanded by society ; people will not glve 1t up or
wateh its destruction by either force or torch.

"My " challenge to - each ™ of “you, regardless of “your-

occupation - or p051tlon, is contamed in the followmg
questions:

® Can we. work .together for orie” emgle purpose — that 7
.of seeing.a. student’s_ face hght up, when lenowledge ’

' takes plaee and dafkness djsappears"

® Can we remember that education in itself is neither
political nor partisan?

® Can we let die the seeds of animosity, jealousy;
“one-upmanship,” and “professional cannibalism”
that threaten to destroy our accumulated potential to
raise the educational expectations of the students to
whom w2 oatwardly pledge dedication?

® Can we learn to support one another for what he or
she can offer to. all students, especially to the

" bilingual, whose future we hold in" our eelleeuve

hands?

We cannot and we will not fail the students who depend
on us for an education.

While we have not yet -resolved the communication
problems that exist among educators and the community,
whether the problems are real or imagined, I have con-
fidence in the democratic process of our society and
confidence in those who really wish to improve —not.

destroy. I have confidence in our schools, both public and " |

private, and confidence in our youth of Mexican descent.
I welcome you to this Third Nuevas Vistas Conference,

“ as Vistas Se Aclaran.” The purpose of this conference is

to benefit students; we are all here to learn how to assist

each other to aecomphsh that goal. I would like to welcome -
you and also to dedleate th]S eenferenee to you, eep.,elally-_' N

for




o my - responsibilities,” also ‘heightens- the. tionor:

. ; 1nv1tat1nn' am indeed proud to be here

_.',fthaugh that grandee’w ~wasn £ there
S pmgeny, ta hea: some ‘,tell 1t;-‘ (L ma

Mexican California:
Two Centuries and a Future
PHILI’PPOWEiL

Professor of History, :
University of California at Santa Darbara.

It is a time Qf much heat perhaps even a httle»
light — in matters of racial and ethnic abrasiveness in our- - -
* country. Precisely for this reason, it is the moment for -
keeping all the cool we can muster; and, hard though it be,
a-sense of humor — that vital commodity which shows signs .
- of disastrous depletlon in the land. And because it is a time = -
- “of such troubles, I feel most deeply the honm accorded me .. ~con

_in this upportumty to appear before. you. The: fac,_ that- 1.~
- am so: obviously an “Anglo;” or gringo;. though it rm.lltlphes L

sincerely_thank you and those' who specifically 1ssued the f

What I caﬂ “Mexn:an Cahfarma' rul;;/ ;Eegan Pre,c,luzly,




the Mexican wisdom and experience that taught the gringos
the pastoral patterns (notably with horses, cattle, and
sheep) and expertly tended - the very life blgad of the
frontier, the packtrain. This became the so-called * ‘western”
way of life and cornerstones of the new state.

As you well know, we also owe a very important, useful,
and * colorful part” of our vocabulary to Mexican pre-
eminence in the development of those northern frontiers
which we have come to call the borderlands. This debt is
fairly well recognized but still deserves more emphasis than
it has received in our schoolbooks. Less well known is the
1mp:)rtant ‘Spanish-Mexican contribution to _]unsprudence
~ in our state and beyond (for’example, in mining, in water
resources, and even in California’s national leadership in the
concept of community property of man and wife). All
these ﬂungs should have an- hom)rc,d place in our schools

and elsewhers; fcsr three important ‘Teasons: (1) it is good
- history;. @) 1t wxll .appropriately - encourage Mexican-
California’s pride in'its past and confidence in its future (3)
it is good education for the gringos!

In the historical moments. of confrontation, as in the

Texas episode, the- Mexican-American War, and- in Cali-
fnrmaj the “westward-moving -gringo and - the: northward-
moving Mexican ‘were the heizs: of ‘ancestral antagomsrns
‘which - accounted - for ‘much - - the ‘harshness of . those

meetmgs “The Engllsh-3peakm5 people and those who spoke

- the Spanish ]anguage had been at war durmg most of three
_centuries — over. rehglon, Qver dynastlc dlsputes over terri-

- tory;" and over trade.:To those of Spamsh speech;, English-
: peregma ememles seekmg :

"men : énd? AngloéAmeﬁcans?w

. Mexican-Americans. -I say - this -on’ the basis of periodical

and the foundation of the Nordic superiority complex with
regard to Latins in general and Spanish- speaking people in
particular. Historians call this la leyenda negra the biack
legend. A bit later, I shall allude to it in another, very
curious, part of our story. Mixed with this, of course, was
strong Anglo disdain for the Indian, and borderlands
Mexicans often looked suspmmusly Indian to the Nordic
invaders.

Regardless of what we may think of all this today, it was
historical reality when: Anglos and Mexicans came face to
face in the borderlands, and it accounts for much or even
most of the instinctively disdainful and arrogant attitudes
assumed by victorious ‘Anglos and much of the pung?nt

‘comment among Mexicans with reference to those “Men of

Saxon eyes and fierce, barbaric soul” (Hombres de ojos

“sagjones. y alma barbara, to use the later famous phrase of -

Ruben Dario). Anglos vented upon Mexicans all t}us
accumulated historical animosity, and thus the “‘greaser”
emerged as.a shameful sterectype in the early literature and

‘behavior of -those managers and: spearheads of “manifest
~ destiny.” Understandable, yes, in terms of historical back-

ground, but ‘also exceedingly. unjust, for the “black legend”

- was ‘bomn of malevolent:propagandas; and, if we 'do not take

care, it is gomg ‘with- us right- info- the’ future, fm all too
much of it remains in our schoolbooks. . ‘
T shall ‘begin by statmg, very. bluntly, that our Cahfarma

- schoolbooks (and; in‘truth; those of the nation- generally),
‘—thmugl elementary schggl‘ hi

gh school, and even:beyond;
) ve b 'need of a thnmughgcmg.
overhaul = in:> matters - pe‘_, ig- to. Spain,. Spaniards, =
Spanish-Americans, and; in our case, ‘Mexican:history and

examination : of these books- over: a: long period of time.
Invariably, I find' that-they are overloaded .with-a  hodge-

S padge iof ’mlsmfunnatlan ‘_dlstartmn, ‘Anglo supermrlty, S

wand sundry uther'




been an all-embracing uniformity, even though passionate
ideologues might sometimes try to see it thar way.
Consequently, no one or no single series of political,
economic, or educational remedies should be sought or
imposed. There is great diversity of social hierarchy,
language, economic goals and accomplishments, educational
aspirations, and political coloration. There are those who
were middle-class refugees from Mexican political disturb-
ances and those who simply came here to find beiter
rewards for their labor, either voluntarily or coyote-
induced. There are those whose families date far back in
differences in opinion and language. There are those who
have riade successful business and professional careers and
those who have not inspired or achieved so well. There are
the thoroughly “gringo-ized” and those not so much or
hardly. at all. And there are those who simply refer to
themselves as Americanos and claim no other description.
In short, like all societies, our Mexican California is
tremendously variegated, and we should not try to treat it
all as one great big single problem, seeking dogmatic and
doctrinaire solutions. Let us always remember that it was

just such simplistic ignorance that led 'thé early gringos.to.

EK
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lump Californios, recently arrived Sonorans, Chileans, and
Peruvians into one catchall category of “greasers” and treat
them accordingly. It would be tragic indeed if Anglo- or
even Mexican-Californians of dogmatic bent should repeat
that error and embitter, with no hope of repair, the
relations between the lwo peoples.

We can see, in our recent history, how this simplistic
approach has not only failed but has seriously sharpened
antagonisms. An Anglo-dominated educational structure
did its single-minded best to knock out of Mexican heads
their native language and any pride in the culture that goes
with that language. Inevitably, this fostered an educational
inferiority complex with attendant disinterest and the
drop-out consequence. It also did more: it lost for all
California the riches of a Spanish-Mexican cultural heritage,
which, in its totality, owes no subservience to Anglo
culture. ‘

Fortunately, some of those sins of our past are now
being rectified — but not all of them, and certainly not fast
enough. I can still document the continuation of such
sins — and [ know that most of you can too, but, after so

__many discouraging years, I-begin to be guardedly optimis-



tic. When | see recent students of mine from the California
that is Mexican occupying important educational posts or
becoming mayor of my home city of Santa Paula, I have
the feeling that we are finally on our way. When I Iead and
hear that special efforts are being made to encourage more
high school Mexican-Californians to go on to college and
universities, and that special funds and efforts are now
going into training to help them become teachers; when
conferences of this kind we are now attending are becoming
a way of our educational life; when I learn of the great
increase  of Mexican students in my own former high

school; yes, even when I hear and see the ferment of -

rivalries and clashes among Mexican-Californians them-
selves, I am rather more encouraged than otherwise. I see in

this an orgullo de la raza that has been too long submerged,
and- 1 sincercly hope that a parallel orgullo de cultura y
tradicior:es will always accompany it. :

Somewhere among today’s Mexican -Americans there has
already been born, I am sure, a person, man or womarn, who

will become ‘one of the- great intellects of all time.:

Conceivably, this person might be'a mixture of Anglo and

Mexican, given the intermarriage picture. This person‘might - -

wnte in e:ther Spamsh or Enghsh or both, but this is not

Shakespeare and the subtlety of a Mexican Juan Ruiz de
Alarcon. Certainly he will have the great intellectual
curiosity and dedication of that Tenth Muse, a Mexican
woman, Sor Juana Ines de la Cruz, and perhaps the delicate,
dreamlike poetic instincts of a Nezahualcoyotl. Let us
throw in the passion of a lost cause and the soul of a
Cuautemoc, along with the vision and astuteness of an
Hernan Cortes. While we are at it, add some of the
encyclopedic nature of a Ben Franklm and his Mexican
forerunner, the savant Carlos de Siguenza y Gongora. And
just for good measure, let us add some of the bold artistry
of the modemn Mexican painters and the burnmg anguish of
some of the revolutionary novelists.

Pure sentimentality? -Of " course. But net thhaut its
realities, for the coming together ‘of the Spanish-Indian
mind -and that of the Anglo - world has: magmﬁcent‘
petentlahty if given - even half ‘a chance, very especially in
the state of-California. We have here- the- largest of this
eountry s Mexican. populations, and it is increasing. ‘We lead
the “nation in. populatmn, and ‘we may, in"a near. future,
supplant- the eastern se bea:d cultural “dominance - that,
among: other:tlungs, gave us-that Angln-Puntan eemplsx‘
_that is sometimes so hard to live W1th :




Mexican Cultural
Contributions to California

MANUEL H. GUERRA
Professor of Spanish,
California State College at Long Beach

C'alzfarma is a magic word in the vocabulary of the

world. The rubric-of the word-itself is synonymous Wlthr

wealth and beauty. Born in a world of fantasy, weened in

the world imagination of gcld and ‘pearls, matured in a

world of agricultural - oasis,. industrial: prosperity,’ ‘and
_commercial - traffic without peer, ‘California has remained
true to its name from the permd of Spanish discovery, pearl -

diving, gold mining; orange and lettuce p:lckmg, aemnaut:—-
cal and ‘mechanical production;:and the conimerce w. hu:h is

‘the gateway to the Orient and Latin America.
. To outline here the Spanish and
. ;to the culture. Gf the -state- of Callfar

Q
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landscape ~and, -of . course;
7 “born.;: Spamsh horses and ships are introduc

iMexlcan' cgntnbutmﬂs C ‘are:the *wo mcdes of - transportation. Agnc ture similar.to

wquld be a_']

partlcularly that wl’uch resernbles Mallarca Malaga Cadlz
and Sevilla,  rather than: the ‘forts  or castles- of northern

‘Castill~ 1a Vle_]a ‘It is'no coincidence that-the first mission-

founded by Father Jumpero Serra, San Diego de. Alcala,

“and the mission where he was burled San:Catlos’ Borromeo

in. Carmel, both “resemble the Mallarcan architecture and
‘the- - distinctive anc]s*lcan‘ -
symmetry" 51mﬂar t0: the Mallorc ‘where Junipero Serra was

] Travel by
land on'the Cammo Real and- travel by sea‘in Spanish ships

f Mediterranean_Spain is introduced, and
re -taught the new: way of. Eumpean sumety P
:d’the'Indl | -




But of all Spanish and Mexican cultural values which
were inherited by succeeding generations of Californios,
there are three which have contributed vitally to the
character and climate of the state. They are the Spanish and
Mexican laws, the Spanish language, and the customs and
traditions of the Mexican people. :

Spanish and Mexican laws in California codes still affect
agriculture, mining, river ‘navigation, irrigation, harbor
control, and so forth, and there is hardly a day in the
California courts when the matter of Spanish and Mexican
land grants does not come before the dock. Thus, Spanish
and Mexican laws are still an integral part of California
]urlsprudence and the  Anglo-Saxon woman who prides
herself in her personal and public freedoms may appreciate
the legacy of Spanish community property laws.

Perhaps nothing has enhanced California culture so
much as the Spanish language itself. This beautiful lan-
guage, virile and varied, achieved its preemmence in the
Golden Age of Spain during the sixteenth and seventeenth

' centunes, Mission hbranes as I have stated contamed the

Lope de Vega Alarccm and Cervantes; the Spamsh chran—

iclers Bernal Diaz del Castillo, Gomera, Sahagiin, Bartolomé

de las .Casas,- and even the: letters: of Cortéz himself,
represent  informative, stimulating, and erudite. literature.
and. history at its best. For example, Naufragios hy ‘Alvar
" 'Nufiez Cabeza de Vaca, recounts the adventure of ship-

* wreck between the ‘years 1527 and’ 1537 and the wander-
- ings of the- author thmugb the: Mlssﬁmppx Va]]ey, tl'm Gulf

v Df Mexico; Arizona, and Cahfomm.

The 22,000, DDD Mex.l
o 6

Through- the years. the “Spanish” Izmguage has- survwed o Feralta, Alvaradc, Sepulvgcla, delValle

Tt he orlly reason 1t has sur\rlved is because Spamsh—speakmg

teachers of English has not convinced the Mexican-
American child that these teachers respect his identity,
cultural difference, and personal integrity. The teachers
often do not speak Spanish and are equally unconcerned
about learning it. This attitude is projected to the child; and
what started with good intentions ends with bad results.

I humbly subscribe to the idea that the time has come to
revive the teaching -of California heritage in our public
schools with new spirit, vigor, and orientation.

California heritage should depict a balanced picture of
our people, history, and folklore. We should hear much
more about Juan de Onate, one of the last great conquista-
dores, who founded the state of New Mexico several years
before the Pilgrims landed on Plymnuth Rock. We should
read- more about: Hernan . Cortéz, especially - the literary
value of his writings to Eng Charles IV. We should read -
more about such men as SED"Stlaﬂ Vizcaino, ‘Rodriguez
Cermenho, Rodriguez Cabrillo, José de Ga]vez Gaspar: de
Portold, Cabeza de Vaca, Vasquez de Coronado, and the
priests Father Kino, Ugarte, Salvatierra, Marcos de Niza,
-and -Piccolo. These were valiant men, who_lived in treach-
erous-times dur:mg an era when sc:ence could affard them
no security: : e .

We should teach our chﬂdren much more: abcmt Pablo de
la Guerra, Lt. Governor of California in: ‘the- early 1850s;
about-Mariano -Vallejo and. his contribution to California
statehood; and about. Governor Manuel Michelterena, the
founder -of the -public:school- systern of Cahformarﬂurﬂ

chﬂdren should know-about- the-names.of- Carillo; Andres“'

and “Pio ‘Pico; ' Dominguez; Castro,  Angel: ‘de: la’ Guerra,

"and-;othgrs. The. e



e speaking homes each year.

The Honorable
“RONALD REAGAN
Governor qf’ the State of California

The California Plan

for the Mexican-American

the efforts -of. a great many educatm's pubhc Officlals
legislators, and concerned citizens have.been’ devoted to
identifying the speclal problems that confront the Spamsh=
~ speaking -youngster - in. our schools; Many of - you here
‘tonight - are leaders in these efforts to stimulate a new
- awareness- of- the instructional “needs of - thousands " of-
““youngsters who enter Cahfomla schuals fm ] non-Enghsh-'

‘And; while we in state gcwerﬂment wculd be the first to

succeed in schnc-l The Stat ,epartment ﬁf Educatlon is
participating in_this effort in a variety of ways. Under:the
leadership. of Eugene Gonzsles, ‘the Department _has" initi-
ated - a.- number - of - p:]et pmjects to- prcsmote “bilin gual :
mstructmn. - . o

" The Departme

of Educatmn has sponsnred'demnnstra- -

,itlcn pm]ectﬁ to, zeach the ch,lldren of - mlgrant fam es:: It

"_cnncede that much more needs:to be done, we have made - ma |

' .S0me s:ngmﬁcant progres




often have viewed technical education and vocational
training as the stepchild of education. There has been a
patronizing attitude toward preparing students to enter the
job market directly from our secondary schools.

The result is that schools send inadequately prepared
youngsters off to compete for a job on their own. This
occurs at all levels of cducation. There are entirely too
many high school graduates and dropouts, junior college
graduates, and college dropouts who haven’t been suf-
ficiently trained - to~ do anythmg that is immediately
marketable in the job market.

The noncollege-bound youngster is thrust on his own
into an increasingly - technically oriented labor market
without the'foundation of- the’ thnrnugh preparation and
education that his. college-bound counterpart receives from
the public school system. These individuals are more
“push-outs” from our educational system than dropouts.

‘We “must questmn “the” pnon, es-of 2. system -that
produces such an imbalance. We must begin a serious effort

to provide within our ‘public schools a far broader and more
effective variety of educational - opportunity for those
"students who prefer ‘a technically oriented public school
program; The doctor’s.son in Bel Air may want to become a-
skilled telévision technician or a racing-car ‘mechanic instead -
of following his father into-medicine. The Spamsh=spealang
auto mechanic’s son:in East Los Angeles may wish to study.
for aPh.D.in physms The black student in Watts may want _
to ‘pursue . a pmgram that ccvuld quallfy h:m to be an_
astrﬂnaut R ‘ :

of. educahnnal oppnrtumty 7 what t}us adnumstratlpn s
' o the: studint

pmcess, nut representatlves of:an iparl:lc ar-et!
' ! ‘eachers’ nfmany cultural;;‘»

ciently broad to provide the necessary revenue on an equal
basis. That is what we are trying to do.

Equality of educational opportunity is not just a slogan.
It must become a fact. You can help make it a fact.

More than any other group, the edur iwor who himself is
of Mexican heritage is uniquely equipped to help govern-

ment and our overall society learn how to motivate-

students from a Spamsh cu]tura] background miost effec-
tively. =

. Besides teaching . the formal academic subjects, I'm sure
that every one of you is involved every day in the effort to
rekindle - among- Spanish-surname youth a strong sense of

~ identity with their proud Hispanic culture. Throughout

history, this culture has been one that expressed both in
thought and deed a great respect for learning.

And here, ladies and gentlemen, I would like to frankly:
issue a challenge to you as educators and as representatives -

of the two million Californians of Mexican descent.

I call upon you to tell us what we «can.do to help. We m‘

government look fo you'to counsel us on the most effective
ways -to reach the youngster. from a Latin cultural back-
ground- and motivate him to make the ad]ustment mtn our

'competltwe English- speakmg society.”

‘We must-find ways to; preserve amcng those Qf Spamsh

‘heritage a proud sense of cultural identity, yet. at the same

time equip the yc:ungster from a bilingual home to cornpete ‘

- .and to succeed i in the luralistic meltmg pot scsclety that we
call American.. .

. “Every day; eacﬁ of.us mixes comfortahly within and asa

- part of sevéral communities. Doctors of all races work with -
g the

doctors in"-the: medic pmfessmn -and

A ruiToxt provided by ERIC
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ESS REPORT

PROGR

This is the fourth year of operation of the Mexican-
American Education Research Project. In this short period

of time, much has been learned about the educational

circumstances of the American of Mexican descent.
In our first survey, we learned the following:
L Approximately - 650,000 pupils with Spanish sur-
names, or 14 percent of the total student population
are enrolled in kmdergarten and’ grades one thmugh

“twelve in California.

' !‘J

higher than that of any other ethmc gmup in our
public schools. =

no English are beirig placed in classes for the educable
“mentally retarded because they cannot be accurately

assessed in their own language w:th tests demgned fgr
_the Mexican-American child.

' pupﬂ

In a second survey, the supermtendents nf all the schnal ,
"dlstricts in California’ were ‘asked to list the areas that offer-
-thé most difficulty for Spanish-speaking pupils. The follow-
‘ing were ‘identified as obstacles to the gducatmn of '

Memcan—Amer;cans*, b :
1 Lack of comprehens no

“The -dropout. rate of Mexn;an Amerlcan pupﬂs is
Many children of Mexican de scent who speak httle or
. Countless” numbers of teachers have expenenced

' desperatmn resulting from not having- the -proper =
- gkills . or tralmng to reach the Memcan—Amencan_ _

- JOHN PLAKOS
e 'Duectar MexmamAmencan Educatmn Resea:eh Prq]ect




cling to that tells him he is a person in his own right.

But in spite of all these barriers placed in front of the
Mexxcan Arnencan we hear over and over agam such
on educatmn " “The Mex;can-Arnencan parent wants “his
child to leave school early so that he can go to work.”
“Mexican-American parents never attend school funchons
“Mexican-American children have low aspirations.”

In response to such statements, I would like to read to
you the thoughts of a teacher aide as expressed in writing
to a group of school administrators who were concerned
with their inability to understand -the needs and the
problems of the Mexjcan-Amencan pupils i in thezlr schoals.

‘Nobody knows what the pmblem is. Wel] for heaven’s sake, -

why not ask the Mexican people themselves? Who- else knows
what it is? If you ask-me,: I'll-tell -you, from my oV
view what it is.- But- my b;ggzst problem’ is. being
speaking out in a room_full: of .peoplewho. ‘have the highest
degree of education.- And 1.don’t. We need help: for our people,

who, like myself, are afraid to speak out. We need tators for our
children. We need to be able to communicate with our children’s
teachers. “But if they. can’t speak. Spanish and we don’t speak
English, how can this be-accomplished? Can we attend P.T.A.

meetings? No! Would you attend a P.T.A. meeting if it were

conducted -in -a foreign-language? Especially if you have been

working all day. Do you think we like our children dropping out
of -chool? Don’t you think we like to see our children get _

somewhere - other -than the fields‘T Thete are so.many things 1

could tell 'you. There are so many things that you could do to e

help us. But we have to start sumewhere, and soon.

These thoughts have become clear in theu unpﬂrtance to . v- o
“us; especially as we :reflect on some of the confrontations - -

.with ‘students “and ygung--adults “during’ conferences or
" workshops held in
- Los'Angeles. -
Today, as we review

prowdmg for each Meﬁucﬂn- : 1 chi
‘to develop his skills to his h:lghest po 2 c
< Theé most s:lgmﬁcant forwaxd lookmg change th
pmnt toist
=10 permit - | 'i]mgua 'bx '

point of =
.afrmd of

San Francisco, Modesto, San Dlego, and - ' pr-:wde educatmn pmgrams thatrwi.]"p i

i S develgp hls skﬂ]s and talent t_o_ his full potential
t whlch' has 'been- aeccsrnphshed S : .
i s R;persons ‘wt
B tratars' : educatc)rs, ;eachers

Other significant changes that have taken place in our
schools in the past year include the following:

1. The training and utilization of Spanish-speaking
perscns as teacher assistants

2. The incorporation of tutorial programs into the
regular school programs

3. The development of structured preschool programs

4. Inservice training programs that are re]evant to the
needs of the classroom teacher :

5. New textbooks and educational materials that are

being developed for classroom use that depict the

contributions made to the “American way of ' " by

-- the eaﬂy Spanish and Mexican settlers. -
The major problem today, as seen by the team members
of -the . Mexican-American - Education Research - Project,

appears to exist: between the school and the community.:
School. personnel seem- to resist the idea of ‘involving

community members in school ‘mattets, while community
members  show - more . and more . ~distrust for. the actions of

' schncnl board members and school administrators.:
-t is this weak school-community - rela‘tmnsh.xp that has -
v presented the largest single problem to the “‘implementers”

of recommendations made by Mexican Nﬁencan Education
Research Project teamn meimbers. S
‘Communities - that have: been brave and in

theu _efforts th,_estabhsh strong ,and positive school and o
e to join the current
ional -condi-

Full Tt Provided by ERIC.




PROGRESS REPORT

Americanization, citizenship, and basic elementary
subjects, including English as a second language for adults,
have - been - regular courses in California’s public adult
schools for many - years. - High school subjects .and
occupational training courses have also been stressed by
adult education programs. In May, 1965, a concerted
statewide effort was begun by the ~Department of

Education to identify commonly used curriculum materials.

and pmm:smg practices that-had been found to be helpful
in ~meeting the ~objectives: of Mexican-American adult
education programs, Since that time, concerted efforts have
been made to use these materials to improve mstructlonal

-programs serving adulis with Spanish surnames.

date:

1 965 66 fiscal year The research pro_;ect was approved,

" in_ May; :1965, and fora few: months . the -project
- specialist- concentrated .on - a.survey: ‘of comrnonly qused

curriculum - materials -and - practices'- which -had ‘been -

successful -~ in .meeting the .objectives .of - the .adult
education program. The project specialist participated in

‘the.~ development . of ‘the pubhcatmn Handbook for.
,,Teachers of English as a -Second Language =i
(Amerzcamzatzon—Lzterar:y), distribution of a’'
questionnaire to the: field . concerning . ‘administrator =
 attitudes, and in many: meetings and conferences in
-various - parts < of - the : state. concerning the.. problems.,

it

. ’mvcﬂved in educatmg the Me;gcan-Ame'lcaﬂ

: ;reports, ;md' 1
']‘entltled “A Blbhography Relatwe fo

The following is a summary nf ‘the pro]ect actmtles io

Former C;;igf, eau csf Adult Educatmn




g. Part:clpatlnn in the production of “Conozcan Sus
Escuelas” for educational television stations in

California

1967-68  fiscal year. English as a second language,
Americanization, and elementary subjects are regular
courses in the curriculum of California adult schools. In
1968 approximately 56 percent of all students enrolled
in English-as-a-second-language programs: were Spanish.
The development and evaluation of curriculum materials
for adult education- courses have resulted in substantial

improvement in the instruction: offered in these pro--

grams. The Department: of Education has also been able
to provide leadership - for teacher training activities,

identification - of program neéds thrcmgh conduct of -~
meetings involving ‘Mexican -American: leaders, and sup- .

port for the Department-sponsared Nuevas Vistas Con-
ference. The July, 1968, workshop. provnded intensive
training - for 50- teachers - “and - administrators. actively

involved in the conduct of programs for the Spamsh-r
- speaKing adult. , ;

Future activities wﬂl include the fellowmg

~county supenntendents of . sehoe admmlstratlve

: personnel

® Expansion of training npportunmes for -offices - of o

® Continuation of workshops conducted at the loeal
level for teaching personnel
® Additional graduate level learning experiences for

W1th,1n the five -year penod of the pro;eet every office of -
the county superintendent of schools in the state will have
curriculum materials for adult education programs designed
to meet the needs of the Spanish surname adult population;
each county will also have at least  one person who has
received intensive training’in the specific needs of this adult
population; and in each county a core’ of trained teachers,

‘counselors, and adrnmlstraters will have been created.

. The*Bureau- of Adult: Educatlen is fortunate in; havmgi_’
consultants with- sueh names‘as Cabrera; ‘Balbuena,- -and

Calvo. The: ‘Bureau is also fortunate in‘having'persons onits -
- staff with” names such as Smith,” Koehler, 'DeGabriele,

Simms, - Steeves; Tnogood “Camper, and: Brenner. These
gentlemen, too, are-eager’ tc help in ‘our mutual efforts to

" improve adult education programs- fnr Cahforma s p0pula-]

tion of adults with Spanish’surnames.

The eneperatmn we have reeewed from representatlvesv
of loeal “county;. and state o:gamzatwns ‘concerned with
improving  instructional :dpportunities | for “adult" students

‘with Spanish surnames has been outstanding. We. ‘commend
-you for-your fine . contributions.” Without ‘your ‘help thlS‘
_majcr effort eeuld not meet w;th success. .. .- ’




PROGRESS REPORT

We are here today to hear reports from representatives
of the State Department of Education and other: agencies
that are attempting to resolve some of the problems facing
the Mexican-American child in California. It is my privilege
‘to speak to you regarding the educational needs of children
of the agricultural migrant community. bemg served under
the ESEA, Title I, Migrant Amendment. .
I am sure that most of you realize that when we chscuss
these migrant families, we are speaking, without question,
- of the most neglected segnent of our nation’s population.
Those of you who have read about poverty in. America
.should not be surpused to learn that there is more poverty
in rural America,. pmpnrtlonate.y, than in any clty in thls_" D
‘nationof ours. o
National - repﬂrts and studles mdlcate that An: metropuh- 5
" tan areas one person in eight is poor; in the suburbs, one in ,
15. In rura] areas, one out of every four personsis clasmﬁed Bk

o fas ponr




California all year long, while 40 percent came from other
states.

As indicated earlier, the total number of migranis in
California who spent time picking our crops was 191,000 in
1968 Of this large number, 66 percent were adult men, 21
percent were adult -women, and 13 percent were youth

-under- 22 years of age.

Statistics clearly indicate that the rmg:ant famﬂy is nat a
segment of our population that is quickly ‘vanishing; on the
‘contrary, we are convinced that farm migrants will continue
to increase in number for the next five: years. Let us set

~ aside ~ this statistical  information. and get to - the real -

questions: “Who is_this migrant child ‘we are attempting to
serve?” “What are some of his needs‘?” “What are some of
his aspirations?”’ Then:1 ‘discuss how we are attempting
~to meet these needs: Perth
_statistics and the 1mperson
‘convey - is to share w1th you:the. stm’y nf two luldren and
their families. '

Rosie Martinez is a child ;Wht:,leaves Texas Anzcma of i
-New Mexico early in April with her' mother and father and -
_ 'six brothers and sisters: Rosie-is: a~10-year-old. child with -

' dark hair, brown'eyes, ~and’a bright red ribbon keepmg her. .

" hair in place. Her school records indicate that she is a shy .

- _child who*has dlfﬁculty in cnmmumcatmg in-English; the -
_reports. hint - of “the’ poss:bﬂlt &l

twelve ;years. of‘ age

,ps ‘the best way. to: ‘get behind the- g
1 fe ling that these statistics -

ental .retardation, : ] -
~ because of he mablhty or lack of desnr; to expxess herself. :_'

not doing well in school back home. They were also
especially pleased that their preschool children would no
longer have to be kept out in. the ﬁelds ~while they were
attending to their wnrk

When Rosie walks into the classroom, she finds a teacher
who not only: has a spemal concern and understanding of
her needs but has, as well, the skills to provide for those
‘needs. - The - teac,:ner has part:l:;pated in .an.intensive two-
week inservice training program-prior to her assignment to

the classmcnrn She has-been. exposed tc a large nurnber of . =
- new concepts and methods. -

.In addition to-a sympathetic and understandmg teacher,-,
Rosie meets for the first time-in her.young life a young and :
enthusuastlc future teacher, a mini-corpsman. -~ .. _

Richard Gonzales is a: twenty=year-old student at Fresna

Stamslaus C}ucca, ‘or.San Jose: State.Ci)ﬂege He is one. cf o

© 200 young -Mexican- :American. bilingual, ‘teacher- cnented
students_who serve as. teacher “assistants in the classmom
Prior- to' their classmcm experience, mini-<corpsmen ‘are
given a two-week intensive orientation course that i is. smn]ar S
“to'that- provided to.the. regular classrcmm teacher; -

+Rosie-and. Ric ] tely ’develop as
bmﬂler-httle-mster relatlonshl tha
+in’ Cahfurma a mnst rewardmg one F or the:first tlme, she -

pecial blg—:‘; o
s-to' make:Rosie’s stay -




insisted that David attend school and David reluctantly
agreed.

His first experiences in the classroom were nothing to
brag about. His attitude was one of great- reluctance to
accept the services offered by the program. However,
David’s teacher, a highly motivated male teacher who was
not only bilingual but also had picked the cropsas a young
man, was not one to give up easily.

In addition, a young nnnl-corpsman,Esther Flores, soon
developed a:i understanding of David and his problems.
Tcgether, the teacher and fhe mml-corpsman concentrated

their efforts on winning David’s confidence, and soon David
attended school with enthusiasm and cooperation. The
teacher soon found that David was especially mechanically
inclined and was intrigued by math’ematics a‘nd other
mvolved in prograrns that prov:ded oppartunlttes for him to
participate in activities that held his interest.

Now, what has this all meant in terms of the future fur
all of these individuals? .

For- Rosie, the ten-year-old frorn Texas it meant the

Ibegmmng of an opportunity to realize her full potential.

During the too few weeks that she was in school, it was

“evident that she gained much from the programs. She
‘became more communicative. She was more responsive to
“the attention of others; and soon her previously indifferent

and blank expressions were transfornied into those of a

~child who was not- only. talkative and inquisitive but also
_-more alive and more aware_ of her surroundings. In some
"~ way, the prngam ‘had awakened something within her that

gave ‘encouragement  to -the’ thought that Rosie, -with

: ‘additional help and continued programs “of a similar nature,”
would develop into a- prcductwe and contnbutlng rnernber »

5 R;chdrd it. 'meant a rededlcatlon to
c]uldren that he best understands It also

r-than give in to the stiong urge to
0 wnrk in: whatever ,odd ]Qbs she could get.




LUNCHEON PANEL:

Rudy Castro, Special Assistant to the Governor,
Los Angeles _ '

Robert Olivas, Councilman, Carpinteria

Robert R. Rangel, Principal, Loreto Street Ele-

mentary School; and Member, State Cumculum'

Commission -

School Dlstnct

Tony Sierra, Bua:d Member, Calexma Um.ﬁed'

“Las Vistas Se Aclaran”

The luncheon. paﬁel addfesséd itself té’the conference
theme, “Las Vistas :Se Aclaran,”-“The Vistas (or wews
before us) Become Clear.”

-Due. to-his position as Specml Representatlve to the'

Govemnr, Rudolph Castro has had an opportunity. to travel

extensively - throughout -the- state and, needless to say, has

received - much . feedback from members of the Spanish-
speaking communities.”Most “people aré,concerned about
the lack:of upward economic mobility among the Mexican-
Amencan people and the’ depressmg educa mnal recnrds of

ERIC

Aruitoxt provided by Eic:




added, they will not be talkmg in a calm, objective,
comfortable  manner — they will ‘be fighting for and
demanding change , ]

Robert Rangel rewewed the three=year hJStDIy of the
Annual Nuevas Vistas:Conference. He said.that the inten-
~ sity of educational needs for pupils of Mexican® descent has
not lessened since the first conference. He “said that
although “many innovative and well-implemented programs
have appeared on. the educatmnal scene, the lion’s share of
the task is still ahead. .

[ Mr. Rangel said . of the theme nf the ccﬂference o
“‘suggest “to you - that - the outlooks ‘and the necessary -
approaches have been. clear for some time now. So let us
not- limit ourselves to ]ust clarifying issues. Instead, with
clear wsmn, let “us move ahead mto the solutmns of the

e He sald
"‘mission, ‘of ‘wi j
adcptlon of Engh sh-a He

1 'kind of action has encaurag pubhshezs to -




Prlmary Level

.Lcus Anderson, Readmg Speclahst Marysvﬂle :

Joint Unified School District ©
Leonard -Larson, Supenntendent Marysvﬂle Joint

Unified School District

‘Eleanor Thonis, Director; Yvubafounty Learmng-'

Readmg Centé:, Wheatland

?Enghsh-as -a-second language
'gwen such pupﬂs “b :

speaking pupils in the Marysville bilingual program who had
received assistance in reading and the Spanish-speaking

‘pupils who had not received the benefit-of such instruction.

According to Miss Anderson, pupils from the bilingual class

appeared more confident, seemed more. willing’ to partici-
‘pate, -and had more pnde m thelr Sparush language and

’hentage

She: nbserved ‘that the speclal Dral techmques used in- the o
aspect . of . the'. program “had’
ds.




EXPLORATION OF
MODEL PROGRAMS

‘Bilingual Instruction
Secon__dary Level

Julio Fer:ar Teacher, Calexico High School

John - Hagen; Supermtendent Calexico Unified
School District -

Tony Sierra, Board Member Calex:co Umﬁed

~ School District '

Tony Sierra opened the meeting by cheering the advent

of bilingual education; He said.that” while there are.
obstacles to.the: development of 'successful b]]mgual educ’
tion. progr 1Ny :

one. He-expressed pnde in the  fact t

’ommumty -attitude. has- beer. one of pOSltIVE support for

John W. Hagen, Superintendent of the Calexico Unified
School District, spoke about the Planning, Programming, -
Budgeting System (PPBS). He said' that the technology of '
PPBS could be applied to lmplement and_then evaluate a
bilingual program.

Dr. Hagen -described PPBS as a management tool that
may be used to streamline school operations by integrating

financial and:educational programming: He-explained how

business techniques such as accounting, recordkeepmg and -
reporting, and ‘cost estimating were related to curr;cular’
planning, scheduling, and evaluation.

He used ‘a-series of transparcnmes to show examples of
forms -that- were being-developed for use in the bilingual
project Dr. Hagen also discussed 'the:procedure-used in
setting ~up - -immediate - Dbjectlves mtenm objectlves,
terrnmal ijecthES and ultlmatc guals S




EXPLORATION OF
MODEL PROGRAMS

Aduit Education, 1

Angeles Skills Centcr, Los _Angeles - Unified
. School District:

Robert Calvo, Consultant Adult Educatlon Calt-
fornia State Department of Education

Wesley .Ba'buena, Prmu:lpal MDTA East Lns,

Gabriel Cortina, ‘Supervisor, Division of Adult:
‘Education, Los Angeles Unified School District.
gEdWaxd Morton, Principal, Adult Bilingual Experi- .
: mental Schnnl Lcs Angeles Umfied School =

tion of transcripts and degrees are available. Staff selection
has been a very important factor in the develapment of the
Bilingual Community Adult School. All staff members are

fluent -in -the Spanish and Enghsh languages and -hold

California teaching credentials.

‘Robert Calvo discussed - the Work Incentwe ngram
(WIN). WIN is a. program through-which the . California:
State Department of Education (Bureau of- Adult Educa-,
tion) ‘administers training for the Department of Employ- -

_ment. Some  aspects of the program that have proven
beneficial to dlsadvantaged' groups include -t e provision of

student - supplies -and a variety. of. pragram, -to help the
student to achieve his goals. W candidates are referred to
the Department of Employment. by the Department of
Social Welfare. ndidates must be AFDC (Aid to Families® -
with Dependent Children) recipients and must not have

“been out of the labor force for more.than two: years. Men
~mnust hYecome mvolved in WIN; women may voluntee: The

Departrnent of E

plgy 1ent enrolls:the: persons referxed by i
e ,

IIText Provided by ERIC




EXPLORATION OF
MODEL PROGRAMS

Tutorial Programs

Homer  Kearns, Principal, Ne]son Elementary
School, Pinedale

Viola Owen, Director of Curnculum Ofﬁce of the
Santa Clara County Superintendent of Schools

Gilbert Solano, Director; Project SHARE, Office
of the Santa Clara County Supermtendent of
Schuols

-, and work through seven Operatio

Gﬂbert Solam:s sald that Operatlon SHARE isa county-

-wide tutorial service which is reaching 1,700 culturally dif-

ferent: elementary ‘and" secondary school age children. He

Mexican’ extzactlon. :

said that-65. percent:to 75 percent of those tutored were of :

He explained that the project is funded by Title 1IT of
ESEA and is conducted through the Office of the Santa
Clara County Superintendent of Schools. The tutoring is all
done by college and high school student volunteers who
spend at least two hours weekly with the tutee for a
minimum of four months. He explained that the regular
teacher and the tutor plan cooperatwely what is to be
practiced with the tutee..

Mr. Solano said that before a callege tutor- has any
contact with his charge, he undergces a thorough orienta-
tion and training program.

*The umqueness of Operahun SHARE according to Mr.
Solano,” lies in the relationship established by the tutor’s
visits in the home of the tutee.”” Mr. Solano pointed out

~ that first-hand experience in the child’s home gives tutors

invaluable insight in understanding the child.

Tutors. come from seven colleges and 11 high schools
SHARE offices to prowdev,
services to 220 public and nonpublic schools.

Mr.  Solano said that those who wish to know more
about- the operatlonal procedures. involved-in a tutorial -
program may -contact  him" at : the . following = address:
Opération Share, Office’ of the Santa Clara County. Superin-

_ ‘tendent’ ot‘ Schaols, 45°S t Teresa - Street San Jose'




EXPLORATION OF
MODEL PROGRAMS

Mini-Corps

Xavier Del Buono, Consultant Bureau of Campen—
satory  Education 'Community Services and

Migrant Education, California State Depart- :

ment of Education

Herbert E. White, D.u’ector, Muu-Corps, Butte"

County

‘older youth,’

assistants in the teachinglearning process, and
methods and techniques. used ‘in workmg ‘with
migrant children and their families.

. Susan Medina spoke- about .the mvolvsinent Qf the

mini-corpsmen in activities serving migrant families in
the labor camps. Activities included teaching English -
to ‘parents, - estabhshmg tecreational -programs- for
: showing - movies at the camp, and-

-

- organizing other camp activities. -

Robert Tapla spoke about- hi ,}mle as a teacher; .

-asgistant -in :the. summer- .school : programs; - which -

included - teaching: actual - lessoris and - giving - small -

- group. instruction in “reading,” _Enghsh as ‘a -second’

- extended-day activi
John. Medrano: spoke.. about ‘how.he felt the Mini-
Corps-had assisted” him as a-student: by: providing an -

language, art;, and-music and also the: nrgamzatmn of
es and recreational programs. . .

*'_oppnrtumty to ﬁnd out: what teachmg was all about :




EXPLORATION OF
MODEL PROGRAMS

Community-School
Relations

Angel Méfales, Board Member, El R,»a,nc'hd Umﬁed T

School District, Pico Rivera .
Rarmro Reyes, Bureau of Compensatory Educa- -
. tion Community Services and’ ngrant i
""Education, . ‘California State Departrnent of
.. Education S




EXPLORATION OF
MODEL PROGRAMS

Teacher Alde Programs

mcntary Schuol DlStl’lCt ,

‘Austm: Hunter, Psycholuglst Wi '"c Unmn Ele-:

deficiency. In the employment of teacher aides, the correct..
use of English and the ability to speak and understand '
Spanish have ‘been of primary importance: The-desire to -

 work with children and the desire to be of help have, of

course; also been very important. -

Several aldes are in the process of completmg courses at i
have completed reqmrements necessary “for high' school :
graduatmn C)ne former alde is now a. quahﬁed preschool -




Tutorial Programs

‘WORKSH@P

Fabio H Clet Director, Regmnal Mlgrant Educatmn Upper,
San Joaquin Valley ;

Leonard Olguin, Consultant, Mexlcan-Arnencan Educatmn ,
Research - Prq]ect Cahforma State Department af,' '
Educatmn o

Leonard Olguin and Fabio Clet told those attending the
Tutorial Programs workshop that such programs are gener-
ally one of the following two types 1 at hcme or (2) at

- school.
The dlSGuSSlOH centered on the Pmeda]e Tutonal Pm-

gram in Fresno County.

They explained that cnllege and hlgh schaol students are
-recruited for tutorial ‘work -and that these students are -

carefully prepared before they are given a tutoring assign-
ment. They explained that the prospective tutors are taken

" to the neighborhoods and homes of the: tu*e s to’become’ - - f":
‘environment. -
Mr. Clet said that this practice gives the tutor-an invaluable
it-the
“futors seemed to have a'positive effect on'the boys and' girls -

~with ‘the -child’s ‘“‘out- of- school”’

*"acquainte:

insight-into the needs-of the tutee. Healso said: th

,,th _recewéd _the- tutoring. He - confessed - that- at - -the

Mr Clet Explamed fhat the persgnal development of. the
“more than : expected. .There was an

: tutﬂrs ‘was even.
~-impressive degree of rnaturatmn in-their attltude'tnward the
needs ‘of their charges and in their accept” nee. of.
Iesponﬂbﬂlty fox helpmg them.‘, Sorne .of .the Amughest




R - , John Chandler, Consultant, Mexican-American Education
@ ASSESSng ) , Research - Project, California State Department of
== . g e : Education ‘
é; SpanlShiSPeaklng ' Guillermo Lopez, Director, Spemal Projects, Santa Barbara
o= A R , City Elementary and City High School Districts ' :
=) » Pu i]S B Steve G. Moreno, ~Evaluation ~ Specialist, English-as-a-
= : fp » ’ Second-Language Bilingual Project, San Diego County
The “purpose of ‘this work hop was to present a brief and the Title III' PACE Center at Santa’ Barbara. The
. review -of - three - programs de51gned to ‘assess  Spanish- materials, which -were results: of a survey- ‘conducted with
speaking pupils ancl the results or antxclpated results nf each ©sixth; ninth, ‘and eleventh grade ‘students, dealt with the -
program. .- ‘various points of view held by these students w1th ragard to
Mr. Chandler reported on lus study, “Spanish-, Speakmg the following questions: - 7 ; 7
“Pupils - Classified “as Educable Menta]y ‘Retarded.” He = 1. What-is taught? L
explained the ‘manner of investigation and the results * 2. How is it taught? R :
- ~obtained, and ented recummendations for. changes that ' ~ 3.'What is the role of the- SchDDl ‘outside the classroom‘? ’

4, What - are ycmr percephcns cf G schﬁnl-cnmmumty
relatlons? c B




Adult Educatlon -
Spamsh Slirname

WD‘I_{KS‘HU P

" Edward Morton, Prmclpal -Adult” Bilingual Expenmenta]

Wesley Balbuena; Principal, MDTA East Los Angeles Skills.
f‘enter ‘Los Angeles Unified School District
Robert Calvo, “Consultant, Adult Educatmn Cahfgrma

State Department ‘of Edncatmn B
Gabriel Cortina, Supervisor, Division cf Adult. Educatlgn, '
Los Angeles Unified School District '

Schocnl Lus Angeles Umﬁed Schaal Dlstnct

The MDTA sk;lls centers seemed »fD be the center Df

g[ams fo: adult educaticjn Programs that mciude some
. degree of b]hnguallsm were the subject of next. hlghest
1nterest '
U Wesley Balbuena explamed that MDTA slglls centers are
: vccatmnal _job-training centers which are adm istered.- by
the Lc;_) Angeles Umﬁed Sc ol: DlStflCt in cc:cperatmn W1th

- ,selectmg and. referring, ‘all” trainees o the VMD

Dlstnct are a]located funds by the

! State-appruved ‘proposals  written:- by the LGS

rather skills - are h:lred to meet speclfic needs of trainees.
Basic® educatmn is’ pmvaded for trainees for a svbstantlal'
- period- of time before they begin the vocational aspect of
their trajning. Mr

s operéfed by the departrnents af SOGI&]‘ S
d Emplcyment The essence nf ’the .

San_phez said that qulte uften ‘tramees ,




1 Text Provided by ERIC

between institutional needs and student needs.

Dr. Coffey’s presentation was necessarily an overview,
with Mr. Martmez speaking in depth on specific proposal
developments. Mr. Serum ccmcentratcd on specific project
designs and evaluation, and Mr. Reyes summarized and
paraphrased comments frequently made- by parents, educa-
tors, and organizational groups interested in the educatmnaj

' problems of the Mexican-American child.

Mr.. Martinez . spoke  about some. changes Dccurnng ,m i

education in’California: today. He addressed himself pri--

‘marily to ' .project. proposals ‘and funded projects. for -
minority groups in California. He described the successes of -

some of the: mmonty group projects. and told y hat some of -
some of the -

the result: seem to be. Mr. Martinez discussec
minority -student. needs identified in pIQ]Ects being devel-

observation that
student needs wereureally mstltutlona] needs that were nnt

.dld ‘what’ 1t Dng.nally was 4
" degree. to. whlch the - pm_]ect Euccessfully sc:lved the'

oped and those now funded. He also outlined what seemed - L
's the

to be the educational environment. in the Los Ange;es area -
at the time. Mr Ma inez c¢oncluded his statements with the

jany times what was thought to be o
pmject onst 'ctn:m

assessment, Mr. Serum pointed out that a- lcgiéal step-by-
step procedure to determine actual student needs is the first
and very important step toward deciding what educational

_problems may - Or may not exist in any- .educational area.

Determining “what:should be” allows for a description of -

- the - difference - between' those -'two - points. Until. it is

absolutely clear what the problemsare,-no solutions can.be .

adequately proposed- or justified. Once the problems are

clearly outlined, solutions can be suught and the actmty '

portion of the project - will relate to the needs.- : e
- If.the: objectwes are stated £3] peﬂy and 1t is clear what

th

’cmclusmn 3 _to wheth

C
t-niot be: thuught of:as

.Tae anezﬂ , '
7 Cahfarma State Ccnllege at Fullerton




DEMONSTR A»TIONS
OF
'USEFUL

EDUCATIONAL

- TECHNIQUES

" obtained by directing'a

Ray- McKelvy, Cagrdmatgr, TV Utxhzatmn Servf_

ices, Office of the Santa Claxa Countny pe

. , q
-'-natarfa‘f T. ,V;-:Utilizatioh Séi‘v_ ,

ArulToxt Provided by ERIC

4. The learner of English would need to acquire the

subleties of -the -different tones used in his new

language.

Mr. Olguin gave exarnp]es of hcw dlstorted hearmg skﬂls )

result in- erratic: reading development: A simple sentence

~such: as “This is-a‘ big: red. ball”’-might be heard by-a :

Spanish-oriented individual as *Dees eess a vee ret bau:He

said - that -what the Spamsh-anﬁnted child hears and says
rarely rnatches up with the symbols of- these wurds and -
sounds as they are written in English. He said that dlfferent :
hearing -skills are. needed by chﬂdren whcm are learnmg'
: Enghsh as a second language...

- Mr. Olguin- explamed that the. fﬂms present examples of

“sound” problems encountered by chﬂdren who are learn-

ing to use'the’ Enghsh language The examples are followed

by a.discussion of the” techniques used to’ “alleviate such -
problems.” The techmques are then demonstrated by ele-
 mentary : ‘and_junior high schml pupﬂ’
5 speakmg problems.” :
o Mr VOlgum told- the- audlence that- further mfnrmatmn'.
concerning  the _film - program and: the guide could be ..
st to'Ray McKelvey, Coordi- ~ ~
Santa Clara: o

ho® have such

, s;f Office vc:f ,t




The 240 pupils who participated in the program were
selected on the basis of the following criteria: -

1. Pupil’s willingness to participate

2. Parent’s approval

3. Pupil’s achieverent in mathematics belo

4. Téacher/counselor recommendation -

5. Pupil's proficiency in-the use of Spamsh :

Mrs. Cox revealed that by using the California Achleve-

W grade level

ment Test at the end of the first semester, the experimental -
group made a statistically significant gain of .05 above that

.of the comparison group, when the relative startmg pcsmts
of the two groups were considered. :
‘She said that the bilingual mathematics matenals wnuld
be made available to other teachers whose students cauld
benefit by theu uss.

 Migrant Bducation

F rances Lopez Curnculum Coordmato:, Reglonal:
Mlgrant Educatmn; Upper San Joaqum Vaﬂeyl

Thmugh coc:peratlve agreements between the Regmna]» ,
j “public ‘sche als ofa

A FulToxt Provided by

the area in Dctnber or November. These migrant children o

ere enrolled in the regular public school programs and also
receive mdmdual or small- roup. attentmn m the skllls of

The schcnols are able to foer these services because mlgrant' :

project funds are provided with which to obtain special

" teachers, bilingual teacher aldes, and cammumty axdes as

well as suitable instruct

‘program, emphasm is. placed on the deve]opment of a_
~ positive self-concept and the acqulsltmn of effec:tlve com-
‘munication skills. :

Since a-migrant. chﬂd’s native. language is mtnnately

related to hlS ccncept of self and ‘to learmng, ‘the project'

of acceptance fgr the® chﬂdreg, then- culture; and their
language. Stories, songs, and games-in the Spam,' language
are used at the same time that children are given systematic
instruction in Enghsh as a second language. Study trips and

chér sensnry expenences p'cwlde ‘the basis for many of the
Sp g, readmg, and writing activities . -
rary :books in Spanish and Enghshj :




Two mgmﬁcant measures mtroduced and enacted by the -

California Legislature in 1969 related to’ bilingual educa-
tion: Assembly Joint Resalutlc;m No. 22 and Assembly Bill
No. 1117 The text s:f these measures follgws s

CALIFORN[A LEG]SLATURE - 1969 REGULAR SESSION 7

ASSEMBLY BILL " No. 1117 '
Intmduced by Asmmblymen Deddeh Gatcm, Veysey, Pattee, )
. Burton, and Mnhley . :

~ (Coauthor: Senatur Radda)

Ma;ch 24 1969

7 REFERRED IC) CGMMITTEE ON EDUCATTON

An act 16 add Arﬂcle 2 7 (caﬁmsncmg wn‘h Sezttmn 13250) -
"to_Chapter- 2. of - ‘Division 71 0:of . the Edueanan C‘r}de

relatmg to teachers.

- The peaple af the Staie of California do_enact.as follows

SEC?I‘IDN ; A:

' - culture,-‘and - curre.nt problems nf the Mex1
Cstudent. ‘ e

i pmg:ress :epnrt

,':—;ffhe 1974 Regula.t -Sessior th_ni

Such a pmgam shall be ﬂaveluped caapcraﬁvely wzth the.

' Lepattment of Education and shall have prior approval of the
- Department -of Education.. An _ in-service program which

feets the intent of  this article shall éncompass the hlstory,

ha Depa,ttment at‘ ".'

CAll: college courses | ap oved by-

Education for the purposes of this article sha]l be considered <

redit purposes by any schnol district. ...

acceptable for salary

District in-service  programs - shall’ specify "an ‘amount of

. . -equivalent credit. which shall be' acceptable for sala;-y credlt .
‘purposes m ‘the - schcol district - prcmdmg the in ce -

_ . program, -

-13250.3. “The Depa:tment of E
budget for- the necessary. funds to
:mplement the intent of art:rle o

132504, The :

-RIC

A FulToxt Provided




Resolved by the Assembly and Senate of the State of
California, jointly, That the members nrge ifie members of
the United States Senate and Houvse o Representatives to
zugment the appmpnatmn made fun bilingual . education
programs for the 1969-1376 fiscal year sufﬁclently to raise
the appropriation -io $30 000,000, the maximum amount
authorized; and be it further -

Resolved, That the Chief Clerk Df the Assembly transmit

" copies of this resolution to the President and Vice President
of the United States, to the Speaker of the House of
Representatives, and to each Senator and Representative
from California in the Ccmgress of the Umted States. -

Vlstas Conference Ielat:we to the leg ,slatlve measuresir The .
text of the resolutions follows: - : '

RESOLUTIQN

Relanve to Assembly Jamt Resolution No. 22 and its
author, Assemblyman Quimby; and Assembly Bill No. 1117
:md its authur Asssmblyman Deddeh,. -

WHEREAS the - memb@:s “of ‘this Third Ann!al Nuevas :
Vistas Cﬁnference t:m Mexlcan-Amencan educatmn fmd

(a) That thr educ:_atl nal . pr hlems{af the children of »

that:

(b) That constructive and creative efforts must be made
on both a state and a local level to allev;ate these
problems

(n) That Assembly. Joint Resolution No. 22 and Assem-
“bly -Bill No. 1117 are important and -significant

attempts to find solutions which will improve the
education of the nDn—Enghsh spealang child

NOW, THEREFORE, be it resolved by the Third ‘Annual -

Nuevas Vistas Conference held in Los “Angeles, California

_ Joint Resolution No..22, Assemblymsﬁ Quimby, and -

the author of Assembly. Bill No.'1117, Assemblyman

Deddeh, for their ntrcductlun and support bf these'
_ measures. ‘-

" direction of Assembly Jomt Resoluncm No. 22 and_

‘Assembly:Bill No; 1117, R
(3) We do hereby encourage all such future attempts to
imprtnié education’ for chlldren whuse. pﬂmary lan-
gﬁage is Dﬂ'lEI than Enghsh-

Slgled - e
Eugéne Ganzalgs, Cha;rman

Thlrd Annual Nuevas Vistas
Cﬂnferem:e -

(1) We do hereby cDmmEﬂd the author nf Assembly x




Copies of the Conference resolu tmns were submxtted to
members of the Assembly Education Committee and the
Assembly Committee on Rules on- “behalf of the Third
Annual Nuevas Vistas Conference — approximately 2,000
educators and . community leaders who have particular
interest 'in improving = educational ' opportunities for
: Mexwan Amencaﬂ children in CahformajThe Cnnference,

called by the State Superintendent of Public Instructlnn—,'

convenes annually to consider the special problems of the

Mexican-American students to set goals and take rneam ng- N

ful action.”

" A third resghitmn was adopted and transm;tted to ‘the.
“State Bc»ard of Educatmn' : o

TO: vMembers nf the StatP Buard qf Edncafmn
FROMé ' Eugerne Gunzales
SUBJECT‘ " Rcsoluucm from the Th.!:d. Anrmal Nuevas -

‘resnlutmﬂ. e

: ~Attac:hment

* A§ﬁ1'29,1969 .

- Vlstas Cnnference

B 'I‘he attached rEsc)lutmn is sub : U
,Tlmd Annual Nuevas - Vistas. Canfezence, an’ assembly Qf- I I
'aPpmxnha ly Z'DDD educaturs and community leaders who™ - | B

i sj: t ‘in 1mpm\nng”educatmna.l oppor- :




